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Foreword

Title educational 1).)grams in Georgia have undergone a gradualshItt In

emphasis through the years.. When the program began in Georgia in 1965
07
there

were few restrictions on expenditures -- a list sent to LEAs that year of

activities to consider in planning projects included 49 items. Among fundable

activities in 1965 were classroom construction, special audivisuals,equipment

of elementary classrooms for television and radio instruction and arts and

crafts programs during summer vacation.

, Through the years, the number and kind of activities and services eligible

for Title I support changed. Following the early years which focused or_
rfr

hardware, there came a period of emphasis on software. When the results

obtained from these thrusts were found.to be less than satisfactory, LEAs

began to invest in staff. This approach changed also, when it did not result

in the gains thOught possible for LEAs.

What has been happening in Georgia in the past few years hba been a trend'

toward more systems-oriented approaches. That is, local systems, following

the lead established at the federal and state levels, have begun to concentrate

funds and hence efforts on a few, carefully-defined areas of student ne6d. This

systematic approach -- assessment of student need(s), selection of program

objectives based on identified need(s), implementation of program, and evaluation

based on stated objectives -- has resulted in a more doordinated and concentrated

attack on educational disadvantagement. Once a student need has been identified,

the full force of Title I effort can be directed toward meeting that need.

Title projects in Georgia in 1973-74 fell into 13 activity/service

areas, down from 26.in 1972 -73, and a great reduction from the 49 originally

suggested in 1965. This narrowing of fundable areas is increasingly toward



.

basic skills. Reading predominates, followed by Mathematics and Preschool

activities. Only a few activities in areas other than these were funded

in 1973-74. The number of services funded also decreased, with Health Services

and Food/Transportation/Clothing receiving the greatest emphasis.

...-

A further change in emphasis has been to greatly reduce funding of activities

and services for secondary students. °This is'due in large measure to the

belief that,a prpgram of prevention and remed1ation for young children will

probably be of greater value, in the long run, than a remediation progtam for

older youth.

In 1973 there were substantially fewer Title I summer programs in Georgia

than in-the recent past. This was due primarily to local systems' hesitation to

7.7

4

commit to a sUmmer;program because of funding uncertainty at the federal

level.
,/

Evaluation efforts by 1 cal systems vary greatly according to staff

expertise and administrative personnel available. For the pasX few years, tfie

State Department of Education has conducted a series of workshops for Title I

LEAs. Among the'purposes of these workshops was the encouragement of the use

of,more formal, more fo tive evaluatiori methods for measuring pupil progreps.

At the present time, us- of t hese methods is not widespread throughout the

State. (See Exemplary Programs for examples of systems that are putting these

methods to us e.), Hop fully, through the combined efforts of Title I persOnnel

at both the state de artmentand local system levels, the use of more

objective and:effect Ie evaluation techniques will continue to increase.

The 'following :valuation repdrt is essentially an identification of trends

and the examinatio ofthe cost of, those trends. The question addressed by

this repprt d Title I-financed activities in Georgia have any positive

effect on the lear ingOutcomes of participating children?"

I

e
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FY 1974 BASIC STATISTICS

S....

School System Participation

Systems in' Georgia ,,t.. 188
Participating Systems . 188

.

Projects Approved
Regular Session (
Summer Session

L 188

46 ,

TOTAL i-
.., 234

Studerit Participation

Pubic School Participants. . 115,208
Non-Public School Participants 563
Total Student Participants 115,771

Expenditure of Funds
Allocated for use in FY 74 and expended . $25,859,672
Part A Carry Ovet from FY 73 ... . 10,576,860
Part C Carry Over from FY 73 . . 2,010,795
TOTAL .

/ $38,447,327

Activity Scheduling Patqrns
,

Systemt with Regular Term Activities Only 142
0Systems with Summer Term Activities Only

Systems with Both Regular and Summer Term Activities . 46
71 TOTAL 188

10
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PUPIL PARTICIPATION

Pupils in Georgia schools participated .in a variety of Title I financed

ACTIVITIES and SERVICES during 1973-74: Many of the ACTIVITIES feel into two

well-defined subject classifications: English and mathematics. Other

ACTIVITIES -- those for preschool children, for the handicapped, for dropouts

and for those needing tutorial help -- spanned a wide range of subject areas.

SERVICES not necessarily related to a,particular academic, subject but

helpful in supporting all academic areas were provided. These SERVICES --

Speech Therapy,Or ,Library, Food/Transportation/Clothing, Social Work, Media and

Health Services -- met a variety of the basic needs children must have fulfilled

in order to begin to overcome the causes of their educational disadvantages.

A distinction should be made between the number of individual students

who participated in any Title I.activity and the total number of participants

in all activities. Obviously, the total number of participants from all

seperate activities is a duplicated total; i.e., it contains individuals whour

have been counted each time they were involved in a separate activity. This

duplicated total is best viewed as a 14participation unit" count. A is useful

to employ both counting procedures. The first provides information related to

the number of individuals who were served by Title I, in one way or another;

the second provides information related to the concentration of effort on a

particular type of activity or service.

0
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TABLE 1 indicates the number of students who participated in each activity/

service during the 1973-74 school year. In many school systems, educationally

disadvantaged students participated in more than one Title I activity or

sevice. Thus, the total number of "units of participation" (224,832) is

greater than the number of individuals (115,771 - from page 5) who Participated

in one or more activities/services.

The "average" participant was involved in 1.94 activities or services

during the 1973-74 school year,
p.

TABLE I

Pupil Participation by Activity/Session

4'

Regular Sumiser Percent of Total
Activity Session Session Total Participation

English/Reading 87,364 134807- 101,171 44.998

English/Other
(Readiness) 165 165 .073

Mathematics 33,410 6,477 39,887 17.741

Vocational Education 165 165 .073

Preschool 8,032 3,840 . 11,872 5,280

Handicapped 76 305r . 381 .169--

Tutorial-Dropouts 1,_233 , 1,223 .548

Total
4

130,445 24,429 154,87.4, 68.882

Pupil Par ticipatibn by SerVice/SessioK

Service

Regular
Session

Summer
Session Total

Percent of TotS1
,Participation

..' 1

Speech Therapy. 312 312 .139

Library , 833 313 1,146 ..510
Food/Transportation/

Clothing 19,627 18,178 ' 37,805 16.815
Social Work 459 . '459 .204

Media 1,365 1,365 '.607

Health Services (
20,793 2 074 2_8 871 12.841

Total 49,393 20,565 69,958 31.116

TOTAL ALL ACTIVITIES
AND SERVICES 179,838 44,994 224,832 99:998



GRAPH.1,shows the_percent

participation by-session

(regular, summer) for all

8

GRAPIL,1

Participation .by Session
for Activities and Services

the regular session, 80.0%'..

of participation units occured;

during the summer session,

20.0% occured. Compared with

1972/73, these perceptages

indic/ate an increatOthsumiter

session participation relative

to regular session. '(4972/

1973: Regular -"87.12; Sumer-

12.9%)

GRAPH 2 represents the percent

of participdtion by activity/'

service during the 1973/74

regularisession. Five areas

''chow the greatest amount of

participation: English /Reading

-48Yr(Thil is amincreade of

-4:4% over FY 73.); Mathematics

dF

18.6% (an increase of 4.6% over

FY73); Health Services - 14.9%;,

Food /Transportation /Clothing

, .

10.9% and Preschool - 4.47:

All others-together attracted

only 2.6% participation.

it r

x

'so

Vs

GRAPH"2

'Regular Sessidn,Participatioh
by Adtivity/SerVice

Health
Services

'14.9t

Mathematics
18.6%

Food/

Tans./
Clothing
10.97

English/Reading 6.6%.

.4%

reschoo

Others
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GRAPH 3 shOWS

participation

service during the 1974

summer session. As in the

if

the percent.
%

by activity/

7-

GRAPH 3

Summer Session Participation
by Activity/Service

regular session, the same,five

areas (English/Reading,

Aathematics, Health. Services,

Food/Transportation/Clothing

and Preschool) showed the

highest percentages of

participation among all activities/

services. However, among these

five, the ranking changed

considerably. Food/

Transportation /Clothing ranked

hightat, with 40.4%

participation: English/Reading

showed 30.7% participation,

followed by Mathematics with

14.4%, Preschool with 8.5%,and-

,

Health Services with 4.6%.

ti

English/Reading
36.7%

r.

athematics
14;.4%

Preschool

q.57.
Health
Services

ood/Transportation/Clothin
40.4%

Others
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GRARH._4_inclicatest4 percent_ _GRAPH 4

participation for all activities

and services for the combined.

English/Reading with 45.0% and

Mathematics with 17.7% together

comprised 62.7% of total

participation for combined

regular and summer sessions.

This represents an increase in

participation_of almost 5%

oveiEFX 73 for` these two areas

and reflects the continually

increasing emphasis at the

state level on bSsic skills.

Combined Session Participation
by Activity/Service

1

English /Reading

TABLE II shows Titre I-participation by grade level. It indicates that

87.3% of, total Title 1participation occurred in preschool and elementary grades.

TABLE II

Paiticipation by Grade Level (Unduplicated)

Regular Session

Grade LeVel Number of Participants %.oi Total

*
Pre -K, K a 8,060 7i4

1 11,899
2 15,107 13.8
3 14,555 13.3
4' 12,871 11.8.
5 12,005 11.0
6 10,784 9.9
7 10,183 9.3
8 .6,361 5.8
9 3,710 3.4

10 .1,781 1%6
11 1,204 1.1
12 784 .7

TOTAL 109,304 100.0
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TABLE ITT jndicates. .that_95-3% .2.f -part ieipation-in-tbe der session

occurred a.5 the pre- kindergarten, kindergarten and elementary (1-7) levels.

This is an increase of 8%.abovs the regular session participation at these

te.

TABLE III

Participation by Grade Level .(Unduplicated)

Summer Session

GradeLevel Number of Participants % of Total

.Pre-K, K

,

3,840. 20.63
Elementary (1-7)' ',13,891 74.64
Secondary (8-12) '881 4.73

TOTAL 11737 100.-00

*TABLE IV shows the' type and number olfschools in Georgia participating in

Title I activities. For the combinedse"Ssions; 54.6% of public schools and

students who were involved in Title I activitied.,
e

and private scirdols had participants In Title I

activities. Of all Title I schooi.4, the greatest percentage (84.5%) were

5.8% of private schools* had

Overall, 49.6% of all public

elementary schools.

TABLE IV

Title I Schools in Georgia

Type of Echool
Total Number
of Schools

Schools y/(th

Participants
% of Total .

Schools

Pub is Elementary' 898 65.031,381
. Pub is Secondary 0557 161 28.91

TOTAL Public 1,938 1,059 54.64
Pr vete 224 13 5.80

TOTAL All Schools' 2,162 1;072 49.58
S.

Due to the fluctuation in private school attendance, school failures and new
stavts11,the statistics qn private schools are only our most recent and best

estimates.'

17
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TABLE V shows the number of Title I participants br'school type.

TABLE V

Title I Participants in Georgia

Type of School

t

Total Enrollment Title I Participants
% of Total
Enrollment

Public Elementary:, - *641,606 99,874 15.6
Public Secondary 369,745 15,334 4.1

TOTAL Public 1,011,351 115,208 , 11.4
Private , 79,736 563 .7

TOTAL All Schools .1,991,087 . 115,771 10.6 -
..-

*PretK, K, 1-7

Students participating in Title I activities accounted for 10.7% of the

total enrollment in publicend private schools in Georgia. For pu lic schools,
0

86,7% of all participation is at the elementary level. No figures a e

available for private schools that differentiate elementary and secon ary.

Private school Paftibipation accounts for,0.7% of total private school

enrollment.. In ordei,fOr private school students to participate in Title I,

the child must reside:within/the Title I target attendance area. In order for

Title I services to be piovided on the premises of a private school' that school

must'be in compl.ance witi the Civil Rights Act.

TABLE VI shows Title IjartiCipation by race.

TABLE VI

'Eitimated Number of StUdents
Who Participated in Title I by Race

Regular SeSsiori Summer Session Combined Sessions 7. of Total

White 42,539* 4,440 46,979, 36.7

Negro 66,659 14,135 80,794 63.2

Other 106 37 143 .1=

TOTAL 109,304 18,612 127,916 100.0

The ratio oi"white to black students, Participating in Title I activities

is roughly for combined sessions. White participation drops from 38.9%

in regular session` to 23.9% in summer session.

18
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TABLE VII sh s Ti le I participation according to school system.size.

ADA
Ran e

TABLE VII,

Title Partidipation According to School System Size
sedin Total ADA, grades K -12, 1973-74

Number
S stems T 1 ADA

Average ADA Title I
,AVerage
Participation % Oarticipation

er System Participation ser S stem of Total

44,000- 84,999 3 2k,984 68,328 8,728 2,909 4.26

31 00:43,999 2 6 875 32,938 - 3,271 '1t636 .4.97

21 000 - 30,999'' . 5 13 165 27,233 11,486 -2,297 8.44

1 000-20,999 2 ' 1 140 17,570 2,955 1,478 " 8.41

000-10,999 3 ' 31 18 10,439 2,479 826 7.91

0- 9,999 3 28, 12 9,371 -1;254. 418 _ 4.46

00- &,999 2 17; 16 8,758 912 456 5.21

7,000- 7,999 4 30,,4 1 7,603 3,506 877 ,-,11.53

6,000- 6,999 8 52,1'9 6,525 6,544 818 1.54
5,000- 5,999. .- 7 38'147 .5,496 4,876 697 12.68

4,000-, 4,999 14 61,91: 4,423, 10,948 782 17.68

3,000- 3;999 26, , 92,,630 . 3,563 16,676 641 17.99

.2,000- 2,999 41 101,010 2,464 20,187 492 19.99

1,000- 1,999 50 78,846 1,577 1&,335 367 23.25

999 of under 18 13,119 729 1._3 051 -170 23..26

TOTAL 188 -987,716 5,254 115,208 613 11,67

It has been observed that, as school system size increase a, percent of

enrialment in Title I activities decreases. Jable VII shows a.relatively'high '

degree of Title I participation occurring in small school systems. That is, in
.

small systems a larger percentage of the total enrollmenx participated in Title I
I

activities.

). Fy

NbTE: In Table V, VI and VII the number of Title I participants is not the same.
The total (115,771) in Table V reflects an unduplicated (participant is counted
only once, regardless ofthe number of activities /services in which he participated)

.count of public school plus private school participants..

. The total (127,916) in Table VI represents a duplicated count of Participants.
That is, some students may have participated in both a regular and a summer

program. They would be counted once-for each participation, therefore the
total participation figure would be greater than an unduplicated count. The

total (115,208) in Table VII is an unduplicated count of public school participants,

only.

113
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GRAPH 6 shOws a comparison of schoOl system size with percent of Title I

participation.

15-

10-

'SYSTEM'

ADA

Grapii. 6

Comparison of School System Size with
Percent of Total Enrollment Participating in Title I.

students participating

-r

%.O N N lo) (.4 .P
ID 0 too Sb0 lo 0Pi 0 0 0 0 0 0 0 %.0 0Pi 0 0 0 0 o 0 0

1 1 1

CA CT

%.0
VD 0

00 004, %0 to

10"0110*0
VD 0 VD 0
tO M:1 0

00
VI II,0
VD 0
%.0.0

:HUMBER OF,-
-SYSTEMS '18 -;150-' 41 26 14

2 tz

§

jsRoughly one half (58%) of Georgia's schodl systems are represented by

TOTAL

188

the first 3 bars on Graph 6. The students enrolled in this group of small

systems (ADA less than 3,000) averaged 4, 21.5% rate of participation in Title.I

activities. The students in the remaining 42% of Georgia's school systems

show a much smaller average rate of participation (9.3%).

20
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.

TABLE VIII shows the number of schools participating in Title I activities

by system size.

TABLE VIII

Number and Percent_pf Schools Participating
in Title I Activities by School Syitem Size

. .

ADA

Range
Number

of Systeme
Number

of Schools

Avekage
NuMber

of Schools

Number of
Title I
Schools

Average
Number of
Title I
Schools

Title I Schools
As a % of

Total Schools.

1

-

44,000-84,99
3 1,000-43,991

3

' 2

. .304
.- 141

101.333
70.500

106
,48

35.3
'24.0.

34.9
34.0.

21,00(1=30,999 5 237
.

47.400 10 20.4 43.0
11,000-20,999 2 -60 30.000 25 12.5 . 41.7
10,000-10,999 3 61 20.333 24 8.0 39.3
9,000- 9,999 3 47 15.666 32 10.7 68.1
8,000- 8,999 2 30 15.000 16 8.0 53.3
7,000- 7,999 4 62 .15.500 45 11.3 72.6
6,000- 6,999, 8 90 '11.250 58 7.3 -64.4
5,000- 5',999 ) 7 65 1.285 47 6.7 72.3
4,000- 4,999. 14 126 '9.000 . 96 6.9 76.2
3,000- 3,999 26 183 7.038 142 5.5 77%6
2,000- 2,999 41 196 4.780- 150 3.7 ,76.5
1,000- 1,999 50 166 .3.320 141 2,8 84.9
999 or under 18 31 1.722 27 1.5 _ 87.1
TOTAL , 188 .1,799 ---1361 1,059 757 58.9.

0

Table VIII along with Graph 7 which follows IndiCate that comparatively

higher proportions of schools in the small school systems conducted Title I

programs in FY 74. This suggests that higher proportions of schools in small

school systems were eligible for Title I programs. With a larger proportion

P

of their schools conducting Title I programs, small systems were able to

serve a higher percentage of their total enrollments. Conversely, only a

small proportion of the schools in larger systems were eligible for and.

conduCted Title Iprograms. Thus, larger systems served a lower percentage

of their 65E41 enrollments in FY 74 than did smaller systems.



17

GRAPH 7 shows a comparison of schOol system size with percent of schools'

in system that participate in Title I,

Graph 7

Comparison of School System Size with Percent of
Total Schools in System that' Participate in Title I
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Related to the percentage of the enrollment which a systelm is able to

serve through Title I activities is the percentageof.that system's budget

which is expended on Title I activities. Title I fundsreceived and expended

by small systems accounted for a larger proportion of the total expenditures

of those systems than did Title I funds received and expended bylarger school

systems in FY 74.

TABLE IX shows Titlb I expenditures as a percentage of total expenditures

/

by systerwisize.

TABLE IX

Title I Expenditures as a Percentage of
Total Expenditures by System Size

ADA
Range _Numbeeof Systems

Title I Expenditures
as a Percentage of
Total Expenditures

44,000-84,999 3 2:44
31,000-43,999 2 1.74
21,000-30,999 5 2.52
11,000-20,999, 4.3'8

10,000-10,999 3 2.99
9,000- #,99 3 2.02
8,000- 8,9 9 2 2.72
7,000- 7, 99 4 5.40
6,000- 6 999 . 8 4.62
5,000- 999 7 4.97
4,000- 4,999 .14 7.19
3,000- 3,999 26 7.55
2,000 - 2,999 41 -8.35
1,000-1,999 50 9.41
999 or under 18 9.19 , .

23
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1

GRAPH 8, based on the data in'Table IX, compares the size of a school

1(\system with the Title I funds it ex ends as related to the total expentlitures

of the system.

10.0-

Graph,8
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EXPENDITURES

Total LEA expenditures for Title I in FY 1973/74 in the state of Georgia

were $38,447,327. Of that aslount, $25,859,672 was-allocated for FY 74;

$10,576,860 was carried over from Part A FY 73; and $2,010,795 was included

from Part C FY 73 carryover.

Because fiscal accounting of educational monies in Georgia is determined
4

by the state auditor and is not consistent with activities accounting by Lus,

it is not possible to receive exact accounting information by activities and

services. In addition, many LEAs did not report by activity indirect costs

such as administratiVe costs, maintenance and operation of plant facilities,

fixed charges, and capital outlay for various types of equipment, since these

expenditures were frequently diffloult to assign to one particular activity within

a local program, Additionally, some funds Were not reported by LEAs and no

effective cross - referencing 'method was built into the reporting requirements to

highlight such discrepancies. iherefgre, in order to obtain comparable and

consistent figures regarding Title I expenditures by system and by activity

and service, the following procedure was used. (The figures used in Tables X

and XI and any derived.from these tables are based on this procedure.)

1. The total expenditure'figure was Obtained from Fiscal Services.

L. Pcentage proportions of total expenditures per category were
derived from data submitted by LEAs to the Evaluation Unit.

3- The percentage proportions were applied to the total expenditure
fkgure,from Fiscal Services, thereby obtaining dadjusted" per category
figures.

2'
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A

TABLE X indicates the dollars spent for each activity and service.

Table X

Estimated Expenditures per Activity/Service

Activity/Service
Combined Session

Estimated Expenditures
% of,Total

.Expenditures
.:

English/Reading $24,146,598 62.805
English/Other-(Readiness) 50,175. .131
Mathematics ;6,330,518 16.465
Vocational Education -38,947 .101
Preschool -5,957,717. 15.496
Handicapped
Tutorial

132,581
334,207

.345

.895
Speech Therapy 28,070 .073
Library 13,233 .034
Food/Transportation/Clothing 903,360 2.350
Social Work 32,280 ;084
Media 19,649 .051
Health Services 449.992

, 1.170
TOTAL . $38,447,327 .100.000

English/Reading, Mathematics and Preschool aCtiv14ies accounted for

94.8% of total expenditures for Title I in Georgia. This concentration

isarefle5tionoftheinliPleasingemphat.the

state at the local level.

This increasing emphisis is particul4Tavident when expenditures by

activity are compared for the past three years. 4.

% of Total % Increase over

Year -- Estimated Expenditures Previous Year

FY 72 A 73.7

FY-I3 82.5 8.8

FY'' 74 . 94.8 12.3

This shows that the combined areas of English/Reading, Mathelatics and ,

Preschool accounted for a larger.proportion of Title I dollars in 1973 than

.in 1972, and an even larger share in 1974 than in the previous two years.

26
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TABLE compares expenditures by activity and service for regular and
.

summe0Wessions. Regular session accounted for 91.3% of total combined

expenditures.

f

.

4

Table XI

Comparison of Estimated Expenditures
by Activity, or Service for

Regular and SumMer Sessions

Activity - ...;

Regular Session __.-

,

Summer Session
' :IC of Total

Estimated
Expenditures

Estimated
Expenditures

% of Total
Estimated

Expenditures

Estimated

English /Reading

English /Other

(Readiness)
Mathematics
Vocational,Education
Preschool
ItE4*.capped'
Tutorial

TOTAL

,Expenditures

$22,533,840

50,175
5,688,372

38,947
5,347,322

34,035
344,207 ---

64.222
.

'.143 ,

16.212
.111

15.240
.097

.981

97.006 1

$1,612,758

)

ON
6,146

0

610,395

98,546
0

. 48.000

/
z/ 0'

19.112
0

18.167

2.933
0

$34,036,898 $2,96+1,$45 88.212

_ _

Service .

28,070070
10,175

532,627
32,28.Q.

19,649
427,716

.080

.029

1.518
'.092

.-056

1.219

.

$ 0

3,058

370,733
0

0

22,276

0

.091
.

11.034
0

0

.663

Speech Therapy ,

Library
Food /Transportation /

Clothing
Social Work
Media
Health Services

TOTAL

I

$ 1,05 ,517 2.994
_-_-_,.---
$
,
396,067 11.788

2(
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GRAPH 9 indicates that the

*-buik of estimated direct

expenditures went for

activities as o posed to

services, which was to be

expected. Specifically,

$37,000,743 (96.2%) of the

total reported) was spent for

activities -- Reading,

Mathematics, Preschool, etc. --

in contrast to $1,446,584

(3.870 of the total reported)

for supporting services.

Though "dollars spent" is

an important indicator of

effort expended in a

particular area, it appears

to beimoremeaningful to

consider the percentage

compositiop of ,total

financial effort. For

example, the information that

the total _estimated expenditure

61.

GRAPH 9

Eiwtimated Direct Expenditures

for Activitivs/Servtees
Combined Sessions

for Vocational Education.activities was $38,947 and that the total estimated

6 . ,
expenditure for English/Reading'acvities was $24,146,598 is less!meingful than

their percentages of the entire estimated fin ncial effort: .1% and 62.87.

respectively.

t

'26
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The following graphs illustrate the estimated iexpenditures for a'ctivities

and services as percents of the total expenditure.

GRAPH ro shows estimated

,expenditures for activities

and services for the regular ,

session. It indicates that

97.0% of regular session,

estimated direct expenditures

wa,1 for activities; only 3.0%

was for serving. Of the total

regular session estimated

expenditures, 64.2% was for

Reading activities, 16.2% for

Mathematics activities and 15.2%

for Preschool activities. No

other service or activity accou4ed

for as much as 3% of these

regular session expenditures.

It seems apparent, since the

three activities of English/

Reading, Mathematics and'Preschool

account for a total of 95.6%

of the Title I activity/service

expenditures or the regular

; session, that_the Title I

programming emphasis in Georgia

during 1973-74 was well defined.

I
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GRAPH 10

Estimated Direct Expenditures
for Activities/Services

Regular Sdasion

Mathematic
16.2%

Preschool
15.2%

English /Reading
64.2%

.9%

lUher
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All -
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GRAPH 11 illustrates expenditures

by activity/gervim for the -

summer session. The same three

.areas - English/Reading, (48.0%), ,

Mathematics (19.1%) and Preschool

(18.2%) - again'showed the/

largest percentage of expenditures,

totaling, 85.3% among them.No

other activity or service, showed

as much as 3% of expenditures,

with the exception of Food/

Transportation/Clothing with

11.0% of total expenditures.

GRAPH 12 illustrates the

expenditure pattern for the

regular and summer sessions.

As is somewhat 4Actated by the

previous, by-session 'breakdown, -

r

-the -total yearexpenditure

pictuie reflects the same

activity emphasis. Activities

accounted for 96.2% of total .

expenditimes; services for 3.8%

English/Reading.accoUnte: for 6/.8%

of Title 1 expenditures, Mathematics

for 16.5% and Preschkosl for. 15.5%,

totaling 94:8% among the three. 1

GRAPH 11

Estimated Direct Expenditures
for Activities/Services

-SUMmer Session -

Preschool

18.2%

Mathematics
19.17.

All Services
'11.8%

GRAPH 12

Estimated Direct Expenditures
for Activities/Services

Combined Sessions

No other activity or service received asmuch. as 3% of the total expenditures.



Another way of looking At Title I expenditures is to consider the

expenditure per participant, which illustrates how intensely the activities/

services were focused. TABLE XII ranks the seven,activities from highest to

lowest in terms of expenditure per participant.

TABLE XII

3

Ranking of Activities According to
Estimated Dollar Expenditure Per participant

Preschool
Handicapped -

$501.84

348.14
English/Other (Readiness) 305.25
Tutorial 279.08
English/Reading 238.67
VoCational Education 235.35

Mathematics 158:71

Preschool activities had the highest per .pupil expenditure, $501.84 per

child; activities for the handicapped ranked second highest, dropping down to

.

$348.14 per child; English/dther followed with $305.25 per participant. The

ti

-concentration of Title I funds per participant has shown an increase for_the

past three report periods; in 1972, only six activities showed an ekpenditure

in excess of $100 per' participant. In 191,3, all of the top 10 activities were

above $100 per participant, with theetop four above $200. And in 1974, six of

a total of seven activities were over $200 per participant, while the seventh

was well over $100. The average expenditure per child across all seven activities

was $321.78 in 1974 - more than $100 higher per child than in 1973 ($202.29).

-c.

3i

%
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IMPACT ON ACHIEVEMENT- .4
wo,

Due to the wide range in school system size (ADA: 445-81,802) and staff'

,sophistication among LEAs, evaluation efforts tend to vary greatly in amount

and thoroughnehs. Some LEAs are using extensive evaluation procedures (see

Exemplary Programs) while others have only recently'begun testing in terms of

program development and improvement. Because of this disparity, the State

Department of Education Evaluation Unit has assumed two functions: o!

1. To verify whether reported data Indicate the attainment of locally
1

7

set goals. Academic activities suCtr as reading and mathematics lend

themselves to formal pre- and post-test evaluation procedures,

although there is great variance in types of tests and admOistration

of testa. Services, such as Food/Transportation/Clothing, require

evaluation procedures based,op methods of quantification other than-

Standardized test scores.

2. To tie together evaluation data from forms (see Appendix A) sent to

all LEAs. On these forms, LEAs indicated whether they felt a particular

activity or service had met its stated objectives. Each, activity

and service was rated on a four-point scale -- "unsuccessful,"

"somewhat successful," "successful," and "very .successful,"
o

according to the degree to which the local system felt the activity,

or service had met its stated objective. The responses were coded

from 1 to 4, with 4 representing the highest, degree of locally perceived

success, "very'successful;" 3 representing "successful;" 2 representing

"sbmewhat successful;" and 1 representing "unsuccessful."

As Georgia moves,towardmore integrated statewide testing procedures, the

Department of Education will Increase its emphasis on the first function

mentioned above. The current reporthowever, focuses primarily on the second.

32
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TABLE XIII indicates the number of activities, number of participants, Title

funds expended and funds expended per participant, corresponding to each of

the levels of success for,all Title I activities and Services in 1973-1974.

TABLE XIII
Ai.rerageEXpenditure Per Participant,
All Actpilties and Services Combined

Success
Level

Number of
Activities

Number of
Participants

Funds
Expended

Average Funds
Per Participant

1 2 5
49 $ 9.80

2' 58 4,408,113 183.99
3 305 92,966 20,084,120 - 216.04
4 318 107 902 11,955,045 129.33
TOTAL 683 224,832 $38,447,327 $171,.00

This table indicates that 623 of 683 activities/services (91.2%) were

considered either successful or very successful. The corresponding pupil

participation figures, 200,868 of 224,832 (89.3e, and fund expenditures,

$34,039,167 of $38,447,327, show general LEA satisfaction with the manner

in which thelarge majority (88.5%) of Title I funds were used.

TABLE XIV

Expenditures by Achievement Levels, FY 73 .2! FY 74

v1972-73 . 1973-74

AchieveMOni, 1 and 2 73.40 $ 96.90
Achievement 3 and 4 $122.98 $172:69

This tableindicates'that while success levels 1 and 2 Lid 3 and 4

showed an increase in expenditures from 1973 to 1974, the hig ei success levels

(3 and 4) reflected a greater increase. That is, there is a greater concentration

of funds in programs rated as successful for 1973-1974. This might suggest

that more heavily invested programs tend to be more successful. It is interesting

rioce that the average expenditure per pupil w $96.90 for levels 1 andJ
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combined - a difference of $75.79. There may well-be a real difference in the

relatively small success ofthe."1" and "2".level programs compared to the

higher success of the "3" and "4" level programs that spending more money .

could affect.

-, The way in which the money might haVe been spent -- for example, in-service

training, higher teacher salaries, materials or enrichment experiences -- is

not evident in the data in the preceding tables, nor are records submitted

to the SEA which permit a precise analysis of those major inputs into the

school experience of disadvantaged students. A more detailed analysis,

looking first at specific activity/service categories, then at specific

objective types for these activities/services might be helpful. Therefore,

t

the-following tables provide an analysis of selected activities/services

followed by an analysis of the objectives that were set for the various

,programs in Georgia in 1973-74.

` TABLE XV indicates by success level the number of activities, number of

participants, Title I funds expended and funds expended per participant for

English/Reading.

TABLE XV

Activities, Participants and Expenditures
English/Reading

Success

Level

Number of
Activities

Number of
Participants

Funds
Expended

Average Funds
per Participant

1 $

2 29 16,272 3,156,410 193.98

3 123 54,117 13,963,669 258.03

4' 71 30,782 7J,026,687 228.27

Total 223 101,171 $24.046,766 $238.67

English/Reading activities received a major epphasis in Georgia during

. 1973-74. For that reason, LEA perceptions of the success -of these activities

are of particular importance.
A

34



30

Of 233 activities, 194 (87.0%) serving 84,899 of 101,171 participant

(83.9%) were perceived to be either "successful" or "very successful" by s.

In genera], higher expenditures per participant cpordinnted with higher levels

of success, were typical of the Title I program as a whole, though not,necesnsrily

of each of its components.' However,, this is not the case for English/Reading,

since the highest expenditures per participant were reported for the "successful"

(Level 3) activities, rather than for the "very successful" (Level 4) activities.

This possibly could be a result of over ambitious goals set by local systems

for gains in the English/Reading area. That is, upon evaluation, activities that

were heavily funded did not show the anticipated gains, and were therefore

perceived at a lower success level.

There were only two activities in the area-of'English that were not Reading.

Both of these were perceived toobe "successful." These two English/Readiness

activities served 165 participants at-an expenditure of $50,175.

TAkE XVI provide-8 information related to Title I-financed Mathematics

activities in Georgia.

TABLE XVI

Activities, Participants and Expenditures
Mathematics

,Success,, Nuiber;of

Level 'Activities

Number uf
Participants

ti

Funds

Enended
Average Funds

per Participant

1

2 21 6,997 1,117,806 159.76
3 71 20,591 3,208,026 -155.80
4 34 12 299- 2 004 567 162.99

Total 126 39,887, $6,330,399 $158.71

1
126 activities, 105.(83.37..) were rated at the "3" or p4" success level.

Of 39,887 part' 1pants, 32,890 (82.5%) were involved in these 105 activities.

Of $6,330,399 expended, $5,212,593 (82.3%) was directed into these

activities.

successful

The funds-per-participant data show a slighily higher expenditure

for higher success level.

35



1

31

. TABLE XVII contains information relatedtto the success level of-Preschool

activities.

Success
Level

1

2

3

4

Total

- TABLE XVII

Activities, Participants,, and Expenditures)
Preschool

Number of Number of Funds Average Funds
Activities 'Participants Expended per Participant

-

2

32

66
100

-

60
.

3,836

7,976

$ .6

42,415
2,158,133

3 757 184Y

$

706.92
562.60
471.06-_____

11,872 $5,957,732 $501.83

None of the 100 Preschool activities, were perceived as being "unsuccessful."

Of these 100, 98 (98%) were rated at the "3" or "A" success level, with only 2

4
rated as only "somewhat successful." ,Of 11,872 participants, 11,812 (99.5%)

were involved in these successful activities, accounting for $5,915;317

(99.3%) of the $5,957,732 expended/. The funds-per-participant data is unexp&ted,

.

in that it shows activities copting more'were rated_as-lewsucdasIful. The
x,/

extremely mall sample at,the IsomeWhat_sucCessful" level 1.6 a factor here. However,

there is a ignificant difference at the "successful" and "very successful" levels,

where the saMRIes are much larger.

Perhaps a more important issue is the relatively high cost-per-participant

for'Preschool activities overall, which was the highest of all activities/

services during 1973-74. (Preschool:. $501.83; English /Reading:' $238.67;

Mathematics: $158.710 As is indicated in Table XVIII; Preschool activities

were also viewed as one of the most successful of all activities, thus reinforcing

the general notion that higher levels.of'perceived success are generally related

to higher expenditures per participant.

33
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TABLE XVIII shows the ranking of activities and servivs sccording to

,perceived success level.

TABLE XVIII

Activities/Services Ranked Accor
to Local Perception of Suc ss

Activity/Service
Average chievement

/ vel
Number of
Activities

/

Media 4.000 1

Lttary. 3.666 3

Food/Transportation/Clothing 3.659 135
Preschool 3.640 lt10

Health Services 3.526 76

Speech Therapy 3.500 4

Vocational Education 3.500 2

Social Work 3.500 2

Tutorial 3.200 5

English/Reading 3.188 223
Mathematics

English/Other (Readiness)
3.103
3.000

126
2

Handicapped 3.006 4

The top thtee areas in terms of perceiv0 success are all services, rather

than activities. The first activity that appears is Preschool, ranked fourth'

in terms of success. The next ranked activity is Vocational Education In seventh

rtr'''
. /place. It s interesting to note that English/Reading activities, which

1received rong emphasis, are number 10 in the ranking of 3. .This may be due

more to ver-ambitious goal setting for severely disadvantaged participants
-\'

than t. sub-par instructional effort. As school systems increase the tide- of

Le/r indi idualized instruction and formative evaluation methods, more specific,

[.

...,, -44

ac evable goals will more likely be Set.

3''
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In addition to success level, cost per participant is significant to

consider. Table XIX ranks activities and services according to the least

cost per participant at the highest success level.

i'\
TABLE XIX

Activities and Services Ranked According to
'Expenditures per Participant at the "4"

SuccOss Level

Activity/Service
Expenditure

per Participant

Number of
Participants

Served

Library $ 12.39 . 927

Health Services 13.49 23,196

Media 14.49 1,365

Food/Transportation/Clothing 21.23 30,833

Social Work 49.91 160,

Speeph Therapy 94.57 164

Mathematics . 162.99 .12,299

English/Reading 228.27 30,782

Vocational Education 272.80 45

Preschool' 4,71.0.6 _ . 1,0.76

Tutorial 852.24 ,155'

4,

The Library service was the least expensive at the highest sucCess.level.

This low cost per participant may be related to the fact that one \brarian

may have a much latger group of stkud9nts who benefit from his/her services than

a teacher may have in a class of no mal size.

The entire list can be broken do into two distinct groups: the top

half of the list (least expensive) are all services, while the bOttam half

(relatively more expensive) are all activities. One exception is the Tutorial

service, which is. ranked as most expensive of the entire group at the "4"

,successaevel. This clear cut distinction between activities andservices.

38
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may be due to the real necessity of spending more money in order to obtain

better results in those academic activities in which participants are measurably

far below national norms. The data in Table XIX are probably more indicative

of the severity of the disadvantaged problem in academic areas and the expense

involved in alleviating it, rather than being indicative of efficiency of

expenditure, as a rather. superficial costbenefit analysis might show.

39
ft,
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Analysis of Objectives

Another vay to view the impact made by Title I on achievement is to consider
S 4

the types of objectives stated for the various activities and services. These

objective types cut across activity /service lines. For example, obj-eZtjyas

related to skill improvement deal primarily with increasing n participant's
-*

level ofexpertise_in performing certain subject matter-related Ws. Objectives

pertaining to participants' attitudes, habits and problems are related primarily

,.

cto the affective domain. Objectives dealing with.knowledge/information are

concerned with the transmission of facts. Altogether, there are seven categories
'Sr

r

of objectives: skill improvement, preparation/readiness, involvement/interest,

attitudes/habits/problems, physical health defects/needs, supplementary/

enrichment and knowledge/information.

Each LEA is required to state at least one behavioral objective for a
4

particular activity. For `purposes of statistical analysis, the major objeCtives,

one for each activity, were then grouped into the, seven broad categories. The

categories into which the greater:number of objective types fell were analyzed

according to the previously employed success leVel format.

TABLE4X contains the information summary for the Skill Improvement

objectives,.

TABLE XX
Activities, Participants and TXpenditures

Skill Improvement

Number of
Success Activities

Level (Objectives)

NuMber of Funds AvPrag4 Funds

Participants Expended per.Participant-

, - $ $ -

2 52 23,499 4,350/900 1.85.15

3 197 75,038 17,169.312 228.81

4 107 43,412 9,167,461 211.17

TOTAL 356 141,949 $30,687,673 $216.19

40 C-



36

Or 356 such objectives, 304,(85.4%) were 'rated at :the "3" or "4" success level.

Of 141,949 particpants, 118,450 (81.4%) were-involved in there 304 objectives.

Of $30,687,673 expended, $26,336,773 185.82j was direc.ted toward the attainment

. of these objectives at the "3" and "4" success levels.

'TABLE XXI contains the information summary for the Preparation/Readiness

objectives.

Success

Level

TABLE XXI
Activities, Participants and Expenditures

Preparation/Readiness

Number of

Activities
(Objectives)

Number of Funds Average Funds
Participants Expended per Participant

1 $ - $ - -

2 2 60 '42,415 706.92
3 35 4,599 2,376,860 516.82
4 67 7,890 3,753,524 475.73

TOTAL 104 12,549 $6,172,799 $491.90

Of

Of

104 such objectives,

12,549 participants,

102 (98.0%) were rated lit the "3" or "4" success level.

12,489 (99.5%) were involved in these 102 objectives.

Of $6,172,799 expended, $6,130,384 (99.32) was directed toward the successful

attainment of these objectives.

In



TABLE XXII shows the success rating for the Knowledge/Information objectives.

TABLE XXII
Activities, Participants and Expenditures

Knowledge/Information

Number of
Success , 'Activities ---

Level (Objectives)
Number of
Participants

4

Funds
Expended

1

2

3 1 219 1,757
4 2 927 11,484

TOTAL 3 1,146 $13,241

Average Funds
per Participant

$11.55

There were only three objectives in this category, two of which were rated at

the ."4" levels one, at the "3." therefore, 100.0% of the objectives in this

category were rated as succesid4. All of the participants (1,146) and all of

the funds expended ($13,241) in this category were involved in objectives

deemed successful.

TABLE XXIII contains the information summary for objectives in the Attitudes/

i

-
idits/Problems category.

-TABLE XXIII
Activities, Participants and Expenditures

Attitudes/Habits/Probl ms

Number of
Success Activities Number of

fryer , (Objectives) Participants
Funds

Expended
Average Funds

per Participant

1 -
2 3 186 N, 6,582 35.39

si 3 41 7,085 `''266,521 37.62
4 92 31,491 668,903 21.24

TOTAL.-- 136 38,762 $942,006 $24.30

4 2 \
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9
Of 136 such objectives4,133 (97.8%) were rated at the "3" or "4" success

level. Of 38,762 participants, 38,576 (99.5%)were involved in these objectives.

Of a total of-$942,006, $935,424 (99.3 %) was expended on objectives at the

"3" and "4" success levels.

TABLE XXIV showa'the success level for objectives -n the Physical Health

Defects/Needs category.

Success
Level

.

TABLE XXIV
Activities, Participants and Expend tures

Physical Health Defects/Needs

Number of
Activities Number of
(Objectives) Participants

Funds
Expended

Average Funds.
per Participant

-

1 2 5 $ 49 $ 9.80
2 1 i 214 8,216 38.39
3 29 5,600 144,505 25.80 ')
4 47 22,431 317 694 14.16

TOTAL' 79 28,250 $470,464.- $16.65

There were 79 activities in this category, 76 (96.2%)-of which were

'rated successful. Of 28,250 participants

objectives.

. ,

successful objectives.

28,031 (99.2%) were involved in these

Of a total of $470,464, $462,199 (98.2%) was expended on these

TABLE XXV ;contains the information summary for the Supplementary Classroom
.

Experiences /Enrichment objectives-.

TABLE XXV

Activities, Participants and Expenditures,
Supplementary Classroom Experiences/Enrichment,

Number of
Success Activities
Level. (Objectives)

Number of Funds Average Funds
Participants Expended' per Participant

1 '
2

3 1 305 98,54E 323.11
4 2 1x706 23 703 13.89

2,011 $122,251 $ 60.79

,)

.TOTAL 3

43

.4.
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Table XXV ndicates that 100% of the objectives in this category (a

total of three were rated at the "3" or "4" success level. By .the same token,

, 160% of both p rticipants (2,01) and funds expended ($122,251) were involved

in these succ ssful objectives.

The Poll ingtables s arize information related to obi Lives. They
\\

focus on two aspects: the degree of success and least Cost er participant at

111111

the higheSt uccess, level.

TABLE XXVI

Objective Types Ranked According
to Local Perception of Success

Number of Activities
Objective_ Type Success Level (Objectives)

Supplementary Classroom.
ExperienceS

.
3.666 , 3

Knowledge/Information 3.666 3

Attitudes/Habits/
Problems 3.654 136"

Preparation /Readiness 3.625 204
Physical Health-Defects/

Needs ,.. 3.531 79

Involvement/Interest 3,510 2

Skill Improvement . 3.154 356

Table XiVI indicates that objectives related to Supplementary Classroom

Experience/Enrichment and Knowledge/Information were ranked/highest among the

objective types according to the four-point scale elliployed. Of the activities

funded by Title I, apparently LEAs were most pleased with those related to these

two objective types, though only slightly more so than with the next ranked

objective types, Attitudes/Habits/Problems and Preparation/Readiness. There
0

is very little difference iii LEA perception of success among the top ,four

objective types listed in Table X I.

Last on the list (and ibwest in rank) according to success level wero

Skill Improvement objectives. This is interesting to rillte since this category

41
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contains a majority of the objectives. A reason for this may be the fact

that skill improvement objectives pertained mostly to reading and mathematics,

where the standardized test gain scores employed as an evaluation tool may not

have indicated the fulfillment of some overly-ambitious LEA-proposed objectives,

TABLE XXVII ranks objectives according to expenditure at the highest success

level, from lowest to 'highest.

J

TABLE XXVII

Objective Type Ranked According to Expenditure
at the "4" Success Level

.

Objective Type
Expenditure

per Participant
Numbgr of

Participants

Knowledge /Information $ 12.39

Supplementary Classroom
Experiences 13.89

Physical Health Defects/
Needs 14.16

Attitudes/Habits/
Problems , 21.24

Skill Improvement , 211.17
Involvement/Interest 272.80
Preparation/Readiness 475.73

(

927.

1,706

22,431

31,491
43,412

45

7,890

This table indicates that the Knowledge/InformatiOt category objectives were least

expensive per participant at the "4" success level. '-Again, skill improvement

appears low pn the list, although not last (most expensive). This fact may

re-emphasize the point that its order to'att44 higher levels of success in

academic areas with disadvantaged students, greater levels af financial

effort are necessary.

.. : ,

The'most expensive objeCtive type was Prepatation/Readiness, whiO is

related to Preschool activities; This 'is to be expected, since in many systemS. ,

., ,

that select Presthool,activitiet, Titlej funds bear the entire financial burden., !

\

for these activities. ,In many eased' 'no' Prgachotil program.,,Previously:existed,

-
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so that the expense inclmdes the setting up as well as the operation c,l the

program. In addition, the cost of transporting pupils for Preschool actIvItlen

added significantly ?o the per participant expenditure.for'this activity.

Most programs operated during the summer Which 1) necessitaeed'transportation

beyond normal school year use, and 2) meant increased costs in keeping buildings

open and staffed that were normally closed during this period..

Activities related'to this objective type were also preceived as highly
.

successful by IlAs, with 98% rated at the "3" and "4" success levels. This

would tendtead to strengthen the view that in general, more highly successful

programs are more expensive.
r

4

r

. 4



42

Other Facets

.1

Title I monies financed in-service training programs for a number of

,personnel during 1973-74. TableXXVIII.ishows the average hours of training

for school personnel for both the regular and summer sessions.

Category

TABLE XXVIII

Average Hours of Title. I-Funded In-Service -

Training for all Personnel

Regular Session Summer Session

Ayerage Number of Average Number of

Number Training Hours Number TrainingtHours

Classroom Teacher 1,462 . 49.5 782 27.7

Teacher Aide 1,747 54.3 641 51.0

Other 184 53.9 63 15.1

Total 9,393 52.9 14.,486 ,37.2

This table indicates that 3,393 participants were i volved in regular session

in- service training and 1,486 participants were involved in summer session

training, a total of 4,879 during 1973-74.
'")

A variety of types of non-LEA personnel were involved in conducting training

programs, including Title I area consultants, State Department of Education

consultants,,and facultymembers from colleges and universities.

Content of the in-service training programs included training in the use

of audio- visual equipment, in fol ow-up reading techniques and in the use of

various evaluation techniques. 0 her in-service s'essions dealt With school/

community problems and teac he culturally disadvantaged.
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Non-LEA personnel (community volunteers) played a significant role in

Title I activities. Table XXIX indicates-the kind of volunteer personnel involved

in both the regular and summer sessions.

TABLE .XXIX

Volunteer Involvement in, Title I Activities

*Regular Session illt

Role Parents Other Adults Youth Total

Advise
Plan
Perform
Evaluate
Total

2,215
1,564

1,507

2,219

760
825

594

969

38

118,

305 v

1,548

3,013
2,507

2,406

4,736
7,505 3,148 2,009 12,662

Summer Session

Advise 462 165 30 657

Plan . 324 132 , 26 482

Perform 156 117 49 322

Evaluate 901 202 31 1,134

Total 1,843 616 136 2595

Total, Both
Sessions 9,348 3,764 2,145 15,257

411,'

Many volunteers were involved in more than one role; that is, frequently the

'same individual would particiAter in both planning and evaluating a certain

activity., Thus, the grand total, 15,257,-of all volunteers in both nen onk ifi

best viewed as a "participation unit" tatal rather than 'as a count of indivIdudas.

Neverthele s, it is evident that an attempt was made by LEAs to fulfill the intent.

Of the law in terms of involving community volunteers in may phases of Title I

Activities.

A

48
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State' Management' Information

The administrative arm of Title I in Georgia functions within the Division

of CompensatOry Education of the-Office-of Instructional Services of the State

Department of Education. The administrative unit consists Of a director, one

statewide consultant for programs operated by state agencies, one statewide

education'consultant for review and approval of project proposals and eight area

consultants.

Other Department of Education personnel function in a supportive role. The

Division of Planning, Research and Evaluation provides an evaluator to compile

the statewide evaluation,report.and provide technical assistance to LEAs in terms

of workshops on evaluation techniques. The Division of Curriculum Development

and Pupil Personnel. Services provides the services of consultants in Reading and

Migrant Education., The Financial Review Unit supplies personnel who review

local financial records of Title I expenditures in relation to what was approved

in the project applications. The efforts of these state department personnel,

reflected the degree of SEA technical support for Title I in 1973-74.

The process by which programs are approved is as follows. LEAs prepare

program applications containing a statement of needs, a description of the

specific steps to be undertaken to meet those needs, and a cost estimate for

those steps. Such appli Lions are first reviewed by an area consultant, who

may either reject the application outright, return it to th'e applicant for

modification purallant to later acceptance, or forward acceptable opplIc.ntIonn to

the state Title I office for final review and approval. At the Title 1 office,

the statewide consultant for program review and approval either gives final

.

approval or returns applications to area consultants for appropriate modification

so that Compliance with Title I 'guidelines and regulations are assured.

Project applications may be re-submitted following such modification.
41
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In addition to their function of preliminary inspection of LEA program

applications, the area consultants monitor ongoing project activities. Their

monitoring role involves such aspects as checking comparability and ascertaining

whether LEAs are in fact spending Title I irCaCcordance with the.aplUyed

project applications. During the_1972:43 school year, a monitoring checklist was

developed by the administrative and evaluation staffs for use by area consultants

to facilitate monitoring efforts. Previous reports had been in narrative form.

This checklist Xrevised) was again employed in 1973-74. A copy is'provided

in the Appendix.
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EXEMPLARY PROGRAMS

Each yearlin the process of evaluating Title I programs certain A

programs emerge as deserving of mention because they have developed

innovative$,successful approaches. The following programs have in

common their dedication to making education work for children. In

most cases, the spark for the idea which set the.program in motion was

generated by a few.,people within the school district, It is o the

,credit of the administrators involved that these ideas came to-the.

surface and were manifested.

As is characteristic of this year's Title I programs in general,

basic,skills and early childhood have been emphasized in-Ole exemplary

programs.

Union County's primary mathematics program used the "meaning theory"

method of instruction with 20 first grade students. The primary focus

was on bringing the student's own experience to bear on mathematical

problems. Further emphasis was placed on diagnosing readiness of

-Students.

Chatham County developed a tutorial program for students

residing; in institutions for the neglected, who needed help with

reading, mathematics and homework. They successfully addressed

themselves to problems of motivation in tutorial sessions and
4

//individualization of instruction. liheit evaluation focused on grade

change rather than static repotting of grades.

4

Y
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The Norris Junior High School Reading/English Rotation Project

was conducted in McDuffie County to raise the reading and language

level of students scoring in the lower 20%. The piogram involved identi-
.A

fication of children having specific characteristics which make traditio 1

teaching methods ineffective. Then children were grouped in small

groups with a more variable schedule using individualized instruction.

Evaluation was formative in that it allowed teachers to keep a close

watch over daily progress and to adjust teaching methods to the
4,4/

rate of progress.

Lee County's preschool program followed the procedure

of isollting specitic performance objectives for the children and

evaluating the project on the basis of the achievement of those

objectives.

The Rockdale County reading project utilized cameras and tape

recorders for the purpose of increasing communication between the

classroOM and the home. As an extension of the language - experience

approach, the use of cameras and tape recorders encouraged the

acceptance of the home life of the student as acceptable subject

matter for reading.

Grady County developed a two-pronged approach to reading which

used both a tutorial program and a reading laboratory.

Muscogee County developed a slimmer tutorial project utilizing

individualized reading and mathematics materials and intensive small

group experiences.

4-s

52,



Activity:

Term:

48

Exemplary Programs

Location: Union C unty

Primary Mathematics

1973-74

No. Participants: 20

Expenditure: $6,160

Grade: 1

Age: 6 and 73.,

School Personnel: 1. 1 certified elementary teacher who also,taught
a. Title I Reading class half-time

2. 1 aide with teaching experience

iMain Objecti e: To'show that 20 first grade students tested by Metropolitan

Readiness Tests and determined to be mentally and socially immature could achieve
..

ache level of peers wheii given appropriate readiness materials and the "meaning of

theory" method of instruction was used. This achievement was to be accomplished

after nine mouths of intensified instruction.

Discussion: Readiness depends,apon the experience which the children have

,had, the interests which they have.developed, and the maturity levels which they

have attained. It would be futile to proceed with the systematic development of

an arithmetic topic if the,children lacked the general 'experience' background which

is required for an ,understanding of the topic at band. It would be equally

futile if the'children licked the background of arithmetical experience which

wit precede the riew topics. However, no combination of experiences will make
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a child ready for a learning opportunity if his mental maturity is below that

required for effective learning. The assumption of this project was' that

-many of -the failure's in the first grade were due to the teachers' failtqe_

to.recognize and appreciate the importance of readiness.

All children in the program were tested by standardized tests and determined

to be ready to learn mathematics before any fOrmal instruction was undertaken.
, ,

Any child showing immaturity - lack of readiness to learn - at the beginning of the

, &

term was given appropriate readiness training Until he was ready to profit from

formal, instruction.

Statement of belief

1. Students must be mature enough mentally and socially (ready) to-learn

math as well as ready to learn reading.

2: The."reaaness" to learn mathematics can be developed and speeded

up by teachers using appropriate methods and materials.

3. Teaching mathematic's should be approached as a system of thonghtw

a rationale, rather than a set of arbitrary rules to be mechanically applied.

4. Emphasis must be placed on an understanding of the number - system before

the drill theory is effective.

5. Concrete materials such as visual aids, diagrams, charts,'markers

and other materials shoUld be used.

6. The "inpaning theory" produCes better results than the "incidental

learning" or the "drOkl theory" methods of teaching.

Methods Used

1. Emphasiiwas placed on understanding of numbers and the processes

.

withnumbers versus the earlier emphasis on rote learning.

(7'1
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2. Concrete materials followed by diagrams-and illustrations, to lead

to conclusions, were used.

3. Activities were, planned to stimulate interest because they show

usefulness.

4%. .Activities, were designed to show the student 21: as well as how. '0'

r 5. All activities were planned to meet the needs of the individual

student-7. on his dwn level and presented at his,individual rate.

0

b. PractiCe experiences replaced, the older "drill" sessions and'were

used to perfect techniqUes and maint n skills.

'7. Mathematical games and puzzl were used very effectively.'

Results

Tests Used

Pre-Test! Metropolitan Achievement Form

Post-Test: Metropolitan Achievement Form F

pre-Test Data:

Form. given

Date given
Number of students
Average Raw Score 17,A.000.

Number students below 25 %percentile 19

Number students 26-50% percentile 1

Number students 51 -75Z, percentile 0

Number students 76-9% percentile 0

Metropolitan Achievement Form A
October, 1973
20

Post-Test Data:

Form given. Metropolitan, Achievement Form F

Date given t May, 1974
Number of students 20
Average Raw Score, 37

Number students below 25% percentile 5

Number students 6 -50% percentile 7

Number students 51-75% percentile 6

' Number students 76-99% percentile 2
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The standardized test scores used to determine percentile-rank as shown in pre-

test data and post-test data are based ma national sample.
4

The expected "Average" gain was A'19 in a nine-month program. The objective
ON.

of the activity was to bring the students up to grade level of performance.

No. students

t
Oct. 1973 May, 1974
Pre-test Post-test Gain

20 0.1 1.1 1.0

It is evident from the above standardized test scores that slightly

higher than average results were obtained. This is very significant in view

of the fact that the majority of these students were not determined ready to

learn arithmetic in September_and had to undergo thorough readiness programer

before formal instruction began.

Recommen ions' and Plans for 1974-75 term

The program was extremely successful but such a Title I ectivity,is not

planned next year. It was assumed that similar results could be accomplished

by the regular classroom teacher who used the "meaning theciry" and individualized

instruction at the-primary level.

Instead, it is planned tuusp a mathematics diagnostic specialist, who

will take individual and small groups from the regular elasspenws diagnose

individual mathematical learning probirems, give intensifj.ed remedial instruction

and return the student to the regular classroom when difficulties have been

overcome.

rt
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Lodation: Chatham County

Activity: Institutional Tutorial

Term: 1973-74 regular session

&Participants: 97 in grades 4-12

Entitlement: $10,681

School Personnel: 6 teachers - 1 part-time supervisor

Description of Participants

This program was planned for students residing in institutions for the

neglected who needed help with reading, mathematics and homework. The teachers

made every effort to relate the tutorial work to school assignments.
4

Stutlents residing in the institutions participated in this voluntary activity.

Objectives

The primary thrust of the Title I Institutional Tutorial Program since

r

its beginning has been to provide tutoring in homework subjects and reinforcement

: in the basic reading and mathematics skills for the children residing in

institutions. The objectives of this tutoring program were (1) to improve

students' performandeAn the classroom and (2) to improve and maintain

students' grades in regular school.

Staff

Six regular classroom teachers were employed to work In the 1971-14'

program. One supervisor, who worked one hodr an evening, was employvA to

give assistance to the teachers. PrLor to thetutorialseasions the teachers

were involved in a program of in-service training. During these training

sessions, the general philosophy of tutoring was stressed, the proper

use of the materials for remedial work was demonstrated and the objectives

of the program were discussed.

t.
r01
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Methods

The methods used for instructional purposes varied'as weaknesses

became apparent. Many of the students were on a reading level far below

c

-their actual grade placement. Informal reading inventories were administered

tomany of the students to determine placement in material suitable for them.

Weaknesses in arithmetic computation and concepts as well as in the

application of these skills, were evident. Explanation, drill and practice

were needed in this area. Many students lacked knowledge of work study
lk

skills, and the need for practice in dictionary and reference skills was

apparent. Teachers used a part of the evening session to teach these

skills.

In,order to keep students interested in attending the sessions,

methods had to be provided that would hold their interest, motivate them

and inspire them to achieve. Small groups were designed for reading and.mathe-

,matics instruction with each group working= the level, at which the members

could make progress and achieve ,a measure off' success. The:student were

placed in these mall groups accoriiingio.grade levels anajovaCcOrding

.to similarity of assignments...
Individualized.inst:ruction-ds'amUtegral

... 4'part of the Tui4rial Program Th4initirnc4On is in areas where:the -:-
. - ,. ',f . ,-. .

.

.student shoes the greatast'needand in the areas, in which his regular
,

.

,..;

teacher had indicated needed assistance::. v
Ns.

r. . . ,

A success faCtor!pf.t;he Oior1.41 pro'grawwaithe open communication
. .

'betlieen the classroom teacher and' the tutorialteither ift,:order to untferatand
.

ro

the student's imedfrand i*akneties4idto plan werk to.jaeet_hhese needs.

6infeencea: were also helCwith the i;tudelAi hOtp* motk*r
an.d.,iAth;othar

inatit4ional staff Member4 to report *ogress arId'to:aieduss'any,ptOylems..:,
,

.

t,..,.; .. .

.
.

.

1
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Student confererides are, also an important part of the institutional

tutorial program. These confeVilCes concern progress, tests and instruction.

The conferences help the student to ,pin insight into his problems and to

encourage' him to try to Solve heir.

It was evident that if' these students were to continue to attend.

sessions and to strive tat. achieve; ammething.had to be provided that would

--
stimulate that desire for achievement. for example, reading spd\prithmetic

were"lombined into a single ).esson onseashell'leifelry. A' story. from

Reader's DiKest Skill Builders on this subject and a:mathematicS lesson on

multiplication and diisioti of shells, follnwed* the making of shell .
.

jewelry, accomplished more than a week of instruction might have. Another

7
Story on.patchwork quiltd from the, same source led to a learning experience,

'

0

in which meaeuremepts and fractions figUred in the taking of smell patchwork.

pillows. .

. ,

The teachers in thief Program encouraged and praised neatness and the --

prait ice of legible- handwriting as well as correct 'spelling in all .classroom
-

: - Otivitis. in. hciework and in 19.tter. writing. letters were written to
.... ,i.:s.'' '' ::...,!-- _ 'c .., # .

relatives did-"ftiends and ludged for clarity thought, neatness, spelling,:4
...,

, .

sc, ,-- ,ind banMitingS,',, The:best lett*rs were 'Oleted oh display and later mailed.
. . '. ...

,.:

.., '

Di4Iiiiitiiat40-bf several stor es, igi4 tit414:1Ys. and!-,girls devising their
:',::,z., : ,.,..,.::,..,. ,,,.

. ..

... c. own' 4cci'sttmies4; tobk::Plade; . .

......, ..., : f
n.. .0

s.;
: Danel S3' of, .ffeii4entil"yere .-SOfecti:i'to.;e4e their., opinions f oi-med f rom .

...... .....
, - -,..,,' ..;-.. ,-,..,",,-, ::".:0'.,;:,." . :":2,.:. d. t';':.44:: V: ' : k*..41. . ,,.,,

. ,

,. . ,!(*S:.-.... ., 77. ','?..."' .: ,.....:: 4 '.... . ... I". .."'. C':'- i : '''''' 'theiy.: fead_iftg 'e.f., eit..E4n, Se '*tionti..!'a., 1.10,"sons.,,,.,or,:this .,.type encouraged the%,
y,. '.... a.'" -'.

,
..... .... f.',,, ?f... ,.:tt:, .-., :,..,!.--t..':, .... ,,. .....:-."....,:'-i,,r...--,...,.:-...,. N. -, - .

, .: ':. boys a'nd oirls 0, relesroildep kictecigr..... 'Ife.",pici,g:tlaajt:iiso ptovided, activit lea
'..'. ', :.r. '''''''.. ,i'.. -'. ..:',t`, .::4 ; "°? ,":,., '::::::r','''''.:'...::A.-14. .':.:..:.,- ., ... '', "''. .k

t ilia' were'.:seittie:: t-cii .iii:Ons.4'44fibski4r a igt:'..t.O .4titautat e 'ii-Vt er ea t- h eyonil
,;,,,...

, \
',,,.

, ',..0.,3
-,:?' ,.r, -,,j' ,,,

f,,,,. .-,4,...: ;'1'-'' '

-:,

tiltit, ,,,t *tPC5;61(''' 1*.eating Ofgiti..efii' iii*4.4.0.1);iPOEil?c,u,-1 441 vl t. es as ,nn
:::-'.' " ` .,-;_,*:4 : ,r, . 4.,,s, ... ,..!..., , ,....,.. .

,'"',a-

`.{ i.;/

I'
. 14,. .147-:
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,outgrowth sCinteaSt0 already developed. These activities tended to cause the
0child to use his:mental 4 'tilties., to develop hi creative ability, and to

, ri ,:
. , , i ', -.:.

.
i . ,. ,

day-61443'p he.*.er ylork hapits .amissic.4.1s. Concurrently, such activities also
- ." ,

.

halpeti the :children tn :deVaiiip a; iikfolesome attitude toward the total program.
III* -

'..,-, 5 ,
,, ,:,.- .,

4Vgitlailibil ,
. . ? ..,

. ,. .., ,
. . .

,A r,;:idorct wa,s 'kept Of each SOmdeni4i,'?,,s Oil:az-mance in specific' subjects
.,, .,

, .
'and ad analysis, vta'a:vade itt the %reach reporting-period, in order for

; -;

a compailson..pf report .7.arg l*ladea;,:tiST ,ii,..4irent report period and the previous,
. : e.e:-, i

report; ,.peripd: to be 4.n:4).04ed.; St nts .,t,Obe enrolled in the institution's
1::

r

th,
^

Weekstutorial activity at least

ibe analysis grade

'tether thaW,ectual' le4ey.,. .
,1

if student's gracle. Oh

r'ee Weeks

rep t,S,; TO:17 ,

0i4aPS

;./ "';V;*
rfrgalp,'

or to ,the end 9f the grading period.
. ,

cqVity was On9grned with change

tai 1')$r instance,
2.i '1&

,the rep:,74*ti,!,tne,14mount and
:P ,!

direction of' ebange ves,nuta 111 il,,the"..tr40 ,r' I; , .*-'A f: as: such.
4 ',...' .,, -:(s.

,
. - ,,. ,60 4,0t

r . .-: r ,, . . ,''', ,/l. . .. ,,;ol (419

Thereftire, .for the totnl 'group 441 nna4;yaia i4,4s ti:e ft
r '..' ,

txo,.j3cernt of

student's who'Se grades .4r.k i$1,,,i,sli Or 1-,ading,, in.iiiathoaCicfi- ovtd. ins ...roc .1.11 stud tes
-"` './h, ...., O'' ' , !,- , .,:, ,.- 4, .; r.-e-, f ?Z., ,

' '' ' r'',.',$

s:changed. _The ,result a ,ot iir4do ; lAitcgiiir,40g. Y,..

- / ; '.' ' ,. z..., ''"' ;:.!.,' ,, ',....; 4*

-, ...-, ; , .
. . .

in4tatices,,41.1e,,StUdents shortie .kip chenge. irt;,.tbn4r r.ep9.te."t.Fixf,tt. gracCis,;: °F.:a
',' ii --;: '1'1 '.' .*':.f -'''.',4. :,-,;: -, :',., .%,.?:!, ,;.?4, ,;5;;-e"-ft v A'

. ,., -v,,---p-- .-grading peo;od; the, prfpffi;1,..0.4.ifrkl..',a of f.4nsidere'ft..the.4?, y.-49,,r tlf 1190q,.',4,tstieriars to':'.-
',,'''' ''''.:''' '';' lt,.

have* been s4cces4nl, 0ne iii, is cberedteris,t1,,k4r.,,,,SUct.Yt4 6,' 1)09 ,

- :,,/,...; f4.--

. . decreesing , grades, .5tucteuts..4110 nrej.n.tained a.tt ''Ps' g.,.ada,, Erg tailing ',..I? r ti'.4f,,
'-`;41-4. (1-, ...4-

/...,'.. ee':..!,,":,." '...''',' '-'.` . - '. -7.tir, :" .**-7
- ,,,.;.; : .,e-,i'' ... . ; -.. j'' '',?

Zv.,,E...!..1.-.'..ly:":'
;:i'l, l''''' ?,-/:.

obvloos4, aoi.itta not, be ilicld
1 `,/ : .3' as....,:ii;C,-c50'4 Oqve:

,- ,, .
,y,;) the, 'nnibP'.. R ...'. t.k4.1711::,,,ii" '''

this .groUilwas neligibXe: ip...b.ie '-ii SUtorn'aiizen ,,t10,,d4i;e.. eslir
,,!, .,;,:,,,,,,,w.......,z,.:., ,,

,..000 -, ,z-.; 4i r."-:'.

bi,e' ir shd.op pre- olio post -.teat d'atic. on. e-iiteilite'r4lina,,1,;isrt
-, .!::1A . `?;`.' `:. A '',."--:' ; ';.:... ,L. .,;;;;....-',:./...":''',;:,'.":'''.i27;, ;;'',.,;::

'PAt,,.liff:gti:.:;°,1'1:t/./'...:4";;;C::'(":*;:.

i'4'''?..q*!*4;/'4F *'14'1,4r .J
e,anstI'ento-

,
j.

h
.

-i

ft,



Discussion

The evening Tutorial Program for children residing in institutions for

neglected and delinquent children has been a vital component of Chatham

56

County's Title.' Program since the provision to provide for such children was
O

approvedr,by Congress. The Tutorial Program was designed to provide instruction

in reading and mathematics and related subjects for students in institutions

who are making unsatisfactory progress in their regular classes. The program

provided instruction, practice and drill. It also provided experiences that

enhanced the rdent's self-image, that provided success, and tbat gave guidance

and help in homework.assignments.

Each institution had one or more classrooms to house the tutorial program.

Classes were held three evenings a week. Two hours of instruction and homework

guidance,were provided at each session. The program began at the end of the

first six weeks of school and lasted for 72 sessions ending with the fifth

grading period. The evening tutorial activity was one of the more effective

Title I projects. Regular teachers were employed in the evening after the

regular teaching day.
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Table II

Wide Range Achievement Test Scores* of a Sampling of Institution

Tutorial Participants 14=12

r

Pre-Test
Mean

, Post-Test
Mean Gain

4

Spelling 83 86 +3

Mathematics 84/ 101 +17

Reading 6 82 + 6

*Standard Scores

Based on standard s or- points, it appears that participation in the tutorial

program contributed to gains in the three areas, as shown by Table II above.

It was not possibl to establish the significance of these gains since the

standard scores were designed to he used with groups homogeneous in age, while

the sample for which scores are reported here was`compiled of students of

several ages.

0
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Activity:

59

Location: MCDuffie County-

Norris Junior High School Title I
Reading/English Rotation Project

Term: 1973-74

Number of Participants: 120

Expenditure: $34,905

Grades: 7-9

School Personnel: 1 Title I Supervising reading teacher
and 1 Title ,aide

The Norris Junior High School, located in:the county seat town of
. -

Thomson, serves all children in grades seven-nine in the schbol district..

The school hacyn enrollment of 1,000 students, 52 per.ci9mt,of whom are black

'and 48 percent are white. 4

The Title I Reading/English Rotation Project, initially implemented

in September of 1970, had,four major Romponents: Identification, Grouping,

Instruction and Evaluation. The goals of this project were as follows.

1. To improve the academic performance of each participant.

2. To assure that each participant becomes a functional literate

as soon as possib e.

il3. To build-a daily success pattern for each participant.

The performance objectives of. the project for FY 1974 were as follows.

1. Ninety-five percent of students participating in the Norris Junior

High School Title I Reading/English Rotation Project will make ten

months progress in reading as'measured by the Gates-MacGinitie Reading

Test.

G
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2. Ninety-nine percent of students will read and share with an adult at

least 6 library books that have been selected on child's independent

readi level and interest level as identified.

During fiscal 971, the initial year, the project served only 60 students

who represented the.educationally disadvantaged -children with the greatest need.

Be ause of its success, however, the project was extended each year. During

Y 1972, 104 students participated; in FY 1973 the project served 180 students,

and during FY 1974, 120 students participated. Approximately 75 percent of

project participants were black and 25 percent were white.

IA the subseqdent sections, a brief description is given of each of the

four project components - Identification, Grouping, Instruction and Evaruation.

Identification

In September, the Gates-kacGinitie group reading test was administered

to every student in grades seven through nine. All students scoring two or

more grades below grade level were individually tested with the Basic Sign Word

Test. As this test is administered, the teacher records, in addition to reading

level, reading difficulties encountered by the student such as failure to identify

beginning and ending consonant sounds, initial blends, vowel sounds, ending

sounds, syllabication, the extent of,use. of structural and phonetic analyses and

minor speech difficulties. In,addition to these two tests, the language section

of the SRA achievement test was used. 'On the basis of these tests, and beginning

in ascending order from the lowest scores, the Title I participants were chosen.

65
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After,the project group was selected, the supervising reading teacher

diagnosed the individual needs and progress of participants through the

repeated use of basic word tests; informal reading inventories, including

those developed by Professor Ira Aaron, chairman of the Reading Department

at the, University of Georgia, the University of Georgia Test of Phonics

Skills, and numerous teacher -inside test exercises designed specifically td

determine the extent of mastery of a specific reading skill taught. In

developing these test exercises, teachers used the child's speaking,

vocabulary since they had discovered that these children could read at a

higher level when words were chosen from their daily living experiences
ti

d represented concepts or ideas to which they could relate.

A few other informal inventories, designed to identify the child's

special interests and to assesErchanges in his selfimage (how he feels

about himself and others and about tldhool tasks), were developed'by

the teachers and'administered to children.

An individual folder containing a record of the resul of these

diagnostic procedures and of the activities and materials assigned and

completed was kept by the supervising reading teachers for each participant.

tilrErT-L-Tx;csed-iagnostic prileedur-es--and_of_perceprive

observations,'teachers discovered that the educationally deprived child

at the Norris Junior High School is likely to

Hdve a short attention span.

Be' easily distracted.

Be reading two or more years below grade level.

Have a poor selfconcept.
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Come from an economically and Culturally deprived hOme which

offers little, if any, int actual stimulation or motivation

to read printed materials.

Need a wide variety of individualized learning materials which

. do not remind him oe'traditional reading textbooks with which he
%

has failed.

All of this infOrmation served as the basis for formulating performance

objectives, for grouping, for instruction and for the selection of

specialized materials which were tailored to participant's needs, interests,

and instructional level.

Grouping ar,

Taking into account the characteristics of the participants, and

to meet the various individual needs identified, an ihnovativeorganizational

pattern was designed. This organizational pattern provided for participants
b

in small, flexible groups of six to 10- to move'from station to station

with different materials and activities at each station specifically

'planned to build a success pattern for"the individual child. A rotation

ErodP consisted of 60 children, divided into three groups of 20. Each

w.,- srooms dur ng a two-per o

time block of one hour and 50 minx4es. One of the classrooms was equipped

as a reading laboratory where dip supervising reading teacher-and a teacher

aide worked' individually or with small groupscof Children on baSic ruing

skills. In an adjacent -classroom, a reading teacher worked with 20

participants, sub-grouped into'smailer groups, reinforcing -the reading

skills through the employment ofihe language.rexper.ence approach to

'?

II
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reading and through various reading activities to provide sequential

development of'skills. In the third adjacent cladsroom the English

teacher again reinforced the reading skills through,vdtious English/

Reading skill exercises a4 thrthigh the Language-Experience Approach

to Reading. 'During the 64o 'period bibCk'of"fime (110 minutes), each

group of 20 participants remained in each of tbe three cla.ssroots

approximately 35 minutes.

In summary, one rotation grouping consisted of 60 children and
..!

! .

utilized three regular adjacent classrooms, (one of which was a reading
. .

. ,

laboratory) one Title I supervising re ng teacHer, one.Atle I aide,

one reading teachei and one Englishteacher (both-of:rub= dn,this.project
..

,s,.

were state funded), and a variety-.of multi-levei instrucrional,materials.
.

(Refer to attached diagram.)' .
. ,

This rotation grouping, and sub-grouping in each classroom, permit d
, - .

.
. .

.

,

, .
7.

fleitibility of pOil'movement as his reading level improved and as he

mastered specific reading skills, and ye it did not Interfere with the

participant's' required daily schedule. EAA student was enr11ed also
1

,

in three other regularly scheduled junior high classes - social studies,
'1'

. ..,.Mathematics and science.

Turing FY 1974, the 'Nol-ris Junior High School had three rotating

grgptipp servinAmiWparticipants.."-

t
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Instruction

All instruction focuse on reading and oh the concomitant skills of

listening, speaking, writing, spelling and English. Specific needs were

diagnosed individually, and every effort was made to help each participant to

develop basic skills sequentially and to develop a desire for and love of

reading. Teachers planned together daily for at least one hour, and frequently.
. -

A
for a longer period of time, so that the basic skills being intioedNand

taught in the reading laboratory, were reinforced by the reading and English.

teachersdaily. Teaching strategies were carefully planned so that each

student could build a daily success pattern designed to imprOve, his self-image. ,

A wide'variety.of multi-level instructional materials were available,

and teachers carefully planned for the-use of the most appiOpriate materials

for specific teaching purposes. Many teacher-made exercises rhiCh are

tailored to child's experiences and interests were used also in teaching. A

well equipped listening center is located in t}ie readineaabprat6rY.

Participants made individual books of their experienc;`readipg records

which were shared. Trade books, paper back editions and variqus library
' .

,titles were selected in accord with identified interests aid independent

reading levels of participants.

One method for encouraging Wuctant seventh Igaders to. read trade books

was designed in the following manner:
-.

- ,

The Title I supervising reading teachef was dissatisfied with the mastery

of some comprehension skills in the Specific Skills ,serkes.- This teacher was
. -

oak
also disappointed that children were not readAg.the library b ks to tile

extent she had hoped. She announced to the students that if th could

make five consecutive 100's in the Specific they would

70
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have earned the right to go to the Reading Corner and read a book. When the3

had read the book, then they could go to a "Sharing Corner" where a parent,

teacher, aide, librarian, counselor, principal, college student or someone

sat in a rocking chair and the child "told his book.'!. After sharing the

book, it'was recorded on a wall chart and the.child returned to the work

table to make five more 100's to earn the right to read another book. When

the child, had read all books listed on the chart, he received a, ticket to

the local "Dairy Queen," redeemable for a hamburger, french fries and coke.

_ -

The sharing with an interested parent or adult became one of the most important

aspects of this technique., It was therapy for these educationally deprived

children tohave someone listen.

The Title I supervising reading teachers and aides actively

worked with students four periods during the school day. The other two

periods were spent in planning together and in selecting and preparing

materials for the next day. Staff development was 11 vital part of these

daily two -hour planning periods.

4 Other in-service training for personnel involved in reading projects

was provided by CESA, the Cooperative Educational Service,Agency which is a

collaboration of four-county school districts, including McDuffie County.

*4(

CESA employs a reading specialist who arranged in-service sessions weekly

in which the project ataff participated.

Teaching aides received special training by CESA as follows: 40 hours

before the opening of,school and 30 hours during the school year.

-3



Evaluation

Evaluation was an integral part of .each day's-Instr4ction. Lu fnet,-.1t

-

occured daily as teachers.plaMned together. Partically every day children

were moved up or down within the groups depending upon the extent too which they

had mastered a specific skill being taught at that time. The supery 'sing

reading teacher continuously assessed the extent to which specific skills were

mastered and teaching activities were planned accordingly with all teachers

participating.

The basic evaluation for this project was the analysis of data yieldid by

the pre and post administration of the'Cates-7MacGinitie group reading test.

The following are indications that this was a successful project.

1. In FY 1972 slightly more than 70 percent of students gained nine full

months in reading and 90 percent of students read and shared at least

36 library bOoks. Since the FY 1971 and FY 1972 project participants

exceeded the expected amount of gain, the performance cbjectives were

raised for FY 1973 and FY 1974. During FY 1974, 86 percent of:students

gained 10 or more' ull months in reading and every child read arid shared

at least 36 library books.

2. The mean gain for.the 104 participants was 1.3 years for FY 1972, 1.6

yes for FY 1973 and 1.7 years for FY 1974.

3. During the four years of the project the average achievement of

students-prior to participating in the project was 3.3 years in six years

of schooling. The average rate of progress during the project years

was three times the previous rate.

1
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. Id) 1 st;Udent- wa 4 a.. `gain -lof 4-9 to. 44 months., ::-.. -.,,.
.

When chltdren Ofjurddr. high'school age who are two or more years below

reading level make' such gains, the Project has been-an effective one. The

teachers anticipate increased _gains the current year since they feel they have

29 modihs.:':'

39 months.

improved cOmpetencies as a result of their experiences and since the lowest

reading level of current participants was beginning second grade as of

September, 1972. The first .project year, FY 1971, there were-some 35 participants

who were non-readers. 'Of the 104 paiticipants in FY. 1972, 20 were non-readers

at the beginning of the year. The Norris Junior High School had no non-readers

for FY 1973 'and FY 1974'; and practically- all project students are reading

.books independently for the pleasure of reading.
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.. ...(30 days) f.-: ., ."
1 -;

. A
-.

l'i -. : .2, ,:,'
Staff: Paid: 1,pri/icipa*,, 16 elementary teachers

7, , Unpaid: -13 parents ofTitleT Pupils,: 14,700-Otl.i'-..,
- 1.6 ...

-,'
..

ahort farm volunteers .,

., .. t
. '

i --

Participants: 131 pe41nderarteitokinderarteivages55 6

Entitlement: -$24,241 ',.
... -:._?,

. . z- ;,- %,:..

;, -:.,: .:

"-

Lee County designed a preschool progr*-_to enCouiage_activity and
-. ==.,-,

,
_...., , :

.._ - .'
curiosity and decrease reatleaaness among students; ti! offer encouragement,

_

. _ --:.-- , ..., ::- /..
... , .:.

warmth;, praise and patience., sufficiently d ivkr_sif led 56 that attiv I t les,, .

- ,-_ ,

would be short and interesting.j. . . ,
The prbgram wgs dev-el..opeii, to guide the_chilcf; 1.inprovinghis

- - , -...-. '4-4'- . . 1 ''' C. - .. . .. .

self-concept with a planned program of experiences and O'Oportuaties to

help him acquire,a meaningful vocabulari and taciliey to express '
;

himself freely and naturally and to help niaie the transition from

home to school more pleasant.

The final goal of the program was to instill in each child a desire*

to learn more about his world and to help him take responsibility for

his own learning.

Program objectives were as follows:

Given finger paints, plasticinea and scissors iupils can develop

eye-hand coordination.

Given an assortment of colored objects pupils can recognize the

colors and call them by name.
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Given a planned program of activ ties for 30 days pupils can learn

to accept and be accepted IT others.

Given large shapes and letter forms children can learn to trace and

copy them.

Given sets of objects pupils can identify those objects that belong

together.

Given an assortment of colored objects pupils can use them to count

from one to 10.

Given many objects with which to work, a kindergarten child can

discover relationships among them, and the teacher can help him to

generalize - to move from concrete experiences to abstract ideas.

Given a series of pictures to "read" a kindergarten child can be

taught to scan from left to right.
ti

Given 30 days of transportation to and from school, ninep-nine per cent of the

pupils will learn to observe the rules of safety, courtesy and

manners.

r)

Provided safe, comfortable transportation, disadvantaged pupils

will be able to attend the preschool program.

Methods and Procedures A

In Marah 1974 the State Department PrOject Success Readiness Test

was administered. by and under the direction of Southwest Georgia

Educational SerVices Center (CESA) personnel to children who would

be eligible to enter the first grade in August 1974. Parents

out:a very extensive seven-page Parent.Information-Sheet (CESA):
. .

.

4roviding personal and family information. T citieetionnaire.

provided information as to what each child could do Sind how he

- '

reacts to others.
z.

I



71

Using all information available, a.group of children in definite need

of experiences and opportunities to help them overcome severe readiness

deficiencies in all areas was selected to participate in this program.

A program whh-Rould help the children socially and emotionally as

w it as providing basic activities to help them develop and strengthen

eadiness skills was planned by school and Title I Advisory Council

personnel.

. At the beginning of the kindergarten progam TVMI (Test of Visual

Motor Integration), STAR (Screening Test of Academic Readiness.), and

Metropolitan Readiness Test Form'A were administered as a basis for

writing instructional prescriptions for each child by a team of teachers, the

curriculum director and CESA personnel. The Metropolitan Readiness

Form B was administered at the conclusion of the program to help assess

progress.

Eight teachers were paired in classrooms for instruction in art,

Communication skills, social living and mathematps. One teacher taught

music and one taught elements of the physical education program, "Project

Health and Optimum Physical Education,""lnder the guidance of the CESA. Teachers

used game-type activities, kinesthetic approaches, audid-visual aids,

demonstrations, role playing, and audio-respond-compose methods to vary

instruction for the preschool children.- Use of manipulative devices .

Was encouraged in all areas. Simple,wooden
t

jigsaw puzzles illustrating

old tales or nursery rhymes, illustrated books, toys, language development

cards, flannel boards, art materials, games,, records, tapes, filmstrips,

puppets, balance boards, balls and hula hoops were used to enhance the

program. Record players, filmstrip projectors, overhead projectors and

tape recorders were also used'.
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Each teacher prepared lesson plans in her specialty area for all of

the other teachers and explained the plan during the end-of-the-day meeting

prior to #s use.

Evaludtion
-/

/ Evaluation was a continuous process carried on daily by all teachers,

bus drivers, and principal. Check-off sheets for each objective were

distributed to each teacher for her group of children. Each check-off

sheet represented an objective broken doym into the skills of that

objective., The following is a summary of the achievement of each objective.

Objective I:* Proficiency in Eye-Band Cocirdinaton

(This objective also included playground activities to help pupils

develop eye-hand colarnation.)

% S=Satisfactory
NI=Needs Improvement
U=Unsatisfactory

Finger -Paint Made in: Cla Scissors

S NI U S NI U S NT U

98 33 121 10 89 30 12

75%,= 257. At 92% 8% 68% 237.. 9Z

Playground Results:

,Ball Bounce Ball Catch 6' Ball Throw 6'

.S NI U S NI U S NI U

69 25 10 98 3 3 98 5 1

66% 24% 10% 14% 3% 3% 94% 5%

* NOTE: Reported result's for the 18' - 20' catch and the 15's- 18'
Throw were incomplete; so these activities have not been,lqcluded.

A



Objective 2: Pupils

Satisfactory
112

85%

Objective 3: Pup

73

Who Demonstrated a Knowledge of Colors

Needs Improvement Unsatisfactory
10 9

8% 7%

ils Who Demonstrated Personal Adjustment

Satisfactory
125

95%

Satisfactory

125
95%

Obj ective

Given la
S NI

77 39 15

59% 30% 11%

Accepted Others
Needs Improvement Unsatisfactory

6

5%

Was Accepted by Peers
Needs Improvement Unsatisfactory

6

5%

4: Proficiency in Shapes and Letter Forms

r

rge stencils, scents will be able to trace all alphabet letters
U

Students will be able to form letters of alph.abet from copy of manuscript

alphabet
S

74

56%

NI U
30 27

23% 21%

Students will be able to write alphabet in manuscript without aides

, S NI U
46 49- 43
35% 38% 27%

Objective 5: Pupil Performance in Identifying Objectives

Sort objects into sets

S NI U
94 19. 18
/2% "14% 147

Identify, by maing, the set that has gewer members.
S NI U
67 23 43

51% 17% 32%

a
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Identify, by matching, the set that has the same number of members
S' NI U

66 40 25

507. 317. 19%

Objective 6: Pupil Performance in Mathematics

Write Numerals 1-10
S NI U

73 26. 32
56% 197. 25%

Match, the Name of the Number with the Numeral
S NI U

16 39 76

13% 29% 587..

Ring the numeral that tells the number of objects shown
S NI U

75 28 28
57% 22% 217. .

Draw a loop around the correct number of objects
S NI U

75 26 30

58% 23%

Draw ore objects until there are the correct number
S NI U
66 29 36

'50% 22% 287: /'`\

Objective 7: Relationships Among Objectives

Forming Shapes on Paper
S NI U
83 28 20

63%'21% 16%

Drawing Numerals and Letters
S NI U

72 38 21
557.'29% 16%

Associating color in prints
S NI U
101 20 10

77% 16% ,7%

7R
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Using ra ons as directed

105 14 12

80% 11% 9%

Putting4Duzzles together
S NI U
86 31 14

.66% 24% 10%

Recognizing concrete, wooden shapes
S NI U
104 14 13

80% 10% 10%

Forming- shapes, letters, numerals with hand movement
S NI U ,

99 15 17

76% 11% 13%

Following'dot to form objects, numerals and letters
S NI U

104 22 5

80% 17% 3%

Objective 8: Left-to-Right Progression

Arranging objects in order
S NI U

92 26 13

70% 20%A.0%

Songs using right and left hand
S NI U

289
68%

28

21%
14.

11%

Tracing from dot-to-dot to complete a picture
S NI U

91 30 10

69% 23% 8%

11/0

Walking on the right hand side of the hall
S NI U

115 12 4

88% 9: 3%

Following action pictures in sequence
S NI U
86 29 16

66% 22% 12%

80.
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Objective 9:

Observation of rules of safety,- courtesy and manners on school

Bus drivers reported that 100 percent of the children learned good bus
, -behavior by the end, of the summer session. %.

101°

Objective 10:

Provision of -cafe anillIcomfortable transportation to permit disadvantaged
pupils to attend the preschool program.

This objective was_achieved since there were no injuries to children and
many children were transported who could not have attended otherwise.

At the end of the preschool prog m a 16-item evaluation sheet was

filled in'by parents of the children attending. These items relaCedto '

"ettitude and habit changes in the children as observed by the parents.

Those parents responding reported an average of 91 percent improvement

in all items.

Of the 105 pupils who completed both the
6
A & B formei of the

Metropolitan Readiness Test, 87 pupils showed gains in-test score on

Form B over Form A, 14 showed losses, and four stayed the same.' A

total gain of 913 points in test scores indicated a'23 percent improvement.

and an average gain of approximately nine points, in total.score per

pupil.. This test was not used as an objective due tothe type of test

and the shortpettod (30 days) of instruction during the summer program.

81
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.

,RockdalCounty

.. ,.

Activity: 'English-Reading Project

Term: 1973z74 .- .

e.
1 . % .. 1

Number of Participants: 250 Li
.

.

#'# ',.
c..

Age:.. '. 0- 14 years' -----

,Expemditurel $73,638

.
..,

School Personnel: f 6 certified reading .teachers
. ..,/

In an attempt to validate the life experience of children with lowg .

Rh . . '-',/ -

readihg scores, RoCkdale County adopted en innovative program which permitt

students, to photograph aTTd tape record their home experiences and bripg

.

.
. . . /

c

them to school to,share,and use as a basis for feaddng units.
0

The program involved 250 students distributed as described in Tab

Tab re I

Participation by Age and Grade

'Number Age Per Cent' Grade Levels

40

40

8

9

16

16-

2

3

-40 10 .:. '16 4

40 11 '16 , 5

'40 112--" 1.6
..,

6

40. 13
, .

.4416' 7

10 14 4 8

25.0. 100

11.

82
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Thestated objective of the project was that, given appropriate,

'interesting and challenging reading materials and equipment 'for reading

,instruction,,approximately 80 percent of 250 students in grades two

through eight would gain one month's growth far every month taught.

The project involved six certified reading teachers, one for each of

the participating Title I schools. All six teachers have master degrees

in their area of specialization.

Methodology

The 1970 Edition of the California Achievement'test Level I and Level II

were administered in September, 1973, and in May of 1974 to obtain' both

the pre- and post-test scores for the 250 students who were enrolled

1 in the remedial reading classes of the six Title I schools.

The ,Reading Project utilized small group instruction-,.(a ratipof

one teacher to sevensthdentS),,individualized instruction and a

diagnostic teaching method which involved a teach, test and re-teach

procedure. 0

The innovative feature-of this program involved the use of cameras

and tape recorders by students. It was felt that davIng pictures and

tapes that were mad. in the student's home brought into the classroom would

provide a basis for language expression and extension. This provided the

student with topics that were interesting and familiar to him, and therefore

-----
more easily verbalized. Language experience stories were written by the '

4

student or instructor, typed and read by the student. This method assisted
.

,

the teacher in getting to know the 'Student so that standardized materials

X.' . . . .

.

Could be selected which would meet the needs of the student more thoroughly.
.

.

I*
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Additionally, tapes and films of the classroom wdre taken into the .

home for the purpose of making parents more aware,of tht reading.

environment and to add prestige to.the school effor4 Of the student at

home.V

Evaluation

1

An analysis of the test results indicated that 77 percent of the .

students achieved one month's gain for one month taught in the progra4;

19 percent gained from four to six months growth during the Right month 's

,

period from pre-test to post-test; and four percent regressed or showed

minimal progress. Mean gain per calendar month was 1.7.

The project objective was obtained as the test analysis tends tIg

reveal. However, attendance, emotional problems and adverse uncontrollable

circumstances and conditions were some of the variables which might have

influenced the lower quartile significantly. Underlying the basic\

objectives of the activity was the employhent of new strategies and

approaches to the reading process to alter the reading behavior of the

pupils who were deficient in reading skills by one or'more years.

Concomitant with the students' improved reading skills have emerged

-improved self-images and closer relationships with peers.

The evaluation shows that Progress was made by all pupils in attention

to given tasks, completion of assigned tasks, responsibility to the group,

self-control, consideration of classmates, wise use .of time, positive and

acceptable behavior patternssand a better understanding of themselves.

Itwas felt the-ptogram gave many of the students a time to study

themselves, see their heeds, find out that something could be done,and

in most cases make a small beginning-in correcting their problems.'

84
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The graded and varied diversified materials which were made available

'were helpful. Having many varied types of activities in which,to

participate (through reading activities and reading games). rather than

just the basal test made this experience for the children not only
.

ef-factive-bu-t-funra 11, Skills, knowledge _and attitudes__ of all-

participants showed positive increase and indicated that marked growth

Vas made.

- -

Activity:

Location: Grady County

Tutorial and Laboratory.Program

Term: 1,973-74

Number of Children: 181 Tutorial, 183 Laboratory

Expenditure: $240,527

School Personnel: 6 kindergarten teachers, 4 elementary teachers,
21 teacher aides, 1 supervisor, 1 director and
1 audip-visual technician

The target population for the 1973-74 Title I remedial reading
. -

program in the Grady County School System consisted of those students

in grades one through five who scored low on standardized tests and

performed.belota gr.ade leVel in reading.

A two-prongld approach. to reading probleis was developed and

' implemented in the Grady Cbunty Title t reading prograM. The

objectives were:

Eighty-five percent of all children identified as potential

reading failures by scores made on standardizeetents will

4

finish the basal first reader-succesafully in 180 days under

the directipn of programmed tutoring aides.

85
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Ninety percent of all children identified, as severely

retarded in reading based on scores obtained on standardized

tests and from teacher observations will gain six months or

more on slgtiLIrcliz) d tests at'the.ed4 of 180 days under the

direction of certified reading specialists in a remedial

laboratory approach.

Within the Grady County School System three schools were eligible

for Title I services. A two-pronged remedial reading program which was

designed to meet the varying Reeds of students was implemented in 1973-74.

Phase I consisted of the tutorial approach and Phase II consisted of

the laboratory approach.

Tutorial Program

The programmed tutoring approach to reading was initiated in the

Grady County Title I schools in the Spring of 972 with the assistance of

consultants from the area cooperative educations services agenCy and

local dedicated reading personnel. The tutorial roach. to remedial'

reading instruction was selected becadse one-to-on attention is given, :

to students experiencing reading difficulties.

Students in Title I schools in the first grade who scored below 40

and fell in the high risk category on the Metropolitan Re4diness Test as

well as a limited number of primary grade students who were non-readers

or pre-primer level readers were selected for tutoring. ,A trained tutoring

aide worked with, each child 75 minutes daily on sight vocabulary, word

attack, and comprehension skills. The programmed instructional materials

consisted of the Harper-Row Programmed Tutorial grogram where each tutor

instructed each.child'on his'reading level utilizing positive reinforcement

techniques.

8



82

In March, 1974, 173 studentp were receiving tutorial assistance from

12 aides in Southside, Northside and Washington Schools. Each tutor

completed a weekly progress report on the number of students reading at

every level and classroom teachers were kept informed of their students'

skill strengths and weaknesses.

The tutorial program,w4ch Grady County utilizes was developed by

.Dr. Douglas G. Ellson of Indiana University. William Raspberry in his

"Potomac Wa ch" co in the Washington Post of March 16, 1970, stated

how the tutorial technique works: "A poor reader is asked \o read a

simple sentence. The tuto4 has been instructed on exactly what to do for

every possible-response. If the child reads the sentence correctly, lie

is praised (reinforced) and moved on to the next unit. Missed words are

first isolated physically (in a word list) then psychologically (in the

sentence). If the child still cannot read them, he is taught those words,

then 'taken back to the orginal sentence until he can read it: SucCess

is emphasized; failure is not. Failure simply serves as a signal to the tutor

for the-next step...Dr. Ells= thinks.one reason his technique works so

well is that it demands a good deal.of verbal communication between pupil

and tutor, communication that is based on printed words."

Additional on-site consultive services were rendered by Dr. Phillip

Harris of Indiana University. An unexpected visit to Cairo from Dr. Ellsdn,

the developer of .the 'tutorial program, indicated interest in Grady County's

tutorial efforts in reading

Laboratory Program

During the 1973-74 school term, the Grady CountySchool System

utilized the services of four Title I ReadingSpecialists working at
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Southside, Northside and Washington SchOole. The four teachers instructed .

183 students selected from grades two to five in a remedial reading program

utilizing an individuilized laboratory approach.

Each Tit le I reading laboratory was equipped with instructional

media, audio visual viewers, trade books and various other learning aids.

Certified reading specialists worked with students individually and in small

groups with eight to toelie stuclepeirscheduled for,30-45 minutes per day for

instruction. Each teacher worked with 50 to 60 students daily.

In order to implement aTemedial reading program which is diagnostic

and prescriptive, the Stanford Diagnostic Reading test was given to

determine-areas of skill needs and to obtain a grade level for each

student. A quick vocabulary test, the Slosson Oral Reading Test

(SORT), was administered to check sight word ability and to note any

discrepancy between vocabulary and comprehension achievement. An-Informal

Reading Inventory (IRI) was given to verify reading ability and to assure

independent instructional success.

As part of the remedial reading.program, an individually administered

intelligence test score was obtained for each student. Most of the reading

4, teachers used the Peabody Vocabulary_ Test or the Slosson Intelligence

Test,to obtain this score. Utilizing these tools, the reading specialiats

,calculated reading expectancy so that a program could be designed to

enable each student to reach his potential.

There were a number of instructional "machines" that the children could

operate which facilitate a prescriptive approach for individualized.

instruction. The Hoffman Reader allows several pupils to see and hear a

story, check their comprehension and word attack skills, while at the same

88
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ime.i.tinptiliates reading. Language Masters, allow the child to see, hear, and

practice Words or short phrases needed for remediation. The teacher often

made the card which the student placed in the machine. Reading teach'rs used

filmstrip projectorS in an all-out effort to bring appeal and.nee0ed skill .,\

reinforcement to students who had placed at least two years below grade level

as determined hy,standardized tests.

The remedial reading teat -biers in the Title I program worked diligently

on extending limited vocabularies. In January the SOR.J wag readministered to

note student gain and in June the entire test battery of standardized and

informal tests was given to evaluate the total remediation of each student.

Evaluation

Of 122 pupils in the first grade who participated. in the tutorial program,

69 progressed to the first reader and 22 more completed the first reader.

Seventy-five percent of those pupils who scpred the lowest on the standardized

readipess test and received tutoring were promoted to the second grade. At

Southside Elementary, the district's largest elementary school, only 11 Title I

students were retained in 1974 of participating in this program compared to

24 retained in eaohof the two previous years. *

In the fifth grade, of 48 non-readers or preprlmer ]c -vel readets enrolled

in the tutorial program, 28 completed three years of remediation, 13 finished

a two-year piogram, and seven achieved a one -year gain.

80
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Mid-term progress in the laboratory program in January showed that

28 students or 15.3 percent attained as much as three months improvement

in vocabulary,

students or 32.

37 students or

since entering

59 students or 32.3 percent gained four to six months, 50

3 percent gained from seven to nine months, while

20.2 percent made over one year's improvement in vocabulary

the reading program in September. Post-test progress in

May on the Slosson Oral. Reading Test (SORT) administered, to second

graders )bowed an average gain of 1.4 years. Third graders at Southside

progressed 1.8 years and Northside students gained 1.1 .xears. Fifth graders

at Washington` showed 1.3 years gain on the SORT.

In Septembtr 42 third graders at Southside were below grade level

(//invocabulary, but l*May after remediation only nine remained below.

In second grade 33 students placed below grade level" and in May only

six remained below.' In the third grade at Northside, out of 29 who were

below grade levelinSeptember, only 13 remained in this group in May.

In the f6urth grade, 14 started below grade level but in May only nine

failed to make grade level. Washington fifth graders started with 45

Ii

students below grade level in'September, but by May only 14 were in that

category. Comprehension gains as measured by the Stanford DiganostiC Reading

Test showed fro six to nine months gain for the 183 Title I students.

Students in the Grady County School System greatly benefited

from the Title I Remedial Reading Program. Evaluations of student

participants indicated improvements in reading performance.

For those children who were high risks in the first grade, tutoring

',has made a prpfound impact on,a negative prognosis in reading. Through
Y'

a well-planned program, remedial reading needs of identified educationally

deprived Title I students were met in Grady County.
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Location: Muscogee County

Activity: Tutorial Program

Term: Summer, 1974

Number of Participants: 1,136

Expenditure: $233,263

School Personnel: 65 elementary teachers, 8 secondary teach rs
32 teacher-aides, 10 supervisors, 1 directo
1 testing person, 10 clerical personnel,
8 custodial personnel, 1 delivery drivers

The MuscogekCounty School District has conducted a Summer Tutor /a

Program for educationally deprived students from Title I target school

attendance areas during each of the past six years. Each of these programs

was innovatively different in regard to the method'of program

im ementation and' instructional organization. However, each program

had a similar objective of raising the level or rate of skill

development necessary for improving'the academic achievement.of the

educationally deprived students within the Title I target population.

Philosophy and assumptions regarding the learning process in:this innovative

instructional program can be stated as follows: Each stUdent,must be

viewed as a unique individual possessing differeht propensitil fer

progressing in the academic disciplines of-reading anA mathematics.

The objectives of this project can be summarized as follows: To

diagnose specific deficiencies in the basic skills necessary for progress

in the 'areas of reading and mathematics of'educational3y deprived.

.students and to 'remedy the identified defliencies through a program of.

J

9i

,5-
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individualized diagnosis and remediation., Students participating In thin

program were expected to exhibit growth in reading and mathematics

achievement above their previous rate of progress as measured by

standardized tests administered at the beginning and end of the project

period. The criterion referent established to assesathe degree to

which the project objectives were met was that the project participants

as a group would exhibit a grOwth rate in academic achievement of six

months during the project period as measured by standardized tests of

academic achievement.

The Summer Tutorial Program was designed for low -achiestIng students

from the Title I target populab.on who were functioning at an achievement

level in reading or mathematics of at least one year below their enrolled

grade level and who, in the opinion of teachers, exhibited a potential

ifor higher levels of perforTance. Specifically, the criteria for

selecting project participants were as follows:

The student should have exhibited average to low average academic
ability-as measured objectively by standardiied tests or subjectively
by teacher opinion.

The student was performing at least-one year below grade level_
in academic achievement.

The previbus performance of the student indicated that the student
had not acquired the basic skills necessary for academic
success.in the regular classroom setting.

The student should have exhibited a low level'of motivation
toward the academic activities in the regular classroom
,setting.

The parents of the students were contacted in an effort to-
elicit thefr cooperation in assuring regular attendance
of the student and to informthem of their responsibilities

' in helping the student in thahome setting.

4
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The instructional organization in each center was designed to

provide each-teacher and teacher aide with the flexibility to create

a learning environment which would assure adequate-student-teacher

interaction and to facilitate the program activities necessary for

individual diagnosis and remediation. Each instructional module

consistO of one professional teacher, one teacher aide and five

students. Each student received one hour of individualized instruction

which was developed through the initial process of individual diagnosis

in basic kills weaknesses and the subsequently developed individualized

program of remediation. In addition, each student was, provided with

One hour of related activities designed to4rovide for the expression

of individual interests. The related activities also included emphasis

on the improvement of vocabulary skills. Each instructional module
\
was

equipped with a variety of programmed materials which covered a broad

range of reading ley91s, developmental skills, tasks and areas reader

interest. Hoffman instructional materials in reading and mathematics

constituted the major components of each instructional moduli.

Each teacher and teacher aide worked cooperatively in asses ing the

individual academic skillsistrIcgths and weaknesses of each etude Ab

a result Of this process, an individualized program of remediation was

developed for each student. The instructional organization allowed for

continuous communication and feedback between the teacher, the teacher

side and the stud= t in an effort to systematically evaluate student

progress and to modify the program of remediation according to the

deAdopmental demands and observable needs of the studen&\This

organization provided for immediate reinforcement of learning.and provided

the student with a controlled learning environment in which he

\
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could apply newly acquired skills in an interesting and non-threatening

environment. Corisequently, only rewarding and successful experlencs

were provided for 7
each student- -there was no opportunity for tqllure or

peer competition. In the related activities there was an opportunity,
.

prdvided for peer interaction and student-teacher interaction which,was

designed to provide a mutual sharing of spcAs-s experiences. The

composite of the activities in each instructional. module was designed

to raise the rti/ational level of each student in ,or to free the

student to progress at a developmental rate commensurate with his own

unique abilities.

Evaluation
f-

Ak The program of remediation.in reading and mathematics was evaluated,

objectively by the use of standardized achievement tests administered

on a pre-test and post-teat basis. The program was also evaluated

bye the use of individual student progress charts. These charts were

designed to retord the progress of students as they mastered the skills

presented to them on the Hoffmcri skill building materials by level and

according to the individualized plan-of instruction.

The effectiveness of the total program was evaluated subjectively

by eliciting teacher opinions to items on a teacher questionnaire, by

eliciting responses to a questionnaire designed for principals and by

eliciting responses to items on a student questionnaire.

In general, individual student progress was evaluated eontlngounly

by the teachers in order to assure that the individually prescrilied

program of temediatiot continued to be relevant to the level of readiness

of the student. The process was designed with the flexibility necessary

to respond to day-to-day changes observed
4
in the performance of students.

94
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Standardized achievement tests were administered as an independent

measure'of student progress and to generate data for program assessment

and research purposes.

The general objective of the Summer Tutorial Program-1974 was to
AW

diagnose specific deficiencies in the basic skills necessary for progress

in the areas of reading and mathematics of educationally ddprived students

from the Title I target population. The criterion referent was that the

project participants as a group would exhibit a growth rate in academic

achievement, of six months during the project period as measured by
,

standardized tests.

The total sample of students achieved a mean grade equivalent score

change in reading of plus seven months during the project period, The

total sample of students, achieved a mean grade equivalent score chhnge In

mathematics of plus six months during the project period. In terms of the

.Stated objective, the program was successful.

On the objective level, growth in reading and mathematics achieveient.

occurred. Further, the observed growth of the students in reading and

mathematics satisfied the requirements of the stated objectives.. To

aseees the success of this program solely on the basis of standardized

achievement tests would be to overlook the more importgpt subjective

components of the program which can be defined as the process or.program,
4.4

variables and the teacher-learner interactions that provided the

environment in which learning could occur and be observed. To support

this contention, a study of the results of the evaluation lead one to

conclude that teacherd, teacher aides, and principals and students

agreed that a positive And non-threatening learning environment did exist.

The degree of success of this program from a subjective and objective

view supports the hypothesis that low achieving students can learn

n t;
14. t I

t,
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developmental tasks dnd acqyare academic skills at a more rapid ratethRn

they have previously experienced,or exhibited.

Finally,'this program demonstrated that alternative methods of Intitruction

can be conceptualized, planned and implemented which can result In helpii

educationally deprived or low-achieving students learn the developmen6/ tasks

and basic skills necessary for 4 rate of growth in academic achievement above

their previous rate of progress.

NM.
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Summary

Participation:

Title I programming emphasis in Georgia is increasingly oriented t oward

basic skills. Of the total "participation units" 68% were involved in English/

Reading, Mathematics and Preschool activities. No other activity received as

much as 1% of the participation total.

Two services, Food/Transportation/Clothing and Health Services, accounted

for 29:7% of the participation total. No other service accounted for as much

as 1% of the participation total.

Expenditures:,

inglish/Reading activities accounted for 62.8% of Title I expenditures,

Mathematics 16.5% and Preschool 15.5%, totaling 94.8% among them. No other

activity or service received as much as 3% of the total expenditures.

Preschool activities received the highest concentration' of financial effort,

With $5,957,74, ;,....expended on 11,872 participants, an average of $501.83 per

participant.

Evaluation:

LEA attempts at evaluating Title I programs varied widely in quality. Many

local systems lacked the necessary technical expertise to carry out rigorous

evaluation procedures. Among local systems that did both evaluate with some

degree of expertige and achieve poSitive results, Union, Chatham, McDuffie, Lee,,

Rockdale, Grady and Muscogee stand out.

On the basis of local perceptions of success expressed on a four-point

scalethe following statements can e made.

1. Of all activities/service , 91.2% were considered successful or very
successful.

97



I

93

2. Media received the highest success rating; Library was rated second,

Food/Transportation/Clothing third', and Preschool fourth.

3. English/Reading, Mathematics and Preschool, three activities of particular

interest since-they ranked highest of all activities in participation

and total expenditures, all ranked fn the lower half of activities/

services according to minimum expenditures at the highest success

level. That is, they cost more per participant than most_ of the other

activities/services.. There is some indication that the severity of

the dieadvantagement and the expense involved in attempting to

alleviate it are important factors on the above observations.

4. The least successful objective type, according to LEA perception, was

Skill,. Improvement. This is significant since the majority'of all

activities dealt with this objective. One possible explanation is that

over ambitious goal setting for activities related to this objective

pre-determined a less-han-anticipated success level when objective

evaluation methods were applied.

Beyond the basic descriptive statistical data concerning the 1973-74 .

Title I program in Georgia, there ins evidence of effective, innovative programming

efforts.. The statewide evaluation unit of the State Department of Education

receives an increasing number of requests for assistance from LEAs, which reflects

an interest and.a desire to implement more sophisticated and individualized
.

program and evaluation approaches. The goal of gfeater concentration of,vdm,,tlon411

effort with disadvantaged children is becoming more and more a realitf in Georiga .

schools.

98
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Recommendations

In order to allow local systems maximum flexibility, the State Department

of Education has not set forth standard evaluation methods and precedures"fOr

local systems to follow. Instead, local systems have been encouraged to use

and report evaluation efforts appropriate to their individual program operations.

Through the years, local systems in general have gained expertise and ,become

more sophisticated in the evaluation methods they employ. Nevertheless, some

broad recommendations for improving.evaluation of Title I in Georgia can be

made,

Recommendations:

.

1. Title I programs in Georgia should be continued. LEAs see themselves

as benefiting from Title I activities. Ninety-one percent of all activities/

services were considered either "successful" or "very successful." In addition,

,the proportion of unsuccessful programs decreased by almost half from 1972-73

to 1973-74. Whereas in 1572-73 unsuccessful activities accounted for 15% of

the total, in 1973-74 that percentage had dropped to 8.8% of the total. This

might suggest that the results of local system evaluations aie being applied to

',.improve the following year's programs.

2. The concentration on the improvement of basic skills for students

should be increased. Of the 623 activities/services rated successful or very

suc qssful, almost two-thirds (p.7/) were in the basic skills areas: English/

Readier, Mathematics nd Preschool. These basic skills areas represented a

larger,,percentage of the total number of activities/services in 1973-74 than in

the preVious year and at the same time, a higher over-all level of success so

. .

perceived by local systems. Despite this, perceived_ "higher level of success,"

9D
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school systems should be encouraged to examine closely the reading and mathematics

'programs in their schools. Many factors in addition to the direct teaching of

skills in the classroom can affect success in the areas of reading and mathematics.

These factors should be identified and taken into account in planning programs

for improvement in these skill areas.

3. LEAs should strive for more formal, more formative evaluation efforts.

This is particularly applicable in the basic skills areas,. The evaluation

design should be determined at the time the objectives are selected in order

to evaluate effectively for the achievement of these objectives. The design

,should provide for continuous on-going evaluation throughout the project.

At the outset of the project, formal evaluation procedures should be outlined

in detail and these procedures followed during the coursa..--6{the project. If,

at any point in the operation of the project, evaluation shows that the project is

not being successful, or that the project has already succeeded in meeting its

objk .s, the objectives should be carefully analyzed and new, more appropriate

objer .ves,adopted for the remainder of the project term.

4. Compensatory aid to education should be continued on the basis of

three-year funding_segmentsrather than the present one-year segment. This

would give LEAs the chahce to make Title _I activities an integral, substantive

part of their program. Evaluation of such three-year periods of effort would

be more meaningful in determining whether Title I-financed experiences really

made a difference in the disadvantaged child's education progress.

ti t
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APPENDIX A

EVALUATION OF PROJECT OBJECIIV ES
FY 19 ESEA TITLE I EVALUATION REPORT

.1t

School System

2 Person preparing this report Phone

3 Objective

4. Activity(s)

5. (Check one) Regular Scool Term Project

Summer School Term Project
.r

b. Number of persuns par impaling in the instruLtiunal and serviLe a twines for the putVuse of aLhieving the ubjeLtivc stated
above.

Public School Participants/ I ' Non-Public
School
Participants
Grades 1-12

..

Pre-K Kdg. 1 2 3 4 5

.

6 7'

.

9
.

.

11 12

Parents of Eligible Children

I

School Peisonnel
i .

.

.

7. Amount of Title I funds expended to accomplish thistobjective (estimated).

Title I. Part A

Title I, ("
Total (A & (*)

8. Amount of funds expbmled horn any source inclu ng Title I whlLh represents y'uur best estimate of the Lost the program

(estimated).

CONTINUE ON TO ITEM 9 ON THE BACK OF-TH S SHEET.

Do not write in this area

OE Form 15, March 1973

ti

SY.S CODE Obj. '11-. Lev Area Out
II) KM el come

1 0 i

A una% It. "I'rograrri Cow
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-Data w1.1.1, II,, , A1,1,1 to whiJh he stated objeLtive was met (continue this section on white, 81/2 x I I paper if
IR( di 1-1-11.11:1 i.4 indlide the means of evaluation whi,,h was used, that is, the,name of any test

4111 Ii .1 I tiiiient. II ilwaiisiiient is not 1.ilidardzed, ndude a description of the evaluation technique.

10. I low successfill was the project in meeting the stated objective?

unsuccessful somewhat successful

1. I low relevant is the eviden,e presented above in docume
objective?

not relevant 'somewhat relevant

_102

successful

4

vety successful

g the su,,,essfulness of the projei.t in meeting the stated

relevant very relevant

rer



I

I

98

.

APPENDIX B

P
Monitoring Repots

, A monitoring report form As devised jointly by Title I Administrative staff

and staff from the Evaluation Unit of the State Department of Education in used

for the first time during FY 73 by the Title I area consultants. A copy cif the

monitoring report form, revised since 1973, with a summary of the responses for

188'systems throughout the state follows.
It NA

Responses considered appfbpriate were given for an overwhelming majority

A the items. For example, all systems are using current data sources and

acceptable methods to' determine the number of eligible children. Aiso, 100%

of the Systems are documenting the needs of children and providing services to

children with the greatest needs. And, again in 100% of the systems, stated

objectives are being effectively addressed and are appropriate, and Title I

expenditures for equipment, materials and supplies arer'eIated to those objectives.

Appropriate bookeeping and bank accounts are maintained in 99% of the systems.

In the area of certification, all systems indicated that all professional

staff members have valid certificates. All systeths for which the item was

applicable (1.62 o4;180 reported that all Title I - funded aide's and paraprpfes=

sionals are licensed in accordance with the State Board of Education policy.

Title I staff are on
-
tho same salary schedule and receive the same benefits as

non-Title I staff in all systems.

In all 188 systems equipment is properly identified, and. distribution and

use are contro lled in 100%-of the systems. Equipment is reported to be in good

repair in all the systems; a procedure for insuring needed repairs exists in 100%

of the systems, and equipment is secured from theft in all systems, as well.
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However, in 45 systems (24%) not all equipment valued in excess of $100 has been

insured. Only one system was found to not have adequate equipment available for

use in Title I activities, and one did not have adequate supplies and materials

'available ayhe time of need. In all.systems; supplies and materials are used

only for Title I children and Title I activities.

Parent Advisory Councils met at least four times ayear in 100% of the systems

and membership was current as listed on the application in 1Q0% of the systems,

K
as well. There is evidence in almost all systems (186) that parents of Title I

participants are involved in designing, planning, implementing and. evaluating

the project.

In all systems it was found that all Title I Leachers taught in the school as

approved in the application, and that all teachers taught. Title I children as, assigned

in the applications. Of the systems for which the:item was applicable, 100%

reported that all Title I aides and paraprofessionals worked only in activities

set forth in the application. In-service training for professional and paraprofes-

sittral personnel is on-going it all systems.

All systems were found to have a durrent list of educationally deprived

children participating in each activity and service, and in all systems every

teacher with Title I children had a current list of those children.

In 43 systems (23%), revisions in program operation necessitated amendments

of projects by looal superintendents.

e
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MONITORING REPORT
TITIZ ESEA

for

Fiscal Year 19 74

School System

FY 74

Date .

Project Teria:

Regular X

Superintendent

le)eTitle I, ESEk Area Consultant's Signatur
A

Fiscal Records

1. The system has ofEicial records which document the fact that it'is
maintaining State and local fiscal support for education (average per
pupil expenditure ftom non-federal funds and those fgderal funds for
which the system,does not give direct accounting to the Stite

Yes 188*No 0Department of Education or Federal government).
1'

2. The system has offlcial records which document the fact that it is
maintaining comparability of services from State and local funds.and
any federal funds fOr education for which the system does not give

DeparLment. of tosucatlon or to the
rederat government. '

ti

3. There is evidence that Title I, ESEA funds are used to supplement
activities- and supportive services.

188 0
Yes No

Yes
188

No
-0

Eligible Attendance Areas

4. The source of data used to determine the number of children from low-
188 0

income families for establishing eligible attendance areas is current Yes No.

5. and represents a methbd which is acceptable in light of the Title I, 18b 0ESEA gbidelines and regulations. Yei No

Needs Assessment

.1MINIMM.D

6. The specific needs of specifically identified, educationally deprived
188 0

children are documented and priorities are determihed. Yes No

7. There is documentary evidence which indicates that the list of
specifically identified, educationally deprived children receiving
services are'the children with the greatest needs.

Oblectives

8. Based on the activities observed during the visit, the objectives
stated in the application are being effectively addressed.

9. There is,documentary evidence which indicates that the stated
objectives are appropriate for addressing the most critical

*Responses may not total 188 due to either no response or a "not applicable" response

for some systems.

188 0
Yes No

Yes 188 No 0
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needs ,of the. severely

educationally deprived children of the identifiedtarget population.

Yee
188

No0
10. Equipment,' materials and suppl purchased with Title I, ESEA funds.

0
are clearly related to achieving the project's objectives.

Yes 18g No
Number of ChildrenServed''

The number of ed cati9naily deprived children served in, this projectis small enough that significant results may be expected Of the
188 0

participants ( more than 20 children per teacher per class period). Yes No
. The total numb r of educationally deprived children served In this 4project is a umber no more than the quotiertt obtained from dividingone -half of the per pupil expenditure of the previous year into theamount.of Title I, ESEA, funds requestsd for use in this project.

188, 0(Pre - kindergarten and kindergarten programs are exceptions).
Yes No

Banking, Accounting.and Other Records.

188 0
13. Title I, ESEA accounS'are

separate from all other accounts.
.

.

._,
.14. Where is separate accounting for Part A funds, carry-over fundsjrand'Part C funds.

.
I

15. Title I, ESEA funds are maintained in a bank account separate fromfunds of all other sources. '

Yes
186

No
2

.16. The system maintains all necessary Title I, ESEA documents andrArnrAo in n "nqv
.

oc4J.Ly (tad aut;e6bilD11.1t1r. 188 0
Yes Nn

Certification Licensin: In- service Trainin: and Assi nme t of Title I ESEA Staff
17. The- superintendent has on file documentary evidence t t all professionalstaff members (teachers, supervisors and administrators) have vali4certificates and that each is certified for his or her field of work inwpaftaccordance with the State Board.of Education policy.

Yes 188N0 0

If nor

The number without certification in the assigned
field of work is

18. Each Title I, ESEA paid teacher is teaching In the school as approvedin the project application (document by payroll)
Yes 188:

No
0..
0

19. and is teaching assigned children as approved in the application. Yes 188N0

.20. The Title'I, ESEA staff members are paid on the same 'salary scheduleaeare non-Title I staff for the same certificate, years of services,
1881_ 0

and type of work.
Yes No--,..- .

.
.21. The Title I, ESEA Staff is paid'or provided the same benefits as thoseprovided fof the non-Title I staff (this,includes aided and para-

professionals).

tr.

10

188
N

0
Yes o
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22. Each Title I, ESEA paid aide and paraprofessional is licensed in accordancl
with the State Board of Education policy Yes' 2 0No

23. and is qupervised by a certified teacher who is paid from Title I, ESEA
funds. Yes 155 No 0

24. Each Title I, ESEA aidu and paraprofessional is working only in activities
0and/or supportive services as set forth in the approved application. Yes- No

25. There is documentary evidence that an "on-going" in-service training
program for. all professional and paraprofessional- personnel appropriate

0to the scopeand objectives of the project is in progress. Yes
188

Equipment Inventory, Repairs Insurance and Security
-

26. All equipment valued in excess of $100 is properly identified. 188 0
Yes No

27. There is a systematic procedure to control equipment distribution
188 0and use (to include the equipment provided non-public schools). Yes No

2,8. r An equipment accounting system that is current and provides adequate
control is maintained in the central office, the principal's office
and/or in the classroom or where such equipment is used. Yes 188 No 0

29. Generally, all equipment is in good repair. Iles 188
No

1

30. There is documentary evidence of a procedure for insuhingtimely.

repairs as needed. 188 0
Yes, No

- ........ . .-21 Ali ........./.......--,... .....1 -1 . lb iaLbured........ .......-r---- ,...... .. .....-.6.up$ uA. yi.vv Yes
143

No
45

32. All equipment is reasonably secure from theft. Yes
188

No ur
0

Parent Advisory -Councils A 7

33. Title I, ESEA Parent Advisory Council meetings are held at least four
4 188times per year. Yes No

011
34. Minutes of each meeting are on Tile and available for review by 4e

188 - 0general public. Yes No
,

35. The membership of the Parent Advisory Council is current as listed
on the Title I, ESEA project application and is composed of more
than a simple majority of parents who have children participating
in a Title I, ESE& funded activity (parents of children who serve
as aides or teachers in the Title I, ESEA funded progrim cannot be
included in the simple majority). 0 N,

Yes
188

No

36. There is documentary evidence that parents of children participating
in Title I, ESEA activities are involved in the planning and designing

1862. 2of project activities,
, Yes No.

37. are involved in the implementation and'operation'of the project, Yes
186No 2

r"--- -

38. and are involved in thc!evaluation of the project. Yes
186

No
2

osemtnn Lion
1 0

I
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39. There is documentary eviderice that factual information concerning the
project is disseminated

Yes 188 No 0

TO:
13

37,

28

42

Evaluation

local school system professional staff
parents of Title I participants
the news media

local Parent Teacher Associations
local civic, group

and group beyond the LEA boundaries

40. The system has on file a copy of the previous year's ,local system evaluati om
8 0of the Title I, ESEA funded activities.

Yes 1dNo

41. There is documentary evidence that evaluation activity is planned Yes 188
No

0

, 42. and is appropriate to the objectives of the project activities

43. and is at that point in its implementation as called for by the
'plan in the application.

Activities, Supportive Services` Accounting and Class Size

44. Each instructional activity in the project is serving a number of
' children no greater than the number approved in the application.

45: Supportive services are provided Only for those children who arer"

188 0
Yes No

Yes 188 No
0

188 0
Yes No

0
Yes

150

NA

46. In each Title I school a current list of specifically identified,
_ -.1.

,educationally deprived children participating in each instructional
activity and provided supportive services is available at the system

188 0level as well as the local school level.
Yes No

47. Each teacher under Title I has a current list of specifically identified,
educationally deprivdd childreiunder her care and is serving do more than
20 children per class. (aides are not included in the pupil-teacher
.ratio) \_

Availability of Equipment, Supplies and Materials -

Yes

Yes

Yes

Yes

188
No

187
No

48.

50.

Adequate equipment is available for use in the Title I, ESEA funded
instructional activities.

Adequate supplies and materials are available at, the time of need.

Ail equipment, supplies and materials are being used in Title I,
ESEA funded instructional activities.

,

187 No

188
No

Operation'of Title 1, ESEA Materials Center

Utilization of any materialscenter is exclusively reserved for
activities identified in the application and only specifically
identified, educationally deprived Children designated as Title I,
ESEA participants are served.'.

106

0

1

1

0

188 0Yes No
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Travel Documentation

52. There is docuentary evidence that travel is being paid to the appropriate
personnel as approVed in the application and in accordance with State Board
of Education policy. Yes 160 No 0

Status-of Amendments

,

53. Alevisionain program operation necessitates the local superintendents
amending his project. Yes 43. No 145

Remarks and Comments about the Project by Items

54. Identify the specific item by its number and indicate what corrective
'action should be taken, if any (include any other appropriate remarks
of record).


