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***

Each child's development is unique, and

variability across levels is to be eXpected.

Each area of learning, arranged in a logical
,

succession of developmental sequences relating

. to the course of normal development, overlips

i
,

I 'and reinforces.deverlopment in all other areas.

All childr44 show alternating spurts of growths

1.

in the different areas of development.

-(Specific language development activities are
not included in this curriculum manual, but must
be incorporated into the total, program to insure
complete development in all yeas.)
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PART Its: ACTIVITIES SECTION.

References. to publicat ons, page numbers and activity numbers given
in "Suggestions for Additi al ActiviAies" sections throughout the pr6gram
are.fxom the 'list at the eginning of PART II

These suggestions a1ke to be used freely, applying appropriate modifica
tions to meet the needs of the child being served through each. individualized
program of training.

ti ** In. no way and at no pOint:can any one area of development. be considered
a discrete entity. Causeserlap, manifestations of disability overlap; so,
too, must remeAation proced6res overlap and reinforce. The child must be

accepted with wh he has. He cannot forget what has gone before. It is

necessary to determ'ne what he has been able, to build up for himself, and
to 'develop an appropriate sequence from-'that point.

,
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I. Major F cus

A. entral Idea'

II. L sson, Objectives -

FORMAT FOR DEVELOPMENTAL CURRICULUM

t

A. Structured behavioral objective providing-
B. Guide lines for assessing respo seg.

II. Developmental Steps -

IV. Developmental Learning Experiences

V. Necessary Equipment

VI. Suggestions for Addieional Activities

RATIONALE F011 FORMAT:

I. Major Focus:

-t.--2The-centralidea-for-the;;Iesson.-.--Hel s-to-organIzNle
content so contilyity andl-prOgression pre more readily.a hieved,

iv

fi

.0;
,

%Il. Lesson Objec tive): _,'-
.s.

s

-Structured behavioral objectives to ai in perceiving the
educational goals, -a.nel- o provide guidelin s forassessingt

.. responses as thely ar bserled and taught i order to give
appropriate emplfasis.,

III. Developmenthl"Steps:

Progression of activiti/es

. IV. Developmental Learning Exigriences:

.

,
,-.

Descriptions of the activities with whi5ihe child is to
tbe stimulated. Pio8edures

p.

to be followed in training sessions.
\

from basic, ea y,learning level.

.4
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Format for46eVelopmental Curriculum (cont'd)
Page---2- 7

V

77

4 V. 'Nec6ssary/Equipmenf:

Self explanatory.

4,)

VI. Suggestions for Additional Activities:
.

Ideas pnd activities to be used to extend the training, to
develop understanding of aspects of theltraining which need-to
be emphasized, and to suggest ways in which other related
responses can be elicited.

Opportunity for others using the program to add activities
to Teinforce)the trainingl area.

v
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RATIONALE OF DEVELOPMENTAL PROGRAM
r

The nature and degree of the= early-pereptual- stimulation-whichlan4n-

I .

vi

that provi ding- de velopmen t ally -delayed-y oun g-chtl-d re imed , well

structured, and continuous perceptual experiences .may be crucial to theii. over-

all development.

It must be remembered that the general needs of children with learning

delays are not distinctly different from those of all children:

1.) Personal acceptance and understanding

2.) Specific psychoeducational evaluation and diagnosis

$.,) Specific instruction

4.) Success in learning

, Han di capped/ chi 1 dren , far more than those with. all normal abi 1 i ti es must

have the extra push of a structured and patterned grogram to overcome 'random and

nonfunctional behavior.-

Chi? ldren with learning disabilities usually exhibit language and motor

impairments, intelleCtua3 delay, and inadequacies of concept formation, as

well° 8 tuth emotional deficits _as problems of 1110tivation, low self concepts, and,'

s octal mal adjustment.

xt. is important that developmental sequences be arranged in logical
A

succession, not necessarily chlriinOlogical succession. Although one step leads

to.another in the development of higher mental functions, it is not necessarily

true that the steps have to be acquired ima strict temporal sequence chronolo-

gically. It is the way in which the informationis systematized and organized

that is important;

Two implications emerge,fron, the fact that the developmental process

must follow-.a logical sequence rather than a chronological one..



RATIONALE; oF DEVELOPMENTAL PROGRAM
(CONT'D)

) It is not enough merely to supply information or ski11L___These data St

vii

birsaMizactictia.s_-_.MUth or more aft-el-Ai on. must be given to thts or

as4s_g,tv_en4cLirnpartiig_tbe_data. Activities must not be presented-, bec use

"every child should be able to do this'" or "it is, in the 'book." All ac ivities

must' contribute tol the' building of an overall .bOdy of knowledge for th child.

The child quickly becomes bored with endless repetition of meaningles-' activ-

ity which must be forced upon, him. The child can only be motiva d in the

training acti'vity if he can be held to see its relationship to the solution of
..-

.
,.. ' -s.

a problem which is apparent to him no. The selectiona t'onof an activ-

ity must be toward the logical d opment of systematic bodies
\-, .

and make an immediate' contriütiontbthe. solution of a problem.

2.) The activities in the organizqa on of a program-of t aining must hr-
.....

of -information,

meaningful and effeetiye in terms of the child's present func loping. Train-.,
. ing must start with what the child brings to it. Systems ae built on what is

there already. We cannot throw out the old and start In a ew. The Old must be
3

elaborated and expanded., The child cannot forget what h

, must not forget, but rather adapt, to what has gone bef re.

gone p.efore and training

Disparity-of 'development from one area to another is a, characteristic

symptom of the child with a learning disorder. Trai ing programs must be altered
.

and modified in the light of these di-parities, at the sane tinet related to- the

course of normal development. There must be continual evaluat'on and re-

evaluation of both 'tile program and the, child to insure that trai ing does'indeed

contribute to his welfare.'

It is known that experience, environment, and training ar Itfective in
,,.

enhancing the intelleCtual.level, motor abilities, and the_perso 1

'behavior of children 'with learning disabilities.

I.;



A Developmental; Survey of the Young Child:

r'

Basic psychological drives_ o needs of the neonate. if_he _is to survive - - for:/

c

1. Ox y,gen--

_Temperature Regul ati On

3: Sleep

4. Eliminatio

5. Sati
3
sfac ion ,of--punger

6. Satisf ction of thirst

/ 4

I-

The first four needs are satisfied initially by automatic, reflex activ-

i ties .

1

and thirst satisfaction depends on someone else's help. For this

reaso the'y are crucially involved in the infant's earliest learning and offer
..' ,

prime motirting stimulatorS for behavior Modification*:

NSORY DEVELOPMENT OF THE NEONATE

ViSiOi: ,

The neonate'is sensitive to differences in intensity'of visual stimuli.

2. From as early as l5 days visual pursuit movements indicate discrimination
, 4

... ' N
l'

of moving colors and lights.

Real convergence or binocular fiXation occurs A about 7-8 weeks, is
Initially accomplished by a series of jerking Movements, an,d
Gradually repl aced by smooth; continuous' convergence.

4. Actommodation matures rather more slowlY. (Adjustment of thickness

s of the eye to bring the light rays into proper *us on..the retina

enabling the infan er_ceive clear7gut--images).

5. It is sOggested that the visOal apparatuS matures very rapidly 'duri

the first half year and that the young infant is capable 'of seeing more than

has been heretofore believed.,
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SENSORY 'DEVELOPMENT OF THE ! LTE

Vision: ( cont '

6. I- his not been possibl, o conclude whether an infant's visual
-

perception of depth is learned or unlearned.

4

$ 7. There appears tq,be an 'unlearned preference for stimuli that are

patterned, complex, or varied, in conteast to simple and relatively homow

geneous stimuli.

p
1. Infant4 respond more strongly to variations in,. intensity and

duration of sotind than to differences inpitch.

Olfaction:
Qat

1. Differential responses are 'found to markedly pleasant and unpleasant

\odors. 'Little or no diScriminati-on of weak or less distinctive odors,

Gustation:, .:
!

/ 1

1. While neonates demonstrate little taste sensitivity, this sensitivity
D ,

.

develops rapidly; (The Moderately full baby is a better discriminator than the,.:

very hungry,infant.)

Thermal Sens i ti vit
.

1. Large individual di fferences in sensiti vity to warmth nd cold are

demonstrated.

2. Activity level is elevated when the atmosphere is cold and reduced

,wlien it is warm.

Static-Kinaesthetic Sensitivity:

1. High sensitivity to changes in the spatial position .of the body.4,,eyeals,,..

that, the newborn reacts to stimulation from sense organs. located in his muscles
.

and semicircular' canals of the ear.

Pain:

1., ,Ther'e,dO not appear to be, any-,localized areas in the brain that

receive and- integrate pain-producingAtimul ation. -



4.

1

Static - Kinaesthetic Sensi tivi ty:
Pain (cont'd) ,

2. The experience that adults call "pain" is,high+ly dependent,upons

learning.

3. Pain plays an important role in the child's acquisition of fears

and anxiety.

'4. Individuall constitutional variations in pain sensitivity; detect-
.

, able early in life, may partially 'account for the individual differences

among older.childrep in susceptibility to fear.
-7

RESPONSE CAPABILITIES:

The infant, at birth, can make many complex sensory and motor responses

and it may be reasonably assumed that these behavior patterns are unlearned.

pparently they are the cansequents of biological nges iricludin,g in-

creased size and complexity bf the central nervous system, and general ra-
tomical and lihysiolagiCal growth.

Some of the numerous new activities added to the infant's inventory

of abilit4es emerge independently of learning. Apparently the infant.

becomes capable of these responses and makes themls a consequence of the
-maturation of certain neural tissues, expansion and increased complexity of

x

the central nervous system, and growth of bones and muscles. In many in-

stances, these seemingly unlearned behavior patterns improve and become Leiter,

coordinated, more precise, and more accurate after practice.

considei.able emphasis must be placed on learning patterns, rath r/than

on specific skills. A skill implies the development of high degre( s of pre-
,

cision in specific activities or a limited group of activities. It permits

the child-to do one thing well. The learning pattern, on the other hand,
, .

stresses the purpose of the act and thus, the outcome of the response. The

pattern allows the child to do many things acceptably. Patterns are the

foundations for Ore complex learning.

3
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RESPONSE CAPABILITIES:

Children with learning disibilities denonstrate poorly formed Rotor-

-based patterns because the children are:

1; damaged in some fashion,

2. unable to perform basic responses, or

3. lack, the opportunity to engage id appropriate types of activities

because .of living in a restricted environment.

The development of "focal attention" Must be a first concern in

-constructing a program of learning. Lack of attention or too high level

of arousal will impede the accurate reception of information from the

environment., Many young listeners respond to all sensory stimuli - -

smell, sound, vision, touch. In other words, they are too attentive,
*

but they arenot selective. \ley must be -helped to learn to attend

only theficey stimulus. Stimuli must be reduced except for what is to

.eartre'a7:*

Parents may need help in understanding that professing time is

* ,different in .many children. Failure to respond may be due to a deleky be-
..

tween the itqueSt and the time the child can actually respOrid,.. 'The response
.(time or response behavior may be inappropriate for a variety of reasons.

There is a comparatively long time-lag between learning to listen

and lear114nin,g to talk. When the infant fails t6 receive the normal stira-
1ul ation of his earliest listeningexperiences in Close mother - proximity, the

environmental l'istenfng- learning.situation is changed by the.time he is ready.

x4

, if the child has motor problems he is forced to spend so much of his

attention for Such a long period of time. concentrating on the problems of

bala ward learning the art of walking that he may never get back to the

business of speaking.

-r 41 4



CHILD EVALUATION

The goal of educational evaluation is no't to arrive at a formal dia

nosis but to determine an appropriate program tOt..

(1) fit the child's needs, .

4 41. (2) let the child start at'whatever general level he is. on at the

moment,

(3) allow the child to grad educationally at his own rate-always

attempting to motivate for furtherprogress.

Observing a child *in a learning situation, is used in order to:

(1) detect possible impairment in the child's sensory ability

(how he. uses his eyes, had he listens., how he speaks, how, he uses

his body), and

(2) observe the strengths and weaknesses 'which will assist or del,a,y

.

Mm in acquiring future learning.

What resultk from this kind of evaluation is a determination of the

young child's developmental levels in areas such as,motor:ability, com-
-

munication,, use of play materials,'persona care; and relationships with

people.

N
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TIONS FOR PARENT-TEAcHE*

I. Know your ch ld. Find out his level of development
and how h earns best.

2. 'Make his learning experience a pleasant One.

3. Always have an enthusiastic attitude toward the
child and toward the task to be presented.

4. - Teach each skill the simplest way and in stagg,, one
step at a time. Teach the easiest part first.

,?(Often it is easiest to let the child "un=do" or
take apart before teaching the steps of putting
togetherassembling, or putting on.)

5. Give ample time for each task. Never hurry the
child.

0

6. Be consistent.

7. HaVe realistic motivation.

8, Give encouragement and praise for real effort.

9. Be flexible - - if one method or technique does. not 'work after .

adequate trials analyze the problem carefully and try a.
new approach.

STEPS.TO OBTAINING DESIRED BEHAYNRS
Or

All desired behaviors which do not develop spontaneously, or whiVi the child,
has not been.able to initiate for himself must be: ,

,

1. Demonstrated openly.and deliberately to allow the child to observe
each step in the solution of a'problem, no matter how sfmple, .

2. .Broken -down into very small increments with ample opportunity for the
child to learn each step and to relate each solved step to the next,

3. Presented often enoughto insure recall, and yet not so'persistently .

that the child becomes bored. (Often it is possible to present the same problem
with a slight change in materials or situations andthus keep ,the child's

,.
interest). -

.

4. Attacked iethe spirit'Of pleasurable.anticipatiOn and exploration tb .

maye the whole learning experience interesting; offering the promise of further.
er4oyments.

1 61
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TAPE SCRIPT

Introductory For Parents & Staff

*LEARNING THAT IS FUN AND PLAY
4

/
There are experiences in the form of games and plq you can prpvide your youngs-,

e

ter which will help him to learn. .The most helpful of these learning-experiencei are

easy for you to supply and are great fun for both of you.

The games you will play with your youngster will do several things.

1. They will help to develop basic skills such as focusing the eyes,
coordinating eyes and hands, distinguishing differences among similar
objects.

2. These basic skills will-be useful in exploring the world around him.
They will help him to find new ways to explore and deal with new
'situations.

3. 'Your youngster will have "fun learning." He will get satisfaction from
the activity or game itself and will learn to plan his actions to get
desired results.

4. Your youngster will learn many things about himself and his relation-
ship to other people in his world.

5. Because you will be playing these games with your youngster you. will
find that oneof the most important rewards is to see his growing con-
fidence in your dependability and good will. *You will be building with-
in yourself a new joy in his accomplishments and in the feeling that you
are having a real part in his progress.

You will find as you go along that your youngster Shows a decreasing need for you

to control and order the games. It will Ile a joy to see him exploring, Inventing, in-

iti sting "acti vi ti es hi msel f..

, .
v

No two youngsters are exactly alike. There is no plan to try to make any one

fit any rigid schedule or sequence or perfomance level. He will really enjoy lots of
, .
these games,, but probably not all of them. Unless he find the activity, fun there is

no reason to insist that he do it. Encourage him to play the games but donot force

him.

This does not mean that you -do not introduce the same activity to him at another

time just because he did not want to play the first' time. Often it takes repeated

V
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introduction and experience with and activity, along with just plain "growing up" for

him to be ready totake part in an activity. Pressuring him before he is ready is

sure to make him wary of some particular game whenever he sees it is to be presented.

One sure safeguard against presures which will "turn him off" is to, be sure

that you have fun, too. The youngster can sense almost immediately 'if you are pre-

senting him with a task that you are determined he must succeed in. He will not

always progress in-a smooth step by step manner. The important thing is to provide

him with many interesting opportunities to explore and learn and to interact with you.

AND - - feel free to think up new things to do and new ways to do some of the

games, that will be suggested you play with your yo ngster.

The first games can be started when' your youngster is flat on his back or his

stomach. They will help him use (develop) his ability to move his eyes, head, and

hands, and to make sounds.

These first respOnses;expecially his early sounds are the first step toward

language. He responds to e4prest happy feelings of pleasure, eagerness, and sat-

isfaction, and also to showdiscomfort. 'lindokibtedly, he has already learned to

respond to his mother's voice as well as to sight of his mother. Perhaps he'ts al-

ready trying to imitate her sounds. Then he will imitate the sounds of other people

and of other things and will be doing some babbling of his own.

At this stage it is important to let him know, that his efforts at response are

having an effect. When he makes a sound he should get a pleasant response; when he

turns his head toward a noise he shoUld be able to see what made the noise; when he

reaches toward the colorful object being moved to get his attention, or toward the

rattle being shaken for him to hear, he should be allowed to touch it, or even to

hold it if his fingers attempt to grasp.

0 "* A real pay-off for his efforts is important both because it adds
to his enjoyment and because he needs this encouragement. He needs to
know that the world around him is worth exploring, that his efforts
Make a'difference.

1 8
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I. ATTENTION:
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A. FOCAL ATTENTION'

SELEC (ATTENTION

0. INC ING ATTENTION SPAN

C. IMI TION TO IMAGINATION
& ELMATIC PLAY
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I. MAJOR FOCUS:
.

A. Focal Attention

ATTENTION

TO locate auditory and visual cue with eyes ....eiper
with or without turnidg of head,. fostering coordination of
senses (eyes and ears), with the ability Lo .rillove.

To develop control over responses to sight and sound
stimulation N,

I

II. OBJECTIVES:

A. Behavioral Objectives:

-, 1. Responti to visual or auditory stimulation by searching
with eyes, perhaps turning head or even more of the body.

2. Demonstrate that attention has been alerted by increased
motion of arms and legs; OR,. if he has been engaging in very agi-
tated movements, to become momentarily inactive showing that he
is quieting himself while attempting tolocate the stimulus.

3. Locate and focus on the stimulus (the face of the person
speaking, a brightly colored object, or a sound-making object).

4. Follow movement. of sound or sight stimulus fromine
point to another.

5. Move focus of attention from one stimulus to another.

6. Maintain focus on prime stimulator disregarding another.

7. Associate specific sounds with object, such as
telephone, door bell, approaching steps, TV, etc.

B., Guidelines For Assessing Response:

Repeated'evidence that the above are being demonstrated.
At first, the length of time the baby will attend to any of
these demonstrations may be very fleeting, or he may.tire of
making attempts after only a few trys. The goal is to lengthen
the time he will spend at this activity, and the number of
times he will engage in the game of locating, focusing, and
following the'stimulus.

6
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ATTENTION
A. Focal Attention

III. 4DEVELOPMENTAL STEPS:

1. Attend to auditory stimulation

I

a. by turning of eyesor head,
Pb. by coordinated movement of eyes and head.

2. Listen and locate sounds
1

I' ** Attention to auditory stimul'n must have been established

sq that coordin.ation with visual pursuits can be attained.

/

3. Visual fixation on parent/teacher.

4. Visual fixation on indicated object,-

a. First objects offered must be sound, color, or

movement stimulating.

5. Follow movement of object from one point to adother.4

6. Transfer visual fixation from one object to another,

or from one sound to another at different locations.

7. Eye contact to own hand with small object inOland.

'8. Cannlaintain focal attention on prime stimulator

disregarding a minor to moderate intrusion of second stimulus.

9. Looks to object in near environment which has made

a stimulating sound (telephone, door opening or closing or

the sound of the doorbell,, toward the sound .of footsteps

looking for approach of a person).

IV. DEVELOPMENTAL LEARNING EXPERINECES:

1. Pass near to the baby's ratztibn frequently, speaking
in a pleasant tone ot, perhaps, singing using the baby's
name often.

2. Stop and lean over Baby. Pause long enough and close

. enough for him to,search for and locate your face and the sound
of your voice.,

.1

a
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A. Focal. Attention

a

3. Approach thg-baby out'of his line of sight and bold
a colorful sound maker such as a rattle about a foot above
his face. Shake it gently until he looks at it.

4. Move it in A slow circle so that he can keep it in
sight by just moving his eyes.

5. Move it in a curved line all the way down to the
.side so that he has to turn his head to follow the sound -and
color.

6. Go in. the other direction so that he gets, practice
in moving his head both ways.

** While doing these things, talk gently to Baby, and,
even though he does not.understand the words, describe what
you are doing, as the sound of your voice, its rhythm and
pattern, will contribute to language learning.

** If Baby reaches Eor the stimulator object you are
using, let him touch it. If he manages to gfasp it, let him
have it for X.moment., Each of his small successes is going
to make it more exciting and more fun to play other games
which will further, hi's development.

7. Attain eye contact'to a smatT object held in his
hand. Remove the object from his, hand and immediately return
it to his hand, calling attention 'bb his hand closing on the
object.

4

8. Provide mobiles in crib, play 'pen, or Wherever'the
youngster can easily see and reach fur them. Be sure they
are hudg at a convenient height to be easily seen by the
youngster. 'These offer excellent practice .in using his e
to follow bright, sound makilig, mov g objects.

\44

9. Allowintrusion Of very minor distractor while
attempting to hold the youngster's attention with anobject
or sound of highvalue stimulation.

r
'

10. Call attention (1) to telephone' when it rings.
. .

_ A11oW the child to listen on the telephone to give ample opportunity
form the connect between sound and object, (2) to door'when the

doorbell or knock sounds. Include the child in greeting the person
coming in the . Bptter yet, take the child with you to e

adoor to answer the bell or knock, (3) to window or some way the r
outside when a prominent sound from outside is heard as an
approacting car).

22
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11. Carry out all activities with.the youngster when he is
in different positions and different locations as:

On his back
On his stomach
Being supported in a reclining or sitting position,'

or sitting independently.
In his crib
In his play pen
On any other safe flat surface

12. Play attention/object ga6es such, as pretend telephone
:Nils, pretend knock or doorbell ring with answering; etc.

13. Place an object first in one hand, after eye contact ask
for the object and reMove it from, the hand, place the same object
or another small one in the other hand. Encourage 'a moderate
reach to the left with left hand and to the right with right hand.
As soon as you are sure of eye contact in this way, encourage
reaching across the mid-line - that is, reach to the left with the
right hand and to the right with the left hand to obtain the object
as the eyes make contact with the hand and the object.

14. As. soon as the child is able to sit and, for a time,
observe you as you move about, place one, two, or three simple
objects before Min, name each' and allow hini to handle and
explore freely.

V. NECESSARY EQUIPMENT:

1. YOU - or an older brother or sister.
Somedne to help direct and focus the child's attention.

2. Colorful sound makers.
**Babies will spend more time looking at an object of

bright, boldly con sting colofs, and which makes a gentle
(not so loud as ,to be,frightening), pleasant sound. 0

3. Objects small enough to be easily grasped.by the child.

4. A variety of Sound ,and color stimulators, some of higher
interest value than others.

23
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A. Focal Attention

6

VI. SUGGESTIONS FOR ADDITIONAL ACTIVITIES: In Focal Attention AnciIMieatiOn

(Irraldition to the one given in Section ik.)
./ .

I. Help the child play with his feet and toes while.6athing or dres5ing
him.

2. Talk, splash, vocalize to entice him to imitate you.

.

3. Repeat something the child has done in a playful. way and see if he
will again repeat the same activity.

iss Smile whiledressing and bathing, coaxing him to smile back.

5. Tie an objece'-t21.string and demonstrate how he can get the object
by pulling the string toward him. Try the same by placing an object on a
towel or diaper and demonstrate how to pull to obtain the object.

6. Tie a string to a belt (or other object producing visual or auditory
results.) Attach the object to a piece of .furniture and demonstrate how to
ring the bell, or set the object in motion by pulling or jerking the string.
instead of shaking it in his hands. NO'

7. Turn your head from left to right back and fort-b--- and' see if

.the child moves his head in the same way.

8. Try the same with a nod.

9. Move your finger in front of,your face so that he follows your
finger with his eyes.

10. When the child is creeping or toddling show him a toy or interesting
object of sound or color attraction. Let him see you put it slowly behind you.

Ii. Perhaps move it just before him as_he creeps behind you.. Then
move the object from In front of you to behind you in the other direction more
quickly and see.if he goes behind you to find it.

6

12. After some practice with the above game place a pillow ,or some>iher.
small barricade so that the child has to'creep around you and the barricade
to retrieve the object that is now behind you:



, I. MAJOR.FOCUS:.;

ATTENTION

Selecttyp.Attention

kr

To 4-et's on a prime stimulator to theexclusion of extraneous
stimuli in the environment.

-44

Through the day many opportunities should be given for the
youngster to practice locating and fotusing on both auditory and
visual cues, but for some time he should not be subjected to having
to be discriminatory in selection of target. In other words,

TRAINING SESSIONS should be conducted in an environment undisturbed
by other noises or moving objects.

IL OBJECTIVES:

A. Behavioral Objectives:

1. Develop skills in attending to relevant stimuli to the

exclusion of extraneous stimuli.

B. . Guidelines for Assessing Response:

Since activity in absolute isolation from other 'stimuli
is neither. possible nor desirable, th earliest activities

should contain the greatest stimulate for getting and

maintaining interest so that slight in regents in distractors
can be made without disturbing the attention to the activity.

Make observations of the child's ability to maintain,at-
tention on the prime target. Plan initial sessions so that

a target being used,as a stimulator of one sense modality, is

not,interrupted by a'distractor with equal aptieal to the same

sense modality. As an example: If the child's attention is

desired on acolored visual stimulator,'do not allow him to
be distracted by another stimulator of the same size, color,

and shape. The prime stimulator should bk, the more colorful,

the largel,.. size.
+16'.

t lt N.'
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. ATTENTION

B. Selective Attention

r

III DEVELOPMENTAL STEPS:

1. Present a high interest task in surroundings where there will
be as little distraction as possible from other persons moving through
the area'and in as bland a background as possible with little or no
sight attracting objects in the immediate surroundings.

2. 'Present a high interest task involving materials which can be
heard, handled, and looked at in an attempt to stimulate as many sensory
channels as possible

3. Very gradually reduce high attention , stimul ati on qualities of .

4, the task, at the same time using attention maintaining devices such as
saying, "Follow .my finger with your eyes", or "Listen with both your
ears as you watch what I will shoyhyou".

** .With very young children:reduce the attention devices to:
"Look" or "Watch"; "Listen"; "Touch" or "Feel this".

4. Very gradually allow slight e raneous'movement or'sound
background in the learning area being ure the task to be attended
to is one of high interest level un 11 the distraction can be com-
pletely ignored.. Make the sessi -is very short with small segments
of the total task to be completed before a slight break in attention,
change in position,etc., are a lowed.

** At no time should th child with problems Of delayed or handi-
capped development be forced/ to attend to, or complete, tasks in an
atmosphere fraught with 'a- tpGltiplicity in quality or quantity of ex,,
traneous distractorS.'

2 6
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ATTENTION
B. Selective Attention

S.

IN. DEVELOPMENTAL LEARNING EXg,13 ENCES:.

" Because FOCAL ATTENTION leas been the initial emphasis, dis-
tracting stimuli should be eliminated or "played doom" as much as
possible until FOCAL ATTENTION has been firmly established.

1. Try to limit distractions to those of only color and move-
ment.before allowing distractions of sound. If unintentional and
incidental distractions do occur, call the child's attention back
to the activity- at hand and try to remove the distraction until he
has learned to focus attention at request.

2. In pursuing a moving object in order--to capture it, whether
the object is being moved within a limited space in front of the child
or he is foll,owing the object-through a maze, he should be aware of the
surrounding objects only sufficiently to avoid interference with his
prime pursuit. This is the basis for FIGURE - GROUND orientation. Another
important fact with regard to FIGURE-GROUNp PERCEPTION'is that the prime
object cannot be accurately perceived unless it is perceived in relation
to its ground. This is true of all sensory receptors regardless of the
target of the prime stimulus and whatever other receptors are alerted to
distracting stimuli.

. A. Always call attention back to the prime stimulator with-
out mentioning or reaching towaTEThe distractor yourself.

MUTTON: Saying, "Don't listen to ." or "Don't look at
." or "Don',t touch .", only heightens

the involuntary shift of atTeTOT)n from the prime
target.'

B. Pull an attractive toy on,a string ahead of the child
and, after he has fixed his attention on it and is in pursuit of
it, roll a ball by him, and a short distance away from him, in
the opposite direction of his pursuit, then in the same direction

, of,his pursuit, and then across the path of his pursuit.

r. C. there are many occasions through the day when?a child's
attention can directed to a sttmulatbr which appeals to one
of his senses (s nsory receptors). The person in the room with
the child should ractfce carrying on a "moncrlogue of description"
calling ,attention o whatevei' -he is doing and placing emphasis on
the word or words hick name an item and the way in which "sensed"
(touch, sight, hearing, smell, taste).

27
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B. Selective Attention

-: ,
-

- falk,just'as you would usually, usirdj your. arin'.. language. *Speak distinctly so that key words are easy
for the child to pick. up. Call attention to such things
as: sound of door closing, chair sliding across the floor,
opening a cupboard, the 'swell of food cooking, opening a
cereal box, pouting dry cereal into a bowl, the ring of . ..

the tele hone,- or the brightness-of a light tued,on. Call
at on

yThr turned
-a,sound from outside or, if out-of-doors , en-

Co rage the child to look at, feel, listen for' things in
his surroundings.

f S

You may feel a bit self-conscious at first.in this
monologue. Remember, the sounds your youngster hears from
you will, probably. be the first he tries to imitate and, after
a while you will find him imitating the stimulator words you
stressed as you talked.

D. Instead of naming the sensory stimulator you want
your youngster to notice'or to attend to, ask:

"What did you bear ? ", "Can.-you make that sound?"
"What did you tee?" , Is it pretty (big,funny,etc.) ? "'
"What do you smell?", "Is it a good smelTV:
"How does this feel?", "Is it soft (warm,cold;rough,

. or any of the other sensations we want him to
recognize through touch)?"

E. Develop a gam activity encouraging'your child to call
your attention to a stimulating sound, smell , sight, taste, or
feel. You might need to begin the garre'by saying:

:to

-"I hear so thing, what is it?"

or

"Do I see something big by.the table? What is it?"

9-
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I. -MAJOR FOCUS: /

' I. ATTENTION

C. INCREASING ATTENTION SPAN

To focus eyes ,' ears, and thought to the same cue or to similar
cues in the sane pqsition for gradually longer periods. (These in-
creases may be measured .only in seconds at. first).

II. OBJECTIVES:

A. Behavioral Opjecti ves :

.1. Attend...to a task long enough to understand the major
concepts involved.

2. Continue, a task to its completion. The first tasks i-n

'such a developmental series mould require rather short periods
of contentration and be such that the motor actions required can
be coordinated with auditory responses whether produced by the
child (as a chant or song performed in rhythm with the motor
action required in the task), or listened to from an external
source. -s

3. Extend the interest and attention span by emphasizing
relevant stimuli and varying the mode -of -presentation -with de-
finite attempts to stimulate as many channels of communication
as possible during the session.

4. Increas.e the difficulty of and the length of time re-
quired to complete a task at a very slow rate. (Allow the

4 child to repeat a task on the same level with some slight ex-
tension of time requirement.) Present new, more difficult
activities as an extension of past learning and experience
to alldw the child to form association patterns.

CAUTION: -Be especially' alert to the child's reaching tolerance
for frustration because of lack of success, difficulty
of material , or lack of stimulation for continuing. .

*** Since "span" is a variable dependent upon the type of task
the child is asked to engage in, the length of attention span is .

di rectly affected by his ability to perform, to' grasp the material ,

and to attend long enough to understand the major concept of the task.
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ATTENTION

C. Increasing Attention Span

13,. Guidelines for Assessing Response:

(Some of the above overlaps 'this area.)
4

1. Demonstrate focusing of attention on the task for in-
creased periods', with ability to mask out irrelevant stimuli,
and ability to form comprehensive associational networks which
are remembered and carried on for increased lengths of time or
carried over to following sessions.

III. DEVELOPMENTAL STEPS:

Same as suggested in Part "A" FOCAL ATTENTION and
,

Part "B" SELECTIVE ATTENTION with each activity showing an
increased attention span.

IV: DEVELOPMENTAL LEARNING EXPERIENCES:

Extend the duation and the difficulty of activities
introduced in FOCAL ATTENTION AND SELECTIVE ATTENTION.

V. NECESSARY EQUIPMENT:

Self explana'tory in activities sections.

Feel free to substitute materials which may be of
greater interest to the youngster or which you may have more
:readily at hand."

_Provide sample objects and opportunity far block play
and manipulation of all variations of form, size, and texture
combined with increasing complexity of a problem to be, solved
with these materials.. .

VI. SUGGESTIONS FOR ADDITIONAL ACTIVITIES:
FOCAL ATTENTION: Part II - Activity Section, #1-5, 6-

&
9, 10-18,

42,Piagetian Schema, p. 16-18
SELECTIVE ATTENTION & INCREASING ATTENTION SPAN: As suggested

in the text, the behavioral oblective to be encouraged. in the child
is toward being able to confine hia attention to a prime stimulus
without distraction to an interfering stimulus, and to be able to be
cdnstructively occupied with an activity for progressively longer
times.

* *Read page xiii4-,:7SuggeaLons for Parent-Teacher" and "Steps
to Obtaining Desired BehaVioris.
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I. ATTENTION

D. IMITATION, IMAGINATION, & DRAMATIC'PLAY

I. MAJOR FOCUS:

- 13,-

Imitarion: Attempts toward reproduction of movements lie had
seen and sounds he has heard in his immediate environment in order
to perpetuate stimuli which have intrigued his interest.

* *IMITATION is the very basis for the development of speech
NOTE: The child's first movements and sounds are involuntary, but
he soon learns that seledted ones bring desired responses from mother
or other family members.

From imitation of simple movements, sounds, facial expressions,
etc. the child's expanding attention and memory span will permit him
to imitateotherstimuli around him.

Imagination to Dramatic Play: Enlarges on and varies his own
sdonds,and movements, also adding these variations to imitation of
stimuli he, as observed (not directly demonstrated to him). As his
memory Span lengthens and strengthens he will repeat these activities
relacW to models,he does not see or hear but remembers, then will
assign sounds and Movements of absent models to whatever materia are
at hand.

II. OBJECTIVES:

A. Behavioral Objectives:

1. Respond to visual or atiditd'ry stimulation by attempting to

reproduce the..st

2. Perpetuate the stimulus by repeating the activity.
a. Sounds and motor' activities which have come into his

repertoire spontaneously.
b. Sounds and motor activities which have become familiar

to him in his environment but which he must attempt to
reproduce in order to maintain thi: interest:, bang a toy
on the floor; clap two blocks'or small-toys-together;
pat-a-cake; Stir in a bowl; pietlnd to drink from a cup:.
sweeping or dusting motions; mouth sounds as smacking,
suc'king, blowing.

Attempt,to reproduce sounds and movements not already in
his repertoire

4. Reproduce actions-and sounds from memory of imitative activities
. using simple household or play items with whieb he is familiar; and
attempting to associate speech sounds he has observed others assigning

. .

to the same items:. "ba" (ball),"di" (drink), "poo", (spoon), etc.

5. Expand actions and sounds in dramatic play, demonstrating ti

Imagination by performing or assigning action to his play models
which he maytnever have observed.

. O. Assigna varietrof sound and motion properties'of an absent
model to whatever materials are at hand.

31
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ATTENTION
D. .Imitation, etc.

B. Guidelines for Assessing Response:

1. Improved self-direction of focal attention to sounds and motions
demonstrated to him.

2. Improved reproduction of these sounds and motions.

. .

3. Repetition in unattended play of the sounds and motions that have
been demonstrated to him for imitation.

4. Additions and variations to imitative activities demonstrating
increas memory span and imagination.

. .

f
.,

.

5. Fre ay with models, imitating sounds and movements he remembets
others using.

6. In the absence of model items, assigning sounds and movements to
other items which would te appropriate for the absent models.

III. DEVELOPMENTAL STEPS:

1, Differentiates crying, babbling and cooing sounds to bring desired
responses from Others.

.

'2. Begins to imitate sounds and movements-made by others, if the *-
behaviors are already in his repertoire. (Simple head, arm, facial movements).

3. Variety of imitated sounds and movements is further increased.

4. Signs of imitation of unfamiliar patterns of sound and motion.

. 5. Begins to imitate new models.

6. Imitates simple' activities, using things he sees rather than ripmeMbers.
I

,

7. Reproduces action with models absent (memory of imitative activities).
. ,

.8. Assigns properties of an absent model to whatever materials are
at hand. ,

r

, 32
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ATTENTION
D. Imitation, etc.

IV. DEVELOPMENTAL LEARNING EXPERIENCES:

All of these suggestions should also be used throughout the entire
section on ATTENTION.

LEVELS I - II

INITIALLY, imitate any early'sounds you hear baby make. Do this as
-soon as you hear the sound. Repeat the same sound numerous times.
Approach the baby making the soubd as he may not be able at first to
"zero in" on a sound that he may not hear clearly if it is not performed
close to him, or where he can see you. Be sure to always obtain his
attention while you are making the sound..

1. Imitate his banging on table or floor and have him imitate you.

2. Turn head back and forth and nod up and down

3. Wave "bye-bye"

h. Raise hand as you say, "Hi"

5. Move a toy of his back and forth or up and down and encourage him to
imitate the movement. Speak the words describing the movement - "up
and down", "back and forth", "around and around", etc.

c>. Put a small toy on top of your head, then tip your head so the toy
falls in front of him. Put it on his head And see if he tips his
head if it does not fall immediately.

7. Pat your hands together and play the "Pat-a-cake" -game.

8. Whistle and see if he will pucker his lips and try, too.

9.' Smack your lips.

10. Snurl your nose and make "puffing" sounds.

11. With the child on your lap, facing you, put your forehead against his,
say "boom". Take your head away, '- Do it again. Try to get him to
move his head toward, yours. Perhapb say, " (name) Boom".

12. Make a panting sound for the child to imitate. S
13. Pat your hand on your mouth and say "wah, wah, wah"; then pat his mouth

perhaps repeating your "wah, wah, wah". Or hum as you pat your mouth

then his. Say, "(name) sings:"

14, Clap blocks together at midline.

15. imitate a sound the child has made and see if he will 'repeat the
same sound.

.f33



ATTENTION
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16. Making a coughing sound for him to imitate.

17. Sniff a flower and give the child time to imitate you

-16-

18. Pretend to drink from a toy cup then give him the cup, you may have to
help him bring the edge to his lips.

19. Play "Bounce- Bounce" with the child on your knees, then sit still and
see ii. he will bounce up and down on your knees.

20. Open and close fists-- one-hand at mime, then both.

21. hlink your eyes.

22. Place,one block on top of another. Encourage tower buildin-, olt,0
fitting one item inside another. Begin by dropping a small item into
a larger one, preferably using items that will make a sound that
be attention-getting or pleasing to the baby.

23. Set one block, or another object, elose.heside another. Encoura v
iplacing items n line 'across, or back to back. This activity h_los ,

'introduce the percept of side to side and far and near.

** dIse all activities given for FOCAL ATTENTION

Levels III - IV - V IMAGINATION AND DRAMATIC PLAY

1. Starts to imitate simple, everyday household activities using things
he sees rather than remembers, as: sweeps with child-size broom, herfis
set table, helps dry dishes, uses many child-size models of adult tools.

2. Begins to reproduce- action with models absent (memory of imitative
/ctivities). r--,

3. Demonstrates imagination in dramatic play with dolls, or child-size
models ofall adult tools with which he is familiar.

4. Assigns bropertips of an absent, model to whatever materials are at hand:
tricycle becomes a road grader. or truck, stick becomes a hammer:or
parasol, sticks and blocks become kitchen utensils, etc.

a,

t
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ATTENTION
A. Focal Attention

d'\

EARLY LEARNING EXPERIENCES:

Provide opportunity for unlimited play with blocks and,other three-
dimensional materials, child-size household articles such as broom; sweeper,
tea party dishes; etc.,'

In the home, make available to the child one low drawer or cabinet
space where he is free to take out and put in articles that are harmless' to
him and that he cannot damage. Just the opening and closing of drawer or
door are great learning experiences reaching over into the area of Adaptive
Behaviors (Problem Sdlving).

ADDITIONAL ACTIVITIES LEVELS I & II

Use appropriate activities page 6

, Also: Piagetian Schema pages 42 -.46
Painte'r page 80 - 83, 98-99, 110-112, 127, 152
Robinson pages 12-15(act. 5-25).

Part II - Activity Section: 6-16, 19-27, 42
Provide a wealth of opportunity for much play with blocks and other 3 dimentional
objects.

IMAGINATION & DRAMATIC PLAY - LEVELS: III, IV & V

Use appropriate activities page 15
Also: Piagetian Sehema: pages 45-46

'Painter: pages 173-174, 200

Part II - Activity SectiA: 10-12, 21-28, 29-31, 34-39, 74-80, 94
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SENSORY_

A. STIMULATION-

I. MAJOR FOCUS:

To be aware ..r L _ identity and discriminate messages
received throUgh the various sensory receptors.

II. OBJECTIVES:

A. Behavioral Objectives:

1. Show improvement, in sensory perceptions by reacting
appropriately to sensory stimulation.

2. Develop the', abilities of observation, and attention
t6 stimulation, there -by increasing'the enjoyment of many additional
sensations.

3. Make meaningful relationships between sensory perceptions
and motor responses.

.4. Train sensory discrimination skills and comprehensions
so that, as development progresses, sensory messages - particularly
those directed to auditory and visual stimulation - are tY.anslated,
into directional or instructional messages to which the child is able
to stay "tuned in".

5. Demonstrate memory or past experiences by developing
other meaningful problem-solving actions'.

B. Guidelines for Assessing Response:

1. Demonstrations that the stimulus has been attended tO
and received by the appropriate sensory receptor as: sound by ears,
odors by nose,, taste by mouth, etc.

2. Used actions or-language "to show that he is attending
appropriately.

3. Shows an interest in expanding his sensory experiences
in response to games initiated for him.

4. Attendsto a sensory stimulus spontaneously or when called
to his attention and, make a response to show it has been received.

5. Demonstrates that he can discriminate sensory stimuli
as toreceptor attracted.

6. DeMonstrateS that he can discriminate differences in
quality or popery of various stiMuli.

7. s selective ,preferences for different stimuli.

36
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SENSORY

A. Stimulation

III. DEVELOPMENTAL STEPS:

NOTE: Most initial stimulatidn experiences are done to or for the, child.

TACTILE:

1: Shows b'y any response that he has felt.stimulatiOn to the part of the
\ body. stimul ated.

2. Explores the "feel" of,ai object in' his mouth.

3. Looks at objects being felt _in hands. ,

0
4: Shows preferences and dislikes for differences in tactual experiences.

5.4 Can select a familiar object or one of familiar texture by touch
alone (eyes closed or objects in a bag).

6. Can name several'tactile qualities" such as sticky, wet, cold, soft,
scratchy, etc.

AUDITORY:

1. Attends to auditory Stimulation by1turning of eyes and/or head.
-_<

2. Can-loeate and indicate source of sound.

3. 'Makes discriminations such as loudand soft; far and near, etc.

4. Names origin, of familiar sounds as: telephone, train, car, etc.

5. Imitates sounds.

6. Attempts to reproduce sound when its origin 'is 'named as:
the dog say?" "What does the kitty say?" etc.

Focuses on an object whether still or sloWly moving.

2. _Searches and locates.

3. Follows visual ly.

4A Transfers focus frqmone location to another.

5. .Recognizes familiar persons.

6. ReCognizes familiar objects.

- 0

7. Eyes watch hands in coordination activity,.

8. Eyes watch feet in coordination activity.

I

"What dots 41.

jf
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SENSORY
A. Stimulation

. Developmental Steps (9nt'd)

9. Visual discrimination of size.

10. " shape.

11. col or.

12.
11

" texture.

13.
If

4 position.

14. Visual memory for one of three objects seen, then that. one object

.removed.

OLFACTORY:

1. Indicates use of nose for' smelling.

2. Identifigs several familiar pleas'ant odors.

3. Disdriminates some odors as "unpleaspt".

4. Identifies some unpleasant odors.

GUSTATORY:.

1. Identifies several famili'ar tastes.

36
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SENSORY

A. Stimulation

IV. DEVELOPMENTAL LEARNI G EXPERIENCES:

I. STIMULATION OF SENSORY RECEPTORS
1

TOUCH:

One of the earliest sensory pathways to develop.

TACTUAL STIMULATION:

A. Mouth:

. In the earliest stages, the mouth is the most sensitive part of the
body for receiving touch stimulation, so the baby can make the most ac-
curate interpretation of the "feel" of something by touching it to his
mouth. Just be sure the objects he handles and puts to his mouth are
safe so that you will not be allowing - or even encouraging - him to
explore on the one hand, and be denying him the chance to explore by taking,..
things away because they are not safe. Be sure the objects are too big for
him to swallow:

4

He will always be interested in something new, so frequently replace
the objects he has been exploring with others. Soon he will be finding
and trying new things for himself. ,,

Using the tactual experiences suggested ,above and being, selective about what
is put into or against the mouth, describe the "feel" as it is experienced.

B. Body Surfaces: "factual Experiences".

, Touching and Being Touched: (Ari.important ingredient of social
and affectional contact.)

LEVEL I

Some of your youngster's earliest learning came about from touching and .

being touched, particularly from being touched while being diapered, dressed
.-and undressed, bathed, and from just beirked up and held whether for .feeding
comforting, or for loving.

39 .
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SENSORY

A. Stimulation

He would have had many experiences of being touched before he was able to
do the touching himself with his hands, feet, face and head, and with other body
surfaces.

Use these opportunities to'talk to your youngster about the part of his body
you are touching -as:

"Rub the%powde on 's (child's name) back."

"Wash 's (name) face with the cloth."

"Pat 's leg."

's shirt over his (her)' head."

"Into the sleeve goes 's hand."

"There goes 's foot into his sock."

Give the child opportunities to feel the powder, soap, lotion, water, etc.,
with his hands as he dull soon be learning to look at his hands while they are
engaged imsome activity and through all these experiences he will be matching
his learning of feel, the use of each, the name of each and that all these things
match to have something to do with HIM.

Give the.child ample opportunity
environment - - crib, play pen, bath -
cart reach those boundaries by placing
his feet, feel or hit with his hands,
daries with any part of his body.

to learn the boundaries of his immediate
- and the extent to which his own body

him so that he can kick-the sides with
push with his head, or to touch the boun-

LEVEL II

Willingness to handle, touch and feel varied textures, sizes, shapes,
states of materials and objects, offer opportunities to experience:

Square - Round

Fat - Thin

Hard - Soft

Rigid - Flexible

Sticky - Gooey

40

Heavy - Light

-Rough - Smooth

Sharp - Blunt

Warm - Cool

Wet - Dry

I/
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A. Stimulation

- 24 -

r

** Descrik* the given materials and objects as they. are handled.

LEVEL III

Learning Experience Activity

"Touch Bag" or "Touch Box"

, Use either a paper bag, cloth bag, or a box with a hole in the top or
one side so that the child cannot follow his hand as it goes into the con-
tainer.

A.

Beginning with no more than three objects with which the child has become
very familiar by-sight and touch as well as recogrlizing the name, and perhaps,
naming himse3f, let him see you drop them into the container as you name each
one. If hc can., let him name each after you. Ask him to reach in and find one
which you Alm<

B. .

Ask him to find one ,wialhis hand. Before drawing it out and without looking
ask him to tell you the name of the object he is holding in his hand, then draw
out the object to see whether it has been correctly named.

** If he is unable to say the names of the objects,.after he has obtained
onejpside the bag or box you might say to him, "Is it the ?" and he can
indicate you in his own way, "Yes" or "No". After the ogre-Et has been drawn
from the container allow him to make his own decision about his accuracy. You

might ask, "Is that the ?". If he has named it correctly, or has accurately
indicated that he has beer---Ctv-loidins the object you asked about, reward him with
praise or a taste reinforcement.

.

If hd has been incorrect,ask whether the object in his hand has some property
outstanding in the object named as, "Is that long like the banana?" or, "Is that
'round like the ball?'.

C.

Before he reaches his 'hand into ttie container, ask him to name one of the
objects he has seen you put in, then reach in and hunt for hat object.

3.

'

41
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A. Stimulation

D.

I

As he is able, increase the difficulty and interest in the .game by adding
one more object at a time to the ones already in the container.

k

11.
E.

,Beginning agairl'with no more than three objects, play the game again, but
thi s time do not let him see you drop the objects into the container, nor name
the objects that will be in the game.

AUDITORY

LEVEL I

A. Attend to auditory stimulation,.(also in Eocal'Attentioh),

1. by turning of eyes or head.
2. by coordinated movement of eyes and head.

B. Listen and locate sounds.

Activities for Level I.

1. Rattles a bell in different positions and di0a1135:,

2. Voice from different positions.

** Encourage finding the 'source of sound with eyes.

3. Crumples paper - llalchild reaches for material you are crumpling,
'help him to hOld./Ehimple.

4. Talk often to him from different positions in the room so that he
must search for the sound of your voice with his eyes. Give h4m
many opportUnities to see your face close to him and present him
with a pleasant smile. Help his hands, to explore your face.

42-
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tY

LEVEL I I

A. Identify and discriminate gross sounds.

B. Match auditory clue 'with object.

C. Imitate auditory and visual cues.

LEVEL I

A. Identify prime sound out of background distraction-

LEVEL IV

A. Action performedfrom auditory clues only:/'
ram

B. Development of auditory memory.

VISUAL

Attention to auditory stimulation must have been established so that
. coordination with visual pursuits can be attained.

LEVEL I

(Also in Focal Attention)

A.' Fixation on parent/teacher.

B. Fixation on indicated object.

C. Follow' movement of object from one point to another.

-D. Follow from one object to another at different locations.

E. Eye contact with own hand holding small -object,

%F. Eye fixation on object as hand makes contact.

c.
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A. Stimulation

G. Visual tracking of hand activity.

H. Visual tracking of another person in various activities.

a

*** Establish -Visual-Auditory Perception' Match

OLFACTORY

A. Identification and discrimination of obvious, familiar, pleasant
odors.

B. Attention to, identification of;discriminaiion of gross to more
insipid odors.

Identification of unpleasant odors.

11.

GUSTATORY

A. I denti fi cati on 'and discrimination of tastes.

r

B. Identification and di scriminati oPof the feel of di ffe rent food
items-in the mouth (temperature, consistency, liquid or solid,.

soft or firm).

c
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SENSORY

B. INTERPRETATION AND PERCEPTION OF SENSORY STIMULATION

1. MAJOR FOCUS:

Resultant integration of correct reception of and reaction' to
sensory stimulation.

II. OBJECTIVES:

A.' Behavioral Objectives:

1. To develop interpretation and perception of sensory stimulation
through daily contact with 'new sensory experiences.

2. To learn to identify (name) and to distinguish different qualities,
of different sensory stimulators.

3. To ,Learn to react- appropriately to different sensory stimuli relating
sensory receptors: to stimuli , as :

"I hear the telephrhe with my ears."
ill-Fethe trees with my eyes."

the cool water with my skin."
. .smell breakfast' cooking with y nose."

"I taste food with my mouth."

As the child meets his sensory experiences; use languaje as you
describe, point out, touch, see' the things you want: him to be aware of.

4. To understand that the qualities, sizes, shapes of some objects in
his sensory experiences may change while the name of the object remains the same.
That is, a ball may be soft or firm, of many different colors, small or large
and different balls used for different kinds of games - but th6y are all balls.
Or, a bell may have a clInging sound, a tinkling sound; a musical sound, etc.
It may be a telephone bell, a door bell, ia school bell, but they are all bell.s.

. 4

- 28 -

5. To build, patterns of retention of the cause-effect relationstrips
and uses for stimulations received by sensory receptors in concert (what is seen, -'
heard, felt, smelled, tasted - or any combination of these) and how these various
combinations can be used to clarify dr to initi'ate new sensory experientes.

B. Guidelines for Assessing Response:

1. Demonstrates accurate interpretation and perceptuT1 relationships
of sensory stimulations.

2.' Accurately classifies sensory stimuli regardleis of the variety
of properties of each.

3. Forms accurate relationships when presented with two or more
stimuli affecting two or more receptors. :

4. After initial suggestions, initiates other relationships between.
sensory experiences as; seeing what is heard, feeling what is seen, tasting
what is smelled, etc.'

45
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B. Interpretation & Perception Of Sensory Stimulation

III. DEVELOPMENTAL STEPS:

*** Refer to DEVELOPMENTAL STEPS UNDER SENSORY STIMULATION'

IV. DEVELOPMENTAL LEARNING EXPERIENCES

ACTIVITIES: -A-

1. An added awareness of his surroundings can be encouraged by
asking: "Did you hear that? It was water running." or "Did
you see the.bird fly by the window?"

2. Or ask the question so that the child is encouraged to answer
with the sensory experience, as: "What is that I hear?"
".What did I see fly by the window?".

3. Name often the sounds he hears, the things'he sees, the objects
he touch6s, the odors he smells, the foods he tastes.

4. All these activities All help him in learning to listen and
observe and in forming ideas of relationships wh'ich will be

reinforcing to all areas of his learning.

- B

1. As the child becomes familiar with identifying objects with
the initial sensory receptors, as, hearing the telephone, seeing
the car, etc., play games in which he has an opportOnity to
identify objects through other senses.

2. A real fun game is the "Touch Bag" or "Touch Box". Beginning
with no more than three (perhaps only two) objects with which
the Child has had-considerable experience, put them into the .

bag or box and name one that he is to find with feeling with-
.

out looking.

3. Next, ask 14m to find one object, name it, and then withdraw
it to see if'he has-named the one he has in his hand.

qt.)
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B. Interpretation And Perception

ADDITIONAL LEARNING ACTIVITIES

TOUCH

- 30 -

/
1. An activity box with many gadgets new to him will busy him for a long time

and teach him to use his filigers and to interpret messages received from
his 'fingers (shape, size, texture-,..etc.). Name the objects to him as they
are brought out of the box.._ Show hit...something-that can be done with some
of the objects. ,-'..

2. Provide the child with a "busy ,bOaxd." including locks, hooks, other
numerous pieces of workable hardware, light switches, bell buzzer buttons.
It is possible to construct these so that the child actually solves a
problem when he manipulates the articles - opening a little door with the
lock, hook or.slipknob, turns on a light with the switch, rings a bell -

when the button is depressed, etc.

3. A wagon with things to put in and take out is useful, for pulling as well as
practice in placing and removing things. ,,

4. Play doligh and clay-are excellent for teaching him to use his fingers and
hands to roll, pat, punch, poke, make into a pancake or any other shape
he can think of.

5. Rub parts. of the child's body with different textures of materials, powder,
lotion, and describe the parts of the body touched or rubbed and name the
particular impression to be felt, as: soft, smooth',, rough, wet, cool, sticky,
gooey, etc.

6. Give the child ,di ffe rent textured material i .to grasp.

7. Give the child a clean spoon to hold and to put in his.mouth.
Other, things that can be safely put into the mouth can be given with a
description of the feel or taste.

,8. Present vibrating objects to the child to touch onto hold.

9. Provide the child with materials of all sorts for pouring and.for filling
containers: beans, sand, rice, cereal bits, and eventually liquid such as
water, tea, Kool Aid, etc. The containers must vary in size and use: cup,.
bottle, bucket, vase, bowl, molding forms, c(n, etc.
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SENSORY

B. Intepretation And Perception
= 31 ,

ADDITIONAL LEARNING ACTIVITIES,

(

AUDITORY:.

1. Clap 1', 2,.or*3 tines and ask the child to repeat.

2. Clap 1, 2, or 3 times in uneven rhythm and ask the child to repeat.

3, Bounce a ball 1, 2, or 3 times and ask the child to bounce the ball he holds

in the sane way.

4, After the child has become proficient in watching and listening and imitating)
play the games asking the child to close his eyes while you clap or bounce
then open his eyes and repeat what you have done.

5, Shot, two objects, for,example a cup and. a spoon. Let the child watch as
you tap the table with each. Repeat the demonstration and ask-the child

to name the object you have tapped as watched. Then have him close
his eyes. Tap the table with one of the objects and ask the child to
name the object.

6. Other possible sounds to introduce the child to recognition ofobjects and
the sounds they can make are:

t aring paper
s arpening 'a pencil

lking, running, shuffling feet
clapping hands
sneezing, coughing
tapping on different surfaces

as glass, wood, or metal '

jingling money
opening a window
pouring water
shuffling cards
blowing a whistle
banging blocks
ringing a bell
sweeping sound of brush or broom
raising or lowering window shades
leafing through pages in a book
cutting with sissors
shaking paper clips in a glass
rattling keys
snapping rubber bands

bouncing a ball
rattling a rattle
snapping,the lights on and off
knocking, on a door
-blowing out a match or candle
dropping an object
moving a chair, across the floor
snapping of fingers
blowing nose
opening or closing drawers
stirring in a bowl
stirring a glass of iced tea
clearing the -throat

splishing water
rubbing sandpaper together
chattering teeth
clicking the tongue
smacking the lips'
crumpling paper
scribbling with pencil on paper
striking a match

Use the above as a What is it?" game with eyes open, then play "What

do you hearQ with eyes closed.

a. "Near or Farr game. Identify outdoor sounds and tell if they are near or fir.

Perhaps begin by saying, "I hear . Is it near or far?"



SENSORY
B. Interpretation And Perception

AUDITORY:

*0

1. "Loud and Soft." Same as above with either indoor or outdoor sounds. Advance
to prediction, of loudness of the sound from the appearance of the object, for
example: ruler and toothpick, pot cover and'key, etc.

32, -

2. "Story Sounds" - - when .reading or telling a familiar story let the child speak
as one of the characters in the story, or make _the sound of the animalor object
named in the story.

Additional Learning Activities

VISUAL:

1. Many examples of VISUAL LEARNING ACTIVITIES have been given in ATTENTION;
Section I., and in DEVELOPMENTAL LEARNING EXPERIENCES in this section.

OLFACTORY: 4

1. Prepare a "smell-box" containing vartm-items with characteristic odors.
After the items have been"explored by looking, feeling, tasting, as well as by
smelling, have the child close his eyes and try to identify various items by
smell alone. Some items for this box might be coffee, chocolate, perfume,
lemon, newsprint (with fresh print on it), toothpaste, soap, a banana, paint,
clay, olive oil, cheese, freshly cut wood, pine needles, cinnamon, nutmeg.
Introduce other items with distinctive odors which you may have at hand.

',GUSTATORY:

1. Prepare an activity similar to theJme above. The box should contain items
of food with characteristic tastes but less distinctive odors than the smell box,
ones in which the texture of thefood in the mouth is part of the taste, such
as hard candy, bread, cooked potato (or other cooked foods), mild cheese, salt,
sugar, vinegar, etc. Be willing to demonstrate tasting of the items as, often,
a child must beireassured that this will be a pleasant game. Offer several

Jai/liar tastes first before introducing new ones.

2. Have the child identify common n-fOOds with the eyes closed. Encourage the
use of combined taste and smell, perception, since many foods cannot be identified
by taste alone (a raw potato tastes much like a raw apple if the nose is held
closed, for instance).

Such things as soaps, hand creams, perfume, nail, polish, shampoo all have high
smell value and can be taught in association with their usage.

Edible items with distinctive odors, as well as being more easily identified by
taste are bananas, coffee, oranges, lemons,,chocolate, peanut butter, onions, cinna-
mon, or cloves.

is*
There is little value in teaching discrimination and identification of tastes

and smells apart from the prgper setting. The development of Olfactory and Gusta-
tory senses should be incorporated into actual experiences.
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V, NECESSARY EQUIPMENT:

Materials used in-each activity are suggested in the activity de-
scriptions. Feel free to substitute materials which may bp of greater
interest to the youngster or which you may have more readily at hand.,

VI. SUGGESTIONS FOR ADDITIONAL ACTIVITIES:

Feel free to modify or add to any suggested activity to obtain the
objectives given in part II.

TACTILE PERCEPTION TRAINING,

Tactile Perception Skills may be speeded and improved by brushing skin
surfaces with a brush of the type used for scrubbing hands. This has been
found to stimulate tactile nerve endings and enhance stimulus reception.

2. A box filled to a depth of eight inches with navy beans in which items
can be hidden for the child to "fine with either hands or bare toes. .This

form of stimulus interceptor motivates the child to think about both the
form and texture of the hunted item, and encourages him to form a mental
"picture" of the item.

3. Van Witsen # 141-143 Differentiation

T 144-147 - Classification of Tactile Perception
148-150 Shape Perception

VISUAL- PERCEPTUAL -MOTOR COORDINATION

1. Training in this area will afford children opportunities to practice
visually steering their hands through spice to accomplish an appointed task.
The combination of eyes and hands working together is necessary for achieve-
ment of many experiences.

2. Braley p. 93-107
Cratty p. ,60-66
Van Witsen Activi y #881i#1-8, #24-26

3. Give the child opportunitiei to practice control of the movement and
direction of his body by using his legs and feet in correlation with visual
steering.

4. Braley p. 109-123

5. Hold two sound making toys'12.-to 18 inches in front of the child, one at

midline and the other 6 to 12 inches out in the-OeripherY.-
Encourage the child to reach out and sound ohe, then the other.
'Extend the distance from child to target until he can sit on one side of

'the room and fixate and point from target to target across the room as they
are named for him. (Look at the chair, the television, the lamp, etc.)

Change the target so that the child can practice vertical, lateral, and
diagonal movements.

6. Have him coordinate visual fixation with point with finger. Use the right
hand to point to Vrgets on his right side, and' left hand to targets on his
left. Point and look at several targets to the right before ,going to`-his left
before crossing the midline'with each successive target;
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a .

7. Add "pursuit" to "fixation". Ask the child to "watch it wherever it goes."
Allow him to use eyes and hands in doordtnation. Move the target several times
in each direction: laterally, ,vertically, diagonally, in ,a circle.

8. Allow the child to move his head with his visual tracking until he has
become familiar with what is asked of him. Then help him to keep his head still
and follow just with his eyes.

AUDITORY TRAINING

1. Several times a day, play a game of being quiet and relaxed with eyes shut.
Place the child in the position where 4 is the most comfortable and relaxed.
At fir'st, it may not be possible to maintain this silence for more than two
seconds. Keep trying until he can maintain reasonable quiet for 30 seconds
or more. Whisper his name and have him rise quietly and come to you. Reinforce

him when he can comply. As his quiet-relax time can become ronger give him a
simple command in a whisper. Change your position from'him to encourage him
to give more attention to listening. .Make a habit of using a low, quiet tone
of voice when presenting tasks or play'items.

2. Further encourage listening by presenting interesting sounds: whistle,

crackle paper, tap on 'a glass or a pan, rap on a hard surface, shake something
that rattles, etc.

4

3. Van Apsen Activities #89-97 Familiar Sounds
98-99 Animal Sounds
100-105 Imitations
106-109 Following Directions

OLFACTORY RECOGNITION and RECALL

1. 'Van Witsen Activity # 154-155-156

GUSTATORY PERCEPTIONS - Oral Manipulations

1. Talk about foods on the table for a-meal, how they taste, how they feel
in the mouth, their names, etc.

2. Encourage identifying common foods with eyes closed, from combined taste'
and smell perception, since many foods cannot be identified by taste alone.

3. Prepare a ."taste -box" containing items of food with characteristic tastes
but less distinctive odors. Be sure to include fobds in which the texture in
the mouth is a part of the taste, such as hard candy, bread, cooked potato, mild
cheese, salt, sugar, vinegar, peanut butter, celery.

**Ple,asant tasting substances must be liven, and the child must learn to
to trust that the experience will be a pleasant one.

51
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SENSORY

B. Interpretation and Perception Activities (cont'd)

MOUTH GYMNASTICS:

, Jaw: 1. Open and close mouth slowly.
2. Open and close the mouth fast.

3. Open mouth.and eyes at the same time,
then alone and then at the same time.

Lips: 1. P-rotrude lips and then draw them back tight.

2. Rotate tongue around lips.

Tongue: 1.,, Thrust tongue out quickly; in.quickly.
2. Thrust tongue out quickly; in slowly.
3. Variations of out and in speed.

4. Turn up point and apply it to different ppints
of lips, teeth, and roof of the mouth.

5. Turn point of tongue down over lower lip as
far as possible.

6. - Thrust tongue into cheek.
7. Flap `point of tongue ,as in saying, "La la la la."

8. With the mouth open, shut back of tongue against
the roof of the mouth.

9. With 'the mouth open, let the tongue lie soft and
flat within the mouth.

Other activities to help the child learn to suck, blow, ,chew, open and
close mouth, Inove the lips, and..keep the lips closed are included in the
Language Development Component of the Parent Tape Training Program.

Part II z Activity Section:

1. Tadti Perception Training: #20-28, 40

2..,Visual-Perceptual-Motor Coordination: #40, 41, 43, 61-64, 95-97

3., Auditory Training: #1-5, 10-12, 19-29, 46, 84,'85, 95 -101 ,

General Sensory Stimulation: #20-28

Painter: Make full use of.all sections appropriate for development of sensory.

perceptions.

Piagetian Schema - p. 19-27

**Before beginning any activities with the child. read Page xiii "StjggestioPs

for Pirent-Teacher" and "Steps to Obtaining Desired Beh4viors".

r r)



III. ADAPTIVE BEHAVIORS:

EARLY PROBLEM SOLVING .

A. Sensory. - Motor Factors, k

B. PerSonal - Social Factors

4
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ADAPTIVE BEHAVIORY'.,

-' I. MAJOR FOCUS:

An instinctive or intelligent response to problem solving.

This response may be one of adjusideni; perception,
orientation, mani pul ati , 'or' verbal expression which

reflects the child's -capacity toinitiate new experiences
and to profit by past experiences.

II. OBJECTIVES:

A. Behavioral;

I. To exhibit learning which demonstrates an adaptation
in behavior.

2. To demonstrate successful accomplishment of an act.

3. To demonstrate learning accomplished through the
solving of a task presenting a problem.

**Response which is not the result of, or does not lead
to successful accomplishment will not be learned.

B. Guidelines for Assessing Response:

1. Displays of increases in the capacity to profit by past
weriences and to initiate new experiences toward the
successful solution of 'a problem.

2. Observable performance of responses snowing a motivation
toward adaptations of behavior to repeat or refine the,
solution of a problem.

***ADAPTIVE BEHAVIOR ACTIVITIES are introduced to establish cause,
and effect relationships which reinforce later problem solvirig
techniques.
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AREAS OF ADAPTIVE BEHAVIOR

A. SENSORY-MOTOR FACTORS

1. Gross or .fine motor coordination
re

2. Meaningful responseto auditory stimulation
3. Meaningful response to visual stimulation"

) 4. Meaningful response to directions
5. Freedom from defects in vocalization such as lisp,

stuttering, stammering, etc.,

PERSONAL2SOCIAL FACTORS:

1. Int4rpersonal relations:

Relates adequately tb peers and/or authority figures
Demonstrates 'ability to recognize needs of olPers.

2. Cultural .conformity:
, . Conforms to social mo s.

. Meets standards of depe dabi 1 i t', reliability ant trust -
worthiness.

. \
1

Exhibits behavior which is not asocial, anti - social, and/or
. excessively hostile..

.

3. Responsiveness:

Exhibits ability to del ay grad fi cat id .of needs
,

DerponstrateS long -range goal striving.

The child must be able to plan and undegtand move
. /

in order to

perfor a motor activity to attain a goal or avoid an obstacle. **Eiamples

of elementary development 'include motion of the a volving shoulder, el-

bow,,, wrist, and lingers' in order to grasp 'an object. Included in the plan

must be direction, distance, shaping the fingers to match the size and
-

shape Of the object to be grasped- .

A combination of movement .'development and tactuality is essential

to an .understanding of shape and size, dis ante and direction. An aware-

ness of temperature and temperatOre,chan is necessary in development

Iciof adaptive' behaviors such as cicoice of clothing, drink and fobd placed in

th.6 mouth, testing of water for bathing, etc.

11,



4
ADAPTIVE .BEHAVIORS
A. Sensory-Motor Factors

b

III. . DEVELOPMENTAL ,STEPS and .

DEVELOPMENTSLL LEARNING EXPERIENCES

;A. SENSORY-MOTOR FACTORS: Areas 1, 2, 3, 4

From the very earliest age the bitby should be offered
opportunities to make visual, auditory and tactual responses
to stimulators wIliCh are; in themselves, colorful, lo*easant
sounding, or interesting to the touch.

1. Hand a small music box in the crib near enough to
baby's het so that he can'easily locate ,the source of the sound.

Wind the box to play several times throughout the
day,' but not so constantly that he learns (1) to ignore the
sound, or (2) to be so dependent 40 it in the small environment
of his crib that he is uncomfortand without the constant tink-
ling tune.

2. As soon as baby is turning his head to make visual
contact with a s ound maker (whether a toy object or your face
when you speak or sinTto *him) and/or is making involuntary
motions with arms and legs, hang in his crib, play pen, or in
any position which will'be within reach of these involuntary
motions,a moblikle to react in some interesting way when he
(1) strikes it with hands or feet, or (2),grasps, then pulls
or shakes.

A
3. As soon as baby is repeatedly successful in making

contact with the mobile with either feet or hands, change the
location a little so he will need to modify his own movements
to enjoy the same success.

4. When baby is enjoying the success of getting the
reaction feom--4is toy that pleases him, provide him with a.
"busy board" on` which he can learn to operate a simple latch,
lock, door knob; light switch, bell button, etc.

. There are several good busy boxes for baby on the
) market. Be sure the one you choose has a'vajagy of (1) colors

and'(2) manipulations required of his fingers (turning, pushing,
sliding, depressing, etc.)

o

..
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ADAPTIVE BEHAVIOR
A. Sensory - Motor Factors14
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5. a. Place an attractive object on a small blanket or towel,

-b. Call the youngster's attention to the object,

c. Demonstrate how the object can be obtained by pulling the blanket

or towel toward him. Be sure the toy object is fat enough away so it must- be

pulled in order to bring it within reach.

6. Show a favorite toy, then place It under a towel or blanket. Demonstrate

how to find the toy either, by-pulling offthe towel or by reaching under the towel to

'bring it forth.

7. Drop toys into an open-tog box. Encourage the child to follow the object

with his eyes and then retrieve them.

8. Show the youngster a small object. Let him watch as you place it in a

container with non-opigue sides. Tell him, "Moony puts it IN the box."

Remove .the object and say, "Homy takes it OUT of the box."

Let him watch as you place it in the box again.

PIN the lid on loosely.

'Ask the youngster to retrieve the object.

9. Show a favorite toy.

Let (the youngster see you drop it into a paper bag and either fold or twist

the top of the bag to close it..
Hand the bag to the youngster. If he fails to open it after a few moments

of exploration, show hot it is done and let him see the toy in the bottom of the

bag. He m'ayneed to be Allowed to reach into the, open bag and at least touch, if

not towithdraw, the toy.

Close the bag again and encourage him to make another attempt to open it.

**Perhaps you could 'give the bag a gentle, shake to help the youngster main-

tain a memory for the'toy inside.

1.
i
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ADAPTIVE BEHAVIOR
Sensory Motor Factors

-7

10. Show a favorite toy.
- 41--

Let the youngster see you drop it into a box with a fold-down top. Close

the top.

4-/-

Partially open the lid flap to show how the exploration is to be begun.

11. When a toy can be quickly retrieved from this ,type box, put a toy in a

box with a fit-over-the-top lid.

At first place the lid on loosely.

Ask the -child to retrieve the toy.

12. Place a small toy:inside a big or small box which you are then to put inside

or under 1 and then 2 progressively larger containers so that more than one con-

tamer must be_removed or opened to find ,the-target toy.

13. Roll a ball, or place a..toy, under a piece of furniture so that the

child cannot retrieve it with a simple'reach, but so that he has to go around

to the other side, crawl under, or 'move the obstruction..

If he cannot demonstrate this detour behavior, show him how to get the ball,

and they try it again.

Increase the difficulty of the problem by being sure the ball goes out of.

sight and the child has to look for the location of the object as well as to

solve the problem of retrieving it.

14. Encourage the child to,crawl under tables, on, around, over chairs or other:
-r ?

.4%

objects, through narrow spaces, up stairs to solve problems of finding objects as

-well as enlarbing his experience with different kinds of space. -

15. Place objects at different heights in the room and encourage the child to get
-

or find them.

16. Call out 'directions. for the child to go under the chair, sit under the'table,

creep or walk around a piece offurniture, get up on a stool, go through the tun-
.

nel-box, hide behind. a piece 'of furniture, etc.

5a
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ADAPTIVE BEHAVIOR
A. Sensory Motor Factors

-42-

17. Let the child see you place a small object in one of your hands. 'Close

both hands and ask him to find the object by indicating the hand he blieves

it is in.

l8. "While the child is watching, place a toy in your hand. Pass your hand

behind three different screens depositing the object behind one of them. Ask

the child to find the object.

19. Hide a small toy behind 2 screens and ask the child to find it. When' he is

7ab-i-tir-do this easily, use 3 screens.

20. Give the child unbreakable jar, or other containers .with push on and screw

on tops. Put a reward type object inside the container. Let him learn to dis-

criminate whether the lid must be pried off or unscrewed to obtain the reward.

21. Give the child a container and some objects, some of which are too large to

go into the container and some small enough to go into it.. Lethim select the

ones that will go into the container.

..

22. Give the child containers of different size and objects of different size

(no more than three .different sizes of each) and encourage him to put objects

into containers of relative size.
,

.23. After .the. chil d has.' been the "doer" successfully several times let him be the

,,
one to present you with the problem to salve. Make a very obvious mistake

6 ,

occasionally and see whether he corrects you or shows you how to solve the problem.

Painter: Refer to all "Problem Solving" sections `throughout,text.

,

. . .



ADAPTIVE BEHAVIOR
A. Sensory-Motor Factier

Area 5:

-43-

Freedom from defects in vocalization such as lisp, stuttering,

stammering, etc. - ADAPTIVE-BEHAVIOR in probably its finest: degree.

Throughout the entire developmental period' of the chi I d

life he must be constantly exposed to accurate patterns of

vocalization and articulation in an attempt to prevent un-

acceptable patterns from becoming fixed habits of utterance.

Stress reactions resulting in amplifiCation of the pro-

blems can be caused by:

Intitating his unacceptable patterns,

b. Talking "baby talk" to hini,

c. Over -correction or demands for changes -in patterns'.

he may yse as a result of_

1. poor auditory, visual' and/or tactual perception,

2. immature or incorrect development., or damage to,

physical /neurological mechanisms. .

.

B. PERSONAL - SOCIAL FACTORS

For development of Personal r Social Factors refer to section VII
Sad-al Development.

Activities for training to avoid or to ameliorate defects in
vocalization are given fully in the Language Development Component of
the Parent Tape Training Program.

GO



ADAPTIVE BEHAVIORS (PROBLEM SOLVING)

V. NECESSARY EQUIPMENT:

1

- r
Materials used in each activity are suggested in the activity descriptions.
Feel free to substitute materials which may be of greater 'interest to the.

.youngster or which you may have"more readilyat hand.

VI. SUGGESTION FOR ADDITIONAL ACTIVITIES:
e

Feel free to modify or add to any suggested activity to obtain the objectives
.given in 'part II.

A

Painter: Cause & Effect, p.= 113
Problem Solving, p. 129, 154, 176

Prudden:, p. 100, 101, 02

Harvat: Obstacle Course, p. 78-81 ,

Solving Non-Locomotor &Motor Problems, p. 82-88

Pi aged an

Solving

p. 16-18

_

**Before beginning" any activities with the child read page "Suggestions
for Parent - Teacher" and "Steps to Obtaining Desired Behaviors".

4

/1
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IV. GROSS MOTOR

A. REACH - CONTACT, GRASR-'RETAIN , RELEASE-PROPEL

B. ROLL-SIT-CRAWL-CREEP-STAND-WALK

C. SELF - IDENTIFICATION

D. BODY- LOCALIZATION

E. BODY-ABSTRACTION

F. MUSCULAR STRENGTH

62



I. :MAJOR FOCUS:

"One learns what he does."

1.. To move the large muscle groups in the whole body within the 'limits
of his own space as well as to develop a-sense of _relation of self to im-
mediately surrounding space (crib - play pen etc.).

2. To learn' how to enlarge his own space and to move through that space
by changing. body position.

To explore the properties of objects in space.

4. To gain voluntary control of the body through rftpeated use of motion

MOTOR

B-GROSS MOTOR

-; 46 -

in a purposeful activity.

II. OBJECTIVES: -

A. Behavioral Objectives:

1. Involve large muscle groups in the whole body, beginning with random
movements, gradually refining and directing those movements.

2. Develop the body's sense of itself in relation to surrounding
three - dimensional space.

3. Develop gross muscle control in:

rolling, over

crawling
creeping
sitting up
standing;

climbing running
squatting jumping
bending hopping
walking skipping

4. tement to become gradually more directed and refined as the
child explores ever widening space, assuring continuing gross motor develop-
ment.

5. Stimulation and interaction with responsive people and/or objects
to insure developmental progress toward exploring all the space offering
greater distance and intrigue.

6. Exploration demanding a variety of postural changes and movement
patterns among large, stationary objects which define the usable space.

7. Coordinate his whole body in relation to a moving object as he
oral-pets it. (He must control not only his_ body, but also the object, learning
to shift his body weight to change direction and to maintain balance.)

8. Further refinement Of reflexes.

9. Learn to control not only his own body but the objects within his space
so that he develops the ability to shift, his body weights to change direction and

movement and to maintain balance, _
.63
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Gross Motor

B. Guidelines for Assessment:

1. Demonstrates voluntary control of large muscle groups through
the use of motion in a purposeful activity.

- 47 -

2. Demonstrates adquate and realistic self image through accurate
identification of body parts on self and other, carried on to appropriate
transfer to abstract currupts persOns or pictures of othet than self.

3. Develops independence of social skills and self help skills.

4. Demonstrates ability plan and understand movement in order to
perform a desired activity to attain a goal.

The child must be able to plan and understand movement in order to

perform a motor activity to attain a goal or avoid an obstacle. **Examples

of elementary development include motion of 'the arm involving shoulder, el-
,

bow, wrist, and fingers in order to grasp an objected in the plan

must be direction, distance, shaping the fingers to match ths..kze and

-shape of the object to be grasped.

A combination of movement development and tactuality is essential

to an understanding of shape and size, distance and direction. An aware-

ness of temperature and temperature changes is necessary in development

of adaptive behaviors such as choice of clothing, drink and food placed in

the mouth, testing of water for bathing, etc.

64
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- -MOTOR

A - REACH-CONTACT, GRASP - RETAIN

RELEASE-PROPEL

I MAJOR FOCUS:

1. REACH-CONTACT:

Directed arm movements in response to objects within the visual.
field (from a crudely functioning hand at the end of a poorly func-
tioning arm to a well-coordinated arm under the directing influence
of a fairly well-developed prehensile organ).

. 2. GRASP-RETAIN:

Early reflexive, two-component activity of finger closure and
gripping.

---
Development from crude palming succeeded by a refined finger-

tip prehension characterized principally by thumb opposition, _fore-
finger dominance and readiness for manipulation.-

Adapatation of finger pressure toVeight of object.

Digital mobility manifested by poking, probing, plucking.

Becomes a voluntary motor fUnction used with skill and dis-
cretion only because it has been used in meaningful motor tasks
involving grasp.

3. RELEASE- PROPEL;

Control over finger extension so that objects can be volun-
tarily released with 'increased precision in placement.

To PROPEL (or throw), involves visual localization, stance,
displacement of bodily mass, reading* release, and restoration
of static equilibrium. Skill in throwing requires a fine sense
of static and dynamic balance, accurate timing of delivery and
release, good eye-hand coordination, and appropriate functioning
of the fingers, as well as the arm, trunk,- head, and legs, in
controlling the trajectory of the ball:

48 -



MOTOR

Reach - Grasp - Release

II. OBJECTIVES:

A. Behavioral Objectives:

49
A

1. To direct arm, hand and finger movements coordinated with
visual pursuit, location and focus so that an object can be con-
tacted, grasped and retained.

2. To direct arm, hand and finger movement, ascertain and
locate a target and coordinate intent with muscle activity to
release and propel the object away from the body in the 'desired
direction.

B. Guidelines For Assessing Response:

Demonstrates smooth progression from earlier attempts to grasp on object
seen, to the goal of - simultaneous release and propal with ability to determine
and make contact with target.

z.

J.



MOTOR

Reach Grasp 7 Release

III. DEVELOPMENTAL: STEPS:

1. Visual location of object.

2. Motor reach for object.

3. Contact object without grasp.

4. Grasp object:,

5., Retain object in one or both hands.

6. Re leas and drop object without target intent.

7. Change bject from one hand to the other.

8. Intentio al release and drop or placeing of object.

9. Complete coordination of muscle activity and directional
planning so that object can be released and propelled, away
from the body.

# 9 may also include propelling the object away from the
body with foot contact though this does not in'volve the re-
lease mechanism.

10. Intercept ring or ball with both hands swung or rolled toward
child from directly. in front.

It

11. Grasp and retain, object as presented in # 10.

12. Intercept ring or ball with one hand swung or rolled-toward
child from either side.

13. Grasp and retain object as presented in #12.

* Note in # 12 and 13 4rether hand on opposite side of object
is reached across midline to intercept and grasp object.

14. Prop P.1 object grasped in # 12 and 13 away from body. * Note
whether direction of return is same as direction of approach
or there is no directional planning.

'-15. Propel object with observable directional planning to return
object to point of origin.

16. Catch an object it both hands tossed from directly in front.

17. Bounce a-ball and catch in both hands and retain.

18. Bounce a ball with both or one, hand and continue dribble for
several bounces without catching.

19. Toss a ball or object over head with both hands and catch in
both hands.

G''



. MOTOR
Reach - Grasp - Release

CONTACT-GRASP. 51

IV. DEVELOPMENTAL LEARNING EXPERIENCES

1. While the youngster is lying on his back, hold a rattley noise,makekr a

colorful attracter about 12 inches above his tummy, Shake the attracter until
he sees it. Say, "See the pretty." Move it slowly toward his hand and say,
"Get the pretty. Make it possible for his hand to come in contact with the
object and to grasp it if possible, smile and say enthusidstically," (His Name)
got the pretty."

2. place a toy near the youngster's hand while he is looking at his hand and
encourage him to reach for and grasp it.

3. Place a toy over his crib that reacts when he strikes or, pulls or grabs
parts of-it-:

4. Place toys in various positions and distances from him so that he
has to reach for them. Encourage him to take them into his hand without
your always having to place it in his hand.

5. When the is able to stand by a piece of furniture place a small
toy at the edge of the furniture within his reach. Tie the toy with a cord
large enough for the child to be able to grasp. See that the end of the
cord does not leave the table, but let the youngster push the toy over the
edge and find that he can retrieve it and regain it in his hand by pulling
on the cord.

It would be an added challenge to let the child discover that when there is
no cord tied to the toy it can fall over the edge without his being able to re-
trieve and grasp it, so he must make eye-hand contact and grasp before it can,
tumble over the edge. '

6. Place floating toys in his bath water so that he must compensate for
the movement of the water in reaching for and grasping the toy.

74 Otace several cubes (at least 1" size) where he can easily obtain them.
Encouttge him to drop them into a bowl or a can (a coffee can with bright,
reflective lining is intriguing,to him). It may be necessary to begin with
objects of larger than 1" dimension.

8. Decrease the size of the. objects to be grasped and also the.,size of the
opening into which they are to be dropped. The size can be decreased to
that of small sugared cereal bits dropped into a plastic container with a,
narrow "neck" or top.

9. Give the child a toy which requires repeated grasp and release such as
"Pop Beads", take apart toys or stacking or throwing toys.

, 10. Use a stacking ring toy and encourage the youngster to drop the rings
over the center post.

68
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MOTOR

. Reach - GI-asp - Release

11. Gently, swing a large, colored plastic circle on a cord in front of the
child, toward and away from and then side to side. Encourage him to reach
for and grasp. the ring. He may only be able to make contact or strike the
ring, or perhaps, to stop its swing by pushing his hand through the large
ring.

Later, encourage him t o retain the ring and to swing it back to .you by
releasing.as he pushes it away from himself.

12. Tois a light weight object such as a small-pillow, 8" foam ball, etc.
from directly in front. Be sure the child has been shown how to "Get your
hands ready to catch!" (Emphasize 'hands' and 'catch') and give him ample
time' to ready his position, but not be so slow iri,the toss. that he loses
his "catch stance."

13. Give the child a ball of Aapproximate4y 8" diameter which bounces
easily. Demonstrates bouncing one and catching on the return up. He
Must be helped an aiming his bounce in a straight down drop.

14. Demonstrate drib ingc.the ball several bounces before catching.
st.

15. When the child is ready to aim a bounce. away frcin himself, play a

game of bicuncing, the ball back tineforth between you and him.

16. Toss a ball or other light weight object overhead with both hands and
catch in both hands.

**It may be especially helpful to the child to alelaw him a lot of play with
tossing and catching an inflated balloon, at least prior to #12 in this

' sequence of activities. CAUTION: Do not leave him alone with the-balloon un-
til yoLi'are_ SURE that he understands 'that he must not put the deflated
rubber of the. "balloon into .his mouth. .

}i4rvit p. 6777
Cratty p. 60-66 .

Piagetien Schema p 31-34

t
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MOTOR
Gross Motor

III. DEVELOPMENTAL STEPS

B. ROLL - SIT - CRAWL, ETC. SEQUENCE

LEVEL ,

a.... Turns head in Visual/Auditory purSuits.

b-. Lifts head, arms,and legs in prone and supine positions.

r.

c. Turns.side to back, side to stomach, back to side, rolls
back to stomach, etc.

d. Crawling movements:

Locomotion - crawling (trunk on surface)

e.

1. Retains position when placed.
2.. Attains position by self.
3. Round sit. .

4. Sit with legs extended in front

f. Sits on chair or stool:

1. Feet flat on floor:
2. Legs dangling.
3. Legs crossed.

g. Regains sitting balance when .pushed slightly off balance.

- 53 -

0

h. Creeping: (Hands & knees - trunk raised)

i. Stand: assisted - unassisted

1. On knees - gross motor activity to attain.,
2. Pulling to d.

3. On feet - gross,motor activity to attain.

LEVEL II

a. Walk:

Lithassistanceassistance -(a) rthhaalhel d1dependently

c ffrom s'tatjonary, Object to object (as Chair to
.

sofa to table, etc.)

7U
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MOTOR

Gross Motor
Developmental Steps

b. Run

c. Jump:

1. Feet together off standing surface.

2..Down from one_step f)xst with one foot lead and later two feet
together.

3. Up to one low step.

a. Mount steps:

I. With assistance and not alternating feet.
2. With assistance alternating feet.
3. Without assistance.

(Will have initiated in creep position.)

b. Descending steps:

1. Forward in sitting position.
,2. Backward on hands and knees.

(Forward descent in same sequence as ascending.)

c. Over Under - Around - Through - In - Out:

1. Obstacle Course
2. Maze.

a

46,
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GROSS MOTOR

III. Developmental Steps.

C.

E.

SELF-IDENTIFICATION:

a. Identify self by name, progress to identification as

b. Respond to name when called.

c. Identify self in pictures and mirrors.

BODY-LOCALIZATION:

a. Locate:

1.

2.

3.

4.

5.

6. 'Eyes

7. Ears

Head
Hands
Tunny
oot

BODABSTRACTION:

In IMITATION and On REQUEST

.11bnyi,

55

or "girl".

8. Nose 15. Shoulder
9. Mouth 16. Hair

10. Toes 17. Chin
11. Legs 18. Face

1.2. Arm' 19. Elbow
13. Back, 2.0. Neck
14. Hip 21. Chest

a. Transfer and generalize self-concepts and body localizations.
Use of body parts to rhythms and music.

b. Identify others by names and pictures..

c. Locate body parts on others, human or animals, or on pictures.

d. Identify single body parts shown in pictures.

e. Identify the following in pictures:

"Man" "Baby"

'Lady" (woman) "Daddy"
"Boy" "Mother"
"Gi rl"

f. Complete body picture puzzles.

,

72
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B. ,GROSS MOTOR

Developmental Steps

MUSCULAR STRENGTH.

LEVEL I: For the very young child

a. In prone position, 'Hits head.
b. In' prone position, lifts chest with arm support.
o. Lifts head and legs when held in prone position with supportingThands

-
under chest and pelvis. ,

d. In supine position lifts head when shoulders are lifted sli-ghtly.
e. In supine position lifts head and attempts to bring shoulders

off surface when arms are held at wrists and given a slight tug.
f. Attempts to bring head and knees up' in "curl" attitude, when held

in supine position with supporting hands under shoulder and hips.
g. Sits, with support holding head steady.
h. When supported under . arms,_ hands around chest, partially sustains

weight with legs extended so that -feet make contact with surface -

may develop a bouncing motion using and strengthening foot, ankle and
leg muscles.

J.. Maintains independent sitting position, at times coordinating trunk
muscles to come to a full up-eight sitting posture.

j. Pull to stand alone holding to support..
k. Raises self from supine or prone to sitting position.
1. In sitting position recovers balance from a lean.
ra. Cruises from one support to another with ease.
h. May creep, ambulate.on all fours or assume erect posture independently.

LEVEL II: The you?rg child

. a. Walks forward independently but still cruises side ways holding to
support.

1, b. .Rushes and pulls either a toy, or a piece of furnituie such as a chair,
or shows true preiensil strength in .pul ling on a held object or attempt-
ing to lift body from surface by holding to an overhead object.

o. Climbs in creep or all-four position either indoors or outdoors.
a. Holding to support steps up one or more steps.
e. Jumps down froth a small step or box.
f. Somersaults with help.
g. Somersaults independently.
h. Walks down an inclined plane keeping rhythm and balance.
i. Walks on tip-toe.

j- Pursues an obAct with which he is pla,ying alone or with a play
partner and regains the object without losing balance, though he may
have to change direction and/or speed more than one time.



MOTOR
B. Gross Motor

Developmental Steps

MUSCULAR STRENGTH (cont. d)

57

LEVEL III

a. Kick a large ball at a staryd.

b. Stand on one foot moment9arily, lengthening time of one-foot balance.

c. In prone position, push up part or all of body.

d. In supine position, push up on heeVs and shoulders.

e. Pull to sitting position from supine.

f. Perform knee bend and return to stand.

LEVEL IV

a. Strike a swinging 'ball rhythmically, eyes following movement of ball.

b. "Good static postures sitting, standing.

c. Good walking posture.

d. Run.correctly and.with balance.
Va4

e. Hop - Step

f., Hop several times on same foot. r
g. Skip on dne foot, progress to skipping, alternating feet.

h. Jump over rope swinging in small arc.

i. Participate in dancing games.

j.. Open and close doors, car doors, windows, seat bel-ts.

k. Hang for a time from a horizontal bar.

1. Operate swing in sitting position.

LEVEL V

a. Interpret and pe'Fform rhythms of walk, run, skip, gallop, etc.

b. Shift body movement in response to music tempo changes.

c. Carry chair correctly.

G. GENERAL PHYSICAL HEALTH

Refer -to Social Skills Deyelopment
Self Help Skills r '74
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MOTOR
B. Gross Motor,

IV. DEVELOPMENTAL LEARNING EXPERIENCES
M ROLL - SIT - CRAWL

LEVEL I.

a. Visual - Auditory Pursuits

fa

- 58 -

(Refer back to Developmental Steps
and match Learning Experiences
with each step)"

1. Follow 'the same Focal Attention activities as given under Section I.
FOCAL ATTENTION -for turning.head and following with eyes.

b. Lifts head, arms, legs in prone and supine positions

1. While in prone or supine position in crib or on play pad, attract
with `a colorful noise maker to encourage general motor activity of arms and
legs, and fifted or turned head. Reaching with both arms or legs can be en-
couraged by dangling the stimulus object within arm or kick reach and, if
necessary: show the youngster tie rewarding results of striking the object
with hands or feet.

2. With youngster on his back on pad or on your lap, lift slightly at
shoulders. He should tense shoulder and neck muscles and attempt to lift his
head toward his front. Talk to him in a pleasing, encouraging tone.

,When he is .able to engage head and shoulders to lift his head, next wrap
his hands around yOur thumbs, covering his hands with your fingers to give
him added feeling of security. Give a slight tug on his arms nd encourage him
to ,pull up with a fleasant, "Up you come!" or " sit u . " Hel p him
to pull slowly to a sitting position then lower him to his or final supine
OosItion. Repeat 6 times at each practice session.

3. Place the youngster in either prone or s.upine position near enough to
sides of play area - pen, crib, or pad against solid piece of furniture or wall,
and show him how to grasp and pull with hands or kick ,and push with feet - or
even to push with head.

4. In'elther prong or supine position and lifted from the surface, remove
support from head and tegs to support under shoulders or 'chest and hips or pelvis
encouraging a straightening and lifting of head, arms and legs. (In supine the
straightening should be immediately followed by an attempt to curl with head
lifted to t ont, erns drawn in and knees lifted toward trunk).

5, A shi

accompanied 6y
you go," shoul
neck Vuscles t

t lift or drop movement - not enough to be alarming to the child -

play or fun exclamation front you such as, "Up you god" or "Down
duce extension then curling of arms-and legs and tensing of

keep head in line with or lifted from trunk plane.

c. Turning and Rolling

1. With youngster in supine position, attract his visual-auditory attention
to the extreme std encouraging him to7reach hand for the object. At 'same
time, grasp leg on opposite side just below the knee, encourage a lift and bend))
and rolVhips over toward side of attracting.ObAst. Support or a slfght push at
lower back pr hap will encourage a, hold in the turn or a complete roll from back
to ,front:- .

;...

AI
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MOTOR
B. Gross Motor - 59

C. Turning and Rolling (contid)

2. Extend assistance in shoulder and hip turn until roll is fully under,
stood and mastered. Show how to tuck under shoulder and push with opposite
foot and knee to start roll from front to back. Always present a motivating

target and reward with praise and reinforcement making'it possible for the
youngster to obtain the attracting stimulus, or, at least, to see progress
toward the target.

** Note: Before beginning exercises to encourage crawling (trunk on surface)
then creeping (on hands and knees, trunk lifted from surface) perhaps it would
be well to engage the ybungster in some exercises of his feet to insure equal
stfength.and to build strong high arches and flexible insteps for straight,
healthy feet.

FOOT 1171:ERCISES

1. While holding the right leg in your left hand and placing the fingers
of your right hand over the instep' with thumb on the ball of his foot, push up
with your .thumb so that his foot is in a flexed position. Pushing down with

your fingers bring his foot into a pointed position. Repeat about 4,times, then

wiggle the foot to relax it. If he resists your manipulation be is making his

muscles work harder, therefore building stronger feet. Change feet and repeat

the exercise.

2. Hold the left leg straight with your left hand. Placing your thumb on

the inside of the ball of the foot and your fingers on the outside of the foot,
slowly twist the foot inward, then outward. Be sure so not allow the le_g_to

turn. 'If he normally toes in , give a slightly h. der push when turning th-C-

foot outward. If he tFIEITturn his feet out, live a slightly harder push
when turning the foot inward. Repeat 6 times w h each foot, then wiggle the
foot at the end of each series to relax it.

d. Crawling movements (trunk on surface)'

The youngster should have had much manipulation an practice with arm and

leg activity such as is given in tape script Level I par 1 and Level I part 2.

1. Place the youngster on his tummy on the floo . Grasp at lower legs and

push them up to the side, keeping them in full co ct with the floor, into a

bent-knee position. Straighten legs out t. -1 er side in straddle position,

then bring his feet together at the sta r ng point with legs straight. This simu-

lated "frog kick" motion is good for st :ngthen 4g legs and lower back, for en-
hancing flexibility of legs, and for dev loping a understanding of the use of

his legs in forward, progress of the craw

2. First crawling movements may be made bilaterally with arms and legs

working for forward movement. The bilateral activity may first have resulted
in backward movements, as the hands and arms may push before they can pull.
Youngster can be motivated to forward movement by placing an intriguing toy in
front or a bit out of reach.
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d. Crawling movements (trunk Ion surface) (cent' d) - 60 -

3. Place an attracting stimulus item ahead of the young e . If he extends
one hand to reach for the object, help him pull the opposite- knee up beside his
hips and push with knee and foot. Immediately release or return arm and leg
and manipulate the other cross lateral ard and leg pair in crawl effort.

1 and 2. of Developmental Steps seem obvious. Perhaps e 3 could be
further explained by saying the youngster can be aided in developing a better
sitting balance by encouraging shim to sit flat on his bottom with both legs
in front and bent some at the knees so that the legs form an open circle.

The new "sitter' will Aid in maintaining balance by placing his hands, palms
down on the sitting surface in front of him between his legs. Gradually he will
learn to depend less and less on his front-propped sit and can be encouraged
to extend his legs in front and straighten his spine.

The child with C.P. or other orthopedic deficits will be better able to
hold himself in a sitting position with a more pronounced knee bend, bringing
the 'lower legs much closer, even crossed in front of himself. His spine will
remain in curved attitude.

Self - Explanatory

g. Help the youngster learn to regain his sitting balance by placing
intriguing objects farther and farther in front or to the side to be reached
for, or by a very slight push on a shoulder. These balancing movements are
refined, learned, protective rightings and, if he does not demonstrate a
built-in need and feeling for balance, or has a development problem which in-
terfers with balance, he must be helped in his training and practice as balance
and equilibrium are the crux of the whole locomotion process.

h. Creeping (hands and knees with trunk raised)

ACTIVITY SECTION: Muscle Strength, Level I, Part 2, Exercise 1 & 2
Activity #47-50

.

Help youngster to work for a cross lateral creep pattern - - that is, progress,
using right arm and left leg then left arm and right leg.

If the youngster has not established, or seems not to be-abfe to establish,
this coordinated'motion for himself he will need to be aided by two persons: one
to extend the arms in cross lateral coordination with the legs being Manipulated
by the second trainer. **Be sure the arms and legs are kept in line with the
trunk. Some youngsters need help in learning to raise the chest and trunk from
the creeping surface, and this calls for either a third trainer or for a device
which will hold his trunk above the surface:i. Self- Explanatory

Continue with exercises explained in ACT. SECT: Muscle. Strength, Level
1, Part 2, Exercises 3 & 4 and Exercises 1 - 4. of Part,,3. Activity #51, 56, 57-60

Continue with Developmental steps Level II, III, TV, and V.

Activities for these developmental steps seem completely obvious. Many walk,
run, jump, hop,.etc. activities lend themselves very well for reinforcing activities
to music and rhythms and are all mga/ important the youngster's exploration of
perception ,of spatial relationships.
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ADDITIONAL DEVELOPMENTAL LEARNING ACTIVITIES

SELF IDENTIFICATION - BODY LOCALIZATION - BODY ABSTRACTION

1. Hang a small light weight bracelet of a material such as yarn on one of his
ears. Let him look for it in a mirror and retrieve it. See if he will

attempt to replace it on his ear while looking in the mirror.

2. Let him eat crackers while looking at himself in the mirror, draw attention
to lips, teeth, jaw movements as he chews.

3. With the child in front of a mirror, so he can see himself and you, point to
eye, nose, mouth, etc. naming the part as you point to it on him and on
yourself. See if he will imitate the action.

4. Ask him to point to a named part while he is positioned in front of a mirror.

5. As you teach the youngster names of body parts such as arms, lift his arms,
wave them, show him some ways he can use them. Emphasize the word naming the
action as well as the name of the body part. Do the same thing for other,
parts of the body. Wiggle toes, snap fingers, kick legs, feet, nod or shake
head, wiggle hips.

6. Let the child see himself in front of a mirror with a funny hat, new shoes, or
new article of clothing. Ask him to take them off, then put them on.

7. Cut a large picture of a human figure from a magazine and paste it on card-
board or stiff paper. Cut it into 2 or 3 major parts, then ask the child to
put the parts of the picture together.

8. Place the child's hand or foot on paper. Draw an outline of it. Show him the
picture so he can ,see the shape. 'Call attention to the fact that this is, the
shape of his hand or foot. Help him draw the outlines so that he gets the feel
of outlining his hand or foot or leg. Help him draw outlines of someone else's
hands, feet, leg, etc.

9. Have child lie down on a large piece of paper. Trace an outline of his body.
Let him color it if he likes helping him to identify that part of the body
where he represents socks and shoes, pants and shirt or dress, facial charac-
teristics, hair, etc. Cut this into pieces of the main body parts and help
him reassemble. Perhaps at first cut this representation of himself hori-
zontally across the whole only into three or four parts and help him reassemble
from the top down or from the bottom up.
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V. NECESSARY EQUIPMENT:

Materials used in each activity are suggested in the activity de-
scriptions. Feel free to substitute materials which may be of greater
interest to the youhgster or which you may have more readily at hand.

VI. SUGGESTIONS FOR ADDITIONAL ACTIVITIES:

- Feel free to modify or add to any suggested activity to obtain the
objectives given in part II.

Reach Grasp:

Piagetian Schema p. 16-18

Harvat p. 67-77

Roll - Sit ;Crawl Sequence:

Refer to Locomotion
Piagetian Schema p. 35-37
Braley p. 44-59
Van Witsen Activities p. 162-168, 169-172
Cratty p. 37-43
Harvat p. 26-38, 81-88

Part II - Activity Section #32, #62

Sel f-I denti fi cation :

Braley p. 1-16
Piagetian Schema p. 28-0
Painter - Self Awareness p. 113, 127, 151, 173, 199
Part II Activity Section #72, 73, 74

Body Localization

Part II Activity Section #28, 29-31, 34-39,62 '

Muscular Strength:

Braley p. 76-91, 146-166
Harvat p. 26-42, 78-88
Piagetian Schema p2 35-37
Van Witsen Activities #162-188
Painter p. 160, 171, 198
Part II Activity Section 101,32, 36, 40, 41, 47-60,62,74-91, 96

**Before beginning any activitieswith the child read pdgeiifi "Suggestions
fcir' Parent:Teacher" and "'Steps to Obtaining Desired Behaviors".
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V. FINE MOTOR

A. FINGER MANIPULATIONS

B. VISUAL-MOTOR INTEGRATION AND COORDINATION

C. ORGANIZATION OF VISUAL-TACTUAL-
KINESTHETIC INFORMATION
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C- 'FINE MOTOR

I. MAJOR FOCUS:

To develop a vital part`olf the total motor mental developnEnt
pattern by involving the use of s 11 muscle gro ps, especially those
in the arms, hands and feet as th Tmove in rela ion to what the eye
reports.

II. OBJECTIVES:

A. Behavioral objectives:

1. To become a voluntary motor function used with skill and
discretion as a result of successful motor tasks involving fine motor
control in order to control movements of the fine eye muscles.

2. To develop dexterity as a result of increased ability to
coordinate hands, arms and feet to do and feel with, what his eyes
see.

3. To develop planning and control of this dexterity to accomplish
the desired goal while increasing accuracy and control of small muscle
activity.

4. To be provided with toys and learning materials t at invi
practice coordinating eyes and, hands and that require sp ialized
gestures to develop individual finger strength, finger/coordinat'on,
and symetrical training of both hands. d

B. Guidelines for Assessing Response:

1. Demonstrates increasing ability in dexter4ty , control, and
coordination of fine motor groups to accomplish desired goal-.

2. Demonstrates coordinations requiring both specia zation and
symmetrical actions of the various modalities in concert r in -hi-
di v idual i zed response.

**The above Major Focus and Objectives relate
Manipulations, B. Visual -Motor Integration and Co
Organization of Visual -Tactual -Kinestheti c (motor

Section D. Auditory-Visual -Motor Integration
Focus and Objectives items .

sections A. Finger(rdination, and C.
Information.

81

has additional Major
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III DEVktLOPMENTAL STEPS

A. FIMGER MANIPULATIONS:

1. Extended hand is open until object is contacted.

.2. "Grasps object with palmer method.

3. Grasps with bi -lateral approach - anns moving `in, unison.

4. Crumples paper, splashes in bath, hands..with some finger curl play
with toes.

5. Grasp of small objects with more of a sweeping motion - wrist rotate
so thumb is up.

6. Lessening of side motion - thumb and at least two radial fingers curl
about small object.

-7. Less hand regard. ,Eye focuses On target of reach grasp.

8. Pokes and pries with fingers

9. Begins to feed self finger' foods,

with, spoon,

grasps own cup handle or glass.

10. Builds towers, beginning with only two objects.

11. Places more than one small object atop or adjacent to other small
objects.

-12. Scribbles holding crayon or pencil in round hand (fist) grasp.

13. Picks up and places small objects.

14. Strings/beads on firm threader.

15. Separates and turns pages of book one at a time.

16. Can hold more, than one cibjec in hand.

17. Turns door knob,

18. Unwraps small object su as a piece of candy.

19. Holds spoon by thumb ad radial fingers, palm up.

20. Holds pencil or crayon between thumb and forefinger pad supported
by middle finger,:

21. Neat pincer g,/asp of pellet.
,/

22. Adap6s finger grasp for all self-help 'activities.

4

9
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III. & IV. DEVELOPMENTAL STEPS & LEARNING EXPERIENCES

dik

B. MANIPULATIONS: - Visual, Motor Integration, andVoordination

' .

a.
b.
c.

e.
f.
9-
h.

3.
k.
1.

Eyg matements.
Moltth and tongtie mani pul ati ons , t: oR

Hand reach for visual or auditory '.stimul'ator.
Grasps with whole hand.
Changes object from one hand to b.other.
Neat 'pincer -grasp of pellet -size object.
Tower of two.
Turns Ages o'f book.' t,

Close Ad open fist and imitate finger motions.
Depos't objects into smaller- and- smaller top ontaines.
Push buttons through slit in tp of container.
Manipulate pincer motion of clothes pigs , attafhing to edge

of box and disengaging, from edge of box.
m. Fit single shapes i=nto form board, progresses tertwo and three

part puzzle.
Pounds pegs in- large peg board.
Builds with blocks in imitation prodeving to initiating

building.
p.
q. Holds large
r. Large, round
S., S4blunce bf

Ctrcul ar Moti on - c 1,4 verti cal stroke -
hori zobtal 'stroke A

y stroke '.
Coss

I.

0:,

.Pgnci 1 .or.,crayon with fingers . /
pegs In round Mies. .

in copy', tracing, representation of:,
4 t-

S.

`.: Square
Triangle 4tdiagonal- linei of triangle probably

very .pri,miti ife.)
--t. Afiemots to represent a' "man"; "hotkse", 'animal", "tree", etc.

u. String large beads.

, I

a a ,

' J.
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C. Fine Motor

III & IV DEVELOPMENTAL STEPS & LEARNING EXPERIENCES

C. Organization of Vis.ual-Tactuaf-Kinesthetic information

(For introductory deveTopmental steps refer. to "Maniuplations".)

Associate position and direction words with movements.

On \Under Near
In Before (In front of) FarUp

Behind (In back of) Next To (Beside)
Down Between (In the. middle) To
Over Out , FroM

Around

Make full use of activities in Part II; especially #74 -80, 86-88, 94

ti

1I r

a

4
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AUDITORY - VISUAL - MOTOR INTEGRATION -

I. MAJOR FOCUS:

AUDITORY: Listening to directions, or listen4g for the sounds

made by the various materials used in the activities. `-

VISUAL: Eye contact and tracking.

MOTOR: ,Kinesthetic, or body-space planning and action in

order to carry out the activities.

II. OBJECTIVES:

A. Behavioral objectives :

1. Activities in eye-hand coordination -- to develop the

ability to visually steer the hands through space to

accomplish a task.

2. Activities in eye-foot coordination .-- to develop the

ability to visually. steer the movement of the feet 'and to

control the movement and direction of his body by using

his legs and feet to*the greatest advantage.

B. Guidelines for Assessing Response:

1. Demonstration of increasing ability in dexterity, control,

and coordination oqnotor groups to accomplish desired

2. Demonstration of coordinations requiring both specialization

and symmetrical factions Qf the/various modalities in concert ,

or in individualized response.

C
)

,
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III & IV DEVELOPMENTAL *STEPS & LEARNING EXPERIENCES

D - Auditory-Visual-Motor Integration - Wlo

1 69 -

(for introductory devAmental steps refer to Mani pul ations .)

EYE-HAND

1.. Crumples paper: Givethe-dt-tild a small piece of paper gr material which
will make a crackling sound when crumpled (waxed papr, tigsue, cellophane
etc.)*. Allow him to experiment with it alone for a few,momentsft If he does
not very soon discover the delight of the feel and sound, show trim how to
crumple. **If he is still at an age when "everythig goes in his mouth ",.
replace the paper with a fresh piece as soon as- he has soaked the paper so

-much, that he can get_ stnal pieces torn *off ,and.into his mouth.

2. Keep's a balloon in the air by swatting. with open hand. At first, tie title
balloon on a string about 4`.1ong and to his wrist so that it is sure to

come back down tiO him. When he is familiar with the activity, free. both
the balloon and the child so' he can begin to guide his body movements to
be under the balloon when it corms down to swatting level. **It is not
wise to allow small children to play with, balloons unattended. The often
try to imitate 6lowihg up the balloon, and a sharp inhalation can su the'
balloon into a small mouth and throat.

"."

/
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- 70
EYE-HAND ACTIVITIES

(May apply to both Gross- and Fine-Motor)

1: Place a large' piece of newsprint or any kind of paper available in front of
the child. Give .him a crayon and ask him to scribble. Encourage free move-. ment \and large movement. Do not hesitate to demonstrate the action,,you wish
him to 'perform.

2. Have the child scribble in time to Slow .Music. Turn the paper over and play.
music in fast time for the child to scribble in time to.

3. Place a piece of paper which will make a nice sound before the child. Help
him to hold one hand-in his lap or behind him as he crumples the paper with
the hand on top of.-the table.' Let him smooth the paper with both hands then
crumple with the hand which had been inactive before.

4. Using an ;inflated balloon ask the child to keep it in the air by batting it
with open hands.

5. Have the child bat the balloon against a. wall, sometimes catching it, some-
times keeping it bouncing againtt the wall.

6. Hang a balloon or light weight ball by a string from the lights or ceiling.
Have the child keep the ball swinging by batting, it with the palm of t'he hands.
Use both hands in coordination or one hand at a time.

7. All the balloon and ball game.s are fine to be Played with a partner or in a
, :group., Let the children take turns standing in the path of the swinging-ball

or balloon and d?dging it as it swings toward them.

8. Give the child a feather to .hpld on outsiOretched palm. Show him how to blow
itsaff and up into. the air and catch if as it comes down. After he is doing

. fairly well with one feather, lay two on his palm and,see if lie can, catch- both
before they touch the floor.

9. Pegboard and pegs'are excellent materials for developing eye-hand coordination.
Begin with large Size pegi, perhaps the kind with.knobby tops to make picking
one from a group easier, and, also,.to give thellOild the chance to use his palm
in pushing pegs into hdles until he has .become at enough to use only.fingers.

I

These materials may be used to help teach colors, numbers or specific filacement
such-as at the top", "in the bottom row","in the corners", "in a straight line",
etc.' while. still training eye-hand coordination.

I " ;
10. Tossing bean bags can A done quite similar to ball and balloon aefftitiest. They:

can be tossed into the air and caught in one or both hands, tossed from ,one hand
to the other, or tossed to a partner. Also, they may be tossed into containers
of various size and at various distances from the child. Be sure the gamed can be
a successful activity the majority of the throws.

.
U. Place a s4V,es Of small metal objects on the floor or on a table. Suspend a

magnet f a piece of string. Vhile holding the end bf the striligi have the.
child attempt.,to pick up objeaS by using just the magnet: At first let -him
pick up any object he wants,- ,Later, specify an .object to be pick el up. At .
the beginning of the gam *, place the objects far apart. *- As the yolingste r gets

used to the task, put the objects closer together to makeit more difficult,.

."
,8.7
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EYE-HAND ACTIVITIES (cont'd) f

12. Play a galle'of "Drop the Clothespilis". From a standing position have.the
youngster drop wooden clothespins into-large mouth containers. Make.sLire

the clothespin is held at waist height to be dropped. As he becomes more
proficient at the gaW use containers with smallet and smaller open tops.

13. Provide a heroes. of 'the correct size and weight for the child to handle
successfully, some rather large nails, and a good sized piece of soft wopd.
Let him harmer the nails into the wobd randomly. Later mark spots on th'd
wood with a colored ink marker orsoft lead pencil and let the youngster
harmer the nails into the target marks. As he becdmes proficient'let him
u`se smaller size nails. ***The easiest material for a youngster to begin
pounding nails into is a bar of soap.

14. The use of lacing boards wili(good size laces and adequate length tips helps
,. the child learn /that what is pushecrin ,from the front must be retrieved from.

the back. At first let him turn, the board over and pull the 'kace out of the

hole, then return it into a hole from the back side. Soon he will learn to
reach around in !lack without turning the 'board and find the tip and return it.

%b.

Olive the youngster geometric templates to draw around at the chalkboard or on
large-paper. He may first need to be-given templates with which he can draw
around inside the form until. he gets the feel of following a form with eyes
and

Part. II Activities #43, 44; 45, 64, 6-71, 29-31

A 1 5

86'

/".

.1 ,11
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EYE-Fer CO-ORDINATION ACTIVITIES ;(Spay apply to both Gi:iiss-,and Fine-Motor)

1. Place a strip of masking tape on the floor:
1. Walk tape keeping feet on, the tape.
2. " . " Straddling tape.
3. Cross step, not stepping on the tape. Alternate left to t to right

side of tape and right foot to left side of tape.

2. Select object small, enough for the child to step over without touching. .Perhaps
start out with e single. ow of blocks on the floor. Add objects of various -

heights and shapes. Alter-We high, low, rounded, squared, raised.rope etc. to
step over.'

3. Lay pieces of clothes line in a loopy pattern on the fl oor and di rect the child
to step in the 'loops without touching the rope.

4. On the masking tape strip on the floor.haye. the child walk
forward, alternating feet
baCkiard, alternating. feet

-forward on'tiptoes
sideways, feet flat
sideways using crossover step r-

5. With child sitting on a chair 'facing a partner, roll a ball back and forth
between partners, catching-and rolling the ball with feet only. Use- one"or
both feet. As the children become more proficient, move the chairs a bit
farther apart. The gamenky also be played sitting on the floor. It might
be wise to have shoes taken (5ff for this act,ivity so that toes can be curled
around with ball when it is beiiig 'caught.

6. Have,the thild push a bean kg across the,floor with the feet. First use both
feet, then use only the right or only. the Teft' foot. Be sure both feet are used
individually during parts of the game. It adds to o-the fun to run-a race to
a specific goal.

7. Wiggle a rope back and forth on the floor. Ask the child to jump over it
without touching the rope.

8. If other partners are available for a game, have them sit in a circle on the
floor, feet straight ahead, leaning.back on hands so that only .the feet are used

I in' the g .Using an eight inch ball, keep itswithin the circle by kicking it
with the eet.

. ,

9.,Hdp on' one foot from one target spot on. the floor to another. The target tpots,
may beuSed also in teaching shapes, sizes, colors, etc.

10. Ladder Walking:

1. Walk' forward one fcVt on each side.
2., " " on right side of ladder. Return on left..

4

ti
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EYE-FOOT CO-ORDINATION ACTIVITIES
4 (cont'd),

Ladder Walking: (cont'd)

3. §* " stepping in spaces between rungs.
A. " backward, stepping in spaces between rungs..
5. "' forward, stepping on each rung.
6. "- backward, stepping on each rung.
7. " backward, one foot pn each side.
8. Walk backward on right side of ladder. Return,on left.
9. Walk sideways, stepping in spaces between ruh4s.

Side step first time, then use cross over step.

Part II Activities #31, 62

,7. NECESSARY EQUIPMENT:

Materials used in each activity are suggested in the activity
descriptions. Feel free to substitute materials which'may be
of greater interest to the youngster or which'you may have more
readily at hand.

VI. SUGGESTIONS FOR ADDITIONAL ACTIVITIES:

Feel free to modify or, 'add to any suggested activity to obtain
objectives given in' Part IT.

Piagetideg'chema; p. 3]-34

Painter: All sections appropriate to the child*4 functional age.

raley - Eye-hand p. 92-107 *

Eye-foot p. 108-123
Fine Mudcle p: 167-182

Part II - Activity numbers given in each activity portion of this
section.

-
w

**Before beginning any activities with the child, read page xiii,
"Suggestions for' Parent-Teacher" and "Steps-to Obtaining Desired
Behaviors.."-

1



RCEPtUAL -MOTOR SKILLS DEVELOPMENT:

A., LATERALITY - DIRECTIONALITY

B. VISUAL PERCEPTION ABILITIES

S.



I. MAJOR FOCUS:

Perception refers to the use made of sensations, and develops as a
,result of the integration of all sensations relating to the body into
motor response patterns.

LATERALITY is usually referred to as the internal awareness of the
two sides of the body. It is not innate, but rather is learned through
the compilation of sensory and motor data as experienced through the
given neurological and anatomical systems. (Use "Teaching Through Sensory-
Motor Experiences" in developing this section.).

Laterality is not handedness or dominance, and it is not-the
naming of sides. 'These are end products whose veridicality lies in
the knowledge, without thinking, of two sides.

DIRECTIONALITY is a projection into space of this internal awareness
of sides. It is the labeling or structuring of the world into reasonable
coordinates which must be well established within the individual before
they can be projected into space. - - Establishes objective space. The child
has therefore projected the directions, from himself to space, or right-
left, up-down, and fore-aft. Directionality is moving throughrthis space
while doing (or, in order to do) something to objects.

**The three coordinates of Euc 1 i di an 'space. (ri ght-1 eft , up -down, and
before-behind), are first developed with the body as a part of its motor
patterns and then projected into outside space. (Roach, Kephart, "The
Purdue Perceptual-Motor Survey).

PERCEPTUAL-MOTOR SKILLS

A. 'LATERALITY - DIRECTIONALITY

- 75 -

II. OBJECTIVES:

A. Behavioral Objectives and B. -Assessing Responte:-

LATERALITY

nstrates an internal awareness of left-ness and right-ness' by
development.ly progressing from: (1) eyes crossing midline in pursuit or
search activities, (2) hands meeting at midline and then either one crossing
midline to explore or deposit, (3) Foot' movements approximating # 2 above,' (4).
mirroring to indicate or discriminate, (5) Following direction to move, indicate,
or place objects and self.

DIRECTIONALITY:

Similar sequence as atio<ei.ncorporging all directions out from the
as described in part III Developmental Steps.

9W:



PERCEPTUAL MOTOR SKILLS
A,--Latarality---Dtreetlehal4ty-

M. DEVELOPMENTAL STEPS:

A LATERALITY:

1

LEVEL I:

a. Eyes cross
b. Eyes cross
c.. Hands meet
d. Hands meet

e.

f.

g.

h.

LEVEL III:

midline to
midline to
at midline
at midline

folloW object.

locate new object.

to explore object held by one hand. '

to transfer object from one hand to
other.

Hand crosses midline to grasp object (not held in other hand
Hand crosses midline to grasp object that is .being held with

other hand, such as a stationary object that is being
grasped with other hand.

Hands cross midline to explore.

Hand carries object across midline and deposits.

a. ,Foot movements approximating above.
b. Mirroring action of another to discriminate; indicate, etc:,

right and left body-parts.
c. Following direction to indicate, move, etc.

LEVEL _V:

a. Place objects to left or right of another object.
-(Before terms' "right " and "left" are used, 'directions
must be "this side" pr :'that side", then "'put it, here

on the right, (left)", assisting in the motion by guid-
ing the motion.)

. b. Place self to left or right of an object.

B. pIRECTIONALITY:

Follow sequence similar to above, indorporating up - down; .top - bOtt9m;
.high - low; higher - lbwer; above - below; front - back; in front --in back;7
before - after; first - last; tall- short; (in 'relation to direction).

)
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PERCEPTUAL - MOTOR SKILLS
A. Laterality - Directionality

IV. DEVELOPMENTAL LEARNING EXPERIENCES

Laterality & Directionality

v

-77-

1

Braley: p 17-27 . i

Piagetian Schema: p 10-15
Painter: Use appropri ate "Spatial Rel ationship" Activities appropriate

to child's functional age

Part II : Scripted Activities #32,43, 44, 45, 61, 64, 74-80

*Refer to INDEX of Activities as given in Part II,
ACTIVAITY SECTION

**Before beginning any activities with the child read page xiii "Suggestions
for Parent-Teacher" and "Steps to Obtaining Desired Behaviors".
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B. VISUAL PERCEPTION ABILITIES--

I. MAJOR FOCUS:

The develop nt of the- ability to recognize and interpret stimuli, and to
integrate impre sions by correlating them with previous experiences.

II. OBJECTIV

A. Behvioral Objectives and
B. Gui elines for Assessing Respons

Demonstration of a developing liy to identify and interpret, recall and
reconstr ct from integrated sensory impressions from the outside world received
through he visual sensory receptors.

Children with developmental delaY$ are often faced with disturbances or lags
perceptual development. Experience with children of all levels of development

,.ugggts that children first learn to discriminate among common or familiar objects,
proceeding after a good measure of success, to preceivingdifTerehrlor,
shape, and size. The last three may not follow in strict order as shown here in this
manual, Put these are the ibur dimensions considered in planning a sequence of visual
perception tasks.

Development of visual perception, as well as- progress in other areas, involves
four steps - - matching, identification, recall, and reconstruction on three levels- -
Concrete (three dimensional), representational (pictures),and abstract csymbolic).
The last, (abstract) will not be described-in this program which is designed to aid
in the development, of delaye'd preschool children, as it is felt that it would "be=
bit much"' to expect satisfying performance, on that level.

**4110,TEC Skills in thia'progression may. not follow in striot sequence of
levels within each section & B)t except that All ohildren first
learn from experiences with oommon, familiar objects in concrete,
then pictUre, formfollowed,.according to the way in whioh they are

,

presented'with and accept exper4cnoes in color, shape, and size,
or Any combination of descriptions. .

V
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PROGRESSION

ARRAS,

A. CONC TERIALS
(ThrO Di nsi on al ),

B. REPRESENTATIONAL

(Pi ctures )

it* o

V

,

F VISUAL PERCEPTION ABILITIES

Steps

Steps

DIMENSIONS

A.' COMMONOBUECTS":

1. Match
2. Identify
3. Re cal 1

4. Reconstruct

B. COLOR:

1. Match
2. I4en ti fy

3.' Recall
4. Reconitrtict

C. SHAPE:

1. Match
Steps 2. Identify,

3. . Recall

4. Reconstruct

D. SIZE:

Stepi 1. Match

2: Identify
3. Recall

4. Reconstruct'

. u



PERCEPTUAL - MOTOR SKILLS
B. Visual Perception Abilities ."----e""..

III. DEVELOPMENTAL STEPS AND IV. DEVELOPMENTAL LEARNING EXPERIENCES'

1. CONCRETE (THREE DIMENSIONAL) MATERIALS

A. COMMON OBJECTS:

1. Match: Matches like-named objects regardless of other minor
di fferenFisrn appearahce .

2. Identify- Points to or names common, familiar objects (3 of
every 4).

3. Recall : a: When aske4-4o find a familiar object or to obtain it
from a pz iTi' out of sight, recalls what he is looking for:and can fetch
the correct object.

b. When shown four familiar objects he can name
each, close his eyes as one is hidden, then,ean look at the three remaining
and name the one that was hidden.

4. 'Reconstruct: Wheri given a simple wooden puzzle or the object in 2,
3, then 4 pieces can arrange the pieces to form the-whole.

80

B. COLOR:
,

1. Match: Given an assortment of 3 each of RED and BLUE, forms, can
sort the objects by color. Add YELLOW and then GREEN. The number of forms
oT each color may be decreased or increased. Begin by using activities such
as 63 from Part II, Activity Section.

2. Identify: a. Beginning with only the colors RED and BLUE and
preferably presented in the now-familiar 3 dimensional geometric shapes,
matches RED to RED, BLUV to BLUE. Add YELLOW and work with the 3 colors.
Then add GREEN and work the sequence with the four major colors.

b. Indicates a color as it is named. ,

c. Names the color as it is presented. ( .

3. Recall: After being shown one form.in each of 3 cogs can recall
and name the one hidden or removed. Add the 4th color and repeat procedure. r

4. Reconstruct: Construct before the child a four-color sequence, as -
lay out in.a row a form in red, blue, yelloW and green. The child should
learn to copy the sequ ce below the examples and, finally, to study the
sequence and reproduce lit correctly after thexanple is covered or removed.

C. SHAPE:

1. Match: a. Can correctly. match like shapes of

b. Cal'`Krrectly match like shapes *'different sizes.:

2. Identify: 'a. Learns the' four basic geometric shapes (circle, square,
. triangle, rectangle) presented one-ata time.

b. Can name or identify IA of each combination of three
geometric shapes presented.



PERCEPTUAL - MOTOR SKILLS s

B. VisUal Perception Abilities
I. CONCRETE (THREE DIMENSIONAL) MATERIALS

+Yr

C. SHAPE: (Coned)

4

1
-- 81

a

3-. Recall; When presented with any corribination of 3-shapes , can
5. t, .

-
recall and name the one removed or hidden.

b. When presented with all four shapes, can recall aid
name the one removed or hi dden,

. 4. Reconstruct: Given a geometric 3-dijnens4+o01 shape puzzle in two
then three pieces can correctly reconstruct the shape.

D. SIZE:

1. Match: When given one large or one small item can match it with another
article of corresponding proportion, then can group all the large and all the
small items .

2. Identif : Learns to recognize differences in size (large and small
and later inc-IJ ing middle size common objects, and can indicate the
large or the small ,item when directed.

3. Recall: When. shown a large and a small item simultanecusly, then
is removed, he can recall and name the size of the hidden or removed item.

'4. Reconstruct: a. Wen asked to compare 'a second item with the first
already before him, cah tel. whether it is big or little in comparison to
the first item..

b., Given a series of several items, can arrange them
in order of size largest to smallest or vice versa. The series ,may be begun
with only two, addirigone more at a time to the group.

E. COMBINATION OF DIMENSIONS:

(Identity, Shape,'color and size dried) (

\,

Given a col lection (starting with a small number) of article e.s varying el))
identity, shape, color and size, the child can select:

1. All of like identity (coupon objects)'

2. All of thi sane color
3. All of -ttie same shape (four basic geometric shapes)

, 4. All of the aame `size, 1 arge or small la.
5. 'All of 'the an combination of . properti es s( Al 1 the . red balls AU.

the 151 Ue ci rcl es , etc. )

r

61.



PER PVAL - MOTOR SKILLS
B. isual Perception Abilities -

II. REPRESENTATIONAL MATERIALS (PICTURES)

A. COMMON OBJECTS:

1. %tots: Given a row of fijve pictures of -familiar objects, two of
elect the-p4-et-u-res-ef-the-two-which are

the Sdme.

1

et t

- 82 -

2. Identify:, Given pictures illustrating familiar objects, can name
or, identify three Of each four presented.

3. Recall n Aft'r viewing pictures of three (later four or five)
familiar 55TEcTs , can recall and correctly name the one covered or removed.

4. Reconstruct: ,After viewing a completed, simple picture puzzle of a
familiar, object, the child can re-assemble random pieces to make a whole.

ti
B. COLOR:

1. .Match: Given a row of no more than five pictures of colored Objects,
two identical in.ca-lor, the child can select the two which are the same color.

2: Identify: Given fkur pictures of objects which, are identical except for
their celor, the child can identify each color:

3. Recall: /a. Given an array of four pi res of identical objects in
di fferentCT)M7-sif (red, blue, yellow, and gren. tterflies), the child can from
memory correctly name the hidden or removed color.

c.
b. Given an array of pi

four basic col o rs , the 'chi 1 d can name the
hidden or removed.

4. Reconstruct: After watching the
of familiar objects or basic shapes in col
pattern from memory.

Cit. SHAPE:

ctures of different objects in the
color and object in the pictures

arranging of a sequencepf pictures
or, the child can reconstruct the

a. The same object 'or -shape in 2, then 3, then 4 colors; .

b. Different objects, or shapes in different colors, working.
up from two objects or shapes each a different color to
the most difficult= four different objects or shapeseach a diffcolor.

1. Match: Given 'a row of at least five pictures of the four basic
geometric shapes, two of which are the same, the child can select the pictures

rof the two shapes which are' the same.
_

,
2: Identify: The child can nameor identify the four basic shapes

(circle, square, triangle, rectangle). illustrated in pictures.

3.- Recall: Shan an array of pictures of the four basic shapes, the
child can reCIIT and name or identify the one hidden pr'removed.

93*



PERCEPTUAL - MOTOR SKILLS
B. Visual Perception.Abilities

IT. REPRESENTATIONAL MATERIALS (PICTURES)
C. SHAPE (Cont14)1:

4. Reconstruct: a._ Given apicture puzzle of -one of the four basic
shapes in,two (then 3, then 4-) pieces arranged randomly before him, the
child d can construct the shape.

, b. After viewing a sequence of pictures of shapes
the child can reconstruot the pattern from memory.. Begin with only two
pictures of two shapes, continue to combinations of more pictures (no more
than five) using a variety of shapes and sequence.

D. SIZE:

0

- 83 -

1 . Match : Gi yen a group of pi cture of identi cal objects , some large
and some the child can match the pictures of like sizes.

2. Identify: Given two (then 3, then 4) pictures of like objects
differing in size only (large and small), the .child can iderltify the large
ohe or the small one.

3. Recall: Given two, theK three pictures of objects identical except
for theirTiTeTthe child can correctly name the size of the hidden or
removed picture.

4. Reconstruct: Given two, then three, then four pictures of uniform!
size of identical objects represented as graduated in size and arranged
randomly, the child can order the pi cturesfrom large to small or vice `versa.

E. COMBINATION OF DIMENSIONS:
(Identity, shape, color and size varied)

Given a collection of pictures (starting with a small number) of articles
varying in identity, shape, color and size, the child can select:

1. All of like-identity (common. objects) , .

2. All of like same color
3. All of the same shape (four basfc geometric shapes)
4. All of the 'Same size, large or small
5. All of the same combination of two properties (All the red

balls, ,All the blue circle, etc.)

F. SEQUENCE:

Given two, then' three, then fotir sequence pictures in random order, the
child can order the pictures to make a story (for example, in a three
picture sequence, pictures of milk being poured into a glass; lull glass of
milk; child drinking milk).

I
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PERCEPYIJAL MOTOR SKILLS
B. Visual Perception Abilities

V. NECESSARY EQUIPMENT:

T

ta.

4
I

- 84

Materials used in each activity are suggested in the activity,de-
scriptions. Feel free to substitute materials which may be of greater
interest to the youngster or which you may have more readily at hand.

VI. SU ESTIONS FOR ADDITIONAL ACTIVITIES:

el free to modify

'or
add to any suggested activity to obtain the

o jectives given in part II.

**Before beginning any act`tvities with the child read page xiii "Suggestions
for Parent-Teacher" and "Steps to Obtaining Desired Behaviors".

-1
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I. MAJOR FOCUS:

CONCEPTUAL SKILLS- DEVELOPMENT

The acquisition and utilization of specific learning skills and
abilities involving cognitive processes such as comprehension, appli-
cation, synthesis, and evacuation THROUGH TRAINING AND PRACTICE in:

1. Storing and retaining-±p-revious experiences,
2. ,Forming and remembering ideas and concepts, and
3. Developing generalizing, abstracting, and reasoning.

II. OBJECTIVES:

A. Behavioral Objectives:

1. Sensory - motor training programs to be e)ngaged in for as
long a period as necessary for the Skills learned to have the
desired effect on cognitive growth.:

2. The develop ent of general ream-ling ability with the
ability to,'store and'r ain memory of previous experiences,,
ideas, and concepts.

3. To provide generous opportunities appropriate to early
preschool level for explort6g the immediate envitonnent as an
aid in the development of interest and motivation essential to
the acquisition and retention of general information, and to
develop the ability to apply this geineralinfopation and
reasoning ability in the solution of everyday problems

B. Guidelines for Assessing Respcinse:

1. Demonstration of adequ/te mastery of really significant
quantities of knowledge to permit acceptable and satisfying per-
formances of desired patterns of skills.

2. Deinonstratitii of performances of these skills VI support
conclusions that extensive sensory-motor trainiQuis effective in
total cognitive' growth and adds to the child's agility to store
and retain previous experiences.

102
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CONCEPTUAL SKILLS DEVELOPMENT

& IV. DEVELOPMENTAL STEPS AND LEARNING EXPERIENCES:

1. Fetches or carries familiar objects.
2. Uses names of familiar objects.
3. Begins to locate named body parts. ,
4. Points to parts of doll (then picture) on request.
5. Follows one-step directions with a single, familiar toy.
6. Names familiar pictures.
7. Recognizes his own.
8. Comprehends "another". _4)
9. Matches familiar objects.

10. Associates use with objects.
11. Discriminates "Big - Little ", ''Up- Down ", "In-Out".
12. Knows, sex.
13. Matches two or three primary colors.
14. Points to less obvious parts of body such as tongue, neck, knee

thumb, el bow.
15. iells ction in pictures.
16. Names fen of eighteen common objects.
17., Names pi ctures of familiar animals.
18. Counts two blocks.
19. Puts together puzzle of up s'even
20. Shows appreciatiny past and present, and near future.
21. Comprehends three prepositions (on top of, under, and inside).
22. Can match like pictures of animals or unlike pictures of same animal.
23. Gives sensible answers 'to such questions as, "Why do we have stoves?".
24. Can, tell how many (with90 counting) when shown two items.
25. Discriminates 'differenctrt in textures.
26. Knows day and night. 4.4
27. Responds correctly to,"A hat goes on your head. Shoes go on

etc.
28. Compares three pictures and tells "Which is ,prettier".
29. Tells pictorial 1 i kenesses, and differences.
30. Follows three commands in proper order.,
31. Counts ,four objects and answers how many.
32. Selects .heavier weight, invariable.
33. When shown four items, counts one, two, three, four, etc.34. Can name severa'opposites.
35. Matchei and names four primary colors.
36. Obeys commands using four or more prepositions as:

"on opiipo1,- under, inside, beside, in back", etc.37. DemonstratO understanding of past, present,. and future.
38. Can match'ix verbs and six adjectives with an appropriate

object as: What runs?_ What flies? What swims? etc.
What is hot? What is wet? What is heavy?

39. Can fdrrn rectangle of two triangular cars,
Can form square of two rectangular cards,
Can form circld of two half-circles,
(above wouldbe the result lof demonstrationt and then the
form would be made when shown illustration of total form).

103
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CONCEPTUAL SKILLS DEVELOPMENT

V. NECESSARY EQUIPMENT:

- 88

Materials used in each activity are suggested in the activity de-
scriptions. Feel -f vs ":1 s' Of teeter
interest to the youngster or which you may have more readily at hand.

VI. SUGGESTIONS FOR ADDITIONAL ACT VITIES:

.Feel free to modify or add to any suggested activity to obtain the
objectives given in paint II.

)" All devel;Aental steps in this section are objectives in training in develop-
mental steps in. other areas, and will be reinforced and give added strength
to learnings in these ,other.areas.

Make ample use of texts listed at beginning of Part II, and all activities
scripted and recorded in that section.

**Before beginning any activities with the ,child read page xiii "Suggestions
for Parent-Teacher" and "Steps to Obtaining Desired Behaviors".

Add appropriated activities to initiate meaningful counting.
Try to work toward meaningful counting 3' td 10. Begin with
1-2-3, then 1-2-3-4-5, eventually counting 1 to 10.
DO NOT USE ROTE COUNTING. ALWAYS USE CONCRETE OBJECT of
some sort which can be touched or handled as the number words
are indicated.

A

Offer many opportunities for stacking, nesting, putting in
,-}and out, retrieving.

Make full use of obstacle course activities to enhance erl-*

ceptions of over, under, around, through, by, in front, be-
hind, 'between, etc.

Use Self Help Skills a
qWhich comes after", !
it got:, etc.

ti

tivitle for promoting "How", "Why ",
Sn should .this be done", "Where does
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VIII. SOCIAL SKILLS DEVELOPMENT:

A. SOCIAL ACCEPTANCE, MANNERS, ETC.

B. SELF-HELP SKILLS

Eating - Drinking - Table Etiquette
.Dressing - Undressing
Toi 1 eti ng

Grooming
"Washing
Hair Care'

Teeth Care
,Bathing

Use of Handkerchief or Tissue

4
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RATIONALE

for

SOCIAL SKILLS.OEVELOPMENT

Building Social Skills in the Preschool CH

- 90 -

it common, almost uni versal-need amon4-chil.dren who-are considered-
-managelnent--problems is an ia-eqUate-repertoire of 'social skills There-
fore, a necessary first step in the modification procedure is to en-
courage the parents to control the social stimuli in the home environ-

with adults*ndyother children in free-play situations; lea to t ke
ment so that the child can be helped- to learn to' interact ately

part in group activities and in parent-directed situations; lea to
initiate and carry out independent activities; and, finally, learn to
assume responsibility for se-If-help and care of his own possessions.

The parents must be aided in making a systematic and empirical
study of the functional relationships between/behavior and those en-,,
vironmental events which serve to _increase, decrease, Or-maintain a
desirable level of socially appropriate behaviors, and to acquire
skills that will enable them to gain earlier and better control of.
future management problems and to deal with them more eff ctively.

Providing a physical environment comp ve to con tructive
social interaction is accomplished through reful ste's -by -step

'programming of desired social skills or targ t behavi.rs starting
with, "where each child i5".

For instance, "specific-use".areas)should be w 11 defined so
that the child learns to respect limits; and the c ild should be
required to rehabilitate areas as an activity is f nished in order
to teach task completion, responsible use of mate ials, and concern
for the next person who enters the area.

7

Piirents should try to arrange for: a) per ods of quiet concen-
tratedNactikities, b) opportunities for freely initiated activities
of the child,'§ own choice, and c) ample time for engaging in a
variety of large-mptor activities. With a knowledge of "what conies
next" added to thi's balance of activity parents can foster the ac-
quisi-tion of sound social skills and the child can learn to be quiet
and attentive under some conditions, spontaneous and free to inter+

'act under other conditions. With control of these points the parent
can respondto each child as an individual with the amount and ki
of help appropriate to each child's level of skill development.

.11
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Social Skills Development r
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' 3

1

. Adult attention - t at is, adult social reinforcement -,is a
, iipowerful determinant ofewhat and how children learn. Those-behaviors-.

which adults attend to are those that have a high probability of in-

. creasing. in strengthiwhile those which adults fail to
attend to decrease in strength.

Therefore, the rules for, promoting good social skills are simple:
Give full , undi vide-4 adult attebt,ion to appropriate social behaviors
and ignore the inappropriate behaviors. (Unfortunately, most adults
do exactly the opposite. If two active children are playing well to-
gether, or on& child is quiet and unobtrusive, the adult seldom goes
near them; the moment disruptive acts occur, there is instantaneous
adult intervention.)

Further, the lonely, isolate child usually receives a 'great deal
of adult attention when h is 'apart from other children; thus, his
isolate tendencies only increase. Far better for the parent to watch
for moments when the child is engaged in parallel play with another
child or at least is in proximity with another child. This is the

moment'to give adult attention in order to positively' reinforce the
child 's approximations to soci al interaction.

Quiet ones are subtly punished for doing the appropriate thing.
It is amazing how soon a, disruptive child runs down if completely and
systematically deprived of an audience.

It is impossible to overemphasize the importance of adult attention
for shaping desirable behaviors in the preschool child. 1177 one of the

most available and natural commodities in the life of the average pre-

schooler. Careful observations must be made and these recorded observa-
tions used by the parents to draw up guidelines for managing their own
behavior (that is, presenting or withholding social -reinforcewt) con-
tigent upon specified responses from the child.

CD
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I. MAJOR FOCUS:

A. Social. Accept anc
anti-

To learn and to live the culture of the group to whi.611 one,
belongs..

II. OBJECTIVES: A. Behavioral

1. To learn self control, cooperation, and good manners.

2. To learn to difeerentiate between the concepts "me"''`
and' "not me".

3. To learn to form effective social relationships and
to'adjust to others in his environment.

4. T j o ress from dependence to -independence as ex,
periences increase (oci al interaction with family,' peers, and

- other important contacts..

B. Guidelines-for Assessing/It sponse

1. Demonstration of progress in ,sel f detesmination
and' management of th aboye .Behavioral Objectives.. ' )

< .

.

ni
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SOCIAL SKILLS .

A. Social Acceptance

4

III. & IV. 'DEVELOPMENTAL STEPS AND LEARNING EXPERIENCES:

. A. _Social Apeptance - Manners,. Etc.

1. Spontanedus snii14 on seeing familiar person.

2. Reaches out to familiar perl'ons

3. May sober at sight of a stranger

4. Demands and responds to person 1 attention

93

5. Repeats actlos that have earned special- attention
or laughs from family members

6. Capable ofShawing fea'r, anger,4ffectiont jealousy.).
_anxiety, or sympathy

,

7. Imitates adult activities in the home

_8. Compatible in parallel play

9. Initiates greetings - even imitation, af adult hand-
shake , etc.

Takes turns --' shares

Plays cooperati vely - cooperative ,interaction

Plays competi ti Ve exercise games

.Plays si mple table 'gees .

Respects poverty..

Understandi rules

16. - Spontaneous expression? of "Please", "Thank You",
or "Excuse Me"

17. Anticipates what will please others

.18. Can be "bossy" in
. some action he

19. Protective toward

2'. Can tell his full'

1 0

.directing playmates or in dictating
wants carried out in the home

younger playmates and siblings

names and address



SOCIAL SKILLS
A. Social Acceptapce and'Manneri

V. NECESSARY EQUIPMENT:

k Materials.uSed in each activity are suggested in the activity de-

.!
.scriptions'.. Feel free to substitute materials which may be of greater-

. interest to the youngster or which yxu may have more readily at hand.

VI. SUGGESTIONS FOR ADDITIONAL ACTIVITIES:

Feel free to modify or add to any suggested activity to obtain the
objectives given in part II.

A
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SOCIAL SKILLS

B. Self-Help

I. MAJOR FOCUS:.

To (learn self care of eating and drinking, dressing and undressing,

toileting, getting ready for meals, and' personal grooming.
. _

To understand and carry out simple household tasks, taking a real
interest in their completion and in the pleasure of receiving approval of
others for progress in self care.

II. OBJECTIVES: A. ,Behavioral

-1. To progress from dependence to independence
through maturation, development, training,
and practice.

V.

2. Demonstration of, if esteem and pride'in
growing independeilte and ability to care for
own personal needs.

B. Guidelines for Assessing Response

. 1. bemonstratiori of progress in self determination
and management of the above Behavioral Objectives.

THE THREE STEPS IN TEACHING SELF-HELP TASKS.,:

HELP: Physically assist with each task.

START: Assist at the beginning of the task but lei him finish
independently.

WATCH: Watch and reward his successes with a smile a

pat, a compliment, or a "free" bite.

. 4
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SOCIAL SKILLS.
B. Sel f-Hel p

t..
. -..."*JAm-'

. t;

V

III. & IV. DEVELOPfiNTAL STEPS AND LEARNING EXPERIENCES:
i

.

FEEDING:

-2

. '

,

.,

fa. Mkt being fed., keeps food' in mbuth, chews if
I necessary, and swallows
i

..p / b. Eats tifiriger" foodswhen 'they are put into his

i
mouth , .

.P4 , .

. ,,

Holds and eats finger foods when they are put
in his hand

. Picks up fi nger foods and puts them into his
moutb

e. Breaks finger foods into edible pieces and
eats them

f. Bites off appropHate size pieces of finger
foods .>

.DRINKING:

a. Sucks aggressively and swallows liquids put
into his mouth

b. Holds own bottle

c. Drinks from cup assisted

d; Drinks from cup -unassisted, holding with both
hands

e. Drinks from cup unassisted, holdirig with one
hand

.. .
f. Can lift partly filTed cup or glass unassisted

,and drink without spilling

1 i. g,"'

. - .

..i.,:..04 ..- .
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g. Drinks through a straw

h. Can get own drink from faucet

Can pour own drink from container'-5.

EATING:

a. Eats from spoon assisted.,

b. Eats from spoon unassisted

c. Follows complete sequence of holding spoon,
directing to food on plate, fills spoon,
carries food to mouth and eats without
spilling

d. Same sequence with f

TABLE ETIQUETTE:.

a. Sits in chair appropriately

-97 -

b. Uses bib or napkin` - on front or lap and wipes..

when necessary

c. Eats without .stuffing mouth

d. Neither eats too fast nor dawdles.

e. Holds silverware appropriately.

f. Waits for othe'rs to finish, or if given
permission ,S excuses self

DRESSING SKILLS:

a. Cooperates in dressing by extending arm or

leg

b. Takes off mittens,, hat, socks, shoes.

c. Unzips'

d. -Knows shoes go on feet and tries to put on
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B. Self -Help

I

e. Removes shoes if laces are untied.

A

. f., Helps in dressing -- finds large 'rmholes and
thrusts arms into, pulls garmenton or off over
head, etc.

g. helps pull up or push down panties

. h. Greater interest and ability in undressing, but
may need some assistance with shirts and sweaters

i . Unbuttons front and side buttons by pushing
buttons through buttonholes

j. 'Attempt's lacing shoes_

k. Can find front and back of garments and put on
correctly if laid out properly

,.

1. Can put on socks with heels in proper poSition

m. Puts shoes on proper feet
.

n. Buttons front and side buttons, aligning .

properly

o. Removes wraps without turning sleeves, inside
out

p. Puts on Wraps unassisted

q.. Dresses and undres-ses.unassisted

r. Hangs or lays out removed Clothing

TOILETING:

a. Demonstratesneed for toileting

b. Can show where toileting is to be done

, 1 1 4
....

A

l
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c. Pulls down pants

d. Remains on seat unti don?

e. Verbalizes toilet need fairly consistentlyt

f. Pulls up pants

g. Fl us hes bommode

h. Remembers that hands are to be washed

41"""

i. Attends to straighte9ing clb es befo'e
leaving bathroom

J. Cares for self at toilet

k. Cleans self adequat ly

GROOMING:

A. WASHING:

a. Extends hands orinverts face to be washed
b. Attempts to wash own hands (only the palms)*

Drys the same

c. Attempts a''face Wash with one "Swipe" of wet hands

d. Increastd44,13/erest in watching and being helped to
wash backs' kft palms of hands. Follows directions
to dry both backs and palms' of hands

e. Washes and dries face and hands independently

110
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B. HAIR CARE: .

- 100

a. Tolerates brushing or combing of hair.
Likes to see the process and results
in the mirror

b. Attempts to move brush or comb across head

c. As hand control improves, so does his effi
ciency at self-care. Remember that this is
something that must be done without being
able to watch the hands in operation. If it

is done in front of a mirror, the action he
sees is in exact reverse to the action he is
performing.

Understands shampooing and tolerates the
*process.

C. TEETH:

a. Makes elementary motions in mouth with brush

4b. Identifies -own brush and avoids others"

c._ Tolerates having teeth brushed

d. Knows toothpaste goes -on brush and is for
cleaning teeth, not for eating

e. .Can expectorate, rinse-mouth,sand spit
out water

-f. Brushes own teeth, replaces brush

O. BATHING:

. a. Findspleasure in the whole process of being
bathed and dressed .

- ,

b. Watches or helps prepare bath --..,
. s---,

c. Splashes water, handles soap, makeS attempts
to apply wash cloth to body

d. Bathes with "remote" s upervision

, e. Accepts help with drying, but continues with

* dresssing independently ,... .....

1 i a
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f. Bathes, dries, and dress independently

g. Prepares own bath, bathes, dries, dresses,,
cleans tub, and tidies bathroom by hanging'
towels or deposits them in laundry, etc.

E. USE OF HANDKERCHIEF OR TISSUE

-á. Covers sneeze or cough with hand or tissue

b. Wipes nose when given tissue or handkerchief

c. Asks for tissue when one is needed

d. Gets tissue for self, uses properly, and
disposes, of it appropriately after, use
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B. Self Help

1

FEEDING & EATING:

SUGGESTIONS TO ASSIST TRAINING IN

S HELP SKILLS

For the infant or very young child it is helpful to carry on the
feeding process in the usual eating place and at a time when he is
hungry but not so hungry as to be emotionally upset by his need and
desire to be fed .

If he is old enough
behavior demonstrated by
at regular meal times at
seat, his high chair, on
cut-out table.-

-

to profit from the good examples of eating
other members of the family, feed him
the family table whether he is in an infant
a youth chair at the table, or in a -child's

If he'shows that he is distracted from the,teaching.task have
practice sessions alone with him.

Being spOon fed and self finger feeding may go on almost at the
same,time. However, the foods you wish him to begin finger feeding
himself should. not be. placed among other foods on his plate.

Be sure to initiate self, feeding with foods the child likes.

- 102 -

When he shows a desire to pick up appropriate food in his fingers
try to be quicesenough to guide his hand to his mouth and say, perhaps,
"Good bite ", or some other compl iment, in a pleasant .voice. 'It seems
to be a.natural impulse to often throw the bits" of food ih the
fingers off the eating surface and onto the floor:, ',The less attention
received from such beha.vior the sooner the attention-geXting action
will cease. Try not to scold or slap the offending hand, but instead,
give a firm, "Not on the floor. Put in ' 's mouth!' Good bite."

In beginning self spoon feeding, choose foods that will stick to
the spoon and make it easier to carry to his mouth without spilling.
Some to start with might be'mashed potatoes;.cottage cheese, ice
cream, apple sauce, mashed banana. i1

Many other foods can be slightly pureed in'a bleeder so they can
be more easily managed °ma spoon.

Whenever the child does something right be sure to reward him
immediately 'with a pat, clap of your hands, orsaying, "Good
boy (girl)," or "Good job." 5ay or do something to make him know you
are happy with his effort. You might also give him a "free" bite -

one he did not ,have to try to manage for himself.

You may either position yourself behind your child or in front
of him whilehelping him develop eating skills.
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Placing yourself behind him may, help you to position his hand, more
urally in palmer grasp over the handle of the spoon, and also

lows trim to give'his'full attention to the eating task.

When in front of him he can imitate you and enjoy your smile at
_each of his successes.

1. Grasp the spoon handle as the spoon lies beside his plate.
If the spoon is placed at right angles to the plate it is easier
for him, with your hand over his, to grasp the handle.

2. Carry the spoon to the food and fill it.
N3. Carry food filled spoon to his mouth.
4. Open mouth as spoon nears lips.

%If the child does not open his mouth as the spoon
. nears his mouth, touch both lips lightly with the

spoon and say, "Open.." If his mouth does not open
at this request anestimulation, put a firm pressure
with the spoon or fi' finger just below the laver
.lip on the chin. Repeat, "Open.;' Soon, just'

your retwest to "Open" will bring the desired response

5. Slide food off spoon into mouth with -lips and teeth.
(Work toward removing food from the spoon with the
lips only.)

.6. Keep the. lips closed and manipulate the tongue and
jaws appropriately depending on the consistency of
the food. Acquaint him with the request to "Chew".
If he needs, help learning to control his .tongue,

spoon food first into one side of his muth, then

thefother. Putting food he likes on his lips will
promote tongue movement between the teeth. Peanut-

butter or honey are good motivators. Ice .cream cones

are good motivators for licking.

7. Swallow the food without losing some out through his

lips. YOu might give the request, "Swallow"; and
gently stroke under the chin from front to back, to

help trigger the swallow..

'8. , Return the spoon to the plate or table until ready

for theinext bite:

10

r.
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4) VELOPING INDEPENDENCE IN DRINKING:

-104 -

A sipping cup may be a good bridge from bottTe to open cup as the child
still closes his lips on a small closed a a with/small holes, but does not .

necessarily use his tongue in actual s ing.

With of open-top cup use your choice of: A ..,..--,
a. one with two handles - one to be gigsped in each hand, -'--
b. a one-handled cup - the handle to, be grasped in the dominant,

hand and e other -plim with fingerA- spread around the other
sidede pi he cup ,/c. a handlel ss, cup to be he ,Jd between palms or fingers, and later
with cilelland.

The cup 9r small juice glass size tumbler would have only. a very small
,amount of 17i-duid in it at first. One swallow is enough to satisfy the
beginner 4ith his success, and there is not the surprise of too much liquid
flooditfg his lip, area, or the embarrassment of spilling out of the corners
of ,the mouth.

Drinking through a straw is an important aid in developing musculatu
used in talking. Also, this ability provides the child with motivation t
imitate a "grown up" accomplishment.

Choose a liquid the child really likes and is anxious for.

Place one end of the straw into the liquid to, a depth of or an inch
or two. Plft. your forefinger over the upper ,end of the strayLso that the
vacuum will Ifolt1 the in the straw. Place the filled end of the strap
into the child's mouth on top of the!tongue. Immediately release your
fingdr from the st,raig -end so that the liquid will drip-into the child's
mouth, and the slight pressure on his tongue, will trigger him to make a
sucking attempt in order to get more.

Gradually increase the amount of liquid,in the'straw, and release your
finger in inter'vals so he gets the liquid in small tastes.

As soon as he shows he is really sucking on his end of the straw, bend
the open end quickly into the container of liquid s.-that he is rewarded by
his own sucking, efforts. -
OBTAINING OWN DRINK: ;

6

When getting his own drink from a faucet, it may at first be necessary
for you to `operate the ,tap or faucet apd allow hiato hold his cup or glass
under the flowing water and learn to remove the glass as soon as there is
an adequate amount of liquid in the glass - or you should turn off the tap
when the..glase is partially filled. -

Opii',;ting the tap, holding the glass, judging the proper amount in the
glass, and Manipulating the glass so that the drink is not spilled is a
complicated job for the beginner.

120
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Obtaining
-
Own Drink

I

0

-P.

Before pouring a drink from a container ihe child should have had
considerable motor and manipulative experienCe , ith the act of pouring -as:
.send from one plo-\container to another. Rifee,.; r beans to be poured from
one container teanother give excenent Pi-aCtice in managing the container),
and'judging the ammint poured into the recepti 'le.' ,

.

s.

t.

4
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TABLE ETIQUETTE

- 1a6 -

From the time the child .is "able to play with "housekeeping" and "sel -help"
related toys these should be made available to him so that, he. has many opportunities
for imitative and free play.' Boys, as much as girls, gain from manipulation
table ware and dfshes, housekeeping tools, dressing skills dolls, etc. It is im-
portant that his play items be of a size appropriate to his ability to manipulate
them.

As suggested in the section relating to.- Feeding and Eating, the child will

gain most in acceptable table etiquette training by having his meals in the usual
eating place.

It is most important that.the chair in which he sits is the proper size with
arm rests, back and shaped seat' as n essary for his `stability or.security.

Tie food surface should be "at/a level which
1'. Allows the chil'to see his. food at the proper
,,,,..distance and angle,

2.7Is within easy reach for finger or spoon self-feeding, and
akes the Oinking cup accessible without danger of dis-

trubing hts` plate or bowl.

The/ child's feet should rest on a support - net dangle.

e.

If, at early training stages, the child,is not able to remain in his place
until the family finishes a meal , at least his meal should be satisfactorily -

completed so that he is not alloweckta_make returns to the scent of,the family
meal expecting added tid bits.

Constant prodding often brings negative responses. Corrections can be
Made by suggestions as, "Let's try . ." Of course the feeding and
eating sessions would not be entered into with the same "fun and games" approach
as many other learning experiences. Your relaxed, pleasant, unhyrried -attttude
will motivate the youngster's natural inclination to please those who 'help him to
have a comfortable, satisfying experience.

Learning to ask to be excused from the table should be encouraged in the same
way other Social Language Development activities. (Please, Thank You, Excuse me,
etc.) Other table manners such as: proper amount of food to put into the mouth,
chewing with lips closed, use of napkin for wiping lips, not "wolfing" food, not .

lying on arms on the. table, etc. are best learned from good examplesrpActiced
other members of the family added to by a quiet reminder without niakillg the chili'
the object of criticism'or ridicule.

Every child eserves to have the advantage of learning table and eating be-
havior and manners using furniture appropriate to his size, and dishes and eating
utensils of the siz shape, and utility to'''fit his needs4
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DRESSING SKILLS:

The whole business of being dressed and.undressed, diapered, bathed,- etc.,
should be accompanied by a wealth ofssimple language using both the name of the
item of clothing and the body part' related to it.

Independent dressing is best :arrived by learning to remove cldthing first:

UNDRESSING -IS EASIER-THAN DRESSING so it is well to begin the proper place-
. rrent of certain parts of the body inside particular items of clothing by encou,rag-

ingthe child to assist with removing his clothes. Use simple expressions with a

tone of encouragement and,prkise. Encourage him to repeat as:

"Shoe (sock) off -(name)'s foot." Then/surprised discovery, "There's
0 (name )'s foot."

,

e'Pulfl (name)'s arm out." "Put (name)'s arm in."

Pull shirt off (narre)"s head." 'Peek-a-Boo (name)! "'

"Pull shirt on." "There ' s (name) !"

ETC.

And, so on for each 'item of clothing and the part of the body being clothed
or unclothed, or that is to help with the procedure.

Use the same explicit language as the clothes are put on, whether you are
dressing him, he is able to help with dressing, or is doing it independently.

Help hig to straighten each garment as it is removed and to (a) lay it out".

lb) hang it, up, or (c)'Put it in the laundry.

A greater interest in his clothes can be.motivated by helping him learn where
his own clothes belong, and as soon as possible give him a choice in matching up
sets of clothing to be,worn. He can be he)ped to assist in putting away' clean

clothes into the proper drawers, putting garments on hangers and, if his hooks or
clothes pole can be lowered to the 'proper height for him Bcan take pride in arrang-

ing his clothes `properly in his closet. ,-;`

ZIPPERS: .

. . , , \
Pulling a zipper slide up or down i.1 'easier than, and should.precede, un-.,

buttoning and buttoning. It is .helpful to the child i f, the zipper slide has an

ornamental object - or even a large bead - hung from-it to make it easier to see
and easier to grasp. ,
parts together, or even disengaging the arts, is difficult for the young'self-

If the zipper is one that opens at he bottom, remember that locking the two

dresser,' and he should not be expected t manage this step. .

If the zipper doesllot run smoothly, run a bay ofsoap along the teeth on,
both ddges for a simple, non-staining lubrication.

12
I
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Sel (cont'd)

J t
BUTTONS:

.Before unbuttoning an wing of clothing is expected, the child will

have had many finger manipulation activities so that he has a good pincer (thumb

and forefinger) grasp. Buttons stfouldtelaKge enough to be easily held, and

so that the child can see the continuity of the button emerging from the opposite

side of the buttonhole as he is pushing it throught. He 'should be shown, how to

spread the buttonhole or to lift the material beside the buttonhole with fingers

'of the hand not holding the button.

Starting the unbuttoning procedure with.,a button near the middle of the

f 'series of buttons will Make the process easier as the garmentabove and below

the button being manip ated remains more firm. This also will help avoid the.
,

child's se ming natural i lination to grasp the garment at the lower edge and

attem o "rip" the b4tto,ns open. (The usual, result of this approach to un-

buttoning is "ripping" the garment, or, at least, the buttons from the garment.)

Buttoning, on the other hand, is met successfully accomplished whert begun

at either end of thmeries of buttons. Beginning at the bottom, (until he is

able to do the job without watching the procedure) makes for correct aligning .

of the two sides of the garment and helps to match each button to its buttonhole.

12.1
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GRIPPER or SNAP FASTENER:

Gam-type activities such as ".Snap Beads", wooden blocks which-ere snapped

,together to construct vehicles, etc. lead very natural ly into managing snap and

gripper fasteners on clothing.

Use the suggestions for helping alligri blittons in makir{g correct allign.5.-or

grippers and snaps.

Use many finger manipulation and finger strengthening activities as well as

exercises encouraging curved. finger ;(pincer) In opposition to thumb. Help.the

child learn to grasp the edges of the gantent to be_ closed with fingers against heel

of hand and to push the two parts of, the gripper or snap together between his thumbs.

43'

GENERAL SUGGESTIONS FOR DRESSING' EASE:

1. Place a .col o red-thread art button merke r (the same for al 1 the chi 1 d s wear-
. .

ing apparel) in the front or back (always the same location) as inside the top

back, or outside the top front of each garment ., A piece of colored' tape co6ld

be applied on or inside' the tOngue,.or inside the heel, of the child's right shoe.

He would learn that the .marked shoe belongs on the right foot and the unmarked shoe
,

is to go on the left foot.

2. Help the child learn the order in which items of clothes are to,be put on

by laying the items along the edge of his bed in the desired order and teach him to

begin always at the same end of -the bed.

3. Underpants, slacks, or jeans should be placed with front .and the waist

opening toward the child so that, as he grasp the waist, band and the garment drops

in front .of him, he can step into'the legs and pull up the ,garment to adjust the

waist band.

4. Undershirts,.slips, pull over s.hirtsand dresses should be placed with

the -front .of the garment -down and the bottom opening toward the child. Help him

learn to slide his arms into the -garment and find the sleeve openings before'liftirtg
'

the garment free froth the bed.

I 125
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SELF-HELP: DRESSING (cont Id)

GENERAL SUGGESTIONS_ FOR DRESSING EASE:

5. Blouses and shirts that open all the way from top to bottom should always

have front openings.. Lay these garments with top_ toward child, front up_ and the

two sides of the front opened out. Teach the -chtld.to slide his arms ihto the

sleeves, lift the garment over his head and down behind him. Nothing is so_frus-

trating as to find that a garment is on backward after both arms are in a sleeve,

or to place one arm in a sleeve and them "lose" the garment as an attempt is made

to bring it around behind the body in order to search, often unsuccessfully, foi. the

other sleeve.

6. Suggestion #5 also applies to sweaters, jackets, and coats.

7. The front or back:marking shoul d'also be put into hats and caps; and

right mitten or glove should be marked the sane as the right shoe..

8. Putting on socks often Presents a particular problem in getting the sock

heel started onto the bottom of the foot and-onto the heel. The child's own

color marking placed in the top of the sock will be a great help to him. Be sure

you are consistent with all the markings being either in the front or in-the back.

Help him to place a "front" marking on top of his foot or the "back." marking placed .

under his foot as he begins to put on the sock.

,

12
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TQI,LETING: - 111 -

Should this writer be accused of "training the parent instead of the

child", so be it. The.baby or young child should not be left in wet or soiled

diapers so that he accepts that condition as a natural state. The sooner he

le4i-ris-that being dry and clean is the more pleasant condition, the easier will
.,,

be the entire procedure of teaching self-management of toileting.

Since it is suggested in all other areas of training that a child often

.learns easiest by imitating the example of others, why should it be unthinkable

that the young child is allowed to observe a parent's or older sibling's use of

the toilet facilities?

As soon as he is taught that there are other activities that are carried out

indiscreet privacy he can also be taught that each person goes alone to the bath-
-,

room for toileting -,- even himself, as soon as he can maintain himself on his

toilet seat with stability and for at least a few poments without your having to

be right with him.

Use the dev-ice'on which-the child is most at ease - a potty chair that fits
. .

thp child's size and height or a seat which fastens onto the regular commode.

Some children are fri ghtened by the hei ght and open bowl of the 1 arge commode,

or by the flushing sound made under them, while some prefer to use the facility'

with more "grown-up" behavior.

Establish a schedule. For several daysskeep a record noting the exact times

of bowel movements urination. This will help you to know the approximate

intervals at which elimination occurs.

Start with bowel control. Put the child in training pants for daytime as

soon, as ptIssitple.

Do not scold or punish "accidents", but encourage keeping parities clean

and, dry.
,.
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When you have learned to anticipate the child's need for toileting from

his own expression or changes in manner of activity, take him immediately, but
,

do not make a dash for the bathroom. This only causes excitement and tension

an erase from his mind his approach to elimination.

Use familiar words and expressions easily understood and interpreted by

others who may handle the child. "Pottle." "Go to toilet." "Use bathroom."

Follow the routine given in DEVELOPMENTAL STEPS IN SELF HELP SKILLS, #6

TOILETING.

He may initiate his expression of need by pushing down at his panties or

pointing between his legs.

Do not play games nor offer anything which may be distracting from the

purpose for which he-is on the toilet.

Talk or sing softly to help him relax and to encourage him to remain on

the seat. If he rebels at the procedure, repeat 'quietly, "Sit". Do not require

him to stay longer than 5 minutes, but do not hurry him to finish.

addrink if he can take it easily and it would be suggestive to

him.

Sometimes a child, wishing to please and feeling he needs to stay on th

toilet longer, will be more comfortable and relaxed .iT he. can look at a familiar

book. Do not' read to him nor call attention to pictures in the book, as it

serves only to distract him from his purpose. If you are hoping for the child

to accomplish a bowel movement, you might grunt anal demonstrate facial grimaces

for him to mimic. Place your hands just above his hipbones and gently press in-
.

ward and downward and say, "Grunt" or "Push".

Whenever the desired> reaction is obtained, praise him.and`show your

pleasure at keeping his panties clean and dry.

.126
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. this for several reasons. One prime one may be his voluntary, or subconscious,

delight in being able to demand your fulll aria undivided attention.

Scolding or punishing, even if this seems to be the reason, will only

I
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TOILETING: (cont' d)

113

The child who persists in wetting or soiling himself may be continuing

2$ "Accentuate the negative". He may also so enjoy the whole procedure of being

cleaned, washed, powdered, end reclothed that he continues for those reasons.

A possible solution might be to insist, in a very matter-of-fact manner,

that he assist with cleaning himself and to accomplish as much self-dressing as,

he is c-apable of. Then insist on his help in washing out wet or soiled clothing.

Hold his hands in yours and help him through the washing-out procedure. He may

rebel - probably will = but remain in calm control of the entire situation. It

is not easy to hide your displeasure at such jobs, but you' might say, "

likes clean pants. 14omnri e likes to -have clean pants ."

thank him for his cooperation, even if it was unwilling, and suggest, "

will have clean pants now."

Whenever the child has made a trip to the bathroom, whether or,not he has

accomplished elimination, follow through with the-remaining steps of replacing

clothing, flushin9 the commode, washing and drying hands etc.

123
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7. -GROOMING

A. WASHING

- 114 -

From the very earliest experiences of being bathed, the youngster
will have learned to expect the body part.named to be wphed. He has -

already played games of "Pat-a-Cake" (hands) and "Peek-A-Boo" (hands
over eyes), and imitated your facial expressions (blinking, pursing
lips, tipping head, etc.).

So, when you ask him, "Hold out your hands," or "Show me your
face so I can wash you," he will be able to comply.

Offer him a steadying hand for both hands and face washing.
The process is to be entered into without threatening overtones. He
will, undoubtedly, not respond happily to harsh, irritated expressions
from you, and probably would be frightened by a wet wash cloth cover-
ing his entire face (eyes, nose, mouth).

If he has learned that "Wash-Up-Time" is one for mutual satis-
faction, and that his appropriate response will bring your approval,
he will move smoothly through the succeeding steps toward complete
independence in washing and drying:

Expect something less ihan,an expert job - even a few spills
or soiled towels = during early training. Reinforce with praise
his honest efforts toward washing to please you. He will strive
to become satisfyingly independent as soon as he is able.

B. HAIR CARE & C. TEETH

Developing self help skills in the grooming of hair and the
care of teeth is fun when done before a mirror with one's self both
actor and the audience.

The youngster will h '0 heard names "comb" and "tooth brush"
used as the article with which his hair and teeth are groomed. And
he will-have learned that "comb" is used on hair and "tooth brush"
on teeth.

He should be allowed to observe his parents or siblings using
both in their personal grooming, and to make experimental movements
with each applied to himself. With the right encouragement he will
move through the steps to complete and satisfactory independence.

,3 0



SOCIAL SKILLS

B. Self Help Skills

V. NECESSARY EQUIPMENT:

tr
Cr.

Materials used in, each activity are suggested in the activity de-

scriptions. Feel free to substitute materials which may be of greater
interest to the youngster or which You may have more readily at hand:

VI. SUGGESTIONS' FOR ADDITIONAL ACTIVITIES:.

Feel free to modify or add to any suggested activity to.obtain the I

objectives given in part II.

,

No.
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CCM: STANDARD SCHOOL, INC.
1945 Hoover 'Court
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Distribution Center
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Rifton, N. Y. 12471'
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800-851-3360
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154 Jeri cho Turnpike
Floral Park; N. Y. 1100'1z

DEVELOPMENTAL LEARNING MATERIALS
7440 Natghez Avenue
Niles, I11. 60648

EDUCATIONAL ACTIVITY, -INC.
`Box 392

,

Freeport, N. Y. 11520 '

ENVIRONMENTS', INC. k

Early Childhood Education Division
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Laurel Bay, S. O. 29902
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Chi pa go , Ill. 60680
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-119
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"Peabody Language Development; Kits"
Level #P and Level #1
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"Visual-Perception Skills" Groffman
Set of seven color film strips

"Developing Cognitive Skills in Young
Learners" - Greenberg and Gurian
Setof color film'st'rips
Equipment & Materials Catalog:

Catalog tof Programs and 'Materials

for Preschool; Kindergarten &'
Primary Grades

"The Frosting Program for the De*looment.
of Visual Perception

"The Parkinson Program for Special.

Children"
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MAFEX ASSOCIATES, INC.
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Jphnstown, Pa. 15907'

McGRAW-gILL FILMS
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"Loops to Learn By"
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a special cartridge projector

"Nerf" items, sold only in wholesale
lots of full or half-dozen'

Special Education Catalog

Catalog of Developmental Programs
for Early Learning
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ACTIVITY'NUMBER

Introduction to Program:
1 - 6

-r

7

8,- 9 .

10 -.12
13-- 15
16 - 17-
18

19-27

28'

29

30

31

32'

33 38

39 - 41
42

43 45.

46

47 60
61

62

63

64

65 - 71
72 - 73
74 - 80
81 - 85
86 - 88
89 - 93
94
95 = 97
98 -

INDEX OF ACTIVITIES

1

I

MASTal 'MPF,

. NUMBER

"Learning That is Fun and Play" Tape 12, Side 2
Listening to and Imitating
Humming & Singing Sounds' Tape 5, Side 1
"Pat-à-Cake" . . Tape 6. Side 2
Tambourine Pat Tape 6, 'Side 2

Vocalization TAner7.
Imitating Sounds and Actions
Nursery Rhymes
"Good Morning F "

Pointing & Imitation of
Animal Sounds
Imitation and Mbtor Response to Tape 40

Words
-"my Fingers"

"Put My-Hands on MV Head"
"Put Your Foot'Up" , .\

Roll Over

$

Tape 5

1.1aptz 9

Tape 1

Auditory MemorySpan - "Simon Says"'
\\Z!:Parts

erections with Ball
Btu ding with Blocks.in Imitation
Eye Tracking & Eye-hand Coordination
Listen and Do
Muscle Strength*Training
Motor Activity: "Cubes in Can"
"Lif. and Bump"
Colors
Cross-LateralActivity with
Number Activities .
"What's Your Name?'
Up and Down
Fast and Slow
In and Out
High and Low

and Under
Big and Little
Loud and Soft

Hands

Tape 21
Tape 21
Tape 21'
Tape 25
Tape 13
Tape .26

Tope 35
Tape 12, tide

'"ape 12, Side 1,

Tapc 14
Tape 11
Tape6, Side 1.
Tape 41
Tape 16
Tope 12, Side

Tape 37
Tape. 15

Tape 10
'Tape 38, 39, Side 1
Tape 28
Tape 27
Tape 36
Tape 8
:'one 3

Many activities in this section have been adapted fiau the Music Therapy
Curriculum, "Activities to Stimulate Responses Through Rhythm and Sound" developed
by Karen R. Davis, RMT- The inclusions here, and the adaptations are with her
permission. .

Melodies original with, Karen R. -Davis, RMT, Roy, T. .9ceggins, RMT, and
Margaret-G. Young are given pages 67 - 90 of. this section; and are used with
permission,

r

Tese activities are a portion of the entire Developmental Programs originally
precorded on cassette tapes, which may or may not ,be available through the Coastal
Center. The Master, Tape numbers are given in .the index of activities (above).



/Part IV Developmental Learning Experiences
Make full Use as outlined ink Part VI Suggestions for Additional Activities

of each program section, as well as others deemed to be appropriate toward
reaching an objective.

Bardwell, Ann S.

Piagetian Schema

Bell, T. H. Soft Back
Hard Back

Braley, "Willtam T., Konicki ,

Cratty, Bryant J.

4
Gordon; Ira J.

Harvat, Robert W.

He) fenbein , Louis N.

Painter, Genevieve

$2.00 Director, Developmentally Delayed
Infant Edutation Project, "The Nisohger
Center, 'Ohio State University, Piagaetian

Based InTant-Stimulation Curriculum, 1972

$4.95 Your Child's Intellect. Sal t

$6.95 Utah. OlyMpus Publishing Co

Geraldine; Leedy, Catherine.

$4.95 Daily Sensori-Motor Training
Freeprot, N,Y.: Educationai
Inc., 1968.

Lake City,
., 1972

Activities.

Activities,

$2.95 Developmental Sequences of Perceptual-
Motor Tasks. Freeprot, L. I. , N.Y.:

Educational Activities, Inc., 1967

$3.95 . Baby-Learning Through Baby Play.
New York, N .Y .4 . Martin's Press, 1970

$2.25 Physical Edution for. Children With
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Columbus, Ohio: Charles E. Merrill-
Publishing Co., 1971
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Pa. Mafex Associates, Inc., n.d.

$6.95 Teach Your Baby. New York, N.Y.: ;Simon_
. and Schuster, 1971. .

1
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The following Music Activities books'ire some that have been widely used

and can be highly recommended for their suggestions, songs, and activities to

be used with young children in training toward specific developmental skills

and response patterns.'

Music Activities for Retarded Children, 1965

David R. Ginglend & Winifred E. Stiles
Abingdon Press, Nashville, Tennessee

American Folk Songs For children,_ 1948

Ruth Crawford Seeger
Doubleday & Company, Inc.;
Garden City, New York

Exploring Music, Book 1 1966

Eunice Boardman & Beth Landis
nolt, Rinehart and Winston. Ind., New York

This Is Music, Book 1 1966

William 127-ur,'Senior Author
Michigan State University
Allyn and Bacon, Inc.
Atlanta, Georgia

Making Music Your Own, Book 1 1964'

Landeck, Crook, Youngberg, Luening
Silver Burdett Company'
Atlanta, Georgia



TAPE SCRIPT

Introductory For Parents & Staff
LEARNING .THAT IS FUN AND PLAY

There are experiences in the form of games and play you can provide your youngs-
,

ter which will help him.to learn. The most helpful of these learning experiences are

veasy for you to supply and are great fun for both of you.

The garies you will. play with your youngster will do several things

1. They will help to develop basic skills such as focusing the eyes,
coordinating eyes and hands, distinguishing differences among similar
objects.

2. These basic skillswill be useful in exploring the world around him.
They will help him to find new ways to explore and deal with new
situations.

,3. Your youngster will have fia4 learning. He will get satisfaction from
the activity or game itself and will learn to plan his actions to get
desired results.

4. Your youngster will learn many things about himself and his relation-
ship to other people ~in his world.

5. Because you will be playing these games with your youngster you will
find that one of the most important rewards ip to see his growing con-
fidence in your dependability and good will. You will be, building with-
in yourself a new joy in his accomplishments and in the feeling that yo'u
are having a real part in his progress.

You will.find as you go along that your youngster shows a decreasing need .for you

to control and order the games. It will be a joy to see him exploring, ihifenting, in-

itiating activities -himself.

No two youngsters are exactly alike. There is no plan to try to make any one

fit any rigid schedule or sequence or performance level. He will really enjoy lots of

these games, but probably not all of them. Unless he finds the activity fun there is

no reason to insist that he do it. Encourage him to play the games but do not force

This does not mean that you db not introduce the same activity to him at another

time just because he didnot want to play the first time. Often it takes repeated

14.1



introduction and experience with an activity,

him to be ready to take part in an activity.

sure to_make him wary of some particular

I

alorig with just plain "growing up" for

Pressuring him before he is ready is

whenever he sees it is to be presented.

One sure safeguard against presures which

that you have fun, too. The youngster can sen

11 "turn him off "' is to be sure

almost immediately if you are pre-.

senting hip with a task that you are determined he must succeed in. He will not

always progress in a smooth step by step manner. The important thing is to, provide

him with many interesting opportunities to explore and learn and to interact with you.
ti

AND - - feel free to think up new things to do and new ways to do some of the

games that will be suggested you play with your yoUngster.

The first games can be started when your youngster is flat on his back or his

stomach. They will help him use (develop) his ability to move his eyes, head, and

hands and to make sounds.

These first responses, expecially his early Sounds are the first step toward

language. He responds to expreis happy feelings of pleasure, eagerness, and sat-' -

isfaction, and also to show discomfort. Undoubtedly, he has already learned to

respond to his mother's voice as well as to sight of'his mother. Perhaps he isal-

ready trying to imitate her sounds. Then he will imitate the sounds of other people

and ofother things and will be doing some babbling of his own.

At this stage it is important to let him know that his efforts at response are

having an effect. When he makes a sound he should get a pleasant response; when he

turns his head toward a noise he should be able to see what made the noise;, when he

reaches toward the colorful obSect.being moved to get his attention, or toward the

rattle being shaken for him to hear, he should be allowed to touch it, or even to

hold it if his fingers attempt to grasp.

'A real pay-o f for his efforts is important:both because it adds to his enjoyment

and because he this encouragement. He needs to know that the world around him

is worth explorng, that his efforts make a difference.
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Adapted From: MUSIC THERAPY CURRICULUM
Prepared by: 'Carey. Davis, RMT

Use for ATTENTION, IMITATION, AUDITORY TRAINING

ACTIVITY 1

At an early age, your child learns to listen to sounds around him. Music

is one fun way that he can learn to listen. Before naptime or during a quiet

time for the chili, take him and either hold him on your lap or rock him,

Play the songs on the tape supplied and hum along with the song. Make this a

pleasurable time for the child. If he makes any vocal sounds in return to

,our humming and smiling, be sure to imitate them immediately. This will help

the child to continue making the sounds. The songs on the tape are "Lullaby!"

and "Bye, Baby Bunting". Hum each at least two times.

ACTIVITY 2

In the following activity, swing the child gently to the music. This

could be done just before naptime, or at any time when he is comfortable and

will enjoy the music and the movement. Take the child in your arms and gently

swing or sway to the music. The songs recorded on the tape are repeated two

times with a pause between songs. "Rock-a-bye Babe and "twinkle, Twinkle

Little, Star.

ACTIVITY 3

At a time when your baby is lying in his crib awake or in his playpen

playing quietly, turn on the tape that has been supplied to you, or sing the

songs yourself; When music is heard, move in front of the child so he can see

you clapping your hands, smiling, any motions which seem to be pleasing to the

child. Try humming song or making an "00" sound or any other to the music.

The songs on the tape are "Bye; Bahy Bunting" and "Twinkle, Twinkle Little Star".
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Adapted From: MUSICTHERAPY.CURRTCULUM
Prepared by: Vareu R. Davis, RMT

G1.

ACTIVITY 4

- 2 -

For this activity, sit in a chair with the Fhild on your lap so you can

easily bounce or lift him,when the. music starts.- Either use the tape supplied

,

to you or hum and sing the songs. Centlibounce the child in rhythm with the

music. As you hum or sing along, smile, or make any other expressions that

ere pleasing to the child. Remember, if the child makes any vocal sounds to

the music such as cooing or laughing, be sure to imitate these sounds immediately,

or reinforce in some other way. The songs on the tape are "Hickory, Dickor1

Dock" and "To Market, To Market".

ACTIVITY 5

Have the child lying in his crib'or on a blanket on the floor to do the

following games. You can do these with the tape supplied to you or singing

or saying the words yourself. Remember to make it.pleasurable to the child

as you do the traditional motions. After you have done the motions yourself

a few times, begin to'move the baby's hands and arms in the same motions. The

important thing is to encourage your childio,make sounds of his own as you

say or sing these rhymes to him. The songs are "This Little pa7 and

"Pat-a-Cake".

ACTIVITY 6

Now that yOUr child is making sounds, we want him to begin copying, the

'sounds you make and imitating actions or hand movements that you do.

Ycin 'ghould.begin to pork on specific sounds, having the child make the

sounds he hvars from you* It will be necessary to begin with only_one or two

sourids and then teach others. The main interest is, to get your child to imitate

you as you make sounds or movements.

At first you will have to begin by showing the child simple /motions. Help

him if, after several tries, he does not attempt to copy you on his own.
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AdiTtod From: MUSIC THERAPY CURRICULUM
Prepared By: Caren R. Davis, RMT

ACTIVITY 7

Playing "Pat-a-Cake" with your child is a helpful game which can be done

sevral times throughout the day. Have him in, position so he can see you.l

Playing the game to music and song can be real fun, and helpful to encourage

him toward using his hands directly in front of '11.m.

' Begin by saying, or singing, the "Pat-a-Cake" words, clapping your hands

so he can watch your motions and have a chance to copy you.

Sing or say the song again and guide his hands in Cie clapnin3 motions.

Teach the Lhild only the clapping motions at first, and Ilelp him to clapr

throughout the song. Add only one more of the game motions at a time. Do not

go on to the next motion until. he has made good attempts to follow eob ,f the

pfcvious ones.

Ilse the words to the traditional nursery rhyme, "Pat- a--Cake ".

ACTIVITY 8

"Tambourine Pat"

41,
Fdr the activity of patting on. the tambourine, musicshould be added

. 'whenever poseible tAi make it more fun.' We hope this will encourage a feeling;

of and a response to rhythm.

Take the tambourine,' or some other instrument that has been given to you

and hold it in front- of the child. (A bowl, pan, or empty bOx will serve this

purpose just as well.) Pal on the instrument two or Oree times. Hold, it close

enough to the child for him to be able to pat, too. Encourage him to pat with

you. If he doesn't copy you, take his lind and gently pat it on the instrument.'

Feel free to continue helping until he is able to pat alone as soon as he hears
"41

.music.

fa.

It-is not important that he pat the same number of times.that you do,

only that he imitates'the action or patting... Be sure,he is rewarded by a..
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Adapted From: Music Therapy Curriculum
Prepared by: Karen R. Davis, RMT

smile, bat, or other reinforcement once he begins to copy you.,

Say only the word pat as you pat on the instrument; and as you help

him to do the same. This will give him another action word in the repertoire

of words to which you want him to respond..

./ .

Theis activity again asks the.child to copy your tapping on some instrument.

ACTIVITY y

:Music should'be added-,to make it more fun for the child. As you tap on the

instrument, take the child's hand and tap it gently if he is out already copying

you. Remember it is important only that he tap, not the number ortimes or

whether it is done in rhythm Lc) the music.

"To Market, jFo Market" is a good .example of a nursery tune to use for

this activity, tough any nursery tune with a stron will do very well.

VOCALIZATION

. . .

The following maybe'helpful when the child is.first learning to make

sounds.

"To Market''To Market"

Instructions to Parents:

ACTIVITY ID

ci?

Any song calibe used for tongue -roll singing when the parents are playing

with the child. The following should 13s. used fin. this purpose. The words will

be song the first time._ with "la's" on repeated times. The parents should

Continue to make these activities as much fun as possible. You might try

. .

setting the child on your lap and bouncing Kim up and down like a galloping

pony as the song is song:

1. Words.

2. La -la

3. La-la

4



Adapted From: Music Therapy Curriculum
Prepared by: Karen R. Davis, RMT.

ACTIVITY 11,

Instructions

5

Any familiar nursery. rhyme or song may be used to encourage your child to

make sounds. Try singing it leaving off any words, just humming or singing on

an "00" sound or a "la" sound. Here the nursery rhyme "Bye, Baby Bunting" will

be used on each of these sounds: a hum, "00", '"la"

ACTIVITY12.

The following song has been recorded to encourage .'the 'child to make

sounds. Try to get him to,capy the sounds you make and the'ones on the tape.

You may repeat each sound 'without the tape if the child is trying to copy

your sounds. Be sure to reinforce the child if he copies your sounds eyed°

though they may not b.e exactly like the sounds you made.

Twilikle Twinkle Little Star - Hum

"00" sound
Sing -Words

There are other sounds that you have Probably heard your child make.

Use these sounds with the melody of the song. Some other sounds which may

, be used are "ba", "ta", "ka",'"da-da-", "ma", or "mum ".

ACTIVITY -13

A, fun way It, get the, child to copy your actions and sounds is used in

this game. A familiar nursery song has bden recorded to sound like an Indian

song. Sing along with-the music using sounds the child can already make,

such as "00" or humming. While humminalong, pat your lips as if singing an

Indian song. Try toget the child to imitate the batting and the sound. It

he doealt try to pat his mouth, you pat your mouth to show him how. Then,

take his hand and pat his mouth., You may have to do this several times before

ht/ 'walls to copy you. Be sta-e to watch him closely and encourage any attempt

i
.

he makes to copy your patting or humming. Melody c4:. "Bye, Baby Bunting"

Use Indian -like rhythm

Ati



Adapted FrOm: MUSIC THERAPY CURRICULUM
. Prepared by Karen R. Davis, RKT

ACTIVITY 14'

.

This song is one' to the child's imitation of yciur actions.

Listen to the song and do themotions with the song. Be sure the.child ,is

seated in a position where he can see'you'and enjoy watching you. After you

have done the motions for kiln to see, take.hi hands and help him do the

motions., If he doesn't want to do them, don't force him. Just, let him

watch you again. Continue moving his hands for hiM until he begins to

make the,mptions alone, copying you you d4 the motions to the Music.

It may be sometime before he can d the whole song but reward any attempts to

imitate by a smile., sa ;() other-reinforcememt.

"Clap Clap
0

ap YorHands"

"Clap, Clap, Clap Ytur Hands":

Instructions

Now this fun song may be used to enable' the child -to use body movements,

CIP

(Words as # 1'

ACTIXTTY

Traditional` "Old Joe Clarke"

following phe directions of the gong. When the song says; "la, la, I...."

everyone will hold hays and go arouild'in a circle. ,Since we want the child

to make sounds, make it a part of the game that everyone going around the

circle must make the "la" sound. Practise the words and motions several times

before beginning the song. optinuee;ch verse In the same manner. ,t

Activity with Child: Say to the Child.,

"We are going t listen to a song that has lots of movements which you

can do. The song ill tell you to clap your hands or tap your Feet or some
.

other motion to the music. Let's stand up and make A circle. After you have

clapped together, the music will say "la, la, la..." You will hold hands and

:14
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- 7

:Igo around in a.circle to this part of the music. As you so"areund;
, ..

one mast sing "la, . la" with the 'Thusic." .

"Clap,
.

Clap, Clap Your Hands"

.,

'1.Clap, clap, clap. your. hands, Clap your hands together, ,

4? i.

Clap, clap, clap your hands,: Clap'your hands together
La, la, la, la, .1,a, la, la;' La, la; la, la, la, la,

La, ia, la, la, la, la, 'la; La, la, la,, la, la, la.'

2. Tap, tap, .tap your feet

- 3. Ndd, nodnod your head

4. Swing, swing,: swing your arms

5.. Blink, brink, blink your eyes

O.

NURSERY RHYME GAMES

In t'he'se games you will be teaching your child two nursery rhyrtle.s.

Make the movements for the rhymes in the traditional way. Your home visitor

can show you. Encourage your child to make the movements shown youand
1

to

join the family in saying the rhymes.

, ACTIVITY 16

"THIS LITTLE PIG" ' (Spoken)

This little Pig went to market,
This, little Pig stayed at home;
This little Pig had roast beef,
This little Pig_had none;
And this little Pig cried, ,"l4e, wee, wee,."

All the way home.

This game can be played with fingers or toes, and should be dope with

both .from time to time.

Repeat several times, or as'long as,the child's 4nterest can be ,

held to the activity.

, 143
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Adapted From: MUSIC THERAPY CURRICULUM
Prepared by: Karen R. Davis, RMT

.44

ACTIVITY 17

Now let's do a song game; "Ring Around -the Rosey".

Remember to do the motions o the words.

^8-

"RING AROUND THE ROSEY" (Sing the tr
o

Ring around the Rdey.,
Pocket full of posies,
Up, up, up -
And - down.

oral song)

... 0
Repeat several times, or as long as the child's interest can be held to

the' act ivity.

0

ACTIVITY to be duplicated in ATTENTION, AUDITORY-SENSORY TRAINING, EYE-HAND

(pointing), IMIIMION OF SOUNDS, AND SOUND DISCRIMINATION, FINGER MANIPULATIONS.

.. #1111, ..41101,000

ACTIVITY 18

"GOOD MORNING FARM": Book by Betty Wright; Fred Weinman, illustrator;
Golden Press, jtacine,, Wisconsin . .

Casette Program Prepared by: Karen-R. Davis; RMT
Margaret G. Young, DevelopmentallSpecialist 4,

Be sure both of you are seated comfortably. It does not matter whether

the child is on Your lap, sitting beside you, ar across a litule table from

you.' As in all activities, show enthusiasm; make it something to look forward,

to because it is going to be fun.
.

-After yOu and the child have Looked at the cover of the book, open the

book and turn' the pages as yod read the script text or listen to the tape.

Poini,at each animal as you name it and be sure the child is looking at the

picture.

Encourage the child to point to the animal In imitation of your pointing.

Perhaps you may need to guide his hand or pointing finger, and be sure his

eyes are following his pointing finger.

Look together two or three times. Encourage .'him to "Turn the page" at.

156
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Adapted From: .MUSIC THERAPY CURRICULUM
' Prepared by: Karen R. Davis, RMT

your request, and assist hib in separating the pages so they can be turned
_ .

,

sr at a time, Encourage,pointing by asking, "Where is the ?"

I he is 'able to. say, or is learning to say, the names of the, animals,- encourage

his respodie. Make the sound of the animal and encourage him to imitate ,the.

sound and, finally, to initiate the sound as son as he sees the picture.

The several goals of this activity are:

1.. Attending throu he duration of the activity of 1(Cokinst

at the.book of pictures-and listen ng to the recording.

2. Pointing to the picture of each animal as it is named vtd

maintaining attention on that'icturetintil told to turn the 'page orto

look ht the next page. eel

3. Turning theepages of the bcQk one' at a time.

4. Approximating theltpunds of the animals pictured in the book.

5. Nabing the animal's in theSictures.

6. Correct-identification of named nimal by pointing to the

picture, approxibating its sound, or repeating the name as it is pointed to.

Zvi
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SCRIPT

"Good Morning Farm" Tape

(If using the cassette }YOU will hear bounds of the animals in the picture book)

____

OtherWise, you provide the animersounds indicated.

Open the book and find the picture of the horse -

The horse sounds like this.

. .

(Sound of Horse)

Can you sound like the horse?

rTurn the id' age and find,the dog -

,(Sound of Dog)

Now, turn the ..page, find the cat

.(Sound of Cat)

On'the other side are-some sheep

*(Sound of Sheep)

I

Turn the page and find the donkey

(Sound of Donkey)

One baby goat is calling to all the other goats we can't see.

(Sound of Goats)

Turn the page - - - have you ever heard baby chicke_go cheep;-sheep?

(Sound Baby Chicks)

Turn the page find the ducks.

(Sound of Ducks)

Find the rooster- on the other side

/

(Sound of Rooster) .

.

Turn the page, rook at the pictures of the cqws.and baby calves.

Co.we say: "RoO". Baby Calves say "'Mae Mae

Tuin the page.-- The bunnY rabbit ii.very quiet,- It just_
hopr'hOp, hop, across the grass.

2



Script of "Good Morning Farm" tape
Page - 2 -

Do ybu think thc baby .bird hears other birds chirping?

(Sound of Birds)

Turn the page, look at the k ittens.

(Sound'of Kittens)

Next find the big turkey.

(Sound, of Turkeyy.),,,

...
Turn the page, look at all the pigs

(Sound of Pigs)

Turn the page, find the colt and the baby goats. Do you
remember how they sounded?

And when you turn the page, you'll find another horse,

(Sound of Horse)

Turn the,page this is a baby deer lying very quietly in
the woods.



Adapted From:. MUSIC THERAPY CURRICULUM
Prepared by: Karen' It. Davis, RMT

ACTIVITY 19

"Clap Your Hands Til The Music: Stops"

- 12 -

In this game you will be trying to get your child to imitate wivt. you

do. The worls explain exactly what to do. Use the music -of the tape if

it is provided for you, or use any music of strong 4/4, or slow march beat,

or you may chant the'words in rhythm, stopping-the music, chant, or motion

.it chosen intervals. Be sure the youngster is watching you closely as well

as listening to the words and music.,

liat first the yOwngster cannot do the motions independently,%ghen

help him. For example, if the song says, "clap yourthands," take his

hands, and clap them together. Do-not hesitate to help., but always encourage

him to.do'ihe motions alone. Be sure to make this a fun game:

:Clap'your hands, clap your hands;

Clap-your 'hands till the music stops."

2_ Shake your ,hauds

3. Roll your hands
4. Swing your arms
5. Tap your feet
6. Step up High
7. Nod your head
8. "Wave bye-bye

.

. ACTIVITY 20

4 ,
'Take Your 1 :1t! le Hands"

. Hit same suggestions for this activity as for #1g (above).

"Take your little hands and go clap, clap, clap,
Thk your little hands and go clan, clap, clap,
Take your little hands 'and go clap, clap, clap,
Clapping as we go."

2. Feet - tap 6. Eyes - blink

3. Head - nod 7. Feet march

Head - shake
dt-ms- swing.

8. Hands - shake
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Adapted From: MUSIC THERAPY CURRICULUM -'13 -
Prepared by: Karen R. Davis, RMT

ACTIVITY 21

Follow the same suggestions for this activity as for #19.

"If You're Happy and You Know It" Traditional tune.

"If you're happy and you know it, clap your hands;
If you're happy and you knoW it, clap your hands;
If you're happy and you know it, Then you really ought to show it;
If you're happy and you know it, clap your hands."

2. Stamp your feet
3. Nod your head
4. Turn around
5. Ring the bell
6. Beat the drum
7. Wear a smile

ACTIVITY 22

"Everybody" Music Activities for Retarded Children
Abingdon Press, New York

p. 48

Follow the same suggestions for this activity as for 19.

_Everybody likes o clap their hands:I
Everybody like to clap their hands,
Everybody, everybody, everybody, everybody,
Everybody likes to clap their hands.

2. Beat the drum
3. Play the sticks
4. Ring the bells
5. Toot the horn
6. Take a nap

ACTIVITY 23

"Open - Shut Them"

Follow the same suggestions for this activity as fc:R 19.

Open, shut them; Open, ,shut them;

Give a little clap, (Clap)

Open, shut them; Open, shut them; .

Put them in your lap.

Creep them, creep them; Creep theM, creel th
Right up to your chin,
Open wide your little mouth,
But do not put them-in. .

155
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Adapted From: MUSIC THERAPY CURRICULUM 14--
Prepared by: Karen R.: Davis, RMT

ACTIVITY 24

'The Bus Soggy'

Follow the same suggestions for this activity as for119.

"The Bus Song"

The wheels on the bus go round and round,
Round and round, round and round,
The wheels on the bus go round and round,
All through the town.

"Five Little Duc'et

Instructions:

2. Wipers go swish
J. Horn goes toot
411, People go up and down
5. Driver says "sit downlease"
6. Door goes open and shut
7. Lights go blink:blink, blink

ACTIVITY 25

Follow the same suggestions for this activity as for 119.
,

"Five Little Ducks"'

Five little dUcksthat I once knew,
Fat one, short ones, skinny ones too,

But the one little duck with the feather on,his back,
He rides the others with a quack, quackAge5jc,
Quack, quack, quack; Quack, quack, quack,
me rules the others with a quack, quack; quack.
Down to the river they would go,

Wibble, wobble, wibble, wobble, to and fro,
But the one little duck with the feather on his back,
He rules the others with a quack, quack, quack,
Quack, quack, quack; Quack, quack, quack,
He rules the others with a quack, quack, quack.

(repeat 2 times)`

_1 5 c;



Adapted From: MUSIC THERAPY CURRICULUM,
. Preared by: Karen R. Davis, RMT

ACTIVITY Zb

"Let Your Hands Go Clap: (Scoggins) Traditional tune:
"Mary Had A Little Lamb"

Ins ructions:

Follow the same suggestions foe this activity as for #19.

"Let Your Hands Go Clap" :

-15::

Touch your toes and then your knees; Touch your toed; touch your knees,
Touch your toes and then your knees, Andlet your hands...go Clap.

Todch the floor and stand up ta11; Touch the floor; Stand up ball:
Touch the froor and stand up tall; And let your feet go stamp.

Lift your foot and kick the ball; Lift your foot; kick the ball;
Lift your foot and kick .the ball; And let your hands go clap.

Hug yourself and turn around; Hug yourself; turn around.
Hug yourself and turn around; Andlet your feet go stamp.

Lift you knee up in the air; Lift your knee; in the air;
Lift your knee up in the air; And let your hands go clap.

Stand on tiptoe, turn around; Turn around; turn around.
Stand on tiptoe, turn around;- And et your feet go stamp.

Point your toe and take a'bow; Point your toe; take A bow;
Point, your toe and take a bow;, And let your hands go clap.

Bend your body down and up; Down and up, down and ug;
Bend your body down and up; And let your feet go stamp.

Rock your shoulders side to side; Side to side; side'eO side;
Rock your shoulders side to side; And let your hands go clap.



Ad'apted From: MUSIC THERAPY CURRICULUM
PreparedBy: Karen R. Davis, RMT

ACTIVITY 27

"When I Am Happy" (Scoggins).

Instructions:

q

Follow the same suggestions.for this activity asfor-#19.

. "When I Am Happy"

When I am happy, I sing; La, la, lay la, la, la, la;
When I am happy, I sing; La; la, la, la; la, la, la;

*00And I like to clap my hands; (music)
And I like to clap any 11;10ds; (music )

When I am happy, I sing; La, la, la, la, la, la, la;
When amhappy, I sing; La, la, la,'1a, la, la, la.

-16 -

I

2. Stamp, my feet

3. Beat the drdm
4. Nod my head
5. Play the sticks
6. Ring the bell

S
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Activities to be duplicated in IMITATION SELF-IDENTIFICATION,
GROSS and FINE MOTOR 17

Activity I.

ACTIONS:

ACTIVITY 28.
;

MOTOR ACTIVITIES WITH SONGS ON CASSETTE

My fingers! My fingers!
Fingers on my hands.

My fingers! My fingers!
Aren't they so grand?

Wiggle-ee fingers,
Squiggle-ee fingers.

I use them to reach.

Holding fingers,
Scolding fingers,

I use all of - - - -

My fingers! My fingers!
Fingers on my hands,

My fingers! My fingers!
Aren't they so grand?

CLAP! CLAP!

MY - - Hands extended, fingers spread. '

FINGERS - Hands fisted and brought back against body.
REPEAT
FINGERS ON MY HANDS. - - Hands extended, fingers spread, palms down.

REPEAT "MY" & "FINGERS" ACTIONS
AREN'T THEY SO GRAND - -_Hands held up, palms forward.

WIGGLE-EE FINGERS, SQUIGGLE-EE FINGERS - N. Wiggle fingers about in air

or on a table surface.
HOLDING FINGERS - - Hands clasped,' fingers interlaced.
SCOLDING FINGERS - - Forefinger pointed on both hands and shake in

"scolding" fashion to beat,of music.
I USE ALL OF - Hands extended, palms up.

Repeat actions as described above for last four, ines of song.

(CLAP! CLAP! - - In time to the two finishing chords of 'the music.

PT

Repeat as often and as many times as the child''s
enthusiasm in the game is maintained'.

Record: Learning BaSic Skills Through Music, Vol. II; Hap Palmer

- Activity Records, -Educational Activities, Freeport, N.Y.

?

4 ""-

.ii.t-1
1)t)

Prepared by:
Margaret G. Young
Developmental Specialist

.
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ACTIVITY 29.

MOTOR ACTIVITY

Activity II. .

Put n hands on my head,
On'my'knees and my toes.

Put my hands on my ears
And my eyes and my nose.

Oh, isn't this fun?
Isn't this fup?

'Now I'll start to jump and run.

I'll jump, jump, jump, jump'
jump, jump, jump.

I'll run, run, run, run,
run, run, run.

-

SPOKEN: NoW, let's do it all again!

-t

In the first four lines of the song the hands are to be placed
on the bady parts mentioned.

Second part: Clap in time to the music..

JUMP: Work toward a two-footed jump, both feet leaving the floor
simultaneously. Encourage a slight ,knee' bend s,o that the'

youngster gets the feeling of the motion required to elevate
himself off the floor.

RUN:' Run in place.

Speak, and try to encourage, the child to say the words, too

"Now, let's do it all again!

Repeat as often and as many times as the child's
enthusiasm in the game is maintained: e-

Record: Leaining Basic Skills Through Music, Vol. II; Hap Palmer
Activity Records, Educational Activities, Freeport, N.Y.

160,

Prepared by:

Margaret C.

Developmental Specialist--



ACTIVITY 30.

!CDR ACTIVITIES

Activity III.

Put your foot 'up.

Put your foot down.
Turn all around-

And DOWN, DOWN, DOWN!

If the youngster is unable to maintain, balance on one foot hold his
hands, or one hand, and have him mirror your raising one foot
at a time. Work with raising the same foot with-each time the
game is played until he is thoroughly familiar with the activity.'
then change to the other foot to be elevated.

TURN ALL AROUND - - Hold both- "hands and circle as in "Ring Around,
A Rosie".

DOWN, DOWN, DOWN - - Knee bend to a squat.

Repeat as often and" as many times as the child' s
enthusiasm in the game is maintained.

Prepared by:

Margaret D. Young

Developmental Specialist



Adapted From: MUSIC THERAPY CURRICULUM
Prepared by: Karen R. Davis, RMT

ACTIVITY 31

Roll Over:Roll Over

Instructions:

The purpose of this game is to have the child roll over, pick up an

- 20 -

object from an elevation of approximately-4" so he must reach ui for it.

He then rolls over again placing the object on another elevated surface.

Be sure he reaches, with both hands and lifts hislegs--aoL just his feet

or knees, but his legs from the hips. The arms are extended over the hefi'dj

and his head is lilted as he looks to reach for the object. Begin with

the child ,lying on the floor on his tummy, feet together.

Each time before beginning the game, ask the child, "Can you show we

how you roll over?" and ,let him do so*freely. Also ask him to demonstrate,

"picking yp 'the object in both hands:" Do not hesitate to demonstrate the

action to the child, pr to help him through the actions.

This activity has been recorded on cassette which can be used while

li!laying the game, but can be engaged in just as effectively to the words

chanted rhythMically.

"Roll Over, Roll Over"

Roll over, roll over, Pick up what you see:
Roll over, roll Over, Put it here now for me;
Roll over, roll over; Pick up what you see;
Roll over, roll over, Put it down here for me.

Roll back now, roll back now, Pick up what you see;
Roll back_ now, roil back now, Put it back' Isere for me;

Roll back now, roll back now, Pick up what you see;
Roll back now, roll back now, Put it back here for me.

-
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. Adapted From: MUSIC THERAPY CURRICULUM

Prepared by: Karen R. Davis, RMT

ACTIVITY 32

AUDITORY MEMORY SPAN

- 21 -

.L

We are goingtO play a game - "Simon says". 'Let's all sit in circld

and take turbs'doing what,Simon tells us to do. Simon may Say, "Clap your

hands like this,"X X", and you would clap"X X, after Simon has clapped.

Always listen carefully to what Simon does and then you do'the same thing.

Be sure to Let Simon finish before'you begin. Remember to listen carefully

as you take turns doing what Simon says.

Simon says,

Simon says,

"Clap your hands like this"
X X

"Tap the sticks like this"
X , X

Simon 'says, "Tap your feet like this"
X X

Simpn says, "Wit thy cymbals like this"
X X .X

Simon says, "Tap the.sticks like this"
XX' X

Simon says, "The big dog, is in. his house."

Simon says, "Hit the cymbois like this"
X XX

'Simon says, "La,la,la - La,la,la"

Simon says,

SimOn says,-

;

Simon says,

"Clap your hands like this"
-X-," -XX

"Tap yoUr feet like this"
X X X

"I like ice cream"

Simon says, "Tap the sticks like this"
X X ,X

. SiMon says, t"Daddy goes to work today."

Simon says, "Hit the cymbols-llka this".
X' X X

16'



Adapted From: MUSIC THERAPY CURRICULUM
Prepa'red by:. Karen'R. Davis, RMT '

With: Margaret G. Young

ACTIVITY 33

"Put Your Finger On Your

Instructions:

-14

Traditional "If You're Happy"

'In this singing game, your child will be identifying body parts by

touching them as instructed to use them in the song. The song explatp,_

exactly what to do, but you must be sure that the child understands which

,part of,his-body is to be used and that he does so correctly. Do pot

hesitate to help him touch the named part. Then have him imitate your4.

actions. Always make the game as much fun as possible.
. ,

Say to the bhild,

"We are going to play a singing game. You will touch parts of your

,body such as your nose or head with the song. Show me how you put your

fingers on your hair (head). Good! - NOW listen carefully to the words."

Put youn fingers on your _
1. ,Hair 6. Eyes 11. Le 16.16. Chin

2. Hand 7. Ears 12. 'Arms 17. Face

3. Tummy '8. Wise 13. Back 18. Elbow

4. .Foot 9. Mouth 14. Hip 19. Neck

5. Knee 10.-

,

Toes 15. Shoulder 20. Chest

Put Your 'Finger On Your

Put your finger on your nose, on your nose;

Put your finger on your nose, on YOur nose;

Put,your finger on your nose, and leave it on your nose.

Put your finger on your nose, on your nose.

164
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''''''PrePared.by: -KareWR_Davis', RMT
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411D
.

ACTIVITY 34

"Here Is My is)-

VInsructionis: -

In this game, your child will. be identifying body-,,parts by:-piuthing

them as instructed in -t -her song. The words explain exactly what to do, ,

but -voo must be sure &at the child understands which part of his body

is Co. be-used-and that he does so correctly. Help him:/f° touch the named

mak-4-1k,-__...`g-L';`.",e- as much run as possible.

-

Aelivitv with Child:

"We are going to ,play-a game. Can you touch. your ,head? Very good

now

-

-1-et ' s 114A-eh to the song sand do exact ly What it says."

3. Ear

5._ Head

"Pere Is My Mouth"

lh're is My mouth,

ere is my mouth,

Here my mouth,

_ 7-

"14(..re is My

,H4u&- 11. Le.F.,

I.

16.. Chin

,,7,Tummy 12. A rrn 17. Face

8. Foot 13.. Back _18'. Elbow

9. Knee 14. Hip 19. Neck

10. Toe '15. Shoulder 20. Chest

.

That -3 touch right now.

e-

a



Adapted From; MUSIC THERAPYCURRICULUM'
Prepared by: Karer:e: Davis, RMT
With 'Margaret GrYoung

.

"This Is The Wdy We Touch:Our

Instrlictions:.

ACTIVITY 35

(Tradition;11)

.."

Use tie directions to: "touch"; "shake", "close", "rub", uwigg,rfe",

"pat",'"stretch", ag-the child learns these:directions, and as appropriate.

tohe variokis 'body parts. :

Adding more raptor. activity'and comrifbhenSion of instructions to the

previous activity.

'!This Is The Way We Wafk Our H

1. Head '' 6. Eyes 11. Le.:s 16/ Chin-

,

'2. Hand 7, .Ears 12. Arm Face

3., Tummy 8. Npse 13. qaCk 18. Elbow

4. Foot./ .... 9. Mouth Hip 9. Neck

5. Kdee 10 Toet. 15. Shoulder 20:: -Chest

ACTIVITY 36'

"I Wiggle 4. Fingers ,tke Thie

InstfuctiOns::-.
es

'1%

'I/Pihis musical game., your child will be.identityingbody parts by
- A

IM

touching. them as inst:rdct(ad or using them in the song. The song itself
,c se'

expIains-exactly, what 10 do,but you must be sure' that the. child understands
.

which part of his body is to be used and that he, does so correctly. Always

mrke the grime as Much fun as possible.
.

'A /
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Adapted From: MUSIC THERAPY'CURRICULIiM .

Prepared hv: Karen-,R. Davis, RMT

Activity With Child:

We are going to play a musical game. Can you wiggle your fingers?
. -

.

Show me - good. then the song says ''Hello", I want you to shake_hands or

bow as if saying "Hello." Now let's listen to the song and do exactly

what it Says.

"I Wiggle My Fingers Like This"

I wiggle, my fingers like this;

I wiggle-my fingers like this,
,, .- .

.

, Hc4o, helio,%and how do you du.

I wiiigle;my fingers like this.

"Looby Lou"

Tnstructions:

The following song can be done with just the parent'and child,or would

be lots of fun if there are others in the family to join the game. Every-

2. Wiggle my toes
3. Clap my.hands-
4. Shake my feet
5. Blink my eyes

.6. Touch my ears
7. Wiggle my nose
8. Touch_My mouth
9. Bend my knees
It Swing my arms -

e

o

ACTIVITY 37
/

' ra

one joins hands and walks in a c( role to the firsi part of the song. Then

everyone stops as the song says .to "put your foot in" or something Similiar.

Listen carefully and help the child to follow, the songias yelp make it as

much fun as poisible. $

1 6
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Adape4',.Froml MUSIC THERAPY CURRICULUM
Prepkied by: Karen R. Davis, RMT

"Looby Lou"-

. "Chilrus:

Iere we go Looby Lou; here we go ooby light

. Here wCgo Looby/Lou; pn a Saturday night.

.
Verse:

Now put yourfoot in; Now *e your'faot out:
/'

No give your foot a shAe, shake, shake;

0end,tgrn yourself abput.

REPEAT CHORUS

2. Put your.Wand in
3.., Put your head in

4, Put your le& in
5. Put your arm in

ACTIVITY`,

f'14

"I. Clap With My Hands'; (Scoggine),

Instrubtions: T

,

The following song identifies body part with its,fUnct,ion.

26

In other

Words, "I clap with,my hands" or "chew with my teeth." The.child should.

...already'bejamiliar'with the'par,ts

a functiOu. This song can

, ?

of his body before,toMbining each wOh

,be lots of fun,for the chil4bUt. you must help;

Aip\to be,st\lre and listen so he can
,.

e

'

follow the directyins correctly.

7
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Adapted From: MIISIC THERAPY CURRICULUM

1

Prepared by: Karen R. Davis, RMT

Activity with child:

- 27 -

Wt' are going to play a musical game. .You must listen carefully and do

as the music says.

"I Clap With My Hands"

I :.lap,witil,my hands

I stamp with my feet

I sing with my mouth

and thvw with my , teeth.

I see with my eyes

breathewith my nose

I hear with my ears

and dance on my toes.

DIRECTIONS WITH BALL

The following may be used when teaching the child to follow directions

using a ball.

ACTIVITY 3g

"Roll the Ball" (Davis)

Instructiuns:

A simple game asks the:child to roll the ball. This might be to

someone, or simply to roll:the ball away. from him. You will need a ball

and a suitable place for rolling while standing or sitting.

13J



Adapted From: MUSIC THERAPY CURRICULUM
Prepared by: Karen R. Davis, RMT

Activity with Child:
40

Take the ball and get ready to roll it with the music.

Roll The Ball
iet

Roll the ball, Roll the ball,

Now we say, roll the ball.
(REPEAT 2 times)

ACTIVITY 40

- 2E1 -

"My Ball, Roll On"

Instructions:

This game may be played with a group as well with just the parent

and child. Have your child sit on the floor a short distance from the

:

nearest person. youngster should be close enough to easily roll a

ball to someone. 'Ha e him sit with his legs spread apart so they may be

used as an aid in catching the ball. Then play the game rolling the ball

from peeson to person, or just toward a point away from himself. Always

practice rolling the ball a -f-e.0-71= before doing so with any music.

ACTIVITY 41

"Bounce the Ball"

Instructions:.

This game asks the child to bounce the ball. Help the youngster

to place his hands in front of the ball. Tell him to "bounce the ball."

Practice,this several times before having him bounce the ball to the rhythm

of, the words.

Activity with Child:

Say to the rhild,

"Take the big ball. Show me how to bounce the ball. Very good--

let'g try to bounce the ball with the words.

Try to say the words and bounce the ball rhymically."

btu



Adapted From: MUSIC THERAPY CURRICULUM,
Prepacred by: Karen R. Davis, RMT

"Bounce The Ball"

.Bounce, bounce, bounce, bounce, bounce the big,ball,

Bounce, bounce, bounce, bounce, bounce,thebig ball.

Tt..may be necessary to play the game for some time allowing a

"catch" after each bounce.' Be alert to which procedure is initially

easiest for the child -- to bounce, catch, bpuncc, catch or to boudce,

./

bourn'
' >

bounce, bounce.
40

4

.

171

-yr
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ACTIVITY 42.

SUGGESTED ACTIVITIES for ATTENTION, IMITATION, FINGER

MANIPULATION, ATTENTION SPAN

With blocks of a size easily handled by the child, slowly show how to

set one block on top of the other with the edges aligned so that they tare

more stable. First show how to build a tower of just two (2). As each

step is reached with success, progress on to towers of three (3), four (4),

etc. as high as possible _until the tower falls. PRAISE each success and

each progresstvelY higher tower. Make no scolding or negative comment when

a tower of blocks falls. A comment with a tone of'amusement, such as, "Oh, oh,

there it goes , or "Down go the blocks!" will nbt discourage carrying on the

game.

,

..

After several.heights of towers have been mastered, show the child how

to build a bridge with the blocks. When successful with a three-block bridge-,

show how to add two more to make the .next bridge, then place one on top of .

that construction . ALLOW LOTS OF -FREE PLAY WITH BLOCKS OF ALL SIZES AND,

SHAPES.

3'

17.2
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ACTIVITY 43.
LATERALITY and DIRECTIONALITY

EYE-TRACKING & EYE-HAND COORDINATION ACTIVITY

31

Activity I: Cross-Lateral Eye-Hand Coordination Exercises

The box. contains five paired-by-color sets of large cubes with

inset for balls., Thei top and bottom halves of the box are alike.

Remove all the colored balls to some shallow container to be.

placed between the two box halves and in front of the child.

Move one set of cube's to to box top. With the child seated

before a table, place one half of the box with one set of cubes

slightly to his right, the other set-slightly to his left.

Ask the youngster to "Get a ball and put it in a block". You

might point to the container of balls, or, if necessary, to a particular

ball. .If the child picks up a ball without your pointing to any particular

one say, using the child's name, " has a *red ball". *Use the

correct color name. Do not insist that he put the ball into the color,

matching block now, as the main purpose here is to see that the youngster

follows the motor action of his hand with his eyes. Color matching will

come later.

If he can match colored ball to like-colored block, FINE! and be sure

to congratulate him on this accomplishment.

Point to the box in which you want'the youngster to put the ball ',into

a block-, encouraging him to place a ball picked up with his right hand into

a block to his left. Arid a ball picked up with the left hand into a block

to his right.

Prepared iy:

C. Yong

17; Developmental ;we
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Activity 43.
.
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' .

If one hand, is definitely preferred for this game , try. gkntly, hol ding

one and then the other hand in his lap or flat on the tabIe4besne_ the .box

of blocks. o

.

As the game progresses Move tkle boxes of. blocks a bit farther and

farther out to the si des _- but not ,,so far that the child must turn his,

body. in order to reach across tc;-plaCe: the hal I into the block.

If the indicated of balls'andibes are not avail-
able to promote color'matching, use threecontainers - one
center, one to the right and one to the left:. DO USE balls
of basic colors: red, blue, yellow, green.. (Plastic golf
balls can be colored successfully with non-toxic spray
paint.) ", \-

The indicated set of colored balls and cubes may be
obtained from

Lakeshore Equipment Company
1144 Montague Avenue
San 'Leandro, Calif. 94577

Prepared by:

Mergaret S. Young

Developmental Specialist



1.

- 33 -

ACTIVITY 44

EYE- TRACKING & BYE HAND-COORDINATION ACTIVITY

*Activity II: Eye-Hand Coordination Exercise with Symmetrical Use
of Both Hands

(This, activity involves perception of distance, speed of ball
movement and the judgment of the correct thrust necessary to
keep the ball swinging in 'much the same'stze arc and at the.
same speed. At no time is the ball to be struck with force
as batting a thrown ball.)

This game is played with the rolling pin and white ball

swinging fromtha'pole. We will need the cooperation of someon

tall enough to hold the bar so that the swinging ball is .at est

level. of the child.

At first, another perinn will need t6 help the child to hold his

harrdi:wi-thpalms out, thumbs over - lapping, and to meet the ball as it

swings to hiMigiving it a gentle push, with. both h ds working in unison.

Hands <,should start the_puth _movement from clbse tó" t e.chest and move
.-

straight out to meet the bal

You might s(ay,"Out.And 'batk."as the ball swings away from and

toward the child,. The pole holder should try to keep the'swing in a

steady, slow rhythm.

,It may help the child' to match the rhythm of the swingiyi,g ball by
-,

"....
showing him how to place one foot ahead of the other and rock fo.rward

and backward with the motion of the ball as you say, "Out and back".

Next, help the child to hold the red handles of the rolling pin and,

beginning close to the chest move hands and arms..in straight -out motion to

meet the ball and give it a gentle push. (Help him to not move in a circular

down or up slashing motion, nor ever holding the pin by one handle and striking

at the ball as one would with a bat.)

1 5

Prepared by:
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Margaret G. Young
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ACTIVITY 45.

EYE-HAND COORDINATION EXERCISES

- 34 -

Suggested'' Equipment: PATHWAY PROGRAM "I", Teaching Resources,
Boston, Masb.

These Eye-Hand Coordination Exercises provide opportunities

for the child to improve his skills in two of his basic,receiving-
,

responding-performing systems, his eyes and his hands. The skills

being developed are perceptual ones. Perception implies interpre-

tation.

INSTALLATION:

The plaque must be firmly fastened to the wall high. dhough so

that the threaded hole is at least six feet from the floor. The

ideal height is about 6' to 6'1/2' from the floor to the threaded

hole. Placement should be such that direct, intense light will not

shine into the child's eyes as he uses the apparatus.

If the target sheet is used, the top edge should.bet the same

height as the point of the child's chin.

To determine the height of the ball, have the child stand be-
,

side the hanging ball. Have him place his hand on his shoulder

(same side) without raising his upper arm. The height of the ball

-should be OpPOsita the point of his elbow. Fasten the cord firmly

.II:r.that'position. The ball .must not hang lower than this else it

will encourage-the 'child to chop downward on the ball with too much

elbow. and wrist *moveMent:- 1

As the Child taps the ball niwforearms should,be moving

horizontally, pivoting from the siioulddi', with some' elboW:action

but no wrist movement. It is important, especially withtlie be

' ginner, that the forearms move forl...rardand backward in a'smooth,
. _ . .

. , .-
constant, horizontal movement. If necessarY, readjust the height-..
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Activity 45. cont'd

of the ball to assure this horizontal action,

The child should stand the s e distance from the ball as the

ball is from the wall; that is, bout 19 inches when the ball is

hung from the outermost hole of Qe support rod. As he becomes

more adept he may move into different positions and distanCes.

The child should not be kept in the activity so lofig that he

experienceshe discomfort of fatigue in the arms and shOlulders.

As in any other performance, the greater the skill the less

fatigue, but he should practice at least ,15 to 25 taps in one

sequence. No hard and fast rule can begiven as to how much

practice each child needs. Be alert to the fatigue signs

drooping arms or less rhythm in the ball as it swings.'

1. Help the child'to understand that this is not a "game of

strength." It is a game of skill and soft -touch control of the

direction and.rhythm of the ball.

2. The manner in which the ball is tapped is extremely important.

The word "tapped" best describes the action. Contact between bat

and ball should result in a soft "plunking" tone. If he has

difficulty with the horizontal movement, have him stand at a table,

lay his forearms flat on it, extending straight in front of him,

and move his hands toward and away from him by sliding his arms back

and forth on the table surface. Then have him try exactly the same
.

motion holding the the rolling pin "bat" as described in #31

3. The bat is always gripped with knuckles. upward and thumbs in-

ward; that is, the handles are gripped from above, not from below.

1T'



Activity 45. coned
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The bat is held only firmly enough to control direction and speed.

The thrust with both arms must be equal else the ball will begin

to swing off center; control of speed and rhythm will be lost. The

ball will not return toward the child in the same arc as it was

thrust fFom him, which it must do so that he can strike it again

from the same position.
a

IT IS IMPORTANT THAT THE CHILD GET OFF TO A GOOD START. For the

beginner in thiS activity it would probably be wise to begin by,

kneeling behind him and, gently closing your hands. over, his,

direct his motions so that he get the "feel" of a smooth rhythm,

does not chop down at the pall, learns to watch for the return

and reach to meet the ball just, short of the, height of its arc

nearest him.
.

Perhaps it would be easier for the child to "get into the

feel" of the rhymical mov ent by placing one o t slightly in

frdnt of the other and practicing a rocking moti n forward and

back as he moves his arms out and back.

Urge the child to:

1. KEEP YOUR EYES ON THE BALL

WATCH IT CAREFULLY

. TAP THE BALL VERYAGENTLy

CRITERIA:.

1 The ball. swinging in a smooth and rhythmic arc.

2. The cbild's arms moving smoothly and in rhythmic unison,

level with the floor, and without any ."chopping!'olthe ball.

/
.

3. At least ter ,contintdus strokes without lieVing to stop to

.1.7&



'4

AcTrnin

"Lisn and Do"

37

We ere going to play a game whelk you listen and dp what the music

says. -Listen .carefully so you'll knali exactly what too and then follow

the directions in the song.

CHORQS:P

Lin, Listen, Listen and Do. 4DIFTE: Sing each two lines of chorus then
speak a ling of instructions.

Listen, Listen, Listen and Do.. Wait for response, and reinforce
success -b clapping.

INSTRUCTIONS:

1. Stand in front of the chair.

2. Put the ball on the table.

3. Put the ball under the table.

Ara,

4. Sit on the their.-

5. Put the ball in front of the 'T. V.

6. Stand beside the chair. -

-"" 7. Put the ball behind the ;chair"

8. Stand behind the

9. Put' the bal 1 in the r.

10. Put the ball- under the chair..

11 Walk toward the T.W.

12. Hold the ball' above your head.

13.. Stand beside the T.V.

rf

o

tivis completes. all of, the.activ-ities on th.is tape. You can rewinti it

to the beginning so you can "Listen 'and Do" another day.

s

Prepared by.
Karen R. Davis'
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Prepared bc: Wargaret, G. 'Young

ACTIVITY 47.

EARLIEST MUSCLE STRENGTH TRAINING

With youngster on his back on pad or on your lap lift

slightly at,shoulders. He shOuld tense shoulder and e k muscles

and a tempt to lift his head toward his frOnt. Talk him in a '

- 38 -

pleasing, encouraging tone. i

You may need to nrst.slip your hand under his head and lift

it'slightly so that he N,mows what is expected of him

When -,.he is, able to engage head and shoulders to lift his head,

next wrap his Hands around yokir thumbs, covering his hands with

your fingers to give him added feeling of security i Give a slight -

tug on his arms and encourage him to pull
1°

up with a pleasant,'---"Up

you come:" or " , sit jig." rjHelp him to pull slowly

toa sitting position, then rO-Wer.him to his original supine posi-
,,

t_

tion. Here, again, you may need tosupport his .head 86. that it

does not drop back too far as he is lowered to his back,

ACTIVITY 48.

To introd ce -the youngster to crawling movements, place him

on his tummy on the floor. Grasp at lower legs and push them up

to the side, keeping them 301 full contact with the, floor, into a

bent-knee'Pbsition.. Straighten legs out to either_side in straddle

position, then bring his feet together at the starting point with

legs st;a
. .

The simultted "frog kick" motion is good for strengthening

legs and lower back, for enhancing flexibility of,. Iegs, and'for

developing an understanding af the-use of "his legs irk, forward

progress of the crawl..

. .

\

t



Activity 4. cont'd
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Next, carry through the same movements with one leg at a tint,

alternating right,- left - right left.'Then coordinate a right-

arm reach with left-leg up, and left` -arm reach with iight:leg up.

(This last coordinated exercise 'will require two trainers so that

the child works right arm - left leg and keeps left arm right leg

dovin and momentarily relaxed.)

181

4

Prepared by: .
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MUSCLE STRENGTH

LEVEL I PART I

As in all activities, be sure you are ready to take part in a spirit of

fun and play.

The youngster must be fully awake and Na happy mood, ready to play games

with a real fun partner, YOU. He is not only happy to have fun himself, but is

rewarded and encouraged to try, with even more joy if he knows you are having fun

and he is pleasing you.

Do not feel that all activities given on a tape must be carried out in

every exercise period. You are the best judge of the length of time your

. youngster can play these games with real joy and enthusiasm.

When he shows he is tiring or losing interest, stop for a time and try

again later in the day.

ACTIVITY 49.

ACTIVITY I: For strengthening stomach and leg muscles.

A. Place youngster on his back on a blanket, soft rug, or playpen pad. -Hold

legs at ankles with fingers extending up toward knees and bend knees simultaneously

over the chest. Return his. legs to the straight position. Repeat ten or

twelve times .

The youngster will saon learn that he is to bend his knees and pull with .

upper leg muscles, so allow him to heTp with the exercise as soon as he shows

you he Tan. 4

GrTadually bring your fingers back so that you are holding him just at his

ankles.

18

Prepared Sy: .

Margaret C. Yong
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B. As in*the first part of the activity, hold the youngster's legs at the

ankles. Begin with both _legs_ straight and heels touching the pad. Keeping

the left leg straight, bend the right knee up toward his chest. Retbrn right

leg to' straight as the left is bent up toward the chest. Repeat. ten or twel ge

'times. I :

C. Yojingsters love the "Bi ycle" exercise and,will soon be doing it alone'

for their own enjoyment or for the entertainment of an appreciativgrandience.

Holding hii ;legs as in partS A and B of the exercises, rotate his 'legs in

a circular motion as if he were riding a bicycle. Make a dozen to sixteen m
g

tations at ea"ch exercise period.

ACTIVITY 50.

ACTIVITY II: For strengthening the muscles. of arms, chest, and upper back, ,and

to help'prevent round shoulders.

A. Let the youngster grasp your thumbs and cover his hands with your fingers.
*

Soon he will learn to retain his grasp without your having to cover his hands.

Cross his arms over his c -st, then stir them out to the sides. Estalli h

'an easy rhythm and re t about.twelve times.

B. With hi ngers still grasping your thumbs, raise the youngster' ands

th arms straight) up along sides of-his head, then Tower to beside his ,body,.

**When arms are up, palms should face upward; when arms are at h s sides,

palms should face down and be helped\to touch the suffice on whiCh h is lying. 1

Thiihelps him to establish or maintain a good orientation with hi's immediate 1

surroundings. This will be very important to hint in.his later rel tionships with
I

j---s-Dace.. Repeat this exercise about twelve times.
..----

. 8
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. C. The next step in this exercise is to alternate positions of his arms,

raising one while keeping Jhe other at his side. Alternate arms. Repeat
1 '

about twelve times.

ACTIVITY

ACTIVITY III: To'strengthen upper and lower boy as well as ito increase

flexibility and .coordinatibn

Holdihg the youngster's right hand at the wrist and left foot at the
t

ankle, bring them together acro1s his stomach.
- ,

Relax his position by stretching the arm above and slightly 'to the right

side of his head arkiLztraightening the leg slightly to left of center. Repeat.

..1,

six trines. Change sides and repeat the exercise ,six times.

bo not hide or c. --his hand or foot mith your hands ,And encourage him
,,.....,

to grasp his toes w his fingers. Be sure to bring fingers and toes into

touch, and try to attract his eyes to look at the finger -toe contact.

ACTIVITY 52.
ACTIVITY IV: A, For upper body and staniach-trength and flexibility:

. B. For back and thigh control and strengthening.

-

Hold the youngster against'your chest facing away from You, one arm/

ard-unct his chest, the other around his hips. Perhaps he would feel mo
.

secure if at first you Play this g kneeling
.

i n an upright position.,

1 1

18,1
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Bend forward and return to upright ,position.. Each time you bend forward

let his body come a bit farther from your body so that eventually he can feel.

,secure when held'at as 'much as a 45 degree angle as you remai-n upright.

Gradually move your arms.so that you can hold him at, the waist with your

hands and he pushes with his feet against your thighs as her keeps his body

, straight. The angle of his "flag pole," stance will not be as great as the

support of your arms is changed to support by your hands.

As his strength alict_control Increaser you may be able to hold him at

his hi ps and, then upper thighs .

Bring biorback against your .upright body after a few seconds and help

him to relax. As he becomes stronger, hewill be- able to lengthen.the time
jo

he can maintain. his position in mid air. Repeat only fourtimes in each
= exercise se6sion.

***REMEMBER that a happy, furl attitude shown by your smiles and exclamations

'at the success of his motions is going to increase your youngster's jOy in

-participating in these exercise games.

,- {

185
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MUSCLE STRENGTH

PART 2 SIDE 1

As in all activities, be sure you are ready,to take part in a spirit of

fun and play.

Baby must be fully awake and in a happy mood, ready to play games with a
A

realfun partner, YOU. He is not only happy to have.fun himself, but is re-

warded and encouraged to try with even more joy if he knows you are having

furs and he is pleasing, you.

ACTIVITY 53.

Exercise #1

("STICK GRIP AND LIFT"),

The first activity we call 'Stick Grip and Lift". It is excellent for

hand grip and upper body-strength. Use a dowl of approximately 3/4" diameter,

or a very smooth broom handle. The youngster grasps the dowl with both hands.

Place your hands firitly over his to protect him from slipping. He may come

to a sit-position as he is liftedf or may straighten and tense his body and ,

come up in that position. Lift him off the floor, suspend for a few seconds,

then return him to the floor. Repeat only about four times. But this can'be'

done severala times* during the day. As he.feels more secure, lift him higher

and higher tytil he is not afraid to be three or four feet off the floor.

To add to hip andthigti strengthening, let him walk up your thighs:,

Letehim be barefoot for this ,game. Keep his' arms at full extension while he

is doing this.

Prepared k_
Margaret G. Yeing

-Developmental SpeCialist
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ACTIVITY 54.

45 -

Exercise '#2

( "PUSH -UPS ")

The second activity is called "Push-Ups". With baby on turn, .giasp him

at hips and hold firmly, fingers, extending up toward his midsection.

He may take some time to learn to keep arms straight and,perhaps,land on

his nose a few times. So choose a rug, blanket,, or play pet pad until he has

mastered keeping himself e evated,
A

After a .while he wi get the idea of pushing up with hands and arms as

soon as you grasp his hips and begin a slight lift. Hold him for a few seconds,

then lower. Help him to learn to lower himself and. relax. Repeat about five

times.

Gradually. bring your fingers back so you are holding hini just at his hips

and, as he learns to hold his body straight in his part of the game, work your

way down to thighs, knees, and finally,,ankles1

At each step in the game, as he feels sacure in his straight arm. position,

encourage him to walk, forward on his hands by placing an intriguing object in

frOnt of him.

ACTIVITY 55.

Exercise #3

("AIRPLANE")

The third activity is the "Airplane". Sit in fro of baby with your knees

drawn up. Position Prim standing againtt your fo gs. Let him graSp your thumbs:

MO.

Prepared by:
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>Close your hands over his and extend his arms out to the sides. Lift him ac w esi

inches off the floor by lifting your feet. Progress to rocking full baCk as you

lift him on your lOwer legs,,allowing him to tense as though he is helping with

the lift. An exhuberant, "Whee., Up goes the airplane!" might add to the fun.

Always return to sit with his feet touching the floor and bring his arms

back to his-chest before beginning the next lift.

ACTIVITY 56
Exercise #4

In activity four, with baby on his back, grasp thighs from back and lift

his fanny off the floor stretching legs up over his head. Go only as far as

his flexibility will allow. The more you play the game the farther he will be

able and willing to. stretch his legs until you will be able to place his feet

on the -floor behind his head. Hold for abouttwo seconds and return to the

prone position. Repeat several times.

Baby'.s arms. should, naturally, reach out to sides at shoulder level as his

legs and fanny are raised.' If not,, perhaps a helper can move his arms out until

he gets ft-ie "feel", Encourage him to rotate wrists to bring his palms aRainst

floor.' This adds to his understanding of space and helps him to experience

the feel of his relationship to the floor beneath him.

180

Pfellared by:

Margaret G. Young
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LEVEL -1

hiUSCITE STRENGTH

PART 3

ACTIVITY 57.

Exerci se #1

"UPSIDE DOWN"

Side 2

With baby on his back, grap him firmly at the ankles and lift slowly so

that his body leaves the floor gradually ('fanny, back, .shoulders, head), saying

as you lift, "Up goes the fanny. UR goes the back. Up go the shoulders. Way

up to his head." Encourage him to reach for the floor with his hands. Lift him

so that his head is just slightly off the floor but he tan still touch the floor

with his hands. You might lay a small bright-colored object just above his head

as you begin this activity so that he will have something to reach to the floor

for.

At first hold the upside down poSition only a second or two, then lower

slowly and gently saying; "Down goes the head. Down go the shoulders.. Down

goes the back. Down goes the fanny. And all the way down:" . All hese things

will help the baby relate to his surroundings.

Repeat only three times during each efercise session.

When baby is secure with himielf in this upside down position, encourage

him to arch hit back.by lifting him just a little past the object to be retrieved,
1.4

.so that he must pull him head back to locate the object and reach for it.

- o

Prepared

Margaret S. Young

Developmental Specialist I



Muscle Strength
Level I, Part 3, Side 2
Page -2-

ACTIVITY 58.
Exercise #2

"HANDSTAND TO SOMERSAULT"

TtOs activity is begun with baby on his tummy. See that .he keeps his arms

'on the flifor to the sides of his head and head on the floor.- Help him crawl up

to knees and later to feet bygiving him a boost on his fanny.

FbrHANDSTAND, Lift at hips is standing on head and hands:

To progress to'SOMERSAULT see that his back iSs-x&-uh:ded.as he crawls up to
°:

knees , then feet. Give him a -1ift at Op- hiris and on over in. a complete somersault

exclaiming, "Over we go!" and4e-ificcing with praise, applause, or a taste treat.
0`--

This will, become a great filn game, for it always wins applause' form .an .app.reciat

audience, and probabl will become one of his first solo stunts.

ACTIVITY 59.
Exercise #3

"LADDER CRAWL"

Lay a ladder (round rungs) flat on the floor. Place baby at one end. From

the opposite end coax him to creep toward you over the rungs. ,You might -use a

favorite toy or musical instrument, or just call reinforcing, encouraging invi-

tations to him.

If he becomes frustrated or has great difficulty, discontinue the activity

until a later tithe.

.When he is doing well with the dder flat on the floor, raise it an inch

ar:two. Ail he grows increasin y successful. the ladder may be raised so the

tops of the° rungs' are as much as six inches from the floor. Keep the length of

the ladder level.

The ladder will..be used later in malking-exercises.
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Prepared by:

Mirgaret C. Young
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Muscle Strength
Level I, Part 3, Side 2
Page -3-

4

ACTIVITY 60.
Exe -case #4

AND OUT OF BOX"

.

crawl about in, place

or something new and

Using a heavy card oard box, not large enough to

baby in sitting position inside and put a favorite toy

inviting in front of him and outside the box.

Hold the edge of the, box to keep it from tipping

over the side and out.

If 'he is unwilling to be placed inside the box at

box in which you can place some favorite objeCt out of

to get the objedt by crawling in over the side.

You may find that once inside ti)e box he is quite

sometime, and he' may wish to experiment with "NI' and

objects he can drop over the side of the box.

49

and coax baby to crawl

fi rst , use one large

his reach and coax him

willing to stay for

"Out" by having several

- -

Whether it is object or baby, try to reward each "In" 'and "Out" with a happy

exclamation of praise for, success.

Prepared' by:

Margaret L Young

Developmental Specialist
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Initiation 9f PerceptudiAlotorActiVitY

CASSETTE SCRIPT

Side I

Motor, Activity :"Cubes'and Can"

Now that the child is respondiWto ydur requests to put the coJ\ored cubes into

the bowl. or can and to take them out, let's charlg; the Ome a bit to give him a new

interest.

Do not force attending to the activity. top as soon as he shows lack of interest

or frustration and offer it,agAin after a time.

A:

Place the bowl or 'can in front' of the child and a number of thecubes a little way

to one side of it. Ask nim'to, "Put the cubes in the .can." If he:does not pick up a ..

cube after a second or third request, you pick up one and offer it to him) ke6ing your

hand directly above the cubes.

Next try placing the Cubes .on the opposite side of the can.
, _ -

With h guccessful game,,move, the cubes an inch 1)r two farther.from the can.

B:

Change the position of can and cubes by placing the cubes directly "in, front of the

child and the can to one side and then the other.

* Please note oh the record sheetS with which' hand the cubes are picked up most

often or whether he seems to have no preference,at all for right or left,hand.

C:

1). With the cubes in" front of the child and the can $ ightb, to.shis right,

' gently hold his right hand-inhis 190 and see whether he w e a,cube in his left

hand and reach Across to drop it into the' ca.*.

1.92

-

-V

Prepared

Margaret G°. /sung .
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INSTRUCTIONS

ACTIVITY 62.

"'LIFT AND BUMP"

51 I.

This activity is intended to help your child :tYrogthen c musc es

in ills- . 'II

learningtb listen andistaythe gamewilt' the-music:

Have him sit on the floor with his legs straight in front of him..

Be sure his heels are touching the flooro Have him lean back on his arms

with his hands flat on the floor. Be sure his hands art in a comfortable
A

position, a little back and to the side of his hips.

Give instructions for playi44 the game and demonstrate,

asking the child to imitate each motion as you perform it.

ACTIVITY WITH CHILD: Use the cassette provided You, or any music with
_strong, slow 4/4 beat.

Let's play a fun game. -Sit down on the.floorput you'r legs straight

. out in front of you with your toes pointing up. Lean back on your arms,

with your hands on the floor.

Can you.liftione of your legs off the floorshowtitte.. Now let that

brie rest and show me howlyou can lift the other one.' When the music

days lift, lift up your foot off-the floor.

on the floor.

Song:- Lift, lift, lifilift.2, Lift, lift, lift,

en.it says rest, let it rest

- -6, S- T S T

Lift, lift, ,lift; Hft., gift, lift, lift, lift;
R E 'S I ,.R E

While you're on the floor, let's pl ay the game of bumping your hips.

.(Repeat 4 times)

Can you push with your arms to help bump on the floor? Try itteaVinvber

.
: 0

Snot I. TNIC
. , . , latlimbi *Mist

autd. Yatran R. Davis, RX

11



- 52 -

how you listened to the music..to lift your legs. This time, listed

carefully and bunp just your hips. Are you ready? Let's go.

AI*

bump, bump, bump, bump, Bump, bump, bump, bump;

R - - -E - - -S- - -T-, R - -E - - - -T.

Bump, bump, bump, bump, Bump, bump, bump,. bump;

S T ,R - - - - -T.

19.1.

(Repeat 4 times)

/

T

Prenreti

liggiiet C. Yong
Developmental Specialist

and Karen R. Davis, EMT
.
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RESPONSE FORM

-

Date of Entry:

Acti-vity: Reinforcement:

;Number 'of trials '

INS I No

1S city .... L

Bumf

SrLda. day_`

BIB
3rd day. *" L;44-

4th du\

4I

5th day

1,1.Ahsp

6th/ day
t. ...... ....

,

vv?

ID MI It

rip
tt N J . it"

. Home Trainer:

2

Yes No.

I

I

I

3

Yes 1, No

4

Yes tio

J
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Adapted From: MUSIC THERAPY CURRICULUM
Prepared by: Karen R. D;:vis. RMT

ACTIVITY 61

- 54 -

iu You Ibuch t avis

For this activity you will need a colored object for whatever color

is being taught. Place the colored object in frop of your child and tell

him, "This is red,- can you touch red?" Sing the song doing the, actions

With the song.

A( tivit4c12-4"th Child:

We are going to play a color game. See 'if you can find color and

touch it with the sons.

"Can You Touch The Color?"

Red is the color that I see right new,

Do you see it too?

Red is the color,that I touch right now,

Can you touch it too?

Repeat the verse three times wits each c)lor. Blue
Yellow
Greein

Orange

Purple, etc.

1 9
4
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ACTIVITY 64.

cROSS-LATERAL ACTIVITY WITH HANDSMDCOLORINSMAMMEIG
To provide opportunity to mirror cross-lateral

movements of hands. Use also in eye-hand-activities.

-1402MICING5-::--"Ka-tdh-lemS manufactured by Lapin Products, &is-
tributed Ly Lakebhoxe Equipment

1,144 Montague Avenue
-Sam-lectiLdro,

PROCEDURE:
Place the child across the-table from you and facing you.

At first use only the red and the blue cubes and balls.
Remove balls from cubes and keep in the box in front-of you.
Pick up one red cube with your right hand and,, as'"you, say,

put this red Oube here," place it oa the table a little
Way' out to his right.

Pick up the other redcube with your left hand, say, "I'll ,

put this red cube here," and place it a little way out to
his left., 1

'Place one red ball in his right hand. With your left hand
point to the cube to his left and say, "Put that red ball
here."

Place the other red ball in his left hand. With your fight
hand point to the cube to his right and say, "Put that red
ball here."

Leave the two red cubes and balls on the table a \you carry
out the sate activity with the blue cubes and bal s.

when the child is-familiar with crossing his arms, from left
'to right and ft.= right to left to put the balls into the.
cu es, carry out the tkcercise placing both'a blue and a red
cube on the table at each side.

See that the bluff ball goes to the blue cube and the red ball
to the red cube each time even if you have to guide his hand
to help .him.

.
'..

\ , .

When the child is carrying out the activity with'red azd blue
succesefully, add the yellow cubes and balls. When he is
really comfortable with the three colors, add the green'ones.

197

Prepared by:
Margaret Young
Developmental Specialist
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NUMBER SONGS

The fol owinsg-,majf be used when teaching the child numbers or to

count. Each activity willMnclude instructions for both the parent and"

chi ---------

ACTIVITY 65

"Ten Little Indians" (Traditional)

Instructions:

A faMiliar song that children-enjoy singing is "Ten Little Indians."

It will bet LNeasior lor th child if he has something to count such as

# M pictures or toy Indians. You could have-the child hold Op one finger

,) Ohne Is h2 to point t,) succeLsive fi.tgers, although this

is a diftiult task for some young children. Begin by helping the child

to poinu to the objects as the song counts and after mastering this skill.

_ he can count with the song. At other times through the day, use some other
,

'objects such as pencils or blocks and sltng the song, "Ten Little Blocks."

Activity With Child:

We are, going to count from 1 to
/

10. -We'll be counting about. Indians.

- Let's pietend that each finger is an Indian. (Demonstrate pointing to

fingers of one hand then the' other; or extend one finger aC'a time.)

"Ten Little Indians"

One little, twoilittle, three little Indians,
/ 4

Four little, five little, six little ItIckiansi

Seven little, eight little, nine little In'd

% Ten litNe Indians there. ,

(-- (REPEAT 3 times)

$

I
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Adapted From: MUSIC THERAPY CURRICULUM
Prepared By: Karen R. Davis, RMT

ACTIVITY 66

st

"Johnny Works With One Hammgr"

Instructions:

-.57-

0

_The following song, ins one which,...rxquires movementsto Lhe ws

child should be sitting in a small chair or an a stool wherelhis feet can

reach the floor. It is called "Johnny -Works With One Hammer". When singing

the song, .Johnny begins by working with one hammer. The hammer is the child's

fist which he pounds lightly .on his knee as if hammering. When he "works

withtwo hammers", he uses both)iSists. The first few times this song is

sang only work with two bam7rs.' Eventually, the child can work with three

and four by lapping his feet separately and five by'nodding the head. On

the last verse to be done, whether two or five, the words sajr"Them he

goes to% sleep'. The motion is made with hands beside the head as if

to sleep, Onci the song and motions have,.-been learned, the c d's name
.

-A-,
f.

may be 'substituted for Jc4inny.

/,

, ,

,

Activity With Child:

r

4
Make your hand.'into a f* That is to be your haMmer. Show me one

. .1*
Fist. Now two. Let's work our hammers in thy; song.

"JOhnny Works With One HamMer"

,
lohnny works with one dtammer, one hammer, one hamM&-,

Johnny works with-one hammer, Now he works with two.

(Or) Now he goesto



Adapted From: MUSIC THERAPY CURRICULUM
Prepa/red By: Karen R. Davis, RMT

,

ACTIVITY 67

.

- 58 -

"Mere

/ .

Instructions:

In this ictivity, the child will count to five. Thejingle tells of

bees in a'hive. Help the vhild'to,make a fist With the thumb enclosed for

a hive. Hidden inside are the bees. The'bees come out one by one as the

nu.mher names are srpoken in the last line. Very slowly, beginning with the

thumb, the tihgcrs cdme'out of the hive one by one, and all.fly away. Your

child will enjeytjetting he bees fly away%y buzzing and waving his hands
' -

in the air.

Activity With Child:
.

Have your seen beehive? Let's make ony wail. our fist.' Inside
/

are five bees. When they fly out we will count them.

"Here Is The Beehive"

-Here is the beehive, where are the bees?

tr
Hidden away Where nobody sees.

,

16,

Wat,Ch and you'll see them,come,outi of. the hive,

i, . , .
.

/
, .-, One,' tw, three, fouy, five.

c
.

,-,- '4 6 . e .,,e .

e 4. ' ..16e ''*', r .
%. t

t

e

e /
.

NOTEi.., ., A. '

iAv a N
i

r "The Number March" hy Hap Palmer is. another excellent sonet-for
v

tepehiry, aimbers. This ll,g can be found on thg record ni.W Ong Basic
tr - ' '- ItN

Skills :Through 1.10sic - Vol: I and can be purchased from.Educ al-
. ..

Actiities, Inv,. . ...

, ,
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,
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Adapted From: MUSIC THERAPY CURRICULUM
Prepared By: Karen R. Davis, RMT

ACTIVITY 68

3

-MyShoe-

Instructions:

This Camiliar rhyme can be done with (your childlsevoral limes

through the day. You, may= sing it or simply say it.. Have the (hi Id count

o,1 his fingers, or put blocks in front of trim !o count. A fun varial'ion

would be to use bells, and let the child play as he counts.

Say to the. child,

"We are going to count with' the music. Let's listen one time."

"One, Two Buckle My Shoe"

One, lwo, buckle my show, Llirev, four, shpt the door;

,

Five ILy., pick up sticks, seven, eight., jay th6m straight.

h Om 'Potato, Two Potatoes"

"Inst ructions:

(REPEAT 2 times)

ACTIVITY'69

(Traditional)

A familiar rhyme which you-might already know is "One potato, Two

potatoes" You (.an 'us

to blo(1,.., pencils

has an object to coma

for his efforts.

Say"lo the child,

r

it*cust fdr counting as is, or change the "potath:es"

toys. IL is easier for= the child to count whOl he2,

.Try to make Lhe game funa;KI reinforce your /child

vmewt ,'ounts to seN,.n. fListen carefully and:count

with the
1Wifr l'etato, 'Iwo Poldtqcs"

One potato; two potatoes, three potatoes, four:
Five potatdes. six potatoes, seven potatoes, more.

201'



Adapted From: MUSIC THERAPY CURRICULUM
Prepared By: Karen R. Davis, RMT

"One,--Two, What Shall 1 Do?"

ACTIVITY 70

-b0=

-Music Activities for Retarded Child

_Instructions/-

following song helps in the teachirig oaf numbers and also.gives the

"Child an opportunity to imitate actions done by the parent. The song will be

recorded with both the parent's and child's voices to make it easier for the

child. Listen carefully to the words the first time so you will be familiar

with the song and can make it as much fun as possible for the child.

Say To The Child,

"We are going, to count to ten with the music. Listen to the song 4s you

hear where you will count'and to what `fun you_ can have with-the song.

"One, Two, What Shall I Do?"

(T means Teacher) (C means Child)

Teacher: One, two, Child: Pne,two, T. What shall I do C. What Shall I do.

T. Three, four, C. Three, four, T. Tap on the floor. C. Tap on the floor,.

. -

T. Five, six, C. Five, six, T. Play on-tht sticks, C. Pfay on the sticks.

T. Seven, eight, C. Seven, eight, T. Hold them out straight., C. Hold them'

out straight..

T. Nirte,- ten,: C. Nine, ten, T. Play 'them again'! C. Play- them again.

t

4

202

4 4,
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. Adapted From: MUSIC THERAPY CURRICULUM
Prepared By: Karen R. Davis; RMT

e trrunr

ACTIVITY 71

61
.a

ThStraction

,the "following song will be used with pictUres or items6that the child

can count. Help him to point as he counts to ten. One instrument such as

the drum c8uld be used for reilifament.

"The Drum° Song"

I-

There was one, there were two, 'there were threellittle drums

There were four, there were five, there were six, little drums,

There were.sevenAtherewere eight, there.werejdne,'little drums,

Ten littlessdrums in the:band.

4.

.

to ,

O 4'
4 ,.

V

$

/

Ar

0 0

. 203
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--inteaching-the child to Say his name.
ve-n-thoug --it isThecessa / fld's name

several times throughout the day, these activities are a fun wile to practice

62
, 1

"What's Your Name"

Activity 72 .

Instructions ',r
t J,

') The following activity is fun to do with a. large group or just a few.
You will need.the instrument given, to you and be sure everyone is in a good
mood, ready to have fun with the song..

Activity with.child:

G

11

'On this. activity we will be listenin'g to music and passing an instrument .

'around from person to person. Let's sit in a circle and take turns shaking .

the 'instrument. When the music stops, a voice .will ask, "What's YOur Name?1'. i
The person holding theinstrument when, themusitc stops will give, ,his.,name

/
in the sentence, "Ky name is ", and say your name., Nee' again now, -

on this activity, we will listerFro the mUsicand pass an instrument around
from person to person. Sit .in a circle and take turns shaking the instrument.
When the. music stops, a voice will ask, "What's your name?". The person
holding the instrument says, ' name is and say your name. 'Ready
to begin -- Lea's go 1 1 _ ''1. .

r
lis " By: Henri Ghys).

Now let's pass the 'instrument to another song. Remember fo's4,y your
name when the question is asked. "What's your name?". Ready to Uegin --)

' let's go 11- ..

, : .. ..,...
Ring Around. the Rosy" From: Scenas Infantis By: Octavio Pinto.

"Tell us what's your name"

Instructions to Parents:

it

4

73.

The following gameis best when used with a group, whether large;.dr small.
If there are`enough people, have two stand together holding hands. During the
music they raise them to make an arch. If there aren't enough people, use two
chairs or any other ideas that will seem likean arch or'bridge.

.

2

?remit tr..
I:Orm

Music Dolls,
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.Activity 73. cont'd

S

01
. 63

Music may bd played as the words are chanted and everyone
.. 4

ifs

walks through the arch-. At.the dnd of the words, .the ones

holding their arms up,"drop them around the-perSpn under the

arch. This person is asked to say his n4me.. This can be done

many times af, long as everyone ,is enjoying the gamey
.

Say to the child, "In this game, we will all be walking

under an ,arch. Let's walk round and round all tbe titne wd are

singing the ivords of the song..._ The person under ti?archat:,

the end of the verse must say his name. Are we all ready ?"

A.,__Song or Spoken Chant:

t2

7
Here we go walking round apd round,
Round ana round, sound and round,
Now will you ,tell Uswhat's your

op
name?

What is your%name?

206
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UP AND DOWN

4

-.64 -

The following is for use when; teaching up and down. Each activity
. .7

will include instructions for the parent as well as an introduction for the

child. Other explanations may be foLiid.in the music theraky curriculum..

Activity 74..

"Up and Down" - (Davis)

Ins tructi ons

In the following activity, you will be teaching up and down by helping

your child to move, up or 'down. Ybu-can.do this many times throughout the day

by saying or singing "Up" and having the child move up or

hold his hands "Up". After he has learned to do ttfis activity, it would be

'helpful to continue this activity as a warm -up exercise before doing other

"Up and_Down" games. Try to make it fun for the child as he learns. s

ActiNity with child:
-

Can you reach "Up':? Let's try - - stand Lip and reach -"Up" as if r,aching,

for the'sky. That's it - - up, up, up. Now let's go "down." Bend "down" - -

...?
-all the way as if to touch the floor. V%ry goad -- - let's see if you can listen

.

and go up and down with the music.
,

...

UP "UP" witeach ascending tone of the
(

.

- Down ...;, and "DOWN" With eadh descending tone.) ]

scale,(Sing

1

. (alternate several ti@es always using the high,,tone for "up" and

the tow tone for "down").
t"

4

206

Prepares by:

Karen 1. -Davis

Me* Therspist
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Adapted from Music Therapy Program
by Karen R. Davis, RMT

eACTIVITY 75.

"I Am Going. Up, I Am Coming Down"
is going up, is doming down"

- 65 -

The following is more of a chant which'you should learn to

say with your child many times thrdugh the day., The first time

do it using "I am going up, and I Am coming down." Then sub-

stitute a name into the chant. It is tun for the child to hear

his own name and to make the motions. Here,*the name, Johnny,

will be used, however, yOu should learn the chant so'that-you

can .always use the child's own-name..,

Chant: IAGoing a? I AmComing Down,

I, Am Going uE, I Am Co4ling Down,

Am Going TIE, I Am Coming Down,

Say, "slow let's try it with your name and see'if you can go

UP and Down with the words.

Johnny is going up, Johnhy is going down,
. .

Johnny is going up,:, Johnny is going dow.n.,

Johnny is going up, Johnnytis going down.

--ACTIVITY 76.

"I Am poingUp, UP, Up, Up"

INSTRUCTIONS: 'Begin by the child standup and bend down

with hands'to the floor. MAke this as muck fun as possible.
17 .: .

Say, "Let me see you'bend down and pouch the floor. Now, stand:
-, ,

up and stretch your handi. way up.' Let4'g begin with your hands
I

.
1

wiy,down. Listenand do just,vhat the words say."'
,

. *

(Ascondini scaly)
(DU s..vding.5.7,m11e)

,

.

. .

I am going up, up, up, up.,
Now I'm going down, down, down, down.

"e
fine: Let 's do -ii. some ,more' tNimes."

S 4 ,
"'That was



Adapted Fionl: MUSIC THERAPY CURRICULUM
Prepared. by: Karen.R. Davis, RMT

TIVITY

at#
- 66-

USE "Step Bells" .-
',-..%

This game is the s as "I An Going Up,.Up, Up, Up."
Now we have added bells that it will be more appealing.
At first, YOU Vlay the b lls up and down saying,,,Up, up, .

up" with each ascending tep, and "Down, down;' down, down":..
with ,each descending step. Let the child try-the same, and-1'
encourage him to say, '!UP" and "DOWN" as _he plays ascending A
and descending, steps. .. :

I,

. Say to the-Child, "Try playing the step-bdlls,again.

Wa n t that fun? 'They go up and down like steps, Let's
Ye

see"if you can sing up when the bells go up, and down when

.-

they go down."

(Repeat the song with,the bells) .

'Wasn't that fun? ,YPu are going up and down just like the

tells. Let's go upland down again. Be sure to listen-to the
,

words and the bells:"

"Let's try it one more t'

.ACT.IVITY 78.

"RING AROUND THE ROSEY"
ti

A favorite gathe of children is "Ring Around the RoieY."

This game may be used' to teach up and down. Do the usual motions
ina circle following the words of-the'iong being sure to emphasize
the UP and DOWN.

Say to the child, "Let's stand in a circle and hold hands. ,

.

Go around with the song and-then raise your hands and bend all

theway down. Listen to the words."

SING: Ring around, the

Pocketful of posies,

Up, 'up, upt

Arid down.

208

(Repeat song Oiree 'times)
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-/

ACTIVITY 79.

--.:

"WALKING ON YCUR TIPTOES" - /
(ql.ild should be capableof walking on tiptoe r this activity. -If

he-is not doing so at this t*et initiate the action-with h
--, -' 1,

,

-67'

Instructtons: 4

This-game emphasizes thy; up and down movement,With otter motions in-
,

cluded.' The words suggest walking on tiptoe, which could be in a circle'

or all around the rcom. The important thing is to be sure he stretches

way up on the word "UP" and-bends low on "DOWN". Make it a real fun

activity.'

Say to the child; "We're going to walk around the room on tiptoe.

Like this.. When the words say "UPI"' 'stretchup h d when the words
c

say !!DOWN ", bend down low. Listen carefully. LET'S GOI

"Walking on your tiptoes, tiptoes, tiptoes;

Walking on your tiptoes, All around the rcom.

UP and. DOWN, and UP and DOWN;

.

Walking on your tiptoes, tiptoes, tiptoei;

-Walking. on your tiptoe's, All around the roam."

Repeat 2 times,` .and several times "

throUghout the day..

201?
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Adapted From: MUSIC THERAPY CURRICULUM I

Prepared by: Karen R. Davie, RMT

"THE MERRY GO- ROUND"

Instructionsl

ACTIVITY 80.

This song about the merry-go-round can be chanted in rhythm rather than

sung. It provides the child with the opportunity to go up and town as well

as turning with the merry -go- round. Listen to the words and do the motions

(

'14

68

suggested. Be sure the child goes up and down appropriately. Have LOTS

OF FUN with this game.

Say to the child, "Have you seen a merry-go-round? There are horses

on the merry-go-round that go, up and down, while the merry-go-round goes

round and round. Leta go up and down like the horses on the merry-go-round.

You try it, too. GOOD! Now, listen to-the words."

My little horse on the merry-go-round,

es to go up, and he likes to go down.

what fun to go tip and.down;

\

On the merfT, merr4=go -round.

Oh, what run to go up and down,

On the merry, merry-go-round.

210.
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FAST AND SLOW

The following may 1?e use teaching fast and slow. The first

experiences will be for fast and slow movement, then to responses to fast

and slow and finally recognition of fast and slow.

Instructions

Activity 81

Play a little game with your child in which you walk like animals.

et's use an elephant, although you might select any one. If the, animal

might, be stralle to the chi'l'd begin by looking at pictures of the nimai

you will represent. Ask your child if he can walk like an elephant- --

sometimes they walk very slow. Be sure yOu over-emphasize the slow.

Then make a story or,a game that perhaps the animals _must run away and

when they do they run very fast. Help, your child to 'run fast like the

'elephants. Children will enjoy this if it is story-like and if xpti sip

it too.' Always help your youngiter until he is able to move slow or fast

by himself.

Alternating SloW and fist music -

(3 times each)

Activity 82

, .
This activity is a continuation of an earlier one in which the child

moves fast or slow. During the following songs, help your child respond

either fast of ON according.to the music. So that it will be more fun

for the childi yesponses will be varied. You may use any of the following

Prepared IT

Karen R. *Is

Music RinAlst
I



as y u,make the game as much fun as poisible:
. ,

. a. walking
.

b.' clapping
i c. swaying ..

1 d. tapping
e. tiptoeski.pp.ihg.

Mother way which youngsters will enjoy most of all is the playing,

of rhythm instruments. This is an excellent way for'the child to respond
r

- 70 -

0

fast or slow but caution must be taken to be sure the child listens care-
.

fully and responds appropriately.

Use only one speed, "Fa'st" or'"Slow" at a time until the

child can respond appropriately.

Activity 83

1;,?'i Instructions

In the previous activities fot fast and slow, -the youngster was always

told if the acti-cn would be fast or slow. In the following examples, the

music will be played without the explanations. This activity shouldibe

used in three ways:

To have the child respond through movement, such as playing an

instrument or clapping, to the music withoUt being. told whether it is

fast or slow.

2) To have the child respond verbally--that is, to tell you if the music

he hears' is fast or slow.*

3)- To both respond to the music through movement and to tell whether lie

hears, fast or slow music.

You should continue to make this a fun game and to help the child as

much as is needed untilhe is-able to respond alone.

Play} music, or clap, in the following order:

Slow, fast, slow, slow, fast, fast, slow, fast, fast, sloW.

2 2
Prepared by: ,

Kara P. kvis
Music Therapist



Activity 84

. -71

"FunsWith Hands"

Instructions

A fun game to do with your child requires that he use his hinds fast or,

slow. One verse says to "rol -l- -your hands," others to clap and shake them or

you may think of others to add after you have learned these. Begin by telthig

your child to "roll his hands very slow"---then fast. Always help 'the

youngster: as he make's the motions and be sure you can See a difference

.between the fast and slow.

/Activity with Child:

t

Let's play a fun game about our hands. They can move fast or slow.

Let's see you clap your hands very slow---now very fast. Listen to the

words and move your hands.

Fun With -Hands: -

Roll, rol 1 , roll yotir hands, Sl.oW ag can be,

Roll, roll, roll your hands, Roll _so slow with me.

Roll, roll ,.roll your hands, Fast- as can be,

Roll., roll, roll you hands, Roll so fast with me.

This Train Is A-Coming"

Instructions to Parents:

1. Roll your hands

2. Clap your hands

3. Shake your hands

Activity 8.5

(Traditional)

Children always enjoy trains' and the sounds of trains. In this activity

your child pretends he is a train 'that creeps slowly or runs so fast down

the track. Be sure to talk abort trains, perhaps using pictures to show

21

.11

Frepri.,11 by:
.1

.Karen R. Davis

Mast listaRis;
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therti mong. Always enjoy t game with your child as you. help him

to move fast, with the fas music and slow with the slow music.

,Activity With. Child:

Have you, ever 'seen a train.? here'are all kinds of trains--

11-CTsome fast, scpme slow. Our trai goes fast but it goes slow too.

Could you be our train? We're going to hear a song about a train

and you are going to be that train. Listen and be a fast train or

a slovLtrain .with the music.

"This Train' Is -A- Coming"

- 1. This train goes slow; Oh, yes.

This train goes slow; Oh, yes.

This' train goes slow,

This train goes slow, .

This train goes slow;- , yes.

2. This train goes fast.7 h,, yes.

This train goes fastl'Ohi, yes. 40,

This train goes' fa'st,

his train goesaSt,

This :train goes fast; yes.

(REPET 2 times)
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IN MD GUT

The following may be used, when teaching in end-out. Each

activity will include instructions for the parent as well as an intro-

duction for the child.

Activity y

"Go In and Out The Circle . (Traditional)

Instructions

The following activity would be best if used with a group rather

than just parent and child. HoWever, if this isn't possible, chairs

might be grouped into a circle. Everybnejoins hands in a circle,

raising their hands e7).igh for the child to wcave.in and out of the

circle using the space-between the people. The Song will be sung very

slowly, so the, child will go in the circle on the word "in" and out

th4 word "out".. Before singing the song, the parent should have the(

- 73 -

-child stand inside the circle; explaining "This is in." .Have.the child`,,
.. .

. ..

move in the circle and out of the circle on command. Irthe child is ,ifP
....

unable to. do this alone, move him.in and' out of the circle. If, othgr

children are playing or singing, they should be given a chance to gO in

and out,too. Sing the song several times- to-give everyone a chance.

.
Activity with Child:.',.

(I

. .

We are playing a game in a circle. You are going to go "in" the

r

circle or ';out" of the circle. Let's go "in" good, "ih" the circle.

Now let's go "out" - good,- out Of the circle. Listen to .thword6 and

go. in or out.

?maul fir;

area R. DIVI4
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Go !it, And Out The

Go in..and out the

Go in 'and out the circle;

Gp in and out the circle;

As we have done before.

(repeat 3 times)

Activity 87

"Go In And Out The Windows ". (Traditional)

Instructions;

An 'activity using the melody of "Go In and Out the Window", makes

use of a large box with 1.1c)-Ercut in the sides like windows to allow

the child to crawl in and out of the box. With the words in the song,

the child then crawls, into the box on command or crawls out of the boX

on command, going in and out of the window. The parent-makes this as

much fun*and like a game as possible, but making sure the child always
t.

responds correctly to. the words.
, . ,

. The parent should begin by helping the child crawl into the box say-

in "Johnny is crawi-- in", or "Go in the box (window)'. Once inside,

the parent explains, "Johnny is in the box", or "This is in". The

parent then helps the child crawl out of-the box, explaining, "Johnny

is crawling out"; or "Come out the window". Then, sing the song,letting

the child crawl in and .out. the windows.

* Go In and Out-the Window. (Traditional)

Go In and Oa the Window:

Go in and out the window:,

.Go in arld out ye window,

Go In and out thewindow,

. As we have done before.

'64

(repeat 3 times)
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Adapled_From: MUSIC l'HERAVY CURRICULUM
Prtpared By: Karen R. Davis, RMT

V.

"Hokey Pokyy"-:--;TVariation)

instructions:

ACTIVITY 88

- 7 5 -

In this game, we will ,use the song "HokeyPokev". You wi 1 I need a pail or

bucktt and a few small' items that can be put . "in ". With the song, the' child-

will take the obje6t such as a 'ball and put it "in" the bucket or' take it Pout."

of the bucket. The other motions of the song will he done with 'the music. Be

sure to always .,how the child "d n" and' "out" bLIoxt. beginning the game.

r t.

a

"pokey Pokey"

Ydu put the hall Vin,

Take the ball out,

Pit the ball in,

And roll it mlf

Do the hokey pokey,

And turn yourself around.

That's what it's all about.

f.

4



Adapted From: MUSIC THERAPY OuRRicitint
Prepared'by: Karen R. Davis, RMT

HIGH AND LOW

The following may be Used when teaching HIGH and LOW.

ACTIVITY 89,

Instructions:

-76-

, This activity may be used several times through the day. The child must

first 'be aware of HIGH and LOW in relation to himself before Applying these

words and actions to othell objects. Throughout

and have the child move himself, hands, Peet or
A

Then, do.the same with "LOW". Be sure you can see a difference between his

the day,.say or ding "HIGH"

some part of himself high.

high an'd.low movements. Compliment him
11
warOly when he makes a good demonstra,

. - t
tion. Be sure to pitch your voice high to sing qr say,AHIGH", And use a

7
low pitch with the word "LOW".

.Say to the phild, "Can you reach HIGH?- Let's try --. peach HIGH as

if reaching for the sky. That's it high. Now let's go LOW, VERY LOW:

Now, listen and do just what you hear the words ask you to do."

(Alternate several times - - HIGH and - 7: LOW)

P

Ablurrr 90.

Say to the child: ti

In this game we will reach "high" and bend "low" agai. At. the very end

we will also turn around and "bow" - - like this." (Demonstrate) Show me

how you can bow. Goodi- Now, listen and move with the words.

High, low, High, low, now we turn around;

High; low, High, loW, now be make a bow.

(repeat at least 2 times)"

218
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Adapted From: MUSIC THERAPY CURRICULUM-
_Prepared by Karen R. Davis, RMT.

.A.CTIITZ 91.

"Roll Your Hands, Over and Over"

Reed the instructions for Activity

Say to the child, "Roll your hands over and over like this. (Demonstrate)*

71 000

Now raise them high like this. '(Demonstrate)... NOY, roll your hands Over and

over while you raise themohigh - like this. Now, roll them over and over while

you.gotiolrer and lower - - way down like this. GOOD I No4 we are ready to play

the game."

at Roll your hands over and over, Higher and Highdr we go;

Over and over and over we, go, Roll your hands Over and over.

Roll your hands over and over, Lower and loWer we go;

Over and over and over we go, Roll your hands over and over.

(Repeat two !Ole times)

ACTIVITY 92.

00'

Resonator bell activity'

Instructions:

The f011oving.aCtivity will require the child to be able to hear,the

c

sound or the "LOW" tound. Usea sound-producing instrument sich as -

,
'the bells or ylophone, and place it in

.

front of the. child so he can see what
.,-

..-

you are playing. Play-the high bell. Sayl."Highl or sing "High on ihe same "'

. ...
, , ,

, pitch as the bell. Havecthe Oland reach high and ssi,"High." Then play the
,

1

low bell
,
say.or sing "Low"' and hay the child say,."Low" as. he reaches low.

.

'Once the child has an understanding o high and lbw,, have him demonstrate with

hinds and say the appropriate wOra. Whenever he responds correctly,

reiiforce iftediately with social praises or some other reinforcement._

471

.
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r Prepared by: Karen R. Davis, RMT

-78-

. 2

ACTIVITY 93.

.

As an extention of Actigaty 92, to be used with a more advanced child,

' try the following: Using the step bells, show the youngster high and low.

Be sure to use the highest tone and the lowest tone. Help him to correctly

play high and low sTral---tamet After this has been done, tell the youngiter,

to play high Or low, and let him do so alone. Do this several times. If

the child doesn't respond correctly, be Bur, to help and a10ys reinforce

appropriately.

a

,e

-s
1

22'6
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Adapted From: MUSIC THERAPY CURRICULUM --
Prepared by: Karen R. Davis, RMT

OVER AND, UNDER

ACTIVITY 94.

Use the following activity when teaching "OVER AND UNDER",'. Around and through

may alsobe included.

Instructions: Use Traditional. melOdy'"Pairpaw Patch"

This can be a.rea1 fun gdme for the child,if.yOu help to make it so.

The first part of the song sings the question, "Where, oh, where is pretty, .

little (child's' ndme).i',.Sing the child's nae.intothesong. The 2nd

verse answers with, "He is going over (or under or around) the stick. or
.1

chair," etc. It is very important that you begin by showing the child

over and under and around, and, let him go over and under and.around before

beginning the song.

Say to,the child, "Listen carefully to the words. First we wild look for'

you as poll hide. Be sure you are close by."

A

Whete, oh, where is pretty little

Where, ph, where is pretty little .

1

'

Where, oh, where'is pretty little'

Where is he hiding,Lnow?
I

He is going over the

He` is. going over the

He is going over the

He is over (under, around) now.
(

Repeat each action (over, under, around) three times before going toanOther

action.

2.2,1



Adapted Fran. MPSIC THERAPY CURRICULUM -
PrepankUBy: Karen R.,Davis, RMT

BIG - LITTLE .

These activities can be used when teaching BIG and LITTLE. They may involve

.

the selection ofa'big or little object, or may instruct the'Child.to move himself

or part of himself with big motions or'little motions.

.,*
ACTIVITY 95,

"Big And Little Instruments"

Instructions:

For this activity you will need two instruments of different sizes, one

considerally larger than'the other. The song will ask your child'toplay the

big or little instrument.' Be sure he makes the correct choice. This may be

,done ina group by taking turns or alone with the child. Always make it fun

for him'as you play.
'

Say to the child.:

"We are going play a tapping game where everyone gets a chance to tap on
.

the instrument. Sit in a ci rcle so we can take turns doing what the song says

with the big and little instruments.
-
Play the big instrument -).ikekhis

when the song says, "Big one plays," and the little instrument - like this -

When the song says, "Little one plays." Ready to begin -- letrs go!"

Words of song:

Alternate (6 times)

1.' Big oneplay,

-Big one plays,

pig one plays,

Itirthe music stops.
.

,2. 'Little one plays,

Little one plays,

Little one playi',
.

, .

' til the mukdstops.

222.
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. Adapted From: ,MUSICTHERAPv CURRICULUM
Prepared By: Karen R. Davis, mr

"Big StkIpS -And Little Steps"

1.

ACIIVITY 96

-81-

Instructions:

In this activitY,tbe child learns to feel the difference between big and

little. He should learn to take "big" steps or "little" stel5g6.! Before beginning

the .Amu - chant, practice it with him on,.x.1 or twice, showing him a big or little

step and having him follow you. Be sure he is having fun as he moves- to the

words. The words can be chanted in.rhythm as effectively as if sung.

S'ay to the child,

Can you walk with little steps or big steps? In this game about big and
,

little you will'do what the music says. The music will tell you to walk with big

-steps or it will tell you to walk with little steps. Stand up where you have lots

of roan to walk around and get ready to walk with the words. R!member to walk

with BIG "steps when the words say BIG, and LITTLE steps when it says LITIT.

Steps And Little Steps"

Can you Walk With little steps,

Little, little, little steps.

Can you walk wi±h little steps,'

Follow me.-

Come walk with big steps,

Biq, big, biq steps

'Come walk with big steps,

Follow me.

223

NOTE: Repeat each
verse twice.
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Adapted From SIC THERAPY COPRICULUM
Frepar By: Kasen .R. Davis, RNII'

4.TkVITY 97

"Big Drum Speaks V.biletittle'Drum Listens"
I

Instructions;
t.

/ In this ac4Vity, you will be teaching big and little through the use of

drums, one, larger than the other. It will giVe the opportunity to select an
,-

item of 'the. size, as.W,ellas giving your child the reward of being able

to play oilYo with that item.
-

and.Sele&-te the correct size.

Be sure that he listens carefully to the words

;Say trqthe child,,

...Tan you find the big drum? Good!

.
" right! In

How about the little drum? That's

only one drum plays at a time. The other drum will listen.

Find the drum is told to play. Be careful that you find the right drum.

Let's listen and then p y!"

Words:

4

" 4i

Big drum speaks,

Big drum speaks,

'Big drum.Speaks.

Little drm speaks,

Little drum speaks,

Little:drumspeaks.

The activity may be used to develop an understanding'of

. .

"Big" and "Little" using any items available. Be sure there is a marked' difference

in size between "Big"'and "Little" -,Use unbreakable items - spoons - bowls - pans

lids - block's - rattles;

Continue only as long as the child shaves enthusiasm for the game.

224
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Adaptol'Prom: MUSIC THERAPY CURRICULUM
Prenared By: Karen R. Davis, Mr

LOUD AND SOFT

The following may be used when teaching loud and soft. The first experiences'

will ')e for responses to loud and soft music and later recognition of loud and,

soft. Be alert tO'not confuse "Loud" and "Soft" with "Big" and "Little" - a

very dig(- rimination for, youngsters.

ACTIVITY .98

Instruct
. ,.

Any r.-. corded or instrumental music you can. furnish inay be use auite
.., . , . .

. , . .

;appropriately. .

... . , ., : ..

' :'. : 1

Tn this ael-ivity, the child will hear musicthat;is loud or soft. During.the'
,- . ..

'Ielp him to respond either1161.0Wor Softly according to :the music So
. .

1 ,,L it will be more Fun k child, responses maycbe,Vaired: TWo,that you

:might trY. are anning or walki .

1

t .

Anot_her t.s/h.f.611 yourigpers wifl..enjoV r,vost of 'ail. is the playing. of rhythm

instriments. ;this is an exce.11ent .way .for 4,he child tO respond loudly pc

. ,

but caution must. be talceo;t6..he sure..the child listens carefully 'am. 1.th..4pondS

ap-)ropriatelw. '7

Play ritusic in-the .followincl order: Loud, soft,. soft, loud, 1ouc , soft,
,

loud 4 soft..

,.

225
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Adapted From: ,MUSIC THERAPY CURRICULUM
Prepared By: Karen R. Davis, RMT

ACTIVITY 99

Loud or soft sounds:

Instructions: A cassette may be furnished for this activity.

84
.``I

Children hear many sounds--same are loud, some are soft. It is important

that your youngster begin to know if sounds are loud or soft. This activity will

present several sounds. Before each example, the tape will tell you, if the

sound twill be loud or soft: Always be sure your child is listening, and that he
.

is also enjoying the game of sounds.
.

Drum - loud, soft
".

Jingle bells soft, loud
. Cymbal .' soft, loud

Woodblock - loud, soft:.
YBell -, soft- loud

ACTIVITY100.

Tri earlier activities for laud and soft, the youngster was told if the music

would be loud or soft. In the following examples; the music will be played with-
,

Out these explanations. This activity should be used in. three ways:

1. Tblave.the child respond.through movement., such as playing an instrument
or clapping, to the music. .

2. To have the child respond verbally--that is, to tell.you if the music
he hears is laxl or soft.

3. T6 both'respond through movement'and to tell whether he hears loud or
soft' music.

. If the C.lassette is used:, 'the music will be .played in .the following order:

soft;. lcitid,loud)4so.f.t4 t, loud, soft, soft, loud:

ji



Adapted Fran: MUSIC THERAPY cuRnicuLum
Prepared By: Karen R. Davis, RMT

ACTIVITY 101

Instructions:

85

In this musical game, you will be helping ,four child to recognize loud or.

soft. The song itself explains exactly what to do, but it might be helpful to

listen to the song yourself before singing it width the child. Be sure the

youngster is watchOg you closely, as well as listening to the music.

"Listen and ClapiXOur Bands So Loud"
I

Listen and clapiyoUrhands so loud,. (music)

.Listen and clap your hands so'soft, (music)

Listen and clap your hands so loud, . (music)

Listen and clap yQug_bands so Slat, . . ._(music)

Clomp some -soft sounds, (music)

Niav clap sounds that are so loud, . (music)

1 can clap my hands, (music)

I can clap my hands.

2. Stamp your feet

22'7



Adapted Fran: MUSIC THERAPY CURRICULUM
Prepared By: Karen R. Davis, RMT

11

ACTIVITY 102

Instructions - See Activity 101.

"Yes, I knew how to clap my hands"

Yes, I know hpw,boClappy hands,

Yes, I know how to clap my hands,

'Clap them loud now, (music and clapping 8 beats)

Yes, I know hew to clap my hands

Yes, I know how to clap my hands,

'Clap them soft now, (music and clapping 8 beats)

Yes, 'I know how to stamp my feet,

Yes, I know how to stamp my feet,

Stamp them loud now, (Music and clapping 8 beats)

Yes, I know h to stamp my feet,

YeS I know how stamp my feet,

Stamp then soft now, (music and clapping8)beats)

Yes,:I know how to beat the drum,

Yes, I know how to beat the drum,

Beat it loud now, (music and clapping 8 beats)

Yes, I know how to`beat the drum,

Yes, I know haw to beat the drum,

Beat, it soft now, (music and clapping8 beats)

Yes, :I know how to- beat the drum!
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.-Adtivity "Put iciur uotp" (Young)..

x-88-

mamummmiumummkammiimsammotimmew rIMEMMEMINEEEM
ME MEI LIMEIW7 IPM MEE I

I In IVIMEMEREM IMME CIMINION MEE= MEE Ell=11:M I

foot up. .PUt your foot down. .''`urn ana DOwn,Down,Downt

Activity 31: "Roll Over" (Davis

Roll o-ver, Roll o-ver; Pick up sri. yaU see.

(Roll over Roll o-ver Put it here now for me. Repeat-for each 2 iines)

Activity 34: "Here is my mouth " (Davis)

Lore is my mouth; Here is my mouth; Hero is my mouth that I touch right now.

\\

Activity 36: "I Wiggle Ky Angers" (Davis

wig-44e my fin-gers like this; I ifig--.gie my fin4ers like this;
:

Hel-lo, Hel-lo, _and How,-do-gou-do'? I wig-glo

230



r.

e

4otivity 38: "I Clap lath iy flarle (:Jcoggins)

MN WidWIIMMIS 11
MIAMOMFWAMMEMMEMMOMMEMMEMOMMOMMIMMEMOMMEMMENIOIMAMMINIGIN=171M1=1PROMIMJINI

1MENiiiIla
MEMMEMONW MMINIIMEldIIIII MEMOKOMMORD

1. clap with, my hands. aD wi h my feet. ,

IP
. I ace with my eyes. I broathe with my nose.

MEMMIIIIIM ll MEM I

WM 11111MMI M M WI manMEM NI NM=NMI'MEMO 1111=Ull Ifa ialEMINW:Ari= OEMMITik =IMF/ MIMi ME= NM=
agur 111=1111MO . 11111hirDINIIIIPRIMININ IMOMMMEMMOMMOMME

mouth and chow with wy tC .

ears and dance -oh my toes.
1;" I sing with my

2. I hear with my

. .

Activity 46: "Listen
. ,

and Do" (Davis) ,

.

1 .

.-
VkaliMEM=W-JEM_____-.B1=1W-WEINIIIPPIM IIIiIIMIWNIMEMINII
BOW mIMPINIIIIIIIMilWastriM MIIIMPIIMPIMINMENER

Lis-ten, lis-ton, Lis -ten and do; Lis-ten, lis-ten, lis -ton and do.

_
-

. .

Activity 63: "Can You Touch the Color?"' (DaVis)

fa 11v/IW-1="%Mr".1br-/W7MEMIMIIIIIMMI mm Emagiffimiam. 11.4imismmNimi
MU/

. .

al

Red isthe col-or th-d;6 I see right now. Do you doe it, too?' :..

- ill MII
,

smowhi/NM= II NMMIMI ill=1 41111:11 I MEM'ti .'I V OW 4111P
. .

Red is the col-or that I touch right now. Can,you touch -too?.

.
.

.

-
. .

.

_
Activity 90\ "High,

. .

Low" (Davis) .,
. .,-

.
.

,

# . . . .

4. op
MIIlmormiamimmuzaistommusffierraimilimmi..

All . .
lisILMMVIMMERMO MEM
VI

. ,
high, Low, High, loW;" Now. 11(3.ttirli a-ru 1 .-- ...-"!',

P
, .

.. ,-..
.

in 0. wiwirisommummommilimmormmemovul
MAC 11111111111111WIEMONIIIIIIMMISri1111111.1111
MY MMIUMWMMO iMAIMINNFIL7iMaiiMMENEW-MMIlkINIIiiIIM-.

AaCh, Low,--Hi,b./.. -- cs;- Now we makc-.0. bow:
-. .' -'_,. .

,
. . ,.:

s f . .

"
. 6 r ,

. . 1

. e. 4' . . .

s .

. .
w-, s . , . .

. .

1 . . .

-



Activity 101: "Listen and Clap Your hands So'Loud" (Davis)

90

V AM, MEM mommilimmilimmaskimmumniaM11111=MILIMPRW-211111111=1 OM Wm INNP! IrMlaMr7MIRMI
le IF Win IIMM

Listen and clap your lands so loud, ."..aopeat notes and.. clap -8 beats)

-Listen end. clap your hands so soft, **)

Listen and. clap your hands- so loud,

reeNommplimierr-Awm

0'

Listen and 01.ap /our hands so -soft,

clap some soft sounds ljow clap. sounds.; that.are so loud', \1**)
8* beets

can clap -.11y- hc.nd.s.

..-,

- Clap i (Davis)

,es I . I:Aow low to clap lily bands. Yez, I know how to clap riy

Olap them loud now . (4 clats)
ilepoaf fqr oach throe...lines of sona to ladt limo

Yes I...1cnbit.-hir1-to beat the drut I

2
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T
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T
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R
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c
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c
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p
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c
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b
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c
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c
e

5
:

F
o
l
l
o
w
 
v
o
i
c
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b
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c
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b
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c
t
 
w
i
t
h
 
c
o

&
 
h
d

t

.
.

m
b
i
i
l
e
d
 
e
y
e

e
a

m
o
s
i
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b
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c
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b
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c
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b
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c
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b
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c
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b
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c
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c
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c
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b
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c
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b
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c
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p
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n
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c
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c
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c
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p
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b
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c
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b
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c
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c
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F
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n
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b
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c
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c
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b
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c
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c
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c
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c
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c
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c
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p
u
p
p
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f
r
o
m
 
o
n
e
 
a
c
t
i
v
i
t
y
 
t
o
 
t
b

n
e
x
t
 
a
s
 
s
o
o
n
 
a
s

o
r
i
 
i
n
a
l
 
r
o
b
l
e
m
 
i
s
 
s
o
l
v
e
d

3
.

R
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