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APPENDIX I

RESEARCH EFFORTS AND FINDINGS

i
i

In this appendix we identify ongoing research efforts relevant

to compensatory education generally and to this study specifically.

GENERAL COMPENSATORY EDUCATION RESEARCH EFFORTS/FINDINGS

Many recent studies of compensatory education h'ave found

that specific factors contribute sigpificantly to the success

of compensatory education programs. Although the thrust of these
.e.

studies was not toward the specific question of individualization,

these research efforts and,some of their'findings provide a

useful perspective prior to focusing on this specific effort.

Purposes

Most of the studies conducted in the 1960s (e.g., TEMPC,

19681; Glass, 19702; and Gordon,.19713; AIR, 19684) focused ')n
. ,

compensatory education programs funded under such specific

titles as ESEA Title I and ESEA Title III. Generally the

results of these studies concentrated on educational results and,

to a lesser extent, program purposes. The findings in such

studies indicated:
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that existing evaluations (by LEAs and SEAs) of program
were inadequate

that few school prograt characteristics (as opposed
to socio-economic status variables) were associated
with student achievement; and

that many types of compensatory education programs
had no't been successful.,

The most recent major attempt to describe the characteristics

of compdnsatory education prograts on a national basis is in the

initial phases of the ongoing Education Testing $ervice General

Reading Study related to the possible effects of compensatory

education programs on the development of reading skills. Data

from the survey (presented in 1973) indicated that there were

substantial variations among schools in the ways in which they

approached compensatory education reading programs. For the most

part, however, the purposes of the LEA programs were taken to be

those stated in their reports -- not necessarily verified.through

additional studies of the perception of individuals' involved in

the programs. In 1973, the Planar Corporation completed a

tudy5 which attempted to compile,and synthesize the results of

Title I math and reading programs; A supplementary Planar
k

udy6, fodusing on the administration of Title I programs,st

re

an

li

1..

quired some descriptive information on program characteristics

d purposes. These studies did, however, have some major

niitations, including:

the lack of a taxonomy to be used for further synthesis;

the dependence on stated objectives, as opposed to
those verified on site; and

4 the lack of a survey of the perceptions of SEA and
LEA offIcials regarding program purposes/

r0
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LEA Planning and Coordination

The nature and extent of planning and coordination activities

varies greatly among the types of compensatory education programs

(e.g., in formula-bases programs where program planning is weak;

in special projects such as Title III where heavy emphasis is

placed on needs assessment). Coordination, very elusive term,

is frequently used as a catch7all category of inadequacy explaining

apparent program failure. Recent studies conducted by TURNKEY

(San Antonio Independent School District, 19737; and Fairfax

County, Virginia, 1974 8
) indicate that coordination has very

different meanings to different staff within the same compenstory

education programs.

Planning, which occurs at the LEA level, often is influenced

by SEA guidelines and procedures which in turn are influenced by

Federal requirements for specific types of compensatory education

programs (e.g., Title I funds-can now be used fdrplanning

purposes). In many states, SEA administered programs impose few

requirements beyond Federal guidelines. In others, SEAs require

strict adherence-to rigorous planning and needs assessment

procedures. As the Planar study 9 implies, the context of SEA

procedures has an important impact on both compensatory educatidn

program results and the degree of indi'Vidualization of such

programs.'

Unlike other° sectors of our society where the effectiveness

of planning and coordination can be measured by some eventual

G



"bottom line", ih education it is particularly difficult to

attribute planning effects on student performance bccaUse program

implementation is extremely "people-linked". The results of

TURNKEY's Study of Michigan's Compensatory Education Programs 10

and similar studies (e.g., Wirt, 197511; Klepak, New York State

Governor's Office, 19712) indicate that involvement of staff in

planning and initial decision-making are clearly and positively

associated with'progrLm effectiveness.

School/Program Characteristics

During the final stages of the .Fleischman Commission

Study13 , Gutherie summarized the results of nineteen major

studies on school characteristics /effects As a result, he was

able to identify four categories of variables which relate

significantly to student performance measures. These categories

are summarized below:

Schdbl Facilities: school site size
building age
percent of makeshift classrooms

Instructional Materials: library volumes per student
supply of textbooks

Teacher Characteristics: verbal ability
experience.
job satisfaction

Student Environment: school size .(enrollment)
classroomsqper 1,000 students
percent of students transferring

Many of these factors, w ich were identified as significant, are

,subject to relatively little or only indirect influence by Federal

policy.

7



A more recent synthesis of studies on educational effective-

ness was conducted by Heim and Per114. This research reviewed

and analyzed the findings of over 100 stUdies most of which fQcused

on' compensatory education. Using reading and math test scores as

dependent variables, the study identified contributing factors,

including:

determinants pot amenable to 'policy control (e.g., SES,
district size, location);

staff-related inputs (e.g., teaching experience,
class size);,

pedagogy-related variables (e.g., independent study,
TV, programmed learning).

The findings of the study indicated certain program operating

characteristics which were' systematically related to student

reading achieVement at bOth the early and late elementary levels.

Specifically, it found that SES, race, and rural background were

related to achievement; that class size and teacher degree status

were sigpificantly related, while teacher experience was not;

and that certain pedagogical techniques anestrategies had mixed

effeCtson reading achievement atLthe elementary level.

In 1972, the Officeof the Assistant Secretary for Planning

and Evaluation, ,E1HEW15, attempted to summarize evidence of

compensatory education effectiveness. After duly noting the

difficulty in summarizing studies which use different measures

of student achievement (inCluding tests of different rellabiliies

and validities) the study concluded that compensatory education.

8



programs can be made to "work" and "t at/an effective compensatory

education program will indeed require significant additional

resources and we have recommended as an approximation of that
1'

"--"N

Addition the figure of $300 (per student)." The rnajOr limitations

of this summary were the very short time available to conduct the

summary and heavy reliance upon annual reports submitted by SEAs

and evaluation reports of individual projects.

RELATED RESEARCH EFFORTS ON INDIVIDUALIZED INSTRUCTION

While these studies have been directed toward policy and

research issues related to compensatory education gener'ally, a

number of studies.conducted in the recent past have attempted to

focus upbn various aspects of individualized instruction. Below

we have summarized the rele vant portions of this research, the

c--
issues addressed, and some of the.problems egOduntered as they

relate to this particular study.

In 173, USOE's Division of CompenSatory Education, conducted"

a synthesis of six major studies related to compehsatory education.
4

These studies included:

'Strategies of Compensation: A Review of Educational
Projects for the Disadvantaged in the United States
(Organization for EconoMic Cooperation and Development,
1971).

Compensatory Education: Evaluation in Perspective
(Edmund W. Gordon, Information Retrieval Center on the
Disadvantaged, 1970).

How Effective Is Sc ogling? A Critical Review and
Synthesis of Resear h Findings (Final Report to the
President's Commi ion on School Finance, Rand
Corporation, 1971).

9



ESEA Title A Reanalysis and Synthesis' of Evaluation
Data from Fiscal Year 1965 through 1970 (American
Institutes for Research, 1972).

Draft, Final Report, Exemplary Projects Studies
(Columbia University, 1972).

State Title I Evaluation Reports for FY 1972.

In an attempt-to identify common characteristics of effective

programs, USOE identified several characteristics of individualized

programs of instruction. As summarized in the NSPRA Report16 ,

these characteristics included:

. "Clear objectives which.must be clearly written' and
stated in specific measurable terms; instructiohal
techniques and materials must closely relate to those
objectives."

"Attention to individual needs which includes a 'iareful
diagnosis and individual plan for each student".,.

"Flexibility and grouping which allow staff opportunities
to provide small group instruction and to teach
frequently on a one-to-one basis. USOE notes that when
group instruction was part of the daily program it
tended.to be more effective if students were not
confined to,the same group for more than several days
without reassessment of the teacher's and students'
strengths."

"Personnel management which allows key staff personnel
to work individually with teachers in the classrobm.
uspE stresses the need for much coordination and
coop ration among staff and a well designed inservice
progr m."

"Structured program approach which stresses sequential
order and activity. Pupils must also receive frequent
And immediate feedbatk."

As this RFP notes, individualized techniques have consistently

been identified by researchers as characteristics of successful

programs which teach basic skills. In the case studies of Wargo

1 0-



and bothers involved in some of the previously mentioned studies,

these' characteristics were, fpr the most part, found to occur in

special .uojects which were established in a more costly and closely

controlled_ environment than normallymainta'ined in schools. Hence,

, -

accepting the general premise that individualized instruction

is relatively more effective in speciAl.projects funded _under,

certain conditions, the need exists to examine the degree to

which individualized instruction can be accomplished in regular
1

classrooms and the way in which t can'best be introduced. While

'few previous research efforts .have attempted to answer this

specific question on a large,scale, several recent efforts have

.been and are being, designed'to eamine many facets of this

specific issue.

Recently, the Federal Reserve Bank of Philadelphia conducted

ra study17 of learning .efficiency and equity in the Philadelphia

Public'Schools. The.two researchers, Dts. Ariita Summers and

Barbara Wolfe, in developing an input/output model for assessing'

resources"and effectiveness, attempted to identify the types of

resources and resource mixes which appeared to be most successful

with various categories of students .grouped by grade level,,,race,

and other factors. Although the research effort did not include

a comparison of individualized vs. standardized instruction, the

characteristics of programs which appear to contri,Ate to high

achievement for various categories of studehts in many instances

did represent man!, of the characteristics associated with

.individualized programs.

1.1
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The SRI Follow Through study18,
conducted over the last five

years by the Stanford Research-Institute has attempted to assess

the effectiveness of a number of planned variation instructional

approaches. Aside from the generl findings which, based upon a

review of available materials, indicate that follow through 0,

programs can be successful, several interesting additional

findings regarding approach should be.noted since they are

directly relevant to this study:

Persons collecting data-and conducting observations
can ,in fact observe how teaching-staff are actually
implementing program variations. ,These observations
are much more useful than depending merely on descrip-
tions and plans; -,

Data collectors can Ile trained in the use of appropriate
instruments to' conduct classroom observistions of
'treatment and control and/or coMparison olassroom§;

Using proper scaling techniques relevant comparisons
can be made between individualized and standardized
type of instruction;

The physical setting and environment, including time
usage, is an important aspect of any type of prograM
operations and should be included in data collection
and analysis phaSes,;'and a

High quality control measures must be enforced during
the training of data collectors, the. data collection
prOcess, and the data reduction and analysis tasks.

In a subsequent section of this proposal other aspects ofill

the SRI study are discussed in 1 ght of the design issues

described in the RFP.

Since about 1971, the Education Testing Service has been

conducting, for the U. S. Office of Education, a study of .

2
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reading to identify the possible effects of compensatory education

reading programs on the. development of reading skills in the

elementary grad's. The results of,the initialphase of the study_
411

indicates that substantial variations among schools existed in

. terms oft approaches to compensatory education .reading. The second

phase of the study includes a comprehensive evaluation of reading

program characteristics and attempts to'analyze the cdst-
.

effectiveness of certain variables. Based on discussions with

individuals involved in this study, several relevant issues are

worth noting:

The definition of a pLogram (i.e., similar studies
receiving similar treatment) has created problems
during the project's analysis phase because of the
wide variety of "programs".

Success criteria-40 test' administratitn procedures
are being questioped ill light of preliminary findings.
It appears that "bottoming" and "topping" affects
have occurred, creating difficulty in assessing actual
vs. expected gains. To the extent that new tests axe
developed and/or items are selected for inclusion in
this study, it is important tO note the degree to
which they reflect content validity.

Perhaps the most useful recent study which provides insights

into the various aspects of individualized instruction in regular

compensatory education programs is the TURNKEY study for the

Michigan Department of Education19.' This study is;attempting to

determine the characteristics of successful and unsuccessful

compensatory education reading programs and to determine the,

costs associated with these variables which characterize

successful programs. The 4pdings of this study have been covered

13
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widely in national education media. During the year of analysis,

45 variables discriminated between successful and unsuccessful

programs, and over 30% of the variation in student performance

was explained by per pupil cost of resources devoted to reading.

While the reader is requested to review the summary submitted to

the State Board of Education in March 197 included' in Appendix A

it should be noted that a complete copy of TURNKEY's Report to

the Michigan Department ofEducatipn has been received by NIE

directly from Michigan's State Superintendent. Of specific

relevance to this study are the findings that successful

programs are more likely to have the foilowing,characteristics

than unsuccessful ones:

teachers spend more time planning;

teachers actually select a larger portion of the
materials used in the classroom and are more likely
to modify, expand, -or otherwise contribute to the
development of performance objectives;

teachers spend approximately five times the amount of
time in training prior to initiation of instructional
programs; and

teachers and principals have higher morale and greater
satisfaction regarding the students and their
instructional program.

While these and other factors are discussqd in a subsequent

section (Task 1 -- Defining Program Variables), the relationship

between this study and the TURNKEY Michigan Study is very clear

and has, as a result, affected our general approach.

In developing the remaining sections of odr proposal it

should be noted that members of the project team were acutely

14



e
aware of the large amount of Federal resources planned for

studies presently being initiated'in areas related to compensatory

education. A recent letter dated 16 May 1975 from the Director

of the National Advisory Council on the Education of Disadvantaged

Children to the Assistant Secretary of 'Education (DHEW) estimated

that close to $350 million worth of studies have been mandated

under the, new Education Amendments of 1974. Moreover, between

NIE and USQE, approximately $40 million is directed toward

compen satory education. These efforts include among others

the $25 million lOngitudinal examination of cognitive gains to be

conducted by the Office,of Education. While the detailsof

many of these studies are not, available at this writing, it is

important to note that members of the project team are aware of

problems and issues related to these studies and the concern,

expressed by members of Congress and national advisory groups

regarding their design sand implementation. Familiarity with

these aspects of the educational research setting are a necessity"

if this effort is to avoid the'many potential politicAl

-s
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21 October 1975

TO:

=FROM:

t

ECIJJaCTOCR1 TURNKEY @ffgrirEN@ARKg.

MEMORANDUM

Dr. Jol., Frec4tling

National: Institute of Education

Charles L. Blaschke

11011eaVIDIWO CATAZY710 BACR.VICli TOP. ZDT.TCATTON

CORPORATE HEADQUARTERS: 18801. St. N.W.
Washington, D.C. 20035 '

SUBJECT: Individualized Instruction' Study -- Parent Involvement

%.

During the Julymeeting with tie four' contractors, you asked each of the
contractors to consider during the design' study the alternative'dWays of
handling the "parental involvement" issue.. The sor-called Quie Amendment, of
course, called for the establishment of individual student goals in a cooperative
arrangement involving teacher, parents, and student, with each agreeing to carry
out certain actions. The purpose of this memorandum is to brief you on our
preliminary findings and thoughts on handling of this variable as part of the
overall Compensatory Education Study and the design of Individualized vs.
Standardized Instructional Substudy (1 vs. S Study).

.

The specific design question which we have attempted to address.very simply is,
"How to treat parental involvement in the overall study of Individualized vs.
Standardized Instruction". The alternatives appear to range fram: treating
specific types of parental involvemeint as program variables in the analysis; to
using parental involvement as'a sampling variable in the sample selection design;
to conducting a descriptive case study approach of parental involvement in well-
implemented programs; to various combinations.

Design Approach

In order to address the above questions, we outlined three major taskg:
(1) the development of a data base identifying specific projects involving
parents; (2) the identification of the policy research issues and questions; and
(3) the analysis of alternative study designs and approaches. The activities
undertaken in each of these areas are described below.

(1) Development of Data Base

Since we were more interested in identifying specific parent involvement
projects rather than determining the degree to which parents are involved

_19



Dr. Joy Frechtling
21 October 1975
Page 2

generally across all education:programs, we immediately focused upon programs
with legislative or regulatory requirements to involve parents.. Is,loreover,
since CM clearance was precluded,_ we relied heavily upon existing documentation
from various sources, including_the TURNKEY file and our experience in programs
involving parents in 150-TEAs_and 20 SEAS.

First, we contacted-the National Advisory Council for the Education of
Disadvantaged Children, a strong advocate of parent4 involvement, who assisted
.us in idantifying thirteen exemplary programs, nvolving parents. For the most
part, parent involvement in these projects focused upon policy issues and program
goals rather than direct involvement in instructional programs.

Second,_we.revieWed project abstracts as well as detailed implementation
procedures for the Follow Through made18. It would appear that some FollaW_:
Through models are_designelasmuch to train parents to be instructors, either
in classroam_or at hdme, as they are designed to instruct children. Bated-
upon the review of -without.any indepth verification, the _preliminary,
findings in Figure I illustrate the nature. and, extent of parental involvement
in the Fo-low__Through=rrodels.

Third es we_reviewed other potential candidates, such as those-
identified as exemplary Title I projects and those submitted to .the Dissemination
Review,PaneljUSOEY, we identified a number of additional'projects which
involved parents,to varying degrees, ranging fran parent advisory caMMittees
which provided. planning and evaluation functions, to direct parent involvement
in the instructional process at school and at home. It should be not that a
number of exemplary Title I programs identified for national validation
purposes in the Dissemination Review process and/or identified for the 1973-74
Camp Ed Education Fair were 'disqualified upon on-site visits by the USOE
monitor' and/Or validation teams because the specified "parental involvelient"
existed only on paper (i.e., unofficially reported by USOE Title T staff).

Fourth, project team members also took an inventory of projects which
have been planned, developed, evaluated, and/or audited by TURNKEY over the
last five years. Documentation of the following categories of projects were
reviewed: a) 23 districts involved in the Chapter 3 program in Michigan, which
requires involvement of the carmunity /parents in planning and evaluation;
b) 10 projects involved in the Chapter 4 program in Michigan which requires more
extensive parental involvement; c) the 4 urban districts involved in the USOE
Incentives Project, for which TURNKEY was responsible for conducting extensive
parent interviews and observation; d) Fairfax County Title I program audit of
parental involvement in all Title I schools; e) parent-teacher-student contracts
in the Detroit'Public Schools, initiated in 1971; and f) the results of the
Michigan Cost-Effectiveness study, which "explored" the impact of parental
involvement upon student performance in a limited sample.

20
Education TURNKEY Systems, Inc.
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Dr. Joy Frechtling
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Fifth, we reviewed a limited number of available studies/reports of
projects designed to ensure parental involvement. These included the parent
study in the feasibility Study for the vouchers program in West Hartford,
Connectictt; the preliminary results of the Rand Study of the vouchers program
in Alum:Rock; the process evaluation of-the-Parent Advisory Group in the Dallas
School District compensatory education program; a review of "very soft"
'evaluative data on the 20 Hare Start Programs sponsored by DHEW.

And last" we "discovered" two'very useful documents (neither of which
has had wide distributibn), Which supported not only our tentative inclinations
but also the study design which we were seriously considering. The first study,
conducted by Stearns and Peterson (1973), was a synthesis of existing research '

on parental involvement to assist in pOlabyLformulation at USOE (DPBE); the
second was a paper presented at the OECD (1573) by Datta on parent involvement
in early childhood education in the U.S. Both reports provided a good conceptual
framework for discussing and analyzing parental imolvement -- its growth in
education, the underlying philosophy and principles, the 'impact on students
and parents, and the fertile areas of research -- as described in,theProposed
Design attached to,this memorandum.

SunTtry of Directly-Related Findings

While each of the findings noted'below is described in greater details
in the Proposed Design, the most critical findings influencing our selection of
a design are noted below'.

A. Very little research has focused primarily and specifically upon
the effects and effectiveness of parental involvement upon student growth in
cognitiVe and affective areas. The impact of parental involvement on schools
and districts, policies and procedures, has been documented; yet, no serious
research inVestigations have been Conducted. Both findings support the justifica-
tion for NIE to include parental involvement as a separate substudy of the
overall Compensatory Education Study, or a large component of existing or
planned substudies -- if for no other reason than its expanded role in
compensatory education with only modest evaluation efforts.

B. The spotty research which has been conducted indicates and /or
otherwise provides same evidence that:

parents trained as tutors of preschool children do have
a positive impact upon cognitive growth; there exists
very little or no evidence that a similar relationship
holds for older students;
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parental involvement as decision-makers and/or participants
in classroom instruction does result in increased self-
esteem on theFart of the parents, yet little or no impact
on students;

parental involvement in the form of aids and classroom'
assistants to teachers does have an effect on classroom
organization and procedures, and provides the opportunity
for more individual attention for children;

parental involvement in whatever form is difficult to obtain,
even if the district is willing, due to financial and other
constraints upon parents of compensatory children;

evidence that parent involvement raisel community conscious-
ness or leads to school reform isnot consistent.

C. Parental involvement varies among programs in terms of quality,

rad/

type, and extent, often reflecting differences in the legislatjon or Federal-
SEA guidelines and regulations. While it is extremely difficult t categorize
various projects into "types of parental involvement", especially sed upon
existing documentation, the following examples under various categories are
listed in descending order of occurrlsee in projects as identified during the
I vs. S Study-design phase.

Parental Involvement through Parent Advisory Committees (PACs) :
PACs in most federally and state funded compensatory
education programer is mandated; more attention appears to be
directed towards planning and the establishment of overall
program goals than time devoted to evaluation. In most
instances, unless parental involvement is specified as a
special component (e.g., Title I in the District of Columbia)
or has high priority at the Board of Education or at the
Superintendent level, such as in Dallas, the PAC activities
will be relatively passive and minimal.

Parental Involvement in the Classroom: Assistance as aides
ranges fran clerical administration to assisting in non-
professional tasks such a ensuring the availability of
appropriate materials for dren. Parent volunteer
programs exist in a n of inner-city school systems.
Training is usually conduc ed on a non-structured, informal
basis by the classroom ; in certain instances, such as
the Grand Rapids Titlel Program, training is provided
by the publisher's consultants.
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Parent Assistance in "At-Home" Instruction: Programs
designed for parents to instruct at home are generally un-
structured; training is informal, suggesting activities.
Significant exceptions include the Parents Assisting Kids
(PAK) and SPARKLE projects in Wayne-Westland which prescribe
specific learning activities for pre and early schoolers; five'
Follow Through models (e.g., Georgia State) train paredts ,

to instruct children4n_prescribed activities in the hare;
thee Florida migrant program provides, through a contractor,
intensive and extensive'inspruction in hasio skills to parents
who in turn teach these skills to children in the home.

Parent Involvement in Establishing Individual S ent
Objectives: Most PACs focus on broad program o.,)3Ctives
rather than individUal'student'objectives. - extent,' -

in the California AFRAM and Bank Stieet Fbllow Ls? .h

models, p&rents are given the opportunity to e
specific objectives fore their children, wyrking.closelymith,
the teacher. Only in a limisted number of projects-do parents,
students, and teachers actually identify and/or determine
the specific learning objectives to be prescribed' for the.
students. One such project exists in Flint; Midhdgan, in
the cammunity schools progam, funded over the last two
decades by the Mott Foundation. In(Detroit, three years ago,
a program was initiated whereby parents, teachers, and
students decided upon specific objectiveg, agreed upon
specific responsibilities, and'entered into contingency
contracts with each other. Last,year five schools within
the Detroit Public Schools utilized this process to, sane
extent.

(2) Policy Research Issues/Design Constraints-
4

Based upon discussions with groups and individuals mentioned above,
'TURNKEY observations through involvement in projects with extensive parental
intlolvement components, and upon findings and recomnendatians eminating from
the Stearns and Peterson as'well as Datta reports, we identified a number of
policy research questions which appear, to be directly'relivant to the proposed
study of compensatory,education.

A. The primary question or research issue is whether or not
parental involvement does have an impact on student performance in math and
reading and secondarily in the affective domain. 1

B. And, if it does, what type of in venent is most effective under
what conditions?
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Does parental. involvement in compensatory'edu
positive or negative effects on the nature of school operati
facilitating community support, increasing teacher morale,
disciplinary problems?

tion have other
s such as
reducing

D. Since parental involvement is a "goal" as well s a potential
"mbans" regardless of its "effectiveness", is it more easily facilitated by
individualized instruction. (e.g., through differentiated staf g) than
standardized instruction generally, and specifically what type of involvement,
if any?

E. To what extent can (should) legislative mandates
require parent involvement and in what areas, given political
realities (e.g., should LEAs or children bepenalized if parent
participate?)?

guidelines
d social
don't care to

F. And a related issue, in what areas should the oppo unity for
parent involvement be provided (e.g., as part of an "information etwork" for
the School Board,, suggested by Stearns, et al.) through the use o what
incentives?

Design Constraints

A. The qualitative nature of parental involvement must be
and analyzed. This factor will vary from site to site as well as pr
program (e.g., Title I vs. Title III); yet, its inclusion is critical
study.

nsidered
am to

the

B. The socio- political context of the community and the poli es
of the LEA must be addressed in the analYSis.

C. Data collection efforts must be minimally disruptive, ensur
considentiality of data and preservation of privacy rights.

D. The effects and/or effectiveness of parental involvement shoul
have a high probability of being Identified during the period of observation
(i.e., 076-77) or a well-documented data base must exist in order to determine
trends.

E. The cost of the study should be relatively small, with the
findings to be reported to NIE by July 1977.
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(3) Analysis of.Alternative Designs

While there exist several alternative study designs and/or combinations
which could be implemented to address all or most of the above questions, below
we have tentatively described the perceived strengths and weaknesses of
several designs.

Alternative 1: Rely on District Survey I

Assuming that the design of District Survey I is similar to that
described in the original RtP and that the sample is truly representative of
the national c&ensatory educ tion program, this particular study could assess
the nature and extent of parer involvement in compensatory education programs
generally. It would also pr, ide some information on the types of involvement
which appear to be prevaleAein the various types of programs. This study could
not, however, answer the priority, research,question -- whether or not parental
involvement does have.an impact on student performance in math and reading and
in the affective domain -- in that District Survey I will not address the
question of program impact and effectivehess. Only in limited instances will
existing' evaluations of a limited number of projects provide any information
regarding this question. Through parental interviews, it could address, to same
extent, the perceived positive and negative effects of parental involvement in
a gener . Any analysis would appear to be descriptive and very simple,
at the least, d for the most part, data collection-will be based-on opinions
and attitudes, reliability of which may be questioned. Dniitative
differences'would be difficult to assess. And to some extent, District Survey I
could address the policy questions regarding the degree to which parents
Should be involved and the various opportunities which could be provided for
this involvement; however, once again,, data collection would be limited to
parent and staff interviews regarding attitudes and opinions.

In short, this alternative would provide descriptive information on
the nature and extent of parent involvement generally; yet, qualitative
differences in procedures and impact could not-be addressed.

Alternative 2: Integrate into Individualized vs. Standardized Substudy

-The I vs. S Study 'presently, under design could address some of the
above questions, although the analysis ana generalizability of results would be
somewhat limited. One could address the first two issues -- impact on student
performance and effectiveness of various types of involvement -- only in a very,
limited manner. While we have identified a number of LEAs and/or structural
models, both individualized and standardized, which involve parents in one or more
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categories mentioned earlier, telephone discussions with project staff and our
own experience compel us to note the vast differences in the quality of that
involvement. The nature, extent, and quality of training also varies fram
program to program and from parent to parent in certain cases. At the most,
one would hare to identify several indicators of the type of involvement,
information about which would have to be objective and observable. Types of
analysis would be Limited to simple "analysis of variance" applicati5hs of
high achieving vs. low' achieving programs. Also, since it would be extremely
difficult and time consuming' to verify the type and qualitative nature of
involvement ing site selection as a sampling variable, one could not be
assured of the epresentation of the four types of involvement in each of the
treatment cells.

It would appear that one could address the question of whether parental
involvement (e.g., as an end it itself) is more easily facilitated by
individualized vs. standardized programs. One could rather easily identify
the'potential areas in which parental involvement could odor in a very
individualized program as a result of the opportunities for differentiated
adult roles in the classroom and the specific nature of activities for
individual students, similar to the matrix presented in Figure II. Then,
through observation and other data collection means, one could objectively;
determine the degree to which these opportunities are offered, as well as the
degree to which they are realized, with possibly sane reasons, taking into
account the socio-political milieu in Which the family, community, and school
relate, and overall LEA.policies.

The major disadvantages of the above, however, are: a) any findings
fr the above analysis would have to be considered exploratory requiring
cross-validation in subsequent years; b) generalizability of findings would
also be limited by the inability to take into account qualitative differences;
c) data collection time and cost, especially if observation is required
regarding at-home instruction, would be extremely high and risky, due to the

' sensitive nature of the policy research questions to be addressed. Most'
critically, issues such as confidentiality of data and privacy could create
adverse ramifications which could jeopardize the overall_sUbstudy.

Alternative 3: Conduct Planned Variation Experiments

Planned variation experiments could be designed for assessing the
relative effectiveness of "parents as employees" and "parents as tutors' (e.g.,
school age students) through randan assignments. While suggesting this
approach, Stearns and Peterson recognized the technical limitations and
political sensitivities (e.g., precluding a parent from participating in the
treatment). They suggest that a case study approach would appear to be more
appropriate for assessing the effects of "parents as decision-makers".
However, in proposing the'aoove they recognize the need to obtain much more
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FIGURE II
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descriptive information dOcuMentation on existing programs, which vart
considerably, in order to formulate hypotheses and conceptual models, prior to
large scale planned variations. Essentially, we agree with this assessment of
planned variations at this time for additional reasons -- ome year of Observa-
tion would be too shOrt to observe differences and the costs would be higher
than we anticipate NIE is willing.to allocate to the effort now.

Alternative 4: Multi- Faceted, Integrated Design

The proposed design is multi-faceted (i.e., consisting of several
oomponents designed to answer several questions), with suggested portions
integrated, into both Survey i and the I,vs. S study. The degree to which it 4
can and should be integrated into the two studies is, of course, dependent upon
the design selected for the I vs. S study and the desires of NIE as it considers
the trade-offs between cost-savings and potential jeopardization to the I vs.
S study.

First, we assume (if not propose) that questions related to the nature
,and extent ct`the various types of parental involvement in compensatory
education programs,-particularly ESEA Title I, be aclareSsed adequately in
SurveY I.. Perceptions regarding the, degree of involvement which could and
Should exist mold also be addressed. ,

Second, we propose that I S study focus upon: a) the degree to
Which individualization provides opportunities for various types of parental
involvement; b) the degree to which these opportunities are observed under
What conditions; and c) to the extent possible and depending upon the composition
of the sample, the association .(not casality) of the various types of parental
involvement.upon outcome measures. DIAlitative differences will not be
addressed due to inherent sensitivies and costs of collecting valid survey'and/
or observational data., Care mushe taken" not to allow parental involvement
,elements in I vs. S,to jeopardize the entire study.

Third, we propose e tmovart separate study (coordinated to the extent
described Above) consisting of: a) case studies of exemplar-1i programs (e.g.,
Title I) whiCh involve parents in various decision - making /advisory roles; and
b) an exploratory study comparing matched schools which vary with respect to a
spedific type and/or combination of parent involvement as paid aides, as
volunteers, and as tutors, as described in'the attached Proposed,Design.

There exist several advantages of the above approach. First, it
facilitateS an exploratory study which will assist in developing models and
variations for future studies which could focus upon causality. Second; it
minimizes ,potential adverse ramifications for the I vs. S study. Third, as
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designed it increases the probability of district participation (e.g., an
evaluation of PACs could be perceived as a Federal, audit id sites where
,parental involvement is not considered to be "exemplaryts).

Charles L. Blaschke
President
EDUCATION TUMMY SYSTEMS, INC.

CLB/jaf

Enclosure

A
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. Proposed Design

SECTION I: BACKGROUND

A. Introduction
4

Parental involvement as a requirement in' compensatory education evolved

reflecting various pressOres over the last decade. And, the expectations for

parental involvement as an instrument to bring about integration of disadvantaged

into constructive participation in our society sef.nanated from a variety of fobics

which were never fully articulated.

The Great Society and War on Poverty provided parents with okorlunities

for participation as change Agents refo ing social service organizatiOns, in

eluding public schools. By changing the status of the poor, thus increasing their

self-esteem, it was belieyed that this change in status would be critical in

breaking the cycle of poverty as children's perceptions of themselves changed.

Second, since education was considered a sritical element in the Great

Society, as reflected in the EOA of 1964 and ESEA Title I, parental involvement

in compensatory education was considered to be a critical element for several

reasons. On the one hand, early recpArch in the 60s suggested the importance of

parents in pre-school education for-children.. Shortly after that, th'e Coleman

Study results reported that home environment explained much of the variance in

achievement of children and that high achievement was in some way associated. with

the status of parents and their involvement with their children.

As a result of the above, during the mid 60s, parental involvement in ESEA

Title I was "suggested" and later "urged." In reality, parental involvement

consisted of more rhetoric than reality and, in limited instances, parent control

issues in inner-cities bolstered the notion of community schools; however, focus

of attention was more political than educational. In the early 70s, parental
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involvement in Title I became institutionalized with flie creation of district-

wide Parent Advisory Committees (PACs). In addition, there emerged several

advocacy groups such as the National Advisory Council for Education of Disadvantaged

Childrenand others which lobbied for more intense parental involvement. And

since 19n, Florida legislation requires PAC's for all schoOls in the state..

More recently, federal rules and regulations in Titles such as ESEA Title I have

mandated parental involvement not only on a program district-wfae basis but also

at the building level. 4

During this same time period, 'very feW serious evaluations- attempted to de-,

termine the degree to Which, if any, parental involvement was related to student

achievement in cognitive areas as well as growth in other domains. The US,Office

of Education sponsored sevelial experimental and Study efforts ;ihich tangentially

attempted to ,provide answers to this question. The Project in' Use of Incentives

(1972) was designed to determine the impact on student achievement through the

offer of incentives to parents.. bue to various reasons (see Evaluation RepOrt

submitted by Planar Corporation, 1973), the results of this study'did not shed'

much light on this issue. Concurrently, the Office of Economic Opportunity :

attempted to sponsor experiments with vouchers programs designed to provide con

sumer choice.. Preliminary findings from the Alum Rocksite also remain inconclu-

sive.

However, the belief that parental involvement is directly associated with i

proved student performance has prevailed in writings such as Educational Inequality

(1973) by John Hughes, who recommended the use of contracts between parents and

% schools providing for structured review of grievances and remedy.

A study conducted by Stearns and Peterson (1973) attempted'to synthesize

findings related to the impact df parental involvement.' Aside from positive

results when parents were involved in pre-school education programs, they concl ded
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the empirical data available at that time was inconclusive regarding the impact

of parental involvement in education generally. While observations and quasi-

evaluations of the impact of parental involvement on student achievement were

neutral to slightly positive, the public's demand for accountability tended to

recognize parental involvement as an end in itself as well as a potential means to

increase student performance. It was in above context that the Quieamendment

#,

wasintroduced in the summer of ,1973.

Subsequent to the introduction of the Quie amendment as noted earlier, parental

involvement, has increased due in part to more rigid guidelines and requirements,

and increasing program audits by USOE and state agencies including mandated

validations. In addition, remedy has become more credible ranging from threatened

lawsuits to being disqualified as nationally-validated exemplary projects.

Parental involvement is mandated in a large number of programs including the

Follow Through models, Right-to-Read programs, demonstration projects under

Project Home-Start, as well as ESEA Title I. Again, however, aside from the work

done by Stearns and Peterson, and a concurrent effort conducted by Datta, no

serious attempts have been made to determine the impact of parental involvement

on student growth and if positive, what specific types of involvement appear to

be most effective.
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B. Conceptional Models and Rationale for Parental Involvement

In their 1973 study, Stearns and Peterson attempted to develop several con-

ceptual models of parental involvement in educatidn. In addition, they proposed

several justifications with possible "chain linkages" which could be used as

hypothesesforanalyzing parental involvement in compensatory \education.

First, parental involvement could be classified into three categories:

a) as tutors, where parents provided instruction, reinforcement, or other support

services at home for their children; b) where parents participated as aides or

assistants to teachers in the classroom or as community wh,kers or school-home

cbordinaters as paid employees; c) parents as advisors or decision-makers. Datta

(1973) identified another function of parental infolvement, namely to provide in:

sight to teachers regarding the cultural background and senAivities of children.

Recently, the role of parents as volunteerS in the classroom, has emerged as an

additional role for analysis'.

As decision-makers and advisors, a typology from RLTI (1972) indicates five

functions including: a) the placation role, designed essentially to keep "noise

levels down"; b) the sanctions role, desigped to sanctify already established goals

and objectives; c) the information role, designed to provide information to the

community and hopefully Solicit support; d) the checks- and - balance role, designed

to set in motion a series of events to assure substantive change over t . Over

time ESEA Title I parental involvement has gravitated on the continuum from the

placation role to the check-and-balance and change agent role in limited cases.

Citing the work of Hess (1969) and Gordon (1969), Stearns and PetersP\n con-

ceptualized four situational Models into which schools could be classified and

for which parental involvement could be juStified and/or rationalized:

the "environmental deficit" model, which assumes that low SES children

suffer,from an inadequate environment; hence, the need to change parental

36



behavior to help children overcome these deficits, lending itself to

development of "tutoring skills";

the "school-as-failure" mode3'which assumes that, if the school can be

changed to meet the needs of disadvantaged children, their level of

academic achievement will rise acso)dingly; this model lends itself to

parental involvement as paraprofessionals or through participation in

decision making processes at the building level;

the "social structural change" model, which assumes the need for drastic

changes in power relationships in social institutions at the"community

level; parental involvement as agents of social change would therefore

be juStified; and

the "cultural differences" model, which assumes that cultural differences

which do exist should be permitted to pev4sist as a most feasible way of

allowing individuals to realize full potential; the types of parental

involvement which allow the sharing of native language and culture in

the classroom and at home are therefore justified.

While the abDve.classifications are useful for study and analysis, it should-

be noted that most of the compensatory education programs in which parental

involvement is designed to be an integral part do not neatly fit into one

specific category; ,rather there appears to be overlap reflected in le.gislative

designs and as actually implemented. Moreover, while parental involvement has

been mandated in a number of programs, the guidelines (particularly those related

to ESEA Title I) have been relatively ambiguous regarding specific roles and

functions. As a result, problems of interpretation at the LEA level have

resulted in controversial federal audits and would.appear to present problems in

any general study of parental involvement.
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C. Conceptual Linkages Between Parental Involvement and Student Performance

In describing the ndings of their survey of existing studies of parental

involvement, Stearns and Peterson hypothesized the various,Chain'ligkages which"

could exist in the three_types of parental involvement. These linkageS, with

supportive data, are described below:

Parents as Tutors'--- the three principal linkages include increased

student motivation, increased student skills, and imprdved,parent self-

concept as described in Figure I. Most of.the research regarding this

model has focused upon pre7school.children and has found strong evidence

that parental involvement as tutors is associated with higher student

performance and with greater self - esteem on the part'orthe parents. ,

However, existing studies-do.not indicate the casual relationships (since

rst studies have been correlational in nature): The Coleman study would

' .

indicate that chain C is most critical, assuming that parents 'do influence

child's perceptions of self. Hess's research (1969) indicates that if

parents could learn specific skills as tutors or reinforcers, the child's

achievement would increase. Studies of Head Start provides similar findings.

As Stearns and Peterson conclude, "These studies confirm the hypothesis

that parents can change their interaction styles with their young children

so that the children ar.e likely to perform better in school...Future suc-

cesses would require increased understanding not only of why the particulat.

a

interaction styles influence children, but also of the conditions under Which

parents can be induced to change in ways that will promote their children's

growth." (p.33).
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FIGURE 1

PARENTS AS LEARNERS-AND AS TUTORS OF THEIR OWN CHILDREN ,
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Parents as Aides - In Figure II, the general linkages are described

for models in which parents are paid professionals working in the classroom.

To the extent that p rents work as volunteers and are not paid, then "parent

income increases" in hain E becomes less critical. And as Dattd has noted,

if parents were employed as school-home coordinators, the chain of events

under A would nqp4p, to be modified appropriately. The direct education

outcome of participation in these roles awaits investigation. HoweTer7--..._

'findings. from certain studies would indicate the strong linkages in the

'various Chains.

The SRI Follow-Through evaluation revealed that the presence of aides in

the classroom did affect the amount of individual attention received by

children. Anecdotal data from Project Simple and Project Self in Detroit

public schools, operational during the pe iod 1971-1973, also suppdrt this

finding.- Similar observetions'have been ade in projects in Bristol,

Virginia; Grand Rapids, Michigan; and a number of Follow-Through models.

The power of the other chains in linking parental involvement variables to

student outcomes have not been studied extensively/and evidence supporting

them are scarce and inconsistent.

Parents as Decision-Makers/Advisors --- The single most extensive type of

parent involvement in compensatory eddcation is the role of decision maker/

advisor, individually but mostly collectively,, through Parent Advisory

Committees-. Existing Title I guidelines require such committee npt only at

the district level but also at the building level. Even with this increased

requirement, no serious comprehensive study of the effects and effectiveness

of parents in thiS Tole has ever been conducted.

40



Chain A

A/FIGURE II

PARENTS AS PARAPROFESSAAL EMPLOYEES IN THE SCHOOL PROGRAM
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The chain of events for this model are described in Figure III.

Based upon the sketchy evidence from a variety of studies, most of which,:-

however, relate to pre-school (e.g., Head Start) programs or parental

involvement in social services other than education, it should be noted

also that the chain linkages described in Figure III will vary in degree

and 'juxtaposition depending upon which of the five roles discussed pre-

viously is predominant in the particular site.

The parent or 'community understanding" chain, referred to by Stearns

and Peterson as "legitimacy", appears to be commonsensical for most programs,

especially where a 4eneral consensus between he district and parents on

goals and objectives exists or can be generated. Support for this "chain"

has come from Follow Through studies, the USOE Project in Use of Incentives

Turnkey (1972), "Validation of Grand Rapids EMR Project" (Wall, 1974) and

observations of projects recorded by the National Advisory Council for

Education for Disadvantaged Children in several Annual Reports (1974-75).'

Chain B, Program, Adaptation, has been supported by numerous studies

such as those conducted bk Gittell (1970) and several Follow Through studies.

"Changes in institutions" (second link in chain B) have been supported by

Follow Through studies, studies of selected Head Start projects, and docu-

mentation in a'number of districts which have moved toward the community

school or alternative school concepts (e.g., Flint, Michigan; Oakland, Cali-

fornia; and Dallas, Texas). The strength of chain C, Parental Fate Control,

haS been supported by several studies reported by Stearns and Petehson, and

interviews with Follow Through project representatives.

While the above and other studies appear to relate the strengths of the

above chains, it is importantoto note that the impact of decision-making

roles has not been correlated with student achievement, perhaps because so

few studies have attempted to doss°.
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Community Understanding

'(Legitimacy)

rents learn of the prob-

ems involved in making,

hanges, learn reasons for --"

ecisions, constraints on

rofessionals, etc. Be-

ome sympathetic and

upportive of program.

arents communicate

mportance of educational

FIGURE III

PARENTS AS DECISION MAKERS

= Chain B

Program Adaptation

Parents make recom-

mendations about how

to improve school

program fvE their

children.

1

Chain C

Parent Fate

Control

Parents-support School program is

and feel respon- changed according to

rograms and requirements for success.. -- parents' recommend a- .--shaping school

f school to other parents of program which' tioh; becomes more

nd to own children. they helped to appropriate to par-
;

ticular'children

served.

Parents note

their effect on
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SECTION II: STUDY DESIGN

In the previous section, we discussed the evolution of parental involvement

particularly in compensatory education, various roles and models, and hypotheti-

cal linkages between parental involvement and student achievement. In addition,

findings of relevant studies which support these and other _linkages were noted.

In this section, we list some of the policy research issues of interest to NIE

in its overall study of compensatory education, the specific issues to be addressed

in this study as well as those to be addressed in other NIE-sponsored studies, and

some of the major problems and design issues to be addressed in the proposed study.

POLICY RESEARCH ISSUES AND QUESTIONS

An initial question is the degree to which what types of parental involve-

ment exist in compensatory education programs generally and specifically ESEA

Title I. This issue is'being addressed in District Survey I, which consists of a

4 nationally representative sample of compensatory education programs conducted by

NIE during the school mar 1975-1976. The impact of .parental involvement is not
0--

addressed in District Survey I, however.

Second, a critical issue due to increased Congressional interest and lack of

evidence from prior studies mentioned earlier, is whether or not parental in-

volvement does have an impact on student performance in math And reading. And, -

if it does, what types of parental involveMent are most effective under what

conditions. This issue is being Adressed obliquely in the study of individualized

versus Standardized (I vs S) programs to be conducted under contract to NIE during

school year 1976-77. This particular study, wever, will neither address quali-

tative issues nor attempt to identify specific procedures related to soliciting and

implementing parental involvement. The.contractor selected forthis study, however,

may wish to utilize the "database" from the above study as well as District Surveyl

in sample selection.
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Third, does parental involvement in compensatory education have other posi-

tive (or negative) effects on the nature of school operations such as facili-

tating community support, increasing teacher morale, reducing disciplinary problems-,

etc? This issue is not being addressed in any detail in the above two studies

and will be addressed in this study.
,

Fourth, to what extent is parental involvement (as an end in itself rather

than as a means to.facilitating student achievement) more easily facilitated by

individualized instruction than through traditional or standardized instruction

generally, and sepcificallyowhat types of involvement, if any? This specific issue

is being addressed in the I vs S Study; yet the generalizability of the results

will be extremely limited.

Fifth, to the extent that parental involvement is associated with student

achievement or is desirable as An end in itself, what are the specific processes

and procedures which have been used in exemplary projects which are replicable

for use in programs elsewhere? What are the conditions which are conducive to

the effective implementation'of these proceudres? Also, what barriers exist?

What incentives, if any, could be provided to facilitate greater or Tore effective

participation through what rules? To what extent are existing guidelines clear in

specLfiying the types of involvement intended by Congress? The above as well as

a number of other questions constitute the major focus of this study, as described

below.
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Purpose of the Study

The purpose of this study is to:

4 Document, describe and analyze effective procedures for
planning and implementing exemplary parental involvement
programs in compensatory education programs, particularly
ESEA Title I: To accomplish this, the contractor will
identify exemplary sites and conduct case studies of pro-
jects which provide for the fiVe roles of combinations
thereof under thedecision-making/advisory model.

. To develop and/or refine hypotheses related to the impact
of the various types of parental involvement on student
achievement. This objective will be accomplished through
an updated survey of nesearchon parental involvement over.
the last three years, the evaluation of selected exemplary
districts which are utilizing specific .types of parental
involvement through a matched treatment vs. comparison
group. Specific focus will be placed upon parents as
tutors and as aides/

111 conducting this study, several design constraints must be met:;

a) that the qualitative nature of parental` involvemeht must be an integral part

of the analysis; b) that the socio-political context of the community and policies

of the LEA must be addressed; c) data collection efforts must be Minimally dis-

ruptive, ensuring confidentiality of data and preservation of privacy rights;

,d) the effects and/or effectiveness of parental involvement should have a high .

probability of -being identified during the period of observation, (i.e. school year

1976-77) or a well-documented data base must exist in order to determine trends

in the respective sites); e) that the focus of the study be, placed upon ESEA

Title I programs with findings to be reported to NIE by July 1977.

Ai
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Design Considerations/Issues

Even though overlap exists, below we have attempted to separate the issues/

questions to be addressed in the case study approach and those to be addressed

in the comparison study. This list is not intended to be exhaustiVe but rather

suggestive for consideration.

A. Case Study Design Issues,

I. Planning for Parental Involvement

Since the nature, extent, and procedures used for involving parents

in the planning of the parental involvement programs appears to be critical, a

number of questions-need to be addressed in the study of exemplary projects.

On what basis was a decision made, and by whom, to initiate a

parental involvement component? Federal guidelines? SEA guidelines?

Local initative? What were the major political and educational issues

debated?

Since-allegations have, been made regarding the ambiguity of Federal

guidelines, especially Title I, what procedures were followed at the

LEA level for interpreting guidelines and then designing the parental

involvement component?. Who was involved in this process? How where

conflicts resolved? Over time, how have changes in guidelines been

integrated into the program? What factors have contributed to con-
,

formi ty?

How was the initial selection of membership to the PAC determined?

Elective? AppOintive? Was the initial composition of the PAC repre-
,

sentative of the entire community or of specific vested interests

and concerns?

, What were the priorities, and the procedures for establishing prior-
y

rities by the PAC initially? What type of support, (e.g. presentation
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of alternatives), was provided by the LEA? Were criteria for in-

dicating achievement of objectives specified in advance, and were

they met during the initial years of operation?, And later?

o What was the organizational structure of the PAC? Formal? Informal

Combination? What decision-making or other functions were delegated

) to the PAC? To what extent was program feedback provided to the PAC

during the initial years of operation? To what extent did this feed

back influence the decision making?

What types of training (e.g., planning, evaluation, etc.) were pro-

vided to the MC? In what areas and conducted by whom? To'what

extent were these skills used?

II. Program Operations

o To what extent were parents willing to participate in the planning

as yell as operations of the project where appropriate? What were

the major barriers and problems (e.g., financial constraints, availa-

bility of time, feelings of psychological inferiority, social inade-

quacy, etc.)? What procedures were used initially and those which

evolved over time appear to be most effective in accomodating the needs

of parknts (e.g., Title I, non-Title I) for effective participation
C 4

(e.g., released time for "working parents).

What techniques were used to ensure that initial enthusiasm, where
L5

it existed, continued throughout the operations of the program? What

were the major factors which contributed to greater enthusiasm

(e.g., parents seeing achievement in their own children) and those

factors contributing to the lack of enthusiasm (e.g.; anticipated

resources failed to materialize, bad communications, etc.)?
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-In areas where conflict arose, what procedures were used to re-

solve conflict, or at least gain consensus on areas where agreement

was possible?

To what extent did membership of the PAC and parents in general

follow agreed-upon objectives and implementation plans regarding

the program as well as parental involvement components throughout

the year? To what extent did the PAC get involved in issues beyond

the scope of its prescribed activities (e.g., spokesman for integration

plans, selection and'hiring of staff, active' participation in national

lobby groups, etc.)

III.Parental Involvement in Evaluation/Planning

Where appropriate, what role if any did the PAC play in resolving
4

questions regarding comparability and Federal audit issues? Were the

issues explained adequately to the PAC? What position was taken?

What was the nature of the PAC involvement in evaluation? Was adequate

training or orientation provided by the LEA staff or others -prior to the

finalization of the evaluation design? To what extent were evaluation

results reported in a form usable to the members of the PAC? To what extent

was there conflict in the priority assignment of criteria to be used in

program assessment?

To what extent were general expectations met? And what impact did the

actual accomplishments, compared to expectations, have on the PAC generally

and specific types of parental involvement in future programs?

IV. Social Political Context

To what extent did the type of parental involvement which was implemented

also accomplish political goals of the LEA, of the.PAC itself and/or others
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(e.g., teacher visits to homes to help parents ostensibly but in turn

to change teachers' perceptions of home environment)?

a Did participation of one group or community of parents create schisms in

the community generally because of different political perceptions of the
4

reasons for participation? What type of school-parent-community relation-

ships!existed prior to the implementation of the parental involvement

program?

;

.-1

,
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B. Case Study Approach Problems

Case Studies

In conducting the case study of exemplary parental involvement programs,

several, issues and problems need to be confronted.

First, selection of exemplary programs will require extensive review of

documentation and verification prior to final selection of candidates. While a

large number of LEAs h ve documented plans and procedures regarding the activities

and functions of the PACs, in most instances the ways the PACs operate-differ sig-

nifiCantly. For example," large number of exemplary Title I programs selected

for submission to the dissemination review panel (USOE) were disqualified during

on -site validations by Title I monitors due to the discrepancy between PAC plans

and actual implementation. The contractor might consider soliciting nominations

from selected SEAs which emphasize parental involvement to an extent greater than

required in guidelines. Or the contractor could work through the NACEDC, which

has compiled a state-by-state data base on PAC's and their functions. In addition,

a data base with accompanying documentation exists for a number of projects in the

District Survey I and the Individualization Study, although the release the data

,in the case of the former is limited due to confidentiality obligations.

Second, data collection will be a X ery sensitiv\etask as well as diffkult

in certain cases. Sensitivities related to assessment of PAC operations as

decision-making and advisory functions will be reduced somewhat by the selection

of exemplary programs; however, due to extensive Federal audits in this area, per-

ceptions will still be difficult to overcome. In addition, in collecting trend

and longitudinal data, it is anticipated that a high level of effort will be de-

voted to gathering documentation and evidence through program audit, techniques;

yet, since LEAs typically either do not document activities and procedures land/or

destroy files after a period of time. The contractor should consider the
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Column 2: In how many of the already mentioned grade 2 classrooms

whose comp ed students are provided specific supplementary

instruction is this program used for this specific

supplementary instruction?

COIump 3: Same question as Column 2 but for the grade 3 classrooms

already mentioned.

Column 4: In how many of the grade 2 classrooms included in Column 2

is the supplement4y comp ed instruction provided in a

classroom setting which physically separates the comp ed

stud" from their nonTcomp ed classmates (e.g., in a

separate reading center)?

Column 5: Same c petition as ColuMn,4 but 9r the grade, 3 classrooms

incluided.in Column 3.

CoIarin 6: Enter the letter (A, B, C, cep) corresponding to the statement

listed below which best describes your assessment of the

effectiveness of the program named. in Column 1 in improving

the skilikof grade 2 and grade 3 comp ed students and the

degree to which this program is operating according to your

understanding ofthe overall design or reximmended educational

plan for that program:

A) The program7is effective and operating according to my

understanding of its plan.

B). The p am is effective but could be improved'-

by operating it more in accord with my understanding of

its plan.



, 4
availablity of adequate, documentation as a prime criterion in site selection.

Third, due to the inherent political nature of parental involvement in con-

structing case studies of procedures and rationales, getting respondents to re-

veal actual vs. publicized justifications may be difficult indeed. For example,

in one district which has implemented a highly successful parental involvement

.

component, the superintendant initiated a program whereby teachers visited homes

to train parents in tutoring skills; however, the hidden agenda in this case was

td force teachers to view the home setting and develop empathy with the child

regarding problems congronted in the home. And in turn parents in many cases will

seek membership on PACs for reasons other than those that appear on the surface.

The data "1.1.1ection effort must probe to the extent possible in collecting valid

data, but at the same time, ensure confidentiallity of respondents and minimize

disruption to the overall project.-

C. Comparison Study

1. Research issues focusing upon a comparison of parental involvement

as aides and tutors, a number of questions will be addressed.

What types of functions can (do) parents perform in the

classroom? What is the impact within and outside upon the

clissroom and other outcome measures? WhAt difference are

noted when parents are volunteers and are not paid?

What are the specific types ofututoring" which exists e.g.,

learning activities, reinforcement, supportive) and which ones or

components appear to be associated with student achievement? In

exemplary programs using parents as aides or paraprofessionals, what

/
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types of roles are provided for parental involvement, and which ones

seem to be most appropriate (e.g,, clerical, instructional, support)?

What is the impact of parental involvement as aides on the instructional

setting and classroom environment? Are there differences in student

outcome measures as well as parent, student, .and teacher attitudes

between treatment and comparison schools, and among parents acting

as volunteers versus those acting as paid paraprofessionals?

2. Design Constraints and Issues: Due to the constraints of one-year

observation, limited costs, artd dependence.on existing programs (rather

than a planned variation-intervention model or experiment), a number of

design issues must be addressed:

Sample Selection -- The identification of exemplary parental involve-.

ment programs and then the selection of matched comparisons within

the LEA will be a challenging endeavor. The spillover of treatment

effect-(e.g., parental involvement) to comparison groups in most

. LEAs could contaminate the results. For example, a district with an

expansive and intensive parental involvement program in its Title I

school will probably require similar types of parental involvement in

regular programs or in certain instances, some contamination will

still exist in Title I eligible schools Which previously were involved

4
in the Title program. The matching of treatment and comparison

schools with respect to student, teachers, and programs will also

present logistical selection problems. Moreover, to the,extent that

the knowledge that a compariqon school is being compared to another

school may create a "John Henry" effect (i.e., the over achieving
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comparison group) whith again could erode the design during the

''.operations of the program. Consideration will have to begiven to

blinding effects and types of designs (eg., post test only for

certain types of instrumentation). Data collected on programis

through Distrizt Survey f and-therindividuattzattam Study strouie

assist in site selection.

Measurement Criteria -- During this short period of observation,

selection. of iristrumentg, and criteria for indicating success will be

critical. Studies of one -year duration involving parental involve-

ment interventions when standardized tests were used to measure

achievement have been criticized in the past. The various types of

outcome measures necessary to answer the above questions include

those measuring cognitive growth; those assessing attitudinal

changes in students,, staff, and parents; and those measuring impact

on the class/oom environment. Since this study is exploratory in

nature, however, and time and cost constraints preclude the develop-

ment of new instrumentation, selection of instruments will have to be

from those presently available:
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SECTION III: STUDY TASKS

The suggested tasks for completion by the contractor in conducting the

study of parental involvement are listed below. Unless otherwise justified, the

contractor should_attempt to coordinate as much as_possible the research effort

with those of District Survey I and the I vs. S Study in areas such as site

selection and baseline documentation. Also, while generic tasks are described

below, the specific subtasks for the case study will differ somewhat from those

in the comparison study.

Task 1 -- Update Research on Parental Involvement

The objective of this task is to update the research on parental involvement

since the publication of the study by Stearns and Peterson (1973). While there
r.

has been no subsequent similar study, a number of research efforts have dealt.

with parental involvement to some extent. These include the SRI Follow Through .

Study, the CSC study of Early Childhood Education in California (1974), several

evaluitions of Title I programs in middle to large-size districts,' arid documenta-

tion assembled by NACEDC. Upon the completion of this update, the contractor will

refine or otherwise modify the proposed design, especially' with regard to areas

to be covered in the case studies and additional "hypotheses" to be tested iri

the comparison study.

Task 2 -- Develop Sample Design,

A. Case Study: The sites to be included in the case study should include.

inner-city schools, suburban schools and rural schools in proportion to the

national compensatory education level of effort. The sampling should also

include representation from two categories of decision-making/advisory models:
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- (a) those in which the PAC meets minimal Title I guidelines in terms of functions

(e.g., the-first three categories used in the RLTI topology); and (b) those in

which parents, either through the PAC or otherwise, also exert checks and

balances and/or change agent roles anefunctions. Our major interest is in the

loft-cr. it-is-anticipated that. opproxim te1y ten case studies will te-conducted

Once the design is complete, potential sites will be identified by the

contractor using data gathered in the District Survey I and in the I vs. S Study.

It is not necessary that sites actually selected for participation in the latter

be selected for case studies. A major factor here will be the willingness of

the district to cooperate. Once sites have been tentatively identified, specific

disqualifying criteria will be applied using documentation or data verified by

telephone. The criteria for inclusion in the study might encompass general

recognition as exemplary models by SEA or national&ss6Ciations (e.g., NAEDC);

relatively high achievement in cognitive areas; good documentation of parental

involvement in "treatment" schools; and willingness to cooperate in identifying/

scheduling interviews and other data collection activities.

B. Comparison Study: The sample design for the comparison study should

include representation from the above three "size" categories of LEAs and two

types of parental involvement: (a) as tutors providing instructional activities,

reinforcement, and supportive activities; and (b) parental involvement as aides

or paraprofessionals in the classroom, preferably including programs in which

parents serve as both paid and volunteer aides (i.e., since appropriate outcome.

measures will differ).

Initial site identification could include the same sources and criteria

used in the selection of sites for the case studies and other sources of



exemplary models. The,contractor may propose additional criteria to use for

verification purposes by telephone prior to finalization of site selection

(e.g., availability of a comparison school(s)).

In both instances, the contractor should propose various types of
ti

incentives necessary to ensure cooperation of the LEA in the project. Speciai

consideration should be given to getting cooperation from the comparison schools

ihthe study.

Task 3 -- Define Outcome Measures

The contractor will define the specific outcome measures to be used in assess-

ing the effects and impact of parental involvement on students, parents, staff,

and classroom environment. Specific instruments should be selected largely from

those presently available with documentation of reliability and validity. It is

anticipated that outcome measures will be refined based upon the completion of

Task 1 (e.g., impact upon parents measures and criteria could differ regarding

type of involvement). It should be noted that the instruments to be used should

be as non-obtrusive, non-reactive, and non-disruptive as possible. To the extent

possible and justifiable, instruments presently being used locally to assess

cognitive groWth, such as national standardized tests or criterion-tests, should

be used to the extent cross program comparisons could be Tade;

It is anticipated that the instruments to be used for conducting the case

studies will be more flexible, open-ended and unstructured relying heavily on

audits and verificati9n of existing documentation.

Task 4 -- Analysis Plan

The contractor will propose a plan for analyzing the data collected from

both the case studies and the comparison study. In the case studies, the



'contractor should propose a conceptual design of various models which could

provide a framework of analysis such as that present in Section I (e.g.,

"school as failure model"); historical and trend analyses, identifying critical

incidents, and their impacts should be addressed.

The comparison study should be considered exploratory in the sense of

identifying and/or confirming hypotheses which could be tested in a "planned

variation" experiment in the future. In identifyingprogram and/or process

variables, the contractor should take into account qualitative differences among

programs through various scaling and/or rating procedures. The contractor should

list tentative hypotheses in the proposal.

Task 5 -- Data Collection

The contractor will specify a plan for collecting data for both studies

such that the data can be collected in an efficient and coordinated manner between

the two studies and where appropriate, with other separate studies. It is

anticipated that the majority of data collection will be through int rviews,

both structured and unstructured, and through observations used to collect data

as well as verify prior findings through the review and audit of existing

documentation. Instruments-used in several Follow-Through Models and by LEAs

which have extensive parent involvement components should be reviewed for

possible use, as, appropriately modified, in the study.

Task 6 -- Conduct Analysis

Utilizing techniques and approaches described in Task 4, the contractor will

conduct the actual analysis of the data gathered dur4ng the period of observation.

The conduct of tasks related to the two studies should be scheduled in such a

way to allow for continual analysis of data as, it becomes available in preparation'
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of interim and final reports. Assurances of timely availability of data collected

by others (e.g.: t)he LEA if it conducts its own scoring of standardized tests)

to ensure
/
adequate time for analysis and reporting by July 1977. Periodic interim

reports will be required upon the completion of each of the above tasks.

PROJECT ORGANIZAWN AND MANAGEMENT

The contractor should propose the project organization specifying individuals

responsible for specific activities and their respective qualifications. The

Project Director should not only be technically competent in evaluation but
Sr,

also have demonsti -ated knowledge about and experience with ESEA Title I programs

and a number of LEAs. On-site data collectors, either through survey questionnaires

and/or observation, shbuid be familiar with the LEA and its policies. Where

possible part time data collectors hired from the)ocal area should be

used by the contractor.

The estimated level of professional services, including data collection, is

2.5-3.0 man years over an 18-month period beginning February 1976.-
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APPENDIX 4

COMPENSATORY EDUCATION

VARIABLE CHECKLIST
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LIST OF OTHER FACTORS

RELATED TO LEA's CCMP ED DIREC'T'OR *

Staff Characteristics

Whether the camp ed director ever taught
reading or math at any level in a school
setting

Camp ed director's total years of school
administrative exerience

- Comp ed director's highest degree level
held

Comp ed director's 1976-77 annual salary

Organization and Management of Program

1976-77 camp ed funding sources in study

Percent of Title I eligible students in
.district actually receiving services of
Title I funds each year

Primary _basis upon which Title'I funds are
allocated among eligible schools in'dist-.
rict

Number of discussions with" each study
school's principal in last 12 months on
reading or math activities of that school's
camp ed students

Percent of such discussions initiated by
that school's principal

Major topic of 'such discussions with each
of these principals

Number Of such discussions with the teach-
ers of each of these schools in the last
12s months

Pekcent of such discussions initiated by
these teachers
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NiajOr topic of such discussions with these
teachers

Nbmber of visits to each study school over
last 12 months to observe reading or math
activities of that school's comp ed stu-
dents

PAGE 2 OF 34

NUmber of classrooas observed per visit to
each of these schools

Number of hours per school visit to each
of these schools

Whether the teachers of each school typi-
cally knew of visit prior to arrival of
carp ed director at school

Whether the carp ed director gave feedback
to the teachers whose classroom were ob-
served on these visits

What was typically said or done, i.e.,
feedback to teachers

Whether the CUM ed director gave feedback
to the principal of each study school
after such visits

What was typically said or done, i.e.,
feedback to each principal

How comp ed teachers are assigned to their
students in district

Whether private firms played any_role,
other than selling materials, in each study
school's comp ed reading or math activities
in 1976-77

Whether private firms played any role,
other than selling materials, in each study
school's comp ed reading or math activities
in l975 -76

Peading'tests used in district for comp ed
students, K-6
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Average number of months between reading
pre- and post-tests over grades K,.6 for
all tests used

Whether the results of these reading tests
are typically available to teachers within
one month of testing

Math tests used in district for comp ed
students, K-6

Average number of months between math pre-
and post-tests over grades K-6 for
all tests used

Whether the results of these math tests
are typically available to teachers within
one month of testing

Degree of autonomy the district's school
building staff have over the purchase de-
cisions for materials

./'

Degree of autonomy the district's school t
building staff have over hiring decisions
within that building

Organization/ccordinating relationship of
comp ed director's office with the regular
school program

Degree to which the district's comp ed pro-
gram delivery system has changed from pre-
vious year

Changes in instructional program

Changes in staffing patterns

Changes in materials/equipment

Changes in instructional time

Changes in in-service training

Changes in approximate cost
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Organization and Management of Classroom'
Reading and Math Activities

Type of instruction in comp ed reading or
'math activities in each study school,

1976-77

-Type of, instruction_ inbomp ed reading or
math each school,

1975-76

Staff Development Specifically Related to
Compensatory Education Reading or Math

Activities

Number of days of Specifically related .

teacher training for each study school,
1976-77

Number of days of specifically related
teacher training at the outset of current
reading or math program at each study
school

Number of these teacher training days in
which the principal of each respective

1 was involved, 1976-77

of these teacher training days in
which the principal of each respective
school was involved, outset

:Number of these teachei training days in
which director-respondent for each study
School was involved, 1976-77

Number of these teacher training days in
which director-respondent was involved,
outset, for each study school

Whether any formal evaluation of these
teacher training days was conducted by
the school, 1976-77
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Whether any formal evaluation of these
teacher training days was conducted, by
the school, at theoutset

Geheral training requirements for comp ed
paraprofessionals in each study school
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Number of days of specifically related
,paraprofessonal training at each'study

school, 1976=77

:-----Riamblar of-days-of-specifically related
paraprofessional training at the outset of
current reading or math program at each

study school
_

Number of these paraprofessional training
days on which the principal of.each respec-
tive school was involved, 1976-77

Number of these paraprofessional training
days on which the principal of each re- --

spective school was involved, outset

Number of these paraprofessional training
days on which director-respondent was
involved, 1976-77, for each study school

Number of these paraprofessional training
days on which director-respondent was
involved, outset, for each study school

Whether any formal evaluation of these
paraprofessional training days was con-

duOtedf 976-77

'Whether any formal evaluation of these
paraprofessional training days was con-

ducted, outset

Student Variables

Percent of district's total enrollment

served by comp ed programs

Basis for selecting replacement Title I

students,

"Causes" for comp edIstudents' performance

o below expectations

6(1
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School and District Variables

Degree to which role played by PTAs is in-
tegral and important in district

Degree'to which role played by Parent Ad-
visory Councils is integral and important
in district

Degree to which role played by Tax Groups
is integral and important in district

First "Other Group" listed as powerful

Degree to which the role played by this
first "Other Group" is integral and im-
portant in district

Second "Other Group" listed as powerful

Degree to which the role played. by this
second "Other Group" is integral and im-
portant in district

Third "Other Group" listed as powerful

Degree to which the role played by this
third "Other Group" is integral and imr
portant in district

Frequency of information sent to parents

Frequency of informal meetings between
district officials and.parents

Total teacher strike days in last two years
in district

Median family income in district in dollar9

Urban/Rural /etc. classification

Net current expenditure per student in
dollars
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Utilization of Staff Time

Director-respondent's hours per week on
comp ed outside of regular working hours

Director-respondent's normal working hours

per day

Director-respoiident's working days per year

Director-respondent's percent time plan-

- ning comp ed

Director-respondent's percent time plan-

ning other

Director - respondent's percent time train-

ing in comp ed

Director - respondent's percent time train-

ing in other

Edrector-respondeht's percent time in comp

ed decisions

Director-respondent's percent time in

other decisions

Director - respondent's percent time in

camp ed administration

Director-respondent's percent time in

other administration

Director - respondent's percent time in

other activities

Other activity listed

Miscellaneous Characteristics

Number of Title I students in district,

1976-77

Whether other camp ed.prograns besides
Title I operated in district 1976-77
0

68
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'First listed other such program

NiamberOf students served by first listed
-other such prograk

SeOona listed other such pricgram

Number of students served by second listed
other.suCh program

-Third listed other such program

Number Of students served by third listed
other such program

Total kindergarten students, enrolled in
district, 1976-77

, .

TOtal grades 1-6 students enrolled in
district, 1976-77

Total grade 7-12 students enrolled in
district, 1976-77

Total K-12,students enrolled in district,
1976:-77

Number of
receiving

Number of
1976-77

district's elementary schools
Title I funds, 1976-77

elerrentary schools in district,

.Number of elementary schools in district
'receiving other caved funds, 1976-77

Number of district's schools
receiving both Titlerl and other comp ed
funds, 1976-77

69
t
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.1* MIMED TO A STUDY SCHOOL'S PRINCIPAL *

Staff Characteristics ,

Whether the principal ever taught reading
CT math at any level in a school setting

Whether-the principal is teaching part-
time now in his/her'school .

Principal's total years of schiool
trative experience

Pribipal's highest degree level held

Principal's 1976-77 annual salary

Organization and Management of Program

Number of years of Title I operation in
school

Other comp ed programs in school

Number of years of operation in school of
each listed other camp ed program

Number of discussions with district's ccmp
ed director in last 12 months on reading
or math activities of school's camp ed
students

Percent of suchrdiscussions initiated by
the director

Major topic of such discussions with the
director

Number of visits by director to school in
last 12 months to observe reading or math
activities of school's comp ed students

Whether the director typically provided
feedback to principal after such visits

4

7.0
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What was typically said or done by di-
rector, i.e., feedback to principal

Strength of teaching staff's support of
comp ed reading or math activities in
school

Basis for judging this strength

Principal's assessment of comp ed teachers',
involvement in organizing the camp ed
classroom

Principal's assessment of comp ed teachers'
involvement in selecting"comp ed materials,

....

Principal's assessment of comp ed teachers'
involvement in reviewing/selecting per-
formance objectives for'comp ed students

Principal's assessment of regular teachers'
involvement in organizing the comp ed
classroom

Principal's assessment of regular teachers'
involvement in selecting comp ed naterials,

Principal's assessment of regular teachers'
involvement. in reviewing/selecting perfor-
mance objectives for ed students

Principal's assessment of paraprofession-
als' involvement in prgabizing the comp
ed classroom

Principal's assessment paraprofession-
als' selecting coMp ed
materials

Principal's assessment of paraprofession-
als' involvement in reviewing/selecting
performance objectives for comp ed students

Principal's assessment of his/her own
inVolvement in organizing the camp 601
.classroom

Principal's assessment of his/her own
involvement in selecting comp ed materials

, PAGE 10 OF 34
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Principal's assessment of his/her own
involvement,in reviewing/Selecting per-
formance objectives for comp ed students

Others besides the teachers, paraprofes-
sionals, and principal who are involved in
these activities

Principal's assessment of these other staff,
members' involvement in organizing the comma
'ed classroom

Principal's assessment of these other staff
members' involvement in selecting comp ed
materials..

Principal's assessment of these other staff
members' involvement in reviewig/selecting
performance objectives for comp ed studentg

Method by which comp ed and regular teach-
coordinate their reading or math
'vities for comp ed students

Pr cipal's satisfaction with this coord-
tion

Basis for this assessment

Ways inwhich coordination might be im-
proved

aber of times principal has met with
parent(s) of comp ed students in school to
discuss reading or math activities of the
student

ether principal makes home visits for.theh
purpose of such discussions

Major topic of such discussions

Method of Instruction

Method(s) of instruction most successful'
with comp ed students-in school

7 2
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Staff Development Specifically Related to
Compensatory Education Reading or Math

Activities

Number of days of specifically related
teacher training for school's staff,

1976-77

Number of days-of specifically related
teacher training for school's staff, out-
set of current comp ed reading or math
program in school

Number of these teacher training days on
which principal-respondent was involved,

1976-77

Number of these teacher training days on
which principal-respondent was involved,

outset

Major topic ofthese teacher training
sessigks, 19764777

Major topic of these teacher training
sessions, outset

Number of these teacher training days on
which district's camp ed director was
involved, 1976-77

Number of these teacher training days on
which district's comp ed director was
involved, outset

General training requirements for camp ed
paraprofessionals in school

Number of days of specifically related
paraprofessional training for school's

staff, 197647

Number of days of specifically related
paraprofessional training for school's

staff, outset

73
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Number of these paraprofessional training
days on which princ'pal-respondent was
involved, 1976-77

Ntmber of these paraprofessional training
days on which principal-respondent was
involved, outset

Major topic of theie paraprofessional
training sessions, 1976-77

Major topic of these paraprofessional
training sessions, outset

Number of these paraprofessional training
days on whi h district's comp ed director
was involves, 1976-77

Number of these paraprofessional training
days on which district's comp ed director
was involved, outset

Student Variables

Percgnt of school's current comp ed stu-
dents who started in subject school at be-
ginning of the current school year

Percent of school's carp ed students ab-
sent on any given day

Percent of all students in school eligible
for district's free lunch program

Percent of comp ed students expected by
principal-respondent to complete high
school

"Causes" for comp ed students' perfgMance
below expectations

'School and District Variables

Number of parents attending a typical PEA
meeting at school

Percent of.total school parents this num-
ber represents

74
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Principal's assessment of teacher morale

in school

Wfiy is this so '

Whether principal is satisfied with de-

cision-making method in school for comp

ed curricular matters

Basis for this satisfaction or lack of

satisfaction

Utilization of Staff Time

Teachers' normal working hours per day

Whether this length of time is determined

contractually

Principal-respondent's normal working

hours per day

Whether this length of time is determined

contractually

Paraprofessionals' normal working hours

per day

Whether this length of time is determined

contractually

Reading or math specialists' or consul-
tants' normal working hours per day,

Whether this length of time is determined

contractually

Principal-respondent's hOurs per week on

comp ed outside of regular working hours

,principal- respondent's percent time plan-

ning comp ed

Principal-respondent's percent time plan-

ning other

(c)
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f
Pr ipal-respondent's percent time train-
ing comp ed

Principal-resondent's percent time train-
ing in other

PrincipalZrespondent's percent time in
comp ed decisions

Principal-respondent's percent time in
other decisions

Principal-respondent's percent time in
comp ed administration

Principal-respondent' s_percent time in

other administration

Principal-respondent's,percent time in
other activities.

"Other Activity" listed

Days of student attendance intended for
1974-75 sch6o1 year

Additional days beyond students' included
in teacher's agreement this year

Additional days beyond students' included
in principal-respondent's agreement or
understanding this year

Additional days beyond students' included
to paraprofessionals' agreement or under-
standing this year

Additional days beyond students' included
in reading or math specialists' or
consultants' agreement this year

of typical school day for student,

exLecing lunch

7G



, PAGE 16 OF 34

Miscellaneous Characteristics

School enrollment, 1976-77, K-6, by grade
and combined

Total comp ed students, 1976-777 K-6,1cy
grade and canbined

Number of regular classroom teachers,
1976-77, K-6, by grade and combined

Number of regular-classroom teachers with
camp ed students in classrooms, 1976-77,
K -6, by grade and combined

Number of comp ed instructors, 1976-77,
K-6, by grade and combined

Frill -time equivalent comp ed instructors,
1976-77, K-6, by grade and combined

Number of comp ed paraprofessionals,_ 1976-
77, K-6, by grade and canbined

Fime equivalent comp ed paraprofes-
sio s, 1976-77,-K-6, by grade and com-
bined

Number of parents assisting schOol's
teachers without pay in comp ed this year

Average hours per student of such assist
ante

Number of student teachers assisting
school's teachers without pay in comp ed
this year

Average hourSper student teacher of such
assistance

-Number of student volunteers from other
schools assisting school's teachers with-
out pay in can ed this year

Average hours per student volunteer of
such assistance



Number of non-student members of volunteer

organizations assisting school's teachers
without pay in comp ed this year

'1 Average hours per such volunteer of such

assistance

Number of members of service clubs assist-

ing school's teachers Without pay in camp

ed this year

Average hours per such volunteer of such

assistance

Number of other community persons assisting

school's teachers without pay in damp ed

this year

Average hours per such volunteer of such

assistance

7 8
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* RELATED TO A TEACHER IN A STUDY SCHOOL *

Staff Characteristics

Whether the respondent is a specially hired

comp ed instructor or a regular classroom

teacher

Gender of respondent

Respondent's age

Respondent's total years of

teaching.experience

Respondent's.highest degree

classroom

level held

Respondent's semester hours in courses
specifically-dealing with reading or math

instruction .

Type of specific trainjng that has most

increased.respondent!s effectiveness in

reading or math instruction

Respondent's 1976 -77 annual salary

Organization and Management of Program

.k ,

Number of discussions with district's comp

ed director inilast 12 months on reading

CT math activities of respondent's comp

'ed students

percent of such discussiops initiated by

the director

Major ,topic of Such dismpsions with the

director

Number Of visits by director toreTondent s

classroom in last 12 months to observe

reading or math activities of respohdent's

comp ed students

Whether the director typically provided

feedback to respondent after such visits
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at was typically said or done by the
director; i.e., feedback to the respondent

Average number of discussions per month
with principal in last 12 months on read-
ing or math' activities of respondent's
comp ed students

Percent of such discussions initiated by
the principal

Major topic of such discussions with the
principal

Average number of visits per month by
principal to respondent19 classroom in last
12 months to observe reading or math acti-
vities of respondent's comp ed students

Whether the principal typically provided
feedback to respondent after suph visits

What was typically said or done by the
principal, i.e., feedback to the respondent

Respondent's assessment of the effectiXreness
of the principal's support of respondent's
comp ed 'reading or math activities

Basis for judging this effectiveness

Whether a non-comp ed,reading or math
specialist or consultant is assigned to
respondent's school

Number of discussions with this person(s)
in last 12 months on reading or math
activities of respondent's comp ed students

Percent of such discussions initiated by
this person(s)

Major topic of such discussions with this
person(s)

Number of visits, by this person (s) ,to re-

spondent's classroom in last 12 months to
observe reading or math activities of
respondent's coop ed students
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Whether this person (s) typically provided
feedback to respondent after such visits

What was typically said or done by this
person(s); i.e., feedback to respondent

Respondent's assessment of the effective-
ness of this specialist's or consultant's
support of respondent's comp ed reading
or math activities

Basis for judging this effectiveness

Method by which comp ed and regular teach-
ers coordinate their reading or math acti-
vities for camp ed students

Respondent's satisfaction: with this coor-

dination

Basis for this assessment

Ways in which coordination might be im-

proved

Manner in which respondent uses camp ed
paraprofessionals in his/her comp ed read-

ing or math activities

Percent of all testing programs involving
respondent's comp ed students that prov de
test results, to respondent within on
month of administration.

Respondent's assessment of the degree of
control teachers have over every day acti-
vities in respondent's school

Organization and Management of Classtoom
Reading or Math Activities

Whether the reading or math instruction
provided by the respondent to comp ed stu-
dents is directly related to a set of
*written product performance objectives

Main source of performance objectives
being used

81-
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41,

The individual or group towards which
these performance objectives directed

Fraction of parents of respondent's comp
ed students who agree to assist respondent
in their, children's reading or math
Activities when asked

What parents could do'to help

Respondent's degree of involvement in the
determination of which students would be
provided coup ed assistance

Method of Instr6ction

Percent of his/her comp ed students' time
in reading er math activities pppvided by
respondent they are proceeding at their

individual pace

Fraction of published reading or math-
materialszusTd\by respondent in comp ed

reading or math activities selected by

respondent

Whether ccumercial texts are basic
(reading or math)

Whether commercial texts are 'supplementary

(reading or math)

Whether district or school-generated
materials are basic (reading or math)

Whether district or school- generated
materials are supplementary (reading or

math)

Whether materials generated by respondent

are basic (reading or math)

Whether materials generated by respondent
are supplementary (reading or math)

Whether newspapers and other periodicals

are'basic (reading or math)

82
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Whether newspapers and other periodicals
are supplementary (reading or math)

Whether motion pibtures are basic (reading
or math)

Whether motion pictures are supplementary
(reading or math)

Whether film strips, slides, transparencies
are basic (reading or math)

Whether'film strips, slides, transparencies
are supplementary (reading or math)

Whether tape recordings and records are
basic (reading or math),

Whether tape recordings and records are
supplementary.(reading or math)

Whether ETV telecasts are basi4, (reading.
or math)

Whether ETV telecasts are supplementary
(reading or math)

"Other Basic Materiar (reading or math)

'Other Supplementary Material" (reading
or math)

Percent of comp ed reading or math time
spent diagnosing

Percent of comp ed reading or math time
spent prescribing

Percent of comp ed reading ormatil time
spent in individualized instruction

Percent of comp ed reading or math time
spent providing feedback,to individual
students

83
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Percent of carp ed reading or math time
spent introducing new topics

Percent of camp ed reading or math time
spent reviewing previous topics with the

group

Percent of camp ed reading or math time

spent in disciplining

Percent-of carp ed reading or math time

spent in group reading

Percent of camp ed reading or math time
spent in other actiyities

"Other Activities"

rescription of feedback provided by
respondent to individual coup ed students

in reading or math

Techniques or approaches relied upon by
respondent (reading or math)

h.

Whether grouping is used in comp ed reading

or math

Basis used by respondent for grouping coup
ed students for reading or math

Vpmber of comp ed students per reading'or

math group

Whether small group is usually led by'a

student

Whether small group is usually led by a

paraprofessional,

Whether small group is'ususally led by a,

parent volunteer

Whether small group is usually led by

another teacher

Whether small gm-blip is usually led by a

reading or math conisiktant or specialist

84
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It-ether small group is usually led by
respondent

Whether' small group is usna11y led by
other person not listed

"Other person" leading small group
instruction

Time per day per carp ed reading or math
group

Staff Development Specifically Related to
Compensatory Education Reading or
Math Activities -

Number of days of specifically related
training provided respondent, 1976-77

Number of days of specifically related
training provided respondent, outset of
current comp ed reading. or math program in
school

Major topic of training session, 1976-77

Major topic of.training ses4on, outset

Respondent's assessment of training
effectiveness, 1976-77

Respondent's assessment of training
effectiveness, outset

Whether principal was involved in training,
1976-,77

Whether principal was involved in training,'
outset

Whether district's comp ed director was
involved in training, 1976,f.77

Whether directormas'involved in training,
outset

85



Whether training follow-up activities
haVe occurred for the '1976 -77.

Whether training follow -up activities have
occurred for the outset training

Student Variables

Respondent's assessment-`of the level of
difficulty of reading or math materials
used relative to comp ed students

Respondent's assessment of comp ed
student motivation

ReSpondent's assessment
peer competitiveness

comp ed student

Respondent's assessment of the degree to
which his camp ed students like school

Percent of respondent's 4.0 m ed students
expected by respondent to complete high

school

"Causes" for comp ed students' performance
below expectations

School and District Variables

Respondent's 'assessment of

in school

Why this is so'

Utilization of Staff Time

Minutes of reading or math
day per comp ed student in
classroom

Minutes of-reading or -math
day per comp ed student in
classroom

8G.

teacher morale

6

instruction per
the regular

instruction per
,a special

0
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Minutes of reading or math instruction
per day per non -carp ed student in the
regular classroom

Minutes of reading or math instruction
per day per non-comp ed student in a
special classroom

Respondent's weekly hours of instructional
contact teaching reading or math to comp

ed students

Respondent's.weekly hours of instructional
contact teaching reading or math to non -

camp ed students

Respondent's weekly hours of instructional
contact for all other teaching activities

Respondent's total weekly hours of
instructional contact

Respondent' s total weekly hours of non-

instructional student contact

Respondent's hours per week on camp ed
outside of regularworking hours

Respondent's percent of available time
spent planningcomp ed

Respondent's percent Of available time
spent planning other

Respondent's percent of available time
spent training in comp ed

Respondent's percent of available time
4

spent training in other,

Respondent's. percent of available time
spent in comp ed decisions -

Respondent's percent o vai able time
"spent in all other decisions

8/
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Respondent's percent of available time
spent in administrative/record keeping

Respondent's percent of available time

spent-in other activities

"Other Activity" listed

Miscellaneous Characteristics

Number of regular teacheri assisting
respondent in camp ed reading or

Number of special . m ed reading or Math
teachers assisting respondent in comp ed

reading or math

Number of paraprofessionals assisting
respondent in camp ed reading or math

NuMber of non -carp ed reading' or math
specialist or consultants assisting
respondent in 031113 ed reading or math

Number of other persons assisting
respondent in camp ed reading or math

Number of students in classro6m during
comp ed reading or math

Number of camp ed students served by
respondent (reading or math)

Number of parents assisting respondent
without pay .in ,camp ed this year

Average hours per parent ofisuch

assistance t
4

Number of student teachers assisting
respondent without pay in comp ed this

year 4

Average hours per student teacher of

such assistance

8



Number of student volunteers' from other
schools assisting respondent without pay
in comp ed this year

Average hours per student volunteer of such
assistance

Number of non-student members of volunteer
organizations assisting respondent without
pay in comp ed this year

Average hours per such volunteer of such
assistance

Number of members of service clubs
assisting respondent without pay in comp
ed this year

Average hours per such volunteer of such
assistance

Number of other community persons
assisting respondent without pay in comp
ed this year

Aver ge hours per such volunteer of such
ass' tance

8 9
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* RELATED TOA COMP ED PARA-
.

PROFESSIONAL 11,1 A STUDY SCHOOL*

Staff Characteristics

Gender., of respondent

Respondent's age

Whether respondent is currently workirig

less than full time

Respondent's highest level of formal
education ccmpleted

Typelof training that has most strongly
influenced respondent's conduct in comp
-ed reading or math,

Whether respondent lives within area
.served by school district

'Whether respondent has any children(

Whether respondent has any school age
children =

Whether any of respondent's school age
children attend public school in the

district A

Respondent's 1976-77 annual salary

Organization and Manacjement of Program

Number of discussions with principal in
last 12 mopths on respondent's comp ed
reading or 'math activities

Percent of such discussions initiated by

the principal

'Major topic of such discussions with the
principal

!Method by which school'Staff members
coordinate their reading or math activities
fpr.cpmp/rd'students

9 0
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A

Respondents Satisfaction with the

coordination

Basis for this assessment

Ways in which coordination might be
improved

Alliahization and Management of Classroan
Reading or Math Activities

Manner in which respondent's time is
utilized in canp ed reading or math

activities

Method of Instruction

Whether respondent gives diagnostic tests

-Whether respondent tutors individual

students

Whather respondent leads
students in a lesson

Whether respondent plans
for the next day

small groups Of

student activities

Whether respondent selects materials for
individual students to fit a prescribed-

-lesson plan

Whether respondent prepares materials
himself for use in comp ed reading or math

activities

..Weiher respondent maintains student
instructional records

Staff Development Specifically Related to
Compensatory Education Reading or

. Math Activities

Number of days of specifically related
training, provided respondent, 1976-77

Major topic. of training sessions, 1976-77

91
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-NStudent Variables

Percent of comp ed students respondent
works with expected by respondent to
complete high school

School and District Variables

Respondent's assessmentbf para-
professional's morale in school

Why this is so

'3

Utilization of Staff Time

Nlamber of minutes each day respondent
works with the typical comp ed student in
reading or math

Respondent's weekly hours of instructional
contact-in reading or math

Reipondent's weekly hours of instructional
contact in all other subject areas

Responderd's total weekly hours of
instructional contact

Respondent's total weekly hours of non -
instructional student contact

Respondent's hours,per week on comp ed
outside of regular working hours

Respondent's percent of-available time
spent planning comp ed

Reipondent's percent of available time
'spent planning other

RespondeA's percent of available time
spent training, in comp ed

Respondent's percent of available time
spent training in other

Respondent's percent of available tine,

spent in'oomp ed decisions

. 9 2 .
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Respondent's percent of available time
spent in other decisions

Respondent's percent of available time
spent in administrative/record keeping

Respondent't percent of available time /
spent in other activities

"Other Activities" listed

Miscellaneous Characteristics

Number of comp ed students served by
respondent (reading or math)

,

41'
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* RELATED TO OTHER INVOLVED STAFF
IN STUDY SCHOOL *

Staff/Characteristics

Respondent's title

Respondent's 1976-77 annual salary

014-knization and Management of Program

Role played by respondent in comp ed
reading or ,math at school

Utilization of. Staff Time

Respondent's hours per week on comp ed
outside of regular working,hours

Respondent' s normal working hours pee day

Respondent's working days per year

Respondent's weekly hours of instructional
contact, teaching reading or math to comp

ed students

Respondent's weekly hours of instructional
contact teaching reading or math to nan-
comp.ed students

Respondent's weekly hoUrs of instructional
contact for all other teaching activities

Respondent's total weekly hours of
instructional contact

Respondent's total weekly hours of.non-
instructional student contact

Respondent's percent of available time
speht'planning comp ed

Respondent's percent-of available time

spent planning other

9 4
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SAMPLING QUESTIONNAIRES,
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EXAMPIE"FORA LETTER TO SUPERINIENDERT IN

DISTRICT OPERATING A' NICIMMATED PROGRAM

9

Dear

The National Institute of Education'INIE) has been asked by Congress

to conduct a study of well-Implemented instructional programs in reading and

math for oampensatory,education students. A major activity of this study to

date has been the identification of potential programs for inclusion in the

study as examples of either well-implemented individualized programs or well-

implemented standardized programs. Selected operational programs during the

1976777 schoOl year will provide the data base for i cant study to

be submitted prior to hearings on the extension of ESEA.

Information available to us has indiCated that yaar,district-is

currently operating prograMs which shOuld be considered in daVeloPing the

final sample for the study. We have enclosed: a brief questionnaire which

we, have partially filled out with the data already available to Us; plus

blanks fora number of other items we.need for our selection process. Please

note that we are also interested in other quality reading or math programs

you are currentlxrbperating for comp ed students beyond' those we have al-

ready listed in the attached form.-

If your district completes this form and returns it to us, you

should'realize that such action in no way commits you toany further partici-

pation in this study should one or more of your programs be selected as de-

sirable inclusions in the sample to be developed. Such participation in the

study would eventually involve some testing of selected students, the time

of some of your personnel (fmoompletion of an Instrument on program imple-

mentation), and the limited observation of classroom instructional activities

9 1;



during the year. It, be noted, however, that under no circumstyces

would participation in the study involve manipulation of your sti;dents either

through assignment to different classrooms or through provision of any in-

struction other than that prOvided by your district personnel.

In return for participating in the study, your district's instructional,

personnel would receive all testing results for use in diagnostic activities

for the 1977-78 school year; and you would receive a copy of the results of

the study Luta NIE. ,P,11 persons iwolvedwocad receive the satisfaction of

contributing to a comprehensive effort to study the effectiveness of a major

educatjilalmovement, the individualization of instruction for camp ed stu-

dents.

Wer would appreciate your forwarding the enclosed questionnaire to the
,

key administrator in your districtwhowould be most familiar'with the scope

and operating characteristics of the compensatory education reading and math

activities in your district, or you may fill it out yourself. In any case,

when completed, please return the enclosed form to:

v--

We would appreciate a response within too'weeks of the date you receive

this letter, if at all possible. Please call me at ( ) , or

of NIE at ( ) with any questions you may have regarding

this request.

Thank you for your assistance in this much needed effort.

Sincerely,

(Contractor)



NIE-SPONSORED STUDY OF
INDIVIDUALIZED INSTRUCTION

FOR
COMPENSATORY EDUCATION STUDENTS

DISTRICT-LEVEL ADMINISTRATIVE QUESTIONNAIRE

Please complete the unclosed items. The

PACE 1 OF 10

responses were available to us

already; please correct any erroneous info tion you find among these typed

responses.

When completed, please return this form to:

Call of at (

or

with any questions:

of NIE at ( )
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1. Name of School District: [Typed]

2. Address of School District Administrative Offices:

[Typed]

PAGE 2 OF 10

3. Respondent's Name: [Typed]

4. Respondent's Phone Number: (

5. Respondent's Position:

6. (a) Defining a "compensatory education student" as one who is eligible

for ESEA Title Z assistance, whether such assistance is available

or not, how many grade 2 classroans are there in your district

containing at least six compensatory education students?

grade 2 classrooms with at least 6 comp ed students

(b) Haw about grade 3?

grade 3 classrooms with at least 6 comp ed students .

7. (a) In how many of the above grade 2 classrooms are the comp ed students

receiving specific supplementary reading instruction?

of the above grade 2 classrooms with supplementary
camp ed reading

(b) In haw many, math?

of the above grade 2 classrooms with supplementary
comp ed math

4
(c) In how many, both reading and math?

of the above grade 2 classrooms with both Supplementary
camp ed reading and supplementary comp ed math

1

9 9
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8. (a) In haw many of the above grade ,3 classrooms are the camp ed students

receiving specific sUpplementary reading instruction?

of the above grade 3 classrooms with supplementary
comp ed reading

v
*

(b) In how many, math?

of the above grade 3 classrooms with supplementary
comp ed math

(c) In how many, both reading and math?

of the above grade 3 classroomS with both supplementary
comp ed reading and supplementary comp ed math

9. How many students are currently served in your district (1975-76

school year, K-12j?

students

10. Of the above total, how many students are corqoensatory education students?
4

students

11. Table 1 belay lists a nuMbar, of reading programs in your district that

have been suggested to us as examples of quality educational programs

for compensatory educatibn'ptudents. We are particularly interested in

such programs as they operate for these students of the second and third

grade levels. We are allinterested in any additional reading programs

your district operates Eok compensatory education students at these grade

levels that you feel shoWd be included in our considerations. For the

programs we have n4Med,,t4us any others you might suggest, please provide
'!!

the following data in t column of Table 1 indicated below:

Column 1: an of the program; already entered for those programs

already suggested to us, please add your own suggestions

in the spaces provided.

100
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Column 2: In how many of the already mentioned grade 2 classrooms

whose camp ed students are provided specific suppl'ementaiy

instruction is this program used for this specific

supplementary instruction?

Column 3: Same question as Column 2 but for the grade.3 classrooms

alreadymentioneff.

Column 4: In how many of the grAde 2 classrooms included in Column 2

is the supplementary comp ed instruction provided in a

classroom setting which physically separates the comp ed

student from their non -cow ed classmates (e.g., in a

separate reading center)?

Column 5: Same question as Column 4 but forthe grade 3 classrooms

included in Column 3.

Column1 6: Ent.er the letter (A, B, c, Or D) rresponding to the statemqnt

listed below which best describes our assessment of the

effectiveness of the program named in Column 1 in improving

the skills of grade 2 and grade 3 mp ed students and the

degree to which this-program is operating according to your

understanding of the overall design or recommended educational

plan for that program:

A) The program is effective and'o =rating according to my

understanding of its plan.

B) The program is effective but, co d be improved further

by operating it more in accord with my understanding of

its plan.

. 101
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Column 6: (Continued)

c) The program is operating in accord with my understanding

of its plan but is not effective.

D) The-program is neither effective nor operating according

to my understanding of its plan.

Column 7: For how many school years had the piogram named in Column 1

been in operation in your distric through the end of the

1974-75 school year at grade levels 2 and 3?

Column 8: In how many of the classrooms included in Column 2 do you .

anticipate continuation of this program without major changes

during the 1976-77 school year? If major changes Are expected

at this grade level for the 1976-77 school year, please

describe them in the space provided for convents at the

bottom of Table 1.

Column 9: Same question as Column 8 but for the grade 3 classrooms

included in Colt= 3.

In Columns 40, 11, 12, 13, and 14 please respond- "yes" or "no" to the

question associated below with that column.

Column 10: Are specific written performance objectives assigned to each
tr.

second and third grade comp ed student in the program named,

in Coluari 1?

Column 114 Is the following statement truein its entirety?

"Initial placement for each second and third grade comp ed

student in the materials of the program named in Column 1 is

biased on a diagnostic test, and a specific process is subsequently

followed for diagnosing student needs and assigning prescriptive

materials or exercises on a continuing basis.'!

10 2:
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Column 12: Are uniquely preScribed individual learner paths through the

relevant program materials followed by each second and third

gradeedMp ed student in the program named in Column 1?

Column 13: Is the following statement true in its entirety?

"The amount of time required for any given second or third

'grade irp ed student in the program named in Column 1 to master

a specific performance objective or to complete a given

portion of the program's materials is determined individually

for or by that student and varies from student to student."

Column 14: Are there written curriculum guides, teacher lesson guides

or any other documentation available in your district indicating

either the suggested educational plan for operating the

program named in Column 1, or district-level or school' - -level

mandates regarding the operations of this program?
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PAGE 8 OF 10

12. Table 2 below lists a number of math programs in your district that .

have been suggested to us as examples of quality educational programs

for compensatory education students. As for the reading programs listed

in Table 1, we are particularly interested in such programs as they,

operate for these students at the second and third grade levels. We are

als6 interested in any. additiOnal math programs your district operates

for compensatory educatian-studentszt these grade levels that` you feel

should be included in our considerations. Forthe programs we have

'named, plus any others you might suggest, please provide the data

indicated in Table 2. Columns rthrough 14 of Table 2 correspond exactly

to the respectiVe columns of Table 1.

4
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PAGE, 10 OF 10

"x13. Would your district be willing to participate in a national study during

the 1.976-77,school'yeRr requiring the testing of some students, on-site

observations of classroom and administrative activities, completion of.

\survey instruments, and the forwarding of existing public data related

to the programs and sane of the,classrocms in your district'described

/in Tables 1 and, 2?

[ ] Yes

[ ]

[ ).Need more information (specify k of information needed]

4 107



NIE - SPONSOR' D STUDY OF
INDIVIDUALIZED INSTRUCTION

FOR
STUDENTS

SCHOOL-LEVEL ADMINISTRATIVE QUESTIONNAIRE

PAGE 1 OF 10

0

Please complete the enclosed items. The typed responses we're available to us

already; please correct any erroneous information you find among these typed

responses.

When completed, please return this form to:

Call

br

with any questions.

NIE at

4,4



1. Nameof School District:

2. Name of School:

3. School Address:

NR

(Typed]

[Typed] .

PAGE 2 OF 10

[Typed]

4. -School Phone Number:
0

5. Respondent's Name:

) rrYPedi

[Typed]

4

6. Respondent's Position:

7. (a) Defining a "compensatory education student" as one who is eligible

for ESEA Title I assistance, whether such assistance is available'

or not,bowmany grade 2 classroaxs,are there in your building

containing at least 6 compensatory education students?

grade 2 classrooms with at least 6 carne ed students

(b) How,about grade 3?

grade '3 classrooms wi at least 6 comp ed students

8. (a) In how many of the above grade 2 clas ms are the comp ed students

receiving specific suppintary reading instruction?

of the above grade 2 classrooms with supplementary
comp ed reading

(b) In how many, math? p

of the above grade 2 classrooms with suppletentary
comp ed math

-4-

(c) In how many, both reading and math?

of the above grade 2 classrooms with both supplementary
comp ed reading and supplementary comp ed math



PAGE 3 OF 10

9. c" (a) In how many of the above grade 3 classrooms are.the,comp ed students

receiving specific supplementary reading instruction?

of'the above grade 3. classrooms with supplementary
cone ed reading

''(b) In how'many, math?'

of the above grade 3 classrooms with supplementary
comp ed math

(d) In how Iteny, both reading and math?

of the above grade 3 classrooms with both supplementary
camp ed reading and supplement4ry comp ed math

.10. How many students are currently served in your district (1975-76

school year)?

students

11. .0f the above total, howmany students are compensatory education

students?

students

. What percent of your current student body speaks English as their

native language?

13. What percent of your current student body=is non-minority?

14. Table 1 below lists reading and math programs in your school that have

been suggested to us as examples of quality educational programs for

compensatory education students. We are particularly interested in these
00

programs as they operate for those students at the second and third grade

levels. We are also interested in any additional reading and/or math

programs your school operates for compensatory education students at

11,0



PAGE 4 OF 10

these grade levels that you feel should be included in our consideration.

For the programs we have named, plus any others you might suggest,'

Please provide the following data in the column of Table 1 indiOated

below.

Column 1: Name of reading or math program; already entered for those

programs already suggested to us, please add your own suggestions

in the spaces provided.

, --COlumn 2: In how many of the already mentioned grade 2 classrooms whose

comp ed students are provided specific supplementary reading

or math instruction is the program named in Column 1 used for

this specific supplementary instruction?

Column 3: Same question as Column 2 but for the grade 3 classrooms

already mentioned.'

Column 4: In how many of the grade 2 classrooms included in Column 2

is the supplementary comp ed instruction provided in a

classroom setting which physically separates the camp ed

students from their non-comp ed classmates (e.g., in a separate

learning center)?

Column 5: Same question as Column 4 but for the grade 3 classfOoms

included in Column 3.

Column 6: Enter the letter B, C, or D) corresponding to the statement

listed below which best describes your assessment of the

effectiveness of the programs named in Column 1 in improving

the reading or math skills of grade 2 and grade 3 comp ed

students and the degree to which these programs are operating

accordingto your understanding of the overall design or

recommended educational plan for that program:

111
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14:, Column 6: (Continued)

A) The program is effective and operating according to my

understanding of its'paan..

B) The program is effective but could be Improved further

by operating it more,in accord with my understanding of

the plan.

C)' The program is operating in accord with my understanding

`of its plan but is not effective.

D) The program is neither effective nor operating according

to my understanding of its plan.

Column 7: For how many school years had each program named in Cblumn 1

been in operation in your schOol through the end of the

1974-75 school year at grade levels 2'and 3?

Column 8: In how many of the classrooms included in C6lumn 2 do you

anticipate continuation of the program without major changes

during the 1976-77 school year? If Major change's are expected

at this grade level for the 1976-77 school year, please

describe these in the space provided, for comments at the

bottom of the table.

Column 9: Same question as Column 8 but for the grade 3 classrooms

included in Column 3.

In Columns 10, 11, 12, 13, and 14 please respond "yes" or "no" to the

question associated with that column,

Coles 10: Are specific written performance objectives assigned to each
.

second andthird grade comp ed student in the program named

in Column 1,?

112



PAGE 6 O' 10:

14. Column 11: Is the following Statement true in its entirety?
$

*,
$

"Initial placement for each second and third grade comp ed

student in the materials of the program named in Column 1

L

is based on a diagnostic test, and a specific process is
4'

subsequently folloed for diagnosing student needs and,

assigning prescriptive materials or exercises on a

continuing basis." .

Column 12: Are'uniquely prescribed' individual leather paths through the

relevantprogiam materials followed by each second and third

grade'comp ed student in the program named in Column 1?

Column 13: _Is the following statemeeit true in its entirety?

"The amount of time required for any given Second or third

grade comp ed studei tin the program'nlred in Column 4

to master a Speei:fic performance objective or to complete a

given portion of the program's materials is determined for

or by that student and varies from student to student."

Column 14: Are there-written curricular guides, teacher lesson guides,

or any other documentation available in your school

"indicating either -the suggested educational plan for operating

the program named in Column 1 or district-level or school-

level mandates regarding the operation of this program?

1 1 3
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15. Table 2 below again lists the programs named in Table 1 (add the programs

you suggested in Table 1 in this Table as well). For'the programs we have

named, plus the others you may have suggested, please provide the

following data in the column of Table 2 indicated below:

Column 1:. Name of program; should match names in Column 1 of Table 1.

Column 2: Please list the names of your current grade 2 and grade 3

teachers providing instruction in reading or math respectively

to the grade 2 and grade 3 camp ed students in the program'

ii

1-

approximate

state or Federal

listed in Column 1.

Column 3: For each teacher listed, in Column 2, show the

percent of that person's salary provided from

compensatory education funds (e.g., a teach r id totally

from local funds would show a "0%"I one paid totally from

ESEA Title I funds, a "100%").

COlumn : Place a check (,/) next to each Person-listed who, under

current plans, will be involved in the same program next year

at your school.

Column- 5: Place a check () next to each person listed whosd next

year's class assignment, if known or estimable at this time,

will include at least 6-camp ed students with at least 3 of

4
these comp ed Students new to the program at that time and at

least 3 who were in'the program this year. If your plans are

not specific enough at this time to allow you to respond in

this column, please enter "unknown ".

115
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PAGE 10 OF 10

16. What percent of your school's current enrollment are assigned to your

school for the 1975-76school year as a result of a major student re-=

,

distribution (e.g., the closing of another, elementatY dchobl due to

declining enrollmentsor,a redistributioiito fulfill a desegregation plan)

since 1 September 1974?

percent

17. Are there other schools in your district with Title I eligible students

similar to yours which use the same program/Materials?

Reading Math

[] I ) Yes

[ ) ) No

[) j I :Don't know

18. If so, please name those schools (liadting your answer, to three others

is adequate):
Ner

Reading

Math

Wbuld your school be willing to rticipate in a national study during the

-1976-77 school year requiringsthe testing of some students, on-site

observation of classroom and adminiStrative activities, completion of-survey

instrumentS, and the forwarding of xisting public data related to the

programs and some of,Ae classrooms in your school described in Tables 1 and 2?

{ ] Yes

117[

[ ] Need more information ,(specify kind of information needed)
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APPENDIX 6

SAMPLE SIZE DtiERMINATION
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SAMPLE SIZE DETERMINATION

In general for any given statistical procedure, the choice of sample sizes

is related to: (1) significance level, (2) magnitude of the error variance,

(3) "effect size" which it is desired to detect, and (4) type II error rate

which is deemed satisfactory for the specified effect size. In a ctplex study

with several levels, of statistical analysis, it is necessary to base decisions

concerning sthlple sizes on several simplifying assumptions. When data are to

be analyzed with aggregatiOn of cases at different levels, it is appropriate'

to,consider the power of statistical tests under the least favorable conditions;

/lis7results in a lower-bound determination of sample sizes. In the present

study, the least favorable comparison (from a powei- point of view) would involve

a univariate t, test between two inaependent groups selected from the 16 cells

which are defined by the basic sampling plan (i.e., there are 4 types of programs

with respect to degree of individualization;,2 subject-matter areas reading

and arithmetk; and 2 delivery systems,- mainstream and pull-out). _Thus, sample

size determination reduces to a relatively.simple problem baSed on a two-group

comparison. However,, an additional complexity, is_ introduced by the fact that

group means will be utilized as the basic unit of analysis. Since the_ analyses

will be based on mean scores, the appropriate error variance is that associated

witlra mean, not the variance of individual scores. Further, since sampling

will be from intact classrooms, the scores entering into a mean,value cannot

-reasonably beconsidered to be independent, thus invalidating the usual

reduction in error variance by a factor of 1/n for means based on n scores.

In the following paragraphs there is a development of the necessary formula,

to properly adjust the error variance and an application of this formula to the

problem of sample size determination..
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A. The Error Variance for Correlated Scores

In n scores are\randomly selected and formed into a mean score, the

sampling variance of the mean will becl?/n.if the'scores are independent with

constant variance, 0-2. When the scores represent a "cluster" -it is reasonable
v,

to assume that the error variance observed in a sample will be artificially

reduced because of induced homogeneity resulting from the influence of, the

"cluster" (i.e., achievement scores from students, within a single classroom

may be more alike becauSe,of their common classroom experiences than scores of

students randomly selected froM;different classrooms). The degree of induced

homogeneity may be indexed by the coefficient of intraclass correlation (i.e.,

the expected correlation between scores from pairs of students within a single

classroom cluster). Note that under independent random sampling, the intraclass

correlation coefficient is expected to be 0. If we let r represent this intra-

class coefficient, it is Odby to Sh6w1) that the variance of inean score based

on d cluster of size n is (c-2 /n).41 + (n-i)P], where the factor (n-1)P is, in

effect, an- adjustment for the artificia111:low variance found within clusters.

The influence of an,intraclass corTcla4on on the magnitude of the

sampling variance of a,mean can be substantial, especially for moderate to

large values of P . For example, assuming c
2

= 1 for simplicity, for I = .3,

the variance is .44 for samples of size 5 and .37 for_samples of ,size 10, as

compared to-values of .20 and .10, respectively, when the scores are

independent (4)= 0). Further, for = .5, the corresponding variances are .60

1)
See W. E. Deming, Some Theory of Sampling, Wiley, 1950, page 194 eq. 65; in
Deming's notation, set m = 1 and-7 = n to derive the ,following expression.
For a direct derivation, jet Tyy, he the expected covariance between two scores

within a cluster; then, the variance of n scores is a
2
/n + o-

YY
' n/(n-1).

Assuming homogeneity, P = Cr
YY

th:-2 and substitution yields the equation as
given in the text above.
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and .55; even for large sample sizes, the variance ca of be reduced below,

as a limiting value (unlike independent sampling where thelimiting value

of th variance is 0 for large samples).

13 Establishing Effective Effect Sizes

For the two- sample t test, J. Cohen n Statistical Power Analysis for

the - Behavioral Sciences (Academic Press, 1 69) presents a rationale-(p. 24)

for the definition of a "medium" effect ize as comprfsing a .5'standard

deviation difference between two popu ation mean's. SUch a difference would,

in correlation terms, account for proximately 6% of criterion score variance

and is, intuitively, a reasonab5. value f minimun difference which would

have educational implications (Cohen''S "sma effect size is only .2 and, in

correlation terms, account for about 1% of the criterion variance; such a small

relationship is unlikely to have'substantive educational implications). However,

this eL,g6ct size is a reJtlti! applicable to samples based on independent scores

and not to analyse based on means as the unit of analysis. Thus, before

utilizing Cohen's tables for determining an appropriate minimum sample siz ,

it is necessary to convert the "medium" difference of .5 standard deviation

units into an "effective" effect size which applies to classroom mean scores.

For example, with mean scores based on, say, '5 independent scores," the sampling

variance of a mean would be only .20 and the effect size of .5 becomes an

effective effect size Of 1.12. However,, with the more reasonable assumption of

a positive intraclass correlation, th1t. effective effect size becomes only

..75withe = .3 and .65' with P =..5. Using such "effective" effect sizes,

the following table of sample sizes for each group was eonstructed by inter-

polating in Cohen's Table 2 4.1 (pp. 52-53) for various *zed clusters (classroom

sampling groups) and for power of .7, .8, and .9.
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'Or

n=3 n=5 =6 n=7 n=10

POWER*, 0 .3 .5, 0 .3 .5 Q .5 0 .3 .5 0 .3 .5
,t.

..70 18 28 34 11 23 31 10, 22 31 8 21 30 6 19. ,29

.80 23 36 44 ,14 30 39 12 29 39 10 27 '38' 8 '25 37

.90 30 47 58 18 39 52 16 37 51 14 35 50, 10 33 49

For purposes ofa final selection for the sample size pet ,group (i.e.,

for each of the 16 design cells referred to earlier), reasonable estimates gust

be made for the expected number of students which will be sampled within a

given classroom (and such estimates may differ for mainstream and pull-out

programs). Also, the values:for power" and for the intraclass orrelationAtust

-
be specified. A highly conservative approach would he to as one relatively-

small values for n for mainstream programs (e.g., n = 6), slightly larger value

of n for pull-out programs (e.g. , n !=.10), a large value for , (e.g. , . 5) , and
, a

demand a high levul-of power (eg., .90). For this cases each mainstream group

woul lire a sample of 51 classrooms and each pull -out group a Sapple of,49

classrooms, or a total sample of 800 classrooms (before allowances for over-
,

sampling). A more moderate choice af values might use-the same N °alues for the

mainstream and pull-out n value, f'= .3, but with power still set at-a high level,

.90. The resulting sample size per group is 37 for each mainstream program and

33 for each pullout, or a total of 560 classrooms. fl. final decision on saigpld

size determination must weigh the factors power, size* of clusters, and

expected intraclass correlation against the practical limits impo"sed by'

temporal and monetary conditions surrounding the data collection effort. -114
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21 I ION PROCESS FOR POTENTIAL CANDIDATE SITES

APPROACH

Identifying, selecting, and matching potential candidate sites to

the classification matrix criteria,required examination of hundreds of docu-

merits. Thd initial process included identifying school districts which had

reliable docpmentation already on file in various federal program offices.

This activity was especially crucial in that the initial selection process

had to rely upon information sources currently in existence since surveys

could not be conducted with sites without OMB clearance. Contact was rcade

with federal program offices which provided access to their project files

for review of documentation of well-implemented individna1 izedinstruc4onal

prog'rams in reading and mathematics. Program officers provided additional

information and greatly assisted in narrowing down the field of potential

candidate sits. ZWailable docurentaLion in the program offices of Right To

Read, Follow Through, ESE Title I, ESEA Title III, and DRP files were

examined.

Over 20 major commercial publishers of individualized learning sys-

tems were requested to 'nominate five school districts which, in their estir-

tion, were implementing their "program in the most effective manner. In

addition, TURNIEY reviewed its own files of approximately 100 school districts

toidentify additional sites meeting the selection criteria.

The actual process of determining the specific characteristics of

projects and identifying whether or not they should be considered potential

candidate sites relied'upon the use of a TURNKEY- developed checklist (dig.-

played in Appendix. 9). this checklist was applied to all projects reviewed

in federal program offices and in TURNKEY files in order to provide a pre-

liminary indication of the availability of "likely" candidate sites. After
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finalizing the classification matrix the checklist was revised' (displayed in

Appendix 10)and used to finalize the identi.fieation of potential candidate

sites. Tlie revised checklist focused upon more specific selection criteria

and was also used to develop a Keysort card filing system for future ref.er-
,,

once and consi eration in model application.

I
4

Available documentation for completion of at least 50% of the check-

list items was'a major requirement. Projects with files containing less

documentation were discarded and received no further consideration.

The revised checklist focused upon the four classification matrix

criteria, i.e., performance objectives, diagnosis and prescription, alter-

native learning paths, and pacing. It also provided for identification of

disqualifying criteria (when available) including numbers of school buildings

utilizing program, yrades in which program is operating, nambers of avilable

classrooms, and the subject matter emphasis.

Application of the revised checklist to materials bf-oormercial pub-

lishert utilized similar procedure's and included an examination of additional

materials purchased by outside groups. These groups include organizations

which commonly critique such materials for school district decision-makers

planning new programs (e.g., evaluators, EPIE). ^These critique materials

provided additional insight into the actual operational characteristics of

commercial programs and further assisted in the dientification of potential

candidate sites. In several instances it was necessary to examine actual

instructional materials and teacher manuals provided by publishers to verify

certain aspects of a system for characteristics claimed by the publisher.

The nurerous materials and liberal us of jargon phrases contribited to the

difficulties in these particular instances.

Follow-up discussions were undertaken to complete or verify some

LIchecklist items for a majority of the programs examined. Discussions wi
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persons responsible for or knowledgeable about the program documentation

being reviewed enabled project team merbers to finalize the checklist for

selection of potential candidate sites and assign classification matrix

positions. -School districts meeting criteria for boxes numbered 1,2,3,5,

ara 9 the matrix ware con eyed potential candidate sites _for individu

alized pr ams. Schoofdistr cts meeting criteria for boxes numbered 8,

12,14,15, and 16 will be considered potential candidate sites for standardized

programs. .All sites which could not be assigned one of these positions in

the classification matrix were discarded unless it was believed that additional

information might alter their matrix position. In these instances the,check-

lists and related documentation were filed for possible reconsideration 'at

same future date.

Problems encountered in identifying potential candidate sites were

of varying seriousness to study team ma:Oers and contributed to the amount

of time r i rec to completc the checklisL mdterials. Four major situations

re-occurred any nuMber of times:

1. Persons knowledgeable about a specific program were not readily

available. They were on leave, on sabbatical, or a,Iess know-

ledgeable person had to be dealt with until their limited amount

of information was exhausted and it was finallydeemed appropriate

to inform the person who should have been informed of what-was

going on from the beginning.

2, Program officials were reluctant to identify the "best" or most

`^ "well-implemnted" programs. They would rather state that all

of their programs were good and it would be difficult to single

out any one in particular. Referrals were often forthcoming to

consult with other layers of the bureaucracy first. However,

after the TURNKEY study team waded 'through the files and identi-
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fied a number of apparently appropriate'ppogramsthqevroject

officer gladly cohrented on their condition and Was more than

willing to indicate whiCh programs were "well - implemented ".'

3. Program:office'files were generally in various stages or organiza-

tion for' the purposes of the study team and materials usually.

could not'be.examined on an individual basis without assistance

from clerical personnel. Documents were often misfiled left

in a large container-to "be filed" at a later date. Often the

project members had pertinent documents in their offives'Idlich

had to be found on an individual site-by-site basis.

4._ --Developers' and/or publishers' key staff were usually "in the

field" and not readily available for consultation.on identifying

well-implerented programs. Procedures required to make contact

were burdensome and generally inwn:WeA _every > avers df

administrative responsibility before serious discussionscould

ensue. Several publishers deferred nomination information to

regional managers who had to salbmit to corporate headquarters which

would actually release the information. The resulting quality

of information was many times over-burdening and required

considerable time to review and sift to deterane actual prOgram

characteristics. (Many publishers, howler, ware extremely

helpful in supplying very specific information and focusing on

well-implemented program sites Immediately.)

RESULTS OF SELECTION PROCESS ACTIVITIES

Progr

Study team members examined available documentation on the instructional-

ot as many of the potential candidate. sites displayed in Appendix 8
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as time would _Application of the checklist displayed in:Appendix 10

and subsequent transfer of checklist data on eligible projects to Keysort

(edge punched) cards resulted in the.establishment-of a preliminary data

bank for future reference. (One complete set of the punched Keysort cards,

indexes, and sorting instructions are provided with this report under

separate cover. )

The examination of documentation on instructional programs meeting

clstification matrix criteria resulted in the identification of 119 separate

projects in 71 local school districts which can be positioned in the ma

.
The final listing of candidate sites deeloped within the study period is

1
i

'displayed at the epd of this appendix. The listing includes candidate ites
.

.

/ . 1

gran federal program's of Right-to-Read, Follow Through,-ESEA Title I, i.% .

,

ESEA Title III, and GE Dissemination Review Panel:files as well as

recoamendations from commercial publishers and selected projects from

TURNKEY files.

The classification matrix criteria for individualized and standardized

instructional - programs into which the 119 prou, aflls were categorized are, 4's

follows (the reader should keep in'Mlnd that some'Sites had more than!one

o

program fleeting selectiOn;Criteria re irements):

Matrix Classification Box Number of Programs

1 31
(Well-implemented 2 7
Individualized 3" 21
Programs) 5 14

9 12

8 r, 5
(Wall-implemented 12 « 11
Standardized 14 -4

P=
Programs) 15 . 6

16 .

\\
8
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The geographic distribution of the 71 separate lOcal school districts

with instructional-programs meeting classification matrix criteria is shOwn

0.--
on the display, on the following page.
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4

CANDIDATE SITES WITH INDIVIDUALIZED AND/OR STANDARDIZED PROGRAMS
(VERIFIED)

DOZUMENT

ID NO- PRCT2AM(S)
CLASSIFICATION MATRIX CRITERIA
P/O D/P ALP PACE

MATRIX
BLOCK

1 Rochester, NY Read 16'
Math + 1

2 Manchester, NH Read + 4- + + 1 .
`

4 4r': CO .Read + + - 5eLong4ont,
Math

k+
+

4-,//

+ ._
5

'.** 4 Kansas City, MD Read + + + . + 1

i .

Math + + + + 1

5 Darlington, SC Rears 5

6 Santa Fe, NM Read 16
Math 16

7' Portland, OR Read, 3

Mafh* 3

8 Milwaukee, WI Read 2

9 Dallas, TX Read 3
Math 3

Deg. Moines", IA Read + - - - 14

Math + - - 14
.

11. Okalcosa Co., FL Read + + - 9

Math + + - + 9

12 Pontiac, MI Read + + + l'

13 Sdn Antonio, TX Read 5

Math 5

14 Aurora, IL Read 5

Math +. 5

15 Phoenix, AZ Read - + + + 3

Math + + + 3

,16 Kansas City; MO Read - - - + 12

Math - - 12
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CANDIDATE SITES WITH LNDIVICUALIZED AND/OR SZAARDIZED MOGi2AMS (Cont `d)

(VERIFIED) l

EcCITACNT

ID NO.

17 Fairfax Co., VA Read

18 Waterloo,sIowa Read
Math

19 St. Paul, MN Read

SITE PROGRAM(S)

20 r Racine, WI Read
Math

21 Las Vegas, NM Read
Math

,

22 'Portsmouth, RI Read

23 Philadelphia, PA Read
(EDC) Math

24 Philadelphia, PA Read
(Kansas). Math

25 Philadelphia, PA Read
Math

26 Seattle, WA Read
Math

27 Berkley, MI Math

28 Duluth, MN Read
Math

29 Bostoft, MA Read
Math

30 Omaha, NE Read

.
Math-,

31 Omaha, NE Math

32 Menominee,-MI ,Math

33 Grand Rapids, MI Read
Math

CLASS;FICATION MATRIX CRITERIA MATRIX ,

P/0 'D/P. ALP PACE BLOCK

15

9

9

12'

12
12

14

- + + +
- + + +

+ + + -
+ + + -

$

+ + + -

- + + ,.,. +
+ +' + .-

4:

+

+ , t +
+ - * 2

+ - + + 2
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14

2

-8
8

12

12

3

3

5

5

5

3

3

1

1

2

15
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CANDIDATE SiILS WITH INDIVIDUALIZED AND/OR STANDARDIZED PROGRAMS (Cont d)

(VERIFIED)

DOCUMENT _ CLASSIFICATION MkTRIX CRITERIA MATRIX
ID NO. SIP PROGRAM(S)

34, Sault Ste Marie, MI Read
,

35 Inkster, MI Read

36 Arlington Co., VA Read

37 Salt Lake City, UT Read
Math

38 Waukegan, IL REad
Math

39 Indianapolis, IN Read
Math

40 'Lebanon, NH Read.

41 Trenton, NJ Read
Math

42 St. Louis, M) Read
Math

43 Wayne, MI Read/Parent
Math/Parent

44 Richmond, VA

45 Lawrenceburg, DI

46 Yakima, WA

47 District of
Columbia

418 Texarkana, AR
I

i

,

1.49 Mt. Vernon, NY

I 50 Bristol, VA
i

51 Louisville, KY

P/0 . D/P ALP PACE

-

-

+

-

+

+

-

-

+

-

- + + +
r + + +

- +

- - -

+ + - +

Parent

Parent

Parent

,

-

+

- -

Read - + - -
Math - + - -

Read + + +
Math + + + +

Read

Read

,

+

-

+

-

+

-

+
Math, + + .., + +

Read
Math
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"5

12

12

12

16

9

9

3

3

16
16

15

15

15

15

15

1

1

16

1

1

1

1



CANDIDATE SITES WITH INDIVIDUALIZED AN0/OR STANDARDIZED PROGRAMS (Coned)
(VERIFIED)

DC ucmavr CLASSIFICATION MATRIX CRITERIA MATRIX
ID NO. Slit PROGRAMS) P/0 D/P ALP PACE T BLOCK

52 Omaha, NE Read
.* .(--

53 Napervill&, IL Read
, Math

54 Portland, ME. Read

55 Parsons, KS Read

56 Lock Haven, PA Read
Math

57 .Oakland, CA Read
Math

58 Los Angeles City, Read
CA Math

59 Campton, CA Read

60( Newport Beach, CA Read
Math'

61 East St. Louis, IL Read

62 Bristol, VA Read/Parent
Math/Parent

63 San Jose, CA Math

64 Arlington, MA Read

45 Hartford, CT Read

66 Wichita, KA Read
ath

Jefferson Co., CO Read

- + + 3

+ + + + 1

+ + + + 1

+ + + - 5

rth4.

+ + - :- 5

- )* + +
. 3

+ + . + 1

.1- + + + 1

+ + + - 5

+ + + - 5

+ + -+ + 1'

+ + + + 1

+ + 4 + 1
t

'+ + + + 1.

+ + + + - 1

+ - +: + 2
*

- 16

+

- 16

- + + 3

+ + - .' + 9
. :

- + +
.

4-

+ + - +
M + + - + 9

9

14

68 Clarkston, MI Read ' +

69 Dade Co., FL Read

70 Dade Cc., FL Read
(New Century) Math '+

;f.

C.



CANDLWIT SITES WITH INDIVIDUALIZED AND/OR STANDARDIZED PROGRAMS (Cont'd)

(VERIFIED)

DOCUOMTP
ID NO. SITE PROGRAK(S)

CLASSIFICATION MATRIX CRITERIA
P/0 D/P ALP PACE

MATRIX
BLOCK

)

71 Dade Co., FL Read + + - + 9

(Hoffmn)

72 Dougherty Co., GA Read
,..4.

7/4.
+ + 3

73 Pender Co., NC Read + - + - + 2

74 Ft. hbrth, TX Read - - - 16

75 Flint, MI Math + + + + 1

76 Davies Co., KY Read/Parent + + + + 1

Math/Parent + + + + . ,,. 1

(71 Local Districts) (119 Projects)

t

\
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ESEA TIME I SITES

Title I ESEA, Preschool
Bessemer City Schools
Bessemer, Alabama

BaptiSt Hill Kindergarten
Butler COunty Board of Education
Greenville, Alabama

Improver ent of Basic Reading Skills
Sylaeauga City Board of Education
Sylacauga, Alabama

Flagstaff Remedial Reading
Flagstaff -Public Schools

Flagstaff, Arizona

INemplary Project
Flowing Wells Schools
Tucson, Arizona

Project Catch-Up
Newport'Beach Public Schools
Newport Beach, California

Pupils Advancing in Learning
Adams 12-Thorton-Northglenn
Denver4 Colorado

,Intensie Reading Instructional Teams
Hartford Public Schools
Hartford, Connecticut

Reading Laboratories
Dougherty County school System
Albany, Georgia

Reaqing/Cnglish Rotation Project
McDuffie County Schools
Thomson, Georgia

Reading Project
'KeaLikaha School-

Hilo, Hawaii

Project Conquest
East St. Louis Public Schools
East St. Louis, Illinoig

137

Corrective Reading Program
Wichita Public Schools
Wichita, Kansas

Project Understand
Arlington PUblic Schools
Arlington, Massachusetts

Clarkston Schools ReMedial Reading
Clarkston Community Schools
Clarkston, Michigan ,

High Intensity Tutoring Centers
Highland Park Public Schools
Highland Park, Michigan

Basic Skills in Reading
Manchester Public Schools
Manchester, New Hampshire

Criterion Reading Instructional Project
Linden Public Schools
Linden, New Jersey

Reading Improvement
Pander County Public Schdkols
Burgaw, North Carolina

Learning is for Life: Yours and Others
RochoodrSchool District #27
Multnomah County, Oregon

Remedial Reading Program
Newport Public Schools
Newport, Rhode Island

"RIPPS1!

Portsmouth Public Schools
Portsmouth, Rhode Island

The First Calculating and Reading Quest
Oglala Public Schools
Oglala,,South Dakota

Reading Laboratory and Resource ROOM
Cace County School District
North LOgan, Utah



"IDA TITLE III SITES

Project AIM (Assessment of Individnalized Mathematics)
Jasper, City Public Schools
Jasper, Alabama

A New Adventure in Learning
W. T. Moore Elementary School
Tallahassee, Florida

Prescribed Elementary Instruction Program
ImIn des County Public Schools
Valdosta, Georgia

Individualized Language Arts Diagnosis, Prescriptilon, and Evaluation
Roosevelt School
Weehawken, New Jersey,

A SystPms Approach to Individualized InstruCtion
Grants Pass Public Schools
Grants Pass, Oregon

Project CAM - Concepts and Materials
Portsmouth Public Schools
Portsmouth, Rhode Island

Project PLACE - Personalized Learning Activity Centers for Education
Lynchburg Public Schools
Lynchburg, Virginia

-10

138



t fart

DISSENLINATION REVIEW PANEL

Project Pegasus
Tuscaloosa Public Schools
Tuscaloosa, Alabana.

Remedial Reading
Flagstaff Public Schools
Flagstaff, Arizona

Project Catch-Up
Newport Beach Public Schools
Newport Beach, California,

Alphaphonics Reading Readiness Training
San Francisco Public Schools
San Francisco, California

Project R-3
San Jose Public Schools
San Jose; California

Pupils Advancing in Learning
Denver Public Schools
Denver, Colora

Intensive Reading Instructional Teams
Hartford Public Schools
Hartford, COnnecticut

Project SIART
Daytona Beach Public Schools
Daytona Beach, Florida

Child Parent Centers
Chicago Public Schools
Chicago, Illinois

Intensive Reading Improvement Program
Chicago Public Schools
Chicago, Illinois

Project Conquest
East St. Louis Public Schools
East St. Louis, Illinois

Systems Directed Reading
Elkhart Public Schools
Elkhart, Indiana

Corrective Reading PrograM
Wichita Public Schools
Wichita, Kansas

4
131)

Andover's Individualized Reading System
Andover Public Schools
Andover, Massachusetts

High Intensity Tutoring Cenp:ars
Highland Park Public Schools
Highland Park, Michigan

Conceptually Oriented Math Program
Columbia, Public Schools

Columbia, Missouri

Program

Criteria Reading Instructional Project
Linden Public Schools
Linden, New Jersey

Project STAY (School to Aid Youth)
Moore Public Schools
Moore, alai-ma

Program for Reading Developrent
Portla4 Public Schools
Portland, Oregon

Project Read'
Pittsburgh Public Schools
Pittsburgh, Pennsylvania

Corrective Reading Program
Newport Public Schools
Newport, Rhode Island

Programmed Tutorial Reading Project
Fantuington Public Schools ,

Farmington, Utah

Exemplary Center for Reading Instruction
.salt Lake City Public Schools
Salt Lake City, Utah

Project SUCCESS
Poulsbo Public Schools
Poulsbo, Washington



RIGHT TOIREAD

South Routt School District
Yampa, Color

Wintonbury Elementary School
Bloomfield, Connecticut

Baltimore City Public Schools
Baltimore,Marldand

William Whiting School
Holyoke, Massachusetts

I

The Lincoln Model Nongraded School
Staples, Minnesota

Broadus School District
Twoadus, Montana

Hardin Primary School
Hardin, Montana

Myrtle Tate Elementary School
Las Vegas, Nevada.

Newark City Schools
Newark, New Jersey

Sinclairville ElamentPry School
Sinclairville, New' York

Riverside Park Junior High School
Springfield, Vermont

Jefferson Elementary School
Parker subrg ," West Virginia

Jefferson Elementary Expansion Site
La Crosse, Wisconsin
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FOLL THROUGH'PROGW1 MODELS

'Ppen,Edueatican, Program

Educational Development Center
,.Newton, Massachusetts

Laurel, Delaware
WaShingtion,ir
Chicago, Illinois
Roxbury, Massachusetts
Patersin, New Jersey -

Johnston County, North Carolina
Philadelphia, Pennsylvania
Scranton, Pennsylvania "-.

Rosebud, Texas
. Burlington, Vermont

Parent Education nodel
University of Florida '

Jacksonville, 'Florida-
Tampa, Florida
Lawrenceburg; Indiana
Chattanooga-, Tennessee
`Richmond, Virginia.
Yakima', .Washington

California Process Model
California Depertent of Education

Oakland, Californi

Responsive Educational Program
Fat pest Laboratory fox Educational Research. and Developrent

Deleuth, Minnesota
Lebanon, New Hampshire,
Salt Lake City, Utah

Individualized Early Learning Program'
- Learning Research and.Development Center
The University of Pittsburgh

Montevideo, Minnesota
Ahron,phio
Lock Haven, Pennsylvania

Behavior Analysis Approach
University of Kansas

Meridian, Illinois
.1,);tukegan, Illinois

Indianapolis, Indiana
Louisville, Kentucky

.1<pnsas City,- Missouri

Trenton, New Jersey
-Bronx, New York

Philadelphia, Pennsylvania
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Tt?..cson Early 'Education Model (

University of .Arizona
. Los Angeles,' California

Durham, North Carolina
Walker County, Georgia
Vincennes,- Indiana
Des NSoines; Iowa

Wichita, Kansas.
Baltimore, Maryland.
Lincoln,. Ne.brasic.a

Lakewood, New Jersey
Newark, New Jersey
Santa Fe, New Mexico
Fort Worth, Texas

Follow Through Models for which sponsor materials have not yet been received:

The Parent Supported Application of the Behavior Oriented Prescriptive
, Teaching' Approach

Georgia State University

Englerfinn/Beicker Model for pirect Instruction
University of Oregon

Cognitively'Oriented CLY-ricultzn
High/Scope aluthtional Research Foundation,

.
Hampton Institute 2:ongraded 'Model
Hampton Institute
Hampton, Virginia

Bank St.reet. College- of Education Approach
Bank Street College
New York, New York
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The Wisconsin Design for Reading Skill Developaent

Wisconsin Research,and Development Center
The University of Wisconsin
Madison,,Wisconsin,

236 school districts have been identified as potential candi

pites; 50 well-implemented sites will be requested from the d veldper
for determination of "likely" sites.
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'CC IMERCIAL PUBLISHERS

High Intensity Learning Systems
Educational Systems Division
Random House, Inc.
New York, New York

Miami, Florida
Baltimore, Maryland
Omaha, Nebraska'
Brooklyn, New York
San Antonio, Texas

Computatidnal Skills Program
Houghton Company
Boston, Massachusetts

Flint; Michigan

Dr. Caleb Gattegno
Educational Solutions, Inc.
New York, New York

Jacksonville, Florida
West Palm Beach, Florida
Bronx, New York
New York, New York
Cleveland, Ohio
Milford, Ohio
Oberlin., Ohio

Rocky River, Ohio

DISTAR Instructional System
Science Research 'Associates
Chicago, Illinois

'Chicago, Illinois
Mount Vernon, New York
New York, New York
Lake Oswego, Oregon'
Orange County, South Carolim

SRA Mathematics Learning Systcin
Science Research' ssociates

San Jose, California
Skaneateles; New York
Omaha,.Nebraska. -
Sioux Falls, South Dakota

SRA Reading.Laboratory Series-
Science Research Associates
Chicago, Illinois

Phoenix, Arizona
Gainesville, Georgia
St. Paul, Minnesota
New City, New-prk
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New Century Publishing Company
New York, New York

Compton, California
Dade County, Florida
Pontiac, Michigan

Project PLAN
Westinghouse Learning Corporation
New York, New York

Phoenix, Arizona
Fort Morgan, Colorado
Longmont, Colorado
Brunswick, Georgia
Aurora, Illinois
Naperville, Illinois
Wheaton; Illinois .

Cedar Rapids-Iwa
Pleasant Valley, Iowa
Portland, Maine
Grand Rapids, Michigan'
Wyoming, Michigan
Winona, Minnesota
St. Louis, Missouti
Ridgewood, New Jersey

Education TURNKEY Files' Documentation

Total Learning Center .

District of Columbia Public, Schools
Washington, D.C.

Dade' Cotinty Reading Systen .

-Dade County Public Schools'
Dade County, Florida

Project;r1US
Berkley Caanunity Schools
Berkley, Michigan

Pierce School Project
Detrbit'Public Schools
Detroit, Michigan

Project-TARGET
Grand Rapids Public SChools
Grand Rapids, Michigan .

,Project READ
Inkster PubliC Schools
Tnkc er, Michigan

145

Lansing Middle Cities Project,
Lansing School District
Lansing, Michigan

Project MATH
Menominee Pdblic Schools
Menominee, Michigan

C-SEP Program
Wayne-WestlandCcomunity Schools
Westland Michigan

Individualized Reading :Program
Arlington County Public Schools
Arlington, Virginia

Individualized Reading Program
Bristol Public Schools
Bristol, Virginia

Prescriptive Learning Centers
Fairfax County Public Schools
Fairfax, Virginia
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SITE IQENTIFICATION CHECKLIST
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CHECKLIST FOR IDENTIFYING SITES F R NIE STUDY

A. General
1. Checklist completed by

on

2. Name of district
Address

Telephone
School(s)

3. Type of Document/Source Reviewed-
[] DRP Project Report
(1 Report submitted by LEA
[3 Turnkey file \.
j] Other

4. Location of Document
f] Turnkey
() Other

5. Contact Person for Additional Information
Name
Phone

B. Minimum .Criteria

1. Covers GradesK-4
2. Math or-Reading
3. 'Compensatory Education
4. 'Be operatiorlal 1976-77 School year

-5. Program is well-implemented
a. Plan followed
b4 Evaluation Report .

c. Monitor/Observation
d. Achievement gains
e. Others

C. Program Characteristi

1. Organization,
a. Center/Pull out
b. Mainstream/Self-controlled

-
c. Combination_

Other

YES MAYBE NO
DON'T
KNOW

1) [1 [.1 El
[1 [1

[) 41 [1 [1

H 13 [3

El
H El

H
H [1- [l.
El [1
El
Tl [1
El [3 H 1)
4]. H- fl

READING MATH

[] []

[1 1]

. H
El
El fl
[) H

/10

147
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a

2.. Performance Objectives Exist - - -. (] YES 1] NO
If yes, are they

READING MATH
Written H H
Have proficiency mastery levels [1.
Assigned on diagnostic test H
Assigned on teacher judgment "H
Diffe'r from student to student H H
Specified in written Plan
Other 11 []

[ [

[
3. Diagnosis

a. Initial Placement
CRT
Standardised test

-.Teacher judgement
Age of student

40 Other

b. Continuous
CRT --- teacher-mad
CRT --- in pr
Teacher jtedgeent
Student judgement
Don,' t'` know

c. Feedback-
To Teacher

1-5 days
more than 5 days

To Student
1-5 days
more than 5 days

Don't know
d. Taxonomy Exists

Yes
No

Don't Know
If yes, -

Teacher developed'

Publisher's Manual

148

Education TURNKEY Systems. inc.

READING MATH

[1 [1
[1

[] [1 9
E] -
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.'ADDENDUM

to

POTENTIAL CANDIDATE SITE SHEET

A. yrogram Characteristics

1. Name of Instructional Materials
a. Basal

b. Supplemental

. ImpleMentation Plan as Described
[1 Adequately'

[1 Inadequately
[1 Not at all

B. Parents are involved ig
[1 Establishing Program CoaWObjectives
[1 Establishing' Student (Child) Objectives

fl

[)

In-class instruction
At-home instruction
(1 Prescribed/structured by teacher
[) Unstructured, with parental, discretion
Evaluation of.Student's (childs's) progress
[1- Prescribed/periodic
[1 Flexible/meetings with teachers
Training provided by
[1 Teacher/building staff
[1-Werials.(programmed)
AI Other

of .0

C. Documentation of Project is
[) Very good

[.) Average

fl Poor
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APPENDIX 16

SITE IDENTfFICATION 'CHECKLIST

NON DISTRICT SURVEY I SITES
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DOCUMENTATION SUMMARY SHEET FOR SITE IDENTIFICATION

NIE - DISTRICT SURVEY II

District Total Enrollment

Contact Person Tel

Name of Program

Number of Elementary Buildings Using Program

Number of Second and Third Grade Room's Using Program

Comments

t



I, General

Keysort CodeFormat

A. Type' of Program

. 1. Mainstream (self-contained)
2. Pullout Type I (entire group)
3. Pullout. - Type II (selected students)

, _4., Combination
.- 5. Other

B..rSubject Matter Emphasis
4

1. 'Reading
. 2. Vathe'matics
3. Reading and Pavent'Involvement
4`. Mathematics InvolVement
5. Other.

C. Years.Progrthl Was Been/Will Be Operational

1. One , .5.. Five or Mere
2 Two 6. Operational in 76-77
3.' Three 7. Not operational in 9-10-11-12-
4. Four -76-77

D., ProjeCted Program Stability Within Distr'ict for 76-77 -

1. Same Program
. 2. Same Principals

3. Same Teachers 13-14215-16-
4. Same Students
5. Combinations of Above

. Number of,Patential_Study.Schaais_in

Code Field

1

1 -2 -3 -4

5-6-7-8

alb

1. 1-2
2. 3-5
3. 6-10
4. 11-15

, 5. 15-20
6. 21=!30

7. More than 30

F. Number of Potential, Study Rooms. in District

-1. 10 Only
2. 11-15
3. .16-20

4. 21-25

'5. 26-30
6. More than 30

1 5,2

17-18719-20

2r=22-23:24



Code Field

G. District Willing to Participate fn NIE Study

1. Yes
2. No 25-26-27-28
3. Reserved Judgement (Ma-ybe)

H. Documentation Available on Quality of Program
Implementation

1 DRP DocuMent
2. Outside ValidatiowReport
3. Evaluation Repoqt. 29-30-31-32
4. Publisher Recommendation
5. Other

II. Degree of Individualization

A, Written-Performance Objectives

*1. For Each Individual Student
2. For Classroom/Center
3. For Smell Groups 81-82-B3-84
4., For Pr:ogam
,5. Other

-B. -Diagnosis/Prescription

*1. Continuous on Individual Student Basis
2. Initial Placement Only : .B5-86-871B8
3. Periodic (e.g,, mid-semester)
4. Other

C. -Iearni-ng -Paths

*1. Prescribed/Followed on Individual Studentliasis'
2. Student Selects from Alternatives.
3. Small -Groups Have - Separate Paths
4. Other

D. -Placing

*1. Determined Forgy_Individual Student.,_,
66E6FMined by Teacher Judgement

3. .Small Groups Set Own Pace

E. 'Major Instrument Used In DiagnosIs

1. CRT/ORT
.2. Standardized
3. 'Other

B9-B10-811-812

B13- B14 -B15 -816

B17-B18-819-820

* Required to meet model' criteria for maximum ihdividua,lization
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Parent Involvement

A. General PAC Type Involvement
B. Parents Assist in Classroom Instruction
C. Parents AssiSt in Home Instruction'
D. Parents Establish Individual` Student Objectives

, E. Other

1 54

Code Field

L1-L2-L3-L4



I'

r

--.
..,

, APPENDIX. 11-

RROGRAM IMPLEMENTATION INSTRUMtNT DESIGN
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A. Purpose

PROGRAM IMPLDIEWATION INSTRID1ENT DESICI

The enclosed instrument is designed to:

Specify general categories of activities which are common to most.

math and_r_Qading programs

Identify the specific subactivities and their relative impoftance
(i.e., scale 1-4) to successful implementation;

Identify the'type(s) of data collection instruments (e.g., structured
interview., checklist, and indepth probe interview) but suited to
collect valid and reliable information on-the degree to which the

:program is being implemented as intended.

B. Program'Information

1. Name of ,Program Alpha Learning II Reading Program

2: LEA Location Grand Rapids (Michigan) Public Schools

.3. ^Schools Using Program Fountain, Nulick Park

4. LEA Contact Person Wallace Norgrove, Director, Program Development

Telephone:

. 5. Individuals Responsible for Completion C. Blaschke; TURNKEY

6. ,LEA/Other Officials Participating- R. Swart, teacher- trainer,

R. Bogo", ViCe-President Alpha II

C. Procedure Used

The procedure used to complete this instrument was (please deScribe)

Blaschke reviewed documentation of ALPHA program in Grand
Rapids' Public Schools (TURNKEY files) and identified preliminary
categories of activities _(9/18/75). Met with Bogo (9/23, 24/75) to

refine subactivities. Bogo met with Swart (9/25/75) to confirm sub-
activities and assign weights.

16



I 0 P RATING

Student Prescription Records (Reading)
_ completed correctly .

.

-

Student Prescription for (Math)
complete correctly

, .

.
.

C. Instructional Planning
,

1. Role of individual or Group Instruction
'Withid the System.

.

Students are grouped for, introductory
presentations

Students are grouped for introductory
presentations (Math) 3-6

Students are grouped for skill pre-
sentatiOns (Reading) Grades 1-2

Students are grouped for skill Pre- 1.--:-

sentations (Reading) Grades 3-6

Teacher follows a weekly plan for
'4-:-.

L.-/--
individual-small group instruction.

Teacher has scheduled systematic per-
formance review sessions with student

2. Nature of Media-Teacher, Tape, etc.
.

,

Students -use HELP CARDS correctly
1....=-'

Teacher uses HELP BOX to plan
individual and group presentations

.

.
.,

.

.
.D. Instructional Management

. .-

1. Student Records/Information Retrieval

Class'Summary Chart completed:
,

for Reading Chart 1 (Sul)
.

. ...

for Reading Chart 2
c..-- .

.

.

1...for,Math .

.
1

1

- Student Cards updated (Reading) . A . `

-- -- -- -- - - -
.

Student Cards updated (Math.)' 4-
.

.

StuUent Cards' Posted --(Math) .

G.---,

,

157
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, RATING
.

.

i

'Daily Task Log Maintained

.

4.---

z...--

-.. .-
'

.

.

..

,

-

For Evaluatipp Testing Only:

Objectiv6 Attainment Records completed 3
for target students ip,:',

2. All Information Sources Necessary to Make
. Instructional tecisiions

Student Prescription Record maintained
correctly

Student progress by frame with excep-
tion-of Sul liven

.

411 scores recorded

.

s

.

..

.

_____

,

L---**"

L..--"'

Ok
4.--

t....--

.7-----

.

.
,

, 1

.

,

,

All re-do's recorded
.

Daily,Task Log shows an average of 1-3
.

tasks per day.

. ,-,

Criterion Mastery Test-record main-
tained

Task-Log checked daily by teacher

.

3. Nature of Decisions and Frequency of

43-

Decisions

Is branching evidenced on Prescription-
Sheets (Reading or Math)

_ Do sheets indicate-more- than-wo-100%,
in succession.for same objective with- -

out branching
,.

Do sheets indicate a succession of
2...,

poor scores without branchirig

Do sheets indicate proper .use of CMT's 2_.

: What optional, prescriptions are avail-
-able in Math (check Student Card)

Classroom Oanagement .

1. Use of Resources

.

Teacher plans for/with the parapro-
fessional and other adults in the

3

room 011-a St-hedifled=weekly 15-SEST-------

Student checkers are being used .

____

.

_

.

.

.
.

. lid
. ,

. .

. .

.



StUdent tutors are being used.

Later el students are assigned to
help, early el students when needed

Paraprofessionals know their respon-
sibilities

Paraprofessionals know how to find,
and use all materials (P.C.'s, tests,
answer keys, etc.)

Organization-ofLearning Environment
ti

1. Student-Movement

The physical arrangement of the class-
room accomodates traffic flow and in-
struction

The necessary materials are readily ac-
cessible to students (centrally placed)

There- is a "test table" or'"CMT Table"
where students take major tests

.The teacher and aide are on opposite
eides'of the room

There are systematic classroom proce-
dures for gettiig, using, and returning
materials.

Students-have folders for reading and
math .'prescriptions

The Studenti have been trained to follow I.---
systematic checking procedures

The students know what to do next when
a task is completed

I

The student returns towork after handing
ix a check test

I

The student signs' up for teacher help when
desired

I

- The student signs up for spelling,tests
or vocabulary tests when needed

The-student can;verbaiize his workflow:
folder.--ymaterialstake P.C.

give to student checker
return to "seat and complete next task

Jrip

cr-

3

2,

-771..
.

2._



I 0 -P RATING 1

. Student Motivation -

.

L...,-

-

.

.

.

_,_

The teacher knows the building incentive
budget .

z

. Teacher's reward system adheres to
building guidelines, .

The teacher contracts with' students S

.

The student can verbalize'the contract .

. .
.

There is a reward menu appropriate to
.all students (e.g. a store stocked with
-th-ing-s--that-aro- reinfor-eing -to-students-

.

The teacher has and follows a reward
.

schedule for achievement

The students can verbalize the reward
schedule for.achievement'

There is 4 Free Room orthere is an RE

-,s,

.

-

.

.

Area in the classroom where there are
, activities for immediate reinforcement

The use of the Free Room or 1E Area
is contingent on completion of a con-

-3
,

tract or task or .specified behavior.
.

The adults.in the room consistently
reward appropriate behavior

Adult verbal behavior is positive
(I like'tne-way-tnis group is work-ing)

Staff continually finds new ways to
motivate students

. .

. PROJECT EVALUATION

. Involvement of Students/Staff/Parents
.

,
.. _

Were parent questionaires used pre -post
. ,

Were staff questionaires used pre-post
.

for information and attitudes regarding
program '- .

.

.

Were student preferences and interests
evaluated -

I

I (3 0

<- 1

. .H ,

I

I

.

.

.



0 P RATING

B. Types ofiEvaluation Recommended

Use objective-iseiferenced testing
system which rentesto program
recommended

Use of Standardized tests recommended
MAT, WRAT, SDT

Use of self-concept inventory for
students recommended .

c: -Data Collection

,On-going evaluation of objectives rec-
ommended. Pre and post-test as instruc-
tional sequence requires

*D. Analysis

*E.,. Reporting'

71,

ear

ote: Most school systems use theii Own evaluation system. We
recommend the objective referenced testing system with .

continual,pre-post testing of objeCtivesl We also recom-
mended pre-post inventories on teacher attitudes and teacher
acceptance of individualized instruction.
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CATEGORIES OF VARIABLES I 0
= Interview

= Inde.ath Probe

P RATING
= Observation
Chellist

PROJECT PRE1ARATION

Project Planning

1. Parent.Involvement
.

Presentation made to PTA

APprovalty parent advisory council if
Comp. Ed.-funds ate used

2. Program Goals

Can Administrators identify program
goals? ,
Teacher training for managing an in-
dividualized classroom in reading or
mi.vthematics.

Increase student achievement.

Increase positive self-concept of
student.

3. Program Design.

Determination, of program use by
_teachers and aides (center vs. self-
-contined vs. team teaching vs. pull

- out, etc.)

Determine evaluation testing syStem to
be.used (if relevant)

Specify number of target students for
special testing (if.relevant)

4. Establish Responsibility /Authority

Designate school administrator as
facilitator.

Identify/Select/Procure Resources

Ha-;--Staff*

Reassign or hire teachers/aides as re-
quired by program design
,

162
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.

.

- .

I
.

0
,.

P RATING

b. Fadilities

Order building modifications and furn-k:

.

,

--,-

ture.(Special Education population 0 1171

c. Special Equipment-Materials

Order all commercial materials

Order all supplies

a _Staff _Training_

1. Development of Program
(training package already developed) ,

'. Involvement of Students/Staff/Parents

Notify all staff working directly with

,

.

P'

v

.

16 3

.

.

.

.

.

c/- .

i...---

.

-

.

..

,--

.

,

,

.

.

/VAL

center as to time/place/etc. of in-
service.

Select 1-2 representatives of parent 2_

community to attend workshop.

3. Logistics
_ --

Deliver all.systems materials. 2_.

Inventory all commercial materials.

Set up center prior to staff training. L.

Designate two day training period. 3
.

_

4.N of Training Sessions
Training session is mbdeled after format
of individualized program.

Diagnoetid Test--- j Prescription) /Test
Discussion.and Activity

. PROJECT OPERATION

. Diagnosis and Testing and B. Prescription

A

3All students pre-tested
g

All student Rx matrix completed
(Rea0ing only) ,

.
..

All student cards on file (Math)

Class Summary Chart completed '(Math) ,

'

,

,

.
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APPENDIX 12

DRAFT

IMPLEMENTATION ASSESSMENT INSTRUMENT
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t
o
 
t
h
e
 
l
e
f
t
'
i
s
 
s
h
o
w
n
 
a
s
 
a
 
l
e
f
t
 
b
r
a
c
k
e
t

a
n
d
 
t
h
a
t
 
f
u
r
t
h
e
r
e
s
t
 
t
o

t
h
e
,
r
i
g
h
t
a
s
 
a
 
r
i
g
h
t
 
b
r
a
c
k
e
t
.

A
n
d
 
t
o
 
b
e
 
a
b
s
o
l
u
t
e
l
y
 
c
l
e
a
r
,
 
c
o
n
n
e
c
t
 
y
o
u
r
 
b
r
a
c
k
e
t
s
 
w
i
t
h
 
a
 
l
i
n
e
.

F
o
r
-

e
x
a
m
p
l
e
,

t
h
e
 
r
e
s
p
o
n
s
e
 
a
 
l
o
c
a
l
 
r
e
s
p
o
n
d
e
n
t
 
m
i
g
h
t
 
g
i
v
e
 
f
o
r
 
t
h
a
t
 
q
u
e
s
t
i
o
n
.

Y
o
u
 
m
a
y
 
a
d
d
 
s
u
g
g
e
s
t
e
d
'
 
p
r
o
c
e
d
u
r
e
s
 
f
o
r
 
o
n
-

s
i
t
e
 
v
e
r
i
f
i
c
a
t
i
o
n
'
 
f
o
r
 
a
n
y
 
q
u
e
s
t
i
o
n
 
i
n
 
t
h
e
 
s
p
a
c
e
 
p
r
o
v
i
d
e
d
.

I
f
 
t
h
e
 
p
r
o
c
e
d
u
r
e
s
 
y
o
u
 
a
d
d
 
r
e
q
u
i
r
e
 
a
p
p
l
i
c
a
t
i
o
n

.
o
f
 
q
 
'
s
p
e
c
i
f
i
c
 
i
n
s
t
r
u
m
e
n
t
,
 
p
l
e
a
s
e
 
i
d
e
n
t
i
f
y
 
t
h
i
'
s
 
i
n
s
t
r
u
m
e
n
t

(
a
t
t
a
c
h
 
a
 
c
o
p
y
 
o
f
 
t
h
e
s
e
 
s
h
e
e
t
s
 
i
f
 
p
o
s
s
i
b
l
e
)
.

.
.

'
T
h
e
i
v
a
l
u
e
s
 
c
o
n
t
a
i
n
e
d
 
w
i
t
h
i
n
 
y
o
u
r
 
b
r
a
c
k
e
t
 
r
e
p
r
e
s
e
n
t
 
r
e
s
p
o
n
s
e
 
v
a
l
u
e
s
 
t
h
a
t
'
a
 
l
O
c
a
l

t
e
a
c
h
e
r
 
o
r
-
p
r
o
g
r
a
m

a
d
m
i
n
i
s
t
r
a
t
o
r
 
w
o
u
l
d
 
c
h
e
c
k
 
i
f
 
t
h
e
 
p
r
o
g
r
a
m
 
w
e
r
e
 
o
p
e
r
a
t
i
n
g
 
i
n
 
a
 
w
e
l
l
-
i
m
p
l
e
m
e
n
t
e
d

f
a
s
h
i
o
n
 
a
t
'
t
h
a
t
 
s
i
t
e
.

.
3
.

r
o
r
 
q
u
e
s
t
i
o
n
s
 
.
r
e
q
u
i
r
i
n
g
 
r
e
s
p
o
n
e
s
 
o
t
h
e
r
 
t
h
a
n
 
"
Y
e
s
/
N
o
"
 
b
u
t
 
f
o
r
 
w
h
i
c
h
 
n
o
 
a
n
s
w
e
r

s
c
a
l
e
 
i
s
 
i
n
d
i
c
a
t
e
d
,

:
 
p
r
o
v
i
d
e
 
y
o
u
r
 
r
e
s
p
o
n
s
e
 
i
n
 
t
e
r
m
s

o
f
 
a
 
r
a
n
g
e
 
o
f
 
s
p
e
c
i
f
i
c
 
v
a
l
u
e
s
 
w
h
i
c
h
 
w
o
u
l
d
 
b
e
 
a
c
c
e
p
t
a
b
l
e
 
f
o
r
 
a

r
e
a
s
o
n
a
b
l
y

w
e
l
l
-
i
m
p
l
e
m
e
n
t
e
d
 
c
l
a
s
s
i
-
o
o
m
 
o
r
l
e
a
r
n
i
n
o
 
c
e
n
t
e
r
.

F
o
r
 
e
x
a
m
p
l
e
,
 
-

4
.

,
i
n
 
t
h
e
 
r
i
g
h
t
 
h
a
n
d
 
p
o
r
t
i
o
n
 
(
t
o
p
p
e
d
 
w
i
t
h
 
t
h
e
 
h
e
a
d
i
n
g
 
"
P
o
s
s
i
b
l
e
 
O
n
-
S
i
t
e
 
V
e
r
i
f
i
c
a
t
i
o
n

P
r
o
c
e
d
u
r
e
s
"
)
 
O
f
 
e
a
c
h
 
o
f

'
t
h
e
 
f
o
l
l
o
w
i
n
g
 
s
h
e
e
t
s
,
,
c
h
e
c
k
 
t
h
e
 
p
r
o
c
e
d
u
r
e
 
-
o
r
 
p
r
o
c
e
d
u
r
e
s
 
y
o
u
 
b
e
l
i
e
v
e
 
c
o
u
l
d
 
b
e
 
u
s
e
d
 
o
n
-
s
i
t
e
 
t
o
v
e
r
i
f
y

[
0
0
%

7
5

5
0
%

2
5
%

0
%

0



.
,

W
h
e
r
e
 
n
o
 
p
o
t
e
n
t
i
a
l
 
o
n
-
s
i
t
e
-
v
e
r
i
f
i
c
a
t
i
o
n
 
p
r
o
c
e
d
u
r
e
s
 
a
r
e
 
l
i
s
t
e
d
 
f
o
r
 
a
n
y
 
q
u
e
s
t
i
o
n
,
 
p
l
e
a
s
e
 
s
u
g
g
e
s
t

a
n
y
 
t
h
a
t
.
y
o
u
 
f
e
e
l
 
w
o
u
l
d
 
b
e
 
r
e
l
e
v
a
n
t
 
f
o
r
 
t
h
a
t
 
q
u
e
s
t
i
o
n
 
i
n
 
y
o
u
r

p
r
o
g
r
'
m
.

P
r
o
c
e
d
u
r
e
s
 
t
h
a
t
 
y
o
u

s
u
g
g
e
s
t
 
s
h
o
u
l
d
 
b
e
 
b
r
i
e
f
l
y
 
s
t
a
t
e
d
 
b
u
t
 
w
i
t
h
 
a
d
e
q
u
a
t
e
 
d
e
t
a
i
l
 
t
o
 
r
e
a
d
i
l
y
 
a
l
l
o
w
 
d
a
t
a
 
c
o
l
l
e
c
t
i
o
n
.

5
:

T
h
e
 
l
a
s
t
 
o
f
 
t
h
e
 
a
t
t
a
c
h
e
d
 
s
h
e
e
t
s
 
c
o
n
t
a
i
n
s
 
n
o
 
q
u
e
s
t
i
o
n
s
 
a
t
 
a
l
l
:

T
h
i
s
 
s
p
a
c
e
 
h
a
s
 
b
e
e
n
 
p
r
o
v
i
d
e
d

f
a
r
 
y
o
u
 
t
o
 
l
i
s
t
 
a
d
d
i
t
i
o
n
a
l
 
i
t
e
m
s
 
y
o
u
 
b
e
l
i
e
v
e
 
a
r
e
 
c
r
i
t
i
c
a
)
 
t
o
 
e
f
f
e
c
t
i
v
e
 
i
m
p
l
e
m
e
n
t
a
t
i
o
n
 
o
f

y
o
u
r
 
p
r
o
g
r
a
m
.

F
o
r
 
e
a
c
h
 
i
t
e
m
 
y
o
u
 
a
d
d
,
 
p
l
e
a
s
e
 
p
r
o
v
i
d
e
 
a
 
s
p
e
c
i
f
i
c
 
i
n
t
e
r
v
i
e
w
 
q
u
e
s
t
i
o
n
,
 
a
n
s
w
e
r

s
c
a
l
e
,
 
a
n
d
 
o
n
 
-
s
a
t
e
 
v
e
r
i
f
i
c
a
t
i
o
n
 
p
r
o
c
e
d
u
r
e
.

s
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N
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I
O
N
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(
S
E
E

G
E
N
E
R
A
L
 
D
I
R
E
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T
I
O
N
S
,
 
F
O
R
 
F
U
R
T
H
E
R
 
G
U
I
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A
N
C
E
.
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T
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C
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S
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G
N
O
S
I
S
 
/
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S
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I
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O
N

W
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a
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r
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t
h
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i
m
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o
r
t
a
n
t

c
o
n
s
i
d
e
r
a
t
i
o
n
s
 
i
n
 
d
i
a
g
-

n
o
s
i
s
?

A
r
e
-
t
h
e
r
'
e

s
t
a
n
d
a
r
d
 
t
e
s
t
s
'
 
a
n
d

p
r
o
-

,
c
e
d
u
r
e
s
 
a
v
a
i
l
a
b
l
e
 
f
o
r

i
n
i
t
i
a
l
 
d
i
a
g
n
o
s
i
s
 
a
n
d

p
r
e
s
c
r
i
p
t
i
o
n
 
o
r
 
i
s
 
t
h
i
s

p
r
i
m
a
r
i
l
y
 
t
h
e

r
e
s
p
o
n
-

s
i
b
i
l
i
t
y
 
o
f
 
t
h
e
 
t
e
a
c
h
e
r

w
i
t
h
 
o
n
l
y
 
g
e
n
e
r
a
l

o
r

t
h
e
o
r
e
t
i
c
a
l
 
g
u
i
d
e
l
i
n
e
s

g
i
v
e
n
?
 
(
D
/
P
 
1
,
 
D
/
P
 
2
)

H
o
w
 
i
m
p
o
r
t
a
n
t

a
r
e
 
a
l
-

t
e
r
n
a
t
i
v
e
 
p
a
t
h
s
 
o
r

d
i
f
f
e
r
e
n
t
 
m
e
d
i
a
?

A
r
e

t
h
e
r
e
 
a
l
t
e
r
n
a
t
i
v
e

p
r
e
-

,
-
i
c
r
i
p
t
i
o
n
s
 
f
o
r
 
t
h
e

s
a
m
e
 
s
k
i
l
l
 
d
e
f
i
c
i
e
n
c
y

a
v
a
i
l
a
M
e
,
f
o
r
 
i
n
i
t
i
a
l

.
p
r
e
s
c
r
i
b
t
i
o
n
 
o
r
 
w
h
e
n

.
s
t
a
r
t
i
n
g
 
a
 
n
e
w
 
u
n
i
t
 
o
r

c
l
u
s
t
e
r
 
o
f
 
o
b
j
e
c
t
i
v
e
s
?

(
A
L
T
 
1
,
 
A
L
T
 
2
)

C
)

-
-
,
1

D
/
P
 
1
.
 
A
r
e
 
t
h
e
r
e
 
s
p
e
c
i
f
i
c

t
e
s
t
s
 
a
v
a
i
l
a
b
l
e
 
f
o
r
 
i
n
i
t
i
a
l
-

d
i
a
g
n
o
s
i
s
?

Y
e
s

N
o

N
/
A

I
f
 
s
o
,
 
f
o
r
 
w
h
a
t
 
p
a
r
t
 
o
f
 
t
h
e

p
r
o
g
r
a
m
?

1
0
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%
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h
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h
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d
i
a
g
n
o
s
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s
 
t
e
s
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Y
e
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N
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N
/
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I
f
 
s
o
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f
o
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w
h
a
t
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e
r
c
e
n
t
a
g
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o
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m
a
t
e
r
i
a
l
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i
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t
h
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r
o
g
r
a
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1
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L
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t
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i
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G
i
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e
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t
h
e

s
a
m
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c
o
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e
s
 
f
o
r
 
t
w
o
 
s
t
u
d
e
n
t
s
 
i
n
 
t
h
e

s
o
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e
 
a
g
e
 
r
a
n
g
e
,
 
w
o
u
l
d
 
t
h
e
 
m
a
t
e
r
i
a
l
s

p
r
e
s
c
r
i
b
e
d

b
e
 
t
h
e
 
s
a
m
e
 
f
o
r
 
t
h
e
 
t
w
o
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s
t
u
d
e
n
t
s
?

Y
e
s

N
o

N
/
A

s
o
,
 
w
h
a
t
 
p
e
r
c
e
n
t
 
o
f
 
t
h
e
 
t
i
m
e
?

r
u
O
%

7
5
%

5
0
%

2
5
%
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A
L
T
 
2
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G
i
v
e
n
 
t
h
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s
a
m
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s
c
o
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e
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f
o
r
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w
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t
u
d
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e
m
e
a
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g
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o
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f
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t
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r
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p
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r
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i
n
 
g
e
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t
h
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a
m
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s
k
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l
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d
e
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i
e
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y
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O
n
l
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1

1
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.
0
t
h
e
r
 
(
s
p
e
c
i
f
y
 
r
a
n
g
e
)
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D
/
P
 
2
.

,

L
o
o
k

t
 
M
a
n
u
a
l
,
 
i
f
 
a
v
a
i
l
a
b
l
e

A
s
k
 
t
w
o
 
d
i
f
f
e
r
e
n
t
 
a
d
u
l
t
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t
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d
e
s
c
r
i
b
e
 
i
n
 
d
e
t
a
i
l
 
t
h
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i
a
g
n
o
s
i
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n
d
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r
e
s
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r
i
p
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o
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s
y
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t
e
m
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h
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o
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1
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A
L
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I
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r
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n
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s
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o
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e
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a
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l
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h
y
p
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n
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1 I
D

P
U
R
P
O
S
E
 
O
F
 
Q
U
E
S
T
I
O
N

C
A
T
E
-
B
E
L
O
W
R
E
S
P
O
N
S
E
S
 
W
H
I
C
H
,
 
I
F
 
S
E
L
E
C
T
E
D
 
B
Y

L
O
C
A
L
 
P
R
O
G
R
A
M
 
P
E
R
S
O
N
N
E
L
 
A
N
D
 
V
E
R
I
F
I
E
D
 
O
N
-
S
I
T
E

W
O
U
L
D
 
I
N
D
I
C
A
T
E
 
G
O
O
D
 
P
R
O
G
R
A
M
-
 
I
M
P
L
E
M
E
N
T
A
T
I
O
N
.

(
S
E
E

G
E
N
E
R
A
L
 
D
I
R
E
C
T
I
O
N
S
,
 
F
O
R
 
F
U
R
T
H
E
R
 
G
U
I
D
A
N
C
E
.
)

1

P
O
S
S
I
B
L
E
.
O
N
-
S
I
T
E
 
V
E
R
I
F
I
C
A
T
I
O
N

P
R
O
C
E
D
U
R
E
S

H
o
w
 
m
u
c
h
 
v
a
r
i
a
t
i
o
n
 
i
n

s
k
i
l
l
 
l
e
v
e
l
 
a
n
d
 
p
r
e
-

s
c
r
i
p
t
i
o
n
 
c
a
n
 
t
h
e
 
p
r
o
-

g
r
d
m
 
h
a
n
d
l
e
 
w
i
t
h
i
n
 
o
n
e

c
l
a
s
s
r
o
o
m
?
 
(
D
/
P
 
3
)

H
o
w
 
f
l
e
x
i
b
l
y
 
w
r
i
t
t
e
n
 
a
r

p
r
e
s
c
r
i
p
t
i
o
n
s
;
 
o
r
 
g
i
v
e
n

a
 
b
l
o
c
k
 
o
f
 
w
o
r
k
,
 
i
s

,
t
h
e
r
e
 
f
l
e
x
i
b
i
l
i
t
y
?

(
A
L
T

C
D co

D
/
P
 
3
.
 
C
h
e
c
k
 
t
h
e
 
r
e
s
p
o
n
s
e
 
b
e
l
o
w
 
w
h
i
c
h
 
c
o
r
r
e
s
p
o
n
d
s
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COMPENSATORY EDUCATION STUDY

NIE

SURVEY CONDUCTED BY:
EDUCATION- TURNKEY SYSTEMS, INC .

QUESTIONNAIRE FOR:

PRINCIPAL

180 ,



COMPENSATORY EDUCATION

PRINCIPAL'S QUESTIONNAIRE

A. STAFF CHARACTERISTICS

1. .Have you ever taught reading_ at any level in a school setting

(self-contained elementary classroom, adult basic education,

etc.)?

[ l YES

[ I NO

Mathematics?

[ l YES

[ l NO

2. Are You teaching reading part -time. now in your school?

[ l YES

NO

Mathematics?

[ l YES,

[ l NO

3. Including this year, how many total years of school administrative

experience do you have?

years.



B. ORGANIZATION AND MANAGEMENT OF PROGRAM.

. Including this'Yea, for how long have Title 1 compensatory

education activities operated in this school?

years.

2. Do any other compensatory education programs (e.g: Head Starts,

State Funded Compensatory Education Programs Title 3) operated in

this school?

1 YES

[ I NO .

For how long have they operated in thi§ school?

Head Start years.

State Funded Compensatory Education Program years.

Title 3

Other

years:

years.

3. Over the past 12 months, how many times has , (Name) , your

district's compensatory education director, discussed the reading

or mathematics activities of your compensatory education students

with you?

times over past 12 months.

182
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4. What is your highest degree level held?

[ ] NONE

[ ] ASSOCIATE

[ ] BACHELORS

[ l MASTERS

[ l SPECIALIST

[ l DOCTORS

5. What will be your an ual salary for 1976-77?

$

-"\

) ,
, 183
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4. What percent of these discussions were initiated by (Name"),

5. What was the major topic of these discussions?

Testing

Student Placement

Student Progress

Program Monitoring (i.e., management in general)

Staff Considerations

Counselling/Discipline/Crisii Intenvention

Combinations of the Above

Other (specify):

.6. Over thit. same 12 Month, span, how many times has (Name)

visited your'school to observe the -reading or mathematics activities

of this school's corn ensatory education students?

times over, the last 12 months

7. After the typical such visit, did you reCeiv any feedback from

-- (Name)

[ ] YES

No

If YES, please describe what was typically said or done:'

1/8 4
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8. How strongly does your own teaching.staff (including regOar classroom

teachers and any special compensatory educatt6 instructors) support.

Your school's compensatory education maiiiematics and reading activities

this year?

Overwhelmingly

[ ) Very strongly,.

] Strongly,

,) Somewhat strongly

Somewhat weakly

Please describe the experiences upon which you based your response:

USING A SCALE OF 1 to 5; WHERE 1 MEANS "NOT INVOLVED AT ill. AND

5MEANS "HEAVILY INVOLVED ", PLEASE RESPOND,TO THE FOLLOWING FOUR

QUESTIONS (NUMBERS 9 THROUGH 12, ).

9. To what degree have your specially-hired compensatory' education

teachers been involVed in the following activities related to

the teaching of reading and mathematiCs to compensatory education

students at your school?

/

/

8



11. How about your paraprofessionals?

Organizing the classroom (staff/

student relationship) for in-
.

structional activities .

Reviewing and selecting materials

ustd in comp ed instructional

,activities.

Reviewing and selecting or

developing performance ob-

jectives.

12. How about yourself?

Organizing the classroom (staff/

student relationship) for in-

structional

Reviewing and selecting materials

used in comp ed instructional

activities.

Reviewing and selecting or

developing performance ob-

jectives,

1.

186
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Organizing the clasSroom (staff/

student relationshir) for in-

structional activities.

Reviewing and selecting materials

used in comp ed activities.

Reviewing and selecting or

-developing, performance ob-

jectives.

*V*

Degree of Involvement

Reading Mathematics

10. How about, your regular classroom teachers?

Degree of Involvement

Or.ganizing the classroom (staff/

student, relationship) for instruc-

tional activities. .

Reviewing and selecting materials

used in instructional comp ed

'activities.

Reviewing and selecting or

developing performance,

objectives;-

-At

, ,

- 6: -.
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13. Have other staff members, not covered in questions 8 through 11

above: been involved in these three activities?

[ ]. YES

[ NO

If YES, please specify the staff membersiby role (e.g.', speech,

therapist, reading consultant), whether the area of involvement

is reading or math, and the degree of involvement -- using the

same respolve scale you used for question 8 through 11.

ROLE:

[ } Reading [ 'Reading [ }Reading

[ ] Math [ 'Math [ path

Organizing the classroom (staff/

student relationship) for instruc-

tfonal

Reviewing and selecting materials

used in comp ed instructional

activities.

Reviewing and selecting or

developing performance

objectives,

- 8 -
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14. Which of the Tollowing methods of Coordination best describes the
4

primary manner in Which regular classroom teachers in this school

coordinate their own reading and mathematics fo.r c pensatory

.education students with the activities conducted by special compensa-

tory,education reading and mathematics instructors this year?

[ ] Very little coordination.

[ ] Regularly sCheduled'staff meetings/reports.

[ ] Specially scheduled meetings/reports between' specific teachers.

[ ] Informal, unscheduled communications between specific teachers.

[ ] Other (desclribe)

15. Overall, how satisfied are you with 0'e degree of this coordination?

[ ] Extremely satisfied.

[ ] Satisfied.

[ Somewhat satisfied.

[ ] \Somewhat dissatisfied

[ Very dissatisfied.

Please describe the experiences upon which you based your response:

How would you improve this coordination?

-9-
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16. How many times this year"have you met with the parents (parent) of

any of your school's compensatory education students.to discuss 'reading

or mathematics activities of that student?

times

17. Do you mare home visits for the purpose 'lid' such discussions?

. [ ] YES n ,.

[
] NO °

18. What was the major topic of theSe discussions?

[ ] Progress

[ ] Attendance

[ ] Discipline

( l Other (specify)

k

..

a

4.

,
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C. ORGANIZATION AND MANAGEMENT OF
CLASSROOM READING ACTIVITIES

THERE ARE NO QUESTIONS ON THIS TOPIC AT THIS TIME,



e

D,. METHOD OF INSTRUCTION .

... `

.',

What method or methods of instruction have 'been most successful

with compensatory, education students in your school ?

r

--,

I
.-

- 12 -
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E. STAFF DEVELOPMENT SPECIFICALLY RELATED TO
COMPENSATORY EDUCATION READING ACTIVITIES

1. How many days of teache'r training (e.g., in-service) will be

provided to the staff of your school during 1976-77?

days .

j

2. How many days of teacher training related to compensatory education

reading and mathematics activities will be provided to the staff

of your school during 1976-1977?(Include days to regular teaching

staff when comp ed staff was not present plus days to comp ed

staff where regular staff was not present plus days when both present.)

days for reading days for math total days

3. How many such days of trainingwere provided at the outset of the

,compensatory education reading program currently operating in

your school?

days for reading days for math total days

4. For how manf of the teacher training days will you be involved in

this training?

'days, general "teacher training

days, program outset training

- 13 -
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5. Which one of the following topics was most heavily emphasized during

training periods devoted to compensatory education?

1976-77 Program
Training Outset.

( ] ( 1 General instructional techniques for disadvantaged

children.

1 ] ( ] Now to utilize paraprofessionals.

1 ] [ ] Implementing individualized instructional activities

1 ] 1 , l Specific techniques for teaching-reading.

1 ] [ ] Specific techniques for teaching mathematics.

1 ] 1 ] Developing performance objectives.

1 ] [ I Classroom management.

1 ] 1 ] Use of student rewards for reinforcement of

1 ] [ I student behavior or academic progress.

I. 3 1 ] Crisis intervention.

1 ] 1 ] Other (specify) 1976-77

Outset

6. For how many of these same training days was (Name) involved

in the training?

days, 76-77 comp ed training days, program outset training

-14-
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7. Which one of the following statements best describes the training

requireMents for the paraprofessionals used in your school's

compensatory educationactivities this year?

In Reading In Math ,

[ ) [ ) They are given no formal training but are given on-

the-job training.

[ ) [ ) They are given a general orientation but no specific

training.

[ ) They are given specific training in certain

specialized 'areas.

[ ) [ ) They are given continual in-service training.

[ 3 [ l They must have completed (or at least be attending)

a course program for paraprofessional's.

8. How many days of training related to compensatofy educcaion instructional

activities will be provided to your school's paraprofessionals in 1976-77?

days for reading day for math total days

9. How many such days of training were provided at the outset of the

compensatory education program currently operating in your school?

days for reading days for math total days

10. How many of these paraprofessional training days will you be involved

in the training?
/

days 76-77 comp ed days program outset

. - 15
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11 Which one of the following topics was most heavily emphasized during
.../'

each of these training periods?

1976-77 Program
Training Outset

[ ] [ ] General instructional techniques for disadvantaged
s

children.

( ] [ ] How to develop instructional materials.

[ ] [` ] Implementing individualized instructional activities.

t. ( ] [ ) Specific techniques for teaching reading.

[ ] [ A Specific techniques for teaching mathematics.-

[ ] [ ] Developing performance objectives.

( ] [ ] Classroom management.
/

( ] [ ] Use of student rewards for reinforcement of student

behavior or academic progreSs.

( ] [ ] Crisis intervention.

Other (specify) 1976,77

Outset

12. For how many of these same paraprofessional training days was (Name)

involved in the training?

days 76-77 comp ed days program outset

- 16 -
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F. STUDENT VAR ABLES

1. Approximately what percent of your school's current compensatory

education students started in your s hool at the beginning of the

current school year ? (An estimate to the nearest -5 to 10 percent would be

sufficient unless yOu happen to kno off-hand a more precise

estimate.)

2. Approximately what percent of your school's compensatory education

students are absent from school on any given day? (See question 1

for indication of desired precision.)

3. Approximately what percent of all the students in your school are

eligible for the free lunch program in your district? (See. question

1 for indication of desired precision.)

4. What percent of the compensatory, education students in your school

this year do you realistically expect to complete high school?

/0

ti

5. "If kids currently served by compensatory education programs were performing

up to expectations in math and reading achievement, there would be no need

for compensatory education math and reading programs." Accepting the

premise of this quote, what would you describe as being the causes of

their performance level?

197
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. SCHOOL AND DISTRICT VARIABLES

1. How many parents attend a typical PTA meeting for your school?

parents

2. What percentage of the total parents does this level'of attendance

represent?

3. Generally, how would you describe the morale of teachers in your school,?

[ ] Extremely high

[ High

[ Fairly high

[ ] Average

[ ] Rather low

Why do you think this is so?

4. Are you satisfied with the method used in your school for making decisions

on curricular matters involving compensatory programs?

[ ] YES

[ ] NO

Please describe the experiences upon wh4ch you based your response:

198
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H. UTILIZATION OF STAFF TIME

1. On a normal day, how many hours do the teachers'of your school spend

working at school?

hours

2. Is this time determined contractually?

.[ ] YES

[ ] NO

3. Similarly, how many hours do you spend working at school on a normal day?

hours

JN,

4. Determined contractually?

[ ] YES

I NO

5, What about the length of the working day for your school's paraprofessionals?

hours

6. Determined contractually?

[ ] YES

[ NO

7. And the length of the working day for any reading or mathematics specialists

or consultants assigned to your school (but not paid from comp ed funds)?,

hours

- 19 -
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B. Is this time determined.cohtractually?

[ ] YES

[ ] NO.

9. What is the average number' of hours per week you.spend on compensatory

.-.__....

education reading or mathematics activites this year outside of regular

working hours?

hours/week

10. How have your regular working hours this year been divided among the

'following activities ?'

% Of-Job Time Activity

_planning for compensatory education reading or math activities.

1

Planning for all other instructional activities.

Receiving or conducting training for comp ed reading or

math activities.

Receiving or conducting training for all other

instructional activities.

Participating in decisions- (e.g.., selection of materials
t

andtbr tests, determining who is to conduct training,

determining performance objectives, determining evaluation

r

100%

I,

. ,

designs) related to comp ed reading or math activities.

Participating in decisions related to all other instructional._

activities,.

General administrative activites for compensatory education

reading or math activities.

All other general administrative activities.

All other activities (list)

200
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11. .How many days of student attendance are intended for the /976-77

school year at your school?

days

12. How many additional days beyond those of student attendance are included

in the typical teacher's working agreement at your school during 1976-77?

additional days beyond student attendante days

13. -How many such additional days beyond student attendance days are included

tn your own working agreement during 1976-77?

additional days beyond student attendance days

14. What about the number of such additional days in' the working agrgement

or understanding of your school's paraprofessionals?

additional days beyond student'attendance days

15. And what about the number of such additional days in the working agreement

of any radin'sg-or mathematics specialist or consultant assigned to your

school (but not paid from comp ed funds)?.

additional days beyond student attendance days

15. Not counting their time for lunch, how many hours are your school's

students at school on a typical day?

hours

- 21 -
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I. MISCELLANEOUS CHARACTERISTICS

THE INFORMATION'REQUESTED IN.THIS SECTION MAY HAVE BEEN PROVIDED BY

YOU AT AN EARLIER TIME; PLEASE EXAMINE THE ITEM INCLUDED HERE TO VERIFY

THAT IS, THE CASE. IF YOU -HAVE NOT ALREADY SENT THESE DATA IN, PLEASE

PROVIDE THE DATA COLLECTOR WITH THE REQUESTED INFORMATION AT SOME TIME

b'' DURING THE SITE VISIT.

1. Please provide the6following information for the current school year.

1976-77'

NUMBER OF
REGULAR

CLASSROOM
NUMBER OF TEACHERS WITH

TOTAL REGULAR COMP ED
TOTAL COMP ED CLASSROOM STUDENTS IN

GRADE ENROLLMENT STUDENTS TEACHERS CLASSES

Kindergarten

1

2

3

4

5 -

6

TOTAL K-6

- 22
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2. How many compensatory education instructors and paraprofessionals served

your students this year? P1 se give your response in terms.of both

the number of persoRs and he full.-time-equivalent (FTE) positions, i.e.,

2 half-time per-sonsare equivalent to 1.0 FTE.

1976-77

NO. COMP ED. FTE COMP ED NO. COMP ED FTE COMP ED
GRADE INSTRUCTORS INSTRUCTORS PARAPROFESSIONALS PARAPROFESSIONALS

K.-

1

:

2

3

4

5

6

TOTAL (K76)

3. In the-table below, indicate the number of parents or other community

people who have assisted or worked with your teachers.(without pay)

in the conduc of your. school's compensatory education reading or

mathematics activities this year. Also, please indicate the averge number

- of hours of sd h voluntary service provided by the typical parent and

other communit person this year.

203
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NO. OF SUCH PERSONS -HOURS OF SERVICE PROVIDEDCOMMUNITY PERSON f ASSISTING YOUR TEACHERS BY TYPICAL PERSON

Parent

Student Teacher

Student Volunteer (from
other schools)

MeMber Of, Volunteer

Organization anon- student)

Member'of Servie Club

Other

\,

el

204
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ID Page 1/26-

SAMPLE CODING- FORM

-. .

IDENTIFICATION I \TOR'1\TION Range

Site Code (See Data Site Ipformalion..Sheet)
4101-7399

'Building Code (See Data Site Ir6orktiiiioil Sheet) 0,1,2'
'District Comp Ed Director 0
Buifdinn 1
Building 2

2

Code... Data

County

,District

Wilding,

Interviewee Code

District Comp Ed Director
.Principal

Teacher of Comp Ed Students.

10
20

Special Comp Eck Teacher ,30-39
Regular Classroom Teacher 40749

Paraprofcssiohals '50 -59
Other Stiff 60-69

lather Position(s) Held:

First'(sce previous coding)_

N

Second .(see pre us' coding)

PO
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00-99

.414,

.2*

000-999

000-999

10-69

10-69

10-69.
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I. GENERAL 'INFORMATION

Purpose of the Study

This study is funded by the National Institute of Education (NIE) for

the purpose of comparing the effectiveness of standardized compensatory edu-
.

cation programs with individualized compensatory education programs.' The

compensatory education programs included in the study will beboth reading

and mathematics programs, and all have been appraised as "well-implemented"

and, hence, comparable programs. The focus of the study'is-on comparing

the effects of individualized programs versus these for standardized pro-

grams, and not on 'accumulating *descriptive data regarding the variety of

other dimensions along which individualized programs may vary from stan-

dardized programs. The effectiveness of both types of programs will be

assessed by measures of reading and matheuaalics achievement (standardized

tests) and by their broader effects on classrqom environment. Thus, in ad-

dition to student testing, the study will. .employ in-depth observations of

programs and interviews with school staff (t:e., principals, teachers, and

paraprofessionals) to further amplify the student test data.

The concept of individualiiation of education has_jiecome one of con-

siderable interest and inquiry not only among education researchers and

practitioners but also among public policy makers and members of Congress.

Section 821 (a) of.Public Law 93-380, for example, mandates NIE to under-

take an analysis of the effectiveness of educational methods and procedures,

including the use of individual written educational' plans for children.

208
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A variety of-questions have arisen under the general issue of the effec-

tiveness of individuilied instruction:

e .How effective are well-implemented individualized
.'instruction programs in raising achievement in
reading and mathematics for disadvantaged-children?

What'-is the impact and interrelationship among other
effects created in the, classroom anoschool envirop-

.

melit that can be attributed to, the effective imple-

negation of, individualized instruction?,

To what extent do local education Agencies (LEA's)
utilizing well=implemented individualized programs
of instructton.meet the specific needs Of individ-
ual students?

-..

.

thus, the intent of this study'is to provide information to answer some
. .

of these underlying issues through its comparative.evaluation of standard-
.

ized and individualzed compensatory education programs in reading and

mathematics.

.4

The Role of the Data Collector

.1. The.Data'collector's task responsibilities are identified.and described

in subsequentsions of this manual. Ihe larger role of the data collector,

however, should be kept in mind while discharging these task responsibilities.

The data co'llector, will be the-primary individual involved-in this study with
f

whom local school personriel (principals, teachers, paraprofessionals,com-

pensatory education coordinators, etc.) and members of.the community have

face-to-face,contact. Thus, to these people he is'the visible representa-
r

tive not only of'the firm which has been contracted to conduct this study but

also of the National Institute of EdUCation, which has requested the evalua-

tion study.

2



2. The data collector should realize that lodal attitudes toward the

study (and, i =ndirectly toward the implementation contractor and

be a reflection of his dealings with community representati.ves. Thus, the

data collector should take care to conduct his responsibilities in an Un-

obtrusive manner and in such .a way as to minimize conflict with local school

personnel -and procedures. At the same time, he/she should be responsive to

local'Community and school questions about the study and should be sufficiently

,,
informed-about tI'le study's purpose andrilethodology to provide accurate and

straightforward answers (Questions beyond the scope of the data collector's

knowledge should be referred to the Regional Coordinator o -Data Collection

Manager). In addition, the data collector should emphasize
.

his/her role in

the study as being one of-an unbiased investigator.'

2-1i
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II DATA-COLLECTION PROTOCOL,

Local School and LEA. Contaas

1. It is important to rememberthat-many schools ind,local education

agencies are very sensitive to inquiry or intrusion by outsiders. They

may have participated in or been subjected to considerable examination and

evaluation in the past, or4they mays_imply be concerned about the role of

NIE in evaluating programs which are in large part locally-developed and

locally funded. Thus, data collectors should adhere to the _protocol de-

--
,

scribed below so that schOos and LEA's are fully- informed and prepared for

each phase a'hd undertaking of_the study.

2. The primary and initial contact_person for data collectors will be

the local education agency's director or coodinator of Federal or Title I
.___---7-- -\,--_--_--

programs. (The individual s-title !nay vary.) This, individual will already

__-----
be somewhat familiar 1,411 the 'Study and with the schools which will be par-

_

ticipating in the study. He will have been given the name of the data col-
_-.7 ___- --_ .

lector for his area by thre;Data Collection Manager.- The first task of the

data collector should be to telephone this.indiVidual so that the data col-

lector can introduce him/herself and briefly review the study plans and

-procedUres.

3. The initial contacts with the school principals also have been made

by the Data Collection Manager. Each principal has been informed of his/her

school's selection for the study and has been given the name of the data

collector who will be responsible for that school. After contacting the

Federal program coordinator-, the data collector will contact by telephone

212
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the principals of all of the schools to be included to the study in his/her

district. The purpose of this call will be for the data collector to intro-

duce him/herslef to the principal, to initiate communications before the

onset of, the school year, and to schedule a brief visit with eath;principal.

It is important that this initia.1 contact, like all subsequent contacts,

should establish an atmosphere of open communication and should evidence an

appreciatiOn of the:dap-4a-day demands and concerns of school personnel..

The first meeting with the principal should'be scheduled well in advance

of the beginning of school activities in August in order to avoid unduly

complicating the principal's schedule. This visit will enable the data

collector to familiarize him/herself with the schools, the programs operat-

ing in the district,and the names and number staff persons involved. It

Will enable the principals-to become more familiar with the study and its

conduc't. This brief initial meeting should include a discussion of the

following elements'of the study:

the classrooms and staff members involved;

determination of schedule and an appropriate location
or initial staff interviews (principals, teachers, and _

teacher's aides);

w.

determination of schedule for administering pre-tests
for achievement and affective capabilities; and

determination of the most appropriate time and ap-
proach for the data collector to introduce him/herself
to the teachers involved in order to explain the study
more thoroughly. This orientation meeting with teachers
must be scheduled before school starts, preferably dur-
ing the district's teacher orientation week.

213
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4.' A teacher oriehtatton visit should be scheduled in order to:

fully explain the study to the teachers whose classrooms
are involved;

.- Outline what specifically will be involved in terms of
interviews and testing; and

respond to teachers' concerns, and

describe the role, of the data collector in the stut

In addition, and most important, the data collector should confirm the

tentative schedules, and appropriate locations for interviewing and test

administration which Were previously discussed with the principal. If an

empty classroom or office or a suitable area in the teachSs' lounge is

not available for use in all Interviews, then the data collector must not

only establish a time but also determine an appropriate location for each,

interview; and'make sure that both the time and the location are acceptable

. to the teacher. If time permits, it may be possible to conduct some of the.

staff interviews during-orientation week. During the orientation visit, it

may be necessary forhe data collector to empha,size the procedures for

data confidentiality which will be, operative during the study, and to indi-

cate the data collector's appreciation of the need to minimize clussroom

disruptions. The approach of the orientation visit may be -to meet with the
-

teachers either as a group or individually, depending on the-time constraints and

preferences of the data callector,the principal, and the teachers themselves..

5. Staff interviews represent the firSt data collection task of the study.

Staff interviews can be conducted as part of the teacher Orientation visit,

if meetings are individually scheduled. 'Otherwise, thexinterview schedule

214
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should have been confirmed during the 'teacher orientation visit, and

should be completed by the end of the first four weeks of the 1976-77

school year. When interviews are held While sghool -is in session, it is

important that the interview times be scheduled about a week in 'advance--

at a minimum, two days in advafte. It is important to recognize that the

individuals to be involved `in these interviews have substantial constraints

upon the time they have available for participation.. Teachers,'' for example,

will probably have only one "free" period during which the interview can

be conducted and may or may not easily have access to an appropriate inter-

view location. .This,is the rationale for establishing an appropriate loca-

tion for interviews before the interview time, so that time is not spent

'searching for a location. It is important that data collectors recognize

the need not only to conduct the interview efficiently but also to be re-,

sponsive to the teachers concerns regarding the study. During the inter-

view session, therefore, the data collector should review briefly the pro--'

cedures for data confidentialty and for administering the tests. The test'

administration guides can be reviewed, and a tentative schedule for admin-

istering the test can be established with each teacher iridividually. (How-

ever, since the tests will be administered Mine same day, if possible; a

final schedule should be developed after the interview and sent to all in-

_volved teachers.) Also during the teachers' interviews, an, appropriate time

for scheduling interviews with each teacher'si aide(s) should be determined.

Interviews with principals may be easier to schedulq, since principals

have greater control over their time then teachers. However, the data col-,

2_1 5
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lector should recognize that principals may havemore interruptions during

the intertiew session. Therefore, the interview should: be tchedule0 for

at least one hour's duration. .Again, the data collector should take care

to be responsive to the principal's concerns and/or desires for additional

information regarding study procedures.°

Although appropriate times for interviewing the teacher's aides should

have already been established during the teachers' interviews, it is impor-

tant to confirm that time with each teacher aide as soon as possible, per-

haps at the end of each diyIsteacher interviews. Again, an open and infor-,,

,mativ-e atmosphere should prevail during the aides' interviews.

6. Teachers' questions' regarding the administration of the pre- and post-

tests should be answered through a review and discussion of the test adinin-

stration guides during the initial interview.

7. Many teachers find classroom visiters or observors disruptive of .

normal classroom routines. Certainly, the presence of the data collector

in the classroom may introduce a certain atmosphere Of artificiality, but

disruption can be kept to .a minimum by the use of the follOwing procedures:

scheduling the visit approximately two days in advance;

informing the teacher about the nature of the classroom ob-
. servation process;

arriving at the classroom promptly at the appointed time; and
4

being responsive to the teacher:s wishes regarding classroom
procedures during the observation, period.

216
8



Local Communit C tacts

1. In some scho 1 districts, the.data collector max be requested or re-

quired to have co acts with local community groups (e.g., civic associa-

tions, school boar , PTA's, etc.) regarding the study. The purposes of

these contacts wi undoubtedly be diverse, but some local concerns can be

anticipated:

What is 'the purpose of this study?

Why is 'sour" program being evaluated since it has already
been evaluated before?

o Who will get the information about our schools and children?

Will thisstudy interfere with normal.Classroom procedures?

In order to answer these other questions is important that data col-

lectors be familiar with the overall objectives and design of the study

(see Section I of this manual) and-mith
the procedures for selecting par-'

ticipating school districts. Data collectors should thoroughly familiarize

themselves with the overalldesign and intent of the study because any in-

ability to be straightffrard and informative on their part may be inter-

preted as evasiveness or uncgoperativeness by local groups-and individuals.

The data collectbr's attitude during community contacts should be one of

providing information in an open, straightforward manner. Aggressive de-

fense of the study should not be required nor undertaken. If questions

from local groups are beyond the data collector's scope of knowledge or

haVe ramifications for the conduct of the study, these questions shoUld be

referred to the Regional Coordinator or Data Collection Manager.
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III. ADMINISTRATIVE PROCEDURES

Time Allocation Log

1. The Time Allocation Log shoul'q be maintained daily and submitted to

the Regional Coordinator on the 15th and last days of each month. It in-

dicates how the a a collector's time wis.allocated, by task, over the re-

porting period. Prompt completion of the log is requirethfor effectiye

project management.

2. The procedures for completing the Time Allocation Log are as follows:.

a. Enter the time period covered by the report 4e.g., November '

1-15, April 15-30, etc.). Cross out the dateline which
doellot apply (i.e., for November 1-15, cross out the date-
line 16-31). Draw vertical lines through dates represent-
ing weekends.

.

' b. Enter the number of-a-ctual hours-MITer-IC:each day in perform-
ing the five primary tasks, interviewing, testing, observa-
tion, training, and administrative tasks.

c. Then enter the number of hours spent in ancillary tasks in
support of the primary tasks. 'These ancillary tasks are
labeled: cnterview-miscellandous, testing - miscellaneous,
-and ob r tion-miscellaneous. They include such tasks as
scheduling i terviews,coding interview and observation
instruments, istrtbuting test materials, etc.

d. Enter the number of hours spent on any other task not-
,

.

covered by these categories in the "other" category.
Specify what this "other" category was, e.g.,'- meeting
with PTA president.-

e. Total the number of hours vertically by day. The total
hodrs should not exceed eight hours/day. Then total the
hours.horizontally V type of activity. Finally, total
the last horizontal column (which should agree with the
last vertical column} to derive vie .grand total which.
should appear in the block at the.bottOm righthand corner

-of the form.
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f. A sample of a completed Time Allocation Log follows this
page.

Expense Report

4. - ,The expense report should be submitted simultaneously with the Time

Allocation Log. It is important that it be submitted promptly not only

for project management purpbses. but also so that data collectors can be

exOeditidusly reimbursed for their out-of-pocket expenses. These expenses

should not normally be sigajhcant but may include expenses direct, re-

lated to the conduct of the data collection effort, such as: gasoline ex-

penses for use of a private automobile,taxicab fates, loc4.1 transportation

expenses, or minor office supply purchases,.

2, Completing this Report: The amount, date, type, and reason for .pach

expense item should be indicated on the expense-repdrt. Any claim for re-

imbursement which exceeds$25.00 should be accomranied by a receipt,

Daily Activity Log

1. The Daily Activity Log, like the Time, Allocation Log and the Expense

Report, should be submitted bi-weekly. This activity log is a record of

data collection contacts on a day-to-day basis. All information pertaining

,to schools and staff members will be recorded in code on this log. It is

impOrtarl to complete the form daily because it may be difficult to remember

accurately the activities Of any one day after some time has elapsed.

The procedures for completing the Daily Activity Log are as follows:

a. , Each day, enter the code numbers of the schools visited and

staff members involved for each primary activity which took
place.
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b. Circle the primary activity--intervlew, testing, or obser-
vation--involved in each situation.`'

c. Enter the date at the top of the page. If addittohal space
is required, use a second page,enter the date again, and at-
tach it to the first page.

d. A sample of a completed Daily Activity Log follows this page.

Confidentiality and Coding

1. Confidentiality ofeducational data--particularly student-Lrelated

data--is a subject which has gained a great deal of attention during the
/

past year. In order to protect the confidentiality of those individuals

and schools which will participate in this study, all of the data will be

coded "on -site to guard against its improper use. The coding key will ,be

developed on-site by each data-collettor. The key will assign a unique

code to each school, principal, teacher, aide, and student. It will be

kept in a secured area in the local data collector's'office. Only one

copy of the ,key will be made. This copy will be sent in a clearly labeled-

sealed envelope to the Project Directdr, who will maintain the keys from

all sites--unopened--in a secured area, as a precaution against inadvertent
,

distruction of an on-site key. At the end of the project, both-copies of

all coding keys immediately'will be destroyed.

2. Thefollowing considerations might be kept in mind when developing

-and using the coding key:

It may be helpful to develbp a code in which each digit or
group of digits has some significance, rather than, for
example, sequentially assigning a six-digit number to each
person involved in the study. Thus, for example, unique, .

digits or letters could be assigned to the various school
buildings, classrooms, or roles (teacher, aide, student,,
principal) which when combined would produce a unique
identifier.

13 i
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DAILY ACTIVITY LOG

name..._.

69-01E-J
date___

mom.
1 TYPE ,OF ACTIVITY: Interview

414
(School)

Location:

Comments:

Testing Observation

(Staff)

2 TYPE OF ACTIVITY:

Location: 2;201

Comments:

(School)

Testing

gal 01
,Observation

(Staff)

3 TYPE OF ACTIVITY:

Location:

(School)

Comments:

Testing

(Staff)

Observation

TYPE OF ACTIVITY:

Location:

Comments:

11 10
Inter'View

(School)

Testing Observation

{Staff)

5 TYPE OF ACTIVITY: Interview

(School)

Locati.on:

Comments:

6 TYPE OF ACTIVITY:

Testing

(Staff)

Location: 14-ko2;)

Comments:

Interview

(School)

Testing Observation

(Staff)
' ek"

,

All School and Staff enteries are to be denoted by numerical identifiers

only.

14
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V

There should be a balance between the logic andease of using
the code from the data collector's viewpoint and the ease
of decoding the information by an outsider. -For example,
assigning students numeric codes based on the alphabetic
order of their last names may not serve much purpose in
terms of data security.

When including the coy of coding key to the Project Director,
,write "DO NOT OPEN" iff large legible print on the front,of
the envelope.

a
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IV. DATA COLLECTION PROCEDURES
'

s ,
Interviews

The following general procedUres apply to all interview situations:

a. Explain that you work for the implementation contractor which
is under contract tp NIE.

b. Emphasize that you are not allowed to explain any items;
respondents are to respond tp items to the-.best of their
ability.

c. Specific instructions for each questionnaire fbllow this
section on-general procedures. However, for all ques-

. tionnaires, you should always fill out the lefthand side of
of the response sheet first, either checking off answers
or filling in blanks as the respondent gives you the
.information. It is extremely important for checking pur-

.

'poses that the lefthand side is completed.

d. D6 not code responses in the data fields on the far right
of the respoqe sheets during any interview unless you
can accomplish this task,,qobtrusively and without unduly
delaying the interview Process.

e. Record the coded ID nuMer in the ID space oT every sheet
of every response set you use.

' '1,

f. , When you code the data (i.e.', enter it on the righthand side
of the response sheet) enter data in every indicated
(blank) coding space. The "range" Column will indicate
how many digits, are required (e.g., an answer of 2% with
a coding range of 000-100, would be entered as 002).

g.

z

Print as legibly as. you can. Take care so that the numbers
you code on the-far right omeach response.sheet are clearly
readable. Remember that it is particularly, easy. to confuse
"1" and "7" and "4" and "9" when writing is not neat.

h. After you finish coding, you should have no blanks on any
of the forms except.those identified in some documents as
being appropriate (e.g., blanksgext to shaded items on
response sets or blanksistedin the coding instructions
for cases of overlap in study personnel).
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In Appendices A through D of this manual are the speCific- insteu-

'ments to. be used during interviews with:

District Coordinator (Appendix A)

Principals ( Appendix B)

'Teachers (Appendix C)

Paraprofessionals (Appendix D)

Observations

1. One aspect ofxou-resPonsibilities as a data collector will be to
.

collect data regarding the implementation of the-comprehensive educatiW. 1

program in your school district. A data collection/observation instru-

ment has, been specifically' designed for the, program being used in your

district. During the training session, y6u were instructed in the use

of this instrument.

2: This is the only instrument you will use to record data and/or ob-

servations regarding program implementation. As with all data collection

. instruments and questionnaires used in this study, you should follow in-

structions.carefully, Collect the data during the appropriate timeframe,

and code all data which could identify any school ,student, or, school

personnel.

'Test Administration

1. Three typ's of tests will be,administered to allstudents involved

in this study: Stanford Achievement Test (SAT), the Piers-Harris test of

(student) self-concepts, and a test' of (student) Attitudes toward School.
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2. The SAT will be given twice during the school year, once at the
A 4

'beginning of the year and again at the end. It is very likely that the

school district will also have a standardized achievement test which it

will administer to students for its own purposes: During your, first con-
,

versation with the" school principal, you should determine what the, school's
o

schedule is for administering their oft standardized achievement tests.

If the school's testing schedule is such that fall achievement tests will

bd given before you are ready to administer the SAT, then it is important

that, in the spring, the school's test also should precede, the SAT-for this

project. Conversely, if the school's test will occur after. the SAT_in the

fall then, in the spring, the school testalso should occur after the SAT

forthis project. It is very important-that the order in 'which'the schowl

and the prOject achievement 'tests are given is consistent fro; l the_fall to

the spring. It is also important that the achievement tests be scheduled '

for all clasrooms on,the same day or days.

3. The twd,dther tests should. be given fairly late in the school' year--

March or later. It is not necessary, but it may be convenfent to schedule

the tests for the same day for all classrooms in the school which are involved

in the study.

4. The classroom teachers will administer the test. Your role will be

that of a central information source and monitor, should a need for assistance'

'or information arise. All of the tests are standardized and all have manuals

or instructions for their use., It is the responsibility of the data collecto.r

to be thoroughly familiar with those instructions. ,Know them well enough so

226
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that you could administer the test-if you had to. The reason your famili-.

arity iJs stressed is that you must serve as the focal point for training

the teachers in the use of the tests. _This training will be an individual

effort, and can conveniently be included as part of the teacher interviews..

Thus, at the conclusion of the teacher interview, the datd tqllector should

review the procedures for conducting all three of the types-of outcome

measurement instruments. Each teacher will be provided with copies of

manuals and'instrUctioni before the tests are conducted.

,5. The data collector should follow the procedures outlined, below in

overseeing the administration of the three types of instruments--the SAT,

the (student) Attitudes Toward School, and the Piers-Harris (student)

self-ronoepts test:

All test materialt required for the project will be sent
to the data rollprtnr, Test materials will includo teachers'
instruction manuals, sample tests; student test booklets,. ,

and answer-sheets.

o Test schedules should be agreed upon by teachers and school
pr'incipals and established well in advance (at least two
weeks) of actual testing day.

n

;Teachers instruction manuals and sample tests should be
'provided by the data collector to all teachers for review
several days An advance of the testing date. The 'actual
student tests should be deliveredly the data collector
to the teacher on the day before the test is to be
administered.

o The data collector should be accessible to teachers at
appointed times for several days prior to testing in order
fb answer any questions. During-t eactual administra-
tion of the tests, the data collector must also be acces-
sible at all times -- either personnally or by telephone--
In order to offer assistance or to .actually administer a

test in cases of.emergency.
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The data collector should pick
as the testing period is over.
checked to make certain that al
but the, data collector,s4buld confi

collector should affix the student c

so that no test can be'identified by
should tehn be sent to the Data Collec

completed tests as soon
e teacher should have
udent tests were present,
m this. Then, the data
de labels on the'tests
tiident name. All tests
ion Manager.
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,DISTRICT COORDINATOR QUESTIONNAIRE
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EOMPENSATORY EDUCATION STUDY -

NIE

SURVEY CONDUCTED
EDUCATION TURNKEY SYST MS, INO.

QUESTIONNAIRE FOR:

DISTRICT COORDINATOR

TO BEJINAL1ZED BY.-

IMPLEMENFATIWCONTRACTOR
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PRINCIPAL QUESTIONNAIRE
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COMPENSATORY EDUCATION STUDY.
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. 'SURVEY' CONDUCTED BY:
EDUCATION TURNKEY SYSTEMS,,INC.

.QUESTIONNAIRE FOR:
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APPENDIX C

TEACHER QUESTIONNAIRE
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COMPENSATOR EDUCATION STUDY

NIE

SURVEY CONDUCTED -BY:

EDUCATION TURNKEY SYSTEMS, INC.

QUESTIONNAIRE FOR:

.- TEACHER

f

TO BE FINALIZED BY

IMPLEMENTATION CONTRACTOR
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COMPENSATORY EDUCATION STUDY

NIE

SURVEY CONDUCTED BY:
EDUCATION TURNKEY SYSTEMS, INC.

QUESTIONNAIRE FOR:

PARAPROFESSIONAL

TO BE FINALIZED BY

IMPLEMENTATION CONTRACTOR
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