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ABSTRACT ,
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¥ Accordlng to recent census. figures, 10% of today's
popplatldn are over 65 years old. It has of® been stated that.
individual, learning needs and' capabilities decline with age. To
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&bstacles. Four hypotheses were tested *hrough a series of interviews.
with 256 adults (55 and over) in Nebraska. The interview schadule was
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tabléds with frequencies, pércentages, and mean scores as well as a
¢rossbreak analysis and trtest of significance for testing some
‘hypotheses. Da“ﬁ trom the study,revealed a need for more suitable
_continuing education p;ograms based on the following findings: (1)
‘obstacles to learning selected moést often were "don't like to go out
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FOREWARD:

Much has been written about the older adult and learning. A large number of

such writings have focused on the prem1se that 1earr1ng needs and capabilities

/-

deciine with age. However recent research and d1scussion have been centered around

r -

a changing theme: declines in 1earn1ng abilities and interests may be cons1derab1y
less than has been h1stor1ca11y thought In fact there 1s some ev1dence now

available that shows o]der adu]t Tearners outstripping younger learners in certain

\areas of endeavor. - ) .

The purpose of the research presented-in this report was to cbtain an even

hed

greater understanding<of*the older Tearner. Consequently, learning interests,
obstacles, and actual activities were examined. The Adult and Community Education
Section of the State Department of Education supported,. in part, this research with

- the expectatlon that add1tlona1 1nformat1on about a partlcular group of aaults wou]d

eventually benefit the state's entire adult educatlon program. Thus,tthe encourage-
ment and support of Dr. Leonard Hill is greatly appreciated.
. \ x

. The work 6f Marsha Fangmeyer and Jim Gingles in assisting with the data analysis

isvhighly’appreciated. In addition, the excellent work_of O0lie Ahlquist, Judy

Amber, Frank Romberger, Romeo Guerra, Vern Jacobs, Neal Jennings, and Gary Whiteley --

_graduate student interviewers -- is gratefully acknow]edged. The scope of this
.research would have been greatly limited without the ass}stance of these excellent
students. Finally, the cooperation of all those individuals interviewed was most
reward%ng. Hopefui]y, this report will repay them for their efforts and contribute
to better educationa]iopportunity for all older adults in the State of Nebraska.

~

\ : - -Roger Hiemstra
. Project Coordinator

- September T, 1975
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CHAPTER 1 |
"INTRODUCTION °

BT . General Statement )

The Targest'minority group in the natign today is the elderly and it is .
proport1onate1y growmg larger each Year. Yot equa1 educat1_ona1 opportunity ¢
for the elder1y at this point,in time 1s nore a myth than a reality. Out of— ~ D
"the 1971 White House Conference on Ag1ng" came a very powerfu1 statement re-
1ated to 9ducat1on and the ag1nq . S . ‘f .

Education is a basic pight for all persons of_all age groups. ' V‘ T

It is cont1nuous and henceforth one of the ways of enabling older

people to have a full and meaningful Tife, and a means of helping °* \ .

them deve1op their potential as a resource for the betterment of ®

society, ! o v . . ; T

Few individuals. would th1nk that an older c1t1zen should be den1ed an equal .

: educat1on _but the Fact remains a very sma11 percentage of the 1nd1v1dua1s over \ <y
the age or/ 55 do involve themsclves in formal educat1ona1 programs (see Table 1). ; ¢
However a review of a1most any flyer or cata]og descr1b1ng the adu]t education
programs W111 revea1 an increasing desire to provide courses and activities to / ,
onder‘zpeop1e o : L K . ‘ ] // °

. - If a var1ety of educat1ona1 opportunities are available to older c1t1zens,
the question may be ra1sed as to why the e1der1y are not more involved. Are they o °

Just not interested, or are there subt1e d1§cr1m1nat1ng factors that 1nh1b1t
equality in educational opportunities? Before dealing with such a quest1on, a . -
closer look at the older American is in order," "

‘ : - , )
Of the total population of 210 mﬂhon, accord1ng to recent census"mformatwn, .

2T miTTion Americans are over the.age of 65. Having this large a nercentace of

"

“our society 65 or o1der is only a current day phenomenon, and it appears that the

percentage lmH 1ncrease The 65 and over population has b en gros ag faster than
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Table 1 Participants in-Formal Adult Education Programs
As a Percentage-of the Total-Eligible Population by Age
e United States, May 1969, - - - - .~ "

///' . * h 2

Age ——. Population in each % who participated

oS " age group. in .adult education -
17-24 . . - 24,800,000 - 18.0
25-34 o : 23,600,000 . 18.2 .
35-44 22,700,000 13.5
45-54. + 22,700,000 9.4
55-64 17,900,060 , . 4.5 o
65 and over. 18,600,000 1.6

) ¥ :

" Imogene E. Oakes, Participation in Adult Education, 1969,

Initial Report (Washington, D.C.: U.S. Government Prin;}ﬁg Office,

U.S. Department of Health, Education, and Welfare, National Center {~
for Educational Statistics, 1971), p. 11. /

+
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the rest of the population for several decades, there now exist seven times as

' maﬁﬁ people over thé age of 65 agxthere were in 1900, With further advances in

- the medical field, the number of years a.person 65 years of age yould expect to

i
o
~

i

»

\ ~ .

Tive could double or triple.
California, New York, Penpsylvania,%F]orida, I1Tinois, Ohio, Teias and
Mfchigan acé;qﬁt for over 50% of the older popu}ation in the United States. Over
60% Tive in metropolitan areas, mostly in theocity center areas. Some 40% of ]
;the older popu]ation,Tive in non-metropolitan areas, mostly 1iviag in small towns.
Over 95% Tive within ;he community, and not in an institutign. Ofﬁfhis grgyp,
over 25% live alone or/with individug]s other than relatives. There are approxi-

P

mate]y}140 women to every 100 men, and 4 ‘widows to every widower, {n the over 65
¢ . *. . » . )

Sj

] 1 - M ~ N

s




‘ age group," ‘ ' ' o . |
. Transportatwn and mobﬂH,y is often a problem for this age group. S1mp1e .\i
shoppmg excursicns and medical visits can crea te major problems due to Tack of
adequate travel -facilities for the elderly. Of the total e1der1y population .
hvmg outside of institutions, 86% haye some chronic health cond1t1on While S ®
t‘ne majority of the chronic conditions do not interfere ts\a great extent with
mobility,. 6% of the olderly population heed. to be helped by another person,,and
5%‘are housebound. Some of the major chronic c'ond}tiohs affecting the elderly , @
are arthritis, rh@umatism, hearing impairment and digestive problems. About
90% of the e1derL/ population wear some form of c,orrectwe Tens, and 5% wea“ ) .
heamng aids.3 7 s e R ' e . .
Many of the e1der1y are subgected to madequate housing, poor nu\trition and
sub-standard health care /dun to a Tow income level. In 197? the average income . -
of a retired coup]e vas 34, 968 while 53¢ of al® individuals living alone or with X ®
non- re]atwes made Tess than $2,500.* Althcugh’in the general po;u'fatwn the

. number of 1nd1v1dua1s class1.1ed as pper- is decréasmg, the elderly poor combose

a S10WU growing proportion of fhe tota1 o ’ ‘ ..

-~

As df 1972 there were more than 2 million individuals over the age of 65 who

viere "funct1‘°ona.1»]y i]]iteréte More than 12% of the tota] elderly popu]atwn

- had comp]eted less than 5 years of school. - Of the racial m1nor1t1es included in ®
© . this group, 38.7% had comp1eted less than 5 years of school. Only 32%.0f the total
elderly samp]c r‘1ad completed four years of high school, with only 12.9% of the
minority group members havmg‘comp]eted‘four years of high school. Only 7% of all ¢
indi‘viduaﬂe over the age of 65 hdve coll ege degrees,S ’
The Nebraska Commission on Aging's series "Aginé in Nekraska" pointed out
C L

some interesting facts about the elderly in:iNebraska. The past 2 uotury has seen
\ ;
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persons 65 and over‘grow from 1% of the Nebraska population to .nearly 12, 4
The past decage/has;seen a 43.1% 1n8rease in women aged 74 and older which makes o
then,|bercentage vise, toe fastast growing segment of the Nebras?a pepulation,
'netween the years 1960 to 1970 an average of 5.3 persons age 65 and older joined

' the flebraska population each day & While many states as prev1ou 1y discussed, .
have more totaT numbers of e]der]y than Nebraska, on a percentage basis Nebraska

and i}wa are tied for second for havnng the highest proportion of its population
- over, the age of 65. Only Florida has a higher percentage total.?

) Problem Setting .
. \ . , ‘e
| * v

There has been a great\amount of‘Tﬂterature about the o]der adult and 1earn1ng, .

but much of this material ieems o be based more on myth than reality. Many ° R

/

authors have thought that 1 arnlng needs as well as other needs and capabilities
, . ‘?

decline with age. Recent reSearch has cha]lenged th1s assumption, centering - ) .

around the prem1se,that such dec11nes m1ght be cons;derab]y less than has been

o

h1stor1ca1hy thought In fact , there is some ev1dence now ava11ab1e show1ng that .

older learners can outstr1p younger iéarners in certa1n areas Hav1ghurst for .. '
example, has pointed out that Tearning is necessary throughout 11fe because of , ”,
continuously new deve]opmenta] task needs with 11fe 8 As a matter of fact, some
of the greatest changes in life and needs for cont1nua1 adaptat1on come with such
events as ret1rement death of spouse “and dec11n1ng hea]th ) ) ,

Thus, a var1ety of stereotypes about the e]der]y are r1gorously be1ng cha]tenged
McClusky refers to these as myths thal are being dispelled. He suggests that the
elderly, in general, are active, 1nte1k1gent, “and involved people who have positive

tee]fngs about themselves and their pote\ntial.g

-

'A theory in direct opposition to c]ai;ifying the elderly as individuals with
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- dnc11n1ng needs, and gaparltIes is a thcor/ that has been ca11ed the "actiyity * "
- @ » b} S . ’ . .
theory,"% Tre main a:sumptlon of this_theory is.that an a1deﬂ/ person's morale

o ~ K

Cwill be high as long as - he o. she js ab]e tb btaj attlve even if faced W11h role 7
\\\reductlons and chahges. Th1s wou]d mean rep]ac1ng 1ost roles with other new . Ve

areasoof interest and activities. This sugae;ts that there 1s even a greater need ' -®
2

for COnt1nu1ng educat1on in the elderly. /ears than in the younger years.

‘i Sewera] other researcher have\i?und add1t1oha1 reasons for supp]ementa] " -

. educatwn to start at approxmate]y age 55 ana ey tend on through the e]der]y years ‘<, d

Fo? example,¢11ono1tud1na1 study uncovered‘data that suggests a process of d1s- 2

.
k-]

\
enfagement doés occur in 1at°r,years, but that psyCho]oq1ca1 d1sengage2ent pro- *
« o cfeds physical d1sengaqement from soc1ety by as much as ten years.ll

nother . >

finding was that a measure of 1ife satisfaction not only remained stable for these

act1ve1y 1nvo]vea in various” act1v1t1es during tne1r e]der1/‘years, but tended to

. B o
¥ncrease with age for many ipdividuals.l2, o . - :

.

Thus, it appears as though these 1nd1v1dua]s who remain act1ve retard the ad-- ’
! vent of the d1sengagement process "and expev1ence cont1nued or 1rrreaq1ng Tife '

~ L
sat1sfact1on It is suggested here, thérefore, that a functional adu]t"educatjsp :

progfﬁm for the older adu1t 1earner is a\soc1eta1 necess1ey ) . s

\‘ . ’ \ \ . R .‘, [) ,
Purpose of thedaStudy ,’,' . — - )

o
1 o 3
¥

Y

Th1slresearch prolect vas hased in part on-the Nork comp]eted by Allen Tough13

and core resea. -n by H1emstra I Tough and h1s dSSOCTﬁLeS, “found ‘that by def1n1ng

. learning as S & series of %utatEd 1earn1ng episodes tota11nn at-least seven hours of

T
‘/

v

effort within a sx% nonon period, the typ1ca1 aduit thev surveyed annually spends
) 700 hours in 1earmng actwwt’les. Deciding and planning, traveling time to a ®
Jdearninig activity, and evaluating personal progress were include - teir definition.
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y
Cootican reported on five similar-follow-up studies with various ‘populations: 15
These studies revealed that the range of average times spent annuallj in learntng
varied froq,2¢4 hours for young mothcrs to 1244 for (maie) profrss1onals

Hiemstra studied both inhibitors to part1c1pat1on ana tearning interests in
adu]ts over. 65.°" Th1s study revealed that transportation 11m1tat1ons and a d1s11ke
of go1ng out .at n1ght were the top reported factors affect1ng participation in
adq]t euucat10n act1v1t1es. When asked to select Tearning activities they might
participate in. if the various part1c1pat1on problems could be overcome, the re-

S~
. spondents showed a much greater preference for instrumental categor1es of>1earn1ng

as com?ared to expressive categories. The research to be reported here combined
the approaches and areas of focus in both of the above studies. .

. Consequently, the primary purpose of this study was to secure a better under—
standing of the Tearning interests, ’activitfes, and obstac]es of oloer adults,
55 years of age and older.. It is ant1t1pated that such 1nformat1on w11} he]p
adult educators in Nebraska and in other states plan and implement better programs
of education f0r the o]der adult., . " . /

N 7
Questions to be Answered

~ -

The following questions served as guides for the study:x

1. What are the obstacles older adults perceive as Timiting to their
* participation in learning act1v1t1es7 ‘ .

2. Mhat are the relationships among various . demograph1c/b1ograph1c
characteristics and perceived obstacles to Tearning? ‘

3. What are the perceived preferences for instrumental and expressive
forms of education? d . :

4. What are the “relationships among various demoaraph1c/b1ograph1c
characteristics and the perce1ved preferencés?




2

5. How much learning activity is'undertaken by older adults in a given, year?

L)

T4, VWhat is the nature of such learning activity? WY

>
<

7. What are the relationships among various de"moggaphic/biograph'iﬁ.characteristics"-
and the amount of iearning undertaken in a year?
t o \ : - .
- 8. What are the relationships between instrumental or expressive prefererices ®
and the amount of learning undertaken in a.year?

in Chapter IV the questions will provide guidelines for the display, c'omp’arisdn,‘

and discussion of findings. \ ‘ .
s T ‘ ' / . | g )
, Limitations of the Study FAREE o
/' “In a study of this nature one major }imitation will always be the representa- ‘
/4eness of the\l sample. As wiU ‘7be discussed in Cha?,tfr lIi,_jE attempt was méfie . *
" to include an element of randomness in the selt.tion of respondents, Hovfever, such |
factors as voter registration card biases, the :election of indiNidya]s in residences
" designed exclusively for the elderly, and obtaining a minority grou;; population con: *
tained Timitations that pr:evented a totally random and representative sample. X
Certaimy ’#he er{tire State of Nebraska was not represented. - ] Lo o
. Each interviewer was trained in an identical manner. However, one limitation
would be the consistency among iinterviewers in aski;ng‘ q-uest‘ionsl, interpreting re-
;ponses, ‘and recor:ding responsesv.“ For purpoées of the study it was assumed that °
interviewers vould work in ‘as professional a manner’as possible and that respondents
would answer questions “to ‘the best of their ability. |
A final Timitation dealt with the fact that there exists an incomplete theo,retic.al

framework for asking r?evant questions pertainini to older adults and learning.

As will be described 1‘/, the next chapter, a great deal of information presentiy exists;

however, more informa{ion is needed and some of what exists conflicts with other ®
+ *, - A

information. Consequently, although research hypotheses are de b a in Tater

~
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chapters, it is assumed that follow-up research will be required to better under-

stand, the areas addressed in this study.

¥
L

‘Définition‘of Terms

\

-

ctivitz The term "activity" is utilized to describe any general pursuit

'
of 1earn1ng that is achieved through a sequence of progressive tasks and/or actual
“ 4
experiences,18

g-Adu1t ~ Any person who has reached_the maturity Tevel where he or she has

assumed' responsibility for himself or herself and sometimes others and who has

" assumed a productive role in the community.l7
i

Adult Education - Relationship between a student and an educational agent in <

which the agent provides, facilitates, and/or superv1ses a series of re]ated

1earn1ng experience$ for the student.l® : T ‘ ;

) C?ientele - Refers. to the person or fybéé of persons benefitting from a

/

~

specific educational service -~ the customer.

“ . .
Continuing Education - "That idealistic and timeless conceptual thread that Py

"connects all deliberate efforts to help the human{orqan1sm Tearn through life ... .
'If has become common for adu]t educators who function within the (formal) context o

of co11eges,and universities to refer to their activities.as continuing education."1?
‘Course ~ Term used to designate a Epecific type of adult learning which has

. : f
an identifiable purpose, content, structure, and time periq%s -,

Expressive education -~ Courses designed to help older aﬁu]ts increase the

enjoyment of life, to add new -experiences, and to efpress themselves.20

Facilitator - An educational change agent who makes particular action possible

by being available as resource, information source, and/or'learning director.

»
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Instrumental education - Basighor skill mastery courses necessary for the \ ;
effective mastery 6F the aging procés\s‘”.‘“\\ ' : ¢
- Knowledge and skiil ~ The entire range of behavioral chdhges ~- cognitive, |
attitudinal, percept1ve feeling, and psychomotor. . f c
Eearhing - The acquisition of kno_\-ﬂedge,' attitudes, or skills and the mastery ¢
of behavior in whi;h facts, ideas, or concepts are mide avai1ab1e_for indi&idua] 4
use.22 y _ ' L
o - ) @
Learning-pfoject - A series of clearly related Tearning efforts adding up to ;
at least seven héhrs of effort within a six month period. The Tast 12 months from |
‘the day of the interview Wwill 5e the time period in which projects will be examined. ! °
Deciding and p1annin§, traveling time to a learning activity, and evaluating per- ;
sona1:progress wi1i also be considered as part of the 1eafﬁing project time.?3 f
Learning for se]f-fu1fi]1mgpt - The projects to be included here are eff?rts ‘ °
at Tearning for leisure, arts and crafts, hobbies, and recreatﬁon;\inc1uded, %ob;\
would be 1earnipg related to music¢, art, dance, theatré, religion, ethics, or mgra1' )
behavior, . ?"‘ i l | PY
cLife1dhgyLéarning - A process gf Tearning that continues throughpnt 1ife.5“
It %s usually thought of in connection with the need to Tearn throughout oﬁe's
]ifet‘ime' in order to cope ﬁwith a constantiy changing society. L e
Non Credit Adult Education - Anh educational process which does not grant "
academ1c credit’ for application to a specific academic degree /
Occupational, vocqtlonal, and professional compeue}ch ~ This includes 1earmp‘ °
related to prepar1ng to enter the 1abor markect, On-tb\~JUb tragning, retraining
for a shift in occupation, and aI%O basic and 11tera€y cducation. Graduate cour%e
o

taken by a teacher to meet state requirements wou'ld/be counted here.

i
!

—
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Pgrsona] or family compgtgpge ~ This includes learning for the individual's
role as(parent, spouse, and homemaker; it also includes learning related to mental
and physical hea}th. An extensive counseling session on estate p]annihg or family
finances would be included here. .

Prdéfaﬁ - An activity which is planned and organized with specific objectives.

Social and civic competence - This area covers the individual's role as a

respénsible citizen including voting and politics, current events, comaunity

government and development, pollution, and ecology.

T Outline of the Study

The second chapter réviewsﬂiiterature refated to inhibitors to learning, learn-
ﬁhg needs and 1eafning activities. Somé'more general reports concérning the pro-
jected growth of educational projects relatéd to the elderly are also described.

Chapfer II1 describes the design of the study and {nclgdes a méthodological look
‘at: (1) population, (2) instrumentation, (3) the interviewing .process, (4) how
va]idation/}eliability was accomplished, and (5) how the data were analyzed. .

Chapter IV contains a display and discussioﬁ of the study findings, including

a testing of the study's hypotheses. Tables Qi]] be included where they help,

explain or c]érify the data.
The f%na] chapter discusses the*imp1ication of the findings and attempts to

draw some general conc]usiéns. A brief summary of the'findings with sugggéted

implications for further research are also included,
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CHAPTER 1T |
REVIEW OF SELECTED LITERATURE ‘
/ Introduction o
Elderly people have been stereotyped in many ways varying from culture to
culture and from century to century. In-the American society the general per- ’
» ception of the elderly has been essentially negative. 01‘d age is often seen as g
a period characterized mth ever increasing social withdrawal and 1so1a+1on
The elderly individual is seen as a pass.ve physical and psychologically depen-
‘ dent individual who is oriented toward the past rather than the ?uture Vot '
was found in one research study that young people of college age often misper-
ceive that elderly individuals will be resentful of youth, more often than not
in need of assis‘témce, over]g} interested in their families, and preoccupied with ¢
, their own death. %
As was.sug';gested in the first chapter, most of the above stereoi?ypes and N\
many others are b&ing disproven with research. However, it can still be theorized ‘e
that negative attitudes permeating our cuHure have affected e1der1y md1v1dua1s )
in their attempts to be-successful ,in conventional classrooms. To add to this )
prob]em it is s.uggested that only on very féw occasions have educational op- o
portunities been ziirected at real needs and”goals of the elderly. Instead,
fend to place -‘thenT in 'playpens' by providing recreation . . . while do1ng almost °
" nothing to furnish* them with the means to keep mentaHy alert."3
Having now obtained zero popu]atwn arowth, the average age of the Um‘tedﬁ
”Stajce: populetion will rise. Two other factors contrib:uting to the rise in averageg j-.
> anp-are Tow immigration levels and a. reduction in the death yate. A} of thése ) "4
factors point to a need for an adaustment of att17ude &N socmn 5 part in velation
to-the elderly, an atti tude adgusanent that woular spec ﬁrah/ include Lhose ®
°oue1°:a1 members workmg with the e]deﬂy in some educational o ~iry /7 \
. .

.o ’ ) *
YY) , \
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In addition, {t seems safe to assume .that the educat1ona1 Tevel of all age

'Y

groups will rise Wwith time because of increased opportunlty and because of. the

greater educated young grow1nq o1der.r Thus, 1t should not be too presumptuous

to predict a dramatic increase in demand by the elderly for greater educational
opportunities in the next few5years. Hopefully, this research will. help adult
educators understand more about older peop]e and their Tearning needs, interests,

s

and problems ,

-]

; ” Inhibitors to Learning
/ v )
Thére are a variety of known or believed inhibitors to Tearning and educa-

tional activity relative to the elderly person. Some of the cognitive inhibitors

(Y

relate to such beitefs that the elderly faoe declining memory potential, fncreasing‘
inabilities to peérform paired associate learning tasks, slowness in developing
conditional resoonses, and difficulties in’'sorting out Tearning that is related -
to long, sequentially-related Iearning tasks. On the‘other hand, others believe
whén such factors as time requlrements are removed these prob]ems disappear.* -
Thus, more and continued research will be required before such be11efs can become
facts with which a learning facilitator can deal,

Many‘authors feel more comfortable talking about non-cognitive inhibitors,
although the evidence on such factors is probab1y not even as sound as what is
known about the cogn{t1ve area. Some of the non-cognitive fagtors discussed in-
c]ude slowness due to,physlo1oglca1 reasons (e. g.s hearlng and v1s1on prob]ems)
1ack of 1nte¥est and lack of educational attainment, Other inhibitors described

in- the Titerature’ involve transportation problems, fear of going to Tearning

activities that are held in the evening, Tack of awareness of what is available,

L

prohibitjve costs, and lack of time.5» 6» 7, 8
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‘The United States Congress and Senate Spec1a‘l Committee on Agmg found

income to be a major concern for thé elderly. The e‘lder‘ly have an income thgt )

o
is Tess than half of the income of the younger generation, In mest parts of
the country that gap is widening.. Families headed by an onder person had a
median family income of $5 453, 00 in 1972, while those e‘ldeﬂy 1nd1v1dua‘ls stﬂ‘l .
living as a family unit had a median family income of $2,199.00.9 Thus, elderly
‘ 1‘ndi(<lidﬁa‘ls numbering as high .as 4.‘3 miliion are 1iving in househoids which are
cons’idered to be below t';e poverty level. ‘- ) x\ o
A variety of disabling health problems a‘lso act as inhibitors to e‘lderly, \
patt1c1pants in educational activities. "High medical cost, the time 1nvo‘lved "
With medical visits, decreasing energy reserves, handicaps, and cmpp‘hng d1s- N
‘eases are on‘ly a few of the problems many older peop‘le face 1° |
Still another problem to be d1scussed here is the fact that in p]ann}ﬁ/g pro- t
grams adult educators simply are not coneidering the oldér adult as a possible ®
pa‘r;ci cipant.1! The fact fhat only. 1.6%-0f-those-i ndividuals—over 64 parftiCi pated ]
in adult education dumng 1969 (as reported in Tab‘le 1, Chapter 1) is some ) T
" indication of this prob‘lem Consequently, it is suggested that adult eéucator‘s e
must examine a variety of approaches to overcommg the various 1nh1b1tors 1f the
many learning needs of the older person are to be met. | | \
\ o
Learning Needs . , )
There are a vamety of needs that can be discussed relative to the older person. »
McClusky suggcsted seVera'l types of needs that educauon has a potenha’l’ly poyerfu"l (\ .
role to play in fu‘lﬁh‘lmg coplng, expresswe contmbutlve, 1hf1uence and
transcendence.2 He suggests various implications related to education for each
) o

category. |
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Coping needs refer to the more basic needs that fulfill the requirements
for psycho-social adjustments and physica]vwe11—being, Educationa] programs
related 0 such needs would be adult basic education, health educatlon, pro-
grams involving econom1c improvement training and retra1n1ng, family Tife
education, and leisure activities. Programs re]ated to the expressive-need

| Category would include activities that were being engaged in for their own
sake. These" could 1nc1ude liberal arts; hobb1es, and physical educat1on ac- ‘
tivities. Contr1but1ve needs might include in-service training, Teadership

, skill bu11d1ng, and community service awareness activities. Programs related
to 1nf1uence!needs cou]d be- rep;esented by ¢ommunity act1on educat1on and pro-

. grams:dealing with 1eadersh1p or management. The need for transcendence learn-
ing could be met throudh«such coursés as the study of Titerature, philosophy,
‘and even theology. - _ .

H1emstra comp]eted a study in wh1ch the express1ve-vs 1nstrumenta1 concept-»*——;-—"

' of need was exp]ored a broader cJass1f1cat1on scheme than the one described
“above. The study revealed that a s1gn1frcant1y hxgher preference for instru-
mental activities (competency areas des1gned for effective mastery of old aqe
chalienges) was-elicited from older people as compared to preferences given for '
expressive activities (erperiences designed. to increase a person's enjoyment of
== - - -Jife), 13 Instrumental- type 1earn1ng act1V1t1es wotld include course -titles

| such as "Stretch1ng your Ret1rement Doh]ar," "Wills and Estate Planning, " "Nu-
trition and the Aging Process," and "Medlca1 Care in the Retirement Years.'
Expressive examp]es would include "Art Apprec1at1on," "Nature Photography,"

"The Archaeo]ogy of Mex1co," “Three Black Althors," and "Introduction to Crafts."

‘ ‘ - Other researchers have studied the instrumental and expressive c]ass1f1cat1/on

scheme Studfas by Goodrow,}" Marcys,!S and | hatley16 have supported the pre
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erence for instrumenta1 courses fin&iﬁg An important point, however, is that
the 1nfomat1on on such preferences needs to be supp] emented by resePr,ch on dem- .-
, onstraied or actua] learning n°eds in comparison wWith perceivad need; and
lnterests.lf DeCrow further cautions that the instrumental and expressive cate- -
gories are quite broadiand that dichotomizing all educational opportunities has . ®
some drawbacks,® Finally, further ana1y515 of what older persons are acnua11y . .
participating in is needed to more fully understand what should be offered.19 .
Another means for descmblng some learning needs of the older person is to ' o
examine those circumstances of 1ife that brimari]y only the elderly faég, i.e.,
| retiremeét, bereavement, and death. Pre~retirement education, financial planning
workshops, and Toneliness seminars are Tlikely topics for adult edu‘cat.ion planners - . B e

- .
to consider. Perhaps, though, there are better means for meeting these type of

needs. Kimmel, for example, suggests that the o1der person himself or herself
is potent1a11y one of the best sources to provide expertise and to fac1htate S
1earn1ng on these topics. 20 |
An 1mportant thing to remember is that e;ch e]deé]y adult is a unique’indiyid- N
val and "differ“en"c individuals with differeqt needs will demand different educa- ®
tional Programs. Birren believes that when age-related differences. in learning
are fouhd, it is not a pm'n;ary cap’city to Tearn that makes the difference, _but
,an individual's basic perceptua] [fferences a mind set, the notwatwn of the ®
1nd1v1dua1, or the phys1o]og1ca /state (including that of disease and disability N
~status),2? AH these factors. - ave-impTications for educational. programmmg and in
analyzmg Tearning activity by older.people. ®
, ‘ L:earr‘uinq Activity

/s
I
/

There are many interesting endeavors already taking plate tc m-et some of the

Tearning needs of the older person. Many institutions of higher . ., ‘on are
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beginning to graduate profeséiona] adult educators who have specialized in the

area of Gerontg]ogy. Some universitie; and celleges are also offering means for
_ the elderﬁy to enroll in regular programs or 'to participate in non-traditional
progrdms. The North Hennipen {Minnesota) College, as one specific eiamp]e has
built a 1arge program for senior citizens with many partjcipants involved in both
credit and non-credit co]]ege courses. a

v Var1ous national organizations have also become involved with providing-educa-“
tional opportunity to the older person. The National Institute for Senior Centers.
is current]y working to upgrade senior center personnel sg that better opportun1t1es
for 1earn1ng can be provided.?2 In addition, the, Nat1ona1 Retired Teachers As-
soc1at1on has a program entitled "The Institute of L1fet1me Learning,* and‘the
, American Association of Ret{red Persons has a program eqtit]ed the "Hérman L.
Donovan Senior Citizens' Fellowship Program."23

. Decfow completed ‘a national study"aiméd at uncovering the extent of 1earhjhg
-opportuhity %n a variety of’agencies. Some 3500 different programs were reporied
from all parts of the-educatiqnaT field and fr;m a variety of nén—schoo] organizations.
The study reyea]ed that of tbg 3500 reporting agencies, 58%'haq beghn new activities
within the year pgeceediﬁg the receipt of the questionnairg.z“_ Suzh findings.shoﬁ—~
the rapid growth in oﬁbontunﬁty'and thé f]uidity of the sitpation.

Within the State of Nebraska a fluid and growth situation exists, too. Within
the past year a special state-wide pre-retirement education program has been \
initiated by the Geronto]ogy Program of the University of Nebraska- Omaha.25 Many
older people have a1ready part1c1pated 1n the. program and more will in the com1ng
year. -In addition, about 1000 peop]e over the age of 68 part1c1pated;1n adult
education programs supported through grants by the State Department of Education.?26

Finally, several community colleges and state cé]]eges in Nebraska have spegial

-

2o )
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programs for the elderly, 27 : .f
, ' "A facinating area of study in exannmng the toplc of learning act 1vd‘ty by
older people is bio~feads back, The controlling of hypertenswn thirough bio- } '
feedback, for example, has tremendous implications for the older person 28 y

.Some researchers have shiown tﬁat the e1der1y can Tearn certain bio-feedback ? / '.

\techmques quicker than younger peop1e suggest1 ng that the elderly are poten- ‘
t1a'|1y better at self-awareness or progresswe relaxation k1nds of activities.?29 ' o
Perhaps these types %faendeavors when more is understood about their- potent1a1s R
and dangers, can be utilized to help the o1der person become much more skilled " |

. at persona'l problem solving. ‘ L : | Py

A related literature area is the emer‘gino theory base pertaining to adults' - ‘

Tearning projects.'3°’ 31 -ATthough not specifically concerned with the older

adu1t 1earner, the mater1a1 on Tearning projects is reviewed here because part 'Y

of the 1nterv1ew schedu1e used for the studies reported above was adapted for
S
use' in the current study. .

The research utilized to determine 1earn1‘ng project activity has cr’eated a . .
good deal of excitement in adult education circles. New atte{ntion is being given |
toft.he potential of "the adiJ'It‘ 1ear‘ner especially in the area of self-directed
1earm’ng Table 2 deta1'|s some of the f1nd1ngs the data suggest that a2 great |

{f’dea1 of self-motivated 1earn1ng 1s ‘taking place. . ; . | '

As will be reported in Chaptcr IV, support for the idea that the older per~ °
son should have more learning opportun1t1es has been found Certainly many op- [ )
portumt1es a'Iready exist and more are beiny provided each year; however, it is .
hoped that th1s research r,eport will help adult educators unders tand more about

the o'Ider person the1r‘ problems, and their needs’ so that an even better JOb can . @

be done in the future.
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PY Table 2. A Comparison of Summary Statistics '
- . from Five Research Studies on Learning Projects®
. +
. Stuc‘yb No. of = No.- of Estimated Age . N
0. : Projects® Hoursd Range® «
Tough 8.3 816 20-55 - 66
_.—~EooTican , 4.2 244 20-30 48~
- Johns 8.4 1046 . 25-50 39
o McCatty - 11.1 . 1244 35-60 54
Denys ’ ) 4.8 430 30-55 40 ) B
a ! “
o “  See definitions ih Chapter I
b
Seé reference #31 for a complete bibTiographic citation.
- c - ) /}/
@ Average numbér of projects per person per year.
d .
Average number of hours per person per year.
. :e ' ’
o Estimated by Hiemstra based on information available for each study.
. ’ ﬁ - . . N
o | .
\
¢. ’
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CHAPTER Iil
DESIGN OF THE STUDY

o

The theme developed thus far in the report points out the great need for
11fe Tong learning to facilitate adequate adjustment in the later years. At
the same t1me there ex1sts evidence that current 1earn1ng opportun1t1es being
offered to the older adult for purposes of personal growth and development are

not being used extensively. What are the reasons for this low participation

rate? It is an intent of this study to supply some answers to this question

by securing a better understanding of 1earning interests, obstacles, and

activities of o]der pe6p1e. Hopefully, such answers will help promote more

functional educational programs for the elderly.

Type of Study

b

This research endeavor utilized the contribution of field study techniques

and the survey method 1nvo1V1ng a persona] interview. Katz suggests that ex-

_ ploratory field studies have three purposes "to d1scover s1gn1f1Cdnt var1ab1es

in the field situation, to d1scover relations among variables, and to lay a -

bround work for later, more systemat1c and rigorous test1ng of hypotheses.™

It was anticipated that the 1nformat1on gained by comb1n1ng an interview approach

with the field study technique wou]d provide the most comprehensive accumulation
of information possiblé giyen the current state of knowledge regarding Tearning
actiyity and the older adult. 7 ' |

Several tentative hypotheses vere formulated for the study based on a limited
number of related studies. It is expected that a testing of these hypotheses and
additional results of the study will provide a better understanding of some existing

variables, prompt continued research, and promote a more rigorous testing of

31 i
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hypotheses 1in subsequent research; t - \ 4
. ‘ { @
1. One aspect of the study was to obtain as representative a sample as
possible. Consequent]y, the foHowmg null hypothesis was examined: ¢
ﬂli There w111 ‘be no differences between demographic data for the study
sample and ]970 census data for Nebraska.
2. ‘The study a]so examined the instrumental and expresswe course classifi- ¢
cations (see Chapter IL) The following null hypotheses viere examined:
H2: There will be no preference differences in course selection according
to instrumental or expressive categories. (The predicted direction is preference °
for instrumental courses. ) i |
H3: There will be no preference differences according to 1nstrumenta1 or _
expressive categories based on various demographic characteristics. (Directional *
predictions will be descmbed in Chapter IV.) )
3. The study exam1ned the amount of learning activity undertaken in a. yea; °
} by older adults. Data co!]ect1on on Tearning activity was based on the information
by Tough and Coo]ican described in Chapter II. '
'\_}_li: There will be no significant differences in the average number of Tearning é
projects or hours spent in 1earn1ng according to various demographm characteristics,
(No direction is predicted.)
Data Collection Procedures ' .
" Data collection for this study 1nvo]ved the use of an 1nter\neu schedule. )
Appendix A shows the 1nstrument the accompanymg sheets for the interviewer's Py

use, and the corresponding computer code sheet.
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, of‘different learning projects, the types, the amount of time spent on each pro-
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- The Interview Schedule

The instrument contained four major sections;

1. The first section sought answers to questions on sex, age, marltai status,
formal.education attainment, and profession or occupation. The interViewers

made personal judgements in recording race, soc1a1 c]ass, and type of housing in

which the interviewee resided, .

Z. Part two was designed to obtain information on some potential inhibitors
to participation in Tearning endeavors. Yes/No responses were required to 25
obstacles the respondents felt would prevent older people from participating in

Tearning activities. The obstacles were ascertained through a review of the

\

literature.

A

3. The third section examiped the instrumental versus expressiue categori-.
zation notion. Yes/No responses were required to indicate interest in 32 dif-
ferent course titles, given that the partiCipant had no obstac]e to prevent him

or her from enrolling in each Tre 32 titles were taken from a pool of 75 course

titles gleaned from the 1iterature, course catalcgues from five institutions “
offering courses or programs to the elderly, andjthe earlier study'2 A panel

of three adult education/gerontology experts were utilized to determine whether

a course title was deemed instrumental or expressive in nature Where there vas.
unanimous agreement 16 instrumental and 16 expressive those courses were in-

1

cluded in the pilot-test ,interyiew schedule.

4. The final section utilized the interyiew schedule from Tough's work as

a basis to determine the amount of Tearning activity within the year preaeading

the interview. This section utilized a probing technique to ascertain the number

ject, and information as to the nature of involvement in the learning activity. -
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\'Interv1ew1ng Process . . ) 'Y

”

Eight 1nterv evers (advanced gradu:;tc students in adult edtcatwn) were

4 »

tra1ned/1n a four ho\sess:on that included an or1entatlon to tne research pro—.

‘Ject and process, a simulation 1nterv1ewmg activity, and a practnce se.,s1on on ®

two individuals in the age 55 or older range vho were selected at random. The g
researcher observed the 1nterv1e\;1ng procedure dur1ng the simulatfon activity, a‘

examined the data sheets after the pract1ce sess1ons, and answered 1nterV1ewers [
questions as they arose - Each. 1nterV1ewer 'was given 1nformat1on perta1n1ng to

the samp]e from which he or she was to choose respondents Inter.v1ewer‘s then

carried out the interviews (the average t1me for each interview was shght]y . e

e

more than one hour) 3 completed the correspond1ng code sheets, and turned 1n -

their 1nformat1on. : .

—

The 1nterv1emng process requires an extensive probing technique to help - Q

3

respondents recaH aH Tearning act1v1t1es in a given years, especially those

,/’

that are pr1marﬂy se1f-p1anned or self-initiated. Thus, each interviewer was “

taught to approach the stimulation of recall through several related questions, @

' through the use of reminder 1ists for the respondents to see or Tisten to, and

through final follow-up questions. A sheet with reminder interviewing tips and
supplemantal sheets to the interview schedule were made available to each inter- ®

viewer (see-Appendix A), ' e .

Reh‘abih‘tx . o
Severa] efforts were made to ensure that as rehab]e an 1nstrument as possible .

was des1gned

1.. The initial draft of an instrument was pilot-tested by the researcher °

AN

"with four people’ aged 57, 60, 68, and 81, respectdvely., Individu.i auestions were

3q
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Chécked for amgiguity, c]ar;fy, wordiﬁg, and'sequénce. Somé minor corrections.
viere made and the final form 5f‘¢he instrument developed, | f .

2, The definition of learning utilized originally by Tough was redefined
s[jght?y to facilitate each interviewer in having & .common dnderstqnding of a
1eérning project. The définition utilized was as fé]]ows: A series of .clearly
relatad Tearn1ng efforts adding up to at least seven hours of effort w1th1n a
s1x-month period. The learn1ng effort must include activities designed to ob-
tain new information, to deve]op rew skills, or to re-examine e;iéting attitudes
_and beliefs. Activities undertaken primarily for entertainment or recreat1ona1
purposes are not to be included, nor is any t1me to be 1nc1uded that is not
directly related to the 1earn1ng activity. '

3. A research assistant in the Department of Adu]t Education at the University
of N°brasPa examined each interviewer schedule and code sheet for consistency, ’
1nterv1ewer prob]ems, 1earn1ng projects recorded thét d1d not fit the above
def1n1t1on and code .sheet errors. Any problems, weré discussed with the researcher
and the interviewer if necessary. ‘

4. One interviewer was obviously having difficul;ies with the process because
of‘his frequent questions and the nature:}ﬁ the datéibejng co]]ected.A Subsequentﬁy,

he was asked to drop out of the interviewing process and data from’ his compieted

-interviews were not included in the final tabulations.

4

5. A telephone follow-up of one respondent from each of the interviewer's
group of respondents approximately one montﬁ after the interview was carried: out.
A]tﬁough sﬁatistical testing was no; éttempted with such a small follow-up sample,
the researcher believes that because there were so few differences between the
telephone informaéion and the interview data, especially on the ohstacles and course ‘

preferences information, the instrument and the interviewers were quite reliabte.t

/
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Ir'war“iably, ene learning project could be added with intensive probing or )
- some cases on: mentioned in the initial interview was not recalled over the N ¢
télephcné. Despite his intensive efforts, Tough. also determined that "inter~_
. #ievers felt they failed to uncover all of the 1earmng pro,]ects in some inter- ‘e
wVicus and that perhap> self- p]anned 1earmng is even more common than . . . > ‘
N .
figures indicate,"s . L /‘ | ) . !
8. a‘ustwaﬂy the foHowmg Was acco ‘shshed The total sample was ’ 3
spht raadomly into two groups. The groups _,Zerre then compared b§ 'c‘hi-square ',
y 7 on the total nunber of expressive and the 'qétaT number. of (instrumental -course
¢ se]ecti;‘:. 22 sigrificent differences vere,_ found as shown beTa:: ) .
s Cel : r
! | Instrumental Pr/eference_g exprassiva Preferences
Grovp C1 69 . iy
Groui, P §l§-/ 439 ' o
L et 1284 ST}
| % vilue = 1.42 / p is N.S.
i . )
Validity '
Severq} Thior's wece made to ensure initially that a valid interview schedule
' was availabl or .. i::“ the coUec'tion of the data to assess how valid was the °.
instrument. - ‘
oo In the duiv, - duvelop;nent of the instrument a review of the literature
calded froma «. . iidity view the inclusion of obstacles and courses, Py
2. Apanci v’ ,o- f» &gsisted 1in the construct validity effort by categorizing
the courses choscy s ws{.-}umental or expréssive. An original pcel of 75 course
titles was obtain=' f. : the lTitecature and from the course catalogs of agencies P
offering courses v< . oider verson. Each panel member (a; teack-- - garontologqy,
/
Q ' ®




-~
.

<30-

/

an administrator of geronto]ogy programs, and an adult eﬂukétion/cooperativ

extension researched) was,glven tne Tist of 75 courses and a definition of the

, two terms. lhere tJere Was unanimous agreement from all three (each vorking .

1ndependent of the other) that a course title was instrumental or express1ve
it was included on the 1nstrument To keep even numbers sixteen in each

category were 1nc]uded (there were actually ?9 “express1ve" agreemnnts) Re-

* spondents were not told anyth1ng about the 1nstrumenta] or express1ve categori-

-

‘ zat1ons : ) . Tt

3. Opsérvations made during the pilot-testing by the researcher suggested

that the tnstrument was actually measuring indications of learning inhibitors,
' . ’ " 2 7/

Course preferences, and learning activity.

: /
4. Concurrent validation involved the comparison of course preferences with

informatidn ﬁéported on section 4 of the schedule after the actual learning

activities were categorized by the researcher and the research assistant working

independently.. The information is shown beTow:

Total Number of ” Actua]‘Learning
Course Preferences N - Projects
Instrumental . 1244 - 421
Expressive 841 271
%2 value = ,30 P =IN.S.'

Individual respondent correlations of the number of course preferences to

the number of actual Tearning projects were as follows:

r = ,254]
instrumental

r . = ;3474
expressive

He
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,Although both correlation coefficients are relatively small, they are .

significant at the ,001 leyel and beyond, \
Population -for the ‘Study . )
: P : _ o)
The population consisted of 25 adults, 55 and o{Fer, residing in the State
" of Nebraska.® The following describes_tﬁeir Tocation and how they were selected:
1. UrbanféLincéln) Group -- ’ ) ' . °
a. 114 people were chosen randomly from voter registration cards and divided ©
+ Up among three interviewers,?’ ’
) bl 31 people were chosen randomly from the rolls of two residential complexes * ) i
built especially for the elderly and interviewed by one person. .‘
-2. Rural Group -- 38 people were chosen randomly from voter registration cards
or rural townships in Nebraska (eighteen townships and two communities
were represented near Lincaln and Omaha, Nebraska) and interviewed by one
person. e ' . ‘ e
3. Small Town Group -~ ’ N : Ce o
a. 45 people were chosen randomly from the voter registra%ion cards in three
- small Nebraska communities (under 4,000 population) and/iﬁterviewed
primarily by one person (one person noted above interviewed four people
in this group). : |
b. 28 people were chosen randomly from the rolls-of a Mexican-American _
~ community center in a middie-sized Western Nebraska town (15,000) and
interviewed by a Spanish speaking person. b
The refusal rate was very Iow'(only']7 people refused to be interviewed). . ‘ |‘
However, two interviewers exhausted their pool of names because of not being able
to find people at home and thus reduced the number of potential respondents. ‘i&
In addition, several interviewees determined that the interview was taking too ®
‘much time and were unable or unwilling to finish answering all ‘the questions on
the instrument. |
®
@
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Data Ana}ysis .

Tables with frequencles, percentages, and means will be utilized to deso\1be
. much of the data throughout Chapters 1II and 1V, In add1c1on, a crossbreak
analysTs was used wherever it was determ1ned that ¢ npar1sons could be explained
better, where the significance of any differences revea]ed through exp]oratory
computations could be shown:, and when testing some of the study's hypotheses
The t- test for significant d1fferences between means was utilized for exam1n1ng

the fourth hypothesis.

- ]

The crossbreak analysis.was ut111zed when’ two nominai (actua] on researcher- ;

man1pu1ateu) variables were being compared A major purpose of the crossbreak

£

3

technique 'is as follows: ' . _ ‘ -

: .+ . to facilitate the study and anaiysis of relations. Crossbreaks?{ .
by conven1ent1y Juxtaposing research variables, enable the researcher to, S
determine the nature of the relations batween the var1ab1es 9 ‘ ! '

The "Statistical Package for the Soc1a1 Sciences" (a computer package ava*T-
able - through the University of Nebraska' s Computer Center) contains a crossbreak
ana]ys1s program that includes computat1on of the ch1 square stat1st1c F1she}
exact test is applied in SPSS when there are fewer than 21 cases and Yate's
corrected chi-square 1s applied to all other comparisons when the tables are )

\\2 X-2 tables.1% Significance found at the .05 Tevel and beyond wi]] be included/

1

in this reéport. Because directions are predicted for hypotheses 2 and 3, the one |

tailed test of significance was utilized. 11, 12
The t-test of signlflcance was employed to explore the relations between
nominalized (actual or researcher manipulated) variables (questions on. the instru-

ment) and interval scales (the number of learning projects and the number of hours)

Ed

in an examination of the fourth hypothesis. The assumptipn of equal-intervals -‘Fﬂm

3
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s made .ur the two staled variables so thai the t~uest rOUsd be used:

it we {ise_ordinal weaﬁue&s as fhough they vere interval .or
retio measures, we can err seriocusly in in iterpreting dila and the
re?g*xons int erred "from dala, tnough the danger is probably not as
grave as it has begn made out to be . . . On the other hand, if we

abide\ strictly by the rules, we cut off powerful modes of measure-
ment and analyses and we are left w1uh tools 1inadequate to cope
W1th he\prob1ems we want to solye.13

Iﬁ add1t19n to an assumption about equal intervals, the reseaicher made the

”

assumption that two populations, i. e., natura] Ir manipulated grouplngs m1ght
or might not have the same variance. The SPSS computer package ﬁutomat1ca]1y

computes an F test of sample variance so that a dec1s1on on pool h variance
probability estimate versus separate -viriance probability es;imauf could be
’ s 4

*determinea at the .05 level of confidence:

1

*

... the null hypothe51s Ho : 02 = 62 with alternative Hy : 0% # o2 and a
significance ‘Tevel « a’ is chosea . . .“From the sample variances, F 15 com-
puted. x ‘ ) 3

F = larger §2
‘ sma]]er S }

IT the probab1|1ty for Fris qreater than'a1 Ho is accepted: t based on
_the poo1ed -variance'estimate . . . should be, 1ssue/

/

. If the probability for: F is 1ess than or equa1 t0 «l Ho is reJec ed;
t based on the separate variance est1mate . . . should be used.!

Thus, the reseaycher examined each t va:ue 1n light of the above and >1gn1~ '

, ficant va]ues reported in the next chapter were determ1ned accorolngTv -

¥

14

The Respondents

. General Informatigg

¢ oy

Table 3 disp1ay§ a varﬁety of demographic ddta pertaining to the respondents, -
In summany of that ‘data the sub4ect55were approx1mate1y sixty pevcen+ femaie, JE——
most]y white American, and ma1n1y from the m1dd1e c]asS strata inst ‘of the inter-

«

viewees Tived in a hogse, vere marr1ed and were at 1easL a- n1gh S(MOUT qraduate, ,f
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Various Demographic Characteristics
for the Study's Respondents

Characteristic Description Response Percent ACCbmulative
Frequency ' Percent
¢ §ex: - — .
. ' // .
Male ‘ 105 no .
Female: 151 59.0 --
256 100.,0
Race:
White American 227 88.7 88.7
Black American - T 4 89,1
Mexican American _gg;' 10.9 100.0
) 256 100.0
Social Class:?
“Lower 15 5.9 5.9
, Middle-Blue Collar . 116 45.3 51.2
Middle-White Collar ., 109 42.5 93.7
. Upper _16 6.3 100.0
3 - 256 .~ 100.0 '
i Ljving Arrangement: - ‘ ‘
" Apartment 2. 125 12.5
-, Hous?vf”’,:;“*~" 193 = 75.4 . 87.9
___—Dther 31 12.1 £100.0
) S 256 100.0
. Marital Status: .
Married 162 , 63.3 63.3
Widowed 65 25.4 88,7
Single 21 8.2 . 96.9
.« Divorced/Separated ) 3.1 1000
’ 256 100.0
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Table 3. (continued)
n ‘ . .
Characteristic Description Response ' Percent Accumulative
- Frequency ‘ Percent .
Years of Education: o : ®
Less than 8th Grade 24 8.4 - | 9.4
8th - 11th Grade =~ 62 24.3 33.7
High School Graduate 13 32.2 ) 65.9 .
Some College 37 14.5 80.4 ! ®
Collegé Gradvate 25 9.8 90.2
Graduate Training 25 9.8 100.0
256 ©100.0 :
. . b @
Prefession/Occupation: .
Higher Exacutive/Professional =~ 11 4.3 ¢ 4.3
.. Lower Executive ' 46 18.0 22.3 .
Administrative Persomnel 16 63 - - 286 - Y
Homemaker : 79 30.6 59,2
Clerical/Technician -39 15.3 : 74.5
Skilled 41 16.1 ~ 90.6
Semi-Skilled - 16 6.3 9.9 ®
Unskilled 8 3 100.0 |
© 256 100.0
Age: °
55-64 S [ 39.45
65 and older : 155 60.55
0 256 100.00
®

Oldest Person -- 98 years of age-
Average Age -~ 68.11 years
Median Age -~ 67,10 years
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Table 3. (continued)

“

Characteristic Description Response Percent Accumulative
: Frequency Percent
Location;©
Urban , 145 56.6
 Rural 1 . 43,4 --
‘ 256 100.0 ’

/

aDetermined_by the interviewer based on answers to other questions and
personal observations. This particular category was also discussed during
the interviewers' training sessijon.

bDetermined by the interviewer based on answers to other questions or to
direct questions about occupation. This particular category was also
discussed during the interviewers' training session.

cUrpan subjects inciuded only those résiding in Lincoln. \11 others were
n‘”clhssjfigg_ggrrural.’ :

A wide variety of occupations were represented, but with only a fairly sma]f
percentage falling in semi-skilled or unskilled tategories. ‘

The age distribution showéd a fairly Parge number in each group, although
sixty percent of the ipferviewees were ozer 64. The range of age was from 55 to
98 with“the average age at slightly more than 68 years. Slightly more than
thirty-five percent were 70 years of age or older.

Interyiewers also asked questiOQ§ seeking to ascertain if the older persons
had received training outside the fofma] education structure. It was reported
that 108 people had received or participated in specialized training, The

following outlines the main categories reborted:

4
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Vocat1ona]/techn1ca1 training =~ 15 peop]e

) On the job tralnlng - 41 peop]e -
Correspondenca study =- 8 peop]e /
Business school =~ 18 peop]e

.Mlsce1]aneous training ~- 26 peopl

i

This part1cu1ar quest1on was not pursued in _depth by thé interviewers,
Subsequent research you]d need to de]Ve deeper 1nto the topic if 1t is considered
an important var1abfe o / - ] )

/ ’ ! -

Hypothesis Testth

The firs?/ﬁ;pothesis stéted in the null form there wi]f be no. differences
between dem¢graph1c data for the study sample and 1970 Census data for Nebraska.
Table 4 shows the comparative data for selected var1ab1es.: On the demographic
characteristics of age, sex, marital status, and occupau1on, the study sample
vas representativeAég_the total state population, 55 years of age and older.
However, the hypothesis received only partial support. The study sample included

move noh=whites; higher .educated people, and more urban res1dents than vould be

expected in a truly representative samp1e. The fact that a fairly ]arge propor— —

tion of the individuals resided in L1nco]n accounted for much of the difference.
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P Table 4, Crossbreak Comparison of Selected
\ " Study Demographic Varjables with 1970
U.S, Census Data for Nebraskans (55 Years of Age and Older)
o ) Comparison Variables Study Data Census Data
o . - ’ No. % No, %
Sex: .
’ 2 . * ~
Female 151 59.0 177,593 55.2
Y . Male / 105 4.0 144,591 44.8
// ) *
Totals 256 100.0 322,184 100.0 -
- x% value® = 1,51 . N,S..
® Race: |
" White American . 227 88.7 316,300 98.2 :
Other " 29 11.3 5,884 . _1.8
o Totals 256 00,0 322,184  100.0
x2 value = 128.73 Sig. = < .001 R
. Marital Status: \ ’ \
B " Married : . 162 63.3 201,307 © 61,8
@ Widowed 65 25.4 28,125 8.7
e . Single. . . , 21 8.2 78,875 24,2
Divorced/Separated _8 3.7 —2174259— —— 5.3 —
Totals 256 100.0 .. 325,566  100.0
Y x2 value = 2,57 N.S. '
Years of Education:
, * Less than 8th Grade ' 24 9.4 45,950 16.3
.+, 8th - 11th Grade 62 24.3 134,206 47,5
(] High School Graduate . 83 32.2 58,825 20.8
. Some College 37 14.5 25,408 9.0
"College Graduate 25 9.8 10,592 3.8
Graduate Training - ‘25 9.8 7,453 2.6
Totals . 256 100.0  282,434°  100.0
L ]
x2 value = 135,13 Sig. = < ,001
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Table 4. (continued) ) ,

Comparison Variables ; Study Data Census Data

No, % No, %
Occupationid
“White Collar 112 63.3 320,482 63.3
Blue Collar . _65 36.7 - 185,676 36.7.
Totals 177 100.0 406,158  100.0
x? value = 0.00 . N.S. |
Age: ’
55-64 ’ 101 39.45 138,658  43.1
65 and older 155 60.55 183,526 56.9
Totals = 256 100.0 322,184  100.0
x2 value = 1,39 N.S. ' ”
Location:® ‘
Urban 145 56.6 162,454 50.4
Rural m 43.4 159,730 49.6
Totals 256 100.0 322,184  100.0
x? value = 3.9§‘ Sig. = < .05
, o . I . o . . ~ e .

Expécted frequencies. within each category were obtained for the chi-square
test by multiplying the corresponding Census data percentage times the
. study number total. .

b

- .

Based on sampling projections so that thé totals are different than the
actual universe total. : ®

c . ;
Based on sample projections of those individuals with an income so that
the totals are different than the actual universe total.

d ' : ' ®
Based on sample projections of employed individuals, 16 years of age and
older, so that the totals represent the entire Nebraskan. adult ~Opulation,
White collar includes professional, technical, managerial, sal-s, clerical,
@

| - ] i ‘1() o )




~40- -
L B " and farm owners classifications? Blue collar includes craftemen,
operatives, and laborer classifications. Housewives/homemakers,
. service workers, and private household workers are not included
/ in either group. Homemakers are also not included in the study -
population for the chi-square computation,
LN .e
Urban ircluded only Lincoln residents. Rural included all cther
individuals,
o .
@ .
® /
® \
 J
| J
® ,




-47-

/

References and'Footnotes /

1 - .. '
Daniel Katz, "Field Etudies," a chapter in Research Methods “in the Behavioral
Sciences, edited by Leon Festinger and Daniel Katz (New York; Holt, Rinehart, ‘
and Winston, Inc., 1953), p. 17. - ' . ®

s

2 : T . S
Hiemstra, op./ cit. ’
; | | AN
Tough, op. cit., averaged about two_hours per interview in_his work. As N ®
“—— will-be~seen—n—Chapter—IV; the humber of projects and hours devotéd to Tearning

were fewer in this study as compared to what Tough found. Perhaps the interviewers

-for this study did not do an adequate job of probing to uncover al- learning pro-

Jects. However, if subsequent research reveals that the older person does indeed

spend fewer hours in léarning each year, then the less than two hours in inter-
*viewing is probably all that is required to gather the data. ) [ ]

Coolican, op. cit., p. 11, notes that no coefficients of interviewer retiability
were established among the various interviewers mentioned in her report. Sub-
Seqlient research should endeavor to determine actual interviewer reliability.

5
Tough, op. cit., p. 89.

!6 i
Age 55 was chosen because that is now, the age being considered by many as )
the time to begin retirement. Robert Havighurst, "Adult Education and Human : |
Development," Centro Social, International issue, 14, 1967, p. 12, refers to it
as the bééinning point for maintaining one's ‘position and for Tooking ahead.
Financial Timitations precluded the choice of study individuals who resided out-
side the State of Nebraska. : - ‘ .

Ny A ] o B

- City hall officials made available the voter registration cards. A pool
of randomly selected individuals was obtained with names, addresses, and ages.
Each_interviewer was given a Tist of names and he or she contacted people on
the Tist until between 35 and 40 interyiews weré€. completed.

8 : ®

The term "yariable" in this study refers to the yarious demographic .
characteristics, the obstacle selections, the course preferences, and the Tearning ) —
projects informat{on, : : .

" -
S *

hY

9 : i
Fred N. Kerlinger, Foundations of Behavioral Research (New York: Holt, Rinehart
and Wipston, Inc., 1967)7 p. 243, 3

1¢




\ : L 82+ \

. References and Footnotes
\\ 7 {eont.) '

10 - ‘
Norman H, Nié, et al., Statistical Package for the Social Sciences, .
second edition (New York: McGraw-Hill Book Company, 1975), p. 243,

1

Sidney Siegel, Nonparametric Statistics (New Yérk: McGraw-Hi1l Béok
~ Company, 1956), p. 13/ ‘

A2 \ -

12 | - . .

. Bruce W. Tuckman, Conducting Educational Reseaich (New York: Harcourt,
Brace, Jovanovich, Inc., 1972), p. 378, ,

13 .

Kerlinger, op. cit., p. 427. .

14 .
- Nie, et al., dp. cit., p. 270.

1

4J ' -




-43- -
| CHAPTER IV =
. |
FINDINGS
R Intr dﬁcfioh
- °
The purpose of this c!'napter will be to preserlt as concisely as po:ss1’b1e the
major:. findings of the study. There are threk major sub-divisions in the chapter.
) The first section will be a brief description &f responées to the ob.sta\tc1es that P
preveﬁt older people from participating in formal Tearning activ"ities. The
second section presents i,nformation on course preferences. Th’e section will in-
ciude some comparisons according tu the instrumental and expressive categories ' ®
and a testing of&hypotheses 2and 3 The ﬁné] s,ecticon will describe- the 1eé~rn—
ing projects information, make several comparisons, and test hypbthesislll.
Obstacies to 'Learm;ng ®
In,terv’ivewers asked each respondent the following question: "Many things stop
people from taking a cours;a of study, 1ear’m’ng' a skill, or foHowing a tépi’c of ®
interest. Which af the following do you feel are important in keeping you from
‘learm’ng what you want to Tearn?" Then a Tist of 25 obstacles was read and inter-
viewees selected as many as they wanted from the 1list_ as obstacles to learning ‘ ®
A——-~—-~ac;t~1’-v-1°-t——y~.‘ e T AU e
Table 5 show$ the tanked responses from all the people interviewed. MNot |
wantiﬁg to go out at m’ghf was indicated as an obstacle by almost one-half of the ®
respondents. Perhaps this finding indicates that adult education is preceived
of as only evening activity and, if such a conclusion is true, then the non-
traditional efforts of educational institutions will need cons:‘dcmble promotion, )
. ®
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o o ) Table 5. Obstaclés to Learning Activity
" Ranked by the .Numbers Indicating Yes
Obstacle Description X Noi Saying A Rank
‘ : Yes . .
o :
Don't Tike to go out at night . ' 116 45.3 1
Not enough time : , 100 39.1 2
Costs . 78 "~ 30.5 3
Home responsibilities 77 30.1 - 4
® Job responsibilities 73 28.6 5
Don't have enough energy or stamina 72 28.1 6
Don't know what I'd Tike to Tearn 69 28.0 7
I'm too old to begin learning 67 26.3 . 8.5
My health is bad ’ 67 26.3 8.5
Time required to complete programs 53 21.8 10 .
® Don't enjoy studying : 47 18.7 1
~ Too much red tape in enrolling . 45 18.9 12
Courses not scheduled when I can attend 43 18.5 13
Strict attendance requirements : 38 16.0 14
No transportation available 37 14.5 15 -
Courses often aren't interesting . 32 13.7 16
® Tired of school and classrooms 31 12.4 17.5
Not confident of my ability 31 12.1 17.5
No information about where I can
get what I want : 30 12.3 19
Courses don't.seem'to be availabie .24 10.4 20
I don't meet requirements to begin .21 8.9 21
® Friends and family don't like idea 20 7.9 .22
) Low grades in past o 9 3.6 23
No way to get credit for a degree 7 3.0 24.5
No place to study or practice 7 . 2.7 24.5
o
T T e o
Percentages based on total number of responses per item. There were
occasional non-responses for an item.
o
A further examination of the table reveals that perceptions of personal
) problems, time constraints, and health-related obstacles are ranked quite high.

" Obstacles related primarily to administrative decision-méking areas perhaps are

ol
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I

the next highest marked areas. 'Fami]y—reiated constraints, attitndes ahout

persona] abilities, and 'course- re]ated problems were obstacles rece1V1ng only

a few "yes" responses. _ - |
Hopefully, the information related to pereeived obstac1es can be utilized

by program administrators to make learning oppprtunities more available.. In

addition, subsequent research should focus more intently on this issue of obstat]es

- and determine some means whereby they can be pvercome.

Instrumental and Expressive Learning

Interviewers also made the following statement about;pdtentia] enrollment
‘in adult education activities: "Suppose you had an opportunity tomorrow to enroll .
in an adult education course that met once a week for two hours for six con~
secutive weeke. By this I mean that you had the time, the finances, and the
transportation to whererer the course would be offered. In which of the fpllowing

courses'might you be interested in enrolling?" The respondents were then read’

the list of 32 courses and asked to indicate their -interest with a, "yes" or "no"
rep]y Table 6 details those responses. , '
Many of the instrumental selections were ranked highly by the respondents.
‘Fifty percent or more of the individuals sa1d they would enroll -in two of the
five money-related courses and four of the five were ranked in the top half of
- -course se]ect1ons Health~re]ated topics ‘were another area -of high interest. R -
Music appreciation, art appreciation, outdoor flora, and modern religions were
the only expresstVe courses ranked'in the top half.
Perhaps not toe surprising, the topic fThe high cost of dying" was ranked
at the bottom. 'Art,‘ crafts, and outdoor-related courses also were infrequently o

selected by respondents. Hopefully, the information on course Sse.actian will be
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Tab]é'ﬁ. Course. Selection Preferences !
Ranked by the Numbers Indicating Yes E

Course Title - , No. Saying 32 Rank |
: - Yas. \"
Stretching Your Retirement Dollar (I)b 138 53.9 1 —ﬂ\ﬁ“\
Tax Benefits for Older Americals (I) 1297 50.4 2
Outdoor Flora : : ’ 107 41.8 3
Medical Care in the Retirement Years (I) - 103. 40,2 4
Laws Affecting the Aged’ (I) 100 39.1 5
. Tourism and Your-Travel Dollar (I) ‘ 97 37.9 6
Music Appreciation . % 35.2 7
Wills and Estate Planning (I) 38 / 34.4 8
New Opportunities in Retirement (I)- . 85 33.3 9.5
Physical Fitness with Fun (I) : 35 33.2 9.5
Nutrition and the Aging Process (1) - 3 32.5 11
Leisure Activities for Retirement Years (I) 82 32.2 12
Modern Religions 78 30.5 13
Fundamentals of Investing (I) 73 - 28.5 - 14 \
Reading Efficiency (I) 68 26.7 15 .
Art Appreciation 64 - 25.0 . 17
Introduction to Crafts ) 64 T25.0 17
Mid-Western Birds' : 6L 25.0 17
Films and Photography y 55 21.6 19
The Nature of Prejudice 50 19.6 20
Conversational Spanish L5 17.6 21
The Archaeology of Mexico : i3 16.8 22.5
Beginning Painting A 63 .16.8 22.5
Financial Aspects of Retirement Counseling (I) §e 16.4 24
Rock Collecting . 36 4.1 25.5
Foot Problems and Care (I) * . ete RN 25.5
Nature Photography . ot 13.7 27
Three Black Authors - o 10.2 28
Astronomy: From Myth to Science o 9.0 28
Mushroom Hunting o i 7.3 30.5
--Basics -of -Lipreading (I)- K2 .7.0 30.5
Y ¢.6 32

The ‘High Cost of Dying (I) ST

a "_‘ . ~ -
Percentages based on total number of responses pe: item. “here were
occasional non-responses for an item. -

b .
The Tetter in parentheses signifies an instrument: course. /11 others
were -classified as expressive in nature. :

| S
dS




L

-47-
helpful in future course planning by educators. . ] i
Co o : o

The second hprthesis predicted a greater preference for instrumental |
courses. As Table 7 shows, a significant\prefeﬁénce for instrumental types of
tearning was found and the null hypotheéis of no difference according to instru—:

. N 3 . . .
mental or expressive categories can be rejected. Note, too, that the figures in )
parentheses reveal that acfuaj learning involvement was in the direction of |
instrumental activities at a significant ‘level.

\ - °
Table 7.‘1Preferences Toward Instrumental and
Expressive Forms of Learning ,
Preference Category - Actual % Expected % ®
. ~ No. No.d
Course Title Selection:
’ Instrumental 1244 59.7  1042.5 50.0 ®
. Expressive 841 40.3 1042.5 50.0
Totals 2085 100.0  2085.0  -100.0
x?% value = 77.89  Sig. = < .001 °
Actual Learning Projects:b s
Instrumental (421; 560.8; (346) 550.0)
Expressive (271 39.2 (346) 50.0)
. Totals (692)  (300.0) (692)-  (100.0) ®
x2 value = (32.51) Sig. = (<..001)

a - .ot ’ ) Y

Assuming the null hypothesis of ne difference, 50% of the total number

of course selections or learning projects could be expected in both

categories. .

b L ~ A

The actual learning projects are described in the next major section. ®

Analysis and categorization of actual learning projects is described

in Chapter III within the validation discussion. .
i
i :
%
| ‘ ]

()i .
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The third hypothesis called for an examination of any preference differences
according to instrumental or. expressive categories based on various dgmographic
characteristics. Predicted airections vere as follows based on an ear]ierﬁstudy
by the researcher:! V

1. The oldest individuals would show more preference toward instrumental.

. 2. Males would show mére preference toﬁard instrumental.

3. Blue collar worke;s would show more preferenhe toward instrumental than
_would wh1te collar workers.

4. Rural res1dents would show more preference toward 1nstrumental than
would urban residents.

5. Less than college graduates would show more preference toward instrumental.
than would college graduates.

‘Tab]e 8 shows .the results related to the hypothesis and includes data for

)
comparisons according to the variables "race," “"social class," "1iving arrangement,"

and "marital status" for which no directions were predicted. (Additional related
tables can be found in Appendix B.)

- Tne directions suggested were generally supported, although only for two

° . variab]és were f:here significant differences. In addition, youn_;;er individuals

* tended to prefer instrumenta] courses at a greater rale tha.. older respondents.

° Consequantly, rejection of the null hypothesis can only be partial. Note, too, ‘

4 that the "race" and "mdritgl status" characteristics showed significant differences

in the comparisons and should Erovide some dir;étionaf -uggests for future hypo-

° “t'rrese:', and research. .

. The Tearning activities to be described more ful'y in the next section were
also 4nalyzed according to the instrumental and expreLsive categuries.A (For 20

® of the projects it was impossible to determine if the classification should be
ihstfumenta] or exp}essive. Consedquently, only a base of 692 in.t.ad of 714 could

N
® © Jd
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Table 8. Crossbreak Comparisons of Various
Demographic Variables with Instrumental or : . @
Expressive Learning Preferences? T ‘ \
Comparison Variable ) . Instrumental txpressive Totals :
- HNo. % .. HNo.- % - s
Age: ' -
“55-64 67 73.6 24 26.4 91
65 and older 91 67.4 44 32.6 135 °
- Totals © 158" 68~ 226 .
©x2 value = 0.73  Sig. = N.S.
. Sex: ) - ' ®
Females . 83 63.4 48  36.6 131
Males 75 78.9 - 20 . 21.1 95 N
" Totals 158 68 226
x2 value = 5.64  Sig. = < .01 .
Occu_pation:b
Blue Collar 85 70.2 36 29.8 121 .
White Collar 72 69.2 32 30.8 104 o
Totals 157 68 . 225
x2 value = 0.00 Sig. = M.S. 5
Location:© N - | e
' Urban c - 82 62.6 49 37.4 131
Rural 76 80.0 19  20.0 95
' Totals 158 B 226
, ®
x2 value = 7.12 Sig. = < .005
Education:d
Less than College Grad. 129 72.1 50 27.9 179
oliege Graduate 28 60.9 18  39. 46 ®
Totals 157 68 225 ' .
N x% value = 1.68 Sig. = N.S.
®

b
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Table 8. (continued)

Comparison Variable Instrumental Express}ve Totals
‘ No. % No. %
Race: ~
— ‘
YWhite American 133 66.8 66. 33.2 199 : .
Other® 25 92.6 2 7.4 27 :
_ Totals 158 68 | 226
x2 value = 6,32 Sig. = < .02f /
Social C]ass:g
Urper 6 42.9 8 57.1" 14
Upper Middle 69 68.3 32 31.7 101
Lower Middle ' 77 77.0 23 23.0 100
Lower 6 5.5 5 45.5 R -
Totals 158 - 68 226
x2 value = 0.03 Sig. = N.S.
Living Arrangement: .
Home/House 121 71.6 48 28.4 169
Apartment 22 73.3 - 8 26.7 30
Institution L « 10 52.6 9  47.4 19
Giner” . : _5 62.5 3 37.5 _ 8
Tot\als\ 158 68 226
x2 value = 0.35 ‘ Sig. = M.S.
Marital Status: N ’
Married \\ 107 75.4 35 24.6 142
Widowed , \ 38 66.7 19 33.3 57
Single ) 8 42.1 11 57.9 19
Divorced/Separated \\ _5 62.5 3 37.5 _8
Totals - 158 68 | 226

x2 value = 9.48 Sig.= < .05
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Table 8.‘(continued) |

Instrumental or expressive preferences were determined by tabulating

an individual's total number of selections or projects in each category.
If the individual's total fer instrumental was larger than the %otal

for expressive, the label of instrupental praferences was given (vice
versa for expressive preferences). Thirty people had chosen an equal
numbér of instrumental and expressive courses and were not included in
the computations for this table. Totals are not always equal to 226
because of non-response. . /

b~ . ) :
Homemakers were included within the blue collar grouping. Appendix B J
shows an -expanded- version -0f the occupational classification.
c . ) ' _ ‘ ,
See Table 4, Chapter III, for a description of the location classification.
d '
Appendix B shows an expanded version of the educational classification,
e j
Other included one Black American and 25 Mexican Americans. ;
f « |
A two tailed test for significance table was utilized for this and the |
‘next three variables.

Y ' : . .
See Table 3, Chapter III, for a discussion of this variable.
h ’ I
"Other" included people Tiving with relatives, living at a residence only.

temporarily, in the process of moving, or living in a convent.

S

| S
()(5
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be used.) In a combarison of the learning projects and the various demographic
characteristics,‘spme similar and a few differences were obserQed relative to
. the infbﬁ@ation preéented aﬂqve for the third hypothesis. Table 19 in Appeqdix
B contgin; these findings. The primary differences was in the "racé" comparison
where a non—signfficant difference vas fdund. ‘

Table 20 in Appendix B contains a comparison table to Table 8 above, except
-that those cases where the number of instrumental preferences equaled the number
of expressive preferences are included. The only difference in relation to Table
19 was the fact that‘a non-significant chi-square value exisfed for marital status.

The same iﬁformation on actual learning projects. was aiso analyzed by T-test
accordfng to the total nuﬁber of projects per year. As Table 9 shows, there was ,'
orly one s}gnificant difference in the test of means. White collar workers carried
out more learning projects in a year thin did blue collar workers. As will be'
seeﬁ in a later table, this can be accounted for in part by the fact that the white
collar worker was more involved with professional or vocational improvement type
of projects.

Although the information in Table 9 is no£ presented here necessarily in support
of hypothesis 2 or 3, the findings should provide useful infofmation for future
researchers and program planners; In gssenc&, the data trends suggest that younger
people, white collar workers, ma1es,.urban residents, people living in homes or
apartments, college graduates, non-whites, married pe;ple, and upper/upper middle
class people are more likely to be engaged in instrumental activitiesi Females,
urban residents, white collar workers, college graduates, non-married individuals,

and upper/upper middie class people are more 1ikely to be cngaged in expressive

forms of Tearning. Table 21 in Appendix & contains some supplemental data.
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Table 9. T-test Comparisons of Various
, Demographic Variables with the Number .
of Instrumental and Expressive Learning Projects

'Comparison Variab]ec . Instrumental Expressive
"No.d Mean St. Dev. . No.¢ Mean St. Dev.
Age: ’ o .
55-64 85+ 2.41 . 1.66 55 1.89 1.03
65 and older | 105 2.06 1.11 88 1.90 1.10
T value = 1.76 T value = -0.04
Sig. = MN.S. Sig. = N.S.
Sex: :
Female , 112 2.13 1.28 95 1.95 1.13
Male 78 2.35 1.52 48 1.79  0.94
T value = -1.05 T value = 0.87
Sig. = N.S. Sig. =-M.S. |
Location:
Urban 106 2:25  1.43 90 1.95  1.09
Rural . 84 2.18 1.34 53 1.79 1.04
) T value = 0.33 T value = 0.89
Sig. = i.S. Sig. = N.S.
Occupation: ' _ | I |
Blue Co]]arb 103 2,01 1.23 75 1.83 1.03
lhite Collar 86 2.47 1.54 67 1.96 1.12
T value = -2.26 T value = -0.71
Sig. = <.05 Sig. = N.S.

Living Arrangement:

Apartment/House/Home 167 2.25 1.40 122 1.88 1.07
Institution/Other 23 2.00 1.28 21 2.00 1.14
T value = 0.85 T value = -0.46
Sig. = N.S. : Sig. = N.S.

Gu
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o Table 9. (continued)
//
/ . .
: . Comparison Variable - Instrumental Expressive
No.2 Mean St. Dev. No.9 Mean St. Dev.
° B .
Education: ;
College Graduate 44 2.43 1.76 - 35 2.06 0.91
Less than Coll. Grad. 146 2.15 1.26 107 1.84 1.13
® . '
‘ T value = 1.18 T value = 1.15
Sig. = N.S Sig. = N.S
o Race: ' ~
@ - - ‘
White American 161 2.20 1.42 123 1.90 1.08
Other 29 2.31 1.23 20 1.85 1.04 -
T value ="-0.44 “ Tvalue = 0.2]
0. Sig. = N.S. Sig. = N.S.
Marital Status:
_Married. . ... .. 129._.2.34 149 . 86— 3.79-—-0.98 - - -
° Not married® 61 1.95 1.i0 57 2.05 1.19
T value = 1.82 T value = 1.38
Sig. = N.S. Sig. = N.S.
Social Class:
@
Upper/Upper Middle 101 2.30 1.40 83 2.00 1.12
Lower/Loweyr Middle 89 2.12 1.38 60 1.75 1.00
T value = 0.86 T valué = 1.40
o Tl
Sig. = N.S. Sig. = N.S.
/
a 1
The figures represent the number of cases not projects; individuals with \
® zero projects have been excluded.
b
Homemakers were included in the blue collar classification.
c
® © Single respondents were never married, widowed,. divorced, or separated.

61
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Learning Projects

~

Interviewers asked a variety‘of probing questions to help respondents recall
the number of different learning projects and nugber of hours speﬁi with each
project. As TéE]e 10 shows, the older people interviewed are spending a con-
sidefab1e amount of time each year in learning endeavors. It shou]d be noted
thgt 42 peob]e choose not to or were unable to supply information relative to
tearning projects because of fatigue or unwillingness. Most of these individuals
%e]] in the older and/or lower class groupings. Consequently, a base of 214
people will be utilized througﬂout this section.

In addition to actual learning qctivjty, the interviewers all noted that
most peopie spent many hours each week of their 1life watching te]evision’pro-
grams of an entertainment nature as opposed to an educational nature. One
obvious conclusion from this information is the fact that the typical older
person in Nebraska keéps active or busy in a variety of ways;

Tab]es.11 and 12 outline the number of different projects and number of_
hours spent in 1earning./ Although the majority of the respondents carried out
fewer than four projects and spent fewer than 300 hours in learning, many people
are engaged in considerable Tearning each year. To give the reader a flavor of
the learning activity, three examplies are given: S
. -- one 86 year old gen£1eman in Lincoln spent nearly 600 hours last year

learning how to grow an organic garden. His activities included

attending meetings, reading books, watching ETV programs on gardening,

attending g&rdening meetings, and talking with other gardeners.
-- an 81 year old Lincoln woman spent nearly 1ZdO hours last year researching
for her autobiography. She remarked that she doesn't really care if it

is ever published; she just wants to write it.

-- a semi-retired 69 year old factory worker devoted over 2C00 hours to
research tor several magazine articles he is writing. He has had
several things published over the years.

62
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Table 10. Older Adults' Learning Projects:
General Descriptive Informationa
o Informational Descr‘Aiptionb - Hours Projects
Average Per Person Per Year ‘ 324.56 3.33
° - Standard Deviation 29605 1.95
. Median. ‘ ‘ 237.43 \‘\\ 3.08
Range . 12-2300 Y149
. S y\
PY Total Number of Projects = 712 \
- Total Number of Hours = 69,456, \\
- \\
a ' \\
o Based on 214 individuals with one or more learning projects. \ ,
b ) 7
See Coolican, op. cit., p. 12, for comparable data.
® ' ' Table 11, Number of Learning Projects
; Conducted In A Year
Number of Number of Percent gf Accumulative
s Projectsd People People® Percent
0 Co4 - - -
1 46 21.4 21.4
L 2 43 20.0 41.4
3 - 34 15.8 . 57.2
- 1
4 38 17.7 74.9
® 5 26 12.1 87.0
6 14 6.5 93.5
7 5 2.3 ) . 95.8
o 8 6 2.8 98.6
&
9 3 1.4 100.0
1‘ O a . bB
ERIC See Tough, op. cit., p. 17, " 3ased on a base of 214
o for comparabTe data. Lo individuals.
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Table 12. Number of Hours Spent In
Learning In A Year

Number of .,  Number of Percent of Accumulative

Hours? People . People ~ Percent
12-09 37 17.29 17.29
100-199 51 23.83 41.12
£ 200-299 ° 38 17.76 58.88 "o
300-399 29 1355 - 72.43 ‘
400-499 19 8.88 81.31
500-599 ) 12 5.61 86.92 - ®
600-699 9 © o421 97.13 "
700-799 3 1.40 .92.53 y
800-899 5 2.34- . 94.87 ’ ®
900-999 6 2.80 97.67 |
1000-1499 "3 1.0 99.07
1500-1999 ] 0.47 99.54 e
2000-2300 - 1 0.47 100,010 - '
. ‘ . / o
aSee Tough, op. c{t., p. 18, for comparable data. | l;
b

Rounding error.

The iﬁformatioh on Tearning projects was compared with various demographic ¢
variabies to ascertain a better picture of the learning activity. Table 13
contains this information. If a composite picture is possible, the active °
older 1earner in Nebraska more often than'not is 55-64 years of age, rural/
non-town, white American, upper class, 1iving iﬁ.an‘apartment,7not-married,
o

Gi - ,
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Table 13. Comparisons of Learniﬁg Projects
Information With Demographic Variabies

~

) .
i . . t

- Ho. of AVenage No. Range of Average No.

Range of

Comparison
Variable People  of Projects ‘Projects of Hours How,s
_ ]
Age: |
' ' 1 I
55-64 91 3.43 1-9 336.74 12-1676
65 and older 123 3.26 1-9 315.54 20-2300
. {
Community: : !
“ { |
Urban - 126 3.44 1-9 352.11 12-1675
Rural/Non-Town 36 3.75 1-8 388.44 20-2300
Rural/Smail Town 52 2.72 1-6 211.30 20-520
Sex: f
Male 89 3.19 1-9  327.65  20-2300
Female 125 3.43 1-9 322.35 12-1675
Race: )
White American 185 3.29 1-9 333.52 1242300
Black American 1 3.00 3 350.00 1050
Mexican American 28 3.64 1-6 239.71 20668
Social Class: - “ )
Lower 14 2.93 1-6 256.29 £0-990
Lower Middle 85 2.96 1-9 - 293.59 20-2300
Upper Middle 10T 3.48 1-9 387.18 12-1296
Upper 14 4.64 2-7 590.86 212-1675
Living Arrangement:
Apartment 28 3.71 1-9 413.39 26-999 ’
Home/House 1 3.21 1-9 310.40 12~2300
Institution 18 3.73 1-9 232.44 75-450
Other 9 . 3.56 2-8 302.67 50-668
4‘ \
Marital Status: >
" Married 140 3.30 1-9 302.51 12-2300
Widowed 51 3.18 1-7 357.83 35-1675
Single 16 4.32 1-9 307.19 30-910
Divorced/ 7 2.85 1-5 337.86 26-955
Separated
6
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Table 13. (conbtinued)

Comparison No. of Average No. Range of Average No. Range of |
Variable People of Projects Projects of Hours Hours 1
Educétion: K °
Under 8th Grade 22 3.22 1-6 250.55 50-668 ’ ’
8 - 11th Grade 45 2.40 1-7 222.22 . 20-999
H.S. Graduate 65 3.26 1-8 304.66 ., -12-1675
Some College - 34 3.76 1-8 443.50 25-2300
College Graduate 24 3.75 1-9 276.38 30-815: .
Graduate Training 24 4.25 . 1-9 452..92 20-1296 . *
Occupation: ’
Highest Professional 9 4.32. 16~ 354.33 136-659 :
Lower Professional 45 3.51 1-9 370.11 20-1296 - Y
Administrative Personnel 14 4.57 1-9 388.14 45-945
Clerical/Sales/ - ’
‘Technician 29 3.48 1-8 © 273.62 12-700
Skilled Mdnual ' 31 2.81 1-9 242 .59 20-990 .
Semi-skilled/Operative 14 2.58 1-8 358.00 20~-2300
Unskilled ) 5 3.01 1-4 283.00 - 100-580 - ®
Homeriaker 66 3.21 1-8 -302.03 20-1675
a .
See Tough, op. cit., pp..20-21 and Coolican, op. cit., p. 12 for comparable
data. . - @
and highly educated. No discernible trends were obvious for the characteristics -

of "sex" and "occupation" because of similar percentages or small numbers in )
the' various catego;ﬂies. .
Respondents were also asked to’lﬁake Jjudgements about each project they

reported. They were aéked about the current sta‘tus of the project at the time ' )
of the interview, the reason for doing the project, the primary planner of the

learning activity, the subject matter area studie&, and the source of the sub-

_ ject matter. The resulting data are contained in Table 14. ‘ o

Only about one-quarter of the projects were inactive, perhaps ref]ecting' the

role learning continuouﬂy piays in fulfilling needs and in satisfying interests.
|

Gy
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3

‘Table 14. Learning Projects: Supportive Informatijon?

Informational Description . - No. of Projgctsb Percent of Projécts

Current Status of Projects:

. Inactive / 176 24.79%
_Active : 534 75.21%

Reason for Doing Project{

To Obtain Credit ) 27 ' ' 3.84% N
For a Test or Examination . 9 . 1.28%
~ For Job Improvement/Acquisition 106 15.08%
“ .Enjoyment ' 485, . 68.99% |
Mixed Reasons 76 10.81%
Primary Planner of Project:
. A Group or its Leader/Instructor 145 20.45%

. One Person in One-to-One Situation 73 . 10.30%
Material/Non-Human Resource 28 . 3.95% .
The Learner Him or Herself 391 : : < 55.15% .
Mixed (No-Dominant type of Planner) 72 10.16%

Subject- Matter Area:®

Occupationa/Vocational . 115 . 16.17% . -
" Personal/Family 144 20.25% . )

Social/Civic o 67 9.42%

Self-Fulfillment ' ‘ 385 54.15%

Source of Subject Matter:

Group/Group Instructor . 86 12.11%

Expert 32 4.51%
Books, pamphlets, newspdper 222 31.27%.
Programmed Materials 20 - 2.82%
TV/Radio/Recordings 66 9.30%
Displays/Exhibits/Museums/Galleries 8 1.13%
Friend/Relative/Neighbor 53 C7.47%
Mixed Sources 223 31.41%
a

See Tough, op. cit., pp. 86-88, and Coolican, op. cit., p. 12-13.

b .
Project totals for each major category are not always equal because f
of occasional non-responses.

c . . . .
See the definitions in ‘Chapter'I. G
‘ 1 ?
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Near1§ 707 of all the primary reasons given for undertaking a project were of

a purely enjoyment nature. It'also turas out that the Tearner himself 6r herself

plans most of the projects, or an average of 2.14 of ail brojecﬁs (see Tab]e 15). T
The subject matter areas studied were var1é§, a1though more than half of 1

the projects were reported as self-fulfiliment in nature (Jee the def1n1t1ons’

jn Chapﬁer I). Some comparisons of the subject mattgr,areas with various demo-

araphic variables are shown in a Tater table. Table 14 also contained information

as to the primary source of the subject matter, information rerorted by respondents.

Books, pamph]etsg and newspapers served as the biggést single source of infor-

mation. Unfortunately from the researcher's point of View,2 the community and

ts resources were Tittie utilizeéd for Jearning needs.

Table 15. Frequency of Type of Primary
Planners of Learning Projects

Primary Planner of Project Number With At Average Ne. /.
~ ) Least One Project With Planner

A Group or its Leader/Instructor \ 86 7.69

. One Person in One-to-Ong Situation 48 1.52

Material/Non-Human Resource” 22 1.27
The Learner Him or Herself i - 183 . 2.14

Mixed (ilo Dominant Type) - ) 46 1.57

g

Table 16 contains sore comparison information on the choice of subject mitter
area according to verious demographic characféristics. As can be seen, there
was considerable difference in choice according to the variou. sub-categories. PS
Youhger‘educated people, clerical/sales/technician employees, si:.led manual
workers, unski?xed}people, and homem94ers were move likely to report selr-
; ®
/ .

/ Lo ;
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® ‘ Table 16. Comparison of Subject Matter
N ) Area By Various Demographic Variabjles®

"'Comparison Variable Occupational/ Personal/ \Socia]/ - Self-

- ° . Vocational Family Civic Fulfillment

® ' No. % No. % Nci. % “No. %

Age: '

. 55-64 - 85 .. .27.33 727 23,157 7237 77740~ -13%.. .42,12

@ 65 and Older 30°  7.50 72 18.00 44 11.00 254 63.507 -
) . N ¢ ) .
’ x2 = 62.01 © Sig. = <.001.
Community: v
® Lincoln 80 18.48 95 21.94 ..47 "10.85 211 48.73
Rural/Non-Town . 22 16,42 25 18.66 8 5.97 79 58.96
Rural/Small Town 13 9.03 24 16.67 12 8.33 95 65.97
%2 = 13.60 Sig. = <.01
® sex: A A L
Male 76 26.86 - 50 17.67 20 7.07 137 48.41
Female < 39 9.11 94 21.96 47 10.98 248 57.94
° ) x2 = 40.34 - Sig. = <,01

"Race: i .

White American 110 18.12 109 17.96 64 10.54 324 53.38

. Black American 0 00.00 3 100.00 0 0.00 0 0.00

® Mexican American 5 4.95 32 31.68 3 2.97 61 60.40
2 = 26.52 5ig. = <.00]

Social Class: ’
Lower 4 10.53 8 21.06 0 0.00 26 68.42 :
Lower Middle 32 12.90 61 24,60 21 8.47 134 54.03 ~ -
Upper Middle 62 17.82 61 17.53 30 8.62 195 56.03

. Upper 17 22.08 14 18.18 16  20.78 30 38.96

x2 = 9.83 Sig. = <.05
o
b




~-63-

Table 16. {continued)

o
Comparison Variabie Océupationa1/ Personal/ Social/ Self- i
e Vocational Family Civic Fu]fi]lmen¥
‘ No. % No. %  No. % No. %
, @
Living Arrangement: -
Apartment . 23 12.07 22 19.82 17 15.32 ' 49 a4.1a
Home 87 11.76 104 \21.05 36 7.29 267 54.05
Institution 0 000 ~ 8 i1.10 14 19.18 51 69.86
Other ‘ 5 ' 15.15 10 %0.30 0 0.00 18 54.55 ®
’ x2 = 14.70 ‘\ Sig. = <.01
Marriage Status: |
. i !
Married 85 18.44 87 18.87 26 5.64 263 °57.05 ®
Widowed ) 15 8.98 43 25.75 25 14.97 84 50.30
Single Y 10.94. 8 12.50 13 20.31 36 -56.25
Divorced/Separated 8  42.11 6 31.58 3. 15.79 2 10.53
. X2 = 11.64 / S'ig_ = <.01 °
Education: //
Less than 8th Grade 2 2.90 21 / 30.43 1 1.45 45 65.22
8 - 11th Grade 11 10.00 20/ 18.18 13 11.82 66 €0.00
High School- Graduate 26 12.68 43/ 20.98 22 10.73 114 55,61
Some College 24 17.65 23 16.91 11 8.09 78 57.35. o
College Graduate 16 17.98 1 21.35 12 13.48 42  47.19
Graduate Training 36  35.64 g8 17.82 8 7.92 39 38.6]
%2 = 26.59 Sig. = <.001
_Occupation: o g Py
Highest Professional 13 . 27.08 6 12.50 6 12.50 23 47.92
Lower Professional 40 26.14 29 18.95 12 7.84 72 47.06
‘Administrative Personnel 24 37.50 12 18.75 4 6.25 24 37.50
Clerical/Sales/Technician 10 10.53 ' 24 25.26 3 3.16 58  61.05 ’
Skilied Manual 9 10.47 14 16.28 11 12.79 52 60.47 @
Semi-?kil]ed/Operative 9 27.27 44  12.12 3 9.09 17 51.52 S
Unskilled 1 7.69 4 30.77 0 0.00: 8 61.54
Homemaker 9 4.23 51 23.94 22 10.33 137 61.%0
x% = 34.33 Sig. = <.001
. ‘@
aChi-square values are based on the collapsed categories as displayed
in Table 9. Percentages are based on comparison variable sub-category
totals. :
®
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Y
fulfillment projects.

The data in Table 16 were also analyzed by chi-square according to the
collapsed categories utilized earlier. Every comparison was significant at
the .05 Tevel or beyond. Certainly thgse findings should suggest several
subsequent research ideé;.

The fourth hypothesis suggested that no significant differences would
be found in the average number of ]éarning projects or hours spent in learning '
according to various demographic characteristics. As Table 17 and 18 show the
null hypothesis is supportgd a]mosf ﬁota]]y. There were no significant
differences in the number of hours spent by the population in a pursuit of .
learning. NHen the number of 1éérning projects was éxamined, three significant
_differences emerged: The two combined upper class groups carried out more
projects than the two combined lower groups; college graduates carried out
more projects than non-college éraduates; white collar workers carried out more
learning projects than did blue collar workers. ‘

Certainly the evidence available from this study shows that older adults
are very actively involved with learning. They are a busy group, with lots of
additional interests yet to be satisfied, but with several obstacles that may.
prevent their full participation in learning ehdeavors. Hopefully, this research

will provide assistance to those planning and administering educational programs

for the older person and stimulate some additional research.
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Table 17. T-test Comparison of Variods
Demographic Variables with the Numbér P
of Hours Spent Annually in Learnihg

Vi :
- p ‘
Comparison Variable No. in // Number of Hours b
Group / Mean St. Dev. ®
/ ’
V4
: 7/
Age /- |
55-64 o1 / 336.74  315.81 .
65 and Older 123 - 315.54 304.91 o
T value = 0.49 / Sig. = N.S.
Community: / e .
el .
Urban '*4 26 352.1 370.95 9.
Rural 88 285,10 303.68 .
B e
T value = 1.57 Sig. = N.S. > 1
Sex: , | ’ A
, - ®
Male 89 327.65 327.29 '
Female 125 322.35 296.68
T value = 1.12 Sig. = N.S.
Race: \ : e
/' White American S 185 . 333.52  320.40 :
’ Other 29 ‘ 267 .34 219.02 ‘
T value = 1.07 Sig. = N.S. ' [
Social Class:
Lower/Lower Middle 99 287 .21 314.00
Upper Middle/Upper 115 356.70 302.38 °
Tvalue = -1.64  Sig. = N.S.
Living Arrangement:
Institution/Other 27 255.85  145.30 : e
Apartment/Home/House 187 334.48 325.01
T value = -1.24 Sig. = N.S..
13 ‘

‘e

~I
A\
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17. (continued)

'Y

Comparison Variable No. in Number of Hours
Group Mean St. Dev.
Marital Status: ,
Married/Widowed 191 318.18 = 295.77
Not Married - 23 377 .48 407.23
T value = -0.87  Sig. = N.S.
Education:
College Graduate 48 366.73 298.73
Non-College Graduate 165 312.74 312.68
T value = 1.09 Sig. = N.S.
,’Occupation: ’
~ Blue Collar 15 307.23  342.26
White Collar 98 339.93 262.71
Tvalue = -0.77  Sig. = N.S.




Table 18.

Various Demographic Variables with
the Number of Annual Learning Projects
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T-test Comparison of

i
)

Number of Proje

'

Comparison Variable No. in ots
Group Mean St. Dev.
Age:
55-64 91 3.43 2.10
65 and Older 123 3.26 1.85
T value = 0.61 Sig. = N.S.
Comnunity:
Urban 126 3.44 2.01
Rural 88 - 3.17 1.87
T value = 1.02 Sig. = N.S.
Sex:
Male 89 3.19 1.94
Female 125 3.43 1.97
T value = -0.89 Sig. = N.S.
Race:
White American 185 - 3.29 2.04
Other 29 3.62 1.32
T value = -0:85 Sig. = N.S.
Social Class:
Lower/Lower Middle - 99 2.96 1.92
Upper Middle/Upper 115 B.65 1.94
|
Tvalue = -2.62  Sig. = .01
Living Arrangement:
~Institution/Other 27~ - 3.67 2.13
Apartment/Home/House 187 3.28 1.93
\ T value =

0.88 Sig. = N.S.

~ o

¢
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o ‘ Table 18. (continued)
Comparison Variable No. in Nunbér of Projects
Group Mean - St. Dev.
¢
Marital Status:
Married/Widowed 191 3.27 1.86
Not Married 23 2.87 2.62
d T value = -1.40 Sig. = N.S.
Education:
Coliege Graduate 48 4.00 2.13
Py , Non-College Graduate 165 3.15 1.87
T value = 2.51 Sig. = <.02
Occupation:
P .
® /Blue Collar 115 3.02 1.87
V White Collar 98 3.69 2.01
/ T value =-2.53  Sig. = <.02
®
o
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CHAPTER V
~ SUMMARY ,  CONCLUSIONS, AND IMPLICATIONS

AN

The purpose ¢f this research endeavor was to study, analyze, and describe one
segment of the adult popu]ation,'name1y the older Tearner. An attempt was made
to understand what older individuals are Tearning, how much they are learning,
and types of learning in which they would Tike to be involved in the coming years.
It is anticipated that the information uncovered will assist in the future im-
provement of educational opportunity and programming for the o1de; person, will
assist adult and Eontinuing educators in improving their own roles as facilitators

of Tearning, and will generate a variety of research and writing.

\

An Overview

The older person is the largest minority group jnithe UpitedVStates and growing
lgrger each year. Current research and writings have éuggested that fhis group
coufd use more educational opportunities in order to Tead more satisfying and
productive Tives; however, available data show that few older people are taﬂfng
advantage of the formal educational programs that are offered. The question that
must be asked is why the q1der adult Tearner does not become more involved with
adult and continuing education.

The problem of this study was to secure a better understanding of Tlearning .
interests, activities, and obstacles of the older adult. Utilizing an interview
in a field setting, data were collected from 256 Nebraskans; 55 years of age and
older. A fairly random sample was obtained, although the study population included
more minority group individuals, higher educated people, and more urban residents

than would be exwected in comparison to 1970 Census data.

\\ '7'
f
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The obstacies to learning selected most often were as follows: '"don't 1ike
to go'out at night," "not enough time," "cost," "home responsibi?ities,f and "job
responsibilities." The top five course selections as an indication of learning
interests included the following: "Stretching Your Retirement Dollar," "Tax Benefits
for Older Americans," "Outdodr Flora," "Medical Care in the Retirement Years," and
"Laws Affecting the Aged}" '

There was a statistically significant preference for instrumental forms of
learning as opposed to expressive forms. Demographic characteristics were examined
in éomparison to the instrumenta]/exp;essivé course choiqes. Significate differences
revealed that males, rural residents, minority group indiﬁidua]s, and married people
preferred instrumental type of courses more than their counterparts.

Learning activily was measured though a series of probing questions deve]oped‘
by Tough.! The average number of 1earnjng.pnojects_pen_personmeachfyear7wq;ﬁ3,3;
thé average number of hours in learning was 324.56. "Enjoyment" wa;\thé most popular
reason for undertaking the learning and the learner himself or herself most often
planned the activity. The subject matter area most projects were concentrated in
. was "self-fulfillmeni"; "books, pamphlets, and newspapers" were the most common
sing]e source of content and information.

‘ | The learning iﬁformation was also.compared with various demographic variables.
Upper-middlie and upper class individuals, college graduates, and white collar workers
were involved w%tp a significantly greater number of learning projects. However,
there were no sighificgnt d%fferences in terms of the number of total hours spent
each year in learning. Appendix C contains a tab]e,show‘ng'comparisons of the data

for this study with several other studies completed on Tearning projects.

70
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Recommendations

General Information

The primary obstéc]es to learning reported 15 this study have supported
those suggested by several authors.? Many of the frequently cited obstacles relate
to problems the elderly have in availing themselves of institutionally-sponsored
programs. Often there are fewer opgértunities, courses are not specifjca]]y de-
signed for the older person, and the elderly are simply unaware of educational
programs in formal settings.-

Recommendation No. 1: That educators find hew and non-traditional means for

making 1eérning opportunities more available to the older peréon.

Recommendation No. 2: That some of the top ranked obstacles in this study

and those noted in other writings be addressed in order that educational opportunities
can be ufi]ized by older persons as a meansrforvmore fulfilling lives.

Poor health, physical limitations, and psychological problems ére;a1so brev-
" alent obstacles to Tearning for'mény other people.? Interviewers of the older adults
were asked to note on the iﬁstrument any visible or mentioned disabling health
problems, such as blindness, learing limitations, psychological disorders, heart
tréub]e, or physical handicaps. Out of the 214 people, 13 (6%) were so identified
with an average of 2.77 learning projects each. This Tower average would indicate
that health-related obstacles do diminish learning aqtivity somewhat.

Recommendation No. 3: That health educators find means to make learning

opportunities more available to the older person with health problems.

The entire instrumental-vs-expressive notion suggests sevaral imp]icationsi
Older adults seem to be saying they would 1ike more instrumental learning op-_. ’
portunitiei,and they are actually carrying out more instirumental learning. An-

, other implication is that economic factors related to the life style of the older

/

/ 7
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person may be partially responsibie for the iearning choices. The fact that four
of the top five course selections were related to financial or legal matters
lends support to the notion that inflation, fixed incomes, and other economic
problems ar. creating new needs for instrumental knowledge and information.

Recommendation No. 4: That educators provide more instrumental Tearning

opportunities to the older person.

Recommendation No. 5: That better means for facilitating the older learner's

participation in instrumental learning be discovered and utilized.“

Recommendatiun No. 6: That the tables containing significant demographic

sub-group differences in the choice of instrumental courses be studied and the
information utilized in the planning of future educational programs.

Considerable learning activity is téking pTGce among the older population,
despite a variety of ogstac1es. Thus, the eviéence of this study should help break
down” even more some of the myths about the declining abilities and the inactivity
of the older ﬁersén. As was suggested in Chapter I, edycatioﬁ and learning can peir
ut}1ized to replace the Tost roles and activities that oﬁcur with age/and thereby

maintain morale, productivity, and a meaning in life.

Recommendation Mo. 7: That scholars continue to research in and write about

the potential and ability that are possible throughout 1ife so any believers in
the myths of older age can be helped to behave differently.
A]fhougn .1ere is much learning activity in. the over 54 age group, there
remain many now interesis unmet and’cha11enges éo be stimulated. Partial justification
for such a conclusion comes from the fact that 36 many course choices of all types
were made.

Recogmendition Ho. 8: That the information in Tabl2 & be u+ilized as a basis

for future progrem planning and for continued efforts in the assea. vt of needs.

g {,U
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Much interest and activity exists around the United States in estab]ishﬁng;

. \

. \

educational programs for the urban elderiy. "In a recent survey . . . th% greatest

interest was shown by pariicipating schools in developing programs for thé urbaﬁ
elderly."> However, we can't forget the rural and small town older perso? This

stuay shoucd cunsicarsble individual learning activity taking place in rura] areas

but not nearly as much in small towns Pernaps the various sub-groups o.[people -
in this study fuound to have been invoived with few;y’]earn1ng prejects than their

counterparts simply do not have the same accessibifity to learning opportun.t1es,

resources, and stimulation.

-

—

g
Recommendation No. 9: That educational 1gaders and institutions in jthe United

States renew their efforts to serve rural and small town older learners

Recommendation Mo. 10: That the ava11ab111ty of 1earn1ng opportun1ty to the

‘various demographic sub-groups shown in this study to have fewer Tearning projects
be examined and ana]yzgd for future program planning .purposes. |
The homemaker was shown in this study (see Table 13) and in»the‘Coo¥jcanAstudy6 .
to have relatively few learning projects compared to several other occup%tiona]
classificationz. The avai]abiiit& of time when maintaining aihome and 1{mited access
to educational resvurces no doubt accounts ?orvsome of the differences. JAt the
same time the humciuaner made m;ny course choices of things she would Tiké to do if
ther® were no liniting constraints.

Recommendztion flo. 11: That the educational profession study ways to make

learning opportunities more available to the older homemaker. :

Recommendation Hofzzbi That reasons for lower participation in actual learning

. activity by the oider homemaker be examined and analyzed to assist in future program

pianning. ;

81'
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N
There was considerab?é‘{earning activity of a self-fulfillment or personal
nature. HNearly tnréé*QGE?Eé}E\of all the reported Tearning projects were in the
self-fulfillment or persona1/fanﬁﬁy categories. In addition, a frequently cited )
—reason for undertaking a Tearning pr&ject was for pure enjoyment: Call it the '
1eishre society, chianging values, or the back to earth movement,‘people appear
to be entering a »tage of personal growth and sat1sfacL1on seeking.?
Recomriendation No. 13: That educationai program planners uti]ize the infor-

mation in fau?e 14 relative to subject matfer areas of actua] learning future -

JM-W’_‘—
P i

program dgveYOpment {Special attention should be given to facilitating learning
of a sgif—fu}fi}iment nature.)

%here was Tittle actual Tearning activity o credit‘néture or because of 55
some test or evamination. Other related studiec pave reportcd similay .1nd1ngs
(see Table 22 in Appendix €). '

Recommendation MNo. 14:  That educators de-emphasize credit progrlams, the use

of testing, and other elements of traditional schooling in the administratinn of

-future progrss--for the older learner. e - : -1 .

-

Recormendation YNo. 15: That educators help the older 1earner to accept and

be made awarc oF nore non=traditional 1earn1ng opportunities in order that negative

stereotypes atuut education can be d1m1n1shed : ®
Considarclle tc?evisipn watching was reparted to the interviewers. As a \
matter of fact v {rmence problem interviewers had vas deteraiaing what w}s actual ~
. ) « /
learping es op. s “o eriectoiament or recrcation.. One parenn M@y nave Watched ) ®
the "Haterg.tn® wrart i vure’y for entertdirmont reasons. in faor person may have \
. s . , /
been truly tpligh*ened, stimulated <o carry out additiora rnding znd study, and
even spiriicd Tnio ap schive TaveTveren® with som politics? cor v e, AL any rate, o
considarahie filevic tan viaitag 4y takine <lace arrgmo e ot oo o ip the State
' o
of Nebrec'. ‘
i o

. e
v T
1’ :
8 : i
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o . , \
" Recommendation No. 16: That all aspects of the television medium continuously

be studied and experimented with relative to the education of older adults.

| Perhaps the clearest nmpljc/t1on from th1s study is that educators must learn
how to remove their 1nst1tut1ona1 blinders and -recognize all of the learning go1ng
on and needed outs1de of the inctitutional structure. This will require educators

working in new roles, making \ea:ning opportunities‘availab1e in new settings,

‘and helping to make available more resources for learning.

Bgcomméndation No. 17: "That educators learn hbw to facilitate the use of
entire'communities and their many resources for 1earning.& ~
Ve

. . \
The Adult and Continuing Eddcator9

There are several findings from the data that have specific implications for
the adult and continuing educator. It 15 hoped this study and the ther available
or emerging data on learning projeets will be explored Tong and harZ. Roles will
need to change, the natu}e of adult education training programs pnobab1y will

require adjustment, and ways in which program teachers interact with the learners

will require examination and modification.

If a good deal of learning ie going on outside the institutiona]ﬁy—sponsored
program, how-can the adult educator successfu]]v intervene? Should there even be
an intervention? When should any interventions be undertaken? These are heavy
ph11osoph1ca1 and methodoligcal questaons that must be debated at nat1ona1 meetings

and in the field's publications.

<

Recommendation No. 181 That a d1alogue pertaining to the role of the adu]t

and conf1nu1ng educator with Tearning projects be initiated by national 1eaders in

§

‘Recommendation‘No. 19: That imp]icatiqns of the aboye discussjon for the
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training of adul: and continuing educator: be der%veé, discussed in the field's
publications, and exgerinentod witn in gpad g iVAiping pregrams across the country.
Several study Findiags roise even more suecific yuesiions: lHow can learning
projects be faci1itgted? How can projects be initicted? What kinds of resources
can bz develoved for use in learning projects? How can the self-directed learner
be made more efficient and the learning be accomp?ishedlmore effectively? Why
are so faw experts chosen for assistance or so 1it£1e programmed instruction used

in learning projects? The answers to fhese questions must come from future study.

Recommendation No. 20: That the alove suestions ba stimuli for future research,

discussion, thought, exparimentation, and writlng oy adult and continuing educators.

“ P2

s

Methodeloaical Considerations

There are 3 few methodoloaical imnlicatirr- s a result of this study. Certainly -
, ,
4
the probing iaterview technique has scue real cirangths that should be considered

. by educators. <At the same time, the yesizarchar uoaders if a1l hinds and amounts of

-

Tearning are uncoverable with thc interviowing technique as it now exists. Perhaps
follow-up visits aad otu=r Lechiqu s e reauired.

~

weommendation Ko, 2ir o Thaal 2duccinrs be trainad in the use of the probing

interview as a needs assessmond and roscurth oot }

b

Recommendation 9. 22: Thet gnel system for uncovering Tearning hy adults be

conLinuously duvelonsd, v fined, a2 v oovlas,

» c g . NP -
aadtoional Bo3narcs, eads

A study of this ravure would L2 quite dacouniede i1 P did aod atue Lirth

-

to some new quostions and idea- . ThesaTure, folloving are wrargd guastions for
<

otner raié;ruhurs Lo consid@r.  Somz of L quosiioas could se o ohend as
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hypotheses to be tested and others could be utilized as bases for exploratory studies.

1. What obstacles actually stop or prevent older learners from participating
in learning projects? Are such obstacles prevalant throughout the United
States or across various demographic sub-groupings?

2. Are offerings by educational institutions across the country mainly
; expressive in nature?

3. Will the findings on I-VS-E choices in comparison with demographic variables -
hold throughout the United States? \

4. What kind of needs are being fulfilled through the choice and carrying ‘
out of instrumental types of learning? '

\ 5. WiTl the findings on learning projects by older adults hoid throughout
., the United States? \
6. How can Tearning projects be initiated most effectively? \ <.

7. Can material resources be made more helpful and attractive to 1eérning
project initiators? \

i \
8. How could television be utilized jn Tearning projects? \

efforts of older adults?

. v
N

9. Could television be utilized moreiffectively in aiding the 1earnin§
10.  Why do divorced or separated peoplé spend more time on vocational/occupational
rearning projects? (That question is just an example of the type of
questions possible to raise in examining various of the comgarisons between

< Tearning project information and the demographic-variables. \

11. ’%hy do the number of learning projects diminish with age? Obstacles?
Availability? Interest? -
/ | -

12ﬁ/ Hoﬁ can the older hcmemaker be assisted with learning activity to have i
.. -amore satisfying 1ife? Should she? : ' -

13. How can the Tearning efforts of the self-directed learner be made .more
effective and efficient? : ; \

¥4.\\Ts poor health a factor in the amount of learning undertaken in a year? -

15. 2 311 town older learners throughout the United States undertake fewer
“~_learning activities than their big city counterparts? If yes, why?

16. How can the adult and continuing educator be more helpful within the
world of Tearning projects? '

o
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o anc]usion;

Older people can, want to, and ho iearn? It is hoped that this study provides
a 1ittle more evidence to dispell some of the negative stereotypes about the elderly
‘that have persisted over time. As d matter of fact, it is‘hoped that several
sééreotypes'are feeling some Toose and vibrating underpinnings. The minority bersoﬁ;
the Tess educated\individua1, the blue collar workers, and the lower class pers@n
in this study were all busily engaged in many hours of learning each year. \

In addition, the self-planner, independent Tlearner is very visible in Nebraska
as he or she is in other parts of the cbuntry.1° Much of that 1éarning is
instrumental in nature. ya

One final conclusion relates to the potential ofﬁéhe older persons themselves.
The immense Tearning involvement of the study popu]ation; their observed and reported
enthusiasm to assist with the research activdty, and their keen interest in the

fact that someone cared to know what ihey are do1ng made this research project most

reWarding.’ As the elderly are the fastest grOW1n6 m1nor1ty in the United States,

everything possible should be done to' serve them\better. Hopefully, the information _

uncovered through this study will help in the ﬁacilitation of better Tives for older

persons and a maximization of f//z existing p0tent1a1 [
i

P

I

An Invitation

_ No research effort and corresponding analysis endeavor should end with‘the

complétion of a report. It is hoped that interested readers will be stimulated to
) N\
make their own inquiries into the topic of the older adult and learning.. Questions,
. i
comments,/;uggestions, and challenges are welcome and sought.

e

Roger Hiemstra

105 Henzlik Hall
University of Nebrasha
Lincoln, Nebraska 6353




-80-

References. and Footnotes

1
Tough, op. cit.
2

X Several chapters in Grabowski and Mason, op. cit., Goodrow, op. cit., and
previous writings by Hiemstra, 1972, op. cit. discuss various obstacles. .

3

W. Dean Mason, "Aging and Lifelong Learning," Journal of Research and
Development in Education, 7, Summer, 1974, p. 73.

\\\ 4 : ‘

Because so many of the credit and non-credit Tearning opportunities offered
6y educational institutions are the more glamorous sounding expressive courses J
(art, travel, music, crafts, etc), the older person is often reluctant to take
‘or is unaware of instrumental courses. The Gerontology Center at the University
of Nebraska-Omahia recently attempted to offer and publicize a number of instrumental-
type activities. The activities haa very low participation rates and some had to
be cancelled. Perhaps, too, the titles often utilized have unappealing connotations.

. 5 : /
Mason, op. cit., p. 73. In addition, DeCrow, op. cit., p. 69, found that
more than 50% of the educational offerings took placé in urban or suburban areas.

o f
~8

'CoéTicéR;:SEl-cit.;ub} refer to Table 22 in Appendix C.

§ .
‘ .

7 - [P

The researcher recently tested this conclusion in his church. A mailed
quest.”naire was returned by 40 people, more than half of whom were over the age
of 50. Out of 184 Course choices made from a 1list of potential courses the churich
could sponsor, 65 (35.3%) were in personal growth or personal communication skill
building areas. However, the related courses represenfed only 24% of the total
1ist of courses. /

|
/

. 8 \___,__‘____,/—_— i

.+ . Arguments related to this recommendation have. been made elsewhere by the
author. See Roger Hiemstra, The Educative Community (Lincoln, Nebraska: Professional
Educators Publications, 1972), and "Community Ault Education in Lifelong Learning,"
Journal of Research and Devglapment in Education, 7, Summer, 1974, pp. 34-44.
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(Introduce yourself.' Say, I'm helping the Adult Equcation Department
of the University of Nebraska discover ways to serve better the
people of Nebraska. Our research is about hgople and the sorts of

" things they learn. We would also like to determine what are other
things they would 1like to learn about in the future. Are you or is
some person in the household 55 years of age or older?

' I'm interested in discovering your learning efforts in the past
year and your potentlial léarning rieeds so that the Adult Education
Department might be better prepared to help the people of Nebraska.)

What 1s your age?

P s ey ey Sty

Marital status?

How many years of formal education (P)

Other types of training or education (P)

Profession or occupation (P)

"Many things ston people from taking a course of study, learning a
skill, or following a toplc of interest. Which of the following do
.you feel are important in keeping you from learning what you want to
learn? I'll read them to you and you may select as many as you
would like by indicating yes or no.

CO3T

NOT ENOUGH TIME
HOME RESPORSIBILITIES «

JOB RESPONSIBILITIES
AMOUNT OF TIHE REQUIRED TO COMPLELZ A COURSE OR PROGRAIl
I'M TOO OLD IO BEGIN LEARNING

NO INFORMATION ABOUT WHERE I CAN GET UHAT I VANT
COURSES 1 WANT AREN'T SCHELULED WHEN I CAN ATTEND
STRICT ATTENDAICE REQUIREMENIS

LOW GRADES IN fHi PAST
. COURSES I WANT DON'T SEEM TO BE AVAILABLE

TOO MUCH RED TAPE IN GETTING ENROLLED

I DON'T HAVE ENOUGH ENERGY AND STAMINA

I DON'T ENJOY STUDYING -
COURSES OFTEN ARE NOT INTERESTING
NO TRANSPORTAIION AVAILABLE ) -
I'M TIRED OF SCHOOL AND CLASSROOMS

I DON'T MEET RSEQUIREMENTS TO BEGIN A PROGRAM .
NO WAY TO GET CREDIT FOR A DEGREE
DON'T KNOW WHAT I'D LIKZ TO LEARN
FRIENDS OR FAMILY DON!'T LIKw THE IDEA OF MY TAKILG CUURSES
DON'T.LIKE IO GO OUT AT NIGAHT .
MY HEALTH IS BAD

NO PLACE TO STUDY OR PRACTICE
NOT CONFTDENT OF MY ABILITY




QU

-83~

ID

[

Suppose you had an opportunity tomorrow to enroll in an adult

~education course that met: once a week for two hours for six

consecutive weeks, By this I mean that you had the time, the
finances, and thé- transportation to wherever the course would be
offered. 1In which of the follcwing courses might you Le interested
in enrolling. I will read them to you and you may select as many
as you have an interest in by indicating yes or no. :

ASTRONOMY: FROM MYTH TO SCIENCE
STRETCHING YOUR RETIREMENT DOLLAR )
THE ARCHAEOLOGY OF MEXICO
CONVERSATIONAL "SPANISH

FILMS AND PHOTOGRAPHY

MODERN RELIGIONS

THREE BLACK AUTHORS

GUTDOOR FLORA s
WILLS AND ESTATE PLANNING

NUTRITION AND THE AGING PROCESS
LEISURE ACTIVITIES FOR RETIREMENT YEARS
NATURE PHOTOGRAPHY

READING EFFICIENCY

NEW OPPORTUNITIZS IN RETIREMENT

THE HIGH COST' OF DYING

FINANCIAL ASPECT3 OF RETIREMENT COUNSELING
BASIC3 OF LIP READING

HEDICAL CARE I THE RETIREMENT YEARS
FUNDAMENTALS OF INVESTING

TOURISM AND YOUR TRAVEL DOLLAR

TAX BENEFITS FOR CLDER AMERICANS
MUSHROOIM HUNTING

ROCK COLLECTING

FOOT PROBLEMS AND CARE

ART AP RECIATION

THE NATURE OF PREJUDICE

BEGINNING PAINTING

LAYS AFFECTING THE AGED

INTRODUCTION TO CRAFTS

MUSIC APPRECIATION

MID-WESTERN BIRDS ’

PHYSICAL FITNESS WITH FUN

/

Are there any other courgé titles or topics that yot would 1like to
add?

. — ¢ i A 2

P 1V B
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Now I'm interested in listing the thinms you have tried to learn

" during the past year. When I say "“learn" 1 I don't Just mean learning

the sorts of things that people learn in schools and colleges. I
mean any sort of deliberate effort-at_all to learn something, or to
learn how to do something. Perhaps you tried to get some information
or knowledge -~ or to gain new skills or improve your old ones -- or
to increase your sensitivity or understanding or appreciation. Can
you think of any efforts like thls that you have made during the

past 12 months?

(P) Try to think back over all of the vast 12 months -- right back to
of last year. I am interested in any deliberate effort
you made to learn anything at all. Anything at all can be included,
regardless of whether it was easy or hard, big or 1little, important
or trivial, serious or fun, highbrow or lowbrow.

———

(P) It doesn't matter wnen your effort started, as long as you have
spent at least a few hours at it sometime since last _(month)

(P) Ve want to ~st as complete a list as possible, because we think
that people make far more attempts to learn than anyone realizes. We
can include any sort of information--Lnowledge--skill--or understandin
at all thalt you have tried to sgain -~ just as long as you spent at
least a few hours at it sometime during the past 12 months.

(P) Can you recall any other efforts to learn thalt were related to
your home or your family? Anything related to your hobbles or
recreation? Your job? Yowr responsiblilities in various organiza-
tions, or clubs, or in a church or synagogue, or on a committee, or
some other resmonsibilities? Anything related to some teaching,
writing, or research that you do outside of your joh?

(P) Going back over the past 12 months, can you recall any other

times that you tried to learn somqfning by reading a book? When you
read newspapers or magazines, do you read certain toples ord;éitions
because you want to remember the contcnt? Have you tried t¢ learn
anything elgse from booklets, pamphlets, * brochure::? From memos,
letters, instructions, ‘or plans? Fron te hinical or prafessional
literature? From material from a libreary? From workbopks or
programmed instruction? From an encyclopedia or other reference work?

——— -~

« 5

) ’, . E}J‘
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(F) Have you learncd anything at all from a medical doctor? From a
lawyer? From a counselor or theraplst? From a financial or tax
advisor? From a social worker? From a private teacher? From a

' Spaclialist or expert? .From individual private lessons?

(F} Have you learned anything from documentaries or courses on
television? From TV news or some other TV programs? From radio?.

In a theatre? Have you triled to learn from conversations? Or from
oskinz questions: that 1s, have there been any topics or areas that
vou have ftried to learn about from your friends or other people? Have
72 deliberately soucht to learn by seeking out stimulating indi- .
viduals? Have you tried to learn anything from your spouce or other | <
relatives? From a neighbor?

(P) Perhaps you have learned sometninez. in Some group or other? ror-

haps in some meeting or discussion group? From attending a.confer-

enck? From a retreat or weekend meeting? From an instituce or short
course or workshop? From a committee or staff meeting? From taking 9
a course? From attending evening classes, or lectures, or a speech?

From a correspondence course? From attending a club or sroup meeting?

(P) Perhans tape recordings or phonograph records or "a language lab"
helped you learn something during the past year? Have you learned in
a church or synazogue? In a college, univessity, or school? In some
community orsanization? In a comnany or factory or office? In a
government program? In an exhibition, museum, or art gallery? In
some vacation spat?

Now I have a list of some of the things people learn (sheet one). It

may remind you of other thines that you have tried to learn during /

the past 12 months, Take as long as you want to read each word, and ®
to think about whether you have tried to learn somethins similar.
(Give him or her the sheet, or read it aloud if necessary.)

N

e

Oy that glves us a fairly complete list, If you suddenly think of
s rthinr else you have learned, though, pleace tell me. o
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Now I want to find out a bit more about each of your efforts to
learn. Let's begin with the first one on the list. It was your
efforts to learn ___.___ - . Here is a sheet that will help us
learn more about your efforts and estimate the number of hours that
you spent at learning this, and the number of hours spent at planning
and’ preparing for that learning. (Hand him or her the second sheet.)

" (If possible, pin down and record Just what the learning segments
were. For example, you could ask, "How did you £0 about learning
this? How was it learned? What did you do? Was there anything
else you did to learn _____ ?"  Examples that you might record to
help understand the total effort are: Watched an expert, listened
to a record, read, vracticed, attended a meeting, etc., TIhis list of
activities is primarily for your benefit in helping the person esti-
mate his or her time aeccurately: we do not need the data for any
speclfic purpose other than it might help you later determine the
subject matter source. In other words, don't make any special effort
to get it or to record it carefully, but on the other hand don't
discard it either.) ‘ .

(Ask for a time estimate in total number of hours. If the number
of hours 1s below 14, check two criteria., First, "Within some six-
month period during the vpast year, did you spend at least five hours
at the learning itself--that is, at the : learning effort.m
Second, "Within some six-month period or shorter period during the
past year, did you svend at least seven hours altogether on the
learning effort?" If both criteria are met write yes and proceed; if
both are not met write no and move to the next learning project.)

(Ask them to select whether they have been active or not active.)

(Determine their reason for undertaking the project. Ask, "in any
of your efforts on the learning endeavor, was credlit any part of your
motivation?’ That 1s, did you hope to use any of your learning efforts
for academic credit--towards some degree, cértificate, diploma, or
grade achievement? (Pause) Was any of your learning directed toward
passing a test, examination, or course--or toward some license or a
driving test? (Pause) Or was it toward some requirement or exami-
nation or upgrading related to a job? (Pause) Or did you undertake
the learning activity for your own enjoyment or self-improvenent?
'NOTE: you will need to determine the primary reason.)

Now we are going to think ebout your learning effort and try to
decide who or what was the director or leader. That is, who decided
what you would learn--and how you would learn~--whenever you spent some
time trying to learn? Here 1s a sheet explaining what 1 mean (sheet
three). (If no one,resource was primarily (51.) responsible,
classify it as mixed. If he or she does not seem to understand, or
if you feel doubtful about the response, ask who the particular
director or leader was. If you anticipate diffienlty or if the
learner aska, say that we arc interested in who the leader was for
the past 12 months rather than eariier.) ’ -

(Finally, determine the major source of subject matter. That is,
what resource provided most of the content--z book, & pro ski in-
structor, a discussion group, a televicinn breadsast, ete.)

(Repeat for each learning project, recording the arpropriate data.)

That completes the interview. Thank you very mich for your time
and assistance. I think your efforts wili help to mak: edacation
more meaningful in the lives of many adults,

/,

H

Qo ) / . .
®tRic- | su/ o A
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How was it learned?

Number of hours?

(Criteria check )

} ‘
Not very active now

or Definitely active now

———— S——— —

Reason for project

Director of learning

Source of subject matter

Learning projeckt #( )

How was 1t learned?

4
Fumber of hours?

(Criteﬁa check : )

!
" Not very active now

or Definitely active now _

/ Beason ror project

A}

Source of subject matter

Learnins project “( )

How was it lea¥ned?

Number of hours? K(Criteria check- )
Not wvery active now or Definitely active now- ________.
Reason ‘for nroject

‘Directo? of learning :
Source of snbjéct mather

‘ Learnine pr;ject i)
How was it learned: :
Number of hours? (Criteria check )

Not wvery actlve now

AY

or Definitely active now N\

St L o ————— ——

Rezascn Tor prelect [

‘Director of learning

LY
O DJource of subject matter

RI

l} s 1 e e KR ey e - m————— v

IText Provided by ERIC N /
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Some thianzs that peopnle learn about

1. A sport or game; swimming; dancinrg; bridze |
2. Current events; public affsairs; politics; peacc: blography
3. Sewing; cooking; homemaking; -entertaining . l
4. Driving a car ‘ :
. Home repairs; woodworkinz:” hdme improvement project
decorating and furniture
A hobby or craft; collecting uuh1n5 photvography. |
Ralsing a child; discipline; ihfant care; child's education
8. Nature,'aﬁriculture: birds - |
9. HMathematics; statistics; arithmetic !
10. Speed reading; erfective wrig &3 public speaking: vocabulary.
literature
11l. Sclence; astronomy; man in spage
12. Health; physical fitness; postire; clothes« aDDearance
13, History, reography; travel; sone region, city, or nelghborhood
14, Personal finances; savingb. insurance; investing; purbhasing
sonething \
15. Psychology; effective relationshlns with people; groups.
leadership; social skills ‘ - ,
16. -Typing: data processing; mechanifal skill’ J
1l7. Sone personal problem; mental heiklth; an emotional problem;
; an 1llness or medical condition .
18, Various careers; choosing an occupatio findlng a job\
19. Gardening; landscaving |
20. Something related to a job or res onbibility or decislion
21, Muslcal instrument; singing; musi¢ appreciation
22. Professional or technical competernce; sales skills; how to
teach or supervise :
23. Some aspect of religion; ethics: philosophy; moral behavior
24, . Current changes in soclety: the fu ‘ure; problems in cities,
. pollution; sociology
25, . Relationship with the onposite sex;| manners; narriage; | .
relationships within the femily :
26, Art; painting; architecture; the opkra; movies: televgsion !'
27, Business management; econowics; bus hess
28. Sensory awareness; numan potentlial; |communication; undqrstanding
oneself; efficliency
29, New techniques; a new way of doing sowcthinp, an 1nnqvation
30. Spanish; French; some other 1anguaue

|
l
|

u

'
'

!




1. He need your best guess sbout the total amount of tinpe.
that you svent ‘at all aspects of this partlicular learning effort
during’ the vast 12 months. 4 ' i ) -

Please include the time you spent readihg -- iistening --

- observing -~ or learning in some other way -- if your main
purnose during that activity was to galn and regain‘éertain
knowledge or skill.. In other words, we will include all the
times durling which at least half of your total motivation was to
gain certain knowledge or skill, and to reta¥n it until at least
two days later. Ny A

In addition to the time you spent at: the actual learning
1tself, pléase include all the hours thaé/you spent, during the
past 12 months, at deciding about the Yearning, planning the
learnine, ahd vprevaring and arranziqy/for i1t. TIhis can include
any time svent at deciding whether Yo nroceed with the ;earning -
. deciding what to learn -- decidingyhow to learn -- deciding where
to get help -- seeking advice sbgut these decisions (from other
peovle or from printed materia/ﬁﬁ -~ traveling to some of the
learning activitles, such as meeting or practice session or
1l¥brary -- arranzing approprjate conditions for learning --
choosing the right book or gerson for the actual learning --
obtaining that book or reagning that person. '

Of course, you camnof remember eractly how many hours,.so—.-_
Just glve your best guess, ;If you wish, just éhcose the closest
number from the followiyg 1ist: . .-

—

1 3 6.10 20 40 70 100 140180 or more

I3
M

: “ / ,
2. Which of these following twé answers best describes this
particular learning effort at_the present time? .

(A) HOD VERY ACTIVE -- that i1s, you have drovped it or
completed it, or you have set 1t aside for a while (or you are
spvending much less time at it now than you were before)

.

' ’ or ‘
(B) DEFINITELY ACTIVE -- that is, you are definitely
continuine this learninz effort right now, and you .are spending

apbut as mich time as ever at it., -— . -
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Tbere are four different sorts of 1earning Efforts, according
® to who directs them. That 1s, a person's efforts to learn cgn be
classified according:to who.was responsible for®the day-to-day
- dlannina. He have ta lodok at who planned or.decided exactly what
nd _hcw the person should ‘learn at each session. For example; who .
: . decided what the person should read or hear, or what else» he or e .
. she should do:in order to learn? ' { ,

.. 1. "Group-planned learning ~ |\ ’

In some learning projects, you may decide to attend a group

and let the groun. (or its leader or instructor) declde what and

, how you learn during each gession. A group may be of any size,

@ > with a minimum of five persons. Examples might be lectures, study ‘-
groups, wprkshqps, small informal groups, or ¢conferences.

, 2. Onezto-one learninz .. . o
. rL i .‘ Lo , ////‘
.« _In some learning vrojects, the planning and deciding-of what™
] ; to.I*earn and in what order is handled by eone person,-who helps the
. learner. in a one-to-one situation. That is,-tiéve is one helper s

(o: instructor, teacher, expert, or riéﬁaj-and there 1s one learner.
hese two persons Interact wsualt¥ face-to~-face, although it could

e by telephorie or by conpcﬁi%ﬁdénce. Even if 2-4 learnérs were
ecelving 1nd1v1d;g;I%éﬁ’attention from one other person at the

o pane time, it would be 1nc1ude‘d here.. ’
o~ I . o :
3. Mdterial Resoiirce learning. "o ’
\ . 3 t “'“"N‘,NN N - .,
In these learning proj@@bsiwyhe major part of the detailed ’
-7 :Mrectyon on what to learn and wWnat,_td do at each session resides
o - In“serfe material resource, object, oF nonhuman resource. A
programmed instruction book, a set orf tape recordings, or a series
of TV programs are examples.. The learner follows the programs or
materials and- they tell ‘him or/hergwhat to do next. .
° ' L, Self-plsnned learning .
e, : 4

In other learning project/s, the learner him or herself retains
the major fesponsibility for ,the day-to-day planning and decision-
making. He may get ,advice from various people and use a variety of
materials and resouznces, but HRe retains the responsibility for
declding what activities to try next, what to read, and what skill

o or knowledge should be next in\the sequence. Instead of turning
the job of planning over to somgone else, he makes the day-to-day
decisions alone., ®

. .
t 4
i

SHEET THREE

14
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The Elderly and Learning Projects--Data Sheet . ;

. . . o . A » .
(A nine "9"‘a1ways’equals no response or answer)
Interview ID - (Print here) C1-3
{ . ’
Card Number b - ‘@
Comminity l=Lincoln 2=Rural- 3=O0ther 5 -
. . \ . v
Quadrant 1=I 2=II 3=III " " 4=IV  5=Other 6 .
Sex 1=Male <2=Female 7 L ‘
Race 1=Caucasian 2=Negroid 1 8 — y
J3=Mexican-American  4=Other 7
“Bocilal Class 1=Lower 2=Middle-Blue Collér .
3=Mlddle~White Collar 4=Upper ! .
N » , /
Living l=Apartment 2=Home 10 ., —
Arrangements 3=Institution  4=Other
Age” (actual) o 11-12 -
Marital Status l=Marrfed 2=Harried/Widowed 13 _ o
3=Single b=Divorced/Separated :
” v - ’ . < 2 . -
Years of Formal ‘l=Under 8th grade 2=8-11th grade; 14 —
‘Education - - 3=H.S. grad. U=3ome college .
o=college grad. 6=graduate training °
Other Training 1=Vocational/technical school, 15 .
2=0n the job training- 3=correspondence stdy
h=business school S5=other
Profession or 1l=Higher exec./major professional_i 16 o ®
Occupation 2=Business manager/lessor profes. . :
3=Administrative personnel iy
b=Clerical,sales, technicians |
5=Skilled manual employee :

.. 6=lMachine operator/semi-skilled . ’ .o :
7=Unskilled ) ®
8=Homemaker ° oy :

" 1. Obatacles to learning l=Yes 2=No
bosbm---:-~~-~-—---~«;~--§;--~-~--: --------- - 17 _— °
Not enough time:mwmmeemcomoma- e ————— 18 —

‘  Home responsibilities~~--4~-éé-—i-~-—7---~7--—' 19 — i
Job responsibilitides-mecmcm oo .. 20 _— ‘@
Amount of time reqfilred to complete program--- 21 -




Obstacles (continued) - 1=Yé§ 2=No"

It too old to begin learning-----wmeccecanos

No information about what I wantee-—emecceamaac

!
Courses aren't scheduled when I can attend—-- I.
-~

.

Strict attendarice requirements-—=---eeelicee—oos

3

Low grades 1ﬁ the past-—-w--ccmcavacaa. - -
Courses don't seem go be ava;;able, --------- ;-
Too much red tape. in gettinghinrolled ----- ———
i'&on't have enouéh energy and‘stamina -------
I don't'enjoy studying~=—-—=ecemsom el
Courses of ten are not interesting-=m--=mmmmm-
No transportation avallable---~- e ——— ———-
I'm tired of school anduc%éssrooms~é -------- -

I don't méet requirements‘to‘begln -----------

No way to get credit for a degreg—===—wmeme_-

“Don't know what I'd like to learn---=--==-u--

‘Don't like to go out at night---cemmmmmcaaaa .
My health is bad~--- T e e e e A

No place to study or practice--——-—mmmmmmecan.

Not confident of my ability-—-=--—mmcmec—ecec-

Course selection 1=Yes 2=No
Astronomy:  From myth to sclence—m—-we—meaewe.
Stretching your retirement dollar---ce-ve-ea--

The archaeology of MexilcO-———mccmmmmccccacae.

. N . .
Conversat%onal Spanishecwemrcm e e

Filmg and photographys= ~=mmmemmmomomc e c e

Modern religlons==—mwmeomacmcancmannn. e~

Three Black authorg wmeme emm o ce .-

22
23
2b

25
26

27

28
.29

30
31

32

33
34
35
36
37
38
39
Lo

]

L2

Ij;; 3

44
b5
46
Ly

———

-y
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Courses (continued) l1=Yes 2=No
OUtAOOr £LOFEBT=nrmmmmmmmmmmm o mm oo omee 49 —_— .i
Wills and ,est';ai:e p;l.anning--------:~----:----.-- 50 e 41
" Rutrition and the égiz{g process---;---j ------ 51 /Ai
Leisure activities for retirement years------ ' 52 - / .
Natire photography=--=-====mmm==mmmmmoooemma- 53 —
‘Reading efficlency----<s--—ommemmemoeoooooo- - s —_
New opportunities in retirement------=---e-o- 55 —_— 4.
Thé high:cost of AYinge---e-mc—mcmmoe e 56 —
Financilal aspects of retirement dounseling--- 57 . :
Basics of 11p reading--------mmewmeomccoceoe- | s8 — ¢
Medical care in the retirement years--------- 59 C— 3
Fundamentals of investing-x--=----==m=-eewea- 60 —
Tourlsm and your travel dollar--~---~—=-cee-- 61 - .
Tex benefits for older Americans----)-» -------- 62 —
Mushroom hunting=--=-------- B e — 63 —
Rock collectiﬁé ------------------------------ | 64 — @
* Foot problems and CAre---------—mmmmommm- ———- 65 _—
Art appreclatlon=—ms ool oo 66 .
The nature of prejudice--mm-momemccmcmmmomeee 67 — .'
Beginning painting---—eeemm oo o ,‘/ 68 -
Laws affecting the aged---w=ceocmmmmmmacan_ - 69 — :
Introduction to crafts---—----;----------.-----/,‘l 70 — *
Music appre‘ciation--—; ----------------------- 71 —
Hid-Hestern DIrds=m=w—mmommoom oo 72 —
Physical fitness with fun-—=——=-mooomcmcme_ B 73 . .'
\
, \ o
\ 1
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24

-

3. ' Learning projects information _ c
. . ‘ s, !
Number' of occupational, vocational projects 7h4-75
Number of personal, family projects « ° _76-77 -
‘Mumber of social, civic projects. 78 .
Numbef gf-leérning for,self;fulfillment projects 79-80 ___ —
Learning project #l: (Card two; 1-3,5-16 dup.) 4., 2
.a. Estimated number Qf,hours/ﬁroject 17-19 e
b. How active 1=not very active now ) 20 . T4
’ 2=definitely active now . “
‘ ¢, Primary reason l=credit 2=test,exan. 21 —
. 3=job  U4=enjoyment = S=mixed . .
d. Primary director l=group 2=one+to-one . 22 —
- of learning =naterlal resource :
ly=self~-planned learning S=mixed
e. Source of 1égroup,groﬁ§'instruct. 23 —
subject matter 2=friend,relstive, relghir
3=expert =bovoks, pamphlets,newspaper
S=programmed materials 6=TV,radlo,
recordings, casettes ’ :
7=displays, exhibits,mnuseuns,galleries
8=mixed =
#2 ‘ 1#3 #l, 1#5 #6 .
24-26 __ __ __131-33 __ _L _.|38-40 __ __ __ AfS-”? —_——— —i52-50

27 . _. 34 — b1 — Ly —— 55 —

28 . 35 — 42 - 49 — 56 —

29 — 36 — 43 e 50 — 57 —

30 e 37 — L 51 — 58 -

#7 8 #9 ’ F10(card 3) /11

59-61 __ __. __166-68 __ __ __\73-75 __ __ __ 17-19 . . Rh-26 __ _
62 — 69 —_— 76 T 20 __~—y 27 — '

63 70 - __ 77. 21 28

64 71 — | 78 — » 22 — 29 ——

65 72 __ 79 . 23 — .30
#l2 3T 7L RS R ‘
31-33 _ __ _.P38-b0 o _fU5-b7 15254 o 159-61 .

3 . ] sL hg 55 62 -, i

35 — b2 — 49 ——— 56 . 62 —

36 — b3 - 50 __- 57 s .

37 0 T hly o 51 — 58, | A .




MiscveHanebus Notes for Interviewers

£

£}
®
X

Do not interrupt the person’s 1ist of learning projects in order to

ask criterion questions unless it is clear that the person is far off the track.,
Whenevef there is a long p.suse,' though, you may want.to clarify the one or t;g!o , o
or three possible learning projects that have just been mentioned. Use all yts.ur
- 7 insight and ques.t;oﬁing skill in arder to understand just what the real focus ‘
was. Try to become precise about just what the person was tryiﬁg to‘learn. 1
Eépeciaﬂy if he selects o;1e of the m.eghods'or subjects from our Tists, try to .
get him or her to use his or her own phf'ase rather than ours. Record the desired
know]edgé and skill, the task or responsibility, the questionm or ]'nt,‘ere\st, or - @
whatever the focus was. 0 L ; .
o Do not quarrel with tshe person's decisions and data, but do soméﬁmes make
_one orl'ctwo attempts to check his understénding of the question or to clarify his( ‘;
— answer. Record for-»rhe‘ any doubt’_s’ you h‘ave about the responfses you get. ’
ﬁ Whenever the person menfjor;s some activity or some area of his life that
ycu think might h‘avé proc'l;u\:ed other learning projects, too, ask him about this ¢
possibility. C
@
Pe ‘ .
) o
| ”
T !
\ ®
« , 10 . °




-96- .
9 APPENDIX B ‘
< o ’
, H
. ‘ )
c ' a p '
e tr |
MISCELLANEOUS v
‘ : TABLES ' .
a . INSTRUMENTAL '
> \ 2 , AND
: ’ EXPRESSIVE * *‘
. PREFERENCES




e ‘ °

. “Table 19. Crossbreak Comparisons of Various
Demographic Variables with Instrumental
" or Expressive Learning Projects®

1
Comparison Variable ; ) Instrumental EXpressive’ .. Totals |
g b No & - No. . % 1
Age: : .
ge | o ; , .1
55-64 . - - 54 73.0 20 . 27.0 74
65 and Older - 62 60:2 41 39.8 103
! - . - - ‘N
/ 4 ,
Totals 116 ' 61 - 177 ’
¥ "‘. ! . ‘ .
x2'= 2.57 Sig. = N.S. ) |
3 - ’ . QA -
S.eX: N ' . A\
- N
Female . 59 59.0 . " ., 47 41.0 100, \
Male 57 740 -+ 20 2.0 - 77 \0
Totals , 116 . D6 . | 177 \
T2 = 3.71 Sig. = <.05 . \
Location: < . ._ ‘ J ' o
Urban = , 60" 59.4- 41  40.6 101
Rural .. .56 73.7 - 20 2;{.3 _16 .
A »Totals 116 61 -~ . .
. ‘ x2 = 3.31 . Sig. = '<.05 | | g
. . "o . - . -/
Occupation: - ‘
> .
Blue Collar . 53 66.3 27 . 33.8 80 ‘
White Collar i 63 65.6 33 - 34.4 96 ¢
: . ’ -
) Totals 116 ! 60 176
x2 = .01 © Sig. = N.S.. . -
Education: ' ' o ) 'f o
.+ - College Graduate 23 ° 57.5 17 425 40 P
Yo Less than .College Grad. 33 © 68.4. 43 31.6 136
- Totals ' 116 60 176 o
2

n
—
—
oo
w
o

(=]
.

n
=
w

~

X
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. Table 19. (continued)

T ; - -
Comparison Variable * Instrumental Expressive . . Totals
‘ ' - No. . 4% No. % .
Race: , ‘
. | . .
White American 100, 65.4 53 34.6 153
_Other 16 66.7 8 33.3 24 o
Totals 16 . . 61 : 176
X2 = .01 ~ sigo=N.S.
Marital Status: " ) ' -
; ! ) -
’ Married 88 ‘73?9 31 - 26.1 119
Not Married _ » 28 48.3 30 51,77 58
Totais 116 61 / 177

x2 = 1027 Sig. = <.005. i

a & .

, “Instrumental projects preference was determined to be when a person had
carried out more instrumental projegts than expressive,projgects (vice
versa for expressive preference). In addition, 79 individuals had an
equal number of instrumental and expressive learning projects and were
not included-in this table. There were two instances of nan-response.

% N .
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Table 20. Crossbreak Comparisonssof Various . .*
. Demographic Variables with A1l Instrumental : ’
- . or Expressive Learning Preferences [
Compari’son\\/a?iab]e Instrumental (I)' Expressive (E) I = f° _ Totals
TE o, R No. ' % No. % No.o % o
— N :
* :
Location: N
Urban , 82 . 56.6 49 33.8 14 9.7 145
Rural/Non-Town 22 . 57.9 7 18.4 9 23.7 38 ®
Rural/Small Town : 5 74.0 12 6.4+ .7 9.6 713
- = X LN ~
2= 14,56 .= <. N
. X 14.56 \ Sig <.01 | ®
Sex ‘ ¢
Ma]g' 75 71.4 20 . _ 19.0 10 9.5 105
Female _— 83 * 55,0 48 31.8 20 13.2 151,
. Totals 158 . " . 68 30 ° . 256 @
’ - ¥ 1 . .
x% ="7.24 Sig. = <.05 &
Race: A ’ . :
White American’ 133 " 58.6 66 291 28 12.3 227 @
Other 25 ¢ 86.2 2 6.9 2 6.9 29
& \ - Totals 158 68 30 ° 256
- 2z @0, =
. X< =.8.68 Sig N.S P
. Social Class: o ' . :
. Upper - 6 37.5 8" 50.0 2 12.5 16
. Upper Middle [ 69 63.3 . 32 29.4 8 7.3 109
Lower Middle 77 66.4 23 . 19.8 16 13.8 116 ®
Lower . _6 40.0 -5 33.3 7 4 2617 15
Totals 158 68 30 - 256
'  x2=14.07 $ig. = <.05
‘ e
a : : :
In thirty cases the number of instrumental choices equaled the number of expressive
choices.. !
o

10u
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- Tat;Lé 20. (continued)f‘ '
® . . N a a
R Comparison Variable “Anstrumental (I) p Expressive (E) I1=E Totals
R o, g TNo. ] No. %
,-F:; ——T < 5 :
Living Arrangement.: " - v - e i
‘ « = R P ’
Apartment 22 68.8 8 25.0 2 6.3 32
Home/House - 121 62.7 .48 24.9 24 12.4 193 °
® Institution 10 . 45,5 .. 4 40.9 3 13.6 22
Other 5 55.6 3 33.3 NN 9
° ' \ Totals 158 68 . 30 256
¢ ) ¢ ’ = 4.35 Sig. = N.S ,
Age: ’/ 5 ’ -
® 5564 - 67 . 67.7 24 242 8 8.1 89
65 and Older 91 . 58.0 7 44 28.0 -~ 22 14.0 157
Totals 158 - | - 68 D30 256
3.08  sig. = N.5.
o . < ' L
Marital Status: . _ . .. "
Married ‘ 107 -+ +66.0 5 21.6° 20 -12.3 162
Widowed_ . ., . 138 { . 58.5 19 29.2- 8 12.3 .65
Single > | 8 ©38.1 11 5208 ,: 2 9.5 - 21
o D1vorced/Separated * 5 . 62.5 - 3 375, "0 .0.0 . _8
: Totals 158 ' 68 S e0tt - Ts6
N~ P _ .
’ ol ‘ \ 10.90 Sig. = N.S
® ‘Fducation: : o
A Yy s Il
Upder 8th Grade 18 75.0 2 8.3 4 16.7 24
8-11th Grade 38 61.3 13 21.0 11177 62
H.S. Graduate 53 64.6 21 25.6 8 9.8 82
e  Some College 20 54,1 14 37.8° 3 8.1 37
College Graduate 14 56.0 10 40.0 1 4.0 25
y « Graduate Training 14 56.0 8 3a.C 3 12.0 25
| b=
Totals 157 .68 w 30 255
/ \ .
= 13.26 . Sig. = N.S.
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Tab]e. 20. ('cblntimued)

Ay

Comparison Variable Instrument# Expresqwe (E) I = Ea Totals = @
‘ : No? .~J° _ % No. % Co
= ‘ = — _
Occupation: L. T
‘ ) =
Higher Mutwe/ 4 - ®
Professional . 8 72.7 1 9.1 2 18.2 11 -
Lower Executive/ " ' : - o )
Professional 30 . 65.2 - 1% 28.3 “3 . 6.5 46,
Administrative Personnel 10 62.5 5 3.3 1 6.3 - 16
Clerical, Sales, Technicians 24 61.5 13 —33.3 2 5.1 39
Skilled Marluai Employees 28 - 68.3 © 11, 6.8 2,49 4, @
Machpe Operator/ e : - -
.~ Semi-Skilled L 1 68.8 1 - 6.3 . 4 25.0 f 16 °
Unskilled } 5 6255 1 t12.57 2 25.0 8¢ .
Homemaker ' - °o . 41. 526 23 20.5 14, 17.9 / 78
" Totals | 157 ; 6 . %0 s o

A : SRR Tab]e 21..  T-kest: Compamsons of Various.
c, o Demograpmc Variables with,the Number-of . .
Instrumental and ‘Expressive Learhing Projects o . ‘

3 R »

7 . :
CompaHsorAr,sVarjable 7 No. i ‘Instrumental ' “Expressive o
Group™ . ° HMean . ot."Dev. Mean - .St. Dev:

- Age: ' . . . ’ _
55-64 C101 - 2.0 . “1.76 ¥ .03 . 121 - . @
. 65 and Older 155 1.38 1.3 - 1.8 1.2

Tvalug =3.29 T value = -.30
@ Sig. = %.01 Sig. = N.S.

Ferale ‘ 105 ° 1.8 1.45 1.23 1.30 o
Male | . 151 14 1.66 82 - 10— ——

£ : T value = -.85 T value = 2.69
: Sig. = N.S. . Sig. = <.01
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Table 21._ (continued)
a. "o
® .
' Lomparison Variable " No. i . Instrumental Expressive ™
‘ Group® = Mean St. Dev. Mean  St. Dev.
R * / "
® Location:’ 0 |
Urban - ) 145 1.64 1.8 .21 1028
‘Rural 1M . 7 1.65 1.49 .86 1.10
§ .o T'value = -.85 T value = 2.69
ii ' Sig. = N.S. Sig. = <.02
Lft‘ " Occupation: ‘ . ‘ J '
. V’//, b \" -
Blue Collar 142 1.46 1.38 . .96 1.18
. _White Collar . 113 1.88 1.71 1.16 1.29
[ : .. . .
: T value = -2.17 T value = -1.24 =
Sig. = <.04 -~ Sig. = N.S.
. Living Arrangement: \ '
[ Apartment/House/Homg 225 T .67 c‘; 1.56 1.02 1.22
‘ Institution/Other 31 . + 1.48 L4 1.35 °1.33 >
, T valde = 0.67 _ T yalue = 21.38,
Sig. ‘= N.S. Sig. = N.S. 7 >
® Education: ‘ ' e
.. ." College Graduate . - 50 214 . 1.83 1.44 1.22
‘ Less ‘than College Grad. 205 1.53 1.44 .96 1.23
oy ¥ : . R
. . . T-valde,= 2.53 T value =,2.49
® Sig. = <.02 Sig. = <.02
Race: ‘ '
White 'American 227 1.56 1.56 1.03 " 1.24
® Other N 29 2.31 1.23 - 1.28 /1.22~
. ‘ T vahge = -3.00 T value = -1.02
Sig) = <.01 Sig. = N.S.
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) Table 21. (continued) o A
. ,// \.» . _ ) . . . " : ¢ ‘ i
N S~ N o :
/ ] . ’ - . \ !
Comparison Variable ' |  No. ip Instrumental Expressive- . j
S . Group® Mean St.Dev. Mean St.Dev. . ..
Marital S_fatu_s_: h o * ’ ‘
’ . s . . - - . . o
Married - 162, . 1.86 1.63 .95 1.15 .
Not ‘Married 94¢ - 1.27 1.29 = 1.24. 1.87
. / Y. . \.
; s T value'= 3,04, T value —/-17;76 ~ )
pd . Sig. = <.01 ‘Sig. .= Sa g . >
Social Cla’ssz/ } '
\ . %
.Upper/Upper Middle ‘' 125 1.86 1.55 1132 - 1.31 0.
Lower/f_ower Middle 131 1.44 - 1.51 ! 80 .1,
1 .
T value = 2.16 T value = 3.46
-Sig. = <.02 *Sig. = <.001 ]
= ' ; 1 — @
a : SR
“The numbers of cases is the total sample without any removal of cases vnth T
missing information. o y
A . ' ¢
Sy N ‘ S
‘b | . Y
¢ Homemakers were included in the blue collar classification. '
c: A Tt ‘
y Single respondents were never married,\\“- widowed, divorced, or separated. ' o
i @
y ' L
P i (
;/ - o
o
/ L
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L g Table 22. A Comparison of Summary Data
‘ . from Six Research Studies on Learning Projects®
Data Description Tough noodﬁnwm - Johns McCatty Aomskm Older Adults
i (N=66) (N=4 w ~(N=39) (N=54) (N=40) (H=214)

Number of Learning Projects: - -

o fﬁl“vnlll»!\ 0

Mean 8.3 4.2 8.4 11.1 4.8 . 3.3
- Median . 8.0 4.4 8.8 10.3 4.8 T 30

Range 0-2 1-9 1-22 2-31 1-12° 1-9
Percent of Participation: 98% 100% 100% 100% 100% . 83.5%
Number Oﬁ\nocxm" X

Mean / . 8i6 244 1046 1244 430 25

Median 687 160 558 1058 376 237 . &

Range 5 0-250.9 24-1012 31-6165 157-4233 20-1324 12~2300 - —

a./‘.,u. AR . ! o

Current Status of Projects: .

Active . 66% 67% 75% N.A. N.A. 75%

Inactive/Completed , 34% 33% 25% - N.A. _-NA T »~ 25% .
Learning\for Credit: - L . ’ ’
. Credit N N P 1% 5% 1% 7% 4y

Non-credit ) 99% 99% 95% 99% 93% 96% :
Planner Type: L \ o - . . :

Self-planned 4 4, 68% 66% 56% 76% . 75% ) 559

Group planned 12% 16% 16%" 1% % . 20%

One-to-one. 8% 13% 9% 7% 6% ©10%

Resource planned " 3% 5% 192 1% 4% 4%

Mi xed 9% - - 5% 3% 104 o

. : : . O
- ‘l )

Aruitoxt provided by Eic:
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