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ABSTRACT” . '
Since bo:h good and poor reading achievement have

-

been. produced with any Q::%pigseveral,pevelopméntal reading

approaches, *“eacher characy¥erfstics are thought to be an important,
hovever seliom *ested, variable inm reading achievement. A study
conductad by the author which emploYed *the author constructed Teacher
Bffort Scale in Peading indicated that high teacher effort correlated
positively with the reading achievemen® of flasses. The teachers
judged *o be high effor%t versus low effort teachers in readirng
expended a high degree of effort while attempting to individualize
instruction in their classes. Pour subscales of the rating stale,
noted efforts *o: (1) secure.and utilize a variety of materials; (§4
provide differentia*ed ins*truction; *(3) keep records of student
progress; and (4) arrange conferences dealing with an individual-:
student's. progress. The success of the high effort teacher in the
study cited lends increased support for the training of teachers to
William Powell's "au*oma*fc" level where *he teacher blends knowledge
and action together and to Arthur Gates! observance in 1937 that
success 1 ecading depends on ¥he effectiveness of *he teacher, thé
availabilgqg and effective use of materials, and the adherence to
individual differences. (MEKN)
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Recent maJor studies 1n developmental reading flnd no
‘slgnlflcant dlfferences between a widegyarlety of current
aDDroaches. Any one approach produced good results in some
classes and poor results in others over a wide range of de-

-

pendent varlables. Such findings.cause these researchers to
hyvothesize that it is the teacher rather than the method
tﬁ/t may account for most of this wvariance. Unfortunately,
there is little empirical data assessing aspects of.teacher '
behavior in the teaching of reading. Morecver;'oniy a smai;
number of studies have chosen to test relationships between
teacher behavior and student acnieVement ang the researchers
who have elected this.direction have Yeen in the main un-

successful,

In@. recent study conducted by this 1nvest1gator (Blair, |

1975) d1rected towardéyhlch teacher characteristics make a

-~

difference in 'reading and what relationships exist between

/"-'M%

+

.teacher'performance and student achievement, teachers who
exeéted more effort in selected mreas in the teaching of
reading troduced significantly higher reading achievement .
scores in their classes than d1d teachers who exerted a |
1esser amount of effort.

It is obvious to anyone connected n}th schools that

/

3./'
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- teachers vafy with respect to effort or energy expended on

3

the job., This vwriter has observed at least three dlfferent

> types of teachers w1th resnect to the amount of effort exer-

b .

i eased_Lnexherc1assraom*‘_mhe_ﬁlrst_grnun_gf‘teaghers;;s"_q -

.- characterlzed by those who perform less tﬁan the minimum re-‘

" quirements of.the job.- These teachers are few in number but
- ' N |
do‘exist and will cpntiﬁue‘to ekist because df many factors.

Among these reasons are the weak entrance requirements and
programs of some teacher education institutions. The second

L ' . r
grouo of teachers, anhd probably the largest in number, con-
4

A

sists of those wifo perform the Qinimum requirements satis-
factorily. ?hese\teachers rarely go beyond the principle of

a fair day's work fori\a fair day's.pay. The third group of
o - - A - ’ 1
teachers is characteriz7i y the effort of going beyond the

o+ o

mlnlmum requlrements of \the gob., These teachers»are small in
number and are .identifiable by a hiﬁh degree of commi‘tment to -

_ "~ their posltlons. Teache in th1s category plainly work harder

‘ before'sehpol,'during school and after school. However, it is

‘clear that not all 6f the extra efforts made by these persons

is espeqially helpfui. Spmetimes extra efforts serve other

purposes: .they act "window dressings" -- cosmetic but not

+

really very effectives ”hé\current study was an attempt to
. find out: whlch efforts are anparently more important than

P

others in the teachlng of readlng.

= Ry

A scale for assess1ng teacherybffort in readlng was de-

veloped for this study. -The Teacher Effort Scale.In Reading

g
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\
has four sub-scales entailing gfforts to: secure and utilize

B A .

’HEdIIﬁE*waﬁ"Eﬁ*iﬁ&IV1dual sfﬁdent;s ?rbgress. “The—investi- - -~ — —~
gator designed the scale to differentiate VYetween those teach-
ers who manifested much effort ip their work in each of the
four selected areas .from those who did‘not.

Five regding consuiténts in a suburban New England town
- rated their primary and middle grade teachers on the Teacher

»

Effort Scale In Reading, Two distinct groups.’of teachgrs were

formed as a result of the ratings: Nineteen High Effort and

'Wﬁwéiéﬁfééh'iﬁw Effort téachers of rééding. The mean achievemelt
scores on the Stanford Achievement Test of High Effort and Low
Effort teachers were analyzed by using a two-way analysis of
co-variance teéhnique. The sﬁb-scales\comprised four éreas
where teachers have the. opportunity to\expend,visible effort .
in:iﬁdividualizing instruction during their reading class.

Most teachers expend effort in the four areas -mentioned above
in various degrees., The te;chers judged to Qe High Effort
teachers in reading expended a high degree of effort while
attempting Fo individUalize.instruction in their classeé;

i‘ .
. .The components of the effort scalé are supported by nu-

O
3
! merpué experts in the field. Powell (1969)‘feels teachers

. - ‘ A R
can work at different levels of effectiveness in their teach- .

g ﬁng._vHe notes that they "can function at a verbal level, a .

Y performance level, or an automatic level”. At the verbal

1]




level, the teacher uses the educatlonal jargon but does not Y

L know mmewmm; of such terms‘ The aae«rfor—
______~__"manne,lexeg_has_wlihln_lx two stages. .;% the lower level, the

o e e e s e s

— _ATTe.jgaﬁher:haﬁ_Ehe_knﬁwledge_buw;gges not ase it 1n the classroom,ﬂ ‘T:? =
At the hlgher level, the teacher has the knowledge but makes' :' b“i\ ﬂg
only mrnlmal use of 1t in,the classroom. The automatlo level of ,"'g;
effectlveness 1s the 1eve1 where the true dlqgnostlclan 1s oper-. %

' Y‘ ’atlng. Here the tea;her blends all the skllls, technlques, o -
strategies, knowledge, and p081t1ve attltudes together. ‘Re -

sults of the present study lend increased support for the tfain7

.
!, kot

ing of teachers at the "automatic" level,

-

One freduently\hears that we in the educational profegaion°
do not know what makes an effective teacher of reading. ™This
may be an erroneous and gowardly assertion. In essence, the :

results of this study confirm.what Arthur Gates said almost ;
. e '\F’% B e
forty years ago. Hls contrlbutlons to the field of readLng ‘ -

-

have-been of great SLgnlfloance. ffn fact, he certainly was a

L)

"man shead of his time", Mény so called "new ideas" in réading

-

being proclaimed today Gates himself uttered in thé 193,@"{4;
and 1940's, Whiie;investigatingvthe necessar& mental age \>

required. for success 4in beginning reading, Gates in 1937,

-~ R N . N e ) . §“N—3W
concluded that success in reading deperds greatly on:the type" ’

el

and quality of instruction:

]

« - 'In essence, Gates told us that the mental age of students
% N . . . . '

is oorreiatedmhighly‘with success in reading.‘ However, equally
[ RN v ~ - g

important is‘ﬁﬂe type of teaching, the eifectiveness and
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»;‘ '_' .- K ‘ . . ) . - >‘ ", ‘.\
‘ ' expértiSe of fhenteacher, fhe évailabilgty and effective use

.  of materlalsp and the adherence to ind¥vidual dlfferences in

a part;culaf readlng program. Be31des show1ng that a mental

TT—————— g

2: age>of 6.5 was not required for success in readlng, Gates

wturned attentlon on away frcm'theschIid:”tUward‘the—ﬂanﬂrinﬂr“——“‘*““““*

o

6ua11ty of 1nstructlbn. Commentlngson the flndlnﬁs of the

study, Gates wrote? - "y C
’ a .- M &

The most slgnlflcﬁht finding is the fact ’ d |
that the ‘correlations between mental age and _ -
reading ‘achievement were hlehest in the classes ' - ‘
in whlch the "best instruction’ was. doné and the ' |
lowest in thoge in which the poorest instruction : |
. .. was provided., More Spelelcally, the magnitude ' . ‘ |
. = of the correlation .seems to vary directly with . |
- the effectiveness of the prov151on for 1nd1v1dual , |
K diferences in the classroom., , : _ . , a

&4 .

Finally, the relatlonshlp between effort and achlevement AR
s1mp1y ‘makes good sense. *As teachers maxe aae of\aTl the | N
pedaOOﬁlcal tools avallableéto them, it 1s»reasonable to assume
. their efforts will 'pay off in school achievement. . Teaching
readﬁng is a dec{sion—making ﬁrocess and the juégments teach-
. ers.make during_it are the real Keys to the success or fa11ure.
‘of-their program. Whlle many perhavs will argue that studylng
, ;effort" belabors the obvious,.a great many "obvxous" Droposi— - o
tlons accented through the ages as truisms. were found to be o
.false when put to emplrlcal tests., ”Homogeneous grouping" is
- a practlce that has\a great deal of obv*ousneés built into it
“but 1t has falled contlnually in experlments to demonstrate

’
- i

(_ »
"~ K efficacy. Furthermoré, ‘the noﬁlon of’ effort 1s an optlmlstlc .
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criterion (one which teachers can do comething ab'?)u'*' immedia’cely),‘
ﬁiggg’IQ which '‘cannot be manlpulated by profossionals, o IJ ’ J
) Whlle_ackngupgdg;_g_that we tejchers of readlng have = - - — -
e hf!&_mﬁﬁ goy-we--must stand-—up and—say that.we do—indged 1“;;3"::“? .

A .

know seme characteristics of .-the effective reading teacher.
v No matter what the method 6r class onganizafion, we do know

that instruction geared to meet individual needs throush a
'/ ’ . ~ . - 4
leyel of effort committed to individualization will pay off 7

in higher student achievement score€s, Teachers of reading
! ~

_who take the time and effort to teach diagnostically, to °
e\

utlllze a variety of materlals to meet individual needs, to
~

N dlfferentlate instruction accordlng‘to the ability levels 1n

L}

their classes, to keep records on students' work‘and %o main-
tain close contact with 1nterested partieées concernlnﬁ’an in-
. dividual student's progress or lack of progress will have:a
p081t1ve effect on student achievement, In other words, one
key to being an effectlve readlng teacher 1é§the anpllcatlon
of a high degree of effort or commitment, Teachers should L

realize that this effort is cruclai and in what areas 1t

<

should be expended. Lot . .
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