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PREVAVE

T Mav, IV g teevath team ol Dol pesseenas, tepg saent tig loa heva
College, volnmtita, weutl £ Duaham, Notth Carollua (o siandy it docoment the
Phviseser the Diham Clty Sohoels sngagsd e dus tug (te Svane it ton tom [}

regregateod T A deaegiogatol dingidir, Durtham wae cae of ftve wohood

dtetvtera duetudedd 1o the compatat tve study of denegiopatad melt tuge,
Tunded by the Nat {oaal lnnlstutc of Educat G, whitoh had s tte goal the
dovumentai (o1 o0 Kev pi essen Thai ate awane fatad with {he fwplomantat {on of
win cemnful demegrogat ton plans

The team mpeout foar dave in (e Bimsham 4y community meeltng with
venfral admininfyvative of (4 e peracenal, b ipale, teachora, stuwdenin
and patents attempting (o gatber, (hiough formal and tatoimal ntervipwn,
thedv kuowledne of, favod \'rnbnt in .-am!awfhupl(.‘nn ol the citv's dewegioga
tios praceas and plan T At ton o taterviown, (hegfaan wade Toimal
ant ntormal ebhretvat tone i elght of the dismts{ota’ twenty anls melivoin,
Atatal of twelve {ustinmenis wete tnad (o fnrute continteniy dn the col-
lovtton ot data actoss the dtstiticgs’ wchoola,

Thin study dewmiitbed the provess the dintiic ! wont thivugh tathex
than svaluates the loug 1ange ottoctn that plas had on the populace,
While the latter {a tmportant and would be a destnable Russl ol A teaeatch
Fitott, the {eam was constratned (o teoma of € ime, and manpewer, as well

ax the study deatgn, to addivss heltastially the aocial, prve uddogioal

amd eoonomic etteM desegieRation has had on the | oy,
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tauge who nharod

A werd of thanke awl appteciat ton te due (o all pe
Hiec fal 1hunke arte dus
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theiy time, knowlodge amd fvallnge with the team.
Ilou whiy, along

fo Dy, Frank fl, Hoeave:, Aasaielant Rupet luntendent ey Tunaf e

with Supsvlotondent low W, Hamuen, made (he vnaite vialt pomswihle,
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CHAPTER 1

BACKLKOUND

Bonoa (ptdea ol town and Demops aph ie Hat al

Burhan, a oty of 9% 4 M peynans acvinding to 1920 Cennan dara, ia

located ty the Pledmont segion of North Caroling. 1t fa a cify with a

«

“unlguy blend of tawn and gown, tactory whisile and nymphontic sounsds |

ity wtreets and country fanes. A ity where a ehibd can R¥ew up to be

an AT Amertoan athlete, a tamoun medical spectalint, a unjvernity preatdent,
a great actentdar oo ox head ot e of Aoertea’a largest companies -withoit

ever leaving the area

v
t

Dinted an Dimbam®™s greafeat anavt is {ty proximity to ontatanding
vducat Lomal LTact Tt tea,  Doke Unitversfty and predominanrly Glack North

Caruling Central Univernfty are Jow ated willifa the city Itolta. Ter mtles

<

nouth fo Chapel HEID is fonmd the Dutveraity of Hortl Casaolfog. Traveling
cast o Durham to Keledgh ene ) tada North Corpllng SUate Univeraity.,  These
itat ions aad dozess mate Tremeadously inl loence the Tives ansf Vit weylea

ot cittreury tu the area. A typloal week way tind David By tpkley lectur tup

1

‘or Fageas Mmandy  wed the Pheladelphia Orchestea 1o town tor a coneert,
wvhile the Dake Blue Devilya play Wont to Sonthern Cal,™ or North Carol fug
Central Fapgles hosts the Ya AMypfoan frack Meor .

The Dusham area s heralded by many as betng the sedical capital of the

South with two untvirafly tthm\lllu, hoapitale, vis. Duke Hospital and £ he
i

Tnformatlon in this section s taken from DNurham, A Race Combinatfon of
Qualtties and Durhum, Nerth Carolina Economic Summary both producvd by the
Greater Borham Chamber of l’»hw"}}- ey and, "Durham, N, Co, A STow Dance With

Progress,” by Lawrence Wright, Race Relations Repotfer, Vel. 4, March, 1971,

6
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Mniversity of Borth Cardlinag Honplital belng located there, Mditin ;’ﬂly

1 '
.

as well at locally run haspitala in the area.
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fndustriey,

Une of the characteriaticn that §s wald to set Durham apart [from

|
many «itled uf comparable or vven greater size fu the economlc utabflity,

e e

the political powerry and the atatus ol family 1fe of a portton of the

8% of blarks who make up the city's population. Historieally, Durham

hay been comiadered a progresstee olty, entrepreneurally, for blacks.

During the early part of the sentary when W.E B, DuBois vinfted| the rity

be tarvelled that, "Irday there (4. ,in Durham...a black man mup get up

fo the morniuy trom o moattress nade h; black men, in a house whiich a black

man built out of Tumber which black men cut and planed; he oay fput on a

;uit which g; bought at a coloved haberdashery and socks knft at 4 colored

mill;, he may cook victuals f;um A<E:30rvd procery on 4 stove which black

me fanhla£qé: he may earn his livieg verking for rolored men, be sick in °

. a4 tolored hospital, and b?rled from a «olored church; and the Npgro
Insuranc e soclety will pay bis widow encugh to keep his chtldren {u a

colored school. . " While some of the {ndustry mentfoned by Dr. | DuRojx

faded tnto oblivian, two well-konown and intluential black industries 3

!
|
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prosprred, North Cavoling HMurual Insurance Company, and Mechanirs and
Farmers Bank.
* tnnther characteristic of Durham, as descrlbed by the mayor, Jim

Hawikins, leadm to the realization that Burham did not escapa  the turmoll

g

and snclal upheaval that rocked much of the natton in the 60'y. According
to the vayor, "We've had a socfal revolution in this town. From 1960-1968
we experienced ?ore turmoil than any other city. We had ;u face thesace
problems nf a tremendous aumber of low-income people. In 1968.‘.‘fu black
community organizer and I had viol rt confrontations--now I si? down every

day with hin.. Here we have people of all persuasions forming unbelievable

¥

alliances.’

"One of the unbelievable alliances the mayor referred
to occurred in 1971 during the school charrette--a
workshop devoted to problems in the schools. The
co-“chairmen of that Charrette wers C.P. Ellis,
president of the Durham chapter of the United Klans
of America, and Ann Atwater, a militant black member
of United Crganizations for. Community Improvement,
The Charrette was widely attended and & cathartic
experfence for the community. It produced a list of
recommendat ions for improving the schools, and
momantarily projected Itw co-chairmen into national
prominence on the David Frost show and tours of
several major cities...” '

The average renldent in Durham has completed nearly 1? years of school
and has an eﬁrning ot approximately S8, 160 per yea;. The city’s unemployment
rate has been_kept,below 3%. In spite of such statisticu and previously
stated rare qualities, nearly 15% of all tncome producing families earn
fncomes below the poverty level and nearly 292 still receive puhllc

1

dunistance fncome.
L]

:
1




Descriprtion of School District Prior to
Present Desegregation

According to a 1271 research article entitled "A Change In Times," by
Brenda Clegg, “With the Supreme Court ruling to integraze schools...Durhaa
Negroes, like many other sputhern Negroes began te request actior for 1oca5 *
school integration. 1In 1958, the Mayor's Committee on Human Relations
;rted<to arrange meetings beitween the City School Board and Regtgys in
the compunity, but the school board refused te meest. Some progress was
made on August 28, 1959 at a special weeting of the City Board of Education.

It was agread‘that white junior and sentor high schools would be integrated..."
Perhdps the significance of Ms. Cleag;a statepent lieca in the reminder that

there was agitation in Durham's black community shortly after Brown v, Board

of Education in 1954 directed toward desegregation of the city's schools,

As In other places where similar agitation occurred, solurions arrived at

vere short-lived and designed primarily to placate.

Much of the histortcal data describing activities that occurred i@
conjunction with the Durham desegregatton ptoce;s vere not at the diap;snl
1 of the study team. Ome piece of datas that was avatilable wa§ €thnic cnroll-
ment by schools for each of the Durham Clty Schools for the 1962-63 school
year. As can be seen In Table 1, whatever desegregation that might have
« occurred prior to the 1952-63 school year had run its course. During this -
school year there were 15,071 students in the twenty-five (25) sc-hools )

operated bv the Durham City Schools. Of this total number 7,822 or 52%

. were white and 7,249 or 48X were black. There were tea {10) a1l black

schaols and fi1freen (15) all white schoois,




1902-63 tthnic Data by Hchools

-

Table A 1

Durham City Schogls
Durham, North Carulina

et . ok

(Hesbership as of 10-1-62) ) ]
;-School GCrade/Level Enrollmn\\ NO.Uh!te 1 No.Black %
Durham High 10~1 1,692 1,692 100% 0 0:‘
Brogden Junior -9 590 590 1002 0 01
Carr Junior 1-9 B68 B&8 1007 0 - 0,
Holton Junior 7-9 611 611  100% 0 0
~ Club Boulevard Elezentary I=6 582 582 1007 0 0
Edgemont Elementary 1-6 37l 371 1002 0 -‘ 0:
Fuller Ekiementasy . 1-6 136 136 100% 0o 0
Holloway St. Elementary } 1-6 186 86 100% 0 0.
Lakewuvod Elementary i-6 34E 348 100% 0 0
Morehead Elementary i 1-6 3% 3137 100% 0 0]
North Durham Elementar. ;/ 1-6 304 104 1002 0 0
E. XK. lementary 1-6 554 954 100% 0 0
Y. E, Smith Eleventary 1-6 5% 526 1002 0 0
Southside Elementary 16 130 140 1002 0 0
George Watts Elementarcy 1-6 371 377 100% 0 0
Willside High 10-12 L, 10 0 o 1,301 foo
Whitted Junior -9 1,438 0 0 1,438 1001
Burton Element ary L6 716 0 0 716 100
wCrest St. Elcmentar 1-6 208 0 0 208 100
East End Elesentary 1-6 775 ) o 725 100
+Fayetteville Flemantary 1-6 347 0 0 547 1004
Lyon Park Elementary i 1-6 566 0 0 566 100
Pearwan Elementary 1-6 945 0 0 945’ 100
Spaulding Elementary 1-6 S64 0 o 564 100
Walltown Elementary 1-6 2% . o 219 100
T0IALS 1;.011 7,822 {325 7,249 {48
10 11
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On Gctober 1%, 1965, a “Maa For Deﬁeg:égation 0f The Derham Cizy
Schanles” was p?cnented to the U §. District Courr fot ;hu Hiddie Districe
of North Carolina. The plan was developed in :eapong;/{a 2 potion filed
by the 5AACP‘ngaI Defense Fund againat the Board of Educatfon. 1t In effect
abolished 411 attendance zones used dyring and prior to 1965-86 which had
beea adopted for elementary and junlor high'schools in the diserict, and the
teeder system of assignments to high schools. “The Durhanm City Boord of
Educatton established one gereral achoo{*daszrxct within the Durham City
Administrative School Untt and opened entollment to all students at all
schools within rhe dfﬁtt!ct virthout régard to race, color, rellgion 23
national crigin.” -~
In abolis®ng all attendance rones and the fecder system the dtatngz
toncurrently adopted a policy of complete !revﬁam of chofce to be :offered
annually 20 a1l pupils fn all grades of 31l scheols withoot regard to tace,
color, veligion or national ortgin.” The responaidility for Jchoal‘actcﬁttén
becane that of the parert, In acrordance with cectain practices wd procedures.
r$<hou! persone] were ¥arbldden to advise, recormend of otherwise (nfluence
-the chuicé of parents.’ ’

The plan allowed for aselgneents of students te be sude tn accordance
with tﬁb highest school apecified on an application blank provided hy thes
district until the waxioum _apacity per classroom was reached 4t each school
(see Exubit “A,” "Applicatton for Assignment™). 1If nefther of three

chotces made by parents could be granted, the parents of the ¢hild would be

notified and required to suke another chofce from aconw other districe schools

-

where space ts avallable. UWritven notlce of final assigrrente were matled te
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: ZAHIBIT "
, ( A
% DURHAN CITY BO.WRD OF SCUCATION

!, © APPLICATION FCR ASSIGWEENT FOR 1956-67 SCHCOL YERR

I. ' 4 »
(Par=nt, Cuardiin or PersonStanding in Place of Parent)
' , deairs that oy child, ’
. (Address) (tlaze of Pupil)
who attended School during the 1965-66 sehool year and was

om'c’nllod in tha grade, ba aasigned o one of the following schoola for
t.ba'1966~67 acheo) year, in the order 1isted below:

{ . Firet Choice: ’ School
' Second Cholce: School
Third Chofce: . School '
- Signed:
{Signature of Farent or Guardian)}
Nitneas:
Date: .
‘HOTE:

This application must be returned on or befordy

to:?

Pupil's Homeroam Teacher (4f during sch.ool)
LI W or AN
Superintendent of Durham City Schoois

' Fuller School Building
' Copner of Chapel Hill and Cloveland Streets
Durham, North Carolina

{(For information purposes, a list of 31l ochools and grades taught in the Durhom

City Schools {s attached.) .
1

'M»wmnﬁm.‘-w-~—-—vm“mu —

FOR USE OF SCH.OL OFFICL.LS OMLY

Returned to ond recelved by ‘ne this
dsy of 15
, ' 13
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.

’ paients within a given number of days preceeding the school year or a given

~

number of déys following receipt of the application, whichewer occurred

-

- last. Procedures differed somewhat depending onr the classification of

-

e students, e.g., pupils entering first grade,-pupils ?romoted‘to junior -
high or senior .high school, pupils not ptom~«‘! from highest grade in
elé&entary and funior high schools, etc. Howevar, the basics of the plan -

for each category were the same. o ' .

“

The plan called furthe astabiishment of “capacity":of each school
) Lo " . t
and classroom {n accordance wit&kthe maximum capacity per cilassroom per= °

mitted under rh8 minimum standards for accreditation established by the

N. C. Depnftmenb of Public Instructior and the Suuthern Association of
Colleges and Schouls. Applications Per Assignment and Ru-Assignmgnt (see
Exhibit "83") were h&fured on a first come, first served basis, "azghough

-

exceptions may be made in some instances in a non-discriminatory manner.” :
¥ 3 -

3




== ==~ (Address)

r—q "‘73" ~
( EXHIBIT "B" )

~

DURHAM CITY BC.RD CF EDUCATION

YEAR

*

" APPLIC4TICN FOR RE-ASSIGILENT FOR 1095667 SCHOOL

L 4
L]

I

Bt 4 . .
-~ (Parent, Guardian or Person Standing in Place of Parent) \

* , desire~that my child,

]
{Name of Pupil)
School,

who has been assigned io the grade at

‘be transferred to one of the following schools for the 1966-67 schocl year, in the

S

.order listed below:

First Choice: School
Second Cheice: - School.
Third Choice: _, . School
) Signed:
{Signature of Parent or Guardian)
’n’itness:'
Date: _ ) .

NOTE:

‘This application must be returned on or before

¥

Y

Superintendent of Durham City Schools
Fuller School Building

Corner of Chapel Hill and.Cleveland Streets

&

Durham, North Carolina

(For information purposeé , a list of all scho?ls and grades taught in the Durham

‘City Schools is attached.)

LN

, 19 ____, to: S

FOR USE OF SCHCOL CFFICIALS ONLY

Returned to and received by ne

this day of » 19

15
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CHAPTER 11

DEVELOPMENT AND DESCRIPTION OF CURRENT DESEGREGATION PLAN ?
Circunstances L2ading to Plan ~ ‘

In an article carried in the June 29, 1970 Dutham Herald and Sun, ‘i -
entitled "4 Durham Schools To Be Paired in Revised Desegregation Plan,” .

the editdr’;zzféiz ;

"Pairing of four city elementary schools and revised
boundaries for the city's junior and seniof‘high schools
were revealed in the new desegregation plam filed by the
City Board of Education with U. S. Middle District Judge
Edwin M, Stanley...City School btoard members were
instructed by Judge Stanley...te provide a new plan for
further integration of city schonls witt> ¢ a continuastion
of ¢he seven-year-»s1d ‘freedom of choice® plan."

The Judge's order was in response ic 3 motion filed by the NAACP Legal
Defensé‘and reopening legal proceedings against the schonl board; The
suit filed asked that each school in the district be forced to reflect the
systen~wide ratid of blacks to whites. 'Thg school board did file a plan,
but was not required by the court to set up such a ratic at each school.
The board proceeded to draw up plans that would "further desegregation"

with the understanding that some schools would remain predominantl& black

and others would remain predominantly white.

<’ Participants In Plan Design

F 3
Interviews with principals and other school personnel in the Durhanm
City Schools revealed that the Durham Desegregation Design was the creation
. +*
of the school administration as represghtat!lli of the City Board of

Education and the court which held jurisdiction over the case. The
!




e

writer was given sccess to the design entitled, "Plan For Further Desegrega-
Tion of The Durtam Citv Scheols,” whidh was submitted to the court on June 28,
1§7G and was to commence with the 1870-T1 schoel year. The fourteen points
proposed in the pldh aie summarized below:

1. The Durhar. City Board of Educstion will operste twenty-four (J4)
. schools inm the district, comsisting of two (2) high schoeols, six (6y
Junior high schools, aud sixteen (16) elementszry schools. Tﬁb2$‘2
lists the names, grades and racial ccm#ositions of eac" of the schools,

A

2. Geographical attendcmce zunies will be established for each high school,

Junior high and slementary school.
3. éach student in the district's grades 10-12 will be aszigned to the
high school located within and serving the geographical attendance

N :

area in which the student legally resides. TYTor the 1970-71

school year only resident and non-residenthseniors were permitted

to attend schosls in which they were earolled the previous vear

subject to avalilability of space. (

. 4., Each student in grades 7-% will bz assigned to the junior high
schoq1~located within the geographical attendance area in which
the student legally resides.

5. Each student in the district in grades 1-6 wiii be assigned to the

. elementary school located within the geographical attendance area

!

- in which the student legally resides.

6. Based on actual enrollments and residential ‘patterns of pupils for >

1969-70, geographical areas established foXx 1970-71 will resuit in

1

a racial mixture of students in each of the dist$ict's schools.

/ - '
i
f .
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Proposed Ethnic Distribution of Students
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By Schools = Durhan City Schools

Durham, North Cavolins
{School Year 1970-71)

*

~

Proposed Plan For 1370-71

School Grade/Levei :i:bim?};ga TOTAL Black White -
. L ‘ No. 2 No. X
Durham High 10-12 1,697 1,604 809  S0% 795  50%
“Hillside High 10-12 1,246 1,279 744 58%. 535 42X
Brogden Junior 7-9 665 635 133 21% 502\1‘ 79%
Carr Junior 7-9 446 425 207 49% 218 N 51%
Holton iisr 7-9 £00 519 274 531 245  &IX
Rogers-Herr Junior 7-9 460 575 315 66% 160 | 34X
Shepard Junior 7-9 573 : 528 418 79% 110 21x -
L Whitted Junior 7-9 1,015 785 640  82% 145  18%
Burton Elementary 1-6° 182 523 360 69% 163  31%
Club Boulevard Elementary® 4= 538 466 27 6% 439 Q42
Crest St. Elementary (TS be discontinued)
East End Flementary* . 1-3 542 483 380  79% 103 212
Edgemdn: Elementary (To be discontinued-~built in 1901)
'Féyetteville Elementary#* - 3-6 581 554 414 75% 140 ] 25%
R. N. Harris Elementary*xx 1-2 384 273 155 57% 118 43%
Holloway Elementary 1-6 400 504 253  50% 251  50%
Lakewood Elementary*#* 1~2 389 276 206 75% 70 25%
Lyon Park Elementary 1-6 . 339 365 235  64% 130  36%
- "uo:ehead\aleixe‘n:;ry 1-6 292 290 195  67% 95 33%
- Noreh Durhan Elementary 1-6 215 228 135 59% 93 41X
 JW. G. Pearson Elementary 1-6 746 769 696 91x 73 9%
. E. K. Powe Elementary . 1-6 . 505 510 148  29% - 362 1% .
Y. E. Smith Elementary*# 3-6 569 547 310 57% 237 43%
€. C. Spaulding Elementary 1-6 455 493 424 B6% 69 14X
.Walltown Elementary - 1-6 155 213 125 46% 148 54X |
George Watts Elementary -6 293 277 101 36% 176  BAZ\ |
TOTALS 13,081 7,704 59% 5,377

, ‘
*Two schools paired with each otherxr
**Tywo schools paired with each other

***Two schools paired with each other -

®
.
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7. Students whose race constitutes a majority in & given school may,
through their parents or guardians, opt for reassignment to a school
in which their race is in the minority.

8. b%ntally retagded and éxc?ptionélly talented pupils may be assigned
to facilities specifidklly provided for such pupils, in a non-
~discriminatory mamner and without regard to race.

9. The Superintendent with the conmsent of thd Board reserves the right
lto change a student”s assign&ent to & school outside his/her

: geographical artendance area im proven hardship cases.

10. The Board may re-define geogrgphical attendance £§eas §nd grades

taught per-school in order to accommodate the allocatidn of pupil

- concentration to available facilities on a reasonable geographical

gasis. wiéhout affecting the unitary character of the schools )
in the system. C T
11. ‘N;,studgnt'iegally residing in another administfacive unit will
be,asgfgned, either with or without payment of tepition, to a
ﬁurham City School; neither will the reverse be permitted. Excep-
tions for 1970-71 for each case were seniqrs. o

12. E?culties‘will be assigned so that the ratio of black-and white

faculty in each school will reflect the same ;atio.thmpgghSht the

s;hool'sy;tem..."Teaékaxs and: other proﬁessfbnal personnel shall

. not be dismissed, dwiESted, retained or passed over for reemployment

. or promotion on the grounds of.ruce,'coloq. or national origin...."

L 2 -

N
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13, All courses, facilities, programs and extra curricular activities
offered at any school in the district will be equally available to

N all pupils attending a glven school.

J4. "Not later than October 15, 1970, the attorneys for the\Baa?ﬁ of
Education will submit a4 report to thke Court with a copy to counsel

< for plsintiffs;~sett£ﬂg forth the racial compesition of students and

= faculty at each school in the administrative school unit.”

) Though the\plan as summarized above remains in effé;n today, it has not.
been uncontested legally or even by the Board of‘Educﬁtion itself. PFluctuation
in enrollmen; and the loss of students have renderéd Durhpm's plan, in so far

~ X
as student populatfon is concerned, unstable. A coSparisak\of Fhe Total
column on Tables 2 and 3 serve as an indication why there was a variety of
concern about the district's plan,, Enrollment in the district decéeaseﬂ by ‘
slightly less than 1,000 while the pupil popglation shift;d 3% toward a ia;ger
blaék proportion,

During the 1971-72 school year the Board of Education spent the better

part of that year working on a plan that woqld realign the racial makeuﬁ of

the schools before the courts once more interceded.’ The plan, called

"tentative,"

involved tripling the numberiof students bused, the closing
of & predominantly black elementary school, the conver&ing of one junipg higﬁ
. to a vocaéionaldcente:, the pairipg of several elementary schools and the
. sending of one-sixth of all juniok high students to di;tant sthools. The
b goal of the plgn was to distribute\the mingrity white populatiﬁn more evenly

in"the schoels. Though the Board abandoned an 1dea of airing the proposed

- [
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Table 3

Durham City Schools
Durhkam, North Carolina
{Totals Inclusive of Only Black and White Students)

1971-72 Earollment Data by Schools

« School Grade/Level Enrollment Ku.ﬂhite y No,Black x
~Durhan High 10-12 1,522 837  55% 685  45%
 uillslde High © 10-12 1,180 354 302 826 70%
Brogden Junior 7-9 © 575 456 792 121 21%
Carr Junior 7-9 395 - 213 54% 182 46%
Holton Junior 7-9 585 316 ) 546% 269 46%
" Rogers-Herr Junfor -9 453 140 31% N3 69X
- Shepard Junior 7-9 490 29 6% 461 94%
Whitted Junior 7-9 678 43 7% 631 3%
Burton Elementary 1-6 582 91 162 491 84x
Club Boulevard Elementary 46 421 248 . 58% 179 42%
East End Elementary 1-3 432 173 e 239 582
Fiyetteville Elemeatary " 3-6 579 127 22%% 52 7ex
R. N. Harris Elementary 1-2 257 80 31% 177 69%
Holloway Elementary 1-6 517 274 53% %3 47%
i-akewood Elementary ° 1-2 289" 113 39% 176 61%
Lyon Park Elementary 1-6 214 51 242 © 163 76%
' Morehead Elementary " 1-6 318 108 342 210 662
North Durham Elementary 1-6 185 67 362 118 642
" W. G. Pearson Elementary 1-6 668 33 5% 635 9%
* E. K. Powe Elementary 1-6 426 N9 75% 107 25%
‘Y. E. Smith Elementary 3-6 525 194 37% 3 63y
'b. C. Spaulding Elementary 1-6 460 14 3% b6~ - 97%
“Walltown Elementary 1-6 240 127 532 13 a7%
" Ghorge Watts Elementary 1-6 _ a3 206 63 120 37%
L rotats : 12,301 4,613 387 - 7,688 62

\
\

|
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Table 4

1972-73 Enrollment Data by Scheols
Ducham City Schools
Durham, North Carolina

(Totals Inclusive of Only Black and White Students)

.
o ————

*Sciwol ) ‘ Grade/Level Earullment No'White’ » N‘O.Black '
«Durham High 10-12 1,401 687 497 717 s1x
Hillside High T 1o-12 1,298 383 302 915  70%
Brogden Junior 7-9 533 %3 rer ¢ 110 211
Carr Junlor 7-9 -338 153 45% 185 55%
Holton Junior - 1-9. 548 275 .50% 273 50%
Rogers~Herr Junior 7-9 438 106 244 332 C76%
Shephard Junior v 7-9 449 19 4% 430 96%
, Whitted Junior h 7-9 645 48 7% 597 93
Burton Elementary . 1-6 553 59 11% 494 89%
Club Boulevard Elementary 4-6 : 357 181 31% 176 49%
East End Element’arf S, 1-3 ! 387 ' 130 34% . 257 66%
Fayetteville Elementary 3-6 . 589 89  15¢  .s00  85%
R. N. Harris Elementary 1-2 272 52 301 220 707
Holloway Elementary. A 1-6 < 484 193 407, . 211 6'§lz |
Lakewood Elementary o 1=2. 241 50 217 191. 79%
Lyon Park Elementary 1-6 171 28 167 143 84%
Horchead Elementary -6 231 70 30% . 161 70%
_North- Durham Elementary A 1-6 ) 193 66 347 127 66%
W. G. Pearson.Elementary "~ 1-6 ' 562 23 4% 539 96%
E. K. Powe Elementary 1-6 © 339 245 122 94 28%
"Y. E. Smith Elementary o6 509 4 297 358 713
, €+ C. Spaulding Elementary . 1-6 . 458 14 Y S Y YA ) } 4
Walltown Elementary o 1-6 . 203 98 48% 105 52% .
George Watts wrlementary 1-6 220 122 551 98 45%
Cooperative ~ % 8 11% 66 892
TOTALS : 11,421 3,666 2% 7,744 68%

23
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plan at a public nearing, it did Buggest that citizens send in writtew

'auggesclanSvabout changes proposed. The Board sought answers to such

: questionq\ds: N ‘
Z . 1. YHow miny vucldents would leave the school system and put . j
. their children ia private schools because of the plan. . j
. 2. How many would not submit to busiﬁg. - é
' ) y 3. How many would abide by the plan but.f;}m car pools to‘ '
i avoid busing. ’ f
f Approximately 500 were received, the majority of which were negative, Sharp 3
i criticism met $y the Board e2nd its {ntroduction of ihé plan forced it to re-
) ‘treat and to continue to operate under the plan ordered and approved in 1970.
Table 4 shows enrollment figures for the 1972-73 school year. Again the
Total column for all students reveals a reduction in total enro}lmqnt from the
past year by slightly less thaq 1,000, Thefe was a concurrent sbift in
. population of 6% toward a larger bla;k prcportion: This situation led to
&

another motion being filed by the NAACP Legal Defense Fund asking the court
to direct the city school board to prepare a plan to further desegregation.
The suit also asked that 4n area called “city out” --an area located within

the city limits but now under ¥he jurisdiction of the country Schoal:system-u

4

. be {ngorporated into the city system.
{
In order to address the "city out” part of the motion, the Legal Defense

& [y

attorpeys evenéuilly widened its sult to include other agencics of the State
- of North Carolina which bave some power, authority or interest under state
law cooncerning the boundaries of the school district, namely the Durham

H

County Ecard of Eduration, Durham County Cornlssioner, Durhaq City Councll

and the North Carvli{=a Board of Fducation. The writer was not shown any data




3
2

tgat ied him to believe thus report any movement on the part of the district
relating to the portion of the sult which called for a plan for furchp; deaegre?
gation, Tt is assumed that the 1970 court order and resulting pdan prevails.
"However, the wr{ter can rep;rt t§§trduring the onsite visit to the district

. Lot i
legal proceedings were ‘just beglhiing in the court on the “ecity out” issue.

~
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- CHAPTER 111
[ PROCESS LEADING TOWARD IMPLEMENTATION
In an attempt to deteruine ;b;t the key progesses vere that led to -
implementation the study team sought wri:teﬁ documents from the central
- adainistrative offices, newspaper clippings frow the local news, and it
conducted intervieus wfth school personnel at all levels. "The team found
”~ ,Iittle written lnformation about procesges that led to preparation of the
community, as well as students, teachers and other school personnel for
accepting desegregation. One central administrator indicated rhat the
‘ Y

district's major concern was effec:ively inplementing its desegregation

—~ progran and by so doing it did not .have the time to write down the process.

Articulation of Plan

The localnpress was used to a great degree to keep ﬁhe public fnformed
‘ abour: the status.af the motion filed §§ginst Fhe Boird of Education. It vas
lnstrumentb},iﬁ keeping the public aéreast of the salient features of the
pian, e.g-, proposed black/uhite rat£;a in each school, the amount\of
busing to be usgd fn the plan, the ?hanglng character of a school's pragram,
etc. When the first “pefmanent plan” for desegregation was adopted, the plan
in {ts entirety was printed in the paper. Though neither the writer nor the
. study team mesbers s;w copies, sources in the school discricx’indicated that a
v sinilar thing vas done when the curren¥ plan wan adopted. In addition t&

providing frequent information on the components of the plan, zhe local

paper, through {ts editorfal ce'nwmn, also provided a forum for public

expressfon about it.

. "
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In the absence of written information nther than peuspaper clippings,
A ]
about ey processes leading toward implementation, the study team asked

various persons in intervieys to recall &9 much as possible abour the say
the plan was articulated to then as well as the way they wvere prepared for

the change.

Teacher and Staff Involvement and Preparstion

Tuenty-four (24) teachers, a sgmple drawn from each school visired, were
anked o serles of questions cnacern;ng their knowledge about the plan, their
tnvolvement in 1t, and thelr perceptions of the processes that led to fits
lmple&ent&:ton‘ The first ques:zon’amked was “Are you fam{liar w={th the
Integration Plan?" All of the teachers queried except tﬁo had besn (n the
Durham City Schools for at least four years, thus were {n the district
durlag the first year of current plan. Twenty (20) or approxlmntel; 811
indicated “yes™ to the questton. Two (2) or 9% stated that they were
“vaguely" famtliar with the plan and two (2) or 9% suggested that they
were not fantliar with ft. |

Teachers were then asked "qu‘dxd you bec$;e'familtaz with the
in:egrat(gn plan? What was the extent of articulation by school »fficials™
There was a range of answers to theue qQuestions. Answern have been
cntegor!zed‘bclau for the saée of reporting freoquencies of rosponses

There was no articulation from school officials

L= AN« - B~ o

. Anfiouncerents in neus media -

L2

i
2
3. Board of Education meetings, public meetings -
A, Teachers ;;t in the district at the tice -
5

. Teacher lived through thetoric as a student,
then vesntually jolned the ranks as a teacher

J
s




Quest fon three atteapted to deternine how district officials prepared
Taculty and staff for ﬁhc {mpending change, {t Asked "How &id ihe scheol
offictaln prepare the faculty and staff for intepgration as autiined {n the
plan?’  Two (2} individuale did not tgepnnd te che questfon, eighi (8)
indicated that nothing was done, and fourteen (14) stated that :he‘diatrict
provided husan re!utiu?g workshopa, though not for all tcachggn. that

focused on desegregation, 1ts values, its problems. The workshops were

termed excelient by some, a waste of time by some, neither good nor bad

e
-

by some.

*

“"How was the faculty and staff fnvolved in planning for ‘ntegration

as reflected $n the plan?" Responses to this question were:

o

1. Teachers were not involved . - 14
Y. frincipal mintmally {nvolved {n teacher
transfers and drawing of boundary lines - 1
3. Teachers were cond2ltcd thrpugh the Durhsm
Classroos Teachers Assoctation - 1
4. "Strateglc" reachers from various schools 0
were called on to help plan workshops ~*~{\~,
Through “Womern In Action" ‘ - 1
+*
6. Don’t knew ; - - 1
7. Yo answver . )
«

Five (3) guidance counselors in the scheol distr!?: were also asked to
shate their opintons and knnulﬂdge«nénut rhe plan. Tuo {2} of the counselors
were from juntor high schools and three (3) were from the senior high schoois.
Four (4} of the five (9) responded tnat they weré familiar with tHe plan. The

-

other had a viague notion ahout tt. As for how the plan was articulated by

achool offfcials, thrcc,(ﬁ) ounuclors %ﬁdtcated that they learned of the plan

through the resa redia, and the other two (7} saggested that they learned

through facult. =dettings.

28
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Most counselors cited "workshops" as the way‘distriet officiale prepared

’

& faculty and staff for 1ntegracion; 1hey, like the teachers who were inter—

viewed, were not involved in planning for ‘integration.

w2 e P TR
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Teacher and Staff Assignmept

1

[}
.
e

e

»

In its "Plan For Further Desegregation of The Durham City Schools, as . ﬁ

.~ " submitted to the U. S pistrict COurt Middle District of N. C., the Duxham 0
. City Board of Education spelled out fourteen (14) components to which it

was ascribing. The twelfgh com@onént dealt with th; matﬁer_of.assigning

-

faculties. The context of this component read:

"12. Faculties in the Durham City Administrative School Unit
ghall be assigned to the respective schools in the school
system so that the ratio sh¥ll be approximately same ¢
» as ‘the ratio throughout the school system.

. as ‘In order to effect the- employmenc and assignment
. of teachers and other professional personnel in
the Durham City School System, the Durham City
Board of Education will continue to oper vacant
teacher positions in the futura to all applicants,
and each vacancy shall be filled by the best -
qualified applicant regardless of race. Teachers
and othér professional perSonnel will be -employed
and assigned to the various schools...on the basis
, of ability and qualifications for the particular
pesition to be filled. Race, color, or national
origin shall not be a factor in the hiring, pro-
motion, or dismissal of teachers, principals, and
other professional staff members....

b. The Board of Education.,,.will continue to review
‘the existing policies...and, to the extent
necessary, augment or amend the same in order to
maintain applicable standards or criteria for
determining the’ suitability of applicants for
employment and transfer, to be applied in a
racially non-discriminatory manner. These
‘criteria will include the following:

(1) Certification; (2) National Teachers'®

Examination Grades; (3) Earned Professional
Degrees; (4) Experience; (5) Scholastic Record;

f
N ¥
¢ I ' +
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Schools one year prior~to desegrega'io-n, and compares it with c.urrent staffing ~;'

‘ at A
in order to determine what effects desegregation has had on numbers and “ ’

. ‘ _2;_ "

3

¢6) Recommendations and Reputation} (7) 'I'):mon-
strated Teaching Ability; (8) Intelligence;.
and (9) Personality and Ability to Communicate
with others. ! :

Teachexs and other professionmal personnel shall
not be dismissed, demoted, retained or.passed
over for reemployment or promotion on the grounds
of race, color, or national oxigin. In any
instance where one or more teachers or other
professional staff personnel are to be displaced
as a result of desegregation, no staff vacaney
the system will be filled through recruitmenc
from outside the system unless no such displaced
staff member is qualified to £ill the vagancy.
In the event there is a reduction in & primary
or grammar grade level, or juniox or senior high

i school area, the qualifications of all t:eachera/

d.

in such level or area in which the teachers af-
fected are qualified will be evaluated, without
consideration of race, in order to determine which
teachers are not to be re-employed.¢ ‘

. - \ d
In the recruitment and employment of new
teachers and other professional persbnneX, all
applicants or other prospective employeés shall
be informed that the Board operates a racially
desegregated school system and that teachers
are su?jec't: to assigmment in the best interests
ui the'school system without consideration of
their race or color, or the race or color of ‘che
students attending the particular school...."

Table 5 summarizes the et}{nic' cgmposit:ion of staff' in the Durham-ﬂty

gercentages. As .for classroom teachers, there was a total of.571 in the

distxict in 1969-79, one year. ptior to desegregation. Three hundred and

three (30.'_3') or 53% of these t:e.:ach.ers were white, and 268 or 47%Z were black.

Curre{ntly} there are 537 teachers 276 or 53% white and 47% black. Onf‘n.otes '

that in spite of the fact that the stmident ratiio has bécome 704 black

»

the teaching staff's ratio has remained the Same. R

\

30

4
4

Y307 white]

ke

4
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Other changes reflectedvin Table 5 are: (1) in 1909 70 the, district had

-

two (2) assistant superintendevts, both of whom were white,\currently there is

» ’
one black assistant superintendent and one white; (2) the total n;;;;;\af\\\\\

*

white supervisors decreased by three ?hile thers wag a co;gesponding increase
of four (4) in blacks. Blacks and whites incetesed in numbers at the central
staff Ievel but there was a larger pereeﬁﬁgge increase in blacks, . There

" was a 152 Increase of black® cIerical'st;;;'in the district as compared to a

152 decrease in whites. What was a 52% white/48% black ratio in principal-~

. ships in¢1969-70 reversed itself o become 52% black/48% white. The

same bappened with vice—principals with the current ratio being 44%~white/

56% black.
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_ Student Preparation and lavolvement : -

Neither Qe writer nor the study team saw written documentation

Y

on how students were involved in or prepared for the changes that were '

-
]
¥
B
;

i

-

inhereat in the desegregating of their schools. H;wever, somgl of che . :

~ - -

student:.s interviewed at -one high school recalled vaguely some special ,

attempts the school made to introduce them to iopending changess. . .

L]
+

<&

: - ’3 r
Coumunity Preparation and Involvement o ! :

The team found very little written information about community

o

preparation for or involvement in the deeegre‘gétéi.on plan. Fleeting copments
. . . N ™ -
vere made of efforts made by a commundity group “"Women In Action" which set up

and operated a facility in the dowmtown area aimed at answering questions of
3 . e .
parents, students and public about the location of schools, the changed ey

boundaries, the de_segrcgacian_' plan itself,“gnd any other 'queries that were

.
-

‘raised in the context of school desegregation. Thes writer is not sure
sbout whether or not this group is afﬂﬁ\ated with the league of Women Voters.

¢ . ) . LB
However, several interviewers mentioned that the latter group was generally :

supportive of the Board ;ﬁd' whenever possible helped to articulate’ the, Eqard's .
h -

. N

programs and plans. < . y

~ kY

>

During the latter part of the first year of ﬁesegregat{.i.on a workshop . 2,
devoted to the problems of the schools, called a ‘sc;hco}. charrette was held 4

in the community. According to an article 'writtén‘tgy i;awrencq Wright

* . " ‘
entitled "A Slow Dance With Progress,” published in Race Relations Reporter,.

U R IO IR W

"The charrette was widely attended and a cathartic experience for the commumjity.,

&%

.

ot

It produced a list of recommendations for Improving the schools.... Hawéver, the
. ¥ N a * *
school board did not implement a single repomend'ation raferred by the charrette,”

-
- -
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.CHAPTER IV . -

< s

PROGRAMS AND PRACTICES INCIDENT T0 DESEGREGATION

-

It isn’t unusuai for school diétricts who vbldm:arily decide to
degsegregate 1ts schools, or.for those who .mve been ordered to do so to
alter the program offerings in some, if not all of its schools. "Similarly,

procgdzsres and practices that were heretofore considered rout:{ne have -

‘
N -

undergone change to better fit the newmess of the situation. An attempt
‘was made to determine what, if auy; programmatic changes and changes in
‘;:rbcedurgs and practices accompanied the desegregation process in Durham.

: A Cy
Issues During the Desegiegation Process

What were the major issuves in the community and in the school
§-~‘ - personnel rankg that emerged during the planning and ixupleméntation of
the district's desegregation plan? This question vas asRed of several

[

1ndivid'qals in different ways. For example one school official was given

a list of fec:srs' and asked to reflect upon the “degree to which they were

issues during the desegregation process. His response is listed below:

§ -

» o . ' Not atr To a Minimal Some Great

kY
All Degree . Degree Degree

.

o ' Busing

~

0 Proposed new schools : X

‘: ' Boundary changes _ T, % ‘
;; ) ' Closing certain schools B .. ‘ X

’ - Open envollment | . . - X '

Overcrowding i schools ' X
Grouping procedures , X R
Student conflict . ' X
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. . Not at To g Minimal ‘Some Great - ?
, Al Degree - Degree  Degree <
. 3
Staff transfun ~or dehotion X i
A . T Lo
Treatment of minority children v 3
“by schpol personnel . X E
Upgrading existing scﬁools X , -.,§
{ Integrating staff ) o X - R
JZncreasing minority staff N X - . I
Increasing minority representation , , ‘ ;q .
on school board + . . X )
Other (specify) ‘ T ¢ . '

% .
As can be seen from the checklist, busing wis, considered the basic is:ue,

in comparison with” other factors listed. Boundary changes, closing of certain,

' schools, student chﬁlibt and increasing minority representation on qpe school
b
‘., K * M

board were seen as.the issues that, next to busing, had the most. impact on the

~ 1 - .
’ «

process. | In the opinion of this offic;nl, the: other issues listed on the

checklist kad Jittle or no impact on the process. He did not list additional

I

issues that might have fnfluenced it. . )

Nithout specifying factors or issues, wmost principals who verse inggrviewed
(seven of the eigﬁt interviewed) were asked to cite the main isstes tha:
emerged during the planning and implementag}of of their scheol's plan. The

only recurring theme (listed by three principals) was 'the matter of academic

Y
L]

standards coupled with course offering restrictions. They voiced that

several parents and patrons were concerned about whether the schools, -

. {
especially at the secondary level, would experience declining or lowered

E

acadenic standards, and whether course offerings would become moxre

.

‘narrowly defined. ‘There were only a few other issues cited, e.g., fear of '
interracial dating; concerns about how teachers would handle different types

*

~ of students, desires éipressed for numerical equality as far as black/white

3H ‘ . W
r
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staff was concerned. In neither instance was busing, the closing of certain 8
?chools, boundary changes or even student conflict mentioged. 4 :;
: With the matter of issues, or~percéived issues, at least partially- -;ﬁ
exposed, an antempe was made to determine how the district and its personnel g
add;essad them via programs, practipés and procedures. ‘é
Spap§£1 Funded Prograums : v )%
fha October 9, 1970 issue of the Durham Herald carried a story é%
"City Schools Get.$229,783 For Desegregation Expenses." The story made - g
: reference to ESAP funds sought by the district for "teacher preparation - 'tg
programs, student-to-student: prograns, cur:iculﬁm revisions, special :gé
community programé and pupils personnel sexrvices.... One of the progrnm's/ “é

"'m\ 2 P " . -
priorities is a system of‘improved evaluation of individual students. The
N . ] : W
curriculum changes will involva three basic areas--the incorporation of: i} ;

courses on history and arts of minority groups, the promotion of drug abuse

AR mAE b el adhed

informatfon and. a ‘multi-level and multi-ethnic approach' to the teaching
of heterogeneous gréups in classes."” The grant received was sbout 72% of

the $317,482 requested. Some of the funds,requested for student counselors

and tutorial teams were not approved.

4

"Curriculum Changes, Organizational Changes and ” ;
? Teaching Techniqués

As was aliuvded to in Chapter II one of the results of the plan was the 3

7

pairing of some elementary schools in the district. The district was

heretof.re organized on 6-3~3 plan. . With the advent, of desegregation, six

0

elementaxy schools underwent a change in organization. As Table 2 shows 1

\

. two scRools previously with a population of students in grades 1-6 became

36 ' | i
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schools with s:udenta-in grades 1-2. They were paired with schools with
grades 3-6. Ano:ga; former 1~é grade school became a school for grades 1-3
and 1t was ?alred with one that houseé grade‘&-ﬁ studenés.

Twa {2) of the six (6) schools that were affected by organizational
changes were nﬁoég the eight (B) séhools visited during the study in the
digtrict. . iﬁ light of the organizational clianges wh}éh necessitated
some movement of-gggchers and students, and ESAP funds awarded t; help
with curriculum fev;sions and o:hgr teaéhgr-student programéﬂlptinqipalé

L]

and teachers were asked to summarize changes in theirx school's curriculum

»

that resulted from the desegfegntion procags. No unanimity was found in
responses; in fact véry few specifics were identiried. At the elementary
level éne principal stated that his school has focused on individualized‘
instruction and has aaop:ed an 1nd}vidué1 langﬁage arts prégram, the "
4Ind1§idua11zed Mathematics System (IMS) and the multi~age éroupingﬂiggceﬁt.
Another principnllalso cited an in}crest in indiQidualization stnfing that
his school uses an Individualized mathematics program and move multi-level

materials. One principal stated that he and his,faculty elected to return

to a self-contained structure, from the “Joplin Plan," because of the

L “
\

chéﬁées that took ple~2 in the student population. Most principal; and‘.
teachers at the elementary level suéges:ed that no curriculum changes of
.consequence took place wiien desegregation went into effect. There was
recogni:iou'o? a need to address different learning needs, styles, and paces,
but except for some multi~Jevel materials emerging, they could cite ﬁo
formal changes.

At the secondary level the interviewers could not get a sense that

many major changes had occurred as a result of the desegregation process.

!
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A

Y

. and :wo~hoﬁc courses as well. ' .

The introduction éf black studies was the moat frequently mentioned ‘ .
change that took place. One of the high.schools indicated thatfit‘made

some adjustments in its curriculum; e.g., it attempted to up-grade .
vocational edpc;tion'so that it weuldn't bé seen as a 3~hour block that's

attractive only for a certain segment of students; it added one-~hour courses

5

.
ST Y

It summary, principals and theiy staffs appeared to have a great deal %
of autonnmy in determining curriculum for- their schools, within undethandable g
conatraints. ooy sta:e requirements, moqey,‘%tc. This probably nccayn;giin 1%
part for the lack of unanimity.observed i&-changes in carrgcuium acrose'ééhooﬂs. ,E
From ﬁpterviews one sugmiées that few cu;ficulum changes 5} major consequence . ”ﬁ
appearedkgo acconpany dggegrégation fn schools district-wide; ¥ %
 Gtouptng Peacrices SN 1
.dn May 25, 1972 one of the local newspapers carried an article entitled, ;r?
"Critique on Desegregation Draws Diéfetiug Opinions." It referred to a _ i
report prepared by The Alabama Coynciihon ﬁuman quation:, American Friends ﬁ
Service Committee, Delta Hinis:rylof the National Council of Churche;, NAACP
Legal Defense and Educatiounal Fund, Southern Reglonal Council and Washington .g
Research Project on the status of school desegregation in forégythgeé (43)\ ‘ "
southern cities eighteen years after Broun v. Board of Educatlon. 'ihe ‘ ]

article stated, "City schools are...criticized for tending to resegregate

pupils in class rooms by grouping according to ability. Pupils are placei in

academic or vocational study "tracks" but the vocational track is-prinarily
!

for blacks... Once in the track, the student is locggd in {t. Blacks feel’

vocational training is the school system's only response to its previous

failure to provide an adequate education for black children.”
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"What are the grouping procedures for assiguning students to class-
rooms?" was asked of principals. In each ca¥e, except one at the éleméntary

lavel, some form of heterogeneous grouping vag being used; accompanied by skill

.o -
groupings withi? classyooms for instruction, whére individualized approaches .
do not exist. In the one exception the principal stated that his school
assigng students homogeneously with "high, widdle and” low groups, with racial ‘

balance as equal as you can be." TesChers were in basic ag:eeﬁént‘uith the

opinions offered by principals at the elementary‘levcl.

- \)
.

At the junior level most of the profession§1 ataff interviewed said that

-

students are both assigned and grouped heterogeneously across scheols and
within classes. The principai at Carr Junior High School-asserted that
there is "com}lecg mixture of all levels of academ%q difficulty in 311/
classes" in his school. Table 6 shows' the numbers and percenknées of blacks
and‘whicea aasigggd Fo.some ke; classes at Carr. Peréents of blacés and
whites assigned to classes are rather similar to the 61% biackﬁﬂg; vhite . :

racial make up of the student body.

. Table 7 shows a sigiléf racial distxibution of students in key ciaé%é% -
at Whitted Juntor High; As with Carr Jundor High, the ;atial percentages
in each class listed on the table is reilective of the 952 black/7% white
racial composition of the student body at Whitted. ' . .-

.

Similar éata for high schools a= found‘on Tables 6 and 7 were not
available f°' 2%&8 report. Bul, when s2sked to shaxe their perceptions of grouping
and assigament patterns at this levei. professional staff interviewed at this
level were in disagreement on tpe extent to which one'Q abllity serves as =a

basis for his/her aésiénﬁent or grouping. There was no pattern of disagteement

L R S
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v !
by race. Some staff stated that grmfpinga only occur to the extent that
students make choices. Some expresred that students are tracked in faster
or slower classes bl;: not according to race. Sagg_ stated that there is
*hidden abiltty grouping"” or “subtle groupings” which result in blacks being‘
disproportionately ‘represented in such classes as éxcep:ionauy talented
classes in Enﬁll‘sh, and other advgﬁzed courses in i:hthemtilcs and science.
A total of 76 students in grades 19-12 at both high schools, who were
in study halls during the onsite visit, vere ;sked to regpond to three
1ten§ on a Stwlent Interview form, which dealt with prograw selection and
assignment. The first question was "Which of the following beat describes
the program or course’ of study you are enrolled in?" Responses and their
frequenciles uére as follows:

i
L]

- -
Hillside High (N=27) Durham High (N=51)

Black White  Black  White
a. Advanced Placement o 2 - .
b. College Preparatory 3 ) 1 u 1, 8
c. Business : 3 o 2 &
d. Vocational 4 1 ' 5
e. General 11 13 8
f. Other- 1

These students were then_azsked "How was the program you are now enrolled ign

selected?" Thelr responses were:

* Hillside High (Ne27)  Durham High (N=51)

Black ' White  Elack  White
a. wy own cholce 13 S 21 B {
b. advised by my counselor 5 y & 3
c. suggested by my parents 2 ‘1 1
d. assigued to me . k . 4
e. other 1%~ 1 )

W
-« b
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ti . To get a measure of thess students’ satisfaction vith their courses each was

Ty T

asked ro r'espond to the questlion, “To what extenl sve you satisfied with your

~ program of studies?” Responses weke as follows!

Hillside High (H*27)  Durham High (N=51)

A T e R R = A B T AT PRy 77

, T . Black Rhite Black White )
a. very satisfied .2 1 2 2
Ve b. satisfied 16. & 8 15
) ¢. not very satisfied 4 . 8 3
d. not satisfied at sl1! 1 3 N
O .o .
- The consequences notwithstanding, students who answered these items expressed
: " overvhelningly that they gelected their course of study ind that they were satis-
T fied with that selection.
3
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Extra-Curricular Activities
A ﬁ!rtAof thé study of the Durham City Schools' efforts at desegregating
its schools was focused on the extent to which there was an.gxpansion of or

contraction of extra-curricular, activities at the éecondary level. It was

found that extra~cusricular offerings wer: affected a little. Few were

1

curtailed nr stopped completeTy as a result of the process, for example,

sock hops and moderi dance ét’one Junior high school. <

~
3

. y B \ -
An attémpt was made to J;t & xeading on the nuﬁ?ér and kinds of extra-
curricular activities that were found in each of the 'schools visitef at the
upper levels, by determining ethnic participation and leadership patterns

per team per school. Though the attempt met with minimal success (informa-

tion only\received from two schools), the rasults are below, " B

3

. School Athletizs
Tébie’S shows the jparticipatory patterns of students in schogi athlekies
gt Carr Junior High Schogl. It shows that the;émudent participation in
these four major a?hiet;c activities is tlosely asdociated with the 61%/32%
black/white student body in CQ; school. Tgble 9 shows the participatory
pattern of atudents in school athletics at Whitted Jundor High School. It
revesls that athletic activivies at chistchoul were all-black as far as
student participation -is concerned. While the school's athictics are 100%
'ﬁiack the school’s student body i; ilkewise 93% black. hen lecked at in
the context of the school's racial composition, cns gets a different picture
-*

as far as athletic participation at Whitted was concerned.

As was slluded in above these data were not available for other

. secondary schoals visited.




?’: . , » ;k'l‘ (;ﬂ;‘?ﬂ
L : et _— . ' “:3§
3 : -

.- / : :
%‘i ; et i §
5 ‘ School Clubs, Organizations and Other %
a Extra~Curricular Activiities - )

¢ (Exclusive of Varsity Athlet$g, Teams)

.

3

S e

Carr Junior High School provided data on the two major extra-curricular

-

5 N "
Pt activities. The studeg council has a total of 22 members, 11 or 50% of
o

I N S A SO N S

1 ~ whom are black and 11 of.50% of whom are whi e. The president is black and -

the vice president is.white. There is also a 50/50 split in the cheer leaders

y which has a total of six (6) members. The first leader of the squad ‘is white

-

and the second is black.
Table 10 shows similar information of clubs and organizations at Whitted

Junior Hig& School. Two of the five activities listed, namely the cheer leaders .

*,

and the dance group aréhéll black. The sﬁuden; council and band have white

-

participatifn which exceeds white enrollment in the school. The other'ofganiza~
tions, chorus and student newspaper, more nearly reflect the black/white
*w‘ . - 1 ]

student ratio in the school. . ’

Similar data were not availagle from other secondary schools visited.

.
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CHAPTER V

, | | PERCEPTIONS, ATTITUDES AND CHARACTERISTICS .
‘ OF PARTICIPANTS TOWARD PLAN, 2
PROGRAH(S AND PRACTICES
Sweeping changes "similar :o those which accompany the desegregation , .
ptocess often result in a discrepancy between the perceptions and atticudes
of those who administer those changes and those who are administered untc.
Perceptions -and attitudes are often clouded tby the forces which brought the
”"pr&ceas into being and argxotherwise affected by the way the process is
@#naged. Chapter V records the feelings, opinions or attitudes of diverse -
groups of persons in the Durham City Schools about the district’s gfgegrega~

tion plan and the programs and practices that acc&mpanied iﬁ.

. The Plan
- Perceptiéns of Principals * ’
- . During the onsite visit to this district eight (8) principals were
| incerviewed, four (4) ir elementary gchools, tvo (2) in junior high schools, .

and two (ﬁ) in senior high schools. Each was asked to respond to the

statements below:

«.
T ‘ ‘1. Describe how you wexe invelved in the district's desegregation
plan.
i .2, Describe the way(s) vou were affected by the plan and your ~
. feelings zhout such. :

While -each prin¢1931 had a knowledge of the plan all but one (1)
‘suggestéd ihat they had no direct involvement in the development of the plan.
o The one ~(1) exception\i;d‘uated that he uas involved in the setting up of an )
educational course at the Univetsity of North Carolina at Chapel Hill that”

deplt with the integration process, and he “worked on the state level” with

i
l .
E . |
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problems of integration by virtue of this chairmanship of the Durham
Human Relations Commisslon. O:hef examples of involvement were given but, . i
like the one previously stated, they were dlvorced from the conceptualiza-

i

tion of the district's plan.:

As for ways the pr}ncipals.were’éffectéﬁ by the change and their
feeling about such, most ¢f the answers éiven dealt more with what happened -

to :hglt schools organizationally, rather than'what,happened to them. For ‘\\\\

example, one previvusly ail-whi:e elementafy school and the previously all~ S

T ¥ P

white high school menticned that their schosl population had shifred to

majox ity black and to a lower 5ES type student, Two schools mentioned that

P R i

they were paired. One principal mentioned that he was transferred. Some

principdls suggested that the‘bhange had little or no measuredble effect

Jte them.

Percepti;ﬁ; of Teachers ’ | h ,'?
In Chapter ILI the writer recorded the responses given by 24 teachers

to a series of questions that revealed their knovwiedge Qfﬁghe dL;ttict's

plan. To'summarizei 22 or 81% staied‘that they knew abuut the ﬁlan. two (2)

or 9% had no knowledge of ft. There was anbivalence about’ how they becane

D T T

familiar with the plan 97 the extent to which the schonl officlals articulated
the plan, Six (6) or 25% indicated there was no articulation from gchool
officlals; eight {8) or 337 learned of the plan fhrough announcenents in the

news media; and six (6) or 25% learned about the.plan by attending Board of

Educat ion meetings. Focrteen (14) or 58% of these respcnd&nts stated that

they had no involvement {n the planning of the in:egratinn"plan; five (5) or
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: ‘ s,\?lz did not respond to zhe query and fpur (4) or 17% recalled a minimal , .
involvement through such organizations as tl;e cit‘y teachers’ association
or the "Women In Action.” '

Additio?nl questione were asked of teachers that were not recordé‘d
in Chap‘t:er III. These questions dealt primarily with' the perceptions of .
the teachers about the impact the plan had upon !:heﬁ, and the vay the plan
is currently working. ' .

1. What were the¢ major concerns of faculty :iud staff over

the integration plan? . _
Concern of black teachers being accéptéd by . =
. white teachers and students and vice versa - &
'l:lovement of faculty vho had uften worked
"long and hard together" -3
How o discipline, teach and otherwise deal .
, with lower SES types ] - 3
. Don;:: know . , . - b
) No major concerns . -3 '
No answer } A -5 |
. 2. How did the district respond to those concexns? |
No requxge or nothing . ' -9
L
Open communication through Human Relat lons?
‘ Commission : -1
’ Lo
. ‘ Provided audio-visual 2ides and Qorkshnpln .
reacing -1 - .
v Co Superin:endént talls and werkshops -1
; Sent out questionnaires about feelifigs ' ~ 1
?.;ﬂ"e:f' =t different rommunity ';',roupq -1
- Yo arsdey ~10
Hl . )
"
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3.

4.

A
Rl s w3
“ "

What were the major concerns of pareuts and the
‘community over the plan’

[~
Blacks nfrai of getting unfair treatment;
whites of low ed standards

Black vorriedrgkgt: how their children would )

,  be recelved ¢

Loss of blacks® identit
Don't know AN

\
Whites afrtd of hlack teachers' disciplinary
methods

Whites against busing and racial mixture
* Whites becoming the minorfty
Parents had no concerny

Whites concerned about different language .
pattems of blacks .

“Loss of experienced black teachers to "White
schools"

M

Falrness of white teachers te blacks and
‘fncompetence of black teachers

No ansgwer
Hott did the district respond to those concerns?

District either didn't respond or did not
respond well

Workshops and comsun{ty meetinys
Superintendent dealt with parents directly
Don"t know or not sure

%

No arner

-

1!
oo




1

5.

6.

7.

What is being done now on an on-going basis to
{fmprove the integration efforts?

Indiv:dual school programs by PTA

Nothing

Voluﬁcary workshops

All new teacheis have a workshop at the
beginning of their first term; Human Relations
Week at both high schools

Buman Relations meetings uith staff

No snswer

~\‘“Se1f-study evaluation“ included a aection
" on integration

What communicaticns or directions have youcreceived
from the central office to guide you in effectlng
integtation? ,

Received booklet on integration

Rules and regulations as per usual

Sirtuatfon now stable, don’t need such

Nothing -

No answer

What communications or directions have you recefved
from your principal to guide you in ¢ffecting

integration?
Verbal reminders in faculty meetings

.Received booklet on "GCetting Along"

VeyYbal guldelines

1
Nothing

No answer

-13
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3. In general, how would you say fategratiba {s
worklng in your school? . A

Working fine,.very well, guite well

very swocthly, wxcellent ,
' Having chg:ggﬁx year of four .
——, - N

Reasonably well, okgy, improving

We apn‘t have integration and oply partiaily
" descgregation

It's not workimg, it's a failure, not
worhing well

" -

o

8. In summary, what would you say were Lhe key factutg
uhichf!tg to successful integration’

Yorced integration, no way out, amd
faculty coeperation

lipper oiddle class white students are
"liberal thinkers” and accepting students

» -

' 1]
Coud fatulty relattonship and ceoperation
Prancipal ts positive and tosr

Huran relations <orbshop, learnine thegsueh
living and ntelligenle of <taff

1 ' ' f LY
Deter=firation oy 1w that of cowuld word

Yot worbk dng ruscesufully "‘
{1~ of thy togsons siver for the licd o !
cagcesy ot the plan were: “people in

pa-ittons are concerned abount, Tieape,t not
~aniee L0 work™, Taztatudes over~all poor’,
Tihore s tas o ™ 'Blact Peeer' and rhetoric--

no “broain poweorT, Tdictatortal adeiai-trataons .
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Perceprions of Couaselors

As was aliuwded to in Chapter III flve {9) guidance counselors In the

. ‘ e , ]
district vere interviewed. Four (&) of the five (5) responded that thay\ L.
were familiar with the plan. The fifth one had a vague natiow of what it .

) was all.gbout. They were not involved in planning for integration, and \ 7' :

ltke teachers indicated they learned about the p%an through {he:§ews redia.
: The series of questions asked of teachers were ;epéatgd with counselors. :
- The pattern of re;ponaes with counselors was as varied as Lt was with
teachers, The writer has summ;rized'those responses belcuf ' - N

. 1. On faculty and staff congerns—-All concerned ahsut having to

1eave1:ld 5chooiﬁ; blacks concerned abuutr whites' atritudes of

: . superiprity, whites' inability to accept blacks; whites fearad

disciplining black students and :eéchxng dif ferent kinds of

' students, -

‘ ‘ )
. " SO dierrict's response 1o concenns-=Thrae 3} felr that workshaps
r E o
F and =erbal cassurances were adeguate respopsea; twe {29 satd thiyt.
.
H

. - :here\uere ne YeSpoaNses . : - ®

3. On parent gnd compunity concerns-=Whites foeared faterractial dating,

harsh disciplinary cethods, towering of quality of education, and

L T

. L

k ©obuning. Blacks feared unfafr teeatrent, closing of black schools
. ' .

s ©oand busing,

s q ¢ .
» we S vurrent effsres cude o drogous intopcation=-All aproed that little

>

i )

?k o ey nsthing 4= bring done.
E?

s

F
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5. On succesy™of rn;egratlon in their schoolg-~Responses varied-- .

cre (1) rated ft "fa‘r.‘ one (l) "okay." one (1) ‘Wot successfully,”

and one (1) it couldn’t be better,” and one (rT'“veryGPurcessful.

x

5. On key factots of success-000pe§ation of faculty and staff, the
_movepent of high SES whites into chefblack kchaols. positive attitude

toward the process and good communication- across the buard were clted,

-

[ b . . . 4 1
\i:)‘ . Soclal and Friendship Patterns of .
' Faculty, Staff and Students "

Faculty, staff and students were asked in interviews to share thetr
perceptions of the éucial and {riendship patterns that have emerged since- ;

schools in the district were desegregated. Their responses are recorded below:,

¥

Perceptions of Principals *
> *

Student/Student Interaction:

3 »
-~

Principals intcrg}ewed were asked tu‘:L}and to the question “To what
extent do 4:us&nza praup :hemwelvea in the followiﬂg 1)  Before/aftec '

achool ) Lunch:oua. 3} Asaeaoblies, ) Classrooms, and '5)  School

svents?

Principals tn elemeprary schoels responded diffevently depending upos .

.

whether studeats wilked or were bused. Tun principals whose students were

¢

bused, Indicat-d that there Q&s not tmuch Interaction between white aod hlack
studeats gencrally. The fwo whose étu&enta walked to and from school xuporigd‘
that «<tudents ateract freely. ’

Juntot bigh p:xncsp1la‘xndicdt$d t%at thore Joes nol‘avpcnr tobe reluc e

L4
2 the part of thetr atudents genecally to integrct before and ducing «whood
&

iy

The pLefute wie rol go vlear oo far aw after sechonl (oatactw were concern. 4. 7

v
1
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In the bigh schools there appesred to bf a bir more isolatich. While
there is little interaction during school, there appears to be even less
after school- a

. ‘ .

[

. Teacher/Teacher Interaction: -

Attempts were made during \inmwiews with principals to determine the

»

extent to which black and white teachers group themselves beforz;e/after school,
S oA

in lonchrooms, in lounge arveas, and at teachers' meetings. The gexle_r;al pattexn

found was that teachers céwmingled during working hours, but the suspicion was

that such was not carried over to after schoolk hours very much. )

Teachers® Perceptions

StudentlS:u%ent incetaction: . :
"Io what extent do students group themselv%jgin the following?

a, Befocelafter school

b. Lunchrooms

v. Aseenbles

d. Cl&?hfﬂﬁﬁﬂ

e. Schocl events,” .
The above questinas was posed to teachs s who were intewiwed: Az might be
expectad answiers varted considerably asrosy classes within schools and across

levels within the district. At the vlemeutary level, the writer soried out
respopses ol teachers Nchmiﬁ waose students are bused, and rhose

whose students walk. 10 sppeared as thogh the busing phc;nﬁmencm' had 1ittie
sftect on studrntfstudent {pteractional patterns, nased on tc=.;a;h€,2*fspcnac$.

®

Evsni i tnstan s where stadents walk to sthised ) mescher reapouses ranged

-
«

"
=~}
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{rom ne¢ interaction to very free Interaction during school hours. There
was conszensus that ﬁéighborhaod patterns and other variables mitigate against -
social contact outside of the school environmeat.

/
4

Teachers® responses at the juniarlhigh level were quite different in

the two schools vizited. In Carr Junior Highk School teachers expressed
that students mix very well {n school and aré éeginuing to do moré of the
same after schopl. In Whitted Junior High teachers expressed that students
Eo-mingle well at school, but guggé%ted that neighborhood patterns and busing
amony othgr things_preveat&dﬁgﬁter school contact. )
as a general rule teache;s interviewed in the high schools, regaréless
of zchool or subject matter taught, stated that community friendship groups
tegded to infleence the school friﬁnaship patterns. While they did not
recount any overt attempts by students of different races to isolaté them-
selves from e;ch othef during school hours, the natural result of ningling
with community friendship groups 13 o lack of across race friendship patterns
emerglog wix&in school.  These teachers agreed also thar community friendship

potterns as well as differences In SER prevent the establishment of friendship

patterns after school,

Stedunts! Peroeptioos
Student /Student Interartion:

The f210ing weotion lists respons-s (some verbatim) of some stﬁdents
who wepse lnteoviewst tn nroup sessioms held in Garr Junfor High and furham
High and willsicde Hiwh Schoeols, Tﬁuugh thef somple is not lérge nor is {t '

neceanarily represontative, the writer fucluded the respotses beciause he

Pellvved tooy added o tuterestirg dirvnston to the study of attitudes.

n
o0
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Group A - Five black students--Carr Junior High school

Interviewer -~ Is there black/white student interaction during school or

4
.

after school? Have there been any recent incidents of

“tension or conflict?

Students ~ There was consensus that there~is some interaction during

Group B -

Inuterviawer -

‘Stadents ~

school. One student, put it, "I won't say there's a lot, or

. ¥

a little. But, we do get together." Most felt that inter—

' action betwsen the race 1s increasing both in and out of

Group C -

Y

Intervicway -

Student

school. Currently, they agres that there is minimal contact
outside school. They were unanimous in their expression that

there has been wo recent incidents of tension or conflict.

Five white students--Cavy Junicer High:School

Is there black/white student interaction during schonl or
after‘séhnul7 Have tﬁexe been any recent incidents of )
tension or confliict?

Students alse uxp;ﬂhSEd that there {s interracial contast
during school but that $t 15 nil atier school hoars. They

confirmed that there have been o recent incidents of conflice

and ventured that the school s relatively free of tenstion,

Five white studeut:--Hillside Haph School

n general hos have white and black students co-mingled here?

Not wery well, While the re is theoretical deseygccpation, there

be practiced sepnopation. The difterences fn wolture, class

3

and veonomies toics D KT[\‘T Larny J ons studenpt wpeap tng, others

- Ay
\

Anrecing). :
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S [
Interviewer - Can ] assume that the separation you refer to carries over

.

into your friendships after school.

$

‘Student ~ Quite definitely. Blacks like different things than I, they
as a group have different priorities.
. Interviewer -~ Would you uxplain?

Student ~ Take black boys, they are interested in talking abeut the

basketball courts and other things like that. They are not
serious about their subjects, blacks in the cheir or band
don't cate; I taKe pride in my school work, and before ! cawe
here 1 took pride in my school.
Interviewer ~ Hay the latter chauged? Do you have no sense of attachment to
this school?
Student - I don't.

Interviewer - Would others of you 1ike to corment op the emotional,climate

. A

in the school? B
. Students - There was agreement that the school isn't likely to explode.

. While there {8 an awareness that people of different races
L

Inhabit the building, there is no attempt to do more with it

t

. girls, jiving around in the halls, lottering around the

. than tolerate i%.

outside the school’ Do you hasve black friends, with whom you
study, vou wvisit or have vistt your housc”

Stadents - Students uninlmously answered this question ip the neoltve,

Answers ceptered abost the dif ferences tn lite otele, claa.,

i

S~ culture, and reltyion,

Q. b

Intvrviewer - Would you comment more specifically about friendshlp patrerns
i
|
}
|
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) Group Dr = Five white students-~Durham High School

Interviewer - Where would you find most of the‘black students in terms of

hangouts, e.g., cafetekia. the lavate  etc.? _ :

-

Students - Qut in front (of school) or in the cafeteria, Before school )

»

there's asbout 40 (boys) in the gym and then after sghagl.‘ 1
é; in there aud«plgy béékétbail...!'m the gnly white in &hetg.
But it really doesn't bother me and they know who I am and I
knov them and we.get along fine:,‘ ‘
Students in general felt that_tﬁere is wmore togetﬁerness in
B thelr high school than there was in their respective junior
high schoola.* Thers were no reports of tension between the
races, Likewise, éhete were no reports or cross racial
friendships that extended beyond the school into their more

personal lives,

‘Group E - Five black students--Durham High Scheol
Interviewer ~ Ix there much black/white interaction in this schoal or af ter
schoel? Have there been any recent raclal )gﬁiéentﬁ here?
Students ~ Students voiced that black and whites never get toasther after
school or during lunch, and seldom during other times during
school houra. Whites as a rule Lo éff cumpus for lunch., Many
. blacks remain on campus for Yunch becsuse more of tﬁem are on

tree lunch. Students expressed opposition to the ides of going

te the extreme with blackfwhite interaction. Tiwe latter includes

bur goes bevond {oterracial dating. No receat conflicrs Were

reparted.

' ERIC L
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Group F =~

Interviewer -

. Studants -

=93

Five black studgnts--Hillside High School

How much blatk/whlte.interaccion can one find here? What
about after scﬁool? ’Any recent racial incidents hére?

These students ?xpressed that there is no interaction before

»

and after school., Because of class.com§031Cions, hadits and

€

other reascps ;Pete is als; little interaction in scheol.
They recalled one teacher glving a "piéza partﬁ“:ﬁa encaurag;
nore 1ntr§a¢;}un and the development of friendship patterns.
Aften@ane was pood but the'réSUIts were nil, They-mentioned -
that there {5 yery little interracial daticg (only three

kénwn couples). Neither black nor white really care for it.

As for negative incidents, they recalled "one or twe” that

were not very significant,

Artitude Touard School and Teachuers:

Each of the previously listed groeps was asked a serivs of questions

that gave A reading on their artitudes toward their tzachore  ad rhear scheol.

The responses

{some verbatim) are listed helow:
{

Group A - Fiwe black students=~Cory Juntor Higt., 5. hood

Intervicwer ~

Student -

Intervirweyr -

How dd‘ynu fo ol about this 'school dn general?

Oar student tended e speak Fur TR raasiodoq oo thir quettion,
He suégasiéd that the <chuol 15 waod 10 2wy, The fechers
are good, o~pecinbly rhye whate, Sese o€ tgu %{nti atudent « are

Blg poacth~, bullie.

Do owon feoet, thon, that there 1, 3 0on) Airfgenry bute on blact

and white € o ferrs?”

($I%




Student - White teachers give more education’ than black. I always

“S4m

-

_had a math prohlem before I came to this school, .Now that -

I have a white teacher who tries to understand, I don't have

as much trouble with math,

Intexviewer ~ Do you feel other black studentqushare your feelings?

Student. ~ Sowe do and some don't.

-

Interviewer‘f What's the best thing you like about school? What's the

Student - T like my friends and the activities that ave going on

of school and

least thing®

(others cited classes and teachers) .

¥

it depends on what they want out

at experiences they have had. .

»

As for thiuge students

did not like they meptioned the ugliness and age of the

building, the uacleanliness of the bathroomﬁ and wchopl in

general,

Group B ~ Five white students-~Cicr Juaior Haigh Scbool

Intecvicwer

Student

Tatervicwer

*

S{udgnt

Tnteovivder

-

t

X

H

In pureral, bow do you feel about your schaol?

It's okay.

It'

)

not s

any other schoosl.

trict here,

We have more fre=dom than .

Did tt bother you thut there wonld be lots of black students in

your schoo

1?2

No. @ wasa't afrsid of getting Vbist up on,” UHb. s other

- —— M/
schoogs,  If you don’t start anything here weo dan 't fel futo

any hasxsle

Mowg o vong

® o

£r ol

>

- tb\‘)v"
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Students - Conversation revealed that teachers are liked or disltked, or
respected or digrespected because of the amount of genulne

interest they showed in students rather than because of race.

‘ Students voiced preference for teachers who demanded perfor-’

mance. When asked if more white thaw black, or vi . versa,
were found In the respected category, they indicated that

they couldn't categorize by race,

Group C ~ Five white st&dents-ﬂilfside High Schael
Intervicwer - Huu”do you feel about this scbaal in general?
Students =~ It was consensus that }gg school was of low quality, too casy
for most white students }ound there,
Interviewer - What do you feel about the staff at the school?
Students - Studenta felt the staff generally had low expectation of e
+  &tudent body. They were critical of guidance indtcating that
it vas noﬁfunc:ional.’
Interviewer ~ Has desegregation posed any special problems for vou wther
thap those you alluded to?
Studeats - Students suggested that the scheol almost has no place in
thefr lives, 1t's pretty much segrogated and very much
uninviting. There i not wach school spric #nd not puch of a

reason for putting oneself put for school,

61




Group D ~

Interviewer -

- Student

Student
Interviever

Student

“« Intervirwer

3 Student

Interviever
JStudent
Interviewer

Student

Totervicuer

]

L
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Five white students--Duyrhanm High SchoSI

liow do-you feel about your school i{a general?

Well, I had never been too crazy about school to begin with,
but Durhem High is alright. Everything is going along pretty
good now that desegregation fs alreddy started. Like at first
it was pretty rough hut now everybody ls okay and there are no
problems.

That's because this s his last year!

Why dea’t you ltke it

It is better than sitting av home. . 1 don't like the faculry..,

One thiey that 1 found odd about Durham Highr 15 that rhere is
wry rych emphasis away from schonl artivities, just acadentcs.
How do the otbers of you find the school in general?

U enfoy 11, sometires 1t getw 4 itetle rﬂugﬁ. In a sense,

L

U ke the schonl, 1 kind of look at it like a traditton.
My farents came here, and ey brother and sister,

Do you thiok ft chanped mgch” '
U don't kavwe, 1t wmay have fallen o 1ittle bit.

Acadenmically ¥

Well, I'# <3y the <chool wpirit, In some cases it has fzllen,

They told ~v Yike prople g0 to a biskethall game or football

Riwe, dmd oot of people showed up. But, now this (s kind of
chanping, ..
How do ynu feel sbowt the whits teachers here? Do you fexl any

diftvienoire botwes e 1ol Misn,hipn W ih the Blick teas hers over

your white teackerd’
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T don't think §tu because they 're white orbhlack. 1 don’t

think there's any difference.

This year I've pot one vhite teacher and three blagk teache%s
and 1 get along fine with then but I don't kﬁou which 15 the
besz. It's hard to say. All of thenm in generai are Hnew
teachery. They want you to Ieafn> Some teachers shod prejudice
toward whites or toward btlacks btur I can ger along wlih anybnd&.
Do you think any g;rt(cular graup reaches out to you?

No. 1 reash ot 1o everybody bevause I've been 3 slow learner
all oy l1fe, you know, «t takes me a while to get something
through ny head,  Lite last year when 1 was over here, thay

Just zipped through things luke that and 1 didn't get » rhance
to cateh anything tat this vedr thee tale gore Tiee oul
{Students wery gonerally poactive about the szaff at Durnam
Bigh, They citvd Anstanges whuere black and shite teachars

were not of thear c&ooaxng. byt trdivated they loobked at these
a5 being vndesirable Lrachuers, not andestrable Hlack teachers

0 unﬂEalr;ble uhgru teachers )

Five black siuduntua-Suxhlm High Achonl

How do vou feel aboﬁt your svheal an peneral?

Students wers not very. enthused about the schoal. They
expressed congern about the predormisantly white admintstration.
Ty <ete trashled by what they considered unfair trueatrent

that blacks ot

bb
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Intervivuer - Hue do you fevel sbout vour teachers, black and white?

¥

,\\ Stadents - Niudents wers quite vocal aboul the prejudices that they
L.

telt existed in the teaching ranks. They expressed that

=it teachets have 5 aegalive influsnce on the lesening

process ot many blacks, damaging thetr sclf toage snd

willtng thefr axplrattons e excel S\ Only o of the

students had had a dlack te3achur in this ﬁchval,Ji}Cupt a5

A substitute. v reclling theig éxpetten:es with hlack

tegchers from funtar hieh srhoods, they felt rhese togchers

Cared rore thue Lie ofne s they curzantly hoave.

-

Group F o« Five black Lnndeotz--Pifltde High Sokond

ok de you Tihe your schaol  Why o \ |
L4

staderd s - Srtupdeats tndicated Thiy 1ih o thar achool Becguse 2t

f -

» catority blask Thesy Rave ¢ sect ol L1t 3t ki sehiasl

lrtervivwey

1

prd Ty frrel they oo be theeso Togs The thing they Liwed
Tem® wys what they porocived €0 be 3 lack of propsr ety on

THUY wWufle ,Q(ciging fure campLting in :uliwgt-

»
frtervtlewer - Hue do vy feol hant YRt L Rty sabiter and Llach ®
Studvats - am L omrtnt L Stadent sy bety Blank Bodoners Seel Fe Lary moge ”
ThHet plaas Rldn cubae L than o whate tegchers “txoepy for

o
2 »

. ooy, white Teachers trosh oot of Tole, rhee doa't relate to

8

plnx ked 7 Tboa feorte e alter becauue cdrpiculun offerings

vid athigeet mtrog ate pitobad b the compredencioa level of

IEPTILTI (3 NPINE Whitos BTt cuttor I watwe gftert . b oeyae the
e

;L ;"Tl‘".si.ﬂ SR ‘:;" e T Loa S art an the ane h i"T"‘ i(‘h!, the
i
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sttt r on The ofher band.  Students expressed thz* in sone =

. -

fostavces white rteschers gwe-preferential treatzent to

'

white studunts wben 1t cozes Yo prades. Even when stydenty
. don'y measare up to their capabd..atles, they are otren given
the benefit of the doubt. Thess students Jtdn’t frel bleck

students were given the same constdezatton

In addirtion to ssking some ol idents Yo reapand to o serte: of quewtions

e L .

- Rome eaeltanzents have vgoipped thes to handle Ehc'aubjecg . 1
|
|
1

in group sensfons, o sanple of wtedent. tr grades J0-17 from borh bisn i
B . e

schools was asked on g Stadent Interview forsm. Do you think thit ot of

vodr teachera are foteeeseed In v and teslly wanl fo Role you bacowe

-

succewsful g school™ Twenty-weven {27) students fean Wil ide Hieh snd
fiftv-one (51 udents 4t Durban High School, all of wvhom were celested
randonly trom study hal Ty durtny the Time ot the team's wingt, reaponded

*

Do pradn by -pgade, cchaxi-by~arhonl ard raua-by-racn FUEpanaey e listed
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Equaliry of Student Discipl\ne
During the p:oceég'oi desegregation there hav% been numerous citations
of differantial treatment -being used between the tQFesu & major concern of':
‘Y many minority parents and students, as well as facu%ty and staff, his been

.the kind of treatment their children would be subjected to Sﬁce change had

(” " occurred. During the onsite visit to Durham City Schools students and

———
e .

faculty and staff wére:asked questions about the quantity an& the equality
or inequality of discipline in their schools. -

Five (5) of the eight (8) principals who were inﬁe;viewed completed a
School Information Form on which a secrion on Expﬁlsioqs, Suspensions and
Discipline was found. Tﬁ; section asked the respondents to give an estimate
of the n;mber and percent of expulsions by racial group; over the last
twelve months, to give the major reasons for expulsions and to identifﬁ‘the

| proportion of suspension and other discipline cases :SQ: were attributable
to majority and minority students. ‘ .

Table 11 shows that there were no expulsions in the elémentary schools,
The suspension rate at Club Boulevard was given as 80% black and 20% vhite.
This comﬁates with a biackiwhite enrol}ment of 5&!/66i:_ The iu&pensgon

1 [

| "i rates at *he other elementary schools were more in line with the racial
.
I breakdown of their student populatiom.

l s

|

Table 11 also ého:s that on. student was espelled at Carr Junior High,
. The reason given' for this expulsion 8§§ the s;udpnt'threagenéd the life of
| another student. <Carr's 07 bl9c;f597 wh;rc suspysdon rate was not out of .
i line with the racial make vp of its qruiFn! bgdy.' The sané is r;ue for the
suspeasion rate at Whitted. Ar a glaave the 982>b140kf22 white suspension

rate appears to be racially skewed. However, 1f.fs not out of xilter with

the 937 blackh/77 white student prpulistion that is found there,

71
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a8 TABLE 11 : 1
|
:
]

e

Expulsions, Suspensions and DPiscipline in
| . ) Five Durham City Schools

-

') School. Total No. Percent Expulsions Percent Suspepsions
. Expuls jons Black White | Black | White
Elementaty .
Club Youlevard . O 0 0 80% 20%
Holloway Strest o’ 0 0 Tz 1% ~
Horehead 0 o o 3 4
. (Numbers instead of % supplied)

—

Junioy Hich \

Caxr 1 ' 1 .0
(Number Supplied instead of %) 50% 50%
. Whitted - 0 0 {0 98% %

: P
/
P

* As estimated by principals over the la‘ét 12 months

e
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Percept ions ot Teachers on Disciplise

The following guestion was asked of teachers who were interviewed: “In
terms of di;capline, do you think black students are more of a problem than
white studeat:?  Fifteen (15) of the 25 respondents, or 60% reapoadcd “No™
to this question. Two {(2) respondeprts who neither aﬂswergd ¥rs or no stated,
"F;QI'StUdEHtﬁ ére worst diszipline problems,"” and "Hore blacks end up in the
Denn'avoffitcg\ Whites eat more cheess,” Two (2) teachers did not respond to
the question. Six (6) or 24% of rhe respondents stated that blacks present
more of thé discipline probleny than whites. wr the six (6) who ansv red
“Yes,” four (4) were black (twu at the elementacy level and two at the high
achool levsl) . Io most ipstances reachers who felt hlacks to bo more of a
discipline prublenm ;gtributed it to their low SE3, <

Teachers vers also‘;ﬁked to respond to the gquestion, "In teras of
dinciplioe, do yau think black stadents are treated preferencially, wore
severely, ‘or in any way differcntly tosn are white students?™ Lwenty~ome
(21) or BAL of the teachers responded “No” to this question; tun (1) did not
respond; one teacher responded “Yes™ (explanation;w;slack kids pet suspended
b#t not whites"); and one teacher answeved, "It's arcarding to the inctdent,

\

the students and the teachey "

Perceptions ot Counselurs on Discipline 777 "

A

Five (5) counseYors wete asked the gugstion, "In tems of discipline,
di you swe black studenrs as beins more of a probles than white Students?”
Three {3) of the five wore higho school counselors, twe (2 of whon cosmented

that tiey do not bandle diacipline problems,  Such problems are turned uver

l
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to the dean..  The other high scbood coungelor indicated vhat "Bisck %220

f14ht each othar,..They huve hore-related problems.. The schowl mhows oo

concern,”  Two (21 of the cosnselors were from funier high schools. Both

rosponded that black. were no more of a dociplioe problem than whites.

Onir counselnr ventured that 1t has been her experience that the non-reader,
both black and white pressnt the problems.

fach of the five (%) counselors responded “oo¥ to the questton “In
rerms of disciplinz, do vou think black students are treated preferentially,

more harshly, ¢r 1o any way differently?”

Prroeptions af Studspty on Digscipline

Stadents in cacs of (he group ses-lons Were asked a question or &
seriea of guestions or the eguwallty ot treatrment between black and white
students as fur as discipline is conuerned,  The questions and their

responsis follow:

Group A - Finn 1wk studencu-~Cary Jualor Hipgh- Sebool
Intervieusrr - Acre the rules gf‘ihe 3§houl wually £Qf6t;$8 betwssn black
and thtw tzﬁg?
Student~ = The students wers Lo aceord that blick and white are treated
wlike whon they rroate preblies One atudent put ft, “8lacks
PAt At jusr Ithe e whites " Another added, "The sams th;ng

hapyona nhe otbor way gound”

T4

sl e




Croup b o=

Iqteruiewur -

Students -

i

Group ¢ -

intervicfey -

Students -

Group I ~

Toterviewnr =

% Student ~

Intervivwer -

L Student -

)

rRiC

—

Five whige studonta-=U>< Top{or S lph Scohand

Are the roles of the schanl equally enforced hetweon blark
and vhirve kigs¢

Students oxpresssd that "there ave fou roles bere.” They
stated that the rules agairat wearing b;t& apprar o be
directed towatds the black population aﬁd also extends o

w,

pirls wearing scarves. Other rules that exist appear EE\EE~\

equally eaforced. .

Five woise studen > -Bijlside High School
Are the rules of the schon? zquilly enforced between black
and white kidg?
*
The students showed avbivalencs on this question.  They all
agreed that "Mri Alston cares shont _tudents.” Thov considered

him an asset o the sehaol and o £air woas.

. >

o -

Five white Studenta«-Durham High School

Huw about the #ay yules are enforced here”  Are they eotorced?
I feel they ace partly enforced, Some teachers epfuorce then
and some don’t. ..

Is that trae with blaud and white students altka”

You, T kaow roe teacher, shes chort and she won't ler sobody
tell her.  Spe dbﬁ'!\tarﬂ how biy thaey are, Yot don’t take no
Pant koo kol fthe other qtquni& Atte ded to the squality
of diw cpidne m¥ cgack and whale Ltufents an osed by tegchers

WL whaee Tl U hed ontacty

D




prym \

|
|
|
|
|
\" | ) i
. Group £« Yive plauk students~~Durtram High School . |
' Intoreiewss ~ Are rules of the %ch;o? equally entorced betueen gla(k and }
} white kids”
’ Students - Stadents complained that blacks are not fascly rreated at
this school, They felr the rules were anfaty citing that
. . mach of the black caliure, and things blacks liked were
not understood nor-tolerated gg whites, ¢.g., the black
fashions and fads, the bhlack diaibﬁt, and black behavior
,.—// in general. They did feel they could seek refuge in a
black female cbamselor uh; was termed the sa&va;ion for

many blacks who graduate.
Y

Group F\Qhrivc black studenrs~~Hillside High School

tre rules of the school equally enforced between black and
vhite kids?
Students ~ Students expressed doubt as to what the rules were. They .
felt that the adminiﬁiratign'vas lenient on oeryvone ‘
~

allowing them to “do what you yant to do.” They did not

belirye this node »f opevation posed any problem for any one. -

Attitudes Toward Opposite Race '
Tuo furms of 4 Yortal Beltef Inventory were administered to a total of
. 90 srodents (3 whites and 56 blacks) én prades 10~12 at both high n:gmola \\
in Durham.  Fore 3 wis administerned to Qbitﬂ students and Fore 8 to black.
Admigiateatisons ool place in ﬁtudy halls during the tiz of the on.ite |

-

» - i
viat to ewh sohool. Tarticaipaticn on the part of the student wx, volantary.

Tir <anple was aat oecess e {1y representat ive of the toral scbonl population,
pup

Q ?’ﬁ




The purpose of the inventory was 1o et an additional reading of
i r M : 3

student s’ belicfs about and cognitions of mewbers of the opposite race,

vith the hopes of determining how such beliefs and cogaltions affect their

« behavior faward the opposite race. The {nventory was a Likert-type scale
which asked students to indicate their agrespeat with each of tweaty-three -

items ﬁy checking Stongly Agree, Agree, Unsure, Disagree or Stonply Disagree.

A freguency check was made to determine the number and perceatage of students

P

who responded on each item,

- ' Table 12-14 summarfze frems found on Fram A, and Tab

those found on Form B. The choices Strongly Agree, Agree, Unsure, Disagres,

-

and Strongly Disagree were converted to values from one to five wifh one

being Strongly Agree and five being Strongly Disagree.
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. frems in order 'to clarify the concepzual content of the questfonnatre, and to

4, N A4
commynalicy estimates, Kaiser’¢ latent. root one criterfon- for number of

: / ,
ftems and can be regarded as a descriptive classtfication of the ttems on . 9

‘be!ow wre identitted, Also o table of correlation armong the ttems with

~ .oaf SYlacks.
Loading iten No, ~ Lren/Dexcription
.99 .19 Raviial cmﬁ:r’ i3 the real deternminant of_«
. ) . behavtar, ' v
T .18 'Y HIPOCILY Mroupy Gre over~sensitive, /
T4 3 Fhite socfely aw 51:;1;'1*1(»: to"mfmrity group
societies.
=72 1 Cah;r 15 aot .inpur:um in individual
relattor ships,
’ .58 ! 6 Minority groups must be controllied,

-87- .

L4

1 After cbraising s frequency count for each frem an attempt was made to

determine which ftems in the h{veuto::y ware highly related to each other. For
this purpose the statisfical technique of factor adalysis wis used. The purpase .

of factor analysis in this case would be to ideatify clusters of interrelated

.

aid in the removal of highly specific and uninformative {téms.
L)

On the basis of item -i:m;et'cotrelationa a tai_:lc: of factor loadings was

cbrained using the -onventional method of principal factor analysis (Tucker

factb’m) tol Lowed by .varinix and promax rotation. .

-

The factor analysis is use;xiul for 1denclfying' hogogeacous subsets of

each instrument.

»

In this case it resulted (n the idenrtificationr of seven

factors on each form. Items which have high loadings on each fagtor can

*

b{/h_gghlv related in turms of their observed correlations,

be expegl .
|

On the basyl of the promax primary factor iocdings the fai:tora which appearQ

loadings = . 30 s presented for eussh facror.
T »

Forz A

Facrtor I--Holiel in over-dgpressivencss and explojtative tendencies

FRENS

_5




- ) ,. “‘%
Loading Item No, Item/Descript fon :
i N1 S § | Hinority group parzons are trying to use '5
vhites. ] 3
~. &3 ry Open recognitiod of coior way esbarrass 2]
minortty groups, . o ool
“ ltem [nierhbrrelations--?actor«-t ,
] 19 5. 3 1§ .y 3 ki
19 “p 331 .58 [-.51 | W45 | .37 |-.09
s .93 =f .51 =33 1T .se ) .55 1 .18
3 . .58 051 - "-‘00 W ’:6_? _.—JB .06 ‘
1 =51 | ~.33 | -.40 = | =438 | ~.38 .21 ’
6 l65 056 069 hal™ 38 e o \lss '35
o Ls7 o ouss | s | -.38 55 -1 o8]
2 {-09 b a6 e (. |Foas | Los | -]
. 1

Tables 12 and 13 give a conparison of responses, bz sex, on 2ach of the

{teas rclaring to this factor. TIhe coaparisons for this and other factors

£

- <
For the purpose of ‘this study"those responses, listed in -
R “ ‘ .

pen&nuges. are regorted in three categories, Agree, Unsure and Disagree.

‘are listed below.

DA 3 kbl

Strongly Agree and Agree were combined ay were Dfsigree and Strongly Disagree.

Y
Factor I-~Jtems=-=Form A

5 . ‘ N Hale Female

; 19 Racjal color is the' rm'l deterninant of beha\{ior. a |13z 182

. . - . -
2 U 113 7%

4 .

3 : D | 65% LY

L]

nOTity Broups are over-sensitive.




' . Male - Pewale
3 White society is superior to minority group a lisz . 0%
societies,
U {13% 15%
! . *
—_ D 167% -( 73X
1 Color is not fmportant ta indiv!dual . S
telationships. ///// A p72% 2%
- U 172 18X
D 9% 9%
6 Minority groups must be contrqlled. a | 2612 9%
U | 22% 36%
s D |482 492
11 Minority group petsony ace trying 'o use *~\\~ a lsoz 54
whices,
i ] v oj22z | 45%
P4
[ 3 B 4 0x
, , 4
2. Open racognition of color may ¢oha-rass a |0 16T
minority groups. -
U |43, 6%
! ‘al '
. L D | 26X 272
b / Factor ‘l~~8elxc! in the interdependence of races.
.
N Laading iten No, ltem/Description
'. -195" B ¥ Different racial groups need ro depend upon
¥ . each other, '
‘ =.56 B Hembers of ninority groups are individuals,
. with fadivicdual feclings, aspirations and °
o o attftudes,
; 56 2 Open recogrition of color may embarrass
*

sinority groups,
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o -
z. Loading Trem No. ftea/Description
; .54 10 "Liberal™ Whites are free of racism.
fﬁ .48 11 Minority persons are trying to use whites.
.48 14 The lower~class Black can be blamed for most
k. . , of the prejudice against other Blacks.
:=.'” : + Item Intercorrelations-~Factor-~II "
S ) ! 12 ° 8 \ 2. 10 11 14 - ,
. . .
. . 12. - - ’45 'X'037 "'038 "034 "026
‘é;@- 7~ a *
g"'“' . © 8 +45 c= ] =82 1 =43 | -.33 | ~-,41
; A 2 =371 -.42 - .33 .08 +18
aN
;’ 10 l. -.38 "9&3 033 - 0%6 \
7 :
! o 11 ~34|1'-.33} .08 .36 - | .57 i
s W | 26| -1 L7.8 ] .41 | .57 -
N -~ . . . .
( Male/female responses for items in this factor weres
~ - ) ' . Male ‘Female
", 12 éifferen'c rarial groups nead to depend upon Al Jax 9)

’ . each other, . -
. Y 7 \5~— 9% 9%
X . \ ” .

3 /[ g 0%, | oz
;1 ' o » Cx
8 Members of minority ‘groups are individuals, A 74‘1 91%

C e with individual feelings, aspirations and .
: attitudes. .

P } ; u 0% 0%
o . |
! D |13z 9%

2 m recognition of col\or may embarrass- po— A saz 27%
: ¢ rity groups, \ .
i . U | 43% 36%
f - N
e . : D | 30% 36%
; i
% Q ‘ . 99
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27X .

A | 26%
¢ ‘
' - k U [ 43% + 36%
R ) Z
TR ;0§ 30% 3bx
¢ 11 Minority persons are érying to use whites, h

A2 0

K

u 272 | 4sz

- - k]

. \ - . b {3ox | sax B

*

\ X : . Male . Female
’ 10 "Liberal™ Whites are free of racism. L

14 The lower-class Black can be blamed for ‘most
of the prejudice agkinsc other Blacks,

i . : . v |30z | 18%

1

A 132 .18

s

D {497 ¥3x

) \ D
- "
1
\ \ -

P ~ * \
Factar [T1--Belief of whites' knowledge of and understanding bf black
culture, competence and manneribms.

8

Loading " Item No. - Item/Description %\‘
! .92 13 2 Minority groups want a responsible Soéiety.
N-¥) 18 All members of minority groups are pretty

wuch alik- in their attitudes and behav{:rs.

~-.63 4 Minority groups have a heritage of which\ they

can be proud. . ; .
) ~e38 1r Minority persons are trying to use whitesx *

K , . Item:Intercorrelations--Factor-~II} \
' : \

_ 13 18 g 11 v

. r ‘ ‘

* ) 13 - "066 051 006

18 -166 - -058 025
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Male/female responses for {tems in this factor were as follows.

- - f/ Male Female
13 Minority groups want a respansible society. A ' 564 547

U | 22% 272

* . * \ D | 48X 18%

\\\w . , . 1\
* . 18 Al)l members of minority groups are pretty

much alike in their attitqdes‘an& behavior, “A ) 262 27%
' U | 227 | . 18

.

. - ) i

4 Minority groups have a'heritage of which
they can be proud. i

. U | 26% 18%
) 0% 18%

i
Y, .

11 Minority persons are trying to use whitas.

A | 21% 07
, ,/ o u |22x | asz
D | 39% S?Z
Factor--IV--Belief in the inferiority of blacks. 5/
Loading Item- No. Iteﬁ/Description s
’ b7 22 : . Black supervisors, managers and administrators
. \ are appeinted because they are black,
) .50 ’ 14 The lodgr-class Black can be blamed for most
of the prejudice against Blacks.
-.43 7 Most minority groups can handle Whites' honest
behavior and feeclings. ‘
» .
1 ]
; \‘ ] - -

A | 74% 642 .
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. . ; ‘
"Item Intercorrelations--Factor——1IV ! 1
22 14 7 P;b i

22 -’ 036 "013

. % | .36 ~|-.55

7 "'-13 —055 - - , >

Male/female regponqgs for ftems on this factor were:

Male Female

22 Black supervisors, managers and administrators A | 397 54%

are appointed because tvey are black.

U | 43x 27%

- . D | 17% 18%

-~

Y- 14 The lower-class‘Black can be blamed for most

k!
of the prejudice against Blacks. A ) L3% 182

U | 36% 187

D | 39% 63%

\ <«

7 Most minority groups can handle Whites' honest

behavior and feelings. A | 30% 277

U | 30% 55%

D | 22% %

-

o

Factor--V--Belief in the need, desire and value of blacks being a part
of white society.

Loading Item No. Item/Description
d .82 17 Minority groups will always welcome and .
appreciate inclusion in white society,
S .65 23 There should be'laws restricting interracial
. marriage. ¢
.61 - 7 Most minority groups tan handle Whites' hon;st

"behavior and feelings. N
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Item Intercorrelations-—?actor~-V

17. 23 7

" 17 -1 .39 .30 ‘ .
) v © 23 39|~ |-.04
‘. N 7 030 ""004 -

Male/female responses for 1tems in this factor were:
.

Male ,?emalg

17 Minority groups will always welcome and A 9% 9%
appreciate inclusion in white society. ’

U | 22% 36%

D | 65% 55%

<

23 There sheuld be laws restricting ' "
interracial marriage. A | 13% 9%

N v | oz 9%

D | 79% 822

-

AN

[ 7 Host minority groups can handle Whites! _
[ honest behavior and feelings. A | 30% 27%

U -30% S5%

D | 22% 9x .

E )
] .

|

|

L
Factor VI--Belief in impatience of blacks with the‘&bility of Whites to
o ) empdathize with minority probelms.
TR Loading -Item No. . Item/Description
! L] __’ L] [\
‘ .90 16

: . Most minority groups are angry.

.77 15 Whites cannot fully understand what it means
' to be a member of a minority group.
!

.

s
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Item Intexcorrelations~~Factor--VI
s

16 - 15
. * 16/ ) hand 037
’ 15 |, .37 -

When there are only one or two items in, a factor, it is difficult to
’ '\ "‘“ - .
tell exactly what they mean; howeyver, the one'and two factox items are
¥
presented anyway. Male/female responses on items in this factor were as

follows:
Male Female

A | 392 36%

16 Most minority groups are angry.

. ‘ , v L22z | asy

p | 222 18%

15 " Whites cannet fully understand what it

means to be a member of a minority group. A | 30% 27%

U} 227 . 9%
D | 30% 54%
4
Factor VII--Belief in the worth of individuals, regardless of color.
Loading Ttém No. Ttem/Description
.50 | 20 I may be a‘part of the prohblem,
. -.59 ' 1 Color is not important in individual
* relationships.,
. .35 22 Black supervisors, managers and administrators
. ] are appointed because they are black.,
) ~ Ttem Intercorrelations—~Factor VII \\k
, 20 1 22
~20 - "'»23 006
: : 1 -.23 - {~.36
22 06 | ~.36 -
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Male/female responses were:
- Male Feuwale
20 I may be it part of the problem, A | 43 731
- U 13% . 97:
D | 35% 18%
1 Color is not important in individual
g relat fonships, A % 7%
' U | 17% 18%
D | 74% 72%
22 Black supervisors, managers amd administrators A |17z 18%
are appointed because they are black. )
U | 43% 27%
D | 39% 54%
Form B
Factor I--Belief in raciit tendencies in whites.
Loading Item No, Item/Description
.83 17 Whites are united in their attftude toward
minority groups.
.73 » 19 Racial color is the real determinant of
| beh&zior.
.60 16 - All Whites are racists, . - .
: .56 18 All whites are alike.
52 22 Black supervisors, managers and administrators
I : are appointed becau®e they are qualified.
|
r 42 23 There should be laws restricting interraclal
| marriage,
| W42 13
!

White persons on the whole tend to improve

v o other minority groups with which they come
iato contact,

« 34 3
14

Whites cannot and will not change except by force.

The lower-class white is the root of racial
prejudice against minorities.

s

|
|
| .34
|
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item Intercorrelations--Factor I

17 19 16 18 22 23 13 3 14

. 17 - s laz {6 |28 o .27 |27 |14
) 19 49 - .22 }.22 }.28 |.3% |.32 [.23 |.20
T 16 42 Lz - 1.50 (.22 .7 (.20 [.18 |.02 -
18 . .54 1.22 |.50 - [.20 |.41 (.01 |.47 |.01
22 .28 |.28 f.22 [.20 | - .12 |.25 |.18 |.44 ™
! 23 36 . 3% |17 |61 |2 - |07 |.16 |.07
13 27 |32 .2t |01 J.24 .07 | - fL20 |23
3 | 27 .23 a8 |47 |as |16 |20 | - |.11 -

1[9 ol(’ 020 OOZ ’01 .Aa 007 .23 011 ; -~

Tables 15 and 16 show a comparison of responses, by sex, on each of

the items rolating to this factor. The comparisons for this and other
. factors ave lint2d below. As with the reporting of Form A results,
responses are iis:gd in percentages and are reported in three Categories,
Agree, Unsure and Disagree. Strongly Agree and Agree were combined as
were Disagree und Strongly Disagree,-
¢Factor I--items~-~Form B
a3 2 :d in thelr cttitudes - . ‘ Hale  femdle
N7 e e umed Lo thets SEAED
‘ ’ \ U] 39% wx 4/
D 26% 8%
‘s
. 19 ﬁz;;iioi?lnr is the weal dererminant of A 45% 12%
| U 26% 36%
% D 297 %4
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18

22

23

- 13

All whites are racists,

All whites are alike.

Black supervisors, managers and administrators
ar2 ~arndinted because Qbey are qualified.

There should be laws restricting interracial
marriage.

Wnite pessors on the whole tend to improva
other mirority groups with which they come
into contzzor,

Whites -canot and will not change except by.
force, .

10%

Male Female
9% 0%
352 322
327 | s6%%
N

9% 8z
19% 8%
68% 76%
65% 48%
19% | 28%.
9% 16X
12X ! 8%
19% 202
7% 64%
19% 12%
35% 56%
19% 202
232 32%
392 36%
8% 28%
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. , Male Female
14 The lowar-class white is the roor of racial 294 402
prejudice against minoricies,
S 162 | 36x
. 192 12%
. i .
Factor 1I--Belfef in the interdependence of races,
) - B - .
Loading Item No. . Item/Description -
74 8 Whites are human and, whether they should or
ndt, do have thefir own hangups,
o712 12 Different racial groups need to depend upon
i ' each other, A
5 : '
.68° 10 Dtscussion and cooperation are posslble ways
. to achieve progress.
.86 ﬁ Some whites can help and "“do their own thing."
.62 ' 1# , . The lower-class white is the root of racial
f prejudice against minorities. .
246 27 Black supervisors, managers and adwinistrators

are appotnted bec ause :hey are qualified.

4

Item Intercor re.ations-—Factor II

(v

8 12 i0 T 122
8 - 1 .43 | .64 S4 1.23 .13 .
12 63 - .33 «31 .08 .18
10 66 1033 | - a6 .3 |22
i 1 ol <34 - .22, }1.09
14 .23 |3 | Las |22 D YA
bo22 «13 .38 .22 .09 |44 -
Male/female responses o x:éms {nn Factor 11 u;re:
. . Male, Female
2 e S bt thew Aeeis
Dot nor e e et e g 50| a1
' u {17 16%
_ Tt 0%
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b
12 Dirferent ractlal groups need to duepend

upon each other.

10 Discussion and cobperalinn'dre possible

. wWays ro achieve progress,
4~

!

7 Some whirtes cun help and "do their oun thing,"

14 The lower-class white is the rost of ractal

a

prejudice againet minorities.

t

\

22 Blik

'

pad

U rTisar s, managers gnd admninistrators
are dppointed becagss they are qualified,
\ 3

Hale ® Female
8% | 60X
62 | 162
132. | 2%
8% | 72%
133 | 12%
62" | 4%
s1x | 76z
19% | 122
6% ex
39% | 40x
6% | 162
192 | 12%
65% 8%
197 | 20%
9% | 6ax

Factor Til--Balief 1 the tre.tfulfiess and truthfulness of whites,

Loading frem No,
el 5  White-
N Ll
minorty
b5 ‘ 9
tough,
o2 3

Whites are alwivs
Rroups,

[ten/Description

re distrusttel,

trving tu use merbers of

- Whites will Jet vhuy dvan when the poing pets

Whites canno? ‘and will pot change except hy
force,
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%
. \ . U . . i
. P Item .In:enor.ral‘auons Factor ’III‘ \\\ )
S — H . 9 V3 ‘
s 5 -1 33Y .39 | .35
R 11 33 - «35 27
9 539 035. - .24 ' -
' 3 35 | .27 | L2 - B
') Male/female resPonses on Factor 111 were as follows. i
. : Male Female
\ 50': Whites are distrustful, . A laox | 24‘: '
I A v {392 56% N
' e e ' D 327 12%
. - Q‘ ’
\ o ‘
1 White. are aleays trying to use oembers A 26 247,
~of manority groups. .
u 39% L0%
‘ p |12z, | 2ux )
2 k“hlie&z« will et you down when the gotnp A 192 282 N
gets tough, . : -
. : u 33% L4%
. b |26% | 16z
.3 Whires cannot Lnd will net chianue eaLept A 23% 127
by for e,
] . ’
: % u 39 362
' -~
Yoo |isx . | 2%
¥ ,Q - -
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Factor IV-~Belie{ in humaneness of whites as evidenced by a change in

thelc attitudes towa{:i blacks. . 4 R
Loading itemm_.:-;o”, Item/Description i )
.86 15 ’ Some whites-have “Soul,"™ = - .. .I
.63 . 4 White persons are less prej*.xdxced today than .
: oL . they used to be, . C
) .39 o1y . White persons on the whole tend to impmve e
) ) “other minority 5mups with which they come
into contac~. .. N e
- 13 . All"whites ar&.ahke, ‘
) { C . item m\;ar‘:brrekat iens~«~Factor IV ) 3
Lo ‘ s 4 13 s - h S
X *; 3 . . . . »
15 - }.32 1.28 (.33 ’ : R
" 4 e - .20 A3 )
5 . - s g
J 13 L8 1L - 1.0
i - .
18 L33 1.2y Lol - -
. . e : o
M , \ o \
_h Maleftemale responsss for Factor IV: ‘
] Male  Female
;5 some whotes Sgee Mhoagll” A 15% ) 3162
3 19% 267
D 225 28%
£ g v
. * Woite pErsons sre le<s presudooed £ A 48~ a5 .
than they used to be, R
. ¢ ,
. ; | 1! 29% %22 .
D} 2% 0% .
1} Wnite persons on the whole tead to
inprove other sinority groups with A 19% 122 .
wh,ch ihz‘,\‘ c.m:w into contact, : P ) 563 :
D 19% - 202
. ‘s
~——
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- »
< - \ \ Male Female\
18 hRTt‘whlfes are alike. A 9% 8%,
« - l!
. u 192 \ 8%
° s T .
, . . ® D |68% 763
Factor V-~Belief in the supefioricy of whites,
Loading Ttem~No. Item/Description
MR vt ;

81 20 I may be part of the nrobled. ,/

.59 13 White persons on the whole tend to improve
other minority groups with which they come
into contact. -

. 12 Different racial groups need to depend upon
. each other. =~ "
. y

¥

Item Intercorrelations--Factor V

20 13 12

20 - 1~d43 ].11 .
‘13 -.43 - 1.04
12 \ 511 . 00& - “

\ . ~

Male/female responses on Factor V:

Male Female

20 I way be part of the problem, A
. U
D
13 White persons on the whole tend to .-
A
improve other minority groups with .
which they come into contact, ' v
! 3
D
»
12 Different racial groups need to A
depend upon each other,
v

112 D

22% 362
29% | 36%
45% 20%
192 122
5% 561
19% 20%
58% 60%
b% 16%
132 | 122

B ;h‘r‘éf}}g
M

k)
¥




. g . negotiate the system. .
Loading . Item Xo. Item/Description .
. .78 1 Whites are not really trying to u.derstand
the situation of minority groups,
. . W71 2 The best way to be seen -is to be heard.
. - 42 - 4 - White persons are less prejudiced today than °’
i ~ .t they used to be,

Itew Intercorrelations~-Factor VI

. 1 2 L
’ R \1 - 033 ~e 17
2 .33 - {-.23 -
4 - -.17 1 -.23 - !
’ Hé'lglfemal_e responses for Factor VI: ‘

Male Female -

1 Whites are not really trying to understand ‘
the situation of minority groups. A 23}‘ 2%

U 61X 562

R ' N , ;
C N ' ' -
‘ .
~104« .
4
< ~ 4
. Factor VI--Belief dn blacks' ability to size up whites and to

] - - —
’ ‘ . D |i16x 8%
s Y
rl’ ot . - \
2 The best-way-to be seen is to be heard, A 712 40% K}

; o v | sx |28z
| . D22k 28% -
| .%J 3
S 4 ‘Whitp persons are less prejx.diced today
| than they used to be. . A 48% _“z
YU {29z |3
é o .
, N * ‘. .

‘ , D |22x {202




~ .

Y

Factor VII~-Belief in blacks' ability to unders;:and and handle the

explgitative tendencies in whites. B o
“ L v
) ’ Loading Item ‘ _ Item/Description - T
¢ -.79 6 Whites must deal on minorxity group terms L
. " nows ‘ ,
. -.59. 21 Blacks cause neighborhoods to run down.
W45 9 Whites will let you down when the going
v o gets tough, . »

Item Intercorrelations—-Factor VLI

) 6 21 9 .
' 6 . =1 .22 .31
! - . 21 220 - |-.13

9 Al l-13 | - :

. . -
. - T R '
h - > . . -
.

# Male/female responses for Factor VIiy
: Male Female

6 Whites must deal on minority groups _ A 61% 6%
terms now. . " . \'
T k o s u- "26% 48% ’
. * D 13X 8%
N\ -
! 21 Blacks cause neighborheods to run down. . A 3 12%
L v | 42 8% |
' v f
. , , - b | s 72% )
’ ' ¢ ‘; ’:
¢ 9 tWhites will let you down when the going "’
gets tough, ‘ / A 19?(‘ 28% !
‘ b e
N D |26 |1z |
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v clusionb‘about how st&dents' beliefs and cognitions affect tﬁeir behavior ot

. toward the opposite race because »: }) the dnsystematic way the sample

of the sample: Egen so, it was interesting to note the comparability of N g
responses between‘males and females for items in each factor fox both o ‘;
. forms of the irventory. . , T -~ ‘ b
The writer no:eﬁ that the responses of white males and white females -
to gach item in each gacc;t_were very similer. fﬁéte was only ong‘ - N )
exception where the difference in thé way maies and females responded to . ) }
a.question'd;ffered by 20% or more. The item is identlfied below: - . S :
Item 11~~Faccor III—nﬁales 21% Agree--rem.les—~0£ Agrec, ‘ )
As with white respau¢ewcs, black males and cemales maintained *a high ’
degree of consistency in the way they responded to inveo;ory items. The
items per factor on which there was a 20% or more difference in the way
malgs and fenales responded wera: ) ) L.
ltem 19--Factor, I--Males 45% Agree--Females 127 Agree _ -
Item 7—~Ya~:nr I1--Males 5)% Agree-«?emales 76% Agree ‘ ‘ o

. v B 8 U e s g 7 K e AR oo §
~ »

R
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Both Form. + and Form B of the .Social Belief Inventory provided useful
’ &

and interesting .ih‘formatian about‘ the'@:itudes of students toward the, T

i

opposite race, However, the writer chose to refrain from drawing con-

; z
WA e

-

was drawn; 2) the limited number of wvariables 1aoked at, and 3) the size

A

Item 22-~Factor’II--Wales 657 Arree——chaIes 8% Agree - i

Item 21~-Fa»tor V1I--Males 52% Disagree--Females 72% Disagree
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1

, ' : CHAPTER VI :
, . e . \
ANALYSES-~PLAN, PROGRAMS, PRACTICES, PROCEDURES ‘- ~

© A Summary of Du}hamVQ;cy Schools District Flan

e

On® June 26, 1970 the Board of Education for Durham {ity Schools
submitted to the U. S. Middle District of North Carolina s "Plan For

Further Desegregation of The Durham City School$" in response to a

»

directive from the court, to provide a new plan.for further integregation

¢ - ——

of city schoolé wi*hout a continuaﬁion of the seven~yeax-old "freedom of -

choire plan., The court order came 1n/the wake of a wotion - filed by the

'

NAACP Legal Defense Fund. . e . o ¢

¥
3

The plan, which became operative during the 1970-71 school year,

-

remains in.effect today. It contained fourteen points that were detailed
‘ L . . < o ~ ; / ~
in Chaﬁter II, but summarized below: - -
1. The dlstrict would operate 25 schools-~two {2) high schools,
« - rsix (6) junlor 1ighs, and sixteen (16) elementary. -

] é. At tendance zones would be established for each school.
. "3, Allowances were maZa for seniors to complete their schooling
at the school they attended during 1969-70. Sophomore and
juglors were not excepted. :

4. . Junior high studenis were assigned to schools within the
attendance area of their legal residence.

5. Elementary students were assigned to schools within the
- ‘attendance area of their legal residence.
< N _
6. Geographical areas estzblished for 1970-71 resulted in
racial mixture in ea%b*of the districts schools.
' 3._~Maiorlty students could opt to attend a school in which
' their rgce was in the minorivty. : .

[y

8. Exceptional students of all kinds were assigned to facilltles
deqigned for chem without regard to race.
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The Superintendent maintained the right to change students'

assignments in hardship cases.

The Board reserved the right to re-define attendance area

aid composition of .school without affecting the unitary

character of the school system,

Students 1ega11y residing outside the'districx were denied

attendance with or without pay, 1970-71 seniors excepted.

-4

Faculties were assigned to reflect the black/white ratio

district wide..

Teachers and other professional

personnel were mot to be "dismissed, demdted, tetained or.

race, etc.

« passed over for reemployment or promotion on’ the grounds of

All courses, facilities, programs and extra—curricular

"activities at any school were made equal
all students in a given school.

available to

The Board .was. to submit a reporL of the racial composition

of faculty and students per ‘school by October’ 15, 1970.

process, was the pairing of six elémentary schools.

Not specified in these points, but still a part of the desegregatlon

Schools’ that were

formerly organized in grades 1-6 were reorganized--two schools became

- occupied b& grades 1 and 2 and paired with two that handled grades 3

”throughtéz One school was established for grades 1 through 3 and paired

with one that: housed grades 4 through 6.

~_ As pointﬂ31x above alludes to, the district's plan resulted in racial

?

mixture was not reflective of

racial comp051tion, as far as students were concerned mirror the community s

. population.

mixture in each of the district's schools.

he black/white

117

N
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However, as Table 2 showed, such

opula‘i:ion in the community .

A )

at-larée. The Board of Educatibn rejected the notion of havirg each school's

.1t was not unaware however, that the fluctuation in enrollment

and the 1oss of students did create an unstable situation in the district.
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»

. During the 1971-72 school year the Board, being concerned about the

Y
(S

possible intervention of the cour;s, drafted a plan that would have dis~
. tributed the diminishing white population more evenly in theﬁschoolé§\\
The plan called for_;riﬁiing the number oﬁ,students bused, clgsing a ’ )
. predominantiy black e}ementary school, convérting one junior high to a
vocationa} cuater, p%iring of several elementary schools and sending i
ong—sixth of all junior high students to distang schools. When it became /~> .
"apparent that the initiative taken by the Boaré;was meetﬁng sharp criticism |
the'poard rqtreated, aqﬁ céﬁ?inued to operate under the same plan ordered
and approved in 1970. Table 18 shows the current enrollments by race and
schools. It shows that black g?raiiment in regular classes rose 2% (frog ‘
.682 to'702) frdﬁ 1972-73 to 1973~74. There was a corresponding drop ;f 2% .

v

. in white enrollment.’ Tﬁaifluctuation appears minimal here. However, when

enrollment data from the first year the plan became operative is compared
to the current total enrollment, a differant picture unfolds. In Wb

1970-71, 59% of the.district's students were black. In 1973-74, the number

had increaséd to 70%.

-

. . Durham City School District--A Comparative
. Desegregation Study Site

Durham City Sthool DistriEt was selected as a participant in this

W

- -

. ‘ project because it was identified from source daéa‘as'a disérict that
\ developed -and.implemented a conflict-free and’éffective plan. The project's
méjor purpoée.was to idengify districts thét had been effective and successful
in their attempts at breaking the bonds of segregation, and to describe the

. r
\ ‘ processes that led to effectiveness and/or siccess.

; '
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TABLE 18
e ' ’ %
1973<74 Enrollment* Data by Schools
) . . o Durham City Schools
et Durham, North Carolina . |
" (Totals Inclusive of Only Black and Wh{té Student§) ’ L

s 1

- School Grade/Level Enrgll&ent No?hite y No?lack y ._j
Durham High - 10-12 7/ 1247 559 45% " 688 - 55%
Hillside High ) 10-12 1206 . 261 2% 945 8%

* Brogden Junior’ ‘ 7-9 4417 855 80z 86  20%

" Carr Junior 7-9 320 124 9% 196  61%

Holton Junior ) \ ?-% 514 260 51% 254 42%
Rogers-Herr Junior 7-9 381 71 1% 310 81z
Shephard Junior’ - 7-9 — | 465 17 4 448 967
Whitted Junior - . . 7-9 535 ' 37 A 498 93%
Burton Elementary o167 492 36 7% 456 937
Club Boulevard Elementary 4-6 348 137 46% 189 sa% -
East End Elementary o 1-3 .07 291 108 37%2 183 63%
Fayetteville Elementary 3-6 509 57 11% 452 89% -
R, N. Harris Elementary 1-2 238 42 18% %6 . 82%
Holloway Elementary . 1-6 351 . 162 46% 189 4%
Lakewood Elementary 1-2 196 35 18% 160 L 4
Lyon Park Elementary 1-6 174 31 19% 141 817%
Morehead Elementary . i-6 175 . 60 34% 115 66%
North Durham Elementary 1-6 185 56  30% 130 0% %

+ W. G. Pearson Elementary 1-6 o433 9 2% 424 98§‘
E. K. Pove Elementary 1-6 285 205 722 80 - 28%

* Y. E. Smith Elementary 3-6 443 107 24% 336 767
C. C. Spauldihg Elementary 1-6 | 402 12 3% 390  97%
Walltown Elementary 1-6 187 Bé 52% S0 487
Geoxge Watts Elementary i-6 ‘ 210 . 115 55%. 95 °  45%

_ Cooperatixg . : ,3? 3 8% 36 - 70%

TOTALS . 10,068 . 2,947 302 7,087 70%

-

- *otals as of 10th Day of School for Regular Classes Only.
Kindergarten, Academically Talented, Educable and Trainable Classes Excluded.

| m ' "
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Seyen eriteria, aﬁd aééampanying indicators, were uéed in measuring
the degree to which a district was effective. Some of the criteria were
mininally usged }n selecting districts., Most of the criteria were applied
after seiection. Durham City Schoolhnistrict vas matched agéinst these

critéria before and after seléction to determine the effectiveness and
¥ B

RS

the status of its plan, its programs and its practices and procedures.

On the basis of observation and conversation, the following is an analysis

of the watch.

~
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Critexion 1. Evidence that majority and minority students and
staff are structually integrated* into the social
system of the school so both hold statuses and
play roles‘chat are equal in power and prestige.

Cc-1 gndicators~-l.

Composition of student body in ¥ach schoole-—
There is racial mixture in each school in the
district. The:School Board sought and got
racial mixture rather than a racial proportion
per school that reflected the racial make up
of the community-at-large. fThe decision re-
sulted in six of the 25 schools having 90% or
more black students enrolled. An additional
five schools had black enrollments in excess
of 80% and three in excess of 70%.

Ethnic cosposition of staff in schools--The
black/white ratio of teachers in the district
was 532 white and 47Z black, for principals
48% white and 52% black. According to the
disgﬁ?%ts plan, LFaculties...shall be a¥signed
to the respective schools in the school system
so that the ratio of Negro and white faculty
newmbers assigned to each schgol shall be

approximately the same as the ratio throughout
the school system.

Distribution of majority/minority group students
in each class--At the elementary level it was
observed that heterogeneous grouping across
classes was the general practice. - Skil) groups
for subjects such as reading and math were used.
There was one exception observed. One school
practiced ability grouping across the school.
The tendency was for. a disproportionate number
of blacks to be assigned to less able groups.,

At the\juniof high level, at least in the two

.- schodls visited, heterogeneous grouping seemed

to prevail. Class composicioy in major classes °
was generally closely aligned with the racial
composition of the school, :

*Structural Integration (definitfon used by the Californiat State Department
of Education)...that"situation.in which staff members, children and parents
of all ethnic groups hold statuses and play roles throughout the school
system that are equivalent in power and prestige to those statuses occipied
by members of other ethnic groups.

e
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Discipline~-Profes§iomal staff and students

‘ not yield conclusive data on ?hié point. In

-evidence that "students were not tacitly isolativg

~ y
\
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No racial distriburion data were available fox ;
the high schools visited. Inteiviews with o ‘*
professional staff revealéd an ambivalence

toward the matter’in which students are dis— " |
tributed across subjects. Some felt there is
"hidden ability grouping," some felt that
student seléction is the basis of whatever
blacks are disproportiona:g}y repregsented in
advanced type courses, and some felt that a *
tracking system is used but not sccording -
to race. . '

Intervieved exp d that there is uoiform s
administration ¢f discipline. ;

Integration of minofiﬁy groups into organiza-
tions and activities of school-~The study did

each of the 'secondary schools'visited the vhite
student was the' minority as far as numbers were
concerned. No data' were provided on the extent
of' student participation in anylactivities at

the high school level. As for the junior hig
gchools visited, one had ‘black/white participa=
tioh ir school athletics that closely. resembled
the racial make up of the school. ‘The other

had all black teams; however, the student body
was 334 black (see Tables 8 and 9). As for
participation in other clubs and organizations,
the former junior high listed a 50/50 split’ for
tte studen: courcil and cheering squad, the only
two organizations listed. The lattér showed that
tiere is white participation in four of the six
organizations listed (see Table 10). Two of the
four oreganizations have white representation that
excedds the'white population in the school.

Patterns. of student/student interaction~-The
Picture varied. There seemed to be no evidense
of racial tersion, but there was neither solid

themselves from one another, . When or wherever
gtatements were made that students interact well,
the situatfon usually occurred during school
hours; friendship patterns that extend beyond

the environs of the school were very limited,
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P, ' CriteMon 2. Evidence that cultural/racial isolation has been .
. , reduced and is reflected in the heterogeneity of )
: X acadenic and uonacadelawms. . ;
’ ' C-2 Indicators--1. (In addition to all of the above indicators)
k . - o . " A sense of fellowsliip and mutual respect, as
- ' demonstrated by staff and student planning et
o : R , exists—In faimess to teachers observed, .
' . - © observations were neither numerous enough nor .3
., : long enough for fim conclusions to be. drawn . : B
: - shout student/teachergplanning. However,.on ~ =
L R : ' the basis of the brle! look~see observations
' . ’ " that did take place, it appeared that planning
was a function that had been: retained by . :
. . teachers. This-was.at Yeast partially confirmed ]
. by -four téachers during interview sessions who '
Windfcated that they map goals, and strategies,
as well as decide content for thair classes.

» .

’

. < ’ 2. Evidence of avoidance of academic stereotyping-~
- . ~Though . academic stereotyping did not appear to beg
* ‘rutning rampdnt, there was little cliéar asvidance
. SN that orchestrated attempts ware being or had been
' made to ‘avoid such throughout the high schoolg
: . . in the district. This impression’ was ‘based ‘on
) . . observations and interviews. There seenad to be
D oore of an awareness of the need for sych avoldance
\ o \ at the junior high schools visited and each elesen-
] . tary school except one. It wasg difffeult to ‘
. . ascertain the level of concem at the administrative
\ , ’ level for this indicator across the district. e
~ ' » . .

. 3. Evidence that tegchers “have the authorﬁy that
. - enables them to work confidently and flexibly -
with students of varying abtlities and talenrs-- *
. ~ Teachers did appear’to have the freedom to vary
' instruction and to do other fhings .that~yould
, ‘enable them to meet the different needs of studen{s
- assigned to them,, - I

- M * J
. : -+ Cfiterion 4. Evldence of curricular offerings and materials reflecting * .
\ : . cultyral diversivy. .

«

. -~ . A Y.
C-4 Indicators-~~1." Curriculun offerings related to minority . , ”
. experience or to majority /minority "latziés\-;- _
- ‘There was ev.dence of some offerings related N

4

W to minoritics . e.5., black . studies at the’
- . *  secondary levels, black authors in some
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. literature classes, aid multi~cultural and
. ) . multi-level texts in some schodls. Curriculum
. offerings and materials differed from school~
to=schcol. Some teachers when interviewed
' ) . indicated that thelr achools had fnsufficieat
“ or no materials. They expressed strong concern
¢ ‘ ' about this point. 9everal indicated that
. ) ' materials'were en order. v

: 3
2. Librayy Volumes related to minority experience
or by minority authors--Volumefric Figures S .
. “were not collected from-the librories in schools
visited. A perusal of three iibracvies, two in
predominantly or all-white schools and one in a P
' " predominantly all-black school, revesled that. -
~ : there are minority related resource materials
} . availiéble in each. Also, it was found -that esck
‘E .7 . subscribed to or had available such periodicals
r-” < . o gn’!bony. Negrg‘uistorv Bullqyin and Black World.

.~ —

. n 3. Evidence of varied instructional techniques de-
. signed to meet the diff&cent learning styles of
| . ' ’ « students--At the upper levels, e.g., grades 7~12,
i‘ : ‘ ) . classes observed were taught inm a traditional
.Y L . /ﬂ‘* . manner. The mode tended to be the teacher
4

!  domimated lecture. There were some instances of
students belng called on to read row by row, and
_ a few {nstances of silent reading. No unusual
o f . .~ Jinstructional tedhniques vere in evidence. There
oL . . ~vere some instances of conventional, whole-class
. : instructional mettods being used at the ‘elementary
- v - ,»§ . level. However, there was_also more evidence of
P - — different grouping pattern, e.gy, skill groups in
A . . . reading and math, and Individualized Instruction
) . being used at this level.
\‘ * ¥ » ’
. . “Lriterion 5. Evidence of successful acadenic achievement by ‘
" o . S ; both majority and minprity students. Wt
' . - P .
TN e et
) ‘

q LY
5 lndlcator5~-1;_~Achievgment data on students in school~-No
achievenent data were cnl%gcted by rdce
i ¥ - across” schools in the district. - .
“ o ; 4 .
L Criterion 6. Evidence of Lomprehensive efforts to develop and

N offer programs aimwed at equalizing educational b
?i ) . oppartunity.,

-
L ]
4

»

3 oo C-b Lndicators-—-1:- Evidence of.use of Title I, ESAP or other .
b . ' funds to devplop compensatury prograng-=-
e ' here was edidence that ESAP funds in the amount
L £ $229,783 had beek received ? the district’
~ 3

- ~~

.-
* . i
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k ’éfiterion 7. Evidence of parent and compunity involvement in

w

¢
5

4

3.

<

the deségregation process.
C-7 Inﬁicatarsg:a‘ Existence of a citizen's committee, or advisory

2.

~136~ | “

for "teacher preparation programs, student-to- i

stiudent prograns, curriculum revisions, spectal :

community programs apd pupil persoannel

services,,...” The team did not see -written '
aposals or evalvations thexeof, thus cannot -

‘cite the specifics of the programs. o ’

Evidence of use of resoutces. within and outside
the schodl district to help devise programs
aimed at equalizing educational opportunity--

. There seemed to be evidence that resources at
the central office were used to help in helping
set up workshaps that would help teachers better
cope with the problems of desegregation. It was
mentioned In one interview that.a course'had
been set up through the University of North
Carolina at Chapel Hill, on the desegregation

, brocess, and made available for interested teache}’s.

Attempts at in-service traiuning aimed at program
development~~-ESAP funds were coomitted to the N\
district for wurriculum revisions and teach
prepatation programs among other things. There
was no explanation of what revisions were made,
nor the amount of time spent in the prazparation
*of téachers, the number of teachers involved, etec.

Committee, Lo assist with desegregation plans— ~
There was no evidence that there had been
involverent of citizens via.advisory committees

in the development or the plan. There appearead
to be minimal involvemént fn the implementation
process, . - ¢

-

2. Eviderce of bi-racfal school commi tteps=~~Such
. comnittees did not exist at the schools visited. -
Y

3. E®vidence that parents and school conmunity are
kept informed about problems and successes in
the {ntegration process--The news media appeared
to be the major source of information. 1t is
used quite a bit to keep the public informed.
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CHAPTER V%%‘ ) g -

"INTEGRATION" IN RETROSPECT .
. SOmg'ConclhdLng Obsefvations ’ o v
' Jane Hercer; 2 Soclologis; at the bnrversity of California at Riverside,
California, uses in her studies of school district’ 3"desegregation a five
stage policy model designed to determine vhere on the segregation to inte-~ *

_ gration a district falls. Since hgr model had implications for this paper

it is briefly descrived below: » o

.

Stage 5 ~ Hoviﬁg Towar&'lntegration: Philosophic Stance--BEquality aff’/, a

.
[} (Y

- edubQ:i;nal output, cultural pluralism.

Stage 4 ~ Comprehensive Desegregation: Philosophic Stance--Schools
-should have the same ethnic p;oporticns as the district's
. population, students shouid have equality of educational
opportunity~-the latter defined in texms of input, same
o' tizche:s, schools and texts. v

»

|
Stage 3 - "Token Desegregation: Philosophic Stance--District no longer

denies respbnslblity‘to desegregate, it alters boundaries,
builds new schools, moves toward cpen enrollment and uses as
the underlying theme freedom of choice, .’

.Stage 2-- De?acto Desegregation: Philosopﬁic Stance-~-The Board of

‘ Education does not have the responsibilxty Lo change a -
pattern that it did not cause. The maln theme is the
neighborhood school. .

<4

Stage 1 - DeJure Segregation: Philosophic Stance-~It is-not the legal
responsibility of the Board to desegreéate. The question is

raised as ¢o whether the responsiblity belongs to the stat
or to the district. T

1

R O

s
3
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Bhsed on the-data that were collected durg;é the onsite visit, and

" based on observations made and interviews held, it is the ;;;;;;T;\Bﬁtnigg
) /

‘
that the Durham City School DiSttfiE as a whole has moved from Stage 1 (in

the latg 1950's) to Stage 3 (in 1973). While it is true that the “"freedom
of choice" plan that existed from 1965-66 through 1969-~70 was~mbandoned in
favor of a plan that mets the challenge énd mandate of che‘court, the new or.
replacement plan regglted in more mixing, but in differenz proportions per
school. The plan, which continues to golern the operativns of schools in

1973~74, fell short of the "Comprehensive Desegregation™ category- by design,
<
though“aspects of this category might be found in some facets of the

district's activities. While Tejecting the notiqn of developiug and

implementing a plan that called for ethmic proportions in each school that
rese;abled thg population in the district as a ;ahole, the Board approved and
implemeﬁged ona chac‘left four of the district's 24 schoolf Qitﬁ black
populations of 93% or better and one with a population of baz. Because of
the district's inability to revamp its plan to actount for fluctuation in
enrcllment and the, loss of studeuts {due largely to "fiight” into couhty
schools and private academies) the situation has changed conéiderably. Six

of the district’s schools now have black populations. of 90% ur more and five

1

additional schdols have 80% or more. . : o

whenrﬂéing the Mercer Model to éxplain or discuss the status of a

dlstrict's desegregat fon plan one miat yeofrain from EEhumins that all

segments of :hﬂ community are at the same point on tha continuum. it is

.

concelvable that the Board of Education and the diqcrict administration

could be at a rore édvanced stage or level of unﬂérstanding, operation J

X

-~ N - o— —
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and/or.acceptance than. parents, other persons in the community or even :

+

menbers of the professional staff in the district. This is often true,
bepauée of obligations placed on boards of education and schooi»adminigtra~

tions as legal entities to desegregate or otherwise rectify some 111 that

. !

might heretofore have been perpetuated. One example of this differenqﬁ was

seen in 1971 when the Board who were concerned about the possible intervention

of the court because of the instability of its plan, drafted a new one ‘that

would disntibuCe the ;hite pupulation more evenly in schools. The plan called
for a ttipling in number of students bused, the closing of a predominantly
black elementary school, converting of cne junior high to.a vocational center,
pairing of several elementary schools and the sending of one-sixth of all
junior high‘students to q;stant'schools. Such a plan would have fg;embled

the characteristics of Stage 4. However, éhe community sharply criticized

-

the initiative of the Board. The/Board 'withdrew consideration of the p&én. .

- » ” !

Final Bamark@  .

The data in this report were gathered g;sically fr;m structuéed and
unstructured Interviéws and from formal and informal observat;onQ. Iﬁ’order
to reestablish the chronology of!desegregation related events thé school
f#les at the local newspaper weré\Searched and cepied, in patt.'fNot muq§
t

historical data were available from the central office files.

f
. :

" These data are by no means exhaustive. They were collected by a' team of °
., . {'
four persons who made a four day onsite visit to the Durham City School District,

Eight of the district's 25 schools were visitﬁd. Time and space constraints )/

/
I /

made it impossible to capture and record all of the significant things -that

[} . ' /
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. axe happexiing in every school visited, not to mention every school in
the district, Hovever, the team attempted to sort out the substance of
v i
all conversations’ and observations, and to summarize them correctly and’

objectively with the hopes that Durham's historical attempts at

desegregatirg its schools might prove enlightening to othets. S
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