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THE CAREER INTERN PROGRAM:
FARLE PRELIMINARY RESULTS OF. AN EXPERIMENT IN CAREER EDUCATION

o VOLUME 1

~t

.This report was prepared for the Opportunities Industrialization
Centers of America, Inc., which designed and eperates the Career
Intern Program, supported by funds from the National Institute of
Education under contract number NE-C-00-3-0122. The evaluation

: of the program and the writing of this report was performed by:

R1chard A. Gibboney Assoclates, Inc.
¢ 8117 01d York Road .
Elkins Park, Pennsylvan1a 19117
under a sub-contract awarded by the 0pportun1t1es Industrializa-
tion Centers of America, Int.

The vtewp01nt8 and conclusions refZected in this report are golely
those of the authors. They do not repregent the views of the Na-
tional Institute of Educatzon. .
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FOREWARD

In the late fifties, James B. Conant referred to the unsolved prob-

lems of urban youth as "sociar\dynamlte." Today, in spite of bil-

lions of dollars invested 1n our inner cities and educational efforts,

y riot ‘of the sixties is .
moTe iTmiTent THAn evVer.  ANONE ycungpeoptt—the—iwei-nf—vm-}m——————‘
crime,'addiction, alcoholism, and gang activity has never been
higher. The social and‘economic costs are be1ng felt by every
‘citizen; those of us whose roots aré in the imher city. feel the
immeasurable waste in our failure to reach our most precious re-
sources, our children.

This book is a pre11m1nary report of how OIC has begun to de fuse
the dynamite by working with the basic needs and problems that face
urban youth. We help thém find a way out through goal setting, self-
motivation, and sincere interest. We are realistic, hardnosed, and
understanding. , .

We work with high school kids who haven't made it in regular schools.

Some are hostile; others are quiet; most see little hope of getting.

an education and a good job. The exciting and hopeful fact reflected

in this report is that we are reaching them--some kids have turned

the psychological corner. They became interested in our program;

they found that others cared; and they begs? to act more responsibly

toward themselves and others. '

We have had many failures, too, and this book describes both our ups

and our downs. But we are on the way to finding out how to help —
people study and work and feel better about themselves. That-is— .

what we want for more youth, and we are commit tU“HEI;é something

about it now.

Elton Jolly

National Executive Director
Opportunities Industrialization
Centers of America, Inc.
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PREFACE
.‘ -

This-monograﬁh tells about the efforts of the Reverend Dr. Leon H.
Sullivan, Chairman of the Board of the Opportunities Industrializa-
tion Centers of America, Inc, (0ICs/A), and his staff to help Black

urbanyouthget a basic -educatiorni and go on to further training or

a paying job Through the Lareer Intern. Program.. The loczle is the
inner city, The students, for the most part, are those who have

dropped out of high school or who are very likely to drop out be-
cause of poor attendance and failing grades.

The Career Intern Program was initiated by OICs/A with support for
development and evaluation from the U. S. Office of Education and,

later, from the National Institute of Education. The development

effort reported here, in addition to dealing with an important edu-
cational problem, attempts to link systematic evaluation to program ’
development. This linkage may offer a promising way to move beyond (/
sporadic development efforts by providing a firm base from which to
assess program strengths and weéEnesses.’

For their assistance in helping us complete the work which has culmi-
nated in this report, we gratefully acknowledge the following people:

- Mr: . Benjamin Lattimore, Program Manager, OICs/A, who provided man-

agement support for the development and evaluation efforts; Dr. Corinne
Rieder, Associate Director for the Education and Work Group, National
Institute of Education,- for her .initial interest in the support of

the Career Intern Program; Dr. Lois-ellin Datta, Chief of Planning,
Research, and Evaluation, National Instityte of Education, for her
g¢ritical review of the manuscript; and Mr. Albert D. Cunningham, Jr.,
Project Officer, National Institute of Education, for his efforts in
coordinating the project and facilitating communication at critical
junctures, ‘ ,

Dr. Michael Scriven, University of California, Berkeley, was most
helpful in our efforts to develop a rigorous evaluation design which
did not sacrifice the prdctical needs of the program staff and policy-
makers for certain kinds of evaluative data. .

The people on our staff deserve special thanks for their contribu-
tion in data collection and analysis and for writing early drafts
of certain sections of the manuscript: Mr. James Weiler, Director
of Research, Ms. Angelika Melien and Ms. Elaine Simon, Evaluation
Specialists. Ms, Cynthia Martin and Ms. Virginia Murphy deserve
special thanks for their work in typing and editing the manuscript.
In addition, we would like to thank Ms. Karen Ackoff for her cover
design. ’
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The first autHor also wishes to thank former Dean Neal Gross and
Acting Dean William B. Castetter, Graduate School of Education,
University of Pennsylvania, for granting him academic leave to con- )

tinue work on this project.
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EXECUTIVE.- SUMMARY N

”

This report describes the first year of development and present op-
eration of the Career Intern Program (CIP), a component of the Urban
Career Education Center, which is an alternativé schodl for high

school dropouts and potential dnopouts,__Ihe;purpose_o£_the_progzam,___========

~operated by the Upportunitiés Industrializatiof, Ce Americ

__under_-a contract from the National Institute of Education, is to

provide opportunities for students having difficulty in the public
schools to achieve their career aspirations through a combination
of career and academic learning experiences.

PROGRAM OPERATIONS

The program begins with ten weeks of intensive orientation, counsel-
ing, and career investigation. The Career Counseling Seminar, con-
ducted by teacher/counselor/career-developer teams, is intended to
help young people learn how they can succeed in school and what this
medns for their future life and career aspirationms.

The $econd phase, Iasting from 11 weeks to four semesters, features
individualized instruction in basic academic subjects, a system

adapted to the irregular attendance and life crises these students
often face. Career-oriented subject matter is integrated with aca-

demic subjects; and career exploration and Hands-On experiences high- :

light this phase. In addition, counseling support is continued.

DISADVANTAGES AND ADVANTAGES OF CIP
DURING THE FIRST DEVELOPMENT PERIOD

Disadvantages have included: .An informality that has sometimes en-.
couraged world-wise interns to pit staff from different specialities
against each other so interns are able to avoid responsibilities;
conflicting standards among teachers and counselors for awarding
academlc credit which has been confusing to students; and the great
effort required to retrain the school's staff to function in a con-
text so markedly dlfferent from the schools with which they are
familiar.

,

These disadVantages, observed during the first eight-month develop-
mental period of a multi-year effort, are being corrected in present
operations.
Advantages have included: A pef§bnalized school atmosphere the in-
terns like, <din contrast to the large, impersonal urban schools; the

€
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ability to help many students feel accepted in school for the first e
time in their careers; and the ability to respond quickly to crises’
or to alter the program as experience suggests,

-

WHAT INTERNS WERE LIKE BEFORE THEY ENTERED-CIP D

’haIf“hzﬂ‘drﬁppéa_ﬁﬁf“TﬁﬁIﬁﬂﬁr'tﬁ?tﬁ'“”fhers were“BQut two full years ]

behind their age-mates in academic credit and four years behind most
students in the United States in reading and mathematics achievement,
They saw themselves as failing in school because they were poor stu-
dents and academically incompetent.

On the other hand, before entering CIP, interns showed on a non-

. verbal test of reasoning ability average levels of ability to learn;
thelr self-esteem was high, and they saw themselves as people who \
liked and were liked by others. They repdrted their relationships «
with théir families as marked by love and mutual respect. “

"With regard to career development, most students entered with a ca-
reer choice already made (more so for men than for women, who had
less frequently decided), had engaged in average levels of career
exploration and planning, but had little factual knowledge about
careers. Addltlonallyk‘whlle students were oriented toward voca-
tional and technical areas, their parents hoped they would enter
professional careers requiring advanced education.

) o T

WHAT THE INTERNS LEARNED

During the first ten weeks (all the data available for this initial
report), students continued to have a strong sense of self-worth,
continued to feel liked by others, and continued to report good
family relationships. Qualitatively, parents felt relieved and
pleased with their child's academic commitment, and this sense of
movement and direction is seen as strengthening parent/child
relationships,

During the first ten weeks, the interns' academic self-image did
turn around. Interns who reported before entry that they were
failures academically now saw themselves as people who had not
achieved before but could now, believing they could attain their
high school diploma and acquire the skills and abilities they would
need for a career.

During thé‘flrst ten weeks, 1nterns' skills in career planning, which
were 1n1t1a11y about average relative to youth of their age, climbed

even hlgher. .
¢
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. During the first ten weeks, interviews and observations showed in-
terns had substantial and accurate information about the careers
they had selected for investigation and were on their way to setting
a direction for themselves based on this information.

 —— A follow-up study of graduates from an earlier version of the program
showed employment rates at an acceptable level during a time of
. L ons

While these findings are encouraging, the next report, based on the .
now-stabilized program and on data collected prior to student entry
into the program, at the end of Phase I and Phase II, and at estab-
lished follow-up points, should give fuller information on the effects
of CIP on participating interns.

WHAT HAS BEEN LEARNED ABOUT THE PROCESS OF PROGRAM DEVELOPMENT

’

to be tried out, and these plans should be changed on
the basis of experience guided by the program's basic

purposes.

o The process of change or development takes time: the
- sooner this is recognized by program staff, the better.

o Everyone concerned with the program should be oriented
to its objectives at, the earliest possible opportunity,
to the extent that ‘program administrators can assure
themselves that others fully understand the implications
of the objectives.

o If most program people strongly disagree with one or
more objectives, these should be reconsidered and per-
haps éliminated or restated.

‘ ‘ o Program staff must carefully think through the respon-
{ sibilities of each of the specialized roles within a

program; these roles should be communicated to all in-

volved with the program at the earliest possible time.

o Alternative ways of behaving should be carefully de-
scribed to all program personnel, most of whom will be
unfamiliar with program operations and philosophy,
particularly in an experimental program

o Program participants should assure themselves that
such behavior is consistent with the intent of the

progtam. ’ .

0 °~ Written program plans should be viewed as tentative ideas ‘




o These alternatives should be provided, at least tenta-
t1ve1y, before the program begins to operate and should
be caréfully explained to all participants.

o If an alternative school offers a learning opportunity

for ‘their children, parents will support' it, even though

) ° . an evaluation of changes in student attitude and achieve-

e ment is an=axplicx;:pax::nf_thezschaalns_ef?nrf .

. viii
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¢ INTRODUCTION ) W .

« This fepSrt is written for the educator or school board member
interested in.reading an account of a program combining basic and
career éducation for high ‘school youth who are not succeeding in
regular schools. Since the intendéd audience for this monograph is

“more concerned with curriculum qnd policy decisions than with the
: technical aspect of evaluation, the authors have emphasized topics
appropriate to this concern utilizing evaluation-based data in their
treatment of the topics. Technical aspects of the’ evaluation design,
’ a description of the instruments used, and a;discussion of the¢ data
analysis procedures are fully covered ‘in a separate technical appen-
dix (Volume II of this.report), wHich provides, as well, information
about program costs. Researchers or others may find this material
of interest if they pant more information on the instruments used
or ‘wish to study the array of basic data in depth. Nonetheless,
reading this report will be easier if the reader‘ understands some-
thing aboutgits context in time and the general cutline of the evalu-
ation design on which all data summarized in the report are based.

TIME SUMMARY FOR THE DEVELOPMENT AND EVALUATION
OF THE CAREER INTERN PROGRAM (CIP)

- Although the Career Intern Program was begun in the fall of 1972,
the systematic linking of program developmerit and evaluation began
with support from the National Institute of Education in December
1973. As work progressed and tentative conclusions were reached on
the time required to develop CIP and rigorously evaluate its results}‘*’
time blocks were created, each with a major focus. This report is

! based on data collected during the first of the time blocks listed
below. :

December 1973 - August 1974: Program development
work continued; evaluation to facilitate program
development (formative evaluation) and to make a
preliminary assessment of major program results
(summative evaluation) begun.’

September 1974 ﬁ'%ebruary 1975: 5§rogram_to be-
fully developed; evaluation used*o facilitate the
- ” "£it" between the program as designed and imple-
mented and the reaction of interns and staff to
the program. .

March 1975 - February 1976: Program developed and: ’

implemented; evaluation to assess major results, ».
\\\to provide data to staff on the quality of their.

implementation efforts, and to-document how the

program was implemented.

-1-
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The 1ogi€cof the development-evaluation effort .is that of working
deliberately ovér time to adapt a '"paper design" to the practical
requirements of students, staff, employers, and post-high school.
education or training institutions. *This first report on the
~ development of CIP should be of interest to educators because it
deals candidly with the difficulties and opportunities involved
in trying to do something better for students with a history of
failure in urban schools:

i <

A final re\:ort on the ‘ldevelopment and evaluation of CIP is .
scheduled for publigation in the spring of 1976 after the fully-
developed ’rogram has been in operation for one calendar year.

[} .

1
OVERVIEW OF THE EVALUATION DESIGN

An evaluation procedure was developed, using a lottery process
to determine which students were to be admitted to the program
and which ones were not. The lottery process controls for the
possible bias which might be present if students who volunteered
for the program were compared with students who did not. The .
students chosen by lottery %o enter the Career Intern Program
constituted the experimental group; those not/admitted, the
control group. /

The lottery was held for applicants who had completed interviews,
taken, achievement and attitude tests, and otherwise completed
the required pre-enrollment procedures. No ‘applicant knew whether
she or he would be ini the experimental or control group at the
time the entry-level data were collected. Applicants who did not
' complete-the pre-enrollment procedures were 'not included in the
lottery. The experimental nature of the program and the yuse of . _
the lottery were carefully explained to all applicants and their_,
parents'during the pre-enrollment process.
) R . t
Students were enrolled (and control groups formed) at two times
during the period covered in this report: January 1974 and June
1974 (CIP operated for a summer semester), Most of these students
(called "interns" by the,program) did not complete the program by
August 31, 1974, except'thge of senior status who needeéd two or
three credits to meet Philadelphia requirements for a diploma.

Follow-up studies were completed on as many interns as possible
who had completed the program prior to December 1973. These stud-
ies were conducted tq elicit some data on what graduates did after
leaving CIP with respect to jobs held and post-ligh school voca-
tional or general educational training pursued. The groups from
whom data were collected are clearly identified in the report
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along with other relevant descriptive information.

‘< One’ other facet of the evaluation needs to be explained--the

.
’

M

problem‘of the changing sample size (i.e., number of students from’
whom-data were collected) reported in the text as dlfferent evalu-
‘ation questions are addressed.

The reader will note, for example, that in Chapter Four the sample .
size used is'sometimes 267, 140, or 78 (reported as N = 267, ’

N = 78, etc.). The sample size varies. depending on the number of
individuals who completed the particular interviews or tests which
supplied data pertinent to the question. The N of 267, Figure 4,

page 64, reflects usable data from the total applicant pool for

the January and June 1974 admissions (before the lottery was held).

The N of 140, on the other hand, reported in Table'I, page 67,

reflects the number of students from the 267 in the applicant pool

who completed the reading test. . Some students completed the pre-
enrollment interview during which the purpose of CIP was’explained.

At this point, some decided that CIP was not for them or that they

did not want to '"face" another reading test. This action, or

comparable actions, resulted in a larger sample size for personal
background information or educational aspirations than for reading
scores--primarily since the reading and math tests followed the

.« pre- enrollment 1nterv1ew. ‘

The reasons, for the changing sample size are usually clear from ‘
the text. Unlike most studiés, this study does not have a constant
sample size. Chapter Seven, for example, which discusses what
happened to interns graduatlng from CIP, uses data from 39 individ-
uals for the reasons *cited 1n the text.

Other more typical reasons. also contribute to a shrinklng sample
size. Control group students, who are not attending CIP, may not
have an incentive to return information; interns may be absent on .
. days tests are given, or they may return to their former schools” '
or take a job. All of thése factors reduce the number of usable,
data 'sets and hencé the sample size.’ . . o .
We have tried to’ general1ze to the appropriate sample as the N's
changed so that the conclusions are valid for that group. How-
ever, the reader should be alerted to the need for caution in -
recalling whether a particular f1nd1ng was for all applicants, :
all applicants who took the relevant test, or other sub-groups
within the populations.:. Differences in ba51c characteristics
that might affect outcomes are noted where the sample size
decreases. ) -

]
A

e




CHAPTER ONE

§ WHY THE CA%LER INTERN PROGRAM?

On Thursday, October 5, 1§72, the PhiladelR}L‘ Evening Bulletin
reported: Sl

"The eyes of the nation are upon you, Rev. Sullivan,'
U.S. Commissioner of Education Dr. Sidney Marland said’
yesterday afternoon after he helped dedicate Rev. Leon™’
Sullivan's new educational center for high school drop- .
outs in Germantown.

« - 1Called the Urban Career Education Center, Mr. Sulli-
van's new organization will work with Germantown High
Schodl pupils who have already dropped out or seem
about to.

"] cannot emphasize strongly enough that this is
not simply more vocational education for blacks,

" something that has properly been attacked in the
past as tending to segregate blacks into semi~
skilled occupations, reserving college for the
white middle class,' Marland said.”

The Reverend Dr. Leon Sullivan, founder and chairman of the board
of the Opportunities Industrialization Centers of America (0ICs/A),
pointed out another dimension of the Urban Career Education Cen-
ter when he wrote: "

“We want to improve the capability of elementary and
secondary schools in order to make them meet the needs
of disadvantaged youth. It is not sufficient just to
supply quality eddcation, as‘important as that is: -
_a’component like OIC is needed to use its prestige
and its contacts in the business community to
guarantee that disadvantaged young people have
promising opportunities."l

7

In the sense of opening the doors at 62 West Harvey Street to
youth and their families, October 5, 1972, was the beginning of
-the Urban Career Education Center (UCEC) and of its largest
component, the Career Intern Program (CIP).

"+ In another;sense, the origins of the CIP go further back and

¢ ,
IFrom the proposal for funding submitted to the Office of Education
on November 20, 192?. a

a
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include at least three traditions in education and social re-_ 2
form: alternative schools, manpower training, and communlty

self-determination. | }

PR
3

ORIGINS OF THE CAREER INTERN PROGRAM

. %

The Search for Alternatives i
s }

The search for alternatives has characterlzed American educatlon 3
since colonial times. Citizens and educators have looked for f
better ways to teach reading and wrltlng'to chlldren at the ele- -
mentary level; and at the secondary level, for better ways to -
develop literacy, responsible citizenship, and the skills, and
attitudegs snecessary to find and hold a good job.

The elementary school as we know it did not appear until the

last half of the nineteenth century. From the colonial period to ,

the Civil War, many alternatives were tried in elementary education,
ng them the dame school, the writing school, and the pauper

school, the last providing education’to children of the poor whose

parents could not afford private tuition.

At the secondary level other alternatlves were tried. The academy,
which introduced more practical subjects related to science and the
world of work, had by 1850 replaced the Latin grammar school, with

its more classical curriculum.’ And after the Civil War the high

school was well on its way to supplanting the academy. Responding

to the needs of an industrialized socﬁety and of diverse religious /
and ethnic groups, the high school broadened its curriculum to in- . /
clude content from commerce, agrlculture, and industry, in addition .
to laboratory sciences, home economics, and the fine arts. Manual /
training, the forerunner of modern vocational education, was first
introduced in 1880. ‘

After World War I the number of public elementary and high schools
rapidly expanded within well-established state systems of educatio

In the search for alternatives in the twenties and thirties, the 7

basic structure of the relatively new 6-3-3 grade system was accept-

ed. Reformers now looked within the system for sources of improve-~- ;
ment. Such innovations as the teaching of academic and social skills /

through projects (e.g., bu11d1ng a model of an Indian village), tﬁ /o,

core curriculum, and the new instructional groupings were explor d. /
In response to ‘the ideas of John Dewey and his followers, effort
were made to vitalize instruction by using student interests as. : /

- starting p01nt for 1nstruct10p, and by giving more emphasis to

creative experiences in the arts. Notable among these efforts was
the Winnetka Plan, developed under Superintendent Carelton Washr
burne of Winnetka, Illinois, in which students pursued 1nd1v1dually

: ) f
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designed-learning contracts worked out with their teachers.1 This

progressive movement was ‘the educational expression of a larger

social reform movement which stimulated concern and changes in

su¢h diverse areas as child, labor, women's suffrage, criminology,
2 and safety standards for workers.

, The progressive reform movement in public schools culminated in the
Eight-Year Study of the Progressive Education Association, completed
in -1941.2 This study showed that, with respect to the 30 high
schools in the study, a student's success in college was related
to the degree her/his 'school deviated from traditional content and
teaching methods. The changes made by most of the experimental
public schools were in the direction of integrating appro riate
subjects around selected problems (e.g., combining English and -
social studies to answer the question, How was life in the‘garly
industrial period reflected in the literature of this era?).

World War II diverted attention, however, from what was perhaps the
first and most significant field evaluation of an experimental pro-
gram in our nation's history. ) .
Private schools were also exploring alternatives in an effort to
better meet student needs and the demands of the society in which
they lived. One of the early experiments was the 1aboratory School,
founded in 1896 by John Dewey and his wife, Alice Chipman Dewey, at
The University of Chicago.. Imterest in Montessori schools also in-
creased. Among the private schools. Flying the progressive banner
in the first three decades of this century were the City and Country
School in New York City, the Francis W. Parker School in Chicago,
and the Oak Lane Day School in Philadelphia.%k

The progressive reform movement in education reached its peak in
the early forties and declined thereafter.4 Not until the sixties
did a new reform movement in education arise. Although this move-
ment embraced many kinds of experimentation, one result was the

v

.

1pawrence Cremin, The Transformation of the School: nggréssivism
in American Education, 1876-1957, New York: Vintage Books, 1964,
pp. 296-97. '

Y

YWilford M. Aikin, The Story of the Eight-Year Study, New York:

"McGraw-Hill Book Company, 1942, PR e

. . “,' ,; . , v
3Harold Rugg and Ann Shumaker, The Child-Centered School: An Ap-
praisal of the New Education, New York: The World Book Company,

+, 1928, pp. 49-52.

4For an authoritative discussion of the rise and fall of the pro-
gressive educational movement, see Cremin, Transformation of the
School, 387 pp. .
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formation of 'glternative schools''--schools which tried to edu- .
cate in ways different from thosé used by the typical public school.
These schools were set up in store fronts, churches, community
centers, libraries, and museums. Many were characterized by informal-
ity and smallness of scale--150 or 300 students, rather tham the

1,000 or 3,000  commonly found in urban and suburban high schools.

In addition, the new schools were based on the assumption that .
learning alternatives should be available which offer differing
philosophies and curricula.
These alternative schools vary widely in their purposes and in

the kind of students served. The Durham, Connecticut, schools

offer a non-graded elementary school option begun because of par-
ental requests for a '"different' kind of elementary education.

The Ramapo Senior High School, Spring Valley, New York, offers

a School-Within-A-School option to juniors and seniors who want a
greater voice in formulating their program of study. The sghool

was developed by students, parents, and school staff. Instead of. -
traditional grades, students and teachers write qualitative assess-
ments of work done-in a project or a course. The Street Academy

of Albany, New York, is a non-graded, independent school using the
city as "its classrooms. The Academy was started by the Urban /
League and business organizations in Albany to serve dropouts or '
dropout-prone.-students between 13 and 18 years of age.l

The Philadeﬁphia public school system has been among the national
leaders in alternative education. In 1974 Phijladelphia had 110
alternative schools serving 7,500 children ranging in age from 10

"to 18.2 There is, however, room for improvemept. In 1974 the drop-

out rate in grades'9 through ¥2 in Philadelphig was about 13%, or
8,000 students. That the rate has stabilized in the past several
years may mean the holding power of the schoolq has increased. Per-

"haps the fact that the city's students can selgct a school with

teaching methods better mgtched to their indivifual needs or learn-
ing styles has aided stabilization.3
f hd - 7l \
The Urban Career Education Center program is thys part of a time
of experimentation, of trying out alternatives in the United States.
. \ 1

o i
1james Hatch et al., A Catalog of Educational Alternatives, Trenton,

New Jersey: New Jersey State Department of Educhtion, The North
Atlantic Regional Interstate Project, August 1974, 77 pp.

Lz"Aiéernative Programs Network: September 1973 } June 1974,"

Philadelphia: . The School District of Philadelphfia, 21st and Park-
way, mimeographed, 42 pp.

SLeonard B. Finkelstein, Director of Alternativel Programs, School
District of Philadelphia. Data supplied by interview, October 1974,
‘ H . ¥,

3
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‘ generally, and in Philadelphia specifically. .

Y

As an alternativé school, the Career Intern Program reflects the
times. It offers academic and career education in a small "off-
campus" setting, is close to its community, and is supported by

. both private and public agencies.l

4
O

//Ménpower Training

Manpower training, a second factor contributing to the Career In-
tern Program, is intended to prepare the worker for employment or
to upgrade hisS/her skills. This training occurs after the worker
has completed her/his formal education.-

Manpower training programs are diverse and include such pro-
grams as industrial and governmental executive seminars, special
training programs operated by universities, union-sponsored pro-
grams for members at all levels of responsibility, as well as
special programs such as the Job Corps or the many retraining
programs operated by the Opportunities Industrialization Centers
of America (0ICs/A) in over 100 cities. These programs share two
assumptions: That human resources are worthwhile investments,
and that the labor market.operates to select, reward, and promote
the most productive workers. \ )

Manpower training programs traditionally have been available to

upgrade the skills of those already employed.2Z There have been
, many forerunners of the manpower programs of the 1960's for the
§ marginally employed or the chronically unemployed. During the

.. =% Depression, for example, unemployment hit the young people the

[

o
‘v

N

Ipadditional information on alternative programs may be obtained
from the following sources: (1) '"Changing Schools: An Occasional
\NeWSletter of Alternative Public Schools," Educational Alternatives
Project, Indiana University, Bloomington, Indiana; (2) National
Consortiums for Options in Public Education, School of Education,
Indtana University, Bloomington, Indiana; (3) National Alterna-
tive Schools Program, School of Education, University of Massa-
chusetts, Amherst, Massachusetts; (4) '"Matters of Choice: A Ford.

, Foundation Report on Alternative Schools," New York: The Ford
Foundation, ‘September 1974, 35 pp. :

. 2For information’on mahpower training programs, see Manpower Re-~
port of the President, and a Report on Manpower Requirements, Re-
sources, Utilization, and Training, Washington, D.C.: U.S. Depart-
ment of, Labor, 1973. See‘also Sar A. Levitan and Garth L. Mangum,
Federal Training and Work Programs in the Sixties, Ann Arbor:
University of Michigan, 1969, 428 .pp. '

.
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. hardest. Among the programs for these unemployed, out-of-school
youth was the Civilian Conservation Corps (CCC), which provided
not only a living, but also training in job skills that would help
the corpsmen find employment when economic conditions improved.

Although the CCC was the most innovative of New Deal educational
reform legislation, other programs also touched the lives of
hundreds of thousands of youth. The Works Progress Administra-
tion (WPA) organized thousands of nursery schools, taught over

a million illiterates to read and write, and ran a vast educa-
tion program for almost 1.5 million adults yearly. The National
Youth Administration (NYA) gave unemployed youth a chance to
complete their education through part-time’ employment and devel-
oped an imaginative array of guidance, placement services, and
training opportunities.l

 In their determination to equip men and women for worthwhile
jobs, and to correct wide-ranging injustices, the ‘manpower ‘train-
ing programs of the sixties took the programs of the thirties
one step further. Youth programs .begun in-the mid-sixties re-
affirmed the national commitment to break the cycle of poverty.
Corps or work-experience programs, provided by the Neighborhood
Youth Corps or Vocational Work-Study, continued the effort to
help youth learn and earn.?2 PRSI

¢ Lot e !
The educational and employment needs-of adults were also recog-
nized, Programs were mounted to help those on-public assistance
' to get jobs (WIN), to provide jobs in the public sector (PEP), and
to provide on-the-job training, as well as vocational-technical
training in .formal institutions.3 *Although the .results of these
programs have been mixed, often because participants were trained -
for non-existent jobs, manpower training and direct:income maine -
tenance are regarded as better strategies than service dekivery
or welfare for achieving equality of ecénomic opportunity, and:. L.
. for meeting the, problem of unemployment caused by technological .
_ changes. , . Y ) e,
- - PR
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lcremin, Transformation of.the School, pp. 3?25333,'

2nFederal Youth Programs: A Discussion ?hper,";Washiﬁgtbh, D.C.;
Office of Economic Opportunity, December 1972, 175 ‘pp. .,

3Pr.ograms mentioned in'this section were funded under the Social -
Security Act as Amended (1968); thé Economic Employment Act of -
1971; the Manpower Development and Training Act of 1962;-and the
. Comprehensive, Employment and Training Act of 1973. Information.
| Was provided by Mr. Samuel Janney, ‘Manpower Administration Office
(Region III), U.S. Department of Labor Philadelphia; Pennsylvania.
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COmmunitf‘Influence and Control

The third strand of educational and social change leading to CIP
and the UCEC is the increased participation of privite agencies

and the general community in educational decision-making, which

began in the 1960's. ' - )

Increased community control of education has taken many forms.

. They vary from the formal adoption of policies guaranteeing stu-

dents' constitutional rights, to efforts to institutionalize com-
munity control in decentralized school districts such as the
Oceanhill-Brownsville district in New York City. They also in-
clude efforts in Philadelphia to invdlve the community on the in-
fluential advisory boards of its alternative schools. In other
cases, citizens' participation is required by the regulations gov-
erning expenditure of federal funds. For example, the state ad-
visory committees set up under Title III (Innovative Programs)- of
the Elementary and Secondary Education Act of 1965 must ‘include
lay persons from the community among their members.

One effect of listening more attentively to the voice of the com-
munity has been the establishment of the new types of schools dis-
cussed earlier. These include the Parkway program, Washington's
Adams-Morgan Project; and the Role-Trade Model in San Diego, which
is part of the national Follow-Through program.

The Career Intern Program at UCEC is among the first efforts in the
country to create an alternative school focused on the career edu-~
cation needs of youth through the cooperation of a school system

"and a community organization with a successful history of re-

training unemployed adults for work--the Opportunities Industri-
alization Centers of America (OICs/A).

-

THE STORY OF OICs/A

One of the first battles won by community action in the long, bit-
ter, and continuing fight for racial equality in employment took
place in Philadelphia in the late 1950's and early 1960's. Four
hundred Black clergymen, outraged at the failure of gradualism, led
the baycott of businesses which practiced racial discrimination in
employment opportunities. The boycott was called the Selective i
Patronage Program. Une of the initial targets of the Program was
the Tasty Baking Company. After three months of the boycott of
Tasty's products, the company agreed to hire Black workers. As

the Tasty Baking Company acquiesced to the demands of the
Selective Patronage Program, other businesses followed suit.

~11~ ’

24 .




Once Bladk workers were allowed to seek employment opportunities,
. however, most were placed in unskilled: jobs because of their lack
s -of training and education. Thus, providing education and training
for Blacks and other minorities became the motivation for establish-
ing the first Opportunities Industrialization Center (OIC) in an
old jailhouse in Philadelphia.

Today; it is often easy to forget the courage and dedication of
these clergymen who demanded that jobs at all levels be open to all
applicant$, regardless of race. The Reverend Dr. Leon Sullivan,
pastor of the Zion Baptist Church on Broad and Venango Streets in

. Philadelphia, was their leader. The first Opportunities Industri-
alization Center was founded in Philadelphia by Dr. Sullivan, who'
was concerned over how few minority workers were‘qualified to fill

. the newly available jobs. ' ’

By 1974, the local OIC programs sponsored by the national organiza-
tion (OICs/A) had spread to over 100 cities and had trained about . -
195,000 persons.l The Wall Street'Journal described OIC as one of
the most successful manpower programs in.operation. In April 1974,
Thomas Bray wrote: . ¢ '

} - * "As founder and national director of the Opportunities
Industrialization Centers of America, Dr. Sullivan has .
made a career out of self-help for blacks and other ’ .
minorities. The OIC program began 10 years ago in an
abandoned police station fsic] in the North Philadelphia
slums and-has since grown into a network of more than
'100 job-training centers across the nation. Over
) 150,000 2 disadvantaged and unskilled workers have been ‘

trained and placed in jobs ranging from brickworking fo

court reporting, and labor experts praise the OIC as one

of the most successful and -efficient manpower programs

going." :

Until 1972, the OIC programs served mostly out-of-school youth and -
adults (18 years and over) and emphasized preparation and training

for a good job. The Reverend Dr. Sullivan becdme increasingly

concerned, however, with younger-people; with youth who might,

with a better education, earn a better chance in life. .

<

1These are current data as of October 1974, as supplied by the
Opportunities Industrialization Centers of America.

‘2As stated above, ‘195,000 is a more accurate figure.
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- Career Education

The interest of OICs/A leadersh1p in preventing adult\unemployab1l-
ity through improved education coincided with U.S. Commissioner of
Education Sidney Marland's development of the career.educat1on
concept. As Marland wrote in 1972:
o "Career education is a‘’ systematic way to acquaint

students with the world of work in the elementary and
junior high years to prepare them in h1gh school and )
college to enter and advance in a ‘career field care- : -
fully chosen from among many. For adults it is g way .,

to reenter formal education and upgrade their skills'™ v

in their established career fields or to enter a mew
£ield. Career edugation intends to equip the individ-

ual to get a useful and self-respecting job."

A career education program for youth ) .

> -

0 “merges academ1c and career preparatlon,

o emphasizes career explorat10n, expand1ng options and'
choices; L .

o provides an in-depth knowledge of how the economic
sy%tem operates, and what the\world of work.dis like
from a wide variety of viewpointss and . o
; ) prepares youth for the continuing educatibnorequired
K ) to. enter the career of.their choice, for apprentice- ,
ship' or technical training, or for entry directly into
~ - the world of work.. ™

_Several factors jnfluenged the formation of the UCEC and the CIP. r\\\u\
"First, the success 6f 0IC programs in training unemployed adults

had resulted in know-how among OICs/A personnel in the difficult

area of adult training. Dr. Sullivan's concern with urban youth

who were out of school_and 6t of work was a second factor. Why

‘could not the 0ICs/A concern and tra1n1ng expertise help them, as

well? The final element needed was the concept of comb1n1ng

general and career education for youth, This was provided by ,
Dr. Marland and kis staff at.the U.S. Officé of Education’., '

’ )
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Bringing It All que%her ) ‘ , ¢ L.

: In 1970, Dr. Marland met with the Reverend DBr. Sullivan at the

: ' Seventh Annual 0ICs/A Convocatidifi-in Seattie, Washington. From
this meeting came an Office of Education commitment to create an
innovative partnership: O0ICs/A would bring its know-hoy in train-
ing low-income adults, its community-based support, its access to
business and industry, and the OICs/A spirit of belief in achieve-
ment to the educational reeds of inner-city youth, while the Office
" . of Education (OE)} waould bring not only the money. for the ¥irst

program, but also-the support of its staff and their consultants

-in developing, testing, and disseminating this experimental 1

approach to career education. ‘ S

The 0ICs/A leadership envisioned’ one program, the Urban Career

Education Center, with three components: the Career Intern Program

(CIP), the Community Career Program (CCP), and the Career Orienta-

tion Program (COP). ,In the spring of 1972 a grant was awarded to °
vl 0ICs/A by the Office of Education to plan and begin initial opera-

tion of such a program. O0ICs/A, in turn, subcontracted with the

OIC of Philadelphia (POIC) to operate the program.

In August 1972, the National Institute of Education (NIE) was begun.
-In February 1973, officials of OE and NIE agreed that the Office
of Education program would be responsible for the CCP and COP,
while NIE's Career Edfication Program would be responsible for the
CIP. On December 17, 1973, the NIE awarded OICs/A a contract to
- continue the development of CIP. A secopd award was made in
September 1974 for 18 months to complete program development and .
evaluation. This present report describes the middle months of a .
* new partnership and a new educational opportunity. The early
planning period and the first 12 months of program operation are
recalled but not documented. In the 18 montlis to come, the chal-
lenges of these middle 9 months, it is Hoped, will have their
greatest payoff. . '

The CIP reﬁ}esents an attempt to get at the root of ‘serious urban
:. problems. This objective 1s reflected in the statement of purpose
included in the proposal submitted by 0ICs/A to NIE in Detember
1973: "To provide career education and career opportunities for
" urban youth to prepare them to lead full, productive lives."

. "nfi‘Iﬁ'order to meet thiﬁﬁgbfbdﬁiﬁe, CIP is trying to provide a vital
general education to youth, mafiy of whom have not had this opportu-
nity. CIP is also trying to provide a balanced tareer education

* program, and to create a personal, supportive school ,atmosphere.

A
. N - o5
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Along with other.experienced edhcatogg, the CIP staff realizes
that no one truly understands the problems of urban youth or
knows fully what to do about them.

ideas into action, checking closely on the results achieved, and
learning how to help,

N

But CIP is putting some of its

2
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CHAPTER TWO

S WHAT IS THE CIP LIKE?

. ) N
Unlike many dreams, the Reverend Dr. Sullivan's dream betame a

reality. The journey from dream ta reality, from idea to working
program, was long, often discouraging, sometimes exhilarating, and
full of surprises. The following is a recounting of that journey.

~

-

Ci? "ON PAPER": -THE PLAN

The need for a program like CIP was apparent. Too many students
were being turned off by urban high schools. Large numbers of
students were dropping out before graduation. Statistics showed
their chances of getting satisfying jobs were poorer than for
graduates. Many still in school could be identified as potent1a1
“dropouts, with poor attendance records and little skill in math
and readlng They had not acquired career 1nformat10n, nor did

they know how to find useful job opportunities. They were becoming

»
-

increasingly njgative and alienated. .

The Opportunities Industrialization Centers of America (0ICs/A),
with its experience in manpower training programs, not only felt
a need for a program to help these students, but saw it as basic
to what it was trying to accomplish for its adult constituency.
Programs directed at training adults for the job market, or at
bringing employers to the inner city, solved part of the problem.
Another problem seemed to lie in the schools. While many schools
were helping students, others were turning students off by not.
providing realistic studies: A new kind of school was needed--
one which succeeded in instilling usable skills and attitudes in
such a way that students' interests were maintained and their

dignity enhanced. >

Designing a program to solve this problem, however, demanded
clearing a number of hurdles. Such a school would have to meet
diverse requirements: For example, it would have to be a respect-
able educational institution, with state-approved diplomas, in

TDavid V. Tiedeman and Anna Miller-Tiedeman, "Career Initiation
When Alienation From Secondary Schools Occurs: A Review of the
Literature," Washington, D. C.: American Institutes for Research,
June 1974.
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order to enlist the active support of the community. The curri-
culum would have to bé different from that of the public schools
so that it was relevant to the lives of the students, while at the
same time, it had to instill the basic skills<needed to compete
with high school graduates in the job market. A special kind of
instructor was called for--one with imagination, idealism, and
sense of reality, who was able to operate without a ready-made
edu¢ational model. Furthermore, in addition to assuring academic
respectability, practical curricula, and dedicated teachers, this
school would have to find ways to attract and motivate students
with a history of failure. :

Calling upon the expertise of its staff, OICs/A found the resources
to design and implement such a program. A prototype was ready for
implementation by November 1972. During most of 1973 the prellmlnary
course materials were tested, and corsultants were hired to review
the results and to develop refined and expanded materials. By
January 197<, the present program was ready to get underway. This
program, as\briefly sketched below, was designed not only to meet

the requirements discussed above, but also to be consistent with

the OICs/A philosophy of "focusing upon the needs of the people in

a personallzed manner."

»

)

The Context of the 61?

The Career Intern Program must be seen as-one element of the UrBan
Career Educatlon Center concept. UCEC offers a coordinated program

to deal -with the problems urban youth encounter in seeking meaning-

ful careers. It simultaneously attacks the problem on three
fronts. One component of UCEC, the Career Orientation Program.
(COP), is designed to service selected elementary, middle, and
junior high schools. ..It attempts to demonstrate that through
effective planning, ‘guidance, and cooperation between UCEC and the
school district, a successful career education pro*ram in regular
schools will résult The primary concern of COP is to find a way.
by which career education can be integrated into academic educatlon

.in trad1t10na1 ‘public schools.’ .

A -
i

' Another component of the UCEC is designed to help parents'in the

community,. particularly parents of interns in the Career Intern
Program. This component, the Community Career Program (CCP), aids
parents in obtaining legal and medical help, housing, and other
community services. It involves parents in the education of their
children, by 'making them aware of the school's programs and
problems. Furthexrmore, CCP provides opportunities for these
parents to get job trgﬁning and placement.in better.jobs.f

v




The Career Intern Program is the third component in the Urban
Career Education Center. The CIP completes the approach of UCEC

to the career problem. It is concerned with young pecple who drop
out of public schools and who face severe problems in finding jobs.
As part of the UCEC, CIP is a vital aspect of the OICs/A effort to
,develop a community-centered attack on the problem of urban ) -
employment. . . "

The UCEC program is only part of the context important to the CIP.
Its relationship to the public school system is crucial. To ensure
a continuing source of interns and a continuing association with

" the public schools, CIP developed a special relationship to German-
town and other high schools in Philadelphia. Germantown was desig-
nated the primary feeder school for the program. Upon graduation,
interns are awarded a diploma from Germantown or from the school
previously attended by the CIP student. Germantowh High School was
chosen initially because it typifies the kinds of problems that are
dealt with by the CIP, and is located in the same neighborhood as
UCEC. School counselors from the sending schools reported a general
pessimism on the part of many students repecting their post-high
school prospects. The liaison between the sending schools and the
CIP is primarily the responsibility of the CIP School District .
Coordinator and, to some extent, that of the CCP. The roles of the ’
coordinator and- CCP in recruitment will be discussed in more detail
‘later.

’

The Structure of the éiP

* Following is a deseription of the. program or1g1na11y outlined in

the proposal submitted to the Natlongi Instltute of Education (NIE)
in December 1973, and instituted in January 1974. The proposal

called for the development and testing of an experimental school, .

including contrdlﬁgroups pre- and post-testing, as well as other
evaluative procedures The program would enroll approximately 150 __,
interns. Only appllcants who had reached at least the tenth grade
- in public schools: would be~e11g1b1e _to attend. Thehf{£§t eight °
months of the program were to be devoted to development and forma-
tive evaluation, i.e., evaluation for the purpose of improving the
program during the developmental stage. The evaluation was to be
conducted by external evaluators, using both experimental and par-
ticipant.observation approaches, and these evaluators were to work
closely with the CIP staff to ensure that the data collected would

be useful to the staff.

The following discussion of the original program consists of a de-
scription of the general curriculum design, a sketch of the admin-
istrative structure of the school, and a program blueprint of the

3




procedures a student was expected to follow from recruitment
through graduation. .

General Curriculum Design. The basic program was to consist of
three phases (sée Figure 1). Phase I focused on Career Awareness.
The development of pérsonal characteristics necessary for career
and academic success and for practical exposure to career opportu-
nities were stressed. Phase I included two days of orientation,
two weeks of Development and Mativation (D §.M) classes, seven
weeks of courses in language arts, social studies, mathematics,
and sciences, and three days of] assessment by the staff.

D § M classes were de51gned to, increase the 1nterns' awareness of
themselves, their strengths, thelr relationships to others, and
the importance of their community. The academic classes focused
around career cluster material which provided an opportunity for
interns to review a significant number of careers, such as those
in the fields of health, service, and communications.

By the end of the ten weeks of Phase I, a counselor,, in conjunction
with each intern, would have prepared a Career Development Plan for
that intern, which would be followed (with any necessary modifica-
tions) throughout the intern's CIP experience. Phase II, devoted

to Career Exploration, lasted from eleven weeks to a maximum of feur.
semesters. It was designed tc enable interns to explore careers in
greater depth, and to develop the basic skills needed to attain

them. This exploration was carried on both in and outside the
classroom. Each semester, interns were required to take four
courses of Fused Academics, which focused upon mathematics, lan-
guage arts, social studies, and science. The classes fused academic
and career content within each subjest. Interns were also required
to participate in at least eight days of Hands-On experience. For //
the Hands-On experience, interns spent time in a place of business
where they observed people actively engaged in careers. The obser-
vation was supplemented by as much participation as the situation
permitted. These Hands-On experiences were supervised and monitored
by a career advisor.

Phase III'of the currieulum, after high school graduation, empha-
sized Career Specialization. During Phase III the intern embarked

" ‘upon one, of three paths: on-the-job training, skills training, or
preparation for college admission. Intern entry into and completion
of any of the three represerted successful completion of his/her
Career Development Plan. Thére was to be follow-up on all interns:
one year for interns enterlng college and six months for those “
enterlng on-the-job training or skills training programs.

2
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Successful completion of CIP requirements qualified a person. for
graduation from the Career Intern Program. All interns who met the
CIP requirements for a high school diploma could receive a diploma
from their former high school. -

In summary, the curriculum of CIP consisted of a Career Awareness
phase, a Career Exploration phase, and a Career Specialization
phase. 'Successful pursuit of this curriculum by an intern meant
that she/he had participated in formulating a Career Development
Plan, had obtained the basic skills in the academic fields, had :
explored a number of career opportunities, had participated in
actual on-the-job experiences, and had received a high school
diploma. Every effort would have been made to see that placement
occurred. -

Administrative Structure. The primary administrative slots in the

Career Intern Program were: the UCEC Director, the CIP Coordinator,
the School District Coordinator, and the four départmental super-
visors. The relationship among these various slots is depicted in
Figure 2, showing the organization of the UCEC. ’

The Director of UCEC was charged with general policy-making and
over-all administration of the entire center. The operational

head of the CIP was the CIP Coordinator, whose primary function was
to coordinate activities of the various CIP departments, to make
general policy decisions, and to facilitate communication among the
staff. Furthermore, given the relationship that existed between
CIP and OICs/A, the CIP Coordinator served as a primary channel of
comnunication between the CIP staff and the larger organization.

The School District Coordinator occupied a position in the hier-
archy parallel to that of the CIP Coordinator. This person was
charged with providing the liaison between UCEC and the area public
schools and was responsible for seeing that public school personnel
knew about the services offered by the various components of UCEC
so that they could refer potential CIP interns. An additional task
was that of facilitating communication between UCEC and school
district administrators. Thus, the function of the School District
Coordinator was unique, in that it could only be handled by an
insider, and important, because the stronger the link between an
alternative program and the public schools, the better for all
concerned. :

- The supervisors of the four departments of CIP were directly

responsible to the CIP Coordinator. - They had to see that their
departmental staff carried out assigned duties, and to maintain
contact between department supervisors in the interest of a

S LN
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‘coordinated effort. The four departments were: the.Counseling
Department, the Instructional Department, the Career Department,
and the Educational Services Department. The first two were
directly involved in day-to-day contact with interns, while the
last two were service departments,.designed to provide material
help and expertise in the task of training and' educating interns.,

The original Counseling Department was staffed by seven counselors

. plus the Counseling Supervisor and one secretary. The Counseling
Department was the most prestigious and ‘certainly one of the most
important components of the program. It was involved with interns’
and their parents from the recruitment stage through the completion
of thelg CIP experience. The Counseling Department provided indi-
vidual and group counsellng in order to assist interns in identify-
ing career interests, moving toward goals, and resolv1ng problems
encountered on the way.

The Instructional Department was composed of five instructors, an

i Instructional Supervisor, aud a math and a reading specialist. The
basic respon51b111ty of this department was the instruction of
interns in the four academic subject areas and in a number of
electives. The.original design also called for math and reading
labs for those interns who needed special help.

»

The Educational Services Departmeht was charged with the task of
curriculum development .and with the maintenance of a Resource Center
for instructors and students. In the development of curricula,
members of the Educational Services Department worked closely with

a consultant team hired to assist in this task. The Resource Center
housed the information relevant to course material and independent
study. It was designed as a clearinghouse for all materials used

by interns, counselors, and staff. It was also a place where interns
gathered to read or to pass their leisure time, and was ava11ab1e
for 1ndependent study assignments.

The Career Department was designed to service the rest of the school ,
by providing career information to teachers for use in class and to
individual students. It was staffed by a Career Advisor, several
career counselors, and a job developer. The department investigated
and identified career opportunities and made information available

to teachers and counselors. It also had the responsibility of guid-
ing interns through their Hands-On experiences. In conjunction with
the Hands-On, the Career Department offered periodic seminars to ,
ensure that interns benefited from these expeg}ences.

In summary, the Career Intern Program consisted of four departments: .
an Instructional Department charged with classroom teaching, a
Counseling Department charged with guiding students through the

¢
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program and dealing with their personal problems, a Career Depart-

. ment charged with maklng available career information and supervis-
ing Hands-On experiences, and an Educational Services Department

which provided resource materials for instructors and students.

This structure was devised to provide academic training, maximum

_ exposure to career opportunities, and individualized attention for
‘1nterns with special problems.

L]

General Program Processes. Four key.program features will be dis-
cussed here which were designeqd to provide the kind of education
envisioned in the original CIP concept. These are: recruitment
and intake, the Career Development Plan, intern asseé?mengi\fnd
placement of interns.

. \ v
Reeruitment and Intake. Through contacts with the counselors
,at the sendlng schools, the CIP School District Coorﬂ}pator knew
who were school dropouts, or who ‘Were identified by the counselors
as pOtentlal dropouts, Potential dropouts are those who have -ex-
pressed disillusionment with the school, who have a consistent pat-
tern of poor attendance, or who have serious academic problems.
After the names of potential and actual dropouts were received, the
School Coordinator went to the schools and reviewed their records.
From these records and from discussions with the school counselors,
the School Coordinator decided whether or not a given student might

benefit from attending CIP, Following this, a check was made to see ;

if requirements were met--that is, no major disciplinary problems,,
and a minimum of a tenth grade education. The School Coordinator
then submitted the names of qualified individuals to the CCP Program.
Specialist. The Program Specialist sent a letter to the parents of
the prospective interns and requested that they telephone for an
interview at CIP. Home visits were made in an attempt to locate
_parents who did not respond or whose letters were returned unopened,
The next formal contact’ prospective CIP applicants and their parents
had with the Career Intern Program occurred after parents or appli-
cants had notified CIP of their interest. This interaction, called
the "intake interview," was conducted by a member of the Counseling
Department and a member of the external evaluation team. The objec-
. tive of the interview, involving both applicant and parent(s), was

' to explain the nature of the Career Intern Program and the benefit
that cou}d belderived by the applicant's enrollmept.

Immediately following the interview, while still at UCEC, the pro-

1)

. spectivé applicant was asked to take the reading-section of the Stan-~

ford Achievement Test (SAT), Advanced Battery, to‘determihe an entry
level reading ability. If the score was at the fifth grade level
or higher, the minimum entry réequirements were met and the applicant

. - -
. * * . .
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was asked to take a battery of additional tests.l

From the intake interviews and the testing procedures a pool of po- L
tential interns, roughly twice the siZe of the entering class, was
identified. The entering class was chosen_ from this pool by lottery.
Those admitted constituted the experlmental roup, and those not

admitted were the contro ~group. Each group was notified by letter,

and those selected to enroll .in the program were instructed to re-

port to the school on a given day to begin their formal affiliation N
with the program. N

The Career Development Plan. A second important.program
feature vital to each intern's participation was the Career Devel-
opment Plan (CDP). "Career Development Plans were written records * \
of the interns' career plans which profiled their aptitudes and \\\\
included the strengths and weaknesses that had emerged from the

testing and Phase I experlence The CDP also recorded their-
Hands-On experience and reactions; indicated the kinds of academic
credit they had- gained and what was still needed to reach their
career, goals; and listed post-CIP options they might be.interested
in pursuing. The primary responsibility for the preparation of
the CDP lay with the counselors, who worked in conjunction with
the students, soliciting input from teachers, career advisors,”
and parents. The counselors also obtained additional information
from such'sources as their own records,” test scores, and intake
interviews. As the intern continued, the CDP was adjusted to’
reflect changes in career interest. This flexible plan provided
the framework within which the intern worked for the remainder

of the Career Intern Program experience. _

IThe tests included the SAT math and reading tests, Raven's
Standard Progressive Matrices [lan I.Q. test), Rotter's Internal-
- External Scale, Coopersmith's Self-Esteem Inventory, and Super's
Caréer Development Inventory. Entrance into the program was not
predicated upon test scores. The tests and inventories provided
a baseline for assessing later intern achievement and attltude
change in comparison with a control group.
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Intern Assesement.: Assessing the progress:of interns, presented

unique problems. Interns in the program were individuals who had
had problems with traditional schoois. Futhermorey the goals of
the program and the career objectives of the interns did not lend

. «themselves easily to assessment by routine,prpcedures. .Since both

counselors and instructors played important roles Ain the growth and

\ development of interns, both had to coordimate their work with

respect to ‘the assessment of intern progress.. In order for interns
to have a realistic set of career ambitions, an accurate assessment
of capab111t1es and potential was essential.

"Formal assessment procedures were establlshed at various p01nts in the
intern's progress through the program. The first major assessment B
took place dur1ng the last three days of Phase I. At this~time |
counselors, in conjunction with the interns and with input from in-
structors and career advisors, completed the CDP's and drew up,_
careful profiles of each intern's capabilities and potential. 'The
individual educational goals decided upon at this time became the
baseline for future assessments of progress. At the end of each -
semeSter students were assigned grades for the academlc coursgs °
they had taken. These grades were assigned primaTrily by instruc-
tors, but counselors did have an input, particularly when there

were mitigating circumstances, such as prolonged absences. The
1nstructors and counselors tried to arrive at a fair grade for the
interns. Although no grade was a551gned credit (necessary for
graduation) was either given or denied for the Hands-On exper1ence.
An intern who failed to receive a satisfactory grade on one of the ..
Fused Academics courses might be asked to repeat the course. )

- “

'Assessment procedures were designed to be consistent,with the CIP -

curriculum. Since.the curriculum was based upon individualized in-
struction and an innovative approach.to Fused Acadgmics, rigid
criteria were inappropriate. Instructors and counselors, therefore,
depended upon their close association with Students and the weekly
counseling sessions to provide information for making judgment

This approach required cooperation between counselors, 1nstruc§§ﬁ§
and careéer advisors.

Placement of Interms. Successfully placing graduaf:; in ,
either jobs or post-high school education was a major goal of the
CIP. In the original design the procedural details were not delin-
eated. The general charge to the counseling and career staff was
to rely on the services and exper1ences of the larger 0ICs/A or-
ganization. Indeed ds the first groiup of interns finished their
program, it was apparent that job placement was. one area where the
Tesourcesgpreputation, and contacts of OICs/A and the Ph11adedph1a
0IC were invaluable assets.

The general procedure env151oned in the proposal reiied heavily
upon the’counseling staff and upon a successful Hands-Of™experi- .
ence. If the intern was happy with a Hands-On placement and

_27_

. 3;} ’ . . -




ke - . [}

LN

£

T r . . ‘
\ the employer with whom the intern worked was satisfied, CIP would
arrange for the intern to continue in on-the-job training in the
same position. Most employers were willing to do this, as OICs/A .
paid the intern's-salary.
The 1la gé majority of interns found their first job exposure- .
through this, procedure, which was infended to provide an effective, ' ' v
means of tpansition from the CIP Yo the working world. Many of;
these Hands-On placements and subsequent on-the-job training o
programs were carried out in actual OIC programs, which seemed to
increase the likelihood of success. An assegsment of the u1t1mate
success remains to be made. Apart from the gnformal COunsellng o
that is alwiys available to interns after graduation, few proce- —
' dures have as yet been worked out to aid in the transition from AT

on-the-job training to 1ast1ng employment. =~ - . Ll . L

A 3
”-\\\\;:B Interns who wanted to pursue non-academic post graduate careers Cal
-took a different route. Some, as a result of their Hands-On, were { R
hired d1rect1y by employers. 'In place of on-the-job training, a D
very few were hired by outside firms who had ‘business ‘contacts ) -
with OICs/A. A few others found themselves left to their own . )
devices. : i ' ‘ A o SN
' . / 1 o " N
For 1nterns Anterested in college qr advanced-technical training, -
the Counseilng Department was a resource. One counselor yas de-. |
51gnated as the college counselor whose job was to know what kinds ° .
of programs yere available, to assist interns in making appllcatlons, -
L -and to arrange school interviews for 1nterns.V Lt . . K
’ ! '». o
\\\“‘The degree of success in graduate placement is evidenced by the N Y
ghployment and college enrollment statistics presented in Chapter X
Seven, Lo

3
» . /7 . ® R

- THE PROGRAM AS IT ACTUALLY DEVELOPED: RUNNING THE HURDLES

[

Ehe preceding section described the CIP as it was planned.” This
ection describes what happened to the plan under the complex '
influences of ''real life." The gpstacles in translating the pla
- into a working school were formjfable. Most of them stemmed from
. the innovative and complex natyre of the program. These problems
and the solutions found will entioned herc because they are . ' .
important -in‘determining the "final' shape of the CIP. ™~

~ * .
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Administration ; S ) ;
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One of the most diffitult tagsks was working opt procedures to.
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administer the program. While the formal lines of authority and
responsibility were clearly drawn on paper, they did not reflect
the real demands placed upon administrators in serving several
"masters.'" Administrators therefore felt a number of conflicting
- pressures. There were the demands of the basic O0ICs/A ethos to
provide help to all who needed it, which sometimes confligted with
« the demands of *the evaluation design. Administrators were con-
"~ fronted with the choice of appearing inflexible in the Bce of a
request for an eXception or of.compromising the assignment of
students to the experimental or control groups. on the basis. of a
lottery. »
! L= ’ ¢
=~ Fori'example, afternoon the Sehogl Coordinator called the ex-
ternal evaluati fice about an jatern who had dropped out of CIP
to go into military se Tailed the army physical and ap-
plied for readmission to the program. His re-entry under those
abnormal conditions would have risked skewing the experimental
evaluation design. "The School Coordinator, concerned with helping
the intern,‘found himself helpless and frustrated in his attempt

< to do what he saw was his job. °

In another case an aﬁﬂilcant failed badly on the reading test and
under normal circumstances would have been dropped from further con-
sideration. Hoyever, investigation revealed that he lived in a
. ..home for boys and would have to be sent to a detention center if,

denied admlssgon to a school.' Again, the question had to be facéd:
"Can the program 'bend' to accommodate those whom (in the eyes of
the program staff) it is designed to serve?"' In both these in-
stances the issues were resolved in favor of admitting the intern.

The demands for academic excellence and administrative efficiency
-had to be balaticed against the realities of urban life and humanis-
tic concerns. TRAis conflict was couched in questions like: '"Do we
hire certified teachers although others are better qualified to

understand the unique problems.of inner-city kids?" ''Because an
applicant cannot read at a fifth grade level, do we keep that person
from entering when she or he deaperately needs and wants an edu- -«

cation?" *"Do we hire only qualified people for whom there is al~
.-ready a slot, or do we hire needy people and either train them or
change the program slot to accommodate.them?' These questions were
4§grposed repeatedly in many forms and demanded admlnlstratlve
dec151ons . . oy . ,
There were other conflicting demands felt. by the administration-- |,
pressures to make the program look good to observers; pressures to
maintain the students' motivation and interest, and at the Same -
time brjing up their scores on, standardized.tests; pressures-to use
" curricula developed .(in part) by consultants, and at the same time
adapt it to the problems of the CIP classrooms

4 ’ .
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In virtually every case, these decisions had to involve skillful
compromises. For example, resisting .the temptation simply to make
cosmetic changes in responsg to observer criticism, while at the
same time recognizing the importance of a 'good press,' OICs/A as-
signed staff to draw up and monitor action plans to ensure needed
change. Classes in test sophistication were introduced both to
help interns develbp skills related to taking standardized tests
and to aid them in overcoming the anxiety which most seemed to feel
when confronted by such instruments. The problem of implementing
curricula was solved by conducting intensive workshops which brought
consultants and staff together. . .. -
Dea11ng with these pressures required not only a workable adminis-
trative structure and clear administrative policy, but an adminis-
trative stdff equal to the demands. Such personnel had to meet
several requirements. They had to have a clear philosophy of
administration:-knowing how to use pressures, when to buffer staff
from pressures, and so forth; they needed 4 feel for and a convic-
tion about the overriding goals of the program; they had to be
1mag1nat1ve and able to work without role-models; .and they had to
feel secure about their abilities. - ;

In the early stagesS the program encountered serious problems in
finding qualified people and groped for proper procedures. The
causes 'were many but were mainly related to the -undefined nature

of the roles and duties of staff personnel. For examplﬁ, was it
the duty of the counselors to give grades in courses, since they
were most intimately involved with the interns? How much personal
counseling should the instructors undertake, given the de jure role
of counselors? What did these considerations mean when it came to
looking' at credentials for hiring? These problems were compounded
‘both by the newness of the program, and QJCs/A's consequent lgck of
‘expeTrience in hiring edueational personnel abld to function in
‘innovative contéxts. “ . "

L]

- The result was a general air of confusion concerning who was to do
what, an-unclear notion of how decisions were to be made, a perva-
sive attitude of defensiveness, generally poor staff morale, and a
hlgh staff turnover rate. This situation was reflected in the data
and in the recommendations of the first formative evd{iuation report.

Happily, many of the administrative problems were solved. Simply
getting through the shake-down period--during which roles, dutiés,
and lines of communlcatlon were defined--led to solutions to some
of the problems’ The informal evaluation reports provided insights
and data which the administratars used in making staffing decisions,
and focused staff attention on underlylng problems., As a result,

* an action plan has been drawn up and is be1ng 1mp1emented. The

.~
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evaluators provide information to the CIP sdaff on the extent to
which this corrective action plan is being-caryied out.

. Lo B -
Modeling ' . St o ' ' .
* ' A second serious problem was that of devéloping a program without

. a suitdble precedent to follow. Thi% problem showed itself in a
number of ways. There were no established criteria for Riring
staff--especially instructors, ‘counselors, and career develchers.
Attempts were made to obtain people'with experience in related
areas--such as adult career education, 0ICs/A manpower training
programs, public school counseling, or other alternative schools,
*however, the demands of their p;evious jobs did not coincide with
the requirements at CIP. New roles had to evolve. The immediate
result was confusion, lack of coordination, and tension as each
ingividual attempted to defend his or her approach. v

For example, a Director was hired with experience in a program where
there were few external controls and little experimental evaluation,
As a result, she felt frustrated over apparent infringements on her
decision-making respomsibilities. A career advisor was hired from

an adult career program and did not understand the necessity for °
establishing a relationship between untrained’ youth and career in- *
formation. A teacher was hired who was well versed in the academic
nature of a particular discipline, although he had little understand-

; ing of the life of the students. ’ :

The lack of a guide was also evident in the area of student assess- °
ment. CIP attempted to do away with the effects of ‘the standard '
' grading system. The Fused Academics approach used at the program
tried to give equal weight to academic progress, improvement of ° ¢
self-image, and affective growth, as well as to the development of
« career stratégiés and the acquisition of usable career’information.
Yet there was no available coimon denominator for assessing these

aspects of intern growth. : _ .

.
/

The "lack of a tested model raised a number of other important

questions. What kinds of currictila should be developed for a

program like this? How does one make sure that the careers being

dealt with are, in fact, viable for the interns? How can interns

be convinced that the program is going to serve their interests and .
.. ¥ill not leave them short-changed? What behaviors are appropriate

for interns in this context? What can they get away with? What

are the unspoken rules of -the game? ' -

. /
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While these problems are by no means,completely solved, a number

of mechanisms have been developed to deal with them, and these

have generated some solutions, Attempts have been made to increase
communication among the staff by instituting inter-departmental -
workshops. and staff meetings focusing on specific issues. Classgs
taught jointly by counselors, instructors,.and career experts are
being offered. Less reliance is being placed on external.consul- '’
tants and more on the use of 1nterna1 staff, who have‘a'better
grasp of the uh1que problems of the program. Several changes have
also been made in the curriculum. For instance,. the two-week De-
velopment and Motivation section has begn spread over the entire,
Phase I and is team«taught oy-lnstructors, tcounselors, and career
advisors as a Career Counseling Seminar. The number of career clus-
ters to which interns have been exposed has been reduced to those |,
_few that are applicable. The succegses geperated have instilled a
‘new confidence within the staff andéhave led to _progran and npie

L4

def1n1tlon RN . »
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In add1tlon to these problems, several others o£ 1esser 5cope,had
to be confronted. They are problemg of bu11t -in structural con-

flict between 1nstructors and counselors in the school; of 1ntérn
motivation which shows up most, dramatically in absenteelsm, and of

intern recru1tment and program 1mage. - :
PO VN
. S

L .

Instructors Versus Counselors P :7‘
. ‘n e o
The f1rst of these problems stemmed "from an attempt’ to deal with the
.. lack of individual attention interns £xperienced prior to entry in
the CIP: To f£ill this need, a counseling program was designed with
a.staff size allow1ng for frequent contact between interns and
counselors. Counse11ng was made co-equal- with teachlng, and "coun-
selors were given many of the funct1ons normally assigfed to teachers
ip- traditional schools. They were charged with handllng all personal
prgblems of interns, as well as with ensuring their affective growth.
Teachers, on the other. hand, ‘were to deal only W1th academlc matters

and with cogn1t1ve£dévelopment.

]
.

While this concerp to ‘treat’ personal’ problems and affectlve devel—
opment as paramougt ‘makes sense given the problems interns face,; .
the’ solution posed serious problems of its own. First, given the
.lack of a madel, definitions 6f respomsibilities of counselors and
instructors were a problem. If a 'studenty for example, was doing
poorly in fath and the counselor was convinced the reason was not -
.1ack of ab111ty but family problems ‘who- should’ dedl’ with the prob-
lem, and how? +Interns were encouraged to seek out ;ounselors for
he1p with their problems. Since it is oftén 1mposs1ble to sdrt out
. personal from academic problems, counselors fbund themselVes giving
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advice in areas that instructors thought impinged on their own

areas of expertise and interest.” As a result, a feeling of resent-
ment built up, exXpressing itself in an attitude of competition that
hindered the cooperation a program of this kind requires. Rela-
tively simplé questions, like 'Who has the responsibility to dis- -
miss students from class?'" became major problems. Interns would

go to counselors. and explain ‘that they had to attend to personal
obligations; the counselors, being sympathetlc, frequently granted_
permission to be away. Thus, instructors not only felt frustrated -
about the definitions of their roles, but ‘also felt that they ‘had
lost control of the factors contributing most to the success of
their teaching.

This conflict bétween counselors and instructors also.created diffi-
culties with assessment of interns. Since counselors based their
assessment upon different criteria from that, of teachers, there was .
often a discrepancy. Intégrity or profe551ona1 judgment was called — -
into question, requiring a third-party decision. Furthermore, since
counselors were judging the quality of affective growth, they found
the number or letter grades of teachers unusable; and finding a com-
mon denominator became a serious ctumbllng block .

As a result-of these conflicts, a number of changes were made. o e -
"A series of workshops was held, attended by both counselors and ) :
instructors, so that problems could be discussed. Formal lines of"
communlcatlon wer'e establlshed between the two departments. The ° S ,
‘curriculum of Phase I was changed s0 that 1nstructors and counselors
together could teach spme of the courses. intern DlSpOSltlon Revrew

{
Conferences, wheré  teachers, counselors, and career advisors can §1t L
dqwn together and dlSCUSS specific students, have been de91gnéd.. L &
' oo , FTY ' . o N
Absenteeism _ Tt s . -y

Many 1nterns appear to take a_very casua? attxtﬁde toward classes, .
with the result that absentgeism of over SO is not unusual. This ' ",
has had a negative effect on intern ‘progress, on lesson COHtlHUlty,
and on staff morale. The causes,have been difficult to isolate. R
*One underlying cause, however, .is the pattern of, behavior developed
in the public schools and carried over into the Career Intern. . Lt
Program. Another factor is the admission of studerts w1thxpoor -t
motivation. Further, the CIP‘/is often 1n1t1a11y perceived by '
interns as a way to get through high school with as little bother . e
as possible. .In addition, poor attendance may also be the direct )
result of personal and home problems. ’ - .
. - » '
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While the problem has not been solved, several steps have been

takén to alleviate it. The changes in counseling procedures,

with counselors and instructors working together, should help.
Selective recruitment and intake procedures have weeded out those
who are not motivated, and have made responsibilities clear to

those who do enter the program. A series of micro-teaching W
workshops has been instituted to upgrade the quality of instruc-
_tion. The curricula have been completely revised to offer courses |
that are relevant interesting, and individualized.

\

Intern Recruitment and the Program Image

A final, unforeseen problem became apparent in attempts to recruit
interns. The problem had two faces, the first being the difficulty

~ of getting enough qualified applicants, and, the sgcond defining the
. goals of the program )

-

The d1ff1cu1ty in getting enough applicants stems from several
sources. In the early history of the program {before January 1974)
there were no limitations on either the number of interns or their
qualifications. Virtually anyone who applied was accepted. When
the experimental design was instituted, several new factors wege
introduced into the recruitment process. Fifrst, only students
with a minimum fifth grade reading level were admitted. Inf addi-
.tion, the design called for a specific number. of admi$sions, plus
an equivalent pool of qudlified applicants to constitute a control
group. Thus, the sheer number of applicants had to be signifi-
cantly larger than before. .Furthermore, admission under the new
design required a full day of interviewing and testing with no
guarantee that an applicant would be chosen, even though qualified
to enter the school. This had a discouraging effect on potential
interns. : . : )

The major mechanism for recruitment was the contact of the School
District Coordinator with counselors in the designated feeder
schools. Since the public school counselors were never quite sure
what the CIP was all about, they tended to send students without
reference to an explicit set of criteria. When their records were
reviewed by the School District Coordlnator, many were judged to
be unqudllfled for admission. .
While the/netaresult"was that there were not enough qualified
applicants, the implications were more far reaching. First, it
was obvious that additional recruitment mechanisms would have to
be developed. Second, it was apparent that public school adminis-
trators were confused as to the purpose and goals of the CIP. ’

v




The éuestion came up in a staff meeting early in the summer in the
form of a heated discussion as to whether CIP should project itself
as '"an alternative school for anyone who was unhap with the public
schools;" should stress the "remedial nature of i#§ orientation and
thus appeal to those identified as poor students;" or whether "the
emphasis on career training should be pushed," In, any case, the
effect.on recruitment and the possibilities for puh11C121ng the
program would be affected. ' r -

. “
‘ D

<
Several 1mportant steps have been taken toward resolving the diffi-
culties associated with recruitment. In January 1974, in response
to the immediate problem of getting enough applicants for the first
class, several staff members were instructed to recruit students via
telephone or door-to-door solicitation. This technlque proved both
time consuming and unwieldy, though it did increase the number of
prospective students.

As a result of the recruitment problem, the School District
Coordinator began a stepped-up campaign to advertise the program
in feeder schools. He scheduled student body assemblies, combed
student records, and intensified his contacts with school counsel-
ors. Furthermore, the number of feeder schools was greatly ex-
panded to cover the entire city. Descriptive literature was sent
to the principals and counselors of virtually every city high
school.. i

As the Career Intern Program becomes more clearly defined and “3
better organized, the staff believes it can accept an increasingly-
larger student body. This means that greater numbers of students
must be identified. The problem appears to be solved. For one
thing, people are hearing about the program by word of mouth, and
the number of people who dpply is increasing rapidly. For another,
the intake procedures have been streamlined to reduce the total

time for interviews and testing. Thus, they are less onerous to
potential applicgnﬁs. : A .
In summary, the above appear to be the major problems faced in the
early stages of CIP dévelopment. Basic, of course, are the problems
resulting from the innovative nature of the program. These inélude
development of a viable administrative structure and a set of
administrative procedures, plus the job of creating a program for
which there were no antecedents. Beyond this, there were a number
of problems of lesser scope which had to be dealt with--the unfore-
seen structural conflict between counseling and instruction, the
high absentee rates, and the problem of intern recruitment.

-
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THE PROGRAM AS IT IS NOW .t

The net result of these processes has been.the creation of a
program which is in some respects different from the one originally
proposed,’ but which is representative of the basic idea of the |
Reverend Dr. Sullivan and the Opportunities Industrialization
Centers of America. The result is not a compromise or a dilution
of the original dream. Indeed, in many respects it is more excit-
ing and responsive to intern needs than ‘had been imagined.

This section reviews the changes that have taken place since'the .
program's design and inception. No effort is made to describe

again the basic structure of the school, which has remained much

as originally planned. What has changed are mainly roles, emphases,’
and .program processes. These mgjor changes are in administration,
instruction/counseling, and program development and review.

Administration

" . .
Perhaps the most significant administrative change has been in the
hiring of a Director with a background of experience in teaching,
school administration, and innovative educational program develop-
ment. In addition to the improved morale resulting from this ap-
pointment, the new Director has instituted a number of administra-
tive procedures that have significantly altered the shape of the
program. Department heads are now required to prepare and submit
to the Director bi-weekly reports of their activities. Each report
is sent on to OICs/A and .is circulated among the other department
heads so that all administrators aré kept abreast of every major
development in the program.

Efforts on the\part of the administration have been made to im-
crease the quality and effectiveness of corimunication among staff.
Instead of weekly general staff meétings, frequent staff seminars
are-held which focus on specific issues, and regular, individualized .
intern assessment conferences are conducted, bringing together in-
structors, career advisotrs, and counselors.r Furthermore, in keep- ~ -
ing with the effort to enhance staff communication, .the results of
the ongoing evaluation are made available to staff both as written
reports, channeled through the Program Manager gnd UCEC Director, -
and as oral briefings to the entire staff by the evaluators., This
immediate evaluation feedback permits quick response and implementa- . .
tion of suggestions on the part of the statf. .. ° . :

) / . - * " N - . . .
In addition to this administrative change, a number of others haye® °-
been made which, while less basic to the operation of the program,
have nongtheless made a noticeable difference in-ambience. For .,
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example, the offite of the head of Educational Services has been
moved to the Resoqurce Center, greatly increasing ‘this individual's
interaction with staff and interns, and’ the title of the position ' .
has been changed to .Curricuium L1alson/Resgurce Center Specialist.
As a full- -fledged department, Educational Servites has been elimi-
. nated because’ the.bulk of one of its major functions--the develop-,
.ment of .a basit currlculum for 'a hew and inmovative program--has
largely been accomplished., This has been the one major structural -
change to take placé: (see Figure 3). . 5

t . - . .
-

A comprehensive action plan has ‘been formura;ed xo ensure that the
recommendations of .the atlvegevaluatron are carr1ed out. De-
partment heads: have been granted a great dea1 of autonomy in doing
their jobs within-the framewdrk’ of the general program policy. At
the same "time, they have been made accountablé through the requlred
by-weekly reports \ R D

- -

.
hd .

In summary,’ the présent admlnLStratlve structure has_been"stream-
lined; qualified people have gradually emerged.in® key staff posi-
' tlons, procedures, for effectlve communicatlon have been and are
being, devaloped and implemented; “a general ‘administrative policy
based upen respect for individual staff’ expertlse-has been articu-
lated; and stress has been plaeed upon regular.staff-staff and

-t 2

staff-1ntern interaction. = . . Yo : '

< Do,

3 ) 0
2 ! “

Instruction/Ggunseling T L. : ’;a,, N @- ) .
. N 3 '- L l.‘

The above admlnlstratlv% -changes have had 1mportant effects on the ,
processes of’ 1nstructlon and counseling. "One change has been tha; .
the tendency to separate teachlng and counseling functlons ‘(which - -~
was never intended in the original design) has been: reversed. 'The ~ . |
‘current’ émpha51s is upon coopératdon hetween 1nstructors ahd coun-
selors, which occurs -in several ways. A Career Counse11ng Semlnar .
Lis offered ‘taught by a téam of counselors, teachers, and cageer ' . -
adv1sors. InJaddltlon, regular Intern Formalized Assessmen Gon- '
ferences and periodic .Intern D1sp051txon Review Conferences are,, -~ - '
conducted and-attendgd by all staff involved in an intern' s pro~. .. .« .
‘grdm. Preliminary.data: relating 'tp the effectlveness of such. : ,“ '

* cooperation indicate that teachers and counselors have begun to see "

“ each.other As-equal partners in a Jolnt enterpr15e~ . Co

" . 3
-
. . . %, Ry 124

4

New procedures have- been developed to ensune successful Hands-On by AR
experlences. These procedures are’ desagned’td make’ sure 1nterns' cL )
experlences are useful and relevant’td their 1nterests. In. the ™ %‘:] .o
" new procedure an *jntern's counselor keeps a careful record of the - * -
'~ intern's progress in; e program. Sometime durlng Phase - I,,after i S

the Career Developmeﬁt Pian has.. beep ﬁdrmulated an Intern P .o
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Disposition Conference is held, at which time the intern along with

‘her/his counselor, 1nstructors, and career advisor settle upon two

:career -choices. When the intern is about to enter Phase II, his/

her ‘counselor sends a transmittal memo to the Career Department
indicating that the intern is ready for the Hands-On and naming the
two careers of interest to the intern. The Career Department then
arranges for the Hands-On experience. :

Careful 'attempts are being made to enhance the quality of instruc-
tion in two ways. . First, new curriculum packets have been developed
and are being used. These are designed to. permit individualized
1nstruct10n thdt answers the needs of the particular internm,.and to

fuse academic and career information. Seeondly, teacher workshops
"are conducted by the head of the Instructional Department, the out-

side curriculum consultant, and other outside specialists. These
are designed to fac111tate implementation of the new curriculum.
In additipn, a ser1es of micro-teaching workshops has been held
using v1deotap1ng as a means of _getting teachers to evaluate their

‘own classroom behav1ors.

In addition to the changés in courses and counseling, the program
today features a large number of non-classroom activities. A
successful career fair was held at the end of the summer for.which
interns studied varjous careers, de51gned visual displays, and
made themselves aval}able to discuss the careers with other inter-
ested interns. Exéursions to various cultural centers--museums,
the zoo, theaters, and so on--have been .conducted, and-more are
planned. These all represent efforts to enr1ch -the educat10na1
experlences of interns. ‘

In summary, new procedures have been introduced to enhance the qual-
ity of career advising and to integrate instruction and counseling.

High quality instruction is a constant concern and is being ensured

through the use of updated curriculum packets supplemented by regu-

lar teacher workshops. . . </

Program Development and Review
LN

L] - v

As it exists now, the Career Intern Program is not a static program.
Procedures have been introduced to ensure that it remains flexible
and responsive to the changing needs of interns and of the community
it serves. 'Existing programs and practices are constantly under
review.

g .

The mechanism for effecting change and for monitoring the program

includes the office of the Operations Planning Assistant of the

Philadelphia OIC, who works with the Program Manager, reviews all
e )
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program reports, and maintains continuous on-site contact with the

program and with the exterpal evaluators. Based on the information
L, received, the Operatlons Plannlng Assistant makes recommendatlons

to the UCEC Director. . ,

) A second important mechanism for review is the external evaluation
' team. On-site fieldworkers constantly monitor the ongoing program
and regularly report their observations to the Program Manager.
Thus, they are able to evaluate the effectiveness of change.

The Curriculum Liaison/Resource Center Spec1a115t, who works close-
ly with an external curriculum consultant, is constantly searchlng
out and reviewing new instructional materials and is actively pro-
ducing in-house materials and methods. The Career Counseling Semi-
nar, for example, was a direct result of the J01nt efforts of the
Curriculum Liaisdn and the turrlculum consultant. :

Various instructors and counselors have been assigned the task of
organizing and supervising extra-curricular group activities, which
will add to interns' knowledge and\ give them a wider range of school
experiences. -For example, 4 Student Counsellng Committee has been
formed to provide a means for interns to discuss personal and school
problems with other interns; a Progrea§1ve Student Association has
been organized to g1ve ‘intetns a voice in the program; and several
activity groups meet regularly.

. A new, streamlined procedure for intake interviews, using a slide
show which can be shown to a number of parents and interns at the ' .

same time, has been developed and is being tried out. P

-
" o . o .- - 1

Concludion ¢ : .

The. picture that emerges as the outline of the present Career Intern
Program is sketched is that of an exciting and changing experiment

in education. Some of the changes ‘described above are a confession
of failure. Some of the new programs and activities will undoubtedly
prove ineffective and require further change. More 1mportant1y,
however, the program has proven itself capable of meeting important,
challenges and of dealing with its own imperfections. CIP appears =«

well on the way to meeting its original goal: o providé '*the hape-__ v
of productive futures for urban youth." ~Hase
. .
~ 7 !




CHAPTER THREE -

THE INTERN AND CIP: FIVE CASE STUDIES

The _interns whose experiences are described here under fictitious
names are selected on two bases. First, they represent a sampling of
various student feelings about the Career Intern Program; and second,
they exhibit the range of social characteristics typical of entering
interns. Intluded are two males and three females, high school drop- .
outs and non-dropouts, one who has finished CIP, three who are ‘midway
through their programs, and one whose graduatlon is still sometime off.
One of the interns is White, and four are Black. They come from
a variety of home contexts and a number of different high. schools.
They range from good students to very poor. Taken together, they
provide an accurate composite of typical intern experiences.
car .
No attempt is made to descrlbe the entire life hlstory of any one
intern. Rather, using’ their words and assuming their perspectlve, B
this chapter tries to describe what they find significant and in- '
teresting about the program. Each intern reveals the special,
“'personal meanlng the program holds for her or hxm A

Maria: "This Is My Family." -

. “~ - '
. Maria, a slight girl with closely cropped halr, usually dfesses in .
.~ + -a bright blouse with modish slacks. She appéars serious and
thoughtful considering carefully before deciding what to tell and
what to withhold. To her, the CIP is not a lark, but an important
part of her life. , . .

’ "I'd ‘rather be here than at home. I'most usuaiiy stay )
'til 5:00 even though school's over at 2:00. These
students are my brothers and my sisters."

"Maria tells how she started the Student Counseling Committee:

v

¢ "It was like this. One day I was hungry, right? So '

1 went to the lunch room, and so a student at the

school had tried to commit suicide. And -the man that

worked in the lunch room, Brother Morris, we got ‘to

talking. We got to talking how it was like a shame

students haveithese problems and nobody is ready to

deal with them, and they just sort of say, like, @

" 'It's your problem., 'Long as you graduate, that's

<
.

-
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all we care about.' And so this other girl.was . ~ . Y.
standing next to me, and she say, 'Yeah, that's'a. A o
good idea. 1I've been thinking about that, too, ! O
So’ we stayed at the school that day ¢t about -
6:00 o'clock, just talking about it. We talked /
to Miltongand Berry and the other people on the 3 Y .

- committeeg.and the next day we took it to. [the .
CIP Coordgnator]."F4{ ) c

The Student Counseling Committee Marla initiated was set up. It now.
supplements the counseling provided by the staff of th& CIP, furnish-
ing a-sympathetic ear to students having academic problems because
their personal lives are in disorder. The rationale Maria gives
reveals her attitude toward the CIP and its 1mportance in her 11fe.
"The absentee rate in some of the classes was high.
Students ‘just weren't ‘coming., We were afraid that the
people‘ﬁho pay for”the school were going to think that
it wasn't worthwhile if nobody came, and they'd close
it down. We knew that the reason people weren't coming
to class wasn't just because, you know, they weren't . .
getting anything.out of it, but because they were going “
through a lot of hassles outside of sghool. We didn't “ .
want the school to close down, or nothing, and since o
they're like’our brothers and sisters anyhow, you know, _ ¢
we wanted to do something to: help them."

-

-

Due(to the efforts of Maria and other étudents, the Student Counsel- .
ing Committee became a reality. The coordinator of the program *
made office space available, and during their free periods and
after school this group of interns can be found ready and W1111ng'
to talk to any intern who stops by. ]
The future ahd the-effectiveness of the Student Counseling Com-
mittee rémains to be seen. It is new; However, the willingness - -
of Maria and her friends to initiate and work at the project re-

presents a striking success for the Career Intern Program. Based

. Y >

1The quotations' in this section are virtually all verbatim trans- .
criptions of actual conversations., They were either taken from .

tape recordings or from’field notes wrxtten*rmmedlatelx.after the
conversation. While they were transcribed in standard. orthography,

they have not been '"cleanéd up." In order to preserve their.flavor, =~
+they are presented using the actual dialect of the speakers, with .
no attempt to mask the oral, informal, and often emotlonal nature

of the exchange. . . - . ,
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on her record in the public school and her own self-assessment at
the intake interview, Marla would have been an unlikely candidate
. for such a taik

Maria lives in the Nicetown section of Philadelphia, a predominantly
Black working class residential area described by her grandmother
. as being quiet, friendly, and having a strong sense of community: -
Maria lives with her grandparents. Her parents are separated and
her mother lives on welfare. Her father worked for a number of
" years in a rehabilitation.center until he was forced to retire be-
cause of a phy51qa1 -disability., Maria has an older brother who is
! in the army and a younger brother and sister. . -

i ’

' She speaks with pride of her family's educational achievement.

s Her mother graduated from high school with hanors, and her older
brother went through college in four years. Maria herself is a
bright girl and scored.well on the intake tests. Her reading.
achievement was above.average for entering interns. She seemed
sure of herself and strongly motivated by a desire to achieve

ﬁ_ ‘through her own competence. While both her personal and social .
ﬁmlf-esteem indices were satisfactory, she evidenced little con-
fidence in her. abilities as a student.l

When-Maria was contacted in the, spring of 1974 by a member of th;!

CIP staff who had gotten her records through her school counselor,
b her attendance was poor, she was failing, and her counselor in-

’ d1cated ‘that she would certdinly drop out.

Maria's reasons for falllng in school became apparent in the_in-

take interview. She cldimed not to know how to study, did not-

feel challenged by her teachers, and saw her quick, temper as a

continual source of trouble between her, her teachers, and her

fellow students -

~

. ’ She describes her experience in high school 2s follows:

."I'm sort of a rebellious kind of person, you know.
‘And if somethjng is happening--since I:do trust my
own judgment--you know, if I feel it is unjustified,
then I have to speak on it. And a lot of things were
going or that just were unnecessary, and a lot of
students were -going through a lot of changes they
shouldn't have went through. And the school was

*

° M ! )

~ - .
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}Throughéut this section, reported test results are from the -
battery of ‘tests administered during intake interviews. They
are more fully described in Chapter Four.




. overcrowded. They gave yoi two minutes to get to -
"' class--five floors.  There were approximately 5,000 .
. students, and you're late one minute for three times, ° - '
. . that mean a cut, and' three cuts mean you're suspended. -
« °, And one more time, and you're terminated. It was
goo-gobs of people. You didn't walk up .steps-- . T
people sort of pushed you. If you went to see the
principal, you had to make an appointment. Yoqur
eounselor--you had to make an appointment to see her.:
If you wanted to see her. on Friday, you had to make ¢ P
- an appointment on Monday. . And if she had time, may-
be she would get to you. There were 55 kids in class;
so, like, the teacher didn't know you from anﬁgody
- else. If you had'a problem with your work, €
teacher didn't have time to attend to you. I heard
absu¥ UCEC, and'I was going to drop out. I was .
going to go to the_ Air Force. But my mother asked -
. me to .get a diploma; so I came over here. i ’

LN

Thus, at the urging of her mother and the CIP staff member who had ) -
contacted her, Maria decided she would -apply to the program. She ‘
also appljed and was accepted at another alternative school with
a reputation of being free and unstructured This yas the de-
.ciding factor in Maria's choice of CIP. As she puts it: e

"I don't trust myself to be that free. If I went there, -

: I probably wouldn't accomplish what I'm supposed to,
and I'd just end up leaving."
/

Maria entered the program with the June 1974 class. Due to program
changes, Maria sklpped.she usuzl orientation component and began
with a Career Counseling Seminar (CCS). The CCS is a small class
taught by an instructor, a counselor, and a careef advisor, de51gned
to introduce interns to careérs available for them. The transition
from her large, impersonal.high school classes to a small class with
three instructors was rough for Maria., She complained that the

career simulation game they played was childish and really did not — %/ "
teach her qﬁz}hing. Furthermore, the team teaching seemed to bother -

her: <

"More~than one person teaching? They're competlng
agalnst each other." - . . ,
The 1nformallty of the class seemed to clash wltﬁ her notlon of
what a proper classroom should be like. She says, '

‘"I don't like it'when the class is wild. « They show
film strips, and everybody just makes noise. I
skipped class several days 'cause I wasn't getting
anything out of it."

\

! "
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Maria's strongest cr1t1c1sm of this phase of the program centered
on the use of the ngw learning packets the teachers were trying °
to 1mp1ement. Her concern was, that, despite contentions to the
contrary; they sere not.belng used to prov1de'1nd1V1dua112ed in-
struction. . - )

. « N N

oy ‘. I - [y

"The packets are only th1ck;boqks of mlmeographed . o
paper, .TI-call them worksheets . . . It oniy takes © .. . .
25 minutes to do work inm the.Career Counseling --, =~ = L. -
Semlnar. If you finish early, you donft do‘anythlng T %
'It's supposed,to. be individudlized accordrng to your- . i .
academic’ level, but I don't.consider the cldss to be, ~} VLN
individualized w en you have to wait for the. rest of N R

. .the .class.- If yod treat the whole ciaSs. .equal,’ somé- ’ ’ )

J - one's ‘going to get-leFt by, and with.the ‘packet, .evéry-- - .
« . one's at thé same level. The person next to me is A e

forévér asking, for help. I'm-doing my own .and hersic -~ @' T
Learnlng, is more‘ lllke a communlcatlng th1ng If 1" R T
_-¢ah’ take what'wasWwritten on the board’and not ° S,

Y recite it back to you, . but discyss it with. you and ’ L o

~ share ideas, -then T've 1earned, i've  éarned How NN ot i
ta relate to othey people, and I'Ve 1earned hGW‘to y,ooe .Z“; R e
understand th1ngs. . co S .. :

. e . ,
- ¢ P [

"But, 11ke ‘when’ they” g1ve mé this piece ‘of paper, PR L
ain't nothing happening, tcause I could .just -5it e ot
down, read it; and,give it back, and I, got qothing = °% T o

* * to.do all period, and I haven't Jlearned anythlng, ST . L
'cause/I learned that in e1ementary~scheo} . But ' ‘e S s d
that's 'the way_the system is set up.- If fhey used oL T
the packets 4¢ a foundatlzzland you could go off T L

¢
A4
o
&2,
»
>

-

from it . . .- ‘but you can't, 'cause pepple can't " . .

.read or can't comp;ehend at the read. For them,, *, ° ;, ‘
packets. aren't doing ary gpod ft just doesn't - SRR
connect. So what's the purpbse*' T

PN s
.. s . A
/- . « a4 e, ..

By the end of the summer, Marla s fce11ngs eem, to have'changed.. She' .
had gotten to know a number of the students aud staff. .~She reaL;zed o ]
how important they were to her.and began to refer to them as her - > .,
brothers and sisters. . , 2 o S T
A a - . -
When the new semester startéd 1n September, she was‘actlve in- the .
Progressive Student Association, a student- organizdtion created to . .= .

provide a voice for interns in the pregram She- founid the new . . -, ,
classes interesting and challenging. . Her own attendance improved .
dramatically, and it was with-argreat deal of prlde that she pro- ) &
» claimed of attendance 1n generaI . : S ‘,. R
{ "Attendance has gone up 15% since we. started our: .} © "
| Student Counsellng\Commlttee M e b e T ’
] - ‘l’ " . " ' '5.’ A L ',"- : . . 'l‘ ‘ : ',.
‘: ’ ) .; ) .-45— . : .“ ’ " . ;’ ’g . ‘ 4 . . .‘ ‘

,_,_."%f
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Not only has Maria.found a hew set of friends .and a degree of sat-
isfaction in her academic pursuits that she never expected, but. her
career plans are beglnnlng to shape up as well. She has not aban-
doned her idea of going into the service, but now she is consider-
ing the poss1b111ty of becomlng an Air Force nurse. Because of a
Hands-On experience worklng as an assistant to a bank manager, she
is also th1nk1ng of pursuing a career in banking.

Whlle‘Marla has m15g1v1ngs about Leav1ng het surrogate famlly at
CIP when-she graduates in February 1975, she feels she will be able
to face the futyre with a better perspective-of the p0551b111t1es
open to her. tQ\\\ - e :

-

<
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Wayne? "Do You Belong Here?" R

. The questlon, "Do you ;:}bpg here?" was asked by Wayne's teacher in v
the first class he attended .at CIP. It was a firting questlon to

" pose, since all of Wayne's academic career--in a priyate school
where he had a music scholarship, .at the public high ‘school he at--
tended after the money from the'scholarshlp ran out, and at CIR--
could well be characterized as attempts to find where he belonged.
Wayne came to. CIP at the end of his first semester as a junior in-

. ‘high’school, ‘having heard about it from frlends of his who were
concerned about him. He had only gone to the’ pub11c high school
‘for one semester, and his problems, unlike those of many, were- not
prlmarlly Jacademic, but disciplinary. In descr1b1ng his.high scheol
experlence, e says;’ . e ha

. . .
LN N . * -,

! wenﬁ to the pub11c hlgh school where hassles were e
*. 7 .as much a’part of me as my black .eyes; big. -nose, and .
L7 T my can't—mlss blg, sensual 11ps. I'hold a gol& award T

”.‘; for:plnf'sllp piles . . ..M (Pink’ sllps are given as.. .7 -,
' warnlngs for tardlness and, absenteelsm 1n the school ) "‘,.

s .

¢ .:

By the' t1me he. got, to CI , Wayne's hassles wrxh ‘the system had -
.,already taken their toll. Inte111gent and sensitive, he was a talent-,
ed planlst apd dreaméd of going on o become a professional musi-

. _cian, However, when dsked @bout hi career asplratlons he replied
that he expected.xo -be a salesman.:”' .

. >
v 3 3 £

) Ways the opposite of Maria, He was, slim thh.a “boyish face,.

; ' ready smile, and profrudlng teeth.”. His clothes, obviously, hand- me—- '
dgwns, neyer fit and wére seldom prOperly buttoned. D&sarmlngly L
frlendly, he seldom missed an. opportunity to ekpress his opinjon .
about - anyth1ng to anyone. - These qualitle% frequently made him. the
center of gttentidn, but also got him in ‘trouble with teachers .and -
: ferlow<students in school Nelther Wayhe's father, who was an auto f

.
s LR N T

.
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mechanic, nor his mother had completed h1gh school At the time of
‘his entry into the program, they were separated. Wayne'lived with
his mother, her boyfrrend an aunt, and two younger sisters. His

. family preferred that he take a Job and contribute to the fam11y
income rather than .spend fiis time in schook

-~

Wayne entered the program in January 1974. He found the' going dif-
. ficult in the beginning. The long 1nterv1ews, the testing, and the
orientation sessions were baffling, frustrating, and Horlng His
open friendliness with a White girl led many “of his, .fellow students
to avoid or ‘ridicule him. Two events got him through this perlod
of adjustment. ‘First, he met a counséler who tdok an’ immediate in-
terefﬁ in him. Wayne recognized the signijficance of this. .

»

- "When. I met my counselor, I loved him right of f! .
Just, like that; my hatred of authority seemed never
. to have ekisted.'" ' - I

The counselor and Wayne soon became fr1ends on a f1rst -name basis--,
! development of great importance to’ Wayne. . . .

. . -
.

the discovery of a'piano in the hallway and .an organ in an upstalrs
counsellng room. . '

at
..

’

.

] "I saw the piano in the lunch room hallway. It.looked.
.7+« . . like a grahd, .And there I was, sitting theré playing .
-, the blues, and the next thing you know, I had‘co any-- ..
..+ - s<lots of company. .And’ they were shouting, 'Play this' -
-t Ttand 'Plag that.' .My debut at CIP was a success.' I = .
' walked o 3; and went to play the organ 1n pe&ce. And - {
Tt they all" came. ppstalrs in pleces, shout1ng,"P1ay thls'
.. . and' !Play that.) "So I gave.up and’ just kept p1ay1ng v
e ,unt11 it was t1me to,go home " Yoo g&~ :

.V . wt . s,
. nJAlthough Wayne, savorlng the rOIe of: 1oner, never made many friends
,amqng the other 1nterns,ths pqsit1on was a sured His talent on
the ‘piang, ‘guaranteed him the‘attentron‘and Ieast a measure of .
5 .respect, whlch he: -Found 1mﬂ§rfant. KRN . .

Wayne‘was in many respect %:1)} unusual student for the’ CIP or. any

' and was ready to .start c1asses, he had Begun ta keep a journal at
>-ghe- -request, of his. counselor. Excerpts shed light upon his feelings
,abbut the classes and more srgniflcantly, about the teachers, since
he was»always mich’ more ‘concerned, with Mwhe'» than with 'what." In
descf1b1ng his ¢élass on Personal Reallzat10ny he sald’ R
4t e s . .

' -"Our teacher was a real- together s;ster whose ob- oy
P Jectlve was to help Black.klds to reallze that their
;f “*brown sk1 was mgre beautlful than they were forced

The second important event in Wayne's first days in the program was

v ~.other school-program.' By'the trme he had completed the orientation ’

’
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to believe. She told us about-affective thinking,
thinking ahead, and about the difference between
symptom and cause. Our classes were very interesting."

- .
'

His comments about his science class were equally enthusiastic:

"My science teacher'ls from“Nigeria. He told us
about Africa and how it was, contrary to what we
programmed it to be . . . And he told us about our
origin in Africa and how a small group of smdll-
timers took over the country. I'l] give all the
stars in the world for .that class, although we
couldn't make out some of what he was saying, and
they all laughed at him. °That made me really mad." p Cy

Finding school interesting and challenging came as a genuine sur-

prise to Wayne, since’it ran contrary to the-expectations instilled

by all his past experiences. -He had written in his journal during

the last day of orientation,” | "
% P - N
"Oh well, I know onge thing. Tomorrow is my first class. .
I am now a man. I'm in the army now. My warfare with -
education has started . . . once again,”"

B

He had even come .grudgingly to like some of his fellow interns, de-.
spite his pique over their rudeness and lack of dedication. By the
end of the first month, he wrote,
. . ‘
"But the dudes and dames in my class are good people, ,
really cool. I like my class, despite the hassles
they give me, especially about me and Ruth being so
close, and that doesn't even bother me anxmore.” -

»

About this time, five of the most popular teachers were transferred
from their JObS in CIP tq another school because of conflict with

" the admlnlstratlog To demonstrate their support and concern, the
interns went to the administration to get the teachers reinstated. .
When this fa11ed they went on strike for 'several days., Wayme, who
had only been in the program a month, was troubled and of two minds .
about the whole affair. On the one hand, he was concerned about .
the lack of.classes. ) ) ) .

"We had no classes for about a “week, and I wondered, .
v 'when are we g01ng to have classes" because I don't
o want to lose out in any of my- studles, and I want to
graduate from high school..~So I can't learn anything .
if the teachers are not teachlng’anythlng So I got
up, went downstalrs,/gnd walked out and went home."




A

e

AN
! S

" On the other hand, he was impressed by the actions of his'c;assmates

wand the obvious love they had expressed for their teachers.

"I am very proud of the spirit of my fellow interns.
L 1t shows if we would work together and not play

separately we can get something done.® Right now,

I'm in love, in love with my student body. They"

all are 4 good'bunch of young ones. The interns
were mad, and they wanted their teachers. That was
that. Those kids didn't want to play ring-around-
the-rosies. They were mad. I never’ saw no one so
upset about their teachers in all my life in school."

After this, things appeared to settle down for Wayne, and he threw
himself into his studies. When the first grades came out, he was
happily surprised to discover that he had received all A's. This
does not imply he was totally happy with all his courses. In com-
.menting upon the career clusters, he was, in fact, extremely
critical.

"This was about .the most boring.classes I have
ever went to. These pepple were talking about
all these careers, and I wasn't interested in all
those careers. I was interested in one of them--
Music!! Does music sound like nursing or cashier?
I wouldn't think so. All I did was see about all
this career stuff, and I thought, "Well, goddamn.'
I felt it was unnecessary, because half -of the kids

knew what theyswanted to, do for the rest of their o
. lives, and I'was sure they ,weren't interested

either." <. ‘ ’
~ . , )
During this phase of his program, while exploring career possibili-
ties, Wayne's friendship with his counselor deepened. According to
counselor logs, he and his counselqr met every day during most of
Phase I.and nearly as cften during the first part of Phase II.
He came to see the counselor and his relationship to him as central
to his program. In him he found not just a friend, but someone who,-
in his own words, was ''pushing him to get an education."

_ By late spring Wayne was ready to go into Phase II of his program.
Phase II consisted primarily of academic courses. By now, he had.
been. identified by most of the staff as one of the most promising
and conscientious students in the program. He also found at this
time that, conféary to his expectations, he would not have to wait
until January to graduate, but could complete his stulies in Augiist .
As a result, he threw himself intot+his courses with even more fervor
and determination than before. His journal entries at this point
had much less to say about his counselor and concentrated upon the
characteristics of the teachers. At one point; he described four

: ~49~




of hlS teachers, and gave eloquent descfiptlons of how they im-" R
pressed him. - .

he could belong. Although his sensitivity and seriousness caused
him to be frustrated with his fellow students, he had made one close

The graduation, held in the Reverend Dr. Sullivan's church, was a

‘5_ o i . * .

"My teachers are by far the best. I guess my favorlte
is'Mr. H. He sees to it that I pass his elass,. and
s he's very strict about it also. He seems to care

about us but isn't going to let the student heel him .
either. ' .
’ ,
"Mrs. J is very articulate. She's a very emotional ° d e

person, the kind you have to be careful about what
you say to her. She's very:sensitive . ... She's
likely to base our marks on how well we give our
opinion instead of how, what, where . . . She'd say,
'In your own words, tell me'. . . . . ,

"Mr. K is a different ‘story. Everything must.be
pip-perfect' He would take a point off your score
if you say 'ain't' during the tlme he is marking

your paper.

Mr. L is middle-aged. He was, I .thought, the most
solemn teacher in school. He was serious about’
helping us learn about our ggvernment and was ST
willing to stay after school to help anyone to
pass hlS ¢lass.”

In CIP Wayne, though still alone, apparently found one place where

friend and had received a kind of recognition which had always eluded
him din the past.

As graduatlj approached his counselor friend 1nformed him that he
would be val ictorian and would give a speech at the commencement

services. -Wayne approached this task with the seriousness that had

characterized his career in CIP. Before he was finally satisfied,
he had written at least ten drafts of the speech and had tr1ed each

of them out on anyone who was willing to listen. NI

solemn occasion. Wayne was the star attraction, receiving recogni-

tion for his academic achievements, along with a $50 bond. The last

entry in his journal expresses his feelings concerning the gradua- - .

. tion exercises:

"Graduation was BEAUTIFUL!!. . . We sang 'Lord Help .
Me to Hold Out,' and that song I sang with feeling. ) /
This thing came t6 be very well. I gave my speech, K /
and I got the award I worked so hard to-get and also got > {




\

B

'
»

N v R " o -
‘ . * [ ” - <
. ‘. : ” - R

" a $50 bond. ‘'The stu&znts were well behaved; and I-
loved tiem.all. ‘Just thirik--all those little creeps
! hated}before graduation, and now I'm .going to miss o

them . . ﬁ I.just couldn't make'.fun at graduatlon,‘ " d
v because that was the'best. part of the CIP program, R
.- and it'left me teary-eyed I o

There is a postscrlpt to- Wayne s .story. Throughout hls part1c1-

pation in the program, it had been assumed “that he would go on to .

~«<collége and pursue his dreai of a career in music. Despite’ ‘the
Frepeated urgings of his counselor, ‘HoweVer, . Wayne never did apply

-for adm;sslon to a school Upo ,graduat1on he %ook a job, with

a local business. It lasted oﬁry/

None lasted more than a few days. ~AS 6f« the last report, Wayme's
counselo;, who. has maintained contact with him, had- helped h1m to.
apply to a college'in North Carolinal They are awaiting word ‘op,

his acceptance .and the p0551b111tres of ananc1al support. .

» - -
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Anéie: "y Can't Lex Myself Down." N o . ;; AP ';
M ) ) : < '5 N v !'1,
"When I f1rst came to. thls ‘schooi, you know, I,had o

s omy wholeﬁatt1tude about the- system. ‘I really hated .
school., I, just-got to wherq I couldn't even sit in’
" the classroom, I was gettlng really upset, ‘and * ce
everyone started car1ng about you ahd they wonld ask ~
. you .how ‘you are. At first I had the aftitude--you - K
-* know, it's-none- bf-your-bu51ness att1tude. But.'they .
.+ kept om askihng you, and they began noticing you,.and-
* when you were sad one day, they would teld -you, 'Ybu
. look sad. ' What's wrong?' Then"you couldn't be hatlng
. them no more.: And they was. always concerned about’ ﬁ; e
‘. you. That used to get me upset at fifst,” because“it ,
was none of their business,’ Where.now, I like, it Lo
- And it -started maklng me coie. S A,
’ - b ] s »
"I was ar very insecure person. Like, I didn't.want . '
to go to college. I didn't know what, I wantedto , .-
do. I just wanted to get out of high school. And b
then I didn't know what I'd do. I just thought - ...
I'd probably end up 11V1ng off welfare. Then I ' .,
. came to this school, and’ this 'school started letting - .
me .know, yeah, I can do stuff. They weren't ‘telling, ..
‘me I could do it, they were, letting me do it-for '
myself . . They treat you like a person, and then,
when you can't do somethlng, you're letting yourself .s
. down. It's not 11ke you're letting someone else,
down; it's like you're letting yourself down.: They
let you know your good points and your bad polnts, L,

o !

" Lo -51-
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7', month, *and he, was *let’ go.’ ¢
Sance ‘that time, he interviewed for and Erled several tker jobs. -,
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- Wiihoﬁt you feeliﬁg-bad," o , .

‘Angie is one of two White students in CIP. Angie's whiteness does
not: seem an dissue in her»iﬁvolvement‘in the CIP. In discussing the
- -gang and race problems in the area with other *interns,- she said:
. R .. L ‘~-'.,‘ . ! ’ ‘.
* "I npticed onething. People in this-school aren't
i really different from ' High Scho6l, ‘cause ,
¢+ - they come from-that school. The-point, when you're
in publi¢ high school, you hear things 'Like’, "That

-

her.' " It's a convenience not to get to know a. ,
person. In this school they can't usé that, *cause - 5
‘they're going ta haye to sobner or later get to kndw
. me as a person, and-if they're going to hate me,
. -, .they're going to hate mé as a persén. That white
. thing, they can't use it, because I'm not just a i
’ White ;girl they see ini the hallays, I'm not just
something that, 'F hate hér.' They are forced to
"get to know me. I'm in .their.cldgses” I speak.: . .
. ‘I get along good with thepeople I ‘know personally.".

D C8 A ., P - . -
This is not to say that the race issue has been eliminated in CIP.
Wayne remarked in his journal and in'conversations that his Black
. brothers and sisfers gave him trouble because he spent so much time
with his ‘White friemd. Furthermore; being a predominantly Black

“school, there-i's a 1gt of emphdsis in classes and #n informal

"- ‘gatherings, on Black cultute, Blask history, and Black pride. Angie
bases her,acqeptance ofi small classes, personalization of the
school, and her own, attempts to be friendly.- :

~berta§n1},'friendlinegét opepness; and a willingness to talk are
qualities that describe Angie. She is’a small, slightly. built

girl with long brown hair, worn Veronica Lake-style. She is usual-

ly dressed casually and can be _found between classes surrounded by
-a group of her friends. #Her instructors report she is seldom tardy
"and almost never absent. She does her assignments quickly, willing-
1y, and for the most part, well. ' She is considered to.be a’good

but not outstanding student. ' L

. Angie's pré-CIP school behavior stands in sharp contrast. . She came
into the program in January 1974, having already dropped out of
high school. Prior to that ‘time she had had a serious dbsentee
problem; and although she had maintained satisfactory grades, she

* was unhappy and disillusioned. ’

"In - ' they treated me like a child: I-
acted like a child. I got away with things 1like
a child would get away with things. I got away
without doing my work and 'still got those. B's on

t

i - ’ —52—

White-girl, I hate her.' 'That girI Black, I-hate . :

K
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my report cards. I skipped through two years. I
N was proud of it. I got A's-and B's. I didm't - ‘
learn a damn tbing in that school. I didn't do
nothing. I-~gave a lot of sad stories.™ e
- B . . . \
Angie's problem in public school was-not academic failure, but one
of self-image: She was not made to feel important or given any

reason to think she could trust herself. At the intake interview, -

her ‘one criticism of the public school concerned its atmosphere
and what it made her feel about herself.

While interns like Maria are critical of their classes--their
content and the way they are taught--and others like Wayne tend
to be laudatory, Aﬁﬁie sees these issues as re1ative1y~unimp§rtant.
In a discussion she and a number of other students were having ’
about the~new1y'introdgced-1earning'packets,‘she said,’

"The packet is one system of teaching, and you . .
shouldn't just base your whole school on just one :

. system. . . I do them. I fall asleep. They don't.. -

.* ajouse me. We have no discussion. You'can't talk
‘to a-packet. ‘I mean, if you talk to a teacher and -
all ‘the other interps are working, they don't want
to hear you. And also, they'r¢ kind of.abstract. ., N
They need something-more--like about yourself."

. ' 4 >

Relationships between people, however,-are very important:

myhen I first got here, I talked to my counselor. -

: like a father. But he told. He broke my confidence,
and that ‘really got me mad. Not only did he break
it,”but he interjected his opinion.  ‘So the reason .
I don't go to my counselor is because'l know, and oo
,most of the students ‘in the school know, that they
write g%yp/aﬁht you say. °I need to be talking
to somebody. as a friend, somebody who accepts me,
and I accept him. I sometimes go to an adopted
counselor who does this. She aghes like a friend
and even tells me feelings she has about staff’ .

members." K ' . .

At her intake-interview, Ahgie exhibited a neutral attitude toward
her teachers and counselors, mere€ly indicating that, her Telation-
ship with school personnel was satisfactory and that she had no
complaints about courses offered. Her ,attitude about classes,
school routines, and other aspects of -school life have not altered:
drastically, but her behavior has. For example, with respect to

s

attendance she says, , :

‘ "In I got away with all-that I could. I

S

4
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could cut cfggses. They would hassle me a little,
but I could get away with it by ‘giving them a sad
story. They didn't care. I never cut in this
school. My absentee record was so bad, I.missed
\ the last three weeks of school. T hated school.
" Here, I never cut. I want to go." -
. ~
In public school, Angie responded to school hassles by playing the
game, by getting by the easy way, and finally, by dropping out.
While in her old school she had felt helpless and insignificant,
in the CIP she has become concerned with thg program and is active
‘in the Progressive Student Association in its attempts to bring
about changes. One of her greatest concerns is the possibility
that CIP is becoming more rigid, more strict, and more like the
public school. In a meeting of the Progressive Student Association
she offered the following analysis:
""They say there are new rules coming in.. I don't know
where they're coming from, but it seems we got new
orders. We can't do this, it's not allowed anymore.
Little things are getting stricter/, They say, 'Well,
the other way didn't work.' Try a new way, I guess.
We-notice the change. I don't know how strict or
loose it was before, but all I know is there's a
definite change since I've been here . . . You're not
. allowed-to walk into the career counseling office
anymore and sit down. You have to sign a piece of
paper'to see somebody. I just want to be able to ~
. sit down here for a few minutes and talk to somebody."

1 ¥

Again, the same concern comes up when talking about the new curric- -
; H

- .

ulum introduced in September..

"Using the packets is kihd of like having a systen,
it's not personal anymore. That is sort of the
problem in the regular school. There, it was-.over-. -
crowding, Here you get the same effect, I mean,
the teacher couldn't help you. You're in a room by
. yourself dealing with yourself. And that's why most
.of us are here--because we lost interest in that way o+
of teaching., We need more personal attention."
Angie also worries that certain changes have significantly altered
the personal relationships between interns and staff. Shortly
after she e tered CIP, several staff members were transferred who
had-been pophlar with the students. Angie felt there wds a dif-
ference in the attitude of the staff from this time on. .
« © "When a’staff person gets to be friendly with the
students and gets to be close to thém, the other

0y
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Staff start to 'say, 'Wait a second.' And they alienate .
the staff member, and they get jealous of them . .
> Then there is a big explosion. We get to be friendly
with one staff person. And the school allows it. But
the other staff are trying to stop it. They're even
afraid to say, 'How're you doing?' I see changes in
- the staff that used to*be friendly with me. I used to
sit down and talk with them. They say, 'You're not
allowed in here-anymore'. . . They're getting scared
now. Gwen calls mé 'Miss Smith' now, and 'Please do
this,' and 'Please, don't do this.'" )
° ® : : . ,
Angie feels strongly about the program and its usefulness to her,
and these feelings focus on the program's ambience. Her feelings
were, poignantly expressed in discussing rumors that the school would

be -¢closed for financial reasons.
£

fellow interns were all kind of .sad inside,
we said, 'Wow, it's a gooa program, and it's go
great.' We're really kind of depressed about it,
tcause here we came out of the old system. We were
all failing. Then we got put back on our feet.
We got confidence. And the only thing that gave us ‘
. " confidence is being torn down."
Ed [ 4 N
The change in Angie's attitude, the new-found confidence she has in
herself, is striking--and it is not just in the concern-she feels
for:the future of the school, or-in her increased attendance, br
hef activities in the’ Progressive Student Association; it also’
¥comes throygh when she talks about her future plans. She expects
to graduate in February 1975. She had one exciting Hands-On
experience with the Philadelphia Evening Bulletin, and she is look-
ing forward to another one with a reporter from the Philadelphia
Inquirer. She plans to attend college, major in journalism, and
become either a writer or a nhewspaper reporter. Her major concern

S is no longer whether she will go to college, but where and when.

° In summary, Angie represents a special kind of success story. She
probably could have finished high school and entered college. How-
ever, it is doubtful that she would have found the experience very
satisfying, because she did not think enough of herself. TalkKing
with her now, one gets an entirely different impression. She is a

. confident young woman, coqvinced that she can do what she wants to
do and firmly determined to do it. ’

€ “"We were kind of sick wthdwe first heard that. My

2
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Larry: 'Nobody's Always Coming Down on You Hére."

' Larry is a handsome, outgoing youngman, gregarious and sure of him-
self. A modish dresser, he has a reputatjon for being a flirt with
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the girls. His easy-going surface behavior seems, however, to mask

both sensitivity and insecurity. In his conversations he has a'

lot to say about himself, how he feels about school, and about his

philosophy of 1life; his émphasis, is on being accepted and not being .
hassled, Larry came to CIP in January 1974, after being expelled

- from school toward the end of his_junior year, for getting“I%to a

fight with the assistant principal. His expulsion was the culmina-

tion of a bad school experience, Throughout high school, his at-

tendance was poor, his grades were low, and he got into tfbublq-

* with the teachers,

Larry had been out of school for about ten months, unsuccessfully
looking for work, when he heard about the Career Intern Program .
through some friends, Sometime during this period, the CIP also 7,
contacted his mother at the suggestion of his school ‘counselor.
-Discouraged about'his chance of getting a job and encouraged by his
mother, he decided to come to CIP for an interview. By this time_ . __
he had little hope of ‘either finding a good job or going on in

school. He gave as a reason for his interest in the program that

it was an opportunity to learn a trade and‘get a diploma. He de-:
cided. he would try working either as a machinist or as a mechanic,

B [ “ N )

His attitude toward education was reinforced by the fact that.
neither his mother nor his father had finished high school. His
father, a carpenter, encouraged him to go to the program simply
because he wagslinable to find work; his parents felt a high school K
diploma would be,an a%set. ,

Larry's intakebfﬁtprview reveals the attitude he brought to CIP
and the problems he had experienced in school. When asked if he.
felt the program would be of any help to him, he answered, uziﬁ’

very much\ibecause thpre's more understanding between the teglfher
and student." Later, in'discussing his problems with specific
subjects in school, he-blamed his failure on lack ‘of communication
with the teachers. - . . '

<«

"Teachers didn't take time to understand why -
students did the things they did. 8o I fell T
behind and needed extra~help, amd then they
weren't there to glye it to me." j’,'

And finally, when asked what he thought was the,most‘siénifiéant
quality a teacher could possess, he replied, . . '

"I feel the teacher should return thg respect that
I am required to show."

Larry's debut in the Céreqr Intern Program was less than a smashing
success. He had to take the Career Awareness class three times be-
fore he finally passed it. According to his teacher the reason was

.
.
. .
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poog. attendance. Larry's.anélysié was somewhat different.
"At first, one of my teachers--I couldn't get along
with him, and then I flunked.—Then the second time
we got along_better,-and my mark was Higher. He »
didn't understand me the first time, and I didn't
o - complain 'cause I knew the way I was was the cause
- of .the poor mark. 'Cause I really didn't Iike him,
w or nothing. Now.it's better. Could be better still, :
: but it's all right." ‘

.After Larry‘entéred the Fused Academics phase of the program, he
continued to have problems. His teachers identified him as a poor
attender, and he had a difficult time keeping up with the work,
possibly, because he is an extremely poor reader. This causes
particular problems fof him‘sineengF new curriculum packets

. ' Jdepend heavily upon students reading' and working on their ‘own. -
Larry told his counselor he thought the carriculum was boring.

+ *"It's no kind of thing where you can explore. I
vt ' could deal with doing for myself in a 16t of things,
- but there's_dome things that teachers got“to help
‘ with. Packets are for students whc really like to
- read, but what about those that don't like to read?
. . . . What about the poor student that can't read?" , -

. -~ . v "
Although Larry is having trouble academically, he is.happy with the
school as a whole and has found several things that excjte-him. .

. One recurring theme in his conversations is the attitude of the
staff toward students. Whei asked to compare the Career Intern
.Program with his previous high school, he replied .unhesitatingly,
- . .
~ o "There are a lot of privileges here. They're not | ’ .
always on your-back.. You'don't have to worTYy
about no one coming down on ydu, and thi$ is-some-
. thing good. Heite, you try to know all the staff -
v g members. It's not a thing of just getting ta. know
one. = And the staff members try to get to -know
us--ds peopld, not as students, not as children’ _
or asikids--but as people." o~ - .

/

-

He is also propd of the fact that he can call his counselor by his.

. _ first name. In a heated exchange with another student over the
changes that had taken place in the attitude of staff, Larry made T
the following observation} . - ‘ ) .

T "You have’ pebple like this brother over here. .Now, he's
- still dealing with everybody-as an indiyidual and as a‘

‘- person. His.name is Andre. He's supposed to be a

counselor, but he's really not.,He's a person. He's not

5
* .
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: . =57~ - : :

-

ERIC 69 & o




nobody with a title stamped on his brain. Andre,
that's hlS name, and that's the name I call him by.
He's an' individual who comes talklng to us. He}
,not nobody we label." '

e

0y

‘ As far as Larry is concerned, his greatest coup came when he success-
fully organized a student dance. As he put it,

"They gave us the opportunity to prove ourselves. But we
had to go through a lot of unnecessary stuff from our
own point of view. I thought up this idea of haV1ng a
dance. I talked at the PSAl meetlng, and at the ti
they agreed on it. If it wasn't for the PSA--it'
group thing, you’know--without the committee, it's real-
ly nq’ﬂ!ng. It has to be the whole committee. It can't
.be just one person. We went to Mrs. § [the director
of instruction], and she said, 'Well,'-it's up, to '
[program coordinadtor].' So we to him. We wanted
. to prove to him that we was people, but we had to, like,
! kiss his ass. At first, he wouldn't give it to.us.
Like, he'couldn't<just accept the fact that we wanted
a party. It just didn't seem logical for young people
— to want a party for.no oécasion. That just didn't .
make sense to him. So he said, "Well, I don't quite C
understand this. I'm not getting nothing out of 1t.
I don't get paid extra:for this.- No, I'm not going to
"do it.' So then you got te run atound and everything,
and you got to say a slick lie, take dt in and rap it
down real fast, before he got a chance to ask you. Say
thank-you . . . He said it wasn't planned, but we had it
in our heads. A piece of paper not gonna do it, it's
; people. But then he cancelled it, and then we
called a meeting 'cause it was cancelled.’ We just went -
down there. Sure enough, cold- blooded interns. We
jumped in his collar. Then we had to present it to. .

»  him again. We had to convince him that if we didn't '
have the dance that all the interns would go to 'another
school to a party, and we should keep them in our own
school Then he said, 'Well; I see, I see. Well, L
0.K. So- it went through three or four changes, but .
we got our party b ,

. (Interviewer: ""Why wguldn't want the dance?')

. . mCause he's scared. "He's an adult, and af adult always
has to have responsibilities. It's worth his job,
" you know. He'll lose his job if anything happeps. We
think about that, too. We as students not onlx,th1nk
‘ - about' ourselves; but about his situation. He!s in-
charge of us wh11e we're here, and"if anything happens--

~

1Progresswe Student AssoC1at10n

] , '
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_Jahet: ' "I Just Want to’Get a.Good .Job." P ot

like, if someope comes: in and wants to ut>one of 'us -° .
or. shoot oné of us; he be responsible. ‘Know what {.,

L

mean? . . . Anyhow, that.dance, that went perfet;t =~ .° PR

L SN

‘Encouraged by ‘the sﬁcébss»he had had with the dancewand:the easy’ T

relationship he had developed with the staff,. Larry was, by, the end’
of the summer, launched in another campaign--a campzign to change
the program sp that more -free time was structured into’ it for - -

students to get together., As.he put,it, Lt Sl
. ‘ . "‘ . ‘: - - ‘ " ‘. . . ¢
"] feel thenschool needs some time worked in-it to
just talk with your friends.. Now we have to stay’. ..
after school if'we want- to do that:: That's why a . -
lot of interns are late.for class. - They rfeed to -.° . s

talk to their friends.* They.just come from:home,’

and they need some time to just laugh a. little bit. -/

Some time tq get our activities.togetper, to ftalk K
., to our fellow students about activities we wanht.!

+ ! € » s, I,

Whether Larry will ever ‘see his reform dreams become reality remains

to be seen. Nevertheless, listening to him, it is hard to pelieve
this was*a student who was -kicked out-of school becausé hecould not
get along with the wvice principal and his fellow students. He' still
is not sure.he-is going to be able fo gradudte-with a diploma,, but
he is confident that ke.will be able to get § job ‘and“that he can,

-expect to bé treatéd as a:person. For hi's Hands-On experience,

he was hired by a copstruction cempany putting up aliminum siding.

- At the present time he,thinks maybe this is what he would 1ike.to

4

do.- He fougd the job challenging and the ﬁéop%e he worked with
friendly. . . LS L L

, . . » .
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The reading lab” in CIP-is a pleasant room containipg two, tables,
one of which is piled high‘with materials; a large bookshelf, ‘also
attractively displaying reading matgrials; and three individual
student carrels. Students with reading problems interfering with.
their regular, course work are assigned fo come to.the lab for tuto~/
rial help. In‘addition,. thé lab is open fof any students who are,

»

free and want to.tead or talk with the’ instructor. - L

»

- v sy

One Monday toward ‘the end of Junej Janet came into the lab for her

regularly scheduled: class in reading. She was obviously upset about ~

something. Without so.fuch as a 'good morning’, to. the instructor | T

or the interns standing around talking, Janet sat down .in.one¢ of

the carrels and absentmindedly began to. leaf ‘through a- vocabulary

test bodklet. ’ The.inétrpctor.walked over and asked .her what was

up. At first Janet simply, shrugged her shoulders; then she said she

' S At o '
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_ cided to ‘come to the intake interview. At, the interview she seemed ot

" ing, for the modst. part,’to talk “about her’ problems . She, came alone,

+ intern remarked, , o :

_-It is difficult to get Janet to dlseuss herself her problems, or
“her.’school serlously Yo .. “ ce .

. cussion. This is the intern who, although she did ndt’ like high

. teachers, on-the one hand, characterize _hér as Mthe.most: goal- '

‘ up.their hands in. frustration becausé she.will miss'three dr four . i L

.'she can be successful .in her .job, and then a few mlnutes later ask- .

had just taken one of the tests admlnlstered by the evaluatlon team X
-+to find out what interns thought about the program. One of the e
questions asked for an assessment of. teachers’ Janet had" given 4. L
fairly negative answer concernlng one instructor. * Now she was con- e
cerned that it might have a bad effect-'on the program, that: the S -
. teacher would get 1n troub1e or be forced 'to change the 8lass S I o
Janet is a rather heavy, vivacious, happy, 18*year old Sh& had .

only attended ‘the feeder school a few weeks {having transferred . ]
from anether Ph;ladelphla high school) when she. heard about-the . T
" efp from ‘@ close friend who had been.an 1ntern Sane she Was v
fa111ng in the old schooly was.having- difficulty adJﬂstlng to the-

. mew’one, and was being hassied apout getting a dipldma, she, des, "o

“hostile and 1mpat1ent, g1v1ng 1n£ormat10n grudgingly and refus- .

and "it‘was with great reluctancé that Janét agreed to. complete the Ca

battery-of tests. 'She bag;ly«passed the readjing test at the minin " ¢ o
mum entty level of grade §. Nevertheless, she was chosen 1n the ’
lottery‘and 1nv1ted‘to part1c1pate 1n the program.l PN @ v T, 7

A 5 e cLt .st

Once in the school Janet quickly made fr1ends and - became pdpular . -
with most of the other Jnterns She gdined a Téputation for be1ng
. fun- lov1ng and not too serlous In Speaklng of her a fellow L ow -

,_ .‘»

. ) 4

.
‘ —

don't -get along tov_good in class,” ‘cause she Y
alwa gettlng hlgh and keeps me551ng»ar0und w1th L :
o dudesw - ! SR

\ : * . ’ ‘vo
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Janet has another side, howéver—-the practlcal, 1nsecure, concerned .
Janét revealed in the incident related at the bepinning of the dis-

school, knows a diploma is'-necessary to get a good job. And who,
when asked about, graduatlon, can g1ve the exact date she is golng to
graduate.° .

. . . D . .
[ '1 T [ ’ ',
. N i

As one follows Janet»through "her ~daily school ro ine or talks' to ﬂf -
her instructors arid peers, ,one becomes aware Of the continuous . .

struggle going on betw€en these two.aspects of her, personality,. Her

oriented StudEnt" in thelr. lasses. -On the other hand, they ; thfow ~.

c1asses in a row. The' COnfllct is evident in her habit. of "askinyg -
for the'most advanced vocabulary lesson in the reading lab so. hat

1ng to be excuSed so that she can. smoke a’ }01nt. ’
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When five popular instructors were transferred from the program in

.

! -febrpary:1974,-Janqt reacted emphatically: . . .

®

"Before that we had an all-female staff. I mean, the

- school was really together. Everybody felt secure ‘ )
and everything. - 'So, you know, after they were trans- - '’
ferred, the:school began,. . . to fall down . .. It
was never.the same. Now we have an all-male staff.
Students, they learn to adjust to it, but it's not
like it used -to ‘be. You need women teachers if-you're
gonna_have a good, program." :

.
’ . ~ . .

The same day, she walked out of one of her classes in frustration
at not being ablé to understand the packet she was -supposed to be

reading and gpsponding to, with the woxrds:
"I cah't wait 'til February so I can get out of this place."

", Despite her émbiyaiences, the practical, goal-oriented Janet seems
to have won out, and in all probability she will graduate with her
class'in February. o ’

Although she originally wanted to be a filing clerk, shé‘now'feels
she can get the ‘training necessary.'to become a .social worker. The
. change results .from her.Hands-On experiences. e .

* 11 did my first Hands-On down at Broad and Spriny

Garden, and I was on-the fourth floor at probations ,
in the voluntary services. I'did social work. I | C.
enjoyed it, you knowy I .readd the pegople's record;

and if they were in prison’or'jai?ﬁana stuff like | - N
N thé;.u ‘My.‘niext Hands-On is' going to be December 16.'" -

* o

" The practical.Janet has been ‘impressed by the Hands-On experiences’
in the CIP.. This is ope'of the ttings that really appeals to her

Ny

~about the school. L « T “» ,

* “ "They put you in the Harids-On thing, in = career
' thing, of whatever you want to do. In high school
. they have courses like that. You know, they have .
. spmething. in commercial business, I+think, and stuff '
‘like that. t you dox't get the exposure that you
" ... get here> -They send you out, you know, and you have
" ‘.all kinds of experience on the job and everything.

“And- sbmetimes, if. you do good, like, the company,
they'1l hire.you for on-the-job‘training, and, you ,
know, you‘can get pay for that, and you have to ' . -

- have Ehif/gands-pn before you graduate here."

©

Another impaftahr change has taken plaée,ih'Jahe;'g life. Her mother”

' . o< Voo
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has begun to take aif active interest in what Janet is doing and to .
express pride in her daughter.. Janet comments: . o
"I wasn't going.to school at all over in .o
I can't really say what it was. It was just some-~

thing about that school, why I couldn't attend. .

And then, when I came over here and my attendance
improved, you know, well, my mother was-real happy

, about it, and pleased, you know. It was like, you
know, when a’child doesn't go to school, the
parents, théy get hll upset because they feel like,
"Wow, L wanted my child to graduate, and I want my
child to have a diploma, and I want my child to be K
something.' So, when F didn't attend school, my .
mother felt kind of hurt. But then ‘when I came
over here, I was going to school regular and every-
th@:g, and she became, you know, real happy, and
that stopped a 'lot of confusion at home.' °

ﬁ

N

Whether or not Janet will be able to get training in social work

‘remains-a question. She still has problems with ‘her reading and

could not be considered a good student. However, she does have a
self-confidence and awareness of her own personal attributes
which will help her find a useful and satisfying career.

.

-

And Some Other Observations . . .

The case histories above have not tried to cover eVer} detail of the
students’ lives, but have concentrated on those things that help
provide a picture of how interns see the Career Intern Program.

Not all interns have been as relatively successful in their CIP
careers. The CIP has also witnessed its share of failures.

[

ing intern. At first, she'seemed to fulfill her projpise and became
known as one of the best students in the program; but she ‘was shaken ,
and disillusioned when in the second month of her temnure her favorite
teachers were transferred. As Phase I contin ed, she became in-
creasingly discouragé% spending less and less'time in class. .

. For example, . Lynn possessed one of the highest I.Q?1§ of any enter-

Frustrated by what she saw as an ever-changing program and dis-
appointed with her career curriculum--since she had come primarily
té get a diploma as quickly as possibifa%ghe began to feel betrayed.
Finally, toward the erid of the summer en it became-apparent that
her graduation would be delayed for at least another semester,_ she

" left in disgust to go to Virginia and live with a sister while con-

tinuing in another school. .

14
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There is also Roland, who came to the school before the presenb
experimental ptogram was instituted. He had dropped out because
gang involvement in high school led to serious trouble with the ,
authorities. After half a semester in the Career Intern Program,
he dropped out .and went to work as a sShort-order cook because of
family pressures. Later on, he realized this was not tihe life he
wanted, so he quit his job and went back to school. - He is present-
ly working to prepare himself for a career in fashion de51gn.

In addjtion, there are a numbér'of outstanding success storiés. -

For instance, there is the story of Mitchell, who attended CIP
when it was just getting started. In conversations, he tells how
the class used to gather in front of a church each morning until
they found out where the school would be conducted that day,
usually in one of.the local churches. He, too, had been a dropout
from high school and is now working as a disc jockey at a local
radio station while pursuing a university degree in communications.

N 4

Conclusion ™

e

The briéf life histories presented above characterize intern ex-
periences at CIP. The unlqueneés of this program is found in its
apparent ability to speak to the varled needs of so many different
kinds of individuals, though perhaps not always successfully.

The emérging pjcture is nqt one of a group ,of cowed students who see
nothing wrong with the schopl. They see it as exhibiting its share
of injustices, unfairness, and needless political hassles. They are
as frustrated, as scared, and as resentful of what they consider to
be bad teachlng as students in any school. However,-again and again
they reveal themselves as feeling personaldy respon51b1e for see-
ing to it that changes are made, They are almost unanimous in .

,their belief that while imperfect, CIP is better than anythlng they

have experlenced before. ) '

e




CHAPTER' FOUR
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WHAT ARE INTEMNS LIKE WHEN THEY ENTER THE CIP?

Jan is 18; if she were in the grade expectéd for her age, she would
‘be a senior ip Germantown High School. But Jan is not a senior.

A bright, eager student, for the first eight years of school, she
dropped out of high.school when she was 16, after a long history of
poor attendance, ''being fresh,"'and getting into one minor scrape
after another. -She reads at the eighth grade level; her math
ability tested much lower, however--at the sixth grade level. - This
means Jan can read most newspapers easily but could not' quickly and
accurately make change, or-apply arithmetic to probIem solving.

As far as people can tell from the way'Jan describes herself, she

-is independent, self-confident in personal relationships, but-unsure

of her ability to learn enough to earn her own'living. Since she
wants to leave home, get her own apartment, and be independent,
finishing high school and getting a good job are high on her
list--she wants to care for herself and for her one-year-old.
daughter. ' .

Carl is 16. Tall, dressed in the latest fashion, and well-coor-
dinated, he lpoks as if he were 21. Carl is a sophomore--just-bare-
ly. Accordidg his .school records and his achievement tests,
Carl is bright, competent, and able to.do almost anything he would
like. But he is unclear about future plans. He "doesn't like
school," and rarely attends. He has no fixed interests and, ap-

‘ parently, .little sense of direction. Despite his physical ap-

peararice, he feels uncomfortable with adults, unsure of himself
around the young men and women older than he, but bored with what
kids of 16 can offer. Carl has worked off and on at various jobs.
since he was about 12--a few.weeks here and there, but never leav-
ing behind much of a welcome if he wants to return. He is jot sure
what he wants from the Career Intern Program, except that it sounds
different from Germantown High and he'd like to try it. . His parents,
both white. collar workers and increasingly concerned that Carl may
"go wrong," are.even more eager. "

Jesse, at 18, is in his senior year, but 1 credit short of the 12
required for -graduation. It does not look as if he is going to
make it. Jesse has been passed on from year to year, apparently
because he seems to be trying and makes no trouble. His reading
scores are barely at the fifth grade level, at the threshold of
literacy, and his math performance is not much better. These are
the upper limits of Jesse's skills in most circumstances: he can
barely comprehend a newspaper article,. and his writing skills are, -
at best, elementary. Jesse's guardians have less than an eighth
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grade'educa;ibn and are employed as service workers. Despite their
concern for Jesse, they have had little time t6 vis;t’his school,
to work with him at night, or to be his .advocates for better educa-
tional support. Jesse sees himself -as at the mercy of whatever
luck--good or bad--comes.-along; he does‘npt,bglieve that what he
does will make mich difference-in his life.’ He is an applicant for
CIP mainly because a school counselor, afraid Jesse will not be able
to graduate and seeing little ‘future for him even if he does, has
urged Jesse to try the Career Intern Program. His guardians.are at
best neutral. They are unsure of what CIP can offer and, since
Jesse has not gotten into trouble, wonder if it will be too per-
missive or lax for a youth accustomed to the fairly structured and
strict situation at Germantown.

Each of the 116 interns now in CIP is, like Jan, Carl, and Jesse, an
individual with distinctive hopes, abilities, and problems. Some

<look as if they would probably do well in almost any situatiébn.
Some would present challenges to the most successful of schools.
What they have in common is a marginally successful experience in
school. .

In this chapter a profile of 'the students who applied to CIP .is
presented in the form of group data,l but it is important to keep
in mind the complex individuals represented in the findings. ' In
later reports, sufficient data will be available to describe in
more detail how individual students may be alike.

>

AGE, STATUS, AND SEX OF APPLICANTS

!

LI
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The applicants range in age from 16 years (80 out of 267 students .o

who applied to CIP between January 1, 1974, and June 1974) to
21 years of age (4 applicants). Over half of all applicants (179
out of 267) are 17 or younger. o ‘.

. ” ity
Of the 267 applicants, 107 had dropped qut of the public school sys-
tem. ‘Of the 160 still enrolled in high school when they applied for
the Career Intern Program, more than 136 had poor attendance records.
Thus, approximately 243 of the applicants either were not-participat-
ing in some kind of formal education or were participating only
minimally. :

As Figuré 4 shows, age and status are related: most of the appli-
- cants 18 or younger were still enrolled in high school, while all
of.those 19 and older had dropped out.

1]

If applicants had made normal progress, of the 267, 40, or 15%,

In January 1974, 175 people applied to CIP, and 92 applied in
+ June 1974, , . 7

”

~66-_
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would have been in the tenth grade, 139 or 52%, would have been in o
the eleventh grade; and 88, or 33%, would have been in the twelfth Lot
grade. The average age for all applicants w3s 17. ' - ¢

The dropouts were not, by and large, attendlng some alternatlve
school. Eighty-three were worklng or actively looking for a job,.
.and 16 were just ''staying at home." Of the 16 appllcants at home,"
: 11 were women, and 2 bf these had children. Only 8 ‘were either .
part1c1pat1ng 1n or wa1t1ng for adm1551on 1nto othex programs. T L
Overall, sllghtly more of the app11cants were, men.’ Of the 160 ap~ e .f'
pl1cants still in school, 81.were men; and of the 107 not enrolled -
.in a high schpol 62’ ‘werg males. Thus, mern were slightly more like-,
1y to apply to the program than women. However, this difference.

is 1n51gn1f1cant . o . .

Tt HOW WERE THE APPLICANTS DOING IN,SCﬁagZ; ’ J : L B .o

. e b / .
Many alternatlve schools are belleved to attract appl1cants who '
would probably be successful almost anywhere. ' Were the CIP appll— )

' cants dropouts or not, haV1ng trouble at school’ Apd 1f S0, why? C
THere are several wdys of answerlng this questlon, grade- polnt ' ' :;///

o - averages, how’ many credits the students were lacking for graduatlon
performancé, on méasures of academic’ achievement, and statements of
parents, counselors, and studeénts themselves. Taking these all ,'

) together, the answer seems to be that almost al .-the app11cant$ T

o _were in academlc d1ff1culty, but few, seemed to e in d1ff1culty, .

- because they lécked tﬁe ablllty to leafn (A I

P 13 * : ‘
. [N .
~ ¢ fe . . - ’ 3 « °t 4 >

. . o', . ¢ .

 Grade Polnt Averages ’
In thté Ph11adelph1a schools, d grade of D or less is failing; a N
" f"" ° grade of C or more is passing; and grades of B~or A are’ considered
academ1ca11y superlor. Most™ (65%) of the CIP : app11can¢s (174 out
. . of 267) either were £a111ng during the semester before they dropped
' out or weré fa111ng during the semester before they applied. “Some
- " (25%) were ‘passing, but with low C averages. A few (10%) had aca- - ¢
** demic averages suggesting superlor performance.

- .
* ”

LR

. . /o, -
Credit Deficits . - CoL e . ‘

“ ‘o ¢ .
o ’e

- A student needs 12 Carnegie units to graduate. At an average rate !
) of four units per year, this means a junior should‘have completed
four ‘units, and a sgnior.eight units at the beginning of eleventh
g .anditwelfth grades,\respectively. The credit deficit is the dif-
** fer¢nce b'etween what the student('1s normally expected to have and o -

. . . 4 LI
* . A . L.
’ — : ~68- - ' e T .
" . . , “ .
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the ,credits actually completed. The larger the deficit, the further’
behiqd the student would be(for her/his age and grade level. i

+ N ? hd

Virtually all CIP applicants have credit deficits. On the average,
applicants to the Career Intern Program are deficient by four-units,
- or one year, though some are as much as seven units behind. "It- seems
fair to conclude that few of the applicants would graduate with
their class. The situation for the dropouts showed distributions
almost as_discouraging, although the’ group was older and might have
been expécted to have completed more credits.

Performance on Achievement Tests

“
L}

Achievement testt yield .scores that describe the grade-level attain-
ment of a student relative to what other students at that grade level
can do. If, for example, almost all students at the beginnifkg of the
tenth grade can correctly solve the problem, "What should be Dick's
change? He gave the clerk $5.00 to pay for a ball that costs $1.50 !
and a flashlight that costs 97¢," and a given student correctly
answers that questidn-as well as others like it but fails questions
most other students-in tenth grade fail, the student would probably
receive‘a grade-equivalent scoré of 10.0. R
Table I shows the distribution of grade-equivalent scores for. tlie
~~ 140 applicants taking the test,l while Table II indicates the dis-
¢+ ‘tribution in mathematics achievement for the 138 applicants taking
that test (127 and 129 respectively of the original 267 applicants
did-not take these tests).2 (The reader is referred to Appendix I.B.,
Voluﬁq 11, for the raw score distributions of the reading and mathe-
matics tests.), *

o ' .
- ~t

lyith regard to the 5.0 éfade~éQUiva1ent score in reading ‘mentioned
earlier as a base requirement for admission, it should be mentioned .
. here that in actual practice a 4.5 grade-equivalent score was used

as .a cut-off point, since this figure is still within one standard
error of measurement for this instrument. Thus, 1.4% rather than
'8.5% of the applicants were initially denied admission to CIP

because of their reading.scores. : K

.

r A
2Not all applicdnts took all tests for several reasonms: Some
decided that the program was not for them; some left in the middle

.. of testing without explanation; still others made initial applica- .

tion but never returned for formal +interviews and testing.
: ) A
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TABLE I , _ '
APPLICANT *READING ACHIEVEMENT
P <t ’ N = 140
A (Range = 3.9 - 12.7p “ !
¢ » . i':.‘ )
JSRADE EQUIVALENT — NUMBER ~PERCENT X .
) o/ 4.4 or Less ) | VA 1.4
f' 4.57 4.9 10 © 7.1
5.0 - 5.4 22 ® 157
5.5 - 5.9 10 7.1 :
6.0 - 6.4 10 7.1
. 6.5 - 6.9 17 12,1
7.0 - 7.4 12 . < 8.6
7.5 - -7.9 7 - . 5.0 .
8.0 - 8.4 20 ‘ 14.3 :
8.5 - 8.9 9 - 6.4 -
9.0 - 9.4 / - N
9.5 - 9.9 6 4.3 ] 1
10.0 - 10.4 < e ., 5 3.6
10.5 - 10.9 ’ . 5 ) 3.6 L7
110 - 11.4 - -
11.5 - 11.9. 3 2.1
12.0. - 12.4 1 T :
© 1275 - 12.9 1, ‘ 7 e
’ Average.Grade Equivalent.f;)r Group = 7.2 \
. L . . . ]
4
A 4




) . ) .
7 ' " TABLE II - £ LT
. * ' )] v -
’ APPLICANT MATHEMATICS ACHIEVEMENT , |
‘N = 138 : 3 : ‘
A _ o ‘
- (Range = 3.0 - 12.9) v e
hY — . ) ’ ' >
. GRADE_EQUIVALENT " NUMBER PERGENT :
4 ! * ' ' . -
4.4 or Less = — o 12 . 8.7
’ 4.5 - 4.9 e, 3 ‘ - 2.2
5.0 - 5.4 . 3 ‘2.2 .
5.5 - 5.9 ) 6. o 4.3
6.0 -- 6.4 29 . 21.0
6.5 - 6.9 112 ' 8.7
v 7.0 - 7.4 ¢ , 9 ; 6.5
7.5 - 7.9 ' 12+ e 8.7 «
8.0 - 8.4, sy -~ 10.9
S 8.5 - 8.9 ' 10 . © 7.2
9.0 - 9.4 7 . 75,1
" 9.5 - 9.9 8 \ 5.8 -,
10.0 - 10.4 ‘L6 © 4.3,
10.5 - 10.9 - - . -
11.0 - 11.4 2 ' 1.4 i
11.5 - 11.9 X 1 .7 .
12.0 - 12.4 ., - / -
12.5 - 12.9 . 3 2.2
Average Grade Equivalent for Group =.7.2 L
. N a (\‘ . < v
> - . ~ o *
» ! \ . Y :
+ \
] %‘ - Y . ) -
\- f -3':;' 1 . .
3 B *
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These tables. along with other data available from Germantown High

T Sehool , 1me‘flvrimp‘ortant—pomts*—‘—"—“‘

*
-

. T ——— 5

v 710 Most é; the appllcants to CIP (85% of whom were
) in the eleventh or twelfth grade)’ were substan- ‘

tially behind the performance of average elev- :
enth grade students nation-wide in reading and -
mathematics achievement. If thesé skills dre,

. impartant to later academic or life success in

= v the majority culture, the students were seri-

- = ously-de€fsient.

Y

- .
ot

.02 The CIP@&pﬁzicants' pérformance on these tests
. was not significantly different from that of
' average Germantown High School students.” This
i means that the “students who applied.to CIP weré
/ . not less academlcaély able than students who
stayed in school, \and in turn, suggests that
they were not leaving the regular schools
because of academic deficiencies per se.’

1

%. The average reading achievément was about the
same as:. the average mathematics ach1evement .
. . scores. This suggests that the two may be
. ) related, as each was an average four;years :
' . bé&ow the national norm for students in )
~ eleventh grade. Both reading and mathematics
achlevement may he serious problems, if they
are, 'in fact, Important to_ later educational
or career success. . . . .

4. ThIr:y-elght percent of the applicants tested
were at the low-end of the scale (6.4 and below)
on reading, and 38% were on the low end’of the
scale in mathematics. There were some appli-
Cants at both the lower and re1at1ve1y higher

. ends of the scale fer each test, %nd theq}

- . average achievement was the same in readlng
and mathematics. .

~

.
.
. ot N ‘a,
. . -
.

a lérge sample of Germantown ngh School - student records; 7
(2) achievemént data published in the Philadelphia Inquirer,’
\February 15, 1975; and (3) personal communication with research

4_3 personnel in the office of the School District of Phl}adelphla

-

(2

.
» 1 Germantown ngh School averages are based on (1) an exam1pat1on of
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sc0£es in reading. About 5 Students were at-
grade level or above natlonwlde . P s

- . -
< \

: These test, reSults are not §ynonymous w1th 1nte11e:fﬁa1 potentlal
or ability. - That is, they are not to,be construéd as reflections
of a ability to learn reading og mathematlcs Rather, achievement = .
tests assess performance, which id turm reflects learning ability,,
motivation, and .educational opportunity. ,The wide spread of per-
‘formance, but overall low scores, indicates that the applicants = | .
- . are a diverse group and that many are well behind the nat10na1 '
«) . norms for their grade revel

§ﬁ& . ’ - . :
Perfermance on Measures of Ability to Learn ' ) .
f R

frequently admlnlstered is the Wechsler Intelligence Scale for Chil:

. dren (WISCj While the term-"'1.Q." has gained great currency as a
P descriptor of individual potentlal the traits constituting the
4 "1nte111gence quotlent' “ remain open to dlsagreement among test. devel- y
, opers, researchers, and educators. : . Q‘ ’

$ .
‘ In assessing the cognltlve or 1nte11ectua1 potent1a1 of minority
. 1nd1v1duals, the notion of ' 1.Q. has generated con51derab1e contro- J
versy 1.Q. is essentlally a ratio of how much one”has learned to )
ong's age. 1If everyone's opportynities to learn were equal, the
g I1.Q.. would be a good indicator o% inborn ab111%y to learn from
experience--i.e., intelligence. But learning ‘opportunities are
’deC1ded1y unequal, so many contend that the tests commonly used to
measure intelligence fail to yield h1gh scores in minority popu- ~
lations because such tests are biased in favor of the Majority
. culture . . L -

. The average score on' most intelligence tests is 100,  which indicates’ :
average learnings for average age, and the te8t ditems “from which '
‘scores are-computedusually reflect the experiences of a majo 1ty,
middlé-income culture. To reduce such bias, applicants to't

,Career Intern Program were given a test of non-verbal reasonlng

That is, the test does not contain verbal problems (be11eved to be C
. the most b1ased9 but does require ‘much thought and reasoning about

’ »  relationships between the pictured "model" and other picturey, alid

of which .closely yesemble ‘the.model. For each of the 60 items in

the test, applicants were asked to pick from six or eight choices

- the one most closely related to"the model? : .
’ ’ y AO‘ .‘ '. "l:‘ - . ' .
) ] , - ot
o . ) A l .\.
) 1 . o ) ~
» — - \ v A}
p . \ ( 73 \ P
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———~ Fable iffmdm that-of the 124- annllgamuakmg_tms_tes_t.,_ﬂ,—_

or 73% of the group, scdbred average or better than what most high
school students score. Further, an average score is roughly equiva- |
lent to an I.Q. of 100 and equal to 100 gn the :WISC.. Of the group
of students applying for CIP, well over half performed as as or
better than most people thelr age on this measure of abilfty, and
about one third performed at levels’ usually indicating ‘wetl above

v average ability to learn. Thirty-thrée, or 27%, however, performed,
at levels suggesting low motivation, slow 1earning, or perhaps ,severe

lacR of opportunity to learn. (See Appendix I.B., Volume II for raw v
" score distributions on Raven's Sténdagd Progressive Matrices.) N
. . - > .
‘s "TABLE III_ .
\ [N ’ , ! J .
’ * ) . APPLICANT NON-VERBAL REASONING , \ -
- ,
N =124 .
CATEGORIES NUMBER i PERCENT . '
Very Low ’ ' ) 2 . ] 2% _
Low . 7 : ' 6% b+ -
.U~ Below Average 24 . 19%- .
Average 52 ‘ : . 42% '
~  Above Average <38 30%
High # a1 . .t %
- . ~ . \ .

T
¢ . )
"

[ .o ¢
»

What has been learned so far? First, that the appllcants are having
academic problems, and ‘second, that 1ack of ability to learn is not
a problem for most. Why, then, are these young people dropouts or
potential dropouts’ There are several possibilities: problems at
* home, problems in the schools, problems with other teenagers, or .

problems within the students themselves--e.g., little self-confi- _
dence or not believing that hard work can make a difference. For - *
,most’applicants, all the above may be true to varying degrees.
Below, each possibility is“discussed for the group as ‘a whole.

". Later reports, based on more interns, may%pqgm1t a more complete
plcture P . .

- Fad
£

A Y

‘WHAT ARE THE APPLICANTS LIKE? ‘ .

< %

For the most part *cip app11cants have average or above average ° .
L}ng potentlal but, In many cases, they ‘lag far bthind the ]
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1 t%98a4~aa£nsv%§—%h¢ir-ma§tery%of—criticgi-reading amd Ethemarits T ot
. skills: That is, the majority of applicants did not achieve at a
“level commensurate with their»abilitiqs. ' .

-

. . L es

The reasons undérlying the divergence between ability and performance

are as diverse as the pool of students applying for. the program, but

one hunch has been that the problem is motivation. That is, .people
* who bélieve they cannot succeed will not succeed® that those wha be-
lieve they are victims of externaly forces will not attempt to direct
the course of their own lives. At issue here is not that thesé per-
ceptions are accurate reflections of reality; rather, that negative
perceptions regarding oneself and dne's'ab;lg;y to control one's en-
vironment are harmful to success in school and™in later life. This
is the conclusion drawn by 0ICs/A’and has been supported, in part, . ,
by earlier research, indicating student perceptions may be subject |
to change. . . : ,

4 ’ vt - v
— |

Do Applicants Feel They Control Their Own Destiny? -

Historically, Americans have believed that through Harglwork people
can succeed and, further, can’control the course of their own lives
It is what you are, hot who you know.'" For children growing up in
minority cultures, however, this sense of individual control may be
Jacking. 1In the classic study of inequality in American education,
- . for example, James Colqun et al., found that students from low- .
f + income homes tend to feel an inability to control what happens to
them: they feel who you know, and luck, is what really makes a
. .difference, Coleman also found that low-income youth who believed
* . they could mdke'a difference did well on measures of verba]l and |
miathematical dchievement, while self-esteem had no association with
achievement. For. higher @ncome‘sgudents, the reverse was true.
Students who had a.high' sense of self-worth had high scores, while .
: infernality Or externality of control was unrelated to test perfor- .
mance. . . ¢ . o ’ !

.
.
A ¢

‘ - 4

On the basis of this -finding, a substantial body of programs’ ha%
grown up aimed-at increasing the low—income.persgn'sJEelief that '
'what on€ does makes a.difference.' One of the basic sumptions of

} . OICs/A 'is that this belief is®the beginning of successful career
education. . e - . : : : - (
It would’ be expected, by thi§ line of reasoning, that many CIP ap- L
plicants may have a dense of external (luck/imfluence) .rather than :

\ internal {my abilities and energy) control. Table IV inddcates. that
about one-third of the applicants to the Career Intern Program fa1l

. il —_ . Y,
%Jaﬁé; S. Coleman gt al., Equality of Educational 6pportuni§y.‘ .
Washington, D. C.:" U.S, Governmedt Printing-Office, 1966. . A )
» - -~ )

s

~ . ' - -75— :./ N * » )
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| within.such.a_hategoryaw_A.slightly smaller percentage feel that they

can in fact exercise control”over their 11ves, wn11e tne remalnaer -

fall‘Between'"ﬁe twéxextremes i , U o~ ..
. ;.FJ -4 f

Most of those Students 1n&1cat1ng theydfelt control rested within
themselves scored at the lower ranges of this category That is,
few of the app11cants who took this test believed with certainty
that they were-in eontrol ‘of ‘their lives, They 1nd1cated this by
disagreeing with statements ‘such as, "Trusting. to fate has never
turned out as well for me as makirig,a detisiqn to take a def1n1te
course of“action," or, c"What happens to me is my own doing." As a |

.group,«then thesgqstudents"v1ew of society is not one where any-
one cdn succeedpzhrough .hard work. (See Appendix I.B., Volume II,

ffor the raw sco dlstrlbutloﬁs for Rotter's Internal- EXternal

Scale and derlvatlon of categor1es ) - ’

: One ‘of the be11efs of the Career Intern Program is that students
served by the program need to be '"turned around,'" or remotivated to,
realize they aré or can be in control of their own destinies. For
a least a third of the students® applying to CIP this assumption
seems valid. While these app11cants may » and probably do, have
other problems contrlbutlng o the1r difficulties in school their .
belief that they cannot control their dest1n1es appears to be one

of’the largest. problems the Career Intern Program has to overcome, .

Vi . B -

About, one-third of the appl;cants indicated by their test scores a
belief that they do in fact control what happens to them. For these
1nd1v1duals part1cu1ar1y, oné must pose. other ideas which might
throw,11ght on their-lack of success'in school. Such factors as
Jfamlly rérhtlonshlps, re1atlonsﬁlps with friends, and .self-image
3%may, for example, prov1de explanatlons for sqhoolnrelated problems.
. v

°
3

. ¢ ' . i ' : <,
I ' s+ TABLE IV >~

[ . d . I

. APPLICANT INTERNAL - EXTERNALSCALE .

" =129 -
. , . )

. 1% -t

s s , Vt * N
. CATEGORIES . - NUMBER. . ; "' e PERCENT -

- . N N A . * - ’ vy ’ a
. Very Internal =~ . 11 - . - 9% |
Internal ‘ .28 - L 21% 0 -
Non- dlfferentlated " 49 o 38% !
External. | s - 38 " s .30% .

Very Extérnal . 73 : L 2%

.

. A
-
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- Do CIP Applicants Tend to Have Trouble With. Their Families? )
Data presented ifi Tableé V indicate that, by and large, applicants dq‘ T
not have trouble with their families. (See Appendix I.B., Volume II,
for raw score distributions and the derivation of categories used
for Tables V through VIII. Data presented in these tables are based
on Coopersmith's Self-Esteem Inventory.) About two-thirds of',these
students ‘tended to view their family relationships positively, of
which slightly more than one-third viewed these same relationships
very positively. Only about one-third of the students assessed
family relationships negatively, but more of these felt only slightly
negative, with a sma'll minority” of 8%,-or nine students, rating ‘
relationships to home and family very negatively.

~

Applicants indicated their general feelings regarding'family and home
by responding "Like Me" or "Unlike Me' to itefs stich as "My parents
and I have a lot of.fun together," amnd My parents expect too much

of me." The fact that, for the most part, responses were positive
does not mean CIP applicants never have family-felatedﬁprdblems.
According to additional data collected through individual interviews,’
many applicants have experienced family-related problems which may -
well be connected with their previous ‘school performance. Suche - .
problems include: assumirg responsibility for®a large nunber of
younger brothers'and sisters; working because the famify‘needs the
extra mofiey, coping with the economic problems associated with women
who are the breadwinners of the family, 'and coping with‘the economic

Ty

problems associated with low €;mi1y incomes. : . e
. 4 . e - .
’ TABLE V. .~ : Ca 7
T~ L T \ 7
_ APPLICANTS' FEELINGS ABOUT HOME , : \ (
* . - . - . ‘/ .. - '/ -
D . N = 120 ’
{ . ~~ - . . ,
. 3 ) .
CATEGORIES ' NUMBER PERCENT
Very Négative' . 9 -7 T L 8% . )
7 Negative. . : 29 ‘ s 24%\ ¢ ’
Positive : /40 , . - 33% .
Very Positive 42 , . 35%
] ¢ ‘
. . -

iy

0

[
- .

. . . ./
. Of the total pool of 267 CIP applicants most come from families with
LT at least two younger children as revealed by, Intake interviews. The '

L 24
-
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applicants--by and large still children themselves--must assume—at—— |

' very positively about their brothers and sisters, as previous data

"cant said, 'lLook, man, before I'can eVen think'about coming to

least partial responsibility for rearing them. While they may feel .
have shown, .the fact remains that the need to care for younger chil-

dren affects the amount of energy and time a student can realisti- )
cally make available for school-related activities. As one appli-

school in the morning, I got to feed and'dress four younger brothers
and get them to“school. Then, when I get home, 'I got to take care
of them 'til 7:00 _or'8:00 at night. I don't have time for schoolN
kd . .

Much has been written in~Fecent years about job discrimination en-
cquntered by women. One of the worst aspects of such discriminafion
is the lower wages paid to women for jobs performed by both sexes.
An overwhelming 70% of applicants to the program come from homes'in
which a fermale parent or guardian is the primary breadwinner.
Further, the jobs held by heads of households for this student pap-
ulation are low-paying and/or seasonal in nature. Thus, a chronifc
shortage Of money would seem to be a recurring problem for most ¢f
these applicants. Not only do most of the jobs held by heads/of
households tend to fall on the lower end of the economic scale, but
Mnce more_breadwinners are female, their wages may be lower than ('
could be expected for men holding similar positions. Because of >
this, 65% of the applicants report the need for at least a part- .
time job while in school in order to help support their families.” =

. ‘ e
Do the Applicants Like Themselves? - : -

. ' - /

Most of the applicants who took the tests felt”they wefe not in S
control of their lives. One'might infer, therefore, that 3s a ‘group

€ applicants would have a-negdtive Self-image. How we ‘you liké
yourself may be more important than how much other people like you..
It is widely believed that ongof the worst outcomes of poor educa-
tional experiences is children who do not feel they are worth very v -
much, who feel they are not smart, pretty; fun to be with, or worth
caring about. (The extreme corverse, "I'm perfect; just ask me," is
believed to be over-compensatiion and rot'particularly desirable.)

- Q

- , . .
But, contrary to expectations, data presented in Table VI show t%at

most of the applicants were in fact positive when assessing their -
self-worth. They indicated this by respondirg."Unlike Me!! to state-
ments such as, "I often wish I were-someone else,' and "I can't be ,
depended on." While the remaindert;aw themselves in a less positive
light, few scored im the lowest category of the self-esteem scale. o
This suggests that, while applicants' perceptions of themselves
differed from individual to indjvidual, from highly positive to - '

4-slightly negative, few considered themselves lacking indiv}dual

W R M ~
azth P M . . . ) .
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. —=—--  TABLE VI —————— " - oo
: ™ ) “ .
~APPLICANTS' GENERAL SELF-ESTEEM i
’ © N=12 "
[} ‘. ~ ~ 3 . . R *
CATEGORIES °. NUMBER PERCENT ,
) \ , - " * . ) ) , .
Very Low ° 7 ° ¢ . 6%
! Low . 28 23%
Average 53 ’ 44%
High i 29 245
* Very High , 3 , 3% .
]

S - How the aﬁplicants described themselves on the test was consistent
with other perceptions. When asked in an interview whether they
had been well thought of in previous schools, approximately 98% -
of the interviewees responded "yes." Thus; the picture of these
-applicants is that they seemed to Iike themselves. Apparently, the
¢ hegative experiences they may hive endured, either in previous
schooling or within a family 'situation, "had not weakened their ' -
self-esteem. - ° ‘

’
» L

L

" . Mest Popular, No, But I’ve Got Plenty of Friends. ,
. L3l 2 < : * VR

On€ might suppose that, since relationships with one's peers are a /
crucial element of any school situation, these applicants may have .
experienced problems in relating with other students and_that, '
thereforeistheir sense of social self-esteem might be low. Do the A
data support such a possibility? To the contrary, as ‘Table VII /
indicates, 89% of the applicants felt sure about themselves in a
‘social context. They illustrated this by saying 'yes" to such

- questions as, "I alyays know what to say to people," and "I'm ) T
, popular*with kids my ‘own age." , e,
v, . . L, ~
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TABLE VII | : - C

CDIDAINDNG

\]

——APPLICANTS! FPEELINGS TOMARD —
' Al Ll [>] E RIS IR A L o ~T S b

, ‘ . )réfzzo. ’ e '

CATEGORIES 2 NUMBER . ™ PERCENT
Very Negative 1 . . ‘ 1%
Negative - 12 o Co ’ 10%
Positive 69 . ’ " «  58%
Very Positive .38 - 31% )

~ . »

[}
.

T . r . ) :
What Were Their Former Hig;gschools Like? -

)
e

So far, it seems that whateVer the causes of appllcants ,problems
in'school, these were not associated with difficulty in gettlng
along with other people, nor were they related to doubts about self-
worth. To find out what the problems were, one must turn to dlf-
ferent areas. ..

One likely place ‘to Iook might be the appllcants' orlglnal high #
schools, Within such schools one might begin td 1dent1fy contexts,
if not causes, which provided the soil where school- related Qroblems
took root.

A
«

Two major feeder schools from which prospectlve students come to, .
CIP are Germantown and Roxborough High Schools. These 'schools have. '
student populations of 3, 100 and 2,700 respectlvely In each school
six counselors are available to assist the entire student populatlon
The student populatlon:of Germantown is predominantly Blapk wh11e
that of Roxborough, is mestly White. These are large, urban high
schools, serving twice as many students -as they were designed to
accommodate. With few counselors plus overcrowded classes, they:
are unable to give students the individual time.and attention
wanted. As several of the applicants to CIP have stated during ‘
interviews: ‘

"The relationship that can be attained here’

[at CIP] between staff and students seem much ’

closer, whereas in high school there is really

only time for the much brlghter students "

+4 .

L]

]
"[Another] high school doesn t give you much : .

help. The people’ don't seem as friendly
. [as at=CIP]."

-




M[The] classes 'were so-overcrowded." |

- ¥

" Thése quotes are representat1ve of. statements made by a majority of '

— - — ,
22 0ther-schools-try to give you a hard way to . = .. . ° -
~ go . . ! as if youw were in prison.. . . - o

1Y ¢ . 4 -
", . . in high school you are treated as g -«  “.- .
class; here it seems to be on a personal“oggis.n ..

~ -

the students applying to. CIP. One 'gets an 1mpre551on of studénts- . .
.somehow unable to cope with the size of their’ sghools or with the gy
consequent lack of personal attention they uanted but .did not receive.
Given these perceptions, it is interesting that -as”a’ group- these .
students were not partlcularly host11e about, their high schools. A~
large majority; (82%) said ‘that they felt they got alondg- reasOnab}y ’
"well with the}r‘teachers and that theyswexe famrly treated; most N
(74%), also 1nq;cated that,. given the.size of the student,bod1es, the )
schools were- belng run as well.as possible. L s
, . - y e =

-
.

2

What, then, were the consequences of hav1ng attended schools stich

as those described above? For one thing, mosf of the students (63%)
" said they just "grew tired" .of what seemed an oppre%51ve atmosphere. . .
Most of the applicants were not getting good grades- (the mean grade
point average of thls population was 1.2 out of a possible 4 polnts), o
and most had attendance problems. Certainly, given, a ,student popula- ‘
tion with family and economic problems, an "oppre551ve" and "impersonal"
school atmosphere could contr1bute tQ .the fosterlng of additional . |
problems. * . .. i q e T,

. ¢ ”
'

-

. . . . . » + . b
How Did They Perceive of Themselves as Students? =~ ' . . S
Given' the conditions described above, one could ask, 'Might' not a T .
school experience with yhich students have had little reason to o .
" feel successful contribyte to a negatlve image of oneself as a vy

.student?"" The data, overwhelm1ng1y indicate '"yes.' " Table VILI shows T
that almost half the students who completed the test\perceived them-
'selves very negatively, as evidenced by their answers\to statements

such as: S"I find it very hard to talk in front of the class, and_ - <
"I'm proud of my school work." .Conversely, only 2% of the group . ' R
expressed very positive feelings about their uacadem1c“'self and . ' .

less than a fifth of the group expressed positive feelings. As a

"group, the app11cants perceived themselves as unsuccessful students. ,
One may conclude,*then, that as a group they ‘do not expect to succeed Lo
in school. Given a past history of failure, such feelings are hardly

surprising. ;

v

Yo

. .
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— -~ - TABLE VIII N .

i U

‘ . \0| - o, § j o
T LI . . \ ) | u
Neighborhood Problems ‘ ,

. - R . .
Are there any. other problems not related directly. to either school
or-home which help’ to characterize these applicants? "There apptar
to be several which may be defined' as Wnelghborhood related" prob-
lems, such as gangs (along w1th the fear dnd danger they generate), .
and drugs. . 5

. : 'e..‘ ' . .

How severe. is the "gang problem"? Appl1canfs are very reluctant to
discuss gangs at all, and if pressed, during an 1nterv1ew, they will
rigorously deny gangs cause any problems at all for them. Parents
and ,guardians, howeveg, frequently cite gangs as’ _areas of congern.
Wlﬂagn the Germantbwn area there are approx1mately 35, gangs, al-
though the number of active fighting gangs fluctuates from day to
day. Several gang-related concerns do affect the CIP applicant's
school EXperle//p both 1n»the publlc schools and in the Career N
Intern Program :

rt.- . "t " .
Vlrtualry all the area of Ph1ladelph1a served by the CIP 'has been
, 'sub-divided into tiirfs by the gang organlzat1ons The quest1on of
gang membershlp becomes .a very real concern for children in early
adolescence,. since the chlldren are forced to become invalved. As
the children enter jumior h1gh .school and later, . hagh school they
become acéustomed to, sporadic schogl corridor gang fights and per-
’haps take part in a few themselves. They -learn which neighberhoods
to avoid, .arid may be forced to take numerous defours in getting to
school At times; they may not be -able.to leave home at all

‘-T- .
One of the frequent inquiries made by parents dur1ng the 1ntake
session concerns the. turf on which the Urban Career Education Center
is situated. " Many were relieved to find that UCEC is neutral terr1-
tory, although the surround1ng area is considered Haines Street gang

turf. Such things as these not only create attendance problems, but '

- '*j:“' APPLICANTS*-FEELINGS ABOUT THEMS?LVES AS STUDENTS -— - —=—c = -
., N =120 -
-CATEGORIES NUMBER . PERCENT -
“'very Negatiye .56 L 47%
Negative '+ .42 . ! 35% .
‘Postive - v 19 IR 16%
Very Positive g * 3. ) : ) *\ 2%

-
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*
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gan g‘obligations conflicts;—and pressures go with—the student into

[

~
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the classroom, and can serlously affect school performance.

Gangs, then, are -a fact of 11fe in the school -community. The1r
very presence suggests intimidating forces with which many of the
students have to cope on a daily basis. ‘ s

What about the problem ©of drugs? All one can say is that drugs are
in abundant supply, and that the peer pressure brought, to bear on
these students to "get high" is enormous. ~ B

]
! .

"Hell, I get up in the mornlng and my brother's <
.already high; I come to school and pass my
friends. on the way, and they re stoned How
can yﬁzaavo1d je?m

O

2

The comblnatlon of gangs and the fear of physical violence, on the

one hand, and of drugs and the mental disorientation it produces, .

on the other, presents a series of problems and potential problems
+ which lessen the likelihood of school success.

In Summégz

o .For the most part, applicants don't believe they
control what happens to them.

¢

El
»

0 In general the’applicants feel good about themselves
" and their worth as people

.0 They feel good about the1r relationships with the1r
fam111es . .

: 3
o .They tend to have family-related problems, such as
the care of younger brothérs and sisters or the need
| to help’ support their families. This can affect their
performanée in school.
o They feel good about their relationships with friends. <

| 7
+ 0 Overwhelmingly, they have negatlve fee11ngs about
"' themselves as students. - -

L]
-

'3 . — ey Bpg ,,‘./f ¢¢’
" ARE THE Ag%LICANTS READY TO UNDERTAKE CAREER EDUCATION’ . f

" So far, certain factors have been dlscussed, such as acadeﬁlc per-
fbrmance, intelligence, and se1f-esteem, which may in pdrt account

3

.
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r‘ *

)




-

- A

- for the preV1ous lack of academic success. While a knowledge of .

_such factors is essential to a description of Career Intern Pro-

e . 3

gram appllcants, it is not sufficient in helping the program ad-
ministrators judge group readiness for career exploration. Since
the Career Intern Program is, by definition, an educat10na1 ex-
perience seeking to help young people "'turn on'" to careers, it is
essential to know if the applicant group is ready for such an ex-
perience.- While the term "readiness" is difficult to define, a
start can be made by asking .four relate questions: (1) Are these
individuals mo§1vated to undertake such an experience? (2) Do
they have the cdapacity to integraté career information by.making
dong-range career plans? (3) Are they likely to-use outside
resources in making career plans? (4) How much accurate career
knowledge do they currently have?

.

-

Are They Motivated? s

) . )
This is a difficult quéstion to answer, for the notion of motivation
has many facets. In a sense, the term encompasses many of the )
school-related difficulties cited earlier in this section, such as
poor grades, and low reading and mathematics achievement levels.
If these are taken as criteria by which motivation is to be judged,
then as a group the applicants to CIP are not well motivated to
succeed in school. This chapter has alse discussed several other
factors which may contribute to a lack of previeus success in school.
Family-related problems, economic problems, problems with neighbor-
hood gangs, with drugs, and with child-rearing, all pose potential
explanations for a lack of previous success in school Such prob-
lems may not be/51mp1y ascribed> to ''low motivation.'" -Certainly,
their previous.school experiences have not led these applicants to
believe that schools ‘can help them overcome these problems. In this

low. -

. ‘ . .

The evidence supporting, the conclusion of low motivation is entirely .

historical. It is based upon previous attendance problems,(preV1ous
grades, previous experience. While Yhis evidence is not to. be taken
lightly, the fact that these students were, seeking adm1551on to the

program may indicate that, at the time of appllcation, their motiva-
tion was rélatively high, Applicants were sufficlently motlvated to
make an initial visit to the program and to,submit themselves to

lengthy interviewing and testing--all with the knowledge that, having

completed the-application process, they still might not get into the
‘program because of the lottery procedures. This suggests that, as a

group, appllcantg are motivated to the extent that they wish to make

-

a major change in theixr lives.

sense, thena the motivation of these applicants may be descrlbed as . EC::} )
e T )

2




In 1ight of negative_-experienceswith'school, why did applicants ——————
_____who had dropped out apply ‘to the Career Intern Program, thereby
giving education 'a ''second chance"? Most 1nd1cated during their
intake interviews that they, realizedj(some of them after trying
unsuccessfully to obtain jobs) the need for addlt;onal education

and viewed CIP as an alternative means of acquiring it. “ o,
L s . ,

Do They Make Use of Resources? - - y

One way of f1nd1ng out how pgéne the applicants would be td use
career resources in the future would be to ask, '"How exten51ve1y
have these applicants used career resources which may have been,
available to them in the past?" The data presented in Table IX
show the group had used extensively whatever resources were avail-
able. High scores on this test mgaqit applicants had talked to
people in the world of business, or to teachers and/or school
counselors, and had consulted books or audio-visual aids ifi obtain-
ing information. (See Appendix I.B., Volume II, for the raw score
distributions and the derivation of categorles used for Tables IX,

, X, and XI. These tables are based on Supér's Career Development o ¢
- . Inventory.) ¢ . : .
. . Lo e e ) . $°
. - [ "
, - TABLE IX - : A

/
APPLICANTS" USE OF RESOURCES FOR CAREé% EXELORATION !

118 . ’
? \-\ ’ . ‘ ’ . ° y ® A ¢
: ‘ " % - }
CATEGORIES NUMBER . - - PERCENT: ‘ .
. Very Low .0 . - ' 0% , .
L Low ‘ 4 , _ S 3
o - Beldw Average /. ° 25 . o T 21%
. ‘Average - | , 30 - ‘ 26f - .
o Above Average ' 38 AP 32%
e Highin. . ¢ 17 \ Lo 15% s |
Ye H1 h e 4 y : 3% ., .
Sl T . . ' -ﬁ

DN g 1 )
,".,-. .t ’

'(The average score (259) fOr ‘the group of’ IP appllcants in this, case
was Righer than. the average score (238) for students taking the test

. .in general. - That is, as a, group, the qppllcants to the Career Intern
Progrﬁh took greater advantage of the resources open to them than

©odid other students around._the, ceuntry Wwho took this test. Not only
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could most of these students plan their careers, but in creating - -
career plans, titey tended to ut111ze external resources.: :

. Clearly, then, while these students may have either dropped out of - .
.. school or may have been considering such an action, they were still . N
— ”““neined4ﬂxgﬂ»th812_fquIBSA__thlﬁ_IhBX_maY have been uncertain

L TTTT

< a destination in mind; and in choosing that destlnatlon, they

had solicited information from a large array of sources. , f .

/ 2y '

While about two- thirds of the applicants did make use of a large

number of outside resources, about a third of the group did not.

This may mean that such appllcants were not aware of the Tesdyrces

available to them, that they did not respect the judgments of -

others, or that they 'did not find it necessary to consult external ~

. sources when making career plans. . It does not mean,. however, that
this sub-group--given a rich and pertinent array of decision-making )
information--wéuld not take, advantage of it. . . . -

+

3

g L3
' Little is known abdut the uallt of the resources utilized by most
of the applicant group. Career information received from outside
sources may have been correct, or it may have been completely er- -
roneous. In addition, resources consulted may or may not have
taken into account the aptitudes and abilities of the applicants.
Regardless of the quality of the resources used, however, these
applicants as a group described themsglves as taking advantage of
career resources available to them. This tendency to remain open
and to explore various sources of information is important to the
program, for it means that applicants have not closed themselves

ff before the fact and will end to use 1nformat10n sources made
available by the program. - . ‘ i

v What'Is Thejr Degree.of Career Informationf' ‘ - _ » -

The precedlng discussion ralsed some questlons regardlng the quality
of the resources applicants tended to use prior to their applicd- .
) tion to the Career Intern Pragram. These’ questions, however, ‘are ° T
' . really an offshoot of:a largér issue, namely, "How muéh career gn- -,
. formation do .students possess when they apply to CIP?" The data on - .
- Table X show that; as measured by the test on careér 1nfbrmatlon,
ﬂ they dosnot possess very much. The avérage score for the group was 1J;;
P 13,..a full standard dev1at16n below the hatignwide average of 17, .
) 1ndicat1ng that - these appllcants possessed fd? less actual career ip-
, ,» formation than most other students around the' country. This. suggests,
that while the applicants had made extensivé use of available '
resouxtes, the latter. tended to be scanty and/or.mlslnforméd It

P further sqggestS'that in making their careér plans, these applicants
T e not as a group, ‘'use accifate sources of information. = ‘-
T MR A IETEE o ’_,7’:
.u N ‘ . . '. , ,‘ * e ' ' . " . : ','?’Ac
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LT e TABLE. X

x5 C -‘APP{.ICANTS' CAREER INFORMATION
B =129
CATEGORIES _  WOMBER ____ PERCENT

" .Very Low R U B PR
Low T =" 27 - : v 21%
Below. Average 46 ) : o " 36%

, Ayerage 31 a 24%
Above Average 13 ) ’ 10%

. High 2, : 1%
Very High 0 0%

P2 .. N

L

/

*The preceding generalizations are true for about two-thirds of the
group who completed this instrument, or 83 people. About one-third
of the group, however, possessed enough information about cargers
td score at op‘above.ghe national averages i

) . . . !
Given the range of educational problems described earlier, it is not
syrprising that, by ahd large, app11cants do not possess accurate
career 1nformatron‘ Moreover, in terms of traits far more critical
than the possession of actual career information--such.as willing-
ness to, seek out external resources--these applicants were not at
all deficient. Given appropriate information, the applicants, as

. a group, would probably use it and integrate it into long-range
plans ‘ - "

Because of the importance of this finding, more details about the
measure used seem important. Low scores on this instrument indicate
students are unable to respond accurately to questions concerning the
"fit" between certain abstract personality traits (i.e., "11k1ng to
do your- homework alone"g and the demands of certain job situations.
It is likely that most of the students in this country who achieved
high scores on this test are exposed for long periods of time to .
individuals who hold jobs within a broad spectrum of occupations.

‘ The average middle-class child, for example, is probably unconscious-
ly exposed to a large -amount of career information. Such.a child
matures in an atmosphere (both at school and at home) filled with

. adults from most, if not a11 of the common professions. She/he
attends school from klndergarten onward with the chi'ldren of profes-

sionals from many fields. Due to such prolonged exposure, these

children are constantly confronted by social, economic, and career-
related values important to the predominant beliefs of middle class

-




culture in the United States. While children from lower-ineome .
families, such as applicants to the Career Intern Program, are also ., -
exposed to various careers, in all likelihood, such Ttareer-exposure

is not analagous to that experienced by the-middle-class.children. "

Figure 5 shows the different occupatiohs of 303 parénts of applicants .
to the CIP. The data show that only 1% of all parents interviewed - " °

- essional vccupations such as medicine, iaw, accountlng,
education, and the like; that about 25% werg unemployed ‘(versus a
national average of about-5.5% as of August 1974), and- -that- over-

T e

40% weré employed in manual labor. Furthermore,” less than:5%.of. . ;' .

all parents were employed in any of the higher status eccupatlons, U
including both professional and managerial. It can be.coneluded . -
then, that the applicants to this program did not grow up'w1th -
““worklng knowledge of a, broad range of middle- class careers. * This !
" helps to explain .why many of the appllcant group possessed so lattle
information about the careers 1nc1uded Jn-this test. | - ) <

4 . 3 . * et . N . Y

*

.
- Yo

‘ ~ . . IS e
.

How Mature Are the. Appllcants in Thelr Aﬁllltzito Piah fbr a. Careerz ;.
f ',, - 1 .
_Data presented in Table XI. 1nd1cate that 'by and iargey the§§ 1nd;-
viduals were.able to utlllzé career 1nformat10n

tested were able to relate 1ﬁformatadn abouk‘speC1fic careers'to . )
'the1r ‘individual aptltudes and 1nteresis, The average, OF mean, T
* score’, (97) of the qppllcant$ who completed the ;nstmument measuring

-ability to plan-.was slightly Tess. than-the»natropal avarége score {'Y- .
(104), but this small dszerence is'not 51gnrf16ant4 T - L,
1 o e .
b " VTABLE x1 : - ;
AT ,APPLICANTS' PLANNING ABILITY-. T - ‘
| K | O bL\ 119 ‘z C e

- R . ¢
. W \' " [ . - “ ¢ P e, Ry

: CATEGORIES‘ T . NﬁﬂBER T e Nt s s - PBRCENT 7~
1 ae ) e ‘c' ‘.. N - ® ',' .!.,' ’ e s t [
Vﬂr)’ I'ow.” Pl .-': ‘; ‘; 3 ":‘ A . - u:- - {’3%' *
rl r -t & [ ~ AEY s
.Low" 2. DR T N A A 2L 9% . ;o
Below Avéragé Vs gl 320t o Car 27% . 0 S,
LAverage v L. 26T maoao e T T gy ntL
Abcvé.AveragGAn FoL %20 T oY 2% T L
PR N s e . P ~. G,
ngh ’- a:' 'V“.‘ 12 -t ,’;. Nt .\’ I.un.‘”":‘ ‘ ...'10% * PR
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of plans for their futures: Thls means thaf most of the: people ’x,, oo U
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About 40% of the group scored above the national average, while
about the same percentage scored below the average. In terms of
ability to plan for a career, the pool of applicants to the Career
Intern Program falls into three groupS' those who cannot plan very
well, those who can plan reasonably well, and those who can plan

. very well

v

=
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e the-prob— -
lems dffecting the lives of these individuals when they applied to
CIP." In the context of these problems, it is noteworthy that those
who completed the test evidenced, on the whole, sff¢ch a high degree
of maturity.

As a group, the applicants to CIP have the ability to plan for their

cargers., During interviews, the applicants indicated they had

- already made some career plans. Such data suggest that virtually

+ all applicants interviewed had some sort of career in mind when they
first applied to the program. ‘This, in turn, means each individual
in the applicant group had at one point or another thought actively
about the future. One may suppose that applying to the Career Intern
Program was v1ewed as a way of acting upon this future.

STUDENT ASPIRATIONS/PARENTAL ASPIRATIONS
AND WHERE THE TWAIN SHALL MEET ‘

Aspirations of Applicants for Themselves

. Most of the applicants had considered specific careers before apply-
* ing to the Career Intern Program. What were the careers that they
hoped to follow? Figure 6 shows that almost 40% of the group (about
. 83 people) hoped to follow a career in one of the professional occu-
pations. ‘' Since preV1ous discussions have indicated that most appli-
cants in this group did not possess adequate career informatiorm,
some might argue that these students did not actually know the sk;lls
required to pursue such occupations, and that their aspirations were
unrealistic. Yet Figure 7, which presents some data on educational
aspirations, shows that a quarter of the group wanted to attend a
four~year college, while an additional 15% hoped to go beyond college
to medical school, law school, or some other pest-graduate work.
Fully 40% of the students applying aspired to a four-year college
_or beyond. The students indicating aspirations for a professional
career were the same as those who wanted collége and post-graduate
training. At least in terms of the educational requirements for
professional occupatlons, tﬁe appllcants were reallstlc.

B
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In the other occupational areas, the relationship between career aﬁd
educational aspirations is also clear. Twenty-two applicants (10%)
indicated they hoped to pursue ““technical” occupations like computer
‘programming, radio -servicing, or drafting. Some of these careers
require on-the-job training, still others, work at a two-year col-

lege or technical/vocational school. The 22 persons desiring careers AN
L ,1n,these.areas;weredamongﬁthose_who_lnd1cated‘that_théii.educataonaLh’mﬁ:===*7‘f
- asprrations-ran-txr1ﬁﬁ3=yeazf1nrrteges—‘tnr1ﬂn5—10b‘tﬁitfHrng“ana 30 ]
T forth ’ -

Twénty percent of the group, or 45 applicants, wanted|to pursue ‘
occupations in’'the crafts area, such as carpentry, pottery, or .
cabinetmaking. Many of these were among those indica 1ng they wished
eitlier apprenticeships, on-the-job training, or technikcal/vocational
schools. This was also the case with those few appllchnts who sa1d

they hoped to become machlne operators.

- a———
,

A flfth of the total group said they wanted to go intoisome sort of
clerical work. When talking about their educational agplratlons,
> however, on1y‘10 said they wanted post-high school clerical .train- -~
ing. The remainder indicated they did not know what their educa- 1
'tionabaasplratlons were. It may be, for example, that some of those
wishing clerical positions did not know what, if any, additional
training would be required for such positions.
*  Five perecent of'the group, or 11 people, were fairly evenly divided
" in their aspirations among occupations in sales, proprietoprships of
their own (Unspecified) 'businesses, and business management. These
individuals' wére scattered along the range ¢f educational asplrations, |
as were the 16 applicants wishing to pursue service careed
> Most of the applicants aspired to specific careers, and while they
~ _might not have known.very much about these occupations, most seemed .
to have a general notion about the education required. r&hermore,
+ . almost 40% of the group were interested in careers ca111ng for at
s least a.college diploma, and a large majority selected careers which .
would require some post-high school education and/or training. ’ This
indicgtes that, as a group, the applicants tended to be fairly
ambitious when discussing their hopes for the future.

-
- / /
. B -

Parental Aspirations for the Applicants PR .

Educators have known for some time that parents exert a tremendous
influence ‘'upon the direction of their children's lives, both\in and
out of,SChool. What are the aspirations of these parents for\their
children? - In general they tend to be hlgher than those of ‘the




P

applicants. Educationally, for example, Figure 7 indicates that, - P
almost twice as many parents hoped their children would ‘go to four-

year colleges as did the children themselves. Conversely, about ~ L
twice as many applicants expressed a desire to attend technical/ . -
vocational schools or clerical training as did the parents for the1r

children. This discrepancy is to be expected since most parents want

more for their children than they had for themselves. Figure 8 shows o .
—a%mes%-ha%ﬁ»the»pareﬂts»had-less than a twel fth-grade education, - -
and only about 6%, or 13 parents, had any . technical training beyond o
high 'schodl.  Eighteen pareénts (roughly 9%) had some college educa-

tion, and four (2%) had completed college. It is reasonable to

suppose that parents, even more than their children, recognize the

importance of additional education, ‘and this can account for the

difference between parents and children in terms of educational

aspirations. .

. ~

During initial intake interviews, parents were asked about the types

of occupations they wished their children would undertake.. These

data are shown in Figure 6. In most cases, parental hopes were .
quite similar to those the applicants expressed. That is, parents o
tended, by and large, to want the samé careers for their children

as the children wanted for themselves. The largest category of
occupational aspirations was in the professional fields for both

parents and students, while the second largest field selected was,
clerical occupations.

&

There ‘were, however, two areas of substantial dlsagreement between
parents and children. Only 10% of the applicants indicated they
hoped to pursue a technical career, while 18% of the parents said
they hoped their childrer would follow careers in this area. Con-
versely, “20% of the applicants expressed a desire to have a career . .
in the crafts area, while only 10% 6f the parents hoped for these -

same careers for their children. A factor here may be that of job .

status. It is not unreasonable to suppose that, in the'eyes of

parenté, jobs in the technical fields have a hlgher status than

those in crafts. Therefore, parents would prefer that theiz children

adopt careers within h;gher status areas. . . ,

}

This discussion has revealeq the followlng abou; applicant and -
parental, aspirations for'catreers and educatlon.

. :
> M % . X LI '

‘o Appllcants to the program hoped to pursue careers Te- ’ o
quiring a higher degree of education and having more \ -
status than the- JObS held by their parents. ' -

P 0. ﬂbaut half the appllcant group wanted to have careers
e ,ﬁ‘ in e1ther profé551ona1 or technical fields. . ..

.
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o Parents of applicants hoped ‘their children would
" have more education and higher status jobs than
-the children wished for themselves.

o By and large, parents and their children agreed

‘on_the types of careers the applicaﬁtséehogld pursue.
-—0n_the types S 3
v ) \ 4 “t\ ’
: - L]

WHAT DO THE APPLICANTS EXPECT OF CIP? °
»
This section has discussed at length what the applicants bring to
the Career Intern Program in terms of hopes, dreams, and problems.
What do.the applicants expect CIP will do for them? Figure 9 shows
the kinds of expectations most applicants had of the program. About
one-fourth hoped the program would help them either get a job or
learn a trade, while about one-fifth merely stated they expected the
program to help them get a diploma. Another fifth hoped CIP would
help them learn more than they had in their old schools, and an '\e;zf
. additional smaller group expected the program would help them ''do
better' academically than they had in previous schools. Interesting-
ly, only 4% of the group expected the program to help them'get into
college. About eone-fourth of the responses were so individualized
that they could not be lumped together into any single category.
\Here are three examples.of such responses:

’

"I have a, Job now but I want to get one that pays better."

"I don't really know what [I expect], but I hope it's
better than what I have going now."

"This is the only school where I can br1ng my baby w1th me."
Of the answer's which could be put into categorles most concentrated
upon the educational rather than the caréer aspects of CIP. Half
the applicants mentioned such factors as getting a diploma, learnlﬁg .
more, and doing better academically.

!

A SUMMARY OF APPLICANT CHARACTERISTICS

This section.has tried to present a picture of what these applicants

. were like as a group when they applied to the’ Career Intern Program.
._As noted, in the beginning, group pictures do not tell the whole story,
r each applicant differs from“the others. §till, singe large numbers

of applicants have certain characteristies in common, it is possible

to make some generalizations about the group. Here, then, are some

statements which seem to apply either to the group as a whole or to

LY
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BENEFITS OF CIP AS EXPECTED BY CIP APPLICANYS .

N =

78

N
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Will help me ge€
a job; learn a

27

trade

Will help give
.me @ diplomas

Will help me
leasn.siore’

Will help me
get into
college

4%

Will help me do

better
academically

9%

20%

7

Miscellaneous

23%

s -

)
10

’

!
15

|

20

4 NUMBER OF APPLICANTS
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large subgrOups of app11cants. < . . Lo
< ( -'9"" = 5 < . (,’. .
. .0 Most.applicants were 16 or 17 years;of agey though* A R
a few were 19”and older. I S, .
» e 7 .. v .

0 Sllghtly 1ess than half the people: app1y1ng had ¢.-°
- -already dropped out of school,.while the remalnder

© were st111 attendlng school. L
’? o Appllcants were fairly evenly d1v1ded between ‘men -
“Qu a and women.

b Alnost all app11cants had very low grade p01nt
averages 'in their previous schools.
o / .
o  Most appl1cants had’ far fewer credité for the1r
grade level than they. should have had :

" "o Most were reading far below grade 1eve1 but not
’ necessar11y below the level of most students in. »
their grade at their preV1ous high schools. * .

“o Appllcants tende to fall below ‘their grade 1eve1s . ' )

1n mathematics. , <o

0 Thb*"average" intelligence- of this group was about o
& . the same as for students of similar ages through- ~

\ ,put the country, and a large subgroup demonstrated .

L A& “above-averageé intelligence. Most- applicants, them,

: 3i§“- " did-not lack- the ability to 1earn.

- o _ A large group of applicants believed they could not
: exerc:se much tontrol over what happens to them in’ .
"1ife. A . .

o These students' view of society was not one 7,
" where anyone could succeed through hard work.

o Many applicants either had to help, support theLr
families or had to take care of younger brothers ‘
. and sisters because parents worked long houtrs in
order to support the,fanily.

"o The applicants came from homes where the primary
. breadwinner tended to be engaged in a ldwkstatus . .
+ _ occupation. . ’

-,.)
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0 Most applicants had very high opinions of them-
selves in general and thought their friends had
high opinions af them also. )

0 “Most applicants had low opinions of themselves
as students,

o The applicants tended to come from neighborhoods
where gangs presented real problems to their

safety coming to or leaving school" . ’
0 Applicants had the abilify to plan for careers -
and had used whatever resources were available .
to them in thinking about future occupations. .

o The group as a whole did not possess much ‘ B X

accurate career information.

o The parents of about half the applicants did not
have a high school diploma. o .
o Both applicants and their parents hoped that the .
former would have occupations that far exce .o
the status level of the parents' jobs. )

o  Applicants and their parents’ hoped that the former
would have a much higher degree of education than- £
- ‘the parents

© Many, if not most, of the applicants jjeemed more '
concerned about the academic aspects of CIP than’ )
about the help the program could give them in
relation to choosing a career. '

'WHAT TQ EXPECT OF THE CAREER INTERN PROGRAM .

*

This discussion has said quitg\élbit about what applicants to the

Career Intern Program are like, and has shown that they score quite
" high as a#group on some of the characteristics measured and quite
low on others. One of the ways to judge the-.success of CIP is to =

détermine how able it is to help people grow in areas of weakness,

while helping them to sustain their areas.of strength. It is

reasonable at this'time to ask, "In what areas can the CiP help

interns, and in what areas can the program be expected to have a
A

measurable influence?" ‘ . .

4 {

o




Should CIP Afgéct Redding and Mﬁrﬂem§tics Ac ievement? ) '

= - ..

The highly individualized nature of the program and the special
curricula should ﬁelp almost all inferns make substantial improve-,
ments in both ‘mathematics and rgadithSRillsf”’As-ghé first criterion -
for judging the CIP, large.increases in-mathematics 'and reading A
achievement test scores are therefore suggested. g

-

-. N
N . ’ K ~

Can the Program Have an Effect onllﬁfblliggnce? .

.

.

As indicated in Table III, almost 75% of those taiing the test to -
measure intelligence scofed average br better. .It is unrealistijc
to expect much growth (as measured by thé tésts) for thege students
during their tenute at CIP. For those scoring below average, how-
ever, given the new educational opportunities presented by CIP; '
some growth can be expected. Thus, imtellectual growth for below- °
average students will be a second criterion for judging program
effectiveness. . v

. Should Change Occur With Regard to the Notion
of Internal/External Control?.

Some social sqientist§, such as Richard Hope and Vincent Pennickl
argue that successful vocatidnally-related programs will promote

the idea of external control in their students, i.e., that others
control what happens to them. They state that for poorer Black
children this is, in fact, an accurate perception”of reality.

Others, such as James Coleman,? ndte that Black children seem to
exhibit less belief in their ability to control what happens to

them than do White students. Coleman further notes that ''this
deficiency is a real and serious disadvantage...," because it
relates to "some of the major skills necessary for further education
and for occupational advancement in modern society.... If a child
feels that his environment is capricious, or random, or beyond his
ability to alter, then he may conclude that attempts, to affect it

are not worthwhile, and stop trying...."' Coleman thus implies that
belief in internal control of one's environment is preferable to

that of external control. Neither Coleman nor other educators, how-. .
ever, are certain that change is possible. It may be that the notion

r

Richard Hope and’Vinéent Pennick; "Internal and External Control
as Related to Training and Race Relations." Paper presented at the
American Psycho}ogical Association Conference, August 1974. y

ZColeman et al: Equality of Educational Opportunity, pp. 238-?90.
-

Pa
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Because most applicants alread& felt very positive about their

should not decrease,

,.
vy

[

of internal ‘or external control is a deeply rooted personallty

trait of uncertain’origin, which may be reinforced by;living .

situations,. socio-econgmic status, and the like. It is not’ clear, ‘ .
then, that any educag;onal program, of and by itself, is capable .
of effecting a changé in individual perceptlons in thls area..
The Career Intern f4igram, however, be11eves that 1nterna1 contrel

as a factor in determining future success in life is very important.

It is hoped, theanore, that those in the program who think others
control what happens to them will move toward a belief that they are

in control of tHeir own lives. In light of all the controversy L
surrounding this concept, it would be unreasonable to offer such

growth as a firm expectancy of CIP; however, movement toward a

belief in internal control is offered as a tentatlve thlrd’crlterlon,

by which the program may be Judged

.
0y - 4

-~

Can an Increase in Home Self-Esteem Be Expected? .- ] . R
- 7 v . .

relationships with their families, it is unlikely';hat these feel-
ings will increase to any measurable extent., As with the other. .
charaé?brlstlcs* however, the- scores should not decrease.

Should an’ Influence on General ‘Self-Esteem Be AnEiC1pated? : '
Most of the app11cants felt quite positive about themselves, and it
is unlikely they will feel more positive as time goes ‘on. It is,
however, reasonable to expéct that current, positive self-images )
will be maintained. Scores may not increase significantly, but they

Can the Program Affect Relationships Interns Have With Their Friends? . -+

e s

Again, ‘the applicant group does not have much room for measurable
improvement, since glmost all applicants had very positive feelings
about their rélationships with friends, It is entjirely possible
that the CIP may help interns redefiné the nature of friendly re-

lationships (interns might, for example, beg1n to perceive each . .
other as potential learning sources); yet it is 'doubtful that futﬁre R
analyses,will note an intrease in the test score measuring. social .’ -

self-esteem.. Again, while one would not expect the level of social
seLf-esteem to rise, it should not fall. ' '

» .‘ ) B "101;
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» Can Imjrovemerkt in Academc Selfulniage Be_Mﬁc‘ e’d? + 77 ':' Y ,' Ty s
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Thé academlg.selfrlmage,of CIP 1nterns Should 1mprove dramat;;ally .

- As- students, xhese~app11cants saw themselves in a very pOQr-11ght.
If the program meets its, obqectlyes, 1nterns should begin to- - .- <
experlen;e feellngs of. success 1n scﬁool Thlsa 1n‘turn, shduld. .
lead ta a Substantial.increase in positive fedlings about: thems

'selyes #s students. Thls, thén, 'i5 another major, cr1ter10n7by N * Yoeeo
; .

W

.¥hich the succéss of ‘the program w111'be Judged ,:, REERE (A N
o' . $ ' . . ! ";’ o t iv : S * . ‘.""\u Jf T :/’. :-‘.‘;'.:):: ) ‘;
Should CIP Affect tthDegree to ﬁhlch Iiters" use Extek,al Resources?
X A Sk e .

.For, ¢he majority of 1;2erns, 11tt1e grdwth Can be’ expected in the use -
of external resources. MAs.a group, appllcants were prone to use‘such
-resourcesn-so much so, in fact,.that they scoxed well hbove the + - . . -,
natlonal average in this .area., However, CIP can still have an effect. )

It could help interns use more efficient and’ appropriate respurces, t
.but the degree of usage u111 probably not. 1ncreasé apprec1ably ¢ e

,’ ’ ‘ » .. * . . . .
. . a ', . e Fi [l R

N - . * -

Can CIP Help Interns'Gaiﬁ More Accurate. Career'Ihformationti' ' o e

D . v,

. The program should 1ndeed help interns acquare more:- accurate.Career n
,.1nfbrmat1on. The great’ ma;orxtyﬁof applzcants to the program have AR .
n, insufficient amount of accuraté career information. , Because, ore ’
goal .0f CIP ig to provide 1Qt§rns with this infofmation,’ the" program,
L if sﬁccessful, should effect substantial increases ‘in both the-depth
" .and the scope.of career information possessed by interns. This-is a.~ . °
flfth major criterion, for measurlng the program s effect1veness. . r

L) a . M . »
. R . . " Y . ’l. Ve ,. P+ . -
. ..‘ - “ ¢ - L i e .
c ! " LS " .

Should the Program Affect Interns' Abilities to Plap For Careers? . o

. In most cases, cip’ should not\affe;;ezlannlng-ablllty tQ'a great N -
’ extent becauise most interns have 2 coed fairly ngh i this ..
0%L9

"ared.. For the,magorlty of the group, slight 'ifjprovémént caft be = °
. 7 expected: Thls does not mean that the program cannot heIp'lnterns *
génerate more reallstic plans (if in fact”thedir, cufrent plans are . Tk

) unrea115t1c), rather it means that, accgrdnng to thé measurement, 2 s
.used, ‘the’ app11cahts to CIP are only- slightly below the, national | -

* . average. While-teést scores should ingrease somewhat after intérns

have been in the program awh11e, this:increase will piobably be -u

small, since test performance has; 1eft little room for measprable i,

'..’gTOWtK . . e ' ‘4.1'*.. C -
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Should Expectancies Be Limited by Scores on Standardized Tests? i
" The'basicaquus.of\the Career Intern Program lies in preparing -
“-*. interns to eénter careers in which they will be happy, successful,
Tt ;eand satigfied. All the criteria above dre prerequisites to this - AL
" - outcome. Therefore, the most crucial criteria for judging CIP- = [ii,
"+ . 'should redate "to what happens to intérns.after they leave the pro- 3{
{, ,gram. Suppose graduates have woliderful feelings about themselves &
*" " 'inJevery respect; suppose they have learned to tread well and perfon
i+ mathématical problems with excellent proficiency; and, further,
"suppose these hypothetical graduates feel completely in contrel o
.+ their lives. Then, is the program effective? That depends. Gr

2

L] ‘0

7
uates should leave thg program more prepared to enter the job ma ket
-, than they were upon.entering, or they shouid be plated in a.cont %t .
- withih Which desired skills can be learned; these, tpo, are critggia -

“by whigh program success can be measured. Ideally, graduates shguld S

be able to acquire and hold jobs in the fields of their thoice-~jpbs L

~ _ of higher status and greater pay than those held by their .paren
" jobs in which they.feel the future is bright, and in which they

+ - .ah opportunity té iove up the career ladder. Giver prevailing

economic realities, however, particularly in relation to a growing

+ . unemployment rate, these "ideal" criteria may be.unrealistic. Wjth-

, in the.’curTent economic. 'tontext, whethér or not CIP graduates arég -
able~to obtain and-Tetain emp}oyment may be the only reasonable 3 .
criteria by which to ascertain program effectiweness in relation; to

. . .pldcing interns withir the job market.’ Succeeding. chipters-offes

".tentative conclusions about how succéssful CIP. has been, thus far,

.~ in meeting-some of these criteria. - N '
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-

WHAT ARE PROGRAM EFFECTS AFTER THE FIRST TEN WEEKS?

- +

This chapter will answer some questions regarding the short-term
effects of the program. Questions relating to longer-term effects
will be addressed in Chapter Seven, "After Gradnatlon." The phrase
"short-term'" in this context refers to the first ten weeks of the
program. This Ferlod known as '""Career Awareness,' has two major
purposes:

1. To help interns begin to feel better about themselves
and the amount of control they can exercise over their
lives. » ¢

—~
.

2. To help interns begin to gain greater amounts of infor-

mation aboyt careers and a better ability to make plans
for careers.

This chapter will focus primarily upon these two purposes in an

effort to determine how successful the -program has been in their
achievement.

Chapter Four described several characteristics exhibited by people
applying to the Career Intern Program. Included within that section
were several statements about self-esteem, career knowledge and
planning ability, and so on. In some cases, such as with general -
self-esteem, further growth was not likely. 1In other areas, such

as the possession of accurate career information, there was sub-
sfantial room for growth. In examining the notion of program
effectiveness, it would be reasonable to re-examine éach of these
areas. The criteria, then, for making some tentative conclusions

.

about the first ten weeks of the program are as follows: T

o Internal/external control - while some movement among
interns toward the belief that they are in control of
their lives would be desirable, it is unrealistic to
expect any such movement during the first ten week of
the program.

¥

fb Genéral and home self-esteem. Interns were already \,
*  very.positive in these.areas; little growth .is
expected, but interns should malntaln h1gh 1eve1§. {
o Relatlonshlps with friends. No major growth but
continued positive feelings should be anticipated.

-105-
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o Academic self- steem. “Interns should feel better
\ abaut themsel as stidents than they did when
they app11ed ,to the program. *

o Degree to which interns use outside resources. Not
much change should be in evidence here, as interns
were already very likely to use available resources.

- . = .

0 Amount of accurate career information. As a group,
the interns should possess more accurate. information,
as this is a major emphasis of the- first ten weeks of ..
the program. . - v,

\

o Abiljty to plan for careers. Students applying to
. the program evidenced excellent ability for such
planning; there should not be much change. .
These are the criteria for Judglng the success of the first ten weeks
‘of the program. In all cases, interns' scores were compared to those
of control group members, who took the post -tests at the same time.

For other criteria, such as intellectual growth or an increase in
academic achievement, it is too early for assessment. These will be
dealt with later in the year and réporte@.in subsequent documents.

[ N .

SHORT-TERM PROGRAM EFFECTS ON PERSONALITY CHARACTERISTICS

Coopersmith's Self-Esteem Inventory and Rotter's Internal-External
Control Scale data on which conclusions were drawn relative to.
program effects and personality characteristics may be found in
Appendix I.C., Volume II. I

!

Do Interns Feel More in Control of Their Lives?

By and large, interns do not appear to feel more in control of their
lives, at least as méasured .by the instrument adminjstered. However,
it is unrealistic to expect change over so short a period. Thé degree
of internal or external control possessed by interns will be measured
again after a year and the results-reported in .later publication.

-

l }
Do Interns Become More Positive About Themselves in General
and About Relations With Their Families?

7
R H P

| .
As expected, interns. as a group continued to have very positive )
feellngs about themselves and about their families, although these /

-106- S P -
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fee11ngs did not-increase dver the Carder AwareneSS‘perlod. Huht ds.
important here is that, with two mino¥ exceptions (see Chapter Slx), -~
their self-esteem did not diminish. Interns do feel.good about them-'" - .
selves and remain convinced of their self—worth a feellng the school i .
helped them maintain. . . . . A

‘ - - M . h
.

While the strength of these positive feelings regarding famifgesfhas L .
not changed for the total group, it is likely that the nature of the N
relationship of the interns to family members has altered for the ] '
better, probably as a result of the success that these interns are .
experiencing in CIP. At the initial interviews conducted during the -
application process, a large majority of the parents expressed con- oL
cern about their childrens' lack of success in school. For the most - =~ | = .,
part, these concerns centered around the 1mportance of & hlgh‘school. .
diploma, which parents bélieved their children would not receivetif
they were not admitted to CIP. Both applicants and parenfs agreed
that school problems vften produced strains in the parent2child
relationship. Parents now state that these strains and the concerns
which generated them have largely disappeared, as the following
composite statements illustrate: - ) ¢

¢+ "All of a sudden my boy seem ‘to like school. .-.‘H% wants
a career. . . to be a salesman. . . He got himself a part- Lo T
time job and. . . he'sggoing‘to get hlS d1ploma " :
"I know what's happening now in school with my daughter
. . . her'counselor calls me‘once or twice a month.'. .

She is passing everything and going to class.-. . - .

Even when she was sick last week, and I wanted her to . ]

stay home she snuck out of the house to come to school ) e 1
. . . She is a changed persom. . . maybe she can even go . L

to college."’ : - .

YBefore, my son was afraid to come to school. . . ganvc e, «
on the corner kept bothering him. . . he didn't go s Sty
much. . . Now he goes every 'day. . he going to uate
. in June. . . he going to get a job " 7[1: \
For many familleSgthe Career Intern Program has hélped to 1mprove
the relatlonshlp between parents and childrep. -While- this impact
cannot be measured by any of the tests administered, it nevertheless
.seems to have been a positive effect of the program N

- PO - .
. s, -

N N sn

Does CIP Affect Interns' Perceptions of Their .
Relationshipe With Friends?
In one éeﬁse’the program has not had any measurable effect on interns'

- . !/
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perceptlons of peer re;at;onshlps. That'ls;\lﬁterns cantipue to '
‘perceive the?e re1atlonsh1ps.1n a positlve Jights, As was the case "y
s ; With parefita relat1on§h;ps, howeVef, it is p0551ble that the. nature
: of peer relationships, has*change¢ “In this sense, the Rrpgram may )
_be having a positive 1anuence upon.relatlonshlps among frlends. -
The GIP experience stresses group counsellng technlques, so that
‘inte?ns with similar .problems may, under the.dlrect;on of a < .
L counselors discuss .their concérns and possible solutrons together. .
. Furthermore, in thélr classroom aot1v1t1es, interns are uxrged to Nt

o L3

cqn51der each other as p0551ble learnlng resourGes; sg, that the o', :
- careet research ‘performed by one often becomes the, focus of dis- . L‘“ NS
¢, .cussion for an entire group.. In a sense, intefns functlon as. both - .,
counselors .and teachers ‘to each. other.. In the process,,perceptloné T
. o£ the nature of‘geer relatlonshlps tend to change. .
te - Ty - .
"Group counsellng is good for me... .. I eomb to know that . ‘ -

, other.’. " students have the $ame problems as me.:xl o and Wt
. *+ . we can help,each other*" e oo M
- . B N
3 "The other day, in My. .C . 1 class, Larry d1d a reports e e,
.- ©On bein' a automobile*mechanic. , . F learned.a 1ot ‘fronf Lo
. hlm. . . I never knew they riade- such a lot of mopey . j ‘1. .
A learn from reports of otherﬂlnterns i vy ,‘1? T
' N 14 . .t A * v . " .
s "In my other schooi we:had to 1earn everythlng «From - the i )
', teacher.: . - Here though. . .-we cap learn from other ™ o B
" people-too. . . like each other. .... Touyse the 'teacher's ° -

lst111 1mportant but. . . what I have “to say in.class is
important too. . . Other people can- -learn somethlng from

me.!' - -

L3

‘o v l .
.

¢

. \ 3

? [ . 1,
o5 . - .

Based on precedlng comments, it is possible that, the peer relatlon-'
. ships of interns .have broadened, so that, while these relationships

'are st111 p051t1ve, there is a qua11tat1ve d1fference for some
1nterns. . . .

4

» , -
. L] . ' .
a
Ve ~ o, . ' . .
de - « ’ [} . PN -

. Do Interns Feel Better About Themselves as_ Students? .
H

Most data sources inditate that CIP has had a pos:tlve effect or -

the way interns feel about themselvespts students. While students' R
scores on-tests used to measure this dimension did nbt 1mprove sig- ,
nificantly, intern comments and comments made in confidential coun- ",
seling records suggest that 'aftér ten weeks in the program interns gt

do think more highly of themselves as students. “This shift in at-
titude may be attributed to a conscious attempt on the part of a11 v
CIP staff to conylnce interns that they’are not failures and that .

4
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" first came to” see e he was eXtreme].y
. ‘hostile- toward. me [ me and 'toward the idea’ of sch6ok.
“he. peeded :a’ h:’tgh schbal d’iploma~ to get‘,a Job -as; a-1ab, PR
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.\ "Saw Janet: - 40 'foh‘ “the. flrst simd today, she!s already
thinking "of leavirg. . .asRed her why.”. .she says that

4 she s not a;..g‘ood\sgﬂdent and doesn't -think she'll ‘get pass-
“,’mg gradés; al%o \says .she doesn't read” tpo well. . ST ‘think
I comfmced“ heri to *’stlck it out..for a few weeks. ‘e [Three
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'+, ..  previdusly stdted, test scores did not show any significant improve-

. .
. < - .
-
I

iweeks later‘l Janet got a .C-on her first test, she still . -_—
isn't confident, But seems: pleased with. the grade. . . .,
Have spdken to all of her teachers about her fear-of fail-

Cang .+~ Mr.7€— .. ' says=that she really doesn't read .
_“badly bqt seems afraid. . [Six weeks after first con- '

. }tacttJ .Janet got thtee test grades back this week, two C's
" gand a'B. . . . She didn't say much about them, but she took
‘the 1n1t1at1ve in shOW1ng ‘them to me and I let her know
how pleased I was., ... . She was also pleased, I.could
-te1L. .-« 5. [Seven weeks after firét contact. ] Janet is
vpa551ng everything with atcleast a~C: . . . Today, she ad-
~mitted that she's: really'not as bad a student as she had
e thought at flrst.u

!

v
Y

These entrles, rébresentlng h1gh1y .condensed versions of detailed

COunsellng records, -are' illustrative of the general trend of student

o 'pereegtlon in the area of academics. The movement from extreme
negativisnm te. at least cautious optimism is clear. As has been

' Ca ment,_over the ten-week period. .This could possibly mean that ten
~ weeks.,was' simply“too ‘short a time sparn.to .expect the occurrence of ’
\\\'@gasurable growth, or that the test itself may not have been appro- d
prrate. This test will be readministered in ten months, and the
results of that admlnlstratlon w111 be reported in a subsequent
pub11cat S

. .. ’ - N
...._ . : :

SHOR’T-TERM PROGRAM BFFEC‘I‘S ON CAREER AWARENESS
‘ . The coﬁc1u51ons in this sectlon are based on career information data
secured through the administratiom of the €areer Development Inventory
by Super, et al. Theséydata may bg found in Appendix I. C., Volume II.

~ 1
-
1) , -

‘fbb Interns §how Any Jhcrease-in Their Tendency to -

\\‘%%Use_ggtside Resoure€s? - . o

.S ‘f, \ -

. "As.a group, interns did pot "demonstrate an increase in their ten-
- déney to use outside resources. This was expected, since they were

" alkready well above average in resource usage as applicants. However,
neither did they show, any decrease in this area. . This is 1mportant,
for it means that the' program was able to ma1nta1n interest in a
* wide arrdy of career resources. - . . o

I -

LY

-

»

While the frequency of use of these resources did not change over

‘time for the group as, a2 whole, the type and quality almost certainly

did. Applicants to,tbe program frequently cited as career resources ,
teachers, fam%;y, friends, counselors, and very occasionally, books . .
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or articles. These may be described, for the most part, as secondary
sources of information, because they do not involve first-hand occu-
pational experience. The resources most frequently cited by interns
after ten weeks at CIP include more primary sources, such as people
working in fields of interest to interns. While interns also con-
tinue to mention teachers and counselors, they also cite such diverse
sources as films, Department of Commerce job publications, and
occupational encyclopedias. .
The educational program at CIP provides interns with an environment
rich in career information, through a Resource Center stocked with
easy-to-use and current career information, through Hands-On experi-
ences which directly expose interns to the tealities of work situa-
tions, through the constant use of classroom speakers, and finally,
through the use of films and other media. The test data indicate
interns take frequent advantage of these resources.

. . . ,

4

Is There Evidence of an Increase in Accurate Career Information?

The last chapter noted that 1pterns did not possess much accurate
career information according to the results of the measurement test
used. To assess whether or not during Career Awareness interns
increased the amount of career information theéy possessed, two data
‘collection strategies were employed: 4 readministration.of*'the -

) initial career information test, and frequent observatlons -of Career

Awareness classes. bata from these two spurces will be’ dlscussed
separately, ,

v

’ . i1
Data From the Career Information Test. esults of the post-test

" data did not indicate significant gains in this area. This does not

necessarlly mean that interns did not have more accurate career
informdtion; it merely indicates that interns did .not make gains on
this particular test. There are two p0551b1e explanations for this:

o Perhaps the reading level df the test was too demandlng
. for most of the interns.

o] Perhaps the test was not appropriate for measurlng the
. .'specific content of the curriculum (i.e., perlaps there
. was a lack of "fit" between the emphasis of the test and
*  the currlculum )

»

In an effort to interpret the interns! lack of growth as'measqred by
the tests, these two explanations will be Qxﬁ}ored in depth below.

Was the Reading Level of the Test Too Demanding for Mogt Interns?

. -111~ S

.
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. In fact, an analysis of the pre-test data revealed a significant .

‘ the Test? The test used to measure acquisition of career knowl-

® ' .
~ "Jane likes her high school biology and general science

Because the aVerage reading level for students enter}hg the Career
Intern Ryrogram was ‘approximately seventh grade, it is reasonable
to question whether the reading level of the test was too difficult
for most interys, «thus accounting for the1r failure to make gains

, on the ‘test. ) S
While the average reading level for those entering the program was
about seventh grade, several interns read at much higher levels.

relationship between reading ability and the possession'of career
information, That is, good readers were more likely to score higher
on.this test than poor readers. For the former, the readlng level

of the test was probably not too difficult. The only’ other question
is whether or not they had already scored so high on the pre-test
that little room for growth was possible. Analysis of the pre-test
.scores of the good readers reveals this is not the case. While good
readers did score higher than poor readers., they still had room for
substantial improvement ; , . -
Although, the reading level was notva probfem for good readers, it
may have been too demanding for poor readers. To test this hypothe-
sis, an analysis was performed which.took readlng levels into account
by holalng them constant. This analysis revealed no 51gn1f1cant4g§1n .
with rehding level controlled, Thus, lack of gain on the career in- '
gPrmatlen.test cannot be attributed to poor reading ability.

Was There a Lack of Fit Betveen Curriculum Content and Contents of

edge does not stress career-specific information. That is, it does
not assess whether or not those taking the test are cognizant of
discrete factors pertaining to particular careers. Rather, the test
emphasizes the fit between certain personality traits and the psy-
choldgical demands bf given careers. Examples of actual test items
are presented below:

"Peter is ‘the best speaker on the school debating team. The

* school yearbook describes him as 'our golden-tongued orator!

» .. Peter will probably graduate in the bottom half of his .
class, although his test scores show that he is very bright.

His only good grades.(mostly B's) are in business subjects

. « » The facts about Peter suggest that he should think ~

about becoming: an accountant, a salesman, an aétor, a school

counselor, a lawyer." . ’ . ) )

courses best. She likes to do her schoolwork alone so she
can concentrate. When she begins to think about her future .
occupation, she should consider: nurse, accountant, medical

o -
W . . Il
v
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laboratory technician,\elementgry school teacher."

One could argue that the fit between the scholastic aptitudes de- -
scribed in the test and the occupations listed as choices is dubious
at best. Even if the match-up were perfect, however, the test does

‘not reflect the major stress:of the Career Awareness curriculum,

. which is based almost entirely upon the concept of "career clusters," R
or groups of interrelated careers, such as medical professionms, ¥
service occupations, and technical occupatlons. During the course
of the Career Awareness cycle, interns are exposed to a single cluster
per week. Each intern is required to pursue one career in depth
every week and present oral and written reports td the rest of the ¢

' class., In all, each intern is required to prepare at least seven

reports on different careers. By and large in these reports, interns-
tend to focus upon the following:
\ s
Ava11ab111ty of a‘given .career in the job market. < _ -

o Salary ranges of 4 particular careex.

) Type and'amount of education required to pursue a. . .

g1venvcareer. \ ,
The CIP curriculum, then, empha51zes the mastery of 1nformat10n in
relation to specific careers. It does not dwell during the ten weeks
under discussion here upon the fit between personality traits and
general types of occupations, though thlS k1nd of emphasis does occur
. ‘ 1efer in the program

o
‘

Concluston. There is reasonable evidence to suggest that the
curriculum utilized to teach career information and the test used to
» measyre.-it are mis-matched. When the test was initially selected,
Sthe program's objectives relating to increase in career information
had’ been formulated but the materials and techniques to be used had
not been finalized. Because of the lack of congruence between the |,
~curriculum and the test, the latter has been discardéd. In .its
stead, another instrument, not-available at the timeyof initial data
collection, will be utilized., The contents of this test have been
analyzed in relation..to the currlgulum, and the two have been judged
congruent. ;~_5‘ " ) \ . -

T ~ [}

& -

What Do the Classroom Observations Reveal?  Data from classroom

) . observations suggest that interns did learn a great deal about careers
a * +  from Career Awareness. The seven required reports are the foci for
discussions of various careers. Classroom observations reveal that,
for the most part, these reports tend to be completed on time; that

.« interns seem to. ‘understand their content; and.that most classes

» St
. - '
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actively participate in discussing each of the reports. The conten-
tion that interns did learn much about specific careers is substan-

tiated by the following comments, solicited ffom a random sampie of

interns both during and immediately after Career Awareness:

"When I came here I didn't know what I°wanted to do. - ‘
I didn't know about the field of communications. . . Now .
I'm seriously.thinking about a career in this field.™ - -

"I came in [to CIP]. . . wanting to be a nurse. .. I
didn't know,how.much education I'd have to get. . . Now-
I think I’II be a secretary, 'cause they make good money.
I can get a job and won't have to have any more school "

. "I always liked science, but didn't know what to do with
* it. . . I learned about medical technology sinceé I came,
and it sounds like what I want."
"I learned so much about lots of cargers that T have been-*
able to choose one that most interests me. . . I'm seriously.
thinking of going to college to be an accountant."
. . A
In defending her choice of a career in the field of medical
technology, Jane C . states: "I have four reasons
for wanting to be a medical technician. It will pay me about
$6,800 a year right after training, which is about what I -
need to support my daughter and me. I can leave my baby in N
the daycare center at the hospital and it won't cost me too »
much. I can finish most of the science courses I need (to
get accepted into the program) this year. The hospital will
‘train me and will pay me a little while I'm training. Also,
it's a career wher® I'l1l have a chance to help people. and
keep learning new.things."

Quincy A decided he did not need'a high school
diploma, "because I learned a lot about the field of
carpentry during Career Awareness, and I am going to start

- on~the-job training after two months. I can get.my union v
card after about a year, and I can make pretty good bread.
After “six years or so I can make about $13,000 or more.’
Besides, I always like to build thlngs, I like to be out-

4 doors. It's a pretty, good career for me, and people
always.need carpenters."

Dierdre H feels she will go to college, because
"during Career Awareness I got to spend a few days helping
an e1ementary school teacher in the classroom and decided
that this ig the job qPr me. I always liked kids,
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especially young ones, and I've been doing very well since
I came here [to CIP]. I think I will be“able to get into

, college, and Ms. R ’ [her counselor] thinks she
can help me get a scholarship. Anyway, the money you get
for teaching is pretty good the fringe benefits are good,
and probably I'll be always able to?get a job."

Frank D entered the project feeling that "I don't
know what I want to do. I never thought much about it, but
I know I'1ll need a high school d1ploma, so I came here."
+ Now he has decided he would like to enter the field of

communications. '"See, during Career Awareness, I think it
was during the third or fourth week, I did research in
communications."

These quotes, while not conclusive, do represent the predominant
trend of intern opinion regarding the first ten weeks of their
experiences in the Career Intern Program. They suggest the interns
,have picked up a considerable amount of career information important
to them, enough information in most instances to permit them to make
some sort of realistic career decision.

— The ten-week Career Awareness experience discussed in this chapter
"is intended to culminate-‘in a document called a Career Development
Plan. This plan, completed by counselors working with each intern,
lists .the career choice of the intern, plus an accompanying series
of steps by which the intern will attain a chosen career.- In pro-
viding input to their Career Development Plans, interns are urged
to draw upon all they have learned in Career Awareness.

These plans are not an absolute 1nd1cator of mastery of career infor-
mation. Yet, to a certain degree, the quality of such plans reflects
both the degree of understanding interns have of the career they have
chosen and the quality of thought that has gone into the making'of
such dec151ons

"I worked at W - [a local radio statlon] for a few days and
really got into it. I want to either be a broadcast englneer
‘or maybe go into being a disc jockey. I don't have to decide
yet, because I can decide ‘exactly what I want to do when I, get
to broadcasting school, where I've already been accepted. 1
know I can make at least $8,000 or $10 000 a year,-and the
. future is good. I can even move around the country if I want.,"
The examples cited in this section are representative of most interns
in the program and suggest that Career Awareness was fruitful in en-
_abling them to explore several careers, to select those which appealed
most to them, and to maké some plans for pursulng careers of their
choice.

.

O




_ ,polnts'

s

. » N e 2
- s

-

Do Inierﬁs IncreasefTheir Ability to Plan for Careers? . . .

v

Recause appllcants had demonstrhted excellent ability in career plan-.
ning, no change was ant1c1pated,for interns as a group after “ten
weeks., Therefore, it is surprlslng to noté that the intern.group
did improve considerably in their ability to make comprehensive ca- .
reer plans, in comparison to the control group, whose ab111t1es dld
not increase. .
. ) O
The term "career planning"” as used ih this context refers to the
ab111ty to integrate facts” about given careers, relate these facts to .
various situations which apply to the interns' lives, and synthesize
all this information into an approprlate long-range career plan..
Interns who took the test measuring planning ability were asked to
indicate what action they had taken. with regard to such statements as:
"Finding out about educational and oceupational possibilities . - -~

by going to the library, sending away for information, or- talk- . .
ing to <omebody who knows about the possibilities." _a' Co . ; R

. } o e
""Dealing with thingS'which might make it hard for me to get . e
the kind of training or the kind of work I would like."-, e

»
L]
iz 2 * -

"Doing; the things one needs to do to become a valued eﬁployee e

‘who doesngt have to be afraid of 1051ng hlS job or be1ng laid t', SRR

off when t1mes are-hard " ’ e ,' c a .
¢ .

S

’ Throughout the Career Awareness cycle of the program, the’ teachers

and counselors stress the importance of creating Career Developmenr e,

Plans. . It is reasonabie to assume that the emphasis placed by the
cip staff upon such plans-is at least partia}ly respénsible for tHe ) S
“incredse in career planning ab111ty= This seems particularly 1ikeFy

in 11ght of the fact that, from the outset of their invplvemept with .. .
the program, interns are ‘constantly.confronted by both counselors . ‘
and teachers with questions and suggestlons relating -to. individdal '

career choices. . . , .

% +
. i
/. - . . 3
IN SUMMARY - : , .
¢ [} . - s . .

This section has presented several effects or “outcomés" of the first.
tén weeks of the Career Intern” Program. It has made the following

\ » v ¢
- o On the instrument used to measure internal/external
control, interns did not move toward the-notion of .
internal control over the ten-week period, although

it‘is probably too early to expect such change.

3
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Interns contlnue to feel very positive about thefisedves
in general, and about their _relationships. to their” y

v’
e
4

. v

.

.
<
S

M

1

" o.

Thé re1at10nsh1ps interns have with thelr frlénds

. - familigs; and the nature of famlly relationships has <
e uhproved~ - ’

.. .continye to bé viewed very, positively, “%4nd for many
« sintefns the nature of such relationships has 60n51d- .
erably broadened. A . VL

«*

o, * Interns have higher epinions of themselves, as’students
~ than when'they-first applied to.CIP. - - ‘

o The types of career., resources.used .by- interns beadened
considerably, and the frequenpy with whrch they used ,
such resources:. remalned qU1te h1gh ' ,

o Interns dld not demonstrate thrbugh testing any gains

- in the, amount' of aceurate career information they- . -

E possess, but their failure to do"so may reflect an

"*_InapprOprlate test'measuremeht. -

¢ S .

Ca "i‘, " i

. On measures other than the test for careerilnformatién,
e such as intern 1nterv1ews, classroom observatlpns, and
) Career Development Plans, .interns- slowed an excellent
understanding ofnspec1f1c careers 'of interest, and a
gocd grasp of the steps necéssary to obta1n these careers.

.

] . Desprte the fact ,that rmprovement in, ‘career plannlng
', abikity was not ant1c1pated 1nterns as a group did. . . _ -

.
DO

v""‘[ o

| demonstrate, after’ Career.Awareness, a marked-gain in | .
L planning ab111ty over the1r already hlgh levels.”

¢

’
»

-+ The reader is, cautloned to' note that the summary statements presented
here iefer'oniy to the 1n1t1a1 ten weeks of the program. Subse-
quently, interns. are exposed to at’ least nine additional months of

the Car'eer, Intern.Prbgram, including experlences that should broaden '

both. théir mastery of basic academic subjects afid thelr knowledge of
careers. As of the writing, of this' report, no data.are avallable
regarding the. 1mpact of this additional period of treatment. Such
data are currently being’ colIected and will be reported~1n future
pub11cat10ns.l~ oL, . P

=
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v . °
» * .

-, The question’ discussed in this chapter .is whether the Career Intein .
Prqgram i$ more effective during its.first ten weeks for some types
of interns than for others. °Three groups have been identified for
analysis:’ (1) actual and potential dropouts, (2) good ard poor

_readers, and (3) men and women, Only statistically significant dif-
.. . ferences between groups will be reported. .While several minor dif-
ferences:between groups were apparent from the test results, these
differences were not statistically significant and are probably .
attributable to- chance. The reader is further cautioned that even
the cTiterion of statistical significance may, in some cases, be -
misleading, particularly where initial differences between groups
s seem to disappear after ten weeks. The disappearancé of initial
differences may be accounted for by regression effects. Ideally, )
such an hypothesis should be tested by assessing pre- and post-test
gains in corresponding sub-groups within the control group. Unfor-
tunately, response from the control group was not sufficiently large
. to permit such comparisons. In the future, when sufficient control
. group data are available, tliese comparisons will be made. For the
present, however, the conclusions regarding differences between
groups cited here should be construed as tentative and subject to
" further investigation. . ' o

- .

4

The data for this chapter are based on the Career Development In-
ventory by Super et al. and the Self-Esteem Inventory developed
by-Coopersmith. These data are presented in Appendix I.D., Volume:
- II. * -« ’ *

Pl . :
Pt O . . |
N, [} .

. .

-

DROPOUA'S AND \P\OTENTIAI: DROPOUTS. \

_ ¥Were They Different When ‘They Entered ‘the Program? .

Career Decision-Making. Rnaiysis 'of the pre-test results reveals no
"significant differences between dropouts and non-dropouts. That is,
. neither group had significantly better planning skills or more accu- '
"= rate career information, nor had one group temnded to'use career-. o
related resources.more than the other. This is not surprising, given
‘ the fact that, while dropouts had already left school, those .who had
not dropped out were considered by their counselors to be potential ’ . .
dropouts and probably would have left school had they not entered
CIP. The line dividing the two groups, then, as it pertains -to those
traits constituting career decision-making is negligible. ‘

o
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--Self~Esteem. Prior to entering the Career Intern Program, drop-
outs felt somewhat better about ‘themselves in general than did non-
dropouts. There are two possible explanations for this finding:

-

0 At some point in time, and doubtless for a variety of
reasons, the dropouts decided they needed or wanted to
get back into school and earn a high school diploma.
Perhaps they were. not able to find a good job; perhaps
they were urged to return to school by someone whom .
they respected Whatéver the case, they learned of the

' Career Intern Program and decided to apply. -Most likely,

this was a very impértant decision for them to make,
considering the length of time they had been out of
school (mostlfid been out for longer than six months).

. Certalnly, making another attempt at succeedlng in an
.educational institution was something in which they
could take pride, thereby enhancing their feeling of
general self-esteem. Potential dropouts, on the other
hand, did not have to make a decision of such monumental
proportions. Their decision was to continue their
Y structured learning via an alternative educational
route, giving them. less reason to have a reV1tallzed
sense of self-worth.

o " Potential dropouts may have had their sense of self-

. esteem constantly undermined by the problems they were
-experiencing within the school context. The actual .
dropouts, however, having left this context behind
them, were not the recipients of negative reinforce-

; ment, and their self-esteem was not weakened.

, ) .
On 3gll other self-esteem measures, drbpouts and potential dropouts
were not noticeably different at the time the ‘pre-test measures
were admlnlstered ‘ . . :

“~

Does the Program Work Better for Dropouts or Potentiai Dropouts?

The major portion of Phase I, the flrét ten weeks of the program,
is known as Career Awareness. Its main purpose is t provide in-
_terns with information on many careers that could be pursued in
greater depth later on. Also during this peériod, the.CIP attempts
" to motivadte interns, to give them a greater sense of self-worth,
and. to make them believe they*can ‘succeed in.a career. One dlf-
ference has been noted between dropouts and non-dropouts at the
time of application. After ten weeks, the mean selfLesteem score

‘ 120~ :
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for dropouté fell 1.4 points (from 20.5 to 19.1), and .2 point§ (from

18.8 to 18.6) for potential dropouts, making the difference in the
post-test - mean scores non-significant. :

This drop does not mean that either. group assessed its self-esteem
negatively at the time of the post-test administration. To the
contrary, both groups continued to evaluate their self-worth in a
very positive light. For the dropout population, however, theiz”
self-esteem was slightly less positive after ten weeks in the pro-
gram than it had been at thé outset, while the potential dropouts
felt mich the same. oL ‘ ’

GOOD READERS AND POOR! READERS

Are Good and Poor Readers Different Before They Enter the Program?

Since reading ability is usually thought of as being very important
to success in school, it is logical to ask, "At the time -of appli- .
cation, were there any differences (other than réading achievement)
between those who read poorly and those who read well?" An answer

to this question might be important in determining at a later point
whether the program works better for interns who read well or for
those who read poorly. v -
A large difference on the test of intellectual ability (a non-verbal
test) was found between high and low readers (a mean of 41.1 versus
one of 37.4 for low readers). This is not unusual, since reading
achievement and intellectual development arg¢ closely related. A
similar difference was noted in mathematics achievement; good readers
also performed well in mathematics. (High readers had a mean of
23.2, while the mean for low readers was 16.2).

These were the only differencés found between good and poor readers.

On other important factors, such as self-esteem, there were no dif-
ferences between good and poor réaders.

Does the Program Work Better for Good Readers or Poor Readers?

One important difference between good and poor readers became evident
by the end of Career Awareness. Good readers made significant gains
in their ability to plan for careers (the mean going from 100.4 to
116.1), while the poor readers did not improve significantly. Thus,
at the end of Career Awareness, good readers were significantly better
in their ability to plan for careers than poor readers, in terms of
the measurement instrument used. Because good readers tend to score

«




. -— . ‘n ; N - P )3 T
‘- " ,} .. . _ - T4
better than poor readers in abstract reasoning ability, it may bé )
that cayeer planning draws heavily upon these abilities, thus: . AN
accounting for the differential scores between the two groups. What- - ‘
ever the case, it seems clear that after ten weeks in the program,
good readers show a much firmer grasp of the essentials of career g

planning than do poor readers.

V2 - +

In terms of all other variables measured, however, the tgo group§ st
were not distinguishable. Post-tests in reading and mathematies .
achievement and cognitive ability will not be administered until

the interns have been in the program for a year. Whether the initial >
differences which appeared in these areas will increase or dectease .
will be addressed in later publications. . . !
MEN AND WOMEN - : i -

How Do Men and Women Differ When They Come to the, Program?
On all characteristics measured, such as self-esteem, amount of
career information possessed, and the ability to plan a career, the -
sexes could not be distinguished from each other. e Ty b

Does the Program Work Better for Females-or Males?

e N

<

At the end of Career Awareness, there weré no significant differ- °

ences between men and women on any of the variables measured, Each ,
group made gains on the ‘test which measures skills related to plan-
ning for future careers. The mean for women went from 96.9 to
108.7, and for men, from 98.1 to 108.1. The differences between the
two groups on both the pre- and post-test measures were, however,
non-significant. : '

v

It is not possible, at this point, to assert that the program works
better 'for women or men along any of the dimensions measured. Dif- .
ferences between the sexes may appear after each group has begn in .
the program for a longer period of time. If so, these differences , .
will be reported in subsequent publications. o —

IN SUMMARY . . . ,

‘ « .
¢ A ’

It is important to remember that this section discussed the effec-
tiveness of the first ten weeks of a program designed to last much :
longer. Therefore, conclusions about those groups for whom the pro-

- gram works best must be taken as highly tentative, particularly in

light of the fact that so many comparisons between. good and-poor -

’
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readers, drOpouts and non-dropouts, and women and men were ‘made.

It may be that those differences. identified are the result of pure, .-
chance, and that the likelihood of findirg 51gn1f1cant differences .

between groups is increased as the number of comparisons is also

increased. In an effort to fully explore this p0551b111ty,tthe . N
same .comparisons will be made in the future, using appllcan;s for T T
admission later in the year. MNWith this limitation in mind, state- .

-

ments made in this section support the following general1zat1055>\\\\\*§£,r

o Prior to entry into the program, dropouts had better ) ’ \
feelings about themselves in general than did potential
dropouts. ’

o After ten weeks in the program there were no noticeable,
differences between dropouts and non-dropouts in the area
of self-esteem. ‘ -

0 Prior to their entry into the program dropouts and
potential dropouts were indistinguishable on-any of
the.other variables measured.

o- As applrcants, good readers scored 51gn1f1cant1y higher .

.~ on tests which measure cognitlve ability and mathematics

R achievement than did poor readérs. They were equal on

’ ‘all othersvariables measured prior to entrance. .

4
o /,

O After ten weeks in the program good readers scored
51gn1f1cant1y higher than.did poor ‘readers in tests
'® + which measure ability to plan for careers.
. 7 -
.0 After ten weeks in the program there was no discernable
.. difference between good and poor readers on tests used
.« to measure self-esteem and career development. :

. O Pr10r to entry into ‘the program there were no discernable .
differences between men and women om any of the variables
measured.

After ten weeks in the program there were no discerpable
differences between men and women, though both made gains
on the test which measures skills re1ated to planning for

.~ future careers. —~ <

»

LN

The Jfailure to isolate many significant differences among subgroups,
glven a time interval of only ten weeks from a program which comprises
a longer period ‘of time is not surprlslng As the program proceeds,

’

4 ‘
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~- CHAPTER SEVEN

L T ~ AFTER GRADUATION

= TﬁgfbaseLstudy'profiles presented in Chapter Three revealed a group
~ .. _of inteyfis, &ach with a unique set of aspirations, problems, and
© 7 abilities.. Maria, for example, saw CIP as part of her "family" and
‘initiated the Student Counseling Committee to help-increase student
. attendance’ at CIP. Angie, a high school dropout with satisfactory
grades, uséd to "hate school'; and though critical of some aspects
of CIP,.she developed a greater sense of responsibility for her
school work and set. a post-high school career goal. Larry, expelled
from highlgchooI for getting into a fight with the assistant princi-
pal, could not find work and ‘enrolled in CIP, Although he is stiil
,hgvéng academic problems, Larry likes school better and has gotten
* sqme work experience with a construction company as part of his
+ curricuilum at CIP. These are fairly typical interns--trying a
*# " different way to learn, in the hope that a blend of general and
career education might help in the long climb from adolescence to
. Tresponsiblé adulthood. This chapter, "After Graduation," looks at
' what has happened to some of the graduates of the Career Intern
* - Program. i ‘

-

ol The Career Intern Proé&am began serving students in November 1972.
1'° The first class of 21 graduated in June 1973, and a total of 95
¢ interns have graduated through June 19747 This section will present -
major trends ‘in the follow-up data collected on CIP graduates. After
d brief description of data collection procedures and a breakdown of
‘ what graduates are 3oingvnow, a pjcture is presented of graduates
. ,classified as "at home." A discussion of the occupations of employed
graduates and, in particular, of the high instance of females going

>

“*i .,  into clerical occupations,follows. The question of job changes made

‘' by the gra@uates“is next .addressed, and the chapter concludes with
brief discussions of preliminary data gathered on employer evaluations
. and on post-high school educational pursuits of graduates.

?

5,’)’- - It is" important to remember that the data presented. here were col-

SR "lected before the establishment of a completely developed and tested
program: . 1he CIP.is still in the middle of its developmental period,
which will be completéd in Februaty 1975. Program,development is a

. slow process. It is—easy to become impatient for definitive findings.

‘" Ideally, the effectiveness of the CIP approach should be judged by

" what interns who enter in February 1975 accomplish after they gradu-

" ate from CIP in February 1976. One study, for example, documents
_the extensive changes in the career aspirations of youth from ninth

A
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grade through dne year after graduation from high school.l Since
it is reasonable to assume that changes in career aspirations could
lead to changes in careers pursued, follow-up studies of CIP gradu-
ates for three to five years after graduation would be desirable.
The data reported here should be regarded as indicative of trends

>
¢,
o

HOW THE DATA WERE COLLECTED _ SR

- which will provide follow-up clues for future evaluations. - . \k‘

<

Questionnaires were sent to the 95 interns who graduated through’
June 1974. Of the 40 questionnaires réturned,.39 (41% of 93) were

in usable form. Twenty-seven of the returns were from women, .
twelve from men. Ninety-five questionnaires were sent to parents,
of which 24, or 25% were returned.’ ~

WHAT ARE THE GKADUATES DOING NOW? : N

The present activities of 39 graduates fall into three broad
categories: ~ . .

[IORE

12 graduates (31%) are "at home." ~

20 graduates (51%) are employed. % v

7 graduates (18%) are taking post-high school :
education or training, R

s

GRADUATES "AT HOME"

Since 12 graduates were in the ambiguous "at home" c;tegory,.the'-
evaluators followed up with telephone interviews about three months
after the graduates had completed the quesStionnaireg. A summary of
these interviews is given below with all names. and places altered to"
‘protect individual identities. Information was obtained fSi seveny
of the twelve graduates. ) o

' . ¥ .
‘George M., age 18, worked in a car wash for two mod%hs after grad-
uation.” Interested in music education, he plans to attend college
in January 1975. George said he-.was held up by all the paperwork
required for gollege.admission. Poor timing made him miss one chance , ,
for financial aid. When asked if he really thought he could get
this aid, George replied, "Sure. You only have to be poor to get
it, and I'm sure as hell poor." - . REDT

1{ohn C. Flanagan and William W. Cooley, Project Talent: One-Year ,
Follow-up Studies, Pittsburgh: University 9% Pittsburgh,‘3866;
po 229. : . . i " L '

halr . oY,

~126~" -

1357 o ;;' L "




. 1

i Mary M., age 20, was out when we called; and the fblIow1ng informa-
tlon was provided by her mother: "MarY'has been lookxn' for a Job
51nce gradfiation. She couldn't find one and got disgusted. I have
to take care of.her, since her father died. He worked for the city; ¢
. oS0 I get social secufity. I-don't want her to.go on pub11c assist-
ance, 'cause once they get on that\yhey don't, want to work anymore.

. " Evérything got mixed up it seemed. No job "after lookin® and lookin’,

and she even had bad luck with the Community College grant. She
got_a $1,000 grant from the c1ty,,ﬁut it came too late [in September]
to help-her. Mary's been at home$s1nce graduation. She quit lookin'
for a Job about a month ago. The college thing really did it, °I

lthlnk she'll go there, but r1ght/now she's disgusted." .

The mother has diabetes’ and cannot work She also reports that she
has seven other people to take care of. The mother stated she
thought 0ICs/A was a very good organization because it helped Mary. .

Joe K., age 19, started workfafter graduation at the York Precision
Machine Shop. He quit aftely several months because he did not like
factory work. He found her job as a clerk in a men's clothing

- store which he liked b ,r, but. he lost this job when the store
went out of business. H# has since applied at a national department
store chain for sales ##rk but has so far heard noth1ng

Y *
-4

Joe is torn between jetting a job (for the money and the experience)
and going to Communi?@ ColTege to study business administration.

/1and 3 job 111 apply for a grant at Community
o--probably will. But I would like to work .

., Joe says, "If I don';
College. I want to’s
hile first.";

., Harry L., age 17, is not living in'Philadelphia. His father reported
that the last he heard, Harty was staying with an uncle and working
~in another c1ty. No Job details were given. Other information in-
dicates‘ that Harry is indeed in another c1ty, but is in pollce cus-
tody with a serious charge against him ga9w1ng out of an attempted
robbery. . . .

-Robert M., age 21, is studying business admznlstrat1on at a well-
known- eastern state university. His father reports that Robert
.. started school this September and seems to be doing well. Accord-
A ing to his letters and-a phone conversation his father haa“w;th him
last week, he seems to be enjoying the university. '

Sarah B., age 19, is married and expecting a baby. Her husband has
. a good job with the electric company. Sarah has no. immeﬂlate pians’ A
for more education or a job. She ‘feels “she negds neither because ~.. .

she 'is very 1nvolved with "fixing up" her new house and making,planSa
fbr the baby RN . P

' . t
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Richard 'A., agé 20, has been fut of work for the past 15 months = -
since graduation. He has tried to-find work w1th the c1ty as a ‘
laborer but feels his lack of political connectzon has been part
of the reason lie has not been hired. "I'm wa1£1ng faor solething tof

. come up. Everyone says jobs are tight. . I go for a job dnd the man

" says, 'Hire you? We're layin' people off Itfsj;pugh " Richard
lives at home with his hother e o IR
Four of the seven "at home" students either are tak1ng post—hlgh
school education or a plannlng to~pursue it; two graduates haye .
fot tled up*i&th a 3ob taken add1t1onar’ed ation; one is s - R

t 4 N\ .

" OCCUPATIONS HELD;BY CIP GRADUATES

‘Most JObS held by grgdnates faIl into two.pajor categories of the
U.S. Bureau of Census job classification systemp Of the 20 employed
graduates, .

o 8 fopnd jobs inm clerical- and related work.

o~ 7 foéund jobs as service uorkersﬁl, . - ) o
- . N . L8 - . ' . . ., -’ d
" o 5 found jobs ‘in. crafts, sales, or proféssional/ . :
technical work. _ o , . ' }
- '. . ¢ . . .o il . . <
Female graduates account for five of the seven jobs held in service -
- work -and, all the clerical jobs.. The males found work in a wider
Tange.of jobs, which ihcluged crafts, sales, .and profess1onal/tech-
hical work. Of the two professlonal/technical jobs, one was held

by g female, ‘one by a male.

{4

Approx1mately 50% of thé CIP graduates respond1ng on the quest1onna1re

. held full-time Jgbs in 1974 in clérical and related work, in service o
occupations (health, protection-technical work. Project Talent® data L
indicates that 71% of hrgh*school graduates were employed 1n~1966

3

P - - . N .
il . . . . -
. . . f “w
= PR . . - -

»

IThe category of serV1ce workers . excludes work in prlvate h0useholds ,
.and includes jobs related to' work in food service, clean1ng, health ' 3
_ and.protectlve“serv1oes (pollce and guard work) ) S ; 3

- =
v ~ -

' 5 Flanagan and Coo}ey, ‘Projédt Talent, p. 44, ¥t should be remembered
that the youth surveyed by Project Talent represented ‘essentially
White, middle-ciass_groups; CIP graduates are predominanfly Black
~ dropouts or dropoutdprone students from inper city schools.
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3 Given the effects pf a recession in 1974, the 50% employment figure. .
‘ " for CIP graduates is judged by the evaluators to, be comparable to ]
the 1966 emponment rate reported by ProJect Talent.~: ko e T
- The dlfficultles encountered by CIP graduates.rn enterlng the better—‘ X .
paying, more prestlglous occupatlons is borne,out by the’ Pro;ect . .
Talent data.l’ In'that sample, none of the males, for example, dand oy

: 0.2% of the. females weré in governicntgor law; only 2.4%: of, the'males N -
e and 0.6% of the females found work:.in the scientific or medlcal o
tecﬁhology fields. - ' , - d
e When career choice before enroliment in CIP is compared to JObS ’ L
actually 'held, several shifts are apparent: ] . - “
- b " N EY
e o ~More than twice as many graduates, both female and

’ male, are in serV1ce-re1ated jobs as prior choite

would 1hd1cate. .

‘0 More females heId dlerlcal or related jobs than prior - B ‘ -
choice would indicate. ] : ) , L

0. Substantlally fewer males or femalescheld profes- o iy
} sional/technical jobs than prlor choice would . ’
oL indicate. S, SR .
. o} 'Aimost the same numbér of males entered craft rélated .
. jobs as prior ch01cefwou1d indicate.’ . R R
MU » & s W
Several factors may account for.the shifts noted betweén aspirations
® ~ and jobs held. One is the general availability of service and cleri-

«cal jobs-in‘'the Delaware Valley region, in which the gradudtes live,
According to an earlier survey of employment agency executlves,
-persons seeking service and..clerical jobs are easily placed. The
interns are told about job availability as part of the Career Intern
Program. -

The ‘discrepancy between those interns deslrlng professlonal/technl—

. cal jobs and those actually holdlng these jobs may be due to seyeral "
reasons. First of all, it'is unrealistic to expect recent h%gh:
school graduates, particularly those with a history of school fail-
ure, to be in professional or technical <careers, In addition, such
careers may have been unrealistic for some of the interns, both

. because of their general latk of funds with which to pursue extended
. education ¢r training, and because of a possible lack of motivation .
‘ or ab111ty to follow extended formal study. In this case, the CIP

°
>

-
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) may be of some help.in the selectian of more realistic career ob- -
jectives. Another reason’ is that Blacks still have more than the o
*. " usual mumber of obstacles to overcome in obtaining high-status jobs .
.. because of overt or covert prejudice in our society. R
"~ Although the number of males responding was low, it is hoped that .7

follow-up studies to be conducted ovéer the next year will show an . ’

. 7incredse’ over the jiumber who secured jobs in the relatively hard-

“to-enter crafts category. ‘
. :

L [ad
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. > ”
.

WHY DO SO.MANY FEMALES GO. INTO CLERICAL OCCUPATIONS? - .

In an effort to isolate variables influencing females toward the
clerical professions, one can begin by looking at questionnaire-
solicited responses given by interns regarding fingl career choices
following: their Career Awareness classes.’ A cross tabulation of
these choices with career choices prior to entering the program

. reveals a number of interesting shifts.. i T

-~
-~ - .
[ . ~ .

The data indicate that as far as the males were concerned, Career - L
Awareness had little effect. Only one male changed His‘initial ,
career goal (selecting construction as a career rather than teach-
ing). The remaining ten males maintained their original career
‘chqicg. Females, however, seemed to have been more strongly |
affected by the Career Awareness experience. Those who had made no
previous career choice, 7as well as those who had selected’ the armed
services and professional careers, switchéd their career goal to the
clerical field. Only one of the five interns who had selected the
clerical profession prior to her CIP experience' failed to Stay'with .
,this choice. . : ' x

“-

If the above results can be generalized to the group of interns . ' -
graduated from CIP, it appears that the Career Awareness component
has the greatest and most permanent effect on females. Perhaps = * .
males come into the program with firmer occupational aspirations, ;
. A third of the females, however, have not made career choices prior . w
77 "toentering CIP. A large proportion e£;thg§§gfem41es;'asVWell as :
those who have made:*definité"choices, tend. o gggpgt clerical
occupatiops following Cafeer Awareness. Apparently, many females, :
after being exposed to clerical profegsions, make the decision that.
a2 job-iithe clerical field would be-the most desirable, considering L
the educational level required, their aptitudes and abilities, and - ‘

ease of placement in the current job market. ,

t M-
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HOW OFTEN DID THE GRADUATES CHANGE JOBS AND WHY? . . .

Twelve of the 20 employed graduates changed jobs once or not at

all; 3 changed jobs three times. Females had fewer job changes than
males; the 12 graduates who changed jobs one or no times were all =
females. Two of the females changed jobs three times. ? '

N . -

The reasons given for making job changes were:

on

. More pay

- More interesting JOb
r Tired of job
Fired
Personal reasons
. " Miscellaneous

.

The jobs secured by graduates in a time of economic recession are o, )
judged to be aqceptable”' It is not easy to get a job if 'you.are ~ ., | - o
young and Black. It is even harder when ''times are tight" and . ' '
some college graduates, such as those wanting to teach, face a

shrinking job market. Lo e o \‘[
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Although these data are not contlusive and only 1nd1cate trend$ oo \1\,
which will be followed up aftér the CIP-has been fully developed N ’
the picture, is. hopefub. The Career Intern Program has.set itself o
a very difficult _task--motivating and providing career, knowIedge ot .
and academic skiils to young Black Americans who,- for varlous d o
reasons, have’ experlenced fa11ure Ain regular urban schools and our

urban sotiety. AL I oL, .' L o

EMPLOYER EVALUATIONS - U I
t A,l . "’. . .
Fifteen of the forty-five quest1pnna1res sent- to. ﬁhe'graduates'
supervisors were returned, but,only six were fally completed ‘and .
three partlally completed, severely 11m1t1ng théir usefuilness, o

‘Supervisor responses: are summarized below as pbsélble trends wh1ch )
will be fully evaluated over the next year. St L LR ‘

[ -
> ’ * . o

Superv1sors were asked whether they were sat1sfied with the f:. ST
graduate$' attitude towax<¥ the’ job. Five supervmsors responded et
aff1rmati?ely, stating thef followihg employee character1§§;cs as ) /4 s

the reason' + punctuality, compatability, wllllngness to.actept VRS
- work assignments, good personil grooming, and enthus1asm toward, .
the job. Those.supervisors who indicated they:were not . satzsfled .
with graduates' attitudes stated the graduates in” questiofh’ were" " . .
usually late for work,’ did’ not get along ‘with thelr co-worﬁers, Co e .
e and were néver sat1$f1ed W1th work a551gnments g1ven4them. T A

- r. ~




-l
’

Hhen commenting on job performance, most superv;sors once again

stated théy wete satisfied with the graduates’ performance. | 4
Reasons givén were the graduates’ consgientlousness about the. ‘
quallty of their work 'and the fact that they'performed their jobs .
Just as well as anyone élse could.: The _major reason’given by the
supefrvisors expressing dissatisfaction with job performance was , 2

- *that the graduates seemed to be/putting the least possible amount
‘ of work and time 1nto their Jobs.
Superv1sors responded fairly p051t1vel ‘when' questioned on the
possibility of raises and promotions for graduates. Four stated
that.the graduates had or would be receiving a raise in the near.
future, and four’ indicated the graduates had or would be receiving -
..a promotion in the near future. In rating the quality of the '~ .
graduates' work in comparison to that of other employees, most of
,the supervisors resporided that their work was "average,' while two
1nd1cated it was 'below average "

DN 4 5

The superV1sors were further questioned on how weli they. thought the
graduates were prepared for the jobs when they were first hired.

Most of the graduates being evaluated had come to work d1rectly N
after ‘graduating from the Career Intern Program. Most 'supervisors ] '
felt the graduates had the, academic background but not the skill , ° .
necessary for the ;ob This is understandable, since providing
.interns with a vocatlonal job skill is not one of the objectives.of :
-CIP. Twoof the supervisors felt the graduates had both the skill Y.
and the academzc background necessary for the job. . A

- . . L)
¢ % A

POST-HIGH SCHOOL EDUCATION - CL - c

"

, Although the majority of graduates-are actlvely employed another
important group are those who have chosen to enter either vocational .
or technical school, or'college. Since the number of responses is- .
small, the data W111 be summarlzed below. , -

of the 39 graduates from whot data were received, 7 1nd1cated they o
were attending post-hi igh school,learning 1nst1tutions. Three had . ‘
entexred OICs/A skills training programs, one, a technical school,

one, a communlty college, and two had entered four-year colleges.,

The two females who are presently attendlng OICs/A 'skills training
programs selected the clerlcal field as their area of«study, whlle s
one male selected autemohlle body work. ‘ Thé, femal , Student attendr D
ing technical’ sghool recently received her: degree as a dental. assist- ) \

ant.  Major. fields of .study selgcted, by the three, students enrolled’ TP DU
in, the;_ommunlty coliege. and.the fbuf-year colieges aré general .- ', -

science pSychology, and stenotyplng (a twoﬁyear program) ettt e L

Lo« R .3 . - . . . ," L
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The duratlon of enrollment for these.students in thelr respective
tralnlng programs or schools varies from one month to almost a year

fbr one of the students in fbur-year college. '
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, :  CHAPTER EIGHT .

" WHAT HAS BEEN LEARNED SO FAR?

?

The preceding chapters have described the Career Intern Progran,
and some tentative judgments have been made on its effectiveness.
Thetre have been no generalizations beyond the program itself

. because these judgments cannot be applied to other programs in
career education or dropout prevention. This chapter will $umma-
rize some of the things that have been learned from the experientes
with the CIP during its early developmental and trial phases.

The CIP is now in its second year of development. The process of
development may reveal some ideas helpful to others who want to
start career education programs. . .

Each part of this chapter begins with a listing.of the major ideas
gleaned from the developmental experience; these ideas are then
briefly discussed. Some of the ideds are bland when judged by’

. criteria of intellectual brilliance or novelty. They are reported,
nonetheless, because the confusing flux of experlence in the "real"
world of educational practice too often.obscurés the more obvious
. (and sometimes more important) factors of ‘sucdess or failure.

Rather than being understood with clarity, as they need to be, they.
are dimly seen.

-

TIME AND PLANS . ' ‘

0 Written program plans should be viewed as tentative
ideas to be tried ‘out, and these plans should be:
changed on the basis of experlence guided by the
program's basic purposes®

¢. o The process of bhange or development takes time;

the sooner this is recognlzed by program staff, the
better. ’ .

"

The process of program development takes time. This seems so obvions’

i 15rscarce1y worth repq.plng, except that failure to keep.it in
-mind results in unnecessary feelings of frustration by on-line staff.
. Plans +dre- masterpleces of logic--on paper they make perfect sense. ,.
Usually, "such plans are written before the fact; before teachers are
Rited; before children first walk through the doors; before reallty,
‘has had a chance to intrude some of its own illogical notions. Such
o ' plans reflect '"the way it is gpggsed to be.'™ - L

. - v
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This is not to ridicule plasning. It is essential to have a blue-
print for actlon. Plans, however, must be tentatlve, those respon51b1e
for carrylng out the plan must realize that 1nte111gent change is
negessary as problems emerge and are recognized. In the case of the
Career Intern Program, elements of the plan did not work in ?e class-.
Taom. The teachers and interns were the first to realize what would
" . ,and would not work; the original developers were the last to know.
Plans make assumptions about where the students ''are' when they enter;
for example, that they have certain levels of motivation; that they
possess certain levels of academic skills; that they possess a certain
. degree of information about careers. Only after the program has begun
can program personnel learn, on the basis of’experlence and pre-tests,
which of the assumptlons are .invalid. ‘
Plans, then, must remain flexible, and should change according to
what is learned by teachers, admlnlstrators, and evaluators.
Although change should not be capricious,.it should be anticipated
and welcomed. Development takes time--an enormous amount of time--
_and those involved with a new program must be prepared to cope
with this reality. o~ .

Y
1 P ’r'{

OBJECTIVES: ARE THEY FOREVER?

N 3 ! -

- -

o Everyone concerned with the program should be oriented co
to its objectives at the earliest possible opportunity,
--sgito the extent that program administrators can assure
J&Themselves that others.-fully undérstand the implica- &
2 ﬂ tlons of the objectives. ¢

4

o ¢

A} , D

s

o If most program people strong disagree with one
o " or more objectives,, these sholild be reconsidered
, and perhaps eliminated or restated.- -
* The idea of program objectives has recently gained popularity.
Evaluators love objectives because they prov1de criteria by which
_to judge a program. That is, evaluators can say,\"Thls obJectlve
was or was not met; therefore, the program either is or is not
successful." Admlnlstrators love obJectlves %400, because “if ‘they. y
know what is supposed to be happening, they can. determlne whether o'
itxactually is happenlng Objectives, then, are- devicés. They »
indicate. what ‘program developers intend to happen; they pxov1de a
wty ‘of dec1d1ng whether these.intentions are 5eing ‘carried out.” ’

4 " . ’

.But obJectlves do have: their drawbaek3u 'There is q danger that, -, T,
they will be mindlessly written or blindly. pursued, On the other - .
hand they can be ignored by staff. Somé objectives may be wrohg L

or restrictiveé, closing doots to othég,deslrable outcomes; otheﬁi o

-
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. will be.trivial. . | _ —

If program objectives constitute part of the context within which
program activities occur, it is important that admlnlstrators,

teachers, counselors, parents, and students understand and agree .
with them. Educatlonal objectives are usually written before the

start of the program. This means that students, parents, and-

staff do not have a chance to influence or eyen learn about the . L.
objectives presumably guiding their work. Consequently, program -
personnel may be held accountable by evaluators and administrators

for certalﬁ objectives of which they are ignorant or unaccepting.,

R . . -
. - -
’ .

ROLE FUNCTIONS: WHO DOES WHAT TO WHoMZD

’ N . .
. {

o
-
vy

0 Program staff must carefully think through the .
respon51b111t1e of each of the specialized roles .
within the program; these roles shotld be com-
municated to all involved with the- -program at the
earliest poss;ble time., -

~
-~

Professional roles and thelr 1nterre1at10nsh1ps are difficult to
define and operationglize. At CIP, problems arose in_such areas

as the following: If teachers counsel and counselors. teach, what

is the practical instructiomal role of-each? . How does the cur-
riculum development staff work with the teaching staff in the -
excitement and confusion generated by an innovative program?
While profe551ona1 roles .should remain flexlble,\lt should be
possible to redefine roles oh the basis of e;berlence to reduce
some of the confusion and role- oVerlap whlch can become counter-
productive. - IR

S o . A

) HELPING THE STAFF TO CHANGE * ’ , .
o ‘Alternative ways of behaving should be carefully o
descrlbed to all program: personnel. °~ - . N .

. ~ & LY

- N .
° .. .

o ‘Program part1c1pants should assure themSelveé7 ) -
that such behavior is con51stent W1th the 1ntent .

-

of the program, - L,

o These alternatives should be provided, at least "

. i " tentatively, before the program begins' to operate : .
: . L and should be carefully explained ‘at the outset |,
' : - toall part1C1pants~ { . N

. ) o - )
The CIP staff came from traditional schools. In such schools the
teachers learn to teach the counselors learn to” counsel, and the ol
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students learnm ‘to be students.. Many of the things "learned" with-
in schools are subtle; there- are .tacit rules governing the behaV1or
of people.’ This behaviof may not bé approprlate to the kinds of .
things an alternative program wants to accomplish, but the tradi-"?
tional school model” often gets in the’ way of such/a program. The
intent of the CIP, for. example, was to provide 1nterns and teachers
" with individualized learning, packets so that interns of differéent

- _abilities could learn at .their own,pace. For the first six months ,

of its operat'ion, however, the program was not able to provide
teachers with enough direction and support to carry out such a plan.
Many teachers ‘therefore fell -back on.the behavior they knew best--

. that of the tradltional subJect-matter teacher in the traditional,
urban high school. . B

The intent to experiment is not sufficient to guarantee that experi-
mentation will fake place.j) Traditiom dies hard. The expectations
of the Career‘Intern Program are different from those of the typical
high school. A new ,program must provide alternative structures (in-
service workshops, new curriculum materials, appropridte schedules,
and so on} which w1ll enable staff to meet'those expectations.

14
+

COMMUNITY SUPPORT FOR EXPERIMENTAL SCHOOLS .o .

o If an alternative school offérs a learning‘opportunity LY

. for their children, parents will support’ it even though o
an evaluation of changes in student attitude and achleve‘
ment is an exp11c1t part of the school's effort. Lo

Given the support of a well- known organization in the cpmmunlty (the
_ Philadelphia ,0IC) and a cooperative credit awarding arrangement with
" selected city high schools, parents and students ultimately: aceépted
the requ1rements of the evaluaxlon desj Thevgreat prestlge -~
enjoyed in the community by the Reveréend Dr..Leon Sulliyan and his -
staff at 0ICs/A alsd contrlbuted greatly to the acceptante of’ the
evaluation component of CIP. ‘.The school's general ard Gareer’ educa-
tion ‘program’'and services and ‘the’ requnrements of the evaluation
design were -outlined "for parents and prospective interns.duxing the
enrollment interview. Most parents dccepted the need for*eihluatlon,
1nclud1ng the selection’of students for both attendance at%CIP (the: ~
experimental group) and non-attendance at ¢ip (the contrpl. group) |

hrough a lottery process. ~ . AR e,
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THE DISADVANTAGBS AND ADVANTAGES OF CIP - I e ..

- - r

Dlsadvantages of the Career Internnprogram 1nc1ude_the follow1ng.‘

o An 1n£brmalrty that has sometlpes encouraged wor1d1y~ :”?,
wise interns to pit staff from different specialties ..
agalnst each other so that. interns are ah1e°to avo;d f%

: respon51hllit1es. e . . , X . .

» Te s e . 1
. ' . o JR
LY . . N

o’ Conflictlng standards among teachers : coqnselors Tl s N
§§rected), whreh s o

. for awarding academic credit (later o L
e hasﬂbeen confuslng to’ students. i . . YN a;f R
.h N . . .. . CR e - Yy

o CIP's dependence (at this tlmeﬂ on- outsrde £Und1ng to g o e
carry it through the. developmental period. - A G e e s

o The great effort\requlred to retra1n ‘the 'school's staff . -

to function in a context .So markedly different from the T T e L
familiar traditienal schools, , . S PR

Y ¥ - - Y. 5 '\ Lt s - - N
‘ I ‘ N . R " N . e . 3 . ‘ T
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‘. ~

The Career Intern Program has “these advantages' ERAIPRES
< N LR - ,v. ‘ L. PR
. 0. A personallzed,school atmosphere which the interns - ’ T *
o like, in contrast to the large;” 1mpersona1 urban ' '}”'3 . :
" , 4 SChQOlS.. ; ) < -‘..‘ Y o . Jx s .. . ’ [ { - ..

. . , A .
- * . . P )

o The ablllty to he1p many students feel accepted in' &,
* school -for the fipst time in their careers.

" - o, o .

. The ab111ty to respond quickly /to crises or to a1ter,‘ 4 .
o *“the program as the evaluation qg experlence,suggests. - ’
¢ o The £uslon.of academic and career education whlch has . . '

" provided a notlvatlonal spark for many students. e o
‘ CIP has‘progressed beyond the "plan on paper'! phase, and its staff is
;nvolved in- improving and-implementing the plan under practical
school cohditions. This work will be completed by Febrary 1975, and . .
;will mark the end of the deyelopmental phase. The one-year stablllzed
. program will begin, in March 1975, and dbring this time a one-year
. 'evaluation will,be iade to determlne whéther or not CIP is meetjing
" 1ts malor ob;ectaves for stuaents. A g
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