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Preface. L ' . ‘ ‘ | 5

The papers published in this book represent those presented at the second -
Seminar held by the New Zealand Association. for Community Education. We

- have to thank the Centre for Continuing Education, one of our members, for
~assistance in the production of the series otherwise the cost and delay

would be prohibitive.

The ‘Association is fortunate also in that a panel of speékers‘and experts

. in their own fields have made themselves available for the Seminar and
written the papers published in this third series on Community Education.

The topic this time is 'Surveying for Community Meeds in Community Educa-
tion' and is aimed at bringing together peopleiwho have been ‘innovating
_Survey techniques and methods in the general field of Community Education

In this way it is hoped the Association will make.available, on a wider
scale throughout New Zealand, the information and knowledge gained by thef¥ew
innovators,. who have devised their own methods in surveying the various
Communities at differing Tevels. o

It is‘intended to follow this series with another each year and probably
“the first will be jin the field of 'programming’ from the results of
surveys. ’ s ‘ S

Editor : Riéhard‘Bedggoo
President. '
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" Tpitiating Community Education

- . Who Does It, =. and How
|  + DR Thurlow

| . . o*

ised that our modern and rapidly
ok o N dg upon people-that were
unheard of s generation ago. This demand covers every

It is generally re c"ogg

fmxﬁ@ﬁgﬁﬁﬁf?wwﬁﬁmﬁqﬁmmﬂ%ﬁﬁﬁk%@“*“““%*%Wm

recreational. We hear that our technological based :
society requires that workers will need ‘to be retrained,
and skills upgraded - we hear that there is to bg more
leisure time, longer holidays.and shorter working time -
we hear that people are becoming more socially aware,

more interested in aspects of life and of the world
beyond their immediate interests and environment. All
these highlight the need for action beyond what have

been regarded as the normal educational processes. It is |
now recognised that education is a continuing life~long
process and a right for every citizen. Our traditional
forms. of education can no longer meet the needs of the
citizenry - there is insufficient room or flexibility
‘within the existing structure to allow for the changes
that must come. Certainly much has always been done. The o
universities have long had their extension departments, -
the WEL has always been a force and our secondary schools '
have provided a tremendous diversity of activity throigh

their evening classes. But this is no longer enough for

the modern world and the type of society it produces.

A large proportion of the people in any given community
havé always been able to find their satisfactions within
the community as it exists. They have been so motivated .
as to have been always able to organise themselves to °
make use of existing facilities and institutions. It is
the heavy proportion of people who are not s0 motivated
to help themselves that should be our greatest concermn.

We are told these days that it is the middle-class
standards and mores of our society that drive the wedge
. between our people - widening the gap between socio-
economic groups and groups of differing ethnic origins.
For the most part it has been these middle-class groups
that have taken advantage of what has been offering in
our institutions in terms extended education, whether
for vocational, cultural or recreational purposes. I
submit therefore that any extemsion, any growth, in the
extent or diversity of what can be provided - from what-
ever source - in the field of community education must
be of necessity aimed at that section of the community
that traditionally has been reluctant to participate or
unable to motivate themselves to grasp the opportunities
available. Certainly let the self-activating section of ,

[RIC 6
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the community enjoy the advantages of any aspects of
extended community education that are available - but
let us be quite certain that we are taking the others
along with us. Don't let the wedge drive us further
- apart. ‘Surely the whole object of the exercise is to B
improve the quality of life of all within the community.
: e—eannot—have—a—general—improvement—that—eaffeets :
. every section of the citizenry we merely widen the gaps -
" -between the "haves" and the "have-nots"™ and tThe "wills"™ =
and the "will-nots". Therefore, I contend, we nust
, consciously and deliberately aim much of our endeavour
« in community education at that section, who by reasons
of apathy, diffidence or downright idleness, cannot and
will not be bothered to involve themselves. I recommend
then, that there has to be conscious recognition of &
need for unequal treatment.according to the socie-
economic, ethnic and social composition of any locality.
To put it crudely, I see no point in providing facilities ¥
in the eastern suburbs while areas such as Otara, N
Mangere and the like have little if anything. We simply
widen the gap. » '

Having established that “there is a need for a widening

of the provision of community education generally and

having established also that there are areas where the

need is greater_than in other areas, to whom do we turn

for leadership in the initiation of suitable programmes.

The Government surely must take the greatest share of

the responsibility. Our central government has, over

the years, made itself responsible for the education of

the community, the social welfare, the health, the

administration of Jjustice, for law and order - in fact

almost every aspect of the lives of all the coumunity .

are covered by the umbrella of our central government. ' .
. They also collect the taxes that provide for the needs.

Ahe single aspect of government provision that affects

every member of society is education. But should the

Education Vote be expected to make all the provision

from its usual saurces? I contend that if our society

requires provision of community-type education for all

its members there should be extraordinary provision made

.over and above the normal. It is logical to use our

schools and other educational facilities because they s

appear in every community and have already been provided

from public funds. But to expect our schools to offer

community programrmes for the benefit of &ll members of a ' .

particular community without special provision is not

realistic. At present they are just not geared for it.

To what extent should other government agencies make - °
their resources available? 'Surely the general improve-"
ment in "quality of life" that it is hoped extended
community education will bring has implications for

7
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~health, social welfare, law and order, justice and so onm.

‘welfare of their communities in this respect? .They

3.

To what extent should local bodies contribute to the

strike rates for the provision of roads, parks, libraries,
etc, to provide for the interest of citizens. Should they

not._also become involved imcommunity education.

‘Hdﬁ"much'canfbemdonE”by-ndn—goVernment—SGeialaageneiesTwnw~«ﬁ~
service clubs, sports and cultural associations? Where '
do they get their resources to support their work.

What can be done by individuals of good intent and how
can they be supported?

Already there is much action and plenty of precedent.
Apart from the traditional institutions which have bourne
the brunt of community-type education over'the years,
namely the WEA, the university extension, the secondary
evening class system, who should be involved? - There”is e
a vast need matched by a fund of goodwill and resources. o
What is needed is leadership ‘and a massive effort of
co-ordination. As I see it we have reached the  stage
where we are in danger of fragmenting our resources
unless a conscious effort is made to capitalise on the
interest and goodwill of those who see the role of
community education as of major importance for: the
future. Co-ordination of effort surely-is the answer or
we will be condemned to watch those whose need is great-
est slip between our fingers through fragmentation of
the goodwill and TFesources ‘that exist.

The government through the education department has
already given a lead. It has appointed senior officers
to guide and develop community education by whatever
means seem appropriste. It has set up pilot schemes to
agsess the needs of a variety of communities through the
local schools. It is establishing new forms of '
institutions to take a greater variety of education to
the people. It is giving financial support to organisat-
ions proviiing for sport and recreation. It is exploring
the possibilities of partnerships between central and
local government in providing facilities and the
personnel- to promote their use.

Local bodies have long been in the act. They appoint
trained officers to give guidance and encouragement,
they build facilities for the social, recreational and
cultural benefit of their people. Auckland City Council
is .exploring ways and means of co-operating with schools
to provide facilities over and above those normally
available. Hamilton City Council is eager to provide
finance to support any developments of a community

8
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nature based on schools, Manukau City has committed itself
to a partnership with goverhment in Mangere, and so on.

The University Centre for Continuing Education is provid-
ing all the activity its resources will allow.

The Natlonal Council for Adult I Educatlon ‘hopes ‘to extend

P ~its- activitbies.

"“Tﬁém06ﬁbihéH”ChurCEés'dre'kéén to co-operate with schools
" by providing facilities from their resources fOr the
general use of the community.

Individual schools such as Freyberg have been in on the
| act for years, struggling to prov1de until recently from
| its own and the local community's resources.
|

A great deal is being attempted on every hand. This
A55001at10p is bringing together interested parties to
further the concept and to advise and guide and to keep
the needs before the public. But how effective is all
- this efforﬁ this goodwill, this expertise going to be
if it is not co-ordinated and not backed up with
flnanclal resources. .

Which brlngs us to the basic and furdamental question-who
pays for it.all?

Here in New 'Zealand there are limitations to the sources
of funds. Our central government is committed to provide
for the manifold needs of the whole country with what it
‘can extract from the taxpayer's pocket. Our local bodies
are committed to provide for its citizens with what 1t
can extract from the ratepayer s pocket. Local
associations and agencies endeavourito provide their
services with what they can extract from individual's
pockets in the street and at the door. And if an
. individual happens to be a user and participator he
invariably pays again for the privilege. So ultlmately
the money all comes from the one source - the citizen's
pocket. Cannot this also be the subject of an exercise
in co-ordination? If we really mean what we say about
community education being the answer to many of our
social ills, our mental health and our physical well-
being, should there not be a massive injection of publie
money into the system that controls it - over and above
that needed for the traditionalVforms of education we
i provide . We have so many valuable resources that could
| be much more heavily used for the common gpod. All we
| need is the wherewithal to use them to the fullest
| possible extent. What about a specific tax for the purpose
| - or a fixed percentage of the rapidly accumulating
| superannuation fund?
%4
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. If we have established that our society generally needs °
the boost that we fesl community education could give it,

e and having ‘dabbled in the question of who is going to

o pay for it all, we should probably now take a brief look

at how we are going to ascertain what any particular

community sees as its greatest needs.

~

- No two-communities-are-the-same—so—the needs felt within

: a community will differ, probably quite widely, with those
felt in a neighbouring community with a different growth
pattern, socio-economic structure or ethnic grouping.
We are to hear later today aboutthe question of survey-
ing for needs so I will leaye that to the experts. My
plea is for consultation at every level on the widsst
possible basis. And even this can be quite inadequate.
Perhaps the intelligent trained observer is in the best
position to assess needs. He sees poor living conditions, -
neglected health,wasted resources, drunkeness,,neglected
children, etc, and knows that a well-directed community
programme could help in many ways. Doctbrs see suburban
neurosis that could respond to a more positive and better
motivated way of life, and so on. o '

I am convinced that many of those who middle-class
observers see as being in considerable need are totally
unconscious of needing anything. I can imagine trying,.to
persuade any one earning several .hundred dollars a wedk
for the minimum expenditure' of skills or energy that
-several hours in the tavern each day, frequent visits to
the TAB, a low rent State house and wife who look after
his bodily needs, several children to bear witness to
his paternity potential, etc, has any needs at all that
he can recognise himself. Some of you might consider
that I am a prime case for psychiatric treatment, but
frankly I don't feel dhe need for it - yet: It is the
recognition of self-nepds within the people themselves
that provide us with the greatest challenge. How do we
show people that than can better their condition, live
happier lives, fulfil laﬁ&nt ambitions, use latent
talents and ‘uplift their Yquality of life", when they
are happy in their ignorance. We certainly cannot tell
them - few would listen. :

Perhaps our best chance is to provide a wide range of
‘activities that can touch every aspect of their lives.
If we can provide educational, cultural, recreational
and social opportunities for every e and condition of
people and provide them in & warm and\ welcoming
atmosphere we may eventuglly be succesgsful. Whatever

we provide has got to be?seen and felt to be better

than that which they are currently enjoying. Any attempt
to thrust education and culture down anyone's throat

is doomed to failure - it always has been. If we can

e 8 -




6.
provide, on the other hand, a situation where even the
- most reluctant participant can see and feel the satisfact-
ion of others in their participation, we will ultimately
awaken some latent talents, activate some social conscious-
ness and expose some deepseated and unrecognised needs.
Once this is done the battle will be won and once the N
breakthrough comes in any group, b 1t family or gang, the

‘However good the provision we make, however handsome the
facilities we provide, however much money wWe pour in and
however hard we work, we are not going to get results
overnight. May be we will have to wait a whole generation

or more to see positive wide-ranging results, but that

doesn't mean that we shouldn't get started now. The sooner

we start the better chance our grandchildren will have : :
to lead full and happy lives.

How hard we are going to have to search for the right
people to lead our programmes. The initiators, the
motivators, the activitors are going to need. to be very
special people. But we know we have them, becaunge our
rather feeble early beginnings in these fields have
revealed that there is always someone with the will and

: spirig as well as the capability to give the leadership
needed. * e ,

Our society meeds all that @Smmunity education 'c¢an glve
it whether it be in upgrading of our skills, learning
new ones, making profitable use of our leisure,raising
the standards of our physigal and mental headth, apprec-.
iating our heritage and our culture, preserving our
. ervironment, improving our personal relationships - every
| field of human life can benefit and we are privileged to
: ‘be in on this rennaisance. .

Our greatest obligation_ to those we live among is to
prepare.them to understand and to deal effectively with
the world in.which we all must live and not with the
world we have known or the world we may personally prefer
~to-have. : o
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METHODOLOGICAL COMSIDERATIONS IN COMMUNITY SURVEYS

DESIGH OF COMMUNITY SURVEYS.

——

" The purpose of surveys can be either:-

,'(al DgscriptiVet_MLnithis,gase only a description of the existing state of fﬁﬁ'

affajrs 1s being attempted > i.e. what s the exTsting s7ze of the pop=""~ "7
ulation, age structure etc. :

(b). . Explanatory. This is where specific hypotheses are being tested,.con-
sequently 1t is the influence of one variable upon another that. is at -
the centre of the survey. i.e. effect of income level upon “housing
choice/location. ‘ L :

The constructioz of a community survey of either type consists of carryihg .
out a series of steps in a logical sequence. . . :

(a) Def€nitionqpf the problem to be investigated - i.e.in this case the o
' delineation ofathe-communitx to be studied. ' '

(b) Establishment of .the investigational categories. From the agreed list
it.can be seen there are two types:-. T

1. Factual - Population structure, age structure, occupational
composition, house type, migration, length of residence, kin-
ship. o :

.2. Attitude/Opinion data - conflict/stability, focal points.
(c). Collection of basié data on the community from "official" statistics.

1. Population, age, occupdtional, migration. Data on these topics
can be obtained from :- . - J//

(i) Census of population, Regional Volumes, lligration tables
and Economic Activity tables.
(i) New Zealand Official Yearbook. ,
(iii)E]ectora]wgegisters - for data on changes between registrations ~

2. Background data on "focal" points from Tocal documentary sources
e.g. newspapers, parish magazines etc.

Also valuable here are key informants - incumbents, landlords,
local councillers, Community Yorkers.

Having done this we are in a better position to dctormine the areas
vhere fresh information is required. .

From the '1ist' of investigational catégories: kinship, ncqghbour
relations, stability, conflicts could require data collecticn.

-~

10
t

o e P




+ - (d) Sam Ting. First have to dec1de whether the rexevant popu]at1on ls ~

;
. ) . »
8 -
.

Th1s Teads to the fourth stage - that of samp]e des1gn - : 3.'1ﬁ~ e

indivi ua]s or househQst
Can be e1ther be done by : .‘ _ | . .

1. 'S1mp1e randon samp11ng hy random numbers.
2. Systematic sampling by taking every nth househo1d/1nd1v1dua1
> (e.g. every 10th) from a 1ist of the population. Usual lists
in community surveys are the E]ectora] Reg1ster and the rating
lists.

Note on sample size.

Observation hasua number of prob]ems.f

As the size of the sample increases the’ error of the estimate that you‘make"
from the sample to the population decreases. So the choice of sample size

has to be determined by the degree of accuracy required together w1th time

and resources available.

) 3. Quota Samp11ng Not very accurate due to bias in the comp11at1on
-, of the sample by the interv1ewers. _ :

i;v(e) Data Co]lect1on | Having c]ear]y defined the prob]em to be 1nvest1gated

“erectéd the investigational categories and constructed ‘where necessary,

a samp]e we can proceed to:.consider the various: methods of . data collec- - o

tion. Data can be collected in a number of different ways:=
. ’ ' N L.

. Observation-
2. Documentary Ana]ysis

3. Social: Surveys

{

(0n1y including here those 1likely to be used in the Commun1ty study)

“(F) 0bservat1on 0bservat1on can be e1ther part1c1pant or non- patticipant.

Most usual is by a gart1c1oant who records systematically his observat1ons
(e g. on a diary type record1ng sheet).

J. Limitation of our senses 1n that we cannot serve the whole of
S oany s1tuat1©n, hence we abstact and oftenh disXort.

| 2. Observation and c]ass1f1cat1on tend to be done one and the same
time, so that we tend to use phenomena as an examgle of a type that
we have prev1ous]y classified i.e. one student Tooks 1ike another ‘gtc.

3. Interact1on between the observed/observer. This react1v1ty between
the observer and those he is observing can lead to modification of.
the situation under study In some cases the observers have become
so 1nvo]ved that they have initiated changes

11
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*In the ‘keeping of the diaries what is being attempted is a piece of
 observation therefore in the classifications that we make care should a
~ be taken t6é guard against ‘instant classifications'.:: ' S
(g) Social Surveys. Here there can be a number of different types depend- ,

ing upon the degree to which the questions and response categories are
structured. Because of the Structuring of the questions the formulation '
of questions becomes of crucial importance. The following points should

be noted:- _ '
1. HNo unnecessary questions. o : :
2. Questions should not assume knowledge but should first establish the
-« _informant's level of knowledge. _ . :
3. .Questions should be simple, clear, and unambiguous and sheuld only
- - ask one thing at a time. o : - ; '
4. Questions which are emotionally or value laden should be avoided.
5, The sequence of questions should be devised to assist- the mainten-

EETE - ance of the interest of the respondent. _ :

Sensitive questions best in the middle - i.e. asked after rapport

-, established. Classificatory questions best at the end. Lo

7.7 Questions which condition the response should not normally be used.
‘Most-common types are those which:- / v '

(=)}

(i) lead the respondent; .
- -, (1) . ‘Take presumptions about his behaviour/attitudes;
' ~(iii) _ask hypothetical questions.
\. . . .
It is necessary to decide whether to ask quetions in a generalised
or personalised form.: :
- g, Care has to be taken when gathering information abou
haviour (e.g. over.a week .or month). o
' 10, Questions requiring memory or recall of events canjoften be unreliable.
|
|
|
\
\
|
|
\
?
|
:

periodic be- -

-The problem of produqing good clear questions is donsiderable, there~
fore a questionaire/interview schedule should always be tested on a
friend/colleague etc prior to its use on the population to be invest- -
igated. : ' A - ’

QATA ANALYSIS

j(a) Once the data has been collected from the various sources it is necessary
: to treat it to a common/standardised method of analysis. The first task
is to check the survey data for:- . '

1. Completeness - i.e. -ali questions have been fully answered.
2. Calculate response rate. '

Having done this it is necessary to consider the survey data as a whole
rather®than just analyse each questicn separately but be édontinually
lookihg for the interrelations.and interconnections of the answers. -
A1so be looking at the ways in which the survey data and the background
data from the official statistics and the local documentary data comp-

Tement each other. &
TR 12
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}(b) Analysis stepél

1. With survey data the first step wou]d be to count up the -answers to
each quest1on and establish frequencies of response.

\

2. Th1s wou]d 1ead to an- exp]orat1on of the data in relation to key
variables which are considered to have an effect upon behaviour within
X the locality. ~Obvious-ones are age, sex, family status, occupation:
and length of residence. By this means the data can be fully exp]ored

(c) Presentation of Data. The most common ways of represent1ng data are by
figures, graphs and tab]es.

.‘]. Figures

- - (i). Pie chart. This consists of a circle divided into segments with
each 'segment representing a proportion of the total

C&) L

e.g. to show the occupancy structure of hous1ng ina 1oca11ty

(i) Pictogranm. “This is where a series of pictures is used represent1ng
the subjects - e.g. patterns of migration -

owner/occupiers; b = private tenants
council tenants

Migration In ,g g ~ where each § = 10 people.
Migration Out X o S : B

(iii) Line_graph. Useful for showing population trends

p0pu1ation size

Years

’

(iv) Bar chart. Here the bars cepresent the proportion of the pop-
ulation within a given category. This is particularly useful for
population structure /

Male Female

age
groups -

A

2. Tab]es Tables are the most successful wj} of portraylng information with a-
high degree of accuracy There are three types of table:-

'§1ﬂ3
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(i)‘!Unﬁvariéfe; This is where only one variable is tabulated at a time.

e.g. Age A Age gfoups Numbers -
0-9.9 10 -
: 10 -19.9 - 20 ~

;o - 20 -29.9 40

Principles of Table Construction

_§1a) Units in the left hand column must be mutua]]y exclusive. :
ib) Tabulatjon must have internal logic and.order, i.e. beginning with -
the smallest value and moving to the largest.

~7 .- (ic) Choice of class.intervals. It is usual to do this by:-
A (a) Establishing an array - i.e. setting out highest/lowest

/ ' ' valites, then finding the range and then determine the ‘number _

/ of categories taking these two ‘factors into account. Yoo
/ (b) Intervals should be‘un1form. | ' o
/ o (c) Limits clearly specified. - | ‘ e

(i) S1var1ate - Multivariate. This is where two or more.variables are inter-
related together, e.g. age and marital status (two varlables) or. age, sex
~ and marital status (three var1ab1es) /

(ii1) Contingency table.. This is one that shows the association between two .
‘quaTitative attributes often 2x2 table, usually not more than 5x5. ’ ’

Participant .Hon-participant

e.g. Established :

v Resident : "2 : 1 13
\\/ ) Vi | ) - -

"? Newcomer S 1 . 12 - 13

13 i .13 26

! “

-

. The table has caséistudx value as it helps identify the "normal’ 1,e. expected
“pattern - established resident/participant in locality and the deviant cases.
< This points to where attention should be concentrated in future 1nvest1gat1on

Whenever using tables. it must a]ways be made clear what they refer to and how
the totals -are ar|1ved at, whether they are:-
'(111a) The total pOpulat1on.w1th1n a defined locality under study.
(iiib) Total sample including non-respondents.
f

(iiic) Total replying to the particular question, : :
o ‘iiid)~ Total humber of respondents




The analysis of data, therefore, requires the careful tabulation of the various
- ‘types of data in order to examinefthe relationship between the various parts of
B .the locality - i.e. population, housing, occupations, participation in activities
- etc. This will-enable the identification of current patterns of activity and the. .
- nature of the active population,, hence highlight areas of deficiency and need.

) * " B.N. Smith and D.C. Thorns

!
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L THE STRUCTURE, FORMATION AND ANALYSIS :
' " OF. SOCIOLOGICAL SURVEYS ‘ N

SELECTEﬁ-RyFERENCES: (* IndicateS‘the'most useful ‘initial reading) -

ot

A. General Introductlon to Social Research. .
eBlalock, ‘He M. \\‘ : Introductlon to Soc1al Research
Goode, W. J. and Methods in Soc1al Rasearch New York.

P. K. Hatt 1952 ' McGraw-Hill., |
*Labovitz, S. and \\‘»Introduqtlon tofSocial Research, New York:
R. Hagedorn 1971 N Graw-Hill. - ' o
B. Qﬁestionnaire Design and Inzikviewiqi ' ;- .
1. Books - ., ‘ f -
*Backstrom, Charles H. ' Survey Research USA: Northwestexrn

and Gerald D. Hursh 1963 Unlver51ty Press.

Banakaj; W. 1971 - Tralnlng in Depth Intervlew1ng, New York.
' . : Harper and RoWs* . .

Conway# J. A, et al 1974, UndersEﬂ’alng'Communltles, Englewood Cllffs-

< Prentice~Hall..
Hyman, H, H. et 'al 1954 Interviewing in Social Research, Chicago:
! ] ¢ university of Chicago'Press.
*Moser, C. A. and ‘Survéy Methods ‘#f Social Relations,
G. Kalton 1971 * Heinemann. '
Oppenheim, A. N. 1966 Questionnaire Design and Attitude Measure-
_ ment, Hginemann.
Partenj M. 1950 Survey53 Po11s and Samples, New York:
Harper. -
Richardson, S. A. ot al Interviewing, New York: Basic Books.
1965 . .
*Selltiz, Claire et al Research Methods in Social Relations, USA:
1965 Methuen, Chp 7 and Appendix C.
*Smith, H. W. 1975 Strategies of\SOCial Research: The Metho-

dological Imagination, Englewood CGliffs:
Prentice HMall, Chp 8. '

See also Cbode and, Hatt (1952)
2. Artlcles

Cannell, C. F. and . Interviewing, In G. Lindzey and E. Aronson
R. L. Kahn 1968 _ (eds) Handbook of Social Psychology, Vol 2,
Reading, Mass; Addison Wesley, pp 526-95.

Couch, A. and ' .1 ' Yeasaybrs and Naysayers: Agfceing response
K. Kenniston 1960 "et as a pe*sonalsty variable, Journal of
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+ Gallup, G.; 1947 - The quintamensional plan of question ‘design.
: v ' Public Opinion Quarterly 11: 385-93.

‘A study of interviewer competence. Internal

' Guest, L. L. 1947
' Journal of Opinion and Attltude Research 1:

17-30. :
. Kranser, L. 1958 Studles of the conditioning of verbal i
' Yoo behaviour. Psychological Bulletin 55: y
' 148-70. : ’
Maccoby, E. and B The interview: a tool of social science.
- N. Maccoby 1954 : In G. Lindzey (ed) Handbook of Social

Psybhology Vol 1, Cambridge, Mass: Addison-
Wesley, pp 449-87.

'\

Mandler, 6. and ' " Subjective evaluation and reinforcing effect
W. K. Kaplan 1956 of a verbal stimulus. Science 124: 582-3.
Quay, H. 1959 The effect of verbal reinforcement on the

recall of early memories. dJournal of
Abnormal and Social Psychology 59: 254-7.

Salzinger, X. and. ; Reinforcement of verbal affect responses of
S. Pisoni 1960 . normal subjects during an interview.
' Journal of Abnormal and Social Psychology
60: 127-30.

Sas , G. et al Test retest stability of interaction
| 1957 patterns during interviews conducted one
week apart. Journal.of Abnormal and Social
Psychology 54: 295-302.

. Shapiro, S. and Interviewer differences in an intensive
J. C. Eberhart 1947 interview survey. Internationadl Journal of
Opinion and Attitude Research 1: 1-17.

Yarrow, L. 1960 Interviewing Children. 1In P. Mussen (ed)
' Handbook of ‘Reséarch Methods in Child
Development, New York: Wiley, Chp 14.

. C. Sampling
*Backstrom, Charles H. Survey Research, Northwestern University
and Geral@.D. Hursh 1963 Press, Chp 2. '
Cochran, W. G. 1963 © Sampling Techniques, 2nd ed, New York:
wlley.
- ' Kish, L. 1965 Survey Sampling, New Yorxk: Wiley.
Mendenhall, W. et al Elementary Survey Sampling, Belmont, Cal.
1971 ‘Wadsworth, ,

*See also Blalock (1972) Chp 21; Goode and Hatt (1952) Chp 14; Moser
and Galtung ( )i Mueller et al (1970) Chp 11; Selltiz et al (1965)
Appendix B; Smith (1975) Chp 6.
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D. Survey Analysis
. “ 1. statistical
*Blalock, H. M. 1972

Freeman, L. 1965

Kprin, Basil P. 1975

-*Mueller, J. H. et al
1970

Siegel, S. 1956

A4 \

\ .
Social Statistics, 2nd.ed, USA:McGraw-Hill.

Elementary Applied Statistics, New York:
Wlley.

Statistical Concepts for the Social Sciences,
Cambridge, Mass: Winthrop. '

Statistical Reasonlng in Sociology, 2nd ed,
Houghton Mifflin, «

Nonparametri'c Statistics for the behav1oura1
Sciences, USA:McGraw-Hill,

"*For a brief elementary treatment see Labov1tz and Hagedorn (1971) Chp 6

2. General
Blalock, H. M. 1961

*Rosenberg, Morris 1968

1

Causal Ihfegence in Non-experimental Research,
Chapel Hill: University of North Carolina
Press,

The Logic of Survey Analysis, New York: Basic
Books, Chps 8 and 9.

*See also Selltiz et al (1965) Chp 11; Smith (1975) Chp 14.

E. Crit;gpes of the Syrvey Method

A

Deutsher, I. 1973

*Phillips, Derek L. 1971

what We Say/What We Do, Scctt Foresman.

Knowledge From What? Theories and Methods
in Social Research, Chicago: Rand McNally.
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SURVEYING FOR UNIVERSITY COMMUNITY EDUCATICN

Y . . , Richard Bedggood

/

Introdyction As early as the late forties some of us in Hew Zealand were
aware jf the development overseas and in New Zealand of the concept of

Community Centres and Community Education as an important area of develop-

ment in education for the future. I was.personally invelved in writing
papers for the then young Hational Council of PTA Federations annual con-
ferences on this general topic with the idea that we could convert people

in education to the idea that s?hoo1s particularly should have a wider and

. dual fuhction in the community.' Submissions were also made to the Currie
Commissfion of Education making a strong case for the widening of the function
of the $chool incorgorating the concept of the "Park School" idea and the
"Community School".c The PTA Associations were in effect early adult education
self-edyrating groups using the school for their. meetings and discussions on
. educatian. ' o ‘ -

The Universities have only recently become involved in the Community Educa-
tion congépt and while all run programmes involving community classes,
seminars;and certificate courses, only one has a formalised section of its
printed programme designated as "Community Education" with a supervisor in
charge. '0Other sections of the work have been run undér certificate programmes
and continuing and adult education supervisors so that ald™in all at one
University in particular a wide prograrme is in fact in operation. Profes~
sional courses for teachers interested also_in community education have been
held and gre being developed still further.3 -

\1 .
Overseas,RUniversities have been invo]ved,muggﬁgir1ier in the role of pro-
viding for the development of Community Educatian, particularly in the North
American Continent. In Europe there has been less emphasis on this concept
although certain school districts have developed schools for Community Educa~
tion and indeed in [ngland some very early schools existed -in the thirties as
they did in flew Zealand. The Leicester Community Schools are well developed
and elsewhere in England as in Lancashire aTso, but the Universities have been
less involved in the theory, practice and training of Community Educators.

"The period of the fifties, sixties and early seventies brought the American
Universities into direct contact with the community education concept: Not
only have Regional University Centres, Cooperating University Centres-and the
llational Ceptre of Community Education emphasised the training of leaders and
dissemination of the idea, but the professional literature and the-work of
professional associations have brought a more general awareness of the concept
of cormunity education to the top levels of educational intellectualism. Uhat
will grow out of this association is yet to, be determined. Professors in the
Colleges of Education in practically -all American universities are aware of the
concept as increasingly influential; many of them are increag%ng]y interested
in the community education process and are becoming acquairntéd with various
-programmes of community education."

v
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I was able myself to meet Directors of some af the American Community
Education Centres at the recent second International.Conference of Com-..
munity Educators at E1 Paso when I found that there was' a National Centre
as mentioned abave and also fifteen University and other centres ‘for Com- .

. -munity Education and sixty-four University and other cooperating centres. i

iy
&

all involved in developing Community Education. The Universities have
certainly become involved thoroughly in Community Education in the U.S.A.
With the formation of the Mew Zealand Association for Commun1ty Education
and .the involvement of some University staff members it is to be hoped that.
they will concern thémselves with th1s 1mportant development for the good of
the Hew Zea]and Commun1ty )

The Research Role of the University Socia] change and social pressures that
are causing communities and schools to innovate new forms of Community Educa-
tion are causing Universities to he more outward looking and to consider the
needs. of the Community surrounding the University. This outreach into the
community was shown in the "Hisconsin idea" of some twenty or more years ago
when the University of w1scons1n declared the boundary of the State as the
boundary of the campus. part1cu1ar1y for the development of University Exten-
sion and general adult programmes. Mew Zealand Upiversities have generally
accepted boundaries but mainly for the recruitment of undergraduate students
and only belatedly as an extended area of concern to the University in deal-
ing with extra-mural and correspondence students.

The Unlvers1ty has however recognised research as a chief concern of the
University but again mainly on campus and very seldom in regard to the off
campus and adult community. Only one University has had an appointment of
a fulltime.researcher and that proved very valuable in that several large
surveys were taken which gave us some indication of the needs and clientele
of that Un1vers1ty area., The resu1ts of this survey are mentioned again
later.

Auckland University has. conducted severa1 surveys over the years to discover
its .1ikely students and~to assess the background of those students and their
needs. These are again indicated below. At present one temporary lecturer
is again doing some research 1nto the programme of the Centre for Continuing

Education.

N

More recently growing interest in the community towards continuing and com-
munity education; greater interest by taxpayers in the role of the university -
and minorities witph their growing demands have made the Universities here and
overseas appreciaft? their real communities in a democracy. The needs and N
expectations of thé;peop]e are being made known to the University authorities

. and these .are be1ng$met more and more by the Community Education programme of

‘the Centre for Continuihg Education at each University.

The reappraisa] of tertiary education-and its broader functions by the persons
who support and employ the graduates or product of these institutions is be~
coming more evident. In order to satisfy these demands Universities will need
to sample-and research the demands in-order to develop adecuate and relevant
programmes. Thus there is a growing demand for general courses, credil courses
in certificate studies and professional continuing education. Research and
surveys will further point up the needs and delineate the programmes offered.-
This is a University function acceptable to academics.

“*
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Egggier Surveys In research, surveys fall under the heading of descriptive
research which usually includes : o ' o
(1) Survey studies
(2) Interrelationship studies
— (3) Development studies 2 :

~When initiating new institutions or-programmes in many fields the technique

of surveying the field is often used. Surveys-collect data and detailed des-
criptions of existing conditions and facts with the intention of using the
information or data to supporf and justify prevailing programmes and prac-
“tices or perhaps to assist in making more relevant plans for improving the
social, educational or economic conditions or processes. Initiation of com-
muni%y education therefore quite appropriately uses the survey technique in
some form. Several have already heen used successfully in New Zealand and
we will hear more of them later. :

@

Surveys may be broad in scope involving a national sample as with intelligerce
testing. More cormonly they involve a restricted area of a Tocal authority -
or institution and perhaps a restricted sample of that area as a pilot survey
or as a survey of a selected sampling of the whole area or community. Data
may be collected from a large number of related factors or just a few items '
of enquiry. The nature of the problem will decide the extent..of the survey.

"The commuhity wide survey 1s one of the keys to Community Education. It
is the tool which enables all citizens to make_their wants and.aeeds known
and it is_the tool which arouses the interest of.the peopTe,"®.

" The effects of a survey are wider than just the limited intentions of the
survey. Information is gathered on survey topics but much more is offered;
resource persons are discovered and the public is stimulated educationally.
Important facets and items of Community education are discovered and the’
survey becomes an integral part of the whole process. There is ‘grass roots'

- involvement of the teachers, parents and students and this is a basic in-
gredient of Community Cducation. .

A.B. Thompson's Survey, 1945 A.B. Thompson was a Senior Lecturer on the
staff of the Education Department; Auckland University and 1 had the pleasure
of being a student under him in the early World War 2 years. He was commision--
ed to write the book "Adult Fducation in MHew Zealand" folowing a Conference

on Adult Fducation in Christchurch.in 1944, when pre-schonl education was also
disucssed and development took place in these two extensions of education.

A.8. Thompson conducted a survey at.the time and assembled the records of the
W.E.A. and other institutions as a basis for his book also to predict the pos-
sible future of Adult Education both in organisation and the provision &6f pro-
grammes 'to tpe various groups needing further or adult education, -

He states that entry to the University for adults could be by takihg lectures
for Certificates of Proficiency or by Tistening to Tutorials from University
Tecturers. After the age of 21 years adults could enter the University on
degree programmes with a provisional matriculation. Apart from the University
was the voluntarv Association the MYorkers Educational Association, set up .in
1913 by visitors from Australia. —

2i
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Part-time study was also possible as the Universities ran repeat time-tables
or put lectures on late afternoon and evening. - Thus about two thirds of the
students were part-timers until recently when restrictions were p]aced on
part-time study. This is being reversed lately due to the fall off in students
and shortage of f1nance ; :

The early 1eetur9 programmes of the Universities and the W.E.A. were broadly
based and offered widely so were in a true serse community based and could be
designated community Education in the best sense of the term. The WEA was tied
to the University by a common Council with representatives and a Tutorial

- Committee. These were associated nationally by a Colncil of Adult Education
(See diagram). .

Thompson's survey and data are purely descriptive of the classes in existence
and the records shown at the time indicate the number invQlved; the sampling

of sexes, vocational groups and educational background. It showed in the main
what students were 1ike at the time and indicated their needs as shown by the
class topics indicated. The process of selection of topics came mainly through
the student representation on the Comm1ttees and feedback from the classes through
their Secretar1es : 1

1. Class form and Methodoloay. Thompson's figures indicate that the main

form of provision was through the Tutorial class which consisted of a lecture
followed by about an eaual length of discussion. Inithe early thirties,
.students at these tutorials eoualled all the students at Box course, Discussion
and short course groups. During the Yar period the discussion groups grew.

Box coursds. fell off but discussion courses rose ahdve the tutorials due largely
to war conditions and the absence of Tutors (See Tahle ii, Thompson) Tutorials
fell from 62.7% to 37.7% in 1943 while short courses and groups went from 47.5%
to 62.3% irf"1943 over a period of fourteen years (Thampson, page 120)

2. Subject areas for Study Thompson s Table 1V indicates the students taking
the various subject areas in their studies. Certain trends were noticeable
over the period the survey was taken from 1929 to 1943. About fiftyv per cent
of -the enrolments fel] in the group literature, art music and drama. This
included a considerable number of hox course qroups and some very large classes
devoted to literature. The decline after 1935 is acgounted for partly by the
introduction of new subjects, and partlv by the diminishing popularity of the
box scheme (Thompson, p 126). There was an increase in the relative enrolment
in economics classes during the early thirties then a fall off after that. The
interest in International Affairs on the other hand grew due to the state of
the world pre-war in the late thirties. Thus from 1926 to 1943 Thompson shows
the followino trends in subject areas :-

Sociological studies . from . 1.7% to 11.7%
International studies " 3.2% 26.0%
Historical studies "o 15.5% " HNil

N.Z. and Pacific studies " 11.5% " Hil

Literature, Art, "usic and Drama " 39.6% " 29.1%
Philosophy ands psycholoay " 17.54 " 16.7%
Economics and alljed subjects " 13.8% " 5.5%
Science " 4.9% " 11.0%

94
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Trends: shown above did assist to some extent in the planning of courses

but there were other factors than just choice operating as well, Provision
of funds and the availability of lecturers were two factors present which
affected class enrolments in subject areas. (See Thompson,p,177) -

3. Background of the Students

a. Occupationdl - 'Thompson'ianable Y, page 202 giyes the result of the

survey in terms of occupation of the students for 1930 and 1939 to 1941,

On the average the pércentages from the different occupation groups
. were as follows - (W.E.A. Students)

Manual and craft 23.8% -
Professional 8.4%
Farmers 6.5%
Office and Shop 15,9%
Teachers 9,1%

Domestic Duties, .
other and unspecified 36.3%

Thus we see the women students dominated the classes and groups while the
Manual and Craft students came next in attendance. In the 1944 survey of
Muckland city students 70% were women. Tahle VI shows the percentages in
the occupational groups among Auckland Students with office employees in ~
the greatest numbers at 23.2% and domestic duties at 20.3%.

b, FEducational - Table VIII shows Thompson's figdréé for the educational

background of the students as follows -
© Men Women Total

With Primary Schooling only “31.6%  14.4% 19.8%
With Primary and Night School only 12845  4.1% 6.9%
Primary and three years Secondary ‘ 30.1% 48.7% 43.0%
Full Secondary (four years and over) 25.5% 32.8% 30.3%
University, one or more years, included in above 17.6%

The development of educational institutions over the thirty years prior to the
war meant that about 18% of the students had attended University and 30% had
had four years or more at Secondary School and University. This would affect
the Tevel at which the lectures could be presented. Also it is seen that women
enjoyed more education than did the men who went to work earlier, The higher
the education the more it was realised by students that they needed to con-
tinue edu¢ation. ‘

4. PReasons for Continuing Education (Motivation)

Thompson's survey indicated in Table IX four categories for joining
classes at the time - . .

Men Women Total
Of use in present work 21.7% 20.6% 21.0%
To prepare for other work 24.,3% 10.8% 15.3%
Leisure-time interests 36.2% 65.0% 55.4%
Other reasons 17.8% . 3.6% 8.3%

23.
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Thus we see that men in particular had expectations of improying their

work status ‘and earnings while women in the main joined for leisure time -
“interests although present work needs were high also, Vhen asked how
students heard of classes it was found that Publicity from friends ranked
‘highest 56%; Hewspaper advertisements 20%; radio 6%; other forms of advert-
jsement 5%; through Trade Unions 2.7% (7,5% of the men), Personal publicity

was important thereforigiggu;i;ating classes to work was important for the
ts

men and,to non-work in; or the women. Tahle X also showed that those

‘a\ interested in classes we so members and interested in other educationa]
».agencies, the highest being in Public or commercial libraries (45%), The /,/’//

““Ghurch -came second with 26%.

If we view Thompson's surveys as a whole we find they are mainly descriptive
but that in fact they tell us a lot about the‘ituaents.and so can also be
based as, predictive in. programme building for the future. No doubt these -
factors discovered by the survey were used by the programme builders of those

* times. — _ \

‘Auckland 1951 Survey The Adult Education Council of that vear*initjated a
survey of the classes based largely on the survey made by Thompson in 1944 -
and so the result can be compared to some extent and used to ghow trend§ over
the years as well as used to improve programmes in the fifties., Table 1,1951,
provides the figures, for age groups, and occupational gvoups in the classes
during that year. It also provides in brackets the equivalent figures from
Thompson's survey and the proportion of men and women in that survey figure.
The total number of students in the surVey were 406, so vere evidently a
sampling of the classes, but ‘the basis of the sampling is not stated,

) ¥
Occupational groupings ‘are very much the same in both surveys
. . Group Auckland 1944 Auckland 1951
, Unskilled _ 5.7% 3.4% :
. Skilled Trade o 17.6% - . 9.6%
Business Executive 5.5% e 10,3%
.0ffice worker & shop 26.9% 20.8%
Teacher- 5.1% ° - .7.3%
‘Professional 12,8% o 17.7%
Student 1.8% L 4.1% -
Domestic Duties . 20.3% 26.3%
Men were 31% of the total and women were 69% of the total; very much the same
as in 1944, _ y
Age groups when compared also were remarkably stahle -
Under 20 years 5.2% . 5.9%
20 - 26 . 13.4% 12,3%
© 26 - 30 ‘ 14.4% 15, 5%
31 - 35 18.9% 16.7%
36 - 40 10.9% 11,8% 7
41 - 45 11.2% 13(5%
46 - 50 . 8.7% - 1140%
¢ 51 - 55 5.7% - . 000

56 and over | 10,0% ' 6.4%
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~ The 31 to 35 year old group were the 1argest in both surveys The above
figures aga1n, in 1951, indicated the occupational and age groups to be
ucatered for 1n new“programmes . . o
| - . - ¢ ! :
0ther Data. from AucL]and SurVey 1951 “Table II 1ists the age and so¢io-- L
*‘economic background of the students 1isting themselves as engaged-in Domestic
;iDut1es Thompson did not give figures for this but the 1951 figures can be. =
read- of f the Table supplied. The greatest number of them, all women, were in
the 36 to 45 years age group. - Again their socio-economic group. 1nd1cated that -
29% came from Professional families, 29% from.Business owner or execut1ve fam-
ilies; 23% from skilled groups; 10% from Office Backgrounds; 2% from Unskilled -
and 1% from-a teacher family. Probably the Teacher should have been added tO’g
the Professional group- and made it the largest at 30%. .

'.Tab1e 111 indicated the’ SubJect area they joined w1th "The Way to the Stars" L
and "The House Today" the best attended courses - -

| | - 3

" How “informed, by advertisement, Programme, Friend or Poster; and the frlend oo
(35.3%) came out on top as it had in_the Thompson uurvey, with the programme. -
second (st111 largely ‘the same today) 30.4%. e -

Whether attended previously - Year before (1-60),_or prev1ous]y 79 4A had
‘attended previously; 44.2% the year befort 4and 55.8% previous. to that.: Thus.
a high proportion of the students had at Tnded before, about -20% only be1ng
new; and quite a number had attended fof“some years. - Thompson Dut TOA as the’
number attend1ng almost continuousty. (A Cont1nu1ng Student)

Table IV prov1des data on Educational Baeﬁqround and ‘Purpose (or Hotnvatlon)
in attending. Comparable figures, from tﬁ% Thompson Survey are giyen and can
be read from the Table. HNumbers for eachof the classes survayed are also
provided to 1nd1cate d1fferences in. subJect areas, .

§

Educat1ona1 Background | ~.Auckland 1944 Auck]and 1951 (4u2)

Primary -School only . - ?. 19.8% . L 6.7%
. Might classes » 6.9% i 5.5% '
“Up to 3 years Secondary . 43,0% 37.5% :
Four years or more Secondary Y 12.7% . 24.3%
University - One year P . . 5.4% . 5.7%
: ~ Two years L Y 5 - 5.5%
Three years o 2.8% ' . 55%
Four years.or more _ b2k 9.0%

Purpose in joining class (Hot1vat1on) (448)

Use in present work . ' v - 21.0% o 12.,0%
Preparation for other work 5 15.3% - 70.5%
Leisure time studies -~ . . 55,43 . - 67.2%
Other reasons T .f : '8 3% 10.2%

Thus in educational backaround we see & move, as we would expect from Pr]mary Co
education only to a greater number in 1951 with  Four years Secondary and Uni-
versity Education. This can be due to higher educational qua11f1cat1ons for

~ the population as-a whole or a.shift towards a middle class nrOV1s1on of classes -
probably a Tittle of both. It also represents a d1fference in the clientele

1
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from the studcnts of the W.E.A. of 1944 and the students of the post 1949
Act ‘which qave Un1vers1t1es a greater part in Adu]t Educatlon and from whose
classes the 1951 f1gures came. , . o
Other Surveys : ' ' ;

a

- 1. 1969 Survqy of classes in the Auck]and Un1ver51ty Extens1on ‘Programme.
! The Data for this survey.is not availabie. (The Quest1ona1re is) -

2. 1968 Survey of classes at three Institutions in we111nqton conducted ) ,
by Roger Boshier, research assistant then at Victoria University Depart;‘
ment of Adult Education. (Data is available) :

3. 1971 Survey of Auckland Un1vers1ty C]asses in Th1rd Term by R. Bedggood
(Data is available). .

™

ot

References

1 New Zealand Counc1T of P.T.A. Federations Annua1confprence Paper. 1952 l
2 Mew Zealand Council: of P.T.A. Federations Subm1ss1ons to Currie
. Education Commission 1960 = - ; _
..-3:  Annual Report, Centre for Continuing Educat1on Un1vers1ty of Auckland ! 1974
4. Tommunity Education; A deve10p1ng concept Maur1ce F. Seay, Penda]] Pub- '
‘1ishing Coy, 1974
Understanding Educational Research, D B. Van Dalen, McGraw-H111 1962
The Community Education Handbook, R.I. Berr1dge, Penda]] Pub11sh1ng Coy 197

o




:

=3

GE & OCCU

i

. 4BIE I ~ A ..u...h.wHoﬁ uHm:ch ON, AUCKIAID. 1051,
. Azec ! Occupational Groups. - %
7. __SEouDs . . . .
. i 4 Unskilled| Skilled Business | Server in | Office Teacher |Frofessional m.wcmm.v.ad Domestig § am of Total
e H » ... ~ = - L SYua |
W ~ ; ) 4 Hu.&.w eﬂwom. mﬂumd mw. Srop Inoloyee Dutics (4ze Groups)
i S - . Bxecutive- : .
M| P T, ) MUTOF. R, S | me e [HOTR N, . M. F. X, . F. H. T, ¥. F. b
b i * - : S
. Drder 20 | 20f 14| 24 | 24 - I S S T - = -6 - = t1. 3 6. 6 - - 5.9 (5.2)
TE2u.-23 i 21 294 50 | 1~ 8 2 |« 1 - - 8 i1 14 3 5 2 3 - 3 12.3 _ (i3.4)
25-50 | 21} a2{ 63 I 2 - -7 - 4 2 1 - 13 10 < -5 4 10 - - - 15,5 (f2.4)
. i m . - B . . B y
51-35 1 227 46| 68 || - 1 1 5§ -3 185 2 (2 - 2 16 1 -1 71 - - - 12 6.7 (18.9
.36-40 14| 34] 48 - - 3 2 "4 4 1. 1 1 5 2 2 3 4 - - - 16 .11.8 . {1C.8
£1.45 gl g8l 35 15 2 2 |3 & ! A - 4 |3 *5 - e o2 13,5 (33.2
46-50 167 301 46 - 3, 1l & - 14& & - - ) 12 6 2 - - R 11,0 (8.7
E . g - B N .
e 51-55: 4 221 -2 #°2 - 1 = }- 31 t- - -2 -5 i1 - = - 13 6.4 _ (5.7)
s6aoverl ol a7l 26 | - 1 { - - ls 1 1. - 13 2 Y 1 45 - - |- st &4 (10.0)
LoTALS | 126 | ga0] 406 8 6 |29 10 |25 19 4 2 18 83 ) w;l 24 32 40 8 9 - 107 |}
. . " _ is 39 <42 6 79 ¢ 30 72 17 :
% of . . .
1o Btal 31| 69100 ;| 3.4 - 9.6 10,53 1.4 19.4 743 17.7 4.1 26.3 1co
| (5.7) (17.8) (5.5) - (3.7) (23.2) G.Q (12.8) (1.8) So.uv
- .Figares in braclets vefer to the comparsble figures from A.B.Thompscn's ANt Bucation in New Zealand" A..z?.. Zealapd Gouns
. . e : o . T for Educaticnal :wmmm..os
. . N
LR { e o ) ’
. . . ...4.4..- . . o \\\I\ . .
B i B e B B R EADEE

e

=

§
3
H
;
;

o

E

”




LS. 0 DMBIB T X AGE 8 OCCURATION DISTRTBUTION ; AUCILAD . 1951, T : I ER
: T A Occupational mwoqnm_. ]
.!!;.‘f o 2 . . ‘ . _ .. > , i - )
! Unskilled| Skilled | Business | Srver in | Office Teacher |FrofessionallStudent Domestic § 9% of Total
: . = . , % o t
- . Treade . Trade Ormer or Snop Inolovee ) Dutics ' (Age Grovps)
) | . Executive . : ' . ‘ . v e i -
F.| T, ¥, F. . Ty | 8. Tl [0 T M., W, T ¥, F. N, F. . F. b =
14] 24 9 - 11 - - - - - 8 - - 1 1 8 8 - - I 5.9 {(5.2) .
-23 221 29! 50 {1 - |6 2}l 1 |- - 8__11 14 3 5 12 5 |- 3 12,5 (i3.4) |-
50" 20) 42 63 42 - {7 - {4 2 1 - 3 10 - 5 4 10 - - - 15 15,5 (34.4) ;
55 1 o2l 45] 68 ) - 1 15 5|5 2 ta . 2 16 12 7 11 R T 16.7__ (18.8) | i
) 41 5% 48 - = 3 2 "4 4 1 1 i 5 .12 2 3 4 - - - 16 _11.8 {10.9) N
A5 9l 48! 85 1 s 2 2 13 & |- 1 - 8 - 4 7|3 '3 - - -2 13,5 (33.2) {-"
16) 30| 46 | .- 1 & - ia & | . 1 5 . la 2)le 2 |- - |- sl 110 a7 L.
4] 221 28 R S R N - .2 - 5Nl 1 1 - - - 13 6.4 (5.9) 1
.ot a7l 26 § o~ 2 F- - 15 3 . - |1 2 11 ¢ _ 3 = = l- ® ; 6 (100) !
i26 | 280] 406 8 6 |20 10 |25 19 4 2 1168 16 2¢ 32 40 {8 _ 9 - 107 | i
_ iz 39 a2 6 1 79 ! 30 72 17 :
| : | o
 of |~ : : : : o - : i
thtal 1 31| 69 100 i 3.t 9.6 .~ 10.3 1.4 19.4 7.3 17.7 4.1 . 28,3 100 i
B . 4 (5.7) Gq 8) (5.8)  “(3.7) __ (23.2) . (5.1) (12.8) (1.8) (20.3) i
- ..Fgures in brackets refer to the monwpn.mqu figures an... 4.B. .Eoudmor.u d&sw Hm.pomﬁ on in st Zealand" Cﬁs Zealand Gounsil _ £
. S . : ) .. v . - < . ) v " for EZducational Research)’ :
| ks _ . A , . - B
N e . . s T o |
] .... R A A N . " . . ) o ) . w
O - . v . . ' , . 3
F..(.Jc.av. u.....*t. fA:u...: o g enp e vh ..~ cepem s e Bt I v...(u..cll.-.l..lc! e ae e . , - “r .“, . e - ..
. . . . OFf
. * . & — W
o - i
. : Evm




K

TABLE IIT, showing how informed,

interests and number with vrevious atterdarce. 1957

Jlass N

- Eow Informed

il

No.attended previously

) ‘fyert. Programme  Friend Posters 1950 , Prior to | =~ Zotal
v : ) . . 1950 previously
Skeich Class w 1 2 2 3 5
german I i 13 | 20 16 | 6 14 25- 39 v -
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SA0LS€, .Homg . P14 12 11 _ g | " T - ,
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. pOﬁﬂ -
% of Total 28.4 1 :30.4 35.3 | 5.6 4.2 . 55.8 79.4
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/TABLE 4 - Educational Background & Purpose in Class Membership
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The Assessment of Community
Bducation Needs: +the kasterton Study

Alan C. Viebster
Massey University

6
0

Two routes to the acsessment of community needs may be
found in current approaches to community eduqﬁfion. The' first,
vvhich we may- term Democratic~Atheorectical, emphasizes what the
people want and bases decisions on what comrunity members say
they or their community need?! In this case, social .policy is
based on percentions and value~-judgments which must be subse-~
quently translated into practical terms by social scientists,
or nore often, professional educators. This approach usuclly

by~pasces assescsment and gets right on with preferred action.

The sceccond anproach, which we shall term Theory-basecd-
Humene, emnhasizes how the people are doing, as defined on
functional dimensions developed by the social scientist and
provides =mrincihles upon which 'social policy may be based.

The further-task is to get agrecment on goals for action. This
approach ig rore like a physical education instructor's perforn-
ance ascessuent. : »

The first anmroach has the adventage of consensus, or at

‘lecast of implicit consent.- If you can accurately translate

whnt they nean by what they viant, then you have a mandate for
ection. The disadvantase may be that, for lack of a diarnostic

sociel science base, this apnroach wlll be an extension of

scclionel sssuiptions and values, lacking in attention tou. the
interdéemendency of socicl cvents and the causel pattorns uwnder-
lying those events. ‘iithout such understanding, the likelihcod
of sebiine w» prorsranmes designed to attend to major factors is
greatly rcduced# The people will let you act, but the action i3
less lilely to be effcetive or accurcte in terms of critical
Tectors.
mhe socond avproach hog the adventdase of -systematic obzcrv-

a‘tion oi the sociul wroceuces which it is honed to affect but
cbe disedventuse. of bewn, devendent Tor itls deTinitions ond
cuertlions: uvwnon srior theory and techrnicul »roccdures, relotively
inocccesitilile to, if not incomﬁfehcnsiblc to, most of the »cople.
mho resultant wederstendinss nay nrovide o sdtential bacis for
cetion seared to tie ameliora tlon of social deficits and the
srodotion of seeiwnl soods.  owever, in order Tor the mooitl
ceience rooroerch to lecd to nction, corminmnmity veluves rmust first
e cetornined, rofls decided end defined, and operationdtl coiine
itioan oT objectives be agrecd. If the new knon]c’" arodtuced
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;/Figures 1(2) and l(bg.

2g™°

by the sociel scientist is to be taken seriously, its implic-
ations and the resultant range of possible courses of action
must be expounded by the social scientist, so as to provideta
base for value judgments and social policy decisions by the
people. ’ - L ‘ - _—

7’ The differences betvieen the two procedures may be seen in
liajor contrasts between the two
epproaches are in (1) the Tole of theory in the theory-based
approach, as the controlling rational touchstone, (2) ‘the
greater determining influence of institutional .norms in . the
atheoretical approach, (3) the greater randomness of selection
criteria for leaders in the absence 6f clear definitions of
both processes and goals [in the atheoretical case, (4) the
relative arbitrariness.of social policy in the atheoretical
rodel as.compared with the preparation of the community -wist
valid lmowledge and explanatory models in the theory-basgd

“anproach, (5) the use of theory as the basis for prog e

development in the theory-based model, (6) the prior defin—
ition of criteria of progrpmme outcomes in the theory-based
medel, (7) the informed involvement of the cormunity at

" two points in the theory-based model, and (8) the psycho-

cybernetic process of recycling of input, output and f&cdback
in reletion“to a continually evolving model of effectivencss

in the thooretical apnroach. The figure suggests that the
theory~based apsroach tan more responsibly cleim to be humane,
since it uses accountazble knowledge -in relation to human values.
The atheoreticel nodel is superficielly democratic, but in

- fact is subject to all kinds oEssystematic pressures and

intrusions becausc it hag no way of taking account of factors
influencings policy development. and is seldom able to demon- -

strate clear goals and accountable méthods.

Actual instences of research into cormunity education
nceds moy involve features of each of the models. In most
cases, as for exanple the feagibility study regarding a
liorthland commutiity college, .theoretical assumptions are
implicit. vhile not decrying such studies, it remains valid
to hope that assunptions about such metters as the relation-
ships of home and school or about effective processes of train-
ing in human relations, would be made @«plicit before pro-
grommes are entered upon. ,

In brief, community education programmes depend for their
direction upon the use of socicl scientific knowledge in the
service of human values. The present paper concerhs an
ettomnpt to develon sone of that lmowledse as a base for
possible community action in one region.

It was considered that the most revealing indicators of
sociolizntion processes would be geined by careful study of

the aGolescent population. Effects of social background
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fuctor° on the development of adolcscents would give ‘a 1ead
to identification of CrltICal areas of concern. ,

The general subject of inquiry, then,was socialization
in its socio-emotional and cognitive dimensions. The expected
result of the study was identification of social background,
factors influencing socialization. 1In order to produce this
knowledge, definition of the major dimensions of . environmental,
social-emotional and cognitive factors would be necesscary,
Using data on those dimensions, asse sments of the relative
weight of variables, whethcr oredlct rs or outcome criteria,
could be obtained.

Research Design

"The afuiding principle for the study was, that, to avoid
arbltrqry limitaetions, research should take aocount of the
interaction of environmental-contextiual factaors with individueal
characteristics.

: In other words, nolicy research into commumity education

is multivariate research in person-environment settings.

"pducational rescarch is" as Tatsuoka (1969, p.740) voints out,

"inherently multivariate in nature'. The search for relcvant

person-environment variables demands’ "ecological psychology!'

strategy (Shulman, 1970, 0.376). The obacctnve of such research
is to move toward identifylna the dominant environmental vari-
ables, describing them adecuately, and sceﬂ51nn their relative
influence. 1In so d01na, broad distinctions lilkc 'advantoged-
disadvantased' or 'authoritarian-democratic!’ become unlmoortunt,
and the Tocus is dravn to complex cnvironmental and personal’

Torces. (Gooch and Kellmer-Fringle, 196%.) Current thinking

on policy research is well repreecntcd by liitehell's (1969)

list of five criteria for a research method in psycholory

which “ouldconiribute more cfficiently to the solution of

"our critical educational and sociel problems™.

1. Conceptualizaiion of research nroblems, as often ¢° fea51ble
within the Tramework of pereon environment systens. .

2. Conceptualization of research problems in multivarigte
terns that sccurately reflcct the com91071ty of both
personological and environmgntal domains. _

3. Provision of anmronriate technicues for measuring critical
environmental and situational va 'riableo -that are at least
as rcllable, velid and wrecise s thosp technigques we now
ernvloy for mecasuring nsycholozical variables.

4. Provision of methods Tor definins and asgessing person-
environment reclationships that are theorcnlcully, lozically
and ovncrationally defensible.

5. Avnlication o7 multivariate tahlqtlcal‘mcthods aupronrluic
for analyzing the date derived from such a research setting.
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Prominent exemplars of multivariate methods serve to.
bring to focus two further characteristics of such methods.
Cooley and Lohnes (1971) ‘argue-persuasively for a heuristic’
- rather than hypothesls testing function of such research -
the discovery and refinement of constructs which mey prove
theoretically fruitful. The statistics provide results
which push exvloration forward, rather than - as in the
case of hypothesls -testing analyses -~ looking backward.

Additionally, Cooley and ILohnes (op.cit. p.6) advance
the view that multivariate procedures have transformed
survey research since, in Cattell's words, the new approach
~ v, .took life's own manipulations, in clinical, social,

and physiological data, and by more intricate, non- -

interfering statistical finesse teased out the causal -
connections among data which could not be manipulated~"

In the same connection, Lohnes referred with approval.
to Flenagan's 1952 statement to the Psychometric Seciety
that’psycholo gy needs to devote a great deal .of attention
to studying human beings in their naturel environments.
(Lohnes, 1966). . ' , 4

" Vearious workers (lMayeske, 1969; Thurston, et al.,
1970: ILohnes, 1966; Cartwright, 1969; ~Gibbons end
Lohnes, 1969) agree on the whole that factor analysis
servec admlrably to introduce order into an otherwise un-
menaszeable mass of facts. TFurthermore, factor analysis
may be used as an exploratory device strategically preceding
rmvltinle regression anclysis to help determine what vari-
abless and measures are worth putting into a regression
aﬂulywlu- .

The Research liodel

Ouestions addressed by .the model vere of two kinds:
1. Ouestions about the dimensions of social background,
family influences and individuel personality
2. Questions about the unloue and joint effects of
hone bockoround and oersonullty on °001a112at10n/
cducetion outcoreo

V/hile much information was analyzed by simpler count-
ing of freqguvencies of responses, the more complex questions
just referred to were answviered by factor analysis ond
rerression nnalyses.  Swneciel guestions were attacked
according to tihe folloving theoretical model.
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- PEEDICIONS . | ' | CRITHRTA

Person Characteristics . - _) Cognitive
|Cognitive- ' : PLU”ON— S VIAONIENT || Aptitudes
Affective ] | THTERACTION Attainments
- v ' ) /Abilities-Opportunitieae Percenblo?sﬁ
xEnvirbnment Characteristics| [Needs - Conditions Affectivel
lfome . . , Hlvalues - Requirements | Behav1oursf
School - | 1 ———— | Traits
Community ¥ Interests

u“ e
Pigure 2: lLiodel of Theoreticel x&ggt 9n°hloo
Anons Person-Invironmentd Lhar&cter1g$ cs and
Personality Outcomes

/

The arrows fron left to ri"ht in the model renresent the
exxvloretory nroceoo of dimcovering rclhtionshwu betwecn ‘the
sredictor and outcome sets. The intervenins box, cntitled
Person-mviroanent TnLomnctlon, rosrvecsentt the interncl nroces
in individucls wvhich io lnLPPPCQ ‘ron the fTiet that the sum
of the- “redictions conlributel i'ron Lhc}ncraon und enviroiment

-coaterories t"'en.ueﬂnr wely doc" palo ¥ ccuhbc ‘with ‘the LoLalluy
of nrecdictive eiiicience biained From ‘the 1vo cLs ol predici-
ors tellen togcether ma&¥rodel is aderdted Lfron on tiven in
aehnon, et ‘] )”68). A& nojor inference of Lhebmoacl ia
‘ thhu inteTdcwions of - the setting cnd of {theo intéephAcl Cyncnmics
of thc_inhlv1cu;] ere such of to influence oxtcomc in «
nenmer which o is not oittributable to the V¢r'ﬂtnon in ecither
“ene of the interzcting vericbles. , - '
e - '

Pisrure 3 swmarizes the hywotheticel eifccts of home
backn~round, affective »roncriies wnd intellective »nromerticso
on acalcenic atﬁ ainrnent using exclv,lve regresiion cnalyses.

- Brrannle of “exclusive qnaly 10 e
Given thot ‘ .

36.34%

B gTotal afTects) = ‘ "
‘A (Uncorrected Intellective Bifects) - = 30. 79”$“ .
B (Uncorrected llome Invirouient .Jffects) = 5. 81p\
C (Uncorrected Fersonality Zffccts) = 15.01
A+BECombined Intellective  end Home 1if{cets) = 33.11%-
A+C(Comibined. Intellecctive and Personnlity ) _
Effcets) ' & 34.36%

B+C(Coribined Hone and Tcrmonality iffects)

.60 ;
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Home __B' — L) e
g Background _Intellective —%%—% Ack demlc-
A #ﬁﬁbérfiﬁsff —J| At q}nment .
AfTective L B U -CR I
. ., ' CI . %-" K
Pr0pert1es ,_> o z
v Y e .

it wonuwnn

Total “fxects

Uncorrected Intellective foects
Uncorrected Home Background Effects
Uncorrected Affective Effects

E - (B+C) =

1]

E - (84+C) |
E - (A+B)

ﬁ -~ (A+B+0)=

Corrected Effects of 1nte11ect1ve properties
independent of home background and- aLfectlve
propertles -

Corrected Effects of home background 1ndenend—
ent of intellective and affective nropertiecs.
Corrected Effects of affective properties
independent of home backhround and intell-
ective propertles

Joint effects of home background and affectlve
and intellective propertlcs

Plgure 3: | Summary model of exclusive analysis of -

effects of ho

ne background, affective properties

and intellective properties on academic attainment

rki



fInaependent effects of 1n£e11ecﬁ1ve varlables
E = (B+C) ="36.34 -~ 19.68 = .16, 66¢
Independent effects of home ° env1ronment
B - (A+C) = 36.34 --34.38 - = ,1;96% ;
Independent effects of personality. ) S
E - (A+B) = 36.34 - 33.1L -~ ° =" 3.23%
Joint or interaction effects of home L I
‘environment, intellective propertlesb o
and affective properties L L
- (A'+B'4+C') = 36.34 - 21. 85 E 14 .49%:
Intollectlve Effects = Independent Lo j
Intellective Effects plus . . e S
"Joint Effects - = A'+D Co= 31515% .
" 'Home Environment Effects Independent '
“Home Effects plus , . '
Joint Effects . B'+D R 16 45
PerSonallty Effects Independent ;
Personality Effects p ‘us S w
Joint Effects - C'4D L= LY 727“

h,niyn‘ulln""

. These are actual result of the analyses" vth “influence, -
of intellective predictors (aptitudes and I of home back~- "
~ground, (parent education, family. relations, eto ). and . ‘
persona llty (adgustment 1nterests” attitudes, etc ) on ,
‘academic dverages in the Masterton secondary schools. “ The /
analyses show that a simple correlation analysis couwld mis-—
fakenly be vsed as a basis for assuming that about 80% of
* the Imovn effects of the pmedictors is due to intellective
factors and therefore any intervention should focus oy -
intellecttual »rogrammes. But the independent effect ot
intellective vroperties is in fact only 46% of the total
'1nf1uence accounted for, while joint effects of 1ntelleet1vo
variables -interacting with home influences and personallty
-acoount for another 40% of the total accounted for. An'inter—
vention strategy which overlooked interaction effects would:
miss nearly half of the potentwal effects involving 1nbe11eot~
1ive properties.. In other terms, failuve o take account of
home background and affective influences could vitiate nearly
A half tne effects of an 1nte11ectua1 programme .

‘ A par@llel analysis of influences on adolescents‘ pre-—:

s dellnonent adjustment showed that while the problem appeared
to be almost totally one of general pergonality adjustment,
yet almost exactly half of the .variance was. explained by aolnb ,
effects of ‘home background and affective pronerblem. An inter—.
vention “wrogramme which acted on the fact that 96% of the ’ ’
knowmn effects was attributable to personality adaustmentv~
might engage‘in individual counselling. The exclusive anzlygis

/

|
i

]
|
!
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acti . . s
more, . major contributing va

ad justment -

variables was that of Faf

ing that the family -enyironment 'is in:

" more than half of the 60% of delinguent tend

_anaglysis accounted for. - In other:terms, an

e Gounter pré-deliﬂqueﬁﬁ-soqiﬂlizétiqngmus_Qg ncenty
o more ‘them half of its resources upon: the :family

i ce o+ . “Resulds ..

" Social Background: . .l
,,q("A»_@In'seve%asgcéndaryfschqdls,-inCluding: wo. sta
o educational’ sehot 5,7 e Catholic boys and a Catholic- girls . -
., schools, and one'n n&Séetarian;fprivateﬁboysfschqblj;aypré+§3J

7 dominande of pupils of hisher socio-economic level homes -

wag found in the nom-Catholic. private schools.
_  80C onomic level of the femily =
‘were associated with at least twenty educaticnal variables =
.. including more pre-school education, more private sclhool .
" .leducation, less mother employment, less father absence;"
lsreater continuance st schdol, less delingquency, more. .
~ parental pressure to ‘succeed in school, more regular pupil-
parent campanionshipgon=butings,,more.supportive and respect-—
ful Tamily climate, more positive attitude to teachers and
_higger’primary§school,reading and arvithmetic levels.

Tndices of highéTJSOCiQ:eo

» Disadvantages especially affecting delinguents, Maoris” .

- and those of unskilled parents. included lower parental- .~
education, ‘greater father absence, large families, less

active parental concern about school failure, less family

outings, deficient family climate, lower primary school

freading and arithmetic levels, more negative view of how -

teachers regarded them, lower expectation of opportunity, -
and.lowest.self—patings*of happiness. ;. S

. Factor analysis of fifteen variabI®s of the general
family environment extracted six factors: oo
S ' I Parental Education

IT Urban Residence

III-Private School Attendance
IV Ramily Size =~ ~ .
V  Father Absence

'le_:, . VI Pather Deceased.

. Maori'race was a component of the family size factor.

R




Femily Relations . ,
B Th order to measure the effects of parent on social-
'izéxQﬁidzatcomes, an extensive preparatory study of the
~dimemM®sdns of parent-child relations was carried out, ;/”
culmlnatlno in-ad family relations auestlonnalre which
as. faccor*analyzed to produce scales. The factors were:
. I Suunort - Understanding
31 Anger — Rejection .
III Respect - ceptéance
IV Anxiety - ggn51t1V1ty
V  Demand

: When scores on mothersandvfathers on theﬁe scales were
placed along with other data on family warmth, respect,
companionship, cooperatlon and demand, and the whole set,
- factor-analyzed to obtain patterns of family relatioans: é , A
which included both mother nd father charucterlstlcs, S kE
,elglt factors were obtained: . - - C
{ I ReSpect and Warmth
II Mother—Demand/Father. SUﬁnort
: III giother and Father AnyleLy/Father
» _ : : Anger-Rejection
> | IV TPagther Acceptance—Resoect/Demund
' Companionship-Cooperation
VI Parental Achievement {equlrement

L4

Intellective -Characteristics

Analysis of a renge of varicbles yielded several

separate factors in senior pupils: _ ‘

‘ I Attainment . ‘ ' :
II EBxvecitatbion of Yar ~ '
III Expectation of ;Social Br?akdown

' , IV Academic Antltude . R

and other factors involving ‘religious belief, means

toward viorld peace, attitudes to male leadérship, and

beliefs about scientific control in human affairs.

I

Pergonality Churucterlstlcs'

o

Analysis of over Tifty varlables obtalned from more
than 700 questionnaire items yielded ten faétoro Whlbh were
stable across sexes and aze levels: )
I Peruonal - b?ﬁlllal Ad justment:
© II Practical vs therary/ﬁeuthetlc Tntercss

40




- .smeller family, parental attitudes agalnst smo D8
expectations of adolescents' cooperation with chores, lower.

father.

~ reality.

IIT Environmental Press. . - - s 7

TV Computational vs Outdoor Interests =~

.y - Sociability - . o o o
VI General Anxiety .. - R '
VII Religion/Submissiveness-Persistence .
VIII Attitude. to School’ . T ~

- IX Intellectual Energy -

9 .

~ -

mffects of Pamily Backszround, Personality, and Intellective
Properties on Intellectual Attainment: - - T

- By use of stepwise multiple regressions .and the "~
calculation of coefficients of multiple determination, it . .. -

was ascertgined that the following were significant positive .

influences on aptitude and attainment: father's.educatiod,

gainst smoking, parental

anger-rejection by father, ligher respect-acceptance by

Similariy, the positive influences of personality on

~aptitude and attainment were found to be: adjustment to
“preality, scientific interest, sociability, less practical -

interest, positive attitude to teachers, aid sensitivity.

. As mentioned- earliery; less than half the éxplained =
altainment effects weére aftributable to intellective charoct-
eristics zlone, vwhile eslmost as much again was attributable
t6 intersctions. S S ' .

+ B

- Bffects of Panily Rackearound, Personality, and Intellecwvive

Proverties on Tersonality Cutbcones: :
_ Bys the seme ~rocedures it was deternined that helnful
horic environment  influences affecting personality outcones -

are: -parentzl suprort, minimal verentel anger-rejection,

lov narental enxiety—-sénsitivity, higher narental education,

" higher resnect-acceptance by father, more recinrocal respect

in relation to mother, parental expectation ~that adolescent
- . < N . .

help with chores - and all this 1n smaller families. The

mejor. outcomes influenced by these factors. were conformity

problens, family relations problems, and adjustment to
- Qverview

The evidence is overwhelming that general benefit,
both intellective and socio-emotionel, is asgociated with

 hisher socio-economic status. Clear indices of deterior-

ative procesces exist in greater numbers of pupils of lowver

e ’

:;.- 311~‘ ‘ | | ) v“ | |
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socio-economic status and most clearly in the case of those
with unskilled or semiskilled fathers and in a large proport-
ion of lLmoris. Religious belief and. practlce decre sed
‘merkedly with lower social clasu. g / ’

- Environmental factors defined by factor analysis pin-
point the critical conditions: socio-cultural level of the
. Tamily, affectins basic skills, social attitudes, emotional
adjustment and career outlook; rural origin affecting pre-
school education and:breadth of social experience, urban
orizin effecting pre-school. n'buendunce, intermediate school
~attendeonce and delinguency; family size, usually coupled _
~with lower income,and embracing most llaori children, affectlnb
the ability of the family to qumoorb intellectual and socio-~
emotional &evelonment- broken home/solo parent, also affect-
ing both_intellectual and socilo—-emotional dévelopmcnt.

It is not to be assumed, however, that all..of our |
communlty education needs are concentrated in the lower socio-
"economic levels. The most powerful influences of all -are
those of femily rcletions While the study shows that the
aguelity of family relatlons/narental support is generally
denressed, with deteriorative consequences, in the lower
social strata, it is nevertheless . the crltlcal factor in’
nore educated, skilled and 'successful' classes. In fact
the effects of parent child relations are most vividly seen
in the brighter children and those of hizher socic-economic
levels. The key factor amons those blessed with better -
ability and more material comfort iss» the human relations
suvport providéd by the family. And (this involves the

‘L father somewhat more than the mother#

When the actual outcomes are.considered in terms of
“feetors, zll outcomes are affected by family backsground to
some: eytent but the moot sensitive arcas are aptitudes,

. attainment, perceptions of career opportunity, adjustment
to realltJ, fanily relations, social relations, conformity
problems, career. preferences, anxiety, social ‘pressures and
educational attitudes. : ' o

There are sex differences in effects, with males more
1nflueaced tha* females by the quality of mother support,

~and fTemales more influenced than males by the level of
father's education and by fectors of accentance, respect
end susport from the father.

Alnost half “of ‘the efiects, either intellective or

aiidéa




Cor nonrlntellectlve, appear to arlse from 1nteractlons W1th— oo

~ in the individuwal, indicating that programmes to- enhance devel~

~ opment should provide the ingredients of human support and '
social-emotional and intellectual growth so that the organism
‘can add its own unigue contribution to teachlng input. In- -
othér words, one key principle that emerges is that of the .
maximization of interaction effects by the planned modific-
ation of those person and enviromnment factors which give ~
‘rise to them. Thus person and environment, the two sources .
of effects, are responsibly c¢alled 1nto serv1ce for educat-

~ional and.humane ends. _ : o

- A "y ..

T : o :A Re»interpretation

. While the mululvarlafe'apprOach has introduced a“usefuL" s
_ . parsimony to a mass of facts, further clarlflcatlon by ST
- logical analysis seems s8till desirable.

o 1. The Target Factors. . S
o - Examination of the findings’ Suhvcsts several larger
factors or categories™to -which community education
"may be effectively addressed. These are as follows-
P o Environmental-Conteéxtual’ Factors ,
= Parental educational level
= : A Rural-urban residence
b o - * Patterns of children's schooling
Family size
. Pamily cohesion
L1v1n9 Skills ) :
Interpersonal Communlcatlon skllls .
Personal Problem—solving skills
" Pamily snd  'Ind¥¥idual Plannln skills
Learning Skills e A
Self evaluation skilils A
Educational goal-development skills
Educational planning skills
Educational action skills
S _ Career Development -Skills
s ' Career awareness skills
‘ Career decision-masking skills
) . Career planning and action skills

2. A Nodel for Human Resource Development.
The themes suzszested have been shovn to be handled
with demonstrable success within the Human Resource
Development (HRD) model, which is based on Carkhuff's
theory of helning, human relations and related inter-
\ﬁgruonﬂl carlnr. end teaching processes. In brief, when

) ~~43




Fig. 1(a) Approach 1 :
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a person is-effectively helped, guided or taught, he
‘moves through a process of exploration, understanding
and action. The interpersonal and- contextual con-
ditions for this process are thosé of responsiveness
" (empathic understanding, acceptance, genuineness,
respect, concreterness, immediacy), pergonalizing”(values
~clarification and personal goal development), and
- initiating (helping develop the steps, skills, .and
programnmes which will enable the individual to reach
‘his goels). . . :

»

Vhen this model was applied to counsellor and volunteer
~ troaining, it changed, the .game to one of responsible skills. .
: Trenslated into caredr development, it ensbled pupils and
- adult to ‘take charge of their own oareers instead of being -
- at The mercy of accidents or 'experts'., = :

% It seems not unreasonable to sussest that -the "Human
~ Technology" which Carkhuff ‘and his co-workers are trying
.to develop could have great relevance to the.kinds of
. conrmnity reeds here examined. Hermansson, in his report
on Community Xducation needs in.the Wairaraps (1974), has
directly recommended thet the Carlkthuff model of Human
k Resource Develovment be adopted as a major methodology
for the systematic programme. The present writer has
|
\
|
|

]

* intesrated his own resezrch with the Carkhuff model to
“develon a puide for narent training and parent self-develop-~ "t

nent. (VWebster, in press).

The range of programmes to meet comrmmity needs is
well indicated in PFigure 4, which is an adestation and
extension of Carkhuyff's detailinz of the skills needed for -
Coamunity Zducation. The list of publications by HRD press
nay wvell serve to point the reader to the kind of Tocussed
skills—-treining which is indiccted once the community needs
arc wderstood. (See list attuched).

A fingl necessory conclusion is that the effective use .
of these kindsc of resources reguires s cleer definition of .
the Tunctional skills neecded by all personnel in the delivery
syotem. DPrinciples of selection and traiming of helpers,
trodners and consultents must be carefully vworked out if
promises aré to be translated into delivery. The primary

- princinle is thet neonle do best what they are trained to do.

. The nresent naner suzrests the need to define helper skills,
trediner skills and consultant ckilfs in the delivery of living,
lecrnin~, vwlennine, end vorking nrosramngs end to-begin to
-esteblish the orsenizational Tramework within which to
implement such services.

Asy ‘ 3;'"
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Helper -
" Skills

e

'Vocational“
Bducation
“Skills

—
b ]

Career
-Development

Educational
Achievement
~Ski;l§.

.~~

Human

T 8kills

———

-

Achievenment|

Helping .
Programmes

"WORKING SKILLS ..
Job Improvement Skills
Job Retention Skills. .
Job - Acquisition Skills -
Job Training Skllls‘%»:

PLANNING SKILLS

Career Planning
Career Narrowing
Career Expanding

LEARNING SKILLS .
,Intellectual Action okllls
‘Intellectual Programme Skills -
Intellectual Goal-Setting Skills
Intellectual Assessment Skills

-

/

—

'ﬁmyironmentélf
- lManagement
_ Skills -

. "LIVING SKILLS -
Programme Implementation Skills
Programme Develooment Skills
Problem Solving Skills :
Internersonal Communication Skllls

Tigure 4:
Cormunity Bducation Programme

Details of Life. Skills 1n a8

5
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Pig. 1(b) Apnroach 2 : Theory-based/Hunane

1
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3
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| ‘

10

People's Velue Judgehents
- about desired goals

,AS )

Community Tnvolvelent
in Value Judgenents
about impliceations of .

end helpers select-|&
ed by criteria of

. , research

N — 5 "
= Profiramme Implem— Progranme Develonnent .
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SURVEYING THE HIGH SCHOOL COMMUNITY
INTRODUCTION -

5 During the past few years there has been increasing support in New/Zealand for
.. the idea of the extension of the use of secondary schools by the community. . .
‘Overseas countries have been far jn advance of us.in this respect ard the Community
school idea was developed in England over foriy years ago.

- ~

o

/Th!?§7?\whilé’traveTTing\in different countries, Mr Clark, Principal of
had been impressed with the way dn which local communities made use of seconda
schools out of school hours and also education authorities provided buildings
and finance §o that the - community could benefit. '

In New Zealand, exceépt for cvening school:classes, almost nothing is done in this
respect and the present Government will need to addpt @ very vigorous policy if
. we are going to even approach the standard of mog%/gverseas countries. : B

- ACTION AT RUTHERFORD

As it was obvious that the community generally was becéming. aware of the need
for help, guidance and opportunity for people both inside and oytside the school

_ to make greater use of the school's facilities, Mr CTark made this matter the
main topic of his prizegiving speech-in 1972. . .

A number of members of staff as' weli as the Board of Governors of the " school

vere interested in this proposal and made some helpful suggéstions, which Mr Clark
discussed at some length with the District Senidr Inspector of Secondary Schodls.
Mr Clark finally produced a paper in January of 1973 which was submitted to the
Minister of Educaticn, who expressed his interest in this mayter. He agreed with,
the point that it was very important for us to find out theﬂaabds of the commumity.
Because it was most important that the scheme should be carefully planned, with

the ideca of putting at least part of it in operation for 1974. Mr-Clark went ©
ahead and devised a questionaire. The distribution and collectdion of this was
effected by a group of scventh form pupils under the direction; of Mr Regan,

o Director of Resources at Rutherford.
THE QUESTIONAIRE = ' 00

It was essential td get a truly random sample and we aimed at questioning 2% - -

of the people who live in the Te Atatu peninsula, excluding the Henderson Borough.
The questionaire was distributed to 180 houscholds and all those over the age of

15 who were mat” full-time pupils‘at secondary school were asked to complete it.
Distribution was very capably carricd out by the seventh form group and we

received full ce-operation from peopleefn,zﬁé district. This questionaire did not
take into account the 5,090 pripary and intermediate pupils in the area or the needs
of the.1,500 secendary punils at Ruthorford. Tocitend the scope of the 15 10

19 year old survey we gave, a modified questionaire to a large group of our sixth

and seventh form pupils and the resuit of this survey is dealt with as an appendiﬁ{

A11 of the findings 4n the main part of this paper are the result of an.analysis
made from the arswors received from people viho are no longer at school. So that
we could haye conc idee of i diffocing require mie of various age groups and
Q of men and women we askad those filling in the auestionaire to indicate @heir sex
E[{l(?and age group. Anong the wvouen theke wore 15 in.the 15 to 19 group; 11 in the 20 .
SN to 24 group; 33 in the 25 1o 34 group; 70 in the 35 to 44 group; 44 in the 45 and
~above group. - Aong the men there were 15 in the 15 - 19 group; 16 in the 20 to 24
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group; 29 in the 25 to 343 50 in the 35 to 44 and 57 in the 45 and above group.
STATISTICAL CHECK

’Ne asked two quest1ons to try to check the accuracy of our estimateé that we were
sampling 2%% of the people in the area; we felt this was necessary to try t0~make
sure that there would be some validity about our f1nd1ngs if we multiplied the~ .
figures obtained from the quest1ona1re by 40. : . . -

Quest1on 3 asked peop]e to 1nd1cate whether they had children at Rutherford High
School. 74 -answered 'yes' and as the very’ large majority of children at
Rutherford would have two parents answering the questionaire, this would probably
‘account for 37 couples. If we multiply this by 40 we get a figure of 1480, wh1ch
compares well with the actual roll of 1550. Discrepancies would obv1ous]y arise .
from the fact that in some cases there would be solo parents and in others there |
would be more than one ch11d at ‘school; thirdly, there vould be some ch11dren T1v1ng
out of the zone. , |
- ' |
|
d

:;:r Question 4 asked for an indication of those who attend even1ng cTasses at Rutherfor
- 29 said 'yes' and, multiplying this by 40 gives 1160, which is~very close to .our
" evening schoo] roTT of 1220. -

" These twointroductory questions heTped confirm the accuracy of our
and also gave people the opportunity of beginning the questionaire by amswering
comp]ete]y factual-type questions. ‘

ANALYSIS OF THE QUESTIONAIRE

1. Extension of'evening classes

Quest1ons 5 and 6 investigated the possibility of extending the present
evening classes. The detailed analysis shows that about 2,000 people felt
that other subjects could be offered. It was interesting to note that some
people actually requested classes in subjects which are already offered.

This would suggest that the evening cTasses themse]ves are_not widely enough
known throughout the area.

Additional subjects in which classes were asked for were journalism, ballroom
and square dancing, Yoga, Maori culture, use of calculating machines,
« conversation in various foreign languages, psychology and anthropology.

2. A heated swimming pool ' w

In questions 7 and 8 we tried to find out the justification for additional
expenditure on covering in and heating the school swimming pool.

Question 7 showed that there is considerable use of the pool at the present
time in out of school hours and in the summer vacation but question 8 showed
that very much more use would be made of the pool if it were heated. The
indications are that over 3,600 people would make frequent use of a heated
"pool; that twice this number would use it occasionally and about 3,000-
wou1d not use it at all.

3. Use of the gymnasium

EAcngn question 9 we pointed out that the gymhasium was used out-of.school hours
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" at the present time but tr1ed to f1nd out whéther there were other recreatTona]

activities wh1ch could be carried on and what justification there would be for ,A

providing a setond gymnas1um or similar sports ha11

J -

10vnr ha]f the peop1e in the d1strlct wou]d be 1nterested in tak1ng part in

some indoor recreational act1v1ty 1500 showed interest in indoor bow]s,'

1200 in table tefinis; 600 in judo, basketball and weight training; 50Q in *
. VO11eyba11 400 in netball and 200 in each of fenc1ng and indoor tennls

l . hd Y ‘
i "y -
'

Questigﬂ 10'}ﬁ§;§£igated the possible use of social rooms if these were

@

Over 4,000 would be interested in such a facility, the most popular pastime
being card p]ay1ng, which was mentioned by half of the people. 400 would be:
interested in chess, and the same number in uUsing the soc1d1 rooms as a p]ace
for meeting fr1ends for a cup of tea and a chat

Farlier even1ng classes

}

in question 17 we attempted to ascertain whether people would be 1nterested
- in-classes other than the normal evening classes from 7 -(9 p.m.

The replies WOu1d suggest that up to 1,000 people would be 1nferested in
classes being.held from 5 - 7 p.m. and that the range of interests is
similar to that of the present evening class system. o

Use of practical rooms at the weekend
N

Under existing arrangements the school buildings lie idle over the weekend.
and we wers, interested in finding out whether people would like to make use
of practical rooms during Saturdays and Sundays. It seems that over 4,000
pcople would like to use these facilities - about 1500 in woodwork, and
betiicen 800 and 1000 in each of engineering, cooking, sewing and typing.

-Daytime c1asse°

In the scction including question 13 to 17 we wished to investigate the
needs of the comwun1ty as far as daytime classes are concerned. Ve ran
similar classes six or seven years ago on.a very restricted scale and the
indications are that over 1,000 people could be interested in adult daytime
classes. If it were possible for us to provide a creche a significant nusher
of adults would enrol as full time day students. Both of these possiblifties
should be investigated further.

)

Tilms

- This year we started a film club for pupils and staff and we were kecn to

know wheiier the interest shown within the school ‘would extend to the community-
at large. The results viere quite staggering, as it was seen that 3,000 to
4,700 people in uh@ “na wotld welcome a film club or some similar means of
Cprosiding anL,oppornitly Tor showing films.
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;{It is quite clear from the resu]ts of our 1nvest1gat1on that there is a very
great need for much more opportunity for the community at large to-make use of
the facilities we have at the school and, as long as the Minister is prepared to

act, a great deal cou]d be done to prov1de for these needs.

0

- The quest1ona1re analysis makes the following p01nts clearly. . -

There needs to be even greater pub11c1ty to the existing evening c]asses ' .
and the extens1on of these by prOV1d1ng further classes.

&

we cou]d pTlan for much greater use of the present gymnas1uw

. As. long as *the M1n1ster was prepared to meet the cost of 1nstructors,

cleaning staff; etc., there is no reason why the practical rooms shou]d .
not be used dur1ng the weekends. - -

It should be possible within the:existing regu]at1ons to prov1de for
c1asses from 5p.m to 7 P. m.

We should take 1mmed1ate act1on ‘to take enro]ments now for dayt1me classes
in 1974. Action should -be taken'so that these people can be timetabled
into the normal school classes and the Minister would obviously have to
give approval for additional staff to be appo1nted to cope.with this’ 1nf1ux
of adults.:

There is a very great need to provide film programmes for peop]e in the -
community and this could be organ1sed by the director, mak1ng use of our
ex1st1ng fac111t1es

. - The director would also investigate the greater use of-our present grounds o

for sports and would also investigate such things as the cost of flood-
1ighting the tennis courts to provide for skating, night tennis andxoutdoor
summer netba]] and basketball.

o

. Matters wh1ch will require definite action by- the M1n1ster would be the

covering-in. and heating of the sw1mm1ng pool; the provision of a second

. gymnasium or sports hall and the provision of a soc1a1 centre.

It is obvious that the school does not have tife f1nance to provide ‘these
facilities-and the Minister of Education and his Cabinet co]]eagues would
need to provide this. , : B ’

We in th1s country are slowly becoming aware of the sociological needs of

people, particularly in -suburban districts.like Te Atatu, and undoubtedly

the greater encouragement of the use of secondary schoo]s 1ike Rutherford
will bring many problems to those in charge of the school. However, it can
also bring very great benef1ts to the people in the community

. It is to be hoped that the Minister, who .has on a number of occasions expressed,
. publicly, his support for this type of activity, will be able to provide the

f1nance necessary before any worthwhile scheme can be put into effect.
ﬁ\—o
'

503 ’




ffenn pupx]s
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f‘,It must be remembered that there are 5 000 pr1mary and 1ntermed1ate schoo1 ;.
pupils in the area and although some schoo]s noticeably Freyberg Memoriall, - <~

- -already do provide fa9111t1es for "thejr pup115 out. of school time, many of

' these children would also like to make use of the eXtra aménities which couldf L
“be pr0v1ded at Rutherford. ‘It wouldbe beneficial if the pn1mary and 1ntermed1ate e

T’-SChOOTS themselves could 1nvest1gate the whole matter. - R Ry

* The quest1ona1re was g1ven to 108 boys and 81 girls in rorms 51x and: seven and
differed to some extent from the pubTic quest1ona1re, as. it was obvious that +
some of the quest1ons asked of’peop]e in the commun1ty were not pert1nent to
school pup11s .- . _ ‘ - ;

In question 2 we 1nvest1gated the further use of the gymnaslum and over two
-+ thirds of the pupils said they would tike to make use of this after‘school

‘hours. . The most_popular sports were volleyball, table:tennis and hasketball
but a wide var1ety of act1v1t1es was named. These are shown 1n Tab]e 3

Quest1ons 3 and 4 1nvest1gated the use 6f the swimming - poo1 in the same way as

" in the major questionaire. About half of the boys and one third of“the girls

- at present use the pool out of schoo1 t1me but much greater use would be made )
of a heated poo1 4 A , -

. QUest10n 5 showed that about two thirds of the boys and han of the g1r1s wou1d

- make, use of social rooms:if they were provided and the most frequently ment1oned
uses were for b1111ards, cards, chess and for having a chat with frlendé :

In quest1on 6 we 1nvest1gated whether our pupils would Tike to be ab1e to use

the ‘practical rooms over the weekend and about two thirds of both boys and girls

stated they~wou1d be 1nterested in tak1ng craft -type subjects. :

_ In quest1on 7 weaattegpted to find out whether pupils would 1ike facitities

“to be rede availdble For them at school to do homework or for study purposes
~and more than one third of boys and girld indicated that they would.. This 1is
something wh1ch we should be able to give effect to ne t year.

-In quest1on 8 we asked pupils whether they wou]d be 1nterested in do1ng the

. more craft-like type of subject aftér schood- -Pupils at this Tevel generally

, have Tittle opportunity of doing these subjects and, if they.have come through
o the schooT with their studies directed towards the academic side, they—have
- probab1y had 11tt1e chance of tak1ng part in tht\e act1v1t1es ) .

It was 1nterest1ng to see that half of the girls ‘and one tn1rd of the boys
stated that they would Tike to-participate after school and, while typ1ng was

 the most poputar subject, a considerable degree of interest was shown 1n woodviork, = . -

“cooking, art and craft and: seW1ng.

)

AR : A ' _ o



(SN 2

' Append1x cont1nued | : | ‘ | L
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4

~ The whole. effect of the 1nvest1gat1ons we have made has to conf1rm thé views.

which are widely held that a great deal ‘more could be done to meet the needs
of the people by gxtending the use of existing facilities and by ‘the prov1s1on
of further amend1t1es at secondany schoo]s .

Undoubted]y a: rea]]y 1mag1nat1ve approach to th1s problem cou]d 1ead to much .
more exciting Solutions than we have béen able to suggest. In “the United States .

var1ous foundations, such as the Mott Foundation, have provided the finance to
open"up all sorts of.wonderful possibilities to the public and in England some
- - of the local education authorities have, shown the necessary imagination to =
. provide effective education of al] types for the people in their area. .

e

-

~John Wise

1-4‘
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~ RUTHERFORD HI‘GH-SCSHO'OI’,.

o

COMMUNlTY USE OF THE SCHOOL SURVEY |
 JUNE 1973 ‘. e

/ : -
g - \’\
. o

Recently the Minister of Education has given his support tothe idéa that the Té Atatu commun-

ity should be given the opportunity to make greater use of the existing facilities at Rutherford

present facilities and what additional amemtxes people in the dlStI‘lCt would like to see at the
school. : v

«

Quite frankly, we don’t know r»ally what you want and are asking. you to assist us by answering -

“ the questiorinaire. We know that filling in ‘these forms isa bit of a musmce but we really need
. your help.

We have selected two hundred householdurs on the Te Atatu pemnsula and to. get an accurate
“picture it is important that the questionnairc be filled in as fully as possible. We would like each-
person in.the house who is over the age of fifteen and who has left school to complete one. The
questmrmaxres are being distributed by a group of our seventl form pupils, who will discuss any
points with you and will call back later to collect them when you have filled them in. There is
room on the questionnaire for you to add comments‘and we would be pleased to have these.

We hope to have the scheme working from the beginning of 1974 and expect that the new
activities will be available at virtually no charge to those taking- part cartamly no-one will be pre-~
vented from participating because of the cost. .

To hcl;; you answer some of the questlons the followmg isa llst of the cvemn;, classes at present
avaxlab c.

Accounting — U.E. Choir ~— Mcn _ _ Patt’ern Draughting

. Biology — U.E. Choir — Women + Photography
Biology - S.C. Orchestra ‘Pottery :
Bookkeeping - S.C. o Shorthand Typmg "~ . Public Speaking
English —U.E,~ — 777 Typing — S.C. _ Radio & T.V.

English - S.C. ' ~ Typing A Upholstery
Geography — U.E. ' Keep Fit — Men Weaving & Embroidery
Geography — S.C. Keep Fit — Women . Woodwork — Men ,
‘History - S.C. Art : : Woodwork — Women
French -- S.C. . Art & Craft Woodwork — Mixed
German - S.C. Basketweaving Wclding

Maths - - U.E. Cake Decorating '

Maths -- S.C, Ceramics

Maori - S.C. Continental Cooking

Physics - U.E. - Contract Bridge

Russian - S.C. ‘Classical Guitar

Horticulture Drama . '
Ikebana . : Dressmaking ’
Leathercraft Engincering Hobbies

Lapidary Flora) Art

Needlework Hairdressing :

Navigation _ - Home & Interior Decorating

Owner-Driver o .

zrﬂC‘ n

. High School. We now have a two-fold job: to find out.how many people want to make use of the

L]




. QUESTIONNAIRE-

‘Please complete by puttinga v/ in the appropnate square There is no need to 1dent1fy
yourself by ‘adding your name to the sheet unless you wish to do ! so

15-19] 2024 [ 2534 | 3544 | 45 & over

MALE _ 2. [AGE |

108,

11.

We suggested to the Minister of Education that the pool be covered in, heated, and
used.ail year round. If it were, would you use it?

FEMALE '
Have you any children attending Rutherford High School? . YES
. . - 2% [NO.
. Do you attend any evening classes at Rutherford? S . £ YES|
0 ’ © , NO
Are there any classes not at present offered which you would like to attend? YES
' , ‘ ' : NO
If your answer is ‘yes’, please list the classes you would like to have. '
. , ' 7
At the present time the Te Atatu Sw1mmmg Club makes the school pool available “ JYES
out of school hours #om December to March. Do you use the pool at all?

NO

OFTEN OCCAS]ONALLY. NOT AT ALL

Use is made of the gymnasium by the local Badminton Club. There.are other
recreational activities which could be carried on in this building or in a second
gymnasium or sports hall e.g. basketball, fencing, indoor bowls, gymnastics,
indoor hockey, judo, netball, soccer, table tennis, indoor tenms, volleyball
and weight training. Would you be mterested in takmg part in any of these?

If your answer is ‘yes’, please list in which of these activities you would like to
participate or suggest any others in which you would be mterested

YES

NO

We hope it may be posslble to have a social centre where there would be fac1llt1es
for card-playing, chess, billiards etc. as well as a lounge for a chat over a cup of -
tea. At present our hbrary could be used for card-playing in the evenmgs If it
were, would you make usc of it?

s

If your answer is ‘yes’,‘please list the activities in which you‘would be
interested. .

YES

NO =

S,

At the present time our evenmg classcs are held on Monday to Thursday from
7.00to 9.00 p.m. The suggestlon has been made that classes might also be held
from 5.00 to 7.00 p.m. Would you be interested in classes at this time?

If your answer is ‘yes’, please list the classes in which you would be interested,,; .

[YES|™

NO

57



12 Our practical rooms are fully commltted at nights but they could be:made R :
available on Saturdays and Sundays. We have in mind that they could be used - YES
on an informal basis under the supervision of a qualified mstructor, who would ) ' NO
'be ablé to help. Would you make use of any of them?

If your answer i$ ‘yes’, |ENGINEERING |WOODWORK COOKING SEWING [TYPING
which of these would . ‘ . BB

3

you use?

Questions 13 - 16 refer to adult daytime classes — for such adults many of
the school regulations would, of course, not apply.

Queshons 14 & 16 are directed spcc1fical]y to mothers of pre-school

chlldren |
13, Several years ago some adults came to daytime classes at school. If we reintro- YES
duces these next year would you be interested in attending? ; NO -

. If your answer is ‘yes’ state which classes - the following are possnble Shorthand,
typing, bookkecping, clothing and textiles, current affairs, music, art and craft, as
well as the usual School Certificate and University Entrance subjects.

LY
=

o

- 14, If we were ablc to pxov1de a m,chc to look after. pre-schoo] c]nldrcn wou]d you s YESV
then be able to attend daytime classus at school? NO

If your answer was ‘no’ to No. l,3*but yes’ to No ]4 would you please list
~the classes you would lxke to atlcnd

15. You may have read that the Minister of Education intends making it possible YES
for adulls to enrol as full-time students at sccondary schools. Wou]d you be ‘ NO
likely to enrol as a full-time student in 19747 : ‘

16. 1f we were able to provide a-greche, as'suggested in No. 14, would you then be ' . IYES
likely to enrol? . NO

17. If your answer {o question 15 or 16 was*yes’, at what level would you enrol?
' FORM | 3 |4 | 5|6 |7

18. At the present titne we have a filin club in operation at the school, Membesship
of this is full but it may be possible to start a second elub in"1974, Subscnptlom YES
would be $1.00 -- $1.50 pcr person and this would cntitle members to see six oo -
full length commercial feature films on Sunday afternoon in the mlddlc terim
from 4, 00 0 OO p.m. Would this interest you?

Z
o

Wi
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THE INTBRMEDIATE SCHOOL MODEL
IN COMMUNITY EDUCATION

INTRODUCTION

“Aé‘ité'name implies, the“Intermediafe School is d middle °

step between two other branches of the education system.
Originally, intcrmediate schools were introduced into the °
education system before the days of universal socondary
schooling, and one function was that of providing. terminal
education for the "non-academic" pupil. = -

The establishment of KoWhaiiJunior High School (Aucklaond)

in 1922 was the result of reports, proposals and recommendt-
tions stemming from necessary changes which would have to

be brought about in the educational structure, needing
transformation to meet thie new ideals of secondary school-
ing for all. ' .

The course of instruction at such a junior,high school

Aincluded a continuation of general education in common with -
time allotted to supplementary courses of elementary

secondary education such as the genoral or academic course,

or the agricultural, mechanical, cdmmecrcial or domestic’

science courses. If it is agreed that the major subjects
of an academic secondary school curriculum need to be
pursued for many years if they are to be of lasting value
to the learner, thore has been this tendency to® confine

the orientation cycle to two years at the junior high
school or intermediate level. S ’ -

The. intermedinte school of the seventies is no longer
concerned with the concept of terminal education, but with
major emphasis upon programmes, mcthods and opportunities
rclated to thc growth patterns and characteristics of the
pre-adolescent child. p

Such intellcctual charactoristics arc markod by more

critical independent enquiry, -the ability to reason
increasingly in verbal propositions, and alertnecss,
Physical characteristics crc marked by reapid growth chenge
from 11 - 13 yrs with marked variations. - Emotional and
social characteristics include the appcal of cults, gangs,
crusades, erratic bchaviour, the search for identity,.
consciousncss of self, sensitivity, and the rejection of
advlt standards. Children in this age group are active,
tha r pursuits are varied, and they tend to move away from
the home and school environment for their recrcation.

Somc opinion now favours a move away frem the two-year
intermodiaste progromme because of limitations imposed by
a two-ycar coursc. With oxperimentation in other
organisational structures, such as Community colleges,
F.1 to F.6 schools (Waiheke) or a primers to F.6 schocl

( : D
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. " (Opononi), arguments in. favour of- such schools include
e e - greater ease in formulating progrommes, better utilisation
2 of trained steff and less dupllC tlon of buildings -and
equipment. .

From one point of v1cw, the -Intcrmediate School snould not
bc separated ‘from other cducotion arcas if recent ideas of
effective liaison and comrunication.are .to ‘be cffoctive . ,
and lead to a better understanding of thg education system .
as a whole; and thus to e¢stablish the philosophy of

- community educction as it really should be .carried out,

Trom another point of view, thc Intermedinte Hchool can

act on its own as a focdl point for "comaunity oducztion®

within tho immediate onv1ronmcnt, just os any school might _ _

wish to.  Any school is a multi-purposc institution, . .

providing lcerning opportunitics for people of all ages

end many differcnt background and cuiltures. . Heny com~

plaints were received at the time of the Eduecation

Dovelopnment Confercnce thnt sclwoolswere pursuing their own

paths and not involving tho cornmunity sufficicently in

their activitics. It could be argucd that the schools’

necd not be the uctlvatlng force, but rcther that the

comnunlty should exzpress 'its necds to the school and where
' these eon be et within the functions of the school,

, community‘educationnbegins to unfold in its true worth.

THE PRESTT PLTTORI

The following points, then, ere based on cxperionce- and
obscrvition of the prrticular ampects of the intermcdiato
schodl's rola within.the totel fromework of community .
education:~ ,

(1) 9he Interngdinte School his cortnin frcilitics which
the Frimary School usunlly dous not hove, and yeot
which ~re¢ not o uOUhluth ted or cxtensive oo found
in the Cecondnry © Schionl. Prarticuler reflcerence herc
is wmnde to the Art/Cr..ft,  Domcétic Beience, Yoodwork,
Fiet:dwork, Sciunce, cad pos ,ib]y‘Music ~nd Physic:l
Bduentlion rreons of'thc schonl. There i8¢ wide
vericty of eulturnl snd hebby activiities which can be
based on theou orens, possibly with the essistance of
the epeeiclict tezcher in chowge.

(2) “he Intermcdintd 3chool often has n nunber of terchin,
staff with porticulrr: inlercets and strons,ths which (TG
used now, ¢.o., biology for Junier Nuturnlists,

(lﬁ“lIUULC"/r;le for o~ hobwivo group, poliery Lor o
creft group .

(%) Tre Int. . r.cdinte School hns a rensonndbly well-cquipped
ceuenbly helll, which nctn oo o conlrel point fer the
coununity tor club ~ctivitics, physicel activitics ,

gy
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E cultural events as well és,festivals for adults, teen-~
‘ . agers and younger children. :

(4) The Intermedirte School acts as a focal point for its:
contributing schools, linking after~school activities
ond" weekend activities by drawing children from those
schoolg within its "zone". This does not preclude
children from-areas further' away attending any special-~

- ised activity based on Intermediate Schools, e.g,, -
Department of Education out-of-gchool-hours music =~ = *
clesses. Where adult classes are held elsewhcre, this:
still allows people to identify with the Community '
Contre, when & Community Centre Djrector works from
the focal point of an Intermediate School, — - .

(5) Holiday programmes for children are organised and con—
ducted at Intermediste Schools where use is made ‘of .
the swimming pool, grounds,.assembly hall, and speciol-
ist rooms. Involvement of parents has been a
desirable element of the organisational pattern, and .
will become essential in planning. Rescurce people
‘are called upon from within the commwmity. - .

(6) Within the broad vertical structure of the education -
system, no particular significance need be attached- to «
the Intermediate School's pogition within the concept T
of community education, except from the point of view
of the type of facilities it offers to the comrmnity.
Due regard must-be given to the function of a Primary
School as compared with an Intermediate School, and
again as compared with a Secondary School.

Trying to develop a philosophy of community education
around an existing institution mecans that the ideal
position will probably not be realised. It is the .

/ plannod institutions as a result of the consideration of
the philoasophy which con really lcad to the truc concept
of community educntion.

IHE FUTURE PATTERN?

A possible future plan for Intermediate School organisation
could include the core suvbjeccts beins taken in morning
sogsions, and the afternoon boing@iven over to-elective
type activities involving the technical type subjects in
the curriculun ¢t present, torether with other sugposted
integrated ideas developed from rosource people within 4
the conmunity. This opens up the exciting possibility of
"glide~time" teaching with specinlist teachers already on
the Internedicte School staff takingbver some cxtension

2

gy
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'activ tles togethef wmth the resource’ pcrsonnel fro%

without the school, A% present there is much under-, Ve
utilisatién of the skills, intereds, brain~powver and
Cinitiative in the’ cormunity with reaurd to the - help~that
could. be offered to any uChOdl , ‘
. ‘ ‘\\"
\ i\ \
.0 (. ¢
o ; \» K ‘ﬁ'
v R.C. HOJST
Communnty Centre Supervisor -
o - | HORMAL SCHO0LA' COIMUNITY CLNTRE

26 July 197)




© THE PRIMARY SCHOOL SURVEY /

Historical OutTine o "peter Trim

Freyberg Memoria] Schoo]QStages

"~ 1963-66 The first phase, where the school was used- by the Community is
what has been called the passive use of the school,

1§66-69 The second phase occurred when the school initiated action and
e provided for local needs by organising Qut-of-school activities.

1969<73  This period is when with the formation of\the Neighbourhood .
Committee the number of activities were expanded and strenuous
efforts were made to gain official recognition as allowed by
Section 201 of the 1964 Act. .

1974 | Approva] from the Education Board dated 15 February,1974
setting up a Community Centre as an. experimental proaect vias
received, The fo]]oW1nq prov1s1ons were made:

(a) employment of a teacher to superv1se commun1ty work for 15 hours '
~ per week, , AT

. (b) employment of a clerical assistant for 10 hours per week at
. current rates. '

(c) the payment of, an incidentals grant of $500 per year.

Use of Freyberg Memorial School 1974

1, Out-of-school classes
" Classes officially approved and tutors pald by the Education Department
for primary pupils,

Music 15
Art and craft 2
Drama : 1 v
Creative Dancing 1 ’ :
* 19 - 231 S
2, Other formal classes (not paid by the Department)
20 214
3. Adult classes _ :
. 2 5 . ]
4. Recreational Activities
329
"5, - Organisations using the school
(1nc1ud1ng Youth Club) :
7 352
Tota] users on weekly basis ' 1,171




. SURVEY OF TE ATATU AREA 1969

Activities at Freyberé;Memoria1 School

The use of the Freybetg Memorial School for out of school actjvitfeé is
not unique, hecause, this is done to'a lesser or greater degree in most
schools. < '

The following is a 1ist of activities.

"For children: Swimming Club .
' Professional swimming coaching.,
Piano lessons
Marching girls , h “{¢/1
2 Brownie packs : ' T
Sunday school
Extra curricular Music Classes
gir1s Saturday morning basketball coaching
oys Rugby, League and Soccer coaching

For Adults: Frec Tearn to swim classes
Housie
Socials.

Home and School Association meetings
Men's evenings
. : Polynesian Society meetings o .
These activities indicate that the school has already progressed towards the ' -
concept of a "neighbourhood" community centre. '

The Head Teacher and the.School Cormittee invited Messrs. Larkin, Adviser

" Physical Education, Department of Fducation, and Sheffield, Youth activities

" 0fficer, Department of Internal Affairs, to discuss the educational and

recreational needs of the district. From these discussions the School Com-

mittee agreed, with the kind co-operation of jocal headmasters of all ten

~schools in Te Atatu, lo conduct two sufveys to find what were the social and
recreational nceds., The surveys were:’ g

1. A comprchensive pupils survey from 7 vears to 18 years made up of 1854
boys and 1687 girls. A total of 3541 out of an estimated total attendingr

these schools in this age rarae of 4650, , 5.
2. A survey of adults in the Freyberg '‘emorial district.™ 17.5% of the
parents wers involved. .
Some Limitations of the Survey: ‘ ' -
“Adult sample could be too small j 1
., Some punil activities that were ranked high may have only transitory N
Adnierest, S -~

Nare work could te done .on the interpretation of the questionaires.
The.1ist of activities may have influenced the cﬁoice of.pupils. Lithar
more should lave been added such as popular team. gamess? babycraft, dress
modelling, frinm acting, T.V.acting, Jjewellery mag;ngg@ﬂress designing, etc.

W ™N) =

or just broad heading tn cover tynes of activitigs. »

5.  Sone may not havd considered with care théir oreferdnces,

.(3ni ' \{
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Uhat did-this modest survey'in Fgcate? ' 'A - :

o "Jﬁ

. Pup1ls 6 - 18 years. appg#ent}yshave a W1de ranqe of interests .

. That outdoor, individua] ré&reat1on is very popu]ar, usua]]y they
are expensive activities.
High on the girls*' list were beauty, grooming and soE1a1 actTV1t1es
Preferences that ranked, low should not be. ignored. Even if one tenth
.of the total who 1nd1cated that preference attended. regu1arﬂy a new

' act1v1ty for the ne1ghbourhood or d1str1ct could beoworth while. -,

Dw N
L ]

How cou1d these extra~curr1co¥ar act1V1t1es be. made poss1h1e? -
I N T ‘

Under ex1st1ng 1egis1at1on thre ways are/poss1b1e. )
\,'.” . .,i" ' o "

?

) 1. . Under M, & T. regu]at1ons
2. As primary extension classes -
-3, Under Section 201, Eduéat1on Act 1964,

-

© e

las commun1ty centre aCt1v1t1es,A'

-

Recommendations : ) .
. (w.\.../
1., ConS1deratJon should be g1v n to the extens1on of primary extension
cTasses to include Art, Drara, Debating and Gymnastics. »
2. Evening classes with the pr viso that there is no dup11cat1on of exist~ .
' ing ¢lasses. e
3. That/ self-supporting act1v1t1es be encouraged
4. That the school becomes a Community Centre as under the Education Act
1964, and that the overall development be guided by a professional.
person under thé authority of the Head Teacher. The profeSs1onal
person could be a part-time teacher,
That every contributing school -in the new suburbs has a .need for pre-
school educational facilities, preferably in the same grounds, :
6. That Secondafy Schools could introduce their pupils to new act1V1t1es
-with the part-time employment of additional anc111ary staff

o

 CONCLUSION , _— ‘ , T
The survey merftz serious study Many 1nterests and skills gained early in
1ife continue to afford rewarding pleasure and satisfaction throughout adult-
hood; that they are essential to our development as members of an integrated,
c1V111zed society;and that NOT to acquire these interests and skills at school
often means never to enjoy them at all, :

|

\

. Therefore, consideration could now be g1ven to the practﬁcal implemental of ‘

suitable activities. ‘
List of Tables

1._Resu1ts of girls for all schoo]s in order of preference , : ]

1

|

1

|

\

2. Additional own choice activities )
3. Results of boys for all schools in order of preference. This shows:
~a. ‘total preferences ranked in order - | .

b. 1st, 2nd and 3rd preferences .
c. f1rst _preference gxpressed as a percentage of total number of boys -
4, Boys own choice
5. Adult Recreation Survey
6. Total age groups ’ ° "
)

Attached also is a sample of survey quest1ona1re forms 31
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il TE ATATU SChOOLS ?uCRWA;IO SUQV7Y -"'1969 .
- Regults of glrls for all schools in order af nrefcr
 Total no. - of cases~ 1687 . Prufurence % -
... Swimming ! 101 g 51§ 7126 125’ Y
<, "Horde ridihg™ . -1045 287, 22L- 2161 62,9
. Hairdressing ggly | 791401 150}52,5 .y - o
Squzrcg. Aancing - 760 | .70 125 60| L6.6 . L
Ballroom fancing™ - 728 ' .79 122 8y {h3 -, N .
\ Tramping & c&mplng 708 .1 98 59 53 L2
-~ Girls marching 685 |. 113 - &7 54\ 4t .
Dressmaking 677 . 59 93 7103 40,5 .
Modern dancing 598 1 37 6L 16 | 35,4 L '
Gymnastics. ©BOh- o} 70 67 51353 - .
. Charm schonl _ - 555 | .82 57 70 i 35 R
" Art s | 22 23 39124
. Soottish danging 1158 %3 45 28 |24
b Judo L L0032 33 36 [23.1.
Ballet o © 398 | ot LYy %9 |23
Canoeing : 3u% 7 8 8..23 | 21.7
~ Youth-club - 33 £ 32 32 (24,7 - . ‘
Choir s$inging 1Y 16 © 32 121, 6 ) ‘ S
Record (club 327 13 16 | 20 . | -
. Help with school wk. 311 | . & 21 119 1oL
Skin diving - 302 | %6 30 148 - oty
Volley ba&ll 302 15 13 {18 i
" Stamp collecting 268 - 10 33 1475
Pishing = . 230 | 19 26 47,4
. Drama o . 28L 12 18 117.3% - ‘
© Music . ' 261 7 13 27 (16,8
Shell collecting = 255 5 10 20 (1€
. Coin collecting . 237 1 1L 11 |14
; . Cyecling . - 222 15 - 44 . 7 113.8
v ¥odern band music - 219 I 12 13,7
Photography | 5210 { 5 10 G [13.5
Yoga 2 . 188 20 21 10 [13.
¥Model maling .65 1 8 61123 :
. Sports hoac?i“g 165 | .15 1k & (11.8
Fencing : 16C 6 7 13 {10
¥im,2idle Q”COtth Jiss 27 20 35 9
Sguash(i ives) - ;. {c 6 16 9| 8"
"Radio club ' 133 L 1 4 7 | 7.4
Archery ' 123 2 9 5 7 -
Bird watching 120 . 6 6 13 {7
Jazz elub 123 .5 8 7 7 .
Golf ; - 116 11 5 121 6.9 :
Chesa . £7 - 2 515
Débsting club 81 o - 215 .
Junior Haturalists 77 7 6. 2| 4.6
Darts ! 7T 1 2% 4 L6
. chovdlﬁg ﬁcchnlqucu 5 2 - 170 L ,
?ﬁﬂ‘ t ' T

-4 . N
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Tennis.
Reading.”
. Water Polo.
‘Knitting
Aerobatlcs
"Rugby
Softball

Helping 014 People

Athletics
Surfing
Woodwork
Hockey
.- Bricket
" Scouts
Girls Brigede -
Handicrafts.
Creative Dancing
More . Socials
‘Ten Pin Bowling
. Indoor Basketball
More Parks ‘
Car Rallies
Swimnming _Pool
Home Managcment
" Keep Fit -
Speech Training
Public Halls
Xarate
Non@]ling Course
Crusadsrs
Slot Cars
Science
Social Studies

OB ATATU SCHOOLS RECREATION SURVEY

N R
EumipwR

~ W~ HU1An

1

-

b O R U N0 T DO N

Birls Own Choice 1

Basketball. -
Racing

. Cooking

Bacminton
Water Skiing
Go Xarits

: Mao“l Culture

Tap;Dancing
First Ald

L]

‘Picture Theatre

Sailing
Boxing
Soccer -
Girl Guides
High Diving
Pottery :
Table Tennis
P&t Club - -
Folk Dancing
Girlstown. Y.%.
Roc¥hounds =
Driving Club

Catholic Ycuth Club
Holiday Playground

Pipe Band
Rowing Club
Motor Bike Club
Ply*nd

‘¥Machine repairs
~Camps
~-Dodgems

Contests -

N oY s
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: . P2 ATATU SCHOOLS RECREATIONYSURV?V o 1960 o
. Results of boys for all schools_in order of preferencp. B
a,f?otak'ﬂcydof.dasas;--% . preference. . - - %,

. Wip, Rifle Shooting 1136 = 207 132, . 148 61
Skin Diving . 970" 199 157 oL - 52
Lanoeing 913 61 . 115 - 127 C h9.2
Tyramping & Camping - 866. ‘115 112 105 L8
‘Fishing R 817 107 . .10% 77 Lh
Horse Riding K 768 84 .. 62 - 122 39,2
Jude : B - 703 72 - 55 5l 37
Model Aevoplanes . 672 20 3l 50 . 36 '

~ Swimring - / 6L0 - 169 103 L5 .33 L
Archery ., 6l1 ., 38, .51 . 6L %2 .
iodel Making = 564 719 .27 b ° .. 31~

. Cycling > -, ; 570 91 52 63 30,6 ..

5 ¢ 544 15 12 62 3045

C Guemp Collcctlng Lo . 27 30 2L T 25
Veight Training ) ' w6 o 57T 39 37 .. 2%.5
Body Building ' ooy, 2 L3 39 23
Golf » - L37 L5 36 39 23
Radio Club L35 L 8 5 - 22,5

¥ D'—lrba ; 1’-27 25 28 33 ‘ .22 .
Fencing Lu27 16 3L 33 22
Chess - ' - 376 1% 22 2l 20

. Wrestling 31,8 16  “ 39. L6 *18.2.

- Birpd Watching .328 5 8 30 . 17.3
Phobogravhy - . 324 S - 10 1L 17
Cein Collecting , - 318 - 1L 18 17
! gmuusaics . 280 ir . 25 16 .15
‘Agtvenony ' 271 . 17 L. 21 - 21 14.9
¥ouul C.iub . 26l 9 6 12 o1h B
pand Nusic. Hodern. 26% 10 7 13 1.6

'fVolleybﬂJ] o -« 2LO S A 9 15 13. 4
Scuash (¥ives) .. - 226 18 18 16 - 12 -

/ Help with Scloof Nor! 225. % 6 10 12 ’

3 ,‘ quTt uU”"’lr:' 209‘ . 22 ?3 11-; 10:‘7 :

ﬂ/- Bellroon Duncing . 200" 011 25 o -1 10

*/  Modern Dancing - 183%- L, - 10 16 9
Recording Techniguls 180 2 L 2 9
Jazz Club 1590 1 L 9 9
Junior Naturalicts 163 5 6 .5 9,1
Shell Colleciing 162 3 7 5 9
Band, Brass ' .15 3 3 5 8

" Drama - : 146 3 11 8 7.3
Squarc D1n01n" ‘ .. 130 1 2 3 -
kucic . 127% 3 7 3 6,2
Mizing in 8001cuy 116 2 - 3 6.1
Choir 131 o 1 L 6
Debating Club - 108 -3 3 5 5.5
Scotiish Larncing ' 101 1 3 2 51}
Yoga 8% 3 6 3 Iy
Orchcoty. - 7 - -2 3 3.6 .
Shore School N 15 - —— - 2 )
- Heirdreesing 25 1 - * 1,8
Record Club 33 8 21 1.5
Drgorm=king : g 14 - - - o 15
Bajl,, ~ 20 - - - 75

tpls Morching : 6 - - nil,

- ——




~ “Results of boys 1

-

E*]fTotaT Hu of cases, - - - Prefercnc Lt e
ﬂuina lele hooting 1136 - 207 ‘112 1u8 : 61
“Skin Diving : -+ "970 . 199 ~ 157 - 94- . - 52

Gzanoeing - A ' 913 61 - 115 . 127~ L9.2

- Pypamping & Cemping : 866 115 112 - 105 - L8
Fishing . , 817 107 103 77 Ll
Horse Riding, ‘ - 768 - 8L 62 122 .. 3G,2
Judo . : 703 72 55 51 - - 37
Model Aeroplanes 672 20 -3 ‘50 36
- Swimming | . 6u0 - 169 - 103 L5 33
Archery ' S , 611 - 38 51 - 6L - 32 .
Model Making 58l 19 27 bl 31 "

Cycling 570 gl . h2 6% ~ 30,6
Art B4k 0 15 12 62  30.5
Shomp Collect:ng ; Y60 27 - 30 2L 25
Yeight Training , ~ - L4L6 57 39 37 . 2%, 5
. Body Building ' L= bl e8 . b3 - 39 23
Golf - - hJ?- b5 . 38 39 25

. Radio Club L35 L 8 5 22,5

s Darts ” ' _ h27 25 28 33 22

 Fencing , ' h27 16 3L 33 22
' Chess - , . 376 1% 22 o) - 20
wWrestling ' : 348 16 39- L6 - 18.2
Bird YWatching. 328 "5 -8 - 30 . 17.5

Photogravny - 324 S 10 1lh, 17
“Coin Co1lgcting 318 7 1L - 18 17
nymnustic ' . .280 11 .25 16 . 15
. i&t_snqu - 271 17 2L 21 -14. 9
“ Youil Ciub . - 28h 9 6 s12 , 1lh.8
Band tusic, Modern. - 263 .10 7 13 1.6
Volleybail . ©o2ho 7 9 15 13,4
Scu_&? (¥ives) . 226 18 . 18 16 12
Heolp, wihsh School Work o 225. 3 -6 10 12
Sports UOC“flﬂj _ 209 22 27 1L 10. f
Bellroon: Dunein? o 200 11 © 25 1l 10
" Modc<rn D ncing 1.6% L 10 16 9
Recordini Techrigulsd 180G 2 by 2 9
Jazz Club 150 1 L 9 9
Junior Natvraliotis 163 5 6 5 "9,1
'Shell Codlesuing 152 3 7 5 g
Band, Irass -~ 15 3 3 5 - 8.
Drama ' 156 . 5 11 8 7.3
Squurc Danclng 1720 1 2 3 7
livscic : - 124 3 7 3 6,2
Mizing in Socicty _ 116 2 - 3 6, X
Choir " 171 2 1 L 6
. Deboting Club . » 108 % 3 3 5.5
Scobuioh Lionsing - - 101 1 3. 2 5e L}
’ Yoga : : 82 8 6 3 n
Orcheaiir., ‘ 76 - 2 .. 3 3.8
Chorm Gehool N L1 - —— - 2 .
Hedwdronning %5 1 - % 1.8
Rcccrﬁ ”11r : 2% 8 8 21 Lo 1eh
Drosematines : 14 e - - . W15
Balls’, . oGc U= ~ - .75
Giprls Veovrehing 6 - - - nil,
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U RECREATION SURVEY. (SCHOOLS)

Y. Ma C. a.:x. .
Public Swimming Pool
League

Bird Keeping’
Bit..cle Polo-

a

‘Metalwork E ‘ ’,.

Indoor Basketball
More Socials

. Surfing .
- Water Polo : ,

Rockhounds
Reading Club
Hockey

Skate Boards
Lifesaving
Harriers
Pigeon Racing
Holidwyy dJobs

_Motor Nechunics

8e¢a Scouts

Sermznship & Navigation
Woodwork .

Gliding

Gardening

Cli: ing

Helping othbr pcople
I\,"I’.&‘tp °

Prlntlng with Dyes

..» .. Boys own choicd,
Slot Cars o Ll - Beating ,
«aﬁ’x1nd _ - 25 Carpentry - Lo
* Go Karts y 33 Soccer '
Tennis - : 31 Indoor Boils
Athletics 27 Cricket Tl
Elecctric Trains 7 Lengusages
Bedminton - 30 "Water Skiing -
Rugby 732 More Clubs '
Junior Speedway 2 Trolley wmaking v
Pet CClub 6 Cooking o
Picture Theatre ‘46 . Hendicrafts .-
Boy stovn L 18 More Parks

1. Y 7,Cu3. T - 7
10  Radio Mechepics

. 8 ~Jogging

w1 rrughts
"l Softball ,
1 Billiards K

15 Potiery -1
38 Gar/Motor Bike rallies
5 Table Tennis
25 "High Diving
12 Rowing ,
5 Ten Pin Bowling v
5 Skating ) g
L Flying )
3 Scouts & Cubs
2 Bullet 5. -
%Mini Power Foats
Electronics
Chemistry _
Guitar. Club v
Crusaders ‘
., Driving Lessons
':\nnthropoloéJ/ Asrchagology
©Tishing Club
Boat Building
Girls Secwing
hir Codets

PHNPJN+4U“DF?HEJP’

Draughts

t X - . .
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Grond Motcl
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: RECREATION SURVEY. = ADULT SUGGESTIONS. .
pre-School SCh Cinema . ke
More sporiLs o 28 More locul Teenage activiy.22 -
mennis Coults & Clubs .. 22 Community Hall(like Panmure )21
Draome »dult Club 20 Local Boystown. L
pevern & Trust Hotol 1k Ltnhletics & Sports 12
TLevelofT T& atotu Beosh, 11 More Community Spirit 10
- Bowling alley & Coficy Ber 8 . Youbh Club . h T
.Politiczl geichice,civiesd ¥indergarten/Play Centre .
Domaming fuily duveleped 9 Rcereation play areas 6
 Childrens pley mround 8 Aidventure playground 5 A
AT - 6 Music ‘ o .6
Badminton 11 Golf. Putting Green ete. 10
Mora Eibrary Peodlitics Dence Hall 5
for chilirun. -7 Cymnastlcso 5
§ratins rinm wa D Pitnic arci . 3.
vera L raonne 3 liothing nceded 3
fomdy Deril 3 Olympic Pool . b .
Aot Lo 2 Dorts Club 2
Pngkoty sl 2 Driving lessons ¢ 2
Peteor bowls 2 Model Engincering 2
Voo drterend in Pt 2 - ilockey grounds : V2
P nor AT ' 2 Resbaurant (Prices) 2
Junbor feturulist 2 Chgss Ce 2
Avohaey ' 1 iault budget 1
Daneinse ’ 2 Volleybrll 1
Nynle Srack 1 Tyade Schools 1
Uaerd Tuduurd 2. Marching Girls 1
Natur RAVIN i1 Pony Club 1
nc}id g Cdng SLesses -1 Cormittce Ho advise youth 1
(32,41 Croning 1 Friotograghy 1
Yevny divaes Sl ) ) Feueing _ 1
Soencornynt . 1 Help for Moori MNobthers 1
T_C‘T_.x]‘x '_GE".. (‘r'."."\‘ (‘3-
TR 0 1 P, BONDe i TS BB s Girice ...
6 1 6 10
= 6 o - 5 -
& » A7 ) 8 175
G ST PR
P, : J"-.\ © (-)wa 9 287
19 el 1¢ 254
11 CEnET T T I - 550
,13 ﬁfﬂf_"w“_'“‘”w 12 L8 ) o
135 T B 12 o
f:__wM~h~M,wmwwmyﬂ;“*”*_“*k _ 11L3
G""" pfefumpuifipeesiupiassanplprt st St R it == = ""'"‘l et "f"‘“‘" S S D TLTIUIITUSN T
MC Rui.:_::i‘.f’al"(’l f'.._i._—.”_(laéww(f}u;'.;_}":gt-_ f;';‘;c,r’;"t) 5%9 '?1
1EHL Grand Totolv 1




" may lead to the provision of recreation act;v1t1es. . o

" YOUTH__RECREATION _SURVEY

The Head Master /'Pripcipal.of DA o ,

Your espproval end assistance would be apgr601ated in car"ymng out
this survey in tnz Te Atatu area, . Phe information when collated

R, gﬂuffl@ld Yéuuh R*ﬂrcatﬂon
Offlcer, Internal Affairs,

R,Lerkin, Fhysical Education
) Adviser,
N.Langston, “"Freyberg Memorlal

-, Schoolf
Instructions tO‘ﬁeachers- .
1, Penc11 o ‘ball p01nt pen,

2, Teacher says, "I want you to i1l in the form I am giving out,
' It is cssential that you give JOUT _OWD ansvers, Do-not discuss
any of the oueutlons . :

3. The teacher may read the guesticus to the puplls but without
comments., Any discussion would iLvallaate the survey,

ly, Please collect the forms and send to H Lannston, Freyberg School
or R,Sheificld, Internel Alffairs or R, Lerkin, Phyasical Dducatlo
Department, :

b
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o fuiL L. pREYBURG MBMORTAL SCHOOL - .0 \
| - ROBERTS.ROAD, TE ATAT SOUTH. | ’

. YOUTE REGCREATION SURVEY
fxis« survey coul'd-lea'd to riew activﬁ.tiés Cor you.iri this area. WHAT WOULD
o , )

AT IRTERALTS YOULD YOU LIKE TO SEE DEVELOPED O ONE OR TWO GVEKNTHGS A JEEK,

R APTER SCHOOL, OR AT #EEK-ENDS? HERS ARE A FEW SUGGESTIONS. PlEAsE TIGH
s O8S YOU HdOULD LIKs AND ADD ANY, OTHERS YOU WiSH. ' : '

~(yc~:ars)& v : ) | . | -%~ . '

SPORTS HOBBIES:
eling | Chess =~ | Drama
ribaming - Stanp collectingi™ Record club
sight. training -~ Coin collcctling Debating clvb
in diving-: Model making 2 -~ Pnotograviy L1~/

yatas tica todel seroplanent=s | Horae riding §_
aris )  Square dancing : Art '
guash (fives) | Scottioh dancing Choir .singing!
izhing Baliroom dencing I . lugic e

e

pauping & canping §. Hodern dancing 377 ~ Orpchestre

in, rif'le shootingl Jazz club Lo  Pand. ¢brass) L4 s

vehery L Recording toclnighos” | Pand masic (modern) §

1@ S Ghawe school T Youth club [ B
2 ) " Dallet e Bird watchingj _ '

building 17 Redde club eratan Dresamaking | 1
ag . Junice naturalists | “! Hairdreasivg 4.4 ..
v tu- coaching | Lnlroucmy R Mizing in socicly [
9)icybiell I Soll celiectivngl .. : :
311 : ) Ysip with schosliwovk) ~!
gnoeing - P Bianas
restling s ' C
irla Harching : -

MY QTHERZY

CE GAY, ATCH OF THE snfRI YOU TAXT Bast (TN ORDER )

H oty
. o tEv.s s P

4
»

LS ‘
e 4 a
Cim RLSR O YU DUGCALY TO AT 04 YOURG PROPLE I THIS AREA TO KAKE BETTED

v ) - . . N - B 1 .

'ii;i.fi 1,7, A L‘li' l‘.’ - )

Ay i

‘ o ' : .
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o FRICHGH #5 YOUR 50750 FI0N T8 WOKELNG AHYCUERR BLop? TP L0 TLLASE STALY
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P LRTRGY e " oA 2N T Co 7
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oY TIKS TO bO YOURSEIR? . PLEASE CIVE YOUR O/ ANGWERS. No nanes reec;u;tz'c:d.-'
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o PREYEURG _ MEMORIAL _SCHOOL = .’

Telephones .. o Roberts Ruad, ,
Henderson 1695 _ . Te Atatu South,

COMMUNITY ACTIVITIES SURVEY

FOR ADULTS (OVER 16 BUT NOT SCHOOL PUPILS) .

This survey is an attempt to determine the wishes of the:neighbourhood and cou;
lead to the provision of new community activities, It is being conducted by
the Freyburg Memorial School Comnittee in co-operation with the physical
education branch of the Department of Education and the youth branch services
of the Department of Internal Affairs. A ‘

YOou ARE INVITED_TO COMFLETE THIS ¥ORM AND SEAL IT IN THE ENCLOSED ENVELOPE FOR
- COLLICTION NEXT WEZRK-~:HD, NO NASS ARS NEEDED, THANK YOou. ' :

AGE ~ | SEX
ARE YOU THE PARENT OF SCHOOL-AGE CHILDREN?

~

ARE YOU INTERESTED IN PRE-SCHOOL EDUCATION?

WHAT PERSONAL  (NOT FAMILY) INTERESTS (IN ORDER OF YOUR CHOICE) WOULD YOU LIKE
TO Sui DEVELOPRD IN THZ NEIGHBOURHOOD? :
1’ .
2.‘

=r

IF YOU WISH PLBASE STATE (BRIEFLY) WHY

YHAT FAMILY INTHRRESTS WOULD YOU LIKE TO SEE DEVELOPED IN THE COMMUNITY?
(Note: School pupils are being asked similap.questions about their interests)

1 . ' ‘ i | .

IF YOU WISH PL¥ASE STATE (BRIEFLY) WHY

ES

WHAT_ELSE_CAN_YOU SUGGEST TO PROMOTE BETTER USE_OF LEISURE~TINE- IN THE DISTRICTS

~

DO YOU KNOY IF YOUR SUGGESTION IS OPHRATING ELSEWHERE? 1P SO PLEASE STATE.

LA D Gg L Uelmeee U LT IS

Q

. 4



Extract from EDUCATION ACT, 196k, ' e

201 _ _ESTABLISHLENT Ol’ CONMVUVTITY CENTRES

e e e T el e ...._.—.... e e oy = o oo s ae- ._.—-—.—.-——-_...--«—.
froetraunforofonsf i fr oo deoetous M oen) e e e e e

(1) For the purpose of providing educatlonal and culLural
activities for persons resident in any locality, the Minlster

may cstablish a community centre elther scparately or 1n
connecltion with any uchool :

(2) Thne Minister may rbCOHnl s¢ any cexisting communlty centra
for the purposes of this section, . '

(3) The Minister may from time to time pay, out of moncy ‘
appropriated by Parldiasment.for the purpose, such sum or sums
‘as he approves towvardés the payment of the whole or part of
the salarics of the staff of any comunity centre established
or rccogniscd under this scceiion and of the.cxpenses incurred
in the gonduct of' any such community ccntre,

(I4) The Governor-Genersl may Crom time to time,: by Order in
COUnCLl moke regulations not inconsistent with this soctlon,
DPOVLGlDL for the staffing and maintenance of community centres,

. Gt ot Sve Bt s Bn Bt ans St e S e

VP]O}NOﬂt Conforoncc chorb o uccond

0

I}’tln(,tf ‘f‘w*ox N xtih‘r«ll_‘ De

I

IJalﬂP varnon ~:.QEJ
. q

Social and Cultural COmJlCUCU ~'Community Centics «
Page 22, Yuragrephs 66 enda 67, :

xc\,

Para GAs Tha evitursl nceds of locul coimsunitles require a
foce point, The Currie Cowninsion on Bducation ( 1962)
recogniaing this, eurrestcd that in the futurc school Tacilitieo

could beceos ooy iy C”JL“:{] centoeaen, e rc]cvant part of
ihe Conudscionte raocrt (1 ohy .- I;E)) reados

o

“"Hougvur, tha C% oA reion *u corvineed that in the futwree school
vuildin e wrd olher recovrecs will cortadnldy be utiliced by
the ¢ty 1o w nueh reater exlent, T1 &lso notrn thot
theyo ¢ nas Ve o 13Ul Cisf 1\u~0nt wiih thisc 2s a goeneral

ajr, ediroc it in "‘mi ol slre wosven by lthose who cen peo

Mot cleenly oo Crilleuriion L‘w'w fl.:i.(.: in the way,

The Cuop irsior in tloo clrwvineod tnst such utilisation is a

hetliby dovele »oont, leeding to clorse public participution

in vordions oo an the peocooa of odveation, to a discoeninntion

of Ly Tod e st oehooln and an veldorctanding off thcir necdn
thut ie z:.<...,i Couvdieode, 1t Lheecrore naken the follaring

reconrautetion s, osedonad fo Tecdlitate loenl develop.oento

of thin nort: : |

et

(a) Thot o ral oo, whcre sehocl end eoniundiy ars in o@rceue nt,

Tz cond e Lo Soellored aoconunity contre,
(v) ‘o Gooteo2 i saulhot by o o cwnnunity conlre Lo i
] . Cod AT roih nesnely, Gonl, o 1)“WNFL covneil,
ars Aoloe oled Do 0 deetitovicnn,
(('.) XJ'914 . o Pl . 1 ; " I'L-'A (‘,"t JUATNL :.'.:.“ "
Q - euclh, oL dna ool ot ol eddltiontd e AR el
MC A P A LT for rus .t:x;’; cocte, eddiitiornsl
cope bl g en e, ela, s Ol o5
, ' 'L © e reopontinle o J




: A
 Para 67: It is understood that while the Department of Education
"~ is prepared to implement this policy no approach has been made
by any communlty or local authority for & school to be declared
a community centre as enviesaged by the Currie Commission, . It
would seem that some impetus is necessary to try to accomplish
something in this Tield as succcss in one area would no doubt
have a snowballing cffect, The economic advantages of making -
use of existing facilitics are obvious, and the committee
recommends that this concept of community use be borne in mind
in the future planning of school bulldings, ’ ' : .
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SUMMARY OF STAFF COMMENTS ON OUT-OF-SCHOOL CLASSES QUESTIONAIRE ;-

Have you noted any d1rect benefit to children in your class who belong
to the Out-of-School Act1v1t1es or Holiday Act1V1t1es If so, give

_br1ef details.

Increase in skills noted - art and music in part1cu1af Social attitudes
improve - especially with quieter children - develop in conf1dence
Attitude towards school improves.

Have you been able to cap1ta11ze on their experiences. 1n anyway in your
class teaching? How7 .

L1tt1e carryover into class activities - it was suggested that if the
school was more informed on Out-of-School Act1v1t1es there could be more
carryover. . :

What are the attitudes amongst ch11dren in your class to the Out- of-
School Activities?

Most chi1dren have favourable attitudes towards the classes although
some become disheartened through irregularity of classes, lack of-
progress etc. Some children feel they are too involved with other
act1v1t1es to become involved with classes. .

What reasons are given (if any) for non-part1cipation in the a;tivities?

Other activities - gym classes, music lessons, paper deliveries, etc and
family commitments interfere with full participation in classes.
Class fees may deter some. Parental lack of interest also.

Are there any other 0ut-of-Schoo1, or holiday class activities indicate
an interest in which could be introduced? :

Gymnastics. Knitting, sewing (adults and children). Hobbies type of
activities on a less formal basis -
e.g. chess club, stamp collecting, model acrvoplanes,
story time in library etc.

- where children axe able to attend if they wish - non specialist, adults

required for supervision and informal direction.

Music classes are catering for only a small percentage of school population
and need to be run formally - class registers etc. There seems to be a
place for opening rooms for activities for which children can choose to
attend one week, and perhaps another later on.

Family participation could be encouraged - film evenings, table tennis etc.
(hall essential here) and a greater number of parents or people at the
actual commun1ty to be involved.

\$4.

If your room is used for Out-of-School activities, what time do you feel
Qut-of-School activities should begin? N




10.

11.

12.

13.

Yes.

73

Most seem to- favour between 3.45 - 4 00 s0 that c1ass teacher can use
the~room until then, :

If yourfrOOm is used for Out-of-School c]asses; are you satisfied with

“the way it is left? ....... If not, give, reasons.

A few Comp]aints - mostly dinterference with pens, felt tips etc. (lack -
of supervision of tutor? or lack of space to put things away.)

Have you noted any interference with: classroom apparatus, children's
desks and contents,. displays etc? Specify. o _ .

Some interference with displays and children's be10ng1ngs - disarrangement
of furniture noted.

Would a school hall help to ease the pressure on classroom use?

A hall will help, but not solve all problems. Some activities not suitable
in a hall - classrooms still need to be used. But a hall provides a much
needed focal point, and large gathering place for the actual community.

Do you feel there is a lack of liaison between Out-of- Sch001 tutors and
school staff?

a

If there is not sufficient liaison how do you think it should be
effected? ) .

A meeting between staff and tutors to inform each uther of activities

to be undertaken. Bulletin board in school so staff and chilccen can

see what is going on. Liaison between Qut-of-School class tutors themselves
is necessary to meet each other, discuss activities etc. Tutors work in
isolation at present. There needs to be a feeling of commén interest and
TnvoTvement built up. : : ,

Is there a need for more direct encouFagement on the pert of the school
for children to join and continue with these activities?

Very definitely - continuous encouragement'and interest - not just at the

beginning of the year, but keeping track of children in classes and personal

interest in what they are doing.

° L4

What have you done this year to -encourage children in these activities?

Discussion on what is available. Encouragement to join. Ask children who
have attended before to demonstrate, or talk about what they have learned.

The idea of attending and becoming involved in classes has to be sold.

~J
)
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HOLIDAY PLAYGROUND : . .

Questionaire : : _ .

1 Hish to take part in activities , 113

: 2. Boys ) ' .60 .

3. Girls e 62

4. Children aged 6 . : 5

: - 7 ' 20
8 : 25
9 . . - - M
10 . ’ i 27
N . 4

5. Wish to come every day 29 N M

6. Come some days T 84 '

7. Activities wanted ) ' .
Swimming 55 ) ' ~ Claywork * 81
Football 40 Painting - 49
Netball ' 28 Hoodwork | 44
Volleyball 13 Paper Construction 27
Table tennis 4 Cooking ‘ 60
Films , . 78 Talent Quest 13
Cards 23 Decorate bike 16

8. ,Other activities suggested: knitting, sewing, basketry, athletics,
gymnastics, trampoline, bike race, sbvccer, swing ball.

9. Trips
' Parakai 41 ' Boystown ' 40
Paradice 48 /Trampin@ 3
10. Other trips suggested: camping, beach, zoo, Waiheke, Rangitoto.
11. Parent help at school 35
12. Parent help on trips .29
13. Sibling assistance 20
CONCLUSIONS

We can expect over 100 children each day, as this questionaire covers only
Freyberg. Age range seems to be 80% between 8-10. Intermediate children
could 1ift this with more 11-12 year olds. .

Activities should include

Sports - swimming, football, table tennis, trampoline.

Creative - claywork, painting, woodwork, cooking, acfiv1ty room (cards, games,
Trips - Parakai, Paradice reading area)
Henderson High students could be approached to set up an

abstacle course in the grounds.

Organization: ~ Supervisor for the day in over-all charge.
Organizer for each activity.

Helpers to assist the organizers with their activities.

Films must be arranged befd?ehand N
Buses ordered for trips and money collected beforchand too.

79 -
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-'-FRLVBLRG coxurm\mv SOF OOL e
i ¥ - :
HOLID’\Y PLAYGROUND - . . : < ; _
: In the May holidays we plan to . run }lavgro und 1¢t1v1tles at .
-tne school each morning from londay to Thursday each. veek, - . :
I you arc interested in coming along please flll in this
questlonnalre and return.to school on Thurs dar : -
) Tick squares or fill] in blanks"m o - ". ——
f };i I would llkc to comc to the hollday playground ';;f e '/
2. T.am a boy’ N o g I,/
3., 1 I an a girl o T ‘; /f
B 4. - I-am ......,.Jears ola. T L
5. | I would like.to come cv«ry aay | o
s 6. I would come only some days T o ' L L
. o+ *1q,  Things I~would-like_to.do are - _ .
o f?wim'. .ji_Claywoﬂ; ' )
¢ Play foothall ; -~ Painting - |
; o " metball | / ‘Woodwork L
' i St Volleyball S Paper construction SN
R « " 4abkle tennis o -+ Cooking. _ ‘ N
‘ o Watch films - T melemt Quest | | _
' ) ~Play CBYdﬁ R | Decorate a-bicyclé.
A 8,.. Other th}n I would 1ikq‘ﬁo ao are:..;......‘..,...;.a;{
i ,_.......q'.(,....'.......;.n.....'...._..‘.'...-...g.........,.'......'.._.
) 9, Trips L wouid like’ to g0 on are to, =~ |
| | ~ Parales Hoy Pocls {717 Boystowvn |
! ' "  B P §u¢ﬂcz Ice uLwilngftﬂff g Tramping ;'?
L ‘ w0 10, Quhcr_$1}fj ‘vould I1ilke ar ";}r°;-F°TT:c-(;'--°"'°‘f"
FREEE a 11.":$y Othr/J”tnAT ould be ablc”to thp‘at school | |
.;' S f.'lZ. Ny DObh*L/'xuth vould be able to come on a trip o :
< 1%y My Oiddr‘bTOuﬂCT/SlﬁtCl would be able to holp T
. . 14. 'Iv;;,r name 1is ~‘.~.~—
A } ‘ ’ '
~HQ§§: frips arc usually on & Wednefa: 1wy and deagt 21l day.
Cost paTichild wvould be,aboat @? 00 or so, depending’
) oh nushors. . 0 L ' -
Q. P A D o
AN . - . -, _

» B N . . L . -
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USE OF FREYBERG MEMORIAL SCHOOL 1975

1. Out of School Classes T

Children  Music 7
|  Arts & Crafts - 3

“ Drama. 2

Creative Dancing 2
) Creative Writing 1
. 25
Adult | 14
Short term classes S : 5

Total classes/students 44

L

Recreational Activities
- Organizations using school

72

241

201

442
. 266
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- R

" a,PLAENING: this will be the responsitility of the Neighbour-:
» hood Conmlttee"orking with_the COm@unity
‘Sdperv1sor.'

L

Afeas of orﬂanlzatlon will bo oeledated and assist~
ance sought within the Community for help in both specialised
taglzs and geheral tfime’ and muscle' type Jobs The T
commlttce will work- through toplcs Sucli.as ‘e

A Purpose of’ the survey.
4 .+ Type of surivey.
' - Weiting the survey :
Voluntecer recruitment - e o .
Distribution plan. - o
Public relations (pub11c1ty)
. Training program ,
--Compilation of results.

o Basic to any survey is the conccpt that it comes
from the Community,  Specialist help will bé needed but

;onlJ fcr achicving the goals that the Neighbourhood Committee
have decided.,. The Supervisor nceds to provide sample,

. surveys and slternatives for organization, with the end
product clcarly emcrglng as the 1nsnrumunt off the Committee. :
as a wnhole, . .

«
=

» B, Purpose ol the survey' these may.inclide
W"nts end needs of the communlty
community facilities

_time &nd placce for classes mfct'lgs o
SDGQLHJ scrvices necded (e, g, fereche)
identifying persongl skills. end hobbies that

"can be used by the community,

a
.

CUimw -~
3

c,Type cf survey: could be rctufn~mail or
R face-to-face interview or
Lolcphonc intervicw: or ) :
'man in the str¢ct’ guestlondare

£ cheek~1ist questionaire coin be devised or o
discussion type interview program cousiructed,

The typc of survey chosen depends primarily on
whet ‘nformation is wontcd end the boest method getting it.
Next onc must consider thce resourcces wvailceble for administ-—

. 'ering any survey, The result will most likely be a '
comprogise between what is wented end what is possible,

-~

(Sce uppcndlx for two exomplbs of pOoSlble
survey forns)

- 83
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‘_d.Volunteers for helping: can come from the community at
S large, through generel advertising’
- and dlscuss1on in the medie, or from D”rtICLlaP groups such
. as PTA, Rotary, etc, A1l volunteers who will be acting &s
: 1nterv1ewers should recceive trulnlng ot a-central locction

before the gucstlonulre goes out, This nceds to cover:
"Y1, the mechunlcs of the survey

2. 11nfonmut10n about Community Dducatlon

. =3 ‘detailed study of ecch cuestion
‘L4, review ‘of route mops of aistrict P

- 5. distribution of credenticls, queotlbnﬂlres,
/ aps .

6., time line for completing guestionaires,.

returnin; nateriel-
compiling sesulis,.:

e,Distribution Plen: fece to face intervicws require about
_ 106 semple to give o valid picture eof
the district.  lMaps of streets for interviewers can be
-issued with every 10th house to be crlled on, A volunteer -
shou]d ncud to do no more thﬂn 10 intcivicws, . )

one dcy for interviewing shiould be &dvertised well
in adve nce, so that people arc CXDCCLan omeone to call

w5

., bBlic rclntions: pub11c¢ty is importcnt for ~the succeus
of thc survey aond & porson or committee
should be rcsponsible for this arcoh, Prcass relcascs,
pdvertisements. ond postcrs ~hould exploin the purpose
place cnd timing of the survey. A comiaunity fducat1on
symbol cen nelp unify the ectivitices an. cdvertising
involved rs well e¢s serving as an identifying mark for

intervicrors..,

g,Compiling resvilts: the survey committiee ¢nd supervisor:
. _ , : cen “rork tozether to compile end znalysc
the rcsults, Tinsl results and conclusions should be

shered with the community,

The pl(“nlng and hdmlnlstcrlnu of the survey
should be comploeed in tbout Ly wecks,., _1Pilling out
qucstwonflr"s shoul® be sprecd over ¢ 2 to 3 dny period ot
most. Commilings rosulte should bz com:leted in a further
Ly viecks, '
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ENRICHMENT AND SERVICE SURVEY

Please check the appropriate spaces,

I am-a: HMale . Female . Student Adult

I prefler classes in the: Morning - Afternoon  Night

© My best Gay for clesses would be: Mon Tues Wed
Thurs Pri Sat

Would you be intercested in a Baby siting service?
.SURVEY CHECK LIST,;

Educational ond, anlchment Lecreation
ANTIQUES | LRCHERY '
APPLIANCE REPAIR ’ ~ BLDMINTON
BOOKKEEPING ° B/SKETBALL
CHILDOARE FOR BABYSITTERS BRIDGE

.3, CROCHET ING o CHESS
TDRAWING AND ‘c.KE”CThNG DANCE
DRESSHAKING : GOLF
DEFENSIVE DRIVING =~ . . GYMNASTICS
FLOWER ARRANGING JOGG LG i
FOREIGN LANGUAG: SPANISH JUDO/KARATE .
FOREIGN ILANGUAGE: PPRENCH FPHYSICAL PITNESS
“FURNITURE REPAIR : ROLIER SKATING
GARDENING . SWIMMING

. HOME JA{DYMAN / - TENNIS
HOME RURSIHG VOLLEYBAIL
HICH SCHCOL COMILETION "WEIGHY L1FTING
INTERTIOR DECORATING q L
OFFICTH LAGHLIES - Food Preparation .

PAINTING: OIL
PAIBTING : WATPCOLOR
PLOTOGRAY.TY

SEIING: BASIC

SPEED KEADING
TYDTEG -
WELDIIG Others
WOOIHIOL L1116 | |
PRE-SC' 01, STORY LOUR

TERE AT Cwidi,

BAKING

CAKE DECORATIKG
, COOKING: BASIC

PLRYY TOOLS
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SURVEYING A COMMUNITY'S NEEDS FOR EARLY CHILDHOOD
EDUCATION SERVICES
E]izaheth Connelly

. 1gures given in the Educational Development Conference report 'ImprOV1ng

earning and Teaching', show the rapid growth in the pre-school area in the

ldst few years. Pre-school education has been declared a priority area for
development by the.present Government,: 'The aim being ‘to ensure that fac-
T1t1es are read11y available to all who wish to use them'.

The chapter devoted to Ear1y Childhood Education says "We have faced a dil-
emma in deciding upon the recommendation which we should make, On the one
hand we wish to urge.a rapid expansion of facilities to ensure that many more
children are able to take advantage of the benefits of attendance at a well-
staffed and aapably-organised kindergarten, p1ay1centre or other facility.

On the other hand, they go on to say "Haphazard expansion is to be avoided,
yet it would be equa11y unacceptable to attenpt to force a uniformity of -
provision merely for the sake of administrative tidiness". They mention .
the need for the child to be seen as a member of the commun1ty and ultimately
the respons1b111ty of that. cpmmun1ty : ) .
The report also emphasises the need for bu11d1ngs to be des1gned to meet the
wider needs of the community and the need for competently trained staff. .

Their recommendation is that. 'new groups be supported as cond1t1ons change
“and new needs arise,’- v ‘ ‘

Early childhood educat1on encompasses the ch11d's 11fe from birth and through
the years which his personality is being shaped. It involves children where-
ever they are - in the fam11y, childcare centres, playcentres and k1ndergartens.
. It also extends into the Jun1or part.of the primary schooT”

’

ccurs only in our formal educational 1nst1tut1ons. Mothing could be .
furpher from the truth. The greater part of a person's education occurs inform-

. *Z::izpeop1e tend to eauate educat1on and schoo11nq and to be11eve that 1earn, '
- ing

y within the context of 1iying - within the Tearning environments provided
by the home, the social 11fe af the commun1ty, and a11 the 1nst1tut1ons in wh1ch
he has part. : A

The Educational Aims and Objectives-report 1lists "Failure to provide early child-
“hood education to meet the needs of the community". In its Appendix 2 "Short
_comings within the present education system", Also in Append1x 2 "The failure

; to appreciate and -overcome many of the problems which are caus1ng people to be-
‘come alienated from the ex1st1ng education system,"

In the past there has been a .lack of promot1on by the education system, of
awareness of, and oppotunities for, 1ifelong education. Playcentre for example
gives parents who have been failures under our present system and I'm ndt only
-of the Maori or Polynesian parents, a second chance, I could tell you many
examp1es of women who through their 1nvo1vement in playcentre have gbne on to

‘ » 86
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Teachers' college, Primary or Kindergarten, some to University and many

" of these women were school dropouts. Twentysix Maori women have been to
Australia vorking with Aborigine families and showing them how to set up
playcentre type pre-school facilities. One I personally know, was one

of our Community Preschool Workers and is now employed in Australia in a
University research programme, working with Australia immigrant families.
You may feel this could still come about through Lifelong Education schemes.
I feel it has been the interest in their own children that has prompted

these women initially. :

Playcentres have developed a form of involvement unique in the world as far
as 1 know. The Educational Aims and Objectives report lists Areas needing
special attention. Oné of them is 'That action be taken to provide learn-
ing environments which meet the needs of Maori and other Polynesians' and
"that the existing agencies of education for parents in their unique role
in child development be reinforced and expanded.' _

1 thought you might be interested ip another way N.Z. is influencing over-
seas early childhood provisions.

.

Peachgrove Playcentre, Hamilton has a supervisor trainee, one of the
three Indonesian Volunteers to MNew Zealand., BUTSI, the Indonesias Community
Volunteer scheme has sent 3 volunteérs to H.Z. They are all University
graduates, two are teaching Social Studies in High Schools, the third, a
- is*working at Peachgrove Playcentre for six sessions a week.- He thinks play-
centre type ‘service could be ideal for his country naturally with adaptions
for local conditions. ‘ ‘

You may have read Jack Shallcrasses article in the Listener June 14th,
'Some are more equal than Others'. He talks of :milljons of dollars in the
U..SA. being spent on comnensatory schemes. "This may have brought some
balm to uneasy middle-class consciences, but it brought 1ittle joy to the
minorities, Bluntly the schemes didn't work. There may have heen odd pockets
of success but they seem to depend on parent involvement as much as the nro-.
gramme itself. Educational proqrammes which ignore the nredominant influence
of the home are inviting failure.' He stresses the co-operation of the home
and mentions how the science of linquistics has thrown new 1ight on languaqe,
on how people-acquire it and how it-grows. We should he chary of trying to
substitute one language for another in the early years, he says. Standard
English may be learned after the child's natural dialect has been used to
give himself and in his own capacity to learn. : '

N . '
The pre-school sector of all the sectors of N.Z. education, has made much -
the best attemplt to bring Furopean and "aori tpuether and much of the success
of this is due to the enerqy, effort and goodwill of Maori vomen., o '

Geraldine !"chondld, who is the Senior Research Officer for Farly Chitdhood
" Education for the '.Z: Council for Fducational Research, savs "Playcentres
- have liberated housewives by allowing them to combine work - defined as run--
ning a pre-school centre, - with horme - defined as devoting themselves to the
full-time care of children, but now chanses in scciety suggest that ip the

future liberation of this kind may he insufficiant to meet the demands of many
of the brightest and most dynamic women. She says 'I think they are seeking

: 87 S | ®

[T




more d1rect1y political movement, and paid occupat1ons of responsibility
and 1mportance'

kY

Hell there ah¢ many reasons why women go to work and we have not time to
go into reasons here, but if Davcare services are required and this is
certainly ind4dcated, by a figure quoted for under five aged children of

working mothers in N.Z. The figure_is 30,000 to 40,000 and the places for

these children in licenced day care centres is about 3,000. Auckland ,
naturally is, the city with the biggest demand so we need to look at this .
type of provision too. To argueothat-Daycare is not educational is of course
ridiculous as a chiTd is enaaged in the process of learning, developing con-
cepts, makina sense of his or her environment, or however you wish to describe
it wherever he or she is. What can be d1fferent is of course the richness or
stimulation of the environment and the opportunities for the child to ‘learn
how to learn', and to develop a good self concept, to see himself as a compet-
ent person. So we can assume that it is essent1a1 that all Daycare has a
built in educat1ona1 componient..

It is~a1so not just a question of Daycare but of what type of daycare and
whether large institutions are necessarily the right provision for young
children away front mothers for any length of time.

People need to know what the options are, to be able to make a decision if
there is an alternative, as to what type ‘of .facilities they want or need in
their neighbourhood.

You are probab]y wondering vhat this has to do with surveying needs for early
childhood education provisions. As I said earlier the Education Department.

" in the past has responded to the needs of the two major .groups, the Kindergarten
Association and the P]aycentre Association, If we are to provide fér the needs
of the comnunity we can't do this by taking statistics of under fives in an
area. and -saying we need so many kindergarten$, so many playcentres. lle need to
involve the community in an exercisé to look at 1tse1f to see how it can im-
prove facilities that are already there, how it can co-ordinate all groups
interested in new provisions for the good of the area, not just to promote
further expansion of the major serv1ces

Many commun1t1es are now thinking along these lines but not a great deal of
progress has been made as yet

As an example of what cou]d be done I'd 1ike to tell you about an exercise
that is happening in Mangere at the present time, but first of all I’'d 1ike
to read you a list of the types of ear]v childhood group experiences that a
child may meet in a community..

Kindergarten, P1aycentre, Family Playgrouns, urban and rural, varying in
structure prograrme and organisation. (The Waikato groups and the Matakana
Island groups have been providing services in their areas for well over 10 years)
Secondary School Creches, started as provision for teacher's children in many
cases, now some are being used for Human Development Programmes. Preschool Units




the community.| Teachers College Creches, University Creches. Community
centre creches| Birkenhead has a group 1ike this and other groups are spring-
ing up over thé city. Citizens Advice Bureaus playgroups. Private Schools
have always had Kindergarten Classes, the Salvation Army Refuge House has a
group and Aucktand Fem1n1sts are ‘opening a similar Refuge house called
'Halfway House" and there is to be a playgroup there. The Periodic Detention
Centre has p1ans to provide suitable equipment for the young children.
Cornwall Park Reception Centre has a Kindergarten 5 days a week. The three .
major hospitals in:Auckland have groups. (Two of them run by Playcentre people,
in the other a K1n&ergarten teacher is emploved.) There are the Private C
Kindergartens who get no subsidy but provide a $imilar service to-the Free
Kindergartens. The Daycare centres, Commercial ones like Holeproof, Community
ones 1ike the Baptist Group in Mt Albert and the Eden Epsom one that is about

to open set up a group From N.0O.l. Backyard childminders, some of these small
centres provide the ideal daycare service, some the opposite. Places 1ike the-
Creche at the Farmers Trading Company and many others. I think this illustrates
the impossibility of tidying all these diverse provisions into groups attached
to primary schoo1s as some people would like. A young child moves with the
parent who 'cares', for it or if both parents are at work it of course needs

to be in & creche near the parent or in a centre or w1th neighbourhood minder

near its home.

at Community CT11eges, will take the children of adult pupils, teachers anq

In providing ear1y childhood education in areas of snecial need in country
districts the Department has set up itself a lTimited number of preschool
units at Primary Schools. These are-only established where the two major
preschool associations have not heen ab1e to extend their services.

Other patterns of surveying needs of an area have included the Educat1on
‘Department taking the intitiative and calling representatives from the dif-
ferent groups in the community together, to see how theyv can expand the exist-
ing services. In the Otara area special prov1s1ons have becn made. A new kind-
ergarten at Bairds Poad is to have special provisions for children to stay for
an extended day. The middav meal may be cooked by H111ary Collegé students, .
the money for the food h91nq provided by S.C.F. This is a united effort hv the
Fducation Departmenr and the Auckland Kindergarten Association. There would he
additional staff, a medical room and the Plunket and Public health nurses will
be involved. Three Cammunity Preschool workers viere anpointed in Otara at the
beginning of the year. They work for 15 hours a week, meeting people in Super-
markets and on the streets (not knocking at doors, as they feel this is an
jrtrusion of privacy.) Thev had haped' to qget family qroups going in homes bhut
found people were reluctant to share their homes at this stage. One group at
the Pacific Island Church had to make a décision whether to be a Childcare Centre
or a P]aycentre vhich may sound strange. The Community Preschool workers found
they had to 'clear a lot of social work out of the wayv' before they could get
down to the business of showing mothers how to Dr0v1de plav activities .in the
home for their ch1]dren
You may be interested to know that the Department fs'inv01ved in proyiding a
correspondence Course for adults, with training units for Daycare, Plavcentre

~ and bhasic development. There is alsc to be a ccurse for preschool children
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themselves in remote areas. The Department is also working on pamphlets
for parents, information that can be placed in Doctors waiting rooms,
Plunket rooms, Hosp1ta1 wa1t1nq rooms etc.

Now’about the Mangere exercise.

Following three In Service Courses, one in August last year and two in
January this year, a meeting was called to discuss how to promote liaison
between all groups involved in work with young children in Auckland. It
was decided to select ome area in Auckland and to promote a 1iaison scheme
there first. At the second meeting which included representatives from the
major interested groups, !Mangere was selected as the area to promote this
idea in. An action committee was organised and the representatives moved
into the Mangere community,to encourage their Mangere contacts, to attend

a meeting in Mangere itself.

A11 Playcentres, Kindergartens, Independant Kindergartens, Chi]dcafe centres,
Primary Schools, Secondary College Creches, Public Health Nurses, the Youth

" Aide Section of the Police, Parents Centre and other groups interested in

young children in this community were invited to attend a meeting. At this
meeting members introduced themselves and gave a thumbnail sketch of their -
organizations.

A sp1r1ted discussion fo11owed on how the needs of the area could be met
Points arising from the discussion:-

1) "It was suggested that a Tetter be written to the Hon Mr Moyle, M.P.,
deploring the lack of educational facilities in Mangere, particularly
facilities for preschool children - kindergartens, playcentres, private
day care centres and private kindergartens.

5

2) The desperate need for an emerqency day-care creche - some school
children are bringing preschool siblings to school when there is a
family crisis.

3)  Encourage industry to provide day care centres for their personnel.

4) A need for a parent Education scheme'

5)  Encourage h]ay groups in hohe with poséib]e assistance and guidance
from Plunket, Playcentre and Kindergarten personnel.

It was resolved that s Steering Committee be nominatéd which would report

- back to the fill meeting at a date to he notified. The Committee is to

consider ways "to help Children in Mangere",

o

Futher meeting have been held and this lively qroup are p1ann1ng to present
submissions to the District Pres%9001 Commi ttee.

The District Preschool Committee is comprised of representatlves from the
major Early Childhood Services in the Auckland Region and 1s chaired by the
District Senior Inspector of Schools in Auclkland or his representative.
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The points 1 wish to emphasise today are

The community must be involved in survey1ng its own needs. :

It must be informed of the type of services available and know how

to go abdut setting them up. ~

Where possible services must involve parents giving them opportun1t1es
for their own develooment and meeting their needs.

Where outside'agencies are involved in setting up_services, families
values and socialization practices should be respected and that methods
as well as centent, adhere to the family's prefer nces.

This should encourage a sense of consistency .in the child's mind and
keep the balance of power with the family.

The main justification for Early Childhood Education service as I see it is,-
to improve the quality of living for children and adults alike.




