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Foreword y

¢

&

Title I_educétionnl pfograms in Georgia have undergonc a gradual.uhllt in
emphasis through the yea;st When the program began in Georgia in 19621there
‘were few rectrictionp on§expenditures -- a list sent to LEAs that year of
activities to consider in planning projects included 49 1items. Among fundable
activities in 1965 were classro%m construction, special audigvisuals, equipment

of elementary classrooms for television and radio instruction and arts and .

’
¢

crafts programs during summer vacation. .
Through the years, the number and kind of activities and services eligible
for Title 1 support changed. Following the early years which focused on <
hardware, there came a period of euphasis OP software. When the results
obtained from these thrustqﬁgg;e found‘to be less than satiefactoty, LEAB
began to inVest in steff This approach changed also, wvhen it did not result
in the gains thought possible for LEAs. ‘
What has been happening in Georgia in the past few years hés been a trend'
toward more systems-oriented approaches. That is, local systems,'following .
the lead established at the federal and state levels, have begun to concentrate
‘. fundsﬁand hence efforts on a few, carefully-defined areas of student neéu. This
systematic apprpoach -~ agsessment of stuoent need(s), selection of proéram
objectives based on identified need(s), implementation of program, and evaiuation
based on stateé objectives ~- has resulted in a more éoordinated and cqoncentrated
attack on educational disadvantagement., Once a student need has been identified,
the full Eorce of’Title I effort can be directed toward meeting tnat need.
Title [ projects\in Georgia in' 1973-74 fell into 13 activity/service ‘
areas, down from 2§,in 1972-73, and a great reductionﬂfron the 49 originally

- suggested in 1965. This narrowing of fundable areas is increasingly toward
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basic skills. Reading pre&ominates, followed by Mathgmaticé and Preschool

activities. Only a few activities in areas other than these were funded

’ ’ A

in 1973-74, The numbet of services funded also decreased, with Health Services

. -

and Food/Transportation/Clothing receiving’the‘greaﬁest emphasis.

-
» .

A further change in emphasis has been to greatly reduce funding ofééct;vities

. L4

' : \
and services for secondary students. This is'due in large measure to the . !

belief that:a program of prevention and remediation for young children will )

v *

probably be of greater value, in the long rum, than a remediation program for

older youth.

In 1973 qpere were substantiaily fewer Tigle I summer programs in Georgia

than in the recent past. TQ}S was due primarily to local systems' hesitation to

. N ' = ’ e
comnit to a summer .program because of funding uncertainty at the ‘federal
. N2
. {
level. S Ja . ‘ "o

v
.

/ o
Evaluation efforts by 1 cal systems vary greatly according to staff
exgertiSe and administrativ¢ personnel available. For the past few years, the

State Department of Education has conducted a series of workshopé for Title I

. y N

LEAs. Among the'purposes/of thegé workshops was the encouragement of the use '

A

of more formal, more fo

tive evaluation methods for measuring pupil progresgs.

e

AAt the present time, usg of these methods is nqt'widespread throughout the

The following ¢valuation report is esEential%y an identification of trends

this report is, "? d Title I-financed activities in Georgia have any positive

effect on the learhing outcomes of participating children?"

~ 2 .
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. *  PUPIL PARTICIPATION .

¥

Pupils in Georgia schools particip%;gd'i;,é variety of Title I financed ~
ACTIVITIES and SERVICES during 1973-74., Many of the ACTIVITIES feel into two
well~-defined shbject classifications: English and mathematics. Other
ACTIVITIES —- those for preschool cpildren, for the handicapped, for dropouts
and for those needing.tutqrial help - spaﬁned a wide range of subject aréas.

" SERVICES not necessarily related to a particular academic,subject"but
helpful in supporting all academic areas were providéd. These SERVIdES -
Speech Therap&i.Library, Food/TraAsportation/Clothing, S;cial Work, Media and

_Health Services -— met a variety of the basic needs children must have %ulfilled

in order to begin to overcome the causes of their educational disadvantages.

A distinction should be made between the number of individualvstudenés

who participated in.any Title I .activity and the total number of participants

in all activities. Obviously, the total numéer~9f participants from all

v

seperate activities is a duplicated total; i.e., it contains individuals whouy

s -

have been counted each time they were involved in a separate activity. This ‘

v

duplicated total is best viewed as a “participation unit" count. It is useful

to employ both counting procedures. The first provides information related to

the number of individuals who were served by Title I in one way or another;

the second provides information related to the concentration of effort on a

/

particular type of activity.or service. C

» ‘ '
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'TABﬁE 1 indicates the,numggr of students who participated in each activity/
service during the 1973-74 school year. ;n many school systems, ;ducationally
disadvantaged students participated'in more than one Title I activity or '
seEyice. Thus, the total number of "units of participation” (224,832) is

greater than the nuﬁber of individuals (115,771 - from page 5) who participated

in one or more activities/services.

The "average' participant was involved in 1.94 activities or Bervices
_ - .
during the 1973-74 school year.

TABLE I

Pupil Participation by Activity/Session

.-

. Regular Sumﬁer , . Percent of Tatal
Activity Session  Session Total Participation
English/Reading 87,364 13,807- 101,171 - 44,998
English/Other ) .

(Readiness) 165 " 165 ©.073
Mathematics 33,410 6,477 39,887 17.741
Vocational Education © 165 165 . .073
Preschool 8,032 3,840 11,872 5,280
Handicapped ' 76 305, . 381 169
Tutorial-Dropouts 1,233 : 1,223 . 548
Total . 130,445 24,429 154,874 68.882

Pupil Participatién by Serﬁice/Sessiqﬁ/
. Regular Summer - Percent of Total
Service Session Sessiqg" Total - Jparticipation -
Speech Therapy - 312 : 312 139
Library . i 833 . 313 " 1,146 - . 510
Food/Transportation/ ‘

Clothing 19,627 , 18,178 37,805 . 16.815
Social Work 459 - 459 « 204
Media 1,365 1,365 . 607
Health Services ' 26,797 2,074 28,871 12.841
Total 49,393 20,565 69,958 31.116
TOTAL ALL ACTIVITIES - ) .o

AND SERVICES ° .+ 179,838 44,994 224,832 - 99.998
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GRAPH.1 shows the percent  ~ = _GRAPH. 1

Parficipation.by Sesaion :

participation by'seséion
: for Activities and Services

(regular, s@éggr) for all .

IO

—_— — y N g
the regular session, 80.0%". )

~
of participation units occured;

:

':

?
.
E
1

3
E_\

during the summer sessidn

: & e ! ) ‘ ,gummgf
20,0% occured. Compared with : zgsgyon z
» . . 4 (]

1972/73, these percentages
indiéate an incréagﬁgqh,sumﬁer

\ ' T -
seasion participation relative Regular Segsion\S0.0Z_:,

’ 7&;:)‘ to regular session. ‘21972/ o

''.. 1973: Regular — 87.1%; Sumier~
12.9%) A Lo
GRAPH 2 reﬁ%esents the percent N " ;' ' > GRAPH 2 N
. of participation by activity/ ‘Regular Séésidn,Participatioﬁ - ’
' L R v by Acétivity/Service v
service during the 1973/74 Re e cN

-

regular(session. Five areas

" Health
Services

3

AI"‘1§how the greatest amount of

o"‘-
»

fbod/

participation: English/Kéading -
/ T¢ans./

‘48)624(Th1q is an. increase of

-4,4% over FY 73.)% Mathematics - -

Mathematics
18.67%

18.6% (an ihcrease of 4.67% over Others

FY'73); Hgalth Services - 14.9%;

Food/Transportation/Clothing -

Q 10.9% and Preschool - 4.4%.
.éa’

All dthers”together attracted

only 2.6% participation.
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GRAPH 3 shows the percent GRAPH 3 .
— ) I S e . ‘ }
participation by activity/ Summer Seéssion Participation )

by Activity/Service
. service during the 1974

summer session. As in the (L e——

regular sessioﬁ, the same five

areas'(English/Reading,

"Mathematics, Health. Services,

Health
1 Services

d0thers

-~

English/Reading
30. 7%

Food/Transportation/Clothing

and Preschool) showed the

highest percentages of

.

participation among all activities/ 'ood/Transportation/Clothing

40.4%

services. Howeéér, among these
five, the ranking changed
consiéerably. Food/ - - a . \ ‘ J \\
Transportation/Clothing ranked
highest, w1£h 40.4% ] '
participationi English/éeading ‘ ‘ ¥
showed 30.7% participation, (

followed by Mathématics with

. m‘;@é& -
. 14.4%, Preschool with 8.5%.and- G
- ,J . . A‘;,‘y'& b ,: N
Health Services with 4.6%. T , ) . .
. :
4 “« -
\ - t
= .
“ kY , . B :,,‘;I )
- Ny & N .3‘, . ‘.“r
. < . '\‘
B o ’
) ) 14
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participation for all activities Combined Session Participation
' by Activity/Service

and services for the combined. ,

English/Reading with 45.0% and Food/Trans./
) Clothing

16.8%

Mathematics with 17.7% together -

ﬁealth A
Services
12.9%2 -

comprised 62.7% of total o

participation for combined

Mathematics
17.7%

regular and summer sessions.
. v

This reépresents an increase in ) :
A , English/Reading
participation_of almost 5% ’ -

45.0%

oVe%~F¥ 73 for these two areas
and réflecgé the continually v
increasing emphasis at the

state level on basic skills. %

b4

TABLE~II shows Title 1 participation by grade level. It indicates that
—_— P .

I . . .
87.3% of, total Title I participation occurred in preschool and elementary grades.
b N\

s * L4

TABLE II ° .

Pafticipation by Grade Level (Unduplicated)

(\J;\\\\*- Regular Session . .
p : -~ ¥ :
¥

7.5

N . - . vy

Grade Level Number of Participants ° ° % of Total

Pre-K, K ] 8,060 .

1 11,899
2 15,107
3 e 14,555
& ~ 12,871
5 ° _ 12,005
6 .
7
8
9

Rkl IO

N OVAES 0O W WO O 00 W oW S

=

_. |._4
r—-r—-umsoor—';:u-w‘_q\x'

10,784
, 10,183
.6,361 .
) 3,710 N
] 10 1,781 . Y
11 : ) 1,204 /

12 ' ,_—_18—4_ * a L

TOTAL . 109,304 '

e o o ®» o

-

[
o
[~
o

|
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1974 (by 11.62) on elementary grade participation.

pares 1973 and 1974 Title I participation by grade level. It

GRAPH 5 com

v
\ shows am increased emphas

e

¥ (1973 - 75.8%; 1974 -

jﬁ(}afia
4.

Graph 5 ‘
Comparison of FY 73 and FY 74 Title I

Participation by Grade Level .
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Mmaa «that 95.3% of Mtieip&t‘ie& —in-the summer session -

occurred at the pre-kindergarten, kindergarten and elementary (1-7) levels.

"
|

\

3 -
= 1cv CLS

This is an increase of SZ'above the regular segsion participation at these

v

»
* R TABLE III

<

farticipation by Grade Level (Unduplicated)

. ) - Summer Session
Grade Level Numbér of Participants 7% of Total”
‘Pre-k, K 3,840 . 20.63 ’
Elementary (1-7) ' 133,891 74,64
Secondary (8-12) . +881 4,73
TOTAL : 18,612 100.00 -

Title I activfties.

activities.

TABLE IV shows the” type and number of schools in Georgia participating in
b, .

A

y

elementary schools,

"

For the combined'séSsions, 54, 6/ of public schools and

e

Overall, 49.6% of all public and private schdols had participants in Title L

Of all Title I schoolg the greatest percentage (84.5%) were

5.8% of private schools* had students who were involved in Title I activitieé., ,

‘ L. AN
- " Title I Schools in Georgia ' ‘ .
- ‘ . Totdl Number _  Schools' % of Total .
Type of School of Schools - : Participants Schools
" Public Elementary' . 1,381 898 . 65,03
. Public Secondary , *557 o 161 28,91
TOTAL Public _ 1,938 1,059 54,64
Private’ . ' 224 13 5,80
.TOTAL All Schools" . Zu}62 ' 1,072 . 49,58

-

'

- - TABLE IV

P

ot

Due to the fluctuation in private school attendance, school failuree and new -

starts’

estimates.”

) 17

the statistics gn private schools are only our most recent and best
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TABLE V shows the number of Title I participants by‘sehool type.

TABLE V _ -

Title I Participants in Georgia

oy
>

: . . /'T' . .
{ . -7 , : % of Total )
| Type of School Total Enrollment Title I Participants Enrollment
Public Elementary. *641,606 99,874 15.56
© Public Secondary . 369,745 15,334 4,1
., TOTAL Public 1,011,351 T 115,208 - 11.4 9
Private 79,736 563 . .7
TOTAL All Schools °3,,091,087 . 115,771 10.6 -

*Pre-K, K, 1-7 ¢

Students participating in Title I activities accounted for 10.7% of the

- total enrollment in public,and private schools in Georgia. For public schools,

4 TR .
' . 86.7% of 41l participation is at the elementary level. No figures aye

available for privase schools that differentiate elementary and secondary.

‘ Private school participation accounts for 0.7% of total private school v
. 'd M
enrollment, In order for private schqol students to participate in Title I

- l 4
the child must :egide_withinqthe Title I target attendance area. In order for
Title I services tb be provided on the premises of a ﬁrivate school; that school

must be in compliance yitﬁ the Civil Rights Act.

TABLE VI shows Title I partié¢ipation by race.

r - T N

Y

.

v

3 TABLE VI
. ,; . '."' °* ' Ebtimated Number of Students t
‘ . ‘ Who Participated in Title I by Race )
L3 . . v 5
. < - ' " f
Rrepul ar- Session  Summer Session Combined Sessions 7% of Total ‘
White -© 42,539 C 4,440 T 46,979, 36.7
| Negro 66,659 14,135 - - 80,794 63.2
Other 106 _ 37 143 S &

~

TOTAL 109,304 - - 18,612 127,916 ., 100.0 t

The ratio of white to Flack students participating in Title I activities
is roughly 3 5 for combined sessions. White participation drOps from 38, 97

. in regular eession to 23, 9/ in summer session.
A “3 -
o : . , '

CERIC 18 - <

L
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TABLE VII shdys Title I participation according to school system.size.

’ TABLE VII.
. Title I\\Participation According to School System Size
-/ : sed.on Total ADA, grades K~12, 1973-74
' o v o AVerage' "
- ADA Number Average ADA Title I Participation A Participaticn
Range Systems Total ADA per Svstem Participation per System - of Total
44,000-84,999 3 .2 68,328 8,728 2,909 ‘ 4,26
31,000-43,999 <2 ) 32,938 - 3,271 1,636 4,97
214000-30,999 *° 5 . 136}165 27,233 11,486 -2,297 8.44
1¥,000~20,999 - 2 ' 35,140 17,570 --. 2,955 1,478 ° - . < 8.41
,000~10,999 3 : [ 10,439 2,479 . 826 7.91
9,000~ 9,999 3 9,371 ;254 . 418 . 4,46
00~ 8,999 o2 8,758 T912 456 5.21 -
7,000~ 7,999 4 7,603 . 3,506 877 .- 153 .
6,000~ 6,999 8 6,525 . ¢ 6,544 : 818 12.54
5,000~ 5,999, "L 7. 5,496 - 4,876 . 697 . 12.68
4,000~ 4,999 14 o 4,423 10,948 . 782 17.68
3,000~ 3,999 26 . " 3,563 16,676 641 . 17.99
-2,000~ 2,999 41 101,010 2,464 20,187- ‘ 492 19.99
1,000- 1,999 S0 , 78,846 1,577 18,335 367 | . 23.25 -
999 ot ‘under 18 13,119 729 3,051 -- ~7170 . 23.26
TOTAL 188 987,716 5,254 115,208 613 11.67

TS
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It has ieen obsérved that, as school system size increases, percent of
enrgllment in Title I activities decreases., _Table VII shows a relatively high °
degree of Title I participation occurring in smal{'achool systems, That is, in

s small systems a larger pércentage of the total enrollment particiﬁated in Title I
& . ~ v
. . | 4

activitiés. ) . ] -

- “re

‘ S

NbTE' In Table V, VI and VII the number of Title I participants is not the same. '
The total (115, 771) in Table V reflects an unduplicated (participant is counted R
only once, regardless of the number of activities/services in which he participated)
_count of public school plus private school participants,.
The total (127 916) in Table VI represents a duglicated caunt of participanta
. That is, some studenfb may have participated in both a regular and a summer
program, They would be counted once for each participation, therefore the
total participation figure would be greater than an unduplicated count. The
total (115,208) in Table VII is an unduplicated count of public schopl participants,
- only. y

*3
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GRAPH 6 shows a comparison of school system size with percent of Title I

participation.

Gragﬂ 6

Comparison of School System Siie with ]
Percent of Total Enrollment Participating in Title I. * °
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zcﬁoughly one half (58%) of Georgia's schodl systems are represented by

1.

\ the first 3 bars on Graph 6. The students enrolled in this group of small

systems (ADA less than 3,000)‘avera§ea a8 21.5% rate of participation iﬂ Title 1

activities. 'The students in the remaining 42% of Georgia's school systems

b
N

. show a much smaller averdge rate of participation (9.3%).

| | 20,
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. ‘TABLE VIII shows the number of schools participéting in Title I activities _

+ by system size. _ ~
. \ ¢
‘ 7 TABLE VIIL L oY
Number and Percent~pf Schools Participating _
in Title I Activities by School System Size L .
-
. Yoo , Average
B S | Average Number of Number of Title I Schools
ADA "~ Number Number Number Title I Title I As a 7 of
Range __of Systems of Schools of Schools Schools Schools Total Schools .
- [ 44,000~84,999 , 3 . 304 151.333 106 35.3 ' N 34,9 -
31,000-43,999 v 2 e 141 70,500 | - 48 "24.0, 34.0
21,000-30,999 5 ©237 7 49,400 102 20.4 o 43,0 °f
11,000-20,999 2 < 60 30.000 25 12.5 . 61,7
10,000-10,999 3 61 20,333 | 24 8.0 ' - 39.3
9,000~ 9,999 3 47 . +15.666 32 10.7 68.1
‘} 8,000~ 8,999 . 2 30 * 15,000 16 8.0 53.3
7,000~ 7,999 4 62 15,500 © 45 11,3 72,6
6,000~ 6,999, 8 90 411,250 58 7.3 64,4
5,000~ 5,999 , 7 65 ,9.285 47 6.7 72.3
4,000~ 4,999 . 14 - 126 ‘9.000 . T 96 6.9 76,2
3,000~ 3,999 26" 183 - 7.038 142 5.5 77,6
2,000~ 2,999 41 196 4.780- 150 3.7 ., 76,5
1,000~ 1,999 + 50 166 3,320 , 141 2,8 84.9
999 or under 18 . 31 1,722 27 1.5 _ 87.1
TOTAL . 188 1,799 9,569 1,059 5.6 58.9. 3

Table VIII along with Gr;ﬁh 7 wgich follows indicate ehat compaéatively

- higher proportions of schools in the small school systems conducted Titie I
proérems in FY 74, This suggests that higher proportions of schools in small _é

school systems were eligible for Title I programs. With a larger progottidn

of theltr schools conducting Title I programs, small systems were able to

- - . . . . . 5 "
serve a higher percentage of their total enrollments. Conversely, only a

small proportion of the schools in larger systems were eligible for and

conducted Title I programs. Thus, larger systems sgsexved a lower percentage

of their total enrollments in FY 74 than did smaller systems.

A

AL e




of schools

nt of

size with percent
Total Schools in System that’ Participate in Title I
‘ .

Size with Perce

Graph 7

“ 17

mparison of school systén
n of School System

that participate in Title I..

Compariso
% schools participating

GRAPH 7 shows a co
system
100-

in

TOTAL
188 N

7 N

22

18 |sofafes!-ws| 78] 4af213 13 1alsla.|3"

o | V\\\\\\\,\\\_\\.\\&wmww
k. A e |
A= 505
, Y kped
\\\\\\\\\ 722227 B
= A 5.0
& 77777777 B
. g e
| B xmw.
I q\“mmmmmmmmmmmmmmmmw“n“““\ \“mmw“\ \“mmmmmmw“\ o ooo .
N B
% \\\\\&m WWWM.
B \\\\&
§§ 77277
5§ £ ¢ m_w.m 2 m_v_.ﬁnm

» - - P s
o, &
co A i : m
[ J . DAY <
S T o 153
% .
N - N iy . - L®

" SYSTEMS

. .NUMBER OF



Related to the percentage of the enrollment which a systéﬁ is able to
'serve through Title I activities is the percenéage_of_that system's budget
. which is expended on Title I actitvities., Title I funds 'received and expended

by small systems accounted for a larger proportion of the total expenditures

«

of those systems tﬁgn did Title I funds received and expended by larger school

s}stems in FY 74, / ¥

TABLE IX shows Title I expenditgreé as a percentage of total expénditﬁres

.by systen, size. ¢
:’\m

L]

. " o TABLE IX
Title I Expenditures as a Percentage of ’ )
Total Expenditures by System Size ) oy
. N Title I Expenditures L
ADA as a Percentage of
¢ Range Number® of Systems Total Expenditures -
. 2,
44,000~84 ,999 v 3 2,44
" 31,000~43,999 ) 2, " 1.74
21,000-30,999 -5 2.52 .
© 11,000-20,999. - 2 n 4,38
10,000-10,999 3 . 2.99 ’
9,000~ 9,99 3 : / 2,07
8,000~ 8,999 2 ' - N 2,72
7,000~ 7, 4 . 5.40 .
> 6,000~ - . 8 o 4,62
5,000~ ' " 7 4,97
4,000~ .14 7.19 .
3,000~ T 26 . ' 7.55
2,000= 2,999 41 TB.35
1,000~.1,999 50 . 9.41
999 or under 18 9.19 - - . )
. “ _—
A

e
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the data in'Table IX, com
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EXPENDITURES *

1

Total LEA expenditures for Title I in FY 1973/74 in the state of Georgia
were 938,447,327, O0f that éqbunt, $25,859,672 was allocated for FY 74;

$10,576,860 was carried over from Part A FY 73; and $2,010,795 vas included

{ from Part C FY 73 carryover.
Because fiscal accounting of educational monies in Georgia is determined
* <
by the state auditor and is not consistent with activities accounting by LEAs,

it is not possible to‘feceive exact accounting information by activities and

'

sefvices. In add;tion, many LEAs did not report by activity indirect costs_

such as administratiﬁe costs, main;enance-anﬁ 6peration of plant faciliti;s,
’fixed charges, and éapital outlay for vari&us types of equipmént, since these
expenditures were frequently di?ficult to assign to one particu{;r activity within
a local program, Additionally, some funds were not reported by LEAs and no

effective cross-referencing method was built into the reporting requirements to

&

-

highlight such discrepancies. fhereque; in order to obtain comparable and

consistent figures regarding Title I expenditures by system and by activity

/

-

and service, the foIiowing procedure was used. (The figures used in Tables X

and XI and any derived.from these tablés are baged on this procedure.)

-

1. The total exp;nditure*figure was bbtained from Fiscal Services.,

#* ~

2; P,%centage proportions of total expenditures per category were
* derived from data .submitted by LEAs to the Evaluation Unit.

3. . The percentage proportions were applied to the total expenditufe
fi#gure from Fiscal Services, thereby obtaining "adjusted" per category
figures. )

«
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TABLE X indicates the dollars spent for each activity and service.

-/

Table X
Estimated Expenditures per Activity/Service
. . Combined Session % of .Total
v Activity/Service Estimated Expenditures " . Expenditures
English/Reading o ’ $24,146,598 - - © 62,805
English/Other - (Readiness) - 50,175, . \131
Mathematics . (6,330,518 . | \‘ 16.465 A
Vocational Education v © 7 - 38,947 ) ,101° :
Preachool : T *5,957,]LZ : 15.496
‘Hanidicapped ) 132,581 .345
Tutorial . . 334,207 ".895
Speech Therapy 28,070 v .073
Library : 13,233 ' 034
- Food/Transportation/Clothing ~ - 903, 360 2,350
Soeial Work - . * 32,280 1084
, Media . ) 19,649 ,051 .
Health Services . 449,992 ; « 1,170 . -
TOTAL . S $38,447,327. . . 100,000 Lus

English/Reading, Mathematics and Preschool activities accounted for

9484 of total expenditures for Title I in Georgia. Thié‘concentrqtion

. 3$Ki; | is a’reflégtion of éhe in!?basing emphasié'on;fasic'gkills thfoughout'the
. state at khe local level. - ‘_ ’ ) R . " :‘

' ' This inéreaé;ng emphasis is particulgrnly .evident when\eypenditures by

+ activity are compared for,the past\three years. '; e - '( e \
. % of Total _ 2 I;;rease over‘

’ Ygar . Estimated Expenditures Previous Year -

;_ IR R 72 A 73.7 . :
FY-73 . 825 ., 8.8 '
R %.8 . e

vy

This shows that the combined areas of English/Reading, Mathématics and .
Preschool accounted for a larger proportion of Title I dollars in 1973 thah

.in 1972, and an even larger share in 1974 than in the previous two years.

LI '
~

B
}"' .' | / e~ ’ ’
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. . TABLE compax;es expenditures by activity and service for regular and
by .- ,
= L ) .
summe:??é‘essions. Regular session accounted for 91,3% of total combined
expenditures .‘ '
< .. . Table XI .
~ * ) . ;’ -
. j Comparison of Estimated Expenditures
;o by Activity or Service for
- v Regular and Summer Sessions ¢
- Regular Session Summer Session
Activity L % of Total ‘ . 4 of Total
T Estimated Estimated Estimated Estimated
Expenditures Expenditures Expenditures Expenditures
N English/Reading | 22,533,840 64.222 $1,612,758 | . 48,000
) English/Other . . " )
(Readiness) < 50,175 ©.143 : 0 }:9/ 0’
Mathematics 5,688,372 16.212 : 6}/146 L112
| Vocational :Education 38,947 JA11 0 0
- ,|Preschool ' - 5,347,322 |- 15.240 ' 610,395 18.167
_§ - capped 34,035 .097 98,546 2.933
i . |Tutorial __( 344,207 - .981 0 0
TOTAL $34,036,898 97.006 $2,964¢845 88,212
! N e s wans R il Sk R - e
T Service . x
Speech Therapy . $ 28,070 | .080 $ 0 f 0
Library 10,175 029 | 3,058 .091
Food/Transportation/
Clothing 532,627 1.518 370,733 11,034
Social Work ( 32,280 .092 0° . e
Media i 19,649 056 0 0
Health Services 427,716 1,219 22,276 .663
TOTAL $ 1,05),517 - 2.994 $ 396,067 11.788
. AN ' T
v =%
‘ 'w\ , f} . 3
~ ’ '...2 (
o h - -

e

N "2/ _ ) &
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GRAPH 9 indicgtés that the . " GRAPH 9 A o
.*-bulk of estimated direct "~ Egtimated Direct Expenditures
o for Actlvities/Services
- expenditures went for - Combined Sesslons

e \
activities as qapoaed to

services, whicﬁ was to be
expécged. Specificaily: N
$37,000,743 (96.2%) of the

total reported) was spent for
activities —- Regdidg,

Mathematica, Preschool, etc. -~

tiviti
-~ 4n contrast to $1,446,584 X Ac96Y2t es

(3.8%) of the total reported)

,
ol

fof:supporting services.

Though "dollars spent'' is

an important indicator of
“éffort.expended 1@ a . . ) ~ ~
particuiar area, it appeers““ = - L l .
to be‘more'x:ae'aningful to . T - B
coneideﬁithe percentage '
campos@tiep of:the,total . . ‘ >
finaﬁcial effort, Eor ) ) L+
exémplé, the inforgetion that
the total estimated expenditure
" for Vocational Education activities was $38,947 and that the total estimated
_ expenditure for English/Reading ac:}vities was 824,146,598 is less_*g§Pingfn1 }lmn

\ their percentages of the entire estimated fin ncial effort: .1X and 62.87%

respectively. . . g )
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The following graphs illustrate the estimated rexpenditures for-activities

and services as percents of the total expenditure.

GRAPH 10 shows estimated o ‘ GRAPH 10

Estimated Direct Expenditures
) N » for Activities/Services
and services for the regular , . Regular Séssion

,expénditures for activities

éﬁssion. It indicates that
97.0% of regular session,
estimated direct expenditures
ty for' activities; only 3.0%
was for serviges, Of&tpe tofal °

regular session estimated

L]

expendituré;, 64.2% was for ///// ~ :'
English/Reading

Reading activities, 16.2% for 64.2%

Mathematics activities and 15.27%

for Preschool agtivitiés. No A

other service or activity accounted

for as much as 3% of these - . Voo . B

regular session expenditures.

-

It seems apparent, since the o A = - e

three acgivities of English/ —_ ! T .

Readigg, Mathematics ané'PresEhool / ’

aé;ount for a total of 95:6% . ) N

of the Titie I activity/service | . }
‘expenditﬁres for the regular
'}qggsion, that the Titls I / ‘ ‘ H '
‘*programming emphasis in Georgia ‘;

during 1975-74 was well defined. L ‘ ' [

. t R
% 23 -
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GRAPH 11 illustrates expenditures ) _ GRAPH 11 : ;
by activity/gervice. for the . . ) Estimated Direct Expenditures
' ) . . . * for Activities/Services
summer session., The same three . -Summer Séssion -

.areag - Englieh[Reading, (48.0%), , - ¥

Preschool

Mathematics (19.1%) and Preschool v
' 18.27%

(18.27%) - again’ showed thi’

largest percentage of expenditures,

. All Services !
"11.8%

Mathematics

totalings 85,3% among them.\}No
' 19.17%

other activity or service showed -
as much as 3% of expenditures,' o
' English/Reading
48.0%

[y

with the exception of Food/ ~ - ‘

Transportation/Clothing with

11.0% of total expenditures. ‘ T

. GRAPH 12 illustrates the Cgﬁ?\ GRAPH 12
—_— N . —_— )
expenditure pattern for the i ?) ) . Estimated Direct Expenditures

for Activities/Services

regular and summer sessions. Combined Sessions

~

. As is somewhat dictated by the ST N -

oot JOS,

*

previous by-session breakdown, -

N

Mathematics

i““"‘“ ,mthe~totalwyéﬁi'expeﬂﬂfia?gpwg .
. 16.5%

e

. Preschpol
picture reflects the same

activity emphasis. Activities

. accounted for 96.2% of total . - |-

N
3

expenditures; services for 3.8%

English/Reading

o .
English/Redding. accounted for 62.8% 62, 8%

of Title I expehditures, Mathematics .
for 16.5% and Preschgl for. 15.5%,
totaling 94.8% among the three.

No other activity or service received asmuch, @s 3% of the total expenditures,

. @ < .
o . . Lo~ - ' . ¢ . . . .

s
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Another way of looking at Title I expenditures is to consider the

_ expenditure per participarnt,
services were focused.,

lowest in terms of expenditure per participant.

g . .
which illustrates how intensely the activities/

TABLE XII ranks the seven activities from highest to

-

_ TABLE XII

i ’
Ranking of Activities According to
Estimated Dollar Expenditure Per Rarticipant

\ - “

ot »
. Preschool - . $501.84
, Handicapped -~ 348,14
i English/Other (Readiness) 305.25 .
: Tutorial 279.08
English/Reading 238.67
Vocational Education 235.35
Mathematics 158.71 : .

Preschool activities had the highest per .pupil expenditure, $501.84 per
hild, activities for the handicapppd ranked second highest dropping down to

$348.14 per child English/Other followed with $305.25 per participant. The

-concentration of Title I funds per participant has shown an increase igrAthe

past three report periods; in 1972, only six activities showed an expenditure

¢

in excess of $100 per' participant. 1In 1973, all of the top 10 activities were

v “ v .
above $100 per participant, with the” top four above $200. And in 1974, six of

v

a total of seven activities were over $200 per participant, while the seventh
M . \

was well over $100.

was $321.78 in 1474 - more than $100 higher per child than in 1973 ($202.29).
i %

~

o - "

-

3i | ,,

»~

13

-A‘.

The average expenditure per child across all seven activities

4
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IMPACT ON ACHIEVEMENT o

ty

Due to the wide range in school system size (ADA: 445-81,802) and staff *
_sophistication ambqg LEAs,‘evaluaééon efforts tend to vary greatly in amount

and thoroughness. Some LEAs are using extensive evaluation procedures (see -
- . » .

Exemplary Programs) while others have only recently begun testing in terms of
» . 1Y . - K 3

PR

&

program development and improvement. Because of this disparity, the State

- +
.

Department of Education Evaluation Unit has assumed two functions: &
) . ) ) . .
1. To verify wheﬁher reported data Indicate thg attainment of\}ocally

¢

set godls. Academic activities sugﬁ'as reading and mathematics lend

themselves to formal pre- and post-test evaluation procedures,

“

although there is great variance in types of tésts and administralion

of tests. Serﬁ{ces, such as Food/Transportation/Clothihg, require X
evaluation procedures based on methods of quantification other than-

r - .

standardized test scores, . . ) -

-

2, To tie togethér evaluation data from forms (see Appen&ix A) sent to

. all LEAs. ﬁbn these forms, LEAs indicated whether they felt a particular

™
@

~ aﬁﬁiyity or'sétviée had met its stated objectives. Each. activity
H ‘ .
and service was rated on a four-point scale -~ "unsuccessful,"

"somewhat -Buccessful,” "successful," and "very successful,” --
5 L )
b according to the degree to which the local system felt the activity
. or gervice had met its stated objective. The reébonses were coded

from 1 to 4, with 4 representing the highest degree of locally perceived

f"v . - -
:
v ™ .

success, 'very successful;" 3 representing "successful;'" 2 representing

.

. "gomewhat successful;' and 1 representing 'unsuccessful,'

As Georgia moves toward more integrated statewide testing procedures, the

Department of Education will increase its emphasis on the first function

mentioned above. The current report, however, focuses primarily on the second.

-

Al

. . X - v
Q ) ' :3}2 Cox ,
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TABLE’XIII indicates the number of activitiea, number of participanta, Title T
funds expended and funda expended per participant correaponding to each of

the levels of success for all Title I activities and services in 1973-1974,

4 - * ~ ~

7

TABLE XIII -
Average’ Expendituré Per Participant,
All Acc;ﬂﬁtiea and Services Combined

e 3
[

/ . : . .
Success | Number of -~ Number of " Funds Average Funds

Level = Activities Participants Expended Per Pargicipant
1 2 5 $ 49§ 9.80
2 58 23,959 4,408,113 ©183.99
3 . ggg 92,966 20,084,120 - 216.04
4 - - 918 1071902\ 11 955,045 \ 129,33 -
TOTAL . 683 224,832 $3& 447,327 $171.00 )

? -

This table indicates that 623 of 683 activities/services (91.2%) were

(3
"y

considered either successful or very successful. The correaponding pupil

“

participation figures, 200, 868 of 224,832 (89. 3{‘2 and fund expenditurea,

$34,039,167 of $38,447,327, show general LEA satisfaction with the wanner

in which the‘iarge majority (88.5%) of Title X fuqu were uaed. ,

PR . C-

 TABLE XIV - , ' Y/

ﬁxpenditures by Achievement Lévels, FY 73 X FY 74

. .
> 4 , - 1 -

*1972-73 . 1973-74

: Achievement 1 and 2§ 73.40 $96.90 .
. s Achievement 3 ang 4 $122.98  $172.69

-

This table indicates that while success levels 1 and 2 Jnd 3 and 4

;‘
1‘.~

ahowed an increase in expenditures from 1973 to 1974 the highier success levels

e A

(3 and 4) reflected a greater increase. That is, there is a greater concentration
of funds in programs rated as éucéeasful for 1973-1974. This might suggest

that more heavily invested programs tend to be mord) successful. It is interentinz

.
LR

;u,dbce trhat tae aﬁérage expendithre per pupil w. $96.90 for lévels 1l and ¢

‘\33\\' b \ “\
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combined - a difference of $75.79. There may well-be a real difference In the

relatively small success of the "1" and "2" level programs compared to the

higher success of the "3" and "4" level programs that spending more money .
- N 8 .
¥ ’ ) St N « )
,: :’ ¥ "t

could affect.
The way in which the money night haﬁé been spent -~ for example, in-service
Eraining, higher teacher salaries, materials or e;fichment experiences ~- is
not evident in the data in the preceding tables, nor are records submitted
. to the SEA which permit a precisé analysis of those major inputs in;o the
" school experience of disadvantaged stpdents. A more detailed analysis,

looking first at specific activity/service categories, then at specific

\
objective types for these activities/services might be helpful. Therefore,

the-following tables provide an analysis of selected activities/services

followed by an analysis of the objectives that were set for the various '
¢ - .
., programs in Georgia in 1973-74,
\ .
_"TABLE XV indicates by success level the number of activities, number of

participants, Title I funds expended and funds expended per participant for

English/Reading.
. o . ) X
4
3
. TABLE XV
b Activities, Participants and Expenditures ————
- English/Reading
Success Number of -  Number of Funds Average Funds
Level Activities Participants Expended per Participant ‘
1 - - $ -5 -
2 29 16,272 3,156,410 . 193.98
3 ' 123 54,117 13,963,669 258.03
4 11 30,782 7,026,687 228,27
Total 223 - 101,171 $24,146,766 $238.67

English/Reading activities received a major emphasis in Georgia during
. 1973-74. For that reason, LEA perceptions of the success-of these activities

are of particular importance.
F 3

Q ‘ * ~N . 3 "'i

A
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Of 233 activities, 194 (87.0%) serving 84,899 of 101,171 participant

»

(83.9%) were _perceived to be either 'successful" or "very successful" by LiAs,

P e

In general, hlgher expenditures per participant cpord}nnted wlth higher levels
: .

of success, were typical of the Title I prsgram as a whole, though not .necessarily
of each of its components. However, this is not the case for English/Reading,

since the highest expenditures per participant were reported for the "successful"
(Level 3) activities, rather than for the dvery successful" (Level 4) activities.

This possibly could be a result of over ambitious goals set by local systems

for gains in the English/Reading area. That 1s, upon evaluation, activities that

»*

were heavily funded did not show the anticipated gains, and were therefore

perceived at a lower success level. -

There were only two activities in the area~of‘English that were not Reading..

Both of these were perceived to,be "successful." These two English/Readiness

activities served 165 participants at an expenditure of $50 175.

TABLE XVI provides information related to Title I-financed Mathematics

~

/
activities in Ceorgia. .lj

.

. ) TABLE XVI )
Activities, Participants and Expenditures
Mathematics i
¢ N x
.Success  Number of Number of Funds Avérage Funds
Level = “Activities Participants Expended per Participant
1 - $ - $ -
2 - 21 6,997 1,117,806 : 159.76
3 o 71 20,591 -, 3,208,026 -155.80
4 _34 - 12,299 2,004,567 162.99
Total 26 39,887 | §6,330,399 §158.71

Of 126 activities, 105.(83.3%) were rated at he "3" or 4" success level.
{

-

0f 39,887 parti. ipants, 32 890 (82, 5/) were involved in thése 105 activities.

0of $6,330,399 e<pended, $S 212,593 (82. 37) was directed into these successful

activitiegs. The funds-per-participant data show a slightly higher expenditure

for higher success level.

¢
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TABLE XVII contains information related to the success level of Preschool

L
.

activities. ) -

TABLE XVIIL ’
Astivities, Perticipants and Expenditures
Preschool
Success Number of Number of Funds ~ Average Funds .
Level Activities ‘Participants Expended per Participant
. :"'g;’, . . i
, 1 {.{/ﬁ%} . - i _' $ . ' - . $ - -
. 2 ’ 2 60 42,415 70692 -
3 32 3,836 2,158,133 562,60 -1
4 _66 7,976 3,757,184 . 471,06
Total 100 11,872 $§,957,732. $501.83
. Fd . -

|
|
]
|
i
i
: -
t ¥

w

~ e e . . . -t &

«, None of the 100 Preschool activities were perceived as being "unsuccessful."

. /
0f these 100, 98 (98%) were rated at tne "3" or "4" guccess level, with only 2

, rated as only "somewhat successful.” ,6f 11,872 participants, 11,812 (99.5%)

were involved ir these successful activities, accounting for $5,915,317

The funds-per-participant data 1is unexpéeéted, .

(99.3%) of the $5,957,732 expended,

" in that ‘it shows activities cqcting more ‘were rated as-leSSvsuccéssful. The

extremely mall sample at~ the " omeﬁhet,successful" level is a fector here.

P
ignificant difference at the "successfu\' and 'Yery successful" levels,

However ,

there 18 a

where the eamples are much larger. *

)

Perhaps a more important issue is the relatively ﬁigh cost-peé-participant

for Preschool activities overall, which was the highest of all activities/

$501.83; Engiish/Reading?' $238.67;

v o~

services during 1973-74. (Preschool: .

Mathematics: $158 71.) As is indicated in Teble XVIII) Preschool activities

were also viewed as one of the most successful of all activities, thus reinforcing .

¢

the general notion that higher levels.of‘perceived‘succesa are generally related

to higher expendlitures per‘participantT\QNNX -

.
¢

ral
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TABLE XVIII shows the raqking'of activities and aerviggs’accofding to .

perceived success level, . ‘ . -

L
TABLE XVIII N
. N - 8 /‘/’
Activities/Servicea Ranked According /,) T
\
' ‘ g Number of
Activity/Service - © Adevel ' Activities
Media //// 4,000 ~ 1
Li®rary- 3.666 3 .
Food/Transportation/Clothing L 3.659 135 '
Preschool ” L 3.640 s 100
Health Services ‘ 3.526 76
Speech Therapy . "« 3,500 , 4 -
Vocational Education » ’ 3.500 B < 2 ' i
Social Work . 3.500 ' 2
Tutorial , 3.200 5 =
English/Reading 3.188 223 :
Mathematics ’ . 3.103 126
English/Other (Readiness) t - 3.000 A 2
Handicapped ) ; 3.000 . 4

" The top thfee areaa in terms of perceivéd success are all services, rather .
/ %

than activities. The»firat activitx that appears is Preschool, ranked fourth

-
A
. Y

in terms of/;ycceaa. The next ranked activity,ia Vocational Education in seventh

s
s inEereat;ng to note that English/Reading activities, which /,/

place. Ité}
received strong emphasis, are number 10 in the ranking of 13. .This may ‘be due

ey

3/
{ * . @
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In addition to success level, cost per participant is significant to
congsider. Table XIX ranks’activities and services according to the least

cost per participant at the highest success level.,

a

o N\ .
L . _TABLE XIX
Activities and Services Ranked According to
‘Expenditures per Participant at the ''4" )
. . o Succ€ss Level
/}" ’
: . I Number of
. ) ® Expenditure Participants
Activity/Service per Participant Served
Library § 12.39 . 927
Health Services 13.49 23,196
. Media © ° 14.49 1,365
Food/Transpertation/Clothing ) 21,23 30,833
Social Work 49,91 160
Speech Therapy 94,57 164
Mathematics . 162.99 .12,299
. English/Reading 228,27 30,782
.} Vocational Education | 272.80 ) 45
_ Preschool’ : 471.06 _ ‘.= . 13976 .
Tutoriadl . , . 852,24 155

* Ll
)

The Library service was the least expensive at the highest suqcess.ieVel.

~

This low cost per participant may be related to the fact that one brarian

a teacher may have in a class of noxmal size. 5},

The entire list can be broken dowh into two distinct groups: the top

- , )
half of the list (least expensive) are all services, while the bottom half o
. ’ b ..

»

(relatively more expensive) are all activities. ,One exception is the Tutorial

service, which is ranked as most expensive of the entire group at the A

_success dlevel. This clear cut distinction between activities and’services
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may be due to the real necessity of spending more money in order to obtain

better results in those academic activities in which pa}ticipanta are meagurably

far below national nérms. ‘'The data in Table XIX are probably more iqdicgtlve
of the sevagity of thé'disadvantaged problem in academic areas and the expeﬁse
involved in‘alleviating it, rather than being indicative of efficiency of
expenditure, as a rather superficial cost-benefit analysis miéﬁt show.

- : - T

-
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) Analysis of Objectives ' - 3

o~

Another way to view the impact made by Title I on achievement is to consider

(S . .

the types of objectives stated for the various activities and services. These '
T \ \Aﬂ -
objective types cut across actiVity/service lines, For example, dbjectkyes

related to skill imp*ovement deal primarily with increasing a particjpant s
\\,

level of expertise.in performing certain subject matter-related ﬁﬁkks. ObjJect ives
pertaining to participants atgitudes, habits and problems are related primarily
to the affectiye domain. Objectives dealing with.knowledge/information are

concerned with the transmission of facts. Altogether, there are seven categories

h
[

of objectives: skill improvement, preparation/readiness, involvement/interest,

attitudes/habits/problems, physicai health defects/needs,lsupplementary/
snrichment and knowledge/information.

Each LEA is required‘to state at least one benavioral objective for a
particular activit;. For ‘purposes of statistical‘analysis, the major objectives,
one for each activity, were then grouped into the seven broad categories The .
categories into whiqh the greater number of objective types fell were analyzed

according to the previously employea success level format.

TABLE/;# contains the information summary for the Skill Improvement

objectives.
TABLE XX
Activities, Participants and Expenditures
Skill Improvement
O ' '
Number of o

Success Activities Number of - Funds . Averapge Funds .
Level  (Objectives) Participants Expended per: Participant-

1 . ~ : Yoo - $ - $ -

2 52 23,499 4,3503900 185.15

3 ) 197 75,038 17,169,312 . 228.81

4 107 ° 43,412 9,167,461 211,17
TOTAL 1 356 141,949 $30,687,673 $216.19

) : ey

AL A
N
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356 such objectives, 304 (85.4%) were rated at ithe "3" or "4" success level.

Q
)

Of 141,949 particpants, 118,450 (83.4%) were involved in these 304 object fves.
0f $30,687,673 expended, $26,336,773 185.8%5 was directed toward the attalmment

. of these objectives at the "3" and "4" success levels.

s TABLE XXI contains the information symmary for the Preparation/Readiness
objectives. ,% -
- , , .
TABLE XXI B
Activities, Participants and Expenditures !
Preparation /Readinéss ”
. Numﬁer of ’ T
Success Activities Number of - Funds Average Funds
Level (Objectives) Participants Expended per Participant
I 1 < - $ - s -
2 2 60 42,415 706.92
3 35 4,599 - 2,376,860 516.82
4 67 7,890 3,753,524 - 475.73
TOTAL ' 104 12,549 .$6,172,799 $491.90

Of 104 such pbjectives, 102 (98.0%) were rated #t the "3" or '4" success level.

]

s 0f 12,549 pgrticfpants, 12,489 (99.5%) were involved in these 102 objectives.’

d

of $6,172,799 expendeé, $6,130,384 (99.3%) was directed toward the successful

3

attainment of these objectives. - .

»

4 _L s - ) . ‘




TABLE XXII shows the success rating for the Knowledge/Information objectives.

[

€

/ TABLE XXII
Activities, Participants and Expenditures
. - Knowledge/Information ¢
. {-‘ -
Number of ' .
Success , ‘Activities ~ Number of " Funds Average Funds
Level (Object ives) Participants Expended per Participant *
> - P N 3
B 1 - - $ - s -
2., - - - ~ :
3 1 T 219 1,757 —igfég
. 4 2 . . 927 11,484 ( 2.39
TOTAL 3 . 1,146 $13,241 $11.55

There were only three objectives in this category, two of which were rated at
Y L1 -

_ the ""4" level, one at the "3." fhere%ore, 100,.0% 6f the objectives in this
category were rated as successful. All of the participants (1,146) and all of

o

the funds expgn&ed ($13,241) in this category were involved in objectives
deemed successful, .

TABLE XXIII contains the information summary for objectives in the Attitudes/

HAQ/its/Prpbléma category. _ i ‘ .
& > o
§ ~ TABLE XXIII .
: ‘ Acfivities, Participants and Expenditures
. L ce Attitudes/Habits/Probl s . ’
"\ " Number of . ’
Succegp © Activities Number of Funds Average Funds
! fevel ~ (Objectives) Participants Expended per Participunt
1 - - $ - s -
2 3 \ 186 N 6,582 35.39 "
P g 3 41 7,085 266,521 . 37.62
4 92 - 31,491 668,903 21.24 .
TOTAL~ 136 38,762 $942,006 $24,30
~N
— ; - -
- v ¢
v \ - . . » A -
. ) - 49 \ . *
. :-v N
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i

Of 135 such objectivesy 133 (97.8%) were rated at the "3" or "4" success

level. Of 38 762 participants, 38,576 (99.5%) were involved in these objectives.

/JOf a total o£'$942 006 $935,424 (99.3%) was expended on objectives at the

1

3" and "4" success levels,

o™
——— =

TABLE XXIV shows® the sﬁccess level for objectives in the Physical Health

3

Defects/Needs categqQry.

A — .
, TABLE XXIV ) .
Activities, Participants and Expenditures
Physical Health Defects/Needs| .
. Number of ) - %
Success Activities Number of Funds Average Funds.
Level (Objectives) Participants Expended per Partidipant
1 2 5 $ 49 $ 9.80 ° i
2 1 v 214 8,216 - 38,39
3 29 5,600 144,505 25,80
4 47 22,431 317,694, 14,16
—— *
TOTAL 79 - 28,250 . $470,464 - $16.65 - .
s

.
L)

B . y 2 :
There were 79 activities in thig category, 76 (96.2%) -of which were

‘.rated successful. Of 28, 250 participants, 28,031 (99.2%) were involved in tﬁese

objectives. Of a total of $470,464, $462,199 (98. 2/) was expended on these
successful objectives. \ i

N -

TABLE XXV \containg the information summary for the Supplementary Classroom .
s ooy . .

Expetriences/Enrichment objectives-

-

\, . ¢
‘ { TABLE XXv  __ )
Activities, Participants and Expenditures, <
Supplementgry Classroom Experiences/Enrichment, N
. Number of . . .
Success Activities Number of Funds Average Funds S
Level - (Objectives) Participants Expended’ per Participant
~ 1 = . - - § - - $ -
.2 R - - - -
‘ 3 1 305 98,508 323,11
4 2 1,706 23,703 13.89
72 TOTAL 3 1 2,011 $122,251 | $‘60.79 .
13 *
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total of three) were rated at the "3" or "4" guccess level. By the same token,

in theae succgssful objectivea.

i’ The foll ing tables aurmarize information related to objegfives. They"

focus on two aSpecta the degzge of success and least cobt per participant at

the higheét uccess, level. ‘

TABLE XXV‘I . ‘

Objective Types Ranked According
to Local Perception of Success

v
)

Number of Activities '

Objective Type Success Level (Objectives)
Supplementary Classroom v

Experiences ‘ 3.666 3
Knowledge/Information 3.666 3
Attitudes/Habits/ - \

Problems 3.654 136
Preparation/Readiness 3.625 104
Physical Health Defecta/ .

Needs . 3.531 79
Involvement/Interest 3.5Q0 ° C 2

3.15% 356

Skill Improvement

T

Table XXVI indicates that objectives related to Supplementary Classroom

Experience/Enrichmenﬁ and Knowledge/Information were ranked/higheat among the
objective types according to the four-point scale affiployed.

funded by Title I, apparently LEAs were most pleased with those related to these

=~

two objective types, thoughonly slightly more so than with the next ranked

objective types, Attitudes/Habica/P%ﬁblema and Preparation/Readiness.

& &

is very little difference im LEA

<>7\\v9bjective types listed in Table X
N

-/ )
Z:rception of success among the top\four

[ 4

\

R

o Last on the list (and Towest in rank) accord;ng to success level were

] X -

Skill Improvement objectivea.

4

43

Tpis is interesting to\:Bte since this category

There ’

-

Of the activities

——

K




contains a majority of the objectives.

level, from lowest to highest.

2

that skill improvement objectives pertained mostly to reading and mathematics,

where the standardized test gain scores employed as an evaluation tool may not

A reason for this may be tho fact

»

-~

have indicated the fulfillment of some overly—ambitious LEA-proposed objectives.

TABLE XXVII ranks objectives according to expenditure at the highest success .

’

»

TABLE XXVII
< ¢ .
Objective Type Ranked According to Expenditure
at the "4" Success Level

-

Expenditure - Number of

) Objective Type per Participant Participants'
Knowledge/Information § 12,39 927,
Supplementary Classroom )

Experiences . 13.89 1,Y06
Physical Health Defects/ ’ '

Needs 14,16 22,431
Attitudes/Habits/

Problems . . 21,24 31,491
Skill Improvement . 211,17 g 43,412
Involvement/Interest 272.80 45
Preparation/Readiness 475.73 7,890

expensive per participant at the "4"'success level.
appears low pn the list, although not last Omost expensive)

: H - - N
effort are necessary. : - R
related to Preschool activities.

for these activities. .

0

re-emphasize the point that ix'order to attgin higher levels of success in

. N

-academic areas with disadvantaged students, greatér levels'of financial

I
L

The most expensive objective type was Prepatation/Readiness, which is

that select Preschool activities Title I funds bear the entire financial burden.,

-Again, skill improvement

This fact may

i

In many oases, no Preschool program.prevlously existed

[T . . v, < -

This table indicates that the Kn0wledge/1nformati6ﬁ category objectiVes were least

L)

>

This is to be expected, since in many systems .
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so that the expense Includes the setting up as well as the operation 9‘ the

_ program. In addition, the cost of transporting pupils for Pré%cho&l activitien

M -

added'significéntly o the per participant expénditure}%orithis activity.

Most programs operated during the summer Ghioh 1)AnecessifaEEd‘ﬁransportatibn v
beyond normal school year use, and 2) meant increased costs in keeping buildings

- %’ g LV . -
. ‘open.and staffed that were normally closéd during this period. -

Aptivities rélated ‘to this ijéctive type were also preceived as highly i .
successful by LEAs, with 98% rated at the "3" and "4" success levels. This
would tend to strengthen the view that in general more highly successful

Vd
programs are more expensive. ‘ - ;

S e

" ‘-l . . . [
ERIC L, : - «
‘ P - 2 y s !
I Provia c B H . .
[ ’ . : A .
. .
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Other Facets T

% b

Title I monies financed in-service training programs for a number of

Jpersonnel during 1973-74, Téble'XXVIIIuabowa the average hours of training

-

for school personnel for both the regular and summer sessions. .
. ‘ - TABLE XXVIII
Averaée Hours of Title I~Funded In-Service - ?
| Training for all Personnel
Ex Regular Session " . Summer Session -4
i , . Average Number of Average Number of )
) Category " Number Training Hours Number Training, Hours
.+ } Classroom Teacher 1,462 « 49.5 e 782 27.7
) | Teacher Aide 1,747 — - 54.3 641 ., 51.0 ° .
il Other <184 53.9 63 15.1
Total _ 8,393 - 52.9 - 1,486 -,37.2
I\ /

'y *

This table indicates that 3,393 parficipants were ipvolved in regular session

‘ in-service training and 1,486 participants were involved in summer session

, training, a total of 4,879 during 1973-74, : .-

.A variety of types of non-LEA personnel were involved in conducting training
proé;ams, 3nc1uding Title 1 area consultants, State Department of Egucation
conaultanta,,an& faculty members from colleges and universitiea:

Content of the in-service training programs included training in the use,
of audio-visual equipment, in follow-up reading techniques and in the u;e of
}arious evaluation techniques’. Ofher in-aefvice aéaaiéns dealt with school/
community problemé and’teac Jthe cult;rgily disadvantaged.

’
. ~ « '

-

-
~t

* -

—y
{
v




43

Non~-LEA persnnnel (community volunteers) played a signfticant role (n

Title I activities. Table XXIX indicates the kind of volunteer persomnel involved
L ‘

in both the regular and summer sessions.

‘

B . - TABLE XXIX . - :
Volunteer Involvement in, Title I Activities =
"Regular Session
: Role Parents Other Adults . Youth © Total
" Advise 2,215 760 18 3,013 i
. Plan 1,564 825 118 2,507 s
’ Perform 1,507 594 305 » 2,406 :
- Evaluate 2,219 969 1,548 4,736
i _ Total 7,505 3,148 2,009 12,662
' \
Summer Session
Advise . 462 165 30 657
Plan . . 324 132 126 - 482
. Perform 156 ) 117 49 322
Evaluate 901 o 202 31 1,134
Total 1,843 616 136 2,595
Total, Both
Sessions - 9,348 3,764 2,145 -15,257
— e
Many volunteers were involved in more than one role; that is, frequently the
' same individual would participate in both planning and evaluating a certain
activity. Thus, the grand total, 15,257, of all voluntecrs in both sesglons s
best viewed,as a participation unit" tabal rather than as a count of individuals,
Neverthe}eii, it is evident that an attempt was made by LEAs to fulfill the Intent.
of the law in terms of involving éommunity volunteers in mahy phases of Title I
Activities.
' AN
A - )
46
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- : State‘Managenent'Information

The administrative arm of Title I in Georgila functions within the Division
of Compensatory Education of the Office of Instructional Services of the State

Department of Education. The administrative unit consists of a director, one

statewidé consultant for programs operated by state agencies, one statewide
education ‘consultant for review and approval of project proposals and eight area

- consultants. . .- ' .

i

Other Department of Education personnel function in a supoortive role. The
Division of Planning, Research and Evaluation provides an evaluator to compile

the statewide evaluation, treport. and provide technical assistance to LEAs in terms

e e e e e e

»

of workshops on evaluation techniques. The Division of Curriculum Developmént

4

and Pupil Personnel,Services pro@ides the services of consultants in Reading and
Migrant Education., The Financial Review Unit supplies personnel who review
'local financial records of Title I expenditures in relation to what was approved

in themproject abplications. The efforts of these state department personnel

‘

reflected the deétee of SEA technical support for Title I in 1973-74.

The process by which programs are approved 1is as follows. LEAs prepare

program applications containing a statement of needs, a description of the
specific steps to be undertaken to meet those needs, and a cost estimate for

* §
. those steps. Such appli&éCions are first reviewed by an area consultant, who

. .,
~

may either reject theé application outright, return it to the applicant for

modification pursuant to later acceptance. or forward acceptable applications to
| the state Title I office for final reyiew and approval. At tﬂe Title I offlce,
7 / . . Ne— " ) i v

» the statewide consultant for program review and approval either gives final

approval or returns applihations to aréa consultants for appropgiate modification

~ g

so that c¢ompliance with Title I guidelines and regulations gre assured.

Project applications may be re-submitted following such modification.

» - \

B
’ ' . - £
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‘S“\,,i

!
In addition to their function of preliminary inspection of LEA program
4 —
applications, the area consultants monitor ongoing project uctivifién.: Thedir

moqitoring role involves such aspects as checking comparabllity and nsgertuinlng
whether LEAs are in fact spending Title I in*aécordance}with the.agggéyed

project applications. During the,19?2;73 school yeér, a monitoring cﬁgcklist wag
developed by the administrati;e and evaluation staffs for use by area consultants
to facilitate monitoring efforts. Pr;;iou; reéorts haa b;en in narr;ti§e form.

This checklist '(revised) was again employed in 1973-74, A copy is provided

- in the Appendix. -

-
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EXEMPLARY PROGRAMS

Each year, in the process of evaluating Title I programs, cértain
programs emerge as deserving of mention because they have developed
innovative,4successfu1 approaches, The following programs have in

common their dedication to making education work for children. 1In

most cases, the spark for the idea %hich set the program in motion was
v S/
generated by a few people within the school district, It 1;3§o the

. credit of the administratorerinvolved_that these ideas came to the.
surface and were manifesgted.

1

As is characteristic of this year's Title I programs In general,
-\

basic ,skills and early childhood have been emphasized in ‘the exemplary

' L
programs.

xo¥

Union County's primary mathematics program used the "meaning theory"

method of instruction with ,20 first grade students. The primari focus
1o}:

was on bringing the student's own eXperience to bear on mathematical

-

problems. Further emphasis was placed on diagnosing readiness of

students. '

Chatham County developed a tutorial program for students
residing in institutions for the neglected who needed help with
reading, mathematics and homework. They Buccessfully addressed
themselves to ?roblems of motivationfin tutorial sessions and

//individualization of instrueiion. ]Theif evaluation focused on grade
. :
change rather than static reporting of grades.

~
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The Norris Junior High School Reading/English Rotation Project

was conducted in McDuffie County to raise the reading and langhage

level of students scoring in the lower 20%. The program involvéﬂ,identi-
k)

s ’

fication of children having specific characteristics which make traditio
teaching methods %neffectdwe. Then children were grouped in small

groups with a more varigble schedule using individualized instruction.

Evaluation was formative in that it allowed teachers to keep a close

watch over daily progress and to adjust teaching methods to the Y
. h PPN
- “rate of progress. g

1 v

Lee County's preschool program followed the procedure
of isol7ting specific performance o jéctives for the children and

evaluating the project on the basis of the achievemeﬂt of those

- r

objectives., ; . !

The Rockdale County reading project utilized cameras and tape

recorders for the purpose of increasing communication between the

v

_classrodh and the homé. As an extension of the language - experience

»

approach, the use of cameras and tape recorders encouraged the

acceptance of the home life of the student as acceptable subject

matter for reading. ' it
&

y Grady County developed-a t&o—pronged approach to reading which
used both ; tutorial program and a reading laboratory.
Muscogee County developed a summer tutorial brgject'utilizing
individualized reading and mathematics materials and intensive sﬁall

. 8

" group experiences.

N *
-

! ) =
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Exemplary Programs
Location: Union Cdunty
Activity: " Primary Mathematics
Term: 1973-74 ‘!\I
~ ¥ - ’ -
No, Participants: 20 7 )
Expenditure: $6,160 ° *
Crade: . 1
Age: 6 and }vi

School Personnel: 1, 1 certified elementary teacher who also.taught
‘ a Title I Reading class half-time
L » . 2, 1 aide with teaching experience .

! -

«
~—

Rl

Main Objectiie: To show that 20 first grade atudents tested by Metropolitan
Readiness Teata and determined to be mentally and socially immature could achileve
a the level of peers when given appropriate readinesa materials and the "meaning of
theory" method of instruction was used. This achievement was to be accompllshed

after nine morithg of intensified inatruction.

Discussion: Readiness depends, upon the experience which the children have

had, the interests whichnthey have.developed, and the maturity 1evela which they

have attained. It would be futile to proceed with the ayatematic development of
an arithmetic topic if the, children lacked the general experience background which

is required for an understanding of the topic at band. It would be equally

futile if the children lacked the background of arithmetical experience which ‘-

4

must precede the new topica. However, no combination of experlences will make

“ ~

N
o'y)




‘many of -the faflures in the first grade were due to the teachers

" Methods Used

' with rumbers versus the earlier émphasis on rote learning.

49

a child ready for a learning opportunity if his mentdl matJrity 1s below that

required for effective learning. The assumption of thisg project'was'thaf

' failure

to.recognize and appreciate the importance of readiness.

All children in the program were tested by standardized tests and determin

¢

to be ready to learn mathematics before any formal instruction was undertaken.
3 s

’

Any child showing immaturity - lack of readiness to learn - at the beginning of the

' ) .8

ed

term was given appropriate readiness training until he was ready to profit from

formal. instruction. . - N

Statement of beiief
1, Students must be mature -enough mentally and socially (ready) to -learn

-~

math as well as ready to learn reading.

13
.

2. The."readiness" to learn mathematics can be developed and speeded

up by teachers using appropriate methods and materials.

P
3. Teaching mathematics should be apprdached as a system of thought,,. "L
a rationale, rather than a set of arbitrary rules to be mechanically applied. ‘.;

, .
4. Emphasis must be placed on an understanding of the number'sfstem before

the drill theory is effective.- . ’
5. Concrete materials such as visual aids, diagrams, charts, ‘markers

T

) anq\other materials shohi& be used. - . o

6. The "meaning theory” producés better results than the "incidental

' fearping" or the "drﬁl theory" methods of teaching.

» - ] ) - £ 4 \
. ‘ -
> 1. Emphasis was placed on understanding of numbers and the processes

‘ N } . @ v

4

K
N
Sty

j
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7’ . . .
2., Concrete materials followed by diagrams-and illustrations, to lcad

~ 3

to conclusions, were used. . ’ . —

- .
2

3, Activities were. planned to stimulate interest because they show
usefulnéss. /.

L3

’ ﬂh_,Actiiities'were desighed to show the'student why as ﬁell as how, ‘s

v 5. All activities were planned to meet the needs of the individual
student.—. on his dwu level and presented at his individual rate.

¢ » . S ‘

6. Practice expetiences replaced the older 'drill" sessions and were

.
/2R I
]

used to perfect techniques and meint n skills.
7 . 3

'~ 7. Mathematical games and puzzlds were used very effectively.

Results .

L3
"' Tegts Usged

[N

" Pre-Test! Metropolitan Achievement Form A-

\

- . Post-Test: Metropolitan Achievement Form F\

Pre~Test Data: * \

Form given : e Metropolitan Achievement Form A
Date given October, 1973 .
« < Number of students .
' Average Raw Score 17 aur®
Number students below 25% -percentile
Number students 26-507% percentile 1
Number stuidents 51-75%.percentile 0

'Number students 76-99% percentile 0

Post-Test Data: 5

.

Form giveﬂ . Metropolitan Achievement Form F
Date given . « =+ May, 1974
Number of students - - 20

Average Raw Score 37 )
Number students below 25% percentile 5
Number students 26-50% percemtile ~ 7

« Number students 51-75% percentile 6 .

' Number students 76-99% percentile 2

»

147
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-

The at:andardized test scores used to determine percentile -rank as shown in pre--

H
e

test data and post-test data are based om a national sample

=N

The expected "Avgrage gain was 6;9 in a nine-month program. The objective

of the activity was to bring the students up to grade level of performance.

R
Oct. 1973 May, 1974
No. students - " Pre-test - Pogt-test ‘ Gain
20 - 0.1 1.1 1.0

It is evident from the above standardized test scores that slightly
higher than averege results were obtained. fnis is very significant in view
of the fact that the majority of these Students were not determined ready to

learn arithmetic in September and had to undergo thorough readiness programs’

before formal instruction began, t

’ .

Recommendations and Plans for 1974-75 term

The .program was extremely successful but such a Title I activitylie not
, . 7

planned next year. It was assumed that similar results could ne accomplished

by the regular classrcom teacher who uged the "

meaning theory” and individualized
instruction at thenprimary level. <
Instead, it is planned to, use a mathematics diagndstic apecialiat who

will take individual and small groups from the regular classgpoms diagnoae

individual mathematical learning probiems, give intensifjed remedial instruction :

3,
]
\ . M

“and return the student to the regular classroom when difficulties have been

- 0} "~ \ x
[ &

overcome.

1
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Location: Chatham County ' - -

* Activity: ~ Institutional Tutorial

Term: 1973-74 regular session

Participants: 97 in grades 4-12 o ) -
Entitlement: $10,681 -~

Ay ”

School Personnel: 6 teachers — 1 part-time gupervisor \ )
Description of Participants ~

This program was planned for students residing in institutions for the

neglected who needed help with reading, mathematics an& homework. The teachers
< , .

made every effort to relate the tutorial work to school assigmments.
s B A ‘

Students residing in the institutions participated in this voluntary'activi;y.

1
Objectives

The pfimary thrust of the Title I Institutional Tutorial Program since

» . e

its beginning has beenﬁto provide tutoring in homework subjects and reinforceﬁéht

-

; in the basic reading and mathematics Ekills for the children residing‘in

institutions. The objectives of this tutoring program were (1) to improve

students' performance.in the classroom and (2) to improve and maintaip

5

students' grades in regular school. )

Staff » -

Six regular classroom teachers were employed to work In the 1977374
. N ' -
" program. One supervisor, who worked one hour an evening, was emplosyed to
N
glve assistance to the teachers. Prior to the tutorial sessions the teachers

~

were involved in a program of in-gervice training. Duriné these training

sessions, fthe genefal philosophy of tutoring was stressed, the proper

ugse of the materials for remedial work was demonstrated and the objectives

of the program were discussed.




-

Methods : N '<

>

~ .

The methods used for instructional purposes varied' as weaknesses

became apparent. Many of the students were on a reading level far below

.

" their actual grade placement. Informal reading inventories were administered
to many of the students to detenmine placement in material suitable for them.
Weaknesses in arithmetic computation and concepts as well as in the

application of these skills were evident. Explanation, drill and practice

were needed in this area, Many students lacked knowledge of work study . :

gkills, and the need E%} practice in dictionary and reference skills was -

. L
apparent, Teachers used a part of the evening session to teach thege

-~

skills,

-

In,order to keep students interested in attending the sessions,

methods had to be provided that would hold their interest, motivate them

..

iand inspire them to achieve. Small groups were designed for reading and mathe-

matics instruction with each group working on the level at which the members h
could make progress and achieve a measure of success.

LN

placed in these small groups according to\grade levels and/or according -

(‘

_The. students were s

*to similarity of assignments..

part of the Tutorial Program.

r

Individualized instruction is” an, integral

This inatruction is in areas where the i“'ﬁ; _i,éf

‘p

student shows the greacesz need and in the areas in which his regular 2: L ow

.. ;
< . . n . TN gt < .7
. B o - Yo P -

teacher had indicated -he needed assistance.zi_ S 19? s T ey

s
K

. 5 B . e
..... RAS .

. A success factor of ﬁhe tutorigl program:was che open communicatipn ol .

‘:4 AL
J

betWeen the classroom tgacher and tHe tutorial teachér 1nsordgr to understand

- \ A .
o

the student 8 haeds and wbaknesaes and to plan wbrk to. meec hhese needs. *x)‘

Conferences weré also held with the studenﬁ*

s house mothér and with ouher

ﬁ,' . \ -‘J l"": L o

o

ﬂ "

. instithtional staff members to report progress and ta- diBCuSs any problema...4 8

i
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Student conferencea aré also an important part of the institutional

1,

tutorial program. Theae confegénces concern progress, tests and inatruction.

The conferencea help the srudent to gain inaight into his problems and to .

v e
n - <
S .

encourage him to try to solve them. S ’ -,f' -

It was evident that if theae atudenta were to continue to attend

~ S

.\ sgessions and to strive to achieve; aomething had to be provided that would A

atimulate that desire for aqhievement. For example, reading an& arifhmetic

were‘bombined into a single }eaaon onqaeaahell jewelry. A atpry from

= e

3 o

Reader 5 Digeat Skill Builders on this subject and a. mathematics lesson on’ .

multiplication and di@laion of ahella, followed by the making of shell .

jewelry, accompliahed more than a week of instruction might havé. Another
- .. J
story on patchwork quilts from the_same source,led to a 1earning experience

&

L]

in which measurements and £racqiona figured in the making of small patchwork‘

-

-

. . ' 5"1 e <, - . B
,pillowa. .. N N s o ;; , -
" . R . ‘, o . . . - ‘ .

“The teachera in thia program encouraged and praiaed neatness and the -

X

' practice of. legible’ handwriting as well as cprrect apelling in all classroom

" aotivitiea in homework and in letter writing. iLettera were written to

v A N

.

- ’ 'r»

~,tel‘ati:ves and frienda and judged for clarity‘ﬁf thought, neatness, spelling

s ,; L AER]

; and handm*iting f' The beet Leti:ers were placed oh diaplay and later mailed.

‘%

's'. -

.l%». ) ‘thei: opinionp,formed from ,
) : f:-‘ ".‘4-’) "‘

Lﬂasona,of-ﬁhis type encouraged the

- ‘v. .~

thefr reading'

—f' '

that were| geate&‘to arougefaqxicafty anﬁn<o q;imuiate iﬂtcrogt beyond o

. Ko g »
' . ‘u. .~ )" ‘.

'.‘ B r“ "N ~_-rx’4 . <.
tera p;ﬁvided pmrposgﬁul aativit
i ‘

the textbo&ku Leanﬁinz é

-t .

.S
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chxld to use his mental faculties,e to

s N )

develép be&ter w%’rk habits and skﬁ’.,lls.

ey

o helpeti the 'children to develop a.

)“. . “:‘ l ,": " : * .‘ x’!‘ D_.“" .n s‘. K

. \ U "‘_‘»._f‘ N '.(‘ ST o
e EValuéd'dh \ h

. ':. . 'and an’ analys‘ls‘ was mad»e a;t che

. . a comparlson pf report »car;i g);ad'
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i “"‘ 1“ ! e ’Uc/ 4
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‘.‘._._.u' ‘. l

e
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Qg.xt:growth of 1nterests already deVeloped

These activities tended to cause the
develop h:‘s creative abillty, and to

Concurrently, such activities also

«

%lesome attitude toward the t:otal program

Iy

*{

sérformance in specific subjects

-,

v

In order for

1 reporting “period.
"pzreqt report period and the previous

,(J

\ to Be enrolled in the institution s

’ ..a

ivity was gpn&erned with change
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Discussion
The evening Tutorial Program for children residing in institutions for
neglected and delinquent children has been a vital component of Chatham

1.

County's Title I Program since the provision to provide for such children was

>

approved by Congreés. The Tutorial Pfoéram ;as designed to provide instruction
in reading and.mathematggs and related subjééts for students in.institutions
who are making unsatisfactory progress ih their regular classes. The program’
provided 1nst}uction, practice and drill. Ié also provided experiences that
enhanced the ?tu'dent's se]:f—:gmage, that provided success, and that gave guidénce
and help in homework.assignments.

'\Each.institution had one or more classrooms to house the tutorial program.
Classes ;ere held three é%enings a week. Two hours bf inslructipn and homework
guidance were provided at each éession. The program bg;an\at the end of the

first six weeks of school and lasted for 72 gessions ending with the fifth

grading period. The evening tutorial activity was one of the more effective

" Title I projecés. Regular teachers were employed in the evening after the

regular teaching day.

3
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- ) Table II .

»

Wide Range Achievement Test Scores* of a Sampling of iﬂstituqion

Tutorial Participants N=12

Pre-Test . Posgt~Test
r Mean i Mean Gain
4
Spelling 83 86 +3
Mathematics 84, . 101 ‘ - 417

. i ‘ |
Reading /h;/,, 82 2 + 6

*Standard Scores - ' <i »

" Based on standard s¢or points, it éppears that participation in the tutorial
program contributed to gains in the three areas, as shown by Table II abovc.

It was not possibl to establish the significance of these gains since the

standard scores were designed to be used with groups homogeneous in age, while

the sample for which seores are reported here was compiled of students of

T

several ages.

Py
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Location: McDuffie County -

. Activity: " Norris Junior High School Title I
: Reading/English Rotation Project
. . ?" - T
Term: - 1973-74 ; ‘
j
Number of Participants: 120
\ -

Expenditure: ' $34,905 *

. . |
Grades: o 7-9 | \
School Personnel: 1 Title I su ervising reading teacher

and 1 Title T,aide 1

The Norris Junior High School, located ihethe'county seat town of
Thgmson. serves allhchildren‘i? éradea seven-nine in‘the scﬂbol district..
The school had\an enrollment of 1,000 students, %% pe;;e tof whom‘are Llack

°anq 48 pefcent are white, . . s ‘ ‘ \

The Title I Reading/English Rotation Project, initially implemented
in/ﬁeptember of 1970, had,four major ﬁomponenté: Identification, Grouping,
Instruction gpd Evaluation. The goals of this project ;ere as follows.

1. Te improve the academic performance of éach participant.

2. To assure that each participang_becomea a functional literate

o
-

-

as soon as poaaiile. . ‘

3. To build.a daily ‘success pattern for each participaqt:'

The performance objectives of‘tﬁe_project for F& 1974 were as foilows.

1. Ninety-five percent of students participating in tée Norris Junior
ﬁigh SchoolgTitle I Reading/English Rotation Project will make ten

months progress in reading as ‘measured by the Gates-MacGinitie Reading

Test. i <

64
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arr

2. Ninety-nine percent of students will read and share with an adult at

6 library books that have been selected on child's independent

level and interest level as identified.

During fiscal 97l,gthe initial year, the project served only 60 students

. who represented theheducational}y aisadvantaged <hildren with the greatest need.
- ‘Begause of its success, however, the project was extended each year. During
/ f/Fl972 104 students participated in FY 1973 the project served 180 students,
!;/ and during FY 1974 120 students participated. Approximately 75 percent of
j project participants vere black and 25 percent were white.
N :
[ In the subsequent sections, a brief description is given of each of tnj)//2/—

four project components - Identificationm, Grouping, Ipnstruction and Evaluation.

4

Identification

In September, the Gates-MacGinitie group reading test was administered
to every student in grades seven through nine. All students scoring two or
more grades below.grade level were individually tested with the Basic Sign Word
Test. As this test is administered, the teacher records, in addition to reading
level, reading difficulties encountered by the student such as failure to identify

beginning and ending consonant sounds, initial blends, vowel sounds, ending

sounds, syllabicatidn, the extent of use. of structural and phonetic analyses and
minor speech'difficulties. In addition to these two tests, thé language section
of the SRA achievement test was used. On the basis of these tests, and beginning

{ - -

in ascending order from the lowest scores, the Title I participants were chosen,

»
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After the project group was selected, the supervising rcading teacher

diagnosed the individual needs and progress of participants through the
repeated use of basic word tests; informal reading inventories, including
those deVeloped by Professor Ira Aaron, chairman of the Reading Department
at the University of Georgia, the University of Georgia Teqt of Phonics
Skills, and numerous teacherﬂndde test exercises designee.specifically to
Qetermine the extent of maetery of a specific réading skill taught. 1In
developing these test exercises, teachere used the child's speaking

vocabulary since they had digcovered that these children could read at a

higher level when words were chosen from their daily living experiences
~

and represented concepts or ideas to which they could relate.

A few other informal inventories, designed to identify the child's

special interests and to assess"changes in his self-image (how he feels

about himself and others and about Sdhool tasks), were developed by

the teachers and administered to children.

An individual folder conteining a record of the resul?é of these
o

'diagnostie procedures and of the activities and materials assigned and

’

completed was kept by the supervising reading teachers for each participant.

*7nr?Ffiﬁﬁit—af=theee—diagneatie—pfeeedu;es_and of nenrentiue,

obsgervations, teachers aiscovered that the educationally deprived child

e

at the Norris Junior High School 1s likely to Cy
Hdve a short attention span. ’

Be'gasily distracted. ~

Be reading two or more years below grade level,

‘r g Have a poor self-concept.

Q
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a e ?E :
Come from an economically and culturally depriVed home which

t

+ offers little, if any, int hctual stimulation or motivation '
- to read printed materials.
Need a wide variety of individualized learning materials which

- do not remind him of "traditional reading textbooks with which he'’

1 ) ”

has failed. N : ‘ _ . -

.

All of this information served as the basis for formulating performance
'objectives, for grouping, for instruction and for the selection of

specialized materials which were tailored to participant's needs, interests

wr .

LI

and instructional level. .' - . R )
. e A
Grouping | ‘L w ) . | ; p
Takin; into acconnt the characteristics of the participants, and
to meet the various individual needs identifieé, an innovative_organizational
pattern was designed. This organizational pattern;novided for participants
in small, flexible groups of aix to lU’to move from station to station

with different materials and activities at each station specifically

‘planned to build a success pattern for the individual child. A rotation -

-—

grodp consisted of 60 children, divided into three groups of 20. Each

gIoup or“201noved—*o-three—dtfferent c1aasrooms during a two-period

time block of one hour and 50 minutes. One of the classrooms was equipped

*

as a reading laboratory where the supervising reading teacher~and a teacher

t , . ¥

alde yorked' individually or with small groups,of children on basic rqa;ing.. 3\\
gkills. If an adjacent .classroom, a reading teacher worked with 20 .

. . - 3 ) ‘. * ‘ * &\ w
participants, sub-grouped into smaller groups, teingorcing/the reading o

skills through the employment of fhe language~experience approach to

L]
t

' *
" o ‘
e e - -
. A ." \\
.
..




to Reading.

P : .
-‘ ‘
., s

reading and through‘ﬁafious‘reading”actimities to provide sequential

In the third adjacent clas'sroom the English .

-~

development of*skills.
* 1

teacher again reinforced the reading skills through Various English/
4

Reading skill exercises and thrbugh the Language—Experience Approach

‘During the two 'period blbck of time (llO minutes), each

11

group of 20 participants remained in each of the’ three clasSrooms

€
"

approximately 35 tzx‘i nutes, : ~

. .
-t »I. .

In summary, ‘one rotation grouping consisted

.
ORI » - 3 .

utilized three regular adjacent classrooms, (one of which was a reading

7

of 60 children and

laboratory) one T#tle I supervising réad{ng teacﬁer, onle;tle I aide,

. one reading teacher and one English ‘teacher (both of’whom dn,this project

~ A ‘Y
B M

were state funded), and a variety of multi level instructional ,materials.

!" N

(Refer to attached diagram.)

o

°This rotation grouping, and sub-grouping in each classroom, permitedr//,/

LY

flexibility of pupil’ movement as his reading level improved and as he

.

mastered specific reading skills, and yez it did not Interfere with the

' ~ CEN B ‘ N 4

participant's'reQuined daily schedule.

Each student was enrﬁiled also

fay

in’ three other regularly schequled junior high classes ; social studies,
: LA

-

L.

~

N

.
3

mathematics and science. AR

P
k2

-
-

-t

- %

During FY 1974, the Norris Junior High Schoo] had three rotating

st

grgppg serving 180 participants. \ ¢

LN
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\Inséruction
' All instruction focus%{i;:ieading'and on the concomitant gkills of !
listening, speaking, writing, spelling and English. Specific needs were
diagnosed individually, and eVery effort was made to help each participant to )
develop basic skills sequentially and to develop a des%re for and love of

reading. Teachers planned together daily for at least one hour, and frequently

A
for a longer period of time, so that the basic skills being introduced and

taught in the reading laboratory were reinforced by the reading and English

Y
v [N '

teachers.daily. Teaching strategies vere carefully planned sv that each
“t

student could build 2 daily success pattern designed tdlimprbve his self-image.-

A wide variety .of multi—leVel instructional materials were available,
and teachers carefully planned for the-use of the most appropriate materials

for specific teaching purposes. Many teacher-made exercises which are

tailored to child's experiences and interests were used also in teaching. A

well equipped listening center is located in tHe reading’ labbrétory
Participants made individual books of their experienc;\reading records

which were shared. Trade books, paper back editions and variqus libréry

TR N

.titles were selected in accord with identified interests ahd'independent

reading levels of participants.
One method for encouraging rgluctant seventh ﬁﬁaders to. read trade books

t

was designed in the following manner: ' -

)

The Title I supervising reading teachqr was dissatisfied with the mastery

.

of some comprehension skills in the Specific Skflls'sertes. This teacher was

¥
»

also disappointed that children were not reading the library boaks to the“_
o:} could

extent she had hoped. She announced to the students that 1f th

make five consecutive 100's in the Specific Skills, they would
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havesgarned the right to go to the Reading Corner and read a book. When they
. N -
had read the book, then they could go to a "Sﬁaring Corner" where a parent,

—teacher, aide, librarian, counselor, principal, college student or gomeone

§ - sat in a rocking chair and the child "told his book." After sharing the

book, it'was recorded on a wall chart and the.child returned to the work

table to make five more 100's to earn the right to read another book. When

—

the child had read all books listed on the chart, he received a ticket to

the local "Dairy Queen," redeemablg for a hamburger, french fries and coke.

The sharing with an ipterested parent or adult became one of the most important

 J .
aspects of this technique., It was therapy for these educationally deprived

children to-have someone listen. e
N <+
\ .

The Title I supervising reading teachers and aides actively

4
»

worked with studeqts four periods during the school day. The gther two

periods we}e spent in planning toggther and in selecting and preparing

materials for the next day. Staff development was a vital bart of these

daily two-hour planning periods.

" . Other in—aervice.trainiﬁg for personnel‘ipvolved in reading projecta
was provided by CESA, the Cooperative Educational Service Agency which is a

: 7
| ' collaboration of four county school districts, including McDuffie County.

' CESA employs a reading specialist who arranged in-service sessions weekly

S,
‘s

in which the project ataff participated.

Teaching azhes received special’ training by CESA as follows: 40 hours

before the opening of, school and'3d hours during the school year.




Evaluation ) : R B LA ';

aponam . ~

Evaluation was an integral purt of .each day's Inqtruttlon. In fnvl,{it

.
- « i

occured daily as teachers planned together. Partically ovory day thlldron

were moved up or down within the groups depending upon the extent ﬁ&? hich thcyi

had mastered a specific skill being taught at that time. The superv sing
. o

reading teacher continuously assessed the extent to which specific skills were

mastered and teaching activities were planned accordingly with all teachers

participatfngt“ }

The basic evaluation for this project~was the analysis of data yieldéd by
the pre and post administration of the Gates-MacGinitie grdnp reading test. t .
The following are indications that this was a succeseful pfhject. |
1. In FY 1972 slightly more than 70 percent- of studente gained nine full
months in reading and 90 percent of studénts read and shared at least
36 library books. Since the FY 1971 and FY 1972 project participants

exceeded the expected amount of gain, the performance cbjectives were

raised for FY 1973 and FY 1974. During FY 1974, 86 percent of ‘students
gained 10 or more-full months in reading and eVery child read ard shared
. ‘ at least 36 library books.

2. The mean gain for, the 104 participants was 1.3 years for FY 1972 1.6

" yedlfs for FY 1973 and 1.7 years for FY 1974,
3. During the four years of the project the average achievement of —
students prior to participating in the project was 3,3 years in six years

of schooling. The average rate of progress during the project years

was three times the previous rate.
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Jbooks independently for the pleasure of reading. . e
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(b} 42 students made a gain-of 30" to 29 months. .

.-/a.". zb .

‘tg‘ Y

.o

{d) 1 s§udent madé o ainebf 40 to. 44 months.

.;-

When children of junio% high school age who are two or more years below

s

reading leVel make such gatns, the project has been- an effective one. The

teachers anticipate increasedtgains the current year since they feel they have

~ -
— - . . - ..

improved competencles as a result of their experiences and since the lowest

- [y

reading level of current participants was beginning second grade as of

September, 1972. The first.projeci year, FY 1971, there were-some 35 participants

vho were non-readers. “Of the 104 participants in FY 1972 20 were non—readers

at the beginning of the year. ‘The Norris Junior High School had no non-readers

for FY 1973 'and FY 1974; and préctica}ly’all project students are reading

(c) .21 students made a gain “of 30 to 39 months. :, ‘ .
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Termzy -; 1974 Summer Seesion
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§taff§ i Paid 1 principai 10 elementary teachers ?i" oy :
- t N Unpaid‘ ‘13 parents of Title I pupils,,wariousa >
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Entitlement: ~$24, 241 < e L T
. _Lee County designed a presohool ptogram,to encouragCgactivity and
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Aruitoxt provided by Eic:
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curiosity .and decrease restleesnesg_amOng students, tq offer encouragement,

warnth, praise and patience, sufficiently diversified 50 - that activllles

o -t ‘\ « > ¢ "-

would be short and interesting. e -

. .wv- o

The.program wds developed to guide the child in improving his 7,

il LT o
ol . . ‘f by

self~concept with a planned program of experiences and opportunities to‘

w

3

help him acquire’a meaningful vocabulary and ﬁacility to express
himgelf freely and naturally and to help maﬁe the transition from
home to school more pleasant. -
The final goal of the program was to instill in each.child a‘desire
to learn more about his world and to help him take responsibility for

his own learning.

Program objectives were as follows:
Given finger paints, plasticines and scissors pjupils can develop

eye-~hand coordination. \\

colors and call them by name.

74 . : -




" Given large shapes and letter forms children(fan learn to trace ahd

' from one to 10.

. 70

Given a planned program of activities for 30 days pupils can learn
. ’ .
to accept and be accepted by others.

copy them,
Given sets of objects pupils can identify those objects that belong

together,

Given an assortment of colored objects pupils can use them to count

Given many objects with which to work a kindergarten child can

_discover relationships among them, and the teacher can help him to

[ o - -
.

generalize -~ to move from concrete experiences to abstract 1deas.

Given a series of pictures to "read" a kindergarten child can be

taught to scan from left to right. = . ‘ , A\

-

-

Given 30 days of‘transportation to and from school, ninepy-nine per cert of the

pupils will learn to observe the rules of safety, courtesy and

7

Provided safe, comfortable transportation, disadvantaged pupils

<

manners,

will be able to attend the preschool program.

Methods and Procedures . .
J

In March 1974 the State Department Project Success Readiness Test

XS y;

was administered by and under the direction of Southwest Georgia
Educational Services Center (CESA) personnel to children who would

be eligible to enter the first grade in August 1974. Parents f111ed

S

out:.a very extensiVe seven-page Parent'Information}Sheet (LLSA) - -
providing personal and family information. Tt questionnaire
provided inﬁormation as to what each chlld could do nnd how he f

reacts to others.




Using all information available, a:group of children in definite need

of experiences and opportunities to help them overcome severe readiness

deficiencies %n a1l areas was selected to participate in this program.

A program whithwould help the children socially and emotionally as

well as providing basic activities to help them develop and strengthen

//ﬂ~//// ’ eadiness skills'wag planned by school and Title I Adviaorylbouncil

personnel,

“e

At the beginning of the kindergarten progfgm TVMI (Test of Visual

; Motor Integration), STAR (Screening Test of Academic Readiness.), ahd
—~ .7 L
Metropolitan Readiness Test Form A were administered as a basis for

writing'instrﬁctional prescriptions for each child by a team of teachers, the

curriculum directo; and CESA personnel. The Metropolitan Readiness Test.w. .,

Form B was administered at the conclusion of the program to help assess

progress.

Eight teachers were paired in classrooms for imstruction in art,
i<

tommunication skills, social living and mathematjcs. One Eeachgr taught Y\}

music and one taught elements of the physical educatioQ\Program, "Project
! . r

ggalth and Optimum Physical Educatigp "fﬁnder the huédance of the CESA- Teachers

used game-type activities, kinesthetic approaches, audio-visual aids, ;

4
demonstrations, role playing, and audio-respond—compose methods to vary

LY

instruction for the preschool children.- Use of manipulative devioe%
was encouraged in all areas. Simple'woodenijigsaw puzzles 1llustrating

old tales or: pursery.rhymes, iliustrated books, toys, language dtvelopmen;
o cards, flannel poards, art mnter;als, games, records, tapes, fl;mncrips,
puppeté, balancé boards, balls and hula hoops were used to enhanczk;he
program, Record players, filmstrip projectors, overhead projectors :md

tape recorders were also used.
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Each teajyer prepared lesson plans in her specialty area for all of

. the other teachers and explained the plan during the end-of-the-day mceting

'Fingé{r‘painc

prior to ifs use.

s/
Evalgd@ion .
by .

[y

+ Evaluation was a continuous process carried on daily by all teéchers,

7

gﬁs drivers, and principal. Check-off sheets for each gqbjective were

distributed to each teacher for her group of children.

Fach check—-off

sheet represented an objective broken down into the skills of that

objective., The following is a summary of the achievement of each objective.

Objectiye I:7 Proficiency in Eye-Hand Coordinaton

(This objective also included playground activities to help pupils

develop eye-hand cotrdination.)

Madeling Clay
S ° NI U S NI U
98 33 121 10
754 257 N 92% 8%

Playground Results:

Ball Bounce Ball Catch 6'

S=Satisfactory
NI=Needs Improvement
U=Unsatisfactory

-8 NI U S NI U

4 ~

Scissors
S N1 U
89 30 12

687 2372 9% ;

98 3 "3
Q4% 3% 3%

-

69 25 10
66% 247 107

* NOTE:
Throw were incompletes

Reported results for the 18' - 20' catch and the 15
so these actjvities have not been. Included.

Ball Throw 6'
5§ NI .U ) ™
98 5 1 .

9%4% 5% 1"/7

"~ 18" -

—~ ,
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Objective 2: Pupils Who Demonstrated a Knowledge of Colors

Satisfactory Needs Improvement Unsatisfactory
112 10 . 9
857% 8% 7%

-

»

Objective 3: Pupils Who Demonstrated Personal Adjustment

Al

Aécepted Others

Satisfactory Needs Improvement Unsatisfactory
o 125 6 '
95% 5%
Was Accepted by Peers
Satisfactory Needs Improvement Unsatisfactory
125 6
95% 5%

Objective 4: Proficiency in Shapes and Letter Forms

Given large stencils, stidents will be able to trace all alphabet letters

.S N U
77 39 15

59% 30% 11%

Students will be able to form letters of alphabet from copy of manuscript
alphabet

) NI U

74 30 27
56% 23% 217%

Students will be able to write alphabet in manuscript without aides

) NI U
46 49 43

357 38% 27%

Objective 5: Pupil Performance in Identifying Objectives

Sort objects into gets

S NI U
9% 19. 18

12% 14% 147

~
Identify, by ma?éhing, the set that has fewer members

S NI U -
67 23 43 . ‘ ‘

51% 177 32%

¥
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Identify, by matching, the set that has the same number of members 7
S NI U
66 40 25 )

50% 31% 19% s Ay

Objective 6: Pupil Performance in Mathematics -
Write Numerals 1-10

S NI U . .

73 26 32 - Y‘* *

56% 197% 25% . -~

Match, the Name of the Number with the Numeral
S NI U S

16 39 76 . ' .
13% 29% 58%

Ring the numeral that tells Eﬁ:‘number of objects shown
S NI U ’

75 28 28

57% 227 217 .

Draw a laoop around the correct number of objects
S NI U - .
75 26 30

587 t% 237

Draw #ore objects until there are the correct number - ) )
S~ NI U ’

66 29 36

'50% 22% 28% N\

e

Objective 7: Relationships Among Objectives

Forming Shapes on Paper
S NI U _ ) .

83 28 20 ' : : -
63% 21% 16

Drawing Numerals and Letters
S NI U
72 .38 21
55% 29% 16%

. oo
Associating color in printsz_,/‘
S NI U )

101 20 10 - .
77% 16% 7% A’"\/ ) T

]
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Using £rayons as directed

S Ei U

105 14 12

80% 11%Z 9% !

Putting ipuzzles together
S NI U

86 31 14

667% 247 10%

Recognizing concrete, wooden shapes
S NI U " .

104 14 13

807 10% 10%

Forming shapes, letters, numerals with hand movement
S NI U.

99 15 17 : .

767% 117 13% ¢

Following “dot to form objects, numerals and letters

S NI U - P
104 22 5

80% 17% * 3% : .

Objective 8: Left-to-Right Progression

Arranging objects in order

S NI U . . .
92 26 13

70% 207107

Songs using right and left hand
S NI U

89 28 14.

68% 21% 11% e

Trécing from dot-to-dot to complete a picture
S NI U . ~
91 30 10 )
69% 23%Z 8% :

Walking on the right hand side of the hall

S N U Y

11512 4
88% 94 3%

Following action pictures in sequence .
S NI U N .
86 29 16
667 227 127

y




Objective 9: . ) ‘ ‘ ‘ Sy h

Observationtof rules of safety,-courtesyxénd manners on schoo] bUS\ ~

-,

Bus drivers reported that 100 percent of the children learned good bus
behavior by the end, of the summer session. ‘ iR ®

. : ' < v
Objective 10: . ’ U o0

Provision of 4afe anj.tomfortable transportation to permit disadvantaged
pupils to attend the preschool program.

~

-

This objective was achieved since there vere ne injuries to children and

many children were transported who could not have attended otherwise
e

. r
- " . v

’
3

At the end of the preschool progigy-a 16-1tem evaluation sheet wns'

filled in’by parents of the children attending. "These Items related o *

\ 'ett{tude and habit changes in the children as observed by the parents.

Those parents responding reported an average of 91 percent improvement

. M \ ¢

" in all items.

. . .
\ 0f the 105 pupils who completed both the A & B forms of the
Metropdlitan Readiness Test, 87 pupils showed gains in test score on

Form B over Form A, 14 showed losses, and four stayed the same.’ A

total gain of 913 peints in test scores indicated a 23 percent improvement.

and an average gain of approximately nine points in total score per

¥
pupil.. This test was not used as an objective due to-thé type of test

. and the short.pefiod (30 days) of instruction during the summer program,

[ ‘

S




. Activity:

L <o

. Term: T

Number of Participants

/

Age:. .

> ‘ Expenditure: o,

. , \

\

School ?ersonnelz

- Locati%*

»~

.
[
.

English-Readi
1973=74

S
250

‘. 8 - 14 years’

R

P
P
¢

$73 638 .

Y

. Rockdale .County

.

. ® 4

A4 \“-

Project

6 certified reading teachere

o/

/

¢

s

#

-

In an attempt to validate the 1ife experience of children with low: ',

studenpa to photograph %nd tape record their home experiences and bripg

N ~
- 4 I ¥

them to school to,ehare,and use as a basis for rféading units.

. \ . . . R
The program involved 250 students distributed as described in Tab

- [ e

. v

‘ ~ - - T )
R ", 7 Table I e
+
- S Participation by Age and Crade . ,
Number Age Per Cent’ Grade Levels / :
40 , 8 16 2
40 9 16 - 3 ,
- 40 10 16 4
< 40 11 ‘ 16 - . S }
- 40 /12~ . //}6_ ‘ 6 . -
50. 13 Y 180 7
10 14 4 8 =
250, , " 100 ‘
. A ' \ L // ‘\’
' - - ) , » //
. ; e
St - ' /
N » ‘\\ * o
‘ ..'- 8{) ’ '
v s . g . ~ - M . /
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T ., The: stated objective oﬁ the project was that, given appropriate,¥
Vo . . PRI .5 *
. interesting and challenging reading materials and equipment for reading
W/ . -

instruction, ‘approximately 80 percent of 250 students in grades two

. through eight would gain one month's growth for every month taught.

. —— e e R ———— ———— e e o

«
-~

The project involved six certified reading teachers, one for each of
the participating Title I schools, All six teachers have master degrees .

in their area of specialization. N

L] - .

SN Methodologyy - ) ) ’ b
Radia b :

The 1970 Edition of the California Achlevement "test Level I and Level II

P

- ‘were adminiatered in September, 1973 and in May of 1974 to obtain both
e . the pre- and poat—teat scorea for the 250 students who were enrolled

¥ in the remedial reading classes of the six Title I schools.

. . The,Reading<Project utilized small group instruction..(a ratip of
one teacher to seven athdenté) individualized instruction and a

‘ diagnostic teaching method which involved a teach teat and re~teach

,’ .

procedure. ’

A ..
a
- 3

) The innovative feature of this program involved the use of cameras

) : { .
and tape recordera by studenta. It was felt that having pictures and
tapes that were mad‘ in the student's home brought into the classroom would
provide a basis for language expression and extenaion. This provided the

student with topics that were interesting and familiar to him, and therefore

. -

more easily , verbalized. Language experience storiea were written by the
8

student or instructor, typed and read by the student. This_method assisted

the teacher in getting to know the Student so that standardized materials

/

tould be selected which would meet the needs of the student®more thoroughly.
. ’ .




Additionally, tapes and films of the classroom yéfe taken into the
home for the purpose of making parents more éware“of the feading

environment and to add prestige to  the school effopﬁs 6£ the student at

t .. -
] ) ) .. . ‘

“home. ' ) . . AN L ,
. . <, i
- Evaluation ) R : -: jk : t ! '
An analysis of the test results indicated that 77 ﬁercént of ;bet' C

students achieved one month's gain for one month taught in the progran; o
19 percent gained from four to six months growth during the eight month °

period from pre-test to post-test; and four percent regressed or showed

minimal progress. Mean gain per calendar month was 1.7. ///
oLt £

The project objective was<9ptained as the test ahalysis iends q‘ -

-

reveal. However, attendance, emotional problems and adverse uncontrollable

N

circumstances and conditions were some of the variables which might have

influenced the lower quartile significahtly. Underlying the baﬂic\

objectives of the activity was the employment of new strategies and
approaches to the reading process to alter the reading behavior of the
pupils who were deficient in reading skills by one or more years.

.

Concomitant with the students' improved reading skills have emérged
- improyéd self-images and closer relationships with peers., . .

The evaluation shows that progress was made by all pupils in attention

to given tasks, completion of assigned tasks, responsibility to the group,

‘ self—control, consideration of classmates, wise use'of time, positive and

5 e

acceptable behavior patterns ,and a better understanding of themselves.

It was felt the program gave many of the students a time to study

[y

themselves, see their heeds, find ocut that something could be done, ‘and

in most cases make a small beginning "in correcting thelir pr&blems;'
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 The graded and varied diversified materials which were made available
were helpful, Habing many varied types of actisities in which. to
participate (through reading activities and reading games) rather than '

just the basal test mad this experience for the children not only

—effective-but fun,a 11. Skills, knowledge and attitudes of all-

~u

. \
participants showed § positive increase and indicated that marked growth

was made. ) . ‘

’ - Location: Grady.County . g
Activity? Tutorial and Laboratory Program
Term: : 1973-74

Number of Children: 18] Tutorial, 183 Laboratory
Expenditure: $240,527 . B -
School Personnel: 6 kindergarten teachers, 4 elementaty teachers,

21 teacher aides, 1 supervisor, 1 director and
1 audio-visual technician

The target population for the 1973-74 Title I remedial reading
program in the Grady County School System consisted of those students
in grades one through Eive who scored low on standardized tests and

performed.below grade 1e6e1 in reading. -

)

A two-prongsd approacn. tlo reading problems was developed 'and
‘implemented in the Grady County Title.l reading program. lhe -
objectives were._ s - “ L
_Eighty-five percent of all children identified as potential
reading failures oy scores made on standardized tests‘will

finish the basal first reader‘auccessfully in 180 days hnder

the direction of brogrammed tutoring aides.
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Ninety percent of all children idéntifieq_aa severely
refardgd'in reading based on scores obtaine& on standardized
'tegté and from teacher obgervations will gain six months or
more on Btﬁﬂﬂﬂfﬂffﬁd tests at ‘the.end of 180 days under the
direction of certified reading sﬁecialiets in a remedial
laboratory gpprqach. |
Within the Grady‘ County School System three schools were eligible
for Title I services. A tw9-pronged remedial reading program which was
designed to meet the va;ying‘ﬁeeds of students was implemented in 1973-74.

Phase I consisted of the tutorial approach and Phase II consisted of

the laboratory approach.

Tutorial Program

The programmed tutoring approach to reading was initiated in the.

Grady County Title I schools in the Spring of §72 with the assistance of

consultants from the area cooperative educational services agency and

local dedicated reading personnel. The tutorial roach. to remedial’

0
*

reading instructlon was selected bégauge one-to-oné attention is given,

to students experiencing reading difficulties.’

-

Students in Title I schools in the first grade who pcored below 40
and fell in the hiéh risk category on‘tbe Metropolitan Re@dineas_Test as
well aé\a limited number of érimary gradé students who were non-readers
or pre-primer level reaéers were selécted for tutoring.: A trained tutoriné
alde worked wifp.each child 75 minutes daily on sight vocabulary, word
ittack, and comprehension skills., The programmed instructional iateriala

consisted of the Harpe?-wa Programmed Tutorial Program where egch_tdfor

instructed each child on his reading level utilizing positive reinforcement

techniques. S
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' .
In March, 1974, 173 students were receiving tutorial assistance from

12 aides in Southside, Northside and Washington Schools. Each tutor
completed a weekly progress report on the- number of students rending at
every level and classroom teachers were kept. informed of their students'
skill strengths and weaknesses, ’ '

The tutorial program which Grady County utilizes was deve]:oped b);
.Dr. Douglas G. Ellson of Indiana University. William Raspberry in his

"POW in the Washington Post of March 16, 1970, stated
. *® - !
— -

how the tutorial technique works: "A poor reader is asked o read a

simple sentence. The tuto® has been instructed on exactly what to do for,

every possiblé{esponse. " If the child reads the sentence correctly, tlie

P

1s praised (reinfor'c:ed) and moved on to the next unit. Missed words are - .
first isoiated physically (in a word list) then psychologicelly (1n the -
sentence)., If the child still cannot read them, he 1s taught those words, i

-

then taken back to the orginal sentence until he can read it. Success

is emphasized failure is not, Failure simply serves as a eignal' to the tutoi’

for the next step...Dr. Ellson thinks.one reason his technique works 80

well 1s that it demands a good deal .of verbal communication between pupil ts

and tutor, communication that is based on printed words." .
Additional on-site consultint; sexrvices we;e rendered by Dr. Phillip )

Harris of Indiana University, An unexpected visit to Cairo from Dr. Ellsdn, - .

the developer of the ‘tutorial program, indicated interest in Grady County's .

»
”~ —

During the 1973-74 school term, the Grady County-School 8ystem

tutorial efforts in reading,

Laboratory Program

-

utilized the séervices of four Title I Reading -Specialists working at ‘ g
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¢ teachers used the Peabody Vocabulary,Teet or the Slosson Intelligence

83

0N

Southside, Northside and Washington Schbols.) The‘four teachers instructed .
183 students selected from grades two to five in a remedial reading program
utilizing an individualized laboratory approach.

Each Tit L I reading laboratory was equipped uith instructiunal (
media, audiOZZisual uiewers, trade books and varioue other learning aids.
Certified reading specialists worked with students individuallbtand in small
groups with eight to twelve atuggnfﬁtacheduled for, 30~45 minutes per day for
inétruction. Each teacher wofked with 50 to 60 students daily.'

In order to implément a‘remedial reading program which is.diagnostic

and prescriptiue, the Stanford Diagnostic Reading test was given to

-

determine-areaa of skill needs and to obtain a grade level for each
student. A quick vocabulary test, the Slosson Oral Reading Test

(SORT), was adminiatered to check sight word ability and to note any -

rd

discrepancy between vocabulary and comprehension achievement. An-Informal

Reading fnventory (IRI) was given to verify reading ability and to assure

independent instructional success.

As part of the remedial reading program, an individually administered

intelligence test score was obtained for each student. Most of the reading

PR 4

’

Test .to obtain this score. Utilizing these toolh, the reading specialiéts
,calculated reading expectancy so that a program could be designed to
enable each student to reach ‘his potential, | o
, There were a number of instructional "machines" that the children could - i
operate which facilitate a prescriptive approach for individualized
instruction. The Hoffman Reader allows several pupils to see and hear a

story, check their comprehension and word attack skills, while at the same

T .
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ime it'mptivates reading. Language Masters allow the child to sce, hear, and .

practice words or short phrases needed for remediation. The teacher often

.

made the card which the student placed in the machine. Reading teachérs used
) filmstrip projectors in an all-out effort to bring appeal and needed skill A
reinforcement to students who had placed at least two years below grade level
" as determined by, standardized tests. - |
The remedial reading teaehers in the Title I program.worked diligently
on extending limited vocabularies. In January the SOE@ was, readministered to
note student gain and in June the entire test battery of standardized and

* informal tests was given to evaluate the total remediation of each student.

- . —

Evaluation

e
-

of 122'pupils in the first grade wiio participated in the tutorial program,

69 progressed to the first reader and 22 more completed the first reader.

Seventy-five percent of those pupils who scered the lowest on the standardized

readipess test and received tutoring were promoted to the second grade. At

Southside Elementary, the district's largest elementary school, only 11 Title T
’ 3

- -~

students were retained in 1974 af participating in this program compared to

»
» -

24 retained in cach-of the two previous years. * - ‘

{/" In the fifth grade, of 48 non-readers or preprimer level readegq enrolled

~

in the tutorial program, 28 completed three years of remediation, 13 finished

a two-year program, and seven achieved a one-year gain.

W

()
rd
(325
A
e
e
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in vocabulary, 59 students or 32.3 percent gained four to six menths, 59

85

)
Mid-~term progress in the laboratory program in January showed that

-

28 students or 15.3 pefcent attained as much as three months improvement

-

students or 32.3 percent gained from seven to nine months, while
37 students or 20.2 percent made over one year's improvement in vocabulary

since entering the reading program in September. Post-test progress in

-

May on the Slosson Oral- Reading Test (SORT) administered to second

graders ghowed an average gain of 1.4 years., Third graders at Southside

progressed 1.8 years and Northside atudents'gained 1.1 years. Fifth graders

at Washington showed 1.3 yearh'gain on the SORT. .

In Septemb®r 42 third graders at Southside were below grade level

///;n,VOcabulary, but XBFMay after remediation only nine remained below.

~

In second grade 33 students placed below grade level and in'May only

six remained below.” In the third grade at Northside, out of 29 who were

~ below grade le've]),, in \September, only 13 remained in this group in May.

In the fourth grade, 14 started below gréde level but in May only nine
failed to make grade level. Washington fifth graders started with 45

“ .
students below grade level in September, but by May only 14 were in that

category. Comprehension gains as measured by the Stanfor& Diganostic Reading

Test showed‘fﬁgm/ﬁi;’lo‘nine months gain for the 183 Title I students. ’

Students in the Grady Count§ School System greatly benefited

from the Title I Remedial Reading Program.' Evaluations of student

3

participants indicated improvements in reading performance.

For those children who were high risks In the fdrst g;éde, tutnflng'

‘. has Emde a profound impact on a negative prbgnosis in reading. Through

a We}l—planned program, remedial reading needs of identified educationally

: ]

deprived Title I students were met in Grady County.
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Location: Muscogee County

? .
Activity: Tutorial Program . .
Term: g Summer, 1974 ' ~
’ - <
Number of Participants: 1,136 ’
- Expenditure: $233,263 '
School Personnel: '65 elementary teachers, 8 secondary teach

32 ‘teacher-aides, 10 auperviqors, 1 directo
1 testing person, 10 clerical personnel,
8 cuatodial personnel, 1 delivery driver‘

The Muscogee, County School District has conducted a Summer Tutorfal N
* Program for educationally deprived students from Title I target school

attendance areas during each of the past six years. Each of these programs

was innovatively different in regard to the method of program

implementation and instructional organization. However, each program

had a similar objective of raising the level or rate of skill

development necessary for improving "the academic achievement .of the
educationally depribed students within the Title I taréet pdéulatioﬁ.
Philosophy and assumptions regarding the learning process in this innovative

instructional program can be stated as follpws: Each student must be

’

viewed as a unique individual possessing different propenaitiJs fpr
progressing in the academic diaciplinea of - reading angd methematica

The objectives of this project can be aummarized as follows: To
diagnoae specific deficiencies in the basic skills necessary for progrens.
in the ‘areas of reading and mathematica of educational]y deprived

e .students and to remedy the identified defiaieﬁéiea through a program of™

-~ AN

; .
PG T g -~

v - ) - T ’
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individualized diagnosis and remediation. . Students participating ln\thn b\

program were expected to exhibit growth in reading and mathematics

>

achievement above thelr previous rate of progress as measured by

standardized tests administered at the beginning and end of the project
’

period. The criterion referent established to assess .the degree to
which the project objectives were met was that the project participants

as a group would exhibit a growth rate in academic achievement of six
] N .

months during the project period as measured by standardized tests of

—

acaoemic achievement. ‘ 3
The Summer Tutorial Program was designed\for low-achieving students

from the Title I target populatlon who were functioning at an achievement

-~

. level in reading or mathematics of at least oﬁé year below their enrolled
* grade level and who, in the opinion of teachers, exhibited a potential

for higher levels of perfornance. Specifically, the criteria for

¢

selecting project participants were as follows:
The student should have exhibited average to low average academic
ability as measured objectively by standardized tests or subjectively
by teacher opinion.

/,

The student was performing at least- one year below grade level .
in acadenmic achievement. s

The previbus performance of the student indicated that the student
. had not acquired the basic skills necessary for academic
’ ©  success. in the regular classroom setting. :

The student should have exhibited a low level of motivation
toward the academic activities in the regular classroom
. .aetting. v : ] -
4 ) ’ ’

o \The parents of the students were contacted in an effort to- : -
" elicit their cooperation in assuring regular attendance
. of the student and to inform them of ,their responsibilities
in helping the student in the  home setting.

.
- » « ~

3 P

S




The instructional organization in each center was designed to
provide each- teacher and teacher aide with the flexibility to create .

a learning enviromment which would assure adequate student-teacher
~

interaction end to facilitate the program activities necessary for

individual diagnosis and remediation. Each instructional module

-

cohsisted of one profe&sional teacher, one teacher aide and five
students. Each student recei&ed one hnnr of individualized instruction
which was developed through the initial procees of individual diagnosis
in basic:gkills weaknesses and the gubsequenély developed individualized

program of remediation. In addition, each student was, provided with

- -

one hour of related activities designed to/provide for the expression

L

of individual interests, The relateéﬁactivities also included emphasis

’ N\
on the improvement of vocabulary skills. Each instructional module was
‘ ) N—
equipped with a variety of programmed materials which covered a broad
A

range of reading le!g}s, developmental gkills, tasks and areas*dt reader

-

interest. j?h Hoffman instructional materiafe in reading and mathematics
constituted’ the major components of each instructional module.

Each teecher and teacher aide worked cooperatively in assesging the
"individual academic skills %trigths and weaknesses of each studeNt. A3
a result of this process, an individualized program of remediation was
developed for each student. The instructional organization allowed for
continuous communication and feedback between the teacher, the teacher
alde and the stuéén&\in_in effort to systematically evaluate student
progress and to modify the program‘of remediation according to the
deOﬁlopmental demands and observable needs of the studenﬁf‘\This } )

organization provided for immediate reinforcement of learning.and provided

the student with a controlled learning environment in which he ' .
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could apply newly acquired skills in an intéresting and non-threatening .,

> > ° *

environment. Consequently, only rewarding and successful experiencés

were provided for’eagh student--there was no opportunity for fqllure or

0

peer competition. In the'related activities there was an opportunity,
. [

! . : R
provided for peer interaction and student—teacher interaction which,was

designed to provide a mutual sharing of sgcééss experiences. “The

€ ’ -

composite of the activities in each instructionai.module was designed

7 s i

to raiSe the ?otiVational level of each student in or&b&,to free ‘the

student to progress at a developmental rate commensurate yith his own

unique abilities. o

a
\ Evaluation . )
~ . .
< LY The program of remediation in reading ano mathematics was cvaluated .
-~

objectively by the use of standsrdizes échievemeﬁt tests administered ]
on a pre-test and post—test basis. The program was slso evaluated .
by, the use of individual student progress cﬁarts. These charts were
designed to retord the progress of students as thé§ mastered the skills
presented to them on the HoffmS; skill building materials by level and
according to the individualized plan of instruction.
The effectiveness of the total program was evaluated subjectively
) by eliciting teacher opinions to items on a teacher questionnaire, by

"

eliciting responses to a questiomnaire designed for principals amd by

Y o

P

eliciting responses to items on a student questionnaire. P

.

-~

In general individual student progress was evalunted Lontjnunusly

.
- -

by the teachers in order to assure that the individually prescribed

program of reme@iation continued to be relevant to the level of readiness’

of the student. The orocess vas designed with the flexibility necessary

to respond to day-to~day changes observed‘in the performance of students.

v -

. . " 9[1 N ..

e
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Standardized achievement tests were administered as an independent (
measure "of student progress and to generate data for program assessmént

and research purposes. . ,

~

. The general objective of the Summer Tutorial Program-1974 was to
« , ~
diagnose specific deficiencies in the basic skills necessary for progress

in the areas of reading and mathematics of educationally deprived students
from the Title I taréet population. The criterion referent was that the
project participants as a group would exhibit a growth rate in academic

\ -

achievement, of six months during the project period as measured by

~ -
-
-

standardized tests. ’ . ~
The total sample of students achieved a mean grade equivalent score

change in reading of plus seven months during the project period. The
: . 1

. .

tétallsample of students_achiéved a mean grade cquivalent score change In
. /

mathematics of plus six months during the project pefibd. In terms of the

stated objective, the program was successfq}. -

On the objective level, growth in reading and mathematics achievement’

occur;ed. Further, the observed growth of the student; in reading and
mathematics satisfied the requirements of the stated objectives. To
a;Beés the sugcess of this program solely on the basis of standardized \
achievement tests would be to overlook the more important subjective
components of the.proggam which can be defined as the process or _program,
variable% and the teacher-learner inter;ctiong thathprovided the
envirénment in which learniﬁg could occur and be observed, -To support

=YY

‘this conféntion, a study of the results of the evaluation.lead one to

‘conclude that teachers, teacher aildes, and principals and students o

{ : ” -
4 . N R
agreed that a positive 4nd non-threatening learning environment did exist.

The degree of success of this program from a subjective and objective

view supports the hypothesis that low achieving students can Jearn

- L95 | o
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developmental tasks Jnd acqyire academic skills at a more rapid rate than
they have previously éxperienced,or exhibited. ’ ) . .
: M - Fa -
Finally, "this program demonstrated that alternative methods of Instruction

- can be }onceptualized, glanneh“and implemented which can result in helpimg

educationally deprived or low-achieving students learn the deve]opmen%al tasks

- 4

and basic skills necesséry for 4 rate of gréwth in academic achievement above

their previous rate of progresé. -
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Summary o

Participation:

Title I programming emphasis in Georgia is increasingly oriented trward
basic skills. Of the total "participation units' 687 were inQolved in English/
Reading, Ma;h?matica and Preschool activitieé. No other actiJity received as
mucﬂ as 1%‘of the participation total. - ~

Two services, Food/Transportation/Clothing and Health Services, accounted

for 29.7% of the participation total. No other service accounted for as much

»
4

as 17 of the participation total.

Expenditures: .
%nglish/Reading activities accounted for 62.8% of Title I expenditures,

Mathematics 16.5% and Preschool 15.5%, totaling 94.8% among them. No other
activity or service received as much as 3% of the total expenditures.

Preschool activities received the highest concentration of financial effort,

with $5,957,7lz;eXpended on 11,872 participants, an average of $501.83 per

participant.
*C /"

-~

Evaluation:
»

-

LEA attempts at evaluating Title I programs varied widely in quality. Many
local systems lacked the necessary technical expértise to carry out rigorous

. - )
evaluation procedures. Among local systems that did both evaluate with some

degree of expertise and achieve positive results, Union, Chatham, McDuffie, Lee,

- ¢
Rockdale, Grady and Muscogee stand out.

On the basis of local percéptiona of success expressed on a four-point
gcale ‘the following statements cafébe made,

1. Of all activities/service ,A91.ZZ were considered successful or very
successful.

L}

~

. ~1
- be I B -
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2, Medi#oreceived the highest success ratlng; Library was rated second,

Food/Transportation/Clothing third, and Preschool tourth.

: 3. English/Reading, Mathematics and Preschool, three activitics of particular

.
-~ N

" interest since they ranked highest of all aétivities in participation
N and total expenditures, all ranked fn the lower half of activities/
services accdrding to minimum expendifures at the highest success

. y " “level. That is, they cost more per participant than most of the other

+

activities/services.. There is some indicatio? that the é;veritx of 1
the disadvantagement and the expense involved in attempting to
alleviate it are important factors on the above observations.

4., The least quccesaful objective type, accprging to LEA percéption, was

\ Skill, Improvement. This is significant since the majority of al1 -
. . ‘
activities dealt with this objective. One possible explanation is that

4 . . é 1Y
over ambitious goal setting for activities related to this objective

pfe-determined a less-than—anticipated success- level when objective

. ¢
’

evaluation méthoda were applied.»
Beyond the basic descriptive statistical data concerning'the 1973-74
Title I program in Georgia, there is evidence of effective, inno;gkiyg progranming
efforts.. The statewide evaluation unit of the State Department of Education

receives an increasing number of requests for assistance from LEAs, which reflects

‘

an interest and .a desire to implement more sophisticated and Individualized - .

-

program and evaluation approaches. The goal of gfeater concentration of,vdU(nLiuuul"

effort with disadvantaged children is becoming more and more a rea]it# lﬁ Georiga o

.

schools. ' ' . p

~
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Recommendations

2 * .
f - - ’ L

In order to allow local systems maximum flexibility, the State Department '/

of Education has not set forth standard evaluation methods and procedures for

local systems to follow. Instead, chal systemé have been encouraged to use

and report evaluation efforts appropriate to their individual program operations.
Through the §ears, local systems in general have gained eipertise and .become

‘more sophisticated in the evaluation methods

¢

broad recommendations for improving.evaluation of Title I in Georgla can be
, ¢ 4 . .

they employ. Nevertheless, some

made.

Recomendations: .-

<

1.  Title I programs ‘in Georgia should be continued. LEAs see themselves

as'bezgf}t%né from fitle I activities, Ninety¥one percent éf all activities/

4 - n e .

'; gervices were considered either "successful" or "very successful." In addition,
Zéx fthe proportion of unsuccessful programs decreased by almost half from 1972-73
'f_ ) to 1973-74. ﬁﬁereas in 19?2—73 unsuccessful activities accounted for 157% of
the total,.in 1973-74 phg@ﬁgeégggtaée had dropped to 8.8% of the total. This

. might suggest that the results of local system evaluations are being applied to

* improve the fofiowing'year's programs,

e

. 2. The concentration on the improvement of basic skills for students
N

3 should be increased. Of the 623 activities/services rated successful or very

g sucéqssful almost two—thirds (63.7%) were in the basic skills areas: English/

Reading, Mathematisi/gnd Preschool. These basic skills areas represented a

larger percentage of the total number of activities/services in 1973-74 than in

the previous year and, at the same time, a higher over-all level of succeas as

perceivedAby local systems. Despite this.percgiveq "hlgher level of success,"
v
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. . .
school systems should be encouraged to examine closely the reading and mathematics

‘programs in their schools. Many factors in addition to the direct teaching of

/ ‘ skills in the classroom can affect success in the areas of reading and mathematics.
., These factors should be identified and taken into account in planning programs
b
for improvement in theés skill areas. ‘ .
N . .
N

‘3. LEAs should strive for more formal, more formative evaluation efforts.
This 1is parficularly applicable in the basic skills areas. The evaluation .

»
design should be determined at the time the objectives are selected 1n order

7/

to evaluate effectively for the achievement of these objectives. The design
. o

should provide for continuous on-going evaluation théoughout the project.

’

At the outset of the project, formal evaluation procedures should be outlined

in detail and these procedures foilowed during the coursexdf/;he project. If,

at any point in the operation of the project, evaluation shows that the projecﬁ 1s ™

not being successful, or that the project has qlready succeeded in meeting its /
obje .3, the objectives should be carefully analyzed and new, more appropriate S~

obje: .ves adopted for the remainder of the project term.

4, Compensatory aid to education should be continuégfon the basis of

T

three-year funding segments, rather than the present one-year segment. This

would give LEAs the chance to make Title_I'activities an integral, substantive a
part of their program. Evaluation of such three-year periods of effort would

be more meaningful in determining whether Title I-financed experiences really

»

made a difference in the disadvantaged child's education progress.
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{ - APPENDIX A

N ‘ EVALUA"I'ION OF PROJECT OBJECTIVES |
' FY 19____ ESEA TITLE | EVALUATION REPORT T ;

.

1 School System -
2 Person preparing this revort _ Phone
R ' ‘ »
‘. 3 Objective . ’
i ~
. — Q ’ .

4. Activity(s) _ ’ ' - o .
5. (Check one) Regular Scﬁool Term Project ! oL ' ¢

Summer School Term Project

6. Number of pcisuns partivipating in the instructivnal and service a uvmes for the pux'apuse of achieving the ubjective stated
above. ! /
~ . i
’ Public School Participants/ t i ’| Non-Public
Pre-K Kdg. 1 2 ’ 3 4 5 . School
2 Participants
. - -t Grades 1-12
6 7 8. 9 I }5 » 1 12
Parents of Eligible Children | School Pegsonnel
] ' '
' ) /
7. Amount of Title I funds expended to accomplnh th:s ‘objective (estimated). ‘
- - 'lnlcl Part A ___- ) .
1ll]L LA
- . Totdl (A&C) '
¢ - 0y
8. Amount uf funds exptnded tium any source including Title 1 whn.h represents your best estunate of the cust of the progiam
(esumaled)
CONTINUE ON TO ITE M 9ON THE BACK OF. TH S SHEET. N
Do mot write in this area —— — "___T — — o —— "
. SY$ CODE  Obj. TE  Lev  Ares Out
' [§)) RM el come
’ ' TN
DE Form 15, March 1973 bunds A Funds B. rogem Cost
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additional Lpacc s secdod) Be catan g include the mieans of evaluation which was used, that 1s, the name of any test
o other unhument Al theanstidnent s not standardized, mclude a descnption of the evaluation techmque.
- s -
. > - *
*
, - - 4
b ‘ P N -
1)
v - -
. \
.' '
. . ’ . . N -
- L
. ¢+ \/
’ .
K
3 . .
)
’ - -
’ .
. Y . - L4 .
. . ¢
- ’ .
) .
+
L}
- . -
. ” .
’ . -~
B
. * b d
, ~ 4 P
€
* - - ' .
’ . ‘ v
10 How successiu) was the project mn meeting the stated objective?
’
. ‘ *
unsuccessful somewhat successful successful very successful ’
.“h —~— . i .
H. llow relevant is the evidence presented above in ducu@g the successfulness uf the pruject in meeting the stated
objective? g .
- A}
‘ e
not relevant somewhat relevant v, relevant very relevant
. s
R
- . '} »
. -
) ~ 1 0 ~
S - N ~ »
' .

ERIC

Aruitoxt provided by Eic:

.

- .

Sada which widicale the Catunt to whnch the stated objective was met (continue this section on white, 8% x | 1 paper f -

-
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‘ 188'systems throughout the state follows.

' . 98 . _
[t ) 'l . .
: APPENDIX B - -

Monitoring Repd%ts «

. A monitoring report form wis devised jointly by Title | Administrative staff
and staff from the Evaluation Unit of the State Department of Education and used
for the first time during FY 73 by the Title I area consultants. A copy QI the

monitoring report form, revised since 1973, with a summary of the responses for

LRRY " . u
Responses considered app?bpriate were given for an overwhelming majority

—

of the ;teﬁs. For example, all systems are us&ng current data sources and
accept;ble methods to determine the number of eligible children. Also, IOOi
of the systems are documenting the needs of childrgﬁ\gpd providing services to
children with the greatest needs. And, again in 100% of the éystems, sgafed

objectives are being effectively addressed and are appropriate, and Title I

A [

expenditures for equipment, materials and Supplies are-rclated to those objectives.

2 ’
Appropriate bookeeping and bank accounts are maintained in 99% of the systems.

~

In the area of certification, all systems indicated'thnt all professional

1 . .

. staff members have valid certificates. All systems for which.the item was

applicable (162 0£188) reported that all Title I - funded aides and paraprofes-
. .

sionals are licensed in accordance with the State Board of Education policy.

Title I staff are on. the same salary schedule and receive the same benéfits as

non~-Title I staff in all systems.

In all 188 systems equipment is properly identified, and. distribution and

use are controlled in 100%-of the systems. Equipment is reported to be Ln good

¢

repair in all the systems; a procedure for insuring needed repairs exists in 100%

of the systems, and equipmépt is secured from theft In all systems, as well.

-

s
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However, in 45 systems (24%) not all equipment valued in excess of $100 has been

ingured. Only one system was found to not have adequate equipment available for

@ ~ .

use in Title I activities, and one did not have adequate supplies and materials

‘available atlthe time of need. In all systems, supplies and materials are used '

only for.Title I children and Title I aetivitiea. ‘ ‘ .
Parent Advisory Councila met at least four tines a year in 1007% of the systems

and membership was current as listed on the application in 1Q0%Z ot the systems,

as well. There is evidence in almoat all systems (186) that parents of Title 1

participanta are involved in designing, planning, implementing and evaluating

-~
the project.

In all systems it was found that all Title I teachera taught in the school as
approved in the application, and that all teachers taught.Title I children as assigned
in the applications. Of the systems for which the item was applicable, 100%

reported that all Title I aides and paraprofessionals worked only in activities

) ]
set&%orth in the application. In-service training for professional and paraprofes-
s#énal personnel is on-going in all systems. '

<

A1l systems were found to have a current list of educatlonnlly deprived

v

children participating in eaEh activity and service, and in all systems every
N h 4

. [N

teacher with Title T children had a current 1list of those children. | >>

. ) . -
In 43 systems (23%Z), revisions in program operation necessitated amendments

”
(Y

of projects by local superintendenta.

—

- < 2

[
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MONITORING REPORT
TITLE I, ESEA

. ) for

Voo Fiscal Year 19 74 -

-

School System - Superintendent .
hd FY 74 ’ ’ . . .
« Date |, > - Title I, ESEK Area Consultant's Signatur
. . N .
Project Term:: = ‘ . . '

"Regular X

p

T
7

L)

Fiscal Records .

3

1. The system has official records which document the fact that it ‘is
maintaining ‘State and loeal fiscal support for education (average per
pupil expenditure ffom non-federal funds and those federdl funds for
which the system does not give direct accounting to the State .

Department of Educatfon or Federal govermment). P Yes 188%y, 0.
2. The system has officlal records which document the fact that it is
) maintaining comparability of services from State and local funds.and
any federal funds for education for which .the system does not give
2licel uevuniang Lu Lhe Sale Ueparubeiit or maucation or to the
reacral government. ! Yes _lf_?_ No 0
3. There is evidence that Title I, ESEA funds are used to supplement 88 -0
agtivities 'and supportive services. . ’ Yes 1 No
El:g;ibl‘e Attendance Areas
4. The source of data used to determine the number of children from low- .~ 188 0
JIncome families for establishing eligible attendance areas 1s current Yes e No ____
5. and represents a methbd which 1is acceptable in light of the Title I, 188 0
ESEA guidelines and regulations. Yes No
Needs ]A'ssessment\ L ' .
6. The specific needs of specifically identified, educationally deprived 188 0
children are documented and priorities are determihed. . Yes No
7. There 1s documentary evidence which indicates that the list of
, specifically identified, educationally deprived children recelving 188 0
.- scrvices arc the children with the greatest needs. Yes - No
L. Objectives P
-8. Based on the activities observed dufing the visit, the objectives \ .
stated in the application are being effectively addressed. 1. Yes _]ff No _‘l_

9. There is documentary evidence which indicates that the stated
objectivaes are appropriate for addressing the most critical

El{llCRcsponscs_ may nol total 188 due to either no response or a 'not applicable" response
e for some systems. 1 05 , ' C

-
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needs of the' severely educationally deprived children of the identi.fied

target population, Yes 188 No 0
< . ' . , T T
10. Equipment, materials and supplg: purchased with Title I, ESEA funds. s
are clearly related to achieving_ the Project's objectives. v Yes 188 No 0
Numbeyr 6f.Ch11dren'Served" . ] .
11. The number of ed cgtigaaily deprived c}{ilglren' served in- this project
is small cnough/that significant results may be expected of the 188 0
participants (no more than 20 children per teacher per class period), Yes No
2. The total number of educationally deprived'children served tin this '
Project is a number no more than the quotient obtained from dividing
one-half of the per Pupil expenditure of the Previous year into the o .
— _amount-of Title I, ESEA futids requested for use in this project, 188 0 |
(Pre-kindergarten and kindbérgarten Programs are exceptions), Yes __ No -
Banking, Accounting.and Other Records- i
13. Title I, ESEA aqcount‘:’s‘aye Separate from all other accounts. oo Yes 188 No 0
. R - '] \d
14. Jhere is separate aecounting| for Part A funds » carry-over funds 188 0
’:nd ‘Part C funds. ) ! . Yes:__"No _,
15, Title I, ESFA funds are maintained in a bank account separate from . -186 9
funds of all other sources. * Yes __ No °
.16. The system maintains all necessary Title I, ESEA documénts and . 188 0
recnrde 4n a viasw ehor ooo.... . ile saleiy aug avtessaplLlcy, Yes __ Nn —
S

Certification, Licehsing, In-gervice Training and Assignmeit of Title I, ESEA Staff K

17. The- superintendent has on file décumentary evider;ce that all professional
" staff members (teachers » supervisors and administrators) have vali
certificates and that each is certified for his or her field of work inese

accordance with the State Board of Education policy. Yes _}EsNo 0
i} If no: . \
v The number without cert:l:ficat:l.c':n in the assigned

field of work is

LY

18. Each Title I, ESEA paid teacher is teaching in the school as approved

in the project application (document by payroll) Yes __1_88No _?_
19. and is teaching assigned children ag approved in the application. Yes ___lfeNo __?__
.20, The Title'I, ESEA staff members are paid on tha same 8alary schedule

as®are non-Title I staff for the same certificate, years of services, 18 0

and type of work. - Yes _'__eNo —_—
21. The Title 1, ESEA staff is paid or provided the same benefits as those

provided for the non-Title I staff (this .includes aides and para- 18 0

professionals). ' Yes _____8No —_

v

100 )
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22, Each Title I, ESEA paid aide and paraprofessional is licensed in accordanci ) -
with the State Board of Education policy * . . Yes _6_2__ No __2_

23. and is supervised by a certified teacher who is paid from Title I, ESEA
“fundg., - . : . Yesls_s__ No

|-

24, Each Title I, ESEA aidu and paraprofessional is working only in activities

and/or supportive services as set forth in the approved aﬁylication. Yesls__f_ No ___0___
25. There is documentary evidence that an "on-going" in-service training R
progran for.all professional and paraprofessional personnel appropriate 188 0
to the scope’and objectives of the project is in progress. Yes __-No
S N
Equipment Inventory, Repair, Insurance and Security . .
188 0
26, All equipment valued in excess of $100 is properly identified. Yes ___ No ____
27. ‘There 1s a systematic procedure to control equipment distribution - 188 0 -
and use (to include the equipment provided non-public schools). Yes __ No
28,, An cquipment accounting system that is current and provides adequate
/ control is maintaired in the central office, the principal's office
and/or in the classroom or where guch equipment is used. . Yes 188 No O
29. Generally, all equipment is in geod repair. - Yes _1_8_8_ No ___(1
L] \ - . - . N
30, There is documentary evidence of a procedure lfor: insuring timely 188 ' 0
repairs as needed. Yes, "~ No _
VAT sitemone mllld L cacuos ol $100 is iusured. . Yes _1_43 No __aj
}
32, All equipment is reasonably secure from theft. , Yes EE No _"!_"_(_)_
Parent Advisory -Councils » ? ' .
33. Title I, ESEA Parent Adv!lsory Council meetings &re held at least four 188 0
times per year. - "~ Yes __"No __
34, Minutes of each meeting are on file and available for review by t;\ee 188 <0
“ general public. . Yes ___ No __ -
35. The membership of the Parent Advisory Council is current as listed -
on the Title I, ESEA project application and is composed of more
than a simple majority of parents who have children participating
in a Title I, ESEA funded activity (parents of children who serve
as aides or teachers in the Title I, ESEA funded progrdm cannot be 188 0
included in the simple majority). Yes . No ___
36. There is documentary evidence thatr parents of children participating .
*in Title I, ESEA activities are involved in the planning and designing 186. 2
of project activities, - . Yes ___"No.__
. ) 2
37. are involved in the implementation and operation’of the project, Yes _{56 No __
. L] =
86 2
38. and are involved in the)eva.luation of the project. . Yes _l_ No ___
D4 ) ’ - ' . ‘
sseamination . 1 0 " . . .

Q
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39. There is documentary evidence that factual information concerning the
project is disseminated ’ ‘

\

YeslﬁiNo__,g_
TO; - .
13 local school system professional staff
. g parents of Title I participants
37. the ncws media ‘ v
local Parent Teacher Associations :
local civic group )
and group beyond the LEA boundaries

Evalyation

40. The system has on file a copy of the previous year's,local syétem e&aluati%%s
S '

of the Title I, ESEA funded activities, Ye No O
41, There is documentary-evidcncc that evalﬁation activity is planned Yes EEE_NO 0
- 42. and is appropriate to the objectives of the project activities Yes ffﬁ_ué' 0
43. and is at that point in its implementation as called for by the _ 188 0
‘plan in the application, , Yes No
¢ — -
. - - !
Activities, Supportive Services, Pupil Accounting and Class Size i
44, Each instructional activity in the project is serving a number of 188 0
* children no greater than the number approved in the application. Yes 7~ No
45. Supportive services are provided only for those children who are . 150 L 0
Pl lallig S e tuotsucoiunial aL—LJ'.ViLy. ' . Yes o Na _P_
46, In each Title I school a current list of specifically idcntified,‘ A .\
educationally deprived children participating in each instructional
activity and provided supportive services is available at the system 188 "0
level as well as the local sthool level. - Yes . No
. - . - .
47. Fach teacher under Title I has a current list of specifically identified, ‘x(.
educationally deprivdd children:under her care and is serving fo more than :
20 children per class. (aides are not included in the pupil-teacher 188 0
.ratio) N ~ : Yes ___ No ___
Availability of Equipment, Supplies and Materials - -
48. Adequate equipment is available for use in the Title I, ESEA funded 187 1
instruttional activities, . ) Yes No ____
.- . ~
49, Adequate suppLicg and materials are available at, the time of need. Yes 187 o 1
50, All equipment, supplies and materials are beihg used in Title I, . g
ESEA funded instructional activities. . yeg 188y, O
Operation’of Title I: BSEA Materials Center ' ot N
31. Utilization of any matcrials'centeg is exclusively reserved for -~
activities identified in the application and only specifically
identi f1ed, educationally deprived ¢hildren designated as Title I, 188 0

ESEA participants are served.. - Yes No

106
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. .. " 104
Travel Documentation : . T

52.° There is documentary evidence that travel is being "paid to the appropriate

- personnel as approved in the application and in accordance with State Board
- of Education policy. .  Yes 160 yo O

A

", Status-of Amendments

12
.

33. 'Revisiohs:in program operation necessitates the local superintendents
amending his project. ) . . .

. - - Remarks and Comments about the Project by Items

43", 145
Yes 77 No 7.

.

,~ Sk, TIdentify the specific item by its number and indicate what corrective
' “action should be taken, if any (include any other appropriate remarks -
of record), . . ‘ o _ . .

i

R




