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ABSTRACT , i
mhe educational complex is se#n .to act as a subsysten

of the overall societal system whose main function is said to lie in
+he socialization of individuals for membership in the larger
society. The socialization process, including mastery of norms,
beliefs, attitudes, *Yand behavioral patterns of the society, are seen

. *o be permeated with institutioralized racism. As a vehicle of the
socialization process, ‘the educational system is considered to
incorporate racist norms, standards, behavioral patterns, morals, anQ
sense of social position in such a manner that the socializee is
uravare of his absorption of a curriculum that is fundamentally
racist. While American institutions contribute to institutionalized
racism, *he focus on the educational system has particular relevance
since minori+y groups, ethnic minorities, and poverty groups attach
high significance to education, particularly as the road *o upward
mobility. The major conclusion formulated from the evidence presented
is tha* a pervasive and effactive institutional racism permeates the
entire education system. (Author/AHM)
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. THE EDUCATIONAL SYSTEW AS-A XZINPFORCER
Q GF INSTITUTIONALIZED RACISK .

Tne recent Carnegie Commission on Higher Zducation

.

th

inal report entitled "Priorities for Action"“indicates -

4 tre perspective of the most influential forces in

[

I3
m

n
sa

aigner education for the 1980 s does not include any

-

major c¢ch n«es//; tne role of the educatlonal system

as & relnfo*cer of - {nstltutlonallzed ra01sm 1n our
. ‘ Q(‘ . % !
socxevy. O ‘ X "

. This fact ié‘obscured'in the report in a flow of

"lloeral “netor;c" That promlses an Amerlcan society ,

"*ore merit ocravlc in 1ts search for talent "more N
(
‘e calitarian 1n the distribution o¢ 1ncome,""more * .
Adumane in luS concern for the health, the educatlon,
. —————

!

and the cnance for development of all 01tlzens,' and
i K

@

"more p}urailstlc in its acceptance of diverse cul-
1

\ tures, and; l;festyles. -

H .

K nhe ponm1331on report is less obscure whéh it

<

states thau “relite’ 1nst1tutlons of all types--
colleges fnd unlver31t1es-—should be protected and

l L) . -
encourazed as a source of scnolarshlp and leadership

i' ’ L
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1 . . ] . . . D
Dt avities for Action:  Final Renort of the Car- ) ~
neric Soxpiocisn on risher Sducation, New York:i ' kcGraw=-

]:R\ﬁ: Hill Dook Company, 1973,
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Training at Tthe highest levels. Thev shoﬁld_not be L
nr-5rsnizéd in the name of Eqﬁli%ari@nism." (Note: my
italics.) | -
While elitism is not iéomorphic with racism,
elizisn, i; ifs nierarchic and stratifying approach to 8
. 4

ruman beings, is the foundation of racism, Racism can Y/

{ / 7

ve characterized as elitism in the second degree,.%feJ,

P
L

~ ~

N

sae nierarchicizing principle -transposed from indivféq
: Ny

)

. P . .
duals to‘pegples. In this context, the Commlssionf/

’

v

maintenance of elite instifutions, projects &/

. . . ) s (Ve 6 .
to the limited advances that have been ma ¢ in minor=- .

Zd

. vt e s P .
ity access to higher education and pxiatises a continu~ . -
ation of the institutiohalized}gﬁéism that cominates .

i

. ) ws o
the ecucavioral system, .n"

fhe educational system, in its primary role as . l

A\J

.
c

the most important agent of the socialization process, .
establishes the norms,.standards, behavioral patterns,
morality, social position and life chances of all who

pass through the process, Of all the institutions of

society, the educational system is that ‘kind of insti-
. ' ’
tution of which the Xerner Commission report-said,

what white Americans have never
- . understood-~but what the Negro can
v never forgei--is that white society
is ceeply implicated in the, ghetto.
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. ¢
white institutions created it, <
waite instivutions waintain iw, ' s
and wnite society condones 1%, 2

As & ve 1icle of the 5001allzatlou orocess tre
) : g % >
ed*c tional sysiem incorporates racist norms, stand-
ards, btehavioral patterns, morals, .and sense of 'social
.sﬁosition as.a matter of fact so that the socializec is
unawdre of @is or'her°absorp%ion 55 a curriculum that
is fundamentally racist, Beginning with the textbooks,
" continuing ta”ouvn the faculties and adnlnlstvators, f .
tre designing and administering ol tests, grading, B

selection of students and guidance and counseling of

students, the granting of.scholargiids,vgrants, fellow- -

snins and loans and ending with (ghe final stamp of-

Q?broval for membership ln American society-~-the cre- ' .
dential in une'form OL»the diploma, the educat 1onal

system functions as a relentlessly efficient strati?ief

and xaierarchicizer ef the American population into -

Iclasses and coiof gradines, effectively barring iower

class, female, ethnic and color minorities from full . '

-

participation in American society, ScOres'of studies
and research aoeument this more often latent, but some~- - . .
times manifest function of the educational system as
reipforcer of iﬁstifutioﬁalized racism (see ?anks,

Poussaint, Seasholes, Goodman, Sizemnore and Grambs,

1972),
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7nis basic role of the educational sysuew is ig-
X .

noced oy the pathogenic theorists who still clutch the

-

-

“im eworn 19th’ century shi

ocleth that blacks are un-

o'

educable by virtue bi.their ‘GeTiciencies -at birth (see

-

censen, 1969; Shogckley, 1973; Shuey, 1966; Zysenck, .

1973) and also by the more sopnhisticated social
science of the 20th century represented by the socio-

pathologists wno advocate the view that dlacks.have be=-
core inferior as an end-product of social condition-’

- - . _ X 2
ing,*a férm of Social Darwinism-in-reverse (see

C‘a-“, 1965; Glazer and Mo&n}han; 1963; Kardiner and

).
Cvesey, 195i; Moynihan, 1965; Pettigrew, 1964; Rain-
water,, 1966), T L

The exposition .of the socializing function of

a

the scrool class‘by‘Talcott Parsons-also avoids the ,

:egativg discrimlnatory ggpect"of the alloq?tibn of
rolgs ané the raéist aspects of thne commitment to the s
implermentation of the "broéd values” . of sociexy. ﬁow-

S o -
~ - . b

evew, mlllClt in Pa&sons' description of the role of

- Xhe school class is unmentioned racism in role-alloca~

fion and inculcated values, Parsons siates: o

~

7 -
2 S Coe .
Social Darwinism~in-reverse is The ‘commutation
.of the formula “"the survivael of the fittest" to-"*ne
survivers are the least Fit,".. .

t ’
p— . ~

!




Parsons goes on to say,

(39

Y

And w;".a‘b

mination

college~zoing? Parsons reveals that that decision is

rmade in elementary school., He states, o —

is to sa\, lu is an agency through

wnhien individual personzalities are

trained <o be movivationally ara

tecnnically adeguate to the per- . :
Tormance oF adult roles, It'is - .

& Z R .
oV . the soie sucnh agePCJ, o e

but, in the nericd exiending fren -~
enitry into first grade un®til eniry .
ne labor Torce or marriage,

sechooel class nay be regarded . .
as the focal socializing agency. ’ .

Srom the point of view of results, the school .

S

. the produciion arena of the educational system
-

detined as the dominant -socializing agency.

*

iWhile. on the' one\hand, the gchool
class may be regarded as a primary
azency by wnich these different - . ' .
components ol comnitments and ; c, 0
capacities .zre generated, on the . N
other npand, it is, from the point

of view of" the soclety, -an agency

ol 'manpowver'. l‘ocation. It is R . i
well xnown that in American soci- ' .

ety there is a very high, and prob- '

ably increazsing, correlatlon petween

one's staius level in soclely and .

one's level of educational attain- .. \
ment, Both/social status and edu-
cational level are obviously re~ . . J
lated to the occupational status

which is attained,’ L < : l

are thé criteria for the all-important deter-

of who shall be college-going and non< 4 .




imvortant criver- . — ,
rd oF school: per-
venvaﬂy scrhocl, : '
"hese récords are evaluated by '
ueacne“s and prlnc’na1o, ané ‘ , ;
. the¥e aré few cases of entering
the colle* preparatory course T
. egainst Their advice. - )

DParsons softens the dlow by declaping the:process to

Té "gehuinely assortative" and, as in all “comparable:

processes” ascripiive and achieved factors influence g

L]

outcome, with the ascriptive factor being soclo- 1

conomic status of the child's family and the RS

o,

zcnievement factor being the individual ability of .

ne child. Parsons deals lightly with the damning e .

<tk

evidence t 2% tne ascriptive factor weighs so heavily
<nat only 29% of laborers' sons had college intentions g T
compareé to 89% of white collar persons’ sons in tne

Top ouintile of abllluy. At the same ability level,

in this' Boston study dlscussed by ParSOﬂs, the as~ ) . //
‘ ‘ ~

on individual.ability by 3 to 1. From these data, P .
s Y
Darsons astoundingly sums up, ) y o
~ "

.

Considerations like theﬁe lead me to <
conclude thdt the main process of - .. N
‘ ¢ifferentiation (which from another ’
- point of view is selection) that
occurs dpring elementary school
tages piace on a single main axis -
of achicvement, .

|

|

1

|

’ “ ‘ ‘ J
|

|

i

1
criptive factor oquelnns the achievement factor based {
i
|
|

—
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Parsons, with nis emphasis on the achlievement as-
\

vancewenu in school, justifies and ration-

S
(]
O
<t
O]
[
th
Q:

%
>~

alizes the claim of the educational system's defenders
that those vino Tinally get to college are doing so on

<heir marits without regard for class, sex, ethnicity
<

or race, rFortunaiely, 'a new breed of behavioral sci-

s

ehtists are cnallerw:ﬁ..‘o these unwarranted assumptions.

2ecwies and Ievin assemble evidence that social class is

-

¥ Zar the more potent factor in determining scholastic

O

chieverent (1968); Boyle demonstrates the impact of

fo

nei~hbornood and college plans (1966); Turner chal-

lences the assumption that ascension to the elite in
(=) -~

-

the United Stvatgs is more democratic through the prac-.

+ice of "contest mobility" in contrast to the more
r L)
e - - . . - " .’y
ascriptive "sponsored mobility" in the British school

system (1960); and Stein outlines the inexorable opera-~
“ion of racism as the selection agent in the New York

.City school system (1971).

Irn his introduction to The Urban School: A Fac-~

tory Cor Failure, Ray C. Rist sums 'up and defines the

socialization function of the educational system:

Succinctly, it may be said“that -t

the system of public education in

- tne United States is specifically
deslu“ed to aid'in -the perpetuation
o< thd social and economic incquali-
tles Tound lehln the socicty.

-

Qe



are no» nreat democratlc englngs[for 1dent1fy1ng talenﬁ

and natehing it ‘with opporuunlty. ‘The children’ qf the a
£flvent by and large take the best marks and the best ‘ ‘i ’ A ‘

p ' ] '.“ " SN .-~ s p !
Or; as Katz states even more penetratingly, ~ ~ ~- | °

. . . The schools ar¢ fortresses in . v 3

: function as well as form, protected LR :&

. - " outposts of the ci»y s educational, - ) ki
establishment. and the prosperouss . B i i

citizens who sustain (sic!) it. "In.
their owvn way, they are imperial
institutions de81gnea to c1v1112e
the ,natives; they exist +6 do some~
tnlng t0 poor children, especially,
mow, children whorare black or brown,
- Their main purpose is to make.these’. .
‘anlaren\orderly, industrious, law- ' -
abiding, .and respectful of authority,
Their literatuxe and their spokesmen
. proclaim the schools to be symbols of
- opportunity, but slitted or window~ - ° e
less walls say clearly what their - g
-h*stowy would reveal as well: they ' D
were designed to reflect: and’ con-/ : b
. ‘firm.the social structure that ‘
T " erected them. ~(Rist, 1973)

1
|
|
|
3
|
|
i
*Vhiie all Amerighn insultutlons contrl bute their unjust ! < J
|
1

' dué to *nstlcutlonallzed raclsm-wan siness world,

the gOVernment the pollce, the courts, and the enter-

b

talhment world in varying degrées--our focus on %he - ;”

educatlonal sySueﬁ has a partlcular p01gnancy because ' - .

1

|

.o : -

“of its signif 1cance to ethnlc mlnorltles, blacks, |
/

) 1

1

Puerto Rlcans, Chlcanos, \atlve Amerlcans, lower . .

' u,".'.. .

'
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mldale-classes ana worklng class and éven the much-

_tng poorest Dop ula ions in the ;4flon.‘ A1l of these.
i

pepplcs nave felt that the educ ional system was. the

road uo unward soclal moolllty, 1f there was one, or,

~

at least to an lmprOVement n one'‘'s llfelchances. .If‘

Pa?SOhS' thesis that the sdhool ‘class is the focal
s
awency of. soc1allzat on during tne crucial years. from

flve to s;xtéen or tw éguone ‘is valld "and mos:t eV1-

’dence sunporus that a sumptlon, then the educatlonal

. sySuem becomes tne key factor in determlnlng what as-

’

pects of the cultural herltage are transmltted to the

’

student and also how these parulcular aspects ‘of the

3
cul¥t ural herlt ge are 1ﬁterpreted to the student

: Phe heavy we/ght of racist 1nterpretatlons of our cul-

uural ner1i7ﬂe in the educatlonal system makes the

. f
' mallgned WASP wnqse Appalachlan co tlngent ranks among

[
——ma e

par gty

2 Vo
I R
L o OO A, T ALY ) e i 5P P
. L -

.
i

1..

S o B g

it " /‘

. T
(S . -
.

they reach the age of. five, .t. . ThlS educgtional
system socializes.childreén by teaching them the know-
ledge and anmellectudl skills essential to full’ par-_

‘thIPaﬁlon in society as' well as the mores and habits ~
of its members.” In these certain terms, McNeil aug="

ments -Parsons' evaluation of the prime  importance of
the educatvional system during these key years, Elton
5, .McNeil, Human Secialization. Belmont Galeornla:

Broo&s/bole 1969, p. 138. - - Y

nphe terms 'education' and vsocialization' should.

bé considered synonymous in our society, for education.

is the primary means .of so¢ializing all chlliﬁen after
h

s B
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scbool*nd pTOCoSS the seed- ed *or the 1deolog1cal jus -~ L }

.

tificetion of institutional racism, The éducationa ;
. - 5 . 2,

éystem auth enticaies ddcuments, organlzes and rals S .
to the level of "science" the inchoate aﬁd'fravmented o N t,
raclal attitudes aCQUlred tnrougn The famlly, the peer ‘ - f
group and the pther agencles of soc1a11zatlon. (pee S ‘,\

¥acRae, 19603 Myrdal, 1943; Baratz and Baratz, 1n Brom- . . ,-5
ley, 1972; Harding, 197%; and Sizemore, 1973,) AdMItf ,:"~ o |
. tedly +nese groups; pLgy an 1mpo“tant role, but uhe . , -

educational system as 3001allzer is our main concern.
3

As Enhrlich (197,)'puts‘1t, the educ2itiohss system is the'

xechanism thwough whidh our éocial ritage is trans-

,mitted, E hnorac1al at itudes ar

transnmitted across
, s

-

generations as a component of,the agcumulatetl’ knowledge ) B

reflecting our social herit Other studies strikingly

\-1nd1caoe wnlte chlldfen s acqulsltlon of evaluatlve mean- ' .

L3l
., -~
e ‘- » .

i
~ '

L ‘ ! > o .
"Cult u.al 1mberlullsm is also part of the rela- . L
tionship; ghetto °cnools traditionally Yeach the his=* i
tory ol the 'no°ner ‘Country' as if blacks hé&d no paru\ - ;
in ivs dévelopment, as-if blacks_had. no idey tl%y'o; ) : ‘
their ovm, no cult ure, né origins worthy of mention . \
in the chronicles, of the world's nations and peoples.” \ . \
The cGominant culture is constantly held UD as good,- . . R
desirable, worthy of emulationm, The destr ction of T . \

the 1ne1¢enous culture is an 1mpc”tant weapon in cre=- . .

aplﬂ dgbenderce and reinforcing control," Wllllam K. ‘ *
Takh, "iace Relations liodels and Sodial Ch nye,"‘ n- .

Sacial Problams, -Vol., 18, Spring 1971, P

Ty
K N A

"
. | :
.T o L - - ‘; T

” " ‘5 “v o ‘.’_'
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in*s of white as good and vlack as bad aé-earl;‘as the
.: preschool years, The racial attitudes are almost uni;-
v;rsally stabilfzéd in the socialization process by the
ace*éf 16, liost attluudes are acqulred by 5. Thé pri-
\fAra“y agents in this pre—school process are tne parenxs, o

with siblings adding additiohal sig gnificant in

. in the familial social network. (See Hyman, 19593
' Radke and Trager, 1950,) AR
. : * ' ‘. . ’

- One‘of %the modalities of the socialization process .

niS observational learning. Tnls has a tremendous impact

-

ﬂ tne classroom on voth whlte ?nd black Jouth A pnl-
i rary sten in the acqulsltlon of color- orlented or race-

»

: typed behavior, observational learnlna, lapeled "imita-

R 3
cioni”

in experlmental psychOrony, accord;nﬁ to Bandura
and Walters (1963) aﬁa "ldentlflcax;on“.ln personallty
anrrj {Lynn, 1966; meéa 193&; ParSOns, 1§54- Dévis &
Dollard 19#0) can be less amblououolj reférred fto as
“he reproduction by the person of tne actlons, attltudes

/
. andnemoglonal responses exnlblted by real-llfe or symbolic«

serves that lmluat1Ve or identificatory learning takes

. A i{».

T, was P - 3 - e

« Place clrec%ly or VLcar;ously and can be innibited or

: giicitéd&by‘the controlling agents, The controlling agent

o~

. . N o _ .
- fodels, - . T ) /
. ¢ 23 ’ X -
. f‘!
A review of “the llterature on social learnlng Qb
» .
S

-z ond

N
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for the’eduéational system is, in most, instances’, the

teacher. Note here that cross—sex 1dent1;1catlon 18

. ’ -

assoc1aued Wl 95 assumed pewer in the cross-sex adult or
Q -. -

olde» peer, and thls finding' mlght e appllcable to

" cnoss-color 1denu1f1catlon, as -in the *cdse of ‘the
g 5
“Orgo" pqenomenon ‘where the blac& adult or child copn~

nleuc iy absorbs all of the behavior pauterns of the 'in-

»’
s

suructﬂng white, epresentlu° the dowinant oulture. o

. -nere 1s-cons:.derable eV1dence, accordlng to res»lnger

\
(1957) tnat cognitive. and value changes occur as a re= '

. sult of partlcular behav1ora1 performance. That is,

‘ -

values and cognltlons are reallnn?d to make them con-

« . <

e s:.stenv with behav;or and may~even be. used Yo Justlfy

<
- ~

bebaV1or. "An 1nd1v1dual wno eats grasshonpers and can
&lnd no. external justlflcatlon for hls behavmdr feeIs
that they mus¥ be de11c1ous. This . klnd of ratlonale

h n'

is *enérally adopted to explaln the -color-oriented be-

«®

t . A cookie that is choecolate (read "black").on: the

: _ouu31de and white on .4he inside, hence "Orgo" gonnotes
-a black persort who has internalized the white value ,
system and uuCCOSS¢ully extirpated any eV1dence @&
blackness in nlS cansciousness, - ¢ . . .

ot v

. . : E>LIEN T 3 .
27 haV1 -in sOc1ety. R R L
0 LN e - .

Tne secondary modal;tj ln the soc1allzation proces&
. 7 . . " - ; . L ) NN ..\‘&&‘

-, — - - ) . ;
N ) . . - - . . ’
. . /.— hd s .

LA,



A, is charactefized as a reinforcement approach,” That is,

T e .
P13 . . ':_,_.. -

«lea*ninv hrou ha system of rewards and punlshments
3 (Varrow; Cannbell and Burton, 1968) The "shaplng" or -

"modellnd“ of behévmor uhroﬁgn the arousal of. p051t1ve

LY

or neqatlve states in the, subaect can'be an 1nfluent1al
i ‘:‘ determznant in ohe soclallzatlon process, thougn there

f" ' lis gyerwhelmlng ev1dence that . cavnltlon through oBser~’

K3
s -
.

vaolon, <the two modalltles, is the more preponderanu

-

1n 1ts amnact (Dan21ﬁer. I97)) Thus. both the. obser- _

N

vaclonal 1mpact as well as relnlorcemenuutecnnlque, .

.o afflrm as 1mnortant verbal and non<verbal behav;or._ It

. {' exnlbmt a good deal of unconsc1ous dlscrlmlnation :

4]

| against worklng class and especlallj lower wOrkind o

. > . -
\ . ’
“

class cnlldren.' Thls blas agalnst the working class

Cﬁlld is assSuned’ to arlse from the adherence to-mlddle

class values whxch-characterlzes the school teacher oy

! “v1rtue ‘of hls ovmn s001al class pos;tlon. The blas is 4‘ .

L . lctenslfled wnen the “child is worklnm class and also i
- black, Teaoners ave, it can be argued mlddle class
A "'z»elther by virtue of helr sooxal Orlglﬁ, or, in the case

“of those who have been soclally mobile, because they

)

"have adopoed middle class values in- thefr successful

S passave through school and collede. We"mlgh? also ad%

e o c oy . :
f . - . .

8 - K . . . .
- “ M
A l: lC . [ P f N .
; K . - \ . . ) . o .
. FullToxt Provids c LR . . . . R .
~ N - » t . M . . oy
. s
.

n@ K has been suggested (Banks, 1963) tha teachers freouently

'
o

O

- .
AT

“"

e
e B LN S R
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"to this non-verbal communication of antagonism. by ges-

o

ture, tone of Voice, expressian on face, enlanged‘bodg .

’ mqvenenté:. A-recent survey study‘ln Psvchology Today NS

inqicates that there are cultural dlffecences in the | i
T amount o* spaée that vhifes requlre durlng ‘the- course S

. of conyersatlon as contrasued wlth blacks.._Dlssonance f

-+ - v

s

ana a Ieellng of reaectlon in blacks 11 the Whlte uses

S
x
-

what is normally consmdered.a white amount of space can |

"
.

result Blacks operate under much gloser proxlmlty to

IRES

each other -and 1n the case of "the whlte teacher 1t
. [ 4
o mignu Pe regarded as pushlness by the black. studenx if

' ’
P . T

Lol

ne at ampted to maneuyer to g¢loser phJSlcal proxlmaty td

the’ teacher, Thus, on the non-verbal lével the whzte o 5

maddle class teacher 1n a black ma;orlt& school room , , :

-
-, v

would sense non-veroal cues sxgnallln ﬁabgre351on,", o . .
and "pushlness" 1n black children and if they moved too lg

' clqse‘to her, might even s1gnal nviolence," I

. Reported. by Jack Horr in Newdline on research ; R
conducted by Patrick Connolly for dactorate at Uni- Y

vérsity of Iowa, The same article’ notes Yesearchw. - - i ' "
inticating racialwcultural differences in staring- N ‘
speaking and looking.away-listening patierns that . | v
mlght lead %o gcncrallzed disconfort in 1n»eract;on, ’
* " between blacks and whites, These findings by Marl- j :
anne La -France and Clarg Mayo in the Department of e ’ ‘ .
ycholo“y at Boston University could-have signifi- AN -
cant beaclne ‘on teacher-student cognitive dlssonance. ’ '




What are the results of- - ‘these asnects of the so-

- Y -

dializ%tion'process in ﬁhe'school system°» What is the

edicational putput? .».ccordmb to knnie Steln 1n/%he

darvarg, Educatlcnal Rev1ew; “the - average child Ain 85 per

cent’ of the black and Puerto Rlcan ‘schools in New York

dity is *uﬂctlonal¥y illiterate after elvnt years 0;

o t
e LI ]

schoollnw in uhe rlchest 01ty ln the world Smemn R .
o § " . 'v::\‘ . . N * -
1ronlcally ralntalns,,i, R o \: -
‘. mh:r.s is.a mass;ve accompllshment. ;ﬁﬂ L
-1t tock the effort of 63,000 3" R
“teachers, thousands nmore adﬂln-“ ) N
istrators, scholars and¥¥ocial - C e

\‘. scientists, and billiong™of . -
. doXilars, to achieve, AYore, “nqw~ ‘ .
. ~ever, the professional gducators - e
e v could not have done i, . They )
, . needed the attive support of,all.
‘ of the Torces of business, real g
.. estate 1nte*ests, “trade unioas, ., c
. "V#illing politicdans, city- offi-- o
: ¢idls,” the police and the courts,
Perhaps an éven gr ater achleve-
{ ment -gf- the- 5chool ‘has been
C Ly thearﬁabillby to place the. .re- o
y ﬁoonsxbftlty for this exira- S ,
- ordinary record of. ‘failurerupon . - - R
© +heienildren themselves, . their '
. 'famllles and thelr\communlties.

R

Steln descrlbes the mechanism throuvh whleh thls lS

developed as "strategies for fallurena flrst control

tbrouvh containment, the system of sevregatlon. Slnce

-

195# When theASuprene Court ;ssued 1ts desevregatzon

deéree, seﬂregatlon has increased mn the scnool systems

in the ma*or Northern citmes,.and the' average ghetto




‘ - : ’ ‘ , 16, -
~‘: . _’ R . - 3 . N B S . ] o \;*/ ‘ag A 4
3 . ‘? AN
p youth has less contact w1th whites than his: mother or L ) : o

i F A !

:?ﬁriopavnea dmd. Tnls 1s probably one of . the obJectlve baees‘

eae e - —— . . H
Lo for The™ 1nuen31f1ed hostxllty to whites thatvwe find" - ‘ . 5:; e
. i °

e ) _among the black" younﬁer generatlon. Secondly, the ;- i{ ) "
, _ 4 .

,,'f ,strategy of tralnlng teachers to Lall by . adop'lzn.ntT the - g i;
T ﬂ*dd e class value system as the desmderaium ;or educa- g y -
,2 % 3ji}.}::.onail. values and deflnlng:tne values of the culture of .-ﬁ :l ',f- - ]

'g_-Puerto Riean, olack lower class and worklnﬂ‘class whlte‘ % (: '.éh ;x%
; % youth as vdeficit culture," as "dlfferent culture," as’ » g ”:- - "2 ' ‘%

: % »lower class. culture." as “unde31rable culture"'g1V1ng o “E- RN % i
?; ,% the ratitnale for teachers to Justlfy their lnablllty ; 5 i"

j, ‘g; to educdte these younvsters. o v ‘ ;‘ b 2: - (; S :f.i ,ﬁ
. % ' The third mechanlsm is the xnst;tutlonal wechanlsm % a veo
Eif § of fallure arrangéd throuon trackln 'the waterlng down ° % 7 é %; };
; B the currlculum, the drop~out and push-out brograms, : ? i»“"f??iiﬁiéj
g ;i non—accountability on the rt of the/?eachers as the - o R

Y . . L

;1?7% union arows 1n 1ts strenvth In the five years from - f}’~; a .

: "§~ 1963 to 1968 out of 60, 000 teachers in “the New York 1 ‘

51 €§ Cluy school'system, only 12 were fired from themr JObS-' R . ;_ ' {;

: % for rallure t0 perform thelr duty,~wh11e at the same time g' R ,;

) g tnouoands “of chlldren.were not bé ing taught to read, The ; , , o :J%
; : ) L :

L jg final method ‘of. 1nst1tutlonallzatlon of failure is the’ -'1 ' -_%-' j

R networﬁ of compensatory educatlonal program wanlch have f ' \é
been eet up and orﬂanlzed Yith guldellnes that uarantee I o flfté
ST T T TR v - ~ ST T

B TN R L R —"-t,- . w T i . . ;

. ) 17 T ’ *'.’ 1
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15,3% 1n»1972 Among females the flgures
equal Blac” -emales had 36 1% drop~outs

— ~~»“drop-aut8“ 1-6, 673‘“whn.tes .

% . - v

5tner comnens«tory.educatxon programs with bUllt-ln _

’

maximel salaries for educators and minimal learning for
students., THis is true ef.bilihgual education, migra-

y wo*kers educaulon, correctlonal educatlon and

¢

' Wnat's nappenanﬁ in secondary-educatlon° in the

‘. :; "fall o§.1972, the«Carnegle‘Comm1s81onostates, QBlacks’h
wer'e representeh among ‘the new enrollees in almost the .
same proportion as they _were represented among hiéh ‘
;J - seﬁool wraduates." “And it then observes that the pro-x

portion ten- Jears 2go vas 2 or 3 to 1 rather .than 1 to 1.

. ins observat;on falls_to i%ntlon tnat hlgh school drop-
'+ out figures are 1ncreas1ng absolutelx wnile the per-
_' age ogﬁsp-outs decllnes. In-l9§7 the number of .
blacks whé were nmgn school drop-oqts ‘'of the ages of 18
' and 19, blaqk malesp ‘was 30, 6% this has been reduced to
S ; 975f% 1n.1272 &monv white- males in the same years, ‘
A:; 15.4% werse droprouts and 13 5% ”héjbéﬁs from 20 to 24,
f*: lack males ba jﬁ in 1967. black males 1n 1972 reduced
to 27, 1 per cent dropping out, Whlte, 18. 8% in 1967,.

are more

in 1967; whlte

females 19 per cent Black femaleiﬁln 19?2 hagd 27. 3%

>
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-
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In higher education the  follewing Statistics would
& : =3 s

indicate the sitdation.‘,dﬁmes'Bryant,'in a study of .
blaék.é%ctorateé in,edubation'(19?3), states that there

/ aré outsidglof,M.D.'s, D.D.S.'s, agdlD.V.M.;s; 2280 -

5 \ M N . N . . ._:‘
'ol"c& Pa.Dy's in the United Statés., Wnile, in the. past

50 years the educational systen ﬁés pfoduCed only 2280 - ;,‘ o

Pn;D 's- who are black thére are 50'000 ﬁhtp.:s f;oduéed‘ 4%

v ~'\ - ] i

“dnnuall .1% ou& countrj, ‘and” 360,000 N.A.*s, Ve have A

336, 00Q. full-tlme teachers, 'of which oply féur and. a ,'f b

nalf ﬁer cent are black in -the entire educational syspeﬁi
) Bryént figureéitﬁa§ at ‘the 1940 to 1960 rate it will |

. uage 530 y@ars to galn prooortlonal representatlon on ' A

.

- the part of mlnormtles in proxegs1onal “technical and ’ R
,;ndred professigna, or from 1960 to 2490, In the. ma%a- ;
gerial, bI;lclalS and -proprietary ranks, it w1ll take S -
50 years, or blacks will reach equlty by 2375 Blaunef,

. ln hlS a*tlcle on wnlte professors, glves estlmates that

¢

Lin’ unmvers;tles of hlgh and medlum quallty, less than”»

. / “ . e \
‘ .005 pef cent are black., In four-yéar colleges of high

.

» or medium quality, less than 1 Per cént are black, In' BT 'h

4

'univqrsities,of-low Quality,‘1;8 per cent are black., = = |- .
ind the highest ratio of bl%cﬁ profesSofs are in the comil

... munity colleges, -where the figure is 5.4 per 'cent, = - S
.' . . . ot
" An examihation &f two of”the disciplines most attract-
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ive %o blacks is even iore revealing, In psycholo Yy, in .
the ten ieadiné departments)that produced ;767 Ph.D.'s
only 8 were black; Harvard, Stanford, Yale, Illinois,

:Browh! Iowa, U.C.L.A. andfCorneillproduced none. 'I-am;
1 . . i
reminded of a bitter story ‘that K:ﬁyeth Clark, the bnly

black n»nber of~ the Sfate éoard of Regents, once told,
- Wrén he anpllea for graduate sshool at Cornell for hls .

doctoral uralﬁxng he was refused w1th lensthy letter »

from the'Dean of Admlsslons statlng that they aelt that -

-

, ne would nou be comforuable on tne Cornell campus Thl& 

was staﬁdard operatlonal p“ocedure for rnost of the™ 1vy
r !;

”*eavue unlversltles, to whlch blacks had the temerlty to

14 (

apply. ? t. . : . : - e . -. . ¢

<.

It shaaid be obvmous that the issue 1is’ not inca-

pacity or~lack of desmre on the part of blacks to aet
higher educatlon, + racist refusal on the part of most "
1n$t1tutlons of higher learning to admlt blacks. When

they are admltte&, standards are'lmposed ?hat result in

:3 4

i . . .ot .
the majority'pf'blacktgqu.'S/taking from 5 to }4 years
) ,.' °

to get:the(docforéﬁgﬂ whereas “the average .white Ph.D,
’ faﬁes from & to?6 years; e A',

[
, 3 H
i . i

”h socmology, the entlre SOClOlO gy 1ndustry has .

proddced less than 200 black soc1olo¢13ts, or a rate

‘ slnce 196Q of about 10 per year, _There_were Jgst a . o

.
- t;v’ﬁ h:

AN
S




handrul vefore 1960, It would take, at that rate of 10~ B

ver year, untll tThe year 2075, to get one black socio-

logist Wluh a Pn D. in each soclology departmenx nation~ [

-allj, agsuming that there arenabout 1500 soc1ology de~-

.nertmeﬁts 1n the nnlvers1ty system; Itfs on this oas1s
s, 3 .
that tne Caucus of Black Soelolovlsts. at the.1971 Amerl-

-~ . . w

can 50010;0ﬁ1cal conventlon, eomplalned that blac& .

anolars are subsuéntlally excluded fiom the life of C
* ; - . - .
uhelr prOLess1onal societies, This exclusion 1ncludes ’ Y :

\‘ ) .
. f IS . PO

nubllshlnv in soclologlcal Journals recéi?inr research -+ ',

s

funds and consultantshlps, posltrens of, 1eadersh1pf'aﬁd

—

- UOSltLOﬁSvon conventlon proarams., " The example was given v
that the conyentién panel on ‘race at the 1971 A.S.A. econ- B

vent;on was commletely whlie._ The”A,S.A, did not-eon— N .

sider it desira e to invite one black gociologist on a . /{' .

,anel uhat was dlScuss1nv race, =, . — - v ' S

~

The magor conclusmon ;rom this eV1dence 1s tnat

Zrom childhood throuvh the elementary education system, ) . 'ff:i

ﬁhrouﬁh secondary educaulon, and post-secondary educa- '
etlon, we ‘have an lnstltutlonal racism thau is perva31ve, 0
e:feCulve and nermeates the entlre system, It is some=- -

LN

a wnat Airenie ‘that m thé face of this situation, whites o

P T AT ST L. S I

’are acouS1ng unlversltles of "raclsm in the reverse. o a

:'f' In the Blbllcal phrase, these! Whltes are "strain- -

ing at gnats and swallow;nﬂ camel~" lf they are naive,
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-wore likely, these wnites are enﬂaged in the sophlsﬁl-

.Cated watergate technique Sf trivializing the extent

of racism and exaggeratlng the extent of lnaustlce

that mi ieht taxe Dlace when rac1sm is challenged Sth

a "racism 1n reverse" s;tuatlon zs an lmnrobable hypo-

.

thesis for a future that seems n¢ghly unllkely from

cavion today#_.

- v

. o
‘. -
X
5 -
. * .
M »
2 . -} .
v
4 H -
~ .
-4 . L.
.
I .
- l\'! .
’
- [y o
N . .
P v
» e
4% 2 ¢
N ~ ~
4 - '3
+
Ly . “
- ‘ ] -
h
- &
‘ ) - v .
y % :
> .
~
4 -
A )
< ’ .
- -
®
- »
- N P .
&
-
R e m vas
- RN D T X & LD s SRS
I3
.
,
- ~
- P
. o - .
| o ®
[y N .

tne realltles of 1nst1tutlonal raciém in Amerlcan edu- .'}

R AR N

e T TR

Aoz

~ -
- Y
3
!
¢ -
‘
e 1
.
»
en
. P
3
.
7"l -
. .
2
. ’
~ "
L]
3
[
1
.
.
T .
[
A .
s
.
v
S
¥
hd A

)
. ‘e C e e et s e [ R S R M - b
- A e . pypr o



. -3 (wlnyer) 3 - 2k,

N PN . ' g .. - -
oo // EIBLIQGRAPHY - " ' ‘ '

.‘:

. Ban duna AJ and R. H Walters, Ado’escent ArﬁreS°1on.'
New York ~£onald Press, L960 L

BanfLe*d Hdward C., The Unheavenly City. Boston: =~
th*le Brown & Company,.1970

L

Banﬁs, Jamps A, and Jéan Grambs, Black SelL-Oonceno"
New York: NeGraw-Hill, 1972 ]

N ~

Baratsz, .”éeven S. and Joan C. Baratz, "Early:Childhbod
. int rvgntlon: The Social Science-Base of Institu- .
A tignal Racism,™ in Bromley, David G. and Charles ¥,
M * Lohgino, Jr. (eds.), Wnite Racism.and Black Ameri-
- cang, Cambridges: Schehkman Publishing Company,

1; . jhccu 1972 " - ., ~ Y : ) " i
, Baxu ,; Paul and Bas1l Sansom Race and Social leference.
| P Baltimore: Penguin Bookgﬁ?;nCu, 1972,

-

Blauner, Robert,” Racial Oppression 1n—&mer1ca. New Yor'ks

. Harper & Row, 1972, s:g) iy . .
) r

* . "Fhe White Professbrs," in Rose, Peter, Stanley
"~ Rothman and William J. Wilson, .eds,, Tahrough Dif- ’
' ferent Eves. New‘Yorki Oxford University Press,

' .x: . 1973 R :»

. N A .
N . - ‘N

. Bowles, Samael and Henry N, Levln "The Determlnants of’
. Scholastic Achievement--an appralsal of some reCent
' evidence," in'The “Journal of Human Resources, 1968

-

uoy;e, Richard P,, "On Nelgnborhood ‘context and collegg
« - plans (III)," Amerloan bOClOlOQlcal Review, 1968,.
S {October)s ~ 706 - 707, . ~ |

.~

Bryanh James W,., A Survey of Bladk American Doctorates,
_ New York: Ford oundation, 1973.

Chrisman, Robert and Nathan Hare (eds.), Contemporary -
- Black.Thought, Indianapoliss ‘The Bobbs=derrill
Company, Inc.. 1973, -3

v

ZHClarc Kenneth Dark Ghetto: Di]emmaé,of~Social Power,
New York: narper & gow, 1965,

Ly e ek s
.

wfy e e e



X "
[ ' . . . R > o“
. . . ~ ~ s
P 4 ’ o s
»r . . .
L d f‘- ~ -
' - ‘\ .\ N . ’ . . .
) Clzusen, Jonn A, (ed,), Sctizlizatieon and Society. .
. " Boston: Litvle, Broim & Company, 1998.'
. s

. ' . ‘ -, . .
Cosin, 3. R. et. 2., Schosl and Society, A Sociological
Jleader; Cambridgé:- Ine.m, L., T. Press, ¥971,

o e—————
-
~

" e e i s s s G St
Danziger;: Kurt, Socialization, Baltimore: Penguin

BooXks,» 1973, . e m

. ARG ;

Davis, Allison ahd John-Dollard, Children of Bondage,
washington, D, C,: American Council -on rducation,

: . 1040, T : -

p .

. % Znrlich, Howard J., The Social Psychology of Prejudice.
New York: Jonn YWiley & Sons, 1973
! A !

4 -

Zlkin, frederick and Gerald Handel, Ihe Child and Soci-’
etv: The Process of Sacialization, New York:
Random iiouse, 2nd edition, 1272.

-

.

: . Zducasion. -New York: Livrary Press, 1971,

I

. ‘Restinger,-Leon, A Theory of Cornitive Digsonance.
Zvansion, “Illinois: .Row, Petexrson & Co,, 1957,

. Glazer, Nathan and Dariel Moynihan, Beyond the nelting -

: Sat:  The JNegrses, Puerto Ricans, Jews, lvalians
' 2@ Srish of uew York City, Canmbridge: . M.I1.7..
and narvard, 19063, : ‘ . .-

Goff, Regina I,, "Some Educational Tmplications of the
influence of Rejection on Agpiratidn vevels of
ninprity Group Children, " in Journal of Txperi--
mental 2ducation, 23, 1954, -pp. 179183,

Groff, ?atrick J., "Dissatisfaction infTeaohing the -
Culturally Disadvantaged Child," 2hi Beta Kappan,
‘ X1V, No, 2,.November, 1963, pp. 45-70. .

Harding, Vincent, "‘he Vocation of the Black Scholar -
"and the Strugsles of tne Black Community," in
4Harvard Rducational Review Monogravh Mo, 2, 1974,

s, Jim and Hugh'®, Butts, M. D., Ihe Psvchology.of
2lack Languaze, . New York: Barses & Noble, 1973,

EysencX, H. J., L. 0. Argument: Race, Individual and - --

’

e




‘ - . "
Hyman, Herbert, Political Socializaticn, “New York:

Sree Press, 1959. -0 , - S

Jénkins, ¥artin D., "The Upper blnlt,oz Ability Among
Wmerican Negroes, " in ocventlxlc monthly, 19#8
'f"\fI pba 399"“01 A N e T,

H
LY

'6‘

Jensen,: Arthur R., "iHow iuch Can e Boost 1Q and ‘Scho=- .
1asu_c acqieVemeﬁt°" 1n Harvard uducatlonal Review

’

reprint, series: i2, 909 T
.ﬁaden»r, Abram ard Lionel Ovesey, The kark of- Oppres-
sion, New Ycrkr Norton, 1951 . -
Katz, Irwin et, al,, “he Tn"'luence of Pace of. the Ex-
perim menter and Inst“u0ulons Upon the. u?pre351on Q7T
mostility by Negro 3dys,""in e Journalio: :nc;al
Issues, 1964, XX, 2, po. 5@-59 '

Ka%tz, lichgel, Class, Dureaucracy.agﬁ'Schools: The
Iliusion of saucational Vhavze in america, New
Yorx: Praeger, 197i. « . .

Ladner, Jo&ce A, (24.), The Death of White Sociology.
Mew York: Yirtage sooks 1973 .
Leacock, Eleancr Burke (edu) mhe Culture: of DovertV:
- A Crit;due;‘ New York: Simon.é& Qchuster, 1971,
"Leacock, 3leanor Burké, Teaching and Learning 'in City
Se u~ols. New York: 3Sasic .Books, Inc., 1969.

Levy, Jerald 2., The Ghetto School: Class Warfare in
. an Hlemantary School. Indianapolis: The Pegasus

nPréss, 1970, ‘ RN

N

oy

Lynn, David B,, "?h& Process of uearnlng Parcn al and -
Sex-role Igent 1;1caulon,ﬂ Journal of harrlane and

“the Pamily, 1966, 28: 466=470,

VacRae, Donald G., “"Race and Sociology in History and
Theory," in Nason, Philip. (ed ), Kan, Raée and -
Jaru:n. London: "Oxford Un;ver51uy Press, 1960

80, - .

Mead, ueorve derbert, ¥ind, Solf and Society. " Chicago:
Lanchluy of Cnlcqgo Press, 1934, -

°

T a4 - e
- . ks
-
. F
1
:
P
. i
;
L
p .
i
. 1
- !
'i
3
;
. i
- !
;
k
.
.
~ ‘
* [
- E
\
.
~ i
.- N
» 4
K
: ]
;
.
. "; .
.
o
-
“
B
4
& A
¥ |
&
x'jh‘-. |
il » !
485 |
. © :
T T, [
3 ]
) i
1
“ '
;
e |
1
1 0y

—a——



. ERIC

Aruitoxt provided by Eic:

}

) +
TN ) .

2
¥
<~

~iller, Xent S. and Aa1pn ffason Dreger (eds ) Comﬂapa-
tive Studies of Slacks and “nlﬁes in the dnlteé\
Sﬁ%tes__ New Yori;

Seﬂlnar Press, 1973,

moynihan, Daniel, The' Case for NatLonal'“ctlon: The

" Nesro ~a“n.ly. United States Department of Labor,
wasningion, D. C.: USGPO, 1965."

P

“tyrdal,’ Gummar, An imericen Dilemma, New York: ‘Harper
s & BrOt“ers 194@. ) y

- ..

R Pa*so“ , 'Telcott, "mne Social Class as a Social Systema
N\
é“e 'of

Its Ffunctions in Arerlcan Soc1ety, in
Iavvard 5d:

ucational Review, 1959, XXLX ‘Talls °
297-318, N\

-

- . . R
‘ ;ettlgrew; *honas ?, A Rrof £ile o the “Neoro. Americéns
Princeton, New Jersey: Van_Nostrand « Co,, 1964:

¥

[ ]
itlan £ Action: Mnal Renort of the Garne~ie-
Coxniss
i <

New York:. McGraw-’

ien on Hisher dducaticn,
S ok Gompany, 1973.
: - ‘ : .

an J. and/“clen u.,Traver »Children's: Per-
qe boc1al Koles of Negroes and.iWhites, "

3 pEn Psycholozy, 29 (January), 3-33, 1950.

Rainwaver, Lee, "Crucible;of Identity: The Negro Lower-
- C~hu 'aw~ly," in ;updfdud, Journhal o:;tne nmerlcan
‘ Acadewy of ~rts and Seiences (JOSbOn, wass,’ a
u...nhe .90')

4 ’
- - . -
-

Temort AT the Mational Advisory Commissiom en Civil Dis-
cracrs, New YorX: 3antan Boo&s '1968 Per 1. o

Rist, Ray Ci, The Urban School: factory for F‘aJJurEM
" Camoridge: . W, 1,2, Press- 1973,

Shocglé), #illiam, -"Dysgenics,. uenetlcs aha Raceolovy

. A Crallenge to tne iintellectual Responsmollrty of

_-EZducztors, " Phi Delta Keppan, Vol, 33, January and
March, 1972 ,L

8
3
P
,.-l
Ocl‘

v

0
-

Sauey, “udrey M., ”be Tethng $f Negro thnlllvence.

New Yorx: Social ScLenceo Press, L96b.
\ .»\_"
. E*3 ot b

. . <

3 o £ v
i T .
¢ o '__ A . .
LY - 2 'ﬁ 4 >
- . » () =
s : - « Y . ’ ) T



, P : ’, ARy
ROV /o .o
Sizemorg; Zardara 4., “Zducatlon for Liberation,"” in
mha Wniversitv of Chicago Schcol Review, Vol, 81,
No., 3, ~a&Y 1973, P 589, ) - R

h

,  Snyder, Léuis L,, The Idea of Racialism. New York: Van -
. ., Nostrand, ngnho%g Company, 1962, :
“ rd * < .:{ ‘, L .
. Siaples, Rébert‘(ed.)?ﬁThe Slack Familv, Belmont, Cali-
| . fornia: Wadsworth Publisning Company, Inc.

Stein, Annie, "Strategles for Pailure," in
cational Review, Vol. 4i, No, -2, ¥ay 1
Szwed, John T, (ed, ), Black America, New York
Books, Inc., 1970,

. Tadb, #illiam K., "Race Relations Models and Socidl
. Change," in Social Problems, Vol. 18, Spring

Prager, Helen G,_and ¥arian Radke Yarrow, They Learn
| what They Live, New York: Harper & Brothers, 1952,

: T
" furner, Ralvh H., "Sponsored and Contest Mobility and |
' the. Sénool Systen," in American Sociological Re-a

. view, 1960, 25, No. 5. r
RV - - Y. Y , .
' willisms, Thomas Rhyg, Introduction to Socialization.|.
“ %, Louis: ’The C. V., Mosby Company, 1972, ' {
/ .Wilsor, %. C. and G, ¥. Goethals, "“The Relation Betwgen
Teachers’ Bgckgrounds and Their Zducational Valuyes,"
Feurnal of .Educational Psycholozy, 1960, 51, 29 -298, .
wrigh%, Natnan, [Jf., (ed.), What Black Educators Are
Sayinz, New Yorx: Hawbhorim3ooks, inc.,, 1970.
Yarrow, ¥. R., J. D, Campbell and- R, V., Burten, Child-
. Rezring: Jgn Tnouiry into Research and Kethods),
S San @rancisco: Jossey-Bass, 1968.

Zigler, E, and/I. T, Child, "Socialization, " in G, ;Lind-
N zey and E., Aronson (eds.), Handboold of Social
Psychology, vol, 3, Addisdn-Wesley, 2nd editipn, -

1 A\
y) . ~ 7 .
.. . 4
2
1
,
~~ :
-l
hY -
. » [V} PR ..
’ .
I { . <
- !
.
-
: . N
. N v
.
. ’ " ‘ - - - ? I -



