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-NEW-ZEALAND ASSOpIATION-FOR-COMUNITY EDUCATION

Preface.

The papers published in this book represent those presented at the second
Seminar held by the New Zealand Association for Community Education. We

have to thank the Centre for Continuing Eclucation, one of our members, for
assistance in the production of the series otherwise the cost and delay
would be prohibitive.

The Association is fortunate also in that a panel of speakers and experts
in their own fields have made themselves available for the Seminar and
written the papers published in this third series on Community Education.
The topic this time is 'Surveying for Community Needs in Community Educa-
tion' and is aimed at bringing together peoplekwho have been innovating
Survey techniques and methods in the general field of Community Education
In this way it is hoped the Association will make available, on a wider
scale throughout New Zealand, the information and knowledge gained by thefew
/Cpinovatorsv who have devised their own methods in surveying the various
ommunities at differing levels.

It is intended to' follow this series with another each year and probably
the first will be ,in the field of 'programming' from the results of
surveys.

Editor' : Richard Bedggood
Presidents
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Initiating Community Education

Who Does- It and How

D R Thurlow

It is generally recognised that our modern and rapidly

changing wor -= n.. .-n...: on eo le that were
unheard of a generation ago. This demand covers every
aspect of -fife -
recreational. We hear that our technological based
society requires that workers will need to be'retrained,
and skills upgraded - we hear that there is to .be more

leisure time, longer holidays.and shorter workihg time -

we hear that people'are becoming more socially aware,
more interested in aspects of life and of the world
beyond their immediate interests and environment. All
these highlight the need for action beyond what have
been regarded as the normal educational processes. It is

now recognised that education is a continuing life-long
process and a right for every citizen. Our traditional
forms of education can no longer meet the needs of the
citizenry - there is insufficient room or flexibility
within the existing structure to allow for the changes
that must come. Certainly much has always been done. The
universities have long had their extension departments,
the WEA has always been a force and our secondary schools
have provided a tremendous diversity of activity thrcitigh
their evening classes. But this is no longer enough for
the modern world and the type of society it produces.

A large proportion of the people in any given community
have always been able to find their satisfactions within
the community as it exists. They have been so motivated
as to have been always able to ogganise themselves to

make use of existing facilities and institutions. It is

the heavy proportion of people who are not sO motivated
to help themselves that should be our greateat concern.

We are told these days that it is the middle-class
standards and mores of our society that drive the wedge

.
between our people - widening the gap between socio-
economic groups and groups of differing ethnic origins.
For the most part it has been these middle-class groups
that have taken advantage of what has been offering in
our institutions in terms extended education, whether
for vocational, cultural or recreational purposes. .I
submit therefore that any extension, any growth, in the
extent or diversity of what can be provided - from what-
ever source - in the field of community education must

be of necessity aimed at that aection of the community
that traditionally has been reluctant to participate or
unable to motivate themselves to grasp the opportunities
available. Certainly let the self-activating section of

6
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the community enjoy the advantages of any aspects of
extended community education that are available - but
let us be quite certain that we are taking the Others
along with us. Don't let the wedge drive us further

..apart. 'Surely the whole object of the exercise is to
improve the quality of life of all within the community.

e-eannothave-a-ge-neral improvement that-af-feeta
.every section of the citizenry we merely widen the gaps
- betWeen the -90.aves11 -dhd- the-lrhave-nots and the "-will O
and the "will-nots". Therefore, I contend, we must
consciously and deliberately aim much of our endeavour
in community educatión at that section, who by reasons
of apathy, diffidence or downright idleness, cannot and
will not be bothered to involve themselves. I recommend
then, that there has to be conscious recognition of a
need for unequal treatment - according to the socio-
economic, ethnic and social composition of any locality.
To put it crudely, I see no point in providing facilities
in the eastern suburbs while areas such as Otarau
Mangere and the like have little if anything. We simply
widen the gap.

Having established that-there is a need fora widening
of the provision of community education generally and
having established 'also that there are areas *here the
need is greater than in other areas, to whom do we turn

ifor leadership in the initiation of suitable programmes.
The Government surely must take the greatest share of
the responsibility. Our central government has, over
the years, made itself responsible for the education of
the community, the social welfare, the health, the
administration of justice, for law and order - in fact
almost every aspect of the lives of all the community
are covered by the umbrella of our central government.
They also collect the taxes that provide for the needs.
phe single aspect of government provision that affects
every member of society is education. But should the
Education Vote be expected to make all the provision
from its usual sources? I contend that if our society
requires provision of community-type education for all
its members there should be extraordinary provision made
over and above the normal. It is logical to use our
schools and other educational facilities because they
appear in every community and have already been provided
from public funds. But to expect our schools to offer
community programmes for the benefit of all members of a
particular community without special provision is hat
realistic. At present they are just not geared for it.

To what extent should other gOvernment agencies make
their resources available? Surely the general improve--
ment in "quality of life" that it is hoped extended
community education will bring has implications for
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health, social welfare, law and order, justice and so on.

To what extent should local 'bodies contribute to the
welfare of their communities in this respect? They
strike rates for the provision of roads, 'parks, libraries,

etc, to provide for the interest of citizens. Should they
mait,Also holttanie-Ilmived in -community education.

aolti much can be done by man-government social-agenoleaT
service clubs, sports and cultural associations? Where
do they get their resources to support their work.

What can be done by individuals of good intent and how
can they be supported?

Already there is much action and plenty of precedent.
Apart'from the traditional institutions which have bourne
the brunt of community-type education over the years,
namely the WEA, the'university extension, the secondary
evening class system, who should be involved?. There-is
a vast need matched by a fund of goodwill and resources.
What is needed is leadership and a massive effort of
co-ordination. As I see it we have reached the stage
where we are in danger of fragmenting our resources
unless a conscious effort is made to capitalise on the
interest and goodwill of those who see the role of
community education as of major importance for the
future. Co-ordination of effort surely.is the answer or

we will be condemned to watch those whose need is great-

est slip between our fingers through fragmentation of
the goodwill and resources 'that exist.

The government through the education department has
already given a lead. It has appointed senior officers
to guide and develop community education by whatever

means seem appropriate. It has set up pilot schemes to

assess the needs of a variety of communities through the

local schools. It is establishing new forms of
institutions to take a greater variety of education to
thp people. It is giving financial support to organisat-
ions providing for sport and recreation. It is exploring
the possibilities of partnerships between central and
local government in providing facilities and the
personnel' to promote their use.

Local bodies have long beep in the act. They appoint
trained officers to give guidance and encouragement,
they build facilities for the social, recreational and
cultural benefit of their people. Auckland City Council
is exploring ways and means of co-operating with schools

to provide facilities over and above those normally
available. Hamilton City Council is eager to provide
finance to support any developments of a community

8
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nature based on schools, Manukau City has committed itself
to a partnership with government in Mangere, and so on.

The University Centre for Continuing Education is provid -.
ing all the activity its resources will allow.

The National Council for Adult Education hopes to extend
it-s

The COMbineT0hurches are keen to co-operate with schools
by providing facilities from their resources for the
general use of the community.

Individual schools such as Freyberg have been in on the
act for years, struggling to provide'until recently from
its own and the local community's resources.

A great deal is being attempted on every hand. This
Association is bringing together interested parties to
4'urther the concept and to advise and guide and to keep
the needs before the public. But how effective is all
this effort, this goodwill, this expertise going to be
if it is not co-ordinated and not backed up with
financial resources.

Which brings us to the basic and fundamental question-who
pays for it,all?

Here in New Zealand there are limitations to the sources
of funds. Our central government is committed to provide
for the manifold needs of the whole country with what it
can extract from the taxpayer's pocket. Our local bodies
are committed to provide for its citizens with what it
can extract from the ratepayer's pocket. Local
associations and agencies endeavour.to provide their
services with what they can extract from individual's
pockets in the street and at the door. And if an
individual happens to be a user and participator he
invariably pays again for the privilege. So ultimately
the money all comes from the one source - the citizen's
pocket. Cannot this also be the subject of an exercise
in co-ordination? If we really mean what we say abott
community education being the answer,to many of our
socal ills, our mental health and our physical well-
being, should there not be a massive injection of public
money into the system that controls it - over and above
that needed for the traditional,forms of education we
provide. We have so many valuable 'resources that could
be much more heavily used for the common gpod. All we
need is the wherewithal to use them to the fullest
possible extent. What about a specific tax for the purpose
- or a fixed percentage of the rapidly accumulating
superannuation fund?

SA
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If we have established that our society generally needs
the boost that we feel community education could give it,
and having dabbled in the question of who is going to
pay for it all, we should probably now take a brief look
at how we are going to ascertain what any particular
community sees as its greatest needs.

No tw-o-o-oramugaiiie-s-a-r-e-t-h-e-same-so-t-liejneea,s-tein
a community will differ, probably quite widely, with those
felt in a neighbouring community with a different growth
pattern, socio-economic structure or ethnic grouping.
We are to hear later today aboutthe question of survey-
ing for needs so I will leave that to the experts. My
plea is for consultation a-Cevery level on the wid.st
possible basis. And even this can be quite inadequate.
Perhaps the intelligent trained observer is in the best
position to assess needs. He sees poor living conditions,
neglected health,wasted resources, drunkenessneglected
children, etc, and knows that a well-directed community
programme could help in many ways. Doctors see suburban
neurosis that could respond to a more positive and better
motivated way of life, and so on.

I am convinced that many of those who middle-class
observers see as being in considerable need are totally
unconscious of needing anything. I can imagine trying to
persuade any one earning several hundred dollars a week
for the, minimum expenditure of skills or energy that
-several hours in the tavern eaah day, frequent visits to
the TAB, a low rent State house and wife who look after
his bodily needs,.several children to bear witness to
his paternity Potential, etc, has any needs at all that
he can recognise himself. Some of you might consider
that I am a prime ca e for psychiatric treatment, but
frankly I don't feel e need for it - yet! It is the
recognition of self-ne ds within the people themselves
that provide us with t e greatest challenge. How do we
show people that than an better their condition, live
happier lives, fulfil la nt ambitions, use latent
talents and uplift their quality of life", when they
are happy in their ignorance. We certainly cannot tell
them - few would listen.

Perhaps our best chance is to provide a wide range of
activities that can touch every aspect of their lives.
If we can provide educational, cultural, recreational
and social opportunities for every e and condition of
people and provide them in t warm an welcoming
atmosphere we may eventu lly be succe sful. Whatever
we provide has got to b seen and felt to be better
than that which they are currently enjoying. Any attempt
to thrust education and culture down anyone's throat
is doomed to failure - it always has been. If we can



provide, on the other hand, a situation where even the
most reluctant participant can see and feel the satisfact-
ion of others in their participation, we will ultimately
awaken some latent talents, activate some social conscious-
ness and expose some detpseated and unrecognised needs.
Once this is done the battle will be on and once the -
breakthrough comes in any grout, b- it family or gang, the

Howevtr good the proviSion we make, however handsome the
facilities we provide, however much money we pour in and
however hard we work, we are not going to get results
overnight. May be we will have to wait a whole generation
or more to see positive wide-zanging results, but that
doesn't mean that we shouldn't get started now. The sooner
we start the better chance our grandchildren will have
to lead full and happy lives.

How hard we are going to have to search for the right
people to lead our programmes. The initiators, the
motivators, the activitors are going to need: to be very
special people. But we know we have them, becalise our
rather feeble early beginnings in these fields have
revealed that there is always someone with the will and
spirit as well as the capability to give the leadership
needed.

Our society needs all that mmunity education 'can give
it whether it be in upgradinfL of our skills, learning
new ones, making profitable use of our Ieisuretraising
the, standards of our physipal and mental health, apprec,
iating our heritage and our culture, preserving our
environment, improving our personal relationships - every
field of .human life can benefit and we are priyileged to
be in An this rennaisance.

Our greatest obligation,to those td live among is to
prepare.thet.to understand and to deal effectively with
the world in which we all must live and not with the
world we have known.or the world we may personally prefer
to-he:Ye.
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METHODOLOGICAL CONSIDERATIONS IN COMMUNITY SURVEYS

DESIGN OF COMMUNITY SURVEYS

The purpose of surveys can be either:-

Descrialys. _In this case only _a description of the existing state'of

affairs is being attempted i.e, what iclffe-exiSling size of the-pop,

ulation, age structure etc..

(b). Explanatory. This is where specific hypotheses are being testedcon-
sequently it is the influence of one variable upon another that is at

the centre of the survey. i.e. effect of income level dpontousing

choice/location.

The construction of a community survey of either type consists of carrying .

out a series of steps in a logical sequence.

(a) Definition Hof the problem to be investigated - i.e.ln this case the

delineation of the-community to be studied.

(b) Establishment orthe investigational categories. From the agreed list

it can be seen there are two types: -

1. Factilal - Population structure, age structure, occupational

composition, house type, migration, length of residence, kin-
.

ship.

2. Attitude/Opinion data - conflict/stability, focal points.

(c). Collection of basic data on the community, from "official" statistics.

1. Population, age, occupational, migration. Data on these.topics

can be obtained from :-

(i) Census of population, Regional. Volumes, Migration tables

and Economic Activity tables.

(ii) New Zealand Official Yearbook.

(iii)Electoralgegisters - for data on changes between registrations

2. Background data on "focal" points from local documentary sources
e.g. newspapers, parish magazines etc.

Also valuable here are key informants - incumbents, landlords,
local. councillors, Community Workers.

Having done this we are in a better position to determine the areas

where fresh information is required.

From the 'list' of investigational categories: kinship, neJghbour

relations, stability, conflicts could require data collection.

10
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This leads to the fourth stage - that of sample design..
,

(d) Sam . First have to decide whether,the relevant population is
in ivi uals or households.

Can be either be done%by :-

1. Simple random sampling by random numbers.
2. Systematic sampling by taking every nth household/individual

(e.g. every 10th).from a list of the population. Usual lists
in community surveys are the Electoral Register and the rating
lists.

Note on sample size.

-As the size of the sample increases the error of the estimate that you make
from the sample to the population decreases. So the choice of sample size
has to be determindd by the degree of accuracy required together with time
and resources available.

3. Quota Sampling. Not very accurate due to bias in the compilation
of the sample by the interviewers.

(e) Data Collection., Having clearly defined the problem to be investigated,
erected the investigational categories and constructed; where necessary,
a sample, we can; proceed, to consider the various methods of data collec-
tion. Data can be collected in a number of different ways::-.

1. Observation.

2. Documentary Analysis

3. Social; Surveys

(Only including here those likely to be used in the Community study)

(f) Observation., Observation can be either participant or non- pAticipant. -

Most usual is by a participant who records systematically his observations
(e.g. on a diary type recording sheet).

Observation has a number of problems:-

1. LiTriitation of our senses in, that we cannot serve the whole of
'any situation, hence we abslact and ofteh.dis ort.

2. Observation and classification tend to be done one and the same
time, so that we tend-to use phenomena as an example. of a type that
we have previously classified i.e. one student looks like adother'ettc.

3. Interaction between the observed/observer. This reactivity between
the obterver and those he is observing can lead to modification of.

the situation under study. In some cases the observers have become

so involved that they have Initiated changes,___

ii
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In he 'keeping of the diaries what is being attempted f is a piece of

obs vatibp therefore in the classifications that we make care should

be taken to guard againSt 'instant classifications'.

(g) Social Surveys. Here there can be a number of different types depend- ,

ing upon the degree to which the questions and response categories are

structured. Because of the structuring of the questions the formulation

of 9uestions becomes of crucial importance. The following points should

be noted:-

1. No unnecessary questions.
2. Questions should not assume knowledge but should first establish the

informant's level of knowledge.
. -Questions should be simple, clear, and unambiguous and should only

ask one thing at a time.
4. Questions which are emotionally or value laden should be avoided.

$.?
The sequence of questions should be devised to assist-the mainten-

ance of the interest of the respondent.

6. Sensitive questions best in the middle - i.e. asked after rapport
established.Classificatory questions best at the end.

T. Questions which condition the response should not normally be used.

Most common types are those which:-

(i) lead the respondent;
(ii) Make presumptions about his behavioUr/attitudes;

(iii) ask hypothetical questions.

8. It is necessary to decide whether to ask quetions in a generalised

or personalised form.°
9. Care has to be taken when gathering information abou periodic be-

haviour (e.g: over a'week.or month).
10. Questions requiring memory or recall. of events can often be unreliable.

The problem of producing good clear questions is onsiderable, there --

fore a questionaire /interview schedule should alwa s be tested on a

friend/colleague etc prior to its use on the population to be invet-

igated.

DATA ANALYSIS

(a) Once the data has been collected from the various sources it is necessary

to treat it to a common/standardised method of analysis. The first task

is to check the survey data for:-

1. Completeness - i.e.. all questions have been fully answered.

2. Calculate response rate.

Having done this it is necessary to consider the survey data as a whole

rather'than just analyse each question separately but be continually

looking for the interrelations.and interconnections of the answers. .

Also be looking at the ways in which the survey data and the background

data from the official statistics and the local documentary data comp-

, lement each other.
1 2

ti



TO

(b) Analysis steps

1.- With survey data the first step would be to count up the answers to
each qUestion and establish frequencies of response.

. This would lead to an exploration of the data in relation' to key
variables which are considered to have an effect upon behaviour within
the locality. Obvious ones are age, sex, family status, occupation'
and length of residence. By this means the data can be fully explordd.

(c) Presentation of Data. The most common ways of representing data are by
figures, graphs and tablet.

1. Figures

(i). Pie chart. This consists of a circle divided into segments with
each "segment representing a proportion of the total

a = owner/occupiers; b = private tenants
c = council tenants

e.g.tO show the occupancy structure of housing in a.locality

Picto ram. This is where a series of pictures is used representing
the subjects - e.g. patterns of migration

Migration In , where each 2 = 10 people.
Migration Out X X

(iii) Line,graph. Useful for showing population trends

population size

ears

(iv) Bar chart. Here the bars represent the proportion of the pop=
ulation within a given category. This is particularly useful for
population structure

Male Female

age
-----/ groups

2. Tables. Tables are the most successful wf of portraying information with a,
high degree of accuracy. There are three types of table:



(i) UnivariAte. This is where only one variable is tabulated at'A time:

e.g..Age Age groups Numbers

0 - 9.9 10

10 -19.9 20

20 -29.9 40

Principles of Table Construction

(ia) Units in the left hand column must be mutually exclusive.
(ib) Tabulation must have internal logic and:Order, 1.e. beginning with

the smallest value and moving to the largest..
(ic) Choice of class-intervals. It is usual to do this by:-

(a) Establishing an array - i.e. setting out highest/lowes,t
valDes, then finding the range_and then determine the number
of categories taking these two factors into account:

(b) Intervals should be uniform.

(c) Limits clearly specified.

(ii) Bivariate - Multivariate. This is where two or moreNartables are inter-
related together, e.g. age and marital. status (two variables) or. age, sex
and marital status (three variables).

(iii) Contingency table.. This is one that shows the association between two
'qualitative attributes often 2x2 table, usually not more than 5x5.

e.g. Established
Resident

Newcomer

Participant Non-participant

12 1 13

,
..

1 12 - 13

p-

13 .13 26

The table has case study value as it helps identify the 'normal' i,e. expected
pattern - established resident/participant in locality and the deviant cases.
This points to where attention should be concentrated in future investigation.

Whenever using tables. it must always be made clear what they refer to and how
the totals -are arrived at, whether they are:-

(iiia) The total population- within a defined locality under study,

(iiib) Total s'am'ple including non-respondents.

(iiic) Total replying to the particular question.

(iiid), Total Number of respondents.



The analysis of data, therefdre, equires the careful tabulation of the various

types of Aata in order to examine the relationship between the various parts of
the locality - i.e. population, Musing, occupations, participation in activities
etc. This will'enable the identi ication of current patterns of activity And the
nature; of the active pdpulation,,hence highlight areas of defidency and need.

B.N. Smith and. D.C. Thorns

* * * * * * * *s*.* * *
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THE. STRUCTURE, FORMATION AND ANALYSIS

OF_ SOCIOLOGICAL. SURVEYS
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SURVEYING FOR UNIVERSITY COMMUNITY EDUCATION

Richard Bedggood

Introd action As early as the late forties some of us in New Zealand were

aware the "development overseas and in New Zealand of the concept of

Community Centres and Community Education as an important area of develop-

ment i education for the future. I was.personally involved in writing

papers for the then young National Council of PTA Federations annual con-

ference$ on this general topic with the idea that we could convert people

in education to the idea that schools particularly should have a wider and

dual fu ction in the community. Submissions were also made to the Currie

Commiss 'on of Education making a strong case for the widening of the function

of the hool incorporating the concept of the "Park School" idea and the

"Commun ty School ". The PTA Associations were in effect early adult education

self-ed sating groups using the school for their. meetings and discussions on
educati n.

The UniVre sities have only recently become involved in the-Community Educa-

tion con pt and while all run programmes involving community classes,

seminars,and certificate courses, only one has a formalised section of its

printed Programme designated as "Community Education" with a supervisor in

charge. 'Other sections of the work have been run under certificate programmes

and continuing and adult education supervisors so that Orin all at one
University in particular a wide programme is in fact in *ration. Profes-

sional courses for teachers interested also in community education have been

held and vre being developed still further.3

Overseas,OUniversities have been involve ch earlier in the role of pro-

vidtng for the development of Community Educa n, particularly in the North

American Continent. In Europe there has been less emphasis on this concept

although certain school districts have developed schools for Community Educa-

tion and indeed in England some very early schools existed-in the thirties as

they did tn New Zealand. The Leicester Community Schools are well developed

and elsewhere in England as in Lancashire also, but the Universities have been

less involved in the theory, practice and training of Community Educators.

"The period of the fifties, sixties and early seventies brought the American

Universities into direct contact with the community education concept; Not

only have Regional University Centres, Cooperating University Centres'and the

National Centte of Community Education emphasised the training of leaders and

disseminatiop of the idea, but the professional literature and the-work of

professional associations have brought a more general awareness of the concept

of community education to the top levels of educational intellectualism. What

will grow out of this association is yet to.be determined. Professors in the

Colleges of Education in practically all American universities are aware of the

concept as increasingly influential; many of them are increasjngly interested

in the community education process and are becoming acquaigtO with various

programmes of community education."4
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I was able myself to meet Directors of some of the American Community
Education Centres at the recent second International. Conference of Com-.
munity Educators at El Paso when I found that there was:a National Centre
as mentioned above and also fifteen University and other centres for COM-1-,
.munity Education and sixty-four University and other cooperating centres
all involved in developing Community Education. The Universities have
certainly become involved thoroughly in Community EducatiOn in the U.S.A.
With the formation of the New Zealand Association for Community Education
and the involvement of some University staff members it is to be hoped that
they will concern themselves with this important development for the good of
the New Zealand Community.

The Research Role of the University Social change and social pressures that
are causing communities and schools to innovate new forms of Community. Educa-
tion are causing Universities to he more outward looking and to consider the
needs of the Community surrounding the University. This outreach into the
community was shown in the "Wisconsin idea" of some twenty or more years ago
when the University of Wisconsin declared the boundary of the. State as the
boundary of the campus particularly for the development of University Exten-
sion and general adult programmes. New Zealand Universities have generally
accepted boundaries but mainly for the recruitment of .undergraduate students
and only belatedly as an extended area of concern to the University in deal-
ing with extra-mural and correspondence students.

The University has however recognised research as a chief concern of-the
University but again mainly on campus and very seldom in regard to the, off
campus and adult community. Only one University has had an appointment of
a fulltime researcher and that proved very valuable in that'several large
surveys were taken which gave us some indication of the needs and clientele
of that University area. The results of this survey are mentioned again
later.

Auckland University has,conducted several surveys over the years to discover
its likely students and-to assess the background of those students and their
needs. These are again indicated below.' At present one temporary lecturer
is again doing some research into the programme of the Centre for Continuing
Education.

More recently-growing interest in the community towards continuing and com-
munity education; greater interest by taxpayers in the role of the university
and minorities with their growing demands have made the Universities here and
overseas apprecia0 their real communities in a democracy. The needs and
expectations of thkpeople are being made known to the University authorities
and these.are bein-Omet more and more by the Community Education programme of
*the Centre for ContinuMg Education at each University.

The reappraisal of tertiary educationand its broader functions by the persons
who support and employ the graduates or product of these institutions is be-
coming more evident. In order to satisfy these demands Universities will need
to sample'and research the demands in.order to develop adeouate and relevant
programmes. Thus there is a growing demand for general courses, credit courses
in certificate studies and professional continuing education. Research and
surveys will further point up the needs and delineate the programmes offered.
This is a University function acceptable to academics.

'120
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Ear er Surve s In research, surveys fall under the heading of deScriptive
re -.rch w is usually includes

(1 Survey studies
(2 Interrelationship studies
(3 Development studies

When initiating new institutions or-programmes in many fields the technique
of surveying the-field is often used. Surveys.collect data and detailed des-

criptions of existing conditions and facts with the intention of using the

information or data to support and justify prevailing programmes and prac-
tices or perhaps to assist in making more relevant plans for improving the

social, educational or economic conditions or processes. Initiation of com-

munity education therefore quite appropriately' uses the survey technique in

some form. Several have already been used successfully in New Zealand and

we will hear mor.e of them later.

Surveys may be broad in scope involving A national sample as with intelligence

testing. More commonly they involve a restricted'area of a local authority
or institution and perhaps a restricted sample of that area as a pilot survey

or as a survey of a selected sampling of the whole area or community. Data

may be collected from a large number of related factors or just g few items

of enquiry. The nature of the problem will decide the extent-of the survey.

"The community wide survey is one of the keys to Community Education. It

is the tool which enables all citizens to make their wants and, eeds known

and it is the tool which arouses the interest of. the peopre,"5,

The effects of a survey are wider than just the limited intentions of the
survey. Information is gathered on survey topics but much more is offered;
resource persons are discovered and the public is stimulated educationally.
Important facets and items of Community education are discovered and the-
survey becomes an integral part of the whole process. There is 'grass roots'
invoivement of the teachers, parents and students and this is a basic in-
gredient of Community Education.

A.B. Thompson'sLIKLIa45 A.B. Thompson was a Senior Lecturer on the
staff of the Education Department, Auckland University and I had the pleasure
of being a student under him in the early World War 2, years. He was cOmmision--
ed to write the book "Adult Education in New Zealand" folowing a Conference
on Adult Education in Christchurch-in 1944, when pre-school education was also
disucssed and development took place in these two.extensions of education.

A.B. Thompson conducted a survey at. the time and assembled the records of the
W.E.A. and other'institutions as a basis for his book, also to predict the pos-
tible future of Adult Education both in organisation and the provision Of pro-
grammes 'to 9e various groups needing further or adult education. ~

He states that entry to the University for adults could be by taking lecturet

for Certificate's of Proficiency or by lisitening to Tutorials from University
lecturers. After the age of 21 years adults could enter the University on
degree programmes with a provisional matriculation. Apart from the University
was the voluntary Association the Workers Educational Association, set up
1913 by visitors from Australia.
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Part-time study was also possible as the Universities 'ran repeat time-tables
or put lectures on late afternoon and evening. Thus about two thirds of the
students were part-timers until recently when restrictions were placed on
part-time study. This is being reversed lately due to the fall off in students
and shortage of finance.

The ea-Hy lecture programmes of the Universities and the W.E.A. were broadly
based and offered widely so were in a true serise community based and could be
designated community Education in the best sense of the term. The,WEA was tied
to the University by a common Council with representatives and a Tutorial
Committee. These were associated nationally by a CoOncil of Adult Education
(See diagram).

Thompson's survey and data are purely descriptive of the classes in existence
and the records shown at the time indicate the number involved; the sampling
of sexes, vocational groups and educational background. It showed in the main
what students were like at the time and indicated their needs as shown by the
class topics indicated. The process of selection of topics came mainly through
the student representation on the Committees and feeqback from the classes throug
their Secretarie.

1. Class form and Methodoloq . Thompson's figures indicate that the main ,

form of provision was through the Tutorial class which consisted of a lecture
followed by about an equal length of discussion. In ;the early thirties,

students at these tutorials equalled 411 the students at Box course, Discussion,
and short course groups. During the War period the discussion groups grew:
Box cours&fell off but discussion courses rose andve the tutorials due largely
to war conditions and the absence of Tutors (See Table ii, Thompson) Tutorials
fell from 62.7% to 37.7% in 1943 while short courses and groups went from 47.5%
to 62.3% inh943 over a period of fourteen years (Thompson,, page 120)

2. Subject areas for Study Thompson's Table IV indicates the students taking
the variouS'subject areas in their studies. Certain trends were noticeable
over the period the, survey was taken from 1929 to 1943. About fifty per cent
of the enrolments fell in the group literature, art music and drama. This
included a considerable number of box course groups and some very large classes
devoted to literature. The decline after 1935 is accounted for partly by the
introduction of new subjects, and partly by the diminishing popularity of the
box scheme (Thompson, p 126). There was an increase in the relative enrolment
in economics classes during the early thirties then a fall off after that. The
interest in International Affairs on the other hand grew due to the state'of
the world pre-war in the late thirties. Thus from 1926 to 1943 ThomPson shows
the following trends in subject areas :-

Sociological studies from 1.7% to 11.7%
International studies 3.2% " 26.0%
Historical studies . 15.5% " Nil

N.7. and Pacific studies 11.5% " Nil

Literature, Art, 'lusic and Drama u 39.6% " 29.1%

Philosophy and,psychology 17.5% " 16.7%

Economics and allied subjects 13.8% " 5.5%

Science 4.9% 11.0%
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Trends shown above did assist to some extent in the planning of courses
but there were other factors than just choice operating as well. ProvisiOn
of funds and the availability of lecturers were two factors present which
affected class enrolments in subject areas. (See Thompson,p.177)

3. Background of the Students

a. Occupational - 'Thompson in Table V, page 202 giyes the result of the
survey in terms of occupation of the students for 1930 and. 1939 to 1941.

On the average the percentages from the different occupation groups
were as follows - (W.E.A. Students)

..11

Manual and craft
Professional
Farmers
Office and Shop
Teachers
Domestic Duties,
other and unspecified

23.8%
8.4%
6.5%

15,9%
9,1%

36.3%

Thus we see the women students dominated the classes and groups while the
Manual and Craft students came next in attendance. In the 1944 survey of

Auckland city students 70% were women. Table VI shows the percentages in
the occupational groups among Auckland Students with office employees in
the greatest numbers at 23.2% and domestic duties at 20.3%.

b. Educational - Table VIII shows Thompson's figures for the educational

background of the students as follows -
Men Women Total

With Primary Schooling only 31.6% 14.4% 19.8%

With Primary and Night School only 12,8% 4.1% 6.9%

Primary and three years Secondary 30.1% 48.7% 43.0%

Full Secondary (four years and over) 25.5% 32.8% 30.3%

University, one or more years, included in above 17.6%

The development of educational institutions over the thirty years prior to the
war meant that about 18% of the students had attended University and 30% had
had four years or more at Secondary School and University. This would affect
the level at which the lectures could be presented. Also tt is seen that women
enjoyed more education than did the men who went to work earlier. The higher
the education the more it was realised by students that they needed to con-
tinue education.

4. Reasons for Continuing Education (Motivation)

Thompson's survey indicated in Table IX four categories for joining
classes at the time -

Men Women Total
Of use in present work 21.7% 20.6% 21.0%
To prepare for other work 24.3% 10.8% 15.3%
Leisure -time interests 36.2% 65.0% 55.4%
Other reasons 17.8% 3.6% 8.3%
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Thus we see that men in particular had expectations of improving their
work status'and earnings while women in the main joined for leisure time

'interests although present work needs were high also. When asked hoW

students heard of classes it was found that Publicit from friends ranked

highest 56%; Newspaper advertisements 20%; ra io 6%; other forms of advert-

isement 5%; through Trade Unions 2.7% (7.5% of the men). Personal publicity

was important therefore and re ating classes to work was important for the

men and,to non-work in. is or the women. Table X also showed that those

-, interested in classes we so members and interested in other educational

encies, the highest being in Public or commercial libraries (45%). The

urch came second with 26%.

If we view Thompson's surveys as a whole we find they are mainly descriptive

but that in fact they tell us a lot about the'stuaents and so can also be

based as predictive in programme building for the future. No doubt these -

factors' discovered by the survey were used by the programme builders of those

.° times.

Auckland 1951 Survey The Adult Education Council of that year'tnitiated a
survey of the classes'based largely on the survey made by Thompson in 1244
and so the result can be compared to some extent and used to show trendt'over

the years as weiras used to improve programmes in the fifties. Table 1.1951,

provides the figures, for age groups, and occupational gt'oups tn the classes

during that year. It also provides in brackets the equiValent fives from
Thomp'son's survey and the proportion of men and women in that survey figurp.
The total number of students in the survey were 406, so were evidently a i
sampling of the classes, but the basis of the. sampling is not stated.

Occupational groupings'are very much the same in both surveys

Group Auckland 1944 Auckland 1951

Unskilled 5.7% 3.4%

Skilled Trade 17.6% 9.6%

Business Egecutive 5.5% 10.3%

Office worker & shop 26.9% 20.8%

Teacher, 5.1% 7.3%

'Professional 121% 17.7%

Student 1. % 4.1 %-

Domestic Duties. 20.3% 26.3%

Men were 31% of the total
as in 1944.

Age groups when compared also

and women aere 69% of the total; very much the same

were remarkably stable -

5.2% 5.9%Under 20 years
20 - 25 13.4% 12.3%

26 - 30 14.4% 15.5%

31 - 35 18.9% 16.7%

36 - 40 10.9% 11.8%

41 - 45 11.2% 130%
46 - 50 8.7% 11 0%

51 - 55 5.7%

56 and over 10.0% 6.4%

2 4
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The 31 4o 35 year old group were the largest in both surveys.. The above
figures again, in 1951, indicated. the octupational- and age groups to be

catered for in new4programmes.

Other Data from Auckland Survey 1951 Table II lists the age and socio-
economic background of the students listing themselves as engaged in Domestic

Duties. Thompson did not give figures for this but the 1951 figures can be

read off the. Table supplied. The greatest number of them, all women, were in

the 36 to 45 years age group. Again their socio-economic grodp indicated that
29% came from Professional families, 29% from Business owner or executive fam-
ilies; 23% from skilled groups; 10% from Office Backgrounds; 2% from Unskilled
and 1% from a teacher family. Probably the Teacher should have been added to
the Professional grodp and made it the largest at 30%.

Table III indicated the Subject area they jOined with The Way to the Stars"

and "The House Today" the best attended courses -

How informed, by advertisement, Programme, Friend or Poster; and the friend 2

(35.3%) came out on top as it had in the Thompson Survey, with the programme
second (still largely the same today) 30.4%.

Whether attended previously - Year before (1- ta) or previously. 79.4% had
attended previously; 44.2% the year beforOand 55.8% previous to that Thus.:

a high proportion of the students had atOnded before, about 20% only being

new, and quite-a number had attended foeSome years. ,Thompson put TO% as the
number attending almost continuously. CA Continuing Student)

Table IV provides data on Educational Baeiground'and Pur ose (or MOtivation)

in attending. Comparable figures. from the Survey are given and can
be read from the Table. Numbers for each of the classes surveyedare also
provided to indicate differences in subjet\t areas.

Educational Background uckland 1944 Auckland,.1951 (432)

Primary School only
Night classes
Up to 3 years Secondary
Four years or more Secondary
University - One year

19.8%
6.9%
43.0%
12.7%

j 5.4%

6.7%
5.5%

37.5%
24.3%
5.7%

Two years 4.2% 5.5%'

Three years . 2.8% 5.45%

Four years or more 5.2% 9.0%

Purpose in joining class (Motivation) (448)
1'

Use in present work . 21.0% 12.,0%

Preparation for other work \ 15.3% . 10:.5%

Leisure time studies 55.4% 67.2%
Other reasons 8.3% 10.2%

Thus in educational background we see a move, as we would expect, from Primary
education only to a greater number in 1951 with Four years Secondary and Uni-
versity Education. This can be due to higher educational qualifications for
the population as a whole or a shift towards a Middle class proyision of classes
probably a little of both. It also represents a difference in the clientele



from.the 'studntsof the W.E.A., of 1944.and the students of the' post 1949
Act which gay'ePliversities-a greater part in Adult Education and from whose

classes the "1951 figures came.
Other Surveys

1. 1969 Survey of classes in the Auckland University Extension Programme.
The Data for this survey is not available. (The Questionaireis)

2. 1968 Survey of classes at three Institutions in, Wellington, conducted
by Roger Boshier, research assistant then at Victoria University Depiart-
ment of Adult Education. (Data is available) -

3. 14971 Survey of Auckland University Classes in Third Term by R. BedggOod
(Data is available).
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The Assessment of Community
Education Needs: the hasterton Study

41an C. Webster
Massey University

Two routes to the assessment of community needs may be
found in current approaches to community Oduci4TIon. .The'first,
which we may-term Democratic- Atheoretical, emphasizes what the
people want and bases decisions on what community membprs say
they or their community need! In this case, social policy is
based on perceptions and value - judgments .which must be subse
quently,translated into practical terms by social scientists,
or more often, professional educators. This approach usually
by-passes assessment and gets right on with preferred action.

The second approach, which we shail-term Theory-based-
Humane, emphasizes how 'the people are doing, as defined on
functional diMensions developed by the. social scientist and
provides principles upon which social Policy may be based.
The further-task is to get agreement on goals for action. This
approach is Moro like a physical education instructor's perform
ance asesbment.

The first air has the advantage of consensus, or at
least of implicit consent.- If you can accurately translate
what they mean by what they want, then you have a mandate. for
action. The disadvantage may be that, for lack of a diagnostic
.social science base, this approach will be an extension of
sectional assw_ptions and-valuest lacking in attention,to.the
interdenendency of Social events and the causal patterns under-
lying those events. Viithout such understandinp:, the likelihood
of seLidn:: u prorammes designed to attend to major factors is

greatly reduced:. The people will let you act, but the action is
less likely to be effective or accurate in terms of critical
factors.

The second a,)proach has the advantage of-systematie observ-
ation of the social processes which it is hoped to affect but
the disadvrntage of -beinc: deendent for its definitions and
suertions wion '.)rior -theory and technical-procedures, relatively
inaccessible to, if not incomprehensible to, most of the:7coplo.
The resultant unCerstandings may provide .a pdtential basis for
c'ction reared to the amelioration of social deficits ane the
;:roiletion of social goods. :: :o ever, in order for the social
rtcioacc r,,-,-)reach to let--.0 to setion, cor:munity values rr:ut first
be detomindel ;.o:Ja decided md defined, an6 oz)cratiour..1 Ociln-

j:Ao:lo o-.? objectives be agreed. If the new'knowledge )rodUced

0-1t) A
0
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by the social scientist isto be taken seriously, its implic-
ations and the resultant 'range of possible courses of action.
must be 'expounded by the social scientist, se as to providea
base for value judgments and social policy decisions by the
ppople.

The differences-between.the- two ,procedures may be seen .in
Figures 1(a) and 1(b). Major contrasts between the two
approaches are in (1) the -role of theory in the theory-based
approach, as the 'controlling rational touchstone,. (2) the.-
greater determining influence of institutional .norms in: the
atheoretical approacht, (3) the greater randomness of selection
criteria for leaders in he absence Of clear definitions of
both processes and goals in the atheoretical case, (4) the
relative arbitrariness o social policy in the atheoretical
model as .compared with.t e preparation of the community. w
valid knowledge and expl natory models in the theorybas d
anproach, (5) the use'os theory as the basis for prog
development in the theory -based model, .(6) the prior defin-.
ition of criteria of programme outcomes in the theory -based

model, (7) the informed involvement of the community at
two points in the theory-based model, and (8) the Tsycho-
cybernetic process of recycling of input, output and f6edback
in relation,to a continually evolving model of effectiveness
in the 'theoretical apDroach. The figure suggests that the
theory-based approach. can more responsiblyclaim to be humane,
since it uses accountable knowledgein relation to human valUes.
The atheoretical model. is superficially democratic, but in
fact is subject to all kinds Oft?isystematic.pressures and
intrusions because it haS no way of taking account of factors
influencing policy develOment! and is seldom able to demon-
strateclear goalsand acCountable methods.

Actual instances of research into community education
needs may involve features of each of the models. In most

dames, as for example the feasibility study regarding a
Northland community college, .thooretical assumptions are

implicit. While not decrying such studies, it remains valid

to hope that assumptions about such matters as the relatiOn-
ships'of home and school or about effective processes of train-

ing in human relations, would be made pcplicit before pro-
grammes are entered upon.

In brief, community education programmes depend for their
direction upon the' use of social scientific knowledge in the

service of human values. The present paper concerns an

attempt to develo.a some of that knowledge as a base for
possible community action in one region.

It was considered that thp most revealing; indicators of

socialization processes would be gained by careful study of

the adolescent population. Effects of social background
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factors on the development of adolescents would give 'a lead
to identification of critical areas of concern.

The general subject of inquiry, then, was socialization
in its socio-emotional and cognitive. dimensions. The expected
result of the study was identification of social background.'
factors influencing socialization: In, order to produce this
knowledge, definition of the major dimensions of .environmental,
social-emotional and cognitive factors would `fie neeessary.
Using data on those dimensions, assessments of the relative
weight of variables, whether predictors or outcome criteria,
could be obtained.

Research Design

The guiding principle for the study was, that, to avoid
arbitrary limitations, research should take account of the
interaction of environmental-contexttal factors with individual
charabteristics.

In other words, policy research. into community education
is multivariate research in person-environment settings.
"13ducational research is" as Tatsuoka (1969, p.740) points out,
"inherently multivariate in nature". The search for relevant
person-environment variables.demands'an "ecological psychology".
strategy (Shulman, 1970, p.376). The objective of such research
is to move toward identifying the dominant environmental vari-
ables, describing them adequately, and assessing their relative
influence. In s.o doing, broad distinctions like 'advantaged-
disadvantaged' or 'authoritarian - democratic' become unimportant,
and the focus is drawn to complex environmental and personal'
forces. (Gooch and Rellmer-Pringle, 1965.) Current thinking
on policy research is well represented by Kitchell's (1969)
list of five criteria for a research method in psychology
which ,:;ouldcontribute more efficiently to the Solution of
"our critical educational and social prOblemS".
1. Conceptualizadon or research problems, as often Ets feasible,

within the framework of person-environment systems..
2. Conceptualization of research _problems'im.multivariate

terms that accurately reflect the.cordplexity of both
personological and environmental domains.

3. Provision of annvonriate techniques for measuring critical
environmental and situational variables.that are at least
as relial?le, valid and precise as thosp techniques we now
embloy for measuring psychological variables,
Provision of methods for defining and ariessing peVson-
environment relationships that are theoretically, logically
and onerationaIly defensible.

5. Application of multivariate statistical'methods appropriate
for analyzing the data derived froffi such a research setting.
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Prominent exemplars of multivariate.methods serve to.
bring to focus two further characteristics of such methods.
Cooley and Lohnes (1971) 'argueTersUasively for a heuristic'
rather than hypothesis-testing function ofsuch research -
the discovery and refinement of constructs which may prove
theoretically fruitful. The statistics provide results
which push exploration forward, rather than - as in the
case of hypothesis-testing analyses - looking backward.

Additionally, Cooley and Lohnes (op.eit. p.6) advance
the view, that multivariate procedures have transformed
survey research since, in Cattell's words, the new. approach

"...took life's own manipulations, 'in clinical, social,
and physiological data, and.by more intricate, non-
interfering statistical finesse teased out the, causal
connections among data which could not be manipulated."

In the same connection, Lohnes referred with approval
to Flanagan's 1952 statement to the Psychometric, Society
that' psychology needs to devote a great deal of attention
to studying human beings in their natural environments.
(Lohnes, 1966).

Various workers (Mayeske, 1969; Thurston, et al.,
1970; Lohnes, 1966; Cartwright, 1969; Gibbons-Ea
Lohnes, 1969) agree on the whole that factor analysis
serves admirably to introduce order into an otherwise un-
manageable mass of facts. Furthermore, factor analysis
may be used as an exploratory device strategically preceding

re;ression'analysis to help determine what vari-
ables and measures are worth putting into a regression
analysis.

The Research Model

Questions addrebsed by .the model were of two kinds:
1. Questions about the dimensions of social background,

family influences and individual personality
2. Questions about the unique and joint effects of

home background and Detlbon,lity.on socialization/
education outcomes

While much information was analyzed by simpler count-
ing of frequencies of responses, the more complex questions
just referred to were answered By factor analysis and
re,:ression analyses. Special questions were attacked
according to the followino; theoretical model.
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Cognitive

Affective
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Home
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PEkWON-01,VIAOKLENT

INTERACTION

Abilities -Opportunitie

Needs -Condition's

Values - Requirements

CRITERIA

Cognitive

Aptitudes

Attainments

PereeptiopriL

Affective)-

Behaviours :

Traits

Interests

Pi,:mre 2: Model of Theoretical R t4pnships
Among personvironment Char4teri co and
Personality Outcomes

The arrows from- left to ri 7ht in the model renresentthe
exploratory proces of discoverilr:: relationships between the
predictor and puteemb sets. The intervenin7, box, entitled
Person-7Invironment Interaetion, re)resentH the internal process
in individuals which' is inferred Irori they ftct that the sum
of theyvredictions contributed from therson and environment
categories .tal,:ensenan.toly doe :! not equate vith the totality
of predictive -efficienebtained from lqie two sets of predict-
ors taen to!;:ether. ThiTcrlodel is adapted from on riven in
BaehMan, et J. M68). A major inference of theVripdel is
that inte7Ec7Ionsof-tie settin and of the int&Mal dynamics
of the n ali.ividu are such as to influence outcomes- in a
manner which is not attributable to the variation in either
one of the interactin.7 vLriables.

Fi':ure 3 surmarizas the hy.)othetical- effects of home
back7round, affective properties and intellective properties
on academic attainment usin; exclusive rezresbion analyses.

Examnle of exclusive analysis:
Given that
E rot al Effects) = 36.34,
A Uncorrected Intellective Bffeets) = 30.795,
B (Uncorrected Home :;nvironment .3ffeets) 5.81V,

C (Uncorrected :Personality :13ffects) = 15.01
A+B(Combined Intellective' and Home Effects) = 33.11,;.
A+C(Combined Intellective and Pemonality

Effects) t.. 34.M4
B+C(Conbined Homo and rernonality '13ffeets) = 19.680

3 6



Home
B'

'AI'
Background Intellective Ae demie

=111-operTies At abinment
4.1

Affective

Properties

E = Total Effects
A = Uncorrected Intellective Effects
B = Uncorrected Home Background Effects
C = Uncorrected Affective Effects
A' = E - (B+C) = Corrected Effects of intellective properties

independent of home background and affective
properties

B' = B - (A+C) = Corrected Effects of home background independ-
ent of intellective and affective properties

C' = E (A+B) = Corrected Effects of affective properties
independent of home background and intell7
eetive properties

D' = E - (A+B+C)= Joint effects'of home background and affective
and intellective properties

Figure 3: Summary model of exclusive analysis of
effects of home background, affective properties

and intellective properties on academie attainment

44.



Ai = Independent effects of intellective variables (-

= E (B-1-0) = 36.34 - 19:68 = 16.66%i
= Independent effects of home environment
=,E (A+C) = 36.34 - 34.38 1.96%

0' Independent: effects of personality
= E - (A+B) = 36.34 - 33.11 3.23%

D _= Joint or interaction effects, of home
environment, intellective properties
and affective properties

= E (A.'+IV+C1) = 36.34 - 21.85
Total. Intellective Effects = Independent

Intellective Efl'ects plus
Joint Effects = Al+D =- 31.15%

Total Home Environment Effects = Independent
Home Effects plus
Joint Effects = 131+D = 16.45%

Total ersonali)ty. Effects = Independent
Personality Effects plus
Joint Effects = C'+D

These are actual results of the analffses of the -influence,
of intellective predictors (aptitudes and I :of home back-
ground,(parent education, family relations, etc.), and
perbonality (adjustment, interests, attitudes, -etc.) on
academic averages in the Masterton secondary schools. " The
analySes show that a simple correlation analysis could mis-'
takegly be used as a basis for assuming that about 80% of
the known effects of the pnedictors is due to intellective
factors and therefore any intervention should focus ono
intellectual programmes. But the independent effect of.
intellective is in fact only 46% o the total
influence accounted for, while joint effects of intellectivd
Variables interacting with home influences and personality,.
account for another 40% of the total, accounted for. An'inter-
vention strategy which overlooked interaction effects would,,
miss nearly half of the potential effccts involving intellect-
live properties. In other failuve ,to take account bf
home background and affective influences could vitiate nearly
half the effects of an intelleDtual programme.

A, parallel analysis of influences on adolescent& pre-
delfhquent adjustment showed that _while the problem appeared
to be almost totally one of general personality adjustment,
yet altost eXact,l_y half of the ,variance was explained by joint
effects of home background and affective properties. An inter-
Vention':9rogramme which acted .on the fact that 96% of the
known effects was attributable to personality adjustment
might engage fn individual counselling. The exclusive analysis



showed, however, that half of ,that influence was contributed'

1-- by' interaction al home environment with persohality. Further-

' more, a major contributing Yariable within'the personality
adjustment variables ' :vas thht of Family, Relations, thus indicat-

ing that the familY environment is inefact involved in much
more than half of the 60% of delinquent tendency which. the

analysis accounted for. In other?, terms , any programme to

Counter pre-delinquent socialization must concentrate much
mare than half of its resources Wan the family environment.

/Social .33ackground
/ In seven secondary schools including two state co-
educational $chools ,°' a Catholic boys and. a Catholic girls

schools , and one nbn-s tarian -private boys ol a pre

dominance of pupils of higher socio-economic level homes

was folund in the non-tCatholic private schools .

Results

Indices of higher socio- economic level of the family

were associated with at least twenty educatidnal variables

including. more *pre-school education, more private school
(education, less mother emplpyment, less lathy absence,
IgXeater continuance at schaol, less delinquencY, more
parental pressure to -Succeed in school, more regular pupil--

Parent companionship on 'Outings, more supportive and respect-
ful family climate, more positive attitude to teachers and
hider primary :school reading and arithmetic levels.

Disadvantages especially affecting delinquents, Maoris

and :those of unskilled parents included lower parental.
education, greater father absence, large families, less
active parental concern about-school failure, less family
outings, deficient family climate, lower primary school
reading and arithmetic levels, more negative view of how,
teachers regarded them, lower expectation of opportunity, y:

and lowest self - ratings' of happiness.

Factor analysis of fifteen variables of 'the geheral
familSr environment extracted six factors:

I Parental Edudatian
II Urban Residence
III-Private School Attendance
IV, Family Size --

V Father Absence
VI Father Deceased,

Maori race was a component ol,the family size factor.

3 G
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Family Relations
,

on u
In o-der to measure the effects of parents on social-

iza of thetcomes, an extensive preparatory study/dimen,,. ins of Parent-child relations was carried out,
culminating in afamily relations questionnaire which
was factor-analyzed to produce scales. The factors were:

I Support - Understanding
II Anger - Rejection
III Respect - cep-Vance
IV Anxiety - ensitivity
V Demand

When scores On mothersandvfathers on thege scales were
Placed along with other data on family warmth, respect,
companionship, cooperation and demand, and the whole set
factor-analyzed to obtain patterns of family relations
which included both mother and father characteristics,
eigit factors were obtained:'

I Respect and, Warmth
II Mother- Demand /Father. Supp,ort
III pother and Father Anxiety/Father

Anger-Rejection
IV Father Acceptance-Respect/Demand,
V Companionship-Cooperation
VI Parental Achievement Requirement

Intellective ,Characteristics

Analysis of a range of variables yielded several
separate factors in senior pupils:

I Attainment
II Expectation of War
III Expectation of Social Bqakdown
IV Academic AptitUde

and other factors involving 'religious belief, means
toward world peace, attitudes to male leadership, and
beliefs about scientific control in human affairs.

Per tonality Characteristics

An4ysis of over fiftFvariablss obtained from more
than 700 questionnaire items yielded ton factors which we're
Stable across sexes and age levels:

I Personal - Familial Adjustmont
II Practical vs Literary/Aesthetic Interests

40



III Environmental Press
IV Computational vs Outdoor. Interests
V Sociability
VI General Anxiety
VII Religion/Submissiveness-Persistence
Viii Attitude. to School'
IX Intellectual Energy

Effects of Family Background, Personality, and Intellective

Properties on Intellectual Attainment:.
By use of stepwise multiple regressions and the

calculation of coefficients of multiple determination, it

as ascertained, that the fo4owing were significant positive

influences on aptitude and attainment: father's education,

smaller family, parental attitudes against smoking, parental
expectations of adolescents' cooperation with chores, lower,
anger-rejection by father, higher respect-acceptance by

father.

Similarly, the positive influences of personality on
aptitude and attainment were found, to be: adjustment to

reality, scientific interest, sociability, less practical
interest, positive attitude to teachers, arid sensitiyitY.

As mentioned- earlier, less than half the explained
attainment effects we attributable to intellective charact-
eristics alone, while- almost as much again was attributable

to interactions.

Effects of Paziily Background, Personality, and Intellective
Properties on Yersonality Outcomes:

By .the same -,rocedures it was detexmined that helpful
home environment-influences affecting personality outcomes

arc: parental sup-,ort, minimal parental anger-rejection,

low parental anxidty-sonsitivity, higher parental education,
higher respect-acceptance by father, more reciprocal, respect
in relation to mother, parental expectation'that adolescent
help with chores - and all this in smaller families. The

major outcomes influenced by these factors, were conformity
problems, family relations problems, and adjustment to

reality.
Overview

The evidence is overwhelming that general benefit,
both intellective and soeio-emotional, is associated with

higher socio-economic status. Clear indices, of deterior-
ative processes exist in greater numbers of pupils of lower

ft



.socio-economic status and most clearly in'the case of those
with unskilled or semiskilled fathers and in a large proport-
ion of Eaoris. Religious belief and .pradtice decreased
'markedly with lower social class. /

EnVironmental factors defined by -factor analysis pin-
point the critical conditions: -socio-cultural level of the
l'amily affectimp.: basic skills; social attitudes, emotional
adjustment and-career outlook; rural origin .affecting 'pre-'
school education and breadth of social experience, urban
oriin.affecting pre-schooLattendance, intermediate school
attendance and delinquency; family size, usually coupled

. with lower income and embracing most Maori children, affecting.
the ability.of the family to support intellectual and socio-
emotional development; broken home/solo parent, also- affect-
.ing both. intellectual andsocio-emotiOnal development.

. It is not to be assumed, however, that all-of our j

community education needs are concentrated in the lower socio-
economic levels. The most powerful influences of all ,are
those -of family relations, While the study shows that the
auality of family relations/parental support,iS- generally
depressed, with deteriorative eonsequences, in the lower
social strata, it is nevertheless.the critical factor in
more educated, skilled and 'successful' classes. In fact.
the effects of parent child relations are most vividly seen
in the brighter children and those of higher socio-economic
levelS. The key factor amon,c.,, those blessed with better
ability and more material comfort is, the 'human relations
support provided by the family. And this involves the
father somewhat more than the mother

When the actual outcomes are.con idered in-terms of
*factors, all outcomes are affected by family background to
some-extent, but the most sensitive areas are aptitudes-,

; attainment, perceptions of career opportunity, adjustment
to reality, family relations, social relations, conformity
problems, career.preferences, anxiety, .social pressures and
educational attitudes.

m

There are sex differences in effects, with males more
influenced that females by the quality of mother support,
and females more influenced than males by the level of
father's education and by factors of acceptance, respect
and surport from the fa er.

Almost half of the effects, either intellective. or
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or non-intellective, appear. to arise from interactions, with-
in the individual, indicating that programmes to enhance devel-
opment should provide the ingredients of human support and
social-emotional and intellectual growth so that the organism
can add its own unique contribution to teaching input. In
other words, one key principle that emerges is that of the
maximization of interaction effects by the planned modific-
ation of those person and environment factors which give
rise to them. Thus person and environment, the two sources
of effects, are responsibly called into service'for educat-
ional and humane ands.

A Re-interpretation

While the multivariate.apprOach has introduced a ussfia
parsimony to a mass offacts, further clarification by
logical analysis seems still desirable.

1. The Target. Factors.
Examination of the findings-suggests. several larger
factors or categorieSNtO.which community. education
may be.effectively addressed. These are as follows:

Environmental-Contdxtuai:Factors
Parental educational. level
Rural-urban residence
Patterns of childrens schooling
Family size
.Family cohesion

Living Skills
Interpersonal Communication skills
Personal Problem-solving skills
Family and:IndiVidual Planning skills

Learning Skills
Self evaluation skills
Educational goal-development skills
Educational planning skills
Educational action skills

Career Deve/opmentkills
Career awareness skills
Career decision - making skills
Career planning and action skills

2. A Model for Human ResoUi.ce Development.
The themes suggested have been shown to be handled
with demonstrable success within the Human Resource
DeVelopment (HRD) model, which is based on Carkhuff's
theory of helping, human relations and related inter-

Q2.proonal caring and teaching processes. In brief, when

48
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Fig. 1(a) Approach 1 :

2

39

Democratic/Ath.eoretical

New Soc ial Policy
defined as modification
of existing institutional
policy and practical
exnressions of needs

Peop10(p Wants as
defined by Pelt
needbf values and
institutionalized
'assumtions

/1

Reformulation
of Questions
about people's
needs

Programme Development
based on assumption that
social good is achieved
by direct translation of
wants into action

4 ImplementationImplementation
by leaders and helpers
selected by criteria
of existing assumptions

Programme Evaluation
on criteria of
assumed effects

Institutionalization of
Programmes with goals of
selfperpetuation

Figure 1(a): Hypothetical Sequence of
Atheoretical Approach to the Development
of Community Education Programmes.



a person is-effectiVely helped;. guided or taught, he
moves through a.process of exploration, understanding
and action. The interpersonal:and.contextUal con-
ditions for this process are those of responsiveness
(empathic understanding, acceptance, genuineness -,

respect, concreteness, immediacy)', perponalizing' (values
-clarification and personal goal development), and
initiating (helping develop the steps, skills, :and
programmes which will-enable the .individual to reach
his goals).

When this model was applied to counsellor and volunteer
train±ng,. it changed, the game to one of responsible:skills.

.

.Translated into career development, it enabled pupils. and
adult to take charge of their own oareers instead of being-
at the mercy Of accidents or .'experts'.'

r.

It seems not unreasonable to suggest that-the "Human
Technology" which Carkhuff/and his co-workers are trying
to develop. could have great -relevance to the .kinds of-
community needs here examined. Hermansson, in his report
on. Comma Education needs in the Wairarapa. (l974),-has
directly recommended that the Carkhuff model of Human
Resourde DevelopMent be adopted as a major methodology
for the systethatic programme. The present writer has
integrated his own research with the Carkhuff. model to
develop a guide for parent training and parent self-develop-
ment. (Webster, in press).

The range of programmes to meet community need6 is
well indicated in FigUre 4, which is an.adaltation and.
extension of Carkhuff's detailing of the skills needed for
Conlunity 2ducation. The list of publications by HRD press
may well serve to point the reader to the kind of focussed
skills- training which is indicated once the community needs
are understood. (See list attached).

A final necessary conclusion is that the effective use
of these kinds of resources requires a clear definition of.
the functional skills needed by all personnel in the delivery
system. Principles of selection and training of helpers,
trainers and consultants must be carefully worked out if
promises aro M) be translated into delivery. The "primary
principle is that peo2le do best What they 'are trained to do.
The present mper sugcests the need to define helper skills,
trainer skills and consultant skills in the delivery Of living,
learning, pluaninf;,, and workin; programmes and to- begin to
estt%blish the organizational framework within which to
implement such services.

/
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Intellectual Programme Skills .

Intellectual Goal-Setting Skills
Intellectual Assessment Skills
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LIVING SKILLS
Programme Implementation Skills
Programme Development Skills
Problem Solving Skills
Interpersonal Communication Skills

of Oc,rinG
and
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Vigure 4: Details of Life Skill's in'a
Community Education Programme
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Pie. 1(b) Air' roach 2 : Theory-based/Humane

1

Social Scientist's 'Questions
developed from theoretical
assump-tions about Variables,

A A 2

Social Science
Observation of
variables

4

Exposition of Implications
of findings. far social
values and .social action

3
_Postulates based
on relationships
among variables

lU

People's Value Judgeiaents
about desired goals

8

1,ror..:ramme Implem-
entation by leaders
and helpers,select-
ed by criteria of
theory-based action

9

I'rorat=eEvaluation
on criteria of
theory-based definit-
ion of coals

5
Community Involvement
in Value Judgements
about implications of
research

7
Prot2.:ramme Development
based on research

4- knowledge and tested
action criteria

11M001041.

6

coLiraunity InvolVement
in formulation of social
policy

Figure 1(b): Hypothetical SepUence of
Theory-based Approach to the Development
of Community Educ c,ti on Pro.r:raramor3
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Xman Reoeuree:DeVelopten.tBooks

(AVililable. from HRD Books, P.O. BoX 1757/
Palmerston Vorth)

,

R.L. CarkhUff, The .Art of Helping
R.R. Garkhuff, The Art of Problem
a.ao. Carkhufff. The Art o.t -PrOxamme Development

Wocter, The Art of Parentin,g (In'rosp)
q.R.:*.i.rkhuff and D.N.. 'Berenson. The Art oZTeaehimg_.

Garkhuff ,T. 1. Friel. The Artof Developing
h a Career. New Zealand.

Revision r Weboteir,

and Ted- Ylapviorth).
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SURVEYINCTHE HIGH SCHOOL COMMUNITY

INTRODUCTION

During the past few years there has been increasing support in Ne

the idea of the extension of the use of secondary schools by the c

Overseas countries have been far in advance of us.in this respect a

school idea was developed in England over forty years ago.

Zealand for
mmunity.
d the Community

in 197 le traverting in different countries, Mr Clark, Principal of 4erford

had been Impressed with the way in which loca=l communities made use of seconf a

schbols out of school hours and also education authorities provided buildings

and finance so that the community could benefit.

In New Zealand, except for evening school:classes almost nothing is done in this

respect and the,present Government will need to acid' ra,,very vigorous policy if

we are goirig to.even approach the standard of MG overseas countries.

ACTION AT RUTHERFORD

As it was obvious that the community generally was bee6mirig.aware of the need

for help, guidance and opportunity for people both inside and outside the school

to make greater use of the school's Facilities, Mr Clark made this matter the

main topic of his prtzegiving speech-in 1972.

A number of members of staff as' well as the Board of Governors of the5'school

were interested in this proposal and 'made some helpful suggestions, which Mr Clark

discussed at some length with the District Senicir Inspector of Secondary SchoOls.

Mr Clark finally produced a paper in January of 1973 which was submitted to the

Minister-of Education, who expressed his interest in this m ter. He agreed with.

the point that i.t was very important for us to find out the IP ds of the community.

Because it was most important that the scheme should be care ully planned, with

the idea of putting at least part of it in. operation for 1974. Mr Clark were

ahead and devised a questionaire. The distribution and collection of this was

effected by a group of seventh form pupils under the direction of Mr Regan,

Director of Resourtes at Rutherford.

THE QUESTIONAIRE 50
It was essential tcrget a truly random sample and we aimed at questioning 21;,/,

of the people who live: in the Te Atatu peninsula, excluding the Henderson Borough.

The questionaire tins distributed to 180 households and all those over the age of

15 who were nIt'full-time pupils'at secondary school were asked to complete it.

Distribution was very capably carried out b the seventh form group and we

ricLAtreccfved full co-operation from people le district. This questionaire did not

take into account the 5,OM primary anc intermediate pupils in the area or the needs

of the.1,500 secondary. rm)ils at Rut42rford.' To.eAt f'end the scope of 15 t6

19 yeareld survey we cap ,, a modified qp.stionaire to a large group of our sixth

and seventh form pupils and the result of this survey is dealt with as an append-1>F..

A11 of the findings in th mein pirt of this parr 'are the result of an.analysis
made from the an,,wers received from people who are no longer at school. So that

we could ha.,c! idQz' of t::- diffLi rc!quirc: of various age groupf, and

of men and won en we askmd those filling in the questionaire to indicate their sex

and age group. Among thc: wowen thoro w.. re 15 in .the 15 to 19 group ; 11 in the 20,

to g4 group; 33 in the 25 to 34 :grow' ., 70 in the 35 to 44 group;- 44 in the 45 and

above groCip. Along the there were 15 in the 15 - 19 group; 16 in the 20 to 24
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group; 29 in the 25 to 34; 50 in the 35 to 44 and 57 in the 45 and above. group.

STATISTICAL CHECK

We asked two questions to try to check the accuracy of our estimate that weyere
sampling 21/2% of the' people in .the area; we felt this was necessary to try taMake
sure that there would be some validity about'our findings if we multiplied the.-
figures obtained from the questionaire by 40.

Question 3 asked people to indicate whether they had children at Rutherford High
0 School. 74 answered 'yes' and as the very large majority of children at

Rutherford would have two parents answering'the queptionaire, this would probably
account for 37 couples. If we multiply this by 40 we get a figure of 1480, which
compares well with the actual roll o4 1550. Discrepancies would obviously arise
from the fact that in some cases there would be solo parents and in others there
would be more than one child at school; thirdly, there would be soMerchiIdren living
out of the zone.

Question 4 asked for an indication of those who attend evening classes at Rutherforci
29said 'yes' and, multiplying this by 40 gives 1160, which is'very close, to .our
evening school roll of 1220.

These two,introductory questions helped confirm the accuracy of our les
and also gave people the opportunity of beginning the questionaire by a ring
completely factual-type questions.

ANALYSIS OF THE QUESTIONAIRE

1. Extension of evening classes

Questions 5 and 6 investigated the possibility of extending the present
evening classes. The detailed analysis shows that about 2,000 people felt
that other subjects could be offered. It was interesting to note that some
people actually requested classes in subjects which are already offered.
This would suggest that the evening classes, themselves are.not widely enough
known throughout the area. .

Additional subjects in which classes were asked for were journalism, ballroom
and square dancing, Yoga, Maori culture, use of calculating machines,
conversation in various foreign languages, psychology and anthropology.

2. A heated swimming pool

In questions 7 and 8 we tried to find out the justification for additional
expenditure on covering in and heating the school swimming pool.

Question 7 showed that there is considerable use of the pool at the present
time in out of school hours and in the summer vacation but qUestion 8 showed
that very much more use would be made of the pool if it were heated. The
indications are that over 3,000 people would make frequent use of a heated
pool; that twice this number would use it occasionally and about 3,000
would not use it at all.

3. Use of the gymnasium

',.In question 9 we pointed out that the gymnasium was used out-of.school hours,
51
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at the present; time but tried to find out whether there were otherrecreational
activities whiCh could be carried on and what justification there would be.for
'providing a second gymnasium or similar sports hall.

)

Over half the people in the district would be interested in taking part in
some indoor recreational activity. 1500 showed interest in indoor bowls;
1200 in table-tennis; 600 in judo, basketball and weight training; 500 in
volleyball; op in netball and 200 in each of fencing and indoor tennis.

. Social Rooms

Questirr 10 investigated the possible use of social rooms if these were
provide

Over 4,000-mould be interested in such a.facility, the most popular pastime
being card - playing, which was mentioned by half of the people. 400 would be
interested in chess, and the. same number in using the social rooms as a place
for meeting friends for a-cup of tea and a chat.

5'. Earlier evening classes

In question 1I we attempted to ascertain whether people would'be interested
in classes other than the normal evening classes from-7 -V p.m.

The replies would suggest that up to 1,000 people would be interested'in
classes -being gheld from 5. - 7 p:m.. and that.the range of interests is
similar to that of the pre-sent evening class system.

6. Use of practical rooms at the weekend
o

Under existing arrangements the .school buildings lie idle over the weekend_
-and we were, interested in finding out whether people would like to make use
of practical rooms during Saturdays and Sundays.-. It seems that over 4,000
people would like to use these facilities about 1500 in woodwork, and
betwen 800 and 1000 in each of engineering; cooking, sewing and typing.

7. Daltime cThsses

Inthe section including question 13 to 17 we wished to investigate the
needs of the community as far as daytime classes are concerned, We ran
similar classes six or seven years.ago on .a very restricted scale and the
indications are that over 1,000 people could be interested in adult daytime
classesl: if it were possible for us to provide a creche a significant number
of adults would enrol as full time day students. Both of these possiblllties
should be investigated further.

8. Films

This year we started a film club for pupils and staff and vie were keen to
know whether the interest shown within the school -would.extend to the communfty-
at large. The results were quite staggering, as it was seen that 3,000 to
4,0,00 people in the area would welcome a film club.or some similar means of

. [JoJidin'j opponity for shoviiog films.
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CONCLUSIONS

It
"

is quite clear from the results of our investigation that there is a very
k

great need for much more opportunity for the community at large to'make use of
the facilities we have at the school and, as long as the Minister is prepared to
act, a great deal could be done to provide for these needs.

-The questionaire analysis makes the following points clearly.

1. There needs to be even greater publicity to the existing evening classes
and the extension of these by providing further classes.

. We could plan for much greater use of the present gymnasium.

1
3. As long as3'the Minister was prepared to meet the cost'of instructors,

cleaning staff, etc., there is no reason why the practical rooms should
not be used during the weekends.

4. It Should be possible within theexisting regulations to provide for
classes from 5 p.m. to 7 p.m.

5. We should take-immediate action-to take enrolments now for daytime classes
in 1974. Action should be taken'so that these people can be timetabled
into the normal school classes and the Minister would obviously have to
give approval for additional staff to be appointed to cope.with this influx
of adults.

6'. There is a very great need to provide film programmes for people in the
community and thiS could be organised by the director, making use of our
existing facilities.

7. The director would also investigate the greater use of-our present grounds
for sports and would also investigate such things as the cost of flood-

lighting' the tennis courts to provide-for skating, night tennis and,outdoor
summer netball and basketball.

8. Matters which will require definite action by-the Minister would be the
covering-in and heating of the swimming pool; the provision of a second
gymnasium or sports hall and the provision of a social centre.

It is obvious that the school does not have tile finance to provide-these
facilities-and the Minister of. Education and his Cabinet colleagues would
need to provide this.

We in this country are slowly becoming aware of the sociological needs of
people, particularly in suburban districts like Te Atatu, and Undoubtedly
the greater encouragement of the use of secondary schools like Rutherford
will bring many problems to those in charge of the school. However, it can
also bring very great benefits to the people in the community

It is to be hoped that the Minister, who has on a number of occasions expreSsed,
..publicly, his support for this type of activity, will be able to provide the
finance necessary before any worthwhile scheme can be put into effect.



APPENDIX

Reference wa Made above to the survey of a. sampling of our sixth and seventh'
7'

fOrm.-pupils.

It-must be remembered that .there are 5,000 primary "and intermediate school

PuPils in ihe'area and ,although some uhOols, noticeably FreYberg Me Modal
already do provide facilities fol....their pupils out of schd01 time, many of
these xhildren would also like to make use of the extra amenities which could
be provided at Rutherfoind. It would,be beneficial if the primary and intermediate
schools themselves could investigate the whole matter.

The questionaire was given to 108 boys and 81 girls in forms six and seven and
differed to some extent from the public questionaire, as. it was obvious th.at,
some of the questions asked of people in the community were not pertinent_to
school pupils.

In question 2 we investigated the further use of the gymnasium, and over two
thirds of Lhe pupils said they would like to make use of this after'school
hours. The most, popular sports were volleyball table/tennis and baSketball
but a wide variety of activities was named. These are shown in Table 3.

Questions 3 and 4 investigated the use of the swimming .pool in the same way as
in the major questionaire. About half of the boys and one third of the girls
at present use the pool out of school time but much greater use would be made
of a heated pool. 4

QUestion 5 showed that about two thirds of the boys and half of the girls would
make,use of social rooms.if they were provided and the most frequently mentioned'
uses were for billiards, cards, chess and for having a chat with friend.

1 In question 6 we investigated whether our pupils would like to be able to use
the practical rooms over the weekend and about two thirds of both boys and girls
stated they-would be interested in taking craft-type subjects.

In qUestion 7 we*attempted to find out whether pupils would like facilities
to be Made avail1ble -For them at ,school to do homework or for study purposes
and more .than one third of boys and girlS indicated that they would. This is
something which we should be able to give effect to nekt year.

In question 8 we asked pupils whether they would be interested in doing the
more craft-like type of subject after schoo-ly -Pupils at this level generally
have little opportunity .of doing these subjects and if they',have come through
the schopl with their, studies directed towards the academic side, they have
probably had little chance of taking part in th.se activities.

It was interesting to see that half of the girls and one third of the boys
stated that they would like to participate after school and, while typing was
the most popular subject, a considerable degree of interest was shown in woodwork,
cooking, art and craft and sewing.

.fix% nil
4

t '



0

Appendix continued
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The whole effect of the investigations we have made has to confirm the views
which are widely held that a great deal'more could be done to meet the needs
of the people by pxtending the use of existing facilities and by the provision
of further amendities at secondary schools.

Undoubtedly a really imaginative approach to this problem could lead.to much
More exciting 'solutions than we have been able to suggest. In the United States
various foundations, such as the Mott Foundation, have provided the finance to
open` up all sorts of,wonderful possibilities to the public and in,England some
of the local education authorities haveshown the necessary imagination to
provide effective education of all types for the people in their area.

r1""
Qt.)

John Wise

I
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RUTHERFORD HIGH scHool,

COMMUNITY USE OF THE SCHOOL SURVEY

JUNE 1.973

Recently the Minister of Education has given his support to'Alt e idea that. the Te Atatu commun-
ity should be given the opportunity to make greater use of the.existing.frieilities at Rutherford
High. School. We now have atwo-fold job: to find. out.how many people want to make use of the
present facilities and what additional amenities people in the district would like to see at the
school.

Quite frankly, we don't know really what you want and are asking you to as.sist,us by answering
the questionnaire. We know that filling in these forms is a bit of a nuisance but we really need
your help.

We have selected two hundred househOlders on the Te Atatu peninsula and to get an accurate
picture it is important that the questionnaire be filled in as fully as possible. We would like each-
person in the house who is over the.age of fifteen and who has left school to complete one. The
questionnaires are being distributed by a group of our seventh form pupils, who will discuss any
points with you and will call back later 'to collect them when you have filled thorn in. There is'
room on the questionnaire for you to add commentiland we would be pleased .to have these.

We hope to have the scheme working from the beginning of 1974 and expect that the new
activities will be available at virtually no charge to those taking part; certainly no-one will be pre-
vented, from participating because of the cost.

To help you answer some of the questions, the following is a list of the evening classes at present
available. .

Accounting U.E.
Biology U.E.
Biology S.C.
Bookkeeping S.C.
English =ILE.
English S.C.
Geography U.E.
Geography S.C.
History S.C.
French - S.C.
German S.C.
Maths U.E.
Maths -- S.C.
Maori S.C.
Physics _ U.E.
'Russian S.C.
Horticulture
Ikebana
Leathercraft
Lapidary
Needlework
Navigation
Owner-Driver

Choir Men
Choir Women
Orchestra
Shorthand Typing
Typing S.C.
Typing
Keep Fit Men
Keep Fit Women
Art
Art & Craft
Basketweaving
Cake Decorating
Ceramics
Continental Cooking
Contract Bridge
Classical Guitar
Drama
Dressmaking
Engineering Hobbies
Floral Art
Hairdressing
llome & Interior Decorating

Pattern Draughting
Photography
Pottery
Public Speaking
Radio & T.V.
Upholstery
Weaving & Embroidery
Woodwork L.- Men
Woodwork Women
Woodwork Mixed
Welding
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QUESTIONNAIRE.

Please complete by.putting a V in the appropriate square. There is no need to identify
yourself by adding .your name to the sheet unless you wish to do so.

1. MALE
FEMALE

2. AGE
15-19 20-24 25-34 35-44 45 & over

,

3. Have you any children attending Rutherford High School?

4. Do you attend any evening classes at Rutherford?

5. Are there any classes not at present offered which you would like to attend?

6. If your answer is 'yes', please list the classes you would like to have.

YES
NO

YES
NO

YES
NO

7. At the present time the Te Atatu Swimming Club makes the school pool available
out of school hours febm December to March. Do you use the pool at all?

8. We suggested to,the Minister of Education that the pool be covered in, heated, and
used all year round. If it were, would you use it')

9.

YES
NO

OFTEN OCCASIONALLY NOT AT ALL

Use is made of the gymnasium by the local Badminton Club, There.are other
recreational activities which could be carried on in this building or in a second
gymnasium or sports hall e.g. basketball, fencing, indoor bowls, gymnastics,
indoor hockey, judo, netball, soccer, table tennis, indoor tennis, volleyball
and weight training. Would you be interested in taking part in any of these?

If your answer is 'yes', please list in which of these activities you would like to
participate or suggest any others in which you would be interested.

YES
NO

10. We hope it may be possible to have a social centre where there would be facilities
for card-playing, chess, billiards etc. as well as a lounge for a chat over a cup of
tea. At present our library could be used for card-playing in the evenings. If it
were, would you make use of it?

If your answer is `yes',please list the activities in which you would be
interested.

11. At the present time our evening classes are held on Monday to Thursday from
7.00.to 9.00 p.m. The suggestion has been made that classes might also be held
from 5.00 to 7.00 p.m. Would you be interested in.classes at this time?

If your answer is 'yes', please list the classes in which you would be interested.,

s57,
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12. Our practical rooms are fully committed at nights but they could be:mad,e
available on Saturdays and Sundays. We have in mind that they. could be used
on an informal basis under thd supervision of a qualified instructor, who would
be able to help. Woti Id you make use of any of them?

If your answer is 'yes',
which of these would
you use?

YES
NO

ENGINEERING WOODWORK [COOKING SEWING TYPING

Questions 13 - 16 refer to adult daytime classes - for such adults many of
. the school regulations would, of course, not apply.

Questions 14 & 16 are directed specifically to mothers of pre-school
children:

13. Several years ago some adults came to daytime classes at school. If-we reintro-
duces these next year Would you be interested in attending?

If your answer is 'yes' state which classes the following are possible: Shorthand,
typing, bookkeeping, clothing and textiles, current affairs, music, art and craft, as
well as the usual School Certificate and University Entrance subjects.

14. If we were able to provide.a creche to
then be able to attend daytime classes

If your answer was `no' to No. 121but-
the classes you would like to attend.

look after pre-school children, would you
at school?

'yes' to No. 14, would you please list

INO

15. You may have read that the Minister of Education intends making it possible
for adults to enrol as full-time students at secondary schools. Would you be
likely to enrol as a full-time student in 1974?

16. If we were able to provide &creche, as'suggested in No. 14, would you then be
likely.toenrol?

17. If your answer to question 15 or 16 was `yes', at what level would you enrol?

FORM 3 4 5 6 7

18. At the present time we have a film club in operation at the school. Membership
of this is full but it may be possible to start a se.c.nd e=lub in-1974. Subscriptions
would be $1.00 $1.50.per person and this.wbuld ntitle members to see six
full length commercial feature films on Sunday afternoon in the middle term
from 4.00 - 6.00 p.m. Would this interest you?

YET -j
NO
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THE INTERMEDIATE SCHOOL MODEL
IN COMMUNITY EDUCATION

Am1=11...

As its name implies, the *Intermediate School is a middle
step between two other branches" of the education system.
Originally, intermediate schools were introduced into the
education systeth before the days of universal secondary
schooling, and one function was that of providing.terminal
education for the "non-academic" pupil.

The establishment of Kowhai Junior. High School (Auckland)
in 1922 was the result of reports, proposals and recommenda-
tions stemming from necessary changes which would have to
be brought about in the educational structure, needing
transformation to meet the new ideals of secondary school-
ing for all.

The course of instruction at such a junior high school
included a continuation of general education in common with -

time allotted to supplementary courses of elementary
secondary education such as the general or academic course,
or the agricultural, mechanical, cdmmercial or domestic'
science courses. If it is agreed that the major subjects
of an academic secondary school curriculuM need to be
pursued for many years if they are to be of lasting value
to the learner, there has been this tendency teconfine

the orientation cycle to two years at the junior high
school or intermediate level.

The. intermediate school of the seventies is no longer
concerned with the concept of terminal education, but with
major emphasis upon programmes methods and opportunities
related to the growth patterns and characteristics of the
pre-adolescent child.

Such intellectual characteristics are markod by more
critical independent enquirylthe ability to reason
increasingly in verbal propositions, and alertness.
Physical characteristics are marked by rapid growth change
from 11 - 13 yrs with marked variations. *Emotional and
social characteristics include the appeal of cults, gangs,
crusades, erratic behaviour, the search for identity,
consciousness of self, sensitivity, and the rejection of
adult standards. Children in this age group are active,
thair pursuits are varied, and they tend to move away from
the home and school environment for their recreation.

Some opinion now favours a move away from the two-year
intermodiate programme because of limitations Imposed by
a two-year course. With experimentation in other
organisational structures, such as Community colleges,
F.1 to F.6 schools (Waiheke) or a primers to F.6 school

r-1
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(Opononi), arguments in favour of'such schools include
greater ease in formulating.programmes, better utilisation
of trained ataff and less duplication of-buildinEs.and
equipment.

From one point of view, the.lntermediate School should not
be separated -from other education areas if recent ideas of
effective liaison and communieation,are.to be effoctive
and lead to a better understanding of the education system
as a whole; and thus to establish the philosophy of
community education as it really should bu.carried out.

From another point of view, the Intermediate bchool can
act on its own as a focal point for "community oducation"
within tho immediate environment, just as any school might
wish to. Any school is a, multi-purpose institution,
providing learning opportunities for people of all ages
and many difforent backgrounds and cultures. Ihny cop-
pla.ints *ere received at the time of the Education
Development Conference that schoobworo pursuing their own
paths and' not involving tho community sufficiently in
their activities. It could be argued that the schools'
,neod not bo tho activating force, but rather that the
community should Oxpress'its needs to the school and where
these can be net within the functions of the school,
cax-runity education, begins to unfold in its true worth.

THE PRE3TTT PLTTERH

Tho following points, than, aro based on experionce-and
obsorvation of the vIrticular aspects of tho intermediate
schools rod.:: withinTtho total framowork of community
education:-

.

(1) Tho Intormediate School h :s certain facilities which
the Prin:zy School usually door) not have, and yo
which fre not as ouphisticte0 or extonsive as found
in the Secend%ry School. r%rticular roforence here
is made to tho Art/Cr%ft,'Du:loatic Science, 'joudwork,
not:awork, Scionce, posaiblyThAsic -nd Physical
Education of- the wide
variOty of cultural and ho by activitiou which can bo
based on those areas, possibly with tho asolotanco of
the spocialist to char in chr.wge.

(2). The Intermedite: School often has a number of ter.Lchini,
strIff with particular in,torests and strenths which aro
used nou, o.g., biolocy for 3anior Naturalists,
electronics/radio for a hobbies group, pbttoy for a.
cmft'rroup

(3) 't t.(,' School hr::; rer,:nonbly w)11-oquippod-
Jobly w:;lch acts a ccintrl point for tho

cor:!lunIty fur club phyE;icu,1 activitioo,



cultural events as well as festivals for adults, teen-
agers and younger children.

(4) The Intermediate School 'acts as a focal point for its
contributing schools, linking after-school activities
and' weekend activities by drawing children from those
schools within its "zone". This does not preclude
children from,areas further' away attending any special-
ised activity based on Intermediate Schools, e.g.,
Department of Education out-of-school-hours music
classes. Where adult classes, are held elsewhere, this
still allows people to identify with the Community
Centre, when a Community Centre Director works from
the focal point' of an Intermediate School.

(5) Holiday progrommes for Children are organised and con-
ducted at Intermediate Schools whore use is made 'of
the swimming pool,, grounds, assembly'hal, and special-
ist rooms. Involvement of parents has been a
desirable element of the organisational paWern, and
will become essential in planning. Resource people
'are called upon from within the community.

(6) Within the broad vertical structure of the education
system, no particular significance need be attachod-to
the Intermediate School's position within the concept
of community education, ey3cept from the point of view
of the type of facilities it offers to the community.
Due regard must -.be given to the function of a Primary
School as compared with an Intermediate School, and
again as compared with a Secondary School.

Trying to develop a philosophy of community education
around an existing institution means that the ideal'
position will probably not be realised. It is the
planned institutions as a result of the consideration of
the philosophy which can really lead to the true concept
of community education.

THE FUTURE PATTERN?

A possible future plan for Intermediate School organisation
could include the core subjects bein; taken in morning
sessions, and the afternoon boinaigiven over to-elective
type activities involving the technical typo subjects in
the curriculum present, together with other suggested
integrated ideas developed from rosdurce people within
the community. This opens up the exciting possibility of
"glide-time" teaching wdth specialist teachers already on
the Intermediate School staff takindover some extension

ti

"1",



activities together with the resource .personnel from
without the school. At present there is much under-,
utilisation of the skills, intorats, brain.L.power and
initiative in the" comMunity with regard to the'help.that
could, be* offered to any schodl.

4 ? )R.C. HOIJST
Community Centre Superviior

NORMAL ,SCHOOLS' COMMUNITY CBMTR4

26 July .1575 ,
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THE PRIMARY SCHOOL SURVEY

Historical Outline 'Peter 'Trim

Freyberg Memorial School-Stages

1963-66 The first phase, where the school was used by the Community is
what has been called the,passive use of the school.

1966-69 The second phase occurred when the school initiated action and
provided for local needs by organising Nut-of-school activities.,

19694j This period is when with the formation oNthe neighbourhood
Committee the number of activities were expanded and strenuous
efforts were made to gain official recognition as allowed by
'Section 201 of the 1964 Act.

1974 Approval from the Education Board dated 15 February,1974
setting up a Community Centre as an experimental project was
received. The following provisions were made:

(a) employment of a teacher to supervise community work for 15, hours
per week.

(b) employment of a clerical assistant for 10 hours per week at
current rates.

(c) the payment of an incidentals grant of $500 per yeain.

Use of Freyberg.Memorlal School 1974

1. Out-of-school classes
Classes officially approved and tutors paid by the Education Department'
for primary pupils.

Music 15
Art and craft 2

Drama 1

Creative Dancing 1
19 231

2. Other formal classes (not paid by the Department)
20 214

3.- Adult classes
2

4. Recreational Activities

45

329

-5. Organisations using the school
(including Youth Club)

7 352

Total users on weekly basis 1,171

C



.SURVEY OF TE ATATU AREA 1969

Activities at Freyberj Memorial School

The use of the Freyberg Memorial School for out of school activities is
not unique lbecause,this is done to.a lesser or greater degree in most

schools.

The following is a list of activities.

For children: Swimming Club
Professional swimming coaching.
Piano lessons
Marching girls
2 Brownie packs
Sunday school
Extra curricular. Music Classes

BoysSaturday morning basketball coaching
Boys Rugby, League and Soccer coaching

For Adults: Free learn to swim classes
Housie
Socials.
Home and School Association meetings
Men's evenings
Polynesian Society meetings

These activities indicate that the school has already progreised towards,the

concept of a "neighbourhood" community centre.

The Head Teacher and. the. School Committee invited' Messrs. Larkin, Adviser

Physical Education, Department of Education, and Sheffield, Youth activities
Officer, Department of Internal Affairs, to discuss the .educational and

recreational needs of the district. From these discussions the School Com-
mittee agreed, with the kind co-operation of local headmasters of all ten
schools in Te Atatu, to conduct two sy4veys to find what were the social and

recreational needs. The surveys were:,

1. A comprehensive-pupils survey from 7 years to 18 years made up of 1E4'
boys and 1687 girls. A total of 3541 out of an estimated total attending
these schools in this ap range of 4650. , .9

2. A survey of 'adults in the Freyherg Memorial district.' 17.5% of the
parents were involved.

Some Limitations of the Survey:

I. Adult sample could be too small 14 1

2., Some;punil activities that Were ranked high may have only transitory
\N

interest.

3. More work could Fe done on the interpretation ofHthe guestionaires.
4. TheWst of activities may have influenced the choice of,pupils. Either

more should. leave been added such as poplar team;oameWbabycraft, dress
modelling, file;, acting, T.V.acting, jewellery macingOiress designing, etc.
or just broad heading to cover tynes of aCtiviti s. r.

5. Some may no havo'considered with care thtlir pre rgnces.

04
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What did.this modest surveyi cat ?
A'

1. Pupils 6 - 18 years apparently have a wide range of interests

2. That outdoor; individual is very popular, usually they

are expensive activities:'
3. High on the girls' list were beauty, grooming and so,

4. Preferences that ranked low should not 'be ignored. Even if.one tenth

of the total who indicated that preference attended regularly a new
activity for the neighhOurhood or district could be-mOrth while. ,

How couldthese'extra-curricul r activities bemade'possible?

-Under existing legislation thre ways are/possible:

1. Under M. & T. regulations
2. As primarY.extensfon class s .

3. Under Section 201, Edudation Act, 1964,\as community centre Adtiyitiest

ti

Recommendations :

1.4 Consideration should be giv n to the extension of primary extension
classes to include Art, Drara, Debating and Gymnastics.

2. Evening classes with the pr viso that there is no duplication of exist-
ing clasSes.

3. That/self-supporting activities be encouraged

.4. That the school becomes a Community Centre as under'the Education Act
1964, and that the overall development be guided by a professional.
petson under the authority of the Head Teacher. The professional

person could be a part-time teacher.
5. That every contributing school -in the new suburbs has aileed for pre-

school educational facilities, preferably in the same grounds.

6. That Secondary Schools could introduce their pupils to new activities
with the part-time employment of additional ancillary staff.

CONCLUSION

The survey mer; serious study. Many interests and skills gained early in
life continue to afford rewarding pleasure and satisfaction throughout adult-
hood; that they are essential to our development as members of an integrated,
civilized society;and that NOT to acquire these interests.and skills at school
often means never to enjoy them at all.

Therefore, consideration could now be given to the practical implemental of
suitable activities.

List of Tables

1. Results of girls for all schools in order of preference

2. Additional own choice activities
3. Results of boys for all schools in order of preference.

a. total preferences ranked in order

b. 1st, 2nd and 3rd preferences

c. first.preference expressed as a percentage of total

4. Boys own choice
5. Adult Recreation Survey

6. Total age groups

Attached also is a sample of survey questionaire forms

This shows:

number of boys

65



TE ATATU SCHOOLS RECREATION SURVEY. -1969,

Results, of pirls fWall school. in order of DreferenCe.
Preference yo

319-:126 t25"
21i6-. 62.9

101 150 52,5
.70 125 60 46.6
;79 122 84 43
.98- 59 53 42
113 - 57 51' 41:

59 93..103 40.5
37 64 46 35.4
70 67 51 35,3
.82 57 70 35
22 23. 39 24
33 45 28 '24

33 36 23. 1 .

44 39 23
14r. 23 21'. 7

32 21.

32 21.6°
16 20

13 21 19
18

Totai-no. of cases: 1667

Swimming'
'Hor6e ridibg .1045
Hairdressing 884
Sq1:2..ragl'. dancing 760

728
708.
685
677
598
504
555
459
458

DaillToem Eancinc.,-
Tramping & camping
Girls marching
DressMaking
Modern dancing
.Gymnastics.
Charm school
Art

darwfngSnottish
Judo
Ballet
Canoeing
Youth club
Choir singing
Record?club
Help with school wk.
Skin diving
Volley ball
Stamp collecting

400
398 fs5-(1

3)43 8

343 32
341 1,6

327 13
311 8
302 44 30
'302 15 .16 13 18

25a '10 27 33 17: 5

19 20 26 17.4
12 18 18 1 17: 3

.7 13 27 16.-a

5 10 20 16'

1 14 11 .14

15 14 7 13.8
12 12 13.7

5 '10 9 13. 5.

20 21 10 13,

1 8 6 12.3
1' 14 ' 8 11.8
6 7 13 10

27 20 35 9

6 16 9 8'

1 4 7
7..1'

2. 5 7

6 6 't3 7
; 5 8 7 7

11 5 .12 6.9
2 5 5

2 , 2 5

Fishing 290

DraMa 284

Music 261

Shell collecting 255
Coin collecting 237

Cycling 222
Modern band music 219

Photography, 210

Yoga 188

Model making
Sports coaching

169.

16o

Fencing 16C
Shootir4.; 144.

Sgush(ipives)
Radio club 133

Archery 129

Bird VI thing 124

Jazz club 123

Golf 116 '

Chess E7
Debating club 81

Junior. naturalists
Darts :

Recording techniques

77 7 .6 2 4.6

77' 1 2
r, G 2 - 1' 4

4,



Tennis,
Reading.
Water Polo
'Knitting
Aerobatics
Skating
Rugby
Softball
Helping Old People
Athletics
Surfing
Woodwork
Hockey
Cricket
Scouts
Girls. Brigade
Handicrafts
Creative"Dancing
Moro: Socials
Ten Pin Bowling
Indoor Basketball
More Parks
Car Rallies
Swimming ,Pool

- Home Management
Keep Fit
Speech Training
Public Halls
Karate
Modelling Course
Crusad,:;rs
Slot Cars

, Science
Social Studies

63

TE ATATU SCHOOLS RECREATION SURVEY

girls Own Choice

41 Basketball.
19 Racing
2. Cooking
5 Bacminton
1 Water Skiing

44 Go Karts
Maori Culture

25 Swaps
1 TaD,Dancing

27 First Aid
23 Picture Theatre
4 Sailing
18 Boxing
7 Soccer
2 Girl Guides
3 High Diving
9 Pottery
2 Table Tennis
87 Pdt Club
9 Folk Dancing
7 Girlstown.
5- Roc hounds.
2 Driving Club
2 Catholic Youth Club

3 Holid:Iy Playground
1 Pipe Band
1 Rowing Club
1 Motor Bike Club
1 ,Flying
3 Machine repairs
1 -Camps
1 -Dodgems
1 Contests

J

1

G7

54 .

1
151
2i
38
4'
3.
1
2-

8
69
26

2
3
5

2
20

- 12 :

6

6
2
2
.2

1
2
1
1
1
2
1
1



TE AMU SCHOOLS RECREATION SURVEY 1969

for n11 schools in order of preference.

cases1 Preference-. % , : . ii...

0

MI-n.. Rifle Shooting 1136

Skdn,Diving .
970

6.Canoeing 913'
Tramping & 0/4mping 866.

Fishing 817

Horse. Riding 768

'Judo 703

Model Aeroplaneb 672

Swimming 640

Archery 611 .

Model Making .

5814,

Cycling 570'

Art 544
2tamp Collecting .

Weight Training 446

Body13uilding
Golf
Radio Club
Darts
Fencing
Chews -

Wrestling
lijrcr. Watching
PhotogrDiTh y >

C in Collecting
m?Ittstics

4'etonony
YouLh C.Jub

.iband !!:113iC, Yodern,
;Volleyball
ScuaPh (_'ives)

/ iicip with Sc ork
Sports CoF.r:1-1in,7,..

/
-. Baliroon; .J'Jncing

Modern D=,ncinr;
-Recordinr: Techniquoz
Jazz' Club
Junior Naturalists
Shell. Coilectin
Band, 1.3riss
Drama .

Square Dancing
Music-
Mixing in Soc-iety
-Choir.
1)'obr.ting Club ,

Scottis1-1 Dsncing
Yoga
Orohesti
Chc:,rm School
nsirCiressin
Reooi.! C117.b

Drc,:snm.,:king.

Ball(,;t
°Girlri ,Tt.rch:l.ng

0600011110.11.2.0,

207
199
61

115
107
g4
72
20

169
38

91
19

4

15

28

"27

57
/

437 '45

ii2-

157
148

914
115 127
112 105
.103 77
62 122
55 51
3L 5o
103 45
,51 64

. 27
r d9

41
63

..

12 62
30 24
39 37
43 39
38 39

:
.

632
: Z 8

52 w
49.2
48
44
39.2
37
36
33
32 .

*31
30.,6

30:5
25
23.5
23
23.

1435 4
'427 25

8
335

22. 5

22

.427 16 34 33 22

376 13 22 214 20

34-8 16 39 46 la_ 2

328 5 8 3o 17 3

.324 9 d lo 114 17

318 7 14 18 17

280 11 25 16 15

271 17 k 21 21 14-.9

2614 9 6 12 14;0

263 10 7 13 3.4. 6

24o 7 7 9 15 13.4

226 38 18 16 12

225_ 3 6 10 12

209, 22 23 114 10,7

200 11 25 -14 * 10

183 4 10 16 9

3.80 2 4 2 9

17-i'0 1 4 9 9

3.63 5 6 5 9.1

162 3 7 5 9

154 3 3 5 8

136 3 11 8 7.3

130 1 2 3 7

123 3 7 3 6.2

116 2 - 3 _6.1

111 2 1 4 6

108 -3 3 3 5.5

101 1 3 2 5.4

82 .8 6 3 4

76 - 2 3 3. 8

41 . - - 2 Pa
35 1 - s: 1.8

33 77 8 , 23. 1.5

14 - .75

20 - _ ._ .75

6 '. . , nil.



Resul t,s °vs or s-Onnbis irmsruerciT o-x=wzr,a,

Total No., of cases'. Preference 4

Actin. Rifle ...Shooting 1136 207

'Skin Diving 970 199

Canoeing 913 61
Tramping 6; Camping 866 115
Fishing 17 107
Horse Riding. 768 84

Judo 703 72

Model Aeroplanes 672 20
Siivimming 640 16.9

Archery 611 38

Model Making 584 19

Cycling 570 91

Art 5.414 15
Stamp Collecting 1460 27

weight Training
Body Building

446
4/11 .4

57
28

Golf 437 45

Radio Club 4 3 5 4
Darts . 427 25

Fella ing 1427 16

Chess 376 13
Wrestling 3148' 16

Bird Vching. 328 .5

Photogr zcuby 3214 9
Coin Col leo ting 318 7

r:yrnnaF.ti.cs 280 11'

s orny 271 17
Y ou '61". C.ub 264 9
Band !1131c , 263 10
Voil b fal] 2140 7
S c ua,c,Th ive ) 226 38
fie] p:wj,h School 225 3

Sports Csior_ 209 22
BJ]rc'ur. , L-!nc 200 11
Mon .1)ncirrr, 183 LI

Rtr:co)?cli.ni: Tecbrig-3,*--.3 380 2

112
157
115
112

8

z C ub ico '1

tin o Nil 363 5
162 3

Band, 1511 3
Dr ma. 136 . 3
Square D:Anci.;:g 130 1

Pun i c 1.23 3

Mixillr in Societz: 116 2

Choir 1i1 2

Deb::ti nj Cl.,:b 108 7
.)

Scoti,oh Dc,ncing 101 1

Y oga 82 .8

76 -
CLc:2o: El chool 41 -
M-.:ty'rcin 35 1

Rt-.7c:or(! C]lli%
7
_.,.

"A 8

Drof37r::1:j.n:, 114
20

.,-.

Cli.r1::; :'.'c.rchi.ng 6

103
62
55
314

103
51
27
52
12
30
39
43
38

8
28
34
22
39
8

10
14
25
21
6
7
9

18
6

23
29
10

t4
h.

6
7
3 7

11
2

7-
1
3
3
6
2

-
8

,, 75
_ _ .75
- .. mil,

148 a
.. 94. 52

127- 49.2
105 48
77 44

122 : . 39.2
51 37

'SO 36
45 33
64 32
41 31-

r,

63 30, 6
62 30. 5
24 25
37 23*5
39 23

39 23
5 22.5

33' 22
33 22
211. 20
46 .18.2
30 17.3
114 . 17
18 17
16 15
21 14,9

>12 , 14,0
13 1/4.6
15 13,4
16 12
10 12
1/4 10,7
114 10
16 9

2 9
9 9
5 9.1
5 9
5 8
8 '7.3
3 7
3 . 6:2
3 6.

4
3 5,5
2 5e4
3 4

- : 3 3.8
- 2
1 1,8

21

6a

GO
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TE ATTU RECREATION SURVEY. (SCHOOLS)

Boys own choicd4.

Slot Cars
$Oxing
Ge Karts
Tennis,
Athletics
Electric Trains
Badminton
Rugby
Junior Speedway
Pet CClub
Picture Theatre
Boystovin
Y ?;1, C. A;

Public Swimming Pool

League
Bird Keeping'
Bi6,ele
"Metalwork
Indoor Basketball
More Socials
Surfing
Water Polo
Rockhounds
Reading Club
Hockey
Skate Boards
Lifesaving
Harriers
Pigeon Racing
Holiday Jobs
Motor Mechanics
Sea Scouts
Serwinship & Navigation

Woodwork
Gliding
Gardening
Cli. dng
Helping other peaple

Karate
Printing with Dec

111016~0.0.

44
25
33
31
27
7
3Q
32
2
6

'46
18
1 y.

10
8
1
1

1

15
38
5
25
12
5

54.

3
2

Boating
Carpentry
Soccer
Indoor Boras
Cricket
Languages
'Water Skiing.
Morb Clubs
Ti,olley making,/
Cooking
Handicrafts
Moro 13:Irks

Radio Meeliapics
Jogging ,

Draughts
Softball
Billiards
Pottery
Car/Motor Bike rallies
Table Tennis
High Diving
Rowing
Ten Pin Bowling
Skating
Flying
Scouts & Cubs
Ballet

-

3Mini Power Boats
1 Electronics
7. Chemistry
1 Guitr.Club

9

Crusaders
Driving Lessons

3' wthropology/Arcthaeology
1, -Fishing Club

2 Boat Building
1 Girls Sewing
5 Air Cadets
1 Draughts

19,

5
28
'3
26
2

42
3
2

11.

2
2l
1
1.
1
10
18
2
34

2

+3..

7
2
5

1

6
4
1
1
1

3

0



RECRE:uTIOF SURVEY.

Pre-School
90%

More sports
26

Tennis Courts ,22

Droma .ndult Club 20

Tavern Trust Hotel 14

Level o.f Te 3cL.ch 11

Bowling saley & Corte,. ,i3er 8

.Politicz1
Domains fully (L.:clop-Al 9

Childrens
8

14t.r t
6

Badminton
11

More hibrry
fcr

7
5
7

3
2
2
2
2
2
2
1

2
1

1

1

1

66

- ADULT .SUGGESTIONS.

Cinema
42

More locol Teenage activiy.22

Community Hall(like Panmure)21
4

12
10
7

Local Boystewn.
Ltbletics a Sports
More Community Spirit

YOuth Club
.Kindergarten/Play Centre
Recreation. ploy areas

Adventure playground
Music.
Golf. Putting Green etc.

Dance Hall
Gymnastics
Picnic Drea
Nothing needed
Olympic Pool

6

5
6

lo
5
5
3:
3

Dc its Club
2

Driving lessOns 2

Model Engineering
2

..Hockey grounds
9

Restaurant (Prices) 2

Chess
2

Adult Budget
1

Volleybc.11
1

Trade Schools 1

Marching. 'Girls
1

Pony Club 1

Committee to 5dyise youth 1

Photograph)
1

Fencing
1

Help for M:tori ?others 1.

6 1

66

/

),
'26/4

1Q. 2.6

228

12 -1./3

1 27

6

7

8

10

11

12 148

9

13 12

11h3

10

62

175

287

234

220

:f,rfcr r..1 . 623 (SullPf.:.,t..
539

Yot71 1354 Grun6 1C87
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YOUTH RWREATION SURVEY

The Head Master / Principal, of.

Your approval and assistance would. be appreciated in carry_ing out
this survey in the. Ta,Atatu area. The information when collated
maYlead to the provibion of recreation activities.

Instructions to teachers :

1. Pencil or ball point pen.
A2: Teacher says, "I want you to fill in the form I am giving out.

It is essential that you give your own answers. Do. not discuss
any of the ouestions".

. .

R. Sheffield,
Officer,

R.Larkin,

N.Langston,.

Youth Reormtion
Internal Affairs.
Physical Education
Adviser.
Preyberg Memorial,
School,

3. The teacher nay read the questions to the pupils but without
comments. Any discussion would invalidate the survey,

4. Please collect the forms and send to Y.tangston Prcyberg School
or R.Shefficld, Internal Affairs or R.Larkin, Physical Education
Department.
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.ERMURG MEMORIAL SCHOOL

ROBERTS X OAR4Tp ATAMSOUTHe

YOUTH RECREATION SURVEY
,

Ilia survey could led. to new activities for you in this area WHAT WO,ULD

T.,11(;: TO DO YOURSELF? PLEASE GIVE YOUR OIN ANWILP.S. No naraea reciug'ed

/E. (yearz) SEX,

HAT '../OULD YOU 7.,1cE TO SEE DEVELOI)F,D ON an OR TWO ..EVENINGS A
it ,IFTER SCROOLI. 0 AT Hi R.il ARE A PEW SUGGESTIONS, MEASE TICK

ONBS YOU :VOLD AND ADD ANY OTH.ERt3 YOU WISH.,

SPORTS
.

cling
riimiing
.11,ght. training

diving
rano.° tics
is
quash (f 1 Ve s

.,,
ramping &
in rifle -ohootin.pA

1)("ip

- ;ig
coaching

,:.11,f

enoci,,ng

irly flaz.ch'ing

OTHeRS?

HOBBXgS,

Chess
.Stamp co13.ectin.g
Coin, collecting
Model mailing
Model Eeropl.ansql
Square dancing 1.

Scottich.daneingt-
liarkrooni (3.9;acing"--1
l.odcrn, dancing 1
Jazz club
Re.c,......rding tc.tchnicluo.. is: 7D

...... ....

slOvarww.

I....0 P..

Charm ochool
ball c.t
RP. a if., club 1 M1

..TQA,,i.or tural is tr. 1

Ar, troll cmy
F . 1 : c . 11 c tine 7,71....
:it,;1p ;7f:t1t selloc3.

Drama
Record club
Debating elUb
Photograpby
Norse riding
Art
Choir .singing
Music
Orchestra.
Band (brass) I
Band DIUSie
Youth club
Bird viatebing,L,,,A
Dresmalcing [ j
BairdrcasiLg
Mixing in. soci.c1,:;

SAVO

so. rjyru ()To II'S. ORIrr',1!). .

vet ; .

T.!w; CT:PF!:?' TO /11.10d YOM T/IHIS AREA TO M.t.TZE BETTM

I 1 I ; J . 1, r

0 you :TOW YOUR UUT'::7::-TIWT TS WOLIF/.1 Im
VA, .,......v01, 11. i.. , t,M..0.1

7 r, ,

or.

ELi:X? IP CO PLt!ASE TWY
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PREY BURG MEMORIAL SCHOOL

Telephoner
Henderson 1695

Roberts Road,-
Te Atatu South.

COMMUNITY ACTIVITIES SURVEY
F_0 R A D U L TS OVER 16 BUT NOT SCHOOL PUPILS)

This survey is an attempt to determine the wishes of the neighbourhood and coulead to the provision of new community activities. It is being conduked by
the Freyburg Memorial School Committee in co- operation with the physical
education branch of the Department of Education and the youth branch servicesof the Department of Internal Affairs.

YOU ARE INVITED TO COMPLETE THIS FORM AND SEAL IT IN THE ENCLOSED ENVELOPE FORCOLLECTION NEXT WEEK-END. NO NAES ARE NEEDED. THANK YOU.

AGE SEX

ARE YOU THE PARENT OF SCHOOL-AGE CHILDREN?

ARE YOU INTERESTED IN PRE-SCHOOL EDUCATION?

WHAT PERSONAL (NOT FAMILY) INTERESTS IN ORDER OF YOUR CHOICE WOULD YOU LIKETO SEE DEVELOPED IN THE NEIGHBOURHOOD?

2;
3.
IF YOU WISH pEASE,STALIDELEIALEEK

WHAT plaILLDITERESTS WOULD YOU LIKE TO SEE DEVELOPED IN THE C_ OMMUNITY?
TI5te: School pupils are being asked similar questions about their interests)

1.
2.
3.
IF YOU WISH PLEASE STATE (BRIEFLY) WHY

WHAT ELSE CAN YOU SUGGEST TO PROMOTE BETTER USE OP LEISURE-TIME. IN THE DISTRICT/

DO YOU KNOJ IF YOUR SUGGESTION IS OPERATING ELSEWHERE? IF SO PLEASE STATE
,L-1)

'744
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tFy1091 fl.pm_F,DITC.6tON ACT 1261. .

201 ES-WiLTSIIMENT_OF COMpITTTY CE1'i1TES

(1) For the pUrpose of, providing educational and cultural
activities for persons resident in any locality, the Minister
may establish a community centre either, separately or in
connection with any school. .

(2) The Minister may recognise any existing community centre,
for the purposes of this section.

(3) The Minister may from time to time pay, out of money
appropriated by Parlinment.for the pulipose, sUch. sum or .sums
.as he approves tmards the pument.of.the whole or part of
the salaries of the staff of any community centre established
or recognised under this section and of the. expenses incurred
in the conduct of any such community centre.

(4) .The Governor-Grnerra may from time to times by Order in
Council, mf-Oal regulations not inconsistent with this section,
providing for the staffing and maintenance.of community centres.

rxtrapt!- fro:ANntipr,:a Devoloont.-qpn-Ccycnco Buort to.,Sccopq
;- -1:0-GEr

Social and Clatarnl Coril-rlitteu - Community Centres
Page 22$ rapagraphs CG mid 67.

66: Mc cult-111.ra no00%. of local communities require a
.4,16 44 .0

f
0
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Para 67: It is understood that while the Department of Educatian
is prepared to implement this policy no approach has been made
by any community or local authority for a school to be declared
a community centre as envisaged by the Currie Commission. It .

would seem that some impetus is necessary to try to accemplish
something in this field as success in one area would no doubt
have a snowballing effect. The economic advantages of making'
use of existing facilities arc obvious, and the committee
recommends that this concept of community use be borne in mind
in the future planning of school buildings.

IY

11.6

1.1,
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SUMMARY OF STAFF COMMENTS ON OUT-OF-SCHOOL CLASSES QUESTIONAIRE

1. Have you noted any direct benefit to children in your class who belong
to the Out-of-School Activities or Holiday Activities. If so, give
brief details.

Increase in skills noted - art and music in particular. Social attitudes
improve - especially with quieter child.ren - develop in confidence.
Attitude towards school improves.

. Have you been able to capitalize on their experiences.in anyway in your
Class teaching? How?

Little carryoveinto class activities - it was suggested that if the
school was more informed on Out-of-School Activities there could be more
carryover.

.3. What are the attitudes amongst children in your class to the Out-of-
School Activities?

Most children have favourable attitudes towards the classes although
some become disheartened through irregularity of classes, lack of
progress etc. Some children feel they are too involved with other
activities to become involved with classes.

4. What reasons are given (if any) for non-participation in the activities?

Other activities - gym classes, music lessons, paper deliveries, etc and
family commitments interfere with full participation in classes.
Class fees may deter some. Parental lack of interest also.

5. Are there any other Out-of-School, or holiday class activities indicate
an interest in which could be introduced?

Gymnastics. Knitting, sewing (adults and children). Hobbies type of
activities on a less formal basis -

e.g. chess club, stamp collecting, model aeroplanes,
story time in library etc.

where children are able to attend if they wish -'non specialist, adults
required for supervision and informal direction.
Music classes are catering for only a small percentage of school population
and need to be run formally - class registers etc. There seems to be a
place for opening rooms for activities for which children can choose to
attend one week, and perhaps another later on.
Family participation-could be encouraged - film evenings, table tennis etc.
(hall essential here) and a-greater number of parents or people at the
actual community to be involved.

6. If your room is used for Out-of-School activities, what time do you feel
Out-of-School activities should begin?

7-?
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6. Most seem to-favour between 3.45 - 4.00 so that class teacher can use
the-room until then,

7. If your room is used for Out-of-School classes, are you satisfied with
the way it is left? If not, give, reasons.

A few complaints - mostly interference with pens, felt tips etc. (lack
is of supervision of tutor? or lack of space to put things away.)

8. Have you noted any interference with classroom apparatus,
desks and contents, displays etc? Specify.

Some interference with displays and children's belongings
of furniture noted.

children's

- disarrangemeht

Would a school hail help to ease the pressure on classroom use?

A hall will help, but not solve all 'problems. Some activities not suitable
in a hall - classrooms still need to be used. But a hall provides a much
needed focal point, and large gathering place for the actual community.

10. Do you feel there is a lack of liaison between Out-of-School tutors and
school staff?

Yes,,

11. If there is not sufficient liaison how do you think it should be
effected?

A meeting between staff and tutors to inform each other of activities
to be undertaken. Bulletin board in school so staff and chilL1-en can
see what is going on. Liaison between Out-of-School class tutors themselves
is necessary to meet each other, discuss activities etc. Tutors work in
isolation at present. There needs to be a feeling of common interest and
TTIVOTTement built up.

12. Is there a need for more direct encouragement on the part of the school
for children to join and continue with these activities?

Very definitely - continuous encouragement and interest - not just at the
beginning of the year, but keeping track of children in classes and personal
interest in what they are doing.

13. What have you done this year to .encourage children in these activities?

Discussion on whats available. Encouragement to join. Ask children who
have attended before to demonstrate, or talk about what they have learned.

The idea of attending and becoming involved in classes has to be sold.
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HOLIDAY PLAYGROUND

Questionaire

1.

2.

3.

4.

5.

6.

7.

Wish to take part in activities

Boys

Girls

Children aged 6.
7

8

10

11

Wish to come every day

Come some days

Activities wanted

113

60

62

5

20
25

41

27

4

29

84

".4

Swimming 55 Claywork 81

-Football 40 Painting 49

Netball 28 Woodwork 44

Volleyball 13 Paper Construction 27

Table tennis 41 Cooking 60

Films 78 Talent Quest 13

Cards 23 Decorate bike 16

8.

9.

,Other activities suggested: knitting, sewing', basketry, athletics,
gymnastics, trampoline, bike race, soccer, swing ball.

Trips

Parakai 41 Boystown 40

Paradice 48 Tramping 31

10. 'Other trips suggested: camping, beach, zoo, Waiheke, Rangitoto.

11. Parent help at school 35

12. Parent help on trips 29

13. Sibling assistance 20

CONCLUSIONS

We can expect over 100 children each day, as this questionaire covers only
Freyberg. Age range seems to be 80% between 8-10. Intermediate children
could lift this with more 11-12 year olds.

Activities should include
Sportg - swimmiTT,-TOFill, table tennis, trampoline.
Creative - claywork, painting, woodwork, cooking, activity room (cards, games,

reading area)Trips - Parakai, Paradice
Henderson High students could be approached to set up an
Wilacle course in the grounds.

Organization: Supervisor for the day in over-all charge.
Organizer for each activity.
Helpers to assist the organizers with their activities.

Films must be arranged befdrehand.

Buses ordered for trips and money collected beforehand too.



Telephone Stifvey-ODrop.-Outs

Class garolled in:

,2. Adult:

Reason stopped coming:
Transpoirt -
Child-caring proglems -
Facilit1:.,,s inadequate -
Course

ut 0 r un at sf: c tory__ -
`?'ire Linf.poTopriate
Othor

14. Would like to trsr again later
Sine course
Lnother courc),

suitable

6. week
1 term
whole .. .. 1

8 Gotri'6cis you would b

t

Se

r'
;
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PRIABERG COTT:UNITY SCHOOL

t

HOLIDAY -PLAYGROUND

In the May holiday s. we plan to run playground -10tivitiesat

-the school each morning from M.Onday to Thursday each week.

you are interested in coming along please fill.in this

questionnaire and return_to school on Thursday.-

Tick squares or fill in blanks: - .

1. I would like to come to the holiday playground

2. 1.am a boy'

3., I am a girl

4. I-am years old.

5. I would like, to conic awry day

6. I would come only some days

7. Things I would like to do are -

S111.111 1- Claywork

Play football
II

H

netball

Volleyball

table tennis

Painting

Woodwork

Paper construction

Cooking.

... Watch ,films Talent Quest
.

Play Caxds Decorate a' bicyCld-
.''__

8._ 'Other thngs I would like to ao are

''' ..... iy.111 e 0 0 D t

9., Trips 1 wduld like to go-on are

Parahai Hot
-i

,1

7- "
P4adica Ice ,katiiig: j !

10. 1;ri.-r):3

Boystown

TranpinE

arc,

r----- 1
1

!--1-1

.) .

,Ty po.!Ghpilfa..th.or would 'be ablet-o'helirat

Ny ri:oth&1'/l'ather,rwou_10, he able to come on

Py oldie brother,Jloter boald be able to help

....

school 1

a trI)

My 3-,.meis

/TOTE., t,Prips arc uuutalljf on a Wediy.r;o,:ay and last all day.
Cost or child 'would be ,about $2,.00 or so, dendirtg%
on numbers. .
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USE OF FREYBERG MEMORIAL SCHOOL 1975

1. Out of School Clases

Children Music 17 241

Arts Ettrafts 3

Drama. 2

Creative Dancing 2

Creative Writing 1 201

25 442

2. Adult 14 .266

3. Short term classes 5 54

Total classes %students 44

4. Recreational Activities

5. Oi'ganizations using school 260-

1272

82
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OUR PROPOSE?) SURVEY FOR FREYBERG 75.

a.PLANNING: this will be the responsibility of the Neighbour-
(. hood Committee arking with the Compunity

'SUpervisor.

Areas of organization will bo Celegated and assist-
ance sought within the Community for help in both

,

specialised
tae's and general 'time and muscle' type jobs. The
committee will work- through topics such as...

Purpose of the survey.
Type of surVey.
WTiting the survey
Volunteer recruitment
Di4ribution plan -

ublic relations (publicity)
Training program

-Compilation of results.

Basic to any survey is the concept that it comes
from the Community. Specialist help will be needed but

.only for aohicving the goals that the Neighbourhood Committee
;have decided, The Supervisor needs to provide sample,
. surveys and alternatives for organization, with the end
product clearly emerging as the instrument of the Committee
as a whole,

115,.PuTpose of die survey: these may, include

1. wants end needs of the community
2. community facilities
3, time plr,ce for classes /meet 1gs
4, cpctinl services needed (e., g. reche)
5. idohtifying personal skills. en hobbies that

'can be used by the community.

c. Types cf survey: could be rcturn-mail or
face-to-face interview. OT
telephone intervicwor .

man in the street' questionaire

chech-list questionairecz:n be devised or a
discussion typo :interview program constructed.

The type of Survey-chosen <<epends primarily on
what fnfoamation is wanted and the best method getting it.
NeXtone must consicaer the resources avnI1,;h1e.for administ-
.cring any surlicy, The result will most likely be a
compromise between What is wanted .and what is possible.

(Sec appendix for two example b of possible
survey forms)
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d.Volunteers for helping: can come from the community at
large through general advertising°

and discussion in the media, or from particular groups such
as PTA, Rotary; etc. All volunteers who will be acting as
interviewers should receive training at a central location
before the euestionaire goes out. This needs to covert

1., the mechanics of the survey
2. information about CoMmunity Education.,
-3, detailed study of each question
'4. review of route maps of district p

5. distribution of credentials, questionaires,
maps

6. time line for completing questionairesp.
returning material'
compiling;

e.Distribution Plan: face to face inal.vicws require about
10% sample to give a valid picture of

the district, Mops of streets for interviewers can be
A issued with every 10th house to be called on. A volunteer

should need to do no more than 10" interviews.

.0ne dry for interviewing sllould be .advertised well
in advance, so that people arc expecting someone to call.

f.-71:115lic relations: publicity is importent.ferthe success
of the survey and a porsOn or committee

should be responsible for this area. Press releases-,
advertiements, and posters .should explain the purpose,
place and timing of the survey nA coaunity Education
symtol can help unify the activities and. 'advertising
involved as. well as serving as en identifying mark for

interviro
g,Compiling resvits: the survey committee end supervisor-

can -ork together to compile and analyse
thalresults. Pinal rcsults and conclusions should be
shared with the community.

The planning and administering of the survey
should be complated in about L. weeks. Filling out
questions iris should be spread over 2 to 3 day period at
most. dompiliim result: should b-)-com:aeted in a further
4 we

8 4
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ENRICHMENT AND SERVICE SITVEY.

Please check the appropriate spaces.
I am-q: Male Female o Student Adult
I prefer classes in the: Morning Afternoon
My best :cay for classes would be: Mon Tues

Thurs Fri
Would you be interested in a baby siting service?

,SURVEY
Educational and Enrichment

ANTIQUES
APPLIANCE REPAIR
BOOKKEEPING
CHILDCARE POR BABYSITTERS

.' CROCHETIFD
DRAWIEG AND SKETCHING

47

DRESSMAKING
DEFENSIVE DRIVING
FLOWER .ARRANGING
FOREIGN LANGUAG: SPANISH
FOREIGN LANGUAGE: FRENCH
FURNITURE REPAIR
GARDENING
HOME ii.AND11.1AIT

HOME EiThISIIIG
HIGH SCHOOL CO-APLETION
IN fAGORATII,G
OFFICE :.ACHINES

OIL
PAINTir:G : WAT2COLOR
PHOTOGRAPAY
SEalIG: BASIC
SPEED hEADING
TYPING

WOOD:10.1iCING

PRE-SC',LOL STORY HOUR
TEEN CAY41,11.

CHECK LIST;
hecregtion

ARCHERY
BADMINTON
BLSKETBALL
BRIDGE
CHESS
DANCE
GOLF
GYMNASTICS
JOGGING
JUDO/KARATE
PHYSICAL FITNESS
ROLLER SKATING
SWIMMING
TENNIS
VOLLEYBALL
WEIGHT LIFTING

EAKINS
CAKE DECORATING
COOKITA-:. BASIC
PLY TY POOLS

Others

Night

Wed
Sat



SURVEYING A COMMUNITY'S NEEDS FOR EARLY CHILDHOOD

EDUCATION SERVICES

Elizabeth Connelly

igures given in the Educational Development Conference report 'improving
earning and Teaching', show the rapid growth in the pre-school area in the

last feW years. Pre-school education has been declared a priority area for

i

Telopment by the presdnt Government., 'The aim being 'to ensure that fac-
ities are readily available to all who wish to use them'.

The chapter devoted to Early Childhood Education says "We have faced a dil-
er ma in deciding upon the recommendation which we should make. On the one
hand we wish to urge,a rapid expansion of facilities to ensure that many more
children are able to take advantage of the benefits of attendance at a well -
staffed and aapably-organised kindergarten, play,centre or other facility.
On the other hand, they go on to say "Haphazard expansion is to he avoided,
yet it would be equally unacceptable to atteM0 to force .a uniforMity of
provision merely for the sake of administrative tidiness". They mention
the need for the child to be seen as a member of the community and ultimately
the responsibility of that community.

The report also emphasises the need for' buildings to be desibned to meet the
wider needs of the community and the need for competently trained staff.

Their recommendation is that. 'new groups be supported as conditions change
and new needs arise..

Early childhood education encompasses the child's life from birth and through
the years which his personality is being shaped. It involves children where-
ever they are - in the family, childcare centres, playceptres and kindergartebs.
It also extends into the junior part of the primary schoor.

o

Man people tend to eauate education and schooling and to believe that learn,
ing ccurs only in our formal educational institutions. Nothing could be
fur er from the truth. The greater part of a person's education occurs inform-

y within the context of :living - within the learning environments provided
by the home, the social life of the community, and all the institutions in which
he has part.

The Educati.onal Aims and Objectives report lists "Failure to provide early child,
hood education to meet the needs of the community". In its Appendix 2 "Short
comings within the present education system". Also in Appendix 2 "The failure.
to appreciate and overcome many of the prdblems which are causing people to be
come alienated from the existing education system,"

.

In the, past there has been a lack of promotion by the education system, of
awareness of, and oppotunities for, lifelong education. Playcentre for egample
gives parents who have been failures under our present system and I'm not only
.of the Maori or Polynesian parents, a second chance. I could tell you many
examples of women who through their involvement in playcentre have g6ne on to

86
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Teachers' college; Primary or Kindergarten, some to University and many

of these women were school dropouts. Twentysix Maori women.have been to

Australia working with Aborigine families and showing them how to set up

playcentre type,pre-school facilities. One I personally know, was one

of our Community Preschool Workers and is now employed in Australia in a

University research programme, working with Australia immigrant families.

You may feel this could still come about through Lifelong Education schemes.

I feel it has been the interest in their own children that has prompted

these women initially.

Playcentres have developed a form of involvement unique in the world as far

as I know. The Educational Aims and Objectives report lists Areas needing

special attention. One of them is 'That action be taken to provide learn-
ing environments which meet the needs of Maori and other Polynesians' and

'that the existing agencies of education for parents in their unique role

in child development he reinforced and expanded.'

I thought you might be interested in another way N.Z. is influencing over-

seas early childhood provisions.

peachgrove Playcentre, Hamilton has a supervisor trainee, one of the irst

three Indonesian Volunteers to New Zealand. BUTSI, the Indonesi -as Com unity

Volunteer scheme has sent 3 volunteers to N.Z.- They are all University
graduates, two are.teaching Social. Studies in High Schocils, the third, a
is working at Peachgrove Playcentre for six sessions a week. He thinks play-

centre type service could be ideal for his country naturally with adaptions

for local conditions.

You may have read Jack'Shallcrasses article in the Listener June 14th,

'Some are more equal than Others'. He talks of:millionsof dollars in the

U"..SA..being spent on compensatory schemes. "This may have brought some

balm to uneasy middle-class consciences but it brought little joy to the

minorities, Bluntly the schemes didn't vork. There may have been odd pockets

of success but they.seem to depend on parent involvement as much as the pro-,

gramme itself. Educational programmes which ignore the predominant influence

of the home are inviting failure.' He stresses the co-operation of the home

and mentions how the science of linguistics has thrown new light on language,

on how people-acquire and how it-grows. We should he chary of trying to

substitute one language for another in the early years, he says. Standard

English may be learned after the child's natural dialect has been used to
give himself and in his own capacity to learn.

The pre-school sector of all the sectors of N.Z. education, has made much
the best attempt to bring European and Maori together and much of the success
of this is due to the energy, effort and goodwill of Ma'ori women. N,

Geraldine McDonald, who is the Senior Research Officer for Early Childhood

Education for the !I.L. Council-for Educational Research, says 'Playcentres

have liberated housewives by allowing them to copbine work - defined as run-.

ning' a pre-school centre, - wi,th home - defined as devoting themselves' to the

full-time care of children, but now chances in society suggest that in the

future liberation of this kind may he insufficient to met the demands of many

of the brightRst and most dynamic women. She says 'I think they are seeking

8 7
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more directly,political movement, and paid occupations of responsibility
and importance'.

Well there a many reasons why women go to work and we have not time to
go into reaso here, but if Daycare services are required and this is
certainly in sated, by a figure quoted for under five aged children of
working mothers in H.Z. The figure_is 30,000 to 40,000 and the places for
these children in licenced day care centres is about 3,000. Auckland
naturally is, the city with the biggest demand so we need to look at this
type of provision too. To argue,,that Daycare is not educational is of course
ridiculous as a child is engaged in the process of learning, developing con-
cepts, making sense of his or her environment, or however you wish to describe
it wherever he or she is. What can be different is of course the richness or
stimulation of the environment and the opportunities for the child to 'learn
how to learn', and to develop a good self concept, to see himself as a compet-
ent person. So we can assume that it is essential that all Daycare has a
built in educational component.,

It is.also not just a question of Daycare but of what type of daycare and
whether large institutions are necessarily the right provision for young
children away from- mothers for any length of time.

People need to know what the options are, to be able to make a decision if
there is an alternative, as to what type -of.facilities they want or need in
their neighbourhood.

You are probably wondering what this has to do with surveying needs for early
childhood education provisions. As I said earlier the Education Department,
in the past has responded to the needs of the two major groups, the Kindergarten
Association and the Playcentre Association, If we are to provide for the needs
of the community we can't do this by taking statistics of under fives in an
area.abd saying we need so many kindergarten, so many playcentres. We need to
involve the community in an exercisd to look at itself, to see how it can im-
prove facilities that are already there, how it can co-ordinate all groups
interested in new provisions for the good of the area, not just to promote
further expansion of the major services.

Many communities are now thinking along these lines but not a great deal of
progress has been made as yet.

As an example of what could-be done I'd like to tell you about an exercise
that is happening in Mangere at the present time, but first of all I'd like
to read you a list of the types of early childhood group experiences that a
child may meet in a community..

Kindergarten, Playcentre, Family Playgroups, urban and rural, varying in
structure programme and organisation. (The Waikato groups and the tlatakana
Island groups have been providing services in their areas for well over 10 years)
Secondary School Creches, started as provision for teacher's children in many
cases, now some are being used for Human Development Programmes. Preschool Units

8 8



at Community C'lleges, will take the children of adult pupils, teachers and
the community Teachers College Creches, University Creches. Community
centre crechess Birkenhead has a group like-this and other groups are spring-
ing up over the city. Citizens Advice Bureaus playgroups. Private Schools
have always had Kindergarten Classes, the Salvation Army Refuge House has a
group and Auckland Feminists are opening a similar Refuge house called
'Halfway House's and there is to be a playgroup there. The Periodic Detention
Centre has plants to provide suitable equipment for the young children.
Cornwall Park Reception Centte has a Kindergarten 5 days a week. The three
major hospitals in'Auckland have groups. (Two of them run by Playcentre people,
in the other a Kindergarten teacher is employed.) There are the Private
Kindergartens who get no subsidy but provide a similar service to-the Free
Kindergartens. The Daycare centres, Commercial ones like Holeproof, Community
ones like the Baptist Group in Mt Albert and the Eden Epsom one that is about
to open set up a group from N.O.W. Backyard childminders, some of these small
centres provide the ideal daycare service, some the opposite. Places like the
Creche at the Farmers Trading Company and many others. I think this illustrates
the impossibility of tidying all these diverse provisions into groups attached
to primary schools as some people would like. A young child moves with the
parent who 'cares', for it or if both parents are at work it of course needs
to be in a creche near the parent or in a centre or with neighbourhood minder
near its home.

In providing early childhood education in areas of special need in country
districts the Department has set up itself a limited number of preschool
units at Primary Schools. These are.only established where the two major
preschool associations have not been able to extend their services.

Other patterns of surveying needs of an area have included the Education
Department taking the intitiative and calling representatives from the dif-
ferent groups in the community together, to see how they can expand the exist-
ing services. In the Otara area special provisions have been made. A new kind-
ergarten at Bdirds.Road is to have special provisions for children to stay for
an extended day. The midday meal may he cooked by Hillary College students,
the money for the food being provided by s.c:r. This is a united effort by the
Education Departrienr and the Auckland Kindergarten Association. There would be
additional staff, a medical room and the Plunket and Public health nurses will
be involved. Three Community Preschool workers were appointed in Otara at the
beginning of the year. They work for 15 hours a week, meeting people in Super-
markets and on the streets (not knocking at doors, as they feel this is an
irarusion of pr;vacy.) They had honed' to get family groups going in homes but
found people were reluctant to share their homes at this stage. One group at
the Pacific Island Church had to make a decision whether to he a Childcare Centre
or a Playcentre, which may sound strange. The CoMmunity Preschool workers found
they had to 'clear a lot of social work out of the way' before they could get
down to the business of showing mothers how to provide play activities:in the
home for their children.

You may be interested to know that the Department is involved in providing a
correspondence Course for adults, with training unit$ for Daycare, Playcentre
and basic development. there is also to be a course for preschool children



themselves in remote areas. The Department is also working on pamphlets
for parents, information that can be placed in Doctors' waiting rooms,
Plunket rooms, Hospital waiting rooms etc.

Now about the Mangere exercise.

Following three In Service Courses, one in August last year and two in
January this year, a meeting was called to discuss how to promote liaison
between all groups involved in work with young children in Auckland. It

was decided to select one area in Auckland and to promote a liaison scheme
there first. At the second meeting which included representatives from the
major interested groups, Mangere was selected as the area to promote this
idea in. An action committee was organised and the representatives moved
into the Mangere community,to encourage their Mangere contacts, to attend
a meeting in Mangere itself.

All Playcentres, Kindergartens, Independant Kindergartens, Childcare centres,
Primary Schools, Secondary College Creches, Public Health Nurses, the Youth
Aide Section of the Police, Parents Centre and other groups interested in
young children in this community were invited to attend a meeting. At this
meeting members introduced themselves and gave a thumbnail sketch of their -

organizations.

A spirited discussion followed on how the needs of the area could be met.
Points arising from the discussion: -

1) 'It was suggested that a letter he written to the Hon Mr Moyle, M.P.,
deploring the lack of educational facilities in Mangere, particularly
facilities for preschool children - kindergartens, playcentres, private
day care centres and private kindergartens.,

2) The desperate need for an emergency day care creche - some school
children are bringing preschool siblings to school when there is a
family crisis.

3) Encourage industry to provide day care centres for their personnel.

4) A need for a parent Education scheme'

5) Encourage play groups in home with possible assistance and guidance
from Plunket, Playcentre and Kindergarten personnel.

It was resolved that s Steering Committee be nominated which would report
back to the fill meeting at a date to be notified. The Committee is to
consider ways "to help Children in Mangere".

Futher meeting have been held and this lively group are planning to present
submissions to the District Prescpool Committee.

The District Preschool Committee is comprised of representatives from the
major Early Childhood Services in the Auckland Region and is chaired by the
District Senior Inspector of Schools in Auckland or his representative.
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The points I wish to emphasise today are

The community must be involved in surveying its own needs.
It must be informed of the type of services available and know how
to go about setting them up.
Where possible services must involve parents giving them opportunities
for their own development and meeting their needs.
Where outsidesagencies are involved in setting up,rservices, families
values and socialization practiceS should be respected and that methods .

as well as content, adhere to the family's prefer nces.
This should encourage a sense of consistency the child's mind and
keep the balance of power with the family.

The main justification for Early Childhood Education service as I see it is,
to improve the quality of living for children and adults alike.

y.


