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PREFACE

- This document describes the Program Evaluation and Review Technique

(PERT) network for -the competendy-guided program being developed at The

f
}

Universify of Texas at Austin o prepare educators to meet the needs of _ -~
the exceptional cﬁildbin the rbgular classroom. The Preparing Regular
Eaucators for'Mainstreaming (PﬁEM) project was ;nitially funded in June,
1975 by the Bureau of Educaﬁion for the Handicapped, United States Office
»of Education. The 1975f76 year pf t?e project will constitute the planning -
and deveiopmental phasé. Objectives of this phase can be classified into
four major clusters: (A) Planning, (B) Identifiéation of Competencies and .
Management: Systems, (C) Major Prbgramming of Acﬁivities and Evaluation, and
(D) Administration and Organization. The 1976-77 year'Will constifute . 4
an exploratory-prototype phasé with the 1977-78 year involvigq the?refine—
ment and dissemination of the program as we11 as the integration of‘the
modules and field components into ;he cbﬁrses and field comp?ﬁéqts alreédy.
existing in the regular teacher préparétion program at The University of . ’
Texas at Austin. ObjectiQes of these pﬁéges can be classified into four
major clusters: (A) Plannihg, (B) Progréﬂming'and ﬁvaluation; (C) Iﬁple- 0
‘mentation of Model, and (D) Administratié;«and Orgaﬁization. - s
Contalned herein is the PERT ne;wbrk for the three year.éSOject;,-
Estimated expenditures of time for activitffs and completion dates for
- R

events are outlined. In an attempt to chahgﬁlrresources er the most

IJ‘Q
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effective utilization of time and energies, the critical path for the
completion ;f the activities is provided. Also included in this document
‘afe the flow charts illuﬁﬁqating both intra- and inter-cluster functioning.
Forthcoming documents' will include a‘deséription of the needs
assessment activities and findihgs, the model utilized in geneiating
competencies, the crztical competeﬁcies or patterns of behavior determfined
to be most iﬁportant in facilitating the mainstr;aming céncept, a;d a
description of the mephods to be utilized in assisting project participants
in reaching these competency levels.
The project staff has given serious thought to the development
of a functional plan of organization and model for the delineation of

specific tasks in an attempt to provide other training projects with a

structural model.

Lorrin Kennamer
Dean of the School of Education
The University of Texas at Austin

¢ Edmund T. Emmer '
Associate Dean for Teacher Education
The University of Texas at Austin
!
. : iid
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INTRODUCTION

The Preparing Regular Educators for Mainstreaming Project (PREM)
was conqeptualizedbwith the primary purpose being the developmént of a
competency-guided program for the preparatibn-of pre-service elementéry
and secondary teachers to meet the needs of children wit; handicapping
conditions or with special learning problems. However, since a variety
of groups exert influgnce on pre-service teacher preparation programs,
the feeling was that regular:in-service teachers, school administrators,
the teacher education faculty, and district-wide administrators and
supervisors should also be included in the planniné, implementation, and
evaluation of the preparatory éxperiences.

Unfortunately, the challenges of ;eeting the needs of exceptional
cﬁildren within the regular classroom have been traditionally ignored in;'
most grg-service preparation programs for elementary and secondary educa~
tors. Since this is a reiat}vely new concept in teacher education, the
PREM Project readily lends itself to the PERT method of network analysis.

The Program Evaluation and Review Technique (PERT) is an admin-
ist;ative device for the improvement 6f the planning, controlling, and
decision-making activities experienced in project development. This
device not only prov;des for postmortem analysis and the gauging of
remaining activigies but alsq aids in the initial planning, 1mplementation,
and controlling of complex projects. The network provides the adminis-

trator with the necessary information to make objectiverdeciéions

»
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concerning the prudent utilization of available resources in a glven -

e

—
e e

A

period of time. . 7 7 - i ,
The PERT system involves an initial breaking down of the compiex

goal or terminal objective of the project into individual components or

tasks. A network showing the sequence of the individual components is

then developed. Schedules are established for the work units thus proF

.

viding a means of analyzing the time dimensions for unit completion.

-

This documept expldins the PERT network developed for the three
s |

year PREM project. Key decision points are designated in an attempt to

anticipate efficient resource allocation. A perspective of the entire.

b4

project can be enhanced by noting the interconnections of the major com-

ponents of the project model.

This PERT network will also be utilized as a control device to
o

evaluate the progress of the PREM Project. The critical path or longest

time path has been designated showing the amount of time between events
Decisions involving the allocation of resources will, therefore, be made

on the basis of progress along the critical path so that problems resulting

in completion delays may be eliminéted. similar attempts aimed at

pPreparing regular teachers for mainstreaming may f£ind this organizatioéh#

procedure and model useful in project development and evaluation.
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BACKGROUND OF THE PROBLEM

3 .
Overview . 2

The early pattern for programming of handicapped students was
established in special education in the:nineteenth century--a time during
which full-time care as well as educational sexrvices were the preferred

\

arrangement. Many residential schools foxr the deaf, blind, and retarded
were established during those years,andwﬁere—the early efforts at the

- r— -,

concept of equal access to educatlonal opportunities for the handicapped.

One of the first steps to break the residential pattern took
place in Providence, Rhode Island, where special classes for retarded
students were beg¥n at the endkof'the nineteenth century. Philadelphia
and Los Angeles soon followed suit (Doll, 1962). As special education ,
entered the twentieth century, the preferred system for delivering services
to handicapped students evolved to special public school day classes within //
the communjty. Thig change was so vﬁdespread that .by 1966 public day /
schools.‘ rolled the largest percentage of the nation's handicapped students //

(Mackie, 1969). ‘ ;- /

( . :
.State legislatures have had the effect of giving additional impetus

to the development of special ‘education programs at ‘the local school

district level. Every state now has sgome form of special education legis~-

lation. Mackie (1969) reported that 27% of the estimated 6.1 million

’

school-aged handicapped children were receiving special education services




;7in 1963, whereas 15 years earlier that percentage had been only about

?

12%. Furthermore, by 1978 projections state that 85% of the school-aged

handicapped will-be chénneled throuéh”5§pr6§rlétéiyﬂaééigned’éaa;ééighéiw

programs.

1

4 Ve .
Even though ;h}s’fefle ts a picture of rapid advances in programs

.

e noted that the history of ediuca-

tion for the handicapped within the public schools has largely been a

for héndicapped students, it should

story of iéjection and denial. The initial incentive.for the organizati;;\\\\ e

of special glasses grdw out of the need to relieve regular teachers and

nqrmal pupils of the burdens of catering to the individuaf(difféggnces of
handicapped students within‘qegular classrooms (Kaufmaq, Semmel , é\ rd,
1973). The theory underlying this‘administrative arrangement h?s bee
that specially trained teachers working with groups of students with
like handicapping conditions can develop uniquely effective instructional
programs within this special classroom setting. |

Thé appropriateness of special class placement for all handi-
caéped students enrolléd in special education programs has been a topic
of discussion over the past two decades. This questioning process hag
taken the form of a series ofvefficacy gtudies extending over a period
of éome 30 yé;ré {Bacher, 1965; Baldwin, 1958; Baller, 1936; Blatt, 1958;
Carroll, 1967; Cassidy and Stanton, 195?; Diggs, 1964; Goldste%n, Moss;
and Jordan, 1965; Johnson and Kirk, 1950; Kern and ffaeffle, 1962; Kirk,
1964; Mayer, 1966; Thurston, 1960). These.studies have consistently

failed.to substantiate the efficacy of special classes for handicapped

I3




 students.
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- _legal Considerations - = . e

’

I -

While it may be educationally sound to merge the differiné

types of educational programs--for economic efficienc§ and managerial

considerations--it is legally necessary. The PARC vs. Penn case required
that students previously designated by Boards of Education and school

district leaders as requiring separate educational experiences be re-

exémined, relocated, and merged into. the ﬁiograms afforde@,honhandicapped

L

students. This action in 1971 was closely followed\By Mills vs. Board

Y

of Education (D.C.) in which the plaintiffs, omr behalf of the class of

excluded individuals, alleged that the bdard was not providing a publicly

financed and directed education to a substantial segment of the popula-
tion deserving of and required by age to attend schools of the district.

Additional decisions and statements of experts indicate that the legal, '

public-policy altering route will not be forsaken by special educators

and parents until some other force fills the void of action (see Lori vs.

State of California; Weintraub and Abeson, 1974; Kirp, 1974; and Wein—‘

traub, et. al., 1971).
5
Special Education in Texas

special education programs for handicapped students in the State
of Texas have developed generally parallel to those in the nation as a
whole; The incorporation of such services into thelpublic school domain

started in 1945 when classes for the physically handicapped and for the

12




~as -an "adding to. the categori s":g;ocess (Vliasak, 1974).

2

spéech handicapped were instituted (Management Services Associates, 1968).

R ’ B W\ ) . . .
The program's development’ between 1945 and 1967.in Texas has been described

’ . o . ) ‘v
Programs for the cably mentally retarded, school-aged blind,

|

and]school—aged deaf were begun in 1951. In 1955 services for the deaf-

blihd students were made available on a contract basis. In 1957, programs’
forrthe trainable mentally retarded were begun and in 1959 classes for
preschool aged deaf students beca&e avallable. In 1963 the program for

the phy51ca11y handlcapped was extended to 1nc1ude students dlagnosed as

‘mihimally brain injured. It was also at this time that the pilot program

to serve the severely emotionally disturbed was expanded. This ekpension

#'serv1ces often was accompllshed through spec1a1 1nterest gro i;making

' the needs of students w1th certain handlcapplng condltlons knpwn to the

| . ﬁ
State Department ofvEducation or to members;of the 1egislature. The

-

effofts of these groups perpetuated a categorical program approach for

-

handicapped students and provided a rather implausible position for the

advocatzs of the special class to defend (Vvliasak, 1974). It was esfecialiy
-

dlfflsilt\to defend because since Wbrld War II there.was ev1denced a-

veritah}%fWave of reaction_to Bhe traditional methods of sepatating,

isolating, and institutienalizing divergent_members of society (Willenberg,

1974). |

As a result of the conflict in 1abe1ing‘and grouping practices

in 1967, the Texas Education Agency retained Management Services Associates
. . ‘- c ¢

to_study the special educatien services availableto handicapped children




» . . . . . . .
\ in Texas. ‘The eighteen month study revealed some interesting results.

. . . 5

For example, less than 50% of all handicabped ghildﬁen were réceiving

"

. . RN , , _
special educatioén; many of the existing spgcial education programs did

‘not meet the e@ucational needs ofkthe children they servéd} costs of the
existing prégram;‘despite its inadeqﬁacy, were high; too many childfen
witﬁ adequate educational poténtial Qere spending their lives in sgate
insfitutions5 and many handicapped children were drppping_out of school
-kﬁanagement Services Inc., 1968). * | ) ] *
4Based on that firm's repért) Spegiallﬁducation in Texas, the.

Texas Education Agency made a series of recomﬁendations“to the Sixty-

First Legislature, Regular Sessioh, designed to extend and improve the

YN
A}

sﬁatglspecial educatibn prqgram. 'The legislature accepted the Texas
Eduéation AgenCy‘récommendaﬁiqns which were émbodied in Senate Bill 230,
-ComprehéhSive Spgcial Edu;aéion for Exceptional Children, now Texas
Education Code 16.16. Although Senate Bill 230 passed in 1969, its
provisions dia nOt'become effective until the school yeér41970-71.
= =~ The 1egislature providihg Comp;éhensive Speéial Education for Exceptional
Chil@rén (Plan A) had two major underlying objectives:
:1. The extension of special education services to incld@e all
handicapped children in the state; and: )
2. Spetial education services offered should be uniquely appro-
priate for each individual child.

The provision of comprehensive special education services was defined in

the legislation to mean services to handicapped children ages three to

14 ,

e . R ‘
[ S .



twenty-one, children of all handicapp;ng conditibps, and children living
. /
in all geographical areas. The provision of appropriate special education
. : : I
services was defined in the legislation.to include provision of aqequate

appraisal services, instructional arréngements, instructional media and
materials, and proféssibnal and paraprofessioqéi personnel (Kaufman, Agard,
Vlasak, 1973). .

+ Plan A was intended to be introduced int% local school districts

>
.

over .a five-year period. As a result, Plan A was pilot tested in five

school systems- during the 1970-71 school year. Durihgzthe 1971472 school’
‘ , .
vear, Plan A was extended to 24 more school systems (Kaufman, Agard,'

Vlasak, f974). During the 1972-73 school year, a total of 97 districts g

/

implemented Plan A. 1973-74 found 234’ districts participating and 1974-

75 found 452 districts participating (TEA, personal communication).

o

Evaiuation'of Plén‘A in Texas . _ . w
In}tial evalu%igg; of Plan A programs was begun during the 1?72—
73 school year when the Division of Evaluaﬁion, Texas Ednéatioﬁ Agency,:
condudfed a statewidé survey 10 assess’the comprehensivéness and appro-
ériaté;ess of special education services to the handicapped phildrén in
the sta@e {Project PRIME). The report encompassédvselected‘ipformation
from‘superintendents, program di;ectors,_special education supportive
personnél,lcounselors, pfincipals, teachersiland teacher's aides from
N

280 school districts randomly selected from a régionallyqftratified

sample. Of particular interest was the information regardingviq—service

activities of regular classroom teachers working with the Plan A Concept.




Teachers responded to key concerns és_follows: .
1. PFifty-seven percent reported their districts haa no staff | .
b development activities other thanfthe ten days of required
Oig-service.
- 2. Fif;y—nine percent felt that the in-service activities
‘provided met their needs somewﬁat}r;4 percént felt their
needs were met to a largé extent and 27 percent felt their i"i
needs Yefe not me£ at ail.
These findings indicate that in-service education is meeting the needs
of some g;t not the majority of teachers in tfaining in the generic s
concept of special education. This, plus Agard's (1974) report of regular
clasSroom teachers' resistance to the integration of handi&apped students
into f;gular classes, seems to justify the'ngedAfor more tfaining in the
éeneric concept of special education. The s;rvey also indicated that
both teachers and administrators ident?fiedkfbur in—s;rvice activitieé?
that were common to the high ranking needs of both. Theylwere:
1. Individualized education | |
2. Career educatidn A .
3. Developmental_reading
4. Information about}integration of handicapped &hildren into

-

regular classrooms.

'

A substudy of Project PRIME sought to identify vafiébles con-

~

cerning school principals' skills that correlated with teaéher.attitudes

toward the practice of pregramming for handicapped. children withfh regular

«

16 | S




10

- classrooms. Conclusions based on the fiﬁding of this study suggested that:
. 1. Educatiohal administration and supervisory programs should
increasingly emphasize the development of human skills and

a clear understanding of the concepts underlying Plan A. These

i

we;e seen as the most important ingredients to enhance programs
- in this area.
Principals and other general educators need to be more involved
in decision mqking regarding progréms fqr milhly handicapped
students. When principals were closely involved in the
programs, the operétio; was much more acceptable to all when a
: o ,

sense of ownership toward the program was evidenced.

-Two other interésting recommerilations from the substudy were related to

1

N g'wg pre—servige and —gervice training programs for regular classroom teachers.

These récommen ations focused on the need for sensitizing candidates to

cooperative ehdvior to enhance team efforts.

ol | It appears that the successful implementation of the practices
necessary for mainstreaming depends héavily on developing accepting atti-

: » . tudés and skills by teachers and administrators. Training, to be more

i E effective, must be ;eadily accessible to regular cldagsroom personnel on

the college campus in pfe—service as well as through in-service programs.

Currently'theregare.no ﬁreaservice programs being conducted, in a systeﬁ-
. ’ atic way, for.tfainipg reguiar classroom teaéhers to work with handicapped
‘childfen. Therefore, Project éREM was funded to initiate preéservice
pProgramming and to develop nécessary supporting ;ctivitiés involving in-

service educators.

; D 17




" instructional techniques. _For the most part the local school districts,

" shearer and Shearer, 1972). ' " . ?y“:;;&

11

_Considerations from the Literature

t

With the def\nite move toward "mainstreaming” in the country

and in Texas, there is a 1ag in programming and in developing proper

M

colleges, and universities, and community agencie have busied themselves

~

with adapting present programs and modifying strategies to accommodhte
this,new demand upon their collectiveﬁresources. The movement in re-

source gevelopment is centered around more varied uses of models for
N .

+

' indiyidualization of instruction (Gallagher, 1974; Wood, 1973; Ysseldyke,

5

- —
1973). The implementation of developed resources hinges upon management

)

systens, and work»;§~advancing in de ping new management systems

(Frankenburg, 1973; Johnson and Mykelbust) 1967) and altering existing

mcmanagement sfstems for the tasks at hand (Colella and Foster, 1974; Hall,

t -

%

ij When management systems and resources are available, the c¢rucial
. ' ‘

affective problem, acceptance of the formerly designated "special" students

by éeaohers and pgers and by themselves, can be more readily attacked.

- Many value confrontation models are available, and teachers are beginning

to see\the significance for all concerned of the mainstreaming of previously

non-mainstreamed students (Jones and Murphy, 1974).
>

The basic prgblems identified through the literature can be

stated as materials development, development of requisite management

systems, and -creatign of an atmosphere of acceptance "among all concerned.

These three areas require attention by all members of the instructional

-

. ] :
force, i.e., teacHers, aides,” administrators, and community resource people

and agencies.

: 18
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‘//' - ' summary of Background Information .
- -7 <
- . Several points’ may be derived from this'suﬁvey of the origins:

), i L

and development of the special education programs leading up to. and through
NS 16 ,
R oL 4 : )
. the Texas Comprehensive (Plan A) Law: . i ‘
’ : . L | S
. . v
1. Progress has been slow but steady-since World War II in the

»

increasing educational coverage of students who are different

« . (4
for Vhatever the reason.

'21 The boldest step possible has been‘taken'in the form of

Comprehen51ve Special Education for Except*ohal Children

(Plan A). An important feature of the plan is,"malnstreaming.
s
3. Nationally and locally, educators_are being qpldt—by courts,

‘

legislatures, and citizens--that all children déserve and

’

must acquire all the knowledge and skills which they are able
to attain.

Educators in Texas have identified several key areps of need

relative té succesgful implementation of tﬁe Texas Plan Ay
1. Eighty-six percent of the educational personnel surveyed
indicated that.the existiné in-seﬁyice programs met their neeés .
"somewhat" or "not at all." h '. )
2. Increased emphésis should be given tgathe deve;ppment of
human-relations skills. A

. - 3. The implementation (planning through evaluation) must involve

all levels. It must be a systemic approach.

2 oaa
4 o

A

o



N . - Three key areas of program development for training regular educators
can be identified:
b“l. Materials (plannxng, development, and productlon) approprlate

to the learning needs of a greatly varied populatlon of Btudents

need to be QeSLgneJ. ks

2. Management systems need to be developed to implement materials

]
and systems of 1nstructlon at the 1eve1 of clqgsroom, school,
. : e ?

dlstrlct, and reglon.
3. Techniques (humanfreiatﬁons) for creating an accepting atmos- ,

phere must- be developed and implemented.




STATEMENT OF THE PROBLEM

The education of pre-service teachers for the regular classroom
has tréditionélly ignored the needs of children with handicapping condi-
tions or with special learning problems, Yirtually the only related
content in the traditional curriculum is the area of indgvidual difger-
ences,‘wherefthe "normal range" is given most emphasis. At best, the
pre;service teacher may learn some characteristics of the various handi-

i capping condit{ons and the special provisions which must be made by the

N schools fo accommodate them. .Unfortunately, even when taﬁght, such
LI, .
knowledge competencies are not usually augmented by practica, nor do
they address attitudinél concerns or specific'instructional strategies.
The ame}iorétion of this problem ié not likely to be accomplishéd
simply by adding a few modules to the regular teachers' preparation.
Instead itAmuBt be'Qiewed as a systemic problem, whaée components include
regular in~service teachers, school administrators, teacher education
faculty, and district-wide administrators and superviso:s. Each of these
' groups exerts influence on the pre-service teachers' preparation in various.
ways. Each of them must, therefore, be involved in planning and carrying
out the changes attendant to prepariné teéchéfs for mainstreaming. The
following goais and'activities recognize and incorporate the inter-
dependencies among HHese groups, with the viewpoint that no one group can

be trained effectively in isolation from the others.

14
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RESULTS AND BENEFITS EXPECTED . )

Objectives During Year One of Grant '

below.

1..

»

The objectives for the project are most easily considered by

dividing them into four major cluster areas: A. Planning, BL)Identifi-
cation of Competencies and Managégent Systems, C. Major Programming
& .

Activities and Evaluation, and D. Administration and Organization.

-

Objectives of the first yeafnwithin these four clusters are presented

Cluster A--Planning

Select and hire the educators who are to serve as key persons
on the Planning and Development Team.

pe

Design, select, ana‘imglement a joint college~community-

/
school Advisory Committee including college.students, local
school personnel, local school organizations' repreéentatives,
parehts of handicapped sttdents, th; local Teacher Educatioh

Center personnel, and college educators.

Design a Program Evaluation and Review Technique (PERT)

‘network for the three year program?tihdicating key ‘decision

"

~pbinté-and interconnection of major ég%ponents of the program

0

modelf

Identify, establisp cgmmunication'liﬂes, and form committees

~
M e
K
S
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with local and state agencies in the Austin area to facilitate
field experiences in Years Two and Three.
5. The ?lanning and Development Team will identify instruments

and procedures for evaluating delivery systéms and modules

developed in the Project. ¢

Cluster B--Identification of Competencies and Management Systems
1. Survey state and national planning.and training précedures,
elicit respopses relative to success of those various organ-
izations/c;ncepts, and deri;é by synthesis a model for plaﬁking
| change in the University of Texas at Austin ;phere of influence. e

2. Identify the minimal competencies for successful completion

of the program by educators, regardless of specialty.

-

Cluster C--Major Programming Activities and Evaluation

4 1. Delineate and classify the minimal competencies for successful

4
-

v ‘completion of the program by educators.
2. Develop modules in key areas (reading, wriﬁing, counting, career
. amd vocational guidance, etc.) for use by faculty membersrin any
subdiscipliné. - ’
3. .D§sign and coordinate the equipping of an Educators' Laboratory

to plan and teach the modules in this project.

- 4. The Planning and Development Team will supervise the pilot

testing of delivery systems and modules.




- ) 5.

Clusﬁer D--Administration and Operational Tasks °

1.

The Adv1sory C?mmittee faculty, anq teachers w111 apply the

evaluatlve lnstruments and,procedﬁres (1dent1f1ed by'the
Planning and Development Team) tOjall-systems'and:moaules

developed for or breught into the ‘project. - -

Prepare the entire proposal for Year Two, ‘schedule the

preparation of the Year Three proposal, and prepare‘ana>make

available to appropriate authorities a Final Report of Year

One Activities.

Objectives During Year Two. of Grant

-

The 197677 year .of the project will consist of activities

involved with exploring the use of the prototype model as developed in

Year One.

.Objectives for the second year‘of'the project are presented

-

below in relation to the appropriate major cluster area.

Cluster A--Planning -

1.

=

Select and hire educators who are to serve as key persons on
the Planning and Development Team and to assist in the move-
ment of participants through the modules and field cqmponents.
Select additional meﬁbers‘and continue implementation of a

joint college-community-school Advisory Committee including
' a

- college students, 1oq§1 school district personnel, local school

organizétiohs' representatives, parents of handicappe€d students,
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the local Teacher Education Center personnel, and college

educators.
3. Detail the Proéram Evaluétion and Review Technique (PERT) network
e ’ for thé second:;ea; of Fhe project and make appropriate modifica-
tions based upon use of the system throughout YeAr Oqe.
4. Maintain p;eviously established 1ines.of communication as well
as identify and establish additional lines of communication
’ . | involving local and state agencies in the Austin area to faciiitate
the field experience components for Years ng and Tﬁree.

o

5. The Planning and Development Team will identify\i?struments
and procedures for evaluating the field experience component.

Use of the resulting monitoring instrument will be implemented.

-

Y Cluster B-- Programming and Evaluation
1. The Planning and Development Team wi;l survey pre- and in-service . o
participants to elicit responses relative to the effectivenegs
of the training procedures utilized in The University of Te*as at
Austin model. ’
2. The Planning and Development Team will identify and reclassify -
adqitional competencies for successful completion of the program
by educators, regardless of specialty.
3. The Planning and Development Team will revise modules in.the key

< areas (reading, writing, counting, career and voéationa}

guidance, etc.) for use by faculty members in any subdiscipline.
7
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- 4. The Advisory Committee, faculty, and teachers will apply the

evaluative instruments and procedures (identified by the Planning ‘

B 3

and Development Team) to all systems ané modules.

A Cluster C--Implementation of Model

L2

, _ - :
1. The Planning and Development Team will supervise the movement
of in-service personnel through the modules.

2. The Plannlng and Development Team and The University of Texas VS
oo

at Austin faculty will supervise the movement of’pre-service

personnal thrcugh thc modules.

3. The Blanning and}Develqpment Team will supervise the movement -

P

of administrators and other selected personnel. through ﬁhe

”
’

modules.
4. The Planning ahd Development Team will analyze .and evaluate the
éata cpllecteé on the instructional modules, delivery systems,

. - : 4
< and field components from project participants.

-

Cluster Dj—Administration and Operational Tasks
1. Thé Project Coordinator will prepare the proposal for
Year Thrée.
2. The Project Coordinator will initiate plans for integrating
the model into the University of Texas at Austin system.
3. The Project,Coordinator will prepare and make available to .

appropriate authorities the Final Report of Year Two

activities. @ ’
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4. The Plenning and Development Team will devise, and implement av”
system for the disseminationvoﬁ materials and information . .

developed by and relating to the project. . \

Objectives During Year Three of Grant

-, . .
The 1977-78 year of the project will consist of activities PR .

involving the refinement and disseminatioh of the project material§ and e

the integration of the competency-guided modules and field components

into the courses and field components already exiSting in the p:eparation

programs at The University of Texas at Austin for regular elementary and
. +

secondary educators. Objectives for the third year of the project are

listed below in the four appropriate major cluster areas.

Cluster A--Planning ' '_ . 1 ‘ ~F\_, R
'Jl; Select and hire educators who are to serve as key persons on
the Plenning aqd Development Team and to assist-:in the movement
) of participants through the modules and field components.
2. Select additional members and continue implementation of a
| joint colleée—community—school Advisory Committee including
golleée’studenie, local school dlstfict’%érsonnel, local school
_organizations'.represeqeetives, parents of handicepped students,
'_the local TeqcheY.Eﬂucagion Center personnel, and college
educators.’ .
3.“Deteil ﬁhe ﬁrogram Evaluation andFReview Technique (PERT) .

. network for the tﬁird year of the project ‘and make appropriate

*

- A




modifications based upon use of the'system throughout Year .

~

One and Year TWO .-
4. Maintain prgviously establishgd lines of cqpmuniéation'as‘wellz
as identify and establish,éd@itional 1ine§ of'commuﬁication
involving 1oc§1 and state agencies in the Austin area to.facili—
tate the fiéld experiencg componenés for Year Tﬁrée.. .
5. Tpe Planniﬁg and Devélopment Team will identify‘instfuments

and procedures for‘evalﬁating the field experience component.
. : ¢ -
H ' . ' 1}

USe of the resulting ﬁonitoring instrument will be implemented.

Cluster B--Programming and Evaluation : |

1. The Planning and"Develbpment Team will survey pre- and in-service
participants to elicit responseé relative to the effectiveness

. of the train%ng procedures utilized in The University of Texas at

.

Austin model.

2. The ﬁlanning and Development Team will identify and ;eclassify

—=—=gdditional competencies for successfulvcompietion of the program

p

by educators, regardless of specialty. '

] . )
3. The Planning and Development Team\will revise modules in the key

2

areas (reading, writing, counting, career and vocational guidance,

etc.) for use by faculty members in any subdiscipline...

4. The Advisory Committee, faculty, and teacﬂer%@@}ll apply the
. ' - , S

evaluative instrumefits and procedures jidentfﬁied‘by‘the Planning y'

]

and, Development Tean) to all systems and ‘mbdules,

3 EUNS

1

7

3
4




@

L - : Ciuster Cc--Implementation of Model o 4
¥ 1. The Planning and Development Team‘will subervise the movement

L - * of in—serYicé pefsonﬁel thfdugh the modules.

" | 12.I The.Planning ana:Develépment Team andfThe'Uhiversify of Téxas
at Austin faculgy will supervise-the movement of pre-servicé
peréépnel through;thé modules. '

3. The Planning and Development Team wiil supervise the movement
- of ad@inistrators'and other éelected personﬂél thrdugh th;
. | < -modglg;. v - » | ‘:; - -L |
| 4. The Planning and Devglopment Tégm wi}i anéiyze.and éValﬁate*y
théfdaég collected 6n the;instructioﬂai moduies, delivery syétgmé;i’

and field componenﬁslfrom project partigipants.

v'

Cluster D*—Adﬁinist:ation and Operationa; iaské

1. The Planniné and Development Team‘workiﬁgbwith‘the‘%acultyvat
The University of Texas at Austin wili facilitatedthe integration._ i
.of the model into the preparation progréms for regular eleﬁentafy
and secondary ﬁeachers. - : i |

-

" 2. The Planning and Development Team will devise and implemeht a

»

system for disseminat{bn of the model throughout the'State of o

Texas_and‘natiqnally. |

3. The Projeét.Coord;nator will érepare and make availahle to
appropriate authorities the Finéi.Reb§:t Sf geax Thtéé activities.

- ‘ 4. Materials and information>de§elopea b§ énd relating ﬁo the project/

{. -+, will be disseminated by t?e Project staff.

. | " e 29




o

© into component items.

FLOWCHARTS AND PROJECTED TIMELINES
 The following flowchart models are provided to show the intra-
and interrelationships among the four major cluster areas for each of
the three years of the project. - ' o ‘ r
In addition, charts are included yhich,show the projected

5

strategy timelines for.the major objectives as they are broken down

\

\

23
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FLOWCHART MODEL OF PREM MAJOR CLUSTERS

- _ , a (FY '75)
b . 7. ‘ v
. : . . - - ;
A. ! B.
PLANNING IDENTIFICATION OF -
; . COMPETENCIES
Selection of BEducators ‘ .
: for. Planning and , Survey Training
Development Team. 1 Procedures.: 1
' 7 . B ]
_;' Selection and Implementation I Identification of
of Advisory Committee. 2 Minimal Competencies. 2
: Design PERT - .
| Network. 3 c. PROGRAMMING ‘AND
’ ¥ _ EVAi.UATION
Establish Lines of v —
“»| Communication. 4 - Classﬁfy Competencies. 1
C ] ‘ . V -
Identification of ’ — -
Evaluation Instruments. 5 > Deveybp Modules., 2 . <
| v -
Design and Coordinate
Educational Lab. 3 -
/ ") R ..l
Pilot Test Modules '
'”m dand Delivery Systems. 4
i > —t I
Evaluation of Systems
-» ~ and Modules. 5 ‘
— ‘ f -
|
D. " ADMINISTRATIVE AND OPERAT#ONAL TASKS
Kas ’ » Co ‘ . .
B " ' | . B
r’ . Prepare Proposal for
' FY II. 1 ' '
¥ : L : .
! ! Develop Necessary Disseminate Material - ' <
: i . Plans for Year III. 2 .and Information. 4
. v , ,
: ‘ !
' L* | Write Final Report. 3 pf”/’//’/’”
- .

31 | -
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/ _ FLOWCHART MODEL OF PREM MAJOR CLUSTERS - . =
[ T .
/'+ R S (FY '76)
A, LANNING | Y S PROGRAMMING AND

_é_ Hire aculty and .
y . Staff 1

i

A.C/ Selected. 2

“i Additional Members of ’

S ] .i

Degign Detailed
N ork for FY II. 3

aintenance of
ommunicatlon Llnes.

.

Identlflcatlon
Instrument for Pre-
Service Partlclpants.

5

]
/ v

D. ADMINISTRATION AND
OPERATIONAL TASKS
ﬁ" Prepare Proposal

for FY III. 1

v

[ﬁi Begin Plans for
Integration of Model
into UT Austin
System. 2

v

{7" Write Final Report
‘4 . for FY II. 3

T

v

-EVALUATION '

- Follow=up on Pre and In-

. Service: Participants. 1

Y

1:}Bee1a85ifica£ion'of

Competencies. 2

'

Revision of Modules. 3

Evgluation of Systems

and Modules. 4

v

-

IMPLEMENTATION OF MODEL

Movement of In~Service
Personnel. 1 '

v

Movement of Pre-Service
Personnel. 2

Movement of Administrators
and Other Personnel. 3

v

Formative Evaluation of
Model. 4

Disseminate Material

)

arné Information. 4




1
|
|
i
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FLOWCHART MODEL OF PREM MAJOR CLUSTERS

(FY '77)

]

A. PLANNING

- Hire Faculty and
Staff. 1

Additxional Members of
F‘v A.C. Selected. 2

V.

" Design Detailed
Network for FY III. - 3

Maintenance of
Communication Lines. 4

v

Identification
Instrument for;Pre~"
Service Partié%pénts.

B. . PROGRAMMING AND

. EVALUATION

Follow-up on. Pre and In%\
Service Participants. 1

$

Reclassification of

L _Competencies., 2
i N

by

Reviskbn offModuies. 3

i

Evaluation of Systeﬁs

L__and Modules, 4

v

54

s . T
/J |
\ . .

. ’ . . . -
D. ~~ ADMINISTRATION AND
- "OPERATIONAL TASKS

b3

7/ Complete Integration
/ of Model into UT -
Austin System. 1

v

Digseminate Model
in State of Texas
and Nationally. 2

T

i

Mrite Final %eport
1 ;. for FY III. 3

T

L Disseminate Material
%’ «nd Information. 4

c. IMPLEMENTATION OF MODEL

= Movement of In~Service

Personnel, 1l

= *y ]
i pa

Movement of Preig;rvice

Personnel. 2

o

Movement of Administrators
and Other Personnel. 3

v

k- Formative Evaluation of

Model. 4

33




] +

27

- ssTnpou
'JO uoT3ENTRAS® IOF SSINPID
-oxd pue sjusuMIISUT AJTIUSPI  Z°S MM
‘wo3sks AIDATTSP
butyenieas 103 Saanpadsoxd pue
S3usumMI3SuUT AJTIUSPT pue Asaxmg 1°S
* S3USIMIJSUT
) [ uoT3IENTRAS JO UOTIEOTITIUSPI s 3aT3o3lqo
5 ’ \ g -
||||| ~———1-—- = 4 *UOTIEOTUNUMIOD JO SBUTT YSTIqe3isd z
¢ . 4---- *UOT3IEOTUNUOD JO SAUTT AFTIuSpIl
*UOTILDTUNUOD JO SBUTT YSTTqelsd

S - *I9pou I¥I4 YSTIANd
—_—r———— * SUCEQEOTITPOm AIRSS903U aYEeW

- -jxomysu ruag ubrtsag
||||| *I¥3d I0F uoTirjusumdod
*jIOoM3IBN INEg ubrsag

-
I

sat3oalqo

~N N ™M <
o o o o
Mmoo m

aaT303(q0

.|||4||||4||||4||||||||L-||||L| q-——-1 -Jusws Tdur
|||||| ‘sIaqueu 3IOBTIS z°C
’ . | *39933TUWO) AIOSTAPY TOOUDS
b et - -A3Tunumuos-sbaTT00 Jutol e ubrsasg 12
: *TTOUNnod
huomﬂ>©¢ucmsmﬂmﬁﬂ@:muomﬁmm Nm>ﬁuomﬁno

™M
.
o~

‘uwesdy,
lllll jusudoTaasag pue buTtuuelgd UO SAISS
03 SIO3EONPS USASS SITY pue 3IO03T8S T 3aaT3oalqo

. (butuueTd) ¥ I93ISNTD

Xew 1dv AP god uer o8d &AON 300 des bay Tap  unp , . SueN Aba3e13s *ON Ab®3je1x3g

) SL, Ad SANITIWIL AOILTELS WRid




28

ey
!

. o
-

wmuﬂ@muoum jusugsasse YsTIqeIsd
*sanbtuyoel
JUSWSSPSSR UO BINIOIPITT -AoAINS

*'s9TOU939dmoD hMMmmMHU
.mnﬂumuwuﬂa vmumﬂwucwo 3mﬂ>mm.v

*SMSTAIS]UT ISYOes] S9OTAISS-dIgd *O

souaisjuo) ‘e

:sausuoduoo X8y SUTWIS]SP

03 JUSWSSISSE SPI3U FONPUOD
-saTousl1adwds JO UOTIEDTITSSEED

o *Bbutysel jor11d

tto peseq S9TNPOW JO UCTILOTITPOW

. *swa3sis

AISATTOP pue saTnpow.3ssl PISTJ

* S9aNpad

-oxd pue sueTd 3583 pIaty dorsasq

-saTousjedwoo TeEUTUTW AJTIUSPI

*pa3sSa] pue uwﬂMﬂucmcﬂ satousaladmod
R

*Sexa], JO AJTSISATUN Hmm T9pou 3e SATISQ

*saanpadoxd

puturex3 TeuoTjeu pue s3els Lsains

*saanpaosoad Hututery Lsaang

*s)ysel TTFAS OTITOadS\AJTIUSIPI

SM3TAZOIUT IOUDLSL Q.

N ™M <
L]
-~

uw
™

T
T samoalqo

o J, (uoraenteag ,
pue S8T3ITATIONY mcﬂaﬁmumouu,uoﬁmsu D I93ISnTD

(sueisAs juswebeuep
pue satouajzadwo) Jo UOTIPOTITIUSPI) € Io3snld

- Aew ady wmz qed uep

080 AON 23100 dsS

bany Tnge ump

sweN Absajexls

<

N

*ON Abajeis

SL, Nm mMZHAMZHB AOFILWILS WaY ™

]

vz f
£°¢ -
o5

z°e
12

¢ ®@aT303(qo
2% S
1T

T aaTt308lqo

&




b=

————

- s ]

—r

e

b

-

. *UOT3IEWIOIUT
pue TeTIS3IBW 33BUTWESSTJ

. *S9T3TATIOR
1 Ieax 3o 3xodsx Teur3y axedaag

*Tesodoxd
III xe9x 3o uotjexedsad aTnpsyos

II xe89x x03 Tesodoad szedsxg

(ssey TeuoTierady pue BATIRIISTUTEDY) O I93SOTD

-saTnpowm pur swe3lsAs jo uoTjientealy
*sSuoT3edTITPOoU
o3uT B3lEp uoT3lEnTRA® a3exodroour
*butysey jo1Td 8staxsdng

-saTnpou pue wa3sAs AI19ATTISp 3O
put3yssy pradt3y 103 sampadsoad ubtsag
. s sue3sAs
AIaATTOp pue sSaTnpow 3S83 JOTT4

. *jusudtnba jo Hurjunoooe
mwm abesn 103 wel ystIqeisy
-Axojexoqe] szojeonpn butddtnbs

Uo TTOUNO) AIOSTAPY UITM JITNSUOC)

* K103 exoqE
sxojeonpz Hutddinby x03 ueTd cmﬂmwm

*Az03e0I10qReT SI03VONPT I03 93ITS 93IROOT

*Kxo03ex0qR]
sI03'ONpPY S3BUTPIOOD pue ubrsag

- Lxessaodu

poumsp saTnpou Teuot3tppe doTsasqg

» ) - saTnpou
paonpoad Arsnotasxd 3depe pue Aaaims
saTnpou doTaaaqg

¥ @2aT303(qO0
€ aaT3d3(qo

Z aaT303lqo

T =@a1393{qo0

S ®aT303(q0

€0
z°v o
am)
v

v @at303{qo

£ 8aTt303lqo

2 2

Tz
z @at309(qo

AW

xdy

IeR

q94

uep

Y-Ye!

AON

390

dag

bny

ne  unp

aureNy Abajeils

GL, Ad SINITINIL ADILVHELS Wi

-OoN Absjexas

O
>
a8

A

Aruitoxt provided by Eic:




30

—— g’

- o

be = ——

e e e

e .

b e e e
>

ucmaahumGA purzojzTuow yo asn jusweTdWI
. *quoumIlsur jdepe pue AITPOR
*seouaTIodXD PISTF

burazozTuow x03 saanpadoad Asaansg
*syuedrotaxed

moﬂbnmmlwum 103 JusumI3lsur AFTIUSIPT

: . *UOT3IELOTUNMNOD JO SSUTT
pPoYSTTqe3ss hﬂmn0ﬂ>mum JO SDUBUSIUTEH
*UOT}ROTUNURIOD

7o mmaaa TRUOTAITPPE USTTqEISH

- UOT3 LD TUNUMIOD

30 ssutt TeuoT3TPPe AFTIUSPI |
.doﬂummﬂqﬂaﬁoo JO SSUTIT JO SIUBUSIUTEH -

*33BUTWSSSTA
? “ +AITPOW

“jIom3au ‘LyAd amﬂmma.

*uUoT3 PIUSUMOOQ
‘gL, X3 203
© jToM3IBU (I¥Ed) PATTEISP ubTSaq

*S8T3TATIOR

1TOUMO) AIOSTAPY JO UOTIEBNUTIUOD

- ‘sI9quew TTOUNO) AXOSTAPY
TeuoT3TpPpe 3I09T3s pue AITIUSPI
‘sSIaquBw TeuoT3TPPY

*33e3s pue A3Tnoe3 3aTH

£°§"
¢°S
1°Ss

S @aT3oalqo

v aaT32alqo

I~
™

: g
€ @aT3d9(qo

<

12
A/gﬁom Cqo

-T aat30afqo

(butuuelg) ¥ I93ISNTD

Aew z2dy IeWw ga@4 UeL 290 AON 320 dsg bny T[ng unp

sureN Abajeixs

9L, X4 SANTTIWIL »meﬁWBw Wd dI0d0048d

*ON Abs3jeils




31

e

S

o

*saTnpow TeRUOTIITPPE Jo jusudorsaaq
*sanpow O3UT Spasu paje3s ATMau

- pue mumu.m=|30HHom Jo uot3zexodioour
.mcdﬁmvnum

=urew uow coaumnmmmnm I9YOea3 JO
evaxe ut mc0ﬁum>oa=ﬂ jusdax 3o Lsasang
. ) *SaINpoW JO UOTSTA®Y

.mmaoqmummaﬁw TEeUOTITPP®

JO UOTSNIOUT pue burzTIohajeo-ay

. . * seTousladuod
ﬂmcoauauum JO UOT3IEOTITIUSPI
*sjuedrotyzed

snotasxd Aq usss se.spasu jo Xsaing
*Spa’au TBUOTIRU, pu®

23e3s UO aIN3LIAITT JO MOTASX ajepdn

*s9TOoU93adwod JO UOTIROTITSSRTOaY

‘ejep dn-moiio3

uo paseq SaInpow FO UOTSTASI IOF °

UI9OUOD JO SBaIe JO UOTIROTITIUSPI
*s3uedrotixed WOXF UOTIPWICIUT UTRICQ,
m=|30HHow I03 8xtTeuuotrysanb doyaaaq .
*uot3exedaxd

asyoesl uo saTpnis dn-mol[oJ I03
saanpaocoxd TeUOT3IBU pue 33els JO AsAIng
.mmuavmoowm UOT3 B TUNIIIOD nmAHnmumm
*syuedroraaed

" pur3eoor 103 saanpadoxd YSTIQRIST

s syuedrotyaed

30TAI9S-UT pue -axd uo dn-moTTog

-

(uotyentead pue Hurumrezbozg) € ISISNTD

€°¢

v.N-m

1°€._
€ mbauomnno

vz
€'z

(A4

4

Z satyoalap

1 aat308lqo

3

[y

AR

Iay

Tl

CTE;

uep

fol-Ta &

AON

320

dag

oy

e

unp

sureN Abo3exas

- 9L, A4 mMZHﬂMZHB ADILYLS WHdd QMBUWthn

*ON Abajexas

Aruitoxt provided by Eic:




*sjusuodwod P9ty
——r—— ——f— , pue sa[npom nIy} Tauuoszad pojoaTes
I9Y3O pue SIOJLIISTUTUDE JO JUSWOAOR ¥°€
h L— A , * syusuodwoo pIaT3

g P T pue sainpom niyl Tauuosiad psloaTsS
m | < I9Y3I0 pUR SIOFBIISTUTWPE JO UOTIODTSS  €°€
uuuuu | *{ouuoszad ISY30 IO 'UOTIOSTIS 2°¢
4 *UOT3}EIISTUTEP® JO UOTIOATES T°€

32

Y N .IT - A : - Tauuoszad
I9Y3O puUe SIOFLIJSTUTUDE JO JUSUDACH £ aatT309lqo

*sjusuodmos pPIatY
pue SSTRpPOm TEUOTIONIISUT NIYR
HmESmHmm mogmmlmum. FO JUSBWOAOH €2
--1 F——— | *sausuoduod Y
vam.nw pue SITNpPoW UOTIONIJSUT NIUJ
Tauuoszad a0TAISS-931d JO 9TNPSYDS z°2
xxxxx —— *Touuoszad 9o0TAR9S-3Id JO UOTIOST8S 12
o I ..nmc.dmmuwm 90TAZOS~91d JO JUSWOAON Z aAT309{qo

P

. R S— . o -seTnpou NIy} <2
; Touuoszod 90TAISS-UT JO JUSUDACW €° ™

. ] : -saTnpou Iyl
\ " TouuosIsEZBOTAIIS-UT JO STNPIYSIS Z°T’
- e - Touuoszad 9OTAIPS-UT JO UOTIOBTdS T°T
. T

< fouuosIad 90TAISS-UT JO JUSWSAOH

~

aaTa93(q0

N ’ N : (Tspon 30 uotjejusueTdwr) J I9ISNTD

"
v

*SUOTIEBDTITPOW
O3UT eB3lEp uUOTIENTRAS 9jeIxodIodour v v
||||||||| " -saanpaooxd uorjenteas astaxednsg €°v
. 4 ||||| . . * *S9TNpom pue SwalsAs
puryenteas 103z sainpsooad 9stady v
;i!q *S9TNpouW pue Swe3sAS Jo© burjenfeas 103

. ©  uotstasx burpesu saimpadoxd AITIUSPI v

‘sanpouw pue sud3ISAs JO uoijenTeax v sa1309{qo

s

Aely ady aey gog uep o3d AON uoo.mwm pny ' Tng ' unp . ®ueN Abajexls *OoN Abejex1ls

a

9L, &d mNZH.HMZHB hwmaﬁm_.hm Wd anbmhamno

i ' . s AI. . ) i . . N l . ) E




- _— : ——ee e

e T

3,

A . —— e

L ——-

: .ao..&%uowuﬂ
pue TeTIsIPW 9}RUTWRSSTA
- SR

IT X3 3xodsy TeUTJ S¥FiM

*TePoSBuT3IsSny 3B sexs] JO AJTSISATUQ O3UT
19powm yo uotiexbajutr zoy sueid uibag
2

HHH Xd 303 tesodoad axedsxag

¥ @aT303(qo

£ 8aT308(q0

Z 3aT309fqo

T sat3oalqo

(sysel Teuoriexsdp pUR SATIBIISTUTUDY) G I9ISOTD

*{3pow JO UOT3IENTRAS SATIRPWIOY
* fouuosaad pajosalss Isyjlo pue
sI03eI}sSTUTUP®R woxly sjusuodwmoo PIatTy pue
‘sud3sAs AXSATITSP ‘saTnpou TRUOTIONIIS
-UT UO ®3Ep 93ENTRAS pue 3zZATRUY

*+ [ouuoszad soTATaS-21d

woxy sjusuodwod PT9TI pue ‘swelsis
KISATTOP ’SoTnpom TEUOTIONIISUT

uo e3Ep S3ENTRA® pue o9ZATRUY

s Touuosyod 890TAIOS-UT

wox3j s3jusauodwod PTITI pue ’‘sum3sis
KI9ATTOP ‘SsaTnpowl TRPUOTIONIISUT

UO ®BIEp 33enTead pue azZATeuy

-{9pom JO UOTIENTRAD SATIEWIOF

c
v, e

A 4

v

v aaT30alqo

Aell xdy Je geod uer 980 AON 300 das bny Tnp unp

aweN Abajems

9L, A4 SANITIWIL ADILVIILS WIdd QILOALC

*oN Ab@3exas

RS
gmm%m




B
14

A

P s ...

||||| SN [ I

———

——————t e ———

Y

llll%ll

...I‘llg

4

e e )

o

lllll it

|11|x¢||¢

| e s e 2d

~

.unw&suumnd futzojzTuow yo 3sn JusueTdWI
- .unmESHUmnﬂ 3depe pur AITPOW

*saouatIadke® pIoTy’

chHOUAnoE I03 saanpadoxd Asaxns
.munmmﬂoﬂuumm
moﬂbhwmlmum I03 JusumI3lsuT AJTIUSPI

.noaumoans&&oo JO sauTtI

@mamﬂaAMUmm ATsnotasad 3O 8durULIUTEN
“UOTI D TUNUIIOD

Jo mmnﬁa TeUOT3ITPP® YSTIqe3lsH

*uoTl

|moA¢SEEoo mo SOUTT TEUOTITPPE . LITIUSPI
*UOTIEROTUNUIIOD JO SOUTT JO 9OUBRUDIUTER

-9jeUTWASSTA

*K3TPOW

‘jIom3dU TyAd ubTsad

*UoT3 EIUBUMDOQ

“LL, R 30T

Muozpmn (I¥Fd) paiteadp.ubrssq

*$9T3TATIOR
TToUnO) AIOSTAPY JO UOTIBNUTIUOCD
*SIBqUBW TIOUNOD AIOSTADY
TePUOT3ITPPe 3}09T9s pue AFTIuspl

- SIsquEW TRUOTITPPY

£°g
c 9
1°s

S m>ﬂuowﬂao

(A4

v .
v @aT309(q0

41

€ @2AT309(q0

z°C

1°z. ,
Z aaT309lqo

- *Iye3s pue A3T0peI SITH T aaT309(lqo
é g (butuued) ¥ I9ISNTD

. Aey

xdy

TR

gqeJg uer O8Q AON 390 des  buy TInrc unp

e

’ . : L LLy

awreN Aba3eals

Ad SANITAWIL ADIALVALS WHRId QALOILOHd

*ON Aba®jeals

Q -
IC

Aruitoxt provided by Eic:

E




ut

e

.

—

*sanpow TrRUOTAITPpe JFo juswdoraaag

- "S39TNpow O3UT SpPadu pa3jels ATmau
pue ejep dn-molToJ JO uoT3jexodioour
*buturesays -

~-uTew x03 uorjexedsad asyoewsy Jo
POIR UT SUOTIRAOUUT JU8081 JO Aoamsg
*SaTnpou JOo UOTSTASY

[y

-~ -~saTtousjaodwoo TeUOT3ITPPE

, JO uoTsniour pue HurzTIOoHS3ED-8Y

2 - saTousjzaduod

HMQOHuﬂvvm FO UOTIEOTITIUSPI
-sjuedyoTiaed

.m90ﬂ>wum KAq usss se spsdu jo Asaimg
*Spadu TPUOL}BU pue

wumumrco aIn3exa]TI M¥WﬁWﬂ>wW%wpmva
*saTouajzadwmoo JO coaumoauammmaowm

‘e3ep dn-MmoTTOZ

ud paseq seinpow jO UOTSTAdI 1037
UISOUO0D JO SBdaIR JO UOTIBDTITIUSPI

°s cmmﬂoﬂnumm WOXF UOTIPWIOIUT UTEIJO
(JﬁLpoﬂou 103 n.H.nmnco.numasw doTaaaqg
-uotyeaedsaxd

I9YoEel uo soTpnis dn-moTT0JF 103
seanpadoxd TRUOTIRU pUR @3e}s Jo A3aIng
.mwusvwooum UOTIED TUNUMIOD YSTTge3sd
-syuedroTtiaed

mnﬂum00H 103 saanpadoad YsTTqelsd

\ . *sjuedroT3ixed
8oTAI9S-uT pue -aiad uo dn-moTTo4

™~

T°C
z 2aT399[q0
(8,
<

< WO
L)
~N -~

.

T aat303lqo

(uoT3zenTeAam pue BuTumreab0ig) § I93ISNTD

A adw

TeN - qoa uer

o8 AON 320

das

Bny 1nr ung

sweN Abajexas

. . hb\lym SENITIWIL ADIIVILS WIId ILIELOY 7

*oN Abajzeajs

-

C

E

.0
- ERI!
s




- wg;z;m

e [ s |

. » sjusuodios pIoaTIy

pue sanpou niyz fauuosxad pe3lDoTSS
I9Y30 pUB SIOJRIISTUTWPE JO JUSWSAON P €
: ‘sjusuodwod pIaTy
pue saTnpowm nIyl :ouuosiad pajzosTss
ISY30 puR SIOILIISTUTWPE JC UCTIOBTSS
- Touuoszad ‘I9Y30 JO uoT310818g
‘uoT3lRIISTUTUPE® JO UOTIODTSS

~~Nm
MmmMmm

. . »1ouuosxad . :
T8930 v:m mHOUMHUmHGHEﬂm JO JUSURAOR " ¢ aaT3oalqo
. Pt .munwnomﬁoo PI®TY o
. pue safnpout TEUOTIQPNIFSUT NIyl o
HwGGOmnmm woa>uwm:wum JO JUSWSAOR €°C %
*sausuodmod )
PI3TF puw S8TNpoW UOTIONIISUT NIy
Tauuosxad moﬂ>uwm:wum Jo sInpaydss z° (4
*Touuosxyad sotazss-axd JO UOTIOSTSS Iz
s Touuosyad 80TAISS~-9xd JO JUSWSAOK Z

aat3oalqo
.mwﬂavos.ﬂngu
HwGGOmHmm 9DTAISS-UT JO JUSWSAON -€°T
> ©, ‘solnpow nayl
Touuoszad 90TAISS-UT JO OSTHPaYDSS: zZ°1
s 7ouuosxad 8DTAIIS-UT IO UOTIOATSS T°T
T

* [ouuoszad 90TAISS-UT JO JUSWLAOR

-
. xn

aatA93 g0

(TSPOR 30 uoTIRRUBWSTANI) 5 XSFSNTD
[ . Tt .

L

*SUOT3IRDTITPOW

ouqa e3ep uoijzenTea® azexodrooul P

*saxnpadoxd uotienteas astaxadng €
..mwﬂavoﬁ pue su@3sis

_ butjenteas.xoz mmHﬂUmoOum asSTAdY - Z2°%

*SaTnpow pue Swe3}SAs mo mqﬂumgﬂm>w b o} .. .

UOTSTA®X Burpssu ssanpsooxd AFTauspr %

4 . N
-

¥
>

Iy

*saTnpow pue suwe3sis mo.GOﬂwmadm>m v aaTaoelqo

Aey  ady-

TeR qed  uer

290 AON 220

dag

by

Lo unrp

— surey XBo3e138 , “ON 4Bo3eI3s

.

LLy R mNZHAmEHB Nwmadmam mem QMBOﬂbom

IText Provided by ERIC

g r||




. "
. N .
e ) v - _.v ’
————t e ——— - e S e i Sttt b o : , . *UOT3 EWIOIUT @Uu e
~ ) . J - . pue Hmwm II® TETI93EW 93BUTUSSSTJ ¢ @aT309(qQ
e : . . ) . ' . *3z10d9y TRUTI 93ITIM € aaAT3oalqo )
W o . -~ . . ' *ATTe
———pem——t—— - o~ - . —uoT3EU pUE wummm uT vaoe ‘ajeUTW®SSTA "2 @atT3oalgo
e i B s Saatats et . T *u@3sis urIsny um sexsJ, yo A3TsasATu[)
1 " | ) . . 93Ul ojur Tapou mo¢c0ﬂumumwucﬂ a39Tdwod T @aT309Lqo
. : : _ (sysen TruoTieiadp pue SATIRIISTUTWPY) d I93S01D
. ' ) . ) - ' 4
et e patatled (LR et PR . - {opoW JO UOT3IENTeA® SATIRWIOI  §°h L o)
———pm b —-— *Touuosxad pe308Tos JI9UIO pue
. ‘ |szozexysTuTwpR woxy sjusuodwod PTSTI pPue
. 'sue3sAs AIOATTAP ‘soTnpow TRUOTIONILS
~UT UO B3IEp 93EBNnTead pue azATeuy €°p
. L~ ] - . . , ) . - touuosaad soTAIaS-91d
- _ woxy sjusuodwod PTOTI pue ‘swo3sis
- . y AIaATTOp ‘SeThpow TRUOTIONIISUT
. . uoO B3RP 93ENTRAS pur 3JZATRUY Z°P
] _— R : : * Touuosaad 80TAIDS-UT :
» 4 v . . Eoum sjuauodwod PI3TF PUBR ‘SwOSAS
. . . . KaoATTOpP ‘sSafnpou TEPUOTIONIISUT
- . _ uo ,e3ep 93EnTRA® puR 9ZATRUY v
~ -[opoul I6 UOTIENTEAD SATIEUIO v w>ﬂuowmﬂo
v ,%mm ady ey g@3 ue[, o9 AON 2300 des bny Tup -unp . ‘ . sweN Abo3eIls *ON Abajea3ls
- LL, Kd SENITINIL XOEIVELS WRId nﬁumnom

]
“
4
-
.
Toxt Provided by ERIC

r||




38

PROGRAM EVALUATION

AND REVIEW TECHNIQUE

R
(PERT)

;;"m%_‘




¢

t

Lo

(2)

(3)

(4)

T (5)

year sequence of major activities are contained herein.

.

: . : .
The detailed ?rogram Evaluation and Review Technique (PERT) network

for the first year of Broject PREM as’wé%f as the flowchart for the three

’

An understanding of the time and resource restrictions and alloca—

tions can be obtained through an in-depth review of the detailed activities
of the first year. Each completed event is listed along with the following

information concerning expenditures 'in time as expressed in days:

Te represents the average or expected amount of time needed to

 complete the activities leading to a particular event.

TE représents the earliest time that an evenﬁ can be completed.
The earliest timé that a parficular event can be completed is
computed by summing the expected elapsed time for each activity
via the longest time path to tha£ event.

(3] -

TL represents the latest allowable completion time for a particu-

lar event so as not to delay the completion of subsequent events

or the entire project. o

s representé the amount of slack time. The cemputation of slack
time providés'an estimate of tﬁe nunber of days which an event
can be delayed and still not delay the completion of subsequent
events or the entire project.

Finish Date represents the actual ca;endar date on which each

event is expected to have been completed.?

39




The critical path which is designated on the figure represents /{

:.#L the longest time path along the network from the beginning to the ending

‘; event. .It stould be noted that S=0 along the critical path. For this ‘ T
QW‘E; i' reason, resources are maintained for activities along the critical path.

R v

¥ . ~ Events which are encased in a square constitute the complétion

.i4( of major project activities. This designation merely emphasizes the importance

UL ) , . : ' C

X'\J ! of these eVents.
] = .

cC .
Following the detailed outlining and listing of the events of the

.

i"ﬂ lPERT network is an illustration of the network in its entlrety A greater
by
v understandlng of the interrelationships among the events can be obtaiwed
aho . ' |
by. noting this figure. o , : P&

. . e

LI

Finally, a flowchart for th' three year sequence of the major

’ 3"“‘*’ "-".1; [P,
act1v1t1es is provided as an illustration of'the network for the three i -
'Jﬁue .
year program, indicating the key decision ts and fﬁhercongectlons of. - .

*».

the major constituents of the program model. Stressed within this model

) . . . :
is the ‘dissemination of information obtained and synthesized and of materials
produced and catalogued for use in preparing the regular elementary and'_

! secondary classroom teachér to meet the needs of all children. -

L _ . K; _ .




ereim v

. /- o
! ’1
; FINISH
NO. EVENT o/ Te Te| To S DATE
1 Project Begun X 0 0 0 0 6~2-75
2 Director Named 1] b 1 0| 6-2-75
3 Position of Coordinator Announced *. 2 B 3 0] 6-4-75
4 Coordinator of PREM Hired /o , 5 8 8 0] 6-11-75
5 Position of Secretary Announced - 1 g 9 0| 6-12-75
6 Graduate Assistant Positions Announced 1 g 9 0| 6-12-75
7 Elementary Teacher Position Announced 1 9 9 0| 6-12-75
8 Secondary Teacher Position Announced 1 ol 9 0| 6-12-75
9 Special Education Teacher/Position
Announced ,' .t 1 9 9 0 6~-12-75
10 All Personnel Hired /v ¢ % 5] 14| 14 0| 6-19-75
11 Lines of Communication:ldentified 5| 19] 19 0| 6-26~75
12 Review of Literature for Development of .
PERT Chart Completed 5 19 27 8 6-26-75
13 School Site Selected 5 24 24 0| 7-3-75
14 Classrooms for Educators Laboratory h .
' Selected 3| 27 217 o| 7-8-75
15 Lines of Communication Established 1| 284 28 0| 7-9-75
16 PERT Network Designed 5 241 32 8 7=3~75

41




.

EVENT

FINISH

United Stated Initiated

NO. T T T S DATE
. - e E L
17 Plans for Development of Educators Lab- 1] 29| 29 0 | 7-10-75
. oratory Initiated _ , '
18 Position of Advisory Council Announced 1| 30] 30 0| 7-11-75
19 Advisory Council Selected , 711 31| 31 0| 7-14-75
20 Role of Advisory Council Identified 2} 33 33. 0| 7-16-75
21 Analysis of PERT Network Completed. 1} 34| 34 0| 7-17-75
22 Modifications in PERT Design Completed 2| 36| 36 0 | 7-21-75
23 PERT Design Booklet Edited 5] 41| 41 0| 7-28-75
24 " PERT Désign Booklef Published 15| 56 | 56 0 | 8-15=75
25 PERT Design Booklet Distributed 1 57 | 87 0 8~-18-75
26 Development of Needs Assessment Initiated 1| 35} 35 0} 7-18-75
27 Agenda for Needs Conference Planned 3 38 38 0 7-23-75
28 Personnel Invited to Participate in ‘
Needs Asgessment Conference 1 39 39 0| 7-24-75
29 ~ Other Personnel for Development of Needs . B
Assessment Instrument Identified 2| 37| 45 . 8 | 7-22-75
30 Pérsonnel Invited to Participate in Plan- ' ‘
ning Needs Assessment Instrument 1l 38 |. 46, 8 7-23-75
31 Plans completed for Needs ASSessment : v
Conference 2 41 41 0 7=-28-=75
32 Review of Literature on Needs . :
. Assessment Instrument 1 42 42 0 7-29-75
33 Conference on Needs Assessment Held 1| 42 ] .46 4 | 7-29-75
34 Meeting to Develop Needs Assessment ' :
Instrument Held 1 47 47 0-| 8-5-75
- 35 Review of Literature on Needs in the
51 42 75 33| 8-6-75

e

49

42

.




TO
34
FINISH N
NO. EVENT Te |'Tg | T DATE
36 Construction of Needs Assessment M _ }
Instrument Completed ‘52 | 52 8-12-75
37 Review of Nee&s Assessment Completed 3155 |55 8-15-75
38 Revision of Needs Assessment E
Instrumént Completed 3 58 58 8-20-75
39 Plans for Administration of Needs ' : '
Assessment Instruments Formulated 2 |.60 | 60 | 8~-22-75
40 Planning and Development Team Instructed
: on Use .of Needs Assessment Instruments 1 6l 61 8-25-~75
‘41 Teacher Interviewees Randomly Selected 3 64 | 64 8-28-75
42 Parent Interviewees Randomly Selected 3 64 64 l8—28—75
43 University Faculty Interviewees :
. Randomly Selected 3 | 64 64 8-28-75 0
44 Pre-Service Teacher Interviewees . . '
Randomly Selected 3 64 64 ‘8-28-75
45 School District Administration
' Interviewees Randomly Selected 3 64 64 8-28-75
46 Student Interviewees Grades K-12
. Randomly Selected 3 64 64 8~28-75
47 Needs Assessment Administered to . )
) Teachers 10 74 |'74 9-15-75
48 Needs Assessment Administered to :
. Parents 10 74 74 9~15-75
49 Needs Assessment Administered to
v University Faculty 10 |74 |74 9-18-75
50 Needs Assessment Administered to
- Pre-Service Teachers 10 74 74 9-15-7
51 Needs Assessment Administered to .
S School District  Administration 10 |74 | 74 9-15-75
52 Needs Assessment Administered to .
' Students Grades K-12. 10 74 74 9~15~75




47-52

TO

TO

81
NO. M- FINISH‘
% e El 'L DATE
53 Needs Assessment Completed on ‘Teachers,
Parents, University Faculty, Pre-Service
Teachers, School District Admlnlstratlon, :
and Students Grades K-1l2. 3 77 77 0 9-18-75
67 Skill Tasks Identified 3] 86| 86 0| 10-1-75
68 Evaluation of Needs Booklét Reviewed 5| 87| 87 0| 10-2-75
69 Evaluation of Needs Booklet Published 15| 102| 102 0! 10-23-75
70 Evaluation of Needs Booklet Distributed 1]103} 103 0| 10-24-75
73 Review of Literature on Assessment ' ‘
Procedures Conducted for Modules 4 90| 113 23 10-7-75
74 Assessment Procedures Establlshed for . , .
Modules 5] 95| 118 23| 10-14-75
75 . Survey of Schools Initiated 1 871 87 0 10-2-75 .
76 Target Schools Identified 2].89| 89 0| 10-6-75
77 School Administration Consulted 1 90| 90 0| 10-7-75
78 Visitations for Survey Scheduled - 1} .91 91 0 10-8-75
79 Survey of Programs Completed 51 96| 96 0| 10-15-75
80 Survey of Programs Analyzed 2 98 98 0"l "10-17-75
89 Initiated Development of Second Year )
Proposal 1 82] 109! 27 9-25-75
90 Conference for Second Year Proposal ' )
Planned 1 83} 110 27| 9-26-75
9l Conference for Second Year Proposal .
Held 3] 86} 113 43| 10-1-75
92 Second Year Proposal Written 5 91 118 27 10-8-75

. ' 4 fSJ%W
44
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- TO
80
NO. EVENT T | Tg Ti. S FINISH
. ] e DATE

81 Exemplarnyrograms Identified . 99| 99 0 | 10-20-75
82 Videotape Sessions of Exemplary ' .

Programs Scheduled 1] 100 100 0| 10-21-75
83 Slide-Tape Sessions of Exemplary

Programs Scheduled 11100] 100 - 0 10-21-75
84 Videotape Presentations of Exemplary aé £

Programg Produced 5 105 105 | 0 10-28-75
85 ‘Slide-Tape Presentations of Exemplary

Programs Produced , . 5[ 105{ 105 0 10-28-75
‘86 Videotapes Edited 15| 120 120 ‘0| 11-18-75
87 Slide-Tapes Edited 15} 120} 120 0] 11-18-75
88 Modules Designed 1} 121 121 0} 11-19-75
93 Second Year Proposal Reviewed and ' ~ '

Revised ] 21 93} 120 27 10-10-75
94 Second Year Proposal Completed 2| 95| 122 | .27 | 10-14-75
95 Second Year Proposal Distributed 1 96| 123 27 10-15-75
96 Planning Schedule for Third. Year ~

Initiated 1] 97| 115 18 10-16-75
97 Third Year Schedule Written 51 102| 120 18+ "10-23-75
98 Third Year Schedule Revised 2| 104} 122 | 18 10-27-75
99 Third Year Schedule Completed 21106 124 18 10-29-75
100 Third Year Schedule Distributed 1] 107]| 125 18 | 10-30-75
101 Modules Completed 1] 126}.126 0| 11-26-75

02




TO . . , :
111 - . o

: , |- FINISH
- NO. . EVENT . _ Te_ TE ' Ti. 1 S 5 .DATE |
54 Evaluation of Needs Assessment Completed 3| 80| 80 0| 9-23-75
55| Major Competencies Identified 1| s1| 81 0| 9-24-75
56 | = Major Competency Areas Classified 1| 82| 82 0| 9-25-75
57 Criterion Levels Identified 1| 83| 83 0| 9-26-75
. 58 Collection of Previously Produced . .
Materials and Modules Initiated 1] -84] 90 6| 9-29-75
59 Letters Written--Universities, Media :
L Centers, and School Distriois 3| 871 93 6] 10-2-75
60 Interdepartment Memos Sent--Re%uesting -
Module Materials from University of Texas 3| 87| 98 11 [ 10-2-75 ’
61 | - Letters Written Requesting Modules-- '
Commercial Sources 3 87 93 _6} 10-2-75
62 Follow-up Letters Sent to Universities o *
___ Media Centers and School Districts 10| 97} 103 6J 10-16-75
63 Phone Calls Made to University of |
. Texas Departments 5 92| 103 11 | -10-9-75 |
64 Pergsonal Visit Made to University of ' ‘
Texag Departments 5] 921 103 11| 10-9-75
65" Folilow=-up Letter Sent to Commercial. L ,
Sources . 10 97] 103 6] 10-16-75 |
66 Module Materials from Universities Media . gl { - |
Centers, and School Districts Reviewed 51102] 108 6] 10-23-75 |
71 All Modules Adapted ' 51107{ 113 |- 6 10-30-75 |
72 All Modules Revised ‘ 5 [112] 118 6| 11-6-75 - ‘
. . 102 Development of Educators Laboratory » o
- Initiated . 1| 82| 89 | 7| 9-25-75 |
109 | - System of Usage of Equipment in Educators
Laboratory Implemented B 84| 108 24| 9-29-75 |
- 110 Collection of Previously Developed ’ ' ‘
. Delivery Systems Initiated 1] 85} 109 24| 9~30-75 |
- 112 Review of Literature on Delivery - : . ' .
Systems Initiated 1 85| 109 24y 9-30-75 ) :
.53
/ / »

« , ’} 46




70
123

Systems Revised

70 N
/ 1l ]: 0 ® ¢
' FINISH ‘
NO. EVENT ™d Tg| Ty s DATE
T - ; - *
103 Educators Laboratory Designed 5| 87| 94 | 7| 10-2~75
104 Educators Laboratory Design Reviewed and
Revised by Advisory Council and Planning .
and Development Team . 5 92 99 7 10-9-75 -
105 Equipment to be Purchased for Educators
Laboratory Determined 1 93} 100 7 10-10-75
106 Equipment Purchased for Educators
. ) Laboratory 1 94| 101 7 10-13-75
107 Equipment Installed in Educators Laboratory | 20} 114 ]| 121 7 11-10-75
108 System for Usage of Eguipment in Educators -
Laboratory Establishe 2] 116| 123 7 11-12-75
111 Previously Developed Delivery Systems : )H{//
. Reviewed 5| 90| 114 24 10-7-
113 Review of Literature on Delivery . .7
Systems Completed 5] 90| 114 24 10-7-75
114 Previously Developed Delivery Systems
' Revised ’ 3] 93} 117 24 ] 10~10-75
115 Information on Delivery Systems
_ compiled 21 95} 119 24 10-14-75
1l6 Delivery Systems‘Designed : N 3 98| 122 241 10-17-75
117 Delivery Systenis Deésign Reviewed > 1l 99| 123 24 10-18-75
118 Revision of Delivery Systems Completad 3| 119} 126 7| 11-17-75
119 Delivery SKstems Implemented in ’ ’
' Educators lLaboratory 2] 121 128 7 11-19-75
120 Plans for Field Testing Delivery ”
Systems Designed 3] 124 131 - 7.1 11-24-75
121 Plans for Field Testing ﬁelivery
Systems Reviewed 1] 125| 132 7 11-25-75
122 Plans for Field Testing Delivery
1] 126} 133 7 11-26-75
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TO
122

159

101 »
. , ' - FINISB
~ “NO. EVENT T TE TL 'S DATE
123 Adsessment Procedure for Field Testing | L
- * Pelivery Systems Revised 111271134 71 12-1-75
124 T Assessment Procedure for Field Testing R " J
Dellvery Systems Completed 2,129 136 7] 12-3-75
125 "Completed Modules Flaced in Educators' e : o
» ' Laboratory ’ i 11127 127 0 12—1—75
126 Assesgment Procedure for. Mgdules Sl ) ' i
‘ Designed 51321 132 0 12—8h75
127 Evaluation Plans for Modules and S
L Del;very Systems Completed v 51137} 137. 0 12-15-75
. 128 Field Testing of Modules and Dellvery . ’ U
(S _Systems Initiated. ~ = 111381 138 "0 12-16-75
129 Austin Independent School District Con- 1 ‘\\ :
‘ _tacted to Schedule In—Serv1ce Training _
of Teachers * , 1 139 139 0| 12-17-75
,130 Elementary Chairman at University of
. Texas Contacted. 1j139] 139 0 12-17-75.
131 Secondary Chairman at Unlver51ty of - . :
Texas Contacted. N 11139] 139 0 12-17-75 .
132 .Building Principals Contacted ‘7 21141 | 141 0| 12~19-75
. 133 Elementary Block Professors Contacted 2.1 141} 141 0 12-19-75
- 134 Secondary Block Professors Contacted 21141 | 141 0 12-19-75 .
135 Teachers Identified .3|1441 144 § of 1-7-76 -
. 136 Pre-Service Elementary Teachers ' . . -
- ‘ Identified . 3 (144} 144 0| 1-7-7¢
~ 137 . Pre-Service Secondary Teachers . ‘ .
Identified . 31144 144 0 1-7-76
138 All Part1c1pants Notlfled ) .2 | 146 146 0 1-9-76"
1139 " Times Scheduled for Educators Laboratory 1. ' R ‘
. Experiences .3 1149 | 149 ol 1-14-75




TO
139

TO
161

' o : , FINISH
N_O.‘ . ’ . ‘ EVENT T Tg TL S DATE
140 Times Scheduled for Field Experiences in “ | . ’

‘Identified Exemplary Programs 51 154] 154 0 1-21-76
141 Collection of Data on Evaluation of . ‘
Systems Initiated 1] 155} 155 0] 1-22-76
142 Movenient of Teachers through Systems -
Completed 20| 175] 175 0 2-19-76
143 Movement of Elementary Pre-Service Teach- -
ers Through Systems Completed 20| 175 175 0| .2-19-76
144 Movement of’Secondarg Pre-Serv1ce Teach- _ . ' i
: ers .Through Systems Completed 201 175 175 0 2-19-76
145 Movement of Teachers Through Mddules N .
Completed G ' ' »201 175 175 0 2-19-75
146 Movement of Elementary Pre-~Service Teach- , 4
ers Through Modules Completed -] 20f 175} 175 0 2-19-75
147 Movement of Secondary Pre-Service Teach- ’
ers Through Modules Completed 20] 175} 175 .0 2-19-75
148 Data From FLeld—;estlni of Delivery :
: Systems and Modules Collected 31178 178 0 2-24-76
149 Data From Field-Testing of Systems .
Analyzed 10| 188| 190 2 3-9-75
150 Data From Field-Testing of Modules . - N
. Analyzed 10| 188} 190 24 3-9-76
151 Data From Field Testing of»Dellvery : ’ o
Systems Evaluated 31191] 193 2 3-12-76
152 Data From Field Testlng of Modules
] Evaluated 31191} 193 2 3-12-76
153 -Data on Student Achlevement of Criterion
Analyzed 10| 188 188 0 3-9-76
154 Data on Student Achievement of Criterion | '
Evaluated 31191} 191 0 3-12-76
155 Evaluation of Student Progress Through T ’
Madules and Delivery Systems Initiated 1] 155] 161 6 |v 1-22-76
156 Data,Collectedgon Field Experiences 20 175| 181 6| 2-19-76
157 Data Analyzed on Field Experiences 10} 185} 191 6 3-4%76
159 Evaluation of Space Utilizatién of 1

: Educators’ Laboratory. Initiated 1} 150( 190 40 1-15-76
160 Evaluation of Space Utilization of B -

r 34153 193 40 | 1-20-76

Educators’ Laboratory Completed

1
~
'
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157

FINISH

NO. EVENT Te{Tg | Tp | S DATE
- 158 " Analysis of Student Progress Compiled 3/194f{194-}| 0 3-17-76
161" ‘Compatibility of Delivery Systems,
Modules, Educators'Laboratory Determined 1] 1921} 192 2 3-15-76
162 Revision of Delivery Systems and L . '
Modules Initiated 11195] 195 L) 3-18-75
163 Problem Areas in Delivery Systems o= 1 : '
- JIdentified : : 0 2} 197§ 202 5] 3-22-76
164 Problem Areas in Modules Identified 21197 | 197 0 3-22~-76
165 Space Utilization in Educators' : : e :
. Laboratory Reviewed ™ ) 1} 196 ] 208 - 12 3-19=76.
166 Revision of Delivery Systems Completed -3 ] 200 | 205 . 5 3-25-76
167 Revision of Modules Completed - 81 205 | 205 0| 4-1-76 .
168 Problem Areas in Educators'lLaboratory ‘
. Identified . . 1{ 197 209 12 { 3-22-76
. 169 Design of Educators'Laboratory Revised ' )
for Most Efficient Use of Space 2] 199 | 211 12 3-24-76
170 Review of Compatibility of Revised Modules : y
- ] and Delivery Systems Completed : 1} 206 | 206 0 4-2-76
171 , Revised Modules and Delivery Systems _ : :
_ Instdlled in Educators' Laboratory 51 211 | 211 0] 4-9-76
' 172 Integration of Revised Modules and Deliver '
/ Systems inte Educators' Laboratory Completez 51 216} 216 0| 4-20-76
184 Second Y%gz’ﬂégévities Initiated 1] 217 0] 5-19-76
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TO
172

51

: 77

NO. . EVENT Te| 5 | T s | Fingen
173 Writing Final Reports Initiated 1| 217| 217 0 4-21-76
174 Final Report on Delivery Systems Written 5] 222| 222 0| 4-28-76
175 Final Report on Moduleg Written 5| 222] 222 0 4-28-76
176 Final Report on_Student Progress and =

Competency Levels Written 5] 222§ 222 0 4-28-76
177 Final Report- on Delivery Systems Revised 2{ 224| 224 0 4-30-76
178 Final Report on Modules Revised i 2| 224| 224 0 4-30~76
179 Final Report on Student Progress and . .

Competency Lievels Revised 2] 224| 224 0 4-30-76
180 Three Final Reports Compiled 3| 227] 227 0 | 5-5-76 =
181 Final Report Revised ' 2] 229 229 0 5-7-76
182 Final Report Edited 1| 230] 230 0 5-10-76
183 Final Report Published v 5] 235] 235 0 5-17-176
185 Final Report Distributed - 2l 2371 237 ol 5-21-76
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