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PROJECT TEACHER,left, conduects an ESL lescon with a group. of participants on
the front porch of a student's home. The teacher is'using textbook one of the
Oricntation in American English series, whieh uses the situational reinforce-
ment approach to learning English. Man on right is responding to directions
to open the door. Homebound lessons gometimes included more than one member

of a family or one or more neighbors. Learning was rapid and fun in these
circumstances.
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' In the summer of 1972, the Adult Bas;c Education DiV131on of th Piméi
:A*:Q”“”‘“”Caunty”SHpe?tﬁﬁéﬁdenf*”f‘SEhooIs“Uffice 1n1€i‘fé&'a speclal”"309™ project

INTRODUCTION

difficult to enroll adult students, and the'dellvery of relevant and prac-~
tical ABE services directly to participants categorized as "the hardect to
reach and the hardest to teach, " .

Galled the Special Experimental Adult Basic Education Project, it was
established through funds provided by the U,S5, Department:of Health, Edu-
cation, and Welfa¥e, under Title III of the Adult Fducation Act, Matching
funds were provided by the former Model Cities Program of Tucson, Arizona.
The project's primary mission was to operate closely with programs and
agencies in the target community to identify residents noted as having
minimal academic skills or a minimal ability to communicate in the English
language. The goal was to recrult them as participants into the regular

~ ongoing Adult Basic Education Progrem whenever possible. Another goal wac

to provide relevant and practical ABE servig heome when it wac de-
termined that participants would not or coyld not~attend regular elacses
due to fear, hostility, chyness or becausd of a lack of transportation,
illness in the family, or child care problems. guch participants were
usually the least involved in the dynammcs or* e community.

The ABE serviceu offered to participanto was in the form of innovaiive
andqlndiv1duallzed survival type lecsons which were designed to enctle par~
ticipantu to understand and deal with the cocio-economis cystem which existed
outcide their doors. The objective was for them to goin ability and mastery
in manipulating that cyshem for their own ends. When poscible, project
teachers uced real life situationcras cubject matter for lessons which were
decigned to teach basic academic skills; : '

A final step of the gpecial ABE Model wac to encoursage the involvement
of the participants with the currounding conmunity and its programc. In
yeor two of the three year project, the approach wac narrowed to Legin re- .
crulting the parentc of jchool aged children.

The rationale was cimple during the cecond and third year of ithe pro-
Ject, Tt wao imporiant to demonstrate that_ the eyele of povertiy in Tuccon
could be broken by meeting adult bagie education needs head on! Tf educa-
tion is indeed the generic nolution to poverty, then the long range impact,
of continued neglect of glaring ABE needc i5 to condemn the ehildren to
another cycle of ignorance, illlteraﬂv. underemployment, or cronle unempl.otr-
ment. o




A chort rang~ impact of reaching out tg the 1east educated and the .
least involved adults in the communit s, parents in partlcular has been

to help partizipants to help themselves. _Because of newly pained know-. . _ ..

1edge and skills, participants will better underuzzyg,%he socio~economie

- gystem in which they live. /'A longer rafige impact of/the projeet's acti-
vities has been to enable parent. participants to agt as models for their
children and to willingly reinforce their.children's learning in the home,
It is now commonly accepted that parents who underctand and reinforce a
child's 1earn1ng or training dre more likely to encourage their children
to do.well in.school and to push them}beyond the basic 1evels of formal
educatlon.

The three year-uummary now presenteéd chronicefls the efforts and
achievementc of the Special Adult Bagie Education Project in-its ambi- .
tious attempt to demonstrate that innovative outreach; recruitment, and

N delivery techniques can work to enlist the partic1pation of the 1eaut
educated and the least involved adult members of .the; cqmmunity. It will
- also demonstrate that such participants can be motivated to develop new
personal confldence, social ukills, and comm&git{‘;nvolwement.

PROJECT DEGCRTPTION A C J - o .
In year one, the Special Project was_a genpral outreach, peneral in= .

take model., Project teachers recruited parti01pant" of all ageg and tvpes

from -nroughout the community, often as a result of door to door camns: R (AN
Fy wesign, the Cpeecial Irgiscf shifted itu emphaulu in year two 10 onc thnt,
could be ealled a parent, education model.” A new goal was to ldentify, en-
roll and ingtruct under educated parents of -school amed children that were
reeceiving/trainine by loeal child-gerving programs or educational ingtifn-
tions. Parento who were noted ac being the least involved in their ~hili-
ren's educdtional procecs and who were alco noted as being on the low:.:t,

. rung of the academie ladder were approached and offered the opporfuqltJ Lo
varticipate in ‘he pro.iect. Project.teaghers would attempt this reeruitf-
ment after a perconal contaet had been made and the program explalne& in a
friendly, pocitive, and informative manner. , ’

wo major aasumptiOLs underlined this model. The' first ascumpiion

Ja; that we eould uce selected community based programc cuch as eal siart,

centers, day care-centers or publie schools to reecruit the greatest nurter

of purents who met our entry eri.eoin, The second acsumption was thal our
gerviean would have the grreatest impact with cuch partlcipantu and fneir
families. ‘Thusc, we would have a natural bacic upon which +6 develop ‘perconnl
eontact with parents, ana cur limited recourcec would bo uuqﬂ in a cont-effi-

]
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cient and productive mammer. Over 10,000 hours of instruction were pro-.

- vided to 241 partIh%pantﬂ during the flnal year of operation.

ez ammas o v e T emomwss T = r

Innovative and practical currlculum was adopted or developed to .
addres"'a’participant'“ everyday survival needs. Various teaching methods
Were experimented with and a variety of materials were‘used to fit the
pgrticular circumstances in which project teacherc found themuelveu. A
majority of Speclal ABE participants received services in a homebound
setting. *ﬂignlflcant number also received services in emall, special
tutoring groups established as a part of.the overall brogram in which
their children were enrolled. For .example, as their children were en-
rolled in a particular school program the parents would be studying
English in a nearby room. 'The speeial group thus functioned as a trangi-
tion clasc from the home to the gegular adult learning centers operating
in the community. T .

Partmcipantu were selected for homebound instruction for two reaco
*First if it was determined that the individual was too shy, friphtened or
insecure to attend regular adult classes he/she was celected, Second, if ‘
parentﬂ - usually mothers - were trapped in the home by the precence of
small, non-school aged children, a sick family member, a lack of *transpor-
tatiom, or other speclal_rea"onu,'he/she was selected, Spééial emphasis
was placed on the 'recruiting of parents who were not involved in the rhild-
serving ﬁrograms._ Sehool personnel and workers in.other programs offen' co-»
operated in identifying such "drop-out" parents. ‘The candidates were then
contacted by project teachers who identified themcelves and agcked for ihe
ppportunity to explain the funection of the Special ABE JToneci ) .

Tf pocsible, ,project teacheru accompan;ed.oh11d~uervinp propram per7
comnel when they made home visits, Thic viscit of'ten provided the "Loof~§
in-the-door” opportunity to expla}n¢the prodect and ceell par1icapatmon.

Project teachers were also trained to perform a aocial service re- ..
ferral role. Often, project teacherc found it necescary to help solve
perconal or family problemc by referrnl to appropriate comunity agencies

~ before the instructional process could begin., A project teacher would

then use such situations as the basis for lessons. A poal would be for

the participant to work toward a mastery level of Fnglich, mathematics,

or reading at which he could begin dealing with recurring problems him-

self with greater confidence and skill. - The academic emphasis cent ovéd

on basic literacy improvement, ‘English as a {econd Lanpuage (ESL) pre -

paration for the U,3, dltlzenuhip examination, and prenpération for ithe -
GED high®school equivalency examination, which was a lonﬁ-ran"o ;081 ci <

many part;ﬂipantu. .

v
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; annual reports. The project supervicor alco worked clogely with the over
all program director to review strategic goals and periodic opexrgtions,

. teachers to diagnose studentsfztraék'stqﬂené'achievement;‘aéVéIOPEMEter~ o

) , /
Project teaclers were supported in their para-professional roles ty
teaching supervisors. _Teaching supervisors worked clasely with project
"ials, and to assist in the solution of personal or family problems of the
participant. Teaching cupervisors also collected and computed important
date, as well as maintained an extensive filing systeme The project super
visdr worked clogsely with the teaching~cupervicors to analyze the operu-
tional data and publich cignificant totals in monthly, quarterly, and

. addition, it was the project supervisor's job to’work clocely with, refire- .

centatives of local agencies and City departments to ensure gcontinued .
cooperation, .support, and coordination throughout the three yeor operation '~
of the demonstration model. : e '

. . ¢
SELECTION AND TRAIE?NG'OF PERSONNEL . T N

The Special ABE Project functioned under the direction_of'tne,LTOﬁram
Dirggtor, Mr. Edward L. Lindsey, The organizational gtructure of the pro-
jeet called for a projgct cupervigor, two teaching=-osupervicors, a number of
project teacherc clacc iled as para-professionals, and o sonretaryﬁrecvption-

. ist,

.~ Mr, Charlec Swonland acted ag project supervisor for the Tirat veor and
o heldf of the projicet (1970-7), ‘Selected through the Model Yities bLirin-
rrocecs, he curcessfully put the project™into motion, then diparicd Ter o «
cmployrent opportunities abroad, The final year and a holf period (Laeha
has been superviced by Mr. Jerome King who had been g learning center apers "
vigor for almoct three years with the repular ARE program. Al select nd
through the Model Mitieg hiring process, he worked closely with i S TOLL
Director. In contaant daily, they mopped out new phaces of eperation for ithe
nroject and monitored its ongéing’expenditure of funds., This eclose asio=

~ciation at the administrative 1evel added to the ctability and cuceecs, of the
project. \ LT . -

! ' * N
Mo, Devorah Ferkowltz and Mo. Iorraine Raymond were -the firct two nro-
Ject teaching-onpervicers., Ms. Raymond departed at the end of tha :econd
vear fo» new employment; orportun’ ties with o local cehool digtriet. Mo,
Tyrdie iellum replaced her in the vosition at the bepinning of the 10"

fiseal yeer, -Fach vas selected through the Model Cities higing prove...:.
Specifically, project cupervisory perscimel were selected on the, tusic of
their academic tackground, work experience, dnd atillity to manase. sub- Ce
ordinates in a positive, reinforeing manner.> Teaching-supervisors moni tored

»

and evaluateéd the activities sf project participants, provided inserviee

 training for teachers, and compiled relevant data. Keporting daily to 'he

'rv“- | . Lo ) | ' ' '
i o
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‘ Ievaluators. - . S /

~unified, and dedieated.ing tructional team..

¢ic of perfeormance data

project, sﬁp(rvisor, theyﬁ%ssisted him in the ana
ies_to appropriate

and in the publication of periodic reports and ¢

~
~

The beginning of each fisecal year saw the turn«over of a larpe per-
centage” of project teachers, but more so during the first year., The ori-
ffinal ‘group of instructors were clacsified as poaraprofescionals. They
were selected mainly on the bacis of their ability to relate well with
others, handle teaching material -and "dicplay a knowledge of the community
and itc characterictics,

They were mostly residents who were at -cimilar cocio-economie levels
as participants,. Selected through the Modelh C.:.t:!.eu hiring, process, come.
lacked high school diplomas. The teaching supervicors prepared instrur-
tional materials, trained the ‘project teacherc in ESL, ABE and- CED method-
ology, and closely supervised their teaching activities, Uhfortunately,
thpir abllity as instructors remained quite limited and. their oriffingl
enthuciacm coon lagged. Upon review, it appeared.that they had the same
problems and.frustrations as the project participants, The turn-over rate
for thisc period in year one-wac- quite high, "Requirements for education,.
experience, and expertice were then inereaced. When this occured, the
gtaff became more profecaional én attitude and more capable, in perf@rmanve.

5 a recult of this deeicion”to change the ariginal nature of paraprofeccional
teaching aidev, the ceeond and third year teachems functioned ac a ctable,
Although. the ctaff beeame murh .
more profescional, the low paraprofeucfonal pay neale inereaced to only $9,50
per hour by the end “of ydar three. TIw eusengo, LN had profeshionals; working
at an aide's salary level, - . i . . -

]

Proje-t teachers ucually numbered between 10 nnd 14 't any’ miven Lime,

" 14, wag determined that o mix of full-time and pari-time instruefor:, who
worked as much as 30 hours per week,

of'fered the most, in flexitility and

productivity. When the project teacher" were selected and trained, they

+ were provided with ‘o elear understanding .of the nature of the project; nnd

of their instructional roles before they were placed in the fieldy  This

.wao nececsary to help teachierc to perceive of themcelveo as ingtructers

and experimentors, In addition, it was alse importent to inscure against

{ rroject teacher bvecoming "trapped" in a partieular hemebound feaching
situation, If so, he would fail in his overall gopl tg develop such okillo

in the participant’ that would enable the partieipant to Depgin denling with

autocide institutions and colving hic own problems., Oeeascionally this did
happen with-participants. But ac the project peru@nnel gained experience

and expertice, teaohoro were careful to hot-mislead the pertieipant into .
believing that he eould alweyc depend on the teacher to come to hic home




and help only hlm The student had’ to offer: somethlng in return, and that
was progress in learnlng and Wllllngness to eventually venture out on his-
~ ' own.. :

-

.

o _ e e i

" Teachers did not/alwgys grasp this idea immediately, .'Tt took patlence
. for. the project 1nstructor to understand that his role was not to just teach

»  ESL, for example, but to “lay ‘the foundation for 1mportant other objectives,

- In add1t10n, by placing some: constralnts as to’ ‘time and’ act1v1ty, the tea‘hlng

: . staff was- able to successfully, replace as many as a fourth or & third of its

A partlclpants within a year. By transferrlng students to nearby . adult learning .

7 -centers or vocational training programs, or by helping students to complete

:the ' GED requirements, the project was able to continue acceptlng new part1c1-

pants throughout the fiscal year._4v[ ., -

When tralnlng new teachers, speclal emphas1s was placed on- the unlque-; _ L
ness of ‘the homebound situation and the need for a humanlstlc approach in- ., [
work1ng’w1th partlclpants. Cultural considerations wére also; outllned ,to '
those 'unfamiliar with the’ dlfferent nelghborhoods in which ‘the progect
worked. Project teachers were.also instructed.to be sensitive to the
family dynamlcs in the homes of their students.' If a, w1fe,‘for example,
‘was learnlng English, did the husband feel’ threatened° Are the children

-, ‘teasing a parent studying for his’ or her GFD exam1nat10n° It so how can
| : . 'a teachex deal effectively W1th this situation and neutrallze the problem
o factors" Teachlng superv1sors were instruhental in assisting -project
S _ teachers with dlfflCUltleS _of this nature, and:staff meetings were often )

- opened to discussions concernlng problems w1th individual students. ‘Be~ ’

- sides helping to develop a unified feeling, 1nstruEtor% benefltted from

the advice and experlence Qf fellow staff members.
v ! : : 4 -
Flnally, under the "What to Avoid Next T;me"‘categbry would be -the
attempt to select paraprofess1onal teachlng aldes who' did not lack a-
~ solid educatlonal background and avoid thosé who- mlght be. in the same .
T 1life situation as the partlclpants ‘being served by the Pproject. AS-dlS—
cussed garlier, the chances for a succgssful and: stable instructional
staff are limited if much care was not taken in their selection, If
instructors have similar personal o home * problems 4s project partlcl—'
pants, their job performance is 11kely to be adversely affected It
can. also result in a hlgh tgrn—over rate or absenteelsm S

Experlenced personnel with at least tWo yeaxs 6f college (pfmferably
‘ those with a B,A,) were' required vo do the job properly.: In a less urban
;o ‘setting, the requirements may be different, but a final descrlptlon Jof
‘ the project.teacher would be that of a well quallfled Pperson who recelves
4 pay comnensurate w1th ‘the respons1b111t1es of the JOb )

I . » . / . y)
oo ) Co ' y ‘
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OPERATION AXD MEUHODOIDGY L . o
, , . :
The deslgn of the Spec1a1 Irogect durlng year one was ﬁhat of av

general intake model in which adults in the community were recrulted T C

without regard to status or; ‘background. ‘he general requirements were. .

that participants be low income residents living in thq_Federally de~ A
.. signated Model Cities target area and that they have below a high school I
~ level of education. .Participants were recruited through gentral out~’ i

reach techniques, -inciuding door to" daor canvassing, announcements av

communlty meetings and referral.  One problem here was that the projéct

received a 1arge number of requests for instruction and -was sooen working

to capacity. -A second problem was that it was very difficult to trans- ~
_fer students from the home to theong01ng classes of the regular Adult <.

Education Program. . , . R A _ o . oo T

e, -

© “ '

The or1g1na1 purpose of the Spec1a1 Progect was to operate as an
outreach model in which- partlclpants were provided a limited amount of
~ home 1nstruct10n and were then yurged to transfer to regular ABE classes
locdted nearby This rarely worked as planned and the reasons were two-
fold. "First, the limited amount of .time was between four and six -home ‘ -
visits before efforts were made to transfer the participant., This simply L
was not enough time to develop the necessary confidence and trust of.a ¢
participant before placing .such a demand on his schedule. Second,.the
participants selected for home instruction were the least academlcally . -
skilled and -the least mobile, Even if transportatlon was arranged four o
to six home visits did not develop skills and abilities to any signifi-’ '
cant degree to justify a transfer and the discontinuance of service, 'the . -
project was frustrated in these early efforts at outreach. and transfer, P _
but did gain a great deal of experience and expertise in functioning in o
a homebound environment, Innovative and practlcal materials were Jevel= V. .
oped Whlch‘dld serve the1r ‘original purposeé of prov1d1ng survival ‘instruc-
tion in Eng11sh and basic" literacy.
~ )
‘In year two the emphasi’s and approach. Wefe altered. The progect began
to seek out and enroll. parents of school aged children. Instruction was
offered to deserving candidates over much longer periods of time, and the
goal changed from immediate-transfer to regul¥r ABE classes to that of in-
creased involvement with the institutions and: programs affécting the lives -
of their. children. 1In addition, a long range objective was that of'increased
knowledge and manipulative skills in relation to the existing?cocio~economic
system. .The idea of transferral became a low priority factor whlch could
. happen naturally if part1c1pants outgrew the need of special home instruc-—
tion and could ‘see the need themselves of a more extensive eéducational
experience. The delivery .of ABE services to the home enviromment becsme
N _ . i ) ‘
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- such as door to door contact, program fliers, posters, media announce-"

.
B

an end in’ 1tself and student success(was measured in terms of academic
progress and’ through increased 1nvolvement with the schools and communlty .

in general ‘ . N Ny

To further determine the feasibility of ultlmately mov1ng the learning
éltuatlon from the home to a regular ABE classroom, very small groups were
formed.  The original purpose of the establishment of special small group
classes was for them to act-as a transition step from the home to the
regular adult learning centers. They were developed: as part of the daily
operation of selected day care centers, head start prpgrams, special
school programs,.or park programs. The final ‘step of transferring rarely
took place because once the special study groups were formed on the site
of the child-serving programs, participants quickly began to function as

. a uified class and could not be broken apart. In year two, the special
. class became important in another way. They proved to be a worthy method

of recruiting under-educated parents for ABE services and served as a
ready vehicle in which, to encourage -parents -out of the home and into a ,
degree of involvement w1th the programs or 1nst1tut10ns affecting their
chlldren. ' - oy .

At the beglnnlng of year three, the criteria for selectlon of parti-
¢ipants was refined. First, the project attempted to identify and seek
out only the ledst 1nvolved parents who were at the most basic education-~
al levels. Second, the project would attemp to ‘expand and upgrade the .
quality of their 1nvolvement and participatiohin the program serving
their children. Specific goals were set for parents to visit the class-
room, become volunteer teaching aides, serve as a tutor, or atténd parent
meetings when. approprlate.

To recrult such part1c1pants in year two and three, mass recrultlng
techniques were discarded and formula. o£ concentrated and persogalized
recruitment .was developed, 'The formula included close ‘work with selected
child-serving programs and nelghborhood schools and frequent contact with
teachers, principals, and program persomnel. Also, support was obtained
in the form of special class sites, referral of drop-out parents who

“rarely participated in the child-serving program, and permitting the pre=

sence of project teachers at parent meetings to explain the model and
seek enrollment. This system worked well for the project, As the word
spread about the project!s role, there qulckly developed a backlog of
requests for home instruction throughout the second and third year of
the demonstratlon:model :

a

A final mote should be made regarding general recruiting techniques

ments and speeches at community meetings. These traditional ‘methods work
e
.
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ot




B

.

P ! ) . B . ‘i -
well as a part of a regular ABE operation, but did not serve the purpose
of the Special Project for three reasons. First, the intake of partdci-~
pants could not be controlled without amgering orw-disappointing a number
of residents who wanted home instruction but did not meet strict entrance
_ criteria. Second, such methods could often work counter to the operation
of the regular, ongoing program. At times during the first year, project
‘teachiers discovered a few students who had dropped out of the regular pro-
. gram to request home instruction. At other times, it was determined that
a homebound participant might have easily attended a nearby clags or adult
learning center if he so desired. Tastly, the participants desired in tHe
Special Project were usually out of contact with the community or were the
Jeast likely to nespond to an announcement on the radio or the viewing of

. a poster. On one hand, because:participants rarely ventured out, they did

not know of the évailability of the services in the community. On the
. other hand, if they did know about the -ABE program, they dild not come

. -forward willing to enroll because of the nature of their inadeQudte educa~

tional background, which had resﬁlped in shyness and fear. The, regular .
program usually had full classes, but participants there were somewhatl
_upwardly mobile and were able to cope with an academic type atmosphere.

The Specidl Project finally concentrated on potential students that every-

one admitted were out there, but who would never.come Torward to enroll
on.their own. . o ’

" :

¢ The recommendation,wthen,’is to*plan a special program as this model
to econcentrate on the basic educational needs of a specific clientele or
segment of the community. In this way, a homehound project can be used
efficiently ard etonomically to reach residents who would not normally
_take advantage ‘of ABE services, although:their need for such cervice miy

be great. The "hakdest to reach and hardest to beach" ABE sub-population -

can be recruited, can be motivated to progress .academically, and cuan Le
trained and encouraged to make the system work for them.  This Special

ABE Projectyhas demonstrated the effectiveness of methnds which accomplish
these ends. .Tt has also demonstrated the importance, of ‘such efforts to the
benefit of the individual participant, his faniily, -and to the communi ty  at
large. A Special-project of this type can also serve as-a valuable inctru-
ment which can supplement the work of a more- formal -adult basic education
program or ‘ingtitution. . N o .




A SMALL study group meets at a local school. Project teacher, 1 ft, dirécts
motheérs in an English lesson while down the hall theit childrem.are studying.
Progress in learning was rapid under these conditions. The formition of .

special study groups such as this also afforded 'the project an opportunity *
to involve .the parents in the training and education of their children.

-
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THE PROJECT TEACHING ROLE ' .- S .

Ihrdhghout the first year of operation, attention was focused on the .
factors of student motivation and rates of achievement in comparison to
that of participants in the regular ABE classes. A primary question was’
what served to motivate participants in the Special Project: ' the home
setting, individualized instructional materials, or the project teacher?

Subjective evaluation of activity and close obfervation resulted in-
t‘p_conclusion that the project teacher was the primary factor in the
success or failure of a participant. The. teacher operating as a friend

. and confidant ‘often served to motivate, and retain students where other.
L . Systems or programs had failed. It wag further concluded that the Pro=-
. Ject teacher was strongly supported by a tripod of three closely rela-
) -ted factors: the home setting, the individualized attention, and the
innovative and relevant materials deve oped and ugsed, Pérticipants
o admitted that a major condition for their own involvement was that they
gould learn without leaving the familihr home setting., This appgared
to be the key element which had_pursuadied them td participate iy the
. first place. ' ' g

S ‘Through extensive review and compdrison of student achievement-rates
' . during year one, project bercsomnel conclluded that o stable, lorg~term
. participant could progress at leagt as f'pidly as his counterpart in the
- regular program wﬁp used-similar materi% s.- In some cases, participants pe
cofered material in two thirds the time than did their counterpart:s in
a regular learning center class. Success\has been attributed to the o
special learning kitc which contained the inmmovative and relevani curri~
" cula, Ironically, participants often demakded textbooks. Tor them,
the presence of textbooks In &he home was mething of 2 statue symbol
. and validated their newly assumed role of g udent. Projuct teachers there-
) fore worked with selected texts'as a primary,résource, but they supple~
- - mented lescons with everyday survival material, consumer information
‘ publications, and other materials such ag Joby applications, model report,
cards, or important Situational dialogues. ThHe tentative theory, .lhere~
fore, is that most homebeund participants can and do progress at least
as rapidly ac students in adult classes that are conducted in regular
adult learning centers.  These participants who ucually can nevér be re-
vruited through general outreach methods, can and do develop' important, -
- academic and soecidl skills when approached in a perconalized monner ond
motivated through humanistic instructional methodd,

't include an emphas o
tional needs of . .o
f&ctors_involved.

s . Further review of the project ﬁeaching role mu
on an instructor's willingness to be aware of! the e
. barticipants and to the particular cultural or socin

- . .
. <
.
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© For example, teacners ofiten had to accept food and refreshment» frOm
participants as a precondition for a lesson, even when teachers suspected
participants could not easily afford such hospitality. Usually, of course,

. this was an enjoyable benefit of the job, although teachers concerned with
dieting often expressed concern. In the barrio envirorment in which pro-
Jject teachers mainly worked, care also had to be given to the extended .
friendship and kinship relatlonshlps throughout the community. When neigh-
bors or relatives enjoyed the service of the seme teacher, it was sometimes
pos sible to. join participants together in a single home as a location for
lessons. Learning spontaneous and rapid under these condltlons, and pro-~
ject, teachers combined participants whenever possible. “At times this

could not be accomplished because a husband may have objected to, his wife
learning English when he cquld not be present. 1In many cases a husband

would not, for example, perinit his wife to leave the home nor receive

lessons. there. In some cases, a husband did not want his wife to learn

more because it would bring her closer to any social advantages enjoyed

by him. He was also fearful of her potentlal economic independence from

him. ‘At other times, neighborhood feuds erupted, leaving the project

teacher in the middle. The part1c1pantu would be quick to spot any advantagec
that their neighbors received. A,proaect teacher had to be sure to allocate
equal periods of time to participants. This did not often happen. The
example merely serves to illustrate the point made for cultursgl and speial — »
. genu1t1v1ty on the part of a program and its personnel. .

A flnal note should be made concerning the operational aspect of the
teaching role versus the experimental dne. While the primary function of -
the project in year one was that of outreach, recruitment and transier of
participants into regular ABE clagses, it was demonstrated that instrugtion
could easily be accomplished .in the home cetting over a reasonable period of
time. Projeect teachers were ‘often tempted to be caticfied with this effort,

In years two and three, the experimental pole was extended to include efforts

at recruiting undereducated parentc and working to develop their involvement
with the institutions affecting the lives of their children., Herg too, the
teaching of participehts soon became a primary concern of the projeﬂt. The
demonstration model was therefore often deflected from itc early ctated
goals and objectives due to the reality in which the project found itself
working., It wac difficult for project persommel to remain concerned with
the transfer of participantc after a particular.amount of time when other
needs were greater., It was understandable for personnel to want to do

* whdt came naturally: to take a participant at where he was academically
‘or spcially and provide instruction and cupport for as long as neceosary,
until the participant woc confideént and siillful enough to strike out on
his own. This flexibility and willingness to adapt was-a strong point in
favor of the demonstration model durlng its three year period of act¢Vﬂty.

L4




COMMUNTTY LIMGES _AND: COOPERATION

The element of comm ity llnkagea and cooperation can ‘be. d1v1ded :nto
~ two significant areas.’ The first concerned the drive to develop exteno¢ve
‘suppert and acceptance fryom important communi ty brograms, educational in-

stitutions and special groups or individuals., 'The cegond relatez to the
implementation of the student support role fulfilled . ¥ project teachers,
Both factors were 1mporgant prlorlties built into the de°ign of the demon-
otration model .

For the speeial project to succeed in ito mlsslon to 1dent1fy and
recruit the least formally educated and least involved parents, it re-
quired the understanding and acceptance from relevant agencies and Pro=-
grams.* Such organizations were key elements in the project's efforts °
to enroll parents who met the. appropriate, entrance criteria, = At the
beginnihg of each new fiscal year, an effort to renew ties with the
programs which it had previously worked was followed by a vigorous attempt
to establish new worklng relationships with other selected programs. ‘These
activities were 1mportant because they paid off in.onpgoing referrals of
potentlal P tlclpants from cooperating programs and: organizationu.

For example, project personnel would errange personal interviews with
the supervisors of local child-serving programs to explain the rolo~of ‘he
Special: Pr Ject They would also attenhd staff meetings to explain the .
miscion of thHe progect directly to outreach workers and other line per~
sonnel who .came in contact with parents., On other- oceasgsions, the rro-
Ject sought to speek at parent meetings to.explain ‘the pregram and seclk
enrollment, At timeéc, project teachers accompanied’ agency outreach workers
into the field on house to house visitc. Thigs method often provided ﬂsr,
automatic introductlonu to parents who were prime candidates for Speci ial”
ARE services. The Special Project received excellent cooperation of thig
nature durﬁng its period of existence because it placed a high priority

on such coordlnatlon and ‘in turn, cerved to benefit - the - ‘eooperating. programs -

by helplng them to better cerve their clients as well, Thig cooperatxon is
evidenced by corecpondence from the PACE, YMCA, Bilingual and cchool pro~
grams whicv is included in the appendix of the report . .

In ad&;tlon, the support role of the proiect teacher involved a procesg
whereby participants were informed of the purposes and functions of local
social service programs in the community., At times, teachers accompanied

their tudéntu to the relevant agencies when a need for service or ag siot~

ance demanded attention. The main goal was to- develop confidence, inifia-
tive, and expertise in the partieipant to that he or. che would continue “de
_ deal with local agencies without the help or presence of a project teaﬂh-r

’
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During the third year, approx1ma$ely 100 referrals were made by prodect
teachers to cuch diverse recources ag emergency food or health services,
food stemps, mental health, public library, houulng, vocational training,
and the local. comwun;ty college. ; o
Teachers reported great successes in their support efforts, Often,
it was a signiflcant accomplishment for participants to merely accompany
project teachers to parent/meetings or school activitieg,.food stamp

» offices, or the State employment service. Teachers reported instances

- in which par%icipantw would return to such organizations on their own
"after thé ihitial visits had been made together. Teachers would also

- arrange introductory meetings between participants and their children'

teachers and .school principals to help break down feelings of fear, shy-
ness, or inadequacy on.the part of the participant, Once participants
_felt comfortable in the school and knew their children's teacherc or

- trainers, they often continued to. return meny times on their own., Need-
less to say, the uehoolu and child—«ervnng programs were delighted. to
see this ocgur. . "tr’ Y ey .

;
”
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DBIBLIOGRAPHTES AND CURRICULUM = - -

A major objettive during year one.of the project concerned the develop-
ment of. relevant and practical learning materials in the form of subject
matter kits. Subject matter kits were usually packets, of innovative materidls
designed to develop consumer and survival skills, and to develop specific -
skills through academic oriented lessons. A project teacher would attempt
to cover materials in these subject matter kits with each participant. This
idea changed with time @nd experience. In the following two years, the con- -
cept Qf learning kits grew to consist of files of relevant and personalized
ABE and GED materials from which ‘teachers would select lessons that would
appeal to particular participants. Texts were used to help determine the
skill levels of teacher made material*
For example, parenting skills were 1ncorporated into the structured
ESL materials in a number of ways. Nececsary parenting ckills were devel-
oped through the use of ‘parent-~teacher or parent-counuelor situational dia-
logues, examples of which will be in the appendlx gection of thigs report.
Other situational dialogues, reasding selections, oral drills or basic l1t-
“eracy lescons were descigned to develop ckills through materials that were
centered around specifiec activities or relationships that might be a part
of community &gencies or ac part of the programs -in which their children. .
were enrolled. Exemples of thege materlalv are aluo'ln the appendix section. .
GED, ABE and BESL materials developed or adapted by the proiovt were
masctery baued in fature. ‘hic meanc that each teacher-made lesson con-’ .
centrated on a scpecific idea, ckill or ceriec of conccpts, The student,
had to demonstrate competence on each lescon before proceeding to the
riext, This was alco a "No Fail" system in which the student was free to
try a number of stratepiec to reach the objectives. Falce “starts nerely
required. the student to try again. .The project teacher acted ac a resouree
and stepped in if frustration aroce. Standard textc-were used most fre-
quently with GED preparation, although teacher made lecgons alco applied
real life cituations and concumer education as matericl. for uklll develop=
- ment. : P _ . :

We found that adult students often have preconceived notions of what
"learning ic ond what teachers chould do. 'They often insicted upon the uce
- of texts or workbooks. It was often & matter of ctatus or pride for the =~ .
poarticipant to have a book for hio family and friends to see. A bLook would
lend eredibility.to a partlglpant 5 new role a5 ctudent. The followin~ lict
of materials reprecents books that the project used with some cuceess.' This
outline schould not. be interpreted ac an endorsement of the produetce 1i: od,
. nor does it necescorily reflect poorly on texts not listed.- Tt's a p%itt']
lict of uceful materials which met the needs of the Hneeial Pr@jeot. '

A . ) ’ Lo - ‘
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Englieh As A Second Language '

. .'1..“ An:..ama.n, Dorie, and Gordon, Susa.n, Orientation in American English ,
T A .. Institute of Modern Languages, Inc. 2622—2& Pittman Drive, Silver
: Spring... s Ma.ryla.nd 20910, 1970 \

This seriep includes six 1eve1 with tests, workbooks, readers
and tapebooks for each level. Orienta.t:.on in' American English

uces a practical situational reinforcement (SR) epproach to .

“language instruction in which communication is emphasized for
‘the Englich learner, "as well and as quickly as possible”,
Mostr ugeful were the texts and workbooks of ea.ch, level in the -
series.’ Worth cons idering for and ESL progra.m. '

. - 2. Dixson,Robért J. Grdded Exercises in English , and Modern
American Englich -~ Revised , Regents Publishing Company, L
West 39th Street, New York, N Y, 10018, 1971

. Graded Exercisec in’ Englich iu a fine uupplemental text

which precents useful lessons in basic grammer for ESL studentc.
‘Modern American English is also an excellent ¢ cupplementary text
to accist with vocabulary and structure development;, It ¢comec in
a gseries of gix graded volumec, For more advanced ESL students,
books 5 & 6 contain relevant utoriec about people in various
oecupat:.onu for practice in reading and oral reinfor\,ement. o

3. "Dixcon, Robert J., Regentu Engl:.uh Workbook, 1-3 !Régentu
Publiching Company, 1 Wect 39th Street, New York, NJY. 1(3018 1970,

. ,Thic s one of the most uceful and adaptable oupplemental BOT

: texts available. Each page precents o different exercise that
. -deals with cpecific problem areas in Englich at basie, +inter-
‘ e med:.att,, and advanced levels, L e .

L, ‘Lado, Rowert, Tado Enrtliah eries , Bookc L-6-and workbool;, 1-6,
Jimon and Sehuster, Ine, & Educat:.ona.l Diviulon, 1l West 39th Gtreet; -
New YOI'L 3 Nan 1-0018 1976 & . ’

Thic serics also ineludes tapes to reinforce texts and teacher's
manuul. It ic a linguid rﬂmlly sound sét of basic through ad-

(‘ vonced ECLtexts. The series is a good source of supplementary
lescons.,  We found thece useful during the Special Project's

firoct year but Lliter’ ‘they were put agide in favor of - Orientation

in American Engligh. :
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Martin; Josebh.F., Iet's Speak English , The Last California
Company, John French and Associates, 2333'Beverly Blvd., Ios
Angele.;, 90057, 1973. . . .

Part of each le"son in Books. 1-3 are excelleni short hlphly
informatlve controlled paragraphs at the adult level. Comprehenulon
QUEotlonu follow each short paragraph. Will serve to develop reading
“and wrlting skills in ESL students at low 1iteracy levels.

Reading Development , C ..

.

1 Biner Vinal 0., American Tolktales I-IT and International I«o(l.ktaleo

2.

I-II, Thomas Y. Crowell Company , 666’5th Avenue, New York, N. Y.,
1968. ‘

An excellent series of structured readers, this serieg can also
be used to supplement other matérials ¢ohcerned with grammer, and
structure. At the end of each highly informative chort Utbry arc
exercises which-introduce new vocabulary, useful idioms, and fromma-
tical lessons. They progress in difficulty from Book T th

IT in each series. This geries iz uceful with both ESL an
llteracy studentc,

‘baninr

. . %
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Liddle, -William, Readlgg for Concept -levels A-H, McGraw-Aill Fook
Company, New York, N,Y. 1970.. $2.31.

A valuable series of structured readers beginning at grade level

1-6 and ending at level 6 and 7. Designed to provide beginning

readers an opportunity.to grow in reading experience while dxploriug -
a wide variety of cophisticated ideas and-concepts from many acnudemic -
diseiplines, Subjects are mostly factual and of high interest. After”

each short story concisting of one page, there in’ one page of compre-
hensive questions following it. .Useful for ESL reading development
but especially useful for native cpeakers, Ievel H 1nd1cateq ntudent
is at the pre~GED readiness stage. See handy teacher's manugl for
detailed explanation.. . . T ,
ullV&IOlL, Nicholas J4, Classroom Reading Inventory, Second EQiﬁion;
William Brown Company, Dubuque, Iowa, 1969, $2.50. » R

|
Des Lgned for teachers who have not had prior experlenee wibh inedit-
vidual diagnostice readlng meagures., Bach form of the CRI heo (!dd@

ourh Book |

-




word 1ists md graded oral paragra.phs i‘rom the pre-primer level up
through the eighth grade level. - Baok contains dnstructions to the
teacher: This text can be @iseful to diagnose reading levels from - ‘ -
~ the first grade level onward. The informal reading inventory of
the Reading for Concepts series is ea..,iest to use and 1ea.st .
frightening to the .,tuaent. . '

~

Sulliva.n, .W., Egl.nsh Programmed Readers, MeGraw) H111l Compe.ny,
v Q New York N.Y. Prlce per set §63.00, . - ,

Useful series for utudents who function below a, third ngde reading °
level. Develops reading skills through phonics. Often works in

cases when all else fails to stimulate the, student. Can supplement .
other reading development efforts and ma.terj.a.ls. .
5.. Introdycation to Reading, Pre-GED series, Cambridge Book Company, )
. 1M, 30, MadTson Avenue, New Ydrk, N.Y. :Looze. Unit price is $2.76

. An-excellent. text which bridge» the gap from 1eve1 il in the Reading
-for Conceptc series into the GED level of reading, Text concentrates .o
on. the development. of compreher!"ion reading ckills for students at
‘levels 7-9. - Text series acquaints student with "teot ‘taking™ pre- . |
cedures. It can also serve as an informal reading inventory i‘or the
teacher to determine GED readiness. .

' General Educationul Development A : o | . : -

1., Pre-GED Introduction to Arithmetic, E;glish, and Reading, (Zambrrdge
Book Compa.ny, 188 Madi.,on Avenue, New York, N.Y. 10022, 1972, q:?.'?é T

.Introductlon to Reading wac noted above. This ceries of these texts

is highly useful and practical, Can be used to develop GED readinecs -
ond test taking ckills. Presents instructionsl material in d clear

concice manner. Ench book contains an inforaml placement tect and .

~ review gection. . . ' o,

2, Correctness and Effcctlveness of Expression, Interpretation of Reading, .
oteriolc in Soelal Gtudies, Interpretation of Materisls in the Natural

oelences, Interpretation of Literﬁ_.% Materials, and General Mathematical
Ability, Cambridge Book Company, Madison Avenue, New, York, N.Y, 10022, . 4.
1973, % . : i

2.70 each,

*

Highly useful serf s of 5 workbook Atexts which precents vG'ED' leve]& ‘
material and test activity in a sophisti_ca.ted, clear-cut manner, . 4

v

-’
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1975.. $l 35. B . , : ]
Helpful prc.,entation of genero.l natural , ﬂcience coneepts in a
workbook format., Good text to develop backgrourd in Science .
aubaec',tc, but not good enough to user. alone. ‘ - .
Introluction to General .,;ca«,nce, Cmnbridge Pook Ccmn:my, 197, :39 ™,
Excellent reuource or gcneral workbook 4in the area of GED oriented '

. ' Natural Scienees.  Provides easy to read subjeect matter, clear “
drawings and up-to-da.te photographu. Ixeoreises follow ecch reading'
uelectign- “ o ’ ° L ‘ .

o - -
™ v . / M .
. ' ‘ “
I}ach "ﬂxt contains a diagnbstic test, a pers onsl analysi.,, and o o

.simulated GED test. Students who &dn hindleé the material in this
seriec of texts will perform adequately on the actual examination..
“Recently, the Cambridge Beok €ompany has published a single 1a.rge
text which contains all five subjects in a revised edition. Cost

i approximately one third.the amount rlecessary for all of thé

single texts. Entitled Preparation for the High fichool Equivalenecy

Examination, its cost is $3.75 per COpY. Highly recomnend. v T

Basic Essentials of Ma.themo,ti cs I & II a.nd Engliuh Essent als, Oteck -
Va.ughn Comparny, Ausi%in, Texas, 1979, $l 35 each . _

Handy work‘book., to .,upplement Cambridge ED ma.teri als, Useful in :
an individualized classrpom format. ‘Work is presented aequentially »
but explanationu are ,general“ly popr. Teacher should be’ Jear 6
student *to act as a resourcé as wall ac to provide more "ophiuticated

examplez end word probl@mu.

-

Bauic ocience for Liv*.mg T & II, gteck~Vaughn Company, Au tin, Teiéds,

Gruber, Gary R., High .,choo-l Fguival‘érx'y ‘Tegt-General Revww, Simon
and Schucter, 1 West 39th Sfrect, New York, N.X. 10018 1975, $h 95,

T@ t cervec as an excellent recource for teaﬂhe"s oi‘ GED, The_text

hac threec complefe test batteried ‘which ean be vced as final diagnoutio,
simalated examinations before the ctudent takes the aetual GED test. /-
Tt alco eontains a high school math review and a vocabulary list at
the rear of the book. This text needs supplemental materiols to make

it work, ac it does not offer instruetional sections. Otate GED re-
quirements'are outlined in rear, also. .

3




“ages 16 ol was one to one..

.fcompleted as much as twelve years of formal educatlon._

uI('NTI‘J('ANT STUDT‘I\: r DA'U\ 197, -75

» . «

'zﬁ Upon rev1eW*of the demographlc data outllned on the follow1ng pages,

“{ only figures from actlon years two and three'’ can be closely related. In-
" formation from action year one resulted from extens1ve research into the

amount of studemt achievement recorded by Special. Progect particlpants,

-Wwhick was then contrasted to that of partlclpants in the ongoing ABE pro-
- gram., Many areas of importance in: actlon ‘year one were of less 1mportance

in the following two. This was due in part tora dramatic shift in progect

'emphas1s arid act1v1ty. Years two and three‘saw the Special Project become
. . concerned with reaching undereducated parents and seeking to develop parental .

: 1nvolvement while developing ABE skills .Nevertheless, many trends.can be
. noted and somie . conclusions .can be ventured about the 1mpact of the Spec1al

]

Erogect and the nature of 1ts part1c1pants . . AL -
“a . - Y3 .. LN

Q.

For example, a qulck survey of the flgures ShOWS that the Speclal, ,

- Project did,"in fact, impact on a certain segment of the potential ABE
. < population. The Speclal Project’ enrolled females at the. rate of five
~ to each.male enrolled, in 1973, the ratio was approx:mately six to one

in l97h3 and the ratio was. approxnnately seven to one in 1975 »This
characteristic of the project seems _to hold with the assumption,that .
the Special Progect would-deal with a populatlon less able and perhaps
Tess-willing “to leave the home env1ronment to participate in,a class-

Toom program, and who must be’ sought out by an assertive outreach “Pro=-

gram.,” In the overall. regular County Program, the ratio of female stu~

dents to male students is approximately-three ‘o one. waeVer the .

ratio of female students tosmale students in the regular program for

Another example concerns the educatlonal h1story attrlbuted 0 . T
part1c1pants . Of participants educated in the United States, a signif-

icant majority failed to advance beyond the elghth grade leveX of ‘schooling.
Almost two thirds of the participants of the Special Project with less than
eight years of formal schooling failed to advance beyond thé eleventh grade

: Approx1mate1y one thlrd of the partlclpants rece1v1ngweducat10n 1n the

United States had any high schoo‘ experlence at all.
! bl .
On the other hand, part1c1pants educated in MEx1co had an even more '
dismal history~of schooling. Approximately two thirds of all partlclpants-
educated in Mexico failed to advance ‘beyond the sixth years of schoollng
This level is called pr;marla orxprlmary Of - the part1c1pants educated

-in Mexieo),’ only orie fourth completed as much as ten years of schooling. -

This 1evel is called secundaria, or -secondary. Iess than ten percent .

-
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, .
Prom th:|.u and other data, a plcture gﬁglns to form of : the average .
o part1c1pant in the Special ABE Proaect e najority of the ‘participants
have been between the ages' of 20-49, " The vast majority were females and
from a MEchan-Amerlcan ethnlc background. The vast majority are not the -
‘heads: of household nor are they working. Most are at either a basic oy
intermediate 1eve1 in Engllsh ‘and all participants in the final years were
’ parents. It 1s obvious that the typical participant was a young mdther
between the ages of 25 and hS, of a Mexican-American heritage, probably
born in Mexico, was unable to. communicate adequatelygln Bnglish and is
. now a legal resident of the United States. She is*® housew1fe, not work-~
. ing and not able to work due to a lack of experience,’ low employment skllls,
and with.the Pesponsibility of between three and.five children to.raise.
She has only completed six. years of schoollng in Mexico,, and she recelves
_instruction in her own home because she. cannot otherw1se take advantage of
the opportunlty to 1earn “English. o °? ] , .
One conclus1on whlch springs to mind. is that without a model of
- adult education which can vigorously seek out such yotentlal part1c1pants s
‘and deliver ABE services directly te the community, a large and v1tally
i 1mportant segment of the ABE population will contius-to remain outside
"the reach of a regular adult learning center or formal class. To dgnore
this element is to disregard the extensive and long lasting. 1mpact that
they have on the1r children as parents

-

3

A second conclus1on is that she will remaln unfemiliar with the.
mechanics of the American school system and the dynemics of the :ocio-
économic system and refrain from involvement. If she is not helped
to develop adequate oral communication and literacy skills and if she
is not shown how to influence the 1nst1tutlons yhich, affect -her and
her family, she may néver overconfe the fear, cultural restraints, or
personal inhibitions- which stand as obstacles to' her and her family's

potentlal self-reallzatlon and economic independence. o _
'\27» . % s M
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.SEX; N

‘aAGE:

" _Place of"ﬁirths_.

usa
Mexico
Other

' CITIZENSHIP:

USA®

" be1co . ,»,,

(Resident Allens)
: Other -

Male. .,
Female

# Uhder 20 :
0-29 -
'30°=- 39
0 ' k9
5.0+\ '

| ETrﬂ\TICITY

. Mex1can-Amerlcan
. Black
Anglo
Indian
Oriental
Other

MARITAL STATUS:
Single, never -
married =
Married
Div./Sep.
Widow (er)
Unknown,

| .1-1973

. 1973

92
12k

9

1973

193
ol

193

11
' 59
99

L5

51

‘1973
181

18-

11

- 1973

15
161
30

1973

.
LY

L.

“‘*&\Tﬁ

1974

183

- 28

197k
i

.149

.31]7

- #

SIGNIFICANT STUDENT DATA 1972 - 75

1975
102

161

S 1975
33
. 239

1975

29
206
22
14



.

‘llead of lousehold: - -

Student

Other:

Unknown

-'Prlmary Source of Income"

. Student earnings

~ Other's earnings -
Public Assistance
Retirement/Soc,Sec. -
Other ‘

A

Number -and Age.of
" Household Members:
0-5 years

6-12 -
13-17: e
» 18 or(QVer

_ Student Employment Status-
o Full time .-
. Part time
Not working
- Unknown . .

Reasons for Not Working:
. Undble to Tind work
‘Housewife
"Retired

Not looking for work .

. Health Problem
~ TLack of Education or
‘Experience
?Care of Another Family
" MEMber
Unknown - ‘
Transportation Problem
Child Care a
- Other .

&

1973 .

52
166

" 1974
B

19k
L

1974 -
169

19

g'26'f'

1974

181
273 .
16}
- 6n

1974 -

18

. '209

10

1974

89
11
22
17

16

26
12

< 1975
o
205

1975
186
18 -

. 1975

253"
34p
. 161
) 617

Y

7
* ‘{

.‘w@
. -

T
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' g ’ .'.’ .
Highest Grade Completed—USA 1973 lg%h. 1975 R
Zero S o -3 -
-3 ‘ .8 7 .
k6 B R
<. . T8 o S 25 2 21 .
911 L. L .33 ., 3 !
CH A T o
' ~ Other. T : 2 : 1
AR Uhknown } . : . o 25 , 0
nghest Grade Completed - =
Mexcio: - 1973 o197k 1975
, Zero : % : 7 T
3. . o . - 29¢ : 28
k-6 . T3 . Ber
7-8. e 2l 2L
: S 1112 - o 12 12 . :
 Other } A 6 /
nghest Grade Completed- . Do oA
L Other:: 1973 197k . 1975 |
« Zero ) ’ / 1 - ' 2
o 13 - : : P | . 1
7-8 ) T
9=11" 5 - 2
12 Ty, 2 1
-Ohher 2 3
: Program Placement ’ 1973 1974 : 1975
. - ESL 13 . 303 - 197,
 ABE (Reading) : - 38 o 31 o7
GED  ° B 53 59 43
. U.S. Citizenshib 0 1 5
..Unknown .. . T 50 0 0
Tocation of Lessons: 1973 1974 - 1975
At home /168 170 | 1i3~
. At nelghbor s home 15 32 - .37
' Special.Class -- . 922 . -9
_ Other o Lp "0 - 0
Tong Range Goals: L1973 T 1974 . 1975
: UED Certificate ' : - L9 o 58
Vocational Training - . 11 13
51 .
/ -23= A
A
~ Co
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. Iong Range’Géals continued:

. 1973 1974~ 1975
U.S. Citizenship == 9 - 1
Get a job L - 2 ‘ 2k . )
~ Get a better job - - - 32 .- 17 o
College : . _— 1 3,
*  Other - \/ . - . 150 . ©o137
Unknown . - 18 - ‘ 9 -
*Total Participants: - 1973 1974 1975 .
S . 5 oL - 270
.Source of Referral to Project: 1973 197 1975 ’
Project Outreach o 87 ' 68 90 *
Model Cities R 29 - n18 19
School ‘District Yy T 55
Iocal Agency 2l - W3 16
Priends/Relatives ST B - 83
. Unknown - ) 10 21 : 9
Student Referrals To - ¢ 1973 197k , 1975

Service Agencies: E - . 107 99

~

%Please note: Although the Special'Project actually enrolled 279 particil
- pants in 1973, it chose to report only those participants
who received at least three tutoring sessions., Participants
who received three or more home visits by project personnel
" which were not tutoring sessions were net reported,'nﬁr i
w - were those participants who received less than three’ tutoring
' ',}\ ‘ . sessions. In addition, the role of social service referral 5
T - of participants was not clearly defined nor were records
maintained during the first ¢perational year. Tor year two
and three, the function of student referral to social service
- agencies was integrated into the' demonstration model and
data of such efforts by project teachers was computed
monthly. ‘ .

~
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FUTURE CONSIDERATIONS - o | -

The 8pecial ABE Project has experimented with inmovative mggﬁ;ds of
outreach and recruitment, developed or adapted relevant currigulﬁm materials,
and sought to encourage increased social involvement in order to'meet the

, needs of a specific’ target population. This target population was usually
. beyond the reach of any formal adult education program. .They compriced the
hard core poverty group, and were long thought -incapable of realizing sub-

-stantial educational progress. The Special Progject has also demonstrated
that many of the traditional constraining factors can be overcome With
effort, innovation, and a commitment by thé community to do go. A major

consideration should now be whether a project such as this can be institu-
tionalized and implemented in a practical, cost-efficient mariner, ’

Many. problems can be avoided and the tramsition be made easily if the
- design and objectives of the project are well thought out beforehand and
~ revised when needed. The internal operation of the Special ABE Project
usually was quite smooth. Outside of the immediate model, certain defects
arose which needed correction and should be avoided “in the future, The
Special Project was implemented as a separate -entity, independent of the e,
operations of the regular County program,. and reported directly to the !
~ overall Program Director. Unfortunately, a new staff was ascembled who -
" were not aware of the goals and objectives of the regular ongoing program.
There was very little mixing of the Special Project personnel with those
of the sponsoring agency. The first problem was one of identity and a

Second closely related problem was one of expense. . o .

The two staffs rarely met with each other, only occasionally shared
‘ideas and materials, and worked in separated enviromments., - The County ABE
,program operated through formal classes conducted in donated school and
church facilities and the regular adult learning centers. The Special
Project operated mainly in homebound situations or- through cpecial study
, groups set up as a part of an ongoing child-serving program or ingtitution.
L The Specigl Project staff became somewhat prdvi@cial in attitude and protect-
‘ ive towards its partigipant population. ~The motives and goals of the regular
progrom were semetimes held in suspect by members of the Special Project.
They did not always realize the ccope of the regular operation nor share the
goals of integration of the Special Project component with the ongoing program.

One result was the desire on the part of the Specisl Project to remain
independent in function and locale. - A second result was that the teaching
staff of the regular program little understood the role of the Special Project
nor felt particularly responsible for its continuation. What few realized was
that the Special Project's design made it expencive and thus nearly impoagsible
to continue once the Federal money terminated without meking come basic changec.

: ’ . . -y - - 33 ' -
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The Specinl PrOJect had not firmly attached itgelf as an 1ntegra1 part of* the
regular program and has not survived the predictable cutback in funds because -
of its bulk and expense. A much better procedure is possible and should be
~ considered when such a progect is developed and implemented 5 .
One recommendation would be for a project of this type to be well
integrated with the operation of an ongoing program. For ‘example, in -this
situation the Special Project had heavy administrative expenses that could
have been paired down if, the institutionalization plans were implemented. .
By attaching the Proﬂect to the ongoing program, teaching supervisors of thé
Special Project could have assumed a regular classroom teachihg role part-
time and made themselveu available as resources for home teachers parttime’:
The actual coordination of a small team of homebound ieachers could have
been localized in the operation of an adult ledrning center, directed by the
learning center supervisor, thereby eliminating most, if not all, edministra-~
tive costs at the operational level. The cost per hour of instruétion could
be maintained at an acceptable $3.50 to $5.00 per hour, rather that the”
* approximate $8.00 to $10.00 per hour necesoary when the Special Project op~-
erated according to the proposal

\ . -

A gecond recommendation concerng the role of the homebound teacHer. - "
_One way to keep costs low and’ develop a.éloue identity with the overall
program objectives would.be to insure that the homebound instruector work
q;portion of time within the regular programf" independent classes or aduls
learhing centers. Straddling both sides would have at least two benetits.

One benefit would be that the instructor could cage the anxiely of .
‘transferring a student from the home to .a formal class'if the ctudent's
teacher could work with him in both locations as he progresses. In year
one, project teacherc would accompany a homebound student to the learning
center class once or twice, but would soon have to move on to new students.
Often the transferee dropped out because he could not cope with 2 new teacher
and a new learning cystem all at once.

A cecond benefit would be the opportunity to cpread the cost of homebound

inctruction throughout the program. A homebound instructor who ic also respon=-
. oible for at least one formal class period a day is lecs expencive than one

working entirely in the home, Many directors of APE programs find the idea of

o special outreach project attractive, but they face the stark reality of
economics., Pecause the Special ABE Project faced this problem in 1975, other
. programs now have the benefit of its experimentation, problem solving, and

, insights in this matter to consider during future planning processes. -
. _ e -

The Tecommendations in this sé;tion have provided some ideas in ihe arcy
of developing and implementing a cpecial outreach progrom that would he effec-

k)




MEMBERS OF the Special ABE project and: the regulﬁr County ABE Program meet for
an orientation and an exchange of ideas ag part-of an open. house hosted by

the Special Project. Project Supervisor, Jerome King, welcomes ‘guests from the
regular program and outlines the functiijandrrole of ;he,Specigl_ABE Model.




tive and economical. The illustration that follows further outlineu )
exemplary project design that can be adap&ed to the needs of,upeciflc
localec and progﬁfms~ o
A, 1972-1975. *The organizational chart that follows 11111 strates

- the historical operaﬁlonal relationship of the regular program and the
Special ABE Project. .The Special Project and the regular adult learning
centers functioned on a par with each other in a federal system, essen~
tially.independent. Coordination between Special Project and the adulﬁb
1earning center" was minimal and rarely necexuary ’

- . .

»

PROGRAM DIRECTOR

2

| ;,;.’ ‘ Fﬂkq

- ’

L [T

Teaching- Teaching- ' ~ Teaching- Project -
Supervisor Supervisor Supervicor Supervigor
““Adult “AQULE AduTh ~ +[Special |
Learning Learning Learning ., ABE
Center L . Center . Center - Project
- . . N
‘ ’ Home _
“ Teachers |- -

B. What follows ic one variation of an organizational chart which
integrates the home tutoring function of, the uDGCl&l ABE Project into the
overall operation of the regulay program. One or two homebound supervicors
could work through the learning centers, charing recponsihility for the
supervision and support of individual homebound teachers, thereby serving -
to tie the separate functions into a unified operation. Hometound

supervisors woqgﬁ.perhapa teach in the center part-time and report directly

- 0 the learning cehter supervisor, Full-time homebound instructors would
teach part-time in a learning center and the majority of their time in.the
field., Part~timers could also teach in both home and center if degired.

N
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Adult

Center.

. Iearning .

]

Home

Teacher |

. , f
? Coordination betw;en cen,teru would be . ongomng. Finally, the expenye of 5)
prodeot supervmﬂor could be eliminated. . . .
. [] 3 M _ : s,
4’ .. A
PROGRAM DIRECTOR
v 5
“Adult ’
v . Irearning
; ' Center .
L -
Home
Teacher .
. - Adult . ¢

- Learning :

Center
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:,Summary of Accomplishmenxu~&l973‘
Summary of Accompliahmen&s--l97ﬁ
_'Summary of Accomplishments-1197)' ii

'Cd:respbngenéé'in Support of the
~ Samples of Materials and Girrtcul

g .ESL 6ra1 Dlagnostlc Te°t
' ESL theracy Diagnoutic Teot :
' ;Contrastive Andlyuis fbr Spaniah/Englluh
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Tucsdn.Street Idteracy Test |
Hints»jbr Teaching Readirig
Bacic ertlng Goals

‘

Ways to Teach Spelllng

o

Phonics Inctruction Format

étudenﬁ BEvaluation Sample Form

Student Certif%gate of Achievement
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SUMMARY OF ACTIVITIES AND ACCOMPLISHMENTS - 1973 -
Performance Objective #l states: "Twelve paraprofessionals, by

offering friendship, .assistance and information regarding community
services, will gain the.confidehce of 40% of the prospective adult
students by their third visit, as indicated by the "student's" desire

to participate in an educational at-home program."

E - - N , : v\," - B
, In this we ‘feel we were outstandingly successful, Out of 353 ,
people that we contacted on-whom we managed to procure full nemes and’
addresses, a total of ‘285 people became participants in our program.

It was not always possible to obtain names and addresses to be later
verified from people whom we contacted at home. .They wére often shy -
and distrustful, not glways belleving that we weren't from the Immigra-
tion Service ‘or the Welfare’ Department. Nevertheless, the response rate
was well over 50% and the project usually had almost .as many, in-home re-
cipients of services gs it could serve. We feel this definitely proves,
the workability of an active outreach approach in adult education.

Performance Objective #AZ states: "More fapid‘learning takes place -
when the teacher works_on a one-to-one basis with the student, concentra- .
~ting on that individual's needs, rather than when he has to a class of .
ten or more people. This is evidenced by the fact that instead of taking -
the usual six months to complete one level of ECL or ABE training in the - .
regular tlassroom setting, 60% of the ‘at~home learners will complete it
in four’months. Iearning any subject under these conditions will take
only two-thirds the time that normal clessroom conditions will take."

Throughout the program year, participants in’ our program who were
stable long~term participants were indeed progressing facter than their
counterparts in-Adult Education Learning Centers. However, the rate for .,

- the participants ds a whole wus considersbly dragged down by those parti- - ~ -
cipants whose progress was slower due to personal problems or who did not

stay in the program a sufficient amount of time 4o achieve significant

-academic progress, This entire question will be examined in the evalu-

ation. ‘

Performance Objective #A3 states: "The advantage of individualized
learning kits will te demonstrated by having a quarter o e at-home
learners use the ctandard text and the remainder experiment with the
learning kit. ‘It is anticipated that the’learning kit will increase the
quality of learning and that a random sampling of & quarter of the learn-
ing kit users will score higher on appropriate tests than will the con- .
trol group using the regular texts." '

. .




~ This was an interestlng hypothesis that was biased on reasenable :
: assumptions. A great deal of time and effort was spent in. develop:np °
. the individualized matérial.” We definitely feel that the quality of
B leerning was better with the individualized material., It was certainly
. . more relevant to the daily lives of the students than was, for example,
' ' o standard textbook series Such as Lado. . The difficulty in proving
this hypothesis lies partly in the fact that'the majcrity of students
‘were in our progrem for an average of six months and we don't feel. that
~this was enough, time for a significant difference to appear in the
rapidity of learning. Textbooks were comething of a status cymbol to
. many participants who had traditional ideas about education. 'he in-
" dividualized material was geared to the learning needs of the student F
~and utilized relevant, useful, everyday materidl., The reader will note
“that out of the total of students one hundred and thirty-one used in-
dividualized. learning materials and ninety-four were on texts. This
was becauce we consistently tried to keep a quarter of ihe active clu=
‘ dent population on texts with the rest on individualized materials. ‘ihe
. -reason the totals come out with 41% using texts is that we had a higher
drop-out ratio among the text users. - This demonstra*ed to us the on-
. : periorlty of 1ndividualized 1earning materials in at least student reteq—
. tion, :

ot

Performance Objective {IAh states: ~"Twenty percent of - the para~
professionals will gain confidence through this experience- and enroll
~ in classes to further their education within the year."

We overfulfilled thig performance'dbjectlve by a Jactor of . flve.
“that is to say, 100{, TIn February all the paraprofessionals enrolled

in an FESL. or reading class at the Unirersity of Avizona., By the end
of the project year, all had either suaccessfully completed or were en-
rolled in»English P12, "Methodology of Teaching Englich as a Second
Language." Many of the paraprofessionals have\stated thoir Intention
of maklng a career in adult basic education. A

perfonnance Ob,jective #A5 states: "As evidence that theCpecial
Experimental Adult Eduecation Project rédueeu fear of education and en-
hances confidence in learning ability, 35% of those who participate in
the program will voluntarily join repular Adult Bacic Tducation Glanc
in their eommunxty the tollowing semester,

At the time of wrifing of this repor £, it is otill oo curly 4o
pive oxact figures on the total numbér of ex-partieipants in our propram
who subsequently enroiled in regular Adult Bagie Wducation elacses, i«
ilg because the majority of our steady participontis were in our program - » -
through the spring and summer of 1973. ‘The next regular (fall) cemesior
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'fj, 7;; has not yet begun. An abbrevlated summer program in regular ABE was
SR offered but it was vefy small due to' congressional failure to pass a
'»fundlng‘blll or contlnulng'resolutlon before the _summer seSs1on ) S

.t By the time the progect had ended however, nlnety~seven part1~ _
- . cipants had ‘been enrolled ‘in the regular ABE classroom program. - This -
.. is in itself 3&% of total. participants. ‘Those who -did enroll typlcalLy
~-had more education than the average participant and often needed just a-
- 'few sessions to gain ‘enough confidefice to enroll. in regular classes. It :
- "is to the average partlclpant and- hrs declslon.on enrollment that we. lookF o
" to’ with’ 1nterest S e L “ - Ve
' Part 1B of the Performance Obaect1Ves sets forth that "In the prot':i.\
- _:'cess of fulfllllng the above listed performance obaectlves, which can.
<. -+ . be.scientifically measured, we will engage in activities designed- to. _
v -+ answer the following questlons although the conclusions reached/may be -
' more subgectlve in nature due to fundlng and ‘time" llmltatlons. e Ty,

' Thls we set out to do from the beglnnlng. Data relevant to these _
.. questions was recorded daily, weekly, monthly and quarterly by the pro—~
Jeet: staff, especially by the teach1ng ass001ates.‘, o :

: A Each student wag' v1s1ted in the home at least once a quarter by ﬁhe_ ;
e u.;-,two full-tlme project teachers to corroborate the .réports given. by the v
.~ paraprofessibnals. An in-depth discussion of" each student took place

L _-once a quarter between the superv1sor and the teachlng associates,

"Here are. our flndlngs' L R -;* A o e T

- -+ B, "What is it that motivat bs this grotp of adults9 "Is it the indi-
= ,v1duallzed attentlon, the teaching associate, the materlals or the home
Settlng‘?“ b( - ) . ~ ) Ty : T,
A . In answer to the & ove, we frnd it hard to rank these elements in
- a neat hierarchy of effectlveness. Our intimate experience in’ hundreds
» . . of in-home settings leads us to feel that the in<home setting, the teaching
©. - ' associate and the 1nd1V1duallzed attention are*more or less inextricably
R intertwined, into ‘'a tripod that supports the student in his or-her continued
"partlclpatlon. The teachlng associates themselves usually de-emphaslzed
the1r own role but to their superiors it was clearly evident that they were .
-~  amajor mot1va ting factor. Howevery. while’ re1terat1ng that the first three
o elements are.intertwined: and their relative degrees of effectiveness are
on . the whole qulte close, we rank the varlous elements thusly'u-

. s
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L. the in-home setting
2. "the teaching assoéiaté

- 3. the)individualized attention

v

ok, the materials e
, Let us further consider the above motivational forces. in two
different aspects: getting people into.the program and then keeping.

. E theln in. . . . L2

To get people inyolved inithis program, the sifgle most important
motiviational element was the fact that they'couldAparticipate~in.it- »
without leaving home. These were people who could not or would not
participate in formal established classes. The "could-nots" were pri-
‘marily held back by young c¢hildren at home, lack of_transporta;idh,

ill health and‘social‘an@ spouse pressure against their leaving the home.
The "would-nots" were held back by their s yness, their lack of experience
and confidence in novel.gnd unpersonalized settinés, their,preyibys nega-
‘tive experiences with education and their lack of a positive self-image. -
Thus the opportunity to start back in education without having to leave

the home did much to persuade them to participate.

Once participating, it was vitally important to keep them strongly.
motivated after the novelty and initial enthusjasm wor€ off, to prepare
their lessons beforehand, to practice their newly gained English skills
despite cultural or spouse negative attitudes, to read newspapers and
other everyday printed matter on their own, to use ‘their new found math

skills in sﬁqh things as consumerism, and to not cancel scheduled tutor-

. ing sessions with insufficient reason. The single most important moti- .

vational'fadtor in keeping them involved and making progress was un-
doubtedly the teaching associate. . : ~ S :
’x - B2 states: "We will'try;to’determine whether the.teaching associate .
or the.selected individualized material was the more significant in causing
his change." © o B _ , - o

As in Bl it_iéAnotueasy-to divide these two closely-linked elements
as to which was more significant in causing change and academic progress.
In terms of those for whom,this_program was a "bridge" between complete
non-involvement 'in adult educdtion ‘and eventual phrticipation-in_ formal’

. o : W
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 classes, it was vndoubtedly the teaching associate who caused the change.
_As stated "above, it was primarily those with comparatively more. education
%ho enrolled in.regular classes. Often just a few tutoring sessions |
followed by a strong presentation on the part of the teaching associgte
were sufficient to convince the individual to enroll in class. Usually

. the teachingtassociate accompanied the person to the first class session

" and set through it with him. . Subsequently, they would payfan‘occasiohal
follow-up visit to-the person, discuss their progress in class, their
experiences and generally encourage them. L ' :

These were very effective techniques. Accompaniment to the Tirstr
class took much of the threatening foreignness away from the situation.
Often the teaching associate knew tHe class teacher personally. He'or
she could effect a personal introduction to the teacher for the student.
Subsequent follow-up visits provided the ;Bgﬂent with a chance to talk to .
_someone about class if her or she, often being shy, had not yet made friends -
with #nyone in class. Some Occasional help with academic problems was also ..
given at these times. : L . o,

B3 "We will attempt to determine whether we motivate a different age
group, ‘different sex, different educational level, defferent social and
religious group than those in the ongoing normal gdult education program.”

Tt was. obvious from the start'that'the,percentage,of women in our . .
. ppbgnam was higher-ghanlthat in the regular. program. We can say that it
proved unfeasible to measure whether we were dealing with a different re-
ligious group on the whole than in the regular program. Many of our parti-
cipants were Mexican-fmerican and Catholic. - Those detailed comparisons and
"measurements that were possible to make are ‘discussed in detail in ‘the
evaluation report-contained in the :1973 final report. ’ -
Bl "We will attempt to determine if fewly identified peeple partici-

péte in the parent training subejective," : : :

A

Briefly, the answer to this question is, "No,"».

'B5 "We will attempt to determine if those parents who. are already iden-
tified and participating in the parent training subobjective will assis® us
in identifying thdse not yet touched by the on-going adult education program."
As in Bl, the answer to this quéstion is, on the whole, "No." :

o
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SUMMARY or ACTIVITI}:;S AND ACCOMZPLISHM[‘NTS - 1974 . e
. ) { [ . .
"I. Completlon of Federal Obgectlves St L o
, The Spec1a1 Experlmental Adult Educatlon Progect worked to complet
all obaectiVes outllned in the 1973-T4 Federal proposal.'- _ . Cor
a 5 [N .

te

, ‘As our a3s1gnment reads 1n,ob3ect1ve A of the Federal proposal outline,
we. fael that we were successful in gaining cooperation with Model Cities
programs, local school districts, and other social service or child-serving :
_agencies. Durlng 1973-7h 107 participants were referred to SEAEP from
“either Model Cltles, 1oca1 school d1str1cts, .or other 1oca1 agencies v
_ Federal Obaectlve No 1 states that 60% of the parents ‘who enter.the
adult education component will remain for at least one semester. Our re-
" cords show that 58.2% of the participants or 171 out of 294 who entered
the proaect remained for & least one semester, defined as a ten week e
-period. ' A bregkdown will show that 55. 2%. of. the parents who entereﬂ at,
the ESL level stayed for one semester; 7h % of the parents who entered ,
" at the ABE level remained for one semester; 57.6% of the parents who
rentered at the GED level remained; 100% (or one 1ndiv1dua1) -who entered .
requestlng citizénship training remained. . ‘
-~  Tederal Objective No. 2 states that 70% of the parentsrwho enter fhe
-adult education component and remained for at least one semester will
achieve at least one academlc level of the subject matter for vhich the
learning curriculum was established, . Our records show that-73. 7% or IPG

~out of 171, of those who ‘remained one semester ach;eved at least one ‘aca- P

demic level. A breakdown shows that 84.8% of the ESL participants ad-
vanced one academic level or more; 100% (or one individual) of the citi-
.zenship partlcipants achieved at 1east one academic 1evel

The cr1ter1a for advancemeént ‘of one academic ‘level for GED partici-
_pants was much higher than for the otHer discrpllnes, as we delined one
- to be one test. In GED, 34 out of the total 59 remained for one semester .
(57.6%); 14 out of 34 (41.2%) achieved ane level or, in other words, took
at 1east one ‘test out of the GED battery of five examinations. From this
- total, 5 out of the 14 (35 %) achleVed thelr Hiph School Equmvalency
Certiflcate . _ o .

[

Federal performance obaectives No. 3 and No.lt are closely related.
Number 3 states that 60% of the parents who ¢nter the adult'education
component and remain for at least one semester will indicate that they
have a more: ‘positive and favorable attitude toward edpcation in general.

.
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NUmber L states that 60% of the parents who enter. the adult education

component and remain for at least one semester will become more compe-

tent parents, and citizens. . It is difficult to measure.our impact on I

: individuals in terms of these objectives. The Model Cities evalua- - e
“tion division was not able to construct an instrument which could -

. accurately measure these obgectlves. We feel that we accompllshed )

these dbaectlves through ‘several methods. . - A

.

which explain-aspects.of the various child-serving institutions or pro- - - ' K
grams which are possibly unknown to this ABE subpopulation. We divide :
~our curricula into parenting skllls, survival skills, consumer education,
end social service resources. For example, lessons based on parenting
skills are designed to 1nstruct students on how to read their children' 5 -
achievement cards and whom to see at school concerning the le progress.of
their children or the health of the children. Lessons also include steps
_parents ‘can take to insure the health and welfare of their children.
_ These lessons are de31gned for both -ESL and ABE areas of utudy.

. .~ First, our special curriculum kits 1nc1ude materials and 1essons

: Second, we asfume as our: responsiblllty the attempt to encourage
parents to partlcipate directly in their child's educat10na1 world, .
which, as pointed previously, is sometimes a forelgn environment to many .o
parents who know little or no English, Before we take a parent to meet :
.a_ teacher or principal, we have ESL lessons- or dialogues which find the
parent taking a role of the teacher or principal, as well as. that of
him- or herself. SEAEP teaching associates may accompany their studefts -
to megt teachers, administrators, and other child-serving agency personnel.
When possible, parents are encouraged to participate in field trips
other activities in their childrents educational lives. We should’ p01nt
out, however, that we do not push our ideas on our participants. Come
e parents respond to our approach inmediately. Some respond after a period
.of time, perhaps after they begin to trust their teacher. Others never -
-warm to the prospect of visiting the school '

. Through these method we,feel parents will come to understand the
educational programs and 1nstitution which affect the lives .of their
children. They will feel less threatened by the educational ‘enviromment
_and feel confident that teachers, principals, and other agency personnel
w111 listen when they wish to communicate, We feel that these steps will

esult in a more positive and favorable attitude toward education in
general and will result in our students becoming more ‘competent. parentu
and- c1t1zens, as our as sngnment reads in ObJECtheu no. 3 and no. ,

v
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. Federal Objective No. 5 relates to parent leadership- training which,
- as the 1972~73 final report noted, did not work out satisfactorily and
- would be dropped from this year's list of performance objectives. How-
ever, our teaching associates distribute information: concerning school
meetings or related communlty'meetlngs and often encourage their students
to attend. During a recent controversy over the closing of a local ele-
-mentary school in the Tucson inner~city, we were proud to note-many of .
. our students in attendance st the series of meetings designed to reguest
- that 8istrict authorities allow,the school to remain open and not have
“their children-bussed outside the neighborhood. We &lso noted with pride
_ when oné.of our students was interviewed on local T.V, and told why she '
had instructed her children to remain home from schocl that week in pro-
~ test of the pending closing of the school. (By the way, the residents
won! The neighborhood school will remain open for at least another year.
We do"not wish to infer that SEAEP had any direct role in- this communltv
protest, only that some of our students are gainlng self-confidence )
Federal Gbjective’ B states that we will create 1nnovat1ve, relevant
" learning curriculum in the form of subject-matter kity which will aceeler- CoE
ate learning by educationally disadvantaged parents. . This obaectlve waes o "
accomplished by our relevant and innovative curricula, and was an on—going =
activity of this progect throughout the fiscal year... :
Federal ObJective C-also contains three questions to be answered .
?qubgectlvely concerning motivation, the effectiveness of the project teacher, .
‘change on” the part of the participant, and whether the project reached a o
’f‘partlcular strata of 1nd1viduals. These que§tions were answered duvunp the
;f;rst actlon year and covered in the'prev1ou section of this report entilled,

o ummary of Actlvities and Accompllshments ~ 1973," under "Findings" beginning

ﬂon page 32.
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II. Model Cities Relationships . D

_ _The Model Cities Brogram had outlined ten performance objectives for = *°
the 1973-74 action yesr, ‘The SEAEP project worked to complete these ob-
Jjectives, in addition to working‘to complete the extensive responsibilities
. of the Federal ObJecgives:' In a third quarter project report, prepared by
.- the Model Cities Management Information Division, it concluded, "the (SEAEP)
" Project seems to be operating efficiently from a cost/benefit standpoint."

‘For example we estimate that we completed Model Cities objective no.

.1 both in the spirit of the objective, which called for us to "get the word

out,” and in fact, by contacting over 1200 residents who had failed to-
complete their education and by soliciting their participation in the pro-
Ject. There is some  disagreement with Model Cities evaluators on this . :
point, however. Not all contacts were individual contacts, as‘Model Cities ~ -
maintained was meant. This was not the way it wds spelled out in the con-

tract, though. We show a total of 1394 contacts of various sorts, out. of ,
which approximately 800 could be classified as individual. We provided .
9150 hours of tutoring ‘to the community, thereby surpassing the 9000 hours

called for in the.Model Clties objective no. 2.

We-have developed and coptinued to upgrade our learning kits and store
of relevant materials, as required by objective no. 3, A total of 102 parti-
cipants received at least 25 hours of tutoring, with over half of that total
receiving between 26 and 50 hours of tutoring. However, objective no. 3
" calls for 240 to have received at least 25 hours of tutoring., Considering
that we worked with a total of 29k participants, with a relatively cmall
staff, in our view this objJective was highly unrealistic. As reguired by
objective no. 5, our advertising -campaign was effective in the beginning -
of the year and it continued throughout the rest of the fiscal year at a.
lower level., Our para-professional staff was well oriented to the community
ot large, and received ongoing training throughout the year, as required by A
objective no. 6. We have referred a largé number of "participants to the
- regular ABE program, and claim a total of 21 actual transferrals, although .
objective no. 8 merely states we must make 50 referrals. We have also re-
ferred 77 participantc in need of services to appropriate cocial service
agencies or programs, as required by objective no. 7. fnally, we worked
to contact drop-out students from the Model Cities funded regular APE :
classes and reported the recults ¢f those contacted to the Pima County APE
director, as required.by objectives no. 9 and 10, . '

o




v e

' uIGNIPICANT TUDENT DATA 197h

*¥Number of those remaining who advanced:

L}

Partlclpant Tbta1~°9h . .
Grand Total of 1973-Th Participants: - 29h ' .
_ *Total of those who remaingd for training: 171 58.2% of Grand Total ‘
- *Number of those remaining who advanced: . 126 _ 73.7% of those remaining:
~ - for training.

ESL Grand Totdl - 203 ' ’ |
*Totel of those who remsined for training: 112 - 55.2% of ESL Grand Total
¥Number of those remaining who advanced: 95 88.8% of those remaining

. ‘ for- training.
o a
6 N
, ABE Grand Total ‘ 3% ‘

*Total of those who remained for.training: 23 h., 2% of ABE Grand Tatal
¥Number of ‘those.remaining who advanced:. 16 69.6% of those- remalnlng
. ' Ry . ) for training. |

_ GED firand Total ' 59 _ ’
*Total of those who remainéd for training: 3k - 57.65 of OED firand Total
14 41,77 ot those remaining

for fraining.

-
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.administrative and supervisory personnel. - The purpose was to establish re-

SUMMARY @F ACTIVTTIES AND AQCOMPLISHMENTS - 1975

Action Year Three was described as a "Renewal“ activity of Action Year
3973~ h@ Therefore the Federsl performance objectives of 1973-74 applied
to action year 1974-75 including the following five new Federal performance
objectives-‘f, , s

l. Two-thirds of all child-serving agencies contacted will cooperate
. in furnishing names: of eligible participants and/or gites for
classes.

2. 'One-half of all cooperating childaserving agencies that have de-~
- monstration classes operating at their sites will, institutionalize
ABE classes. This will be measured by- the fact that the regular -
ABE progrem will be sble to offer classes at those sites the -
following academic year. _ ) . . '

3.- Other children of participants not in child-serving agencies w1ll
. be referred to approprisate child-serving agencies.

L, Thirty-five percent of those students who participate in the pro-
"ject on an in-home basis will enroll in a regular claas.

5. Seventy-five percent of all participating parents will visit their
children's school, talk with their children's teachers and counselors,
attend parent-oriented school meetings, become -involved as a )
volunieer classroom aide or in some other measurable’manner will
actively involve themselves in those educational agencies that touch
the lives of their children. ’ ‘ :

However, with the beginning of the 197h 75 action year, a period of

extencive review and evaluation of past efforts was conducted by project

.

levant performance objectives that would guide the project into a more nar-

rowly defined~scope of operation for its final phase of activity.

It was the project's deslre to revi e past Federal and Model Lities per-

- formance objectives to allow the demonstration model to discard unrealistic

assumptions concerning the involvement of parents in the educational livag

of their children. . It was also necessary %o readjust the operation of the

model to benefit frdm the experience of twq years of operation. .The desire
was to lock the Special Project into a final year of succegsful activity to

- demonstrate that the least involved and least educated parents could be

identified, recruited into ‘the model, and assisted in the development of new
Fnglish or Literacy skills. - It would also demonstrate that such participants
could be motivated and encoursged to develop vital social skills and upgrade
their involvement in their children's educational world.

49
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"general guidellneg to local efforts. . Based on thes
- jectives, 18 «peclflc and realistic performance objeetives for 1974-T75 were

N , . - o
. q o * ' . . .

Therefore, the 1973~ 7h federal performance ObJechVO and the five new
197h 75 obgectlves, which themselves were written almost a year before the
period of review and evaluatign took place, were interpreted to be only _ .
general federal ob-

outlined by local plamners. The.l18 1oca11y construcfied objectives were . .

'made a part of the Model Cities contract, and they relied heavily on the

fine 1974-75 objectives included in the'proposal for action year three.
The following summary lists those 18 objectives and noteo project efforts
to accomplish those goals. _ . v S

PERFORMANCE OBJECTIVE ONE required that para—professional be hired and _
‘trained as outreach workers. This objective has been completed. The appendix
of ‘this report contains the fall training schedule which outlines the orien-
tation and preparation steps taken with new project teachers at the beginning
of year three. These training sessions were followed up by weekly staff
meetings where many topics were further explained and adminis trative matters
brought to the attention of the staff. Onmce placed in the field instructors

-+ received ongoing assistance from the teacher-supervisors who spent the major

amount of their time acting in supportive and evalustive roles. Teacher-
supervisora accompanied project instructors on thelr teaching rounds to the

‘_ homes,of participants to dssist the instructor in diagnosing beginning levels
of partlclpanta and prescribing relevant methods ‘and materials. Supervicors

also ‘evaluated student achievement and recorded this data for later analycis.
The role of the project teaeher/experlmenter wags emphasized as well as the
pequirement for acchﬂete record keeping ahd collection: of data. ’

. 'The need forrproper plannlng for the induction of new staff cannot. be
emphasized strongly enough. Experience has chown that when supervisory staff .

"carefully sets the foundation for proper orientaiion and training of new

staff members, many misunderstendings are avoided. The new members diegin
their job with a clear idea of what is to be expected of them, in which ways

~ they will be evaluated, ‘and with definite boundaries within which to work. -

Tt 'has been determined that such oteps result in ‘a ctable and dependable . .
inctructor for a project of this nature. The Special Projeéct teaching staff
hac been a highly motivated and well qua11fied team of men, .and women instruct-
ors. v o e . ‘o

- PERFORMANCE OBJECTIVE TWO requlred o comprehensive aﬂvertmsing 0amparpn
by the project. This objective has been completed. Ac outlined earlier in-
this report, the project sought to concentrate its publicity and recruitment
efforts among the various child-serving agencies and programs throufhout.. ... . .
the Model Cities area in order to recruit porticipants who met the entranc
requiremento of being the least involved and the moot edueationally druadv1ntuqed,
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The Project sought also to avoid a shower of requests for instruction which

" would have required turning away applicants. By the end of October; 197k,
the project had a backlog of- potential participants and was operating at
full capacity. When appropriate, referrals werevmade'to the regulax ABE
program. .

OBJECTIVE THREE called for the dontacting and follow up of ?OO tar-
get area residents and recruitment into the project. This objectixe was
not completed. However, the project can count 241 individual contadts
who were recruited into the program, Many more were contacted throuih
perent meetings, for example, but the project did not count those as
tacts., It should also be noted that the project's success at its retention
of participants recruited worked against the completion of this objective.-
_The drop-out rate of participants was low and the project did not continue
- to contact potential students beyond “th number necessary to run the pro-

~ gram at capacity. : o0 CL
\ / e * : )
« -~ OBJECTIVE FOUR states that the project should maintain working re- .

lationshipc with at least three. child*serving agencies thdt had been . .
. previously establiched in.year two. This objective was completed early . -
. ~ +in the operational year. The project maintained working relationships
' with five child-serving programs. :
" OBJECTIVE FIVE required that the project estabTish & working relgtion- -f£*>¥
ship with at least eight new child-uerving agencies not previously contacled. -
This objective was completed., Ten new programs have provided the pra;ooi
with names of potential-participants and/or sites for clas

OBJECTIVE SIX stipulated that the proaect "elect and’develop materré/; T
B appropriate to the learning needs of the target population. fThis objective

” has been completed. Discussion of this objective can be found earlier in
‘this report in the section entitled "Bibliographieg and Curriculum.? .

-

OBJECTIVE SEVEN requlred that the project serve at. least 250 indivmd-.
uals., This objective was not completed., The project jprovidedl service to
ohl participants or approximately 96% of the objective. A late start in
the fiscal year due.to funding delays and a field.staff of ‘only eleveh ) -
- worked to limit the number of residents recruited into the project. This SRR
- objective was realistic and could have been accomplashed 1f conditions * .
were right. ' | . e

OBJECTIVE EIGHT required that the prodect provide at least 9000 hours
of tutoring fo proJeﬂt participants., The objective was completed.- Phe 3

-
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project totaied 10,087 ho'ur's’ ofvinstruction- providéd to .the community, 914,
of which went to Federally designated Model Clties target area residents.

OBJECTIVE NINE required that the project provide at :least 25 hours
of tutoring to at least 180 people. This objective was not. completed. ;
‘e project provided at least 25 hours of tutoring to 141 individual stu- -
‘dents, or approximately 78%. of the objective. This rarticular objective .
was a point of contention.during contract negotiations as being unrealist--
ically high., Although the project counted only 141 students as having '
received at least 25 hours of instruction, a large percentage of those
~ individuals remained with the program and réceived double and triple the
minimum amount of instructional hours. " T
OBJECTIVE TEN required that at least 80 participants either.enroll
in & particular ABE course or complete their course of study. This ob-
jective was not met. Approximately . 15 participants were transferred
to the regular ABE program. Approximately 4O participants completed a°
course of study according to a definition of a course completion worked
- out with Model City planners, .A course completion in regards tp ESE and -
* ‘basic literacy students (ABE) has been defined as being advancement through
at least three academic levels of study. The total for this objective is. .
55 or approximately 69% complete, R B -

_ OBJECTIVE ELEVEN ,stipulated that the project estsblish an agreement * :
" _with at least four child-serving’ institutions that they will incarporate . ,
an ABE class as a part of their overall progrem. This objective has been -
completed as evidenced by correspondence included in the appendix  friom
. ‘four programs which have indicated thelr support and acceptance of the
project. - ‘Funding considerations in 1976 may make the implemehtation
of these special c¢lagses difficult, but the intention is to incorporate
« this component into the ’regula.r ABE operation as soqQn as, it is sppropriate. -

’

' OBJECTIVE TWELVE called for the project to esrrange for at least 30
* patrticipating parents to visit their children's school or training pro~
- grah, and in some measursble menner actively involve themselves in those
. agencies., This objectivetwas not completed, This objective referred '
; strictly to those parents that would be recruited into the program and
S categorized as having no involvement. whatsoever with child-serving agencies.
i . The project recorded eight instances of initial parental participation or
 first time'visits, What the project.discovered, however, was that most
“parents had some record of involvement, but after an initial involvement v
were rarely seen by the teacher or training personnel. Therefore, the ° :
‘project began to concentrate on developing the quality and quantity of ’
instances of participation and involvement. In this light, the project -

2




‘recorded a total of 202 visits or instances' of participation by project
participants as a result of its work with parents., Project teachers'
encduraged participants to expand their interest and involvement as they

- worked to upgrade the parental ABE skills, This objective became irrelevant
during the course of the year when the project discovered the truthful
_,situation. . -

in need of services to appropriate social ser agencies.  The Special

- Project completed this objective.’ Special ABE teachers made 9 referrals
to appropriate cammunity programs or agéncies. The project's emphaulg on
- "gdult readiness" included developing lessons on the basis of attempts to
solve or alleviate home or person difficulties whenever pos sible.

OBJEDTIVE THIRTEEN required that’ the pro%;ggzrefer those partmcmpants

B _OBJECTIVE FOURTEEN stij;\?éted that 15 participant's children would
" be referred to appropriate efiild-serving agencies. This objective was
not met. There was a total of 13 children of participants referred to
appropriate programs of which they had no previous relationrhip. Tic .
was not an objeetive designed for special project activity, but it served /
t6 tabulate the instances in which a teacher entered the home, for example, *
and discovered a school aged.child hot attending a program. In such a

case, the parent would be encouraged to enroll the child and then become
‘involved ifjpossible in that child's edugational proce”s.-

-3

.

OBJECTIVE FIFTEEN required that the project contact partic1pantw who r
have dropped out of locally funddd ABE clagses and invite them to ‘return
to school or to determine the reasons for nqn-attendance. This objective .
was completed. Approximately 81’drop-out students were contacted in this
manner. y : — . ) .

OBJECTIVE SIXTEEN stipulated that the project return, m@nthly, to the
overgll progrem director the results of. those contacts outlined in Objective
Fifteen. .'I'hiu objective was completed at the approprlate times.

.. OBJECTIVE SEVENTEEN required that the»proJeet 1dentify the ocuceesciul
elementu of the Special Eroaect that ought, logleally, to become a part of
the regular ABE progrem and proppse a plan to institutionalize those ele-
“ments. This objective his been completed. An institutionalization desipgn
for an exemplary ABE progrom containing an experdmental homebound tutoring
and upecial class component is included in this report in the seection

entitled, "Future Consciderations." In addition, an outreach and drop-
~out..cor component hags been implementcd and has become an integral part
of the ong01ng program. . L ' .

\ l '. ) ‘ 4 ’ : . ”

N




~

OBJECTIVE EIGHTEEN required -that -the project a.ssu:re tha.t a preponderance :
(at least 51%) of the project's participants be residents of the Model Cities
Designated Target Arvea. Approximately 91%, Or 218 out of olil total partici-
pants, were target area residents. In the second half of the Action Year,
the project expanded its experimental design to other areas of the City 6f.
Tucson, It was discovered that the community response to the project and_
its approach to instruction was guick in coming. This would indicate that
the project's flexible design can have broadbased appeal in a veriety of ‘.
env:lronnents throughout the nation.
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__(or dropped out)

EST/ABE TOTAL

Advanced one level

 Advanced ‘two levels

Advanced three levels
Advanced fou.r or more
Remained the same

3 . .

GED TOTAL

. Completed five tests
Completed four tests =

Completed threé. tests

-Completed’ two tests

J(or dropped out) .

‘Completed one’test ©

Remalned the same -

]

STGNIFICANT STUDENT DATA 1975

- Participant Total - 272
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TUBBDN PUBLIG SDHDDLS
: .U.IRT D. NDRRDW IDUCATIDN CENTER .
_ ‘®.0. BBX 4040 ¢ '
1010 EABT TENTH l'l'lllfl:f S
: | TUCSON, ARIZONA 85717 -
C E. Rose Elementary - - |
Cdpril 24, l975 . ¢
£ Mr. Jerome King om T T
‘si Adult Basic Education " < P T
-500.W.. St» Mary's Rd. - R ‘ . T 4 ~
Tucson, Arizona 85705 : ' S A
Dear Mr. King: o B .

I would 1like to send my comments regarding the Aault Basic Education :
" classes held in our school. I hope that these classes can be con-" .
" tinued next year. We have had G.E.D.° classes and English classes. - -
 These classes have been small but regular in attenda.nce and a- real

service in o‘ur area. : : o ‘

;-

Sincerely, ” '_ 4
Edaward H. Crewford - . - |
Principal _ D
EHG/ptp i - S o _::"" o
L & ' '
® > ! 4 . )
N , | . a.
56
1% P ¢ -l"7- ;




I M'aV l 9’ 1975 '.,..'.‘;:* .-.‘ :.'
o o - Bor%m1hlmmmtary$qh£ﬂ; L
e 1 -700°E, 22nd ~° . T
I _ : Tucson, -Arizona S ¥

L.

. Jerome King o oo ) P e a .
’ ~ ‘Adult Education Prorram RV : - o T
' Davis Elementary School =~ - ' ' .o ‘

) . ’ : - ’ 2 i ’ ) - A
N N . . . . x - . , .

'Dear Mr. Klng. ‘ ) 7 S , ‘e S o
We g%eatlv appreclated hav1nv Dave Dombrowsk1 come
~to Borton for GED classes this year. Having the class . g
at school while the children are in their class makes.-,,“ T
this educational opportunity available to many more . .
parents. The mothers” who attended the classes did so R
. regularly and with enthusjasm. ‘I would very'much 11ke.gn o
to' have classes at Borton again next year. 1In 1ook1ng.
"throuvh my-applications for next years PACE class I o
.seée many possibilities for both GED and ESL. We in =~ .
. PACE consider adult.educatjion to be a very dimportant,
- component of our program and hope to contlnqe our
association with your program.

Sincerely,

/5ct14tlé£4u,/ Ai&leﬁL(7

Y " Kathleen Rishel
s ~ ,PACE teacher )
o R CoL L .~ -Borton /- '

.’
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- .. Y  TUCSON PUBLIC SCHOOLS
g : o TR : ROBERT D MORROW EDUCATION CENTER - '
: - P.0. BOX 4040 S .
T EABT TtNTH BTREET . - B
- TUCSON,’ARIZONA. 85717 ' '
. ;- o 3 - : . . Ce
v .
’ A L
’ , . o
| , April 25, 1975 - o T
‘ . X ‘ ) . . u». ‘ . . K e
o . . . . \ _1\>. . . LI . ) 13 o . LT ;
.. - . a . ‘
} Mr. Jero-e King T SN - . S

" Supervisor - ST S
E T Special Edudationnl 309 Project o . - - s, e
, : , ‘ Davis School s . , » _ _— A S
- T qucgon, Arigona , ' : | _ E ‘ SR

- :.i . °&

. ;} S o Dear Hr. King, N : -

) We have nppteciated your cooperation with the Bilingull- h
Bicultural Project by setting.up two classes for our. o
parents ‘at Drachnan School., The mothers have been most o
L ~ enthused with ‘the’ ESL courses and have had good attendance. I
¢ - " The teachers have been most friendly and encournging. ’ #ﬁ'
' . * T T
.- We are looking forward to working together next yenr. é ,"f; ST
‘ Mothers would want these courses again. _ AR
oS e
Sincerely, v i o
. . ' ‘ AR _ :,v"’ o e
. Rosita Cota; Coordinator . , L e D e
Bilingyilrbigulturnl‘Project : ;o S e e
:.g . . . 4 N . e ° . ‘ T
’ ' ) | . 1 , J "
e o ' . by ¥
b 2 e |
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SOUTH

BRANCH.. | .

g
v -

’ : L : TUCSON, ARIZONA 85706

S Cr A

. o T My 6, 1975 ,
-‘/v- - . . K “/‘ ;0 -
I Y SN T
e Hr Jerome K:.ngf e A
.'/? ’, 500 West, Sb. Phrh!s Rbad S Lol e , C
R ?ucson,/ Arizona i 85705 EERER T o ‘
‘., B _‘,: m _.‘7" 4 ’,‘.j. e R o q; ) ' © - o "

;Vi{-;"3'~.f' ‘This letter is in support of the Spééial Expﬂrimental - Adult
- Education 7:}901} which was fun bv vour‘organization,
,'_. ,‘ . t

S The’ Sduth Branch YMCA was a participant :l.n ‘the G,E,D, classes .

Coon // S abw prcvid:mg space for the class.to meet, We would- certainl"' PR )

S support Tour program in the future. * ° A ‘ :
A _ ’ : . Sincem'elv,

L S © . South Dramch VILA c

// :)- .- oL

Executive ¢ ctor
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, -tudmt undu'at.anda.

.
. | .
TIRECTIONS FOR GIVING ORAL DIAGNOSTIC TEST

‘ [
Rud ‘the taat ﬁrs so that you know all the queationa.

Let tho atudcnt
‘begin. . The test 1
ccuvornticn. .

wha‘b you are daing beforo you.
/écnverutional b.xt it is not &

.‘-.-..’

mare are. quut:l.ona and Optioml quoationa on the
test. Be prepared to skip a question such as, Wow
old are they?" if ths student says that has no

- children., Iikewise, if the student goes through the

conversation on children, it is fiot necesgiary to ask
about sisters or brothu'a, a:l.nco those quub:l.om test

" the sams things. -

If the student answers’ ud.u,g’ the corucf form mrk .
the columns llO PROBLEM, :

It the studont. answers with tbe corroct verb and tense -
Wut wrong person -- or same other combination which
shoWrs partisl mastery of tw. which is being toated -
marks INO(NSIBMT .

LIt tha student underatands but cannot respond correctly,
. ex., when asked,.

"Do you have any children?" responds,
"Yes, I ch:lldrn“n " or "Yes, I am, " or"'!us, they are,"
mark the mcm.m slot. :

For your omn mtomqtion, you may want to ‘eontine
asking Qquestions to see’ Jupt how mch lpokan English the

.1

Wen tho atudmt has a probiam with throc quuticna in
a row, stop the test,- (or) Stop the test when the student

_camot understand any more.

The place whers the student hnd a problem ia an mdicntion
of tho level of the student. (See sheet on ORDER OF PRESEN-
TATION OF olmlun)

*That point is vhor- the intensive tuching should begin;

however, areas in:which the student showed inconsistencies .
should be rcv:lmd ‘until the student can answer cansistently.
(Refer to Lado books for ideas on how to attack any
individual problm). .

60
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Check ESL " ORAL ., " Name
W DIAGNOSTIC ~ = Date *
2 | .
|\ d TEST - . Tested by,
~ ¢ : . _ o "
Yy | v
"\Im . e . L . .
%_ ] __Testing for |  Probable Answer Questions & #Optional Questions
%({\: »_ ‘ ‘is - 1.‘ What's yourname?
| ) am - | 2. Are you married?
.do’- - Yes, I do or ,' A *a, Do you have any‘ cbildren?
: v No, I dom't = |- , ‘ s
how many number | *b, How meny children do you have?
. - . . ) _ - - . )
how old - , ~ %c. How old are they?'
do. .| Yes, I do or .3.0 Do you have any sisters or " L0 .
‘ _l\loJ I don't - ;brou}*ars? U:‘;'z:
_how many : number o | #a. How many sisters &/or brothers v
| o _ » do you have? .
how old *. . %b.. How old are they? oy
where | at or onor near L. ‘here do you live?
when in or at "5, TWhen do you eat dinner?
how _eai‘ly,f‘ | . o 6, How early do you get up?
 time at__ ¢ -lock © #7. Vhat time do you get up?
does “ "|Yes, he/she does or | - 8. Does your (mother, husband
v /| No, he/she.doesn't | sister, daughter, etc.) live in
©o : Tuoson?
use(d) to . used to _ 9. Where did you use to ln.ve?
wers. . . in| was 10. ' Were you happy in -7
" going to S T 11. Are you going to ‘étay in Tucson?
have lived o | '*a.' ~How long have you lived h‘e‘re?
will' | will or won't *D, ywm. ey stay here the vest of
’ ' ,, .. ) - i ‘ ., . “_—L"
a lot of here} S . 112, Do you have 2 1ot of friends and -
.- . : ' rela‘oives -hepe? g
often | usually, sometimes,| 13. Do you watch T.'V. often?
: often, never, etc. B S .
your ‘ ny 61 | 14, Wat is your favorite propram? '-

-5e- )




[

T

ESL ORAL Name .
DIAGNOSTIC Date, _
g TEST Tested by | o
v ‘ : '
v = . > o . .
' ,;‘1' Testing for - : Prdbable Answer Questiuns &*Op gi'onal Quoationc'
a4
21 . N
gﬁ have ever' studied | Yes, I did or 15. Have you ever studied Engliah
=N . No, I didn't - | =~ befcre?
' did ever - !ea, I didor #. Did you ever go b0 a learning
- ‘ S - center or commnity school? . -
“have ébne | #b,  Had you ever fong to a achool
~ before ' . (in Tucaon) before?
have been: ‘%c. Havo you been visited by a
visited '1, : tuucr before? o
did 16, - hnm .‘.:ny yeorn of school d:l.d
JO fin:lsh‘ ‘ «*
“how lmgago J ) *a, How "nng 5go? .
your ; - l my o ¥b. Dig you liko your achool?
" (general fiumcy) #0% pescriba 4t. .
would es, I “would or | “#d. Would ,:z like to go back to
: , I wouldn't - - school? co ,
why (general 'becauae %e, Vhy? or Wiy not? ; .
-are going to | _#f. Are you going to study
1 S ’ . English? |
i axqrth:!ng - #g, Ig there anything else you
v 'l I ~ want to study?
" usually | e | 17. vhere do you usually go
g shooping?
3 | which best ¥a. . hich store do you like best?
| a5 well aso - X #b. Do you 1ike (Safeggﬂ (Lucky_)
' E - R as well as
can T #¢, Can you go to the-stores
- . _ eaaily? . / '
18. Are ,you working? . ~
o J Y G2| *a. Did you ever have a job?
N - ¥b, .
. 53 b | hun‘ﬁ kindu qr »pra have you




' _ Quegtiona» & *Optional Questions

" T " _ #c. Is there any type of work you -
‘ I o - like best?

Vs

*d. What do you like abéut 1t?

?



' DIRECTIONS FOR GIVING THE E.S.L: DIAGNOST"C TEST

.  (Reading & Writing)
Lo

i

Hand the test paper to the“studé'nt.

2. Meke sure the student ‘has extra paper. , . | p
3 ,Ehcplain to. the studeht that this is a test to see how much she already
: knows 80 that you. will know what to teach her. .
L, Ask the student to read each question a.re:mlly a.r,xd write her answer
A ) the right of the question. , :
: 5. Tell her to use full Bentences if she can. i . ’
6. Tell her to stop and give you the test when she cannot understand or
. answver - the questions. :
7.  Carefully read the.answers to determine what the student needs to ‘
learn or practice. . B
8. When finished with ‘the test, place it in the studert's file in the .
/
[y
A
. . : “A\:
LT e N ‘
T ’\ ‘:"‘ )
‘o o 64




. . ; ‘ .
. b
) ESL ‘DIAG.NOVSTIC tpEsi";
(Reading &W_r_itin_g)' e o IR
\\ ~ l.v‘v Wha;:'s your name? _. S _ ’ . ‘
| 2 Ar; you parried? | . o ST '
‘..ay. o you have any children? ) .. .
b. How many children do you have? : . | :
- . L e
e HOW old are they" _ K I -
: V 3 Do you hdve any sisters or brothers? Lo o R N ‘ "
a. How many sisters &/or brothers 46 you never T |
b. *How ©01d are they" : .
. L, Where do you l:we"
5 When do.you eat dinner? o - ]‘ . '\] .
k 6. How early do you’get up? - ” . o | ' - | ) i
7 What time do you get hup" '. ) '~ ) » , a ‘
« 8. Doet your (mother, husband, .,iuter,. daughter, ete.) live in Tucmn” o é.“’ ;
9. Where aia ‘you l:nv“e before” . T O ) _— .
- 10. Were you happy in = ? . L . A :
11.  Are you going to staﬁr in'Tucson? | | ?
| a. How leng have yeu lived here? | N
' b'. Will you stay here the rest of your li:f‘e? :
R lg. ﬁo yeu have a2 lot of friends and i'elaﬁives here? . e
. 13. Do you wateh' T.Vs.often? ' ,-
, o . .
_ ’ ) .
: 65, ‘ _




l. . .\ -‘
[§ @ ) - .
. ESL Diagnostic Test Ly : )
) Page 2 . . ’ . ) * ) - ] .
14, What is your favorite progrem? 7 ) ; o .

15.. Have you ever studied English before?
a, D:i.d you ever go to a lea:rning center or community school?
b. Had you ever gone to & school (in Tucson) before? -, - o .
. ’<°:. Have you 'been v:l.sited by a tutor before?
‘16. How 3 many years of school did you finish?

[

- How 1ong ago?

. . . )

b, Did you like your school? - 7 ‘ . ‘ o s
c. Describe it. | | ' T
. : 4 ' S Al ! \
= 4. Would you like to go bagk to scheol? .- VT .
‘e, Why?or Why not? . . - X .' L
.'f. -~ Are ‘youf gding te' ‘-study‘ English? "," 0 ' )
;g: Is there anything else you want to, study?
17. Where do you usually g shopping? 5 L . el . .
“ 6 Wnich store do you Like the best? o L
b, Do you like (Safeway) (Iucky's) as well as | T ? " '
cf' Can you go to the stores easily'? ' ’
18/, “_oAre ‘you. working? o o \.' “
a. Did you everlh;ve ajobr . | .
'.;jb.l What kihds of ;jobs. have you had? = - - | .
c, 1Is there any type of work you like best? ,A ) ' )

‘od. What do-you 1ike a’bout 1t




' CONTRASTIVE ANALYSTS OF e
PREDICTABLE- PROBEEMS OF 'SPANISH . LT W .
SPEAKEIRS LEARNING ENGLISH : . - S
Sou.‘nd Problemu_:, L. ,
ea ) ‘ ) . .. , b r . B ,
! )
« - Many mistakes students have in learning Engliuh will not hear some Engliuh
- sound accurately. As a.teacher Q;‘/Span:.sh-speaking students you should be
aware of the sound problems-and Help. your students recognize arnd reproduce. ]
‘ sounds in English tha.t are not in Spanivh
. Remember that the following pred:.ctable mistakes are not due to ignorfmcef
but to language interference; the non-native spesker will supply the sound in
his lenguage which clo‘sest resembles the English sound he wants to reproduce. R
Individual °oundu which cause problems are the 'following- R -
Vowels;: /l/ ac in citip -  cound not in Spa.ni.,,h o L T -
/€/ acin bet = . gound not in‘Spanisch o . .
{iy/ as in sheep no. glides in Spanich T . .
-. /ey/ ag in pain no glides in Spanich . - ]
/ae/ ags in cat no correqunding gound in Spa.niuh, ' o
/ow/ as in boat '  Spanish "o" does not have a glide _
- Ju/ as in book gound not, in 8panish - o -
. /2/ a5 in law sound not in Spa.ni.,h ‘o ~ . ST
Consonants; . RS . '
' /v/ spa.m.ch initial "v" in spelling ig pronounccd uimilarly to the

cv 7 Englich "B
/,j,y/ no /j/ as in joy in SPa.n:.uh, closest sound is /y/.- ';l’ne
speaker has a problem meking the contract -- will
probably say / Juw / for "you."
. /55 ¢/ no contract in Spanich bet'Ween the sh and chi. MNo /d/.
/e, 9/ wnique in English both counds difficult.
/ -m, -m, ~3/ 1o contraut in the final nasals in fpanish.

v -+ /w/ no initial .consonant /w/ in Spanich,

/r/ Englisk /r/ is _hewfor the Jpanich speaker,.

+

- s



L e

Ianguage Interference ' '
- The Spanish speaker is inclined to put /e/ before words beginning /sp-,ut-

sk-/. Note the difference between escuela and school.

3

P
..
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e S.ugg‘e,stion's" forthe Usegf Pictmf.‘es j'.n ESL o SRR

SaVe any p:Lcture that 1s 1arge, COlorful a.nd of one thlng. Concentrate on -

A . -

such th:.ngs as art:.cles of clothlng, types of weather, food (not casseroles ;

: o .J

but 1ndiv1dual ‘Vegetables, fru:.t etc ) da:Lly act1“v1t1es, land features, S

\ .
professlons, occupat:.ons.“-' g LR A ‘

“

OrgamZe them by category. Include (make a double,llst) slckness and health

.f,;

/geographleal featu.res, agrlculture and industry, fopd cloth:.ng, dally

-

e aCtl‘Vltl’ES, oa.nmals, plants, occupations, “the. home «(rooms,. appln.ances,,,

R

. . \\‘,'

' furnlture), people-fam11y—wedd1ngs-f-etc., sports & games, transportatlon.

‘A

Also have a mlscellaneous flle. You ,often flnd thlngs from thls that w:.ll

w

. AN

' Poss:.ble uses' T e S,

.long -an’d-short pretty and. ugly, ete, Two °or thre/e of the 1*ssame 1tem can .

- I - . - . - <
N ) . - v . S ‘ R .
K . . . . .7‘; . :

Pic\tures should be mounted on constructlon paper to make them mof’e-ﬂurable'

o . ' N . -7

-

"and attractlv.e. S S L L e

¥ N :

A P u\"“
v -

vFor comparlsons-' two of the same 1tems but old and new, blg and small

-

7

R

e

teach "This- dress is prettier than that one" or/ "This dress 1s the prett:.est "4 B

A' “ “ ‘
For new vocabulary An early lesson in. Lado Book l has sentences about
. . s

océupat:.ons. ‘T take in" plctures of several other occupatlons and have the

'
Kl

students make up the same kind of sentencjs that are in the book é g.

¥ . . 4
. R . ;

"'Thls 1s Robert He 8 Amerlcan. Hé s a cook " . S ' L B




picture and they write tHe three forms. AU .

‘FOR BEGINNING STUBENTS e

For Irregula.r Verbs. . Divide 150 irregular verbs into groups of ten. HoWever-,'

the saine method -tould be used for the verbs in the text ~ Spend a ‘week .on

each group of ten. -On Monday hand out a workshee*t with the 1ist of verbs.s

‘and ‘write the three parts on the boa.rd. (Don't hother with the present

participle because it is so easy.) - With the v'erbs sti11 on the board,

'g:.ve the present telase sentence and the class repeats. The teacher says

" in present pas/t and past participle. 'Ho;Ld up the picture,’give a sentence.

ye'sterday" ‘and they give the past tense se‘ntence. The teacher says "already" .

e

or "never" and they give the sentence using the past pa.I:ticiple. -‘At the

«

end the teacher Just gives the word and they giVe the three orms. T

On Tuesday give the three forms orally and have them repeat tw1ce.

.

. Then do the sentences as on Monday.

=

On Wed.nesday write the present tense of each word on the board a.nd

~ a

'students come up 'andm-ite the other two forms. Do the pictu.res w1th B

0\
either sentences or verbs only. !

DS ‘o

On 'Ihursday do any comb‘ination of the abo\ve.

i

- Friday give a wr:Ltten test Say the present tense and hold up the

®

\
i

) K EVery fonth rev:Lew all previous verbs s us:.ng any of the above method.
. R Y e

‘ £

? a

gJ.Ves a sentence about the picture, then they all pass their pictures 'in one
- 4‘ ] 1)

direction and g:Lve sentences about the- next ones. For exam'ple, each is given

L]

a picture of an occupation and each one says "He's a cook" , or "This is a

cook". They all pass pictures to the left and give sentences for the new’

-

R C . ‘.

G1Ve each one a picture lilluc;trating a known noun or verb Each person '

®

!

Y
o

\

\

N
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Aruitoxt provided by Eic:

_ FOR CONTROLIED WRITING: °

‘a controlled wtiting-éxer_bi_se. . Ask the students to write one £6

pictures. e .

- .

k "bhr‘eg-' \

‘se-_nte"rices (d-épendingv on their level) about ‘each picture. Do. this -after the -

‘The saite procedure used, for students to give-a sentence can be used for -

-~
. ’ - ) v . T
. . . . .
oral exe€rcise. . o , _ .
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- DIRECTIONS:

1.

SPECIAL EXPERIMENTAL ADULT EDUCATION PRJIECT

°

Irepared by: Barbara LindseyASosna
: and' Deborah.Berkow1tz

A . R

. TUCSON STREET LI".['ERKCY pIAGNOS_T-IC TEST -

This test is designed to determine the general 1evel of

literacy by evaluating the performance in reading the

’ - 4

'words of phrases at the four levels.

6 -
N

Administer the test by asking the student to read the
words of phrases on the first’ page (level one) If the

student? reads ‘the test items w:Lthout missing five in a

s

row, proceed to the next level, Qontinue this procedure/

1

‘qntil the student misses five consecutively.

Each response receives two (2) points._’ﬁotaluthe points

for each student and record the score.’

“
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Aruitoxt provided by Eic:

STREET LITERACY TEST
Page 1 .-~
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'STREET LITERACY TEST =~ \
.. Page 2 R
B EXXON
‘ e . I y

NO PARKING

. F " HOSPITAL
S BUS STOP
| 3 - ' FOR RENT

ONE WAY

CLINIC
. - ENTRANCE ) ,
BAKERY - -

CLEANERS

SCHOOL CROSSING
f WA : . - ”
. MEN WORKING
&7 . ’
NO RIGHT TURN : .
o . ) ),,
DO NOT ENTER

...NO U TURN




AadossSbe .
- iy e o U )
. %
| - ) . .
. 7. - - -
. i
. /s
-
N - ) [
» " ! '
A R a !.
: 9
- : . . e,
: . . " L . ('

STREET LITERACY TEST: o ' R AP
,. Page3 ‘ . . ;‘vv- e o . . . RS

: KEEP RIGHT , i
\ . . v X ° . . N ) ‘ . . :F . .
. \ 3 , . ‘ v t - ’k - REST mA .. . '.
. . - . . - . < s '.1,:-‘-"-',1,‘—-"‘. J(, )
{ - . - e ,ﬁ{) - 1//? .
NO VACANCY. .- " T .

s -~ EXIT 100.FEET AHEAD  * R

2

, SLIPPERY WEEN WET = I
. _gw’rxoﬁ FALLING ROCKS ‘
’-‘,' L T .‘ADO‘NOTF.,‘.’NIERWIENFLO.(-)DED» D

PED"#QINQ :
' . DIVIDED HIGHHAY .
) 'DAVIS-MONTHAN AIR FORCE BAGE

- S y o
INTERNATIONAL @AN_S@%EQN REBQI;DERS
- . BLACKHAWK PLUMBING e BEECTRIC

“




. . ., . . E—.
4 o N
;& .

- STREET LITERACY TEST

i

-.'/‘,.

o géumsi:ﬁE INSURANCE AGE.ﬁCY |

' FHA-VA IOANS.

| JERRY'S MING HOUSE. .’

;

g LANDSCAPE DECORATING MATERTALS

~ .’

Cob

' SEWING MACHING REPATR \

.. RABIES CONTROL CENTER

BUDGET RENTALS =~

{
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HINTS FOR TEACHTNG READING o

1. 'Make a diutinction between teaching reading and teaching upeaking.
é; 'Reading lu an aural experience. Speech is an oral experience. .

3. ‘The aim ig fbr discrimination - not pronunciation.
"4, The student must be able to hear the differences in sounds, not
necesuarily to say them, in order to read. . .
‘ -~ L ‘a' . . \‘
5. Therefore, do not try to change.the dialect of a student. There io
no dialect in the books. The student can read juct as well with
his own pronunciation. . : ‘

to

S R €
v o \ o B




BASIC WRITING GOALS

 Ability to use cursive (script) writing clearly, iegibly, and withL

reasonable speed.
Increasing ease in the writing of numbers.

Increasing skill in the discriminating use of punctuation and capital
letters.

»

Development of sentence and parsgraph sense.

Understanding of the format (form) used in formal and informal letters.

\
Ability to use writing for the practical. needs of daily life:
Filling out an application blank; angwering want ads;\addrescing an

~ envelope or post card; writing notes, messages, and friendly letters.

.-69ﬁ‘
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| ABE WORKSHOP
Do WAYS TO TEACH smmm

Basically, there is no one way to tee.ch gpelling to & netive or non-native
English speaker, A teacher should try ex} eclectic approa.ch to tee.ching spelling.

-Orthography is 80 difficult because Englieh spelling is Middle English spelling,

_the sounds of English changed after pr:.nting beca . popule.r,'but the apelling
remained the seme, '

For ESL students;. la.nguage interference cauges systemetic spelling errors tha.t
are phonclogical in origin, For example, a Spanich upeeker will spell & vowel
eccording to how he spells tha.t sound in his own language, i.e. Spanish speakers
may spell “beat" b:t ‘

)
I3
o

’

ESI»-rela.ted methods

- ls Make the ‘student aware of the different Eng],:j.sh spellings for the Spe.nish
sound /i/, - Have him memorize examples, ‘
Teaching spelling through dictation of memorized dialogue is effective, .
The teacher corrects the misspelled words and makes a list of the misspelled

. words at the bottom.of the page. Have the student make up his own list
of misspelled words e.nd test him on it regulerly. v

2. I'honics Approach to spe’lling. ' .
-~ . The phonics program System for Success has spelling and reeding pa.rts which
‘have been designed to reinforce each other. 'me student who is learning to . .
read ix also leerning to spell and vice versa, '
'Each spelling exercise covers phonic families that are already known. :
Students have learned t¢ read by the alphabetic principle (consimtentl;r
* gpelled sound families), and they learn to spell in the same way.
. &. Introduce-the words as members of families and by learning-to spell
several members of a family, the student learns to spell &1l the members.
This is the reason for. the organization of each spelling exercisge,
b, In Part 1, read first the family sound, and then some examples of words
' in the family., Finally, ask the students to spell another member of
the family ie, 'The first femily ia ~ess, 88 in Boss and mess; now
spell less." .
¢, Part 2 the satudent spells dicteted words, and in Part 3 he spel:ls
~dictated sentences, . )

©

3. Pext Approach,,.BEnglish Sounds a.nd Their @ellix_xg
This book introduces corrsspondences existing between English sounds and

" English spelli. atterns, The lessons present the vowel sounds on by one,

) a.long_- with systematical y selected consonant sounds, and show how each sound
or combination of sounds is usually spelled in English words. Words with
irregular spellings are -introduced gradually.

In a.dd:ltion to introducing, illustration, a.ngillustration, and explaining
sounds® and ‘spelling patterns, each lesson offers practice in hearing, saying,
reading and writing words that contain the sounds and letters combinations
-+ featured in that lesson or in earlier lessons.
. The text offers the greatést of help'‘to students who are just beginning to .
learn English, Explanations and directions are on each left~-hand page.
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a. Teach beginning consonants first. dog.

PHONICS

‘Start out teaching iriitlal consonatits. f[hey are ‘easier to. lea.rxi

can figure out -a word better with consonants ﬁhan with yowels.
. . 7 N ) .

. e 'Ef’ a
SN : : 7.1 -ph nt

o

b, Teach ?InaI consonants second., - dog L

. There is no need to teachsmedials because there are no medial
.consonants in a syllable.

Then teach blends of speech sounds, like "el" or "bl" (also called
clusters). These are clusters of gpeech sounds, not letters. "Sh

is a digraph - 2 or 3 letters for one apeech <~ound

some elusters | . ;' . some digrapbs
el opr  ° th pn
C st sk . . - , th = bbb
sp er ' - ch tt

Ctr oser v : ng 11.'

Now teach vowelu. o

Linguists disagree on the number of vowels there are in English.
interpretation is the following' o -

I ,L € e ae'a >22 u Yy °
diphthonga ' . -
8y ey oy ,aw ow

/

Anothér, used b& many reading teachers, ic the following:

Neme symbol & e 1 o u %
macren - “ate - eel ice open use ooze
breve At - at Ed it ox . us book
circumflex A - air . , or urge ‘
dieresis ™ s arm ‘ B

[y
o

..

You -

11

One
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Phonlc“ R T . e )
Page 2 : o S B .
TIPS' If you want the student to hear a sound, use one which startu the - : ) -

word and is not followed by & -nasal. (which sometlmeu distorts the sound).
‘Oné-syllable words are best. It's bes to\have the student pick hic own
words (if she/he is meking a chart). e/he will remember them better.

o . ' VOWEL, SPEECH SOUND LABEits

1.’ long vowel -= There is more tension in the upeeCh mechanism, It ic
almost a diphthong (not in Texan or Tennesseean). * It has a complex .

: nucleus; exemple, "ai." ILinguistg say it ic a dipHithong; but it -
v , dependu on the dialect as to whether it is or not.
) mate : seet '

~ N v

2. chort vowel -- There is 153; tenbioh."It’has<e simple nucleus,
mat ‘ -set_‘ o

3."diphtheng -~ one phoneme but twe nucleii. In reading T and @ are
. labeled long vowels, even though linguistically speak1np, they are

diphthongo.
R ' : . ow
B . ,‘ ‘ (oil) (out)
L, schwa -- a vooalic "peeoh sound whioh hao very little stress. (symbol ©) G

ago ' sanity : ‘ .  2‘ e

]
agent i cghply

5. "voecalic.r" ~- an "r" that ic a vowel.

“example: occurs at’ the end of her; fir, word occurc at the beginning
o A .. of irk, earth. "In "stork", the "o" is the vowel and the
N C o "y .cutc it off.

' In."her" or "irk", the "r" is part of the vowel.




Phonics e L ‘ . _ -
 Page 3 e - X .
S SPELLING CLUES OR OR’.H{OGRAHIIC CLUES | R
6. a. "f-control" ~= The, "r" influences the vowel that precedeu it and
keeps 1t from being pronounced as either a long or short cound.
. ("Vocalic-r" does not inflience ‘the sound. It becomes part of . l .
.o the sound). ;

"pocontrol" is a spelling clue to the pronunciation of the vowel "
which precedes 1t. "Vocalic r" is a vowel phoneme. ‘ _ L

) < example: store ’ o U !
b, "1-coﬁ¥rol"_ ‘example:  all o v,; ’
¢, “w—control"'\ example. awe, awful

v . .ot

7. vowel digrgphu - two adjoining ‘vowel 1etter" vhich repfesehtvd oinglé .

. speech sound.- ° i _ ‘ -, ) o
exemple:. ea = & in read . o | . ) )
f ‘ ~ee = e in geed . . . . :
[ o oa = o in Ioaf - o : .
2 > 3 . ) 7.’ . ) .
oo T CLVE: lst vowel is -long™ . ' SR S
' ‘ ond vowel ig5 silent - : L
_ s e , ) |
8. incontinuwous digraph - . T - o

exemple: = .a-e as ih rate, game
. 2 i-e a5 in dime !
-o-e,as in rdbg

1ot vowel ic long -~ "e" iy cilent
short vowels long vowelu + oilent "e"
spin ‘ - . gpine
fat ‘ ." =" " fate .

PIP:  Tell the studentu at the beginning that it works, but there
are exceptions. - .

@
.
’

example- + come, come, gone_ )
(They uced'to be bronounced° com, som, gon) .




. : ._:; i : B
L ;_ bl P s - “~ ' L o _ '
- - o - . ) '°‘! 3
T e ' . 2 |
- Phonigs. 8 \ R 1 L - . ¢
Page l{‘ . :.’ . . ) ) ../" . - R
L ‘ < - . - \ : . . vt‘ '
9.2 ,"hard"" and "soft" ¢ and. oS : ' ,
When "e" or "g" is follOWed by 1, ey Or y, it is usually soft When "¢
. or "g"'is followed by 0, a, or u," it: is usually hard, ' When "c" or "g"
—‘-1s part of .a blend or cluster 1t is hard . .
L exaxpples:' " hardc &g soft c &g blend
Lo “cat " . -ecity . clean . - o,
L * T ecut cent crow N .
) " H““ got “gym grass 7
It ‘is. usually too ha:rd to teach a.ny other rules except of syllab:Lcat:Lon.
LIf the student cannot get it == for,get it.. 4 . *
s LI . -
S ’ RUI.Es OF SYLLABICATION Do .
Sylla'bles are speech units’ wh:.ch ared countablembu,t not segmenta'ble. Thefw are -
, phonolog:ucal d1V1szLons of wo‘rds. R :
o . ‘ N . “ .,'
.- In the word "fa.tal" the diviwsion is somewhere in the g but sfor the purpose
of providing spelling. dlues whq_ch are useful in pred:Lct:Lng pronu.nclatlon, we o
draw arb:Ltrary lines, - . . K ° ‘
L1, , open syllable = a. syllable Wthh ends 1n a vowel (usually long) ;
! e}g%mples- to/tal . . :) ' , g g B
Ry Ay - LI
" 2.. closed sylla.bl -2 g syllable which ends in a consonant (The vowel
R .o _ o ds usually sh /‘t) ™ L e K
& ') ' ° . - . 4 - . ' P
. - . . R 'Q v
R examples ham/per / T N o . L
. bas/ket L - g , .- LA ) S ‘ 1'/‘_
o \»\% “ ‘r . .} . “,:1« ) .‘ .
3. With di grap, 5 teach i€ this Way - P et I
. » N v, ", .
‘bush/el rab‘o/lt - g . ' § _ AT
‘The short vowel is first C " .
Y b When a%ord ends in "le",- :bhe precedlng consonant goes vr.Lth“ it.
B ﬁ‘ cot ‘n i I L 5 -'l‘
examPle : ru/ble . _ . L
v v é' *'But nevei' ;pllt a dlgre.ph L . ¢ -
. -‘ ’ ', ' bf:t ~ I
N L 4examnle ) rubb/le S L ;
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