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ABSTRACT '

: ‘After a brief introduction, the guide to career.
education in Alabama ideptifies several career education concepts

; which concern the relevance of education to the world of work and
/ diagrams the components of thé three elements of career eddcation
(awareness, exploration, and preparation). The next section diagrams

.. the career education curriculum model and explains the three elfments .

. of career awareness, career exploration, and career preparatidn in
paragraph-length summaries. The following section briefly describes
career education'efforts in Appalachian Alabama, and the next section

. covers various aspects of 1eadership development for currlcultffs
change (development of inservice education programs and participation

*i in conferences, consortia, counc1ls, and projects t0 develop career
‘ education programs). The last sec n briefly discusses the promise

of career education for Alabama's future, (JR) - .
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Alabama makes a begrnnrnig in1972.
o .

- In March 1972 some terms were permeatlng the atmosphere that were excltlng to_
professional educators in the Alabama State Department of-Education. These. terms were
“career education”, “relevance of scHooIs” “moderr*soclety” and “rapid chinge”. After-
further exploration of the concepts inherent in the words, “career education”, it was real-
ized that the eoncepts, when mtegfateéiinto the total curricuium; would result inrelevantin-
structlon for pupils, because career educatlon com)ects the school and life in meeting stu- )
dent needs in a changing society. Thus~the State Superlntendent of Education and the State
Directors of the D;}skfns assumed &, lteadershlp role in initiating a-Career Education .-

4 - B

Program as a major‘tprust of all educatgon in Grades K through 14 in Alabama.

An interdivisiofal State Department of Education committee was appointed by the
State Superintendent of Educatiori. This committee _répresented every division of the State = -,
Education Pepartment. The mission of thrs committee was to develop pfans for the imple-
mentation of Chreer Educatlon i Alabama. The spec|f|c charges of the oommlttee were:

‘@ To define the concept of Career E’ducatron in Alabama
e To develop a continuum of career de\/elopment phases and define each asa modeh
‘. for curriculum planning - - .o .
e To insure the inclusion of career educatlon concepts in the state course of study o
’ The committee developed the foIIowrng posrtlon statement concernrng career educa-"
tion in Alabama. ) ‘ ,
" ,@ Career Education is a comprehensrve educatlonal approach to the preparation of .
the cntlzenry for living as fulfllled human benngs ina predomlnately technlcal v
specnallzed society. :
" @ ' Career Education should-begin in Grade One or earller and contlnue throughout -
‘the productive life of the individual.
e The coneept of de\relopmenta[ Career éducatlon drctates the neceSS|ty for a totaI,
--educational programwhich is relevant 10 the world of work and programmed, to pro- N
vide for the developmént of an awareness of self and the world of work in the ele-
, mentary studentsy exploratory experiences for the junior high'students, and for

~ . senior high stude ts, knowledges and sknlls necessary to pursue further educatlon

- ‘or to beécome employed ' .

-@- Career education i is ‘not conceived to rep!ace or to be in addition to any educattonal :

programs in exrsterice today. It is |ntended however, to make educ?ional subject ’
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" ‘matter more*meaningful and relevant to the individual through regtructuring/fand * |
i focusing concepts around a caréer developmenttheme, ~— [ 1 :
‘This position staternent waQntenéed—t&b&a«guié{efoﬁuﬂheriievelopmnt—ofbo geptss
and curricula‘and the statement was intended to be utilized as a guide for developmgnt and :
implementation by local education agencies. Alabama magde a beginning. What would the e ]
,.néxt. step be? t . o %ﬁ"ﬁ; o T )
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* * career education as they might apply to schéols in Alabama. It was bélieved that when the
~_ lifetime Yentry job, marriage, retirement). Career development was viewed as a life long

" directed toward thé development of fully functional individuals. The essential elements of

- roles that you want to assume; to provide a balance in your liying; and to bécome.a fully -

/ v our energy — (some may need to design-alternate e.r'l'er_'gy sources, and peed ad- .

i s I ¥ . 2 v
v - " I a3 . - T il S -
: . . |\!~ iuli . ' :

. . .

. . M . 1. \

. ' ’ ) ) N . | B . ) - . ‘ .. hd . - . )
After the Alabamd State Depértmént'of Education'had completed the position sfate-'
ment, committees of educators were -appointed to-begin to interpret these concepts of -

concepts were identified, school systems and teachers could begin to define and to develop
" these a@oncepts into practical appligatioh for student learning. An interpretation of the term
. “careef”’ was'seen as basic to the developmerit of career education concepts. The term
“,careers"ﬁ_wa‘s ‘broadly interpreted as encompassing and relating the many settings in
which peopie find themselves (home, school, occupation, community), the-roles they play
(student, werker, consumer, citizen, parent), éﬁd the events which may occur In their

" process Reginning égrly in the pre-school years and contig‘uing, for most individuals, -~

through retirement. Career development was thus yiewed as life career development
fully. functional individuals in career developmént were then identified as follows: - .

It is believed that the key to.a full life is to become a self, to learn what you want to be;
t6 believe that you can become what you want toge; to relate your-experiences toward the

functibnal person. We refer to this, becoming a personality, as self-awareness — leading to

' <self identity. o S : o
: There are certain elements which contribute to students becémin‘g fully functional pén- .
sons in a modern society, including: . ' . e ’
e Learning to-commynicate, to read, to speak and to write (sometimes in more than

one language) e P B - e
‘e Learning the functions of numbers, to add, to subjtract, and, to divide (and peghaps

» . - todo trigonometry- and ealculus)- . <L

@ Learning td live in a scientific environment, to keep pressurized cans out of the sun;
- to place growing thingsin light; to keep. electrical cords out of water; to conserve

»

vanced chenistry and physics) ~ P , ’
@ Learning to protect their health and the heaith and safety of others - <
@ Learningto love andtobe loved . . o N, ' .

@ Learning to work with others - .
_ These are essential lédgrings and as students Iegrri these things, it is essenfial that
they understand why. ~ 7 ° . .
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| The fully functional person’assumes many roles. A wdfhan may be homemaket, a
" - mother, a seamstress; a-seeretary;-an-interior decprator, a gardener, ateacher,.and a wite
——— and-perhaps-all.of these A a single day. A m: ) a father, a machinist; an dfter-  *

‘noon cdach for the children, a night Student at a vocatiohal.center, a Sunday schoot

. teacher, a husband, a public speaker for the'labor union, and a leader of group discussions

‘concerning the.environment — and perhaps all of these in a single, week. He and she com-

. plement-one another, Their roles are always changing; they are always becoming; they will -
have many careers; their cargers will be, their lives; they will come to accept-or change their”
careers. . . O

- The fully fuhctioning person-will negd many things in a lifetimg— au'torpobileé; ahouse -
— or an apartment or a condominius; furniture; washers-and dryers (or use ‘a washeteria);
television sets and radios; food and clothing. To buy these itéms he, will néed to save or o
‘borrow money; he may need to use charge accounts, or credit cards; or lay-away plans.’
,Perhaps he will need insyrancé, a pension plan, and hospitalization. Pertiaps he will own

~ stock and bonds, or.real estate.. The appliances will need repairs;-he will need to compare

+ prices at the grogery stores; hé will have to compare. i_nte’rqs:c‘fi‘ates; he will-have te work. He
. will learn that as he works, others buy his products or services; he will learn tat if he

saves, others can bofrow his money; he will learn that if he borrows money, others will.. »

_ake money. The economic ‘system into which he is born'will have strange names like
' will be part’of the

management, labor, capitalism, competition, interest. The career person
system, . e R L AR .
_* To become a fully functioning individual, it is neceséavry to make decisipns that can
.affect a person’s ability to function. Will he marry; should he drink “alcohol; will drugs affect s _*
him? What physician should he see; what Qhﬁrch'Should he join; where will he live; should
" he go gn to school? Larger questions will algo affect him, such as: should there be smoke
in the air; chemicals and pesticides in the rivers; or oil in the ocean? For whom shéuld he « -

(- votg? Inevitably, all of these questions must be answered and decisions rigde. How the* =

‘decisions are made will affect him and others. Every acfion and every decisioh will have an ™

effect. The cénsequerices of decisions are simple at first — if you plant seed in soil, add .

water and light, you can create food to'eat when you are hungry. The consequences ofdeci-
sions grow increasingly complex. If he changes. jobs and takes additional training in a fnezi ‘L

. ‘field, will he be happy in his work? Projected \cgnséqgenﬁ;es of decisions are necessary o

rational decision making. - . .

“~ * What pupils want to become is closely related to theif expetiences, because this is

what they know something about. Fifty years ago would-any pupil have wanted to become, -

.

an astronaut; to become a television repairman; to-become a computer programmer; or fo -
become a pilot on a 7472 Students fest their interests-and abilities'when they have an op-
. portunity to play pianos and guitars; use wood chisels, paint, brushes; clay and mojds; and.

~ to use microscopes, telescapes, cultivators, calculators, and oscilloscopes. Pupils also find

their interests and abilities when they are providééd hamthers, nails, drifls, wood, and .saws;

learn how to use electricity and mptors; pliers éh,dfso!dering irons; or. tof'vs.culpt in copper
using a blow forch. A wide range of experiences using tools provides the opportunit;g; todo
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" sorme _,xplorlng —_ to di iscover those “toolgwith whmh puplls like to work. The pupils then
. “""galn some ideas of wh they can bécome; and some skills that they can use perhaps ’co

2 ake-aslmng*pe;hapsasahebby—er—perhaps—fer-reereauq.-

. " Everyong has to make a living; everyone must .do’ somethlng Recreatlon for one man

: ( can become work and income for-ariother man: The experlences that students have had

’ with tooJs andl.the interests and skills that have been déveloped, can ‘be utilized for empigy- -

. ment or for further education. In addition to these skills the ability to get along with

- coworkers; to analyze their awn feellngs to practice mental health,-and to serve as both
-Ieader and follower when-worklng in grgubs contribute to their employability.

. These concepts were developed by the Alabama State Department of -Education. The ~

key word is relevance of the school and education. It is believed that relevance should

_experiences. is’ a unified, fully functioning persén. The person understands himself; he has
careers; he has vaIues .and, he is able to function for.both.himself and fer socnety K
‘The basnc,element rn career educatlon have been accepted as foIIows ' '

L } TR 'ELEMEMsJ@F’ egneen EDUCATION '
| K . e f .90, 12
o ) Awareness -—»gE_xplorathr( . .’
v ” ¢ P
D’v ‘ { ' N . . .
A Self-Awareness’................ (... a0, .0 )— Self-Identity
L ’ ( . | ) . . ,\‘ . . -
A Educational Awareness ... ... N R \’ P )— Educational Identity -
“ . - O Career ) -
. Career Awareness ......... | R ' )— Career Identity
: 3 ) t ( Educat;on ) S
. Ecohomic Awareness. cevnendent(- 0 Home. )— Economic Understanding
e g - ' . (_,,) s
I U [+ S SR
+ , . Decision Making...‘.._.’ ..... v...(* Community )— Career Pecisions . |
: B - . S (A o) .,1f .
T e e e ) AR
T *Beginning Competency. . ., .. (_..( ....... e ) Employment "Skills
. . '\. . ’ [ . L (-~ - 'v ) .
el L ,Eniployability Skills.-. e L zﬁ—,__ o ;—-» Career Placem\sntx , .
| )—» Self HSociakFulflllment

IR -;A’g-,,& — -

.begin very early in kindergarten and proceed through a lifetime. The sum-total of all of the -
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- CURRICULUM EDUGATION
 CURRICULUMMODEL .

- DEVELOPMENT - = -

»

', ment: The model takes the eight elaments of career_education-and translates them into
.. themes, goals, and objectives, Learning experiences -are.suggested related to each objec-
tive. The curriculum model ig %o be.uSed as devetopmental resource material and classroom

ative in,planning instructional units to achieve career

ure of Career Education included in this curriculum model

- provides a comptrehensive seq

+  to assist ‘students fo make
. possibilities and requirement
-values and goals. The stru U

fireer decisions based on a Broad understanding of career
 and an assessment of the students’ own interests, aptitudes,
re prevides for a conceptual change in the existing curriculum

d

- structure identifies:career, education goals in three stages or- phaées beginning in the early -
“-. grades With Gareer awareness, progresses through exploration of career possibilities, and
+ 7+ finally moves into preparation for employment, job proficiency and career advancement. The
‘ _ structure of-the Career Education Curriculum Model in'Grades K through 12s shown in the
fallowing chart: . - R o o c

. rather than the addition.of new courses. The structure meshes the academic subject matter -
(“knowing' cognitive domain), job employability and skill development (““doing” psycho-motor - -
dorgain) and self understanding and decision:making (“feeling” affective domain).  The .

.

— A FRAMEWORK FOR CURRICULUM .~ -

.€

~ A curticulum model lsinder"garien through grade twelve, is présently under deve_lo‘pT%B"'

Bntial and integrated approach to career education designed’

+

o
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& T ' CAREER GUIDANCE—AN ,INTEGRAL PART OF
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N The three phases of the Career Educatldn Currlculum Model are descrlbed as foIIows.
Career awareness begins in the elementary school. Pupils are encouragedto role’play - -
. —to.examine all of the roles that they can’assme, and fo becomeaware of what they need
to Iearn as the§{ play the roles. They geed to talk to the adults who engage inthe activitiesas
they, too, act oyt their roles, perform their jobs,.and live. their caréers. What is it like to work
in a.store, to Be a policeman, to be a fisherman, to play the piano, to be a mother or father; to-
be a plumbersﬁan electrician, or a doctor, or afarmer? Small children like tolivein arworld of

. fantasy, dev plng skills in learning about themselves and learning how they can better
create the skill\to

riake them more adequate persons — how to speak: fluently, how to relate
to other ‘people, nowito use a brush in’painting, how {o read the labels in the grocery store,
and how tQ make%i nge. As the elementary pupil leains to do these things, and as e ,
becomes aware of the roles (careers)-of. others, he begins to learn-that fantasy becomes
- reality — that he must make decisions’ about whom, he can become. He also.begins to be
_ -aware that careéhs-dre a way of life. He learns that he can overcome some inadequacies, in-
ability to hop or-skip,. mabllrty fo make fine hand [movements, to read, to assume responsibili-
ty, to create something. A5 he succeeds in overcommg lnadequaCIes the pupil builds feel-
. . ings of adequacy. He begins to assocnate himself ? with the world in which he will five. He

begins to associate himself with the many roles tha he wil assuqle He beglns__.to relatetoa _
world in which he will work,, e -' '
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’ Garegr explorationis a logical next step. After'the pupil is old enough i@a\{e developed
~an awareness of himselfand an awarenes‘g{hatﬁe‘wmﬁaavqﬁ.areersrhe needs-fo-explore, o
find'those roles-for-which he_is best suited. He needs.to-use all of the implements that are .

needs to use paint brushes, charcoal, pastels, media, clay, chisels and mallets. He needs to
pick the guitar, punch piano keys, sing, and create musical instrumpents. He neéds to role
play in drama, to learn to speak in various roles, to use his body, for all of these are'tools. He'
needs to.use every implement he can find, for every implément that he uses can become a
tool for, one Career, or one role ef a career. As he devel_ops skill in using tools, he cép gain
experiences from which he can develop interests and talents. These skills and experiences

* provide the means for developing careers. His social relationships, how_he gets along with
* _others, how he functions in groups, how he makes decisions, are also tools that he can learn
- to use in his exploring. The pupil is learning to take the things that he learns in school and to
~ make-the subject relevant to those roles he will assume in adulthood, to those careers that
he will follow in- living. , ¢, . - ‘ .
The third step in career education — toward relevancy in school — is career prepara-

tion and -placement. During the career awaréness and exploration phase, the pupil has

- become aware of careers, he has explored possible careers, he has used tools, and_, he has,

- hopefully, had ag opportunity to talk with someone who uses these tools in his world of work.

\ or debating, ‘andifie wants to become a t&acher’, or a lawyer and will go on to higher educa-
“‘ing or manufacturing.-He will need to use the tools of these careers to gain further skill. If he

. tenance worker, he may need to attend a tgchnical institute or a junior college. Career pre-
"~ paration and placement refers to this aspect of becoming a person — to find fulfiliment with
~ a salable skill if his education'is terminated at the ninth grade; or at the end of high school,
.or if he goes on for further education at ejther a technical institute, a junior college, or higher
education. "L L . o ,
\ ,«» ~ Thiswill not, however, bé the end of career educatioh',’ for a career is always changing.
> A person may have educated himself to be an engineer, or a teacher, but may need to find
- another career because the demand for that occupation may have declined.. Perhaps a

her life. She will need a new career. After working for thirty or forty-years, retirement is in-
evitable. A different career during retirement may be sought. Perhaps we will take up hor-
ticulture, or photography, or fishing. Career education is believed to be needed for «;S\‘II
~ Alabama citizens. Career education is 'rej.levancy,fcitizens assuming responsibility, fot their
education and making the education relevant to those careers they choose. The goal of the
Career Edugation Curriculum Model is to provide- a‘framework for education of people,
whether six or sixty, to assist them'in achieving realistic goals as a functional individual in a
real world. N S - o . : g

i -

Lssodiated with the roles so that he can learn those implements that he can utilize best. He-

[-4

_ He has become aware of those tools with which Re likes to work, perhaps group processes -
\ tion. Perhaps the pupil fs attracted to construction work, flower arranging, horticulture, min-

“wants to become an electrician, a plumber, an electronics technician, or an aircralt main-

" mother has reared her children and feels the need-to find an occupation that can telp fulfill’

.
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CAREER EDUCATION—% A;PRHORW

In .order to assist the State in establlshlng programs in career educatlon funds were
fused, whenever possible, to gain optimum results. Appalachian funds have been allocated
in such a manner as to permlt the fundlng of forty-seven area technlcal-vccatlonal/centers
for use in continuing education by communities anc by elementary and secondary pupils.
Other federal funds such as Part Fof the Eduycational Professional Development Act were
utilized to initiate programs of in-service education for teachers. Some systems were en-
couraged to design exempl1ary prolects |n career education'and to submlt proposals for

both state and federal funds. Both state and federal funds were utilized to develop research .

. and evaluation of career educatlon programs. School systems were encouraged to utilize
Tltle Il of the Elementary and Secondary Education Act-for*funds to develop programs in
career education. In addition systems were encouraged to utilize ESEA Tltle | funds forsup- :
ntary reading materials related to career education. -

. At.the present tipge thirty-five school systems in Appalachian Alabama have received
Appalachlan funds and funds from the Office of Education to develop programs ir career
education. These thirty-five school systems involve a‘pproxrmately 300,000 children in Ap-
palachian Alabama. These systéms are advancing rapidly in developing programs in career
awareness, career exploratlon and career preparation and placement. *

Career education, as ?ncelved by the State Department Position Statement ‘and as

-;M\'rl

the, concepts were defined)and distributed thrbughout the state, is moving rapidly in
Alabama, School’ ‘systems have designed projects, written proposals engaged in in-service

- activities for teachers, and implemented career education units in elementary and sec-

ondary classrooms. Interest is rising over the state, Career Education — relevance in .
classrcoms, reachlng puprls, making educatron mteresting —is contagldus

2




- pare them to assist school systems withthe de slopment: of
*  part of the total school curriculum. Three s

LEADERSHIP AT »-:.?HE STATE LEVEﬁ FOR
CURRICULUM CHANGE

f: ; , o
In- Servrce Educatron for Members of the State Department of
: - .Educatlon 4 -

Slnce career educatlon is new it has not been a riart of the teacher educatlon program
for many educatlonal leaders. This rea||zat|on prom' d:the State Department of Education
to conduct in-service education programs for memt

‘the state staff followed bygpgrtlmpatlon o)

cpmmutees | &%%.

23

Il s perwsors in career education curnculum

<

- In- servrce Educa tron for FacuItZMembers of Instltutrons of

“e—#-Hg’her Educatron~~*~ S R / e

|n order to prowde adequate consultatlve aSS|stance to local school systems it was
necessary to providgan opportunity for faculties in the |nst|tut|ons of higher educatiop, that
were approved by th%

for in-service education.and to develop and to mtegrate career educatlon actlvmes into pre-
service and in-service programs for teachers. :

The State Departmenf has assumed leadership in asslstmg |nst|tut|ons of h|gher
educatiop move toward accountapility in both pre-service and in-service education of

teachers In 1972, the State Board of- Education- passed a resolution encouraging institu- .
tions of higher education to prepare: teachers in programs that are consistent with the con-
. cepts of performance based education. The Alabama State Board of Education has adopted
" standards for state approval of teacher education programs. The State Department has

scheduled regular visits by teams for program approval.

&a"

ofthe State Department Staff topre-. ;
reer education as an- intégrat . -
iarg on career edttation were conducted for ;...

‘ tate Department of Education for the certification of teachers, ‘to .
_ learn 'more about careek education. Conferences were conducted for .college faculties to
familiarize them with the concepts that had been defined by the posmon stateme?it the - ,
- definition of career education, and some activities of pupils in career education programs.
. Those faculty members were encouraged to serve as consultants to local school system

<
7
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In add|t|on to thIS effort the State Department t has scheduled aseries of conferences in-

volving. classroom teachers, faculty miembers-from higher education institutions, State
Department personnel, and representatives from business and industry to develop com- -
petencies and performance criteria for teachers in career educatlon These competencies
will assist institutions of higher education to develop pre-serwce and in-service programs
under the auspices of the standards of the National Council-for the Accredltatlon of Teacher
Education (NCATE), whnch establishes standards in general educétion, supplementary
knowledges, knowledges and skills to be taught to pupils, humanistic and behavioral stud-
ies, and appropriate clinical experiences. The NCATE standards indicate that performanoe .
criteria should be established in each of these areas. Pro;ected plans for the establishment
of competencies in career educationwill assist institutions-adapt to those NCATE standards
which relate to professional epucatlon

_Some Inistitutions of higher education it Alabama are prolecting plans for the develop- |

" ment of career education laboratories which will begm to integrate career education conw
cepts into pre-seryvice and i |n-serVIce programs for elementary and secondary teachers and
school support personnel. These laboratories will feature extended use of technology and
- will research exemplary clinical experiences for teachers. The State Department is serving
" in a consultative capacity to:these institutions iri the deveIopment of the career education
laboratories. and will continue to encourage developments in career edtication.
. Career éducation has made a begirining in institutions of higher education in Alabama.
- The progress of these institutions in developing the concepts. of career education for

a ~ prospective teachers will continue. As a result Alabama pupils will be taught by teachers

who can make education relevant ina changlng soclety
-

- Voc tlenal E%%’atlon State Work-Conference on ”Career
- Gui ncean Educatlonal Responsibility”

,,ﬂn August 1973“1he D|V|s|on of Vocatlonal Education and Community CoIIeges spon-
sored a work conference on “Career Guidance — an Educational Responslblhty ”* Approx- -
tmately 3,000 vocational teachers and guidance counselors attended this week-long con-
terence Through thé}}:se of EPDA Part F funds, general guidance counselors and mdustr«tal
arts teachers from throughout the. state participated. ‘ o .- -

~The confererice goals were as follows: I

’ @ To develop an understanding of the foundat|ons of Career Educatlon -
~ - ® To develop an understanding of the structure and purposes of Career Guidance
' ® To explore ways of |mplement|ng Career Guidance as an integral part of the cur-
- riculum- : -

® To develop an understandlng of the cooperative roles of guidance counseIors
vocational counselors, vocational teachers, school administrators, parents and the

| ; '. ‘communlty in the |mplementat|on of a Career Guldance program.
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The work-coriference opened with a Career Guidance Panorama, which was"a colorful

three screen slide presentation of Career Guidance concepts. This presentation introduced
and paralleledthe Career Guidance Handbook which was developed by the Career Educa-
tion Staff of the Vocational Division. This handbook:was made available to each conference
participant and was used as a reference throughout thve conference, and following the con-
ference. . T : At BN -
_ The structure of the conference included general sessions and sectional meetings.
State and National personalities atddressed the morning general /sessions and presented
the basic concepts and principles of career guidance (Why and What)as an integral part of
career education. In the afternoon, smaller groups made up of personnel from the respec-
tive occupational groups discussed the implications of the morning speeches for their
professional area (How and When). . - R

This conference set into motion curriculum revision and modification of instruction to
include career guidance as an integral part of each vocational course. In addition, career
guidance and expleratory experiences have been included in new courses taught by voca-
tional teachers in junior high &nd middle schools grades. Student placement has been ac-
~ copted as an important role of the vocational teacher and counselor. ¢ - *

Twenty thousand copies of the Career Guidance. Handbook have been distributed and
are in use by teachers throughbut the state in making career education an integral part of

"~ the total curriculum in Grades K through 14. " | | .

\

/. State Course of Study Committee

The state stu”&y committee was enlarged to include three members to Pepresent Career
Education. The role of these members is to assist the total committee in identifying career
education concepts as an integral part of the total instructional program in grades K
through 12. _ o by = :

~ Participation in the Vocational-Technical Education
. Consortium of States ﬁ/— TECS) |

The”State Department ofEducation is currently engaged in several consortia. One con-

- sortium is composed of seven states, the Vocational-Technical Education Consortium of

states (V-TECS), which has as its major purpose the development of catalogs of perfor-

mance objectives and criterion referenced measures in vocational education. The perfor- . |

" mance objectives and criterion measures will be field tested: The catalogs thus préduced
- Wwill be used as a basis for curriculum development at the secondary and post ‘sécondary-
levels. ! ' o : : C - .
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The Top of Alabama Regional Council of Go,verhment
| “ | (TARCOG) - o

~ The Top of Alabama Regional Council of Government (T. ARCOG) which is affiliated
with Appalachian funding is presently developing an experimental project in the use ofa
satellite to educate teachers in career education. Alabama will have 240 t€achers who will
- receive instruiction through the technology of satellites, television, and computers in this ex-
periment. The Appalachian Alabama Careen Education Projéct of the State Department of
Education is cooperating withTARCOG in attempting to ascertain if this techndlogy, utilized
in the in-service education of teachers, can improve curricula in career education for ’
Alabama children. : - , :
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CAREER EDUCATION— PRQMISE FOR
THE FUTURE: -

)

It is recognized i in Alabama that through Career Educatron, the youth and adults will be
: helped intheir development as fully functronrng individuals in a hanging society. The

e " realization that career educatjen is a-lifelorig endeavor, and that careker education isaposi- -

“tive approach in provndnng ‘relevant education, holds promise for Alabama.
Teaching is arr art and a science. Whén creatlve teachers design activities for puplls'
+ that can assist the creativity in pupils to émerge and to expand and when pupils find fulfill-
‘ment as fully functional persons, then teaching becomes an art — an art that will permlt
pupils to expana their lives. ’As Ollver Wendell Holmes sald .
\ <
Burld thee more: 'stateiy mansions; O my soul B o o
AS$ the ‘swift seasons roll! _ o ¥ o )
Leave thy Iow-vault'ed past '
Let gach new. temple, hobler than the last, . .
Shut thee from heaven with & dorhe more vast, . 2w -
* Till thou at length art free, ’ '
—  :Leaving thine outgrown shéll by fife’s unresting,sea!

- : ‘ . 43‘ : (The Chambered Nautllus)

Career educatron is -creating an ever expandlng shell, helping students find fulfillrﬂent.
as persons, and making a contribution to society because education. has been relevant; To
assist in the design of activities that can assist in creating thIS relevancy is the “art of the

‘State.” Alabama is committed ta this art .
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