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PREVACE

In January, 1974 a. research team frobaTeadhers College, Columbia

University spent four days,in Eying Township, New Jersey studyilig and

documenting the efforts made by the schobf,district and community in

bringing about a desegregated system. Ewing School District'was one
.

of.four districts to'be included in the Comparative Desegregation

Project designed to document key proceSses that are associated with

bringing about effective Achool'desegregation.

The researcivtehm consisted of six members. During the four-day

visit, the te4M'visited six of the ten schools in the district, met

, .

with some staff from the central adMinistratibn and conferred with

some parents;and community persons in the evenings. The study,
,i
,..

Consisted, of.formal and informil-oliservations, i.e., in classrooms,

.-)

hallways, cafeterias, etc.; and;structured and unstructured interviews
, .

with .central administrative staff, a sample Of faculty and staff in

eich school visited, studenes,4arents_and community leaders.. A

t #tal of twelve instruments we e used to insure adequacy and
Y1.. -

1'consistency in the collectiar,of data.

. u. .
I

' /

A word of'thanki and 14reciation are, due to school peo

V
ple at

. p. . .

k

. .
.

..
.

all levels, and to community people for the complete cooperation they

gave the team. A word of special thanks.tb Dr. David J. Briftain,
.

. st .

/ ."."
t

Superintendent, and his staff for the ..stUdY possible.
t
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Ewing Township'- History and Covernmentl

,

February 24'1834.Ewin Township was ford by an Act of the
.

Ne.I.P4erdey State Legislature.-.Named for /the...late Charles Ewing, a

'Chief jaSrice in'New Jersey, the Township is believed to have been,

settled around 1700 by immigrants basically of English and Scottish

ancestry.
-

The Township was mainly a woodland area, prior to the

American Revolution. However, post-Revolution activities included

the embarkation of -a sustained period of agricultural growth.. So
.

productive was the agricultural activity-that Ewing Was labelled

",the richest ;oil in New Jerseduring,themid-1800' .

.

Prior to 1930 'Ewing's pOPulation increased slowly, Early.

development was characterized.by the springing up of small villages

--throughout the Township. Its ,close proximity to Trenton served as

an attraction to city residents who, while working in or about the

City, wanted to escape the ills of the city by resisting in the

'suburbs.. This attraction led to Ewing becoming predominately a .

community of home owners.. The 1970 census listed its population at
0 % e

32,.831b

has Ewingbecome_attractive to home awne,rs, it has been
. .

appealing,t& the State of New Jersey and to Mercer County, the county

1
Information il this section was taken primarily from the booklet
Know Your*TownWhich was prepared in the Sate 1560's by The League

Women'-yoters .o.fpWing Townihip.'
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in which it is located. This is evidenced by -the location of

2

institutions that are owned and-operated by thePatate and county. in

the Township:

Ewing ToWnship is governed by a Township CoMmittee of five persons.

The Committee performs'all the legislative functions set by the limits,

of State laws arid delegated to'the municipal government. Among the,(

functions the Committee performs is that of adopting and supervising

the administration of various commissions, boards and agencies within,

the Township, including the Board of Education.

Ewing, Board of Education2

The first Ewing Board of Education, was formed in mid-1844. ,It is

an elected body consisting of nine members who serve withont'salary

fora three-year term. The Board election is held during a non-partisan

election in February at which time three candidates,fill vacancies

of members whose terms are expiring. Criteria for 'inenbershiP on the

Boatd are (1) must be a citizen of'the United States over 21. years of
. 4

age; (2) must, be a resident in the school aistr4t fora minimum of

two years; (3) must 'be 614 to read and write; and, (4) must have no

interest directly or indirectly in any contract or, claim against_the

Board. The 1973=74 membership on the Ewing Board consists of six

males and three females... Two 6f-the latter are. black.

The Board of gducation derivea its authority from-established state
'ror

Min. It functions independently of the Township government and has

2
Information in this section was gleaned froniKnow Ewing, Schools, an

I
undated booklet prepared by The Ewing Township League' of Women Voters.



the regioneibility for establishing school policy, including the
-

.

establishment of qualificatiOnb for staff positions; adhering to

State minimum requ4ents; employment and discharge of personnel on.

the recommendation of the superintendant; establishueht of a teacher

salary guide and a wage scale for all other school personnel;
k ,

development of the Curricula to meet the needs of all students;

app val/of purChase of equipment and supplies; presentation of the

annual budget to the voters for approVal; and the presentation Of

referenda to voters on the question of additions to school buildings

or other facilities.

The Board's organization includes a President, Vice President

and Secretary, as well as the Superintendent., It is further

subdivided into the following Standing Committees on which members

serve: Buildings and Grounds; Education,.Curriculum and school Policies;

'Finance, Budget and Insurance; Adult, Education and Federal and State

Programs; Personnel; Transportation;,Business Practiceand Student

Bervicee; and; Public liaison and:Publicity.,

Newspapers and public meetings are the major publ vehicles

through which' the Ewing Board of Education reports to:,fhepUblic. The .

I ,

agenda for each Board meeting is sent to,the press in advance to inform

the public. Internally, the.Board, through therperintendent's

publishes periodically the "Ewing Township Board of Education News."
, .

This house organ is. sent to lArexyknown resident 16 the Township..

r

..-e-



School Administration

The Ewing. Public Schools are operai0, under the direction of a

,Superintendent who is chargdd with Carrying out the policies.established

by the Board. He is assisted h3.A4Wo assistant superintendents and a

staff of .bout ,fifteen other, persons in the instructional and.

opertionai services.

Public School Facilities

The student enrollment in Ewing. Township as of December, 1973

was. 5,246. This student.popu1ation is hoUsed in ten schools=-seven

elementary (K75), one middle school (6-7).Lone junior high (8 -9i

`and one ,high school (10-12). Table 1 gives a breakdown of the grade-

by -grade and SchoOD-by-schook enrollment.-

V,ti . Scho011listrict:Prior to Desegregation
.._ ..., :1;,.1 2, . ef.

An'editorial sppearing in the April.27, 1971 issue of
, .

Messenger Newspaper, ih which the &ling 'Reorganization was

stated that as the district looked at itself in response to

Department of :Education' s mandate to reorganize :

the Mercer

discussed,
. 4

a New Jersey

"What they saw were illog calgerry-wandered school districts;
racially lopsided Schqls, make-shift classes on auditorium
stages and, storage rooms, overcrowding at the junior high

sohools; expensiVe duplications at two junior high schools;
and liiited of inadequate library facilities at the
eleMentary schOols:"

Organizationally, ten schools., constituted the Ewing School District

the year ~prior to desegregation, or to "The Reorganization Plan'i- as it

is referred to' in Ewing. Zhere were "seven (K-6), two
.0

o.

'4°
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TABLE 1

EnrollmentEwing Township ,Public Schools
December, 1973.-

.

Antheil
Elem.

.Fisher

Elem.

Fisk
Elem.

Leaning
Elem.

Lore
Elem.

Parkway
Elem.

Reed
Elem.

Antheil
Middle

Fisher
Jr.

Ewing
High TOTAL '

Kdgn. 38 ,,

.Gr. 1 44

Gr. 2'1, 46

tit....

Gr. 3 '. -35

Gr. 4 33

Gr. 5 38

Gr. 6
-,

Gr.. 7

Gr. 8
N

Gr. 9

Gr. 10

11

Gr.

Sp. Ed. 11

50

37 -

20

41

47

36.

.

38

32

39

43

47
,

-50\

66

67

57

' 63

62

19

.

)

60

64

-75

61

, 72

65

43

56

46

51

48

63
.

42

51

59
.

57

61

71

11

383

416
_,.

-

4.59

452

12

454'

453

4 51-

5

. 283

356'

345

341

'367

.382

383

'\, 416

459

452

". 454

453

451

'104

4

28

4

17 12

TOT-AL 245 231. 199 .384 397 335 358 811 923 1363 5,246

10



6

junior higCl.schoola (7-9) and one senior high school (10-12):

The school district's total pupil population in December, 1970,

the year prior to desegregation (or reorganization as these terms

will be used interchangeably) was 5,570. During the same month during

04.

the first year of reorganization there was a drop in enrollment of 39

students (less than 170'N,The enrollment picture over the last five

years,- including the year of reorganization, is as follows:

Total Enrollment Difference

December 31, 1069 -5,773
December 31, 1970 5,570 - - 203

. December 31, 1971* 5431 - 39

January ,31, 1972 50,507 .:- 24
.December 31, '1972 4,443 . - '64

January 31, 1973' 5;431 . - 12
December 31; 1973 5,246 - 185

*The year of "The Beoiganization Plant! or desegregation.'
, .

The decreade in enrollment came as no surprise to school officials.

As a at of preliminary studies school officials studie'd the birth rate

in the township during the decade of the 60's and they studied available

space in,t e township for future development., The birth rate picture,

in the townsh p was:

I. 4

Year Births , Difference
4 , .

1961 532

1962 -424 - 108
1963 388 - 36'

1964.. 410, +'2
1965 432. + 22
1966 4'25 - 7

1967 394 - 31
1968 - '-'-'''395 + 1

1969. 391 - 4

. .

Total decrease since 1961 - 141



7

School officials concluded that schoOl enrollments will not increase

appreciably in the near future.

Racial pistributions of Students
Year Prior to Desegregation

The non-white population. in the BWing Schools before reorganization

was 18%, plus or minus two percsnt. This reflects the white/non-white

ratio that existed in the township. The thing that led to Ewing being

considered racially imbalanced, or to certain schools being labelled

racially lopsided was the way the 18% were distributed in the schools.

Table2 'shoWs that the Lanning, Reed and Antheil Elementary

SchCols had a disproportionate number of non-white students when

considering the percentage of these students in the district. Lore

Elementary had no, non-white pupils and 1isk Elementary hid a minimal

number. Only two' of the elementary schools, Fisher and Parkway, had

white/non-white rapial'distributions 'ofstudentv that reflected the

4
ratio in the district. At the junior high school level, there was a

_

slightly disproportionate number of non-white students at Antheil,

while Fisher was reflecting the district's white/non-white, ratiO. The

problem at the junior high level was more one of "serious overcrowding"

rather than racial imbalance (the capacity of each school was listed at-
. ,

600 students, both exceeded that capacity.. Regarding the senior high

there was only one senior high school, thua.all students were

assigned there.

12
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TABLE.2

Non-White.Enrollment and'Percentages
One Year Prioi.to Reorganization

(December, 1970)

Antheil
Elet.

Fisher Fisk
Elem. Elem.

Lanning
Elet.

Lore
Elem.

Parkway
Elem.

Reed Anthiel
Elem. Jr.

Fisher Ewing
Jr. High

Grades K-6 K-6 1-6 K-6 , K-6 K-6 K-6- 6-9 6-9 16-12

Enrollment 630 451 182 _337 395. 384 388 690 940 1 3 3

,

Percentage
White 75% 86% . 93% 56%. 100% 85% 72% 77% 85% 85%

-Percentage
..!Nonrwhite 25% 14% 7% 447. ' 0% 15% 28% 237. 15% 157."

,

ae"
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Racial Distribution-of Full-,TimeStaff
Year 'Prior to DaSegrazat,IOILL,

,
Able 3 summarizes the racial compyltion of thefull-time.staff.

..Itshows that of the 443 full-time staff'hired in Ewing, 4.1 %. of it,

Were non-white and 95.9%.were white. Thirteen (4%) of the districts'
.

°' -,- .-. .,.'

284 teachers, and one (11% ) of
c
the district's counselors were black.

.

.Except for one nutse and three other persons in the janitors and

f .

i.

engineersi maids and lunchroomworkers',"egory, there were no other
;

.
, .

'', bliCk-staff in'the district.
.,..

.1 '

Y.

t),,,,r1

a,
kit c,

. .

te ';. 4:t .

1 4

AO,
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TA.1.3LE 3

Racial Composition of Full -Time Staff.

Year Prior to Desegregation -,

Title(s) Total
Non- white

Number Percent Nuiber Percent

Superintendent

Assisfant Superintendents

Other Central Office Staff
(Excluding Clerical Staff)

'Clerical Staff ,

Principals

Vice - Principals

Counselors

Librarians

Classroom Teachers

Nurses
j »

-Janitors, 'Ehgineers, Maids"

and tunch'ioom Workers

. .
,

e'

4

34

10

.7

284

7"

83

TOTAL 443

15

Y. '100%Y

100%

100%

'10 . 100%

,
4 ' . 1.00%, .

7

. 89%2r:

7 100%

271; 96%

6 86%

80 7 96.4%

. 95.9%

ti

/ .

13

11%

1 14%

'3 : 3.6t

;

, 1.8 4,1%
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CHAPTER II

DEVELOPMENT' AND-. DESCRIPTION .9F-
..

CURRENT DESEGREGATION PLAN '

,According to the Spring, 1971 issue of ,Ewing Township Board of

Education News, .the official neweorgan ,of the Board of Education,

the Township reorganized its'schools for three basic reasons: (1) to

impx9va, education; (2) tc,achieve better racial balance; and; (3). to

eliminate overcrowding.

. .Improving the educational -system was listed as the primary
.

purpose for the school reorganization.: The position.taken by the

Board waer'.
-

'"Education today, is moving at a very rapicirate.
. Dalands on curriculum to' keep pace with colleges.
and Industry are increasing daily. New innovative.
teaching methods' and tech.niques are constantly
being 'intriSduced.. In order to keep our children
dompetitiv.d'in the labor market, we muet change
to meet these demands. Our primary obligation is
to provide the best education possibly' for., our
students at the lowest ,poasible.dost. We must
change' for today, to provide for- the future of
tomorrow."

,

The second major purpose to be served by the-reorganization,wae

achieving racial .baIance. In November, 1969 the. °fade of Equal

Educational Opportunity of the New Jersey Department of Education

notified the-BWing Board of Education that its schoolg were racially,
/-,

imbalanced:, and if not corrected, the district would lose approximately

.'one million dollars in State and Federal funds. A similar notice was
. ,

A
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served on eighty-seven other districts in the t4te_of 'aerry k

VpOn learning of the decree the,Hoard Mee'With fiC6,

Educational Opportunity (EEO) of New Jersey to learn "What _the .)specific

charges were.

the New Jersey

district had a

iii.:some elementary aChools.

Easing the overcrowding it the Secondary-level was liseed as the.

In "that meeting Ewing was alerted that according to':*

Department of Education's desegregatioa _4idelines the

shortage of black teachers and an itbalace,of pupila

third objective. Overcrowding at the junior'high dl:ieyels Wed,
. . ,

s

set a three year trend that sed to continue fOr at least four
-

more years, if the current ollment pattern. held. ACcording to
...

school:of ficials 1 , . ...
:

. "Conditions are so -bad, this; year (1910) _that we have-.

been. forced to hold three claSses onithe..atage of thei,

auditorium,
e

conduct _special rending cla

stockrooms, rent three classrooms from a:.

and ..;generally ,disrupt our normal educational'

procedures.'!

in ;ilia,

o cal 'church,

Developing 'the Plan'

,In December, l969, shortly after' the mandate by EEO, there was a-r
racial, disturbance that occurred during a play commemorating the birthday

, .

of Dr. Narilm L. King. The disturbance .resulted in the closing' of Ewing

High School for two. days. In rcountingthe:eveni, Williak Cade, the.

Director of Public Relations for tie district, suggested

"The closing of the high school motivated the Board to

form a citizens. adviAry committee to 'look at overcrowding:,

racial imbalance and curricultim reform."

In%January, '1970 a !Citizens Advisory' Committee, made up of .65

members waS named. Each civic; social ,and educational group in the
A '

TOWtiship was contacted by the President of the Hoard of Education,

and asked to nominate one of its members -to serve on the Committee.
. , .

17
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-The President's letter to the organizatinna'indicated that the

Committee Would:

,

1. Identify problem, epees in racial relat ons.

2. Exabine the facial imbalance existing in'snme.of ourachools.'
1

3. Furnish tbe:Board with data and recommendations on items 1 and 2.

When constituted the Citizens Advisory Coimittee,had broad representation

t

from nearly all civic gioups and social groups, teacher organizations

and studentsroups.
.

The establishment of advisory groups was not new to Swing. Two
.. .

similar committees existed. in 1957 -58 aad 1967 -68. The 1970 Committee

was form 44 charged with the responsibility to study. the problems:-*
faced by the Board, specifically overcrOWding at the, secondary level, .

.

racial Problems at the high school. and the need' to updatet,the $nrrigulum-

at all, levels. In order to: facilitate the management-of,the study, and

to Orgaiiize in a Waythatconld,lead toorecommendatiOns,to the Board,

the Committee subdivided into three groups: Curr culum;.Students, Faculty

4

and Administration-Feelings; and Racial Imb'alan

Bachsubdammittee-had begun itswork by FebrUary, 1970. Each.spent

time researching ways of alleviating the problems that they perceived,, or

were told, that existed in Swing Schools. The Curriculum Subcommittee

'looked at how courses of study in, the school district related to such

VariableS -as- achieving racial: balance in a conflict free manner -and .

resolving racial tensions. It concluded its work in September, 1970,

and recommended an increase in library facilitiAs and staff in the

f.
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'elementary schools; an expansion of black studies to all grade levels

as part of established history .and social studies programs; and an

improvement in high sChOgnidance for black students.
,

The Students, Faculty and.Administrations Subcommittee studied

the attitudes of students and teachers. la'Apr4,1970 it administered
., .

. . .

,-
4Pestionnaires to 2,500 students at the high.sehool and junior high,

1.:1
.

. -,

leVels. The que tionnaires asked such questions as ',!Have the faculty

fet
'" :!and,administrati t taken definite steps to ease the, tensions at the

-,,schoOl?" "What are your three chief gripes about your school?"

"Dq you think radial tensions in the school are Caused by'(1)pressfres-

and attitudes within the school; .(2) pressures and attitudes in

home_and community; or (3)'both?" "Should black history be taught in
",

the school?" Student questionnaries wye,programmed and tabnl4ted at

the Trenton State College. Computer Center,'with the assistandb pf

Educational Testing Service in organizing the data.

Questionnaires yielded such infortation as; (1) a majority of

black and white students, 67% and 61% respectiVely, felt that no definite

steps; had been taken to ,ease racial fenSions in.schools;, (2) ,blacks,

griped abo(it'a lack of black teachers, a laCk-of-black-=Oriented courses,
I .

'
'prejudiced scl of StiministratiOn and, teachers; whites, expressed

.

,dissatisfaction about an4apathetic'schooladministratiqn and student
. ,

'bOdYrnand a lack of freedom; both black and white. felt that school-
,

y,

persOnnel had no interest in them as individuals; 65.nearly 80% of

blacks and whites in each school opted for black historres an integral

part:of other courses in history.

f



The .third subcommittee, The Racial Imbalance Subcommittee,
-

completed its Work in :July, 1970. It submitted six recommendations

to the Board:

Recommendation 1: The Middle School Plan & , .,-. ,

''...:, ' . ': . -.
pp% general:,' the.Middle SChoOl Plati combines
grade& 4, .5 'and '6 or :6 'and" 7 ;, leaving K -4

in neighbafhoo4;,schoeig. The idea behind
this is, that children' in IG.4 have more in

i 'cOMMOn,- and..that'older childrevebenefit
by -an easier adjustmentitO, high School.. :it
would entail.b.ui-ing for older children' onlit.
leaving- the younger ones close-to home.:.. '

Recommendation 2: .The Central School Plan

. .-- .

"If the Middle Sthool.Plan is- found 'to be
''totally acceptable, and realizing it as a
long-range plan, then the Central. School,
idea would certainly be a stop -gap mwsure

7 for poesible early implementation of 'the '',

State Department's mandateUttil actual 7
,,. building can be 'commeneed..-..T4 Central :^ .

School Plan provides for student socialization'
in the forms' of actions, reactions and . A.

interactions so necessary-for human- relations,
and' understanding. . . a cons iS t ent ly.. shared ,

. . 04 #

characteristic of the Central School Plan
concept Combines the best features, of the
selftcontained i'dea'of the elementary',schota .4, ,,
with the best features, of specialization of ' :-

. .

ry cs..secondahools." ,_.. ,,. :1`.
-

,Recommendation 3: ':Pairing of Schoc.gs-: ,7:". -..

"This recommendation called' for the pairing C f ',,-

> six of the seven elementary. schools (1) to
equalize the racial-balance In all schools;
(2) to equalize the school population among

. .

the schools; (3) .-to equalize the classroom-student-

teacher ratio; and (4) to allow Creative and
innovative programs to be instituted. - The seventh
School was recommended 'as an early childhood
center for all kindergarten 40tvildren. ..

:, . " Sc
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Recommendation 4: Rerouting of Buses
4

"In otder to
.
adhieve-yacialbalance,..reroutinc-

of busts and an exchange of students...would'',
accomplish." A. diagram was drawn showing how
exchange would be,accomplished. . The cost of
this recommendation was estimated to be $1,500.

ReCOmmendation 5: Voluntary Transfer ofupils

"This .plan" will :permit", upon request of the

parents,.the voluntary transfer of minority
group children. These; transfers Would be

.1from'achools which are.raciallyimbalanced.
The Board of Education Would reserve the
right Eo'assign-the child-to..anypf,the

. schools thathae less than the Townships
_percentage of racial makeup:"

,Recommendation,6% Step-wise Plan for Racial Balante

"A Step-wite'Plan for.achieving racial balance-
is proposed, With racial balance .to be

0 . * accomplished over'a five-year period; It is
recommended that steps be taken in the 1st,'
3rd and. 5th years of Step -wise' Plan, and-

that the 2nd and 4th years be used for
evaluation'and aaption,of the plan,based:
upon revised and more accurate goals::'

Thiee of this subcommittee's recomMendations were accepted initially

. %
. .

by the Board; namely The Middle School Plan, The Central School. Plan...and,
r N.

or,

"Fairing of. Schobls. As reported in the November/Deceber 1971 issue of

:School Board Notes, Cade indicated the relative advantage of the "middle
. . . .

school" Aci "Central school" concepts for Ewing:'
. , .

.._

-

.. i
..

. appeared."This.plan appeared to combat both overcrowding and-

-, racial imbalance.' By having all thachildreh
go, to the same school, starting in grade 6 and

. ending in grade 1:2, the schools automatically become
. , balanced within the context of the-communiW'4.0.

*
,

t-. 0
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The Reorganization. P1Sn.

The year immediately preceding reorganization Ewing

"elementary schools (K -6), two junior highs (7-9).and one
,,

contained seven

senior hie(10 -12).

The new reorganization also called for seven elementary schools but with

grades'Kr454-a middle School with grades 6-7,.s. cen4a1 junior high with
-

grades.-,8-9,and.a:high school with gMades advantages of

.

the reorganization,as,seen byltchool officials, land as printed in-the
4.

. 1

,Spring (1971) issue of "Ewing,TownShip Board of, Education Nast' forpuillic.

consumption,' has been included on a separate page of. this report:

AS was alluded to before, the Ewing Reorganization Plan was as

much influenced by the computer as by the "middle school":and."central'

. .

- school' k concepts. With the qse of Title p"fundA, asapproved by the
,

.

Office of Equal Es:Ideational Opportunity in'Washington, the.Ewing Board,
-

k
'of Education contracted with the Institute of TeChnology of

.,

Chicago to assist in the redistricting, efforts at the elementary level.

The Institute was requested 'to design a plan that kept busirii at a

. .

minimum and that allowed as Many pupils as:possible to walk to neighborhod

schools. The .InstitUtegri14.4 the Township into 218 residential areas

that were numbered and analyzed for school location, Student population.

and racial make-up.' Elementaryprincipals provided necesSary.data on

all students.. As data were supplied, each principal who supplied it and
.

each indiVidual who received it, and analyzed it knew that a racial
.

,

. balance standard of not less than 18% non-white enrollment'and no more
.- . . . .

. .
, 4 , ,

than 23% was to he established,for each school.
%.,.

. , .

22,
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ADVANTAGES OF REORGANIZATION
# a.

There are numerous advantages educationally, economically, morally, and socially to
our plan. We will attempt to. highlight the most obvious ones.

1. Improvement of our educational programs.
a. Student grouping 6.7, 8.9. If you will look at the new organiaztion chart you
will notice the improved continuity of grades 6,12. This means children Of the same -

age grouping will b e t dkether -eliminating the- problems of agedifferences.___
b. Administration and guidance-grades 6-7 and 8.9 will noW have7their own Ad-
ministration, which provides (dr More unified curriculum and eliminates competition
`between schools as toquality and service-. Also, we will, now be able to, provide
guidance services to the 6th grades+Which is important today,

.
,c. New programs-A host of new programs can be provided,-the 6th grades, For
exampli,they' will be exposed to home, economics, shops, science labs, special .

art, music rooms-and regulation gyrns,with showers. We are planning to offer personal
typing, mechanical drawing, shop.for girls and home economics for,boys, in grades-
8.9, Additiori)al programs May be introduced if space is available.,...:
d. Better Student_ relations- grades 6-9 " Through the grouping of grades 6.7 in .

'the (Addle School and 8-9 in the Junior High School we anticipate additional social,.
advantages' because of the.similarity of age. . , -..
e. Intramural sports' 6-7 i

rEstablishing intramural sports n grades S-7 should
,

result in'a stronger and more competitiye sports program at the Sunior High School,.
Our present situation hampers our program through the division of talent between
our t.....o Junior. High Schools.

,.
2. Eliminate everCrowding, 7:9 1-7- With the addition of five relocatable' classrOoms at,. ,..}.
Fisher Junior High, 'School, weWill be able to rgmoye the, three classes presently held
Qn the stage of te auditorium, return the three olaisei at the church to our own
school buildings and priivide classroom.space.for our remedial reading, groups which, .

are currently being held in the stockrooms., , ci
.

3. Better transition to high school from one base ',There' has been' some difficulty
at the High School providing continuity of subject:matter because:49f the various back-
grounds of students. Cutriculurn contimlity will 'be .strengthened b . having the same

,',V;,. -.,.. .curriculum exposure. - .
. . r.

4. Three total CoMmunity "'Schools The Middle, Junlomend H. School will-now be
total community schools. This means these three schools will be ong to the whole,com- .

=nay. In addition,, racial balance will,be, achiexed since all student§ in the corn-
milnity in those .grade levels will attend one school rather than-being separated around
the community. . 'i:t''`,-
S. No Major construction' or permanent, additions (most economical) This plan is
the most economical of all the plans submitted. The ,C.A.C.'s first recommendation
was the construction ,of a new middle school, -but the Board felt this ,was not actin-

feasible_at this time. It was for this reason the existing buildings were 'used
rather thartiliew construction, . f

6. Better staff utilization'
a. Teachers- Bi having all 6-7 and 8.9th' grade teachers together in one-iuilciAn
we feel this w:Jld enable teachers toreXperirnent with team teaching, special group-
ing, combinkg their own talents, etc. Invaddition, all teachers have been provided ,
the opportunit; to change schools based on their interest arid certificatien., :
b. Prir.ipals Principals who- have ,special interests, in curriculum or methods will
be io.:ded the opportunity to work in those areas thrbugh this reorganiz'aVon..

inservice IraininttNew inservice training prograrns,will be provided all teachers
to iMprOye on curriculum and teaching methods. ,

d. Team Teaching-Our reogranizatiob plaiv,will enable more experimentation With
. team teaching. individualized instruction, prograrthed materials and other new

techniques in education today. ;$4

Reta'n Neighborhood Schools (request of it. is important to
the community to have students.walk to school wherever posiible, we have maintained
the neighborhood school concept.
8. Effect Racial Balance Through Redistricting With the implementation of !heti
middle,school our main, concern.fcd racial balance. is in 'grades K -5. ,' /e are using the
computer to assist us in redistricting our school system. This will be done by a com-
pany has had experience With mall), other school systems with problems similar to
ours. The Federal Government has agreed to fund the,cost of This service. . .

9. l4aintain-State Federal Support ($1,000,000)'r=Dring Township has been charged,.
by the Commissioner of Education and the Office of Economic Opportunity with racial
imbalance in but school system and unless a reorganization plan- is established rand
implemented by September, 1971, we will lose. our financial support., This plan hos
been reviewed and approved by the Commissioner.

. .

10. Centralization of Instructional Materials and Supplies For example, there is an ,

increasing demand for audio visual materials in education today. Presently,, we must
supply two separate junior high_sch0ols, often duplicating the same film libraries,.filM
Strips, 'equipment and materials. We will now be able to centralize our materials and
realize a financial saving.

.1.
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4 compares the-racial balanceln Ewing Township Schools

after reorganization. The anticipated non-white,

in each eleMentary school.(K-5) was between 18%-22%.: At

school (6-7) and junior high (8-9) the anticipated non-white

was 1.9%. It was 15% at thehigh,school.
-

0

4

.
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TABLE

Comparison of-Racial Balance in Ewing Tot4nship
SchoOls Before-and After Reorganization

\ Before Reorganization
\\_ September, 19.70

After Reorganization
September, 1971

(Anticipated Enrollment)

Elem. Schools - % Non-white

(Actual Enrollment)

Elem: Schools - (K-6) % in-white

Antheil

Fisher:-

Fisk.

25%

14%

7%

Antheil 18% 2%

Fisher 187,- 22%

Fisk k18%'=-222

Lanning 44% Lanning 8% - 22%

Lore 0%' Lore 18% 22%'r.

Parkway 15% Parkway 18% 227.:

-Reed: 28% Reed 18% -

e.

Antheil Jr. High -- (71-9) 23% Antheil Middle School (6-7) 19%

Fisher Jr: High', (7 -9),- 15% Fisher Jr. High -.(8-9) 19%

Ewing High (10-12) 15% Ewing High - (10-12) 15%

Non-white Enrollment (K -12) 18% Non-white Enroll ant (K-12) 18%

,
t
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CHAPTER lit

PROCESS LEADING TOWARD.IMPLEMENtATION

Shortly after the Ewing BOardcof Education received word from the

New Jersey Office of Eilual Educational Opportunity :that thepstrict
.

was racially imbalanced, five representatives from the Board, including

administrative staff, attended a'two-day. sealinar on "The Development

and Implementation of Plans for New Jersey Schools." This meeting

occurre d in December, 1969. 2..

During the mouths rollcswing themeeti betweWrepresentatives

from New Jersey EEO offices and the Ewing Board,-the latter initiateda,
several activities. aimed at correcting the imbalance of pupils in:some

elementary schools aid correcting the ratio of black to white teachers

in the district. One of the most. prominent activities' insofar as the

Ewing Reorganization Plan, 1(Cr desegregation-plan) was concerned was the

establishment.of a Citizens' Advisory Committee. Some of the other

related, and key activities-ale reflected in the following timetable and

, .

target dates that were established by the Board and submitted to the

Direct Of%the New 'jersey EEO offices:

1. February 41970

/. March 16, 1970

.

3.4 July, 1970 .

t.

- School Board Stategent of Policy
on Desegregation

- Progress Reports Submitted to
.Commissioner of Education

Progress, Reports Submitted to
Coimissionerjd.Educatioi.

26
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4. July7'9

.22-

- Citizens' Advisory. Cotattee Report
to ..Board of.Education (Racial_

Imbalance Subtommittee).x x

5. September, 1970 -. Citizens" Advisory Comattee,Report
to Board of Education-(Curridulum
and Students, Faculty and
dMinistritionFeelings Subco, tteed).,

. September 14, 1970 - Public Meeting to discuss CitizenO\
Advisory Committee recommenditiond.

.

7. September, 1970 -.Board of Educatiori meeting to review
public feelings and ,recommendations.'

8. Fall,, 1970 -,StaffT/n=qtrvice. Training (ten).
sesaionsn "-CurreniFrablemi of
Society" under thedireCtiOn of
Dr. Anthony Campolo; Eastern T1

Baptist-College

10. Winter'',. i970-71

11. September, 1971

-, ..--

Using-the impetus' gained fram the Citiiens' Advisory-Committee's .%.,
. . .

. %

work and recommendations, the Ewing Board devised a multi-tfaceted attack
4 .

., , .. .

on the problems it wA +s facing. -The Board decided not only to racd;illy
. .

balance each school, but to work toward Curriculum encl-
..,

.

.

.

teaching and to eliminate overcrowding at the junior high school level

- Final' decision by hoard regarding,
-racial imbalance.

t .
..,

.=.Staff In-erviceTraining. Series -t..

\ of sessions on "Actual Techniques
.

of Implementing:Full School Integration,"
"Improvement of Instruction" and '
"Improllement of lAnnanRelations" by.

Dr. Dan Dodson, of New Yor%.,Untversity.
: . --

. .:,

- Implementation of plan to achieve
improVed racial b'alance. ..- ; -.

simultaneously. If these goals were to be realized, the Board had-to

.

gain ,'public acceptance not only fdr the desegregation co.panet of the

planllut.for a boild issue needed to finance building improvement plans.
, . .

12

rt
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Thovhitis not reflected in the
'pre40:0

s timetablethe Board

.
-`t" ^. :,;:ar:1::`,.. P. 4 1. ...

worked between July, 1970 and APtil,:157144dbuting, a building-,

4 .

Plans were k
. .

23

,program and -at finalizing plans for a'refeXendum.

kLaalized in April, 1971 and the Boareset afigure of $150;000 as

the amount they would ask the .publ o approve in June, 1971.' These

funds were earmarked for relocatabla classrooms for the central. school

C ;
(junior. high) and for improved elementary school libraries.',;,The,Board

decided it would' be wise and Prhfeiable to keep-the referendum apart

from their, responsibility to balance schools racially. y Consequently,

it was publicized that the plall! for desegregation woad proceed-

'regardless of the outcome of the referendum,
..,

. Emphases during the intekim betweereApril and June we011th selliniion..
14

rthe public on the advantagei of approving the $150,000 referendum 1WIT
.= 1

while concurrently ii.aviming them of the impending reorganization'ef

schools. The

News," the of
x.

known citi en

. .

reorgan ation and the referendum. The Greater Council of Churches

1971 Spring issue~ of "twing.TOWiiehiP Board of Education

icial,school districNewsietter distributed to each:

, , . 1 'P . . ., '

of 'the township, was totally devoted to the whys of the

part ipated in Lhe.educating of the. public ,1)5T sponsoring a thiry4iinute

cussiorron the reorganization'and referendum on WTTM, a local radio

station.- The local press gave the details of the reorganization and

e referendum'andgave editorial ,support to both.

,

Touted as the most effective means of coMiunicattIgL.4ith
A
the public

werethe "toffee klatches" held by each of the 65 members of the Citiiens'
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Advisory Committee. Each member agreed to .invite at least. twenty

parents to his/her home for a morning coffee session. Literature

that, had been prepared aboUt the,eferendum was distributed and
%

. .-
discussed. Attempts were mane to get commitments IrPm each attending
, . . .

....i.',----z- . , .

. , i .-
parent to call at least five friends to el,cplain the ptogrsm.

. . : .
4 .: , .

In addition to using the Citizens' AdVisory,Committeeand "coffee
...

.
.

klatches" to communicate plans, the EWing_4Board,set up a "rumor,phone"

to quell rumors and to give: parents facts. The idea of, using the
.

phone to disseminate factual information grew out of a recommendation,

by the Citizens' Advisory Committee that better'cOmmunications are

,

needed betweefi-the schooksystem and parents.

. Y

a

.

\\\

.5

4

JO'



PROGRAMS AND PRACTICES INCIDENT
TO.DESEPREGATI0N .

Curriculti Mbdifications,

As was alluded to earlier, "imprdizing our educational system'" was the
.

.
.

. .

primary reason for,reorganizatiofi... To_ that etd the Ewing Board of Education-
. ,,... -.4 -

,',
. ..

established a 65 member Citizeng' Advisory Board to study.problems related

,

to, and to take recommendations for improvement-1n curriculUm, racial
...

. ,

balance and the attitudes of students, teadhersand the administration toad -
,..

. - - -
',-

., \.-...st

eaCh-other. and edudation in general. . /,

The Curriculum Subcommittee- of the Citizens Advisory,Committee. was

.
.

set up .to study ways the curriculum 'in Ewing .schools relates_to achieving
, -.--

gadial balance with. a minimum .of disruption to the student body ,and the
,,,

4

community, and to resolving current racialtensiOns in the educational
,

-cOmmunity. The subcotmittee retieWed`threbefit'durriciilUm; identified

7

pOssible problem areas and drafted rec6OmendatiOns to be submitted to the

full Citizens'., Advisory Committee, Thettcommendations.
3
were:

. .

1. It is recommended that the report, of the 1967 -1968 tiftiens'

Committee be more fully implemented with emphAsis on the
-7

following areas

a. Explore evdry,avinue to reduce class size,and'provide,increased
A

facilities -in the area of'vocational training.

.
-.

3
Redommendations.were copied from the September. 6, 1970 report -by the
dUizens'Idvisory'Committee to the:Board of Education. ----

v
.
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b. Increase the library facilities and staff in.the

elementary schools'.

. c. Expand the guidance coverage at-the,high.school with of phasic

on the needs of the black student and initiate programs to

. _
,.

.

improve communication between the.' home and school with respect
--,

, .
.

to guidance.

d. Increase the staff in the elementary areas of art, music hd
1

physical education.

e. Continue to_explore the more_non-traditional approaches. to

education with em sis on enrichment experiences for all
;.'a

Students.

f. Review the recruitment practices to ascertain if the

turnover rate can be reduced. ---

2. It is recommended that steps be taken to develop better communication

between schools with regard to curriculum and methods of teaching,...

3.' It is recommendeethit sufficient staff a'provided to Carry:on

in-depth,analyses inta :Curriculum content, methods of teaching'and

_,

//, . .

- ,

pilot:atudies so asito-prOVide a sound basiSqor updating of present
/

,

. .-

/programs....

It is recomild d that ,a pre-kindergarten program be seriously

considered.

5. It is recommended that black studies be expanded to all grade levels

as an integral part of establishehistory and social studies

programs' rather than as separate courses..
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-Dispobition of Recomuendatio s

The three recommendations that were identified as. Ilioat,crucial,hy,the

- ..

Board, were: (1) increase library ,facilities and staff in the_ elementary
....,

A . .

'.-.-- .

schools; (2) expand black studies to all levels as a part of established
/ .

history, -and so ,1a1 _studies programs; and, (3) to improve high. A.scbnol_guidancel' . , ,

fot.black atudents;
.

Concurrent with plans for reorganizing (and deaegregating).schools in

the district, the Board asked.the,publicto, approve a bond issue for siso,00p.

Fifty thousand dollars

elementary libraries..

of this amount was designated for improving existing-

Black studies was incorporated into. the regular social studies course

...
..-..,-..,-,.,_ .. ..,

material in both. elementary and Secondary schOOls in 1970. As for adding
,....

. .

guidance counselors at the upper level with whom bladiestudents could relate,
.

one, black counselor was hired-at the Ewing High School,

Other Changes -

The Ewing Board '13f Education advertised as one advantage Of the
4

"A host of new programsdan'belitovidedythe6th,.`gkagers.

examplgj'they will bed*posed.to home ecohomicsishops,,sciente labs,
,.. , .. ... N. i

. ..
., ,

special art, musid'rooM4 and regulatiOnigymS witkshowers...,"
.

: e .N. .

advantage wai realized because of the adoption ,ofs the 'middle school,

.-

concept where students Li: grades six Snd -seven, were housed togettie

gradersAw6re th, n exposed to the kinds of activities formeilTrekerved for
.

- , .. ,4
. . ,

higher level ptiidents4 i.e. Interest groups running, Toi teree month's each ,in

auchareas as SurvOaittechniquett, newspapef staff,' wrestling,-cheerjeading,
, , ,

,4, 32
t
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. .

golf, model building) needle point, knitting, macrame, shop,- photograghy,
. _

o` 1
. . 'I

dramai.,health careers,,jewelry, geology, broadway musicals and Chess.. ,
'A

.

'w

. * , , .

,

Except for'the modifications mentioned above, there were

V

no other
I

- '

identifiable curricular changes made that were incident to desegregation.

. _
This was .borne out in the quetiph, "Summarize changes in the school's

f.
. .

curriculum that wee. made as a part of the desegregation process."

,that was asked 'OfiRach.Of.the seven principals interviewed, four at the

elementary level and Ofte each., at the middle, junior high and senic* _high_

schools Each principal, mested that no special programs or curriculum
.

changes resulted from the-reorganization4or desegregation..

(/
Administration and Faculty Ratios

Table-3 on page 10 summarizes the racial composition of 'full time 'staff-
',

ti

one year prior to desegregation. Table 5 compares full'time staff one ,y0'*6

.c.

`prior to reorganization with the current cdmpositiori. .The.table shows a,
\, \

7.4n.nCrease in full-tipe positions (from 443 to 47S.112). There was a

corresponding increase_ of 1.7% in non-White staff (from 18 to 28).
,

N..
The 1.7% non -white increase was accountedfor bY.the addition of three-

.

.
.

lion-white 71.,,p principals, one each at,-the middle, junior'high and senior

high schools; -the addition'of 8ne non-white counselor at the senior high school;
,

the addition of three classroom teachers and, the-addition of one teaCher

.

`aide and:,.two positions in thejanitorai etc. categoty.
. ;

In his'August 25, 1970.Progres

to the Director Of the, New Jersey

indicated that:

'Report of SchoolDesegregation Plans

ffice, the Ewing Superintendent

-
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"Complete statistics reOrding racial-compOsition Of pupils:
-.. .

and, staff were.aubmItted-to'.theOffice.:pf:Equal Educational

Opp,ertunity 19.707 that report we haVe aotibled
,

the black' composition of our :caching Staff from, tetito a

total .of twenty -one. This represents an increase of over
.

100%. We now hav*-at least one black teacher in every school. ..."
.

,
.,-

.

As one looks at current figures for ,nonwhite,classroom teachers,on Table 5,
....- , k..,

j ....,,

one notes that there are fewer than twenty-one (21) full7iime, non-white

teachers as' he SUperintendent suggested -in his report to the EEO Director.

Also, as school visits were made, it was observed that not every school in

_the district has a non-white,teacher on staff. When asked about the variation

4 in current figures and figures that appeared, in the ,previously mentioned

rwort, it was explained that-itib ottien7diffi-duIt to-.keep good blacks
.

because they are attracted.to and are attractive to graduate study and jObs

-with: higher positions 'and bettei-pay.
.

awes also explained thatit is difficult to recruit' black teachers,
. ,

to this surburbantowaship. .According to the Superintendent, during the
,,,

1969-70 and the. 1970 -71 school yearn -the district sent black and white ,

. ,

........

representatives to a number of colleges throughout the.colintry, inludiug ,-
, .

predominately black college.s; to recruit black teachers. The:efforts met

with minimal-success. Whe4discUssing.the recruiting efforts with one of
. . . .

the black principals whorparticipated, it was confirmed that he_had,had
.

""-
.

negligible success in interesting' rospective black teachers to come to Ewing..



AsSignmeritof.Stpde:itsby,
Classes/Subject

and:Levels

as

Preparatory to the Ewing Township ReorganizationtheEWIng Board explained'
. "

to the public by way ofits official publication, "Thy Ewing Township Board

of Education News" the. following: fl-

9.
_ .

,people who have attended the numerous meetings on

the plan have asked, "How will this adhieie better racial.

balance,especially,in gr esA-5?" Wellv a quick glance at

our present schoolidistrict lines resemble a jigs* puzzlpi.

It appears to be a classic examp10'of.gerrymandering and

reflects the township's unusual growthpattern.-
,

In an attempt

----tirfaciaily balance our schools according to total Minority

representation,,we are-turning to the computer. ThiS process

will attempt to achieve, balance,Iceeping".children who live

within walking distance 'at that' school, keeping-neighborhoods

together at one school, keeping childrenin one family together '

. ,
.

in,fhe same school, and minimizingthe amount of busing...
..

.

Parents will be, notified-of each child's' assignment before the

.

close of school if7.everything goes according to pfan."
,,

.
..-

.

Evidence of the effects'of or appearance, of gerrymandering was seen
. . .

i

earlier in Table 2 which showed the disproportionate'nuMber,of non-white
: :

. -

.
. .

.

students in some elementary schools Whenrcomparini the, number with the. percentage

Of such students in the district. itA.showec.rthat only two of the district's

. li

Seven elementary schools were racially balanced.

. .

With the hel p,of the Ill...i noit.Ins titute of T echnology computer , the
.

.
.

, ,
.

,
.

Ewing Schools were able to effect a racial balance standard of no less than
. _

.
,

.

36
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18% nor more than 23% non-white enrollment per elementary school. Table 4;

indicates the success that the di trict anticipated in' meeting the standard.

Once the standard had been met across'thedistrices Schools.it then became

1;

a matter of how each school would assign students to classesand Subjects and
)

how teachers would group-them for instruction; The elphases shifted-from

the central administration to the schools.

In an Attempt to determine how students are assigned to Classes and

".
levels within subjects, the Desegregation Study Team made casual

,

observations

of several claSsrooms at each school level, interviewed students, teacheri''n'd

counselors, and asked each principal in the seven schools visited to describe

. -.
thepethod used in his/her school in assigning students. Additionally0.the

, .
.

principal at Ewing ifigh School wag'requested to proVide
,

information on the

racial distribution of,students by subjects and'leveis of diffiCulty in

academic courses.,

At the elementary level, every Principal except. one indicated thatstudents

were assigned strictly heterogeneously. When assirildg students in classes

across the school such variables as race, sex and personality of student

.
. . .,

and, teacher were taken into account. In the one exception, the principal

indicated that she uses both heterogeneous andhOmOgeneOns means of assigning

siUdeiits. She has 'set up two.cOmbination Classes, oneyith Graded 2 r.3, and

,

one with Grades 4-5. In each combination class is found the accelerated
.

students at each of the grade levels. involved. The remainder of this school is

heterogeneously assigned with "straight" kindergar

,plus one special education class.

Table 6 shows the racial distribution of classrooms observed by TeaM
.. ,. .

. .
. .

members Wftile in Ewing Schools. ,It should be noted that, the "Total NO"..- Rtudents" '..

was)obtained by a casual count,by the observing team member, It does not
,
take

. ,

,... .

through sixth grades,

3 :7'
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into account the number of studients enrolled, the number.ofAtudent6 who

might hive been absent from school or out of the classroom during the

observation. It should also be noted 'that classes, listed at the elementary

level were not all at the same school and that the same levels, were not

visited at' each school.

Table 6 indicates that classes visited at the various. elementary schools'

had non-white population ranging .from 11%.to 27%. Except for the 2/3--f--

combination class with "accelerated students" in one school and a "regular
II

second grade in another school, the classes were within lgto 23 /.,`racial
. .

. t
standard set by the district.

pc,

.
...

.The.18% tp 23% standard was employed decreasingly as one 14s-Pad
. . , .

.

.
.

. g V- '1
...

.

.

... 4 , '' ,-,.' ,...

classesabove the-elementary_school level. .At the middle school, level it,
. .

.
.,

was pcplained that the classes are heterogeneously assigned, but that there is

,
..

ability grouping in mathematics. ,The middle school facilitates the concept
. ,

,,

.

of departmentalization. The latter makes ability grouping easy, to
:
accomplish.

But, the school chose to hOmogeneously assign students only thematics.
6

At the junior high school-3;761x Grade 8', students are basically assigned...,

by the, rincipal and counselor. Sixteen students in d 8, (15 white and

'1 e asked on.a student interview to respond to among other

things, "How was the program you are now enrolled in selected?" Possible

choices were

N.

a. my own choice

;

b. advised by my counselor

d.; :suggested 'by parents

d.' assigned to me

t
38

,

7.
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TABLE 6

Racial Distribution of Classrooms
'Observed in Ewing Township Schctols-

Grade LeVel/Subject
Total No. No. White Percent. White No. Black Percent .Blac
Students Students Students Students Students

_Elementary Level.

'N","*: Grade 5 (Sec.St:) 20
Grade ..z .- ,,, 22'

Grade 1 - -: ,.
..4.4.0

19
Special -Ed "!.. '44 -9 t,.:'-'
Grade 2/3 Combiii/ition .8 7u-,*Grade 3. 21,-.......
Grade 4 234

*die School Level
-,-,)

Grade 7 (Eng lisl,k). 21:8*:

Grade 6 (English) . 20
.....

Junior High Level
.

, .

Social Studies - Top 8 29
7-- English - Slow 8 26

English -: Average 9 17
;Algebra I; - 9 17

,t>:

High School Level
.

History - BeloW Average- 17
----A4j tiste cZoryt(SloT,7) 8

Algebra- Sera .18
..

General Science 19
- -Chemistry .18

Biology . 28
Kipthematics, - Pilot,

Algebra 4 Geometry 13
English =' Average 12 24
English, .- Top 12 20
Gym - Female . 18
Modern Dance - .rema le 37

- Vo Bail - Male. ' 14
Volley all' - Male 4. 11

Health 25
.- -14tar Shah) .8

0Wood Shop- 16

=4,...

e

.

16,,
16'
16

7.
16
17-
19

14

23.
14
11.-

13
5 .

, 18

...

N

,

..i' ,

80%

'73%
847
78%
89%
81%

83%

76%,
70%

93%
88%

.82%
65%

. 76%
63%

`100%

4
..

6' . 2J%
3 '. 16%
2 ; 22%
2 . 11%
4 19%
3' 17%-

24%
207(10%oih'er

2 . 7%

3 . 12%",
3 . 18%
6 35%

4.-2-'-- 63%,
16 89%

. --- 25
.

,89%

7 54%
19. 79%
-20 I o 100%,
\14 78%

33 . .. .,89%
10 717.

' 11 100%
, 25 100%

8 100%
.., 14 88%

lir

7

-3
.""

5
0
4
4

o

0

o

2

37%
0%'.,

37%
`11%,

11%

- 46%
21% "

22%
11%
29%

0%

.

,12%

39
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Thfrieen .(1l) students answered, Eleven (11) or 857. selected answer "d,"

indiOating that their prograts were assigned. Two (2 or 15%aaswered
.

-
;.:

that their prog rams, were suggested by their tlarients1

-
In still. another attempt to get Students' Peace tions of the way they

4/

are assigned to classes group, kssiona were held N10, ten (10) white students
X;'

and (10) black, students. These studehts were asked how they geetherr class

schedule. Their consensus answer to the query was:
,

"They place-us at whateverllevei they think we are

at when we leave elementary school."

.

The black students added the comment: -
,

-
4

-

"In most cases they feel.we are below grade level. "'

When asked, "Do you have anything to,say about wharcourses you would Iike to
. . ;

take?" 'the,,consensuslanswer was:'

e iii , ..

"It's up to you to go to your guidance counselor to change,
..., ,

. t, .,

any of your Subjects." .

- _._

c .
. '- .

or to a student ..:netering,the 9th grade the Guidance Department at. -'4
. -

, , -

Fisher Junior 'High School requests that each eighth grade, teacher of mathematicS,
.

s ... .
..-. . , .

' .

science, social studies and English assign his/her students a number whieh
.,

A

,. represents the class he /she feels the students shoula-be placed.
.

The procedure is more adequately described in the March 7, 1972 memorodum
J

from the Fisher Junior,Iiiih School 'Guidance Department,thai has been attached.

Students are given an 4portunity to select, courses (see the Ninth Grade

Subjects Elections form that'is attached). When there appear/ to be discrepancies
, .

between a teacher's perception of a student's ability to handle a course selected

and the student's desire to enroll, the matter is resolved with the help of the

guidance counselor. .

40'.
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FISHER JUNIOR HIP SCHOOL

. March'%7, 1972

To: All 8th Grade Math, Science,. Sociel: Studieg and _English Teachers

From: guidance Department ..

Re: Student Placement for School Year 1972-73

. ,
Please list alphabetically the studentk in each of your 8th grade ,

Classes. According to the' instructions for each department, please assign
each student the number which represents the class level in which yod feel
he should: be placed next year;'. '..

Math 4 ' I 7.7,Recommended for Algebra
-" ..2 -- Recommended fot 'Algebfe I - Part-a

.. . 3 7- :Recommended, foi General Math ,,s
. .'

Science 1 Sdperior
'and 2 -7, Above Average

- "Studies 3 -- Average' '.
-

4 -7 Below 'Average
Very. Slow

..

.

J

,

--(Social-Studies - Any strideerfilieeT-4-or -5 will be

t. -considered not re&ommended_for. ,,
Non-Western Curtures A Problems
og,kodern,kan) ;. .,.

...

,
, , ).

.

-

English

.4

1 -7 Above Aveiage'
2 t-- Average .

, 3 -- Below Average' , ,

4. -- Practical EnglAh

.

: . P.le'ase fill out the attached sheet j.n pencil and return ,to Mrs. Bozarth
by ?larch 13' (Monday).,
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A sample ,of flfteen, (15) students ii.Orade,.9 (1.1 ,i4hites. and A blacks).,.
.

1,7as asked .to also respprid to:tlie same question, asked of 8ih graders, namely,
;-, .:.'; ,.,, ,,,

., s ... , .., .
"Ho* tirds the program,,you are enrolled in selected'" Unlike the 8th graders

0.. ..- :. .., .,,,:: a
!

where 8.kr.oncluded ,that /their progratis were assigned,, 80% '..of the 9th gr,--gre-fS
. ,....

-....,' ). ,......9,1" i--(*.--a'-/..,..--- .,
-,

,kAnssiering',:,(9.1;hite and .-3,14ack) indicated, that* they Chose their 'Om., One
.

...;
0.. ..,-- . , '-

s dent'41%) An*4,"ecliihat -the-progra was' ,seleCted with; th, e advd.se, of the.,, .-
,_':, -,..7s, \,,,..'",`,,;' ',-;'.4.'-'.e.),,,L,, -,- -7ztle-''' . -. .-.........

eoungelotc -ari,two'.studenig (1 'white end, 1 black); or l37.. said their programs
:"

1;Were ,SUS V,gt41..bY thAir :pa T ents.
' ' '

,!!?;_, - ,

During the' intetvier.i.,14th: the,' principal and'viceprinAPals at
\the follawed:regardkg .placement in

, ' .
'*.r.

',tfp.,,;---4iglOSclio7. it was reported that
. :(- , ..il, . 4,- 6 :. '6 -r '', ''' ::

COqkS; is ,t1,4t of Selk-SelSqlp

are at the disposal ,of students tr114. need assistance in' s cting courses.
: V ". ' li W / N

-,,," Inaginuchlag the guidance ,cpundelor -wasii'dentified4as one having a role. ,, ,
. ... ., -

to Wgtif:',111 .gf,..gignmOn'ts ...' o 'potirrses, at the AOhe,s1 of t e students, each of the

-s. - :"A

XtwaS ,explained, that guidance counselors
t.

. ' .., . " " , , . 0 ,n,,, o

.r 'l'::three.,Cciunselors'1,0 the high.. schopt;,olie and two -white-, wad asked to
''..- , - $,.. . . , 7, ' '", ,: ,:,. . .,, .: ,,' , . t ` , ..

to the question "Hoi,:r 'are, study t programs, study' determined (ability
-. I Jr:

-,intitests'.:stcv)?"" .1tesponies',to the ; tiiibaa6i-Oweret

'"Teailiprg decide' what level clegS'es :w 11 have.

..Aaignmghts,' to classe's ate general* baded On tea
..., , (*:,

recbmmendatioris:. ,;.

tpdentigichdoset

,1.iudetIt_eire 4ssi

''''. .-: 'Aboire AVekage,,'Aveihge', 13 :low Averag, Garbage: " '
.

, . ..,;--- ir -/'' 2 ". . . ......,,c ,;.i ,....?; .3, .," ,4 ...".' ; ./.

here' wa,s lesS ;lien tins' agreement orLFhether.-Subjects/classes are really

Y.~

her
. r !

7

eir ;own claases base'd on 'their goals.\
ii- - . i e . '- .. . \.

ned l.:to rine 'of.; five 'groups - Superior,.: .. . ': ',\.

4 t Cet. ,4

as` gned,..4t whetheithey are selected by the student. As was done with 8th
,;)-"y ; /

fuldlth the*itter pi program determination was taken to the students
.'

gdi reaction: IFOrty.-!seyen (47) lOtb grade students in'two study halls

A el. ,;''



0 ..

..34a0 asked .,t Q reap5)1;d _t9 th.P....,queation,, '',How wes,.theprogram,youlare__eurblledin..._

-selected?" . 'The same, question was asked Of, ,thirty <36) lid' graders 'end
,

. e ..

forty-eight (48) studAA in grade412.'' Their. responses :by grade and race
.._. - . . ,

X

were as follows:

Choice,

my, own choice

b. advised t6 by,
mi:"counselor

sugge sted. by
m' a nts

Grade 10

.(447: 35W-12B)

No.- ' No. %

21-45% 9-19%

11-23% 3-6%

4Grade

20W-10B1* (N=48:., 37W-113)

NO. % % 'No. No. -%

.l1-37% -9-30% 30763% '847%

-
4-13% 0-0% .4-8% 2-4%

3-6% 0 -0% - 1-3% 0-0% 1-2%

d. ass- "to me. 0-0% 0-0% 0-0% 1-3% 0-0% . .6-0m

0-0%, 0-0% 0 -0% 0-0% 2 -4% 0 -0%

4

T he larger ,pereentage of students in each ,grade.in the high school expressed on
. ,

, the student interview form -that their programs are self-selected. In' every,
../

..
.-

,

---,...,
case die taajority of studentS Who indicated that they did not. choose their .

. other

.own program suggeted that the programs were set with the.advice of the
-

counselor.

Grouping patterns Within, arid
\ Acrois. Classes

.
The,previous. section and this one are so closely related that one

, -

could have, logically considered the two 'together to reduce the overlap. However,

it was felt .to be legitimate to discuss grouping patterns separately because

in, varying situations classroom, assignments across scho4s can differ markedly

frOm,grouping,Patterns used, by, individual teachers.-,

44
k



4,
...

....As..was mentioned _in,. -reCec11.11$,...... 4.441 OP. Pii'lg.P.a1P Al....0..401 Of 11..e
. .,

-- .1..
qi AA-I-A__

- -

schools visited were requested t 4Y. ill e itnfhrmation on theirInetha1(6) of.
- ....., A.,. - .., , -., ; --,f. :- ,..

,

* 1:.assigning students acrols grades/classes in the schools: At the elenientaty-;_

. _a

rzol level the practice 'was to heterogeneously group _students., taking. into
_

account'race,. sex and personality ;of students and teachers..The one exception
.:, - '

' '' ; ..,-,:

!"..4s, found was at Lanning Elementary School which dse4 both heterogeneous grouping,
7-- . ,

. . ... '

and homogeneous grouping, the latter:in the fbi-Mof a Grade 2-3 and Grade 4-!.5 '''',..

In.. ' .

f-

._

combination class, into .Which "advanced" :studettsat, these levels, Wer5,placedo
., - -_,,,,, ....

.. , . .

,, ,....

Table ,,2 shows
.

that in 1970;, the year,priot;to-Reorganization, ,Lanning,
.. . ; ,, .- .-,.=

-..,

School had the highest non-white Opulation; of any school; in the ..district,
. ,

.-1;:'.-. .4...,..,.- - ..- .... , -.,,,,-,::: ..,.. i,,,,, -- ..,-. ..

- - -,--,,

44%, When the boundaries were re4awn it..picked. up Wh*.td StuOnta frbm. a
. ,

-...

, -
_ .. :, . -1.,

4--

residential area -Where. the mean income-level, of students parents is estimated
-"- 7!-

-
, -r.

, ,..

now to be $15,000 - .$24,000, the mean housing- -value $40',000 -4445,060 the
. '. -- - :---- --,,

education level. of the' head of the household equals tw *io re of"..ebllege, pius,,
'1=-, .

and the occupations represented were professionals, salaried managerials and
. , .

. , .

government worker. According to' two .of the. white parents whOse children wentchildren
. . .

.

,...,_

to Lanning School under the Plan the combination claises made_
z.

., . . _ . .

.
. the transfer more palatable becaUse it was felt that such class. arrangements-

.

, -
would not stifle' their children 'I learning, or ,interfere with the kinds of

ti

experiences cliitdren were having their former School..

After clglYses were assigned ty the. principal the, trend-at ,the elementary
, .... -,...

elementary
. ,

. .

. V - -.. k
.

A
. .

level was toward teachers' giouping for skills.. In .nearly :every_ cas e except,

in Special Education wkere a great deal,of individualized instruction was the
. .

mode, students were regrouped 'for mathematica an reading, -sometimea Spelling.
. .

. - .
.

. . ,..: ":4.. 4 .' .;
, N - . . ..

'The tendency, as mentioned by .principals an teachers wbcx were ',interviewed ,,

was toward .whit students occupying the tOp 'levels in cia4S and blacks filling
Jo'

the averageend,beloaVerage levels.
14 4 ' 4



--;,..--,,

'Themiddlechool assigns students heterogeneously,geherally, However,
,

. , _,.....

ability grouping" is used in mathematicsitkroughoutthe school. Few other data
. .. ,

,,,

_ ...

'

, r . ',,
were otherwise col ected to substanti e the way students are,piaced at'ihe.

3.411

-.
..

:Lidddie school IeveD, .-,,..

.

At. the junior high school.Where d artmentalization takes on more prominence,.N.
.: : :. -,

. , - -.

the Principal and counselor.almost excl sively assigned 8th grade students to,
._

.

classe.s. Though the principai.,and cOu selor played a Majorroleinthe pla'ement,
-,,

'

of 9th' grade students.in'classts -stud nts at this-,level,Were given mor
. .

..__
,

st. . -.: ' , , ., *'

choice ot electIng -the
N.

kind of courses and course emAasis,they wan
. . _

.
--P.

geneous grouping,,a la_labels such, as "Above Averag "Average,'
:;',;, . ! :,, _.,

"Below Average," "Slow," and others, was the general practic-. .Through limited

Observation and conversation at the 8th and 9th grade le is it was noted that
.

. :- "... " .
.., . ,

. ., I ,

there is a seeninglydisproportionate number -6-f, non- e students in the "Below
. ,,

,

,

. , ,,-r

,) .,..
-

1AVerage"..and "Slow' classes.
.

.

At the senior. high school there is adiChotomy according .to students"
,.. . ,.,- h.

.

abilitiesOn the academic. areas. Student selection of courses is governed in
A '',' %

,

large measure by their probability. of success as measured .by. their perfotmance
.

., r# previoUs teachers' classes,. Table 7 shows :the racial distribution of ' i,.
. .

.
_ .. .. .

,

students in Ewing HIgh_Schoolin English and Social Studies classes. ,ifi English,
.:::- 2: : -. . .. - * . .

.

12, Superior, Whits students make up 92% of the.class,-non-white only 87. The
,-

same is true in. Above Average classes in English 12_(.86% white 14% 'ion- white),

_ .

American Studies 12 (91% white.- 9% non-white), U.S. History,I, 11 (87% white -

13% non-white), and Social Psychology:11 and 12 (92% white 87; non -white)..

The converse is true at the other end of the scale. lion-whites, in this case

all'blacks, .make UP'37% of the slow Average class of English 101 and,40% of

.

the Adjusted class in `American Studieb-12:



in in Tab4 8 it is noted that Wbite.students,occupy's disproportionate
- .

percentage of spots in the advanced-courses in Science andltathematics at Ewing
, J-.

High School. In PhYsies 12,- Superior, 94% of the students are white, in the

'Physics 12, Harvard Project,91% are white. Similar pdrcentagesfor whites

are found in Bi4ogy,10, Above Average, 90%, Chemistry 11, Above Average, 94%,

.Jagmbra DE, 114 Above Ayerage, 94% and Sr. Academic MatbematicS; Superior, 94%-

?,

There is,a higher concentration of black "students, in the Average category,

foT,:example Algebra I, 10i 64%, Biology 10, 45%'.

Vitten_guidance counselors at the high school were asked

.C.1.1a$94CP)

more, $dVane4.

disproportionate numbers of black students were found in the
-

'courses they responded,

1. "Teacher6 recomme ,,students to these courses.,, only way.

.

blacks,get into
%\-

the counselor

fires.",

2.;'."Students are

"Distribntive

classes is,to be arbitrarily assigned by

fo racial representation. SoMetimes this back
4

grouped by-ability by.their teachers. ".

Education or/work study courses such as

Home Economics and Business are elected mord-by blacks

'.-than:are these kinds of courses."

The previously mentioned racial distribution tables were replicated for
..

languages and Business at Ezing High School. Table 9 shows that the disparity

-

between whites sand blacks in the Superior classes remains. In Spanish IV, 12,

the white - black ratio, Is 86% 14%, in Latin III & IV, 11, and 12, the ratio is

.

90% - 10%.. The trend then begins to change with more blacks being found in the

AbOve A'verage and Average,to,Above categories, for' example. Shorthand

, -

Above Average, 75% white 25% black;,Secretarial'und'Clerical OfficePractide
-

47
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-45 -

_____Above_Average white cks cdrtinue,t disproportionately

represented in the AVerage category.

Extra-Curricular .Activities
, . .

r d r

At the junior high and senior high sChool level's the Desegregation Study
..

Team focused on the participatory, patterns of students in the extra - curricular
J 9L

activities of the school., As a prelude to the focus eaefi principal was asked

if any extra-curricular activities were curtailed or stopped completely as a.

result of the desegregation plan. The answer was "No." Atple, high schdol

level the plan was seen as a reorganization..plan which affected the elementary
_

and junior high levels, not the former. The junior hights.extra-curricula

A

_program was only affected to the extent that it had to expand to accommodate

students from a previous junior, high which'was being disdontinued. The

- -

discontinuation was all a part of the districts moving toward a "central schdol"
. .

concept which resulted in all students of junidr high age being housed at one

site.

In order to get a reading dnthe number and kinds of extra curricular 6

activities that werd found ineach of the schools at the upper levers, the,

principals 'of the :junior high and senior high schools were requested to complete

two forms one entitled "School'Athletic Teams" on which he was to record the

,major athletic teams the school sponsors, with the race of the teams' student

leaders specified;'and,"the other entitled "Schools, Clubg and,Other Extra-

Curricu,lar Activities (Exclusive of Varsity Athletics)," on whiCh major clubd
,414

and organizations, and the racial-makeup of theirstudent participants, were

highlighted.,
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School-Athletics.- risher-Junior-High -School

4

Table 10 shows the participatory patterns of students in school athletics

at Fisher Junior Higfi School. It shows that there is black participation in
, - L

... -
each, though minimal in several, except in Cross Country where there is'no.,

participation. -Blackstudents are attracted to the more "conventional" sports

and are highly represented in,them, for example Football, 59%, white !=:41% idarck;

Boys Basketball, 50y white - 50% black; and Girl's Basketball,, 57Z white -

black. Thereis modest participation of blacks in Traci and less' interest in

other events as evidenced -by ,the lack of participation. The leadership pattern

is interesting. The Football team with 41% black particpation has a black '

captain. However, the 8th Grade Soccer' team with 97. black and the Track Team

with 13% black both have black captains. The converse is true in Boys and Girls

Basketball where there isa large percentage of black participation. The

studentleadership.is'White.

One, of the.questions asked ofteachers at the,junior high level was "What

does the school do to encourage black students,to participate in.school activities?"

Teachers (three ofthem) answered that they knew .of -nothing special that: was

being done.

choOl Athletics - FwingH1.0 School

,

i

I

Ewing High- choOl?sponsors twelve.athietic teams, or squads. Table 1
.

......4
N

shows the amount of total team participation and a racial breakdown per te,

.

.

with race of each,teamts,leadership identified. As was true at the junior
. . , .

1

level, black student participation was concentrated primarily in the "conventional".

-,-.-

or "more traditional" sports, such as Boys' Basketball (38%), Girldt Basketball

,

....

(44%),Cheeq.eaders (34) 'and
,

Softball (50%). One team that is not otherwise
.

.

. . , .

o.

., .. ,

2
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P

considered "traditional" had a'high percentage of black patticipation, name*

Wrestling (35%). Football with 20% black participation,,Baseball (18%) and
. .

Track with 19% are traditional sports that have student populations-that ate

reflective of the schools non-white population. There has been little interest

-shown by black frir soccer and hockey_and none shown in Cross-Country and

Bowling.

t School Clubs and Organizations
(Exciusiye of Varsity Athletic temn.4)-

.As.with school athletic teams there was neither a eurtailient, nor a

proliferation of school clubs and organizations incident to the desegregation

..

...

p lan a6-the junier-higltand senior high levels . The earlier_ 'context of this'
.

report'conveyedthe presence of interest groups at the middle school. These
, .

might appropriately referred to school clubs so should be dealt with herein:

School Clubs-and Or anizations Antheil Middle School'

The writer had-an opportunity to attend a public meeting of the

Ewing Board of Education during which time a teacher and student from Antheil
. . .

.

--Middle School -explained the Interest Group_Trogram. During each oikithe three
............. .

.
lunch periods daily- the---student-s,33,t Antheil have the option of participating

in one ef twenty-five (25) clubs that are offered per day. §.tud,enta_may _

participate in.a maximum of four clubs per year as'each is run.for approximately.
..

.

two months. The offering includes a Cooking Club, Cartoon'Club, Jewelry .

..
MakingsClub,- Model Building Club, Sports Club- and Otherst The Study Team did

not observe' these ciutg(in action but was told that there is "good" participation
1 ,

on the.part of all students in the school, black and white 'alike: The purpose

of thisactivitlyis to Help students, develop interests in and try activities

0

they might otherwise hive little contact with. 54
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School Clubs and Organizations - Fisher Junior High School ti

Table 12 lists-the major clubs,and organizations at Fisher Junior High
4

,f
SchOol. It shows that there are. two ftlnizations. in'whiChhlaci students

hold a majoi...ity, namely the-SpahilSeClub, 60%. anal the Canteen C*m.64.1'with'30%.
/

- A f-
On the. other hand,' there: are three Organizations.-in which,thetgariall

white, eitudentw, for_ example the BoOSter Club, Scie ion Club sfi kNewspaperClub.
e. .

Except for Girls Gymnastics (93% white ), there is particip.a4iiik of black and
. .

,
,,,:., . .

,, , ,
,, .

White stadents in,otheractivities. .,-,t/'
-.-,:

.,..,

A,

'

School Clubs-`and Organizations Mang high Schick'

. ,4

Ti 9, major clubs and organizationil their,gmbership:in,terias of numbeta:,
s-

and Usup, are shown'on,Table 13. It sHows that:only one

ol.haa representation franineyace, that organization

their racial

.organization in the
.;

being Highlights (the school newspaper) that has. 100% white memberahip.., This

,

,,.., is nOt to infer that there is 'equal representAtionon _Othorb. The"3r4-World'

Club is 94t blSckwhilethe following are overwhelmingly WhiteA4 International

Relations (50%),,,,rescoasiterari'magazine) 95%, Yearbook ,(94'4 and the
1+1 , :... 6 ,:, -. , ,, . t. ..

Guidance Club (94%4/The Student Council, ;11111.63ityri Club and Health,Careers
., , _ ; -,-.

,..ziy

CIdb have a substantiil black partitipstory rate wirh 33%, 35% and '33%.,TpuedtiVely
, -

'4 .0" '... ,
#

. '

Itis interesting to note that each of these clubs have black students in iadera,
. , . :

. 1,,, j . v . e ,?.

q. ''r ,9:, 4 '
ship poSitionp,. for example the President 404 Vice:President-of the ',Student,

-N4.,

CcI3ticil are black; the Vice. PreSi4entSof theAraraitidfub'is:bla44. and .the

, - is r
Secretary 'the 'Health bareic's ""The.meiberaliip Library"

t' `

Council, Gymnastics Club, and, Agisei so, the Drama Club come nearer' refleciing.

'i-: -,, ,- - ,-.

the black/white population ratio, that exists at the school with 20%, 19%
.
1014,

.

.

, : .
, : ,

,

14% respectively.
,

V

56,



Social and,Friendship Patterns
Facia6re Staff:andttidenti

During,. each interview With principals and teathersthe interviewer was
_ .

asked. to share his/her perceptions of the social and patterns, if any, that
_

have- or are emerging as. a result f, the ,racial balancing in each school:.

Parents who weredinterviewed 'were also asked- to comment.
., .

Student .Interaction,.
,-

'''The;,-,Te.am was. partici:X*1y" interested in determining the .interactional
.--,2-- . .....-

_,.
,,,patternS.An the ele)nentary Schools that had minimal or no non-White. students..._ ,,.

.

136f:5re:the 'Reorganization Plane When the ptincipals at the. two elementary
_

-
schools, that fit Into this -category were asked "To what extent -do ,students

grouP",,,theinse-lves. in the following:, I) Before/after-school unchroOrs
-,Ck7 ;

Assemb2.ies assrooms, arid 5):.;--S-C1-to i'Venes?" they respOnded:
..,

`7-.11Tha Students:are.,,relating iuorei and,more since the, first

N-"

(-7

"1, am .--noticing a ntimberf --:Of --stUdents walking beko7eand after

school together: 'All 'black students are bussed in sostif ,they-.
. i

are to. miss that bus because.they are going with a classmate,..,

,.: .e,' , --,-
' the parent ,ra.ust send a.rfoteeMore'-end more of this is happening:,

'..i've:naticeir that students don't hesitate to touch,, hold hand's ,'",..,,.-.
..

,

embraCee .The first. year-was good, the second Year better, but..
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The principal at the middle school reported that the interaction between
. .

. . ..

black and white students was "good" in lunchrooms and in such places as
. .

hallways, library and the like: As \fares classrooms, assemblies and similar

.

schoo events are concerned, the chances for interaction are decreased
%.

beCause students are..assigned seats. In this case, as'in most cases at,the

.

elementary, level, the fact that a_large percentage of the student body is bussed

.

in'was cited as a_natural deterrent to establishment of friendships that extend
.._

beyOnd the-bounda .of'one:S.immediate neighborhood:
,

The,administrative_staffset the junior And senior high school reacted

'differently to the question on student interaction. The tone ,of their respOnseS_
, .

was that "students gravitate toward friends, black with black and white with,.

white.' The consensus of the staff members was that though exceptionscarribe

-
found and perhaps increasingly, sothere is not a lot,of,interactio betwee

the races `at these levels.

A total of eighteen teachers throughout,the district was asked to also

respond to, the question-"To what extent do students group theMselves...1" One-

e

hj d'of the .teachers did not respond to the item. Others who did answer

Varied greatly "in their answers. Forexamplet at the elementary, there were

those who indicated that there was no interaction before or after school because

of bussing and, those who indicated that interaciion4is limited because students

areassigned seats in classrooms, assemblies, etc. Others, said that students are

allot tot seat themselVes by friendship groups and that this practice is

spreading. .At the middle school the prevailing' answer regarding before/After,:

school and lunchroom interaction was, !'They are usually in their own little

groups with their friendS..."_AS.for assemblies, "(they),raxed, because they

are seated according to the way they are in classes"; classrooms .! "left up, to
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the teacher (some) use alphabetical arrangement because it's C`Onvenient"; and,
.

schodl.events "They mix very well far after school and school social---

functions.'17

Teacher, opinions,at the junior high and senior high levels were basically
."-

.
. .

_ , . .. . - -.

the same,as expressed by their administrators. They:made such statements as:
. .

. 1.'e "Black students are clannish and,exclude whites from

',. . _,-.

their groups'." ,

."

2.' "Self grouping is normal ."

3.' "Blacks and whites Separate by their. normal groups."

In a group. session h seven parents in the.Ewing District, comprised of
---. , .

, ,
, . .o

two black males, four black feMales and one.white fenale,.the,paren were
4 . % '

asked, "How do your children interact with children of different_ aces? Do'hes,

have friends of different' races outside school?" The answer that seemed

to bring.abat consensus was given by,One black female:

, .

f"Ourchildien-have lots of friends. They come here to play.

Our children are inGited to their houses to play. They, go
..1' 4

e,

swimming together...11

These parents explained'that at the.eleMentary level friendship patterns 'are

developed, interactions are numerous. But, as students/grow older they .get

I

pressured from others in their age and racial group to:idettify more closely

with."their own" group. These parents also recognized that a similar kind

1. R.

of pressure IS exerted by the home,

In summary, prinoipitl, teachers and parents indicated that students at she

elementary level do interact rather freely. The former reported that more ,
,

. ,

andmore multi - racial' riendship patterns are emerging as time advances in

sc ools that formerly had little or no minority students. Development of
.9.

.4"
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.4

social, and friendship patterns is somewhat deterred by, the existence of bussinfv

,r. .
, 7- ,**

Friendship-patterns at the junior-high and, senior-high differ' iliarkedly froi:

thoae-in earlier grades. The general trend is that-"students gravitate'-

and friends, black with black and 'white with white." The ,parentsyho

were interviewed cd4firmed the.existende of tendencies_toward isolation with
. . . . _ ,

. . -

tudents at the upper levels and cited as reasons peer pressure and parental
.,..-.

. .

1
V

PreSSUrq. 40

,., \ t

.

.

S;taff Interaction' p--"

, . .

Interviews with principals...and teachers rtvealed that for the most part
.

relationships that exist between iacultY and staff are limited to in-school
. .

-->

.=

4.

ry

and_acti No principal indicated that there existed anything but

.

"good"'interaction.between teaChers,during thesehours-and activities. As

far as after schoorrpiatiOnships, the friendship pattern of teachers tended to
A\- \\.

reeetble that of studen s aethe upper levels; hat is, teachers tend to gravitate
-

-tbward.friends. Apparently thObe friends,are of ike race.

Asa corollary.to the query on student and'te cher interactional tendencies,

'04 ,
,those'teachers and principals who, were interviewed were .asked to identify-any

,

activitiesor strategies their school has deveIoped.to foiter inter-group

t.;

associations. Of the eighteen-tdachers Who'wereaSked, seven had no aaswer;-

seven-indicated '"Nothing"-as an answer, and the Others answered xespectively:

"Treat all kids thesame"I °use'class assignments and 'games "; "opened all organi7

'zations to'all students";,and, "not much.''

Equality..

of Student Discipline.

,Inasmuch as the matter of studenttreatmenteheyond classroom

4

assignment'iS a matter ofcOnsiderable importance and, sensitivity in school,

'62
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districts that_havedesegregated4the DesegregatitinStudy Team sought .
_ .., .....

. .

alike...impressions from principals, counselors,, teadhert and students alike on this
.-
.

issue. The purpose of the numerous inquiries was to determine whether or

t not diecipline.was dispensed equally or whether or not some patterns of 1

Tv-

differentiated-disciplining could'be detected..

-

Principals were asked to complete a.section on a SchoolInformation form
.

entitled Expulsions, Suspensions.and Discipline. In the section each tincipal

" was asked to estimate the number and-percent of expulsions by racial groups over

the last twel months, to give the major reasons fot expulsions and to ideVfy
4a.

tbe.proportion of suspensions and other discipline cases that were attributable
4

T

to majority and minority group studentS. ,At the elementary and middle school,
. .

, . . . ,
/ ,

.

levels there were no.expulstons or suspensions reported. The same was true at the
,

;

__nuidr and senior high levels as far as expulsions were concerned. However, the

,junior high school reported that an estimated 266 students were suspended over the_

'last twelve. months. Of .this number 183 (68%) were white and 83 (32%) were black.

The senior high school estimated that 567 students were suspended over the same

period; 406 (72%) white and 161 (28%) black.

Schools in the Ewing Distri9t, especially from the middle 'schoOl upward,

10 2'

te4d to payspedial 'attention, to clearly defining their discipline Policies:-2-
.,/

. . ,. /

.The middledschool, junior high and senior high schools ad printed DisCiPline
, .

_,...,
,,, e .

; '-

Ouidea thatare giyen to each student enrolled. Attempts are made to explain

/
. . .

. .
. .

1

theguidelines to students in homerooms and assemblies% There is consistency
.., . .

.

., . :

in thg types of actions taken across schools because the guidelines used' by each'

schooriand penalties assessed per. offense are known to the Board of Education

which' has a policy of its own that sets up the rcategorieS.
. ,

*63



'Teachers OnisCipline

Teachers:were asked to comment on whetter or not they think black students
- /

offer more-discipline problems than white. OLthe eighteen who -were queried six ( )

had no answer, ten (10) said "No" and two (2), one. white and one black, indicated

yes.. The black teactier who suggested that..black students -offer more of a discipline

problem explained that these students.are'"veriassertive and noisy...school9does:
,

not view it as a problem, they cut lines use abusive language...school won't.

deal with it." The white teacher Offered no explanation.

The teachers were alio asked if black students are treated preferentially, , .

more severely or in any way differently from whites as far as discipline is

concerned. Again seven (7) had no response, ten (10Y-indicated no and the one
. - k

.

black teacher,suggestedyes, giving as the reason the same statemenas
:.

Dounselors 'on Discipline

Two of the three counselors interviewed,expressed-that black students present

no more discipline problems than
. ,

whites. One white counselor suggested that blacks

-
are more of a problem at the senior high level. The reasons given'were "teachers

re

tolerate less from them..:teachers 4pn't like or understand their dialect."

Neither of the - three. counselors suggested that thpre is preferential or different

treatment given to'blacks.

Students on Discipline

Que
'417.

groups of

exprmsed
. v.'

ions that,pertain to.disciplinary procedures were addressed to three

interviewedstudents at the senior high school.. Most of the students

that discipline is administered equally to 1 students, as, is reflected,

in dialogue with each grqtip that follows. However, Oere were opposing pants of:
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Co.

--view.- They'too are recorded,-
. .

Group A -;Ten Black Silidents at Ewing High

Interviewer - How do you feel about the disciplinary procedures

here, are you treated in the -same manner:as the white

students?

Student - I think it is equal (Answer given by individual but

agreed to by others).

Group,B - Ten White Students at Ewing High (High:Achievers)
.

Interviewer - What Is the thing you least like about the schoOl?

.

Student - It's a personality thing, with- the
,

teadhers and sothe
. .

of ,the lids that seem to get away with things that-

others get punished for.

Interviewer - Is it the blacks or the whites that get away with it?
, , -

No, I think it is a matter.of acadetics.

I.

Student

Interviewer Do you think the teacher is avoiding Confrontation

Student, -

with the nonacademic types?

Yes .because I think some of the teachers are afraid

of some of the students (the studentiater identikil
4

non-Academic types as blacks).'

.

Group C -Ten White Students at'EVing High.(Low Achievers)

Interviewer - What about the rules of the sdhocil?

Student -

Interviewer

Student 7.

There aren't any, nobody follows them.

- Is there--anyone -to enforce them?

No, 'sometimes the principal tries' but he is Like

a little kid.



Y.

,Interviewer - Are thgre more black kids..that have rules

Student
J.

enforded than- white kids?
, -

They are treated exactly the same.,

. Special Funded Pfograms

4

Special funds were secured by the Ewing Board forjtwo aspects Ofthe,

desegregation plan. First of all, the Board soughtand-received.a total' of '

_ . -7,- . /

$8,000 'under Title'IV from the Office of Equal Eddc'ationaiOpPortunity in
. . .

Washiugromtodefray-expenses incurred,while computerizing the district.

Ewing was the firstdistrict in the state to attempitta-use the Computer t6

help bring about 'racial balance.-

The second ilistatice,of special funding came-by way of a $100,000 ,grant,,

also u was_used,primarilyfor inservice training program

for teachers. e: program provided money for teachera to attend workshops and

conferences for self improvement during the simmer and regular school year.

t,
Workshops dealt with --such topics as integrating New Jersey and

lOcatingMediaj_resources for Afrp-American studies, developing

curriculum for.uniraded schools and other topics that were more directly-
-

Oriented toward human relations.

One extension of-the in-service training program' was

program which, saw teachers

black history,

a reading

prospeCtive.
. 4

indergarttera.

a "home visitation"

anti.,,schbOl nurses go out in pairs to homes Of
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E.

CHAp.iERV

PERCEPTIONS, ATTITUDES AND CHARACTERISTICS
OF PARTICIPANTS TOWARD PLAN,
._PROGRAMS AND PRACTICES

.

The previous chapter dealt with programs and Practices incident to

desegregation, primarily as reported by the district.administration with
3 .

some.injection of impressions, ,opinions and the like:fram faculty, 'staff

and some of the schools, and some infusion of parrtal opinions. ,Chapter

. .

V is also concerned- with program and practiceb, but with asgreater emphasis

on the perceptiong, attitudes and characteristics of faculty, staff, and

students, other than principals and other administrators, and _on parents,

, . .

noting more spedifically the amount of knowledge"and,the kinds-of sensi-*
,.,

s."

tivities they had toward the Reorganization Plan'and the way it was

--implemented.

The Plan:

Perceptions of New Office of Equal Educational Opportunity

In November, 1969'the New Jersey EEO notified the Ewing.Board.that it

had a Sliortageof black teachers and that a pupil imbalance_ existed 141 some

elementary'schools. These conditions were further alscu-saed in December,

1969 in a metting.involving the Board and EEO. In an attempt to determine

how the Board responded to these charges, a conversation was held with

Mrs. Nida,Thomas, the Director of the N. J. gEo OffiCe. During the
.

conversation it was learned that Ewingwas one of about eighty7eight

. ,

districts in the state thE&Oere imbelinced in one or more ways. The

6



disirict, through its_ Superintendent and Board_of Education,, is paid to__

Ad

have,responded positively to righting the imbalanced situation.'

In the "GUidelines,for Developing Equal Educational Opportunity,"

isued by the New...jersey EEO Office, it was stated:

A

"Educational consideration are,primary in. eliminating school

segregation. The elimination of racial imbalance is.notto

be sought as an,end.in itself... as a first step' the local

Board and its administrative staff, working together,-should

formulate a policy which states explicitly the educational .

considerations invo ed in their commitment to elimination

of racially imbalance schools."

By lateJantiary, 1970 the Ewing Board had submitted to the Commissioner of

Education a policy statementon integratiori.

The EEO Office also mentioned in the Guidelines thingsthat segregated
,

schools must do,in developing their plans; for example: "involve the

community, in its development and in plans for its implementation; identify'
4

and consider alternative courses lead ng to'solutions"; "project the racial_

composition of each elementary and secondary school attendance area and the

racial composition of its st "; "assess and draw on all resources--

unity--that can be brought to:bea in the

solution of the problem"; select location" of proposed -school building Sites

educational, financial and c

and utilize existing buildings so that each school will represent.,a4 near

as possible a cross-section...of the population of the entire diatrict4i.1
. ,

"prepare' a time table indicating target dates for the completion. of each,

phase, immediate and long range"; and
'

"reassess plans amtrpf9japtipfti--,
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. .
. .

annually." Again, from the conyersation'with Mrs. Thomas it was - learned

that Ewing was very responsive to these Guidelines, ,as evidenced by their.

submission of an 'acceptable plan,

Teachers' `Perceptions .N
!,

Eighteen 08)teachers throughout the schools visited by the Study

Team were interviewed dufing the time of the Ewing Study, eight (8) at the.

elementary level, three (3) at the middle school level,- two (2), =ati the
C.

junior-,high school levelanc) five (5) at the senior hi_gli'school In
t.

;\--,each interview a series of questions was asked for the -purpose 9f tapping

\ -

the amount of knowledge each had about the p4.an!that was,..developed,, +The.

queetions and the restionsee-thereto 'are ilist.d bel9ii.-
i7.,

. ;
l' Are y u fa miliar with the, Integretion Ilan?:"

s' - ,i ''

.. ,,

i -
y.

give -phoSe. this qUest

How did you 'becoMecfamfgar with .the,integkegatyon, plan?

e?tteiit of att-Acnutio-ri-- by...,-stho9r: off iciel

No ,insWer-~giVen

PriSMtte-pra'in*46-ipal

.teZechers-404



,,Nat much, articulation

No articulation at high school-141

Not employed dui.ing time - 1

3. How did sch ol district official; prepare factilty_and staff for

integration as .outlined by the plan?

No 'answer.=- 3
- .

No 'Preparation 5

Not employed at:time -:1
. .

VolunteeV In-service rWork;hop
and/or special meeting - 2

Graf worked' with affected teaCherEil

Not much preparation -"3

Through ,teacher 'representatives on,.
Citizens Advisory Group -'2

,High School not affected - -1

4. How was the faculty and staff invblVe'd in planning for integration

as reflected in the' plan?

Teathers had notlirig- to do with -plan = 10-

Feta teachers were on Citizens Advisory Group -

DOn't*temeMber

No answer. 1

Not Employed during time - 1

5. What were the major :concerns of 'faculty and staff _over the

integration plait?

.No atiswer 2

:No major concern - 9

, Which teacheis would be moved - 1

High school not affected: 1
"

7 0.
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I

Not employed during,. time -

Faculty not' informed early enough - 1-

Conterniabout handling all 'junior high
students one one cAmpus = 1

4-

Workability- of :plan, parents': reaction.
how to handle students, fear of student
reaction, bussing, difference_ in leVels
-of -ability, (response from teach-et: at .;

formerly all-white, elementary sChool) - 1

6. ' Now_did the distriCE respond to7thoi concerns?

No answer - 14

Niit employed during time 1

Teachers affeCted by move given three (3)
choices of achoOla - 1

Establishment of,.Citizens- Advisory
Committee - 1.

_'No response - Superintendent was not
in.-touch with faculty -- 1 7

,7. , What were the 'major concerns of parents and

:
the planl

'NO/answer - S.

None 1
.

Don't know - 5

Spill over from: Trenton -into Ewing 1

Bussing 4

--Lack of understanding of plan

Not employed during time

8. How did 'distriCt officials

No answer

. Nothing r
-..;

the community over
,

. ^

1 -

respond to-those concerns?



li

.-;

Principal! -kode7b4es
.

n-Oe week 1

ss.
Bussecrstudety.tel not usual4, bpssed-
handled each Complaint-made.

'

.Not emplOyed.during time -*.1

9. That is being done s now on-going' hasia:,..tO.--iiprove

integratiOn efforts?

No `answer -- 5

Nothing - 11

DOn't t know 1

On-going\ workghops

lb. What communicatons

:4

"--
on Rumen' Xeliftions,:t-A.

or ,directithi hav'you receivedi,rom the;
central office -to guide- you in effecting Integration?

No answer - 4-

None - 12

Don"'t-know - 1'

Monthly newsletter. 7 1

11. What communication or directionsctwe you received from..your
,

p
rincipal to guide you in effecting "integration;

.

'No answer - 3

None -;11

Don't know = 1

No:stress on racial lines - 17
-11*

,
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,4..: .-,- .

Fcatcounselors;,,,ttire at the senior high level and one at the junior
1: ,.,,,,..'.1z,

hig.41eveI,Oere'ilso asked,..Oe eleven questions previously listed for..

,-. ... ,,, ., .,,,
',:teadt*S. P*,exaM0,1e,, 40 answered that they were familiar with the

.

distriaVs 'Plan'. twcolndicated that they were vaguely aware of it Most.
,

.

.,; 1.:,..- - 4, -- ,,,,,,:,, .. -, .

felt remoVed:froitthe%n because the high school was not directly
Sr`

r . 11. ....- _." ,

Affecteil, Even. the', high_ counselor indiCated. that he learned about
,

PT.-, :10104' . .;4 ;:1 . . ,-
the p10 by:reap:rig 'the paper.. In terms of preparation of faculty and

't, . ';.i;.
-;..., N''' 7-:'

- .

staff for the _plain, again the high school.was unaffected but the junior

- ,

X

, . .

butt cqUhselOr reCalled a faculty meeting with the-principal about ways
-,- -S. . q,: - .3. .,: . . ,

4, ,-. .

.

'...-faciiltate change. There were no major concerns of counselors expressedtoI.

about 'the plan.

.,.

t

Parents' and Community Persons' Perceptions ,

Individual and_group,interviewerve held with a total of fourteen

40

pagents and community persons for the purpo6e of soliciting-their, opinions,

concerns and their kAwledge of the -desegregation process. The group

interviews was camposliof seven parents- -six black (two males and four

females), and one white female. They were representative of each level

of education provided, by the district, kindergarten through twelve: Below

is listed some of the dialogue that resulted from the, session,

, 1. Can you describe what kinds of involvement you_had in the desegre-

gation plan? How did your locai,scbol or how. did the district involve you

in the plan? Were you involved at all?
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Answer "I really doet.know.haw,to explain .it .because we

weren't really -id-direct contact," seemed fo goll6ctiyeLy,

sum up the groups' answer to these questibps. The group^

spent a good bit of.timerecollecting,what'actuallY,
,

'happened. They had a vague knowledge of.the establishment

off the middle school; how.the middle school affected

all elementary schOOls, that an advisOry committee was

....established, that the predominantly black Reed Elementary
.

,

SChool,'the predominantly White Fisk EleMentary and the

all white Lore Elementary were desegregated. by acomp er

outfit from Illindis.

2." Were you informed about thi's before it happened?

Answer - "Yes; by going to Board meetings... We had an opportunity

refuse .the plan.

3. What would have happened if you had refused the plan? What kinds
-

.f provisions were they willingto makh

,Answer - pummed'Up by,the statement "1 don't know; I wasn't faced

'with *that."

4. DO ydtx knoW of many parentg. who did refUse:thk;Plan?..

Answer - "Some from Brandon AvenUe'did refute:' Brandon was a

,dividing point between Lanning and Fisher; The Board
1-

genieiirents a. choice.of either of the schools'. The Board

worked withsthe,parents-in this regard."

5. Are you suggesting that the Board of Education,' at least in-that
.

regard, was a rather accommodating 6ne?

Answer - "Oh, yes:"



-70-

6. Jlhat were or are two main issues that syill surround \he whole

topic. of desegregation?

Answer - "The only thing I can think_ of
:'..

in FishettiElementary

they don't have one. black teacher. That is the only'out-

. .

standing thing that I see' about the,whole.thing"

7. Do you think thiS is a:problem in the sehOtol district generally?

Answer - "Yes," unanilipusl.

8. Has anyone voiced Ehis.concern to the administration in anyway?

Not answered. C'
11W',

9. Why do youttink this- problem of'llak of hiringtbfa:a staff exists?

Answer - Group wasn't sure. They speculated that young teachers

don t want: to be subjected to the pressures, that would be

exerted on them _in a situation where they \are in the

minority. They mentioned that 'few black student teachers

are eVen-"allowed"' to practice teach in the district.

10.:: Do, you, think there is a pressure situation for a new teacher?
.

Answer "Yes," The group explained that- a nmre_experienced_teAchee

could cope. They recounted that one black aide was

pressured to discipline black students who were on the

playground area, Teachers thought this to be her job;

she felt it to be everyone's job. The aide didn't stay

a year.

11. Do youihink skeptiCal.feelings about hiring blacks co.* down from

the' top. level?

Answer- "I think there has been a great change:. since Dr. Br ttain,

cmme,positive change.

75

From what I can gather, he affair..
I
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3

4

He was instrUmental. in:getting.`s many black _teachers.

at Ewing High School as they have..... There, is room for

-a .lot more. Some improvement should start at the

administrative level because this is an influential

position for black students, a position of power.

lot of times black teachers- can't help a student in a.

crisis whereas maybe a black principal, or a black

vice principal can lend him a 'sympathetic ear...
_ .

.

Would like to see the 'departmentsin the high school

get some black department heads. I wouldWt'iant to see
.

anyone purged just to open up for blacks, but if a
-

position opens up and one is qualiffed,I would like to

see him fill it, and hopefully change Some of the

attitudes of the teachers: You can desegregate physically

but what about the attitUdes of the teachers...1!

Of the other' parents interviewed individually, five indicated that -they
, . .

were not involved but they know, of tliS existence of the advisory.
!,

group, And also of a community club for blacks that wastivolved by way of

representation thezeon.. These' parents suggested that des.egregation per se

..
has always .exisped in t e. schools in which their students are enrolled..

They had no, qualms about .the plan and were not familiar ,with main issues

because they were relativelymnaffected. While three parents_ did. have

students going o ikat would now be the only junior' high schoOl in the

diStrict, they, saw no'problems With this since
\
root existed for them and

$

they (the parents) felt that the previous leirei of learning would be

t
, :

maintaided:,.
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Only three Of,tfte parents and/or community persons interviewed had

,
been directly involved in the development of the plan. Two of the-t ee

,parents used their expertise in .the. data processing to monitor the Milk'

of the Illinoid Institute of_Technologgcomputer firm as it engag

the redistricting exercise.' The other was involved, "even prior to the,

din

. .

time the plan was asked for,," by participating as an Advisory Committee

member. -These persons collectively. identified as main issues of problems

that emerged during segregation as111)._bUssings"scTreW-ups"and 2) space
-/

needed to achieve the "80% - 20% standard." The diestrices response to the
I- -

issues came by way of purchasing -pqtable rooms to satisfy space needs and

providing extra Cussing for some -children who would ordinarily walk,

. I/
The Pled Working'/

Teachers, counselors nd parents were aske

the success the. distri has had with the pla

posed to each group as, "In general,,how-s

integregation efforts have been in you sc

Counselors

1. "very successful."

2. "Okay."

3.' It's hard to sag. We have

"Leadership posit-icafi-ilaV

changes; attitudes.
/
have change

,

7 7
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Teachers

, -
Teache -s were a bit more unified in. their response to the question.

Of the e hteen teachers interviewed, six-(6) -did not answer the 'question.

The re ining twelve answered, thusly:,

Very well .4

--Great. . 1

Fine tw
1.

Good 2

OK 2

Two other teachers indicated that they don't think of the plait,s one-,

forihtegregation, rather one of reorganiiation.

'' ,

.

. Key Factors in Succesb of -Plan

. ..

Those counselors and, teachers who indicated that the plan was working
\ \\ .- _____ ,....

well were asked to list factors that'l.ed to success. Counselors listed such

/
factord as:

. /

1. Pi

7

Paration by summer workshop;

)

?
,

attitude of principal; .attitude of

staff; cooper Lion and hard work.,of main office; effoi:ts to recruit
. /

black . .

. Good folindation laid;-camtket and Communication with public goOd;

--* : nobody hassled r incon 7( enienaea.-

,

Only seven teach: s chose to respond to this-question. They listed the

.fol owing as key f r ctors:

-1. Small sr Sr ool, clOse faculty, good parental attitudes.

Exce ent principal, community cooperations

No convenience to anyone, bussing' already;:in_effect.

, ;78'



4. Physical layout made implementation easier.

5. ..School was already integrated.

6. Ewing was desegregated in the right way, crediito.the

' Superintendent. o

Improving The Plan.

After having thought through their knowledge of involvement in and

feeling for the plan, teachers and parents were then asked to,recommend

r
.-any changes thm would make if the integration process were to be done

.12 ,

again: Of the eighteen (18) teachers there were five (5) Whd did not

respOnd. Three (3),expressed'that nothing could i?e_done-to improve the

'plan. Others responded thusly:-

1. Need good community relations program and discussion; blacks need

more:black history materials.

2. Do a,beiter *job of educating for desegre ation with everyone, and

wider discussion of'plan.

3. Need liore'hiack.teachers; more Superintendent involvement with

teachers -- communicate ftom bottom up instead of reverse.

4:- 'More materials; more planning time; improve parents' attitudes
- .

about bussing; more multiTlevel and multi-Cuitural 'materials.

5. Eitablish'student'facti .listen to:,students.'
,

.

When the question Wap_adkedAu the'group_in'terviec.invithHparents they

offered two ways of improving theAplan:

1. "There is a need for-more tilLk 4dminiptra Ors Eeachers, counselors
, .,

44-
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2. "Find some way to emphasize a change in attitudes among the

A s

majority of teachers....." (the parents had reference to changing

the White teachers attitudes toward blacks.) Parents expressed

that too many white teachers stereotype blacks as being `deprived. ",

These, parents didn't want to be so categorized:

Social and Friendship Patterns

in-the-preceding chapter some attention was giVeh to perceptions_of

principals, tedEberS and parents as they related to the social, and friendship

patterns of students as the desegregation plan was impleMented. This section

presents, in most cases.verbatim responses that were made by students.in

T 7

group interviews as they were asked a series of questions- bearing on the

subject of student interaction. Note thatthe responses came .exclusively,
.

from the junior high. and senior high students. No elementary or middle schbol

..v
students were interviewed

GroUp A -.Five 8th and 9th Grade Black Students at Fisher Junior High

7---
school.

Interviewer - Why is it that in the Cafeteria the white and blacks

donut eat together?

Student - Because.:they are afraid.tO sit with each other.

Interviewer Is 'there's time when you would like to sit with Someone:--

,white?

:Student, cases; but usually you eat with 76-ut,Closest
4,
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,Interviewer Is there anyprobleM:wit laractipn,on.various teamst_

Student - To some extent.

Interviewer - What about the orcheitra?

Student - We are doing better this year than we did last year.

Interviewer - What could the school do to bring about a closer

relationship between blieks and whites?

Student - Through the teams.. They cduld possibly increase
*44*

tr. .

extra - curricula activities and create a human

,,\\1elationsgroUp'.

Group Five-8th and 9th Grade White Students atFisher Junior

4-High School.

Interviewer How do you feel about black and white interaction'

with activities?

.

Students - (There were no objections or reservations expressed;

however, there was acknowledgement that they segregate
.

themselves while in various situations such as at ,

c7.

athletic events and'at lhnch).

Interviewer What about after school?

Student - We each go our own-way. They are afraid Of being put

doWn by their friends and vice versa.

Group C -1Ten Black Students at.Fwing High.

Intaryiewer - Is there very much interaction with the white students?

Stdent-, Most of-the time we all hang in our own.'groups. The'

.\

only interaction is between black fellows and.the white.

girls. But, the'-tfrackg,elloys don't approve of the

black girls dating white boys.
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1
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Interviewer is it, that the white boys' don't go with the black, 74,

Student

Interviewer -

tudent -

Inte iewer

St dent

Intervi wer

Stu ent

Intervi er

Student

because the white boys are afraid of the blatIc. boys. ..'
At ' o

What abOut the white boys, how 4 they feel abOt the

black fellows going with the.white girls2'

Q

It's nothing they Can do about-4. ..

- . . .

I hear
.

ypu mention' the slang "Tome," what tyea;::of'. kid °

. .
. , . 4: s

is this ?' Do you find that they, are the -cines,thal.are:.
. , .

,. :.
: .

in the, high achievement classes?

- Not really..

Dh they cone 'from professional backgrounds?,.

.

7- No, not always.
A S,

Is it .just an individual kind of .1410 no real. definitg

'
Characteristics?

t .

- It 's just that they seem to hang with thg whiteand

copy their style.
.

Group D Tdil White Students at Ewing High (High .Achievers) '

`Interviewer - Is there any interaction between blaCks and whites in
.

your school?

Student, - In sports._

IhterViewer, On .any .other social level?,

Student A few, basically stemming from,sports.

Interviewer - What about girls? -

. -

Student - Yes, in their sports activities they seem to have

'more, interaction.

82
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.

8th and 9th gr4de white students at Fisher Junior High School; Group C--
.

. ,

- .

.ten,black students at Ewing High SthoOl; Group D-.-tenwhite students at
_-.. " , . ... , , --

Ewing High setiool. ado achievers) Group studentsE ---tenienibite at Ewing
. . .

' 1,-41.Schoolifibw achievers) .
. .

''-'' ;,
41. tcr

--

Interviewer - How dO you feel about yoUr school?
. .0 ,,,,

,
GrUp.A. - I realiY-ttink it,itinksThe teachers' are not

,. . .
.

.

.
...... .

interested in the students.. They only listen to one side
_

.

. . .

of the story... -(the group discussed,incidents-that had

taiten place in. classrooMs-to verify the student
. .

feelings) . "
Group. 14,, It.,!4, a good schti. Ti needs improvement, .(the president

,of the student council stated`thet they were trying to .

form -a huthan relations' council to help with racial

piobiems. The problems lastnTear avera schOol play

caused quite eibit of trouble. The group discusSed the

fight's and the walkouts .that occurred. They stated that

most of them had juSt'gone along with:the crowds. They

stited.thatlf the student.leaders, black.and,white,

-,could'get together, they Would solve a lot of, the

k. misconceptions.
.

Grout' C -'Then classes are nice, some .of the English courses

and sports ate 'okay: The student council is very frus-
.;

trating. S,vn4n- the Tost . part they g d t talong with wh ite
- - .. ,. ,

students, brit" sometimes while joking around .they get

setiouslind then there mey be,problems.Y

. . .

:-. ' ,..,
.

.

..:, . .

C
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Group D - about average; that is,-its academic standing

and-the building,itself.

Group E - It'i all right, it's lean and, the teachers are nice in

comparison to Trenton High.

.--

Interviewer - Hoti.do you feel about'your teachers?
.

.

. .

. , .,.., . .

Group A --(Only one of these students had allack teacher.

expressed that white teacherdtreat them differently
. , . .

.

than they.do white students.),

Group B -:Same are all right. Some are.two-faced:

Group C - We would like to have more black teachers, but there are

too taftwhite.students 'tc; have a lot of black teachers.
. i - - --,

Group D - A 'teacher is a teacher. (Students inthis group had
__

-- ..-. .

. :.-
.

.

,Group E -'They ti s all the same. (One student in this group

..,.

never encountered a'blatk teacher%)

had first-grade black. teacher none in other

grades0
.

Additional perceptions and characteristics were gleamed from responses

that 156 --studen n grades 8-12 made to quLtions hat appeared on a

e . .

. .

. . '

Student Interview Form which was randomly adi.nistered to individuals in

. . k' .
.

study ells during the, time the Study Team was making its onsite visit.

Students were asked, "Do you think that most of your'teachers are interested
- a

in,yoU anti really want 'OD help you become successful in school?", Their
.

gradeby-grade and raceby -rate:reaPonses were, as follows:**".

'



Grade 8 (N=14)

13'W

. 1 B

'Grade 9 (N=15).

11W

:- 4 B

Grade 10 (N=44)

, 35 W'

9.B

;Giade it N=28)

15 W

'.13 B

Grade '12. (N=46)

30 W

16 B

-81-

Choice

No

No.' 7 No.

10- 71%

7%--

- 53%,

. 3. - 207.

:25 57%

- 187.

11 =39%

8 - 29%

3 - 20%

1 -- 7%

4 - 14%

5

24 527 6 *-3j%

- . .

11 = 24% 5 - 11%

The perceniages Used are based on the total .number of all students

;, ..,.b iresponding. Thus, when "Yes "' responsp13 for whites and those of blacks in

each grsode are combined, the majority a -stlidenta answered the question
...

.

in the affirmative. (For example, .11 Grade 8 the total response was 78%.
...

;'"Yes."),' If one: choe p) look at thei.pereent of "ies"kor "No" responses

only in relatiiOn to the number answering by race,, the majority of student z
,
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by race also expresS the opinion that teachers are, interested in them;

although the range variesot example, 13 blacks in Grade 11 respOnded-
.

to the item,: Eight (8) Or=t,2% responded. affirmatively, 38% negatiliely.

Compare this to 68% of 011 students responding "Yes and 32%,respondin

"NO,u

In order to deterMine what students feel about their school's ability

At. --
to respond to'their academic and perdbnal problems, students were asked .

to respond, on-the same interview"form, to the question, -"Is there a

teacher or staff member you can go to* when you want to talk about some

problem (school or personal) that bothers you ? " Their responses to this

question were as follows: ,

Grade'8 (N=14)

1B;

a.

Yee

Choice

NO.. % No.

-Gtade-9" (N=16).:

7 ,

'GrAde 10. (N644),

. ;

9 - 64%

11,- 7%

fii - 297.

0 0%*

. 10 63% 13%

3 -.192 62

4

F3'7
. 1,

.16 -, 36%, 16n'36%'

5- 11% . 167.;-/

1
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. ,

Grade 11 1:129)
_

19 W

10 B

Grade 12 (N =47)

36 W
P

11.

-No..

14 L. 48%

-6 21%

. No.

5 -- 17%*

4 14%

19,-,A0i 17

4 9%: --1$%

Responses on this item were more erratic than those on the previous

. 'item. In ,Grades 8 and 9, the majority of studehts answered in the affirms-
.

tiNie regardless of the way percentages are calculated. However, in Grade,..10-
_

.

onlys47% of students 'responded "Yes," if black-white responses are combined,
:

,

-
Looked at in terms, of'percentages of "Yes",snd "No" for White and likewise

,
likewise

for black, phites responded 50%."Yes" and 50% "NO:' Jilackb responded 42%
. .

.

.. ,
-.......,......4

"Yes" and' 58% "NO." In Grade 11 the total percent of 'Yes" responses
; ,

...:,,
. . .

if 67%, but-in Grade 12 it was 49%. In.the latter grade a-majority of blacks

responding answered "No."

.

Attitudes Toward Op osite Race -

A Social Belief Inventory was ad istered-to 183 students/ (134 whites

and, 49 blacks) in grades 8 12'in study hallsoithe junior high and senior .

highschools during the time the Study Team made its onsite visit. The

purpose of the inventory was to sample studentsbeliefs about and cognitions

88



of members.of the'opposite race, with the hopes of determining how-suchA'
t

beliefs and 'cognitions affect the behavior toward the opposites.

The inventory was a Likert -type scale, which asked students to-indicate

_
. their agreement or disagreement with each of twenty -three items by checking

Strongly Agree, Agree, Unsure, Disagree or Strongly Disagree. two forms.

-were used, Form A which was completed ihy white students, and Porta B used

by black stndentsi, -A frequenty check was ,made to determine the number

-/- -

-and:pareentage:cifOtUdents who responded on each item.

Tables 14-!16-Sumniarize items found on 'Form A, and Tables 17-19

'summarize those found on Form .B..' The Choices Stiongly.Agree, Agree, Unsure,

'Disagree -and 4origly blsagteewere converted to values from one to five

with one being Strongly. Agree and filie being Stongly Disagree.-7
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. After obtaining the frequency check for each item an attempt was

made to determine which items in the inventory were highly related to
I(

each.other. For this purpose the statistical technique of factor

analysis w sed. The purpose of factor analysis in this case would
-

be to identify clusters of interrelated items in order to clarify the

., conceptual content of the questionnaire, and' to aid.in the removal of
\-.

.

highly specific and uniformatiVe items.
. -

4,
On the basis of the item intercorrelations a table of factor

. , ..7_,4,_ . .

loadings was obtained using the conventional method of principal factor

analysis! (Tucker communality estimates, Kaiser's latent root one

criterion for number of factors) followed by varimax and promax rotation..

The factor analysis is useful for identifying homogeneous subsets of

item and can be. regarded as a dscript'±ve classification of the items

on each instrument. In this case it resulted in the identification of

seven factors on each form. Items which have high loadings on each

fdctor can be expected io be highly related in terms of their observed

correlations. On the basis44of the promax primary factor loadings the

factors which appear below were identified. Also a table,of correlation,

among the items with loadings .30 is presented for each factor.

Form A

Factor I Belief in whites',knowledge and understanding of black

culture, competence and mannerisms.

Loading , Item/Description

.68 2 Open recognition of color may embarrass minority groups.

066 23 There should be laws restricting interracial marriage:

114
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Loading Item/Description

'.63 22

.58 9

-.55'' 4

.38 .,16
.

2
:

22

Black supervisors, managers and. administrators are
appointed because they are black.

,

Minority groups are not dependable.,

Midority groups have a heritage of which they can
be proud.

Most minority groups are
1

Item Intercorrelations--Factor I
, -

23 22 4 16

.21 .15 .25 -.17 .20

.21 -- .36 '.43 -.47 -.31

',15 .36 -- .40 -.30 .33

.25 .43 .40 -.45 L43

-.:-:1,7 '-.47 -.30 -.45 -- -.33

.20 .31. .33 .43
\
-.33 --

Tables 14 and 15 give a compariSon of responses, by .sex, on each of the

. items relating to this.factor. The comparisons for its and .other factors

are listed below.- For the of,this study those responses, listed

in peteentages, gre reported-in three categories, Agree, Unsure, and

Disagree. Stropgly Agree and Agree were combined as wete Disagree and

Sircingly Disagree.
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Factor I--Items--Form A

2 Open recognition of color
may embarrass minority groups.

23 There should be laws restricting
interracial' marriage.

22 Black supervisors, managers, and
administrators are appointed
because they are black.

f.

9 Minority groups are not depepdable. /-

4.

41 Minority groups have a heritage of
which-they can be proud.

116

A

U

D

A

U

D

A

A'

U

D

^1.4A

U

D

Male' Female

.35% 16%

37% 33%_

26% 45%

26% 0157.,

14% 12%

51% ' 77%

16% Iii, .

30% % 25% .

40% 65%,

14% 9%

24% /5%.

~'42%

65% 67%

23% 20'4'

11% W.
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16 Most minority groups air'
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angry.

A

U

D

Male Female

35% , 17%

`31% 48%

30% 35%

Factor

Loading

II Belief in overaggressiveness of blacks.
*oc

Item/Description

. :61 11 Minorities are trying to use whites..

.

.56 19 Racial color ip the real determinant of behavior:
4

.44 6 Minority groups must*e controlled.

.38 5 Minority groups are oversensitive.

Item Intercorrelations--FaCtor II

11

19

6

5

11 19 6 5.

-- .38 .45 .21

.38 -- .40 .25

.45 .40, -- .34

_ .21 .25 .34 --

;

"'.+The male--female responses for items in this factor were:
N

11 'Minorities are trying to use whites.

117

U

Male Female.

33% 71'

N30% 35'

32% 9%.
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19 Racial color is the real
determinant of behavior.

6 Minority groups must be controlied.v:

r-

5 Minority groups are oversensitive:

4

U

D

A

Ut

D

U

.

Male ,Female

31% 4 13%

16% 23%

44% 56%

47 15
.

20% 22

32% 63%.

38% 30%

39% 472'

23% 22%

Factor III Beliefof blaCks! dependence upon whites;

Loading Item /Description

17 Minority groups will always welcome and appreciate-
.

inclusion in a white- society.

.50-- 14,. The lower-class black can. be blamed for most of, the

prejudice against blacks: .

4 '

' .47 1 Color is not important in individual relationships.

.41 7 Most minority groups can handle whitestl honest behavior
lad feelings.

118
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Item Intercortelations-Factor III

17

14

1

7

1T 14 1 7

-- -.27 .36 :24

-.27 -- -.31 -.19

.36 -.31 -- .27'

.24 -.19 .27 --

Male -- female responses:
. -

17 Minority groups will always welcome
and appreciate inclusion in a white
society.

I
14 The lower-clahl black can be blamed

for most of the prejudice agdinst
blacks.

O

U

D

A

U

r
1 Color is not imPOrtant in individual

relationships.

119

U

D

Male

:

17%
. .

/(.7%

. ,,, 387 of / 50%

36%
P/

.37%

23% 27%

41g 35%

25% 38%

Ot 67%

20% 15%

. 16% 18%

am.



.4

-115-

7 Most minority groups can handle
whites' honest behavior and
feelings.

4

Fv

A

U

D

Male Female.

33% 31%

34% 43%

14%

.

22%
.

Factor pit Belief in the superiority of Whites.

. Loading Item/Description

.66 .10 'liberal" whites are free of racism.
F

'.44 '3 White society_ is superior to minority group societies.,

Item Intercorrelations--Factor*IV

.10

.3

10,

.26

3

.26

When there are only one or two items ifi a factor it is difficult to

tell exactly what they mean; however, the one-and two factor Items are

presented any way. Male--female responses on this factor were4-4

10 "Liberal" whites are free of racism.

120

A

D

Female

19% 13%,

y
35% 42%

36% 45%
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3 White society is superior to
minority group societies.

a.

Factor V Belief in whites' ability to e

Loading

.65

Male Female

31% 16% ,

16% 12%

53%
.

,

72%

athize withmifiority problems.

IteM/ escri tion

15 Whites cannot fully underst d what it means to be a
member of a minority group:

Male--female respon or Factor V.

15 Whites cannot ully understand what
itioltafis to e a member of a minority

. group. A

D

Male Female

47% 45%

19% 22%

, 23% 32%

t,Factor VI Belief in in1erdependence'of the races.

Loading.

.52

Item/Descrition.

12 Different racial groups need to depend upon each other.

Male--female responses.-

12 Different racial groups need
depend upon each other.

1 2

A

U

D

Male Female

61%, 60%

18% . 32%

107. 5%
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Factor VII Belief in the worth of individuals, regardless of.color.

Loading Item/Description

'.48 20 I may be part of the problem.
!,

.34 8 Members Of minority groups are individuals, with
individual feelings, aspirations and attitudes.

Item IntercorrelationsFactor V

20 8

20

-8

.25

.25 -.4'

a

Male -- female responses were

20 I may be a part of the problem.

8 -Members of minority groups are
. individuals with individual

feelingb, aspirations and attitudes.

122

A

U

D

A-

U

Male Female

19% ". 22% \

32% 35%

41% 35%

63% ' '69%

16%
t

15%

127. 16%
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Form B

Factor I

Loading

Belief in racist tendencies in whites.

Item/Description

.83 18 All whites are al.ke.
\ .

.83 17 Whites are United in their attitudes toward monority
groups.

16 All whites are racists.,
41,

.73 22 There should be laws restricting interracial marOage.

-.52 15 Some whites have "soul."

.51 21 Blacks cause neighborhoods to run down.

18

17

'16

23

15

21

Item Intercorrelationi--Factor I

18 17 16 23 15 21
/

-- .58
I

.67 .63 -.40 .45

58-\ -- -- .5 .66 -.51 .41

.52 -- .59 -.35 .39

.63 .66 .59 -- -.40 .'29

-.40 -.51 -.35 -.40 -- -.23

.45 .41 .39 .29 -.23 --

Tables 17 and 18 show a comparison of responses, by 'sex, on each of the

items relating to this factor. The comparisons for other comparisons for
49,

this and other factors are listed' below. As with the reporting of Form A

results, respOnses are listed in percentages and are reported in three

categories, Agree, Unsure and Disagree. Strongly Agree and Agree were

combined as were Disagree and Strongly Disagree.

123
f.-
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Factor I--Items--Form B

119

18 All whites are alike.

A

U

D

-17 White' are united in their attitudes
toward minority gioups.

U

D

16 All whites are racists.

A

23 There should-be laws restricting
interracial marriage.

15 Some whites have "soul."

124.

U

,D

A

U

Male Female

12% 13%

, 32%-. 48%

52% 30%

20% 35%

36% 6%

20%,' 26%--.

4% 13%

16% : 9%

56% 69%

12% 13%

4% 132

60%

52% 48%

4%
ilk

20% 39%
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21 Blacks cause neighborhoods to
run down.

U

D

4

Male Female

8% / 17%%
.

16% t9%

52%* 60%
/

Factor II Belief in the interdependence of races.

Loading

.60

.54

Item/Description

12 Different racial groups need to depend upon each other.

10 :Discussion and cooperation are possible ways to
achieve progress.

.53 22 Black supervisors, managers, and adminiArators are
appointed because they are qualified.

.51 3 Whites cannot and will not change except by force.

.46 2 The best way to be seen is to be heard.

ts

12 .

10

22

3

2

Item Intercorrelationslactor II

12 10 22 3 2

-- .33 .39
,

.17 .34

.33 -- .33 .17 .33

.39 .33
t

--
..

.16
.

.13

.17 .16 . .16 -- .27

.34 .33 .13 .27 --

125
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Male -- female responses'on Factor II were:

12 Different racial ,groups need to
depend upon each oper."

-10 Discussion and cooperation'are
possible ways to achieve progress.

-22 Black supervisors, managers, and
administrators are Appointed because
they are qualified.

3 Whites, cannot and will not change
except by force.

2 The best way to be seen is to be heard-.

126

A

U

D

U

D

A

U

Male , Female

*60%. 357.

20% 126%

4% 4%

32% 61%

- 48% '30%,

8% 4%

r

44% 69%

16% 4% 1
16% 13%

' 36% , 52%

36% 26%

28% 13%

. .

44% 65%

327.' 26%

,20% 8%
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Factor III Belief in blaCks' ability to handle exploitive tendencies
of whites.'

Loading item /Description

.76 14. The lower-class white is the root of racial,
prejudice against blacks.

.61. 11 Whites are always trying to use members of
minority groups.

y33 6 Whites must deal on minority terms n64.

I

Item Intercorrelations -- Factor III

14

11

6

14 11 6

-- .49 -,25

.49 -- -.10

-.25 -:10 --

Male--female responses on Factor III were:

, 14 The lower-class white 146 the-ioot Of
racial prejudice against blacks.

11 Whites are always trying to use
-members of minority groups.

127

D

A

D

Male Female

'28% 65%

36% , 0%

16%, . 26%

28% 60%

40% 30%

20% ._ 10% ,
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6 Whites mustdeal on minority terms, now.

Of

Mi

A

U

D

Factor IV Belief in superiority 'of whites.

Loading ' Item/Description

.62 13 White persons on the whole tend t.o.dmprove.other minority
groups with whidh they come into contact.

.58 Racial'color is the real determinant of behavior:

Male "Female

40%. 65%'

' 32% - 13;

24% 18%

20 -Imay be part-bf/ -problem:
.

Item Intercorrelations--Factor IV

¶20.

13 19 20

7- .29 -.15.

.29 -- .28
,

.15 .28
-

--

.

Male--female responses for Factor IV:

13 White personsron the whole, tend to
improve other- minority gro4s with
which they Come into contact.

T-

128

Male Female

20% 43%

36% 22%

16% 4 26%.



.

MC_

5 -124-

19 Racial color' is the real determinant
of behavior.

,0 4

20. I may be fPart of the problem.

,

S

A

U

D

A

U.

Male Feilale

44% 31%

20% 97.

16% 48%

36% 9%

'12% 22%

- 28%
.

52% `

Factor V ;Belief in whites' ability to aid 'the black cause:,

Loading.' Item /Description:

-.69 7 Some whites can help and ldo their own thing."

' «
.47 1 Whites are not really trying to understand the situation

of minority groups.

N

Item Intercorrelations-4actor V

7

1

7 ..

IIMPAN. -.33

-.33

Ma1g-:female responses for Factor V:

7 Some whites can help and "do their
own thing."

It
129,

A

1/

Male . Female
..

72% ' 66%
. , 0

12% 13%

, .

8% , 17%
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1 Whites are not really trying to
understand the situation of minority'
groups., A

U

Male Female .

28% 39%

48% 30%

24% . 26%

Factor VI Belief in the humaneness of whites as evidenced by a change
of white attitudes toward blacks.

Loading Item/Description

.57 4 White persons are less prejudiced today than they used
to be.

*51 8 Whites are human, and whether they, should or'nOt, do
have their own hangups.

Item Intercorrelations--Factor, VI

4

.4, 8

.32

8 .32

Male--female responses for Factor VI:

4 White persons are less prejudiced
today than they'used to be.

130

A

U

D

-Male Female

64% 65%

16% 13%

"20% 18%
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8 Whites are human, and whether
they should or'not, do have
their own hangups. A

U

D

Male Female

84% 96%

4% 4%,

, 4% 0%

Factor VII Belief in e trustfulness and truthfulness of *I tes.

.Item/Description

5 Whites are distrustful.

9 Whites will let you down when-the going gets tough.

Item Intercorrelations--Factor VII

5

5 9

- - .13

.13

Male--female responses for Factor VII:

5 Whites are distrustful.

Whites will let you down when the
going gets tough.

131

A

U

D

u

Male Female

24% 57%.

52% 26%

20%- 18%

12% 61%

48% ,97.'

:20% 26%

:1
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Though both Form A and Forth B of the inventory provided useful

information about the attitudes of students toward the opposite race, the,

writer chose not to venture conclusive statements about how students'

beliefs and cognitions affect their behavior toward the opposite race.

Such would not be desirable condidering the unsystematic way the sample

was drawn, among other reasons. It is worth noting that the trend of the

data at hand indicates that white females tended to feel more strongly

A,
aboutr, and respond with more sensitiveness than did white males to

factors one through four. There was less difference in the manTik of

responses in factors five through seven. In the case of both male and

female, the older students, grades 11-12, tended to respond less strongly

on factors one and two.

In general there were sexual differences in the way blacks responded'

to factors two through four. Black females tended to be stronger in

their belief about those factors than did black males. It was interesting

to note that black males and females tended to record a higher percentage

of "Unsure" responses to the items in their inventory. It was likewise

interesting to note that the Olsier students, grades 11-12, were quite

strong in the beliefs in factors five through seven.

132'
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CHAPTER VI

r.

' ANALYSES - -PLAN, PROGRAMS, PRACTICES, PROCEDURES

A Summary of Ewing's Objectiiies and Plan

The Ewing Board of Education was notified in November, 1969 by the New

Jersey Equal Educational Opportunity Office that its schools were racially

imbalanced, 'and that the district had a shortage of black teachers. The

month following the notification the Board met with EEO representatives to

gain clarity on charges and to learn about guidelines the latter had

established for districts that were imbalanCed. From the date of that

meeting the Board and its school officials busied themselves laying the

groundwork for the implementatiori of a plan that would be acceptable to
, -

its patrons as.well asto EEO.

Using the guidelines established by EEO and recalling an earlier

practice that had been used in the district, the Board elicited the help

of a Citizens Advisory Committee made up of 65_persons representing

cross-section of the community's civic, social and educational groups.

The Committee, which later subdilded into three subcommittees, sought to

identify problem areas in race relations, to examine the racial imbalance

that existed in some schools, and to furnish the Board with recommendations

on these items.

Emanating from the Committee were recommendations that the "middle

teolmol" concept and the "central:school" concept might"bemeritorious for

Ewing, especially in light of the charges ofqtbalance. Using the impetus

gained from the Committee's work and recommendations, and taking advantage

of contacts that had been made with the broader community the Boa44 developed

what was referred to as The Reorganization Plan.

133



-129-
n1.

v

. ,

The reasons, thus objectives for the. lan were 1) to improve'r the -.,

. .

educational system; 2) to achieve better racial balance; and, 3) to 0S4 ' ,

.

4!'

,
the overcrowding at the secondary level.

.

(

*./..;*4; ,p
:

According to school officials The Reorganization Plan as beep.,and is
,. ,

.... ,;i:,
-,-

,

. , ,.

being successfully implemented. With student grouping 4,p,'Or#ea 6-7 and 7-:13 .-
Y, ,'-

the district has made better. utilization of stiff anc.adde464 gtea4r::
.

7,:,, , . :I' , -.-;
,.-'4.

variety of new.programs at the sixth grade level, Pius sii.e4ifYillg, ,i,rfpat't;
1:.- . 4- Ot,;'.

X-fe .4 :^,t,re ;',,4,'.r.
objective number one. As for objective number two,-theedistrigthired.

, ."
.,:.: ,46, ,,;,:t -.

. :I?' ' 'ir
r

outside consultants who bade use of the Computer l4'Elidlstring. 'It.

.

racial balance standard of a minimum of 111=n-1448e and:MAkim#m:of 23';

was established for and adhered to in each. #lemenitary AChbol.rThe effect

,°
of redistricti#gwas not only racial bglance but to SOe-extent

retention of the neighborhood school concept. 'Thelhird Ojectivp was '.
*

e ... ..

. ,

f a $150,000 referendum'which fit-liked the purchase ofachieved.by way

five relocatable c

The Ewing\pl

ssrooms that could be used 4 the central School...

iidely known and advertised as,a deSegregatiiiit

plan,. though i4et for the plan came from EEO charges Of,iMbalance. It

\
.

. ,
..

did not require ol sing down schools or building new schools4.though the
,-,

latte once considered., Rather the plan called for the use of every

school,conc iently
\

owned and operated by the Board, but with population

shifts, in seve' al. Foexamiile, there were. seven elementary.schools

the district efore reorganization and there would be seven afterwards.

The differenc was instead of housing K-6, each with the exception Of.a

small elementary school, would house K-5. One of the two juniOr highs

before reorganization was converted to a "middle school" where all of the

district's sixth and seventh graders were assigned. The remaining junior

high school became the "central school" for all of the,-distri9ts eighth
/'
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and ninth graders. Tenth, eleventh and twelehgraders continued to go

-
to.Alq. only high school iv

-

Ewing's plans rasulted

de tions. It

the district.

in someshiftscof teachers, but no,:fiYings Z.r

resulted in some expansion of busing. which dist the Board an

estim t d additional

..

$60,000, but the.busIn was ,two -way and didnit require
.

extreme long rides, or before

7°
..-

day,pickips or after dark deliveries.

Those akfe ted by the plan, f5)r
%.

example patents, teachers and students,. ,
f\ _'

T.',though perhaps inconvenienced by it,!were,not so .disrupted as to cause any.

.

rejection of it icylact these persotrssas.a grOup were supportive of or

at least accepting'of the plan.

,.

As mentioned earlier the Ewing Board of,Education had,the perfunctory

krriding -goal to satisfy its pAtrona,yihile'clevelOpirtg a, pia.

that met with the,approval of state officials. The patrons were involved

-, k,

through the Citizens Advisory Committee, "coffee klatches," the Boaid's

,

meeting and other means. The state officials wereAcept informed through
-... .

. .

. ,
... .. . , . . .

.
.

.

memoran4s,froM the Superintendent to trig Dixector of New Jersey's EEO
,

. .
.

. . .
.

.

. .
. .

Office, and they were involved whenever the distriFt-saw the need to do so.
F.

,

Ewing/District--As .A Comparative Desegregationctigtec,
..

.,

As was"explained to the Superintendent and the Board when. the invitation
I.-

....', . , .:{ -.:'

. .
. .

was extended for Ewing to participate'in the%project, the ditrict pas
. - -

,

choden because it had ,Ixeen identified from source dat44.a one that was
1

. -

,,
. . .

successful in bringing ahoutcoiViict-free'desegregation. TiitOject's.
1

, -

major, purpose was to identify and describe the processes that:les:I-to-that ',

chile looking in retrOspat at Ewing as one bf the sites selected,'.,.success.

,r
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an at-teMpt is niade here to match the district against the initial criteria

used for selection to see how,itS plan, prograjns, practices, and procedures

stack up onthe basis bf.observation. .

Below are listed the criteria which relate tci%students, staitAiarent's,

and instructional settings that were -used in th,e ,stsite, selecti n process

and some indicators that were used as the Study Teein.made

Criterion 1.* Evidence that majority. and Jai orit

5

, staff, ,are.structurally Integra
,

system of the school, so both h

roles that are equal In pOwer an

dents and

the socia

es and pla

e

A
C-I'Ladieatbrs--1. Composition oY St

*,

cy

dent b dy

elernqntary school K-5)
\

. 18%-23% non-white 1,, its

i.it only one tnidale ,Ahoo\l. 7
4

ne.j nifo

hoolEach

\een

Ttlere

high (7-8). and one high shoo (10-12), thus
t,

all students are .assig'ned ther to without

regardt4r race.

.Ethnic, composition cff staff in e ch school

4refer to Table 5)Ninety-four (94%) of the

total 'full -time staff in Ewing is white,

. StrucLurai Integration (definition 1:;ted'157 the California 'State Department
of Education) - -that. situation in which staff memberio children and parents
of all.thnic gx2).ups hoild status4 and plavroles throughout the school
system ,that are equivalent in power and prestige to those statuses occupied .

by members o? other ethnic groups.'
I. , e
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six (6%) non-white tlack). < Of,the 2r7

fulf-time, classrootn teachers, sixteen (1'6) or

'5% are non-white. There ,ale eight librrians .

in the district, none are no's- white;, there

are ten counselors, twoare non-white (black).

Three o the six vice Prin4palS,,or 50% are

black.

--3. Distribution of majority /minority group

.students in each- class (the Ewing Reorganization

Plan did.not address the Way students were

distributed in each class, only in each

school) At the localschooLlevel, elementary,

principals -generally asgiinet gtUddifis to
4

classes heteroggneouily, oft the basis-of such

variables as race, sex' and personality of

student and teacher. Heterogeneous grouping

is also used in the middle school except for

mathematics where student ability groups are

used. Students are basically assigned to

classes at the eighth grade level by the

principal and counselor on the basis of ability

and prior teachers' recommendations. From

grade nine through grade twelve students are

ft giyen the opportunity to select courses."

t

Where discrepancies exist%between a teacher's
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perception of students' ability and the course

selected§ the,matter is resolved by the 01

counselor. The net result of the procedure

is that a 1argenumber of blacks are found .

in basic and average classes while white,'"

students are found'in advance courses.

DisciplineEach:school, from the middle'

School through the senior high school,liad

and shared discipline codes. Erich -reportedly

::interpreted and reinterpreted the code to

students each'year.- Most students interviewed

stated that-discip1ine iS''uniformly

administered, thotigh.some voiced,dissentingl
.

opinions. The same opinion was voiced by

teachers, counselors and principals, though

a. few of the.former.inditated that some of

. _
their 'peers didn't UnderStand nor would accept.

the behavLits add.,1-ife styles of stude nts- who ."

.
. .

differed from"thN.
. 4 %

--5. Integration,of minofiqr group students into

f

organizations and activities ofschool--equal 4

participatiOn--The school's, egpeClally at the

upper levels,,, don't feel the need to,"insure"

equal participation because these schoolS

never operated as segregated institutions.
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..Tables 10-13 show that there is minority

representation inclubs and athletics. It was

earned that a lack of representation as

basically by studenCchoice.' It was also

.

found that black students hold offices and

"positions such* presidenrand vice president,

of, the student council at the high school,

captain of, the boys basketball team,

..c(5-Captains of the football, Soccer, wrestling,

baseball%and track teais.

Patterris of student/student interaction-In

general,, students at the,-.61ementarylevel

interacted 'freely in classes, lunchrooms,

cafeteria, on playgrounds and the like. The

patte'rn of interactibnos students advanCed

in giade and age was One of "gravitating

toward friends." `'usually the- friends were of

the opposite

Criterion 2. gvidence thatracial/cultftal isolation has:been

reduced.and is reflected in the heterogeneity of
".

academic andnonacademic.activities.
i

Indicators--1. an addition to all of the above indicators)

A sense of fellowship'and Tal respect, as
:,>.'

derlstrated by staff-and'atudent planning,, -

exists--little evidanc was seen as student /staff

ti
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plannil)g. Programs and procedures seem to be

,

staff inspired and -initiated. This caveat

must be mentioned' in faitheSS, that such.

planning If' it exists could have been overlooked
.

due to timing as .it relatedto the Study Team's;.;

772: Evidence of avoidanCe of academia

stereotypingthough "self selection''. Of Co

was repoited to be the practice in up-per, eades;.,

.1

the net result was placement of non- white

students in basic and average classes .and white

Students in advanced. Though, schools don't go .

out of 'their:way to stereotype students; as
- ,

inferior :48.Superior, np stropeevidence was.

Ptesente8 to show tendencies in the oppobite

direction.

--3. Evidence that teachers have. the authority

that enables them to ,work confidently and

flexibly with students of varying abilities

and talentsTeachers were found to have

freedom to structure their classes and

programs to the extent needed. to meet varying

needs and abilities,
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Criterion 3, ,,.!videnCe fof -mutual' understanding. and, positive
0

...interaction between majority., 'aria minority students

aritt"stafp.

673,Indicators--l. Schools' atmosphere7--there Was little evidedce

Of ,strained relationShips that existed"

between students and' staff. The atmosphere

of the schools, didn't- appear to.have been

affeCted. either, positiVelY nor by

the reorganizatiOn 4041.' As was' mentioned,: 4/

previOusktilere,,is'incire student tostudent
.

interaction' heOeen.' races . of 'lower' levels ,

:.,,

,

and more of .a.tiiiden0::,,toward s4aratiOn at:
...-, ,

. ,:.

, ,

the UPper levOis....here was no evidence of
,

...studeht protests ,Rr conflicts, however.:'.

tStudenti attitudes,taward sehool--At ,thelF..
.

.<,., .

',..

.-

-c

junior and senior high levels :,,,ituaenti.:: ,,,.:P'''

... ..

,'

.,:.:,-;-',,,,"... . , 7 './.,.

interviewed were neither ,dyerlytliopitive nor 1.
.

. . . ,
.

..
..4.,,.,

overly: negative about their Sphoc51'.' When J.
. < < ./

,

...., .... a`.

asked to share specifically their feeling's. '4 f'

. : , .

. ..:,'
. -

.

about their teachers in general, the expressions

,-. . '

tended more. -.in 4..positiire direction.

--3. Counseling and. guidance Servicesthese

2 services were available to students without

distortion of.race- or color. The Study Team

encountered no resentment on the part Of
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students to conslut counselors, nor obierved

any resentment on the part of counselors to

consult with students.

Criterion . &vidence dnrricular offerings and materials
,

. reflecting cultural ;diversity,

C -4 Indicator's. - -1. Curriculum offerings, related to minority

experience or to majority/mino'riti.rel-atioyisAs

a recommendation cif the currioii;14 SubCo

of the C1.0.zens AdvisbrY ComMittee black
,

studies was expanded grade:, levels

part' of cs`tablishe-d:IliktOry,..-and the Sac

studies program. Materials 0-n.)5'1:Sok s irituaiel-

,and profiles' on other black contribUt rs -to

the :American society were' developed by,

athrlsory specialist, in the district to be

used as resources,._

Library volumes related to the mknority,,.

.exPalrienee4 or b minority group :.iiuthdrei-aC

library observed at. hp,_,Itippe.x leve,14,

subscribed to'nlino_rity..: '4" . ''
and had a ;,eoI,ee.ti;bnr `of boOke-

experience:, the -Team.`..4--;effort
.

con t te4, cid' the. 04tigIli-Sh '$choOtIto-

determine-. 'tehankiVeneasT- of ;

col,l ctiori and Stib$'C'iiPtd.!ins,:',,,,,, This lib ra
'

-
;
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4

4

...
.

.

.

subscribes tb at leash eight minority-related

.

1 ,

,

namely Africa Report,' Ebony,

'3,4Urnal of Negro- Education; "Jelirnali6f,Negio

Hietory,'Negro HigtorY

,

,CpIS;SlisiAC,P (tonthiy)- and Equal

-Oppoit'Unity:-Newsletter..pf the,N..3.'A4vision

=4
Ontivil Rights.' The libraryf'g

includes approximately 000 books and other ,

.

reference materials on'er by blacks,,excluding.

films, records and transparencies on game.

Evidence of velIed instructional techniques

designed_tO' 'beet the different learning styles

of students --The team observed that the'
.-

'traditional, row-byrow,

dominated the clastrooms
I

lectureTtype teaching

observed: This is

not tesay that there were no classes observed

in which differential instructional techniques

were used. However,, it is to suggest that

A beyond he elementary levels, such practices

were scarce.

Criteil.on 5.- 'Evidence, of succebsful academic achievement by both

majority and minority students.

thdicetors--1.- Achievement data on students in school. Except

for the total reading score and total '

'

'mathematic scores attained by each_ elementary .

1 4 3

116
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school on the Metropolitan, with an average

computed.for the district; no achievement data

Mere sought from the schools. These total

scores were not brokendown by ethnic groups.

Criteiion.6. Evidence of dpmprehensiVeefforts-to develop and

offer programs aimed at equalizing educational

opportunity:

Q -6 Indicators-71. Evidence of use of Title I, ESAP or other funds

to deVelop compensatory' programs --The team

found no*evidence'which indiCated that

compensatory programs were set up with Title I

or other funds. However Title IV funds were

used forother purposes (see Indicator 3

below).

--2. Evidence of use of resources within and outside

the school district t? help devise programs

aimed.at equalizing educational opportunity The

Director of the New Jersey EEO Office'was called,

on whenever the Board felt a need fOr hei

services. Through her help the district was

able to receive Title IV funds that were used

for redistricting plans and for in-service (see.

Indicator 3 below).

--3. Attempts at in-service training ail. d at such

program developmentTitle IV funds, in the
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amount of $100,000 for the first ye.ar the plan

was being implemented, were used fb pay teachers

to attend workshops and conferences for

self-improvement during the summer and during.

the regular ypar. One of the district's black

teachers was hired full time as an "advisory

specialist."' In this role she helped coordinate

in-service training activities which included

,integrating New.Jerseyand Black history,

finding media resources dealing with Afro- American

studies, writing a reading curriculum for

Upgraded schools. As an extension of the
SP

training a "home visitation" program designed

, %de
to bring teachers into contact with prospective-

kindehartners was established. This component

'had the effect of teachets meeting parents

and students .on their own "turf"--an4

a first hand awareness of students' backg o

prior to their enrolling.'

Criterion 7. Evidence of parent and communityinvolvement in the

desegregation process.

C -7 Indicators--1. Existence of a, citizen's committee, or

advisory committee, to assit with desegregation

plans The 65 person Citizens A'dviso Committee

commissioned by thy Ewing Board was a very

strong component in the latteis-scheme. .
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--2. Evidence of bi-racial school committees The

Team did not fj.nd any trace of bi-racial

school committees existing. When local schools

referred to, committee work they usually pointed

to the Advisory Coimmittee as the structure.

Though the Board itself would not be considered

a "bi-racial school committee" it might be

pointed,out here that it does have black

representation. Two of the nine members are

black females, one of whom was recently voted

vice president,

--3. 'Evidence that parents..and school community are

kept informed about problems and ,successes in

the integration process--Ewing's board publishes

p iodically a newsletter, Ewing Township Board

of Edu ation News, which is sent to each known

household in the community; This official house
LI

organ is used to convey school news in general.-

Additionally, the school administration set

ug a "rumor phone" into which problem calls

could be placed by. parents, students or others.

The phone was one way of giving the public

almost immediate access to'a school official

who could address their problem. p

ti
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CHAPTER VII

"INTEGRATION" IN RETROSPECT

Some Concluding Observations

Jane Mercer, a Sociologist at

California, uses in her studies of

policy model designed to determine

continuum a district falls. Since

it
.J'
is briefly described below:

t`

the University of California at Riverside,
,e

school districts desegregation a five stage

where on the segregation to integration.

her model has implications for this paper

Stage 5 Moving Toward Integration:
t

of educatiOnal output, cultural pluralism.

Philosophic StanceEqyality

Stage 4 Comprehensive Desegregation: Philosophic tanceSchools'

should have the same 5J i as the district's

population, students should've equality Of educational

opportunity- -the latter efined in terms of input, same.

teachers, schools aryl texts.

- Stage 3 Token Dese re a on: Philosophic Stance District no

longer denie responsibility to desegregate, it alters

_boundarie builds new schools, moves toward open

enrollment and uses as the underlying
/

of choice.

theme freedom
/

Stage 2 DeFacto Desegregation: Philosophic Stance--The Board

of Education does not have tker7sponsibility to change

a pattern that tt did not cause. The main theme is the

neighborhood school.

4
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Stage 1 - DeJure Segregation: Philosophic Stance--It is not the

legal responsibility of the Board to desegregate. The

question is raised as to whether the responsibility

belongs to the state\or to the district.

Ewing was judged to be a racially imbalanc,ed district in 1969 by the

. New Jersey EEO Office. Biit, even at th time in question Ewing was beyond

Stage 1 on the abOve continuum. Currently, Ewing is'Obaeved to be somewhere

between Stage 4 and Stage 5, based on perceptions received ,from people who

were interviewed and those received from activities, programs and practiceg

observed.

This school district has effected an etlInic proportion per school hich

resembles that of the district. Its plan listed as one of its basic

objectives improving the educational program for all students. It has given
4

attention to input variables such as texts, curricular offerings, and to

some extent teachers. All of these attributes are characteristic of Stage 4.

Beyohd this stage the Ewing Board has moved in the direction of cultural

01P '

pluralism as it mandated that black studies be expanded to all levels and

that-they be integrated into New Jersey history and the social studies

program. There has been some--aentolster the non-white staff, some

attempt/to get parents, regardless of race, involved at
e
the district level.

Except in isolated instances, there didn't seem to be serious obs cles to

students sharing in equal status in extra-curricular activities o the

individual school level. Even so there some things that suggest that the

district has not yet reached Stage 5.
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First of all, the focus in desegregating 'or racially halanc mg has -

been at the district, i.e., schools in the distiict'having the sameiethnic

proportions'as that in the district, and.on each student.'having access t6'

eqUality of educational opportunity, as def ed by input varlabldS. Ther

seems to have been less emphases on equa ity of outcomes as they relate tc
, -

the academic placement and skills performance of students. For example?"

schools at the upper level pointed with pride. to the fact that s.tudents ,

select their own' courses. However, these schools did not offer explanations_
. .

. .. . . .

of what they were doing to enhance non-white students' performance in skill
. ..-.

subject, or what they were doing to reduce the number of such students whO-
...

, 1

are placed, in many instances, disproportionately in the "Below Average" f.
, . .,, ,

. ,.

and,similar classes. The point here is that schools were no. t,operaUng

, ..

under the same kind Of mandate that the district was. Therefore, they have
'. .

not reached the same point on the continuum as has the district' .t,:'

. ,
. ',1

.:,

Secondly, though there-were reported attempts to increase the nOn-white

teaching,staff in the district, still only 5% (16 of 297). qlasS4514 teachers
,

.

are non-white, in this case black.' There are no non-White principals or,"'
c

i

_ .

librarians. At thecentraroffice level, there is no minority perSon,on

staff; even in clerical positions. The status of affi tive
°

action4n the --s
; !

district and schools could be questioned on the hasfs ok these figures;

I
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knalietarks

. ,

The data'fh this repOrt were genegated from,formaland informal .

. .

observations and frOMstructured.and unstructured interviews . 'These dada

are not exhaustive, as they qere,,colleoted by a tea6.df six persons who made

,a fouriday site visit to Ewl.ng, visiting six of the s.-ten schools.
' A

Time'and Space constraints made it humanly, tmpossible to-Captute,every

momexe'R, the Ewing.drama as it unfolded. Howeive,ro..the feam:ttemptesl..to

eictract the substanCeofall conversations an-ctolaperAtions and to, record
f\..

them correctly,and.objeotively.in the hope tliath4:gwingportpit:a4ght,

proVe beneficial to. rs'.

\ 1
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