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ABSTRACT N
" ‘Pxamined in five papers are issues involved in .

developlng elementary andtsecondary school programs for the gifted
and talented. Emphasized by E. Brews is the need for .educating the
gifted and talented toward more humanizing values, and reviewed are
examples of experimental cnr*lcnla and learning environments. A
national administrator's perspectives on such problems as grouping
procedures apnd community abdication of responsibility to the gifted
and talented are presented by B. HcLaughlln. Cited by A. Baldwin are
teaching._strategies for gifted disadvantaged students. Considered in

" B, Boston's paper are methods of identifying gifted and talented
pupils and organizing .programs. The roles of change agents and
facilitators are among the topics covered in an interview with.J.
Gallagher. Listed aye g1 current publications on the gifted-and
talented, and provided _is a bibliography of approximately 150
references on such topics as creativity, guidance and counseling, and
teacher training. (CL) ‘
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the education of the gifted and talented nec-
- essarily presents a bias. A viewpoint is presented
both by what is included and by what is lefe out. In
ordinary circumstances readers and users of the .
materials offered here would expect a range of
resources that would introduce them to the major
issues and concerns in ‘'the field. identification,
ability grouping, programing, curriculum, teacher
training, and the like. While we, have ‘tried to
address ourselves to some of these issues, the mdjor |
thrust of the new material presented-here leads in
a somewhat different direction. . )
Several of our authors point out "with unusual
clarity that these are pot ordinary circumsfances.,
In Roberta Flack’s words, “These are tryin’ times,”
and that fact places the education of the gifted and
talented in a special context, one in which the
question of the humanization of our common life
is put with uncommon force.
 Elizabeth Drews directs our attention to the
~ questipn of educating the gifted and talented
“toward more humanizing values, reminding us
that we neglect the moral potential of each suc-
ceeding generation at the risk of great social loss.
Bill McLaughlin brings into focus educdtion's
“urge to organize for predictability,” community
abdication of commitment to diversity, and the
neglect of both precision and enjoyment of the
. educational experience. Alexinia Baldwin's ex-
ploration of strategies for the education of the
disadvantaged gifted combines poignance with
pragmatica, ‘holding out the hope that there are
concrete things to be done that are both doable
and worth doing. The article presented by the
editor discusses some basic organizational ques-

tions in the context of change processes and the-

pleased to present “A Conversation with Jim Gal-
lagher” as part of this publication. Its,separate
introduction makes further comment here un-
necessary. ¢ '

Those who have heen invited to cantribute to
this publication have some cogent_questions to put
to us. They have earned their battle stars (and
scars!) on tht firing lir%etrf gifted education. Many
of the perspectives presented here ‘are not _com-
monly encountered amid the barrage of budgets
at school board meetings or over cups of coffee in _
faculty lunchrooms. Biases are’ frankly expressed.__
While our contributors speak neither for the ERIC
Clearinghouse on Handicapped and Gifted Chil-
dren nor for the Council for Exceptional Children, .
nor on behalf of all educators'of the gifted and
talented, they certainly speak ¢to all of us, and their -

.voices deserve to be heard. o -

But a collection of materials such as this needs
more than a ffesh perspectiye to commend it to an
audience. Thus, .we havg included a separate
listing of publications 4nd resources. available
througlt the National/State Leadership Training
Institute on the Gifted and Talented and the ERIC
Clearinghouse on Hardicapped and Gifted Chil-
dren. We hope these will be of long term use to
readers. A topical bibliography -has also beén
provided. .

A closing word of appreciation is extended 10’
Anna Jean Skinner of the Office of Gifted and .-
Talented, US Office of Education, for much effort,,
in putting together some of the resources drawn
upop to produce this publication wheh it was in
an ¢arlier stage of development, .

.
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~

0. - ' P * ‘/ » - - { N )
- + ‘ B - ': 'S
Al ) . }
. ' .{ / ; " ) / -
‘ - , )’ ‘\ * 3 "}: : ) : .
| \)4 "'A Ty T s S - -0 T g . - - * ) A - oo - h ”,——:‘
®ERIC o 0 - R
3 T O ) . _ , .
I

ry S



) o (‘ [ The Glfted Student A

P S A
R Researcher s View — ,
S /‘ =
T SR \L, S mmoaTIm R EE E__hz,a‘bﬁt &Mgﬂ}e‘l)rfg‘smi’: T Tmn e e ‘_‘,'j_ e
® K ) . ] o< ‘ p N -(
. - f' s / \\'"/ . f v <. . . .

ekplores only that narrow segmerit

of cognitive.
learning which is conscious. ~* " - ' -

THE glfted in my view, can be 51mply defined ~
as those who show -therselves, in relation’,

both to their age group and to all others, as more K . "

road Array of Talents .- N

’

Exploring a

fully human. This means ihat they reach intellec-
tual, ac"}hcuc and moral helghts and that they !
show 1nsights and sensitivities in those areas which
others do not. Ever since intelligence tests came
into general usage, and particularly as a result of !

" Terman’s work, we have'tended to use this narrow ;
cahpcr as a means, of selection, forgetting that | |
artistic and ethical’ talents are every bit as
important as intellectual talent, perhaps even more ,
so. Fortunately, the present moral crisis was sensed’
by gifted students (as well as older philosopher gen- !
eralists) in the Youth Revolution of the 1960's. Not
only was the importance of art and nature, of truth
and love reaffirmed, but searching questions' were
also asked about war and peace, prejudice and
poverty. These questions are still being asked + “and "
‘more seriously, if perhaps less shrilly.

At a time when the world could well be on, the
Brink of disaster or, if we dramaucally Yevise our
lives, at the point of transformation, it is ridiculous
to continue with single vision ways of selecting the
gifted. To employ only one measure — and tha;of an
essentially cognitive nature, the individual intelli-
gence test (Stanford-Binet ar Wechsley) —is in-
adequate. We must select far affccuvc as well 4s ins
dividval growth. Although $he Mndividual test,
1nclud1ng .the nonverbal impressions obtainéd by
the examiner, has many advantages over the group
test, it ;s still a strictly limited Jipstrument since it

Elizabeth Monroe Dreuws is a profes:or at Portl‘and
' Stqte Unwversity and at the Univetsity of California
aty Berkeley. Her experiences with_gifted students
have led her from a one roo “schoolhouse. to
unwer&zty campuses, and have mcluded teachiig,

cou , .program’ deuelopm t, research, ‘and
wrzt Oregon Mithigan, California, China,
andD mgrk ( "
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. which T was able to initiate in the Public Schi

1 am suggesting that we can use at least three | ways -

.to.éxplore a broad array of artistic and empathic

talents and sensitivities: by inquiring into interests,
by judging performance, and by administering
tests.

The- first of these methods, dlscovenng the ™
talented children by their show of interest, can be .
used by any concerned and alert observer. As an
gxample of the second method, practicing artists in
the school can not orily serve as ‘models of excel-
lence and inspiration, but will also detect the un-

“usially talented childrén who work with them.

Thirdly, there are measures of character develop-
ment\recently devised that could well be used in
this way. Attitudes and behavior in such realms as
chcaung, comformity, and helping a#l®hs can be
ascertained by tests as a supplement to observation.
Thiere is rather geheral agreement on value hier-
archies arid the various stages ‘of character devel-
opment, by those who have studied this area inten-
sively. There is consensus as to which values are -
-

better (or higher), and who is at what stage.

It has been.said that we are what we think, what
we read, what we watch on felevision, even what .
the book that Leslie Linson and I wrote,

Rccogmzmg Self Images

" Helping the students recognize their seif 1mages and

values was among the objccuvcs of the progrars
ols of *
Lansing, Mlchlgan, where I had ‘been.Director of
Psychélogical Services. * \

In the course of this research the students were. |
asked to describe themsélves. Thrcc types emcrged

- L]
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from their, descriptions. Moving upward on the
moral scale, they were (a) the gocial leader.s (b)'the
v studzous, and (c) the creative mtellectuals

~

The Soczal Leaders .

Stndents of course, are not pure types. In common

— —wltheveryemlse they-exhibit clustersof tendeneies —
among which some are domlnant or characterrstlc
When ‘asked, they can tell you who and what they
w~are, and this judgment about themselves has con-
siderable vahdrty The avowed aim of the social
leaders was to acquire money, power, and status.
In this pursuit they were perfectly willlng to be ex-

. pedient, and ooportunlstlc Najuing power, |
pleasure, anﬁ‘moncy.. a majority of the boys did

. not “blame anyone for trying to grab all he can
get in this world.” By contrast, less than a third of
the studious and creative intellectuals felt this way.

The social leaders did well enough academically,

often helped by their charm, but their social in-
terests came first. While the studious were prepar-
ing for examinations and the creative intellectuals
were reading-abeut exrstentrahsm the social leaders
were generally out electing soméone 'to office or,

) bet(cr yet, getting themselves elected. Choosing to
see people &s connivets and managers, their effort
was to be thclmastcrs in that game.

e ’

The<Studious .

" At a middle level of developriient were the studious

hlgh achievers. These were conformists whose be:

xogwas standard-traditional and far from rebel
liow$. They did their assignments and they- did’
them well. although perhaps not always joyfully.
“Although they studied miore hours per week than
any other group they tended to lack imagination
and intellectual initiative. Ip fact, they Sgemed all ,
too, willing to &it inge ‘the convcntlo.n’al academie
norm of following, instructions, taking examina
tions, and solving the problems set forth by teacher
and textbook.” .

Many of the studious high achievers wanted to
know what to, do and how, but rarely asked why.’
However, their feeling for logic was good, their
sense of organizafion, superb Learnigg for learn-
ing's sake might lead them astray. Above- all they
wanted to be “good boys and “good glrls and fol-
iow th conventjonal wisdom. They wére not often
school le%ers, but they did.their work and they
turned it in on time. Seldom creative and original,
-many. were hlghly productlvc in terms of such
things as the number of problems completed or the* °

. number of words in a theme, In theix future lives,
they wanted to be hard WOrkmg and‘\laaeientious,
. to help others, and.tg Jive by the rules. They liked
a schedule that was " and a life that was

7
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“ordered.” They tended to be deadly serious_and
SOmetimes they took themselves that way.
s

The Creatwe Intellectuals 3

The most gifted |ntcllectually and certamly the
“Tost jATaginative of the three types weret :
tive Aptellectuals. These _were--nonconformists,.-but. -
npt /in the. amoral sense ’Tnsteatf they were highly —

- moral. -individuals "-w ed _their .own |
consciences. They would not automaucally con- \\ \
form to their teachers’ standards or thase set,-by
other students. Like Thoreau fhey were born pro-
testers’ who mterrogateﬂ every custom. Trusting
their own' perceptions, they were unw:llmg to
accept, authority or authoritarian statements with-
out critical examination. Frequently, they
reported, they disagreed with classmates and teach-
ers, preferring to listen’ to “people who hold ideas
that are unpopular In their attitudes to life, the:

movers and changers. Their

-‘approach was essentially intellectual, mfthe senSe
flhat it involved ideas and a willingriess to use rea- e

~son in rebulldrng a world nearer to the heagt's
desire. In addition, their style was creative, in the
sense that lmagmatlon was given full play. JI'hey
were infentors, not copiers.

In this group ‘of creative intellectuals were large
fumbers of our future scientists {but not the engi-
neers and teghpicians), artists, writers, musicians,
and philosophers-at-large. As adolescents, many of
the creative intellectyals had interests in all these
areas as well as being'the ones who delved into ESP,
and similar t3pics,on the outer fringes of kno%lI”
edge.They also did in-depth studies of a scholarly
nature. One student apologized for rémaining a
low achiever despite group- counseling help, saying.
“I've read a}f of Freud and all of Shakespeare this
term and, Maslow besides — and I've been so busy
educat’m{myself that 1 just didn’t have time to do

more than B work in scheol.”

Reflection normally
preceded action. They did, not always study the
text or do their assxgnmcnté but they read a ‘great
deal at _every opportunity — often reading while the
teachcr was teaching, not an ertdearing practice.

The creative intellectuals’ behaviar was open
and seeking. They often reveled in “being” and
aesthetic awareness, en_]oymg touch and taste, sight
and sound. But this in no way denied their sense of
be\ommg. Many ttanslated their idealism into
action, espousing pr1nc1plcs and declaring dedica-
t|ons The. girls particularly weye concerncd with
humane and altruistic causes.

If we agrec with John R. Platt, the brophysncnst

LY "/l

that the World is too dangerous for anythrng short 1 ®
of utopia - that we must radically improve our < ;
present life styles or risk destruction - then we must . .
toward personal change and plan for the , | ’ }
- . ’ ) .
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emergence of a new human nature, a new person,
a néw image of humanity What I am speaking of
is reaching out for joy, not mcrcly adjuStmcnt The

latter can m¢an tranquiix/ied inertia, a mllmgncss
to accept thmgs as they-are even when the situation

ship. If there i3 to be a unification of the world,
our gifted chlldrek must understand this unity of
.each with all, rather than acquiesce in continued
conquest and exploﬁi\a‘uon of the poor by the rich

and of the weak by the strong. A “pecking order”

is dangcrous and harmtul. -
- N
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' the gifted and a humiliation of the slow will not

in theschools which congributes to an gfTog in

¢

- The-point—of all-this is that-we hav ten-
tialities that “are only slightly’ Tvaclopcd As™
Thoreau said, “But our capacities have never been
measured, nor are we to judge what we can do by
any 'precedents, sp little has been tried.” It was
Emerson’s view that the proportion of our ability
that we use is only equal to the tip of the little
finger. Paul Goodman mentioped that perhaps we
make use of only 2% of our potentialities, while
William James said, “Compared to what we might
be we are only half awake.”

How many of our young have capacities compar-
able to those of a Leo Tolstoy or a Marie Curie is

. . . 4,
not known, but their numbers, in my view, are far’

greater than is generally acknowledged. Unfortu-
nately, few find ways to émerge, and Shly a few of
those who do are recognized or encouraged. Until

very recently a majority of gifted youth has rather’

resolutely kept their originality within acceptable
bounds.
Along with this great reservoir of undeveloped

human capacities, we must recognize that each

person is unique and differs from every other one.

Indeed, it would appear that those differences in-
.crease as people bécome more developed and more

‘fully ‘human. The most hlghly individual of all,

, those whose unique traits can be most clcarly
dxsccmcd and who are most differentiated from
others, are the ones whom Abraham Maslow called
the self actualizing. (These individuals are often
h1g y gifted intellectually, but even more
1mportant they have-a B"}gih ethical concern for the
gooq of others along with insight into and accep-
tance of themselves.) And the occasions when'they
rcvcal their unusual gifts and sensitivities are the
moments that Maslow referred to as peak exper-
iences. He believed they were “more purely dif-
ferent from others at these, times when they rose
above the ordmary level /ind tramccndcd them-
selves. Interestingly enough, these brief interludes

. which have been likened to mystic experiences are

also moments when the individual feels a profound
unity with others.

Whether our {vcmty will save us, as some
claim, or whether it will destroy us, as others aver,
depends on how.we think aboug it and how the cul-

.ture cxploxts 1; All of us, and particularly the

giftéd, must récognize and dgvclop the psychic
bond v(hmh}lmtes all humanity in a common lun

v o) _ \ -
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lead to a hetter world.

. Our competitive, culture is pitilessly dcstnuctwe

in many ways and our schools reflect this. “Yet we
can look at things dlffcrpntly Even in a society of
conspicuous consumpnon it is still true that the
best things in life are free. As George Leonard
pointed dut, the Myth of Limited Good does not
apply to such aspects of life as love and friendship,
health, respect, security, even spiritual well being.
Generally in the past the gifted child has been
selected and the adult creative geniuscs lauded on
the basis of intellectual or artistic superiority. The
virtuoso did not have to be virtuous, nor the genius ~
generous. But I feel the fate of the world and the
needs of humanity dictate a reconsideration of all
this. In my view, as I mentioned earlier, “the gifted

_ are those whose ethical qualities are comparable to

their other talentss - .
t

A Desire to Deal with Moral Issues

Early in their lives most gifted children want to  *
deal with moral issues and large human problems.
Often they are appalled that the adults whom they.
know—aré not concerned about the things that’
bother them. We are morally 1rrcsponsxble if we
shrug off these concerns,

Before he had entered school, the prodigy Mike
Grost had read extensively ‘in mathematics and
astronpmy. By age 9, he tested in the top 10% in’
all the usual areas of knowledge when compared
with graduating high school seniors. He was
allowed to attend honors classes at the university in
the morning, while he continued in elementary
,school in the afternoon. It was at this time that he
began his efforts to understand the relationship
betweén' scienc, and religion. When -asked what
books hc would'take with him to a desert island, he
replied that he would ch only two books:
Russell @nd. Whitehead’s Principia Mathematics
and Thomas Aquina$’ Summa Theologia.

It was Mike’s opinion that St. Thomas had been
working in a situation that put him under a great
handicap. “The Dead Sea s'cc}'olls had not yet bcc%

J

discovered, .and the translatigns of Aristotle were i

many ways inaccurate.” Mikd also reported that St.
Thomas was further hampared in his insights by
the fact that the major thcologlcal mnovanons of
his time were occurring in England, not in France
whcre hc lived. Thus, it was Mike’s conclusxon that

13 -
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he personally could make a great contribution to
knowledge by rewriting St. Thomas in terms of
'20th century insights, particularly those of Russell,
and Whitehead. ‘o

. Perhaps it is,- as Wordsworth said, that Afhe .
infant-(at least the fortunate, ummpalrcti_
born trailing clouds of glory and that it is 6nly the

i

,-those who
€) 15 _power_am

socliety of the talents of the highly gifted and
morally mature. The world today is in particulatly
short supply of people with humane concerns who

e in administrative positions. Far too&hany of
“run_things” do so_because they want

because they “wish ‘to help. others. In a country of

jadult world which causes “shades of the prison

. private affluence and public squalor there can be

-flQuse. ... .10 ‘CIDSQ_JIP,QI_}._IhQ growing oy_;éLmJaL

ne_question but that the artist’s touch and guidance '

ideas about our innate potentidlities were also
expressed by the 19th century New England tran-
* scendentalists. .

It may be that most educatlon tends to dim and

ubscure this early mental and moral clarity, and

~

that the more gifted children are those who retain
thgwsnon longer than others. Certainly there is
unhmited evidence that gifted children can do
amazing, thmgs with their minds, and that their
ilieTcsts load t..c... to ask profound and searching
questions. '

It 1s important that the gifted have an oppor.
tunity to develop their potentialities. As e. e.
cummings said, “Youth’s one need is to transcend
itself.” Growth. positive dCVelopment evolution
are the urge of each organism. "Capac:tles clamor
to be used,” Maslow believed, “capacities are
needs.” Since we have varied talcnts-mental and
physical, aesthetic and spiritual — we enjoy life
more, feel less thwarted, if we cultivate them and
let them bloom. Growth —intellectual, artistic,
empathic — can continue throughout life. Studies
have shown that intelligence can and does increase,
people can “find” themselves.

Gifted people however, cspecnally those whose
“capacities clamor to be used,” can easily become,
embittered. Girls early show talent, partlcularly in
erbal, aesthetic, and empathlc skills and sensitivi-
ties. In fact, the tests in our research studies
showed girls to be superior to boys in the aesthetic
and altruistic realms and certainly as creative as
boys in many other arcas. *

Women have found it difficult in the past to
develop their talents. The routine tasks of doing
housework and hcrdmg the children were
considered appropriate for all young women, even
those with great scientific talents, artistic flair,
genius in the use of words or the leadership of
peuple. Encouragement for their writing, scholar-
ship, or social leadership was usually lacking.
Mental health studies in the 1960s showed far
fewer girls than boys in guidance clinics as children
or adolescents, but more women than men neurotic
at age 40. Talents stultified are reflected in, a
deterioration of mental health.

In allthis I am not only concerned with the lack
of self realization, but also with the loss to the
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_leaps that the g great “revplutions” or changes occur

" of what is regarded as factual knowledge is fluid

" permanent.

are needéd. And ih a Tand where the great beauties
of nature are threatened and destroyed at every
1and, the dedicated naturalist is essential.

There has been, as we all know, a great prollf
eration of new facts and theories in this century.
As. with fact, the boundaries of subject matter and
disciplines change continually. Based as these
boundaries are on assumptions about the natfire of
the discipline (or matter or the world), these bound-
aries change with new discoveries. As Thomas
Kuhn has shown in The Structure of Scientific
Revolutions, it is by these new msnghts or intuitive

in science. Suddenly someone produces a new idea,
a novel way of tymg things together another point
of view, and the ‘paradigm” (as Kuhn refers to it),
if accepted, can transform the world«iew. Gifted
studénts must_learn to be comfortable with such
ambiguity and incompleteness, to know~and accept
that nothing is ever finished and much remains
incoherent.

The Purpose of Educatlon

Some think the essential work o{the school is to
disseminate knowledge, Theiriew is that children,

and especially the gifted ones who might be
expected to become leaders, should learn the
major theories and “facts” of their time. The
second view, one which I share, holds that .the,
primary purpose of.education is to-help young
people to become better human beings. A third
position, that schools should teach students to learn
to learn, is concerned more with the process than
with knowledge itself. This premise recognizes the
ephemeral quality of much knowledge and empha-
sizes_-the limitations of the mind as a storage recep-
tacle. .
As intelligent beings, we all need to have a store
of information about the past and about our con-
temporary world. But there is ar obvious
limitation to this approach. As we have seen, much

«

rather than solld rather than

t,ransntory

Although I feel that the heart of a good cduca- |
tion is personal growth, theré is a way of thin

about and defining knowlédge that does not se
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rate knowing from being and becommg I refer to
the concept of superior knowledge. It is defmed/k}y

. Michael Polanyi,as that which is cohercntlyﬁ\

believed “to be'right and excellent.”
Superior knowledge is not an-endless proltfcra

mto oﬁés life. For cxamp1e, ecology, sométimes

called the “subversive sctencet is not only rt;'ward
ing.intellectually, but also gives us the added satis-

faction of knowing that we are improving our'en- *

virpnment _and preserving nature’s harmony.

- tion of facts and ideas. Unlike science it does not

double every 10 years. Instead it is comprised .of

, Virtues such as gentleness and thutualaid 2 darecen;

. tral to the dlsaplme and its study can SUggkst how

.

.

certain underlying themes which could be called

_rules- to. live by. They.are.found.in-all. the major.

philosophies and 'religions of the world, in the ~
greay classics and the scriptures. Timeless and
eternal, such knowledge conveys thé\essential truths
of the human condition. In Thoreau’s viey all wise
mcn have‘ asked the same questions wc&sk and.
“each has answered-, them. . . By-his words and his~
life.” Thus gifted students should'r,study what the
saints and sages have, to say ‘and, how they havé
lived their lives, ¢ = : .
Where education cap help is in prcsentmg and
clarifying this knowledg
to act accordingly. Evcryonc has some knowledge,
conscious r unconscious, of what is good and what .
1s bad. Superior knowledge is not neccssarlly the
property of the educated. Emerson stated, “There
is a certain, wisdom of humamt*y whieh our
ordmary cducatlon often labors to silénce and ob-
struct.” . ¢! '
It is not that the lessohs of the past have Been
reglected as a teaching source. Many ‘would say
they have been ovcrcmphasrzed Yet, “too often
these studies wete tonducted as scholastic exercises.

!
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d encouraging students

=\

we might apply these qualities in our own lives:

' _ _The third | purpose. of education, , helping s studehts

Sedrde

[Pt

" “earn o learn, " was widely discussed,In the 1960’s.

Under this gcncral rubric ‘we can mclude study

. skills, learning to do’ cxperlments, and using vefer-

genee libraries. However the most 1mportant ‘aspect
of lcarmng to. Jearn, is learmng to thmk crl,tically

“and creatlvely .
1

\ -\ Ty
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An Expe/nmcntal Curpculum for the Gifeed

1,would like to share with you the deyelopment of '

an experimenta curriculum for the glftcd m the,

Lansing Public Schoals in which, we trigd to use

séme of the ideas about kﬁ‘owledge and self under
stanchng T have just dlSCuSSC'd We wanted to deter-

v mine wh;:flter we could téach critical thinking and .

N

» produce changes in sty ent thaught “patterns.
These did not occur m the convenuonal classcs that-

- used textbooks with tunnq‘] v1sron and a’ bland

’pomt
. The students and thc1r teachers (who were also

f vrew , -
a )

. tramcd as counselors) were uyol.vcd in every aspect

Students were not advisedto apply their knowlidg/ )

of the good to. their own lives. .

"There are many ways that even young gxftcd
children can make this world -a~getter place. But
they are rarely encouraged to.d6 so. How often do
we suggest that they live h\r@ke action in
terms of, higher values and superior knowlcdgb?
Nevertheless, all who try-such a/pproa@s d”

youngsters most™inventive wheni the challenge is
held out and doorg/are Gpened for themy Without
such opportunitiey they are apt jo-feel owcrless

and defeated befo

- er the th sh d of
“their lives. s

‘-

knowledge p tudents better under-
fnselves and-the world, bt lcammg carl.’
f become more humane and satisfying. The ob-
jectivity required of the data collector, the” mes-
merized memory work that is the lot of the student,”
would both change if the view of knowlcdge

.changed. In Emerson’s words, “[Schools] can onl~y
_save us when they aim not to drill, but te create.” -

L

The WOrk involved in study or scholarship cag be!

meamngful in its own rlght and can also serve asa . wantcd to prCSént Jpositive images

way. - ofmdlscovcrmg oneself and bringing .mcanmg

7 ; . - i
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| asta teacher- -proof_package.

of the plannifig. and producttdp I feel that much.
of.'the success_of the progran was due to this in-

oped by an outside agency and, arbltraxflly 1mposed
. Our first concern was that thé s‘tudc ts grow ‘in
oral and cthlcal ways, and that they learn to
th!hk and td parc *Thus our currlcqlum focused” on

. studies both of the self apd of others; broadly

spcakmg"thc world. For many years, students had”

) been\complammg to me about social stud1e§ ~

R

- We study American History in the $¢h grade,

) the 8th gradc ~and thqllth grade. Every. year
the pilgrims come in but.we only get to zﬁ)‘out"
- World War I; then we have the last” 50 years

{ in.the /last 50 mmute‘S‘— ‘When _are weséver,

. geing to study abput’ the woer wc re lwmg m
rlg\ht nows . - ¢ PN \\ i -

s \‘ . -~

To ‘answer that complarnL we bcgan the new

eourse, ‘with a studLQi;the woﬂd as it is, HoWever.
ik

we wcre(carcfiﬂ for ta glve just. the negaﬁvc views .

_yolvernenit. Tt "was their program, not one devel-

v
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common, Jn the m¢d1a W:‘ ‘made an’effort through- 7

out” to share prospel\ts as well as ,probléms We'
df humamty as

potcr)tlally good or transcendcntal as well as’néga

N c,..
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tive gnes -man as a caged beast or a programed
robat.

We felt thatitw ‘essential to reinstate hope.and
opt nllsm to show [that there is much beauty and
in thc world wihin everydne's reach. The best
i tife arefree:—a baby's smile, thc—wcan'lyr
morning dew on the grass, thé sharing of excrtmg
““”—'*rdearmrh"fnﬂrds‘“‘hrd‘mher—great‘goods =phi--
losophy, rellgton .and the. arts—cost _very l)ttle

i

- ment of the students, the total front approach, the
fine preparation an dedication of the teachers,
and the pqrsuaslveh/ess of the people who wére the
film models, we yere able to achieve significant
gams in cr‘ltlcal thmkmg as well as in many other )
-areas - whmﬁhv ?ew course was tested “experi—~ °
mentally ! <

_ In Search l)f the Ideal Learmng Envrromrlent B

oo e e

——money.
- The problems thzt we “discussed in our course
were ‘qverpopulation, technology and ecology, ‘waf
and peace, large versus small organization, and
matcnallsm and conspicuous con;umptlon to
“name a few. None of these had a snmple answer
and mest cauld indeed be looked at more than one

) way In this program the students did not deal with
Just orfe topic_but with a number of slgnificant
questions; and they came to'see how all were'inter-

. related: T
The world which, we ﬁnally,,prcsented was in a
lopse-leaf, open ended’ form: the Four World
Textbook. /Tlﬁ: four worlds.were the n urall the
tcchnologlcal the aesthetic, and the kuman. Each

- consistéd of about 30 multilithed pages which were
made up ol‘“a variety of cllmegs. drawmgs and
typed excerp;s Students couLd make of ‘these
_worlds what they would, adding:and subtractmg

T have had a series of recurring dreams about the _
ideal learning environment for the gifted. dver the *
years I have written designs for a “learning center,”
and in. my homes, in East Lansing, Michigan, in
Portland, Oregon, and now in Bl:rl(eley
California, I have built extra rooms for semmar
use. From my experlence I would say the furmsh
ings must be comfl)rtable and attractive with food
preparation facilities near at hand and with nature )
visible at the winclow and accessible at the door,
available for a stroll or sunning. Many teachers
have had the.experience of taking studénts into a
beautiful setting, parwcularly one redolent- with
nature, and finding even the bored and the unruly .
transformed. | : !

In Leammg Together I described the "new com-
munity” which selects a section of .a city (Portland,
Oregon) as a learning mall and involves people of “
all ages and a varjety of occupations. * Particular

i

pages and, in effect, dCVClOP'“g personal antholo-  “yse is rrade of the forest areas, parks, gardens; zoo, e
_gies. .7 ‘ - .. science museum, city library, the art museum and- l
~ To bring students. back to the person and to , %chool, and the l"ustorrcal museum. Gifted students |
Himan’ potentlalltles to give them passports to who_ havé long smee met their academic require- *
thetr own territory, we had produced 30 minute ments often do not need to attend classes on a o |
, style of life filmsof 10 creative, philosbphical, and regular basis, alth ugh they may elagerl) partlcn
. . socially conccrned _men and women. We wanted .  pate in phllosophylsemmars or enroll in unnersnty ®
) students to. meet adults who were more “fully,  .classes or apprentice themselves to artists or arti- ’
humén,” both in terms of philosophical depth and’ sans. ‘ - !
n the joy that:they derived froin their work. - Contmually I selrch for, alternatlves to the 2 x 4 .
The Being and. Becommg Film Seres and’ the classroom the Chl(ld incarcerated between the two
Four Worlds Textbook were the core materials for +¢ covers of a textbook ‘and the four walls of a sihgle ~ +
_the new. program. Boih the text and the films were  * room..The two most exciting elementary schools, ) J
used in the context of class discussion. Students involving students of. a yariety. of ages, that I have .
" s were cncouraged t0 pre.ént Aheir viewpoints orally, _seen recently are located in very different settings.
" . anew experiepce for many, and to engage in_con- "One is in 2 suburl) of Copenhagen, the Bagsvaerd : :
fron,tatrons .and dialogues wfh their peers and School, an Ieo her The Old Green School, ig in
.. tcaghcrs. using as subject matter the issues raised in Canby, a sindll t?wn in Oregon. Both accept chil-
text or films or’ by. the. studem‘s themselves. The dren from about 6 to 14 years, although the OYe- * ®
talk was dever dull and never téacher dommaxed gon sch(?zl hasso&nc olderones. . :
Ideas ranged from the concreté and personal to the At the Bagsvaerd School, children. were self se-
. abstract and phllospphlcal We felt that education , lected by their own interest or becauge the philoso-
" can,and mujt be concerned. with issues Bf crucial,  phy of the ' schddl appealed to their parents. Al
777777 - importance, to,ché world. It must assist th develop though the.edu¢ators of Denmark’say little’ about
] ing self, as it struggles to find a’ person ldermty 'gifted children,” ,many ofthcseobwousl) were just 4 ¢
“ 7 and a lace mameanlngful ‘world. that. Wlth ﬁvel teachers and srxty some children < ,
- Perhap§ due to the heated dtscusmons the lack there was leewa for indiviggal-help. Students were
- ul' fmallor absolute answers the continu mvol»e cncouraged to ead do scicnice experiments, créate ~N |
. \ . ) 'y . , i
) ’ K . ’ / / ; Lo . - N v ~ Nl
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art, make music, and work together-in a variety of

_ Given freedom, the teachers found that children
could work through, their ,problems. At the begin-
ning many students rcvcrtcd to behavior that has

\A}«

that there way }h vach sntuauon far more coopera-
tion than cofifpetition. 5}

An altcrn%;tyc high school f outstanding qual-
ity, one that truly “woﬁks ogs the Off-Campus
School in Bellevue, Washmgton Populated solely

. .. .—-children. There were about 500. brilliant_ ne_green.. open for a little ov

been common in schools - through the centuries.
aggressive and cgpccnmc, .

.by drop outs from the \convcmlonal schools_and - -
. housed in a uful modcm building (a former

fought with each other and lorded it over the other

enamelled boxes (donated by Tuborg Beer) which

ways. i
-@-
_____ Some of the big boyg
.

e _‘_4,‘_ —

¥

were to be used for partitions in the largc rgom. At
first the older boys made two competing castles'and
then proceeded to wage war. The smaller chil-
dren —not yet wise to the ways of thc world —ob-
jected to this behavior, sent emissaries to the’
strongholds, and finally talked the malefactors into
helping them make a ship which schoolmates
clambered into and where all began playing and
working together.

Many of $he customary problems‘ that teachers
usually confront simply did not exist in the free

situation. The young children .profited espf:cnally,

taking responsibility for many things, including
running the school food, program. There was no
great pressure to learns but it was found that, with
excellent teachers as consultants, the students (
became deeply involved in many’ projects. They
rarely used textbooks: instead they read all
manner of current matcrlals including news-
papers. Those who enjgyed reading requested a
quiet room just for that. Almost everyone. de-

. manded ‘that a soundproof room be provndcd for
‘the musicians.

The Old Green School had ten or twelve fewer’
children than Bagsvaerd and two teachers rather
than five, but the pattern was similar. At first they
inhabited the basement of an old school building
complcte with nooks and crannies — redding alco{f‘es
and hobby closets. In the spring of 1974 this build-
ing was destroyed by fire and the school is now
housed in a vacated symposium. But excitement fo Lo
Iéarning is unimpaired. All ages and kinds of chil’ N
dren work together with boundless enthusiasm. :
Even thc youngest take on projccts of cnormous f,"
SCOPQ -

Young children read “adult books without fear of ~
criticism. And ghcrc were always, in both schools, |
enough adult volunteers to supply talented conver-
sational partners for many of the more intellec-
tually adventurous children. ‘In Canby as well as in y
Copenhagen children. wrote books of imposing ...
length, did large scale art projects, and conducted
1mprcsslvc science expcrimcms Several of the
Bagsvaerd children had typcd and duplicated nov-
els. But :more important than any of this was the
sense of community that prevailed and the fact

A

.they who help choose

.possible. For cxamplc, a anit in

- accepted and free to be their best selves.

church) in a tting, this school has been
ynaes Despite_the basis

Darkhé se
for student selection (they must have been dropped
or have dropped out w1llmgly) an urbane and
gnftcd teacher, Glenn Holdcn assured us that this
was in many ways the most j tellectually demand:
ing of the Bellevue high sch Is.
‘. Most of the workK is a Ompllshcd outside the
school after the studeirend teacher have de-
clldcd which direction. the feading and the ,other
:Iacmvmes will take. Sugkfreedom in allotting their
time allows students“to fit in studies with work
schedules. Creative dramatics, yoga, phyiical edu-
cation, and hiking are done in groups. But the aca-
demic subjects are taught in a series of individual
tutorials which consist®-'of discussion and
evaluation. Stwdents never fa"l to show up for these
and rarcly forget their assifhments, because it is
Wlha't work they will do and
who will call in for their appoimmcms In contrast
with the normal load of six classes in conventional
high schools, a studéent At the off-campus scheol
gcncrally concentrates On one Or two courses at a
time. These are often finished in a short pcnod of
three to six weeks: - I
Student attitudes were good They could work at
their own rate, put questions [directly to their
teachers and expect to -get answers. Integration of
subject aréas as well as of worlf with study were
gcncucs has been
used to lead into a mathemati L:s unit on proba-
bility. In general, thc aim. was fo encourage mdt
viduality and to cnllst the students’ own interests.
The school accepts as_its them Thoreau’s dictum, .
“If a man does n'o;kecp pace with his companions, ,.
erhaps it is because he hears a different drummer.
Let him step to the muSlc which he hears, howcvcr .

% measured or far away.” s

There are a number of qualmcs that must be
present in a good learning environment, but they
cannot be established by fiat. Thc teacher as con-
ductor —in both the sense of Conduu for an electri-
-Acal charge and asa maestro—is the vital factor. A
good environment is one that helps all to feel
As
‘William Jennings Bryan said, “PcopIc should be

o ‘allowed to make their own mistakes.” Gifted sty-

" dents should be given cnopgh rope, not hang them-

’ selves, but so that through explorauon thcy will see

¢ '
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the’ range of possibilitics.’ Love is vital to

a;ce&:\&ce, the centrdl ingredient.

The environment should be more than free and
accepting, it must also be responsive. Where bright
students ask ‘questions - and they ask many, that's

one way to .identify them —the responses should -

whet their desires to learn more and continue with
their queries!

For the gifted, responsucness in the engsonment
is still not cnough There should be¥fiemorable
ideas _and things to contemplate, and what

Whitehead called “vivid" people. We learn best,

Emerson felt, not by “instructin, but [by] prov-
, ocation.”, S
‘The Role of the Teacher

© The teackier's role, I believe, is more that of a facil-

itator and source of fnspiration than of a fount of
. knowledge. Max Lerner has spoken of the incan-
descent teacher, and there’is an old saying that to
kindle another you must yourself glow. We all
know that there are people we feel warmed by and

. * othefs who leave us cold; some who kindle our
|magmauons, others who dampen our enthu- .

* siasm Perhaps it is, as Goethe believed, that we
only learn through-those we love.
_As you probably have gathered, I believe that
kmdncss Is a more important quality than intellgc-
tual sharpness Certainly a teacher needs both
emotional and ethical maturity, along with intel-
_lectual depth The film models, as well as the
teacher <s1n the Being and Becoming program,’all
talked “about what they believed in and cared

« about. The students responded by saying they-had

-’

\
o\

' that no one can teach andther; we can only learn

Latin
'{geducation is derived.

" never heard an adult discuss a phllosophy of life

before and this was a' very meaningful experience.
Carl Rogers*has wrmcx} movingly on-the point

together- This is the “letting be” of Lag-Tzu. My
view.is that.in all education we need a combination
of this Eastern nomm,ervcnuon and Western chal-
lenge. To lead out is- the literal meaning of the

_verb educere, _from which the word

Despite what I havészid about the‘importance of
kindnegs. the need for the teacher to be the stu-
dents’ frignd, to be pn'their side, if necessary to be
their ddvocate:.I alde Believe teachers should know
something. They sho‘ﬁld like tor learn they shou?d

.-3 '.

i
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be expert in at least one area; and the most gifted
should become philosopher generalists. Taking a
student by the hand and saying “let’s 8o look it up
togCthcr is not enough. And the negative function
of getting out of the learners’ way while they look”
up things for themselves is not the. proper role for
the teacher. Gifted stud,ents need to find their

. intellectual kin, those who also care deeply about

ideas. The teacher who can ask the trenchant ques- -
tion or point to a new way' of looking at a problem
is needed by the gifted at all ages. But this must be
done in the manner of a Whitehead whose friend
Lucien Price reported, “There was not a grain of ill
will anywhere in him; for all his formidable arma-
ment, never a wounding word.” ’

It would follow that teéchers not only need to
llkc glftcu children, but they should also revel in

athe béng threatened ’by them.

d is'having a positive image
figs. | tend to believe that

thmkmg well of others and of yourself are of a

plCCC

I feel strongly that teachers need opportumty to
keep abreast of their subjects and their times. To
do an adequate job of teaching I believe no teacher
should be asked to be on the firing line in class-
room teaching more than half a day, perhaps only
10 to 15 hours a week. Teachers need time to think

. about their studems to do research on their sub-

jects, to renew themselves. If they are to be models
for the gifted, the writers-need-to write, the musi-
cians to play, the scientists to experiment. How can
teachers have the excited minds foupd among the
creative if they are dead tired?

The first two chapters ofl.eammg Together are’
about the problems of a gifted young creative ng.;el
lectual, Don Saxon. He shad  some ext®llent -
teachers and some very

fluctuated like a yo-yo in these various settings. As

with many of the more sensitive gifted-young peo- -

ple, he would rgfuse to learn if sufficiently at odds
with a teacher. But Don thought teachers were very -
important and knew what he would like them to
be: -

.2 *?"“

What we need is people who vibrate knowl-
-edge <teacher philosophers. People who
create things! Capital E—Empathy, Capi-

tal T—Truth; Capital L~ ~Love. N
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The Gifted Student:
A National Administrator’s View

Bill McLaughlin

/

AT ONE time I had ten National Merit finalists
1n one class. Some of us have had these experi-
ences, and it was the kind of thing that hit me
about the time the students were beginning to ask
very hard questions. Somg¢ of these studenty went
on to lead the Free Specch Movement at Begkeley
and were qune active in the early 1960's in some of
the activities that took placc on postsccondary
campuses. This aroused my interest in tertns of
what we have done that might be positive or nega
tive in terms of the education of these talented
young people. .

Three Problems o K

I think there are three problems we face in the _
‘school situation which should be addressed; in-a -
posmve way. The first one is this terrible utge to
organize for predictability., We have to find other
administrative vehicles that will give us room to
deal with the unprcdlctablc and to accommgdate
'_i t. understand it, and support it in the scHool
scene. The Philadelphia Parkway School probably
. is one extreme of somethingjthat is organized but °

—
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Bill McLaughlin is currently Assistant to the Com-
mussioner, US Office ofEd ation. He taught for.

" sever§! years in California tn Newport Beach and
Sania Barbara,, school distrygts which had funds

. available for gifted programy, pgrenial awareness,

. —and the kind of ptessure nec ssary to produce pro-
grams for the gifted. He been the Director of.
_Secondary Educgtion Jn%Sa ta Barbara and the

. Asssistant Superinfendent for Insiruction, At The .
. ngtional level he ha.ssefg:zd as the US Office of Edu-
cation’s Regional C Zmoner fo? Region X in
" Segttle. He also worked clo.sely with Ms. Jane Ca,ge_
Wzllzams of the Office of Gifted and Talented offlfe ~
USOE i the production of the COmmsz:oners

Reépors to Congredst | Education of the- Glfted nd,___ thidg happening, so this‘did pot surprise me, we
. Talented 1971 R R . 1-7-%? great afﬂuen;c in mznyf‘of' tthc commumty S

e -

has unpredictable elements. But where in our

_organizational patterns can we feally wake a

child's interest factors and change the whole stream
of everits overnight as the child suddenly catches
that spark? We might go home and write another
seating plan for the next day. The new catmg plan
might be just as sterile as the old one 'and neither
one of them might be related to what the child had-
on his mind, How do we set up schools in suck a
way that we allow’ the unpredictable elergpé‘to
enter in? /- .

The second major problem is community ab-
dication. I really feel that the principal leaders in
most of the communities in this country have really
dbdicated, by and large, their gut level commit-
ment to young people of all kinds, but particularly -,
to those who may annoy them in terms of talent ~
and giftedness. A specific instance: In California
I met with people from the city of Irvine, and they
asked me to comment on how ¥ saw educational

- ideas for the city. They have millions,and.milliohs,

dollars, great affluence there; they have the
land; they have controllable possibilities. I said,
in__essence, there is no. placc for young people
in Irvine, there is just no place Your rcpresentanve
roles are all built around 5partmem representation
or condominium rcpresenfanon, orasome other —
tennis court repr ptauon, swimming *pool. rep-
resentation =V “interest at- the adult level
in terms.of self service. You haVe an art show going .
on at you hcautxful shopplng center, amnd it is
not a{s{utfent art show, even t/}‘wngh school has
een’out a week¥ It*is a profcssnonal art show
%nd' the whole thing is veneered to,a very high
egtee. There is no place for the lud.r\. to come _and
bmng an expressive effort in the an center. You
rcally have a sterile environment, in wha sb‘guld
~be cpnsidered a model city of the futuré Buy then .

a teacher in the same area and I saw the same

"‘I-%aﬂ to admit something. Over 15 years ago I

L 3
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settings but.no real place. The kids are virtually

senile adolescents. They are aged so ‘quickly in iso-

lation from what is happening in the real world,

and I do not think the communities areletting
— - —~them-into-the-game. -

Another example: At a mcctmg of teachers of

.I indicted a nearby bank finishing its 50 story
buxldmg because or,;gmalry there was not one single
floor in-that bank building which brought those
kids from Chinatown, within the shadow of the ,

. building, into that bank to understand anything
that might be going on there, that might even
vaguely relate to what those children in Chinatown
were doing. other than'a routine field.trip arourid -

~ the big black rock in the front. I said, “Use a whole
. floor of this buxlding to bring those kids at appro-
priate points into the life of commerce in the city
of San Francisco.” 1 think gifted children and
youth are rejecting the commercial leadership role,
for example, or the industrial leadership role.
They see no reason to seek it; nobody has made
any overtures to them. Businessmen are like the

+ politicians in this world — the gifted children do not

-, make overtures to them. They. are still suspect,
but the cammercial and industrial leaders could
open up "their doors. So 1 think there has been:
community abdication where there could be highly
producuve responsxblluy

“Third, we have this self 1mage thmg %s a
secondary teacher most of my teaching life, I used
to_rebel at words like self concept, self i image. We

. reséarch why peer group relationships are impor
tant to survival. But I do not know vgherc the

be a peer group mdxvxdual We have geared our
- whole system tightly to self i image in peer groups.
. There we stand, and’few children move outside it,
. The students in recent years have created their own
outsxglc peer group, and if you do not watch out,
it is coopted overnight into an inside peer group

records, violence, what have you. Whatever we do
in school, we have to give the gified the emotibnal
support to be different. I have seen and wprked
with Boys' Club activities in the inner city, where
a simple hand on the shoulder was all the emotion-
al support that a child needed to.go.on and do
something. I think that if you.are working with the

- the talcmcd

Enghsh as a second language, in San Francisco, -

have done 2 lot of studies about peer %roup rela-
A
uonshxps, and we have made it pretty clear in our |

major studies are that tell jas why it pays not to

and gets manipulated for other reasons —clothing,

+ - see any reason,to be either one. Now the politicians *

glftcd you have to understand the emotional sup
. 1t problem and the 1mphcauons of self image for ~

" ence. Many city schools are ba

~

A Wide Spectrum of Resources
We need a wide spectrum of resd

required basic mathematics, required pﬁysxcal'
education, and maybc,t‘he_re i$ one variable al-
lowed; but that isnot a wide spectrum of resources,_
particulagly for the kind of teaching that works
with gifted and talented childrén. These children -
need quality humans around or they need exposure
to them. And that is not me as the classroom
teacher; that is'a Jascha Heifetz if he happens to be
in.residence there. or a Picasso if he lives around
the town someplace. g

-1 did a paper for Dr. Allen when he was the
. Commissioner of Education, using San Francisco
City Schools as the model structure, and 1 proposed

ces -for experi-
to a basic four
and one at the secondary leyél. They have the,
required” English, the required social studies, the"

that for evcry 10,000 students we would have a -

Scholars in Residence Unit of some kind which
would consist of the outstandmg teachers and resi-

dents of that immediate area. Qur promising kids ~

would be routed to these people when the spark
came. At the city level, we would turn some ,por-
tion of the cxty, like the Phtlade‘lphxa Parkway
School idea, into a Scholars in Residence Center
where the children could go to a humé&h” contact
' who happcned to be a superior person in terms of
m and talent.¢Gifted and talented children
hen begm to be able'to identify with that -

person “There is a wide spectrum of resources that

is literally closed out for a lot of our chxldren
I was reading about the gang structure problems
in Philadelphia the other day It used to be those
youths could roam at least six or eight blocks but,
. according to these stories, they cannot roam more
han half a block. They are literally tied into a geo-
phical a;ea no bigger than a football field for
purposes o their own survjval. If the schools
«annot get them’ opt of that kind of box, then
_nobody can. This is  specific examplq that points
out oy . deepest “concern, and that is® the hugc
population problem — the issue of the urban area
* and the fact that literally thousands of children
perish under those pressures. Whatever abilities
they may have even on a normal scale never really
surface, pamcularly the children who may have
unique intérests or talents of some kind. They are
physically 1soiatcd from experiences, and until they
get into these experience levels they are not going

-

w

.

to go beyond the physxca1 modes 1mm£dlately i

around them. Of course, dcscgrcgauon is helping .
some. But we do fiot really know whiat its full im?
plications are .going to be. The movcmcm in some
cases simply transfers the same’ package from

where it was to where it is now, minus some of the.
- h -

.
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+ .human warmth that might have been theye when is a rare Arabic phrasc “I'm ahead of you in
. the kids were back where they were. This is an apprcmatm and enjoying life, now catch up with
uncertain way to open human resources and widen * That sounds weird, but I am thinking of how
expenence 4 o . | many clagsrooms I have gone to where nobody in_
@ - ‘ " oo ; - theTopmy saldthcywcrc enjoymgthmgsand -where
* Neglected Arcas ' nobody was willing to say that kind of thing=- -

_We need to stress the fact that the good mind gn WHat I am pressing for is that somewhere in our
the thoroughly explored and exploring individ&% configuration we have got to corie to some /
afe the basis of responsible decision making.On th thoughts about what we ought to suggest to people. |

i} campuses of this country in the 1950's and 1960's What/are the components that you would put into
L we had a constant onslaught of young people, fet a degision? 5
in many ways they were assuming a responsibility Children can’ be responsible: they can create
that was probably“not assumed by most genera- functions and roles. In the elementary and secon-
tions. Someone asks, “What are you doing about dary schools the teachers need breathing time and
teaching responsibility?* You become a more the children need their released experience. For
responsible human being in the use of what re- example if our math teachers had.had time to think
o search or knowledge you have. Our country at pre- in the-1960's, they might not have-been caught up as
sent does not really see responsibility in this con- heavily as they were in what is now being indicted
. ) text. Responsibility in our country for a long time by the modern math leaders. Nothing was done for
. has been all too frequently an obedience training 400 years and then tliey tried to revolutionize
process in the schools, jnot a process that makes things all at once. They were not sure, and their
individuals (responsible through building decision whole way of thinking was not integrated. So we
o' making capabilities and better able to live with had to process them. Well, we processed them and
’ what they have decided. . - packaged them and got them fairly organized and
., In our society we organize for predietability into the sets and all that. Zacharius spent millions

and millions of dollars and got things going: across
the United States in curriculum and nobody loved
him for it. There was just power there that came -

- more than {for responsiblllty We cannot predict
what the taxpayer is going to say next or what any-
body is going to do next, but we constantly organ-

L ize to_get ourselves 2s prcdlctable as we can. As a with the materials,-and wham! We have got to do
. school . administrator 1 fought constantly to stay the yellow book, or else, because our children are
-~ cew. - -away-from predzaabxllt.y ‘A board.member asked. .. = Smarter _than_the green book or w whatever it is. o

one night, “We put in Courses in the humanities; +That is part of the’ period when we were exploiting’
what are the humanities?” He wanted -a list. “An those children; We were movmg them. On the last

: hour lager I° ‘was still trying to give“him: an answer day-of school, I asked them, “What do you think of |
(] ' tha‘t he could live with, still vote for the-humani- our effort? You've been with us three years in an

-, - ties, and yet not have to go back and facé the tay- .- experimental high school now.” And one of them _

payers with. the unpredictable and gct voted out « -said, “You've created a suburban Devil’s Island.” -
of office accerdingly. I think we are in a context. ~ So we really have to rclease them from' the time

in our country where we do not really encourage the restraints, and the, physical location restraints,
A . individual to feel responsible for himself or to con- and give them f"&d‘m to make some decisions
@ . ‘tnuallyuseralentin unprcdlcrable ways. | about the direction of their own education. ) f’ .
- Another neglected area is precision. d was LT .
“talking to-a group, of students in a humanmm . Grouping . .
seminar about three or four years ago and 1 said I think that one of the major problcms in grouping .
. pl’CClSIOl’l is really one of the most essential thmgs is the fact that we have grouped for grouping’s
) to using your talents, be it in the poetry’of Leonard ~ sake,, We have not recognized the interest factor. ~
o Cohen ot any other area. I brought up the issue of . We have not really éliminated the sterile cafeteria
! precision in Jove making as an example (these were of collége, prep, five of these and one of those.
18 year olds} and they thought about that for Instead we ‘need to insist that beyond the five of
quite a while before they even bcgan to react. these and one of those there mlght be' 50 to 100
Where are we in terms of phllosophy in this whole ~ other potential ways of grouping students in a
,{ . arear How do you do something artistically but school, be they young children or secondary school
® |- with some precision so_tpat there is not justa pri-’ students. Magst school counselors tend to"work with
, meval urge? It seems only natural ta 6xpect pre the numerical factor alone. we have a six perlod
cisioft as a part of gxftcdncss ' day. Their chiarges are put into a groupmg situa-
We have also neglcctcd enjoyment of ,l{{c..Tﬁerc tion three out of the six, and the other three are
- ™ NI SR § SR o0 P
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of this split is not
physics teacher is aytomatically trying to do
something about physics because he has a group.
“T'find that does not”happcn most of the time. The
English teacher gives them a few more books, and
the history teacher gives them a few more assign-
ments. I think that need to look at school
designs in laying out the options, that we go into
“ variables of 50 to 100 potential ways of structuring
the educational experience, rather than simply
saying that you have siX periods in the day and no
more. When these children are given these varia-
bles in experiences, they should be available to the
. teachers too. Get the teachers away from the
building part of the time. They need it as much as
the children, and their teaching’jyst might become,
inspired. . L

’

v

Initiating Programs RS ,
How do you get these programs under way? I think'
that the question whichr we should think about first
is how to work with the attitude question at the
lotal school district level in planning and moving
programs, because the cynicism about federal aid
to education’ is fairly widespread. The federal

for twelve months.” We hire teachers and we will
get the show going. Then the cork gets pulled and
- --.we are .in trouble again. I have a very _serious
- 1nd1ctment of practically. all federal agencies’ since
1965, because .where dollars, were avallab%()m
sizable amounts for the necessary efforts, al
none of those dollars went to any effort to sustain
or cacoura ge something called giftedness in chil-
dren - almost none at all. And now we find our-
selves with the consequent problem of asking how
we are going to continue to serve these children.
When, we have had the money, we have nat used ~
it to pul children out of negauve and into p051
tive experiences.
" We nekd to work more toward a state role in
planning, In most of the work we have bevsh doing
out of the Ofﬁce of Glfted andfTalented we have

_/

bureaucrats say, “All right. You bring a project in~

made into réquirements. What happens as a rf:sultrM “been very heavily’ involved with state leadershlp,
d. We simply assume the =,.

v

_ for program purposes. Now that is & bad pﬁa‘sn

. who_are being deprived of the spectrum of experi:
. ences that would use their .talents better and,

to turn on and turn to eur gifted

and I think that there is a healthy attitude re-
. garding ahe féderal intervention mechanism. |
So first, become aware of help available at the | )
state level. Analyze yaur staff for leadership poten-
tial in this area. Then go before the Board of
Education, not to say you want to start a program
for the gifted, but to say that you want to identify
what you.are currently doing which could be
improyed. Go to the Board'gently and say, “We're
going to start a little search for those things that
look promising in the district. Not to start a new
program, er a revolution or anything, but to see
what we're already doing.” They will feel good and
you can come back and say, “Look, here are the
wonderful things we're already doing, but this is
only 10% of the performance that we really could.
be accomplishing ,because we have x number of
children who qualify who don’t have any programs,
available.” ’ . .
What I am sneaking up on here-is quanti

ation

in this day and age. But when you begin to develop
a program for something in a school sysiem, you
have to quantify it. You have to bring it back
to a base'of some kind that says to Joe Doaks on the
Board or Sally Smith: It is going to cost you x
dollars to get this thing going.” We have got to
come with two or three of our own ideas. We have
to say there are x number of children in America

district by district, all children deserve certain
good teaching practices, especially those with
remarkable abilities, innate of acquired, We have
150 or 500 or 1,000 identified’ who are starved
intellectually, emotionally, and cultﬁlly Taking
those 1,000 as a base let us set some objectives -
toward which we can mbve. We do not have to be
* defensive. Thesé chlkd‘ren really need all the help’
we can get for themr, and we have to ask for this
help in terms that the schools and school- boards
can acknowledge In! a time and world-of uncer-

tainsy I can lmaglm'sl no better act.of faith than
hd talented.
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- Instructional Planning for
K . .
‘ Gifted Disadvantaged Children
® Alexinia Baldwin
/
’ l . ‘
IT Is s}ad when a “pint” is expected to yleld a automatic stop signal, and filed 150 electrical
® ql’aﬂ. and falls to do so, butitis a traglc loss patents. Daniel Williams pezformed the first suc-
, to society when a “quart™ produces only a “pint” cessful heart operation, Jan Melitzer developed
_or much less for lack of proper societal effort and the shoe last, Madam C. J. Walker was a cosmetic
progxams. developer and manufacturer. These and ‘many
Historical and current data whlch glve ‘evidence more less well known glfted people are members of
of the great contributions that have been made to the largest minority or’ disadvantaged group in the
\" society by men and women from culturally dif- US: the Black American. This group of gifted peo-
. ferent economically deprived backgrounds ple bears evidence of latent talent that emerged
. reveal that these men and women were stngularly in spife of the social and economic characteristics
- strong and) determiced in spite of overwhelrmng of tge period of their lives from the middle 19th
Y - odds. There were only a chosen few who, through centuTy to the early 20th century. Few schools were
- ) the generosity of philanthropists, had an opportu open to Blacks durlng this penod and even fewer
® nity to deJelop their potential to the highest 1r\ collegu T '
. schools of high prestige. Achievements in this vein continue today.
- . ' These outstanding people would be classified = George Carruthers, a Black scientist, won the 1973
' ’ according to today's terminology as the disad- ~ NASA Exceptional Scientific Achievement Medal,
vantaged gifted. "There were many other boys and \for his development of the lunar observatory
. - girls who like their well known péers could have installed on the moon by Apollo 16 astronatits.
o contributed greatly to society if they had (1) had “{Ihomas Bradlcy, the son "of transplanted Texas
. the stamina to withstand the unequal and unfair sharecroppers, is the new mayor of Los Angeles.
*  societal prejudices or (2) had sponsors who pro- 'fhese achievements have been recorded despite
vided ‘the necessary contacts and monies for exten- the fact that systematic programs for talent devel-
, . sive training. . . prgeent of glfted disadvantaged “children are still
__ Andrew Jackson Beard a slave near Mt. Pinson more an exception than a rule. Indeed, Bradley,
® in Jefferson County, Alabama, never learned to " like many gifted Blacks, was advised by counselors
. read and write, yet he Jnventcd the Jenny Coupler to fo get about planning for college. He ignored
which automatically eoupl s raiiroad cars when this a v1cl: and went on to graduate from the Uni-
< they bump together. Beard’s contribution saved vcrsxty of California.
" thelives of many men who had to-lock the coupling It is surely America's 16ss thas brain, power in a
devrdc by hand. Garrett Morgan invented the first rather large segment of the populauon is nbt sys-
P . . tematlcally dcvcloped This is not the case in coun-
— : tries from which intensive economic competition is
Alexinia “Baldwin 1s Assistant Professor .in the being recéived and for which a favorabie Hertz-
Department of Curriculum and Instruction, State Avis tradlng position is being developed in ‘an
. University of New York, Albany. She.is a specialist increasing numbgr of areas.
. on gifted children’ and ther education, and has In add\uon to inadequate school programs the |
. . ) had extenswe experience with classroom znstruc 'use of inaccurate tests causes talcnt"to be stifled or
“, <7 tion of the gifted at.the elementary level. This  destroyed in migority communities when it could
* . paper ongmally appeared under the guspices of  have beén used te build our society. The most,
the National Leadership Institute of Teacher Edu damning of the instruments has been the'use of ©
cation of the University of Connecticut. ) achievement and 1Q tests to determine the pres-
. iy .
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ence or lack of alent. This article will not concern
ftself with identification, but Ipersonally feel that
identification ‘and prescription should go hand in
~_hand with a cir
v grams An effectivé system placcs the cmp'hasls on

" prescription wherein indentification instruments
become tools for indicating_ unusual strengths
and talents instead of measuring what has been
learned. The Torrance Tests of Creative Thinking
(Torrancc, 1966), for example, reveal a child's
ability in the area of divergent thmkmg It gives
the child’s strengths or weaknesses in the abnlnty

to be flexible, fluert, and original in the manip-
ulation of verbal and figural symbols. The A}pha
B:ographu:al Inventory (Institute of Behavioral
Research in Creativity, 1968) identifies the talents _

pursuits and a variety of other work situatiorss,

and Mary Meeker’s (1969) use of Guilford's (1967)

structure of the intellect to point out areas” of

- -strengths and weaknesses, are a few examples of

"identification methods which aid (in planning

and provisioning. All reveal hidden talents of dis-
2. advantaged ch:]dren which 1Q and achievement.

*  tests are Winable to uncover.

Ph:losophlcally I feel that all human beings
should have an equal opportunity to develop their
innate abilities to the fullest. Believing this I would

« them\say that those children who are talemted
should experience curricula, which -are differen-

ighly ddliirable, yet homogeneous grouping should
be provided sometime during the day or week’in
order for these students to benefit from the.chal-
lenge of like minds. Such a curriculum might be’
referred to as»¥aried or individualized. Whatever,
it is charactcnzcd by four distinct features: pro-
visioning, programmg, teachmgb strategles and
learning acrivities. These are discussed” in '}'Prn
below.
Provisioning

Prdv‘isioning includes the organizational pattern
most conducive to the teaching of children with
unusual talents. Materials provide flexibility and
variety in activities rcqulred
There are many possible organizational patterns
- which will develop the talents of disadvantaged
childreh. Some are listed below:

1. Team teaching, provides multiple talents and

. specialities in the classroom.

2. Open, education, as it refers to structure and
educational ideology, prowdcs the student an
opportunity to develop’indépendence and self

_ motivatiork It also provides the student with an

v 2

lar feedback system in gifted pro-

L * of individuals which are important for academic

,/‘ and made available to students during this time.

- - —tiated-and-distinctly-designed-to.meet the needs.of -
t special talents. Heterogeneous grouping is
’ hl

’ in cducat10r7
14 4

énwron;nerit which p vides for different learn-
‘ing styles and a fast pade. : ’

3. Resource centers in central locations for school
districts or in each schdol provide needed mate-
rials.

4. Mobile resource cente
areas. ’ P R .
5.In and outness in schoet“day.” This is a

desigt which allows gifted students to work for
part of the day with specialists in the community
or in feighboring colleges. ) i
6. Extghded school days. Special after school
actvities includin Saturday activities provide
me for projects.
/Z. lntemauonal schgbl rooms. Children and teach-
ers use special avjation and other transportation
rates for extended ¢lassrgoms in Canada, Mexico,
England, etc. Money is surely a deterrent here.

are an option in rural

Tools are important in any organization. Some
are listed below:

1. Books, in plentiful supply’ provide for various
interest and /ability Jevels, Reference books /
should_be easily acceséible. The schocl librarian
or local, librariar“can assist in acquiring an

* adequate supply of books. Each child can use his
library ¢ard to select books which will be placed
/ on the schogl shelf for the period of the loan

2, Art supplies: basic materials such as crayons,
ﬁ‘ paints, brushes, and paper. Dlscarded ‘materials -
: i .- canbe used to advantage

-8 Use of cultural artifacts Chlldren should be
encouraged to use familiar objects to provide

bases for discussion or exploration.

[}
-~

<

Programing

Programing or instructignal devclopment for gifted,
disadvantaged children includes the usual co
ponents of curriculum development (l) ob_}e
(what are we doing?); (2) learning activiti
are we doing it?); and (3) evaluation (how re we
going to know we succeeded?) i
The following writings are valuable s @ frame
of reference: (1) Piaget’s (1960) vel’opmemal
theories; (2) Guilford's (1967) st cyure of the
intellect; (3) Mary Meeker’s (192;11 terpretation
.-of the structure and suggestions for dts application
in class; (4) Bloom’s (1962) and- Krgthwoht's'(1967)
taxonomies of educational objéctives; (5) the
hierarchical arrangement of skillf listed by Ausubdl +4
(1968) and Phenix (1964); (6) Ward (1961), Gowan
(1964) and others in gifted £ducation; (7) Tor-
rance (1962) Renzulli (1972 and Williams (1969)
for creativity; and (8) Tcyg)cc (1964) and others
disadvantaged
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The gifted disadvantaged child has a’capacity
for abstract, djyergent thinking along the higher
levels of. the variqus hierarchical arrangements
-which -is outstandingly different from.angrgreater
than that of the average child; therefore, planning
- in these categories, that is, objectives and learning
Fctivities, should reflect, over a.period of time,
emphasis in these areas. Said differently: We want
to make sure we stretch these young minds, ©
As a precautionary note, however, 1 would like
to add three things; :
~* 1. Capability for operating at higher levels of the
", thought processes does not preclude the lack of’
need for development in the lower levels. It -is

“only that these children will need much less
time to develop the lower level thought pro-
cesses, i.e., memory, comprehension, etc.

2. Disadvantaged gifted children often exhibit |

their innate abilities in ways which are not
always standard. It is important that we under-’
stand the intellectual skills being used in-the
exhibited behavior, and the cultural context of

its origin. We then bhild on those areas of:-

strength and develop those areas of weakness:

For instance, a child ﬁlight be able- to recall

numerical groupings because he has had prac-
- tice in his home or cqmmunity activities. He
may be strong in figural symbols but weak in
verbal interpretations. This student then should

be directed to develop Horizontally those special
skills he possessed at his “entry level” while being

diréct
weak! . ) '

8.The gifted disadvantaged child will need more
initial support in_his new opportunities to
explore. - //EPO

vcrticglly 4n those skills in which he was

A fine program wit‘ which I once worked was
designed in three phases. Phase 1 developed
basic skills and was more structured; phase 2
increased the planning freédom of the students;
‘and phase 8 extended this freedom and increased
and encouraged pursuit of individual intereSts in

f,and out of school.

Teaching Strategies

Teaching strategies, of course, go hand in hand
"with the teaching models whigp I referred to egrlier
and are perhaps more imp&rtant. The following
points are worthwhile for teachers of all children
but especially important for. teachers of the gifted
disadvantaged.

" 1. There should be an emphasis on learning pat-
terns or, process in the ongoing activities. Ques-

» tioning which involves memory, translation,
interpretation,. application, anilysis, syn,thcsis,

‘o

" . and evaluation is central in allowing young
minds to roam. Sanderd’ Classrootn Questions:
Whut Kinds? (New York: Harper & Row, 1966)
is.a good source for teachers to read in efforts

, 16 challenge their young charges.
.9pLearner-participant teachers are effective with
" these children. Discussion and.exploration of

ideas involve teachers in the learning proeess
itself in these classrooms. /

. . . N .
3. Simulation games, research through films, inter-

views, and computer assisted instruction are just

. a few of the options for learning a good strate-
gist might employ. ‘

. Emphasis on «creative thinking is vitally impor-

tant.

<9 ¢
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It is desirable to consciously and deliberately
engage the students in the creative thinking pro-
cesses at the same time that they are engaged in
their pursuit of -knowledge ‘and skills. The fol-
lowing list with .its suggested “cueing Strategies”
does not explore the full range of creative pro- -
cesses,  but the suggestions will have particular
application for classroom -use.* These strategies -
are? < -

1. Elaborative Thinking. This involves embellish-
ing or refining an idea; adding new and .neces-
sary details for purposes of communicating a
new idea. :

@2y to.your students:) 4 3 j : o

*® When you describe it, leave nothing to the
imagination. .

® Be as descriptive as possjble. )
¢ Expand and detail the ch nges you would

make. . ’ :

- I

[P -

. 2.Fluent Thinking. Prodyction of quantity of
| ideas, a free flow of ideas|for the purpose of pro-
ducing the most relevant jdeasin a given time.

; (Say to ybuF students:)

® Produce as many ide as you can for ., .~
® Stretch and expand your t

P

hinking so that you' -
may list many things that .| ., )
that the problem

~® List all of the consequenc
- suggests. ] / |
‘ 3.Flexz'ble'Thz'7#hz' ariety |of kinds of ideas,‘

735/
a number ifferent approaches, thinking
branches off into contras{':ng classes, . shifts

categgies of ithought and deétours the, direction
. 'of/thought. ‘ :

//
- I

“#For Jurther lielp in Cueing Stra‘tcgiu for Teaching
Creativity write to: Frank E. Williams, Professor, Port-
land State College, Portland, Oregon. j

‘ : _ .
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Give the many different mcamngs of the
word .

Proddce a\hncty%i:deas for.

- e

4. thllmgn,ess to Kake Qisks Settmg grcatcr goals
for greater gains) Involved here is spcculatlon
. Supposmon presumption, and venturing to
guess Risk “takers who enjoy pammpatl‘{n in
activities involving ‘chance and adventure are

.

going concepts and/or theories wexe meaningless.
The learning activities described below have
been either used by me in a class of gifted disad-
vantaged, field tested by groups of disadvantaged,
or borrowed from experience of others. Once the
idea is dcvelopcd teachers can go on from there.
The activities were used in a mathematics’ unit.
We were dealing with percentage. An outline of

. (Pupil\s can be asked to: ')‘ : ! This is an erroneous_equation because 1 have -
-® Give different kinds of_reasons for. ... found that activities not designeqd with a specific 9
's Produce : contrasting hypothcses for .| “goal which intluded consideration) of 3ll the fore:

-

well served here. | objectives and activities is included. 3

{Set them off by directing:) Objectives:

® Prepare your plan and go ahead on your own. 1. Stugents w1ll":ez:lt;n hg: OF::’r:feP‘:f;r;?S:ol:f ,
® Speculateon the outcome of . . . . used to compute x

¢ Now that we have this information . /. . , what

is your prediction?

" 5. Preference for Complexity. Ability fto handle

involved details and to cope with kpotty prob-
lems, inclination to toy with ipgricate ideas and *
to dig into difficult problents or solutions.
‘(Use cues of this nature:) -

.

;f * “What are some of the things that people do
, now that in all probability will have to be

done differently 50 years frem now?
* What reasons can you give for the fact that

. hone of the early exploration in America

©came from Asia eastward?
® What changes might you expect if the

-"« " Mississippi River ran from edst to west? '

6. Guriosity Exploratory behavior which could be
directed toward acquiring information; the
explorer thrives on noyel routes ot choices, uses
all senses wo mvesugate, test, inquire, and con-
firm.

(Use triggering techniques:)
¢ Are any clues given?
* ‘How would you feel if you knew that . ..?

. ® Formulate some questions without usipg the

words who, what, where, when, or why. |
7. Originality..Unusual or unanticipated response;

proﬁt, and loss as shown by their ability to
solve practical problems whiclf include these
- elements. Students should hav 100% accura-:
cy on samples &f each use of percent.
2. Students will develop an ayareness of the’
~  practical uses of percentage ds shown by their
" ability to simulate a practical situation using

pecentages correctly. ¢

Isolated, Objectives: (Objettives which’ are
ept bemg taught.)
that in this. lgsson,

crucnal for dlséd

not crucial to the basnc co
It is important to note her
ithe isolated obeecttves ar
vantaged chlldren

‘a3

~

attempts to negotiate a good buy.

2. Students will become aware of propaganda in.

» advertiserents as shown by their avondance of
+  expensive purchases

Intellectual Skills to Be Stressed.:
Blogmn Evaluation -
- & . Comprehension
Krathwohl Synthesis ’

“

Awareness . P °

Analysis

. N . . s oo - .
production away from the usual or obvious; Guiiford Divergent production

{ novel, unique, byt relevant fabrication of clever Converg‘erlt production ‘
but useful ideas. , Piaget ., . Formal opé‘rations ' ‘-

(Challenge qulls ;q,} NP

® Think of 4 ‘way or¥n idea that no one else
will think*of to . ...+ 3

* After reading thc news stery, make up your
own headlmc v

-

Lcarnmg Actxvi‘ucs o

"Many people have equatcd success in provndmg fors

gifted youngsters with more lessons, harder lessons,

' Teaching Modél: The Inductrvc Model which is Y

drawn from conceptions of nzental processes
and general theory-building. ™,

Scenano The chsldren and téacher have |
" planned a shoppmg .mall for the*classroom.
The mall has ‘st. res” (formed with c}talrs and
poster board)’ which are/ typical of a. shop- .
ping mall - clothing store, grécery store, bank
E-Z Loan Company, employment agency, auto :‘

.

}~ or even the privilege to do extra activities.

» \ ~ N ' ’x_\
3.l . Ay
= f¢ . - - %
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dealer, realtor. Each agency had to use percent
in_its charges. (In order to provide sltuadQns
which would allow some of the gbjectives to be
attained, I suggested some of the inclusions
while the studgnts selecséd the others.)

The students. have :divided .thernselves into
groups and used pictures, miniature rcpllcas
or actual articles, for t leir stores. The bank is
stocked with money (Monopoly verslon) The
employment agency has {designed questionnaires
and personality tests for job seekers and listed-
jobs along. with. salaries.-The bank has posted

“ its interest rates. The E-Z Loan Company has

its gimrhick ad visible. All the

“businesses”
are colorfully decorated. :

Format of Procedure: Each student must keep
a record of his transacgons in ludmg compu-
tations of his transattlons‘togeth T yflth compu-
tatidns of percentage.. His income and expendi-
tures are to be reconciled. Each person must’
have at the end, of the experiment a minimum of

*

-

types as shown by their part1c1patlon and selec
tion of subsequent study, groups on journeys|
“Note: Transitional (means) objectives can

developed in each study group.

Stressed:
Guilford

. *

Intellectual Skills and/or Operatzons to Br

DiVergent thinking |
Convergent thinking

Classification i
Transforming s
Bloom _ Synthesis
&. Analysis
Krathwohl Application
- Piaget All operations

Teaching Model: Group investigation which is
a democratic process. (As I moved further into
the lesson the democratic model wad supple-
mented by the inductive model.)

Procedure: The ¢

-

hildren are asked to thmk 7

three exampleés; of instances where a transaction
is madg with the_use of percent. The agency
has to keep a recorl of sales. Some team mem-
bers “shop” while others “tend” the agency until
all have a chance to part)c1pate both as a dealer -
.and as a (fustomer : ’

-

. Evaluation of Unit: Evaluation is based on 1)
~ acconiplishrnent of stated objectives, (2) inciden-
tal learnings gamed and (3) enthusiasm of stu-
dents. The mckdental learnings vary in different
situations. In my class,” the bank ran out of
money and had to close. I brought in the histori-
cal, reference of the Roosevelt era when banks
were closed Many children had their “posses-
sions” taken’ due to fack of paymentj;lxe dis-
coveries were numerous, and incidenta ching
opportunities* were ‘unlimited. The enthusiasm
was so great | had to extend the shopping mall
for, ten more years (five hours). Fgrmal tests
whlch were gwcn to all children pn?that grade
level showed an eXCeptlonaﬂy clear} understand
ing of |  percent and its uses.

-~
'

.

[-

The followmg is a second example that ‘uses a
theme , which centers on a multidisciplinary ap-

proach 0 learning. 3

’ . .
] S % f‘h.
;

i

Theme Journeys. . v "
. Sub]ectArea MultldlSClpllnary ’,!"‘ 3
“Grade ‘Level:, All (sophlstlcatlon pf xplanmng

P

‘ vanes h'nth age and/or gade level).

Ob]ectzpé.s (General) Students will d

elop an
awarcnbss of the importance of Joum s of all

about and help in
(this activity calls fq
the children must
commonly known

listing all kinds of journeyi
r fluency in thought because
thirtk further than the most

.

'jt ¢ the Skﬂr

17-

122-:;"

journeys). A common list
mlght be: h

Journey or trip (be syre the meaning of .«
joumey is understoo;l) to the store, to Grand-
ma’s, to another c1ty, etc. The children are

~

, asked to think of journeys that animals jight
" take, alsoy pollen, disgases, blood, clguds,
birds, etc.  After several lists have be'ﬁ:n

developed, children are divided info groups
according to interest. These journeys are
researched in great detail. The units ﬁan
be extended as far a$ is needed for each situa-
tion. An example of one group is the e/joumey
of the blood. Childrén can study thy path of
the blood, job of the heart, ,vems, arteries,
lungs, cellular.structure of bloo b]ood trans-
fusion, hemophilia, etc. Modc an’ be fmade,
pictures, outside resotirce people cin be used
and so on. n

Ny

"This lesson lends .tself to concept and skill
attainment. Students discover a'need for skills
they do not now "have and this is the time the.
basic rudlmcnts can be taight. Caution: Teach-
efs can’ casily destroy the spontanelty of the ,
actlvt‘gy\ by bccommg“!too mvolved in teachmg !

) ‘Evaluatum " General CValuauon of cogmtlve
» learnings rhight vary with each group. An‘assess-
ment of the student’s awdreriess of j Joumcys can

+ beevident m‘pls sclcctmn of groups.,

e
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A unit on cglors can be pursued in much the.
same way as those described above.

/

y .
What would we miss in the
vias either black or white in

»

-Initiating Question:
world. if everything
appearanco? .

Asl Mentloned earlier, Mary Megker has developed .
activities-which coyld be used by teachers to develop
various areas of the intellect. For the gifted dis-
ad'vantaged ‘the-area of\aiemantlcs might be weak.
Exercises which would develop a child’s ability to

. make chonces among rclatlon’f»hlps are as follows:

% L Use a game of classifying ob_]ccts Prepare cards

——__or write on the board for classes of things, i.¢.,

~ metal, plant, animal. Children can pill words"
or smaller cards from a'bag and match the word
with the class.

. Use analogles in class. Beg\n with slmple orles
like > when it is cold and snowmg, mittens are
to hands as what are to feet? Children can then
make yp apalogles which’ can be related in
similar endmgs, length of words, etc.

1

One can go on and on in this véin. In a unit dn
careers, | provided. a Hst of job titles along with a
description of each. Children selected a title in
their interest area and performed the job.as a s
vice to the class. Some of the jobs were as follows:

»

viding oppo.rtumtles for primary and middle school
children to forgé'ahead. Some, projects completed
by talented students are fascinating. Students

18

* demonstration models of eclipses.t Work around -

fave delved into the workér?s of ‘tornados replete
with wind tunnel apparatus. They have compiled
histories of the SFlentlﬁC dcvclopment of household
appliances and charted the migration of birds.
Still others have made studies-of communication
systems of animals. :
Astronomy holds a special fascmatlon it seems,
and budding Galileos have built their own tele-
scopes, investigated optical illusions, and built

planetariums' has been afforded gifted youngsters .
to their benefit.

Young mathematicians have plottcd historical -
progressions of size and speed of modern Vvehicles,
studied school costs and sources of incorne, and
completed demographlc stugles from census data.
Some have delved into the/secrets of the stock mar-
ket. A few with ,_extraordlnary deérring-do have
looked into concepts of probablllty and number
theory. A favorite pastime is gnawrng at the carcas- .
ses of famgus historical problenis and paradoxes.

Language arts devotees have studied advertlslng
for key phrases and psychologlcal impact, written :
alternative endings to stories, and studied the
impact of the life and times of authors on their
output of literature during the period mvolved
“Studies of- mythology~ are popular with the young .
wordsmiths as are Gr,eat ‘Book Clubs and sheer

1. Cartographer. Map drawing and study of maps. gpftgp;gc;f poems stories, essays, and o\ther creative ’ ®
i R“_eports were given (o t h? ?lf’ ss on how thesc/a N Young social_ SClentIStS havc studied holidays and,~ o
=~ drawn. For disadvantagéd childier, métivation noted original sources, stu died womeri who shaped - 7
wouid come through adventure stories of sea- historical events, and traced the paths of food
faring men who needed to read maps to find items from planting and harvest to the table. His- o
hew lands, spacemen who charted maps for torical and contemporary juxtaposition of forms of ,
outer space, the necessity 'for map reading skills societal organization and céntrol are popular as .,
wllc.h we travel fr;oztdone'crtirl'toft—llm\othcri'l: are cultural and psychological studies of winners N
?' gemlcogr;phcr. St dts:n;s who scl ccted this tl_fsg and losers i in bids for high office. As expected, eco- ‘
cveloped new words for the cigss, researche logical studies rank high because of current em-
origins of words, and made a class dlctronary ’ pham, and the ‘wedding of natural and social ~ .
following the -guidelines of, the regular diction- -, science becomes more complete here than at any -
ary. Self concept can be' chelopcd through - point as youngsters seek to conceptualjze a science 4
encouraging 4 search for mcanings or origins that serves and not rules. The performing arts are
. of some well known oy frequently uscd slangs well represénted in programs for gifted children.
and/ordlalects MusrCmns ith unusual talent find a chair in local
3. Philatelist. Students’ collected stamps or prcturcs ) collegc ordhessras and small groups. Athletes
of stamps and discussed their meanings. These are perhaps the most sought-after group. Summer .
students' also collected picture post cards from . camps, infqrmal pickiup games, and observation ®
4 ;;::?:fa:wn.;;:i C?[—T]TZ; selécted “the cit of practlce ssions conducted at the college develop :
' region or.countr of therxr choicé and develd cyd“ skills and. insights. Local children with dramatics
d & ils for hi Y 1 ref ; P ability:find a role in college productions requiging
« "dexalls for historical reference. " children and youth Modern dance and ballet
Independent study is a popular method, of pro- groups are sprmgang up. y ®

It can safely be said that there are as.many
program characteristics 4s there are programs.
Divergent thinking is the order of the day as ima-

~
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ginations of excellent minds soar in the considera-
tion of the possible.

Fmally, a simulation game on ecology can result
in high interest and effective learning. It begins
by having, students write to the Department of
*Interior fof information on the latest )egzslatlve

proposals anld acts by Congress. e
L" //

Sz'mulatz'on Game ,
Pass the Eco-Bill* *
To develop- the ability"to articulate

. fer cause and effect of bills being passed; to
students\ develop the ablllty/to think on their-
: feet; to develop divergent thinking an/d’
fluency of ideas; to develop an aware-
ness of the interrelation of 'politics
with our study of ecology.
Physical’ Classroom set with seats for “senators
format facing the “legislative body.”
Bills written out to be read to the class.
Game he game begins when the chairman
moment  dalls the leglslauve body ‘together
ﬁg d raps for order.’ .
Aim He aim is to pass a bill forvecology by
) réceiving, the hlghesa number of votcs
- from the legislative body .,
Players Tvo teams of 2 or3 persons each and
the legnslauvc body which is made up
of those not on the two teams. . .5
Procedure The teams will select a color (rcda or
blue). The starting team is determined

by the color of paper drawn from the
hat o} box by someone other- than}‘the
embers. Bills to be presented

cted by the members from the
ou of bills which were rhade up by
:hc ggss Each t€am Has had: time to

.

gy. Each team member is gnvcn a list
of the bills to be presented in order to
' strengthen the, opposition or to insure
ts passage. A bill is presented by the
itamng team with five minutes allowed
for presentation. Presentations should
include what persons .
financially a\(xd also how this bill affects

——

" *This lessan on-political science and the'accompanying
game Fiy the Eco-Bill are part of a copynghted docu-
menl As:author of the papers, I give permission for

" ats use under noncommgrczal circumstances with proper
credit: Baldwin, Alexinia. Ecology, the Web of Life. _
A Process Oriented Curnculum for High Potential |

Smdené.,Copyrzght 1971 \ ) .

"&\Rccapitulation
\The basic thrust of pro

study the bills and distuss their strate-

are affected |

. .19.‘:’: - v A 7

thé environment. The” opposmg ‘team -
must challenge the, bill on -all points. i
This exchange perlod should not go
_ .. ,more than 10 minutés with the ex- .
] e change going back and forth between - ©
' the teams: Each téam is glvcn p01ms
1 5 for its defense of the. bill it,is pre-

fig-T A total score of 3 times the”
mcmbcrs of the body, of more, me
that a bill has passed. The next jcam oo

presengs its bill and so on until fime is
called on the game. Each t
have an cqual umber of ti -
fore a winner can be declared. The
. winners will be the team with the
largcst number of bills gassed.
\‘ .

s for gifted disad-

e as the thrust of pro- .
chx,lliren R‘Qs?urces of

v.""-

vantaged children is the sa
. grams for giftéd advamzlgc
school and commumty ar¢ applied as effectively
as possible in the serv1ce o clcarl goals of develop-
ing FlTldrcn s talents as: fu'y ahél as effecuvely as -
possible. Programs of - expcnences art organized.
Creative teaching stratégies are n\{)loyed Minds
‘are encouraged to expand. Unysual talents are
not left under the bushel.” LN
Special attention and technigues in this context
enable gifted' dlsadvamagcd potcrlt 1o floter.
Tests of creativity replace the lmearuy of IQand
~achievement measures. The cultyral milieu is ¢
" studied carefully to make the sirhulations and
. . experiences meaningful. Commumty resources and
individuals are mined more vigorously.'to assure
both relevance and role models Career education
is pressed Inte service. ’ .
.Téaching strategies for both xhe‘ gifted, advan-
taged and disadvantaged assume a high, priority.
A huge panoply of 1mcllcctual functions must be
> available in a context of* developmcntal maturp-
tion. Systcmauc programing of ne&ded mingd-
. bending experiences, both{ ormal and infgrmral, |is
truly an_art with teachers of gifted children. Clepr
taXonomies a la Guilford and Plagct and clever
programmg have a priority here. In the perform-
ing arts the challcnge of models and the mﬂuence
of masters hold sway. In science and thg, humani-
ties, teachers who are able to acuvcly cxplore
with the children are important. -
When I worked with gifted dlsadvamaged-\ hil-
drén in the- classroom, I said to myself each day T
as I observed those active, inquiripg youngsters,
“I havg here the potential discoverer of a cure for
~cancer, designer of a world peac¢ strategy, dis-
. coverer of great sources for cncrgyl hational leader

~

——

. —
¢

(e} -
o . L. % -
i N S




‘polmcally and sbcxally, thcrcfore ‘T must provldc
the atmosphere and give the direction which will
cause a ‘quart’ to’give its full measure.” So I find,
"myself reﬂc‘ctmg on thesg lines from Thomas Gray s
(1868) Elegy Written in-the: -Cotintry Churchyard'

- *Full many 3 gem of purest ray serene ,
The dark unfathomed caves ‘of ocean béar; o
Full many a flower is born to blush unSeen
And waste its sweetness on the desert air.”
5 . . {p. 170)

\

" Hopefully, the future will see a more thorough
d’evqlopmcn; of talents of gifted dlsadvantaged
children. It is morally lmpcratxve todo,.so and our

country will surely benefit in many ways,
‘;

’ . '!xo -~ A LN
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. Tﬂz fact that you Z(Zingular‘ or plur .a{e inter- Gettmg Your Head 'I'\);:gcthcr e - B

ested in stariing a program for gifted and
talented youngsters jfi your school or schoo district’
already contains :12 kernel 6f your first
There #sn't ohe and there must be reasons'for that

Starting a gifted program may be compared to the )
story of the old Vermont farmer who was asked’

rpblém: _directions by the city slicker. The question having

y "«

¢ o ] "been pu(gthc farmer paused, scratched his.head,
N act. and ther™replied, “Well yoimg féllow, if I was
. e Pcrhaps there arc no, glftcd Chlldl’en T)ms . gomg there, I wouldn’t s{, It from here.” And this
R is unlikely.since on the national average between s exactly- the point. To start a giftcd program you,
- 39 and 5% of all school children afc gifted have to bcgm not from where. you are, but from .,
‘ L and/or talented. More' likely is that they have where you want to be; then work your Way back
s .. fot.been identified as such. by xmcgraung your ideals with the nitty gritty of
. .® Perhaps no onc.has thought of it before. In this the existent sitpation. The end precedes the begin:
\ *  casethis particular problem is solved because - ning. To put it differently, tgoals should determine
you have. The issue now bccomcs one of in- strategies ; an?f thitics; stratégies and tacucs avall
i formation, resources, planninhg and advocacy. - “able should xever limit goals. .
Y > ® Perhaps someone has thought of it before but ’ .
there were other qbstacles, like motivation, Goals Y ’ T

Jack of organization, lack of funding resources,
lack of trained teachers, or a host"of others. -
Here you are to be congratulat_cd because the
first major hurdle has already been crossed.
® , You have moved from the realm of a Given
’ which sets the terms for the present int g
_-area of Problems which are poténtially solvable
in the future. You have moved from the Alrcady

A program for gifted- and- talented- youngstcrs is,

in the final analysis, a process which is de51 ed

to serve the needs of these tChlldl’cthh the co’h '

crete rcalmc§ of organizational nuts and bolts,
nd bl od personnel, anc%.\anglblc environ-

. ments. But before all of that becomes a rcaluy

goals have to be decided upon. These questions -

to the Not Yet, and that is a. blg r?ovc ) have to be a wcrcd for goals to be clcarv RS
To initiate a gifted progr m | the following . What do ou want to accomplish ovcr the long
L ., factor‘s\must be present. They nsmutc the field haul? i
. in Wthl’\l you will move from J ‘moment you ¢ Why do you want to accompllsh thzs and nq
decide you would like to get a pr gﬁ am going until ' ‘thap? -
. the moment the first gifted studcm nters the classs ~ ® What is the desired end state of a glftcd pro~
. room. Attention has to be paid to them initially o gram'in terms of what happens to klds? e
and throughout the process of program building. o fE )
L They will not be decided once and ffor all but will Some lwp(gtemfgoals for 3 program for gifted
<\ be commually revised ™ as you go along. The re- and talented hildrén would include the following:

. mainder of this brief article, therefore, will be \_.~ 1. To prov\ldc a learning environment which i
¢ spent in working on practical steps to achieve your particularly suited to the needs of a gifted chll(('f’

x goal. ' ) . ‘ most especially in ' the areas of _creativity;, - -
l e decision maklng rcasomng, communication

L o ' . skills, and a given child’s unique talents.

hE
Bruce Q.-Boston s thé Product Coordinator of the ERIC 2. 'owrovﬁic opportunities for t e student to en: * |
" Clearinghouse on Handzcapped and szted Chzldren, S hincc dcvclop, and use his or her initiative, |
Reston, Virginia. ; - . * self motivation, and orlgmalltyp Ut |
: . . P o ' i
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.. 3.To cngcndcr in flﬁ‘smdcnt a sense of responsi-
o bility for setting his or her own.goals according
: to interest and gbility.

. 4. To assist.the student in the development of cog

5. To provide activities which incorporate multi-
media and muludisciplinaryapproacha .

6. To provide the context in which the student can
develop producpvc relationships peers, '
extend the harizpns of personal experiénce, gain
a'sense of taking personal. resporsibility ‘and ex-
tcndmg frccdom of choxcc .

/ Ob]ectwes .

~ Once your goals are. ﬁrmly wabhshed (because.
they have been thought through and can therefore
bg defended against all challengers—and there will
be plcmy of them), it is time to start thinking «
— about objectives. Although we often confuse goals
. and objectives, they are not the same thmg Goals
describe a desired end state; an objective is what
© we have to accompllsh in order to achieve the goal. |
If the goal is the far bank of the stream, then the ,
objecnves are the stepping stones The questions
‘here are:

¢ Whar do 1 need to do in-order to achieve the
, = goal? ’

> Must they be done?
- * How appr&ate to the goal are the ob_]ecnvesf

_ Objectives for a glftcd program will include - at
lcast the followmg -

1. To develop a framework for xdcnufymg gift
and talented chxl&rcn with appropnaté instru!
ments: . .

2.To form an. mfomfauon base accessible to
parents, teachers, administrators, and “involyed
community , leaders in regard to other pro-
grams, curricula, and resources,

»~ 8.To make prowsxon for staff dcvclopmem and’

: training for téachers, paraprofessionals, and
* teacher - aides through workshops, seminars,
and other forms of inservice  training.

4. To involve the community in extra-school activ-

B ities for gifted add talented students among

professional, business, and cultural sectors.

.

L)
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Slra[egzes. and Taglzcs : e

Oncc goals-and db\]gcnv&s are clear, strategies, and -
tadncs Jbecome rhc ‘next item’of busmcss This is

. ihc “fow to” part. St\'atcglcs and :actws are the
— Jévcrs.zpplicd to_the given. situation to move exis-
--ting.con

. f._ A helpful slull in. thc development of stratcglc

‘_J - ._ PRI
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.®*In what ordcr shou]d ﬂu:se thmgs be donc> )

! g'rdm communicatescaid highly aware that this _.

ndxuonstowarc[desmtdcndstatcs .

compctcnmes is the abxhty to use probICm solving
techniques such as force field analysis, fantasizing,
synectics, cnv1slomng processes, and the like.
These techniques c3n be extremely useful in isola-

) wc,szzawmowr,mdmlmngskﬂ]s. S ﬁw‘ung.key points for applying leverage so thatwasted . . .

effort is minimized and work accomplished is’
maximized. In trying to initiate a gifted program
in a school system, it is well to keep in mind that
you are dealing with an institutional framework
which has pélitical, economic, bureaucratic, and
psychic-aspects, each of which has its own rationale
and logic. You will need to gam sense of how this .
~ all fits together if you are going,fo effect change in
it. You wjll have to understand, the “threat- level
index” of people you are dealinig with (and your C.
own!) and what constitutés an ccept..b]l* -and/or . |
an effective “trade-off” when needs are in competis
" tion. In short, learn how to sail as close to'the wind
as posstble without either luffing or losing your s
momentum. As in sailing the learning in,
the doing—getting the feel of the wind, the saxl ,
and thetiller. 4 ,
OK. You have some clarity now.about goals,
objectives, strategies, and tactics. Recognizing that
these will be revised, altered, or. sometimes com--
pletely changed in the process of getting a’program
off the ground, the question of values necds some
attention.

Values : ‘ . .

thmk that education is a relauvely value free pro
cess, i.e., that it consists mostly of the transmission -
of information which is somehog_ ‘neutral” until
applied. But a moment’s refléciion reveals that
-this is not the ‘Zase. Education is a process of
changes i’ which the transactions between teacher
and pupil, among pupils, and between all of them
and the SubJCCt matter are all value laden,. | because
these transactions move persons in pamcular
directions. The quéstion_is not whether we educate
for_ values but toward which values we. educate. = .
“The pomt to be made here is simply‘that anyone
wanting to initiate a program for the giftéd must . .
be ~hxghly self conscious about the valuesthe pro-

is a'matter of cho;cc and notto'be left to.chance. ¢
+ A further aspect of thmkmg a. gifted program ’
through is.the whole ‘matter of tm?ing As in most .- o
cases thc Greeks had & word for it, kasros; the right. o
time for.the- nght thing to.happen.” Too often the ) ‘
best, lajd plans.of mice, men, and those concemcd
- with gifted cducauon go awry because 2 timing ~
sequence for events.and: initiatives has not been
Acstabilshcd,,ophas not. becnjollowcdlcghaps the
miost common crror madc Is; trymg to get comrmt.
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mdﬁts frOm decnswﬁ' makers before all the homc-
work has beeri done by those seeking the' commit-

ment. You will have to know when imiportant
meetings are being held, schedules for submitging
‘proposals, how 1ong it is:likely 2o take to accom--

" plish particular objectives, and when i important ele-
-ments .of
. fitted xogcther All of this requires not only a sense

.L-.
tuc

program you are proposing can be
of timing but also some political acumen. If you
lack this sense in yourself, ally yoursclf with some-
one who\has it. You vnll not rcgrct it. ,

-

Information and Resources

o (703).620"3660" T T o s

. The Association for {hq Gifted (TAG)
* The Council for Exceptignal Chlldren

1920 Association Drive .
Reston, Virginia 22091

A listing of state level groups of parents of gifted
children as wgll as a listing of state education.
agency coordinators of gifted and talemcd pro-
grams are avail#blé from the ERIC Cleannghousc
1920 Asso,cla{wn Drive, Rcston,-erglma 22091.

" Getting Peoplc Together

Finally, getting your head - -together requires a -

* mastgry of information and resources. Read. and

study everything you can get your hands on relat-
ed to gifted edutation. Find out who in your area
has had experience teaching gifted children and
seek ‘these people out. Find descriptions of gifted
programs that are in existence elsewhere and study
them for ideas that can be translated inte your
situation and which fit¥into the goals yoii already
have. Learn the characteristics of gifted children.
Become familiar with identification proeedures.
Once the process gets rolling and you are up to
your gars in meetings, conferences, and phone calls
you (a) will'not have thé time dor it and (b) will

. need to have the mformauon at 'your command to
“d6 what you want to do anyway. Take a tip frorn
- scouting: Be prcparcd

e}

A ngted program is for gifted. children. It is not'
for their parents, their .teachers, or local school
administrators, but for them. They are not the’
objects of the program but its subjects, A good
question to ask continually is, “What does this
(goal, strategy, objective, value, etc.) have to do
with these children?”

Identifying the Gifted-

This first group of people on the agcnda there-
fore, lrnmed.xatcly raises the issue of identification.

. K4

“There is probably no more widely-discussed prob-

lem.in the whole field of gifted education than

. what we mean/ by gifted. A sampling of some

The following organizations and/or personsare” -

résources to _which you may want to’refer for-
mformauon in additib to the brief blblxography
prowded in this publlcanon

Off'lcc of Gifted and Talented, USOE
Room 2100 : ,
“7th and “D” Streets, S.W.

“*Washmgton D.C. 20202
(202) 245-2482

¥

ERIC Clcannghousc on Handlcappcd and

state_laws relating to gifted education reveals the
followmg definitions: .

" Arizona (1971): “Gifted child” means a child
_ of lawful school 'age who, due to superior

‘intellect, advanced learning ability, or r both,

is not afforded an opportynity for other-
wise attainable progress and development in-
classroom instruction and who needs special
instruction . .
mensurate with his inteflect and ability. ’

Georgxa (1964) . ¢hildren who havc thani-
fested cxccpuonal abllma .unique potentials
or . who have made cxccpnonal academic
-achievements.

- Illinois (1965): Children whose mental devel-’

£ " - ‘ -

. to achieve the levels com "

L3

t Gifted Children . . ) d bevond th .
1920 Association Drive v :gmcnt is accelerated beyond the average to
! . ¢ extent that they need and can: proﬁt from
Raton,'ergmla 22081 : ially pla ad e du ational se )
) - Th h f 1 d d 7
Natuﬁnal/Sta:c Leéadership Trammg Insmutc on dcﬁmix;a;' g1f; er d;::: oﬁ gbO:t ; n(iiac i ntt:::: r;:\? N
. the G’f‘gd ang:_’stalcm;d o :‘{ h;lps .we are best servedsby the one which appeared
816 West °°°Cn i ftrcct 9;:)1(;. S in Education of the Ggftﬂd and Talented: Report
., Los Angclc'% alitorpia o «to the Congress of th¢ United. S,tgte: by -the US
(218) 489-7370 —_ : ) Commissioner ofEducat’m:} (1971) S
Arnc_rican Association for Gifted Children b fotcd and talemcd chll‘drcn aré thosc identi- *
+ 15 Gramercy Park N ‘ ﬁcd by profcmonally quahﬁcd persons, who’ 8
il New York, New York 10003 AR .;by viftue-of outstandmg abilities are cap&’ole |
(212) 478-4266- - of high performance. “Thesé are childre who - - "
. - oo s Y i N
) O . . . 23 . o 2
- v ’ <L B 35y
. 'I 7 o -; T —‘% 2 8 K e - /.
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Table 1

*Methods of Identifying the Gifted

Method :

Ad\(a;uage ‘ .

Teachcr nommanon

Individual -
. intelligence test

)

Group intelligence |

Closcn&ss to the chlld Famxlxamy with
charactéristics of -gifted. - Opportunlty
for comparison. N\

Best but costly in profa':ionil time and -

services. Broader samplmg of abilities
pomble Control of testing environment.
Interpretation of quality of pcrforxna,nce
possible.

Good as screening device. More llkely to

' Drawback ™
May miss underachiévers,. culturally
dcpnved ‘motivational problcm bellig-

erent and/or apatheuc children. Should
"be used in combination.

Impractical where funds are limited. Pos-_

sibilities of cultural bias. ~ ~

* -

<
= ¢ ’

Penalizes poor readers. Pupils need near

test hlt the majority."

¥

’ L
4 R E -
»
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Parent nomination
information base to judge from.

Peer nomination, “It takes one to know one.”

self nomination

Closeness of contact and more complete

perfect score to qualify as gifted. Don't
use‘as final measure. May misidentify
undérachievers and culturatly-deprived. =,
"Parents can both undcrplay. and over-
- estimate child’s accomplishments.
Many gifted children conceal their abili-
“ties. . .

- ~ - -

require differentiated educational” programs
and ‘or services beyord those normally pro-
vided by the regular school program in ofder
to realize their contribution to self and
society. -

Children capable of hlgh performance
“include those with demonstrated achievement |
.and’or potential abllny in any of the follow-
‘ing areas, singly or in corfibination:

general intellectual ability

specific academic aptitude

creative or productive thinking
leadership ability

visual and performing arts
psychomotor ahlhtv Lo e

»9?»9N~

That covers a lot of temtory, which is as it
should be, since for too long gifted has meant
cpgnmve super star,” a much too narrow defini-
tion® A gifted program that means anythmg. there-
fore, 5will have to take ifto account a broader
. spectrum ‘of abilities than mere brain power,. ‘and\
means to ‘\&mefy accurately other forms of gxftcd

_ness need to be developed. R

There, are several different” instrumentalities
available for identifying the gifted, each with its
own adva’ntagcs and drawbacks. Some of these are

5ummanzed in Table'l, . ' N

" An important ejement in the identificatign of

~ the gifted and taiéntéd i is the checklist of-charac:

" teristics of gxftcdness Thcrc is no standardxzcd list.

. steps:

. Gifted and Talented by Ruzh Martinson. This docu-

In fact, as one may imagine, there are nearly as .
many lists’ as.there are writers and researchers on )
the topic. A fairly widely used behavioral rating

" scale is the one devised by Ranzulli and Hartman in

which the lists dre divided into Eatcgories which >
include learning, motivational,

; _creativity, and
leadcrshxp characteristics.* Ruth Martinson sug-
gests that identification is a process of a_sefles of
screening through the use of multiple
ethods,” actual identification, and evaluation by
means of case study of students identified as a check
on procedures. -
Those interested in- initiating gifted programs
will need to take considerable, thought as to the_ '
procedures they will want to use. Remmember,
however, that no one identification procédure is °
~sufficient.’Some combination! of various forms of
identification is likely to yield better results. Do not
"rf?élcct to use the services of a school psychologist
and/or g%dancc counselor. ]

>
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*The Renzulli-f Hartman Scalé, as.well as a number of
other lists of characteristics of gifted children, is avail-
dble in the excellent treatifient of all the issues associ
ated with identificatron, The Identification of the

ment is available for $65 from the National!State
Leadershap ‘I‘rammg Institute, 316 West Second Street, . .
PH-C, Los Angeles, Caleom:a 90012, .
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Parents : - -

. The second group of, peoplc with whom you wxll be ,
dcalmg is the parents. Parents contribute to the

.. education_of- their ¢ children_in_both formal and __

mformal\ways and many -of the best communica-
tion techmiques used by .teachers can also be used”,
by parents. But the clue to parent involvement in .
_the_educatiofi of their own -gifted ‘children-is the,
_¢hild’s own interests -and.-abilities. The last thmg

. ,: + a gifted child needs-is a- “pushy parent: ~Perhaps

. the bestcontribution a parent can provide is- space
for the child first of all to be a child. The im-
portant (hmg for any parent to realize is. that a
- “genius in residence” is not 4 reason to push the
panic button. Indeed,.the very fact that the gifted-
ness of.the child is in some respects hereditary
means . that parents probably possess both the
imagination and intellect to provide good educa-
Ltional expenenccs, the rest.is. simply a matter of
resources.
The following statement by a ‘parcm of a gifted

- 'child deserves rcadmg and comemplatxon

1 think my basic phllosophy about gifted
education can be stated very &mply from a
parent’s standpoint. .The most cruel thmg you
. can do to a gifted child is to put him in a
_chair andl force hirn to learn something he
already knows. Anjrthmg, that solves that
problem, to me, would be the most impor-
tant thing. Tests-are-often-inadequate; but if -
students’ knowledge of the subject could be
tested, and if the test results demonstrated
that the students had already “learned the
material, théy should be gwén an elective in
that field or some other,, or be given released
time for learning—musical instrument, art
work, or whatever the child’s driving interest
is at the time. These chllc\ircn feel such a time
bind! Time is such an enemy to them; there’s
- never enough of it to do what :hcy want to do.
And if they feel they are wasting time, they
very much rebel against _jt. If they are geady
for algebra or geometry, tﬁ%)i ‘shouldn’t have

. they've never had a tlass init.”, .
\

. in the home environment, however, is whgt parents
’

L

\ —_— e

*Excerpted from The Giftgd) Siudent: A Parent s
; Vu;w by Anna Jean Skinner. _Ms. Skinner is on the sta_[f

to ‘take sevehth grade math just because “~_ed: 4 Handbvok for Parents by Jeanne L. Delp

of the Qffice of Gifted and Talented, US Ojf ice of

Education, and i the gzother of a gxfted son and
ughter.

" programs in the school systems where they live,

C ide: evidence of’ thrnecdfon;progr

) prcscntatwn ‘of provxslons
".and . thus g:ncratc evaluation’ by professionals,
- educators. To_ suggest that parcms think of ihem-

' al/Statc Leadership Training: Institute on thc,*—\
Beyond what the parent can do for the child - Glfted and Talented for $3.45. Further assistance

can do together both to initiate and sustain gifted.

Nothing guarantees the sucéess of school programs

for the g}fted‘as much as the existence of a well

‘organized and active parent association. Parent
ups. can“cctﬁmh boards of edfication to pro-

and for,

their exténsion. They can injtigte”action, request

T cxmtmg programs,

selves as, squcaky wheels” is not farfetched. One
might safely predict that “right to education” legis-
lation in. many States' will draw the attention of
parent_groups who are interested in educational
provisions which are commensurate with their chil-
dren’s neéds.

Parents can also conmbute in many ways to
inservice education for teachers and principals by -
arranging and sponsoring meetings, demonstration
classes, panels on gifted educatipn, and by pro-
viding recognition of’outstanding teachers. They
can assist .in the classroom as teficher aides, pro-
vide transportauon for field trips, make contacts
‘in the community for new cxpcrx nces for the Chll
dren, even share their own expdrtise in the arts,
crafts, hobbies, and so forth. P#fent associations °
also provide an antidote for loneliness, a loneli-
ness which is not unlike the loneliness of the gifted
child who sometimes has trouble finding satisfying .
peer relationships. The parents-of the glft.ed -child
can learn that their problems are not unique, be
reassured, 2nd share ideas which can be put into
action. In sharing information about their ewn
child’s growth and accom,phshmems parents can
learn a ‘new perspective on their own chﬂdren and
on their own role as parents. o,

If there is no parcm association in your area,
one of the first steps toward establishing a gifted
program may well be the drawing together -
several parents who would be willing to cooperate’,
in cstabhshmg such a group as a means toward \ .
orgahizing for such a_program; ~An sexcellent
resource for such groups’is The Gifted and Talent.

and Ruth Martinson, available from the Nation-

R

is avajlable for parents from the Gifted Child,
Society: of New Jersey, 59 Glen Gray Road,
Oakland, New:Jersey 07436, as well as from the
- listing” of parent,groups available froin the ERIC '
blcarmghousc on Handlcappcd and Gifted Chil-
dren. The upshot is that ‘parénts are an important
resource for getting a program started. Find them °

. anduscthcrh . ) -
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Teachers - : .o

As is the case with dcﬁning what makes a gifted
child, ther¢ are a variety of opinions on what
. makes a good teacher of the glftegi We are thrown
- right back on the problem of dentification. Some
" of the:most often listed characteristics would in-

; clude the followmg

nghly intelligent. . o
Flexible and creative. o {i
Self confident. : '
Has a wide variety of interests. |
.Sense of humor. - ) -
Fairness, firmness, patience, /
Sympathy for problems of the gifted. ‘
A clear self understanding.

Enthusiasm for teaching., : |
Willingness to be a “learning facilitator” rather i
then a “dircctor, of learning.” |
Ldves learning. - ' )
Not “uptight” or defensive.

.

o0 o 0 0 0 0 ¢ 00

o

Some researchers and experts argue that teachers

> agree that a_ high level of intelligence, is a -
prercqulsne Communication  skills afe * also
stressed, as js emotional maturity. But for purposes
‘of gettmg a program started the two most impor-
tant qualifications are interest in the educational
problems of gifted children and *the “motivation
whith will produce efforts in their behalf.

Who dretheteachiers who are’ known to'be willing

to take extra time with their students, who exercise
initiative in providing unusual educational experi-
énces, whose classcs are always doing “interesting "
things, who are willing and able to move outsidé the
curriculum when' the occasion demands, who are
trying to improve their skills as teachers? In ‘;hort
which teachers are inzolved in what they're doing?

. These are’the-teachers you and your group will want
to be in conlact with, both as resources*and as "~
poté\nual allips., : )

.

5 ' : \ M - /
\ ; .

. Administrators
Principals and. or local administrators can also be
of enormous help. Too often they are looked upon
as the efiemy, largely bécause they are the people
who have to be convinced in order to get a gifted .
program into a school system where none has
existed before, or perhaps where one was in
existence and failed. _True, the administrative hier-
archy of aschool system ranges from the epthusias-
.tic to the intractable when it comes to responding

__to. initidtives that mean change in the system.
These’ people will have to be soundcd out, but the

-+ N ’
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10. “But....
of the gifted should themselves be gifted, and most  *

important thmg to remember when discussion gets
under way is that you will stand a much better
chance of being convincing if you have done the
homework required to make 4 cogent case for the

gifted. Principals, school board members, and

superintendents-will want to have apswers o the
following questions:

1.- Why do we need this program? s

2.  Why do we need this. program now?

3. What does this program offer that is not al-
ready being provided by existing programs?

4. How wi] this program fit into the rest, of the
mstrucuonal system? ,

5. How-will present teachmg schedules be

- affected?

6. Are we talking about a one shot deal, or,
something that has staying power?

7. HOW MUCH WILL IT COST?

8. Who is going to pay forit? .

9, Who is behind it and what are thelr reasons
for favormg it?

” And here will follow a host of

objections which will need to be anticipated |

as much’’as possible but, whichif not, are at

feast answerable. :

Community Support

Finally, gettir/rg people together means community
support. Al too often the educational process has
meant the extraction of chrldren from the natural
environment in which they live and placing them in
the artificial environment of the school. But if edu-
cation truly means “leading out, " it will have to
mean leading childrer (and:n this case gifted chil-
dren) out into the warld’ m which all of us:
funcuon . ‘ -

One important factor about using community
resources for a gifted program is that it can serve
as part of the answer to lack of Tunds for special re-
sources and equipment.Those who wish to organize.
an educational program for the gifted will do

“well to assure that specific goals and objectives are

well defined before approaching the private sector .
for assistarrce But citizen groups, local service
orgamzauory business, industry, foundations,
profcssnonal associations, and volunteer organiza
tions of all kinds can be a real asset to a gifted
program once they are brought on bvard and can
identify with a program s goals.

. Beyond organizations and associations, in every
town,, large and small, there are individuals who
can benefit gxfted etlucation and gifted children.’

There are artists, musicians, dancers, actors, ; k
lawyers, judges,, clergy, potters, weavers, carvers, :

poets, engineers, chemists, politicians, civil . %

. 5 - ;
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sérvants, librarians, nutritionists, doctofs, and. a
host of others. Community institutiong can also:
provide special resources for field trips, exploratory

+_study, and projects; There _are colleges, jchurches
museums, trade and vocational schools, llbrancs,
orchesttas, theaters, stamp and photograghy clubs,
and special interest groups almost ad infinitum.
The presence of these persons and groups in a
community, dogs not mean that their support must
be erirolled to insure the. success of a gifted
program. But their presence does mean that they
are potential ‘resources both for orgamzmg ‘the
program ;tsclf and for systaining it‘once it has
_begun. What is often ove;lookcd i
who are involved in the ajts, sci
businegs, industry, and the prof
community are themselves\gifted in\terms of accu-
mulated expcncncc and that they Rave a natural
interest in sharing with interested ypung people
" what they know, their skills, and their
future. That they \are not more wi
augment and supplement an cducanona
which thcy themselves  support w1th teir tax
dollars is a dreadful waste. These TesouNeés are
limited only by-the imagination of thdse w
interested in gifted education., N
These thenrconstitute the human efivironm
:h.. glftcd program you want .to Starf v gi

ces, humanities,

- the rcsourccs of thc commumty as calculatcd in
terms of the peoplcwho make it-d commumt.y Any
organizing committee which seeks to begin a gifted
program, should jnclude representation from all of
these elements insofar as.that is possxbic not only,
for the sa pf dlvcrsuy of input, but also to foster

broad based ownership in the,program’s goals and |

objccnvcs from the beginning.

b,

Organizing: The Marnage of People and Goal:

N, -

There is no one way to organize anythmg ‘Differ-
_ ent goals, strategies, and objcctwcs will call for dif-

- ferént modes of organizatiorr and differefit proce-
dures. Different, local contexts will- call forth dif-
ferent - structural arrangements. Ta .organize a .

bl

that the people ,

ions in a given -

1 ° v
N .

Seek and foster, heterogeneity as a hedge
against both elitism and an attack from the
"blind side. _
3. Dcvclop an ovcrall plan which includes a
" T dmeline.” T

4. Match the interests and abilities of pcrsons
with tasks to be pcrformcd i.e., with goals,
objectives, strategies, ‘and tactics, and fiot

* with roles (chaxrman vice chairman, etc.).

5. Every task.carries with it two burdens: ‘the
responsibility for execution and the oversight
responsibility for seeing to it that the task gets
done. Sometimes these are vested in the me
person, sometimes not. Be cledr. Authomy'
can be delegated; responsibility "cannot.’
Someone has to be in chargc

6. Internal communication shqul(} be full and
open. The “need to know” criterion has little
or no place heére. a n

7. " Build a componem&/ f continual review and
evaluation into your plan. . ~

8. . Power. Face it. Starting a gifted program re-
.'quires changing the status quo. Concentrate

, energy, find a lever and a fulcrum, and lean.
s There are many sources of power—in
* persons, in information, in the ability to form
and direct opinion and the energy of othcrs:,

in the® ability to deliver what someone else N

Wants or needs, and in the ability to makc ad:
vantagéous trade offs, 1c turmng a “win-
lose tuauon into a “win-win” ‘situation.
Tganizational component does not
mean ‘powcx\ grubbing, but it does mean
" taking the power issue scnously and
unapdlogetically. -
The following components should, be a part
of yopir organizational structure:

erall policy and planning. -

. Ipterqql.-aud\extcrnalcommunicatjon.,
Community relations.

d\ Parént and teachér support.

g

commune hierarchically in this day and ageé v would - E liation. " -

~ v

". be a mistake, and the reverse si of the organiza- | rces can be organized around thesé ..
T . tional coin is the famous sign ‘on President~ : N . o -
- ,  Truman's desk: “The buck stops heré.” The -\’ e . v
. -Axpshot is simply that you have to organize to meet ];0' - There is always an altérnative. If one docs. )
: - your needs. The followjng stggestions may provc not appear, it Is probﬁbly because you are
C helpful in the orgamzauonal task: - s ; , asking the wrong question, or because you «
® » ‘ o . are asking :hc right question to the wrong  ~
ST 1 Form a com ittee of persons who  have a : person. : N . .
T * vested interést'in 2 gifted program. This will . -t A
. ., most likely include all the pcoplc discusged in The whole pmm of organization is gcmng the
N R the prccedmg section. nght person to do the ngh: thing at :he right txme
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so that the goal is accomplished. The two most petence is assumed, but don’t you assume it!). Once
dangerous enemies of good organization are redun- you have your organization in hand, have clarity of
dancy of effort and biting off more than you can goals, motivation, and a litt]e imagination, there is
chew.at one time (for purposes 6f this article, com- little yop cannot accomplish. i .
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LA Elzzabeth Neuma p
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.

! I VHE record time for bcmg mtcrcstcd in the
education of the gifted and talented without

. having heard the name of Jim Gallagher is

- tary for Planning, Research,

-

- His Icadcrshlp, wziiom
and foresight. in .the movement to educate. our °

probably in the neighborhood of five minutes.

Since taking -his PhD at Pcnnsylvama State Uni- *

versity, his professional career has spanned duties
as a clinical psychologist and Director of Psycho-

logical Services at the Dayton Hospital for Disturbed
Children; Associate Director of the Institute for Re-

search on Exceptional Children, at the University of
Illinois; Chief of the Bureau of Education for the
Handicapped, USOE; and Deputy Assistant Secre-
and Evaluation,

USOE e is a past prc51dcnt of«iﬂ}c Council for Ex-

ceptional Children and currently serves as director
of the Frank Porter Graham Child Development
Center and Kenan Professor of Education at. the
Unijversity of North Carolina, Chapel Hill.

His publications have included studies on the
thinking, attitudes, and social adjustment of gifted
children, the education of the disadvantaged
gifted, intelligence measurement, teaching brain
damaged and rctardcd children, and other topics.
His most recent book,  Teaching the Gifted- Child,
was publuhcd in a second egdition, by. Allyn and
Bacon this spring.

But Jim Gallagher is more than an amalga
mation .of degrees, positions, and publications.
often unconventional wi

nation’s gifted and talented have been graced
by a ferocity, gentleness, productivity, and humor

" that betray his Irish heritage. It should come asno
. surprise, then, that the conversation presented here

" between him and.Dublin-Born Elizabeth Neuman, ,

should scem ususually lively and worthy of a mder
audience. Triggered by her questions, Dr. Gal-

lagher ranges across some of the lessons learned
from the past and places that cxpenencc in the
context of what it means to be inyolved in-processes
of systemic change. Alon} the way he gives his own
thought provoking definition of gifted, salks about _
change agents. (he is dubious), and’ ‘offers some
practical rcflccuons on how to get thmgs donc

.’. \

‘We hope you anoy lxstemng in.

"'
&

Elizabeth Neuman is currently finishing a PhD
in the education of the gifteg at Teachers College,
Columbia University, while serving as an adminis-
trative intern in the USOE Oftice of Gifted and Tal-
ented. She has been involved in the education of the
glfted and talented in her native Ireland as well as
in this country, where she has worked for the West
Hartford, Connecticut School District,” and the
ERIC Clcarmghousc on Handlc\ pped and Gifted
Children. This interview is a transcription of a con-
versation originally taped for cduc?tlonal telcvxslon

!

A Gonversation wnh Jim Gdllaghe\:r ”

Ms. Neuman: Dr. Gallagﬂ'cr has gen ‘much in-

volved in gifted .and talented education and has
had very"Wwide experience in the field of education
generally. Most peopie in the field of education will .

. be very familiar with the i important. contributions he

has made to this field in his several books and

articles. Dr. Gallagher; I wonder if I could talk to

you about your work in the field of gifted an

talented and ask you about your work in the field as
a “facilitator.” \

Dr. Gallaghcr: Surely. I know that:we decided not
to use the term change agent, so 1 thought\ it might

_be worthwhile to say something about why. STO me,
" change. agent mieans or has the connot

tion of
being a manipulator—of going in’and changmg
people whether they want. to be changed or not. It
seems-fo me there is a role to be played by a‘\facll-
itator—someone who can articulate the needs of

) pcoplc and who knows how decision making mech-

anisms work, whether it’s the mechanism of a
school board or a legislature or wha}:\

Ms.. Neuman' I am very interested in this particu-

. lar area and I was wondering how long you have

been working in this field and what got you in-
terested. Could you tell us a little bit aboye that,
especially for peoplc who havcn t been lngthls field?

Dr. Gallaghcr' Yes, a Iong time is the answer to
your first qn&mon Actually, I got involve ! dlr‘ctly

29
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. measurmg it.. 2 AR

. gifte
'y highly gifted and gtfted? What kinds of’ children

back i 1954 in Jlling
,prOJect on the adjustment of highly gifted children
in the glementary classroom. These were young-

sters who, from an IQ test score were about one in a
" _hundred thousand ‘in” the population,
wanted to find ol what kinds of problems they
were having and what the school was domg to try

~ and help them. From that I got involved in the Illi-

nois program. About three years after that there
was an attempt to get some legislation in the state
on the gifted. The School *Problems Commission
held hearings and they got all sorts of interested

problem. Out of the hearings came some special
pilot studies that were done around the state. Out

is when I started a research

‘and. we

_ citizens to come in and express their interest in the -

of the pilot studies of three or four years, a full-

fledged legislative plan was developed which the

State of Illinois accepted, and I was involved in .

most of those steps. ‘T think it is crucial fo
understand that that is probably a good way for
any program for the gifted to get started—very'
slowly and very quietly. There needs to be a variety
of program elements that you can put into the fie'ld
so that people can see what can be done in thls
area, Only then can you generate some large
pack\ge of support, because this is not an area/that

, genel'ates instant support. People like to think

about it and get used to it fo,r a while before they

chitdren. s there a dxfferenceybetween

~ are we talking about? / /

allagher: Wéll, everyb éy thinks"lt is easy to
define groups of youngsters ?lke this and it really
isn't. My own definition is that gxftc;d yaungsters
are those who have,learned to us{e the symbol
s’ystems we have in 0 our society at @ much higher
and more effective rate than othe, youngsters of
the same ‘age. That nieans they use' language more
effectlvely It could mean they use mathematical
symbbl languagé more effecuvel)' It could mean
they are extremely ‘talented in using tle symbollsm
of drama or art miore effectively/'

"Ms. Neuman: So in effect
_high conceptualization.

) ‘BrxGallagher High con ptuallzatlon but not™

just with words.” Certainly ye are not talking about

. say e, thatsagood 1d,ea / /
Ms. Neuman: -We were JuSt talkmg about highly .

are talking about

.those youngsters who haye rather narrow. talents .

_orsome such ‘thing asthat. o

.’ qa,ﬂ‘a-

Ms. Ncuman Becau £.of the obv1ous dlfficulty of

; such as the Ping-Pong pldyer or the good crocheter .

Dr. Gallagher: Not only thht but s some talents are
not,on a high level} of concept develépment.
Sometlmes we get confused when we say there’s a~
wide \lanety of talentg that we want to include,
" viiich'is right, but “you don’t want to include all -
kinds of talent.Only those that use these conceptual
symbols at a very high and effective rate, that real-
ly outstrip the capabilities of the schools to deal
with them, ought to be included Not' that the
schools are.doing a bad’ job. “It’s that there are
certain youngsters the ordinary school system just

v

can't do a good joh .with unless there is some _° ’

special program.
Ms. Neuman: May we probe a little bit more into
your hlstorxcal background?

Dr. Gallagherl A little bit. -

Ms. Neuman: I'd like to talk about your book,
Teaching the Gifted Child.1 was wondering how yoy,
came to .write this book and what motivated you.
Was theré a particular interest at this time (in the
1960’s) in the gifted? . *

Dr. GalJagher:) Yes. The book hit at the flood of
the post-Sputnjk era when there wis a tremendous
excitefnent ip’the area pf the gifted that was gen-
erated first of all by, our concern about our status
vis;a-vis the Russians, and secondly by the rmoney
that came through the National Science
Foundation, the new curriculum effort. The .
National Defense Education Act had training op-

»

-portunities for-people-in-this-area and-there-was-a - — - -

tremendous ferment. Out of that and out of the
research that I’had done there was an opportunity
to pull a lot of things together—a lot of ideas
about special curriculum and.special areas of crea-

tivity and producuve thinking. That’s what.. ‘;: ’ ,

stimulated the book and I was fortunate enough to._
be at the. University of Hlinois where. a great many
of those kinds“f things were going on, s I could
talk from’ ﬁrsthand expenence about it. .

‘/ﬂ' P

Ms. Neuman: I know ‘that your wisdom stretched
nght -acrgss the Atlantic becausé I made extensive
use in, Ireland of your rgsearch bibliography which
was publlshed later on and Whlch was extremely
helpful Would you say at.this pomt then, that the
interest in gifted and talented in the 1960's was a
“natural development rlather than
mduced? <

Dr. Gallagher Well 1. thmk in part it really was
artificially indu¢ed. A Iof. of‘good‘causes are arti-
ficially mdugedx ‘1 guess, but this was certainly

based upon’ fear— —rather_than upon “rational or

: careful -planning. it -was-a’ kmif 3f*Good-Lord, all
of a sudden these fellows are ahead of us and they

amﬁctally '

»
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protect ourselves?” So we threw lots of money into
the sciences and into mathcmaucs in an attempt to
try and get a crash program to catch up. It is prob-

=~--ably a great lesson on how our own decision making
apparatus works to get things done, at the natiomal

level.

I was in Washington for three years, and one of
the lessons I learned was that it is a crisis.oriented
town. Because you have power disbursed over so
many different places, so many dlffcrcm people, in

. order to get anything done you have to have some

kind of an alliance of all those power sources. One

of the best ways you can get an alliance is to scare )

- the wits out of people. Then all the psople who are
afraid will get together and do something. That

seemed to be the basis for the actions that took place_

at that time. State legislators picked it up too.
That's one of the reasons why Illinois jumped into .
the legislatiye area at the full flood of that sputnik
thing and a lo: of other states did the same thing.

What we re trymg to d& now (and I think this is

a much healthier way to go about it) is to try and _

plan on a rational, systemauc basis what needs to be '
done, so that it isn’t just a-kind of peak cxpcncncc
which then falls back when some other crisis comes
aJong. That's what rgilly happened, you know: In
1965 or_thereabouts, the American school system

. became almost totally involved with the issues of

the disadvantaged child, with desegregation, and
with busing. For the last decade or so there really

talented and gifted youngsters, and we have just
started to.come-out of that situation. If we have to_
' depend -1 creating " another false crisis; 1 don't
- think we can count on any kind of staying power. I

- wm};ﬂ(’wﬁshave to develop a quite different way of

getfmg-thc ]ob done.

’
~

’ Ms. Neuman: That was going to be my next ques-

»

 way around _people.

~--~hasn’t-been-a-great-systematic- effort-to-work-with---—

must at least understand them. Second, Ehey must
uriderstand the system that they are trying to have
an impact on and help the peoplé who have needs
but don’t know how to get them satisfied. That'’s a
very different attitude from saying, “I have a secret
plan that I'm going to implement because I have
some special techniques that I can use to work my
" In this area, when you
say “Why don’t we do somethmg for glfted chil-

dren?” and “I've got a plan,” you find-that you

are articulating what lots of other people have felt =~~~

but haven't said. And when you say that, you get

people saying “Yes, that's right, we certainly ought ’

to do something in this area: I've thought-about
that myself from time to time as to why we don't
pay more attention in this area.” What you're
doing is not tw15tmg people’s feclmgs in tfus
direction. What you 're really doing is expressmg

first time. Then the trick is to get a legislature
school board, or citizens’ group interested in this!
enough so that certain kinds of actions are taken.Y"

- The question is how do you rain somebody-to do -
that?

\

Ms. Neuman: Well, perhaps we can talk about
that later. Whllc we're at this pomt let’s talk about
how you can get something done in the area of the
gifted and talented at the federal level. . :

. what they've felt in the first place, perhaps for the

1

:f.-

Dr. Gallagher: As you know, there has been. an’ Ay

amendment passed to the new Elementar_y and

Secondary Education Act. 1 think- that section

actually ~goes back “about six years to ‘earlier .

legislation that called for a report to the Con-
gress. How ‘that got started was that cértain
Congressmen became quite interested in _gxft‘ed‘
education and thcy wanted to do something for

4
(-

these children. But it came at a time when, if that

something cost money (even if it were 10 cents) it

@ tion: to you. I-wanted to ask you to talk a little bit wouldn’t get passed. The Congressmen, wise in the
about focusmg on gifted and talented education .. ways of their own orgamzauon, instead called, on a
and how it has been p0551blc to bring. about a kind of resolution ba51s, for a study and analysisof
situation which would train “facilitators” in the what the Office of Educanon was doing about th1§ ‘
»education of gifted and talented at all levels— and of how existing legislation was helping the *
. federal, state,’and local. I wonder if you would gifted. Fortunately, there was a Commissioner of _
@ comment in- general about the.training aspect. Education at Xthat time named Sid Marland who,‘ -’
= -t was terribly interestéd in the topic and siezed upon’
i Dr. Gallaghcr- I think you first have to ask what this as an opportunity to get something done. They
the job is that has to be done. What is a facilitator held hearings in 12 cities around the country and
and. what. will. a~fac111tator*de? Thcn yOu canfind _ asked for citizen part1c1pauon and oplmon What
out.how.you.would train somd:bd? to do'it. T think they got was a wide range in opinion and’ great’ ~
Q. that facilitators.can he useful to the extent. that support for trying to do somecthing. And that
they first are able.to understand the feelings and strengthened the hiand=of the Congrcssmcn ‘who
needs of the people in the area that-they're dealing were intérested. Then tHéy cduld go back and in:
B with. They must empathize with these people’ troduce legislation that was modest in scope and
: * whether they agree wlth all of thcm or not. They yet sull allowed them to exprCSs thclr .feelmg that
4 9 . " 31 B SN e . % ]
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something meaningful needed to, haplpcn in this

. area.
Ms., Neuman:
. .overnight.. . .

)

These things dont happen

Dr. Gallagher: No they don’t happen overmght

I remengber Senator Wayne I'»/Iorsc You know, he

kept __introducing legislation' that kept getting——

+ turned down and turned down, and it took ten

years to get a piece of legislation accepted that was .

‘really -important. I think that is the lesson. We
. seem to live in a couptry where the concept of life
is built around athletic contests. You kiow, who
won the game? So the legislative business is a
continuing business, and you never really win and
you never really lose. You ask when does the river
. end and the answer is it never does—it just keeps
ﬂowmg on. An example of this is that legislation,
akthough it is passed, is not a battle won because
aething is authorized. You still have to have
app ‘p“natlons for money to be available to be
Until those appropriations are made you
really haven't got anything but a p|ece of paper in
your hands.

Ms: Neuman: That's being very frank.

Dr. Gallagher: Well, it's true. One of the exciting
and most powerful things in the area of the gifted
in terms of getting something done was the emer-
gence of parent groups. Ten years ~ago_the only ™
parent group I knew abour~wis™ 1n Southern
~ California, and “parents would “not’ dréam “of
coming together i in an action group. They thought
that would be kind of bragging to their neighbors.
It has only been in the last four or five years that
they've said “No, by goodness if something is going .
to get done in this area, we're going to have to get
- orgamzed and get something -done.”. And they've
"done it. And so we see these parents’ ‘groups and

crtrzens

groups springing. up all -around the

country. They have tremendous influence on legis-

lators who"will listen yery carefully to what they
have to say.

Ms. Neuman: May I ask you— why the need- for
special leglslatlon for gifted and*talentcd? Y

Dr. Gallaghcr. I think what we are faced with is a
financial crisis in the field of t;ducatlon. There just
is not enough money to do the quality job that we
feel should be dong. Given that situation, you're
-going. to ask, “Where is the money going to go?

" What monty we do have is going to go to meet im-
mediate crises because,, you remember, we act on
-crisis. The gifted are a long term erosion problem —
it is an erosion of ta]ent that affects our society over
a long perlod of time - but,you can't say that the
~whole. world is. going to fal] apart Monday if you

-

A -

!
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don't have a special program for the gxfted But
other people can make that kind of claim for some,
" of the other pressing areasof society. So the reason
we need special resources at the state or federal
level is to provrde catalytic funds. They allow
.school systems to do some adventuresome things

o

-

that they otherwise wouldn't do and couldn’tspend . ]

the rfoney .on because the money is already eom-
mitted to some other areas. .

Ms. Neuman: In terms of getting peoplg together,

. we all know that it just doesn’t happen overnighw as
has been said. How do you communicate with
people who have the same interests? How do you go
about this? Is there a me¢hanism that you use? Are
there special techniques? o

Dr. Gallagher: Well, I'guess you just have to find
the people The opportunity exists in conferences,
and 3lso in other kinds of general meetings where
you l?‘hve a chance to speak out on the issue. Some
people* come up and 1dent1fy themselves and they
say, “I'm very interested in this, I want to know
how to do this.” Then there are professional organ-
izatioris like TAG (The Association for the Gifted) ~.
that pl('ifessronals can belong to. And there are
_ other drganizations that are supportive of pro-
grams for-the gifted. You also have mechanisms
like the National/State ,Leadetship Trammg Insti-
_ tute on the Gifted and Talen‘&gd (LTI), directed by
“Trv Sato and David Jackson. I have .been a.
_conSultant to the LTI and that has ‘béen a mecha-

nism to help ¢ commumcate ideas in this area.. I've

been. very lmpresscd by the wdyin which they have

gone about it and the effecuveness that they have
had. - o .
Ms. Néuman: Does it have .any other goa}s apart
from a communication-goal?

[T

‘

Dr. Gallagher: Yes, the focus of communications

N

is to encourage state action. What the LTI has '

done was to bring. in teams of five people from a

“state—the state of North Dakota, Arizona, New/

. York, etc. —and the’y went through very intensives
" three- week trammg 'periods=in the summer which
brought partrcxpants up to date on the newest ideas
and deVelopments in the’education of the gifted.,

Also, it gave them a kind of primer as to how to
impact orr the local educational system,, the state®
educational system\ and on the ‘decision makers,

like legislators. y

Ms. Neuman: So in effect they be)arr;e the facili- *

tators who would return to their own states.

Dr. Gallagher: Yes, that's right. They asked that
the team have a special kind of composition. They
* wanted someone high up in the hierarchy of the

_state_ education agency so that that person could

Ve
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go- back and influence things within the state
. system. They wanted a local education person and
a parent or a citizen type who could really speak out*

.. ,what the rest of their educatienat responsibilities,
.._/are, and a legislator interested in the problem.
" Now_when tlese people go back as a team, they
' try to impact on all of the various systems that
_they are'members of.and they support one anothér.
When things don't, always go the way they should,
they have four othgr people that they can ‘com-.

g

this now? . e

Ms. Neuman: Was the tgam concept based on

some pa_rtJicu}‘ar theory? : e

.

.Dr. Galiagher:- Well, I'd have to ask Sato and
Jackson, I thihk, about.that. I think you can see

-, the traces bf Havelock and some of the other peo-
<. ple who have written on social change. 1 know that
Brickell's earlier report.on organizing New York

state change was sbmethigg that impressed Jackson

) veiy early, even back in Illinois days. So T would

4. " .. think-that ther€ are somi€, T s v,

A%, . -
N e oaay, °

K ' *.. Ms. Neuman : séeds of thbisé thoughts. » -

Dr. ;Gallgg}gcr: Phere certainly are.,

B comms S

... . . ) = e .. ,
Ms. Neuman : May we yeturn for just-a métrent 1o.-

.about how the ifterest in' gifted and tBlented

activities or did_it_ just hidppen agai‘p&; .. y

Dr. Gallagher: You rn"gan in .tﬁis’}éé'érft period? . -

Ms. Neuman: Recently, in the reawakening of
interest. . - '

Y L]

£

R - -‘. i ‘@6_.'_ .
Dr. Gallaghér: The reawakening. That’s an
interesting question because I'm not sure what thé
" answer,is. All'T know is that things are'happening’
" I think\there is a cémbination of things of interest
at the federal level, ‘and the visibility of attempts to
get legislation passéd stirs up interest. I think' there
is ‘a-growing' concerh” and interest in the general
public that wasn't thefe before. If you had to trace
it back, I'd say that is a general recognition .of the
limitations .of our resottrces in this country. This is

“ know, it used to be'that they would say it didn't
matter if we wasted- things, that we .had so much.
We would just use.it.up and throw it away and get
something else. Weﬁj\avc now gotten across the
concept of conserving our natural resources. We -

J o1

v

-~

freely and effectively yithout being worried about

municage with and can say, What do’ we do about .

intetest irr-gifted "and talenied;’and niay I ask you *

a-very neéw' concept for Americans to face. You-

B 1 T

)

- g t,f“-v,_ar“’ ’

- G peimbis .
say there is not enough energy to gq afdund; there
_is not enough food to go around; we have to start
paying -attention to this problem and conserving.
t’s a very short step from that point to saying there
“is riot enough brains fo go around either. We have

a tremendous number of problems for this society

t6'so1ve: - '
Ms. Neuman: That's a very interésting viewpoint. I
know, to add a little personal note, that when 1
came to this country two yé‘ars ago, | asked a naive
question when I saw all ;be lights left on in the
_government offices in Washington: Did we haveto .
pay for electricity? So I take your point.

Dr. Gallgl'gher: .We have a long way to go before
we start really conserving either our energy or our
brains. I think what recent interest has done has -
been to provide a kind of underlay of public in-’
gerest and support, and a recognition that “Yes, we
had to get something done.” Another model that 1
think has been destructive to us has been a
competitive dog-eat-dog style of operating, in the

. sense of saying that you are ahead of me and that is
bad and I will work to see that I get ahéad of you.
Sg if you are supporting programs for gifted
children, and you talk about this to public groups,
you will alway$ get somebody who will react by,
« " saying, “My kid’s only getting C’s in school and
here _you ,have a proposal by which my neighbor’s- .

PERR ki.ds,;»’vﬁp_'are already doing better than my kids,

.. wikt-do -even Beuter.”. They say, "Why should 1
Support somethirig like that which would, push'my |
kid even farther down the ladder?” That’s ‘the

‘gained -momentum —did you, orgahize specific v honest person who, thihks that. There are a lot of

other people thinking that who aren't, saying it.
‘But.] think .theye js also a change in that attitude

. Jto.the extent of some’ people being willing to say
we have to live in a cooperative world, not a com--
petitive world. .

Ms. Néuman: I think that is true.

Dr: Gallagher: If that is true then we need all the
help we can get from anybody, from any source.
That«then means “yes,” let’'s get the special pro-
grams, let’s get the specidl talent, let’s do what is
necessary so that these people can get in there and
do an effective job of solving these problems.

" Ms. Neuman: I think it is probably true that we -
are now in a position of requesting ..spccial

. attention in many areas—the gifted is just oné of

them. ‘s

-
Dr. Gallagher: Sure.

Ms\Ncuman: We were nalkirig about legislation |
~ and T know there will be many people interested in
how you find legislators to become interested in

33




S
|
i

glftcd and talented education, or for that matter

—m'any aspect of education. What do you-do? .

Dr. Gallaghcr. I think in this area) like in other ,

areas, if you speak your message out|loud enough
4&3 dong enough they will identify themselves and.

-

SO
A

v - - {

“will come. forward and say they would like to help
you-in this-area- Or you would go as citizens or —
educators to various leglslators,,xand ask them if
they are interested. It is a simple matter. People

" think somehow or anothcr they have tp have some-

thing very important or spccml on their minds ta’
go in and talk to their legislator. In lats of ways he
is a servant of the people, and he is more than

willing to listen to you. If he won't listen to.you he ,

will have members of his staff who Jc more than
willing to listen to you. So you talk to'these people
and you ask them if they are interested and some

- will say,“Oh yes, that’s an interesting thing,” and .

they don't fpllow it,up. Others will say, “Tell us
more about it. Can we go see some programs that are
special) in this area so that we can get an idea of
what ths is all abau?’ You can invite the
Congressman or the Senator to various kinds of
meetings to give a speech—a convention of some
sort. If they come and if they are enthusiastic, then
you know you have someone who is interested. The

use of professional conferences and meetings -to -
_bring forward Céngressmen who are interested and

who have a highly audible say on the topic has

" been 'one technique that has worked very well.

Ms. N_eum;\n _Now that we have legisiation on the
books, are you happy with the results of the work
of the past couplc years? Is this the and or are we
still in the middle of the river?

Dr. Gallagher: No, we .are still in the river. We
will always be in the river. I was in Washington long
enough to know that some leglslauon gets passed
and never gets any money. So it just ends up as
pieces of paper. But, I think the kinds of things
that have happened have been very cncouragmg So
is the kind of support that we are getting from all
kinds and levels of society. One of the ‘break-
throughs we had was that for a while programs for
the gifted were looked on as elitist. It has only been
recently that the concept of minority gioups having
gifted children too has taken hold, and that pro-
grams really need ‘to include répresentatives from
all ways and walks of life, because you can find
giftedness and talent in every ethnic and every’

“ racial group that we have in this society. We have

rcally spent some serious time in the last five years
trying to find more effective ways to have glftcgncss
among minorities emerge, because it does not ap-
_pear as clearly sometimes as in more favored and
upper middle c]ass backgrounds t

N
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Ms. Neuma‘n May we changc our focus a llttle to
that of the tedcher? At this pomt in the interview L
was worldeting if you could imagine yourself in a
- situation where you have to teach soméone else how
to become a facilitator. Could you tell us what you
would tell¥omebody if they were going to make _ ~

Somt‘ofthtcnangcs that in fact you ﬁmmed? Fll’St
of .all, when you begin planmng social cha
what are the things you look for in order to organ-
ize your appreach?

Dr. Gallagher: Well, let me respond to the first'
part first. I am not sure you can teach somebody to
do this in the traditional sense. I think you can
encourage those charatteristics they already have. 1
think a very wholesome respect_ for the oplmons
and feelings of other people is crucial. Training in
clinical psychology trains you to try and lissten for
the feelings of people, and I think if you violate the
rights or- the privileges of, peoplc and ride
roughshod over them, then you are in very difficult
situations. I don’t care how many, techniques you
know as a change agent. Beyond that, I think a
certain amount of patience and pcrslstcnce has to’
be either trained into you or you have to recognize
that that is what it is going to take. Everybody who
tries to get decisions from public bodies finds that
there are a lot of other peoplé-wha have great ideas
too. They are trying to get their thing passed and
approved, and there is not enough money and not
‘enough regources to go around. So, if people don’t

.automatically..see that. your program .is. the.most.. .-

wonderful thing in the world, you have 'to be
patient. You have to kcep workmg, talking to
them, understandmg what their objections are,
and trying to get across to them the values of the
program you have. That takes time. ,You can't do
it in one speech, You can't do it in one interview. 1
think you have to recogmze the slowness of this
whole thing, the necessity of kcepmg at it. You are
going to get discouraged bécause it is not going.to
work, and you are not going to get the“things you
want the first time, the second time, or the third
time. I guess that is the message I wolild try to get
across to people who are mtcrEsted in domg this
kind of thing. / :
Also, find your allies. Who wants to hclp you?
Who sees in the kind of thing that yoy ate doing

-

.- something that will help somethmg that they are

domg? Maybe someone who is interested i in math-
ematics curriculum dwelopmcnt sees the-programs

T

for the gn,fted s an area that they want to support .

because it is in line with their own interest. Some-
one who has great interest in dcveloPulg the arts,
and humanities may say, “Yes,. th.ats down my
alley; I wouch like to see Somcthmg/m‘that area.’
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Y\h get people who are public spirited, people who
“look-far into the future and say, “We have to use
the ta&tsand brains of our society if we are going

to survive the next couple of decades; we have to °

do somcthma wuh this lust for the benefit of our

"eountry.”

You get so cynical about thesc\kmds of thmgs

_and about all the deals that have been made in

politics.that you tend.to forget that there are a lot
of people who really do think that positively. They\
really do’ prize the country, and they want to see
good things happen to it and are willing to listen to
people who they think have something that will
help. Y Z’u always havc to talk to politicians about
“what's in it for me.”"And of course a politician is
interested in survivial. If he is in danger of being
beaten at the next election you are going to have a
hard time talking to Mim about anything else. But
there are other pcoplc who jare free from that, at
least for a period of time, who want to look at the
future, and who want to do something good for
their country: Thcy want to do something good for
their state or city and you cah appeal to them on

> sthat basis. You don’t have to just appeal to them

by saying if youre for this you'll get 20 votes.

Ms. Neuman: To use a word that you used
before —it is really a ‘matter of perseverance, a
little bit_of wisdom in making use of people who
redlly are friendlywioward your goals.

. Dr. Gallagher Yes,' and the other’thing is that
* you should know the institution you are trying to’

influence. If yo"b.,are trying to do something about
a yniversity prograng that you think ought to be
lmprovcd you havéto know how universitjes work.

More knowledge helps more. If you want to get a
law passed, you need to know. A lot of people think

+ that you need 300 Congressmen running down the

middle of Pcnnsylvama Avcnug screaming in
support of this legislation, But you'and I know that
three or four will do if they are on the right
commiittee and have the right seniotity and if there
is no group in opposition. You ne d some very
good people who will work hard ‘at this. If there is
no vocal opposition, ‘then it is likely that it wiil
pas¥, Somewhere down the line it will pass because
these people, being at the right place at the right
time on the right committees with the right power
to get things done, are all you need. You'do not have
to run a public opinion poll that says I have 63%
of the publlc behind me, or I must have 52% of the
Congress in.my pocket before I can even dream of
starting. That's not so., That is the secret that is

- basic need are you trying to solve through this

" you used stratcgles? . ¢

 suppat

, nois—was to bring in key members in the state who
.were heading demonstration centers and programs

known to people who work around state capitols _

,and around Washmgton But it is-a sécret that

cvcrybody ought to know about

‘needs to be done? Then can we mobilize the orga-

‘Dr Gallagher It may dlffCl’ for different areas.

12

Ms. Neuman: That you can get places with a few
peoplc , .
Dr. Gallagher: Yes. “.

Ms. Neuman: May we get back to the question
that we were talking about before? When ‘you
begin trying to effect -some sort of social change,
what are the kinds of things that one has to look .
for? I think we have covered some of them in
talking just now, If you were to select a couple of
them, what would you highlight?

Dr. Gallagher: 1 guess the basic question is: What

social Apl,anﬁz Can we identify what it Js, then can
we find ‘the people who have this need (either
obv10usly or by lmpllcauon) and then edn we
reach them through institutions or organizations or —.
some sort so that they know that you are there?
Can we work with enough of these people to
develop some kind of strategy or plan as to what

(.

3

nizations to get it done? Havmg the education
organizations, behind the program is an extremely
important thing because they have many strong.
influences on public decnsnon makers. - 8

Ms. Neyman: You were talking about fhe word
techniques—1I think you used the word strategy
rather than technique. What would you consider to
Be the two or three most important Stratcglea—lf

e X - n %, -

For thé gxfted and the talented, what I have
learned from the Illinois experience and the Wash-

ington experience is that you start carefully and
small, You build your support gradually through
cxpcrlencc The more people that you get involved
and committed to these programs, the more the
fans out, becoming more substantial and
broadcr in its base. Only then should you go for a*
large systcmauc program of some sprt because then
you w111 have lots of pcople in chorus behind you
saying 1“ch that’s right.” One of the things we did
in Illinois —Bill Rogge pretty muchydid in Illi-

for the gifted. These were all peoplé coming out of

all different kinds of places —educatianal, admin-
istrators, teachers— people who had been plcké"d

out by their sehool system and. told that they were

now heading the program for the. glftcd or_a
demonstration center, or a rcnmbursement pro )
gram, or what have you.- Thcsa _people were,
brought in for about ejght, w;;cks of sotid eight ,
hour a day. training.irt the summer. In the mlddlc

of’ that time thqy clther became dxsgustcd or a,




e said this was wonderful, and they werit ‘back and

(]

. _That’s really .the point. How do you show people ~
~._but then there are neither the tramgd personnel .
nor the basic support.for the program in the com- thc place in your program’ that-meets their.need so -
_that you can get change tg take placc? I think that )

5

sold the program in the local commupity. By the
time it came around- to support the generil

. program we had a broad base of support from all
thc-lcadersh1p-pcoplwho-wcrc-bumhcrc-ﬁghnng—-

our battles for us.
The same kind: of thing is happehing with the

Leadership Training Institute. With teams now -

from about 48 stat¢s who have already been
through it, they can see the virtues of the _programs
and are ready to battle ‘for them. By ‘the time
something really does come up of a major nature,
you have all sorts of aflies in all sorts of ~ positions
. out there who are wjlling to go to bat for you and
say this is a good idea, a good- program, let’s ga.
But it takes that slow development until you find
your allies. You build a leadership group. that is
interésted in this-area and then and only then are

you really ready for a larger operation. I think in -

. some ways the crisis approach operation—the
Chicken Little approach to-policy —can get money,

munity. As a result, a lot of these programs floun-
der. They get bad_reputations and they-get into a
lot of trouble. I think the way in which th
. program for the glftcd is being dei'clopeda-vm;

slowly, very .gradually, building upbn leader- 'm getting the fob done. ;

ship—is a imore ‘permanent way of assuring that
you don't have those. peaks and valleys where one
moment you're on top of the world and six months

-~ ~laveryou're at the bottom of everything: We tave

had-enough of those wild swings up and down-and
I think we need to have a more gradual program
development philosophy.

Ms. Neuman: We are bulldmg somcthmg which
will be more lastmg .

Dr. Gallagher: "Yes, that is the whole notion.

Ms. Neuman Wc are buxldmg a Manhat .a
fock. ‘

CDr Gallagher Manhattan project. Yes, I thxnk
that's righit. Gross swings of interesi that are arti-
ficially induced by fear have the seeds of their own

srcat-rnajomy of them became ' conquerors. Thcy - ~Dr-Gallagher: Surc S

, Ms.Neuman: In thmkmg about social changc are
thcre.zny pamcular assumptions you would make
about people in the cdt?cauomﬁeld particularly in

- reference to the.gifted and :alcntcd? s

DrGal},;gher T'm not sure . . . SN

Ms. Neuman:.
in general? In terms of changmg socjal systems, are
.there particular assumptions you would make
about cducanon systems? -

‘Dr. Gallagher Yes; I think the - assumpnon that’

..or abouit'the cdﬁcanon system '

-

everybody has a right to make is that the education «;_

system, like all large systems, has a klnd of inertia
to it that doesn’t change easily, and that one has '
to find thc'mtchamsms by which.one can impact
on thede systems” because they’don’t want to

L1

.change. As a matter of facit, you don’t want to“ ..

change; I don’t want to change either. In ways I

am not-ready to change. You ask, how do you get _

people ready to changc and willing to change?

time is one thmg that 'you are going to have to
spcnd a lot of in this kind of business. It requires
time and tonstant and pchIStcnt contacts with
rargc numbers of people bcforc ybu can -count on

. ‘Now the problem with this' system is that it’s_

) bullt -up from 18,000 individual school districts,

* and so. thcmxcally is .nor_m_place anyr.hmg which is.
a cross-school system kind of dperation. Training
programs are in universities that were devcloped
almost, apart. from the schools. There is always the’

_complaint that théy are not responsive-to the
“schools. Your research comes from a completely
_ different source. What we would want for-a state, I
would think, would be a balanced program where
you say I-am mot satisfied just with special teacher

A

allotments or-setting up spécial classes. I want to -

see in the state program the back-up that make it a
quality programs There has to be training; there
has to be curriculum development; there hasto be
research and some means of cxrculatmg pew ideas,

~a

{

ki

destruction: in them. Because people are hostile cither m terms of ‘technical assistance or -, - -

they keep their hostility in check during the consultation of some sort. These all ought to be - @
positive phase but.they W#ait for something bad to part of the state plan. -, -

- -, ‘happen. Something" bad"will happen :because you When, the money gets appmpnated by pubhc ' ]

. /havazzggrcﬁparcd the groundwork forit. Thenthey  "{ qies  what ususa'lly gets apprapriated is- ear-

: T‘ap 6n it and use it to tear down and destroy the - 5y d for services* but not for the support sys- - i

- program. Bulldmg d:positive attitude in large sccd . tems. So-the task of the facﬂltato::, or.someone who <

. tioisof soiéty for this kind of program, slowly an has this concept in mind, is ta get to the people to - 9

.. - gradually; isa much morcfruxtful way to go. L cxPlam the importance of these support plograms | g

A Ms.‘Neuman And detcrm?ncs success to @ cértain for the children. You just-cannot grind out teach - o

P cxrcmf_P_, a;._', AL S A 2 hke a sausage{ gnndcr and ﬂu:ow them ouun - -
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| the field and forget about them if you want a qual-
| ity program. .You have to have continual infervice
}‘ trammg you have to have ways of getting new
|

|

|

ideas into their hands. None of these are frills,

@. which is what they are sometimes called.
L Supporting services cost about 10% to 15% of what.
you spend on straight service to the youngstcrs But
that 10 or 15% will make the difference between
.a really first rate quality pfogram and a.pragram
: that is just limping along. )
9 Ms. Neuman: On the note of qua'lity I think we
. have taken up enough of your ume I think we .
have all realized that change is an ongoing process,
_ particularly in-this area. As a final comment in
. terms of the gifted and talented thrust, do you
think we are going to see it as a more lasting or , . .
¢ Dr. Gallagher: I think so. You mention change.
I'm delighted to have you come because 1 love to
. talk as everybody knows. Let me try on something
. that impressed me once. Someone once said change
. is all around us. That's trus,. but leck at what
- _
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happens every time we try ta change thlngs delib-
erately. Sure, the automobile, changgd our social
lives, and television changed our famlly life, but
nobody planned it that way. It wasn't a group of
peoplc who got together and szid fiow we're going
“to_change the life of the famrhes by introducing
television. As, a matter of fact, every time we have
deliberately set out to do somethmg it hasn't
worked very well.

What this fneans is that we have a lot more to
_ learn. My guess that the gifted program will con-
. tinue a_pleasant growth—continuing growth——
- just a guess becaus€ I don’t know what the forces
are that will really affect us. I do think thac “the
needs of the country for, talent are so great and 1
.think the realizationi of that is. so gredt, that it is
. hard for me’to see how the country. will back off
" from the very modest effort that is going on now. I _
can only see that we will get more.

Ms. Neuman: Again, my thanks to 'you. It l’;ais
been a delightful afternoon.

N

¢ ]
L) 'A_
.
»
- > .
.
- e RN
4 ’
* &>
-
.
A, e
. -
~ 2
.
. .
Fal
. ~ & ’ v
’
-
v
- .
. ~
-
* -
- /s
’ * :
[N «
. ’
¢
. = «
i
*
-
- o~
P @
r'd .
v -
< .~ * .
.
» -
. t
.t
~
-
.
;
‘
g s v ~ -
, . .
e e —ae B . v e R i e -
bi H T~ .




©*

»

(@

P
[}

Available from The Cpun<cxl for Exceptional
Children, ERIC Clearinghouse on Handlcappcd
and Glf ted Children . . .

Topical Bibliographies

All bibliographies listed here sﬁould be ordered
from the CEC Information Center, THe Council for
Exccp_nonal Children, Reston, Virginia 22091,

using the stock number provided.”Bibliographies
are available at a cost of $3.00 each for CEC mcm

bers, $4.00 each for nonmcmbers ,

_ Stock No. Title Date
667 Creativity 1975 -
639 Gifted and Talented * . '1973 t
Research ’
661 Gifted Children and 1975
the Arts and e .
. *~ .7 Humanities* . : S
636 Gifted— General -, 1973
: Readings . )
660 . Gifted— Handi- 1975
’ capped, Disad-
vantaged, and
g Underachievers
668 - Identification of - 1975
the Gifted .
656 - Maghematics and 1975 . -
- Science for Gifted
Children ' .
609, ° Programing for the 1975
Gifted
‘Other Pubiications-on, Gifted and
Talentezf Education - )
Stock No. " Title and Description

8 Productive  Thinking of Gifted
Children in Classroom Interaction, '
1967. Imcrrclationships among sex,
famlly environment,

cognitive style, verbal- expressiveness,
1Q score, and scores on productive, *

self bcmcq)t. .

13

18

Current Publications on the
. Education of the Gifted and Talented

50 °

78

502
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-

thmkmg test among gifted secondary
s¢hool students. §2.40.112 pages. .

The  Abilities of Young Childrer.
1967. A study to establish criteria for

. evaluating the creativity of products
*.of elementary school children and to

determine the Yyelationship between
creative ability and intelligence.
$3.00. 76 pages. C

Personal and Social Adjustment of

. Gifted Adolescents, 1962. An investi-

gation of the similarities’ apnd dif-
ferences in the personal and social ad-
justment of intellectually -gifted and
average adolescents. $3.00. 72 pages.,

Gifted and Talented Children: Prac-
tical Programing Aids for Teachers
and Principals, 1972. Explores ways to
“enhance school programs “for "the’
bright student, through planning’ by
administrators, teachers, and parents.
$2.75. 88 pages. .

They Shall Create: sztqd Minority
Children, 1974. Paul 'Torrance reads
and comments on poetry and .prose
written = by Black and Mexican
American youth. Ernes{, Bernal ex-

plores *how the Mexican American .

community perceives. giftedness and
. identiftes its gifted- children. Irving
" Sato presents an overview of the
dimensions of talent and ‘giftedness.

. Tape cassette. $10.00 per cassette. 60

minutes. -

, Arts and Humanities: - Perspectives on

Gifted and Talented Educatzon, 1974.
Directories, articles on arts and hu-
manities education for the gifted and

_ talented, funding sources, community

resources, bxbhography $3.00 for
CEC members, $4.00 for nonmem-
bers. 77 pages. '
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Resource Manual of Informat;’én on
Gifted Education, 1975. Dircctorics,
bibliography, film resources. Articles
on the federal role, state of the art,
teaching the gifted, identification of
) giftedness among Mexican American
« "~ children; the role.of the Leadership,
- Training Institute. 96 pages.

116

17 Trammg Teachers of the Gifted and

) Talented: A Comparison of Models,

* 1975. Discusses teacher character-
istics, the role of the teacher as change °

- "agent, compares various preservice
and inservice’ training models. Bibli-
ography and listing of colleges and

_ universities - which  offer  degree

programs in gifted education..
64 pages.

Gifted and Talented - Developing Elé-
. mentary and Secondary School Pro-
grams. 1975. Articles on values educa-
- tion for “the gifted, disadvantaged

gifted, instructional plamming, starting

a gifted program, and a featured in-

terview with' Dr. James Gallagher
‘ Blbllographv 52 pages.

. 118

-Available from the National/State Lcadcrshlp
-Training- Insmuse on the Gifted and Talented

Developing a Written Plan for the Education of
Cifted and Talented Students. by Irving S. Sato,
. Martin Birnbaum, and jane Early LoCicero. A
matrix for the national summer institute on the
education of the gifted and-talemeq."lmendea as a

framework to facilitate the writing of,plans to meet
individual needs upon' which a comprehenswe
course of action can be built. $3.00."

The szted ‘and Talented: A Handbook for Par
ents, by Jeanne L. Delp and Ruth A. Martinson.
This-handbook answers. questions commonly- asked
by parents of gifted and talented children and pro-
vides useful.infdrmation’on the problems-and needs
of these children, as well as constructive. ways to
meet those needs. $3.45. .

The Identzfzcatzon of the Gifted and Talented, by
Ruth' A. Martinson. This *instructional syllabus
presents a rationale for the identifi¢ation of gifted

- students, suggests appropriate “identification proce-

dures, and gives samples of materials used by
various school districts.:$§.05.' .

Prouiding Programs for the Gifted and Talented. -
A Handbook, by Sandra Kaplan. This handbook

has been written for those- mmatmg or expanding
programs for the gifted and talented. It presepts an

" overview of features which need attention in de-

signing and implementing a program. $6.45,
Where te Write , .

. National/State Leadership Training Institute

Suite PH-C - et . '
316 West Secorid Street .
Los Angeles, California 90012

Quantity. Discounts

The Council for Excgptional Children offers a 10%
discount on orders for 2 to 9 c0ples of the same
publigation, 20% on orders for 10 or more copies.
Prepayment is encouraged to expedite processmg
on all orders. .
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o HE entries in-this bibliography have been
organized into several _sybsections accordmg

to subject aréa. While the blbhography is by no "’
_.means exhaustive, wg have tried to make it broadly

, rcp.rcscntanvc of several fields of i interest within the
/ -education of the gifted and talented

Acccfcrauon b T '

Albnght A. DXet al High school programs for
. adpanced standing and accelerated college prepara-
- tion. Fulton County GA: Southern Association of
Colleges.and Secondary Schools 1960. '
Arends, B., & Ford, P. M. Atceleration and enrich-
ment in the junior high’ schoal A follow-up study.

.
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..

Olympia: Washingtoh State Dcpartfnbnt of Public

Instruction, 1964.
.Beegle, H., & Press, B Guzae for planned accelera
ton for g1fted second graders. Working Draft.
Pasadena: Pasadena Clty Unified Scfxool District,
"1963. )
/ Bergstrom, H. E. et al. An early admzssxom program

s t‘

. A commuttee report on " school planning for ddopting

an early admssions policy in the. public schools of.
- Mmnesota. St. Paul Minnésota S;aic Department of
1 Education, 1962. * - - .
. Birch, J. W. Early school admission for mentally
sadvanced childrén. Exceptional Children;, 1954 21,
‘84-87.
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