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g zts—are;interrei&@ea Lo such a_degree
__;;;ihat~&n;igvzstiéﬁtibﬁiiﬁLBne‘érea‘is sure to
bave relevance for the other, The studies
reported here were éarried out .
Depatrtment of the
New Jersey by graduate g
Were working toward the Mesters

These studies reflect the interegts and
concerns of classroom teachers who are currently.’
involved in the teaching process as it pertains
to the many agpects of teaching reading and
the langusge arts, The unique contribution of
. Studies of this nature 1lies in their direct

- Telationship to the econduct of the language
.8rts program in gctual teaching "situations,
essence, these inyestigations are a pert of
the classroom processes in which they were
¢arried out, -and, 8s a result, should be of
interest to practitioners of the ‘art of teaching,

In

M. Dougherty--Editer
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4 CoMPARATIVE STUDY OF THE BASAL ECLECTIC
' APPROACH AND THE INDIVIDUALIZED READING

" APPROAC ULARY '
' AMISIIION_OELA_sELEG!I%D{;RWP—f~“”-"'

W ‘. Claire EFllen Walker

A survey-of educational thought concerning
reading in todays's schools reveals two widely
‘&ccepted ‘géneralizations: A1l educators agree
‘that the purpose of the school is to meet each
child's ‘unique needs; and, fulfilling ‘these .
needs requires differentiation.and individual- -
ization of instruction, The concept of indi-
viduAI}zed reading 4s 8 method of teaching
reading is based on the principal that children
&re able to determine for themselves their needs,
their interests, and the rate at which they are
able to proceed, Other methods, particularly
" the basal or eclectic approach to reading instruc-
* tion, endeavor to provide the student with &
structired framework in which he can meet needs
and develop interests’as well as establish a
criterion for Judging appropriate pace, .-
Proponents of both the individualized and .
the eclectic, basal methods ciip research to
support their partitular opinions and methodology,
but the evidence presented is not conclusive, M
Revieying this literaturé will not provide the
ecucator with definitive decisions based on
,cumulative research which shows one method is
clearly superiour to the other, Aukerman z19719
states this and further suggests that the various
aspects of each new approach should be examined
in an unbiased-&nd objedtive manner,
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Individualized reading is based upon »
: Olson's (1959) concepts of seeking, self-selection,
-—-—-and'puctvg‘——Ir‘ts—ussumea‘fﬁaf'cne child has — -~ )

within himgelf the desif.to seek from his
env ¥ 1o select those read- o
| ing materisls which are cbpsistent with'his =~ 7 ]

"‘—"—‘m&turtty”and'hts“§§?tifﬁlar needs and Intérests,
. Thus, edch child may read independently at .
his seat from & different book that he himself y
. has selectéd, and, as a consequence, arbitrary
xhseparation into ability groups becomes unnecessary, '
Pacing refers to acts on the part of the teacher
which ensure that each child is provided with
materials ‘and interesting tasks which cover a
w1de range of difficulty and variability,
» "Olson believes that the child will react to
these matef&als consistent with his stage of"’
maturation and ability. Veatch (1959) emphiasizes-
the motivational factor inherent in .this method
| of teaching reading. Sperber (1958) and Vite
| (1958)- cledim that children have more favoreble
attitudes toward reading than do the more con- -
| ventional methods and Evans (1965) considers the .
| psychologital effect of freedom from readipg .-
i groups to beb eficial. y i

Tyler (1960)" discussed ‘desired changes in
behavior ag an aim of teaching which may be
related to Olson's cdncepts of self-selection
and pacing, Tyler states that before the pupil
adopts some new behavior, or skill, he must
recognize that his previous ways of réacting, or
learning, are unsatisfactory se he is stimulated
to try. new ways., As long as the learner. does not

\ . recognize that his earlier modes are inappropriate,
he will keep repeating what he has been doing.
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The learner reaches plateéﬁ? in his performance
2nd makes 1ittle further improvement unless the

iayrni =R e M k- A e m PiT vluuo
ones. Tyler concludes that it is more 1likely .= _

that each learner will make sequentint PTOETESS

in attaining desired objectives in'reading if
the learning experiences have been selected and
blanned with ‘'sequendes in mind, He feels this
is especially obvious in vocabulary development,
Harris (1956), Betts (1950) and Newbury (1960)

. concur that the complex aspect of reading, ~

- Ward perception, consists of skills which must
be' introduced in a8 ‘planned sequence and mastered - .

* in meaningful contexts. For this reason"the
vocabulary control and repetition of basal
readers is economical and fruitful for children .

" acquiring the skills of reading, -

‘This investigation tests one aspects con-
sidered important in any reading ‘program-~-the
acguisition of vocabulary, or the understanding
of meanings of words appropriate to onels read-
ing level. Harris (1970) and Ferr (1970) state
that measures or vocabulary are-substantinlly
related to other measures of reading ability

¢ because extensive word mastery is g necessary

skill to competence in reading, It was hypothesized
that fourth grade pupils who have been instructead
.through a syStematic Presentation of vocabulary

skills in an eclectic basal reading syster: per-
form significantly better on a test of vocabulary
based on that basal £ystem than do fourth grade
chilren who acquire a reading vocabulary through
the use of the less structured individualized
Program, o -

-




Method : puli

Tne supjects of this investigation were
seventy fourth grade students, 35 in a basal
Teading program tased on the Scott Foresman read-
ing system and 35 who had been taught to read 1n )
© — ° &n individualized system, "

Beglnnlng reading for this group was taught
through an augmented basal reader approach until”
the middle of the second grade when these pupils,
noved into a totally individualized readlng ., 2
approarh Those taught with basal readers ranged
in age from 8 years, 8 months to 10 years, 3

months wilht a mean age of 9 yeé&s, 6 months, i
This group consists of 21 girls and 1L Boys. The
ages of the group receiving 1nd1vidualized read- oy

. ing instruction ranged from 8- years, 10 months
o 10 years with a mean age of 9 years, 5 months
. and & standard deviation. of 4 months. Twenty were
girls and fifteen were boys, .
The I,Q. scores for the basal reading sub- P
‘Jects ranged frem 87 to 135 with a mean of 112 16
end a stendard deviation of 13,29 and the I Q.,e.
- -scores for the individualized group ranged from
. 91 to0 136 with a mean of 114,65 and a standard' NI
deviation -of 10.89. These scores were obtainkd |
from the Lorge, Thorndike tests adnministered in !
Merch, 1973, . !
® - 3
_The methéd used to determine control or P
vocabulary was developed from the 1964 and 1965 ;
editions of Scott Foresman's The New Basic a
Readers, The third, foufth and fifth grade
readers were used %o seléct the sample of
vocabulary woras used,” rSince the four readers

-
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contained a total of 1,487 pages, the first word,
eicludiqg'proper houna_or foreign words, was <
+ Selegted from each tenth ‘page in the vocabulary
listing in the third and fourth grade readers,
| -Oneiwefd*frawﬂaﬂﬁmk%ﬁtntieﬁh—pagq1mnrgeiéttéa_*
from the f{fth grade. reader, Each of ‘the 125

—— —Words- chosen-forthe test war framed 1A 8 com-

.~ Dlete sertence taken from the Thorndike ~

-7 - ~parhnerdt Beginning —Tﬁ'éﬁm&mnﬁgj?;f .
" cluded in this dictionary were not inélud n
the test, -

: N The test'was Eonstructed so that.a blank’
© /.~ Space-occurred for the vocgbulary word scught
T 3d @8 choice of three words offéred; one wHich
s feagible but "less suitable than the correct
. Offoice, and the correct answer. -All‘choices d// ©
werd similar grammatically and were selected v
according to similar initial, medial, or final
constructions,’ or inferred &ssociation with
enother word ‘of words in the sentence, The ~
decoy words were chosen from the vocabulary list
. Of @ reader at least one level below the correct
-, @answer, The students were instructed to circle
the word that best: fitted the meaning of the
sentence, . . '

. The classroom teachers administered this test

on two school days during the second’ week of
October, 1973. “The test was completed in 20 to
25 minutes by the majority of students but sub-

= Jjects who required more time were allowed 45 . y/
minutes, = - ) yoo o

v

-

{" ' Findings o v
"

¥ The total gcores*for the basal réading groﬁﬁ: .
ranged from 37 te 107 with & mean of169.77 and a -,
'stancard deviation of 20.13, Scores, for the

. t

-5~ - .
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ifdividualized gfoqp ranged from 46 to 103 with. -
mgan of 75.34 and, a sta
17.17. When.the signi
‘betiween “the meang/is tomputed, 8 t-score of

TH %ﬁ—is~s%gﬂ%f%eant-etﬁ%hé*—~JL :

o e T YO

"*'.025*1ével’qf/“ Pidenge. An examlnatlon of//f/7 4 /

fi;%e%mﬂﬁﬁﬁ at “su \Q

v -in—the ifdix 811zed prﬁgram‘Hcoréd,sigﬁt*iéantly -
- higheren —_ﬁh@——vocebulary—test idthose - —— -5
' subjects taught in the basal pedder program, - g

"Tavl

//i/ig, cates this, ' T '// 1.
L /////// S y
, s 7 TABLE 1 -~ L ‘/

. ) Ao~
s [y e . /

TAL Z%IMBER OF ITEMS C TSRRECT /o
THE -BASAL READER GROUP AND,THE ., / ~.
P //INDIVILU}\BIZED READING GROUP .7

- Basel . . rIndividﬁalized/

fe
I

35

v

7534 :

- 1717

t=2,2377% . ar=68 ‘.

% (p=.075) /. L.~

) T \\\\ L thlusions ’ \jjf
- ../ Findings show that the individualized group .

ach1eved significantly higher than did the basal
reéding group, owever, the. fac+ that the ' ~
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students ir.the individualized group learned <he
Toundation basic sight words and word attack
s¥ills turough an augnénted basal progran through et
the middle of. the second grade may have had a
pronpunced effect, .Furthermore, teachers work-
ing with children in an individualized progrem sre
&pt to encourage much reliance on context clues
and this skill would be advantagefiax - in the

© type of\test used in this study,

. <owaver, this study dpes indicate that an
adequate vocabulary can be acquired through an
individualized reading program. pukers (1971)
statement that a ccmparison of approaches -is
not a fair meéasure if the test has been constructed
largely on the basis of the approach used +o teach
one of the groups peing comparedi eppeers in-
valid, et least where vocabulary is concerned, »
Decause the studerits in both programs. seem to
De eypesei to a similar body of #%ords, Realing
through self-selection does not seem to affect
growth of.;eadigg skrlls adversely, Severdl
guthorities urge & combination of the WS K
erproaches, besel and individualized, ¥, the

A

classroon, : S 4
Jespite the enthusié%tic endcrsarent of
individualized reeding by many, it is wis?
sutstantiaste these aims for various situetions )
or disiricts., Roth ‘the good points and.ihe e ‘
Pretlems should be rade available o the cla-s-
rocm teasher sb that-an unbiased evalustion can
Ye made to suit thaeteacher*s-objectives, .
competencies, and Yhe characteristics of t2e stu-
dents, .
. . »
] . [ 4 N ’
ceverel questions have been raise? in this .
study, Thera is a need o design studies ang

~ '

i - 13 : .y
‘ N\‘ N q .*I.*._




vepeat studies which appraise @ constellation of
‘subskills so it can be determined whether or not
significant differences exist between these two
* approeches in the area, Furthermore, test~’
designers need to turn attention to the measure-
ment of other important areas besides mechanical
skills., Measurement of attitudes, carry over of
values gained through reading, and degree of
interest in reading need to be assessed in an
empirical manner, . Studies this far have raised
questions as:to which students profit most
through an individualized reading approach, and,
is this approach detrimental or helpful to the
slower students?
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A CCMPARISON OF A FORMAL READING ®ROGRAM
TN KINDERGARTEN WITH AN INFORMAL '
PROGRAM OF GENERAL READINESS
Patricia C. Bird oL

. A

for the past decade there é;s been & continuing
debate between those who are gpposed to and those
who faVvor reading instructigh in the kindergarten. 1
Many opinions have been voited but little con- '
clus&ve research has takgﬁ plece, If ‘educators
inneresued in toaching children in"the best
possiole wey, more must be done to determine whether
«* or not early reading pet ction is the test
wey. ’

. -
5 The Denver Study Brzelns&L, Farr,son & ’
¥cKee, 1967) indicatgs that an experimental
group 5 ¢hilfiren tAught context clues, licstening
- for beginning congbnént sounds, distinguishing
letter forms, and7zezng these skills to decode
. unfamiliar prin fed;words in kindergartén were
Vo osignifirantl °t%ér resders at the eni of first’
i grdie tran n~r . 2 control group who received no
early readipg Snstruction., 0.K. Moore, &s re-
ported by Sheldon (196”), and Blanton. (1973) )
report similar increased atiYity for thnse children
who reczeive structured pr°=’irst grade reading
instruction, = . )

Others, however, do not agree with cofmal
. instruction in the kindergarten, Mgtthews (1959)
: @and Vernon, C'Gormen and Mclellan €1955) report
. ho improvement in reading ability but instead
4+ in-~reasei emotional provlems with early formal,
reaiing instrucfion.

[y

-10-
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A’1959 ruling by the New Jersey State Board
of Education stated that no fofmel instruction in
reading, writing, or numbers could be conducted
in the kindergarten, On June 4, 1969, an amend- '
zent to the 1959 ruling germitted formal in-,
struction on a selective basis to be determined
on the teacher's judgment of when each chiid is
ready for instruction, Many New Jersey schogl
systems have taken this ruling to mean that ali
kindergarten students shoulg receive formel
reading instruction.

The present s%udy compares the instructionsl
. levels, as these are tested by the Botel Word
Recognition Test, at the end of First grade of
two groups of children one of which receiveqd
bPlannei formal instr*uction in reading in the
kiniergarten and another grouap of children who
received a traditional program of incidental readi-

ness, Through this investigation, the Tollowing
hypothesis was tested:

Children receiving a formal program’ in ,
reading in the kindergarten will do better, when
tested at the end of Tirst grade for instru-~tional
level, than will those children who_ressive a
traditional, incidental progrem »f readin

f Method

.
<

The 170 subjects of this. study werk chosen
from.a rapidly growing, predominantly yboer
niddle=cXass suburban compunity, The Axperi-
mental group consisted of 47 boys and’3€ girls

- Whose mean chronoclogical age was six years,
eleven months 8t the end of first grede and the )
mean chronolog{®el age of the control group,

11




L6 boys and 39 girls, was-teven years, eight months,
. %

The ° eading inst n givéﬁlib
the experimental subject isted of Zﬁé\
Readiness in Language Arts Progrsm published by
Sullivan Associatés used for daily periods of
twenty minutes, This program is based on five
books which the children go through as they master
the left to right progression, the names of
twelve colors, geometric shapes, the capital
and lower case letters, sound-symbdl relation-
ships, and a reading and spelling vocabulary of
115 words, ’

!

The control subijscts were exposed to a

jtitnal kindergdrte: gppraoch to reading

adiness in which each teacher introduced

experience charts, letters o# the elphabet, init%gj_\
consonant sounds, left to right pnogression, T
and the identification of color nanes &nd numbers,
All of these activities were conduct®d in an

informal atmosphere according to teacher judgment

and cl:jj;ffhds.
- At"the end of first grade, both groups‘were

given the vord Recognition Test of the Botel

Reading Inventory (Botel, 1956), Thest tests

were administered individuelly by the reading
tonsultant. From $hik, a percentage of correct
Answers was obtailled-and converted to an instrue-
tional, level, : ’ - i

"In order to calcdldte the significance of
the difference between the scores of the experi-
mental and the control ‘groups,: the levels on
the Botel Inventory were assigned positive
values, : .




TABLE 1

f%ﬁITIVE VALUES ASSIGNED TO EACH BOTEL, LEVEL
Botel Ievels .- - ////, Posttive Values
Readiness ) 1l
Pre-primér - t 2

'%rimeg ] 3
2\

1 M ‘ b
1l

o 5
2

2 6

1 1/‘

3 . . - 7
2

3 8 .
1 - 5 5

4 v 9 .

- @
e ™, = ¢,
- Findings
“The hypothesis stated that the experimental
group #would outperform the control group. There-

fore, & one tailed t test of Significance was >’A3
employed to measure any significant ‘difference 7Af
between the means of the instructional levels, -

-



. TABLE 2
. COMPARISON OF NVERTED SCORES FOR EXPERIMENTAL

AND CONTROL GROUPS, .

Experimentai Group Ccontrol Group
Range- 1-9 R
Mean 4,1812 4, 0471
—  S.D. T 2.1525. ‘ 1.9450
f
t=,297C ‘

Note. - The difference between the means is not
significant,

When the conversion scores of the experimental
group and the control group are compared, a t
score of .,2972 is obtained. This is not signifi-
cant and the hypoths#sis is not supported. From
this it cannot be concluded that.a formal
reading program in the kindergarten has more
benefit than does a traditional program of readi-
ness. The means of the converted scores of-the
: two groups, are similar, This indicates that a
corresponding instructional level prelominates in
both groups. This level is first reader, level

'one. . \ [ ’ N L
Q . ‘f‘.'o




However, when a comparison of the standard
deviations of the conversion scores for the ex-
perimental and the control groups is made, the
difference is slightly larger., The standard
deviation for the experimental group is 2,1525
and, for the control group, it is 1,945, This
1ndiﬂat°s that the spread is greater for the \
ekperimental ‘group than it is for the control
group, This indicates that a greater range of
?&fferences exists for those who received the.
structured progrem, Pefhaps this forrel instructlon
di‘fe*entiatps those who aré able from those who
&re not at this lével,- ' -

“Conclusions

The findings of this study indicate that the
g2 of kindergarten program mekes no significaut
difference in how ruch the children gchieve in
ability to read, Many of the.so-called new end -
innovative programs will not serve as better
Strateg‘es for learning than those that have .
Zone before. It appears that a great .deal depends
" on the individual ‘tescher involvad. A competent
‘teaciier can make o program work well through
gostering rotivation to learn, promoting inistive,’
and creating an exciting atmosphere for whet, is
going on in the classroom., A packaged program
cannot stand alone., The personal factor provided
by the teacher is esse1t181 -
<
~,ontrary to the findings of Agnew, ﬂolch ana
Blodmster (Derrow & Howes, 1968), this study coes
not reveal that children become confused or are
failures as a result of a formal reading program
in the kindergarten. There was no evidence of

—
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emotional or social problems stemming from the
" more structured program,

Grouping for reading instruction.in kinder-

_ garten was the purpose of the change in New Jersey
State Education Law and perhaps small groups-who
are ready for reading would benefit from this -
structured reading readiness instruction, The
law is not mandatory but is rather permissive
because it was intended to provide.such teaching
for those children who are mature enough'to
tenefit from early learning.,
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A MEASURE OF, THE RANGE OF FIRST GRADE
READING PROGRESS AS EVALUATED BY BOTH

A STANDARDIZED TEST AND AN INFORMAL i
INVENTCRY r

Sylvia DeVries

Throughout the years, children have been
expected to learn to read in the first grade. : It
is assumed that this experiénce is the same for
all six-year-olds, conseguently, the individual
diffqrences present from birth are forgotten.
Teachers and parents have placed much emphasis
on the product while often’neglecting the ,
important ‘steps in the process of learning to
read, It should be remembered that nany
children will require a continuation of the pre-

- paratory period, and, for thece children, it is
Necessary to postpone the teaching of reading

until physical, nental, and emotional readiness .
has been acquired, )

Children differ in many ways. All six-
year-olds énd all fiye-year-olds are not growing
or developing in the seme way or at the same
rate, First grdde students differ markedly in
the way in whikb they learn to read and their
varied performances at the end of the year in-
dicate a wide range of attaimment in reading skills,
The difference in levels of reading ability
may range from prepriimer through the third grade
level and beyond this. - . .
. Considering the multiplicity of factors
which will promote’ or. hinder children .as they
learn to read, 'it seems obvious that there

Q . \ .
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will be much varietion among beginning readers,
Smith (1963) believes that there is a difference
in maturetion and in reading achievemeni between
boys and girls, It is an established fact that .
girls develop more rapidly than boys., This -
féctor may cause some lack of uniformity in a
.sti}e classroom, . PR "

. In order to predict the children who are
likely to become reading failures in our school
systems, DeHirsch, Jansky edd Tongford .(1966)
studied a group of children who wgre failing at ///
the end of second grade.’ These students were
“identified through teacher observations and a
battery of tests which had been given during
kindergarten, The results of this study showed
that there were important differences in readiness
to read between this failing group and those who'
were succeeding. The investigdators found that

it was.not failure ch any single task that
distinguished the failing reader from those l

reading on grade level, but rather the accumulation -

of their deficiencies, Many variablesscontributed
to, the reading problems of these children’
including intelligence, socio-ecopomic tackground,
e8nd neurological functiorning, These writers
conclude -that maturational status, which they

" " defined as the process of successive ahd over-,

lepping changes in growth that take place in

the physiological and psychological ‘sectors of the
organism, is the predictor of reading readiness
and that this varies with different children.

The dictat;ﬁ/of child &development oppose

" -the rigorous ordering of children's abilities and

attainments into the conventional gfaded structure.
o -19-
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.According to Goodlad and Anderson (1963), 3
there i$ a spread of four years in pupil resdi- B
" Ness %o learn in the average first grade, This 9

is based on, mental age which these writers ) e ;

consider an important criterion-of ability or

® readiness to learn, Mental age is' defined as %
an absolute measure in that.units, -years and

months, are just like chronological age, The 4

measuring scale is en intelligence test, As ]
R pupils progress through the grgqdes, the span in

- Treadiness to lemen widens, The“rateﬁpfwgrowth

Y

and the potential level may vary cofis¥derably.
Alsc, the aspects of growth for a single child
are uneyen in fhe-physical, social, emotional, and
intellectual ereas, Thé writers made several
generalizations after studying many classrooms, .
Their first generalization states thet children
entering the . first grade differ in mental age
by approximately four full years, To plan a .
first grade currjculum, one must assume & four
year range in the level of difficulty. his mggns
that wprk levels must be geared #or tw ye:}:/’
> below Rinsf grade expectancies as well)as for,

two years above, A second generalizstion '
was thet the spread in achievement i an elementary
school class slightly exceeds tggynumbertof;the
grade level, That is, the sng is more than
three years in a third gﬁ@ég« lass, ’

4, R \ -

This disperity of readi Uchievement. 1évels
in almost any elementary school class is under-
scored ty Betts (1963) who states that a-teacher
of a given grade level who accepts children;&n
their own individual planes of achievement will
usually find a range of threk or more'gradcs,
Betts goes on to stategﬁhat not all children can °

A 3
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be expected to complete the worBf the initial
reading period by the end of fhe Tirst year of
instruction because varying learning rates g
*  Produce unequal achievement levels,: Some i
Tirst grade children will develop the ability to *2
» Tread on the second, third, or possibly fourth .
grade level.
' Ty :
The purpose of t}{s study was to determine
whether or not first-grade studend read on the
- ‘same level or have developed a range of at -
least three yesrs in their reading abilities at . .,
the end of the first grade. It wgs hypothesized®
» that a heterepgeneiously grouped first grade
lass will show a reading range of three yeams gt;9
the end ¢ t@;ir first year of formal instruction™
%h reading as this range is measured by means of
ar informal reading inventory and a stenderaized
reading test, ¢

~

¥

‘iethod

The subjects were 26 first grade chiliren in .
one classroom of a private school in & suburban
cammunity of northern New Jersey all of whom
were from white, middle-cldss families., The
group included’ Seventeen girls gnd nine boys whose
mean age was six years and ten months. Their
ages ranged from 77 to 88 months.

¥ The instruments used to evaljpate progress - -
in this stuldy were the Gates Mchtgtie'Reading y

Test and an informal. reading invendory based on &
Bookmark Reading Progrem published by Har-ourt
‘Brace Jovanovich., The main purpose of the in- .
formal inventory in this study was to determines
the child's highest possible instructional .

-
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level, therefores Betis' @2957) criteria for
determining the instructional level is included
here:

I. ‘A minimum comprehension score of at’ least 75
per cent, based on both factuml and inferential
Questions,

1. Accurate.pronunciation of 95%. of the running\~——/’/
words,

III, A4bility to anticipate meaqing.
IV, Freedom from tension in the regding situation,

. Freedom from finger pointing,.

Vi, ;?!Edcm from head movements
VII, Acceptable reading posture,

VIII, Silent reading to locate specific informa-
tion characterized by: . .

A. A rate of comprehension substantially
higher than that for oral reading.

B. Ability to use sight word technigues ’
(context clues, picture clues, con-
figuration clues, and rhythm clues) and/
or word analysis technigueé (phonics
and syllabication) for recognition of’
new reading words,

C., Absence of vocakization,.

D. Ability to identify mechanical or
compriehension difficulties which require
the alssistance of a teacher or glossary.,

I

-~
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IX. Oral resding performance, preceded by
silent reading, characterized by:
A. Rhythm, proper phrasing
B. Accurate interpretation of punctuation
C. Use of conversationalqtone
D. A reasonably wide eye-voice-span

Orier to make the test msterials of \\\
sufplcient length that the specific abilities
skills of the subjects might be appraised

8dequately, a 150-word passage was selected for
the oral reading, and another 150-word passage was
selected for the silent reading evaluetiqn from
the primer and =ach level from grade one through
three. On the fouwth grade level, the oral
éni silent reading paZsages were extended to 200y
words, The selections were chosen randomly ftrom
8y of the stories beyong the first thirty pages
in eacn reader, '

y |

For each oral selection, the investigator

constructed five questions about the content. Four
ol these were factual, demanding recall of %ne
passage, while one of the questions was in-
ferential, requiring some interpretation by the
examinee, Of the ten questions used for the silent
reading appraisal, two cuestions were inferential.
The guestions and answers for the oral and silent
reading selections were prepared by the examiner
in advance and listed on cards, This inventory
was then administered by the examiner in five to
fifteen minute intervals per test. Each subject
read from the text while the investigator observed
3nd recorded the results, In addition to the
Questions, & word list based on “he Bookmark
Realing Program was used to deterrine the starting
point for the subjects of low reading #bility,

29
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. Since the parvose of this investigetion was
to determine the subjects' nighest probadle in-
structional level, this level was arbitirarily
set at 93-97% for the oral reeding portion and
70-80% accuracy in comprehension, If the
subject could not respond 1o the comprenension
questions with 80% accuracy, & lower level
reader was used and the same procedure followed.
If a discrepancy between the results of the
silent and oral selections, the léwer score was
considered to pe the instructioael level, For
the children whose instructionel lejels were
lowar than the primer, asccording to this inventory,

the werd 1list alone determined the instructional
level, ¢ 2

The word lists used for the preprircers
contained fifteen words; every fifth word ffom the
three preprimers was "Selected with the exception
of proper nouns., The number of errors déiermined
the instructionadl level for each preprimer,

The scoring for the three books was as follows:

1-2 errors - tnird preprimer level
3-b errors - second vreprimer level
L or more errors- first preprimer %evel .

The highest possible score on the comprehen--
sion section of the Gates MacGinitie Reading

Test was 3.7, and 3.5 on Vocabulary, Eight of
the subjects scored perfectly &nd an sdvanced

form of the test was not sdministered. .Thére-
fore, the widest possible range on the silent

readlng test was not determined,




Findings .

Thd”findings support the hypothesis which
states that 2 heterogeneously groupei first grade
cless will show a reading renge of three grade
levels at the end of their first year of formal
instruction., On the informel reading inventory
thie scores ranged from the second preprimer to the
fourth grade, The preprimers and primer read-
ing levels are early first grade reading
raterials and can not be called & full year, .
Therefore, the range in reading ability for this
group qf subjects is greater than three actusl
grade 1dels. .

Table 1 shows the results of the Gates
MacGinitie Reading Test and the informal in-
ventory, The highest grade level on the Gates
MacGinitie Reading Test is 3.6 and the lowest
* grade level is 1,t, a range of iwo yesrs and
two montns., The mean score was 2,6 grade levels
with a stendard deviation of 2,39, _On'the
informal reading inventory, the range of reading
ability constituted threq years, from the
second preprimer %o the fourth grade,

. ~

Three b6§s and one girl attained a pre-
primer level on the informal reading inventory,
Their ages were 78, 79, 81, and 86 months; two
boys and one girl were younger than the_class
mesn of’8§\mqgth8. One girl, aged 84 months,
and one boy, 8ged 83 months, attained reading
scores of 3,6 'on the Gates MacGinitie Reading
Test and a reafling level of ‘gr&de four on the
« informel inventory,

31
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TABLE 1

' CCMPARISCH OF TEST RESULTS

13

Gates MacGinitie Informal Inventory
Range 1.,4-3,6 Second Freprimer
. Fourth Grade
Mean 2.6 v First peader,
. 3ixth Month
s \y‘
SeDe 1,

\J 3

~ .
Conclusions
]

The evidence presented in this rescarch
indicates that & representative class of first
grade children who have completed the first grede
reading program have attained a range of at least
three grade levels, and those who resch the ’
highest instructional levels are ol.der then the '
mean age of the class. Furthermore, although the -
standard*zed reading test corresponds to the
levels measured by the informel anentory, it
does not closely predict the range of _the in-
structipnal level as this is measured by meens
of* an informal reading inventory tssed on en
eclecti: besal readef. These findings reiterate

Betts' (1957) contention that stendariized tests
do not accurately predict children's instructional
reading levels and that standardized tests

U R (.
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should not form thé™sele basis for'groupiggizi v
reading classes, o .

Stauffer (1965) has suggested that the -
range of individual differences is at feast five
years in a typical class of six-year olds. This
researcn indicates three to four Year-differences
at the six to seven year age levels, However, the
\lindiplgs of this study agree with those of
avedlad ahqd Anderson (1963) who found a v
spreaq of four years in readiness.to learn, They’
Say that one must assume a four-year renge in
level o difficulty wiaen planning a first
riculum,

e

Teachers of first gréde classes vwill need to
rake the reading curriculum {lexible and broad
enough to provide instruction on the appropriate
levels for children who reed on various 1 els
8nd progress gt differing rates. The ip€truc- v
tional meterials used for reading shopdld include .
raterials spamiing at least four grade lzvels
including resdiness materials as well ss materials
for advanced readers,:
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. A COMPARISON, OF SECOND LEVEL PUPILS' VO"ABULARY
ACHIEVEMENT SCORES USING A MULTI-To{T BASAL
READING APPROACH AND A SULLIVAN FROGRAMMED

' READING SYSTEM '

. ©  Angels Tursi Piatek

Many new approaches té teaching reading |
have evolved from changing pailosephies of educa-
tior. Eerly education stemmed from religious
goals and later, impoitance was placed on the
individual and 39%;213. More recently the im-
pact cf learning. heories’ conceptualized by
behaviorists such as Skinner (1938) and Gagne
(1970) have invaded the field of education,
and, as a result, reading instruetf®n has been
influedced, Various approaches gfd programs
based on these theories have reqfived acceptance
in the American classroom, It fs the tesk of
the reading teacher to carefullyy assess and \\\\
evaluate the available program{ in order to bedl 3

meet the needs. of thHe pupils,

The present study is concerned with the
prograumed reading approéach, Lewis (1963) .
cites the work of Skinner as prompting the
development of programmed reading. Skinner's
stimilus-response theory of operant conditioning
__and Pressey's (Umens, 1963) deyelopment of
~ programmed textbooks demonstratedit's applicetion
in thé field of education,

Programmed instrucstion requires active re-
-sponding by the student, The material to be
learneqd is presented in units called steps; the
learner works and responds through-a series of
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steﬁs wirich, when combined in order of progressive
‘difficulty, contribute to the mastery of a skill,
The leerner receives immediate feedback ir this.,
sélf-pacing program, Thus, according to Haring -

~ and Pnillips (1962), the student will heve a low
rate of error, and this factor, in itself,
rzinforced learning.

. Perhaps the most commoniy used apprcach to
the teaching of readifig i3 the basal readJrg system

which came into existpnce in the 1930's, It .
utilizes an eclzctic kethod vhareby the cnild is”
first taught a cight vocabulary thich enables him

to read tne first stories which arc especiall
Written with a limited variation in vocabulary, t .
Phonetic an? structural analysis skills ‘are )
- taught i order to give him the 1ndependguue
"necessary for word attack as he advances to
stories rejuiring more skill, Comprehencion is
veught simultaneously, . According to Zintz.
. (1970, a multi-taxt Lasal reading approcsch =
idiorporatps a variety of different ‘basal readers, .
to as comodaue.tbe dld renge o7 &hilities in &
nla . ’

The purposes Of thic study sre lto examine
the effectiveness of programmed rbading instruc- .
tion in the ea of vocabulary recognitinng to
examine its &ffectiveness with secord graue .
children who ave readxng at or near grade level; .
and to defermine whether or not there is a
cignificant differenc> ir, vocabu ary recognition
ability with c,f¢dre u51ng progremmed instruction-
. al fatorials wor children using basal readers, -
0% - Tolelernine this the nu“-hynou esis that :
children wio.grs teught to-read flth T graured’
. & /
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readers will perform qﬁ'better on & test of vo-
cabulary achievement than will those children
taught with basal readers.

-

P Method
ol

. For this study thirty-six subjecis, eighteen
from each of two schools in middle-class sub-

- urbs of New York City, were selected on the
basis of the average reading scores attained on,
_standardized tests., TThese subjects, paired i .
azcording to chronological age and rezlding grade,

. had attained grade levels of. frow 1.5 %o 7.3 nrt

. the tine of testing. The experimental group
were ta: ght by means of the Sullivaa Programmed
Series end the control group were veuglt qsLng
a multi-text basal realer approach. . -

A v*raculary test, prepared from the
3u:llivan Progranmed Ceries, greles onz, 7o &ul
tuT“P, was &fs m-n;ster 22 oo trn Lwo groups®o
subjects et th2 beglanin ta~ second grade,
‘This test included 150« ror~q, fifty teken frov
each o> the first kzough Lhe third grade hooks
of 4lie programmed series siace tlese levnll
feprecent the lower and the higher linmits of

vhe sacond grade li::;) The toual nuhue1 31 new

C":

words presented in eaqn grade 3 au/C81CULGuPd,
pxopertnames eéxclude® and fiftly words were randomly
_selectad. from *he net tctal iy arriviag st an
- iaterval and ciioosing thos words waich fell atb
the uppar limii of each or One numdred and
. Fifty completiny scniences were cons tractel usi
' the vocabulery controlled to »atch lhe reading RQ\\
levels of. the designated words. The¥%wo alternate
word shoizes were randomly selected frou:‘lie re- .
maiaing words at each grade level, This type of

.
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test, sccording to Betts (1954), provides an *
accurate messure of reading congpreshencsion,

Py

The test was administered iua iwenty minute
periods on five consecutive days, Esch subject
~-wes given sufficient time to finish the tesi.
rindings
.

The number of correct answers stiaiaed by
each sucject -onstitules jpis score, The snores
of the experimental grbéﬁirange fromld to 108

' with @ mean of 70 and stanlard devialinn of ‘
26,5075 and the control group attained scores
ranging Trom 54 to 136 with a mnean of 98,2
and & stendsrd devistion of 33,3995, & test of

” . significance calculsted for the two .ieaus results
in a t score of 2,723 (p=.Cl)., This is shown in
Table 1, '
e
b} > l . .
' Ve .o TABLE 1
P ,/
’ - ”
o 2

VOCABULARY UCORGES
%

«

aw

U Exberimental Subjects “Jomtrol Suijects
N - 18 N 18 .
Range <% 16-108 . ,  5L-136
" Mean‘ 70 . 8.:\9 : 4
N 34D 06,5675 33,399
t=2,7263 . i Caf=3 <
i Q 230:
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An analysis of the two groups, the expcri-
mental group who received prograemmed instruction
and the control group taught through a multi- ,
text basal reader approach, “indicetes a signifi-
cant difference between the means in.favor of
the contrnl group, Tius, the null hypothesis
cannot be, rejectedy the multi-text basal reeding
approach produces as good &s or better reiE;;s
than does programmed reading,

A comparision of the vocabulary scores with
Scores on the Gates MacGinitie Test obtained by-
the experimental subjects, those taught by means
of programmed readers shows & low corre&atfﬁﬁ
(s=,23) when compared by means of Spearman's rho,

*” The control group, those who learned to read with
8 multi-text basal reader approach, show a
corresponding psttern of high to low scores on

" both the Metropolitan Achievement Test and the
vocebulary test based on the programmed materials,
When the two scores are comparad by meens of
Spearman's rho, a correlation coefficient of
.7926 results,

' Conclusions
The results of this study indicate that
children instiucted with bacal readers achieve
greater gains in vocabulary and the attendant
comprehension than do children instructed with .
programmed materials, This finding agrees with
those of Hill (1968) who reports significantly
higher scores on tests of sentence reading and
word recognition for pupils who use basal regders-
over those taught with programmed rcaders. Basal
M readers incorporate -varied leerning experiences
which promote vocebulary development through an
extensive sel2ction of varied independent and

W
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}factor in its vocabulary development program,.”

" 1zations from kindergarten {hyough the third grade,

-

teacher-directed learning activities for the

purpose. of developing’ and enriching vocabulary
concepts, The suggested activities consider a y
learner's different styles and intervests afi

these aré developed to foster vocabulary.s

Programmed reading does not include this expérience

This study indicates that the conventional
or basal reading approach is a more effective .
téaching tool, specifically where vocabulary
is concerred, than is tife progranmed.reading
system, Findings of this study indjcate that
programmed yeffiing is less efficient in deykloping .
vocabulery rédogrition skills with average )
readers, The results of this investigatio
challenge the advisability of using & programmed
reading system since the vocabulsry achievement
Sscores for subjects involved in such a program .
were significantly (p =.01) lower than those
scores for subjects utilizingvbasa]'regders.

Although advocates of programmed readers
consider thém a means of individualizing the
reading program, one might _guestion tie character-
1stids of these readinégh terials in light of,
8 truly individualized situation. An.iadividuelf{zed
reading program incorporates self-celection from
diversedmaterials whereas the 3ullivan program
tested here confines students to one set of
workbogks &and consequentljji;: group of character-

“

Creativity is fostered through flexibility snd - T

. the individual is afforded the freedom for. self- 3

expression and experimental learnidg in a truly
individualizled situation. The réginented pro-

giammed epproach which con:ists of response-
L4 N
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4 .
reward dces not incorporate the flexig\\
into its progrem as do the time honor

spect
a1

approaches which incorpo ereativitigito “

_ their modes of vocabylary deyeloprent, In _this N
research this develo ent of/ creativity in the NG ‘
ares of vocabulery ac on skills indicetes N

that it has sglpagtag h respect t¢ achieve-

ment as is evidenced by th ificantly higher

scores of the basal reading grd&p as .opposed to- +
the lower scores obtained by the prvgr&f’ '
readtrg group,

It may prove valusble to carry on Y longi-
tudinal st to determine the effects of the two
readinc proframs on vocabulary develcpments, A
dtudy to defermine the development of vocabulary
from first through third grede with the subjects
tested st the end of each grale ray help %o ’
determine which of the two readir, approeches,
programmed or mulii-text vasal, preodwces the
jf vest results at ezch level, )

* - y
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A COMPARISON OF INTELLIGENCT AND RETZNTIOR CF
PHONETIC SCUNDS .IN KINDERGARTEN CHILLREN

' Elizabeth Taylor Fratt

Those involved with the early ecucation of v
children are faced with a number of gjuestions,
Are young children able to undersiand and
recell the sounds of consonants et the veginnings
and =nlings of words, and if they are, is it
because of innate ability? If children have
‘this ability, is it neurologically based or is it
2 result of experiential fectors? If a-chili
apperas verbally able, will he slso do well in
such reading-associated tasks as phonic dis-
crimination? The guestion is raised as to whether
or not @ child who scores high on an intelligence \
test of perceptual-motor, vocabulary, and Araw-
‘a-pan measures ¥ill alsc be able io recall
specific phonetic sounds. If this is the case,
. ‘@ teacher will be able to identify these
children through use of such tests and instruct
them at an advanced level beyond that which
necessitates the teaching of every conscnant
sound,

As Durrell (1956) states, we actuslly do not
yet know how to measure early stages in the
development of the apility to hear and discriminate
between sounds. Hagen and Harekham (1972) in-
vestigated the effect of a phonics-oriented
kindergarten progran on auditory discrimination
and reading readiness using the Wepmad°Auditory
Discrimination Test and the New York State '

» “Readiness "Test and found that instruction in
Dronics résulted in a higher readiness score tut
no higher scores in auditory discrimination,.
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Brown (1971) and Legge (1971) found that listen-
ing ﬁhq intelligence were highly coordinated in
fourth, fifth, and sixth grade children leg
found an even closer correletion between list®n-
ing ability and scholastic achievement than
between listening ability and intelligence,
cites the need for furthering the training of
listening ability,.particularily in the

§tages of formal education, r ’

IT the ability to understand, rctain, and
recall the phonetic sounds of consonant letters |,
is an important factor in learning to rpad, then
it 'is essential that we knaW’ﬁbu»to recognize and
to judge whether or not this ability is d=veloped
sufficiently well at the kindergarten level and
whether this can be megsured through ossessing -
intelligence and perceptual ability. It was
the purpose of this study to investigate the”
degree to which kindergarten children can recall
specific consonant sounds after having heard
these related in a story, and whether pr not the
intelligence of these children has a positive
correlation with this ability, thermore,

. this research was plenned to determine whether ore
not there is a significant differcnce between the
responses of those children who attend in the
afternoon, and.whether sex is. a factor in phonic
ability;at this level,

/

Method

The subjects were 42 kindergarten children
who attended two sessions, morning and afternoon,
in a middle-class suburban neighborhood. The
" morning class consisted of 2l~children, ten
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’ boys and eleven girlg and the afternoon class -~
consisted of eleven boys and ten.girls. The

girls in the morning clesss ranged in age from

70 to 59 months with a mean of 64.5 and a

S.D. of 3.42 and had intelligence quotients
ranging from 133 to 77 with a mean of 105.5 and _
S.D. of 18,60. The boys in this class.rarged in
age from €8 to 58 months with & mean of 63.3

and a S.D, of 3,04 and had intelligence quotients
ranging from 116 to 85 with & mean of 100,%
_and-S.D. of 12.08, 1In-the afterncon class the
range of ages for the girls was 68 to 59

months with a méan age of 62,9 nonths 2ul &

3.,D, of 3,9 and their intelligeace quotients
ranged from 139 to 31 with a mean of 126.1 and .,
‘@ S,D, of 13,606, The boys in the &fternoon S
scores ranged in age frém 68 to 59 months with a
mean of 63 and $,D, of 3.21 and their intelligence
quotients renged from 134 to 75 with a mean of

104 and 5.7. of 12,2, . The intelligence tast

used was +the Vsne Kindergarten Test, ~~ -

., The consonant sounds were tsken from Dlonics
in Listening in Speaking in Reading in Writing-
by T.B8. ocott and J.J., Thompson, f1hey were &s
follows: . ”~

-

as in ball and bed,

as in doll and uﬂk

as in ;arn anl f;sh,

as in gun and goat,

in house ané hat,

in‘Jump and“gam,

as in ki tten &nd key, .
8s in llght and leaf, . -
as in mouse and Een, :
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in nut and nest,

in R? and Rig, X

in rabbit and rake,, ™
in sun and sail,
in uurtle and top,

in va1en*1ne and vine, ¢ .
in window and wagon,

in xprd and yo-yo, and

as in zoo and zebra,

The stories used were the "Sdundie" stories in
Thapter L of the book, These stories describe

a8 little man who-lives under & mushroom and
travels svout talking to his friends and looking
for sounds that he can put into a beg that he
carries, The sounds, though used in isolation,
are presented in meaningful words and sentences,
Association with corresponding alphabetic
sycbols was introduced soncurrently but wes not
emphasized,
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The examinér read one story to the class’
early in the period. The children were not
specifically encouraged to repeat the sounds as
they heard them, but many did so spontaneously,
After each story was read, the normal school
routines were pursued, At the close of the
regular free time period, the children were asked
individually what gound the little man had put
into his bag that day. The examiner recorded
whether or not each subject recalled the sound
correotly._

In order to determine whether or .not there -
exists a posiuireﬂEPrrnlation betwaen tie meagured
intelligence of the subjects and their ability to
retain phonic sounds, the 'subjects' scores on
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the Vane Kindergarten Test were compared with the ~ .
number of sounds remembered correctly Spearman's

. rank order coefficient of correlation (rho),

ndings

The number of spunds recalled correctly
for the whole group ¢f L2 suojects ranged from
eighteen or total re¢all to none, The mean
number of sounds recalled was ten and the standard
deviation was 4,94, When these retentions were
rank ordered and compared with intelligence
quotients a coefficient of frrelation equal to
«55 resulted, This low pogitive correlation is
not significant, :

The mean number of sounds recalled by
those children who attended kindergarten in
the morning was compared with the corresponding
mean for those children who attended kindergarten
“~in the afternoon, For the morning class, the
range of I.,G. scores is 133-to 77 with & mean
of 103.28 and a 5.D. of 15,16 and for the total
Sounds recalled, the range is 18 to zero with a -
mean of 10,42 and S.D, of 4,93, For the afternoon
group, the intelligence quotients ranged from 139
to 75 with a mean of 109,76 and"S.D. of 14,89
and the range of total sounds recalled is 18 to
2, with a mean of 9,76 and & S,D, of 6,31, These
are shown in Table 1, ‘e

. ~

When a t,score is cpomputed for the diﬂféignce
betyeen the means of the total sounds recalled
for the morning end the afternoon groups, &
velue of ,3721 is obtained. This is not signifi-
cant, therefore it c&n be . ywesumed that the

number of total sounds recalled is not dependent
on the time, morning or afternocon, at which

o

~h1-

EKC - 47.- ;

wll Toxt Provided by ERIC




children sattend kindergarten,

.-TABLE 1

~

COMPARISON OF I.Q.'s AND
TOTAL SOUNDS RECALLED FOR MORNING
“AND AFTERNOON GROUPS !

Vane oval Sounds i
Kindergarten Test Recalled
Morning Afternoon iforning Afterncon
dange 133-77 139-75 18-0 18-2
"o Mean 103-28 109.76" .10,k2 9,76
'S.D. 15.16 14,89 .93 - 6.7 \

\

\ ‘ i,

! ‘In order to find out whether or not th@rn is
a siggificant differernce vetween the ability o
girls the ability of btoys to remember tuese
specific consonant sounds, two selected groups of
children, one composed of six girls and one
composed of an equal number of boys matched for
age and intelligence, were compared Teble 2 shows
the ages, intelligence quotients and totsl:
number of sounds recalled for these subjects,

For the girls, the ages range from 68 to 59 months

with a mean of 63.5 and a S.D. of 3.68. For

the boys, the ages range from 68 to 59 with a meen
of 63.16 and a S.D., of 3.43., The ntelligence
quotients for this group of girls range from

115 to 77 with a mean of 103,33 and & S.D. of

. 12,99, The boys showed a rangs in iqtelligence

from 116 to 73 with agmean of 103.5 and & S.D, of
13.9. a\)

»

The total number of sounds recalléd by the
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girls in this group ranged fron 10 to 5 with &

mean of 8,33 2ad a S,D. of 3, 59. Similar scores

Tor the boys ranged from 17 to 3.with 3 mean of ‘
11,83 and & 3.D. of k4,k45, e )

TABLE 2 ' /

AGE I,8.'s AND TOTAL SCUND RECALLED
MATCHED GRCUPS OF BOYS AND GIRLS

ige I.Q. ’Total Scunds Recalled

Boys Girls 3Boys G&irls Boys Girls

60 61 ‘ 116 115 1k 6

61 60 115 11k ‘0. 8

59 59 111 111 17 5

&l 55 103 103 13 16 .

57 68 101  10Q - 1k 7

68 &8 75 77 -3 3

08-59 68-59 116-T5 . 115-77/ 17-3 16-5 Range
€3.16 63,5 103.5 103.3 11.83 8.33 Mesen
302"’3 3.680 13.90 12_0_99 : 11".!45 3./9 SoDo
|

When a t score s computed for the difference
between the means of these.two groups, boys and
. girls matched {or age and intzlligence, a value
0f.1,3687 is obtained, This is not statictically
signlLloant, cvherfore it may be ascsumed that
there is uo dif;prence between the ability of
girls and the ability of voys of 'similar age
and intelligence to recall sounds one how af fter
they have hesrd then. in a story sequence,

<

Conclusions p

W

' r 3 4 f
+  Moore and Ronney (1971) found that the child

.
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with slower ability intellectually did not re-

tain speech stgnels during the process of audition,
The findings of this research also indicate that
children with lower intellectual ability are less-
able to recall sounds than are those with higher
intellectual ability. Since intelligence and’ .-
auditory discrimination correlate with success,in
primary reading (Thompson, 196k;.Hildreth, 195 H
Covoures, 1964), it may be essumed. that the abi 1ty
to identify phonemes in reading may be, at least
partially, predicted through.the use of standard-
1zed testing instruments wnich are purported to
measure, perception and intelligence, It
follows from this and other ra#search thet. the
more intelligent children are able to-listen
better since they can recall the sounds more
accurately, C o ’

" However, differences in reading approaches, °
and methods of presentation may account for
differences in the way in which children learn
phonemes., <The method used here incorporated
the sound into a story sequence whereas other
methods utilize key words and pictures. Perhaps
& combination of these based might hé proven
efBective, -

- | '

In'comparing the ability of girls and boys
to, recall specific consopant sounds, this study
indicated no significant differende between the
sexes, This corresponds with the research're-
ported by Wise (196l) who, found that sex
differences were not significant at the readiness -
level, Howevery Durrell (1956) found that girls
generally are more able. in Vvisual and auditéry
discrimination of words, This, may indichte that o

4 +

. g RY

RIC o 50




~
l

boys are more able to reualn sounds prnsentg

through auditory means, and, if this ic so,

then boys need & heavier emphasis on visual

skills and should be taught primarily through &n

audltory method, .
ThHe girls in this study obt ained hlgher

intelligence quotients on the Vane Kindergarten

Test than did the Loys,although the mean ages

Tor ‘each group were close, This test of . o

perceptual motor, vocahulary and draw-g-man

skills may be more suited-to girls than to .

boys. Perhaps tests should be developed which

are calculated to measure the particular

characteristics of boys.

¢
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A COMPARISON OF GRADE SCORE y
INCREASES IN VOCABULARY AND COMPREIENSION
»  FOR A CLUSTER FIRST GRADE CLASS

AND & SELF-CONTAINED FIRST GRADE. CLASS

, Carol Minehan

Learning is a social act, and c¢hildren learn- \
ing from children can be a generating force for \
education, Children of differing ages and abilities .
who have the opportunity to mix.freely and to ‘
teach each other should score higher on reading
tests than those who do not have #his opportunity. |
In the United States informal multi-age grouping - :
has increased, Variations of the British schools
can be found in primary schools here, Children'
of.different ages and abilities can be found
working together in & variety of situations CN
one of which might be tutorial, Majors (1571) ' °
experimented with first and fifth grade children
working togetner in a tutoring program., Improved
test results in reading for the first grade Co
student and reinforced knowledge combined with -
incressed interest in their work were noticed
with the sizth grade tutors, A more pcsitive
attitude toward authority, teaching, end learning
was found for all after this experiment. Swett
(1971) reported increased Positive perceptions
about themselves for fourth and first grade
students after a tutoridl situation. These and o
other researchers have reported that heterogeneous
" mixtures of children will enrich the learning ‘
brocess, Because of the maturation o? intelligghce
with increasing age, the main influence may be ’ -
the free intercourse with children of varying ages. . :

’

Children at the first grade level who observe
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daily the importance and multiple uses.of reading
should be motivated to learn to read and to en-
gage in the act of rea&ing to such an éxtent that
their abilities in the area of reading are

' increased, This increase in ability &hould be

measurable for vocabulary and comprehension.
Therefore; the following hypothesis” was tested:
Children in the first grade who have the oppor-
tunity to communicate freely-and to teach each
other in combined classroom and learning center
situations among first, second, and third grade
children over a two-month period will evidence ¥
greater increases in vocabulary and comprehension
scores as these are measured by a standardized

reading test than will children in a sé}f -contained

classroom,” Coe
/ L TN
/ . Methods e . F

) The‘%ﬁbjects of thils sfudy ‘were two-first
gradeg each containing nineteen pupil§ selected
from & middle-class school. These classes
differed in that one was a traditional self-
\contained classroom while the other was' part.of

8 cluster of classes which- included & second and
& third grade class., These three olasses shared
learning centers which included areas for art,
audio-visusl equipment, science, social studles,
mathematics, and a library while the self-con-
tained class uqed materials for each subject :
within the one classroom and did not interact
with .other classes, .

The cluster class was comprised of thirteen
boys and six girls whose mean age was seven years
and the self-conteined class was made up of
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twelve girls and seven ooya whose mean age was .
seven years also,

During the school year both classes uoeéq!he o
A,B,C, Read Jeries combined with enrichment tooks
used at the discretion of the teachers, .

THe cluster classes, grades one through three,
grouped pupils .for reading activities on the
basis of informal reading inventories, the
Murphy-Durrell Readiness Test-Grade 1, Stsnford
Reading Achievement Test-Grade 2, and the
Celifornie Achievement Test-Gracde 3.7 The cluster
classes alco engaged in varied types of informal

. reading activities which included playing
reading games, sharing books and pupil-made
stories, roems and plays snd other media frem the
instructional cernbafs, These activities spanned
the g;ude levels of tne three cluster clssses,

* . The self-contained cless engaged in s;nlla‘
© . actixities asingfsimilar nateriale but ussi thesze
in their own first-gr classroom, Thecse
children 3id no y access to mat2rials
spanning the grade levzlc and\had little inter-
action with older children,

A, Forms 1 and ? ern used as pre-tects and post-
tests raspectively on 4pril 19 srn2 20, 1372 and SO
June 4 end 15, 1373, N
A
Findings ‘\*“§\ ‘ ,
: : , o o
Tle scores obtained on the two forms of the o
Gates iecGinitic Réading Test, Primary A, were
‘_)49_ ' . LI -
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compared for both groups to ascertain whether or
not & significant difference in mean gain
occurred, Th= range of grade score incresses on

the vo-abulary sectiog,of the test ranged from O -

to 1.7 with & mean of ,k211 and a standard
deviation of ,6769 for the cluster group, For
the s8TrT-contained class, the vocabulary gain
ranged from O to 1,0 witk a mean of .147L end

& standard deviation of ,2783, Wnern the me&id
are corpared, they yield a t- value of 1,3855
vwhich is not significent (p=,10), Thic is shown
in Table 1. This, although not statistically
s‘snifiﬂant snows a trend towari a greater mean
gain in reading vocabulary for the first gra-de

'; class who were taught in a cluster of first

through third gradss,

TABLE 1

GAIXNT I VOCABULARY

Cluster Self-Contained
Ra!‘xge 0‘107 0—1.0
Megn 4211 LY
5.0, 6769 .3783
*i=1, 5865 df=3€ -

*iot statistically signiflcant (p.=.10).

The grade score increases in comprehension
for the cluster class ranged from O to 1.6 with

Y
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& mean of 4526 and a standard deviation of .5019,
The grede score increass on the comprehension
measure for the self-contained group was from

O to 1,4 with a mean of ,3105 and a standard
deviation of ,L272, When the means of the two
classes were compared, a t-value of ,91Lk was
obtained, This did not reflect a statistically
significant difference, Table 2 shows this
comparison, ’

Whilde there was a greate® increase in
comprenension scores for the cluster group,
tnis difference was not statistically significant
end does not clesrly support the hypothesis that
cluster grouping across grade levels effacts
an increase in reading vocabulary greeter than is
8ccomplished in a converntional self-contained
elassroam, Over e longer period of time than
the two months of this study, gains in comprehension
may have shown a greater diversity than ocourred
in this research, ’

2 ==
TABLE .
— ——r
GAIN IN COMPREHENSICK
/q Cluster - Self-Contained
N . -
Range . ’ 0-1.6 © 0-1.b
Mean _ 1526 .3105
S.D. 5019 Lo7e
*=,914Y af=36

*Not statistically significant.
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Conclusions
According to the data presented here, child-

ren In a first grade who were 8pPle to mix freely
with other children of multi-age and ability
levels did perform better, although in this

short two-month period this difference was not
statistically significent, on tests of reading
vocabulery than did those children in & self- .
contained classroom, Grouping children of
different ages and ability levels together may
prove to be a workasble‘alternstive to the
-regular classroom situation, Much of the reading
5kill taught in the first grade are word
recognition and vocabulary and so the more
revealing tests of reading ability at this

grade level may very w€ell bg tésts of vocabulary,

With the continuing and ever increasing
knowledge explosion and the drive toward in-
dividualization of instruction, children working .
with and learhing from other children of different
ages and gbilities msy be a possible solution
to the problem of schools which ‘nust educa®e the
WHole child, If multi-age grouping can increase 1
learning; a changing of group structure similar
to the one-room schoolhouse but utilizing the
added educational,knowledgq gained through the .
years might be instituted, o
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A COMPARISON OF THE DISTAR READING SYSTEM
WITH A BASAL READING PROGRAM IN THE
SECOND GRADE AS MEASURTD BY THE
STARFORD ACHIEVEMENT TEST

Virginia Selmond Fayne

The educational problems of disedvantaged
children, particularly the problems thzse children
have with reading, have received much attention
in the literature, Deutsch (1967) stated thai
forty perceni to seventy percent of the total
populetion in the nstionlt twenty largest cities
Were children from marginal economic and sociel
circumstances, and that by tﬁg\timg they reach
high school, sixty perceat of thesc children are
retarded by one to four years. Marburger (1963),
in describing the Detroit Great Cities Project,
points out the need fcr the develcpment of &n
éducational progran adapted to the needs of these
children, Pessow (1963) and Feitelson (1968) sug-
gest that preventative practice in the form of
programs developed to suit the cheracteristics
of children of the urban poor should be cdeveloped,

Ore such program is Tistar, the name of which
is an ecronym for "Direct Irstructional Systems
for Teaching Arithmetic and Reading,” devcloped
by Bereiter snd Engelmann who feel that the
disajvantaged cnild is lacking in learning bhut
not in the ability to learn, This system was
"developed using two main strategies; the first,
-verbal bombardment by the teaciier tc co.press a
large amount of verbal experience into & shori
time, and direct insiruction in, activities
foeasing on the academic sXille reedad ty the
children,




P2

The authors of Distar recommend several
procedures. for reading inctruction for disadvarntaged
children incl®ding special emphasis on devzlop-
ing awareness of words as distinct entities, and
*mphasis on the alphabetic nature of the English
language, Further, they state that the most im-
portant requirément for & set of readers is that
it should be based on spelling patiterns rather
than on content or the meaning or freguency of
the vocabulary chosen, '

Much has been written to the effect .that the
specific reading method does not have asz much %o
" do with the. reading achievement of children as
does the effectiveness of the teacher, In .
reviewing the United States.0ffice of Educstion
-zeading studies, Sipay (1968) suggests ihat
eachers often influgnce classes more than the
method of in:S?ﬁtttﬁzqused. Sipay also states
that no one reading program.proved to be superior
for all children in every respect of reading
measured, Similarly, another study comparing
basal, iinguistic, dnd rmodified linguistic methods
in first and secdnd grades found all methods
ejually effective, Sheldon, Stinson & Publes,
(1969). However, Bovee (1972) reports findings
‘Andicating that phonjic’ approaches produce better
word racognition skills tkan methods which 4o not
stress phonies, * -

Wnile there is some research indicating that
the particular reading method used does not make
8s much difference in the reading achievement of
» the pupils &s does the teacher, several writers
State that code-emphasis approaciies are producing -
better ‘reading achievemént, This seems to be
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eéspecially true for $low learners and disadvantaged
children, The Distar reading system, with its
code empnesis which was developed psrticularly
- for disadvéhtaged children and slow learners, 4is
shown in several investigetions to have improved
. the reading achievement of the children for
| * vhom it was designed (Science Presearch Associates,
Inc., 1970). The purpose of this study wes to
compare the reading achievement of inner city
students who had been taught with the Distar \‘
system since kindergarten with the reading
achievement of children in the sasme school who
were taught with a basal approach,

‘ : Methods

The 146 subjects used in this study were

drawn from the total number of students taking the

Stanford Achievement Test at the end of second -

grade in May, 1971, and in May, 1973 in Patgrson,'

New Jersey, Only those children who had been in

this particular school since kindergarten were

included, Data concerning the subjects; I, Q. 's

was not available since the Faterson does not

test for I.5. at this grade level, There were

32 girls and L1 boys in the 1971 group and in

the 1973 group 38 were girls end.35 were boys. \

The 1971 basal reading roup received no formel

reading instruction in kindergarten beyond the

readiness activities given at the discretion of

the individual teachers. In the first and second

grades the Scott, Foresman Basal Reading Program

was used. Any phonics instruction was thet included

in the basal program are‘given as supplemental
winstruction by the individualfteachers. In 1970,

the Distar group began this structured progrem in

IToxt Provided by ERI
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kindergarten and, by the end of the scond grade,
had progressed to reading short stories in
traditional orthography. : '

The 1965 edition of the Stanford Achievement
Test .was administered to both groups of subjects
at the end of the second grade, Form W to the
1971 basal reader grecup and Form X to the 1973
Distar group. = All eight subtests, Word Meaning,
Paragraph Meaning, Science and Social Studies
Concepts, Spelling, Word Study Skills, Language,
Arithmetic Computation, and Arithmetic Concepts,
were given. In addifiion, a Total Reading score °
was computed, Thefe scores are reported in
grade equivalents, A test of significance of the
difference between the means was computed for the
‘two groups on each test to determine whether or
not there was a significant difference between £he
test scores for those subjects taught by means
of Distar and those taught with basal rpaders.

Findings

The hypothesis which stated that the 1973
Distar group would show significantly higher
reading and language scores on the Stanford
Achievement Test than would those teaugit with the
Scott Foresman Basal Reading Program, was cupport-

ed, When scores obtained for the Total Reading
subtest are compared a }-score of 3.1924 (p=.005)
was obtained, The 1371 basal group obtained
grade-equivalent scores ranging from 1.3 to

3,56 with e mean of 2,14 and a standard deviation
of 14964, This is shown in Table 1,




\ TABLE 1

COMPARISON OF TOTAL RJADING GRADE- TQUIVALBNT
. SCORES

1973 Bésal Group 1973 Distar Group

..

Rarge 1.5-3.6 1,&-&.1 .
'Median 2.1k ‘ 2,54

S.D. R iTelt s 9522
£=3.192% (p=.005) T 7

Wien the Word lleaning grade-equivalent scores
fér the two groups are compared, the 1971
basal group ranges from 1.2 to ﬁ.h with a meza
of 2,27 and & standard deviation of .8758 and
the 1973 Distar group ranges from 1, 3 o L,7
with a mean of 2,66 and a standard ﬂev1at10ﬂ of
1.3452, When these neaas are comparad & t score
of 2,0628 (p=, Ol) vhich indicatas th=t the Jistar
group achieved sigrificant tly better than did

the basal group, This is shown in Teble 2, - ' - -
TABLE 2
COMPARIS o PEANTIG
- GnA JQYLVALENL 3CCRES -
1571 Basai Group 1973 Distar Group
1.2"’“.2‘ " l 3 ‘ 7 -
.20(27 ) ) 2.06 .
8753 1,3452
' 157~
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£=2,0038 (p=.01) . - afelll

o

On the Paragraph Meaning subtest the 1971
basal group obtained & range of scores from 1,h4
to 3,4 with a mean of 2,1096 and a standard
deviation of ,6710 while the 1973 Distar group
obtained a range of scores from 1.0 to 5.0 with
a mean of 2,4972 and a standard deviation of
.6879, Vhen the neans are compared, a t-score’
of 2,0638 (p=.0005) resplts yhich indicates’
that the 1973 Distar group achieved significantly
Ligher scores in Paragraph Meaning thaa did the
basal reader group., This is shown in Table 3,

Ja TABLE 3

. COMPARISCN OF FARAGRAPIH MEANTNG
! GRADE-EQUIVALENT SCORES '

1971 Besal Group 1973 Distar Group

¥

Range .1.h-3.h ) 1,0-4,0

“Mean 2,10 o 2,49

S.D. ., 45710 " L6879 '
£=3.5228 (=, 0005 TG

,Sixty—géven of the basal redding Subjécts
took the Spelling subtest in 1971 and 72 of the
Distar group took this subtest in 1973, The °
1971 basal group obtained & grade-equivalent range
of 1;3 to 6,3 with 2 mean of 2,81 and a steandard
deviation of 1,2958, For the Distar group, the
range was *1,3-5,7 with a mean of 3.25 and a

..
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ctandard deviation®of.,9559., When the means are
compared & t-score of 2,334 (p=,01) is obtained,
These data are shown in Table 4, It should be ‘I
pointed out ‘here thet while the range of the N
Distar group is smeller, the distribution of the
majority of subjects above a grade-eqguivalent

* level of 3.1 produced the significantly higher
mean score of 3,26, The data inditate that, for..
these subjects, the use of the Distar reading
system resulted in significantly increased .
spelling ability, . . " . ! .,

- N s . + ) /

TABLE &~ - —

,— « !, . . .
. COMPARISON OF %ig;LiNG’/)///r: '
GRADE-EQUIVALENT SCORES . '
.~ - / » 9 . N .

1971 Bassl Group

IS 4

1973 Dis%ar Group

. N 67 Tt ’
Range  1,3-6,3 ’ .1;3:5.7 a T,
Mean. .2.80 3.26 | .
, ‘.0 12958 L9559 .
X=2.3320 (p=.01) — dr=137

It wes hypothésized that the 1973 Distar
group wWould achieve significantly higher scores
than would the 1971 basal reader group on the )

. Word Study Skills subtest, This wes' not supported
by the data presented in.Tsble 5. There were
73 subjects in the 1971 basal group and 72 subjeécts

: B o o - (353
g « =59~
" ERIC .

IToxt Provided by ERI

i




\

. ]

in the 1973 Distar gronp ‘who todk this subtest,
. The 1971 basal group obteined a range of 1.1 to
5.8 grade levels with's meah-of 2,30 dnd a .
‘ standard deviation of ,9962, ‘The.1973 Distar
, group obtained grade-equivalent scores ranging
* from 1,2 to 7.0 Wwith a mean of 2,37 and a,
standard deviation of 1,3029,

TABLE 5 -

w

COMPARISON OF WORD STUDY
SXILLS GRADE-EQUIVALENT SCORES

S - . 1971 Basal Group 1973 Dister Group
N 73 ST
> Renge 1.1-5.8 . Le2-T.0
- Mean ~2’.36 o 2.37
SeD. 9962 - ~ 1,3029
t=.3803 - \ ar=1k3
- . There weére 73 subjects in the 1971 basal

» group.and 72 subjects in the 1973 Distar group

who took the Ianguageé subtest of the Stanford
" Achievement Test, In 1971 the basal group obtained

a range of 1,2 to 3,9 grade lévels with a mean of
2.33 and standard deviation of ;1275, The 1973
Distar group obteined a grade level range of 1.0-
to 0.4 with a mean of 3,08 and a standard. .
deviation of 1.7912, A comparison of these
scores yields 8 t-score of 5.,6610 (p=. OOOS)
This data is included in Table €.

. /-’ . -60-.

66




B

\ TABIE 6

COMPARISON OF LANGUAGE i v
. GRADE-EQUIVALENT SCORES

//——«\\ 1971 Basai Grcup 1973 Distar Group

N . 73 - @"'72 |

.Range L.23.9 - L6

Mean © . 2,33 3,08 R
.S:D. 121 - 1.7912 -

» $=5,8510 (p=.0005) - ar=143

b .
" Conclusions .. .

The highly structured Distar reading systenm

with its strong code emphasis produce Significantly
better reading achievement at the second grade
level in this inner city school than 4id the
Scott, Foresmen Basal Reading Program in the Total
Reading scores and all of the subtests except

© Word Study 5kills, Tt is' probable that the fact
that the Distar group began reading instruction
in®the kindergarten while the basal group did not
have some effect on their relative achievement in 6
‘sécond grade, Tais finding gives support to ’
proponents of early, systematic teacking for
disadvantaged children, In addition, this indicates
thet the needs of the disadvantaged child can
best be~met: with a highly structurea system such
8s Distar presents, Whereas the basal reading series
are often based on concepts of middle cless living,

- O ‘ 5 P .
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teaching in the Distar approach does not rely as
much on the background experience of the children.,
This direct approach teaches one skill at a time,
Failure is not a lerge factor because each child
moves on as he masters each skill, ‘

Scheffler {1958) states that "The guiding
principel... is that educational content is to
help the lésrner attgin maximum self-sufficiency
as cgonomically as possible (p.469, 470)." This
economy of content should be evidént, according
to Scheffler, infteaching effort and resources,
learner's effort, and subject matter. The Distar
system of reading instruction seems to .fit these
requirements.’ First, teaching eﬁfoft and resources:
the Distar system is teacher-centered; however
the sequence of lessons and expliecit directiqns
_for teaching arg incorporated into the naterlialse
The authors, have developed the system along certain
lines and the teacher has only to follow the
sequence and directions for teaching lessons.
Second, the learner's effort should be minimized.
The Dister system minimfzéd the pressure of
failure by systematically teaching oane skill at
8 time, =Zach child moves at his own pace as he
. mesters each skill, The teaching of Distar is
- characterized by much drill and repetition for-
children who need it, Children who hdve mastered-
a_skill may move on to the next skill.without as’
much- repetition. Third, economy of subject matter,
as recommended. by Schef{ler, is exemplified. Each
... skill necessary for beginning reading is built
-, . upon by succeeding skills, The philosophy of
- o the authors is to give students just the skills
", they need to learn to reed, -

a
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The results of this investigation indicate
thet Distar with it{s highly struetured, code
emphasis approach, when this is begun in kindgfgarten,
produces signifiecantly better reading abilit§ with

disadyantaged children than does a meaning- t
approach basal system with phonics introduced
incidentally.
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A CQMPARISON Or THE PROGRESS
MADE BY FIFTH GRADE TUTORS
AND FOURTH GRADE TUTEES
ZURING A TUTORIAL PROGRAM
IIi READING

Audrey Cleef?

Learning to read continues to hold & high
Pank among the major developmental tasks children
face today because the ability to interpret the
pPrinted vage continues to be the means for
preparing for well-rounded living., However, this
complex skill is seldorm learned incidentally by
casusl trisl-and-error methods, What, then, is
the best road to reading? whet sort of program
will e.sdle the child to learn according tc his
abilities and interests? Bond and Tinker (1967)
state that new trends in reading irstruction are
brought about Ly many factors among which sre a
better understariing of child development and of
chilcren's learning processes, ‘fethods 5¢ reading
instruction aré’Ehaqgng with the improvements in
Sther aspects of teacddng and learntng, As
& resuli, " schools heve bceun trying to effec: rore
81d indivijualized reading instruction but are
not atle to afford thie extre personnel nzcessary
for tais type teaching,

.

aith under acht

vers and aonzresders, sorie
Scnools nave trieg/the very old iles of chiliren
teachiag children iessman (1971) contends that
childrer ani youth learn more froz parforning the
teaching role than tney do &s students in the
classroom, He cites the work of Jonn lsncaster,
the T.glish Guaker, who told of the positive .
results obtaired when & lack of funds for-:ed

A
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him to use children as teechers in a school for
the poor, Fowle (1865) continued the Lencastrian
theory and found that the more advanced pupils
venefited from the review they underwent while
teaching the younger pupils. It is toward this
g 0ld system that this study was directed.

Tue pupose of this study vas to determine
whetner or not tutors or tutees gaia more
from a tutorial program in which Tifth grade
remedial students “tutorsd fourth grade rergedial
students to ascertsin wnether the tutors or tne
tutees gain more in readiag achieveirent, The
focus of this investigstion was on reading
comprehension and vocabulary.

L4

Methods

A pilot study was conducted ty the investi-
gator during the previous school year, In this
particular progrem, fourth grade ztudents tu-
tored third grade students and Tifth grade
students tutored fourth grade students. This
tutoring was done before szhool in the library.

The tutors were briefed on the procedures
they wefpe to follew. In preparing their lessons,
the tutbrs were requested to read the story in
the Reader's Digest Skill Builder ard make word
cards for any vords taey thougnt mignht be dif-
ficult for their tutees., 2An independent study
page was provided for the tutor as a culninating
activity., No pre-or past-testing was done,

$  When the-Ginn 100 Edition Readiness Test
was given the following September, meny of the

»
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cnildren who had worked diligently in the program

scored at the high middle of the class. This |, 4

represenued a8 marked improvement. It was conclud-

ed from this that a tutorial situation would bene- |

fit¥he students involved., This investigation |

tested this premise further, . |
' |

Sixteen fourth-grade students and flfteen
fifth grade students whose reading achievement
was below grade level were the subjects of this ..
study. They were ‘called "under achievers" by P
their teachers, - -

The chronological ages for the fourth grade
tutees ranged “rom 10 to 125 months with a Ve
mean age of 117 months and a
standard dev1at*on of 5.51 months. Their I.%.'s
ranged from 79 to 115 with @ mean of 9% and a
standard deviation of 11,03 as messured by the
Kuhlmann-Anderson Intelligence Test, The
Buardiaans of the fourth-grade,tutees were rated
on the Socio-econoric Status Scale (3eiss, 1961).

The :lassification of these children's guardians .
range from a nigh of 30 to a low of 25 with &
standard deviation of 17, 84. TLis Aata is shown

in Tsble 1,

-

The chronological eges for the fifth grade
tutors ranged from 121 to 141 months with &*
mean of 13Z months and a standard deviation of
6.77. Their I,Q.'s ranged from 76 to 113 with a-
meen of 97 and a standard deviation of 11,85 as
measured by the Kuhlmann-Anderson Intelligence
Test, The guardians' occupational ratings
ranged from 96 to 25 with & mean of 64.26 and a
standargd deviation of 20,91, Table 1 includes
these* data. v

// . -67-
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TABLE 1

~

AGE, I.Q. AND SOCIO-ECONOMIC
CHARACTERISTICS OF THE TUTORS

AND TUTEES
FOURTH GRADE TUTEE3 »°
Age L:Qe - Socio-economic Reting
N 16 e
Range 109-125 115-79  25-90 ] ?
Mean 117 94 53.21
5.8, 5.51 . 11.09 17.84
+1FTH GRADZ TUTORS ,
Age I.G. Socio-economic Rating
N 15
Renge 121-141 113-76 25-96
Mean 132 97 64,26
S.Df@ 0.97 "11.85 20,91

The subjects were given the Stanford
Diagnostic Reading Test Form W at the beginning
of the study and Form X of the .same test wes
given at the conclusion of the study. The
teachers used the Ginn, 100 Edition, Readiness
Test in-the beginning of the year to agssiet them
in grouping children for reading, these scores are
considered iyythis study. The test puts emphasis
on: (1) Vocabulary, including (a) word meaning
and context clues, and (2) comprehensions, includ-
ing (a) main Udea§ and (b) details. The Ginn,

-68- .
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100, Achievement Test wgg_given at the end of the
study, A scale to Measurd Atiitudes Toward .

Reading (Johnson, 1971), congisting of a list of
22 questions was given to the students in the
beginning of the program to ascertain their
attitude toward reading,

The Reader's Digest Skill Builder grades
two-two through four-one were used, This material
was not used in the classroou, Lined tag-board
card r.easuring three bty six inches were provided
so the tutors could prepare flash cards for the
tutees, )

The tutorial period ran from 9:30 ¢
three days each week, A Zifth grede reme: 1al
student was paired with a fourti grade re&
student. 3Boys were paired with_boys gnd girls'
were paired with girls, '

- ht briefing sessions, prior to the %
“rogra‘, the £ifth grade Yjutors|werec told
they would Va2 hc;plﬂs fourklh gnade stuients in
reading; end elr goal was to rédise the resl-

ing scores f 1eir tutees, Tae tutors were «
- ." ~ . ..

shown tie ma erlals vhey would ve using wnich were:

Tne Feader's Digest Skill Builder, the flash cgrds,

the word study page, and the questions at the |

end of eacn story wnich the tutee would be re-

quired te answer, The tutors were advised that N
they would have to prepare a lesson for their

tutee Uy reading the story in the Reader's Digest ™

Skill 5u1;aer, by selecting and printing on the

flash cards any words they thought would be

fienlt for the tutee, and by having the. tutee
answ#ar the questions 2t the end of efich story.

ney would tr permitted to prepare their lessons
¢ -
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in the class under the direction of the reading
teaghers, and if they could prgpéfe their lesson
at home, they fould be able to accomplish much
‘more with theAr tutee, Froper attitude and
conduct towatd the tutee was discussed.

. The fourth grade tutees were told that they

. would-hhve a fifth grader working with them on a
one-to-one basis 8s an experiment to see if this
extra reading time with an individualized progrem
oudd help improve their reading. The materials
J//ghey would be using were shown to them, in order
to alleviate »ny anxiety on their part, and they

were told what they would be eXpected to do.

.

Every fifth dey the group was split, and one
reading teacher conducted a reading lesson with
the tutees, Ariother reading teacher took the
tutors so they would be able to discuss their
.program and bring up any questions or problems
they were having, After tutoring sessions,
botl tutors and tutees evaluated their experiences
sometimes individually, sometimes with each other,

During the actual tutoring periods, the
subjects sat on one side of the tables so all
faced the front, Their chairs were to be
touching, the tutor was instructed to say "good"
after every correct response, Ten A's in
succession on the separate word lists prepared by
the tutor merited & reward, a piece of cardy for
both tutor and tutee., Three sypervising teachers
circulated amorg the children to answer questions
and give any necessary help. This procedure. was
carried out for three months, )
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5 Findings

The differences which resulted when the gcores
on the pre-and post tests; Form W and Form X-of
the Reading Comprehension sdction of the Standerd
Diagnostic Reading Test were ompared for the two
groups, for the tutors these|differences ranged
from zero to 15 with & mean of 6.6 and a )
standard deviation of 8,394k, | fhe differences .
in the scores for the tuteeé resulted in a
range of zero to 18 with a meah of 5.7 and e
standard deviation of 4,2697, |When the differences
oetween the two means are compdred, a t-score
of 4930 is obtained, This is pot statistically
significant, however, the tutor accomplished
the greater mean gain in reeding comprehension,
This is shown in Table 1, ‘

¥

v

TABIE 1 |

DIFFERENCES IN GAIN
IN COMPREHENSION

Tutors
N : 15
Range 0-15
Mean 6.6
Se . © 8,394k RS
t=.1930 ’ =5

: . -
When the differences between the medns are
compared; t=.M930 (not significant).
/ v
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a On the Vocabulary test, the gains obtained .
' by the tutors ranged from zero to 6 with & mean
. of 3.9 and standerd deviation of 1.6645. The
differences in the scores of the ‘tubees ranged -
from zero to 9 with a mean of 2, 5 and & standard
deviation of 2,694k4,. When the means &re- compared,
a + value.of 2.7664 results, This is significent
at the ,0005 level of confidence, This is shown,
in Table 2. The tutors® greater gains support
the hypothesis that tutors gain more than tutees

A

in a remedial reeding situation, - i
DIFFERENCES IN CAIN
» IN VOCABULARY.
Tutors - i Tutees’.\‘
N 15 - 16, -
Réﬁgé»:‘\ 06 0-9 |
Mean . /3-9 - ‘2,'5 ‘
" s, 16645 2690
t=z. 766k 25 :

When the differences between the two means are
compared, t=2,7664,(significant at the ooos

ﬁ level),

A comparison of the grade-level Scores obtained )
by the two groups .shows that the tutors’ gain . |
was signifi~enily higher than was the grade level |
gain of the tutees’ (p=.05). ~T0e tutors' grade

Q : -72<
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Tevel gains ranged from zero to 1.8 with a
mean of .93 and standard deviation of , 7066,
The differences in the grade level scores for
the tutees ranged from zero to 2,0 with a mean
of .59 and standard deviation of ,5499. This
is shown in Table 3,

TABLE 3
. DIFFERENCES IN GRADE SCORES )

Tuters Tutees g

N C 15 16 )

. Range . . 0-18 0-2.V

Mean . .93 59

S.D. ‘ . 7066 .5875

t=l, 4745 I df=29

3

When the differences between the two means are
compered, t=l,4745 (significant st the .05
level),

An analysis of the attitude ‘scele revealed
that the, tutors and the tutees agreed that°

1, Most books are too long.

2, Most books get dull toward the end,

'3, Time should be included for free resd- .
ing during the day.

4, Beoks are not the enly items which meke * -
good presents.

<A
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5., Approximately half of the subjects
invelved felt that reading is only for
"grade grubbers”,
- 6,. Reading is necessary.
. 7. Sharing books has value,
8. Money spent for books is well spent.

[}

Conclusions

‘ An evuluation of the results of this study

» indicate that it is a highly effective precedure
and produces sppreciable gains in 4earqing te
read,” This works well for a variety of reasons,
both cognitive and emotional, For the tutor

it provides feelings of competence and maturity.
The tutor becomes an active, participating
learner filling the gaps in hig previous learn~
ing sequence and reinforcing previously gained
_insights., In a sense, he obtains all of the
benefits of overlearning, -

The tutor and,the tutee do net benefit
- alike, Each benefits in 8 different wey, and, T
from this data, it may be cencluded that the

tutor benePits in a greater number of reading
processes than in the nprmal classroom situatien,

‘As & tutor progresses through a tuterial
pregram, it may assist him in’ lesraing how te
learn, in maneging his own learning, and in
~ |  improving his study habits., He may come to

" expect more’ of himself as & result of being |
placed: \in .the teaching role. \ ) ‘
) .
The tutee Teels that, with his tutor's \
help, he cen learr to resd, and the tutor can |
- learn reuding techniqnes‘because he has to be

A

‘
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successful w

the competit

ith the tutee,
experience vﬁth a peer or a
an importanti

social experience in centrast te
ve context in which learning

generslly takes plsce in our society,

Bend, &L.&mmu,E&

tg read,

Fowle, W.B.
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;i COMPARISON OF READING INTERESTS
OF STXTH GRADE PUPILS FRQM |
A-SATZLLITE £71Y AND A
RESIDEITIAL SURURD

i ’

hice E, pehlogl
I ,/ / &

. , s
. * Reading is one of the foremost sources from

" which children learn, According to Termsn (1931),

*the reading hebit rwst be fostefted in.a sequern-
tial manner. First, the child Yesrus the’
‘wecheni. s of resding): After this.he should be - .»
'suppkied with ma1y good .0o0ks. He 's:nould ve
encouraged to read by being exposed to books
whigh refiect his everyday intere§§§/a§ well as
interests taat fit nis age levelr or siage in the
pattaern of isterests which children follow.

Frank {1937) rays that 8lthough there sre wide
indjividual differences between children of the
same, age, certsin types’ of reading belcng to
certain sges and a well-defined curve of interest

"may be trsced ‘through the ages of childhood.

‘Although it is oot eesy for an adult to
determine the Feading -interests of children,
studies point to defidite conclusions which can
be used as.a guide by parents and teachers when

~
.

- choosing children's litersture, Certsin reading

”

preferences develop at definite ages or stages .
of childhood, Individual differences result

from the influence of one's surroundings, and
-speciel interests., Ford aand Koplyay (1968)

found ‘age and sex to be more important factors

in the influence »f children's inerests’ than
socio-economic. background, $urﬁ€§s (1963) states
that children's interests irdicate that three, °

LI
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. factors influence childrei's reading: in-
telligerce, age and sex, ’
¥

The purpose of this study was to defermine .
ihe reading iﬁtaréq§§‘o’ two groups of sixth
grede children in selected scnools of New Jersey
to determine whether oxnot children of the
same age and gracde level share the ssme reading
interests ani to find outhwhether children - -
living Iri 8 satellite city encompa:z 51ng figh rise
epartrent dwelllngs have .interests similsr to
children liviag in a residentisl suburL of
pradorinantly single fewnily dwellings.

Hethods .

Of the total of LS subjects studiod here,
23 were from Eorough A, & suburbsn residentisl
area with 8 population of approximately £,500,
and 23 werdlfrom 3orough 3B, a predcﬂ&n&ntly
residential”suour®b adjacent to New York City, .
with a populstjion of approximetely 31,000, ®° g
JDespite their proxirity to an urban metropolis,
both boroughs ere middle-tc upper middle-class .
.in socio—econdﬁig-level. ) . . et

~
L

e 2orough A ‘group consisted of tihirteen
ven girls ranging ie age from 11 years

mon*bs. Lneoluuelligence qudtiedts of thris
groun.ra1ged from’ 100 o 1?9 wltn‘h .mean of 107,7

and & standard deviation of S, 5k3, " The forough -
C.group consisted of ’iftcen  and eight )
gxrls ranging in age from ysars, 1 month to *
12 years, 2 months and & staxdard Jeviation of

3.427 months, Tue intelligeace quotients of this




- group ranged from 100 to 147 with a mean of

113.3 & standard deviation ‘of 10,870, The

reading scores of the Borqugh A subjects, eb-
teined from the Stanford Diagnestic Test renged
from 4.5 te 11.1 grade levels with & mean of —
7.2-and a standard deviatien of 1.65Q. Fer
the Berough B subjects, reading scores T2

from 5.5 t6°9,7 grade levels with a mean of 7.0
and a standard deviatiem ef 1,142 as measured

" by the Jowa Test _c_)_f_ Basic Skills, -

A questionnaire, congtructed by the investi-
. gator, surveyed student preferences for types
ef books, Forty-five excerpts from children's
books were selected., Fach excerpt was approximnately
twenty te fifty words in tength, The nine
categories included were: adventure-mystery,
biographies, animals, humor, science, sports,
religien, girls'stories and myths, The excerpts
were gelected for the type of reading interests
.they reflected. (The excerpty were arranged:
srandomly throughout the questionnaire, The
regearcher kept a code sheet including selections
and categoriés to which each belonged as well
as.the title of each selection and the author,

The questionneire was administered in twe
different sittings on.two days, Each sitting
lasted from thirty to forty sainutes, This |
was done by the regulsr classroom teacher and
_the time of day varied accordingly from school
to scheol. ' :

~~—————
< L]
“

A_sepnréie scoring page was D d con=
- 4aining each excerpt and scoring columng for the
likeS}\QE;iékes, and no preference categories,

The scores-for éach preference for Borough A

<
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boys and zirls and Borlugh B boys-and girls
were tallied separately, Then the total
number of regponses for each excerpt was
tallied, Because there were five excerpts in
each interest area, the scores for each of the
five excerpts were added together and a raw score
for each interest area was srrived at, This gave
2 score for boys from Borough A who showed a
preference for that type of literature, girls
from Borough A who showed a preference for a
type of literature, boys from Borough B

" who showed s preference for that tvpe of
literature and girls from Borough B who whowed
8 preference for that type of literature,
The same method was employed te indicate scores
for dislikes of each type of reading material
listed on the questionnaire, .

The scorgs for boys and girls from each

of the two boroughs were.8dded together to
obtain scores “or the total samples of each
borough for each interest cetegory, These -
réw scores were converted to percentages ‘to
make them comparable, The percentage scores
vere then correlated by means of Spearman's
rho to determine how closely, if at all, the
total s2ores of one borough were related ta
the scores obtained for the children of the
other borough, When thege correlationg are
close, & definite relationship between interegts
wes- presumed predicta¥le for the two samples
regardless of the type of surroundings in

vhich they live, When the correlations are N\\\
not ‘elnge, it might indicate that other fectors
are more responsible for interests such as

« teachers' influence, sex, availability of

- books, )
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Fin&inga

The correlation between the reading pre-
fereages of Borough A and of Borough B students
wag ,51 which does not indicate & close ,
correlation, The correlation coefficient ob= .
tained when the scores for the two groups’ )
reading dislikes were cetpared was .54, These
correlations do not indicate a close degree of -
sinilarity of reading interests between the two
Groups..

b d
.

" The cprrelation between the reading
interests of the two groups of boys was close
(p=.96). However, when comparitg their reading
dislikes, a correlation of .65 was obtained,
An even closer coefficient of correlation, pe.,93,
was found for the dislikes of the two groups of e
girls, )

Girle from both tewns liked adventure,

' mysteries and girl's stories, Similarly, ‘the

. percentages of girls from each boreugh who liked

‘biographies and Byths is close, It should be

noted that while/half of the Borough A girls

liked humorous stories, only 27 percent of the

girls from Borough B indicgted that they would

like to read the hmerous beoks selected,

Approximately the same percentage of girls from

both towns disliked biogrsphies, Only one-

fourth of the girls from each tewn indicated a

dislike of giris’ stories; -
|
|

When the girls’ retding preferences were |
ragked, Borough A girla' stories first and ad-
venture stories second, Boreugh B girls preferred




adventure stories first and their second prefer-
ence wag girls' stories;

When the girls' dislikes were ranked, sports
stories, science, biogrsphies, snd humor were
the firs most disliked by the girls from
Borough A, 3Borpugh B girls indicated s dislike
for science, biographies, sports, and humer
in that erder.

Boys from bcth boroughs showed preferences
for sports first and sdveature mystery second.
Both groups disliked girla' steries more than
any other type of literature studied, Approxi-
mately the same percentage of beys from both
boroughs liked humor, 4l percent from Borough A
and 42 percent from Borough B.

Both boys and girls show a desire to read '
adventure-mystery stories, however, while the
girls indicated 2 desire to read action gtories,
the boys showed a definite tendency to avoid stories
having girls as central characters., The same
percentages of both boys and g{rls indicated a
desire to read religious stories, This was
28 percent. o

?

boys indicated a preference, for ‘science

books (u%g) than did girls (13%). Girls ranked’
science snd sports lowest, (13 percent and 20
percent ). whereas boys ranked girls stories lowest

(5.7 percent). Girls showed a stronger liking .
for animel stories (46 percent) than did boys . . °
(27 percent), and girls showed more interest
(50 percent) than did boys (32 petéent) ir myth- -
ology. However, the interests of boys (39 per-

cent) and\girls (41 percemt) was similar for
, biogrephy. N \ ‘

~.

o
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Conclusions

. ¥hile boys ranked girls' stories last, girls
list the boys' favorite, adventure, gecond only
to girls' stories. Both boys snd girls place
religious stories seventh, Boys placed a much
higher priority on science, the third in the
geries, while the girls'placed science last, &
Boys indicated that their primary interest wes
sports stories but girls appeared to be barely
interested in sports snd placed it eighth in - ~-
thier order of priorities, Girls rated animal
stories fourth and boys rated these stories
eighth, ' -

The findings indicate that there are no.’
significant gimilarities-or differences between
the reading interests of xth grade children
from a residentisl suburbiwhen these interests
are compared with the reading interests of. .
children -of similar age and grade level from a
satellite city., However, reading interests are
dichotomized for boys and girls at this age and |
gréde level. Whereas the girls in the two localés
indicuted similar likes and dislikes, the boys

from the two towns indiceted similar preferences
but not similar dislikes.” =~ .- ’ ’

The implications:for teschers and librarians

who select bodks for children, while not altogether '

clesr, were indicated by these findings, - Certain
.books will probablygbe enjéyed by most girls or
boys at s certein age and these should be made -
aveilable for fecreationil ‘reading. When ‘books
are selected for an entire class, it should be -

recognized that while mystery and adventure gtories

A . , . . . 4
82¢ - I "-_ R ) L
. 83

-




boys and girls, a romantic or
tory will be rejected by the

girl-Cdentered
boys., -

However, it may be wise to-investigate s
the reasons for which boys reject stories that
feature girls as the central character and the
reasons for which girls turn away from sports
Is it because girls haye been
%*- taught from arly childhood that sports-ere

for boys and is it because most schools feature
eam sports and fewer such activities
$? Have boys been taught to view
anything featuring girls as not part of their e
image? »
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A COMPARISON BETWEEN 4
" CHILD'S READING ABIEITY
AND READING GROUP PYACEMENT
. AS PREDICTED BY THE
CLASSROOM TEA.CHER‘

Lillian Haefeli ’"77

Teachers form judgments about the rate of
- progress pupils achieve in school and use
this Judgment to rank and group pupils for
instruction. This is particularly true in the
teaching of reading. Whether or not pupils
tend to sense and mirror the teachers' judg-
ment and standards and consequently justify ~
these expectations is a concern for all who are
interested in children and the factors which
determine their academic achievement, Smith
(1963) and Harris (1970) state that teacher

‘= Judgment is the most reliable of all criteria

for deciding when & child has arrived at a

stage appropriate for undertaking reading
instruction, Rosenthal and Jacobsen(1968) found
that theacher's favorable expectations effect
geins in pupil's I.Q.'s and, for the lower
grades, these changes are quite dynamic. Palardy
(1969) found that when first-grade teachers
reported that they believed boys are far less
successful than girls in learnlng to read, the.
boys of these tea'chers did achieve less well

on a standardized reading test than did &
comparable group of male pupils whose teachers
reported that they believed boys are as success—
ful as girls in learning to read.

7

The purpose of this study was to investigate
an othesized relationship between pupil’s
reading abilities according to standdrdized

4 .
.
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reading tests and reading group. placemeht as

predicted by the classroom teacher.

Methqu .

The subjects of this study were pupils
enrolled in.a small, middle-class neighborhood
school, Subjects in the first grade were five /
boys and five girls; one gecond grade group <
consisted of four boys apd six girls; another
second grade group consisted of five boys and

‘- five girls; and the third grade subjects were -

six girls and four boyss The Ortis Quick
Scofe Mental Ability Tests were used to obtain
I.Q. data for the four groups of subjects.

For the first grade subjects, the mean I.Q.
was 113.3, for the first second grade group
the mean I.Q. was 120.8; for the second group
of second grade pupils the mean I.Q, was 112.5;
and for the third grade. group the mean I.Q, was
112.8.: The mean age in months for the first
grade group was 78.8; for the first second-
grade group the mean age was 92,8 months; for
the second second-grade group the mean age was
92 months; and for the third gradesgroup, the

mean age was 10<il months.

All subjects were given the Gates- | TS

‘

Mac Ginitie Reasding Test which includes voca-
bulary and comprehension. The first grade
subjedts were administered Primary Ay the

. second grade subjects Primery B, and the third-

grade subjects Primary C. The comprehension
scores on these standardized tests were then

_ednverted to Scott Foresmen Reading §zstem§§s

levels so that Gates Mac Ginitie grade scores
correspond to the reading levels as follows
: : Fevels =,

[
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grades 1,0 - 1,2 to level 2; grades 1,3-1.5 to
devel 3; grades 1.6 to level 4 grades 2,0- _
2.2 to level 5; grades 243-2.5 to level 6; grades
2.6-2,7.t0 level 7; grades 2.8-2,9 to level 8;
grades 3.0- 3,2 to level 9; grades 3.3-3.5 ‘
level 10; grades 3.6-3.7 to level'll;\and grades
3.8<3.9 to level 12, <
Following & prepared iéadihg.skiliéfcha;t
supplied by Scott Foresman Reading Systems for .
use with Levels 1-17, & qkestionnaire was =
designed to elicit teacher's prediction of -
Pupil placement on instructional weading levels
Each teacher was provided with.this cHecklist
Of the reading skills pupils were expected to
8cquire through the several ‘levels -of the Scott’
Foresman Readin Stems. These teachers ye?@
then asked to pre judge pupils reading ability
based on informetibn supplied in the question- - . ]
naire and their observations of the pupils’ PRI
reading abilities &nd to place these pupils i
in levels appropriate for reading instrpctiog. -
The teachers involved made thesé predictions
independeptly,of standardized test scores or °
- cumulative records of any kind, At the end of
& three week period, the varticipatihg teachers
Were ‘asked to submit a list;indicatiqg‘the
reading level on which each pupil had actually
been agsigned for instruction, ! :
v ‘ . |
Spearman’s rank order coefficient of’ .’
correlation was then used to calcufﬁtg the
correlation between the teacher's %redictions
and three measures of reading Placement; the:
8ctual functioning level in the classroom as
Measured by the levels placement checklist
provided by Scott Foresmen to accompany the*
reading system used in the school, the actual

l \I ' ".8.7; '
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reading comprehénsion scores &s measred by

the Gates-MacGinitie Reading Test-Primary A, B,
- and C, -and this stendardized test converted

to levelst This procedure tested the hypothesis
that a child's,instructionsal reading level, 8as:*
" messured by tests precribed by the instructional
materidls used, can be reliably predicted by
the classroom teacher.-

© 7oL

a

Findings

[y

, For the first grade gmoup, the reading
comprehension scores on the Gates-MacGinitie
Reading Test-Primary C ranged from 1.2 to-1.6
with & mean of 1.t and & standard deviation of
.41, These test scores converted to levels -~
range from 2 to-3 with & mean of 2,90 and & .
standard deviation of 1.97. The levels of -
actual piacement after three weeks of instruction

- ranged from 2 to 4 with a mean of 2,90 and‘g’
standard devidtion of 1.97. The independent
predtctions of the classroom teacher ranged
from 3 to 4 with a mean of 3.30 and & standard
deviation of 1,45, These levels are shown in’
Table 1. ‘ * ‘

. 3
-

!

'Table I

’4'7

o,

EIRST-GRADE

READING. LEVELS FOR

, T Gates-MacGinitie| SFRS
S Classroom ' -— Level
‘ Grade Placement
2 * Level Score
—Ringe I-5 12-3 Pk fl.2-1.6. =
’ Mean - . 3.30 2.90 2-90 1.“’0 )
g.D. - 1.45 1,97 ‘1,97 1




A Comparison made between the measured .
reading levéls ds converted from the Gates -
MacGinitie Reading Test and ‘the actual place-
ment’ levels as they were measured by the . .
Scott Foresman Reading Systems yielded a
perfect correlation, A comparison’ between
the reading levels as measured by ¥he Gates-
MacGinitie Reading Test a&nd the levels pre- . . .
dicted by the classrogm teacher yielded-a
coefficient of correlation of .17. - Similarly,

8 comparison between the actual’reading level )
Placement by the.Scott Foresman Reading Systems

after three weeks of e¢lassroom instruction .
¥ith'the level predicted by, the classroom

teacher yiglded a coefficiént of correlation

equal to .,17. This does not support the

-stated hypothesis which predicted thet a .
child's reading ability and subsequent reading;::lv’/,/
group placement may be quité peliably prédicte

by the classroom teacher, N

’

4

y For the first group of second grade subjects
' *: reading comprehension sceres obtained on the
' Gates-MacGfnitie Reading Test - Primary B,
ranged 1.9 to 5.4 with & mean of 3.55 and a
standard deviation of 3,40, These test scores
. converted to levels range from b to 17 with a
mean of 10,40 and a standard deviation of 13,20, )
The levels of actual placement after three , -
weeks of instruction ranged from 4 to.7 with  ~ .
8 mean of 6.40 and a standsrd-deviation of 2,89, -
The . independent predictions of the classroom "
‘eacher ranged from 6 to 10 levels with a mean
of 8.60 and a standard deviation of k.,67. These

"

levels are shown in Table 2, -

N - ‘
. ‘ : .. . . Ty
’ " " ’ . [ " ! «
[ ' - .
t . o
S
.
N ¢
. : ~
e
X
(Y




Table 2-

. READING LEVELS FOR THE

. FIRST. SECOND_GRADE GROUP N
‘ 1. . ¥ . Gates-MgcGinitie SFRS
’ Clasgsroom : Grade Level
Teacher 'Jevel Score Placement
Range- 4-17 1.9-5.4 kL7
Mean ~ 10,40 3.55 6.40
SQD: . 13020 30"“0 2.89

/f///<Tf A compArison between the méasured reading
levels as onvérted from the Gates-MacGinitie

Reaging fést.and the levels measured by the
Scott Poresman Reading Systems yielded &
cor;zlﬁiion’of /78 which is significant3
compdrison between the reading levels as
measured by the Scott Foresmen Reading;kxstems
//}ﬁd the levels predicted by the classroom .
teacher yieIded a ‘coefficient of c@xrelation
equal to .89, The closest correlation occurred
between the measured levels according to the
Gates-McGinitie Reading Test and the levels as
predicted by the classroom teacher, This
coefficient of rank correlation was .99. JFrom
- this it may be concluded that the classroom
teacher predicted as accurately the instructional
level of the children as did the standardized °
reading test, 5
/ ’ : N
. The second group of second grade subjects
. obtained reading comprehension scores on the
/ Gates-Mac Ginitie Reading Test - Primary B :
) ranging from 1.6 to 5.1 grades with & mean of k i
3; 55 and a standard deviation of 3. 68 These. |

‘fx
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test scores converted to levels range from L
to 17 with a mean of 10,40 and a standard

deviation of 15,10, The-Xevels of placement
after three weeks of instructiorn ranged from

7 L0 { with & mean of 6,480 and a standard

devietion or 3,08, The indeépefident prad.ictions
by'thé""IEssroom'%eacher ranged from 5 to 10
levels with a mean’of 8,60 and a standard
deviation of 6.20, This is shown in Table 3,

Table 3

READING LEVELS FOR .THE SECOND
SECOND-GRADE GROUP

Gates-MacGinitie SFRS

Classroam Level

52 Teacher Level Grade Placement
Ra 5-10 L-17 1.6-5.1 5-7
Mean 8.60 10.7 3.55 6.40

S.D. 6.20 14,1 3.68 3,08

A cc&parison made between the measured
reading levels as converted from the Gates-
MacGinitie Reading Test and the grade placement
levels as measured py the Scott Foresman Reading
Systems yielded a correlation coefficient equal
to .89, A comparison between the reading levels
as measured by the Gates-MacGinitie. Reading Test
and the levels predicted by the classroom ,
teacher yielded-.a coefficient of correletion
coefficient of correlation equal to..89, A
comparison between ‘the suggested reading le vel
Placement, as measured by the Scott Foresman
Reading Systems after three weeks of instruction,
and the reading level predicted by the classroom
teacher yielded a perfect positive correlation
(rhosl, OO) Therefore, the hypothesis that a

<
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/’ child's reading ability and reading group

Placement may be quite accurately predicted
) he”cIassroam tedcher 15 supported,

- . For the third grade subjects, reading
" cohiprehension scores obtained on the Gates-
"“MEcGinitie'Readlng Test - Primary C ranged
from 4.1 to 5.8 grades with a mean of.5.12
and a standard deviation of 1.58. These test
scores converted to levels range 15 to 18
with a mean of 16. 10 and € standard' deviation
of 3.61. The level ‘of placement after three
" weeks of instruction as measured by the Scott /4
1

o Foresman Systems was level eleven for all
o subjects, The independent prediction by the
v classroom teacher also was level eleven for all
third grade subjects. This is shown in Table k4,
%

* Table b

s

READING LEVELS FOR THE THIRD GRADE GROUP

Gates-MacGinitie

N Classroom Level

Teacher Level - Grade Placemenp
Range 11 15-18 4,1-5,8 11 ‘
Mean 11 16.10  5.12 11 ~
S.D. 0 3.61 1.58 0

Qhen the reading level measured after
three weeks of instruction using the Scott
Foresman Reading Systems was compared with the
reading level measured }Jy means of the Gates-
MacGinitie Reading Test, & correlation coefficient |
equal to .66 resulted, When these measures were |
gompared with the predictions of the classroom ‘
teacher, a rho #f 1,00 resulted, ‘This occurred |
because of the tied ranks and the\sameness of 1
the level measured by the Scott Foresmaen Reading
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Systems,
ions corres

He subjects,The hypothesis was supported,

The dATa& indicated that the redding levels

predicted earlier by the teacher are adcurate =

as.these correspond to later group~pHicement
accor to measured reading levels for
gradés tws and three but not for the first
grade., '

¢+ Conclusions
The results of this study:coincide with
the findings of Smith and Jensen (1972) who
found teachers were accurate in their assessment
of children's capabilities in 70 percent of the
cagses, This study supports this for grades
two and three but not for the first grdde,
Is is probable that children in the first grade
come to school with & wide xange of ab111t1es
that are not easily discernable, They come
from different experiential backgrounds, have
different levels and rates of maturation, and
varying motivation from their homes, Some
first grade children, although deficient in
their experiential backgrounds, ‘do have a high
degree of intellectual ability and can learn
to read whén given formal inpstruction in ~
reading, /| Similarly, some ¢hildren have been.
exposed to experiences which prepare them for
reading but, because of varidtions in intelli-
gence ‘and maturity, do'not readily grasp the
gskills of reading. It is possible thet this
canbination of varjéble factors affects the
accuracy, of teacher's jJudgments of beginning

readers, ///
- . v
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- The results of this gtady end of foz;ér
research indicate that, though t can
' and do predict pupils' achfevement levzj.s o
.. .  reasonable accuracy, many variables probab .

operate when teachers make judgments Tega
.. __ _grade placement-in reading, _Therefore, td
_Bssign pupils to reading groups solacgy on_ the

basis of informel assestment would not be the .
Judicious procedure for schopl systems to follow,

(- .
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