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ABSTRACT -~

This document includes 14 appendices to a report

subnitted by Education Turnkey Systems, Inc., and its subcontractor,
Kirschner Associates, Inc. and key University of Maryland and other
consultants in response to the needs of the National Institute of
Education as spec¢ified in the ReYuest for Proposal "to develop a *®
Design to Study Individualized Instruction, as part of a general
study of compensatory education activities™. The ultimate gurpose of

+this two-phase effort, it is stated, is to provide both Co

gress and

NIE with policy-relevant information on the effectiveness and effects
of well-implemented individualized math and reading programs as they
«compare with similar standardized programs. The first appendix
discusses ongoing research efforts relevant to compensatory education
generally and to the study proposed here specifically. The other 13
appendices are: General Approach Memorandum for Parental Involvement .
Study, Proposed Design for Parental Involvement Study, Compensatory
Education Variable Checklist, Sampling Questionnaires Sample Size
Determination, Selection Process for Potential Candidate Sites, List
of Potential Candidate Sites, Site Identification Checklists for
District Survey I Sites and Non District Survey I Sites, Progran
Implementation Instrument Design, Draft Implementation Assessment
Instrument, Suggested Interview Instrument,’and Data Collector's

Manual. (Ruthor/JM)
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Documents acquired by ERTC include many informal unpublished *
materials not available from other sources. ERIC makes every effort *
to obtain the best copy available. Nevertheless, items of marginal *
reproducibility are often encountered ‘and this affects the quality *
of the microfiche and hardcopy reproductions ERIC makes available *
via the ERIC Document Reproduction Service (EDRS). EDRS is not *
responsible for the quality of the original document. Reproductions *
supplied by EDRS are the best that can be made from the original. *
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APPENDIX I

RESEARCH EFFORTS AND FINDINGS
}
1 -
In this appendix we identify ongoing research efforts relevant

to compensatory education generally and to this study specifically.

GENERAL COMPENSATORY EDUCATION RESEARCH EFFORTS/FINDINGS

Maqy'recent studies of compensatory education have found
that specific factors contribute sigpificantly to the success
of compensatory education programs. Although the thrust of these
. ~
studies was not toward the specific question of ;ndividualization,
these research effortsVand\some of their findings provide a

useful perspective prior to focusing on this specific effort.

Purposes
Most of the studies conducted in the 1960s (e.g., TEMPC,

19681; Glass, 19702; and Gordon, 19713; AIR, 1968°) focused “n

compensatory education programs fundéd under such specific
tities as ESEA Title I and ESEAX Title III. Generally the
results of these studies concentrated on educational results and,
to a lesser extent, program purposés. The fiﬁdings in such

studies indicated:




. ] that existing evaluations (by LEAs and SEAs) of prbgrams
were inadequate; .

° that few school program characteristics (as opposed
- to socio-economic status variables) were associated
with student achievement; and '

~

‘e that many types of compensatory education programs
had not been successful.. .

The most recent major attempt to describe the characteristics
of compensatory education pregrams on a national basis is in the
initial phases of the ongoing Education Testing Service General

Reading Study related to the possible effects of compensatory

¢

education programs on the development of reading skills. Data

from the survey (presented in 1973) indicated that there @ere

Substantial variations among schools in the ways in which they

approachéd'compensatory education readiﬁg'programs. For the most
part, however,'the purposes of the LEA prégrams were taken to be
those stated in their reports =-- not necessarily verified.through
additional studies of the perception of individuals’ involved in
the programs. In 1973, the Planar Corporation completed a

5

study”® which attempted to compile and synthesize the results of

Title I math.and reading programs.” A supplémentary Plan;ri
studys, focusing on the a@minié;r;Lion of Title I programs,
required some descriptive inférmation on program characteristics
and purposes. These studies did, however, have some major .
limitations, including:

) the lack of a taxonomy to be used for further synthesis;

° the dependence on stated objectives, as opposed to
- those verified on site; and

-

~ . the lack of a survey of the perceptions of SEA and
LEA officials regarding program purposes,/
= .
)



LEA Planning and Coordination

‘The nature and extent of planning and coordination activities
varies‘greaﬁly among the types.of compensaéory education programs
(e.g., in formula-based programs where"program planning is weak;
in special projects such as‘TitlelIII\where heav§ emphasis is
placed on needs;assessment). Coordination, *a very elusive term,
is frequently used as a catch-all category of inadequacy explaining
apéarent program failure. Recent studies conducted by TURNKEY
(San Antonio Independent %chool District, 19737; and Fairfax
County, Virginia, 19748) indicate that coordinatiog has veiy
different meanings to different staff within the same compensétory
education programs. |

Planning, which occurs at the LEA level, often ig influenced
by SEA guidelines and procedures which in turn are influenced by
Federal requirementg for specific typeé of compensatory education
programs (e.g., Title I funds-can now be used fbr.piaﬁnihg
purposes). In many states, SEA administered programs impose few
requirements beyond Federal guidélines. In othgfs, SEAs require
strict adherence to rigorous plgnnfng énd needs assessment

9

procedures. As the Planar study” implies, the context of SEA

. y .
procedures has an important imgfct on both compensatory. education
program results and the degree of indi¥vidualization of such
programs. ©  ° N

- Unlike other sectors of our society where the effectiveness

~
of planning and coordination can be measured by some eventual

6 . N
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"bottom lineé, ih education it is particularly difficult to
attribute planning efgﬁgts on student performance because program
implemen;ation is extremely "people-linked". The results of
TURNKEY's Study of Michigan's Compensatory Education Progi‘amslo
and similar studies (e.g., Wirt, 197511; Klepak, New York State
Governor's Office, 197312) indicate that involvement of staff in °
planning and initial decision-making are clearly and positively
associated with‘progrém gffectivehess.

. <
School/Program Characteristics a

) . :
During the final stages of the.Fleischman Commission

13, Gutherie summarized the results of nineteen major ,

Study
studies on school characterisiics/effects(::As a result, he was
ablé to identify fouf categories of variables which relate
i sigﬁificantly to student performance measures. These categories
are summarized below: |
X ) School Facilities: schgbl site size )
. : ' building age -

, percent of makeshift classrooms

° Instructional Materials: library volumes per student
supply of textbooks

° Teacher Characteristics: wverbal ability
experience. -
job satisfaction

° Student Environment: school size (enrollment)
» classrooms.per 1,000 students
. percent of students transferring

Many of these factors, ﬁgich were identified as significant, are
:subjeét to relatively little or only indirect influence by Federal

policy.
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" A more recent synthesis of studies on educational effective-

ness was conducted by Heim and Per1l4, This research reviewed -
and analyzed the findings of over 100 studies most of which fgcused
on ‘compensatory education. Using readiné and math test scores as

)

dependent variables, the study identified contributing factors,

including: )
IS determinants not amenable to ‘policy control (e.g., SES,
) district size, location); -
° staff-related inputs (e.g., teaching experience,

class size);

»

[ pedagogy~-related variables (e.g., independent study,
TV, programmed learning). .

The findings of the séhdy indicated certain program operating
chardcteristics which were ‘systematically related to student )
reading aéhieVement at both the early and late elementary levels.
Specifically, it found that SES, race, and rural backgrouné were
related to achievement; that class size and teacher degree status
were significantly related, while teacher experience was not;

.
and that certain pedagogical techniques and‘strategies had mixed
effeé%s-on reading acﬁievement atLEhe elementary level.

7 In 1972, the Office of the Assistant Secretary for Planning
and Evaluation,lpHEwls: attempted to summarize evidence of
compensatorf education effectiveness. After duly noting the
difficulty in summariéing studies which use different measures

. . . & Lo
of student achievement (including tests of different reliabilities

and validiiies) the study concluded that compensatory education
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programs can be made to "work" and "that an effective compensatory

education program will indeed require significant ad@itional
resources and we have regommended as an approximation of that (—
gdditi;n the figure of $560 (per student)." The major limitations
of this summary were the ver§ short“tiﬁe available to conduct the

summary and Heavy reliance upon annual reports submitted by SEAs

and evaluation reports of individual projects.

RELATED RESEARCH CFFORTS ON INDIVIDUALIZED INSTRUCTION - {
While these studies\h§§e 5een directed toward policy and

research issues related to coﬁpensatory éducqtion generally, a

number of studies conducted in the recent past have at£empted to

focus upon various aspects of individualized instruction. Below

-we have summarized the relevant portions of this research, the

. &
issues addressed, and some of the .problems encountered as they

relate to this.particular study.

-

In 1973, USOE's Division of CompenSatory Education conducted

a synthesis of six major studies related to compensatory education.

.. s
These studies ingluded:

° * Strategies of Compensation: A Review of Educational
Projects for the Disadvantaged in the United States
(Organization for Economic Cooperation and Development,
1971). ‘ . .

® Compensatory Education: Evaluation in Perspective ’ .
: (Edmund W. Gordon, Information Retrieval Center on the
Disadvantaged, 1970).

° How Effective Is Scméoling? A Critical Review and
Synthesis of Researg¢h Findings (Final Report to the
President's Commisg/ion on School Finance, Rand '
Corporation, 1971). . .




-

e ESEA Title I: A Reanalysis and Synthesis of Evaluation

Data from Fiscal Year 1965 through 1970 (American'
Institutes for Research 1972). .

® Draft, Final Report, Exemplary Projects Studies
. (Columbia University, 1972).
o State Title I Evaluation Reports for FY 1972.
Y - - . Y

In an attempt -to identify cormmon characteristics of effective

programs, USOE identified several characteristics of indiVidualized

programs of instruction. As summarized in the NSPRA Report16

these characteristics included.
. ® "Clear objectives which .must be clearly written' and

stated in specific measurable terms; instructiohal
techniques and materials must closely relate to those

" objectives." ) , -
e . "Attention to individdal needs which includes a gareful
diagnosis and individual plan for each student", e -
) "FleXibility ahd grouping which allow staff opportunities

to provide small group instruction and to teach
frequently on a one-to-one basis. USOE notes that when
group instruction was part of the daily program it
tended to be more effective if students were not
confined to the same group for more than sevefal days
without reassessment of the teacher's and students'
strengths." :

° "Personnel management which allows key staff personnel
to work individually with teachers in the classroom.
USQE stresses the need for much coordination and
cooperation among staff and a well designed inservice
program, "

) "Structured program approach which stresses sequential
order and activity. Pupils must also receive frequent
4nd immediate feedback w :

As this RFP notes, individualized techniques have consistently
been identified by researchers as characteristics of successful

programs which teach basic skills. In the case studies of Wargo

10-
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and ‘others involved in some of the previously mentioned studies,
these characteristics were, for the most part, found to occur in

e ) ) ) . . . s
special grojects which were established in a more costly and closely

controlled environment than normally maintained in schools. Hence,

¥ s
accepting the general premise that individualized instruction

is relatively more effective in speCial pro]ects funded under

certain conditions, the need exists to examine the degree to

»

which individualized instruction can be accomplished in regular
) 1

classrooms and the way in which it can’best be introduced. While

" few previous research efforts have attempted to answer this

»

»

specific question on a large.scale, several recent efforts have

been and are being.des1gned7to examine many facets of this ,
Tl . ’ . ' E . o /-

" specific issue. L S

Recently, the Federal Reserve Bank of Phiiadeiphia conducted
a.studyl7 of learning.efficiency and eqnity in the Philadelphia l
Puhlic'Schools. The.twowresearchers, Dfs. Adita Sunmers and
éarbara Wolfe; in dereloping an input/output model for assessing’
resources ‘and effectiveness: attempted to identify the types of
resources and resource mixes which anpeared to,be‘most spccessful
with various categories of students grouped by grade level,rrace, /
'and other factors. Although the research effort did not ;nclude
a comparison of indiqidualized vSs. standardized instruction, the
‘eharacteristics of programs which appear to'contrivﬁte to high
achievement for various categories of studehts in)many instances

did represent many of the characteristics associated with

.individualized programs.
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The SRI Fqllow Through stuqylf«conducted over the last five
years by the Stanford Résearch~1nstitute has atte@pted to assess
the éfféctiveness of a number of planned variation instructional
approacﬁes. Aside from the genéral findings which, baséé upon a

" review of available materials, indicate that fol;ow through

programs can be successful, several interesting additional

findings regarding approach should be .noted sincettﬂéy are

_directly relevant to this study: ) - ®
) Persons collecting data and conducting observations .
can in fact observe how teaching staff are actually
‘ implementing program variations. ,KThese observations >

are much more useful than dependlng merely on descrip- !
-tions and plans; , .

® Daﬁa collectors can be trained in the use of approprlate
instruments to’ conduct classroom observatlons of . .
‘treatment and control and/or conmparison classrooms,

| ’ e  Using proper scaling techniques relevant comparisons &
| can be made between individualized and standardized
type of instruction;

The physical setting and environment, including tiime

|

usage, is an important aspect of any type of program
operations and should be included in data collection
‘ . and analysis phases;' and : e -
k . .
: ® High quality control measures must be enforced during

the training of data collectors, the. data collection
process, and the data yreduction and analysis tasks.

In a subsequent section of{this proposal other aspects Ofi;

the SRI study are discussed in liight of the design issues

described in the RFP.

Since about 1971, the Education Testing Service has been

cohducting} for the U. S. Office of‘Education, a study of

.(12
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reading to identify the possible effects of compensatory education

reading ﬁrogfams on the development of reading skills in the

elementary grad&s. The results of , the initialiphase of the study

indicates that substantial variations among schools existed in

> - cor

» . terms of approaches to compensatory education reading. The second

~ .
phage of the study includes a comprehensive evaluation of reading

. e
.o

program'charactetistics and attempts to“analyze the cdst-
- » l .

effectiveness of certain variables. Based on discussions with
E individuals involved in this study, several relevant issues are
worth noting:

] The definition of a pfogram (l.e., similar studies
receiving similar'treatment) has created problems
during the project's. analysxs phase because of the
wide variety of "programs

® Success crlterla‘ind test*admlnlstratlbn procedures
are being questloped id light of preliminary findings.
It appears that "bottoming" and "topping" affects
hdave occurred, creating difficulty in assessing actual .
vs. expected gains. To the extent that new tests are
developed and/or items are selected for inclusion in
this study, it is important t® note the degree to
which they reflect content validity. . .
_ \ ¢
Perhaps the most useful recent study which provides insights

- into the various aspects of individualized.instruction in rggulaf
| compensatory education programs is the TURNKEY study for the
E Mich&gan Department of Educationlgi' This study is.attempting to
E determine the characteristics of sucééssful and unsuccessful
i cémpensatéry education readiné programs and to determine the,
E costs associated with these variables which characterize

successful programs., The findings of this study have been covered |

Q N : . 18 ¢
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widely in national education media. During the year of analysis,
45 variables discriminated between successful and unsuccessful

programs, and over 30% of the variation in student(performance

S o,
oh L .

was explained by per pup%l cost 6f«resodfg;;ﬂ&evétea to reading.
While the reader is requested to review the summary submitted to
the State Board og_Education in March i9ﬁ5 included’ in Appendix A
it should be noted that a complete copy of TURNKEY's Report to
the Michigan ﬁepértmept of. Educatipn has been ;eceived by NIE

directly from Michigan's State Superintendent. Of specific .

relevance to this study are the findings that successful -
programs are more likely to héve the foiiowing,characteristics_
‘than unsuccessful ones: .

° teachers spend more time planning;

[ teachers actually select a larger portion of the

materials used in the classroom and are more likely
| to modify, expand, or otherwise contribute to the
development of performance objectives;

; ) teachers spend approximately five times the amount of
' T time in training prior to initiation of instructional
programs; and

teachers and principals have higher morale and greater
satisfaction regarding the students and their
instructional program. ’

s N -

While these and other factors are discussgd in a subsequent

section (Task 1 -- Defining Program Variables), the relationship .
between this study and the TURNKEY Michigan Study is very clear
[

ol and has, as a result, affected our general approach.

In developing the remaining sections of dur proposal it

should be noted that members of the project team were acutely

14
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aware of the large amount of Federal resources planned for

[

studies presently being initiated in areas related to compensatory

education. A recent letter dated 16 May 1975 from the Director

i
of the National Advisory Council on the Education of Disadvantaged

: A

. Children to the Assistant Secretary of Education (DHEW) estimated

~

that close to $350 ﬁillion yorth of studies have been mandated
under the. new Education Amendments of 1974. Moreover, between-
NIE and USQE, approximately $40 million is dirécged tow;rd
compeﬁsatory education. These efforts include among others .
the $25 million léngitudinal examination of cognitive gains to be
conducted by the Office.of Edﬁcatioq, While the details’of

many of these studies are not: available at this writing, it is’
important to note that members of the project team are aware of

problems and issues related to these studies and the concern,

expressed by members of Congress and national advisory groups

regarding their design and implementation. Familiarity with ’

-

these aspects of the educational research setting are a necessity’

if thisjgffort is to avoid the‘maﬁy potential political pitfalls.

~
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. The specific design question which we have attempted £o addresg. very ifply is,’

EDUGATION TURNKEY SYSTEMS,ING.

PROVIDING CATALYTIO mvxcn‘ FOR EDUCATION
. ~
.

CORPORATE HEADQUARTERS: 1860 L St. N.W.
Washington, D.C. 20039 "o

21 October 1975

MEMORANDUM

TO: Dr., Joy E‘rechtlmg

P Natlonal Instltﬁ{:e of E‘ducatlon . .
FROM: ¥ Charles L, Blaschke .
SUBJECT': n Irxiividuaii;ed Instruction Study — Parent Involvement

N

° [ [

During the July . meeting with the four’ contractors , you asked each of the
contractors to consider during the de51gnf study the alternativeways of
handling the "parental involvement" issue., The so~called Quie Amendment, of.
course, called for the establishment of mdlv1dual student goals in a cooperative
arrangement involving teacher, parents, and student, with each agreeing to carry
out certain actions. The purpose of this memorandum is to brief you on our
preliminary findings and thoughts on handling of this v \}able as part of the
overall Campensatory Education Study and_ the design of Individualized vs.
Standardized Instructiondl Substudy (I vs. S Study).

A

"How tO treat parental involvement in the overall study of Individualized vs.
Standardized Instruction". The alternatives appear to range from: treating
smlflc types of parental mvolvement as program variables in the analysis; to
using parental involvement as'a sampling variable in the sample selection design;
to conductmg a descriptive case study approach of parental involvement in well-
mplerented pmg'rams, to various cambinations. A

Design Approach

In oxder to address the above questions, we outlined three major tasks:

(1) the development of a data base identifying specific projects involving
pacents; (2) the identification of the policy research issues and questidns; and
(3) the analysis of alternative study designs ard approaches. The activities
undertaken in each of these areas are described below. - ,

(1) Development of Data Base . . «

L)

Since we were more interested in identifying specific parent involvement
projects rather than determining the degree to which parents are involved

19



Dr. Joy Frechtling
21 October 1975
Page 2

generally across all education_programs, we immediately focused upon programs
with legislative or regulatory requirements to -involve parents.. Moreover,
since OMB clearance was precluded, we relied heavily upon ex13t1.ng documentation
from various sources, J.ncludmg,i;he TURNKEY file and our experlence in pmgrams
involving -parents <in lSO‘EEAs -and - 20 SEAs,

First, we contactec'f the Natlonal Adv1sory Council for the Education of -
Dlsadva.ntaged Chlldren , a strong advocate of parentg]l involvement, who assisted

-.us in 1dent3.fy1.ng thirteen exemplary programs involving parents, For the most

part, parent involvement in these pro;;ects focused upon policy issues and program
goals rather than dlrect mvolvement 1n mst;uctlonal programs.

Second, we rev1ewed progect abstracts as well as detailed mrplementatlon
mrocedures for the Follow ’fhrough models. It would appear that same Follow. — .
Through models are designed as much to train parents to be instructors, either
in €he classroam.or at hdwe, as they are designed to instruct children. _Based -
upon the review of & -without. any indepth verification, the prelmnnary
fmdlngs in Figure I illustrate the nature ;md extent of parental mvolven‘ent :
in the E’omj'hmugh -models, ” , .

ril‘hz.rd, as we. _reviewed other potential candidates, such as those- T
identified as exemplary Title I projects and those submitted to,the Dissemination
Review Panel (USOE), we identified a mumber of additional ‘projects which
involved parents to varying degrees, rangmg from parent advisory camuittees

" which provided planning and evaluation functions, to direct parent invQlvement

in the instructional process at school and at home. It should be noted that a
number of exemplary Title I programs identified for national validation
purposes in the Dissemination Review process and/or 1dent1f1ed for the 1973-74
Canp Ed Education Fair were disqualified upon on-site visits By the USOE

‘monitor’ and/or validation teams because the specified "parental involvement"

existed only on paper (i.e., unoffigially J;‘eported by USCE Title I staff).

Fourth, project team members also took an inventory of projects which
have been planned, developed, evaluated, and/or audited by TURNKEY over the
last five years. Docmwentatlon of the following categories of projects were
reviewed: a) 23 districts involved in the Chapter 3 program in Michigan, wyhich
requires inwolvement of the cammunity/parents in planning and evaluation;

b) 10 projects involved in the Chapter 4 program in Michigan which requires more )

extensive parental involvement; c) the 4 urban districts involved in the USOE
Incentives Project, for which TURNKEY was responsible for conducting extensive
parent interviews and observation; d) Fairfax County Title I program audit of
parental inwvolvement in all Title I schools; e) parent-teacher—student contracts
in the Detroit ‘Public Schools, initiated in 1971; and f) the results of the
Michigan Cost-Effectiveness study, which "explored" the impact of parental
involvement upon student performance in a limited sample .

20 ;
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Fifth, we reviewed a limited number of available studies/reports of
pro;)ects designéd to ensure parental involvement. These included the parent
study in the feasibility dtudy for the vouchers program in West Hartford,
Connecticut; the preliminary results of the Rand Study of the vouchers program
in Alum-Rock; the grocess evaluation of the Parent Advisory Group in the Dallas
School District campensatory education program; a review of "very soft" .
evaluative data on the 20 Hare Start Programs sponsored by DHEW., "

. And last, we "dJ.scovered" two 'very useful documents (neither of which

| has had wide distribution), which supported not only our tentative inclinations

l but also the study design which we were seriously considering. The first study,

‘ conducted by Stearns and Peterson (1973) , was a synthesis of existing research :

| _on parental involvement to assist in formulation at USOE (OPBE);
secord was a paper presented at the O (l 73) by Datta on paxent irwolvement
in early childhood education in the U.S. Both reports provided a good oonceptual
framework for discussing and analyzing parental inwolvement -- its growth in
education, the underlying philosophy and principles, the “impact on students

and parents, and the fertile areas of research -- as described in-thé Proposed

' Design attached to ' this memorandum.

——

1 Sumnary oﬁ Directly-Related Findings

4

, While each of the findings noted'below is described in greater details
in the Proposed Design, the most critical findings influencing our selection of
a design are noted below. )

the effects and effectiveness of parental involvement upon student growth in
gognitive and affective areas. The impact of parental involvement on schools

ard districts, policies and procedures, has been documented; yet, no serious

research investigations have been conducted. Both findings support the justifica-
tion for NIE to include parental involvement as a separate substudy of the

overall Campensatory Education Study, or a large camponent of ex1stmg or

planned substudies -- if for no other reason than it's expanded role in

campensatory education with only modest evaluation efforts. ~

t A.  Very little research has focused primarily and specifically upon

B. The spotty research which has been conducted indicates and/or
otherwise provides some evidence that:

° parents trained as tutors of preschool children do have
a positive impact upon cognitive growth; there exists
very little or no evidence that a similar relationship
holds for older students;

v
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° parental involvement as decision-makers and/or participants
in classroam instruction does result in increased self-
esteem on the part of the parents, yet little or no impact
on students;

e - parental involvement in the form of aides and classroot
assistants to teachers does have an effect on classroam
organization and procedures, and provides the opportunity
for more individual attention for children;

) parental involvement in whatever form is difficult to obtain,
even if the district is willing, due to financial and other
constraints upon parents of campensatory children;

° evidence that parent involvement raise$ cammnity conscious-
ness or leads to school reform is-not consistent.,

C. Parental involvement varies among programs in terms of quality,
type, and extent, often reflecting differences in the leglslat}on Zd/or Federal-
SEA quidelines and regulations. While it is extremely difficult tq categorize
various projects into "types of parental involvement", especn.ally sed upon
existing documentation, the following examples under various categories are
listed in descending order of We in pmjects as identified during the
I vs. S Study- design phase.

‘ f ) e  Parental Involvement through Parent Advisory Committees (PACs):

PACs in most federally and state funded campensatory
education programs.is mandated; more attention appears to be
directed towards planning and the establishment of overall
program goals than time devoted to evaluation. In most
instances, unless parental involvement is specified as a
special camponent (e.g., Title I in the District of Columbia)
or has high priority at the Board of Education or at the
Superintendent level, such as in Dallas, the PAC act1v1t1es
will be relatively passive and minimal,

° Parental Inwolvement in the Classroam: Assistance as aides
ranges from clerical administration to assisting in non-
professional tasks such as ensuring the availability of
appropriate materials for ichildren. Parent volunteer
programs exist in a number| of inner-city school systems.
Tralnmg is usually conduc ed on a non-structured, informal
basis by the classroam ; in certain instances, such as
the Grand Rapids Title I Program, training is provided
by the publisher's consultants.

23
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Parent Assistance in "At-Hame" Instruction: Programs
designed for parents to ilnstruct at home are generally un-
structured; training is informal, suggesting activities.
Significant exceptions include the Parents Assisting Kids
(PAK) and SPARKIE projects in Wayne-Westland which prescribe

{(®

specific learning activities for pre and early schoolers; five °

Follow Through models (e.g., Georgia State) train parerts . ,
to instruct children-in prescribed activities in the home;

the’ Florida migrant program prov1des, through a oontractor,
intensive and extensive insfruction in hasic. skills o parents
who in turn teach these skills to ch:.ldren in the hcme

) Parent Involvement in Establishing Indlvn.dual Sfudent

. Objectives: Most PACs focus on broad program opjectives . [
. rather than individual®student objectives. To game extent,’ -

in the California AFRAM and Bank Stteet Follow
models, pirents are glven the oppertunity to e ish
specific objectives for'their children, working closely w1th
the teacher, OUnly in a limisted number of pro;ec%s do parents,
students, and teachers actually identify and/or determine .
the specific learning objectlves to be prescribed’ for the« *
students. One such project exists in Flint, Michigan, in
the camunity schools prog:'am, funded over the last two
decades by the Mott Foundation. In‘Detroit, three years ago,
a program was initiated whereby parents, ‘teachers, and
students decided upon specific obj ectives, agreed upon

. specific responsibilities, and” entered into contingency
contracts with each’ other. ILast,year five schools within °
the Detroit Public Schools utilized this process to. same
extent.

v/
€

- (2) Policy Resehrch Iséues/Design Constra’ints"

%

Based upon discussions with groups and J.ndlv:n.duals mentioned above,

- TURNKEY observations through involvement in projécts with extensive parental
intolvement components, and upon f.mdmgs and recomerdations eminating from
the Stearns and Peterson as well as Datta reports, we identified a number of
policy research questions which appear,to be directly relevant to the prOposed
study of campensatory education. .

A, The primary question or research 1ssue is whether or nots-
parental involvement does have an impact on student performance in math and
readmg and secondarily in the affectlve damain, -

B. And, if it does, what type of mvr{ivenenb is most effective under
what conditions?
24
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Does parental- involvement in compensatory educdtion have other
positive or negative effécts on the nature of school operatidns, such as
facilitating commnity support, increasing teacher morale, anfl reducing
disciplindry problems? '

D. Since parental involvement is a "goal" as well ds a potential
"means"” regardless of its "effectiveness", is it more easily flacilitated by
individualized instruction (e.g., through differentiated staffling) than
standardized instruction generally, ard specifically what type$ of involvement,
if any? .

E. To what extent can (should) legislative mandates guidelines
require parent involvement and in what areas, given political akd social
realities (e.g., should LFAs or children be penalized if parentd don't care to
part1c1pate'>)°

F. And a related issue, in what areas should the opportunity for
parent involvement be provided (e.g., as part of an "informationh network" for
the School Board,.suggested by Stearns, et al.) through the use of\what
_incentives?

» Design Constraints

A, The qualitative nature of parental involvement nust be
and analyzed. This factor will vary from site to site as well as pr
program (e.g., Title I vs. Title III); yet, its inclusion is critical
study.

B. The socio-politisal context of the cammnity and the poli ies
of the LEA must be addressed in the analyksis.

C. Data collection efforts must be minimally disruptive, ensurikg
considentiality of data and preservation of privacy rights. ~

D. The effects and/or effectiveness of parental involvement shoul
have a high probability of being identified during the period of observation
(i.e., SY76-77) or a well-documented data base must exist in order to determiné
trends. .

E. The cost of the. study should be relatively small, with the
firdings to be reported to NIE by July 1977.

20
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(3) Analysis of .Alternative Designs '
While there exist several alternative study designs and/or combinations
which could be implemented to address all or most of the above questions, below
we have tentatively described the perceived strengths and weaknesses of
_several designs.

Alternative 1l: Rely on District Su.rvey I

Assuming that the design of District Survey I is similar to that
described in the original RFP, and that the sample is truly representative of .
the national c satory education program, this particular study could assess

the nature and extent of paren involvement in compensatory educatipn programs
) generally. It would also pro¥ide scme information on the types of involvement
which appear to be prev in the various types of programs. This study could

not, however, answer the priority research question — whether or not parental
mvolvenent does have.an :anact on student performance in math and reading and
in the affective damain -- in that District Survey I will not address the
question of progrem impact and effectivehess. Only in limited instances will
existing evaluations of a limited number of projects provide any information
regarding this question. Through parental interviews, it could address, to same
extent, the percelved positive and negative effects of parental involy*emant in
a gener Any analysis would appear to be descriptive and very S.uuyle,
at the least, d for the most part, data collection-will be based-on opinions
and attitudes, gbe reliability of which may be ¢questioned. Qualitative
differences’ would be difficult to assess. And to some extent, District Survey I
could address the policy questlons regarding the degree to th.ch parents

\ should be involved and the various opportunities which could be provided for

| this involvement; however, once again, data collection would be limited to

| parent and staff interviews regarding attitudes and opinions.

Pl

| In short, this alternative would p&:ov1de descriptive information on
é the nature and extent of parent involvement generally; yet, qualitative
© differences in procedures and impact could not be addressed

Alternative 2: Integrate mto Individualized vs. Standardized Substudy

-The I vs. S Study ‘presently. under design could address some of the
above questicns, although the analysis and generalizability of results would be
samewhat limited. One could address the first two issues — dimpact on student
performance and effectiveness of various types of involvement -- only in a very
limited manner. While we have identified a number of LEAs and/or structural /
models, both individualized and standardized, which involve parents in one or more

[
|
E
E
l | T
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own experience campel us to note the vast differences in the quality of that
involvement. The nature, extent, and quality of training also varies from
program to program and from parent to parent in certain cases. At the nost,
one would have to identify several indicators of the type of involv t,
information about which would have to be dbjective ard observable. egges of
analysis would be limited to simple "analysis of variance" applicatiens of
high achieving vs. low achieving programs. Also, since it would be extremely
difficult ard time consuming to verify the type and qualitative nature of
involvement dx{mg site selection as a sampling variable, one could not be
assured of the epresentatlon of the four types of involvement in each of the
treatment cells. v

¥ . . .
categories mentioned earlier, telephone discussions with project staff and our
|
|
i
\
|
|

It would appear that one could address the question of whether parental
involvement (e.g., as an end it itself) is more easily facilitated by
individualized vs. standardized programs. One could rather easily identify
the potential areas in which parental involvement could in a very
individualized program as a result of the opportunities for differentiated
adult roles in the classroom and the specific nature of activities for
individual students, similar to the matrix presented in Figure II. Then,
through observation and other data collection means, one could ohjectively,
determine the degree to which these opportunltles are offered, as well as the
degree to which they are realized, with possibly same reasons, taking into
account the socio-political milieu in which the faxmly, comunity, and school
relate, and overall LEA. pol:.c:.es.

et A A

The major disadvantages of the above, however, are: a) any f':mdmgs
frax the above analys:.s would have to be considered exploratory requiring
cross-validation in subsequent years; b) generalizability of findings would -
also be limited by the inability to take into account qu.alltatlve differences;
c) data collection time and cost, especially if observation is required
regarding at~hame instructjon, would be extremely high and risky, due to the
* sensitive nature of the policy research questions to be addressed. Most
_critically, issues such as confidentiality of data and privacy could create
adverse ramifications which could jeopardize the overall substudy. - . .

’

. Alternative 3: Conduct Planned Variation Experiments

Planned variation experiments could be designed for assessing the

relative effectiveness of "parents as employees" and "parents as tutors™ (e.g.,
school age students) through random assignments. Wwhile suggesting this
approach, Stearns and Peterson recognized the technical limitations and .
political sensitivities (e.g., precluding a parent from participating in the

, treatment). They suggest that a case stuly approach would appear to be more
appropriate for assessing ‘the effects of "parents as decision-makers". .
However, in proposing the above they recognize the need to obtain much more
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' descriptive J.nformatlon. ard documentation on existing programs, th.ch vary

considerably, in order to formulate hypotheses and conceptual models, prior to
large scale plamned variations. Essentially, we agree with this assessment of

) . planned variations at this time for additional reasons ~- ome year of cbserva-

tion would be too short to observe differences and the costs would be higher
than we anticipate NIE is willing to allocate to the effort now.

Alternative 4: Mu.lti-F;aceted, Integrated Design

. . The proposed design is multi~faceted (i.e., consisting of several
components designed to answer several questions) with suggested portions
integrated into both Survey I and the I vs. S study. The degree to which it ~

_ can and should be integrated into the two studies is, of course, dependent upon

the design selected for the I vs. S study and the desires of NIE as it considers
the trade-offs between oost-savmgs ard potential jeopardlzatlon to the I vs.
s study. >

s

First, we assime (if not propose) that questions related to the nature

.and extent of the various types of parental involvement in compensatory

education programs, particularly ESEA Title I, be addressed adequately in
Survey I.. Perceptions regarding the, degree of involvement which could ard v
shoulct exist could also be -addressed.

<

<+

Second we propose that I Vs S study focus upon: a) the degree to
which individualization prov1des opportunities for various types of parental
involvement; b) the degree to which these opportunities are observed under
what ¢onditions; and ¢) to the extent possible and dependmg upon the composition
of the sample, the association .(not casallty) of the various types of parental
involvement .upon outcome measures. Qualitative differences will not be
addressed due to inhérent sensitivies and costs of collecting valid survey: and/
or observational data. Care must be taken not to allow parental involvement

_elenents in I vs. S to jeopaxdize the entire study.

e

Third, we propose @ two ‘part separate study (coordinated to the extent
described above) consisting of: a) case. studies of exemplary programs (e.d.,
Title I) which involve parents in various dec1s1on—makmg/adv1sory roles; and
b) an exploratory study comparing matched schools which vary with respect to a
specific type and/or combination of parent ihvolvement as paid aides, as
volunteers ’ and as tth‘rs , as described in-the attached Proposed\Desn;n.

*

. 'I‘here exist several advantages of the above approach. First, it
facilitates an exploratory study which will assist in developing models and
variations for future studies which could focus upon causality. Secord, it
mininizes potential adverse ramifications for the I vs. S study. Thirxd, as

29
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designed it increases the probability of district participation {(e.g., an
evaluation of PACs could be perceived as a Federal audit i sites where

" parental involvement is not considered to be "exemplary).

»

Charles L. Blaschke

President

EDUCATION TURNKEY SYSTEMS, INC.
CLB/jaf

Enclosure
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INDIVIDUALIZED INSTRUCTION STUDY -- PARENT INVOLVEMENT

PROPOSED DESIGN . o o
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- . Propoéed Design

SECTION I: BACKGROUND ' ) )

) A. Introduction ¢

« <o

Paren;aT involvement as a requirement in'compensator; education‘evolved
reflecting various pressures over the %ast decade. And, the expe;tations for
parental involvement as an instrument to bring about integration of disadvantagéd
into conslruct1ve participation in olr soc1ety °ﬁaﬁa%ed from a variety of legics .
wh1ch were never fully art1cu1ated ' - .
| The Great Society and War on Poverty provided parents with onorfun1t1es
for participation as change agents refoyﬁﬁng social service organizations, in- "
cluding public schools. By changing the status of the poor, thus increasing their
self-esteem, it was be]jeyed that this chagge in status would be critical in
breaking the cycle o% poverty as children's perceptioﬁs of themselves changed.

* Second, since education was considered a critical element in the Great

Society, as reflected in the EOA of 1964 and ESEA Title I, parental involvement

in compensatory education was considered to be a critical element for several

redsons. On the one hahd,‘early research in the 60s suggested the importance of
parents in pre-school education for children.. Shortly after that, the Coleman
Study results reported that home environment explained much of the variance in
achievement of children and that high achievement was in some way associated with
the status of parents and their involvement with their children.

As a result of the gbove,_during'the mid 60s, parental involvement in ESEA
Title I was "suggested" and later "urged." In reality, parental in@o]vement
consisted of more rhetoric than reality and, in limited instances, parent control
issues in inner-cities bolstered the notion of community schools; however, focus

of attention was more political than educational. In the_early 70s, parental
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involvement in Title I became institutionalized with the creation of district-
wide Parent Advisory Committees (PACs). 1In addition, there emerged setera]
advocacy groups such as the Natqona) Adv1sory Council for Education of Disadvantaged

Children and otﬁers which 10bb1ed for more intense parenta] 1nvo1vement And

since 1973, Florida ]eg1slat1on Mquvres PAC' s for all schoo]s in the state.’

.‘ud

_ More recently, feQera] rules’ and regulations in Titles such as ESEA T1t1e I have

®

mandated parental involvement not only on a program district-wide basis but also

at the building level. L

~
»
.

L

During this same t1me period, very few serious eva]uat1ons attempted to de—
termine the degree to wh1eh, if any, parenta1 1nva1vement was re]ated to student
ach1evement in cognitive areas as well as growth in other dqma1ns. The US,0ffice
of Education sponsored several experimental and stuﬁy‘efforts which tangentia]]y_
attempted to provide answers to thie question. The Project iQ'Use of Incenti;es
(]972).was designed to determine the impact on student achievement through the
offer of incentives to parents.. Due to various reasons (see Eva]uation Repbrt
submitted by Planar Corporat1on, 1973), the results of this study did not shed’
much light on this jssue. Concurrent1y, the Off1ce of Economic 0pportun1ty
attempted to sponsor experipents with vouchers programs designed to provide cond’

sumer choice. Preliminary findings from the Alum Rocksite also remain inconclu-

sive.

However, the belief that parental involvement is directly associated with inf

proved student performance has prevailed in writings such as Educational Inequallity
(1973) by John Hughes, who recommended the use of contracts between parents and “
schools providing for structured review of grievances and remedy.

A studykgonducted by Stearns and Peterson (1973) attempted to synthesize
findings related to the impact of parental‘invo1vement.‘ Aside from positive

results when parents were involved ih pre-school education programs, they conclpded

31
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the empirical data available at that time was inconclusive regarding the impact

of parental involvement in education generally. While observations and quasi-
evaluations of the impact of parental involvement on student achievement were

neutral to slightly positive, the public's demand for accountability tended to

“recognize parental involvement as an end in itself as well as a potential means to

increase student performance. It was in above context that the Quie,amendment

was:introduced in the summer of, 1973.

w
P

' °Sub§gduent'to the introduction of the Quie amendmené'as noted earlier, parental
involvement has increased due {n part to more rigid guidelines and requirements,
and increasing program audits by USOE and state agencies including mandated
validations. In addition, remedy has become more credible.ranging from threatened
lawsuits to being disqualified as nationally-validated exemplary projects.

Parental involvement is mandated in a large number of programs including the
Follow Through models, Right-to—ReaH~progrém;,-demdnstration projects under
Project Home-Stért, as well as ESEA Title I. Again, however, aside from the work
done by Stearns and Peterson, and a concurrent effort conducted by Datta, no
serious attempts have been made to determine the impact of pa%entﬁl involvement

on student growth and if positive, what specific types of invo]vemént appear to

be most effective.




B. Conceptional Models and Rationale for Parentdl Invo]vement

In their 1973 study, Stearns and Peterson attempted to develop several con-

ceptual models of parental involvement in education. In addition, they proposed
several justifications with possible "chain linkages" which could be used as
hypotheses for'analyzing parental involvement in compensatory educat1on

;

First, parental 1nv01vement could be c]ass1f1ed into three categor1es
a) as tutors, where parents provided 1nstruct1on re1nforcement or other\suppOrt
services at home for their children; b) where parents participated as aides or
assistants.to teachers in the classroom pf as community wghgers or school-home

coordinators as paid employees; c) parents as advisors or decision-makers. Datta

(1973) identified another function of parental in lvemegt, n&he]y to provide in-
sight to teachers regarding the cultural background and seq;7%1vlljes of children.
Recent]y, the role of parents as vo]unteers in the classroom has emerged as an
additional role for analysis. ) o B

As decision-makers and adyisors, a typology from RLTI (1972) indicates five
functions ;ncluding:,a) the placation role, designed essentially to keep "noise
levels down"; b) the sanctions role, desigped to sanctify already established goals
and opjectives; c¢) the information ro]e; designed to provide information to the

community and hopefully solicit support; d) the checks-and-balance role, designed

to set in motion a series of events to assuke substantive change over time. Over
time ESEA Title I parental involvement has gravitated on the continuum from the

placation role to the check-and-balance and change agent role in limited cases.

Citing the work of Hess (1969) and Goedon (1969), Stearnsland Petersge con-
ceptualized four situational models into which schools couyd be classified and
for which parental involvement could be justified and/or rationalized:

. the "environmental deficit" model, which assumes thatilow SES chi]drep

suffer, from an inadequate environment; hence, the need to change parental
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behavior to help children overc6me tgese deficits, lending itself to
development of "tutoring skills";

e the "school-as-failure" model ‘which assumes that, if the school can be
Ehaﬁged to meet tHe needs of disadvantaged children, their level of
academic achievement will rise 5;50 dingly; this model lends itself to
parental invo]vement’as paraprofessionals or through participation in
decision making processes at the building level;

e the "social structural change" model, which assumes the need for drastic
changes in power relationships in social institutibng at the ‘community
level; parenté] invq]vement as agents of soc}a] change would therefore
be justified; and ) ’

e the "cuiltural differences" model, which assumes that cultural différences
which do exist ghould be permitted to persist as a most fgasible way of
allowing individuals to realize full potential; thé types of parental
involvement which allow the sharing of native language and culture in
the classroom and at home are therefore justified. X !

Whi]eAthe above:c1assifications are us;fulufor study and analysis, it should-

be noted that most of the compensatory education programs in which parental
involvement is designed to be an integral pért do not neatly fit into one
specific category; rather there appears to be overlap reflected in 1e§is]ative‘
gesigns and as actually implemented. Moreover,.whi]e parental involvement has
been mandated in a number of programs, the guidelines (particu]ar}y those related
to ESEA Tit]e'I) have been relatively ambiguous regar&ing specific roles and

functions. As a resu]t,hprob1ems of interpretation at the LEA levél have

resulted in controversial federal éudits and wou]p;appear to present problems in

N l

any general study of parental involvement.
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C. Conteptua] Lfnkages Between Parental Involvement and Student Performance

* In desoribinthhe ffﬁaqhgs of their survey of existing studiés of parental

intolvement, Stearns and Peterson hypothesised the various,éhain‘]iqkages which’

) could exist in the three. types of parental involvement. These linkages, with

supportive data, are described below:

4

/\

¢ Parents as Tutors --- tge three principal 1inka§es include inc}eased
student motivation, incredsed student sk111s, and 1mproved parent se]f—
concept as desCr1bed in Figure 1. Most of _the research regard1ng this ‘

’model ‘has focused upon pres schoo1 children and has found strang ev1dence

that parental invo1wement as tutors is associated with higher student

performance ano wjth greater se]f—esteem on the part of ‘the parents.

Howeveh existing studies "do.not indicate the casual re]atjonships (sfnce

s(ost stud1es have been corre]at1ona{ in nature) The Co]eman study would

indicate that chain C is most ;r1t1ca1, assuming that parents 'do 1nf1uence

child's perceptions of se]f Hess's research (1969) 1nd1cates that 1f

parents cou1d learn specific sk11]s as tutors or re1nforcers, ‘the ch11d S

ach1evement would increase. Stud1es of Head Start prov;des similar f1nd1ngs

As Stearns and Peterson conclude, "These studies conf1rm the hypothes1s ‘
. thet parents can change-their interaction'sty1es with’their young children

¢ - _ .
so that the children are likely to perform better in school...Future suc- .

cesses would require increased understanding not only of why the particula?
[ J ‘o
interaction styles influence children, but d1so of the conditions under which

parents can be induced to change in ways that will promote their children's

\

growth." (p.33). .




. FIGURE 1 -
- PARENTS AS LEARNERS-AND AS TUTORS OF THEIR OWN CHILDREN
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Parents as Aides -i- In Figuge II, the general linkages ére described

. for models in which\parents are paid profe§sionals working in the c]assroom.hl
To the éktent that pgrents work as volunteers and are not paid, then "parent
income increases" in haﬁn E becomes less critical. And as Datta has noted,

if parents were employeq as schoo]-hohe codrdinators, the chain of'events

under A would hq&g to be modified gppropriate]y. The direct education :
outcome of partiéfpation in these roles awaits investigation. HoweV%f:-\,
'findjng& from certain studies would indicate the strong linkages in the A
‘various chains. | q

The SRI Follow-Through evaluation reveated thit the presence of aides in

the classroom did affect the amount of individual attention received by .
chilgren. Anecdotal data from Project Simp]eland Project Self in Detroit

pub]ié schools, opérafiona] during the period 1971:1973, alsg suppdrt this
finding.~ Similar observations‘have been(;ade in projects in Bristol,
Vifginia; Grand Rapids, Michigan; and a number of Fg]]ow—Through models.
The power of the other Ehains iq linking parental involvement variables to
student outcomes have not beqn studied extensive]y'and evidence supporting
them aredscarcé and inconsistent. -

ﬁarents és Deci;ion-Makers/Advisors ---rThé single m9st extensive type of

~ parent involvement in compensatory edication is the r6]e of decision maker/
a&visé}, individualTy bqt mostly collectively, through Parent Advisory

' C;mmittees. Existing Title I guidelines réquire such committee f?t only at

the diétrict level but also at the pbuilding level. Even with this increased

requirement, no serious comprehensive study of the effects and gffectiveness

’

of parents in this role has ever been conducted.
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FIGURE II

PARENTS AS PARAPROFESSIONAL EMPLOYEES IN THE SCHOOL PROGRAM ' -
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'XI parent were employed as school-~howme coordinator, Chain A would be elaborated.
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The chain of events for this model aré described in Figure III.

Based upon the sketchy evidence from a variety of studies, most of which, ;~i
however, relate to pre-school (e.g:, Head Start) programs or parental
involvement in soéia1 services other than education, it should be noted

»

also that the chain 1inkage§ described in Figure III will vary in degree

Y

and juxtaposition depending upon which of the five roles discussed pre-

viously is predominant in the particular site. ) v
The parent or “community un&erstanding" chain, referred to by Stearns
and Peterson as "legitimacy", appears to be commonsensical for most programs:
especially where a general cﬁnsensus between the district and parents on
goals and objectives exists or éan be generated. Support for this "cﬁain"
has come from Follow Through studies, the USOE Project in Use of Incentives
Turnkey (1972), "Va]idat{on of Grand Rapids EMR Project" (Wall, 19%4) and
observation§ of projects recorded by\the National Advisory Council for
Education for Disadvantaged Children in several Annual Reports (1974-75).
Chain B, Program Adaptation, has been supported by numerous sfudies .
such as those conducted by Gittell (i970) and several Follow Through studies.
"Changes in institutions" (second link in chain B) have Been supported by .
Follow Through studies, studies of séfected Head Start projects, and docu-
mentation in a number of districts which have moved toward the community
school or alternative school concepts (e.g., ?1int, Michigan; Oakland, Cali-
fornia; and Dallas, Texas). The strength of chain C, Parentaf Fate Control, -
has been supported g§ several studies reﬁorted by Stearns and Peterson, and
interviews with Follow Through project répresentatives.

While the above and other studies appear to relate the'strengths of the
above chains, it is important®to note that the impact of decision-making

.

roles has not been correlated with student acHievement, perhaps because so

few studies nave attempted to do. so.

12




FIGURE III
PARENTS AS DECISION MAKERS
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SECTION II: STUDY DESIGN

In the previous section, we discussed the evolution of parental involvement

particularly in compensatory education, various roles and models, and hypotheti-

cal linkages between parental invo]rement and student acn%evement. In addition,
findings of relevant studies which support these and other Jinkages were noted,

In this section, we 1ist some of the policy research issues of interest to NIE

in its overall study of compensatory education, the specific issues to be addressed
in this study as well as those to be addressed in other NIE-sponsored studies, and

some of the major problems and design issues to be addressed in the proposed study.

POLICY RESEARCH ISSUES AND QUESTIONS

An initial question is the degree to which what types of parental involve-

"ment exist in compensatory education programs generally and specifically ESEA

Title I. This issue is” being addressed in District Survey I wh1ch consists of a
nationally representat1ve sampie of compensatory educat1on programs conducted by
NIE during the schoo] year 1975-1976. The impact of.parenta] 1nvo]rement is not
addressed in District Survey I, however. ﬂ

Second, a critical issue due to increased Congressional interest and lack of

evidence from prior studies mentioned earlier, is whether or not parental in-

volvement does have an impact on student performance in math and reading. And,-

,if it does, what types of parental involvement are most effective under what

conditions. This issue is being addressed obliquely in the study of Individualized
vexsus Standardized (I vs S) programs to be conducted under contract to NIE during
school year J976-77. This particular study,—hgnever, will neither address quali-

tative issues nor attempt to identify specific procedures related to soliciting and

inp]ementing parental involvement. The.contractor selected for this study, however,

may wish to utilize the "data base" from the above study as well as District Survey I

s

‘n sample selection.
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Third;’doei parental involvement in ;ompensatory education have other posi- ¢
tive (or hegative{ eftects on the nature of school operations such as facili-
tating comﬁunity sgpport, increasing teacher morale, reducing disciplipary problems,
etc?‘r This issue is not being adﬁréssed in any detaijl in the,above two studies

~

and will be éddressed in this study. ‘ -

Fourth, to what extent is parental involvement (as an end in itself rather

than as a means to, facilitating student achievement) more easily facilitated by

individualized instruction than through traditional or standardized instruction

generally, and sepcifica]l&@what types of involvement, if any? This specific issue
° N

is being addressed in the I vs S Study; yet the generalizability 6f the results

A

will be extremely limited. ’ ‘

[

Fifth, to the extent'thét parental invo}vement is associated Qith student
achievement or is desirab]g as an end 16 itself, what are the specific processes
and procedures which have been uséd in exemplary projects which are replicable
for use in programs elsewhere? What are the conditions which are conducive to
the effective implementation of these procéudres? Also, what barriers exist?

What incentives, if any; could be provided to facilitate greater or more effective

N

participation through what rules? To what extent are existing guidefines clear in

IS

specifiying the types of involvement }ntended by Congress? The above as well as

a number of other questions constitute the major focus of this study, as described

below.
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Purpose of the Study \J

The purpose of tﬁis study is to:

o Document, describe and analyze effective procedures for
planning and implementing exemplary parental involvement
programs in compensatory education programs, particularly
ESEA Title I: To accomplish this, the contractor will
identify- exemplary si'tes and coaduct case studies of pro- -
Jects which provide for the five roles of combinations . ‘ .
thereof under the  decision-making/advisory model.

o.s To develop and/or refine hypotheses eelated to the impact :
of the various types of parental involvement on student :
achievement. This objective will be accomplished through
an updated survey of research-on parental involvement over.
the last three years, the evaluation of selected exemplary
districts which are utilizing specific types of parental
involvement through a matched treatment vs. comparison:
group. Specific focus will be placed upon parents as

tutors and as aides/

In conducting this study, several design constraints must be met:f’
a) that the qualitative nature of parental’ 1nvo]y9meh£ must be an integral part
of the analysis; b) that the socfo-po]itica] context of the community aﬁd policies
of the LEA.must be addressed; c) data collection efforts m@gt'be ﬁiﬁima]]y dis-
ruptive, ensuring confiééntiﬁ]ity of data ;nd préservation of privacy rights;
.d) the effects and/or effectiveness of parental involvement should have a high ‘
probability of being identified éuring the period of observation, (i.e. school year

1976-77) or a well-documented data base must exist in order to determine trends

¢ in the respective sites: e) that the focus of the study be. placed upon ESEA

Title I programs with findings to be reported to NIE by July 1977.
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Design Considerations/Issues

Even though overlap exists, beTow we have attempted to separate the issues/

] questioqs to be addressed in the case study approach and those to be addressed

in the comparison study. This list is not intended to be exhaustive but rather
suggestive for consideration. C

A. Case Study Design Issues.

I. Planning for Parental Involvement

4

Since thé'nature, extent, and procedures used for involving parents
in the planning of the parenfé] involvement programs appears to be critical, a
number of questions-need to be addressed in the study of exemplary projects.
¢ On what basis was a decision made, and by whom, to initiate a
parental involvement component? Federal guidelines? SEA guidelines? :
Local initative?) What were the major po]it}cal and educational issues
debated? |
e Since allegations have been made regardiﬁg the ambiguity o% Federal
guidelines, especially Title I, what procedures were followed at the
- LEA level for interpreting guidelines and then‘defigning the parental
iﬂvo1vem;nt component? Who was involved in this process? How where
conflicts resolved? Over time, how have changes in guidelines been
integrated into the prog}am? What factors have contributed to con-
formity? ‘
¢ How was the initial selection of membership to the PAC determined?
Elective? Appointive?* Was the initial composition of the' PAC repre- .

’

sentative of the entire community or of specific vested interests

L}

and concerns? ) -
¢ . What were the priorities, and the procedures for establishing prior-
. v ‘
rities by the PAC initially? What type of support, (e.g. presentation

- b
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'théy met during the initial years of operation? And later?

- extent were these skills used?

of altgrnatives), was provided by the LEA? Were criteria for in-

dicating achievement of objectives specified in advance, and were

What was the organizational structure of the PAC? Formal? Informal

™

Combination? What decision-making or other functions were delegated

to the PAC? To what extent was program feedback provided to the PAC

during the initial years of operation? To what extent did this feed
bgck inf]uence the decision making?
What types of training (e.g., planning, evaluation, etc.) were pro-

vided to the PAC? In what areas and conducted by whom? To what

Program Operations

To what éktent were parents willing to participate in the planning

as well as operations of the project where appropriate? What were

Fﬁe major barriers and problems (e.g., financial constraints, availa
bility of time, feelings of psychological inferiority, social inade-
quacy, etc.)? What procedures were used initially and those which
evolved over time appear to be most effecEive in accomodating the needs
of papgnts'(e.g., Title I, non-Title I) for effective participition
(e.g., released time for "working parents). %
What teggpiques were used to ensure that initial enthusiasm; where

it existed, continued throughout the operations of the program? What
were the major factors which contributed to greater enthusiasm

(e.g:, parents seeing achievement in their own children) and those

factors contributing to the lack of enthusiasm (e.g.; anticipated

resources failed to materialize, bad communications, etc.)?

a
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IV.

-In areas where conflict arose, what procedures were used to re-

solve conflict, or at least gain consensus on areas where agreement

was possible?

-To what extent did membership of the PAC and parents in general

follow agreed-upon objectives andﬁimp]ementation plans regarding

the program as well as parental involvement components ghroughout

the year? To what extent did the PAC get involved in issues beyond
the scope of its prescribed activities (e.g., spokesman for integration

plans, selection and'hiring of staff, active(participation in national

lobby groups, etc.)

.Parental Involvement in Evaluation/Planning

Where appropriate, what role if any did the PAC play in resolving ‘
questions regarding comparability and Federal audit issues? Were the
issues explained adequately to the PAC? What position was taken?

What was the nature of the PAC involvement in evaluation? Was adequate
training.or orientation provided by the LEA gtaff or others ‘prior to the
finalization of the evaluation design? To wha? extent were evaluation
results reported in a form usable to the members of the PAC? TS‘Lhat extent
was there conflict i; the briority assignment of criteria to be used in
program assessment?

To what extent were general expecfgtfons met? And what fpact did the

actual accomplishments, compared to expectations, have on the PAC generally

and specific types of parental involvement in future programs?

Social ~ Political Context

To what extent did the type of parental involvement which was implemented

also accomplish po]iticé]'goals of the LEA, of the.PAC itself and/or others
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(e.g., teacher visits to homes to help parents ostensibly but in turn

to change teachers' perceptions of home environment)? - ’
o - Did participation of one group or community of parents create schisms in |
the community generally because of different pol;’tica] perceptions of ’the
reasons ‘for participation? What “type of school-parent-community relation-

ships «existed prior to the implementation of the parental involvement -

program? - ~
. AS !




B. Case Study Approach Problems

Case Studies N

In conducting the case stud& of’exemplary parental involvement programs,
several issues and problems need to be confronted. |

First, selectign of exemplary programs will require e;tensive review of
documentation and verification prior to final selection of candidates. While a
large number of LEAi have documented plans and procedures regarding the activities
and functions of the PACs, in most instances the ways the PACs operate-differ sig-
nificantly. For exa)mp1e,@ large number 01; exemplary Titlg I programs selected
for submi;sion to the dissemination review panel (USOE) were disqualified during
on-site validations by Title I monitors due to the discrepancy between PAC plans
and actual implementation. The contractor mighticonsider soliciting nominations
from selected SEAs which emphasize parental involvement to an extent greater than
required in guidelines. Or the contractor could work through the NACEDC, which
has compiled a state-by-state data base on PAC's‘and their functions. In addition,
a data base with accompanying documentation exists for a number of projects in the

District Survey I and the Individualization Study, although the release d?\ife data

.in the case of the former is 1imit§d due to confidentiality obligations. -

Second, data collection will be alcﬁ;y sensitive~task as well as difficult
in certain cases. Sensitivities related to assessment éf PAC operations as
decision-making and advisory functions will be reduced somewhat by the selection
of exemplary programs; however, due to extensive Federal audits in this area, per-
ceptions will still be difficult to overcome. In gddition, in collecting trend
and longitudinal data, it is anticipated that a high level of effort will be de-
voted to gathering documentation and evidence through program audit techniques;
yet, §ince LEAs typically either do not docupent activities and procedures gnd/or

destroy files after a period of time. The contractor should consider the




" PAGE 4 OF 10

Colum 2 ~ In how many of the élready mentioned grade 2 classrooms
whose comp ed students are provided specific supplementary
instruction is this program used fer this specific ~
supplementary instruction? |
CbImmg'Ii: Sam:-: quest.lon as Colum 2 but for the grade 3 classrooms
‘ slready mentioned. | R
Column 4: In how nany of the grade 2 classroams included in Colump 2
is the supplenen?.:y oanp‘ed-instru;:tion p;o‘vided ina _ ‘
classroom setting which physically separates the camp ed {
studen}t from their nonftzmp ed classmates (e.g., in a |
v separate reading center)”
Column 5: Same stion as Column .4 but\Q\r the grade, 3 classxoams
' Etj.ncl_ﬁdéd;in Colum 3. ‘
COI&mé Enter the letter (A, B, C, or* D) corresponding to the statement

listed below which best describes your assesdment of the

effect:i.veness of the program named. m Colum ! in im;;roving
| the skills of grade 2 and grade 3 comp ed students and the
degree to wt;ich this program is operatiné according to i/our |
N ' understanding of the overall design or reccmnended educatlonal ‘
plan for that program
A) The program is effective and operating according to my
~ understanding of its plan. _ ' |
B). The p?gtam is effective but could be improved "Eu"fé
} . by operating it more in accord with my understanding of

)

T its plan. ' ’ . ! M

an
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availablity of adequate documentation as a prime criterion in site selection.

Third, due to the inherent po1iticaloﬁature of parental involvement in con-
structing case studies of procedures and rationales, getting respondents to re-
veal actual vs. publicized justifications may be difficult indeed. For example,
in one district which has implemented a highly successful parental involvement
component, the superinténdant initiated a program whereby teachers visited hoﬁes
to train parents in tutorﬁng skills; however,.Fhe hidden agenda in this case was
to force teachers to view the home setting and develop empathy with the child
regarding problems congronted in the home. And in turn parents in many cases will
§eek membership on PACs for reasons other than those that appear on the surface.

. The data cgllection effort must probe to the extent pos§ib1e in collecting valid
data, but at the same time, ensure confidentiallity of respondents and minimize
disruption to the o;era11 project. ;

' €. Comparison Study

1. Research issues focusing upon a comparison of parental involvement

as aides and tutors, a number of questions will be addressed.

e What types of functions can (do) parents perform in the
classroom? What is the impact within ;nd outside upon the {
classroom and other outcome measures? What difference are
noted when parents a}e volunteers and are not paid?

e What are the specific types of"futoring" which exists e.g.,

|
|
:
|
|
!
|
|

learning activities, reinforcement, supportive) and which ones or

components appear to be associated with student achievement? In~

exemplary programs using parents as aides or paraprofessionals., what




types of roles are provided for parental involvement, and which ones

seem to pe most appropriate (e.g., clerical, instructional, support)?
What is the impact of parertal involvement as eides on the instructional
setting and classroom environment? Are there differences in student
outcome measures as well as parent, student, and teacher attitudes
between treatment and comparison schools, and among parents acting

. . _as volunteers versus those acting as paid paraprofessionals?

- 2. Des1gn Constra1nts and Issues: Due to the constraints of one-year
observat1on, 11m1ted costs, arnd dependence on existing programs (rather
than a planned variatiocn-intervention model or experiment), a number of
design issues must be addressed: | .

o Sample Selection -- The identification of exemplary perental involve-~
ment programs and then the se]eetion of matched qpmeerisons wfthin

*  the LEA will be a challenging endeavor. The spillover of treatment )
effecté‘(e.g.} parental {nvolvement) to comparison groups in most

. LEAs could cortaminate the re;d]ts. For example, a district with an

expansive and intensive parental involvement program in its Title I
school yi]] probably require similar types of parental involvement in
regular programs or in certain instances, some contaminatior will

still exist in Title I eligible schools which previously were involved

in the Title I program. The matghing of treatment an comparison
schools with respect to student, teachers, and pregrams will also
present logistical selection prob]ems. Moreover, to the.extent that
the knowledge that a comparison school is being compared to another

school may create a "John Henry" effect (i.e., the over achieving




combarison b?oup) whidhuagain could érode the design during the
) ”.operatiqns of the piogram. Consideration will have to be-given to
B]indiﬁg effects and types of designs (eig., post test only for

‘

certain types of instrumentation). Data collected on programs

T e T “*thrcughﬁfstﬁd’Survey T and the Individuatization Study s "."G’L e

assist in site se]ectiqn.
.f; Meaéurement Criferda --’Quring this shqrt period of observ;;ion,

selection of inStrument§ and criteria for indicating success will be

. critical. Studies of one-year duration involving parental involve-
ment interventions when standardized tests were used to measure
achievement have been EﬁjtiCijed in the past. The variqus fypes of
outcome measures necessary to answer the above questions include
those measuring eognitive growth; those assessing attitudinal L
changes in students, staff, and Barents; and those measuring impact

. on the classnoom environment. Since this study is exploratory in
nature, however, and time and cost cons?raints preclude the deve]bp-

ment of new instrumentation, selection of instruments will have to be-

from those presently availables
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‘ SECTION III: STUDY TASKS

The suggested tasks for completion by fhe contractor in conducting the
study of parental involvement are listed below. Un]ess otherwise justified the

_~__ contractor should attempt to coord1nate as_much as poss1b1e th% research effort

with those of District Survey I and the [ vs. S Study 1n areas such as site .

-
selection and baseline documentat1on. Also, while generic tasks are descr1bed

below, the specific subtasks for the case study will differ somewhat from those
%

4

in the comparison study. . o

Task 1 -- Update Research on Parental Involvement

The objective of this task is to update the research on parental involvement
since the publication of the study by Steérns aqg Peterson (1973). While there
has been no subsequeﬁt similar study, a number of research efforts have d%§1t_
with pafentaJ involvement to some extent. These inc]ﬁde.the(SRI Fo]]oy Through
Study. the CSC study of Early Childhood Education in California (1974); several
evaluations of Title I programs in middle to 1arge-sfze districts, and documenta-

“

tion assembled by NACEDC. Upon the completion of this update, the contractor will

refine or otherwise modify the proposed design; especially with regard to areas
to be covered in the case studies and additional "hypotheses" to be tested in

the comparison study.

Task 2 -- Develop Sample Design .

A. Case Study: The sites to be included in the case study should include.
inner-city schools, suburban schools and rural schools in proportion to the -
natidnal compensatory education level of effort. The sampling should also

include representation from two categories of decision-making/advisory models:
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‘(a) those 1n which the PAC meets minimal Title I gu1de11nes in terms of functions

(e g., the frrst three categories used in the RLTI topo1ogy), and (b) those in

wh1ch parents, e1ther through the PAC or otherwise, also exert checks and

|

. . |

balances and/or change agent roles and funct1ons Our major interest is in the - ‘
|

— = — “atter:- f‘t'TS“ anticipated that app.ox1:nn¢ce1yterrcase—stud1e§mﬂ-} 131?:—1:0‘1(11]1:‘17‘&de—““1
Once the design is complete, potential sites will be 1dent1f1ed by the

contractor using data gathered 1n(the District Survey I and in the Ivs. S Study
It is not necessary that sites actually selected for part1c1pat1on in the latter
be selected for case studies. A major factor here wi11 be the w1111ngness of
the district to cooperate. Once sites have been tentatively identified, specific
disqualifying criteria will be app]ieo using documentation or data verified by
te1ephone. The critér{a for inclusion in the study might encompass general
recognition as exemplary models by SEA or nationaléasséziations (e.q., NAEDC);

% relatively high achievement in cognitive areas; good documentation of parental

t 1nvo1vement in "treatment" schoo]s, and willingness to cooperate in 1dent1fy1ng/

——— e

¥

scheduling interviews and other data collection activities.

B. Comparison Study: The sample design for the comparison study should
include representationm from the above three "size" categories of LEAs and two
types of parental involvement: (a) as tutors providing inetructiona1 activities,
reinforcement, and supportive activities; and (b) parental involvement as aides
or paraprofessionals in the classroom, preferably including orograms in which
parents serve as both paid and volunteer aides (ize., since appropriate outcome.

measures will differ).

-

Initial site identification could include the same sources and criteria

used in the selection of sites for the case studies and other sources of




’

anticipated that outcome measures will be refined based upon the completion of

e’
.

exemplary models. The contractor may propose additional criteria to use for
verification purposes by telephone prior to finalization of site selection
(e.g., availability of a comparison school(s)).

In both instances, the contractor should propose various types of

A

e —_ —

incentives necessary to ensure cdﬁﬁé?&fibh’of the LEA in thé project. Special
consideration should be given to getting cooperation from the comparison schools
in the study.

Task 3 -- Define Qutcome Measures

-

The contractor will define the specific outcome measures to be used in assess-

ing the effects and impact of parental involvement on studénts, parents, staff,
and classroom environment. Specific instruments should be selected 1arge1y from

those presently available with documentation of weliability and validity. It is

Task 1 (e.g., impact upon parents measures and criteria could differ regarding

type of involvement). It should be noted that the instruments to be used should

————

be as non-obtrusive, non-reactive, and non-disruptive as possible. To the extent
possible and justifiable, instruments presently being used locally to asses$

cognitive growth, such as national standardizéd tests or criterion-tests, should

" be used to the extent cross program comparisons could be méde;

It is anticipated that the instruments to be used for conducting the case
studies will be more flexible, open-ended and unstructured relying heavily on
audits and verificati9n of existing documentation.

Task 4 -- Analysis Plan

The contractor will propose a plan for analyzing the data collected from

both the case studies and the comparison‘study. In the case studies, the



»

contractor should propose a conceptual design of various models which could
provide a framework of Qnalysis such as that présent in Section I (e.g.,
"school as failure model"); historical and trend analyses, idéntifying critical
incidents, and their impaéts should be addressed.

‘Tbe'&omparison study should be considered exploratory in the sense of
identifying and/or confirming hypotheses wﬁich could bektestéa in a "planned

variation" experiment in the future. In identifying program and/or process

variables, the contractor should take into account qualitative differences among

" programs through various scaling and/or rating procedures. The contractor should

list tentative hypotheses in the proposal.

Task 5 -- Data Collection : N

The contractor will specify a plan for collecting data for both studies

such that the data can be collected in an efficient and coordinated manner between

the'two studies and where appropriate, with other separate studies. It is
anticipateq thap_}be_méjority of data collection will be through ig;e?views,
both structured and unstructured;Aand_tﬁrduéﬁﬂggservations used to collect data
as well as verify prior findings through the review and audit of existing
documgntation. Instruments used in several Follow-Through Models and by LEAs
which have extensive parent involvement components should be revié#éd for

possible use, as appropriately modified, in the study.

\Task 6 -- Conduct Analysis

Utilizing techniques and approaches described in Tésk 4, the contractor will
conduct the aétua] analysis of the data gathered during the period of observation.

The conduct of tasks related to‘the two studies should be scheduled in such a

Qay to allow for continual analysis of data as it becomes available in preparation



of interim and final reports. Assurances of timely availability of data collected
by others (e.g.; the LEA if it conducts its own scoring of standardized tests)

to ensure’adequate time for analysis and reporting by July 1977. Periodic interim
. reports will be required updnvtﬁé coﬁp]etion of each of the above tasks.

~ - -

PROJECT ORGANIZATION AND MANAGEMENT

The contractor should propose the project organization specifying individuals |
responsible for specific activities and their respective qualifications. The
Project Direétor should not only be Eschnica11x competent in evaluation but
also have demonsttated knowledge about and experience with ESEA fitle I programs
and a number of LEAs. 0n~§ite data collectors, either through survey questionnaires
and/or observation, shouid be familiar with the LEA and its policies. Where
possible part time data collectors hired from the Tocal area should be '

. used by the contrqctof. | .

The estimated level of professional services, including data collection, is

2.5-3.0 man years over an 18-month period beginning February 1976.- oo

e
1
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LIST OF OTHER FACTORS

* RELATED TO LEA's COMP ED DIRECTOR *

Staff Characteristics e

thether the camw ed cii.rector ever taught
reading or math at any level in a school
setting

Ccmp ed director's total years of school
administrative experience

Canp ed dlrector s highest degree level
held

Conp ed director's 1976-77 annual salary

H

Organization and Management of Program

| i 1976-77 camp ed fund.mg sources in study
- buildings

Percent of Title I eligible students in -
.district actually receiving services of —
Title I funds each year

i
Primary basis upon which Title I funds are
allocated arong eligible schools in'dis®-

; . ) Number of discussions with each study
x school 'sprincipal in last 12 months on
reading or math activities of that school's

4

canp ed students

i

|

E .
E Percent of such discussions initiated by
ir that school's principal

| Major topic of ‘such discussions with each
of these principals

] Number of such discussions with the teach-
\ ) ers of each of these schools in the last
12 months

Percent of such discussions initiated by
these teachers -

R P




Major topic of such discussions with these
teachers .

Number of visits to each study school over
last 12 months to observe reading or math
activities of that school's comp ed stu-
dents ~

PAGE 2 OF 34

Number of classrooms obsexved per visit to
each of these schools

Number of hours per school visit to each
of these schools

vYhether the teachers of each school typi-
cally knew of visit prior to arrival of
camp ed director at school

!ﬂ)ethé.r the comp ed director gave feedback
to the teachers whose classrooms were ob—
served on these visits

vhat was typically said or done, i.e.,
feedback to teachers

Whether the comp ed director gave feedback
to the principal of each study school
after such visits

Vhat was typically said or done, i.e.,.
feedback to each principal

Bow comp ed teachers are assigned to their
students in district

Whether private firms played any.role,
other than selling materials, in each study
school's comp ed reading or math act1v1t1es
in 1976-77

i
!

Whether pr:.vate firms played any role
other than selling materials, in each study
school's comp ed reading or math activities
in 1975-76

' Reading” tests used in -district for comp ed '

63




Average number of months between reading
pre- and post-tests over grades X-6 for
all tests used

Whether the results of these reading tests

are typically available to teachers within
one month of testing

Math tests used in district for comp ed
Stlldents, K-6 Ty -
Average number of months between math pre-
and post-tests over grades K-6 for -

all tests used

Whether the results of these math tests’

are typically available to teachers within
one month of testing

Degree of autononq; the district's school
building staff have over the purchase de—
cisions for materials

. )
‘Degree of autonomy the district's school {

building staff have over hiring decisions
within that building

~ Organization/coordinating relationship of -

cap ed director's office with the regular
-school program - .

Degree to which the distriét's camp ed pro-

gram delivery system has changed from pre-
vious year

Changes in instructional program
Chénges in staffing patterns

. Changes in materiéls/equismént
-Changes in instructional time
Changes in in-service training

Changes in approximaté cost



- .

Orgé.nization and Management of Classroom
Reading and Math Activities

Type of instrﬁctign in comwp ed reading or
‘*math activities in each study school,
1976-77

“Type of. mstructlon J.n\bomp ed reading or

PAGE 4 OF 34

math activities in eacH study school,
1975-76

Staff Development Soecificallv Related to

. Compensatory Education Reading or Math
Activities

Number of days of specifically related

teacher training for each study school,
1976-77

Number of days of specifically related
teacher training at the outset of current
reading or math program at each study
"school

Number of these teacher training days in
which the principal of each respective
1 was involved, 1976-77

‘#"’ -
of these teacher trammg days in

Whlch the principal of each respective
school was involved, outset

,.Nmnber of these teacher tram:.ng days in
which director-respondent for each study
school was involved, 1976-77

Number of these teacher trainihg days in
which director-respondent was involved,
outset, for each study school

Whether any formal evaluation of these
teacher training days was conducted by
the school, 1976-77 -

Whether any formal evaluation of these
teacher training days was conducted, by
the school, at the'outset

General training requirements for comp ed
paraprofessionals in each study school

60
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" Whether any formal evaluation of these

Number of days of specifically related .
.paraprofessional training at each study
school, 1976=77 -~

——waer%—éawmhcall%mat@_ e

paraprofessional training at the outset of

‘current reading or math program at each

stuiyschool ] - % .-

Number of these paraprofessmnal training
days on which the ‘principal of- each respec-
tive school was involved, 1976-77

Nutber of these paraprofessional training
days on which the principal of each re- ™~ =
spectlve school was involved, outset

Nurber of these paraprofessmnal training
days on which director-respondent was
mvolved, 1976-77, for each study school

Number of these paraprofessmnal training
days on which director-respondent was
involved, outset, for each study school

whether any formal evaluatlon of these J
paraprofessional training days was con- ,
ducted, 1976-77

£}
paraprofessional training days was con-
ducted, outset

Student Variables

Percent of district's total enrollment
served by comp ed programs '

Basis for selectlng replacement Title I
students,

"Causes" for comp ed. students performance
below expectations



o

School and District Variables

Degree to which role played by PIAs is in-
tegral and mportant in district

e _,, e o i I

Degree“to th.ch role olayed by Parent Ad-
vn.sory Councils is :Lntegral and J.mportant
in district

Degree to which role played by Tax Groups
is integral and important in district
First "Other Group" listed as powerful
Degree to which the role olayed by this
first "Other Group" is integral and im-
portant in district

Secord "Other Group" 1istéd as powerful

Degree to which the role played, by this
second "Other Group" is integral and im-
portant in district

Third "Other Group" listed as powerful
Degree to which the role played by this
third "Other Group" is integral and im-
portant in district

Freqﬁency of information sent to parents

Frequency of informal meetings between
district officials and. parents "

Total teacher strike days in last two years
in district

Median family income in district in dollarﬁ
Urban/Rulral/etc. classification

Net current experditure per student in
dollars
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@llzatlon of Staff Time

D;Lrector-resporﬁent s hours per week on

canp ed outside of regular working hours

Dlrector-réspondent s normal workmg hours
per day . ’ -

Director—respoﬁ:aent's working days per year

Director-resvondent's percent time plan-
ning camp ed

. Director-respondent's percent time plan-

ning other

Director-respordent's percent time train-
ing in camp ed .

Director-respordent's percent time train-
ing in other

Director-respordent's percent time in comp
ed decisions K

Director-respondent's percent time in
other decisions -

Director-respondent's percent time in
cap ed administration

~

Director-respondent's percent t:m‘e in
other administration

Director—respondent's percent time in
other activities

Other activity 1isted

‘ Miscel'lané‘ous Characteristiés

Number of Title I students in dlStrlCt,
1976-77

Whether other comp ed, programs besides \

Title I operated in district 1976-77

68
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‘First listed other such progran{

.‘ Number ‘of students served by first listed
' ~other such program '

Seoonﬁ listed other-such program

Numbez; of stidents served by second listed

‘Third listea other such program -

Numbe:c of students served by third lJ.sted
other 'such program

'Dotal k:mde.rgarten students _enrolled in
dlstrlcl;, 1976~ -77

'Ibtal grades 1-6 students enrolled in
district, 1976-77 o .

‘Ibtal grade 7-12 students enrolled in
district, 1976-77

Total K-12. stude.nts enrolled in district,
197677

. Number of district's_ elementary schools
+ receiving Title I funds, 1976-77 '

Number of elenentary schools in dlstnct,
1976—77 .

*Number of elementary schools in district
recelv:mg other comp ed funds, 1976-77

Number of dlStI.‘lCt ﬁlementary schools
e

receiving both Titl and other comp ed
funds, 1976-77 ’

69
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“* REIATED TO A STUDY SCHOOL'S PRINCIPAL *

Staff Characteristics p

Whether the principal ever taught reading
or math at any level in a school setting

»

Whether- the principal is teaching part-~
time now in his/her ‘school . i

Principal's total years of school adminis-
trative experience

Principal's highest degtee level held
frincipal's 1976-77 annual salary

Organization and Management of Program '

Number of years of Title I operation in
school

Nl;:nbér of egears of operation in school of
other camp ed program

Nurber of discussions with district's cam

ed director in last 12 months on reading

or math activities of school's comp ed
students .

Percent of sucH discussions initiated Sy
the director &

Major topic of such discussions with the }

N

Number of visits by director to school in
last 12 months to observe reading or math a
activities of school's comp ed students

Whether the director typically provided
feedback to principal after such visits




it b A A A A

What was typically said or done by di-
rector, i.e., feedback to principal

Strength of teaching staff's support of
camp ed reading or math activities in
school

Basis for ;judging this strength

Principai's assessment of camp ed teachers',

involvement in organizing the comp ed
classroom .

Principal's assessment of camp ed teachers'
J.nvolvement in selecting ‘corp ed materials.
Pr:.nc1pal s assessment of comp ed teachers'
invwlvement in reviewing/selecting per-
formance objectives for comp ed students

Principal’ s‘assessment of reqular teachers'
involvement in organizing the cx::rp ed-
classroom

P.rincipal's assessmept of regular teachers'
involvement in selecting camp ed materials.

Principal's assesament of reqular teachers'
involvement .in reviewing/selecting perfor-
manc’e objectives _form ed students

Prmc:lpal's assessment of paraprofession-
als' involvement in orga}uz:mg the comp
ed classroam

Principal'!s assessment of paraprofession-
als' involvement -in select:n.ng comp ed
materials

Principal's assessment of paraprofession-
als' J.nvolvenent in reviewing/selecting
pe.rformance objectives for coimp ed students

Principal's assessment of his/her own
involvement in orgamz:.ng the comp ed

.classroaom

Principal's assessment of his/her own
involvenrent in selectmg comp ed materials

¥
E 4

7

”

£
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" with camp ed students “in school

2

Principal's assessment of his/her own
involvement ,in reviewing/selecting per-
formance objectives for comp ed students

Others besides the teachers, paraprofes-
sionals, and principal who are involved in
these activities

. i
Principal's assessment of these other staff ,

members' involvement in organizing the
+ed classroom

Principal's assessment of these other staff
members' involvement in selecting camp ed
materials

Principal's assessment of these other staff
members' involvement in reviewipg/selecting
‘performance objectives for comp ed student

Method by which comp ed and régular teach-
coordmate their reading or math

. —s

Basis for this assessment

Ways in whlch coordmatlon might be im~
proved .

Niber of times principal has met with
parent (s) of comp ed students in school to

discuss reading or math activities of the
student

Whether principal makes hame visits for. thq
purpose of such discussions

Major toplc of such discussions

Method of Instruction

Method (s) of instruction most successful’

-
2

72
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Staff Development Specifically Related to
Campensatory Education Reading or Math
Activities

Nurber of days of‘ specifically related

teacher training for school's staff,
1976-77

Number of days of specifically related

teacher training for school's staff, out-

set of current comp ed reading or math X
program in school oo : -

Number of these teacher training days on
which principal-respondent was involved,
1976-77

Number of these téacher training déys on
which principal-respondent was involved,
outset

. ' ]
Major topic of, these teacher training
sessiogs, 197677 *

Major topic of these teacher training
sessions, outset .

" NMumber of these teacher training days on

which district's comp ed director was
involved, 1976-77

Nurber of these teacher training daS(s'on ’ : J

. which district's comp ed director was

involved, outset

General tra:.nmg requirenents for comp ed
paraprofessionals in school

Nunber of'days of specifically related
paraprofessional training for school's
staff, 1976-77

Number of days of specifically‘ related

paraprofessional training for school's
staff, outset

-
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Number of these paraprofessional training

days on which prm}'pal\-r‘esporﬁent was
involved, 1976-77

Number of these paraprofessional training
days on which principal-respondent was
involved, outset

Major topic of thesé paraprofessmnal
tra:.m.nq sessions, 1976-77

Major toplc of these paraprofessmnal
training sessions, outset

Number of these paraprofessional traihing
days on which district's comp ed director
was involﬁz, 1976-77

Nunber of these paraprofessional training
days on which district's comp ed director
was involved, outset .

Student Variables

Percent of school's current comp ed stu-
dents who started in subject school at be-
ginning of the current school year

Percent of school's comp ed students ab-
sent on any given day .

Percent of all students in school ellglble
for district's free lunch program

Percent of camp ed students expected by
principal-respordent to complete high
school

nCauses" for comp ed students' performance
below expectatlons

" 8chool and Distriet Variables

Number of parents attending a typical PTA
meeting at school

-

Percent of -total school parents this num—
ber represents

54




Principal's assessment of teacher morale
in school

Wwhy is this so 7

Whether principal is satisfied with de-

cision-making method in school for oomp

ed curricular matters

Basis for this satisfaction or lack of
satisfaction

Utilization of Staff Time =

Teachers' normal working hours per day

Whether this length of time is determined
contractually

Principal-respondent's normal working
hours per day

whether this length of time is determined
contractually

' Pa.raprofessionais' normal working hours
per day

Whether this length of tJ.me is determined
contractually

Reading or math specialists' or consul-
tants' normal working hours per day

Whether this length of time is determined
contractually

Principal-respondent's hours per week on
camp ed outside of regular workmg hours

,Prlmlpal-respondent s percent time plan-
ning comp ed :

Prlnc1pa1—resoondent s percent time plan-
ning other

-1
N

e
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. :
ipal-respondent's percent time train-

ing ih comp ed

Principal-resondent's percent time train-

ing in other

Principal=respondent's percent time in
camp ed decisions

Pfincipal—respondent's percent time in
other decisions

Principal-respondent's percent time in
cap ed administration

Principal-respondent's percent time in
other administration

Principal-respondent's 'percent time in
other activities:

"Other Activity" listed

Days of student attendance intended for
1974-75 school year

Additional days beyond students' included
in teacher's agreement this year

- Additional days beyond students' included

in principal-respondent's agreement or
understanding this year

Additional 'days beyond students' included
in paraprofessionals' agreement or under-
stand.mg this year .

Additional days beyornd students' included
in reading or math specialists' or
oonsultants agreement this year

-len@l:f typical school day for student,
exc g lunch

76

PAGE 15 OF 34




‘Miscellaneous Charactetristics

School enrollment, 1976-77 K—6 by grade
and combined

Total comp ed students, 1976-77, K~6, by
grade and cambined

Number of regular classrocm teachers, -
1976-77, K-6, by grade and combined

Number of regular” classroom teachers with
cap ed students in classrooams, 1976-77,
K-6, by grade and combined

Number of comp ed instmctors; 1976-77,
K-6, by grade and combined

Full-time equivalent comp ed instructors,
1976-77, K-6, by grade ard cambined

Nunber of camp ed paraprofessionals, 1976-
77, K-6, by grade ard cambined

Fulixtime equivalent comp ed paraprofes-
sionals, 1976-77, k-6, by grade and com-
bined , ’

Number of parents assisting’ school's
teachers without pay in comp ed this year

Average hours per student of such assist
ance

Number of student teachers ass1stmg
school's teachers w:.thout pay in comp ed
this year

Average hours per student teacher of such
a5515tance

-

“Number of student volunteers from other

schools assisting school's teachers with-
out pay in com ed this year

Average hours per student volunteer of
such assistance

-
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Nuwber of non-student members of volunteer
organizations assisting school's teachers
without pay in cogp ed this year

+ Average hours per such voltm.teer of such

assistance

Number of members of service clubs assist-
ing school's teachérs without pay in comp
ed this year

Average hours per such volinteer of such
assistance

Number of other CMW persons assisting .
school's teachers without pay in cenp ed
this year ’

Average hours per such volunteer of such
assistance

’ 78
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* REIATED TO A TEACHER IN A STUDY SCHOOL *

Staff Characteristics

Whether the respondent is a specially hired
camp ed instructor or a ‘regular classroom
teacher

Gender of respondent

Respondent®s age

IS

Resi:ondent's total years Qf classroom
teaching .experience .

Respondent's highést degree level held

Respondent's semester hours in courses
spec1f1cakly dealing w1th reading or math
instruction

Type of specific trainjng that has most

increased ‘respordent's effectiveness in
" reading or Ipath_ instruction

Respordent.'s 1976-77 anmml salary

OrganizatiOn and Management of Progrém

A Number of discussions with dlstrlct s comp
ed director inslast 12 months on reading
or math activities of respondent s conmp
‘ed students

Percent of such discussiops :mltlated by
‘the dixector

Major .topic of such discyssions with the
di.rector . .
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\ .

Mxnber of visits by director torespondentis .

classroom in last 12 months to observe
reading or math activities of respondent's

comp ed students . C

£

Whether the director typlcally prov1ded
feedback to respondent after such v1s1ts

&
kst
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What was typically said or done by the
director; i.e., feedback to the respondent

Average number of discussions per month
with principal in last 12 months on read-
ing or matl activities of respondent s
camp ed students

* Percent of such discussions initiated by

the principal

Major topic of such discussions with the
principal

Average number of visits per month by
principal to respordent's classroom in last
12 months to observe reading or math acti-
vities of respordent's comp ed students

Whether, the principai typically provided
feedback to respordent after such visits

What was typically said or done by the
principal, i.e., feedback to the respondent

Respondent's assessment of the effectiveness
of the principal's support of respondent's
ccmp ed reading or math aCtJ.VltleS

BaSlS for judging this effectlveness

Whether a non-comp ed reading or math
specialist or consultant is assigned to
respordent's school

Number of discussions with this person(s)
in last 12 months on reading or math
activities of respondent's comp ed students
Percent of such discussions initiated by
this person(s)

Major topic of such discussions with this
pexrson(s)

NMumber of visits by this person(s) to re-
spondent's classroom in last 12 months to
observe reading or math activities of
respondent's camp ed students N

80
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Whether this person(s) typically provided
feedback to respondent after such visits

ﬁhat was typically ‘said or done by this
person(s); i.e., feedback to respondent

- Respondent's assessment of the effective-

ness of this specialist's or consultant's
support of respordent's comp ed reading
or math activities

Basis for judging this effectiveness

Method by which comp ed and regular teach-
ers coordinate their reading or math acti-
vities for comp ed students

Respondent's satisfaction with this coor-
dination

Basis for this assessment

Ways in which coordination might be im-
proved

Manner in which respondent uses comp ed
paraprofessionals in his/her comp ed read-
ing or math activities

Percent of all testing programs involving
respondent's comp ed students that provide
test results, to respondent within on
rmonth of administration,

Respondent's assessment of the degree of
control teachers have over every day acti-
vities in respondent's school -

Organization and Management of Classyoom
Reading or Math Activities

tthether the reading or math instruction
provided by the réspondent to comp ed stu-
dents is directly related to a set of

‘written product performance objectives

Main source of performance objectives
being used

81-
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The individual or group towards which
these performance objectives aj:e directed

Fraction of parents of respondent's comp
ed students who agree to assist respondent
in their children's reading or math
a,ct1v1t1es when asked

What parents could do~to help -
Respondent's degree of involvement in the
determination of which students would be
provided comp ed assistance

Method of Instrfiction

Percent of his/her comp ed students' time
in reading dr math activities provided by
respondent they are proceeding at their
individual pace

Fraction of published reading or math  —
materials used by respondent in comp ed

reading or math\activities selected by

respondent )

Whether comercial \texts are basic

(reading or math)

Whether commercial texts a,re" ‘supplementary
(reading or math)

whether district or school-generated N
materials are basic (reading or math) -

Whether district or school-generated
materials are supplementary (reading or
math) .

Whether materials generated by respondent .
are basic (reading or math) / T

whether materials generated by respondent

are supplementary (reading or math)

[y

Whether newspapers and other periodicals
are‘basic (reading or math)

' 82 ‘ w ~.
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Whether newspapers and other periodicals !
are supplementary (reading or math) | ' A

L4

Whether rmotion pictures are bas:.c (readlng
or math) -

Whether motion pictures are supplementary
(reading or math)

Whether film stnps, slides, transnarenc:.es
are basic (read:mg or math)

Whether film strips, slides, transparencies )
are supplementary (reading or math) & ° .

Whether tape recordings and records are
basic (readJ;ng or math)

Whether tape recordmgs and records are
supplementary (reading or math)

Whether ETV telecasts are basm) (readmg
or math)

Vihether. E‘I’V telecasts are supplementary
(readmg or math)

“"Other Ba ic Mater:.a?(‘ (reading or math)

. "Other Supplementaxy Material" (readmg

or math) o~

Percent of comp -ed readmg or math time
spent diagnosing

Percent of comp ed reading or math time
spent prescribing

Percent of comp ed reading or.math time
spent in individualized instruction

- Percent of conp ed reading or math time

spent providing feedback. to individual
students :

83
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¢ Percent ofccmpedreadmg or matht:me ‘
spent mtroducmg new tOplCS

Percent of comp ed reading or math time

. , . spent reviewing previous topics with the

- ) g

| Eercent of camp ed reading or math time
| spent in disciplining

- T Percent- of ccmp ed reading ot math time
. spent in group reading

—_— . Percent of cormp ed reading or math time
. spent in other activities

notfler Activities" ) -

Description of feedback provided by :

respondent to individual cofip ed students
¢ o in reading or math ; . '
Techniques or a-pbroa‘ches relied upon by
respondent (reading or math) .

Whether grouping is used in comp ed reading
or math '

. Basis used by respordent for grouping comp
ed students for reading or math »

Number of comp ed students pex readmg or
math group

|
|
|
|
;
E
{ - Whether small group is usually led by'a
student .

Whether small group is usually led by a
paraprofessional , t-

Whether small group is ususally led by a
parent volunteer

' Whether small group is usually led by
another teacher

'
-

Whether small group is usually led by a
reading or math congﬁ.tant or specialist

Y A .




Whether small group is usually led by
respondent

Whether small group is usually led by
other oersori not listed

"Other pe.rson" leading small group
instruction

Timepe.rdaypercmpred reading or math
group

Staff Development Specifically Related to
. Campensatory Education Reading or
Math Activities -

Number of days of specifically related
training provided respondent, 1976-77

Nunber of days of specifically related
training provided respondent, cutset of
current camp ed reading: or math program in
school

Major topic of training session, 1976-77
Major ‘topic of .training ses ion, outset

Respordent's assessment of training
effectiveness, 1976-77

Respondent's assessment of training
effectiveness, outset

Whether pr:an1pal was mvolved in t.rammg,
1976-*77

Mether prmc1pal was mvolved in tralm.ng,.
outset

Whether district's comp ed director was

“involved in tralm.ng, 1976=77

Vhether director.was J.nvolved in tralnlng, ‘

outset

- . "Av
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Whether training follow-up activities
have occurred for the '1976-77. training

Whether training follow-up activities have
occurred for the outset training

Student Variables ~ -

Respondent's assessment-of the level of
difficulty of reading or math materials
used relative to comp ed students

" Respondent's assessment of cawp ed

student motivation

Respondent's assessment of comp ed student
peer competitiveness

Respondent's assessment of the degree to
which his comp ed students like school

Percent of respondent's cemp ed students
expected by respondent to complete high
school -

“"Causes" for comp ed students' perforfnance
below expectations

School and District Variables 3

Respondent's assessment of teacher morale
in school

vhy this is so’

Utilization of Staff Time

Minutes of reading or math instruction per
day per canp ed student in the regular
classroom ‘

Minutes of .reading or math instruction per
day per corp ed student in a special
classroom

. 3

)

©




Minutes of reading or math instruction
per day per non-comp ed student in the
regular classroom‘ '

Minutes of reading or math instruction
per day per non-camp ed student in a
special classroom

Respondent's weekly hours of instructional
contact teaching reading or math to comp
ed students

Respondent's weekly hours of instructional
contact teaching reading or math to non-
camp ed students

Respondent's weekly hours of instructional
contact for all other teaching activities

Respondent's total weekly hours of
instructional contact .

Respondent's total weekly hours of non-
instructional student contact

Respondent 's hours per week on camp ed
outside of regular working hours

Respondent's percent of avaJ.lable time
spent plannmg camp ed

Respondent's percent of avaJ.lable time
spent planning other

Respondent's percent of available time
spent training in oomp ed '

,\
Respondent's percent of avaJ.lable time
spent tram:mg in other |

Respondent s percent of available time
‘'spent in comp ed decisions -

-
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-

Respondent's percent of available time
spent in administrative/record keeping

Respondent's percent of available time
spent- in other activities

"Other Activity" listed

Misceilaneous Characteristics C L=

. Number of regula.r teachers ass:.stmg
respordent in comp ed reading or 'yth _

Number of soec:.alcompedreadmg or math .

teachers assisting respondent in comp ed
reading -or math rad

Number of paraprofessionals assisting
respondent in coawp ed reading or math

Nunber of non—Ccomp ed reaqu or math
specialists or consultants assisting .
respordent {in ccmp ed reading or math SR /

Nunber of other persons assisting
respondent in camp ed reading or math o

Mumber of students in classrodm during ’
camp ed reading or math

Mumber of comp ed students served by 4
respondent (reading or math) '

Nurber of parents assisting resvondent
without pay in comp ed this year

. Average hours per parent of.such
- 'assistance .

Nurber of student teachers assisting
respondent without pay in cam ed this
‘year 2
B . !
Average hours per student teacher of '
such assistance
4

o | 88"

-
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¢

Number of student wvolunteers' from other
schools assisting respondent without pay
in camp ed this year

Average hours per student volunteer of such
assistance .

Number of non-student members of volunteer
organizations assisting respondent without

pay in camp ed this year

~ Average hours per such volunteer of such

assistance

Number of members of service clubs
assisting respondent without pay in comp
ed this year

i\ve:cage hours per such volunteer of such
assistance - ' i

Number of other c,ormnlmity persons
assisting respondent without pay in eonp
ed this year

Average hours per such volunteer of such
assistance

89
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13

‘% REIATED TO A COMP ED PARA- .- b ¥
PROFESSIONAL IN A STUDY SCHOOL*

Staff Characteristics -

Gerder of resmondent
Respondent's age ' : ; . e

Whether respondent is currently workmg
less than full time

: . Respondent's highest level of formal
education completed” -

Type-of training that has most strongly - _
influenced respondent's conduct in comp _ .
‘ed reading or math . NN

Whether respondent lives within area
. senved by school district

%

‘Whether respondent has any. chlld:rer;/

o Nhether respondent has any school age
chlldren

) ithether any of respondent's school age
.t , “children attend ou.bllc school in the
‘ . district . .
Respondent's 1976-77 annual salaxy <

Organization and Manag'anent of Program

Nurber of discussiens with principal in |
_ . last 12 moRths on respondent's comp ed
o " reading or math activities

YL " Percent of such discussions initiated by

_the prlmlpal P

e ..: ++ ‘Major topic of such discussions with the
: : prmclpal

. ‘e

' '- L . Method by which school’ staff members *

ce L o &oordinate their reading or math activities . . . .
Q- " -+ for comp_ed students ‘ L - -

30 S
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Respondent's satisfaction with the .
coordination .

.o " Basis for this assessment

Ways in wl'uch coordmatlon mlght be
Jmproved

mmuon and Management of Classroom
Reading or Math Activities

Manner in which respondent's time is’
utilized in camp ed readmg or math
acY:1v1t.1es :

. Method of Instruction P

. Whether respondent gives diagnostic tests

' -Whether respondent tuters individual ,
students R i ~

Whether r"espondent leads small grouos of

students in a lesson . : ' N
- ¢

Whether respondent plans student activities
for the next day

‘Whether respondent selects materlals for
individual students to fit a prescrn.bed
-lesson plan .

’ \Whether reSpondent prepares materials
himself for use in comp ed readmg or math
activities

.. Whether respondent mintains student
instructional records

. Staff Development Specifically Related to
., pensatory Education Reading or
* . . Math Activities

Mutber of days of spe01f1call§;' related o
training prov1ded respondent, 1976-77

Major topic of training sessions, 1976—-77

oi <
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~_Student Variables

Percent of camp ed students respondent
works with expected by respondent to
complete hlgh school w

* School and District Variables

Respondent's assessment of para-
professional's morale in school .

-Whythisisso d

Utilization’ of Staff Time

Number of minutes each day respondent
works with the typical comp ed student in
reading or math

Respondent's weekly hours of instructional -

contact- in reading or math

Reépondent's‘ weekly hours of instructional

contact in all other subject areas

Respondent’'s total weekly hours of
- instructional contact

Respondent's total weekly hours of non-
instructdonal student contact X

Resvondent's hours_per week on comp ed
outside of regular workJ.ng hours

Respondent s percent of avai/lable time
spent planmng comp ed ‘@
Respondent s percent of avallable time
spent planning other _

Responder{t s percent of available time
spent training in comp ed .

Respondent s percent of avallable time
spent trammg :Ln other

Respondent s percent of ax}gilable time .
spent in ‘comp ed decisions

92 .
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Respondent's percent of available time -
spent in other decisions

Respondent's iaercént of available time
spent in administrative/record kespi.ng

Respondent's percent of available time
spent in other activities

"Other Activities" listed

Miscellaneous Characteristics

# Number of comp ed students served by

respordent (reading or math)

t

. \

Y
L

Q -

N
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instructional student contact
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* RELATED TO OTHER INVOLVED STAFF
IN STUDY SCHOOL *

Staff Characteristics . ‘ N
Respondent's title

Respondent's 1976-77 annual salary

Org\é.nization and Management of Program

" Role played by respondent in comp ed

reading or math at school

Utilization of. Staff Time

Respondent's hours per week on comp ed
outside of regular working hours

.Respondent's nomal working hours per” day

Respondent's working days per year

Respondent's weekly hours of instructional
contact. teaching reading or math to camp
ed students '

- ) .
Respondent's weekly hours of instructional
contact teaching reading or math to non-
cam ed students

Respondent's weekly hours of instructional
contact for all other teaching activities

Respondent's total weekly hours of
instructional contact

Respondent s total weekly hours of . non-—

Respondent s percent of avallable time
speht’ plannlng ocomp ed

-

Respondent's percent -of avallable time V

spent planning other . \ ’

- . f
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SAMPLING QUESTIONNAIRES: .-
- ] ‘_CoVer Letter . .
) o Di\s;rict-l,evel‘Questiopnaire
~ - ' s . School-Level Questionnaire %
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EXAMPLE ‘FORM LETTER TO SUPERINTENPENT IN

DI'SI‘RIC.I‘ OPERATING A NOMINATED PROGRAM

’ A . .
* )
- £ ]
. . r m—’

The National Institute of Education"(NIE) has been asked by Congress
to corduct a study of well-implemented ,instnlctionai programs in reading and

math for campensatory .education students. a major activity of this study to6

date has been the identification of potential pmgrams for mclus:.on in the
'study as examples of either well-implemented individualized programs or well-

. implemented standardized programs. Selected operational programs during the

1976-77 school year’ Will provide the data base for Wstudy' to
be suhnn.tted prior to hearmgs on the extension of ESEA. . ;
Irxformat:.on available to us ha:s J.rdlcated that your dJ.strJ.ct is °
currently operatmg programs whlch should be con51dered in developmg the ' .
fmal sample for t.he study. We have enclosed a brief questlonnaz.re which
we, have partlally fJ.lled out w1th the data already ava:.lable to us, plus
blanks fora mnnber of other 1tems we need for our selection process. Please
note that we are also J.nte.rested in other quallty reading or math pxograms
you are currentl)( operatmg for oomp ed st:udents beyord' those we have al-
ready llsted in the attached formm

If your district completes this form and returns it to us, you

] sl'nuld'realize that such action in no way camits you to-any further partici-

pation in this study should one or more of your programs be selected as de-
sirable inclusions in the sample to be developed. Such participation in the
study would eventually involve some testing of selected students, the time |
of some of your personnel (for completion of an instrument on program imple-~

mentation), and the limited olzservation of classroom instructional activities

96
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t

during the yea:r. It s be noted, however, thé.t under no circ'umst?\ces
would part1c1pat10n in the study inwolve manipulation of your students either
through assmgnment to different classrocms or through provision of any m—
struction other than that provided by your district persomel,

In return for part1c1patmg’m the study, your district's instructional
personnel @ld receive all testing results for usé in diagnostic activities
for the 1977-78 school year; and you would recei\}e a copy of the results of
the study from NIE. All persons involved would receive the satisfaction of
contributing to a camprehensive effort to study the effectiver;ess'of a major
educational movement, the i_ndividualiza'ticr; of instruction for comp ed stu-
depts. ‘ ( |

Wet would appreciate your fomaxdiﬁg the enclosed questionnaire to the
key administrator in your district who would be most familiar-‘with the scope
and operating cr}aracteristics of the compensatory education reading and math
activities in your district, or you may fill it ocut y_ourself. In any case,

when campleted, please return the enclosed form +o:

We would appreciate a response within two'weeks of the date you receive
this letter, if at all possible. Please callme at ( ) - , Or

of NIE at ( ) with any questions you may have regarding

this request.
Thank you for your assistance in this much needed effort.

Sincerely,

’ (Contractor) 97\/




\\ - PAGE 1 OF 10

NIE-SPONSORED STUDY OF
INDIVIDUALIZED INSTRUCTION
FOR
COMPENSATORY EDUCATION STUDENTS

DISTRICT-LEVEL ADMINISTRATIVE QUESTIONNAIRE

Please camplete the enclosed items. The responses were available to us |

already; please correct any erronecus infoymation you find among these typed
responses. >

When completed, please return this form to:

- .

’

Call of at ( )

or ) of NIE at ( )

with any questions.

98



Names of School District: ‘[Typed]

PAGE 2 OF 10

Address of School District Administrative Offices:

[Typed]

Respondent';: Name : , [Typed]
Respondent's Phone Number ( )'

(a)

(b)

(a)

(b)

(c)

. Respondent's Position:

Defining a "compensatory education student" as one who is eligible
for ESEA Title I a‘ssistanceL whether such assistance is available
or not, how many grade 2 classroans'-a.re there in your district ,
containing at leasjrT ‘six compensatory education students?

gw;;ade 2 cl'assro/ons with at least 6 canp ed students
How about grade 3? ] )

grade 3 classroams with at least 6 camp ed students .
In howlmany of the above grade 2 classrooms are the comp ed students
receiving specific supplementary reading instruction?

of the above :;rade 2 classrocms‘ with supplementary  -—
comp ed reading

In how many, math? )

of the above grade 2 classrocms with supplementary
canp ed math . /

In how many, both reading and math?

of the above grade 2 classroams with both supplementary
comp ed readlng ard supplementary cap ed math




. .

10.

11.

PAGE 3 OF 10

(@) In how many of the above grade 8 classxoo'ns are the camp ed students
oo

receiving specific sdpplenentary reading instruction?

of the above grade 3 classrooms with supplementary
comp ed readmg

o

(b) In how many, math?

¢

of the above grade 3 classrooms with supplementary
comp ed math

.

(c) In how many, both reading and math? ' -

of the abOVe grade 3 classroom$ with both supplementary
comp ed reading and supplementary corp ed math

How many students are currently served in your district (1975-76

school year, K-12)?

P students

Of the above total, how many students are compensatery education students?
) students

Table 1 below lists a number .of reading programs in your district that

‘have been suggested to us as examples of ‘qual-ity educatiodal programs

for compensatory educat_iénfptudents. We are particularly interested in

1

LS
such programs as they operdate for these students of the second and third

grade levels. We are als‘;')‘f interested in any additional reading programs

i
your district operates for oompensatory education students at these grade

\

- levels that you feel sr}puld be J_ncluded in our considerations. For the

(

programs we have nained,,,plus any others you might suggest, please provide
the followmg data’ in tl;e; column of Table 1 indicated below:
Column 7: Name of the proglam, already entered for those proqrams

?
already suggested Lo us, please add your own suggestions

in the spaces provided.




Colum 2:

Colum 3:

Co

Colum 5:

lumn

L

7~ " PAGE 4 OF 10

1%

In how many of the already mentioned grade 2 classrooms
whose comp ed students are provided specific suppléementary
indtruction is this program used for this specific
supple?nentary inetruction? X
Same question as Colunm 2 but for the grade.3 classrooms
already mentipned. |, ) S

I.n how many of the grdde 2‘ classrooms included in Colum 2

is the supplementary comp ed instruction provided in a
classroon setting which phys:.cally separates the comp ed
student from their non-comp ed classmates (e.g., in a

separate reading center)? \‘

Same question as Column 4 but for ‘the grade 3 classroons
included in Column 3. : \

Enter the letrer (A, B, ¢, or b) rresponding to the statement
listed below which best describes your assessment of the
effectiveness of the program named|in Column ! in improving

the skills of grade 2 and grade 3 comp ed students and the

degree to which this program is operating according to your

unc’erstandmg of the overall de51gn or lecmmenaed educational
plan for that program: %\ : .

A) The program is effective and'o rating according to my
urxierstandmg of its plan.

B) The program is effectlve but. could be improved further
by operating it more in accord with my understanding of

*its plan.

~ . 101
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Column 6:

Colurn 7:

Colum §&:

Colum 9:

PAGE 5 OF 10,

(Continued) ’

c) The program is operating in aé¢cord with my understanding

of its plan but is not effective.
D) .The'program is neither effective nor operating according
"to my understanding of its plan. |
For how many school years had the program named in Colum |
been in operation in youx" district through the end of the
1974-75 school year at grade levels 2 and 3?

In how many of the classrooms included in Column 2 do you

anticipate continuation of this program without major changes

during the 1976-77 school year? If major changes are expected

at this grade level for the 1976-77 school year, please
describe them in the space provided for comments at the
bottom of Table 1.

Same ‘question as Column § but for the grade 3 classrooms

included in Column 3.

In Colums 10, 11, 12, 13, and 14 please respond "yes" or "no" to the

question associated below with that column. )

Colum 10:

- Column 11

Are specific written performance objectives assigned to each

.second and third grads comp ed studeh£ in the program named.

“in Column’ 1?

F

Is the following statement true-in its entirety?

" "Initial placanent for each seco‘nd émd third grade comp ed

student in the materials of the program named in Column ! is

based on a diagnostic test, and a specific process is subsequently

.

followed for diagnosing student needs and assigning prescriptive

"materials or exercises on a continuing basis."
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Colum 17: Are uniquely prescribed individual learner paths thrgygh the
:relevant program materials followed by each second and third
grade~edmp ed student in the program named in Column 12
Golum I3: Is the following statement true in its entirety?
"The amount of time required for ény given second or third
' grade iﬁmp ed student in the program named in Column ! to master
a specific performance objective or to écmplete a given ‘
portion of the program's materials is determined individually
for or by that student and varies from student to st&dent.“
Column 14: Are thére written curriculum guides,‘teacher lesson guides
e or any other docunen£ation available in your district indicating
either the suggested educational plan for operating the
program named in Colurn 1 or district-level or school-level

mandates regarding the operations of this program?

103
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—

Table 2 below lists a number of math programs in your district that .
have been suggested to us as examples of quality educational programs
for compensatory education students. As for the reading programs listed
in Table 1, we are par&icula.rly interestecl in‘ such programs as they
operate for these studenps at the sécond and third grade l'evel.s. We are
also interested in any: additional math .programs your district pperates :
for corvoensatory educatlon students at theseé grade levels tf’xat you feel
should be included in our cons1clerat10ns For the programs we have
named, plus any others you mght suggest, please prqv1de the data
indicated in Table 2. Columns 1 "through 14 of Table 2 correspond exactly'

to the respective colums of Table 1.
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@
.
-~

afa . ?

13. hbuld your dlStrlCt be w1lllng to partlc:.pate in a national study dur:,ng

‘ the 1976 =77, school year requiring the testing of some students, on-51te
observations of classroom and adnumstratlve activities, completlon of.

\survey instruments, and the forward;mg of existing public data related

to the programs apd same of the ‘classrooms in your dls’grlct «descrlbed

An Tables 1 and. 2? = 4 Y
y .

/ ’[ ] Yes ‘ . i

/ | [ ] No

[ ].Need more information (specify knyl/ of information needed)
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ce NIE-SPONSORED STUDY OF
' INDIVIDUALIZED INSTRUCTION

FOR

SCHOOL-LEVEL ADMINISTRATIVE QUESTIONNAIRE

COMPEN SATORY@DUCATION STUDENTS

PAGE 1 OF 10

Lo

Pléasebomplete the enclosed items. The typed responses were available to us

already; please correct any erroncous information you find among these typed

responses.

When completed, please return this form to:

6

|

i .o

| . F .

| " . d

B ,

t \v .

f . 4 @

) Call ’ at (u ) ' - ,

or NIE - at ( ) o

with any questions.
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S

1. Name- of School District: {Typed)

2. Name of School: : “ [Typed]

3. School Address: ‘ . [Typed]

4. -School Phone Number: ( ) [Typed]

)] . T '

5. ' Respondent's Name: ~**™%. - [Typed]

6. Respordent's Position:

7. (a)

(b)

8. (a)

(b)

(c)

Defining a “compensatory education student" as one who is eligible )
for ESEA Title I assistance, whether such assistance is available’
or m;:, how many grade 2 classroqps-are there in your building
containing at least 6 compensatory education students?

grade 2 classrooms with at least 6 comp ed sttidents
How-about grade 32 = ¢ : A

grade 3 classrooms with at least 6 comp od students
In how many of the above grade 2 clas ms are the comp ed students

receiving specific supplemeritary reading instrucktion?

of the above grade 2 classrooms with supplementary
comp ed reading

In how many, math? ‘ L ¢

of the above grade 2 classrooms w:,th supplementary
comp ed math

In how many, both reading and math?

~

of the above grade 2 classrooms with both supplementary
comp ed reading and supplementary comp ed math




. 10.

11.

13.

14.

“{b) In how many, th”‘ ’

' PAGE 3 OF 10

N
i
o

(@) In how many of the abovei'gréc,le 3 classrdoms are. the,comp ed students

receiviqg specific supplementary reading instructiorP

of the above grade 3. classrooms w1th supplementary
comp ed reading

L

of the above grade 3 classrooms with supplementary
comp ed math

rd

©) In how ey, both readlng and math° ‘ ) .

; of the above grade 3 classrooms with both supplementary
Y B camp ed reading and supplementdry comp éd math

How many students are currently served in your district (1975-76

. school year)?

students . !

.Of the above total, how many students are comi:ensatory education

students?
‘ students
What percent of your current student body speaks English as their
native language?
’ %
What percent of your ohrrent student bodi/:is non-minority?
%
Table 1 below llStS reading and math programs in your school that have
been éuggested to us as examples of quality educational programs for
compensatory education students. We are particularly 'i‘nterested in these

programs as they operate for those students at the second and third grade

" levels. We are also interested in any additional reading and/or math

programs your school operates for compensatory education studenrs at

110

}




-

. PAGE 4 OF 10 °

—

these grade levels that you feel shoulcé be included in our consideration.
}Forvghe programs we have named, %lus any)others you mightl suggest ,
please provide the following déta in the colum of Table 1 indicated
below. ' .

.

Colum I: Name of reading or math program; already entered for those

programs a;lfeady suggested to us, please add your own suggestions

in the spaces provided. o >

-Colum Z: In how many‘(‘;f the alfeady mentioned grade 2 classrooms ‘whose

comp ed students are pfovided specific supplementary reading
er math instriuction is the program named in Column | used for‘
this specific 5ppplementary m;truction? .

Column 3: Same queéstion as Column 2 but for the grade 3 classfooms.
already mentioned.’ ‘ | 'f

Colum 4: In how ma;ly of the grade 2 classrooms included in Column ?
is the supplementary comp ed instruction provided in a
classroom setting wﬁich physically separates the comp ed ’

students from their non-comp ed‘classmates (e.g., in a separate

learning center)? '

4

- )
¥ -

Colum 5: Same question as Colum 4 but for the grade 3 classééms .

included in Colum 3. ,
Colum 6: Enter the letter (A, B, C, or D) corresponding to the statcment )
listed below which best describes you)r assessment of the
effectiveness of the programs named in Colum ! in improving
. the reading or math skills of grade 2 and grade 3 comp ed
0 .students and the degree to which these programs are operating
according .to your understanding of the overall design or

recormended educational plan for that program:

111

t




14,

PAGE 5 OF 10-

-

’
- ; *

Colurn 6: (Continlzcd)
' A) The program is effective and operating according to my
g underst’:anding of its'plan.- '
B) The program is effective but .could be 17:;\3;2)ved further
by czperating it more -in accord witfh my understanding of
¢ the plan. o | ’
. ‘ C] The program is operating in accord with my understanding
‘of its\plan but is not effective.

D) The program is neither: effective nor operating according

to my unéle.rs'tanc-ling of its plan.

Column 7: For how ﬁany school years had each program named in Colurm I
been in operation in your school through the end of the °
1974-75 school year at grade levels 2-and 3?

Column 8 : Inhow many of the classrooms included in C:‘dlu:m .2‘ do you
anticipate continuation of the progra.tm withoﬁtqmajor changes
during the 1976-77 school year? If major changes are expected
at this grade level for t}:xe 1976-77 school year, please
describe these in the space provided,f‘or comrents ‘at the
bottom of the table. | . . | ‘

Colum 9: Same question as Column & but for the grade 3 classrooms

included in Column 3.

LN

‘

In Columns 10, 11, 12, 13, and 14 please respond "yes" or "no" to theJ

question associated with that column,
Colqr‘nn 10: Are épecific written performance objectives assigned to each
second and 'third grade comp:ed student in the program named -

in Column 1? : T

L2
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o © -

14. Colum 11: Is the following Statement true in its entirety? .

. ¢ .

"Initial placement for each second and third grade comp ed

student in the materials of the program named in Colum 1

» Al

is based on a diagnostic'test, and a specific process is
¢ .

L subsequently followed for diag}nosing student needs and,

Y
’ a

assigning prescriptive materials or exercises ona

-+ continuing basis." .

4

Colum 17: Are uniquely prescribed individual leatner paths through the

3

relevant: program materials followed by each second and third
g.rade'oomp ed student in the program named in Colurm 1?
Cdlum 13: .Is the following statement true in its entirety?

r . .

"The amount of time required for any given second or third

&

grade comp ed studeht 4n the program nanéd in .Column i
- . o
’;zo master a $pe¢ific performance o}?jective or to complecte a
\given p’oréion of the program's materials is determined for‘s
. ' _or by that studént and varies from ks(tl,ldent €0 student." 5
Colum I4: -Are there written curricular guides, Ee;':lcher lesson guides,
or any other documentation available in your sé:ho?’l
"indicating e’ither the suggested educational plan éor operating
the program named in Column I or district-level or school-

level mandates regarding the operation of this program?

. [7.
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15. Table 2 below again lists the programs named in Table 1 (add the programs

you suggested in Table 1 in this Table as well). For "the programs we have
named, plus the others you may have suggested, pleasé provide the
following data in the column of Table 2 indicated below:

Colum I:. Name of program; should match names in Colum ! of Table 1.
~Column 2: Please list the names of your current grade 2 and grade 3
teachers prov1d1ng instruction in readlng or math respectlvcly

e

. to the grade 2 and grade 3 comp ed students in the program:*

\)

listed in Colum - ]. - _ ¥

L] M X‘""’
Colum 3: For each teacher llsted in Colurm 2, show the approxnﬁate
a . percent of that person’'s:salary provided from state or Federal
* A B . + .

compensatory education funds (e.g. ,» @ teacher paid 'Eotallyh

.

from local funds would show a "0%"; one paid totally from

ESEA Title I funds, a '"100%"). ; ' P

Cblurm 4: Place a check (/) next to each 'person‘ listed who, under

-
'

current plans, w1ll be mvolved m f;he same program next year

at your school.. )

ER

) Columy 5: Place a check (v/) next to each person listed ’whose' next
. ' year's cle‘iss assigr;ment, if known or estimable at this time,
will inciude at least 6 comp ed students with at least 3 of"
these comp ed Students new to the pregram at ;that time and at
least 3 who v‘vére in the program this year. If your plans are
not' specific fznOngh at this time to allow you to respond in

this colum, please enter "unknown".

N
.
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» l

What percent of your school's current enrollment are assigned to your
scbool for the 1975-76 school year as a result of a major student re-
dlstrlbutlon (e.g., the closmg of another elementary schoo], due to

declining enrollments or.a redlstrlbution. to fulflll a deseqregatlon plan)

since 1 September 19742 .

- i,

percent ) ,, ’
Are there other schools in your district with Title I eligible students
similar to yours which use the same program/materials? .

¢ £

Reading -Math

[ ] (1 vés
) (] N ‘
(7 [} -Don't know ”

If so, please name those schqols (limiting your answer to three otliers

is adequate) ‘ ‘ ° - |
Readlng )
: . i
\
|
|
e ' {.‘ .
Math : |

N
. ,
: .
4 - 0
. .

Would your school be willihg to pj[rtlmpate in a national study durmg the

- 197677 school year, requlrmg the testing of some students, on-site
observation Qf classroom and administrat ive activities, completion of -survey
mstruments, and the forwarding of \emstlng public data related to the

‘programs and some of “the classrooms in your school descrlbed in Tables 1 and 2?

{ ] Yes ' l ' //
BOELN . _ | 117

[ ] Need more information (specify kind of information needed)
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SAMPLE SIZE DETERMINATION

In gencral for any given statistical procedure, the choice of sample sizes
is related to: (1)'significance level, (2) magnitude of the error variance,
(3) "effect size" which it ig desired to detect, and (4) typeoll error rate
whieh 1s deemed satisfactory for the specified effect éize. In a c%gplex study
with seyefi} levels. of statistical analysis, it is necessary to base decisions
concerﬁing sample'eizes on several simplifying assump%ions. When data are to

.
. v - y

be analyzed with aggregatfbn of cases at different levels, it is appropriate
to,consider the power of statistical tests under the least favorable conditions;
this results in a Lower-bouﬁd de;ennination of sample sizes. In the present
stuay, the Least favorable comparison (from'a powe% point of view) would involve
a univariate t, test between two indepeﬁdent groups selected from the 16 cells
which are OLIlnCd by tne basic sampllng pian (i.e., therc are 4 typcs ot proorane
with respect to degree of 1nd1v1dua11-dt10n 2 %ubJect*mattcr areas - read;nn ‘
and arithmetid; and 2 delivery systems - mainstream and pull-out). Thus, sample
size detenﬂieation reduces to a relatively.simple problem based on a two-group
compa}fson., Ho“e\er” an additional comple\lty is_ 1ntvoduced by ‘the fact that
group means will be utilized as the basic unit of ana1y51s. Since tho analyses
will be based on mean scores, the dpproprlatc error variance is that associated
with'a mean, not the variance of individual scores. Further, since sampling
will be from intact classroomg,_thc scores entefing into a mean.value caniot
‘reasonably be\eonsidered to be independent, thus invalidating the usual P
) reductien in error variance by a factor o% 1/n for means based on n scores.

In the follo»lng paragraphs there is a development of the necessary formul

to properly adjust the error variance and an appllcatlpn of this formula to the

problem of sample size determination.

119 B
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A. The Error Variance for Correlated Scores

\

\
In n scores are\randomly selected and formed into a mean score, the
sampling variance of the kgan will beo;/n'ig_the'scores are independent with
constant variance, o?. When the scores represent a 'cluster" it is reasénable
— L SN

to assume that the error variance observed in a sample will 5e artificially

S~y \ ¢

reduced because of induced homogencity resulting from the influence of _the
"cluster" (i.e., achievement scores from students, within a single classroom

may be more alike becauses of their common classroom expericnces than scores of -

4 - N

students randomly selected froﬁ.different classtooms). The degree of induced

hohogcngity may be indexed by the coefficient of intraclass correlation (i.e.,

the expected correlation between scores from pairs of students within a single
Classroom cluster). Notc that under independent random sampling, the intraclass

corrclation coefficient is expected to be 0. 1f we let f represent this intra-

T . - v 1Y . . . .
class coefficicent, it is Cas>y to show ° that the variance ot a'mean score based

on d cluster of size n iS-(Gz/n)v[l + (n-1)f], where the factor (n-1)p is, in

effect, an-adjustment for the artificiallz\&ow variance found within clusters.
-The influence of an.intraclass corrclation on the magnitude of the

sampling variance of a mean can be substantial, especially for moderate to

H

y : oot 2 : C e
large values of £ . For example, assuming ¢ = 1 for simplicity, forf = .3

the variance is .44 for samples of size 5 and ,37 -for. samples of sizc 10, as
. . . .
“compared to”values of .20 and .10, respectively, W?en the scores are

-

indecpendent (= 0). Further, for f= .5, the corresponding variances are .60
: : \

5

1)Scc W. E. Deming, Som¢ Theory of Sampling, Wiley, 1950, page 194 eq. 65; in
Deming's notation, setm = 1 and N = n to derive the following expression.
For a direct derivation, let Tyy' be the expected covariance between two scores

within a cluster; then, the variance of n scores is az/n +¢ _4n/(n-1).

Assuming homogeneity, P = Tyy,/oz and substitution yields the equation as
given in the text above. - ’

v
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.

o _of thg variance is 0 for large samples).

-

‘B) Establishing Effective Effect Sizes

, ' For the two-sample t test, J. Cohen An Statistical Power Analysis for

in correlatior tems, account for

proximately 6% of criterion score variance

A s 4

.and is, intuitively, a reasonabk¢ value fQC;:}fi?imum difference which would
have educational implications,’(Cohen's "smalMX€ffect size is only .2 and, in

correlation tems, accounts for about 15 of the criterion variance; such a small

.

relationship is unlikely’to have substantive educational implications). However,
this ef#ct size is d reéfl? applicable to samples based on independent scores

and not to analyscs/gased on means as the unit of analysis. Thus, before

utilizing Cohen's tables for detemmining an appropriate minimum sample size,

.

it is ﬁecéssary to convert the "medium difference of .5 standard deviation

units into an "effective" effcct‘si;e‘which ap%lics to classroon ﬁcan SCores.

For example,’wigp mean scowes bascd\on, say, 5 independent sdores,'tﬁc sampling)
Qariancc of a mean would be only .20 and the effect size of .5 becomes an
effective effect size‘df 1.12. However, with the more reasonable assumption of

a positive intraclass corrélatiéh, tﬁi@ of fective effect size becomes only
..7S’withf =.3 and‘.65twith P =-.5. Using such "effective'" effect sizes,

the following table of sample sizes for each group was esiistructed by inter-
polating in Cohen's Table Z4.1 (pp. 52-53) for various $.cd clusters (classroom

’ -

sampling groups) and for power of .7, .8, and .9. .

s K . \\

A, 121




n=10 %

POWER® 0.3 .5 0.3 .5 Q.3 .5,0 .3.5 0.3 .5 SR

700718 28 34 11 33 31-1'_0, 22 31 \8 21 50 6 1929 ,
.80 . 23 36 44 .14 30 39 12 290 39 10 27 38 825 37_ -

90 30 47 58 18 39- 52 16-37, 51 1435 50. 10 33 49 o

. For purposcs of-a final scléctién.for the sample sizc per group (i.e.,

(-]

for each of the 16 design cells weferred to earlier), rcasonable estimates must

be made'for the expected number of students which will be shmpled within a

~

glven classroom (and such estimates may differ for malnetream and pull out -

»

programb). Also, the values f01 power and for the 1nt1ac1as>

o 14

be specificd A hithy ‘conservative approach would hc to asy

orrelationfnust |
ne relatively-

Snall values for n for mainstream ploordms (c g., n= 6); sllght]y larger value
ot n for pull-out pr001ams (e.g., n+=.10), a large valuc for,D(e.b., 5), and |

R ad

demand a high level of power (c.g., .90). Tor this case, cach mainstream group

‘ woulﬂ\iqu{:c a sample of 51 classrooms and ecach pufl—out group a sample of 10

z

classrooms,\or a total sample of 800 classrooms (beforc.allowances for ovér-
2 - AR . . .

4

samp]ing)."A more moderate choice of values might use-the same values, for the
mainstrean and bull-out n value, f= .3, but with powér $till set at.a high level,
.90. The resulting sdmple size per group is 37 for cach malnstlcam progrmn and

’ 33 for cach pullout or a total of 560 cla<51ooms A final deC%SIOH on sample

size determination must weigh the fagtors 6f power, size of clusters, and
expected intraclass correlation against the practical limits imposed by .

-

temporal and monetary conditions suryounding the data collection effort. -¥
) ’

Y
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SELDCTION PROCESS FOR POTENTIAL CANDIDATE SITES i

.

APPROACH

Identifying, selectmg, and matching potential. cardidate sites to
the classtJ.catJ.on matrix crlterla, requlred examination of hundreds of docu-~
ments, The’ mltlal process included 1dent1fymg school dlStrlCtS ‘which had
rel}able dogmentation already on file in various federal program offices.
This activity was eSpecialiy crt;cial.in that the initial seléction process
had to r;aly upon infonn;‘:ltion sources currently in existenoe since surveys
could not be conducted with sites without OMB clearance. Contact was made '
w1th federal program offices which provided access to thelr pro;ect files
for review of documentation of well—mplewanted md1v1duallzed mstmct}onal
programs in reading ar;d mathematics. Program officers provided additional
information and greatly assisted in narrowing down the field of potential
candidate sites, Available documentalion in the program offices or: faght To
Read, Follow Through, LSEA Title I, ESEA Title III, and DRP files were

Over 20 major cormercial pubiishers of individualized learning sys-

tems were requestéd to mominaté five school districts which, in their estifma-

tion, were implementing their program in the nost effective manner. 1In

addition, TURTEY reviewed its ovn files of approximately 100 school districts
to’ identif'y addftional sites meeting the selection criteria.

The actual process of defermining the specific characteristics o;f
progects and Jdentlfymg whether or not they should be considered potentlal
candldate sites relied'upon the use of a 'IURNKEY—developed checklist (dlS-
played in Appendu 9). This checklist was applied to all projects reviewed
in federal program offices and in TURNKEY files in order to provide a pre~

liminary indication of the availability of "likely" candidate sites. After

124, ‘



utilizing proql‘am, yrades 1n which progran is operating, numbers of aviilable

finalizing the class:.fication matr:.x the checklist was revised (d:fsplayed 1in
Appendix .LO)and used to finalize the identifieation of potential candidate
sites. 'I‘I’xé revised chacklist focused upon more specific selection criteria
and was also used to develop a I\eysort card filing system for futug:e reﬁer-
ence and consigeration in model application. " ‘

Avallabje docmnentation for ocmpletion of at least 50 of the check-~
list items was a major requirement. Projects with files cont;aioing less
documentation were discarded and received no further consideration.

The revised checklist focused upon the fourAClassification matrix
criteria, i.e., performance objectives, diagnosis and prescription, alter-
native learning paths, and pacing. It also provided for identification of

disqualifying criteria (when available) including numbers of school buildings

>

AY

-

rd

classrooms, and the subject matter emphasis. .
Application of the revised checklist to materials of -comercial cub-
lisher$ utilized similar procedures and included an exanination of additional
materials purchased by outside groups. These groups include organizations
which comonly critique such matefialsifor school district decision-makers
planning new programs (e.g., evaluators, EPIE), "These critique materials
provided additional insight into the &ctual operational characteristics of
commercial programs and further assisted in the dientification of potential
cardidate sites'. In sevsral instances it was necessary to examine actual

instructional materials and teacher manuals provided by publishers to verify

certain aspects of a system for characteristics claimed by the publisher.

» The numerous materials and liberal us of jargon phrases contribited to the

{
4 . N

difficulties in these particular instances.

Follow-up discussions were undertaken to complete or verify scme

checklist items for a majority of the programs examined. Discussions wi}th

125




pérsons responsible for or knoyyvledgeable abox‘.lt the program documentation :
being reviewed enabled project team mebers to finalize the chécklist for |
selection of potentlal candidate sites amd a551gn classification matrn.
positions. . School dlstrlCtS meeting criteria for boxes numbered 1,2,3,5, °
arﬂ 9 in'(the matrix were consNdered potential candidate sites .for individu-.
alized programs. School districts meetmg criteria for boxes numbered 8,
12,14,15, and 16 will be considered potentlal cardidate 51tes for sta:ﬁardlzed
programs. - All sites which could not be a551gned one of these p051t10ns in

the classification matrix were discarded unless it was believed that additional
information might alter their matrix position. In these instances the check- "
lists and related documentation were filed for possmle reoonsmeratlon at ’

sane future date.

Problems encountered in identifying potentlal candldate sites were
of varying seriousness to study team mernbers and oontrlbuted to the amunt
of time required to camplete the checklist naterials. Four major situations -

re-occurred any number of times:

]

1. Persons knowledgeable about a specific program were not read:ly

&

. ¢

available. They were on leave, on sabbatical, or a'les',s know=
ledgeable person had to be dealt with until their limited amount
. of information was exhausted and it was finally deened appropriate
| to inform the person who should have peen informed of what -was
\goi.ng on from the beginning. "
2. Program officials were reluctant to identify the "best" or nost
N ""well—implemented" programs. They :would rather state that all ,
| of their programs were good and it would be difficult to single
‘out any one in particular. Referrals were often forthcoming to

consult with other layers of the bureaucracy first. However,

after the TURNKEY study team waded through the files and identi-

~
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.

fied a number of appa.rently aporoprlate ‘programs the(pmject

willing o indicate which programs were “well-implemented" y
3.  Program office files were generally :Ln various stages or organiza-

.\ R _ tion fof the purposes of the study team and materials usually.
j A . could not ‘be. examined on an individual bas:Ls without assn.stax?ce

fram clerical personnel, Dccuments were often misfiled y{ left

in a large container-to "be filed" at a later date, Often the
- prOJect rfembers had perturent documents in their offlpes which
f ' had to be found on an i.ndividual site~by-site basis.
4, ./ﬁe/;elopers‘ and/or publiskrars' key staff were usually "in the

T field" and not readily available for consultation on ider'ltiffin?f_“

of ficer gladly coimented on theJ.r condition and was more than . )

S - well-implerented programs. Procedures required to muke contact

4

(2 * l‘
\ were hurdensane and generally invelved several layvers ¢f

(=5

. admjnistrati\;e responsibility before sefious discussions-could
ensue. Several publishers deferred nominatien information to
regional mL:magers who had to submit to corporate headquarters which
would actually release the information. The resulting qLiality

of information was many time)s ove;r-burdening andﬁrequi_r'ed
considerable time to review and sift to determine actual progran
characteristics. (Many publishers, howe er, were extremely .

helpful in supplying very specific information amd focusing on

RESULTS OF SELECTION PROCESS ACTIVITIES
. - * £

Study team merbers examined available docwnent.a tion on the mstructlonal"

program,é of as many of the potential candldate sites dlsplayed in Appendlx 8

well-implemented program sites :imnediately.)‘// - ) *

. |

A :
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as time wauld allov\i. . g\pplicat'ion 5f the (.:hecklist displayeé in-Appendix 10 -
and subsequer;t transfer 6f checklist data on elic_;ib’l'e projects to Keysort
(e;ige punched) cards resulted in the establishment of a preliminary data
bank for future regerence. (One complete set of the puncned Keysort cards,
indexes, a.nd sortmg ‘instructions are provided w:.th thlS report under

separate cover, )

3

The exaxmnatlon of docunentatlon on msttuctlonal programs meetlrg

clasSJ.flcatlon matrix criteria resulted in the 1dent1flcatlon of 119 sepa.rate

v

pro;]ects in 71 local school districts which can be pos:.tloned in the matrix.

.

The final llstmg of candldate sites developed w1th1n thé study perJ.od J.s

dlsplayed at tHe epd of this appendix. The llstmg includes candidate éltes

} -,
i

tron federal programs of Right-to-Read, Follow Through, ESEA Tltle I, /

A 1

ESEA Title III, and OE Dissemination Review Panel flles as well as )
recormendations from commercial publishers and sélected projects J.rom

: : N
TURMKEY files. N , ! ’ .
. ~ ' “

-

The classrflcatlon matrix criteria for md1v1duallzed and standjardland
mstructlonal -programs mto whlcn the 119 pmout‘ans were categorlzed are qs

follows (the reader snould }'eep in'mind that some® sites had more than one

program neeting selectlono criteria reqliirements) :

\

Matrix Classification Box o Number f Programs
1 31
. (Well-implemented 2 7
Individualized .~ 3 21
Programs) 5 ) . 14
© | 9 - ’ ) . 12-
. 8 n 5 .
(Well-implemented - 12 " 11 .
Standardized 14 4 . -
" Programs) ‘ 15 . 6 . .
I 16 NT 8 “
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The geographic distribution of the 71 separate local &chool districts

with instructional programs meeting classification matrix criteria is shown

R ) . )
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CANDIDATE SITES WITH INDIVIDUALIZED AND/QR STANDARDIZED PROGRAMS
(VERIFIED)

) . . - .
-

. 4

CLASSIFICATION MATRIX CRITERJA ‘\’IATRIX

ID NO. SITE PROGRAM(S) P/O D/® ALP PACE  BLOCK T
1 Rochester, NY . Read . - - T - - o167
g ) , Math + + + -+ 1 ?f?‘
- . il
2 Manchester, NH Read + F v+ 1 .. .8
“ ' . e, ! o
3 ~ Longmont, CO .Read Tt + + - 5
. - Math + +/ + ' - 5
™ 4 " Kansas City, MO Read + ¥ + 4+ 1
‘ Math + + P T 1
S Darlington, SC Read + + + - 5
6  Santa Fe, NM Read - - - - Ta 16 )
Math - - - - 16
7 Portland, OR " Read; - - + + - + 3
Math™ | - + + + 3
8 Milwaukee, WI Read _ ° + - + + 2
9 pallas, TX Read ‘- + + o+ 3
: Math - + + + 3
10 ©©  De¢ iMoines, IA Read + - - - 14
tath + - - .- 14
11.  Okaloosa Co., FL  Read + + - + 9
- ’ Math + + - + 9
12 Pontiac, MI Read + T+ + T+ 1l
13 Sdn Antonio, TX  Read + + + - 5
‘ ) Math + + + - 5
14 Aurora, IL Read + + + - 5 .
Math +. + + - 5
15 Phoenix, AZ Read - + + + 3
. Math - + + + 3
T 16 Kansas City, MO Read - - - + 12
I\iatl] - | . - -— e 12 3




(’;u : /

° " CANDIDATE SITES WITH DDIVIDUALIZED AND/OR STANDRRDIZED BROGREMS (Cont'd)
. " ) ~ b’ \ ‘ h

A ’ (VERIFIED) o
DOCUMENT CLASSIFICATION MATRIX CRITERIA  MATRIX .
ID NO. - SITE - PROGRAM(S) P/O = 'D/B - ALP PACE  BLOCK
17 °  Fairfax Co., VA,  Read - + - - 7 15 7 )
18 Waterloo, .Iowa Read + - + - - + 9
* Math + . + - + 9
» . . A -
19 St. Paul, MN Read © - - - + 12° .
20 -+ Racine, WI Read ~ - - + 12
Math. - v - - + 12
21 Las Vegas, NM Read . + - - - - 14 '
Math + - - - 14 -
22 ‘Portsmouth, RI Read + - + 0+ 2
23 Philadelphia, PA  Read - - 4 - -8 i
(EDC) Math - - + - 8 :
24 Philadelphia, PA  Read - - _ + 12
) (Kansas). Math - - - R 12
<25 Philadelphia, PA  Read - + + + 3
| Math - + e + + 3
[ . * Y -~
| 26 Seattle; WA Read + + + . - 5
{ ) Math + + 7+ -, 5
‘ 27 Berkley, MI Math + + + - 5
| 28 Duluth, My Read - , + + a0 + 3
| v ’ Math ~ - + +' + 7 3
| ) -
| 29 Boston, MA Read + + 4 + \ 1 .
| Math + + + 0+ 1 ,
3
| 30 Qmaha, NE Read + - * + 2
E . Math- + - + + 2
: ‘ : ' .
E ., 31 Omaha, NE Math + - + + 2
[ 32 Mencminee, - MI ‘Math Co- + - - 15

Grand Rapids, MI Read - + - - 15




CANDIDATE SITES WITH INDIVIDUALIZED AND/OR STANDARDIZID PROGRAMS

(Cont’d)

CLASSIFICATION MATRIX CRITERIA
P/0

MATRIX
PACE  BLOCK

Louisville, KY - Read
‘ Math

s (VERTFIED)
* DOCUMENT N
ID NO. SITE PROGRAM(S)
34 Sault Ste !Marie, MI Read
35 Inkster, MI Read
36 Arlington Co.,, VA Read
37 salt Lake City, UT Read
Math
38 MWaukegan, IL * iRead
Math
39 Indianapolis, IN  Read
., mt}l
40 "Lebanon, NH Read
41 Trenton, NJ " Read
Math
- 42 St. Louis, M0 Read
' Math
43 Wayne, MI ) Read/Parent
Math/Parent
44 Richmond, VA Parent
45 Lawrencéburg, IN Parent
46 -Yakima, WA Parent
47 District of Read ~ -~
f Columbia Math
/
/1’48 Texarkana, AR Read
i Math
i .
49 Mt, Vérnon, NY Read
g
[ 50 Bristol, VA Read
! . Math ,
I 51
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12
12

16

O WO

16
16

15
15
15

15
15

N

16

RS

e



&

CANDIDATE SITES WITH INDIVIDUALIZED AND/OR STANDARDIZED PROGRAMS (Cont'q)
(VERIFIED) .

»

DéCUMPNT Co. CLASSIFICATION MATRIX CRITERIA  MATRIX
ID NO. SITE - PROGRAM(S) P/O D/P ALP PACE * BLOCK \
52 Quaha, NE Read - + :\W + 3
» * ' ' < - ‘
53 Naperville, IL Read + + + + 1
N - Math + + + + 1
54 .’ portland; ME - Read 4 + + - 5
('fath -+ + + - -5
55  Parsons, KS Read - >+ + + L3 g
56 Lock Haven, PA Read + + . “+ + 1 )
< Math o+ + + + 1
57 .Oakland, CA *  Read + - + - l
L\iath + + + - 5 .
58 . Los Angeles City, Read + + "+ + r ..
CA Math + + + o+ 17
" 59 Campton, CA Read R + + + i -
. . % ‘
GOr Mewport Beach, CA Read + + .. o+ + .
Math® + + + L+ "1 .
61 East St. Louis, IL Read + - Y + 2
62 . Bristol, VA Read/Parent - - - - 16
Math/Parent - ’ - R - 16
l 63 San Jose, CA Math - + + + 3 ) N
o ‘ = o >
l 64 Arlington, MA Read + s - o4 9 - L H
- F;}
| 4 Hartford, CT Read - Yy + 0 & 3
[ 66 Wichita, KA Read + + - +
E : Math - + + -, +
Jefferson Co., CO Read + - - -
68 Clarkston, MI Read ' + + o+ + ) n
69 Dade Co., FL Read e + + +
" 70 Dade Cc., FL Read + + + +
(New Century) Math + C 4+ + +

v
N . v "
i .
B
- T

[ >t =

. . ’ Yy

. .




CANDIDATE SITES WITH INDIVIDUALIZID AND/OR STANDARDIZED PROGRAMS

. -

(VERIFIED)

»

(Cont'q)

SITE

& ASSIFICATION MATRIX CRITERIA

75
76

Dade Co., FL
(Hoffman)

Dougherty Co., GA

Pender Co., NC

' Ft. Worth, T

Flint, MI

Davies Co,, KY

-

(71 Local Districts) .

PROGRAM(S) P/O D/P ALP PACE

Read + + ¥
~~ Ve

Read

Read

Math + ~1~~ + +

Read/Parent + + + +

HMath/Parent + + + +

(119 Projects)
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E
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|

- N
ESEA TITLE I SITES

Title I ESEA, Preschool °
Béssamer City Schools
Bessemer, Alabama

)

Baptist Hill Kindergarten
Butler County Board of Education
Greenville ] Alabama

Inprovement of Basic Readmg Skills
Sylacauga City Board of Education
Sylacauga, Alabama

Flagstaff Remedial Reading '
Flagstaff-Public Schools

Flagstaff, Arizona

‘ men'zplary Project .

Flowing 'ells Schpols
Tucson, Arizona

Project Catch-Up |
Newport ‘Beach Public Schools
Newport Beach, California

Pupils Advancing in Learning
Adans 12-Thorton—-vorthglenn
Denver, Colorado

.Intensive Readmg Instructional Teams

Hartford Public Schools
Hartford, Connecticut

Reading Laboratories
Dougherty County School System
Albany, Georgia

Reading/Inglish Rotation Project
McDuffie County Schools
Thamson, Georgia

Reading Project

Keaukaha School-

Hilo, Hawaii

" Project Conguest

East St. Iouls Public Schools
East St. Louis, Illinoig

v”

Corrective Reading Program
Wichita Public Schools
Wichita, Kansas

Project Understand
Arlington Public Schools
Arli_ngton, Massachusetts

Clarkston Schools Remedial ReadJ.ng
Clarkston Cormunity Schools
Clarkston, Michigan

High Intensity 'I‘{Jtoring Centers
Highland Park Public Schools 3
Highland Park, Niichigan

Basic Skills in Reading
Manchester Public Schools
Manchester, New Hampshire

Criterion Reading Instructional Project
Linden Public Schools
Linden, New Jersey

Reading Improvenent
Pender County Public Schdols
Burgaw, North Carolina

Iearnlng is for Llfe Yours and Others -
Rochwood’ School District 227 . ‘z
Multnomah County, Cregon

Remedial Reading Program
Newport Public Schools
Newport, Rhode Island

"RIPPS" ‘
Portsmouth Public Schools
Portsmwouth, Rhode Island

The First Calculating and Readmg Quest
Oglala Public Schools A

Oglala, South Dakota

Reading Laboratory and Resocurce Room
Cache County School District
North Logan, Utah - ‘




ESEA TTTLE III SITES

Project AIM (Assessment of Individualized gMathanatics)
Jasperr City Public Schools
Jasper, Alabama

A New Adventure in Learning

W. T. Moore Elementary School

Tallahassee, Florida

Individually Prescribed Elementary Instruction Program
Lowndes County Public Schools

Valdosta, Georgia o

Individualized Language Arts Dlagnosm, Prescription, and Evaluation
Roosevelt School |
Weehawken, New Jersey

A Systems Anproach to Individualized Instruction
Grants Pass Public Schools
| Grants Pass, Oregon

Project CAM - Concepts and Materials
Portsmouth Public Schools
Porusmu*'h, Rhode Island

Project PIACE - Personalized Learmng Activity Centers for Education

Lynchburg Public Schools ’ .
Lynchburg, Virginia : ’
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DISSEMIITION REVIEW PANEL .

Project Pegasus
Tuscaloosa Public Schools
Tuscaloosa, Alabama .

Remedial Reading
Flagstaff Public Schools
Flagstaff, Arizona

Project Catch-Up
Newport Beach Public Schools
Newport Beach, California.

Andover's Individualized Readlng System
Andover Public Schools
Andover, Massachusetts

High Intensity Tutoring Centers
Highland Park Public Schools’
Highland Park, Michigan

Conceptually Oriented Math Program
Colunbia.Public Scihvools
Columbia, Missouri

Alphaphonics Reading Readiness Training Program

San Francisco Public Schools
San Francisco, California

Project R-3
San Jose Public Schools
San Jose, California

Pupils Afivancing in Learning
Denver Public Schools ’
Denver, Colora

Intensive Reading Instructional Teams
Hartford Public Schools .
Hartford, Connecticut

Project SIART
Daytona Beach Public Schools
Daytona Beach, Florida

Child Parent Centers

" Chicago Public Schools

Chicago, Illinois

Intensive Reading Irorovement Program
Chicago Public Schools
Chicago, Illinois '

Project Conquest |,
East St. Louis Public Schools
East St. ILouis, Illinois

Systems Directed Reading
Elkhart Public Schools
Elkhart, Indiana

Corrective Reading Program
Wichita Public Schools
Wichita, Kansas

139

Criteria ‘leadmg Instructional Project
Linden Public Schools
Linden, New Jersey

Project STAY (School to aid Youth) *
Mdore Public Schools
Moore, Oklahcma

Program for Reading Develoment
Portlagg Public Schools '
Portland, Oregon

i
Project Read’
Pittsburgh Public Schools

- Pittsburgh, Pennsylvania

Corrective Reading Program
Newport Public Schools
Newport, Rhode Island

Prograrmed Tutorial Reading Project
Fannington Public Schools
Farmington, Utah

4

Exemplary Center for Reading Instruction

Salt Lake City Public Schools

Salt Lake City, Utah

Project SUCCESS
Poulsho Public Schools
Poulsho, Washington



RIGHT TO?*READ

‘South Routt School DlStrlCt
Yampa, Colorgdo : . *

Wintonbury Elanenta.ry School
Bloamfield, Connecticut

Baltimore City Public Schools Co .
Baltimore,. Maryland

William Whiting School
Holyoke, Massachusetts

The Lincoln Modél Nongraded School
Staples, linnesota

Broadus School District . *
Broadus, !ontana N

Hardin Primary School
Hardin, Montana

Myrtle Tate Elementary School :
Las Vegas, Nevada.

Newark City Schools
Newark, New Jersey

Sinclairville FElementary School N T
Sinclairville, New York :

Riverside Park Junior High School
Sprmgfleld Vermont

Jefferson Elementary School
Parkersubrg,‘ West Virginia

Jefferson Elementary E:ypansmn Slte
ia Crosse, Wisconsin . ~——




FOLLOW THROUGH PROGRAM MODELS

" Open, Edueation Program .

Educational Develomment Center

.-Newton, Massachusetts -
Laurel, Delaware '
Washington, D.C.
Chicago, Illinois
. Roxbury, Massachusetts
" Paterson, New Jersey
Johnston County, North Carolina
Philadelphia, Pennsylvania
Scranton, Pennsylvania -
Rosebud, Texas .
Burlihgton, Vermont .

\

" Parent -Education :iodel
University of Florida : T
Jacksonville, ‘Florida -
Tanpa,. Florida
Lawrenceburg, Indiana
C}mttanooga, Tennessee
Riclrond, V:Lrgmla
Yakima, .Washington
California Process Model ,
California Department of Education .
Oakland Califormia .

Respons:.ve Pducational Program

© R
. -
s

-

Far st Laboratory for' Fpucatlona.l '{esearch and Developmt

Deleu{:h Minnesota |
Lebanon, New rlamoshlre
Salt Lake City, Utah

Individualized Early Learning Program -

-Learning Research and. Develomment Center

The University of Pittsburgh
Mentevideo, ‘Minnesota
Akron, Ohio
Lock Haven, Pennsylvania

Behavior Analys1s Approach ‘
UnlverSJ.ty of Kansas ‘
Meridian, Illinois
-Waukegan, Illinois
Indianapolis, Indiana
. Iouisville, Kentucky
_Kansas City, Missouri
Trenton, New Jersey
-Bronx, New York
Philadelphia, Pennsylvania

N
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Tucson Early Education Model ( - . .
Unlver51tv of Arizona )
Los Arigeles, ” California
~ Durham, North Carolina : _‘
Walker County, Georgia ) |
Vincennes, Indiana = ' . . - |
Des Moines, Iowva . . i
Wichita, Kansas . : ’
Baltimore, Maryland .
Lincoln, Nebraska ] : )
Lakewood, New Jersey . - e ' ¢ .
¢ Newark, New Jersey - B ‘ .
Santa Fe, New Mexico :
-7 Fort Worth, Texas

Follow Thr‘bugh Models £3r which sponsor materials'have not Slet been received:

The Parent quported Application of the Behav:.or Orlented Prescrmtwe
. Teaching’ Approach . - .
Georgla State University ’ ’ . . . -

Englemann/Becker ¥odel for Direct Instructlon
Um.vers:.ty of Orego*l . '

Cognxtlvely Oriented €urriculum odel
High/Scope Edutational Research Foundation,
Hampton Institute longraded Model ' , ) .
Hampton Institute ¢ . ) :
Hampton, Virginia - L . L o

Bank Street College of Educatlon Approach ,
- Bank Street College o e .
Néw York, New York ! . <o

»
\

1S
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- The Wisconsin Design for Reading Skill Develomrent

Wiscdnsin Research. ard Development Center - .
The University of Wisconsin
Madison, - Wisconsin

s 236 school districts have been 1dent1f1ed as potential candidate V,
sites; 50 well-implemented sites will be requested from the d veldper
for determination of "likely" sites. v'

Fe3
.




" COMERCIAL PUBLISHERS

T T g T T |

rs

High Intensity Learning Systepms
Educational Systems Division
Random House, Inc. °
New York, New York
Miami, Florida
Baltimore, Maryland
Gmaha, Nebraska
Brooklyn, New York -
San Antohio, Texas

I.r)dividualized Computatidnal Skills Program
Houghton Mifflin Company ,

Boston, Massachusetts

’ _ Flint; Michigan

Dr. Caleb Gattegno
Educational Solutions, Inc.

New York, New York

Jacksonville, Florida
Vlest Paim Beach, Florida
v Bronx, New York
New York, New York
Clevelard, Ohio
Milford, Ohio -« -
. Oberlin, Ohio
+ Rocky River, Ohio
DESTAR Instructional System -
Science Research Assoc1atcs
Chicago, Illinois .
-~ _ Chicago, Illimnois
Mount Vernon, Néw York |
New York, New York
Lake Oswego, Oregon’
Orange County, South Carolirta

¢

SRA Mathematics I.ca:rning System
Science Research ‘Associates

) Chicago,’-I1linois

San Jose, california
Skaneateles, New York
Omaha, Nebraska-

Sioux Falls, South Dakota

4

SRA Reading.laboratory Series-

Science Research Assoc1ates

Chicago, I1linois
Phoenix, Arizona i
Gainesville, Georgia .
St. Paul, Minnesota ‘
New City, New. york . .




New Century Publishing Company

New York, New York
Compton, California
Dade County, T'lorida
Pontiac, Michigan

¢ Project PLAN
Westinghouse Learning Corporation
New York, New York
Phoenix, Arizona
. Fort Morgan, Colorado
Longmont, Colorado
Brunswick, Georgia
Aurora, Illinois
Naperville, Illinois
Wneaton; Illinois
Cedar Rapids qa
Pleasant Valley, Iowa
Portland, aine
Grand Rapids, ichigan *
Wyoning, Michigan
_ Winona, Minnesata ..
St. lLouis, Missouri -
‘Ridgewood, New Jersey

[

-

Education TURNKEY Files' Docuraentation

Total Learning Center . .
District of Columbia Publlc Schools
Washmgton, D.C.

Dade County Readmg Systen .
"Dade County Public Schools®
Dade County, Florida

Project. LIS
Berkley Cormunity Schools
Berkley, Michigan

" Pierce School Project
Detroit Public Schools
Detroit, Michigan

" Project TARGET
Grand, Rapids Public Schools
Grand Rapids, Michigan

'PIOjeCt READ '
Inkster Publit Schools
Tnkjter, Michigan

A

Lansmg Middle Cities P*o;ect ' il
Lansing School District
Lansing, Michigan

Project MATH ' -

Mencminee Public Schools .
Menominee, Michigah

C-SEP Program &

Wayne-Westland Conmum.ty Schools
Westland, ‘ichigan

Individualized Reading .Program
Arlington County Puolic Schools -
Arlmgton, Virginia- .

.Indl\n.duallzed Reading Prog“am

Bristol Public Schools
Bristol, Virginia

Préscriptive Learning Centers
Fairfax County Public Schools
Fairfax, Virginia -
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&

CHECKLIST FOR IDENTIFYING SITES FOR NIE STUDY

- hVIRY
x
A, General
1. Checklist completed by
on .
2, Name of district i , . N
Address - . ' o
Telephone - o ML
School(s) A == )

3. Type of Document/Source Reviewed.
{] DRP Project Report ,
{] Report submitted by LEA

{] Turnkey file \ . ’ S , )
I] Other ' \ “ . . - 8
4, Location of Document -
. [] Turnkey-
{] Other g ’ -

5. Contact Person for Additional Information : , )
Name . . (7 >\
Phone ’ N

o
-B. Minimum Criteria ‘ DON'T “\\\\\\<

YES MAYBE NO KNOW
1. Covers Gradés-K-4 {] [ 1 {]
2. Math or Reading (] (1 0 []
3. 'Compensatory Education {1 <01 1 (] ‘
4. 'Be operational 1976~77 School year HE (] (] {J '

-5+ Program is well-implemented o . \

a., Plan followed {] (] (] (] - .
bs Evaluation Report {] [1- 1] (} ‘
¢. Manitor/@bservation {] [] [] ]
d. Achievement gains S0y o 0ar (]
e. Others {] (1 1 (]
K (] [] (] .
1] [] [] []
1] (] {] (]
0. 0 o []
C. Program Characteristiii '
1. Organization . - READING MATH
a. Center/Pull out i [] [1° —_
b. Mainstream/Self-controlled . [] []
¢. Combination {] ]
d. " Other . [ [] )
{] (g -
0. 0 )}

.[ERJ!:‘ ‘ Education TURNKEY Systems, Inc,
[A ) £ .




2. . Performance Objectives Exist ---, [] YES 11 No

1f yes, are they . o
) ' READING =~ MATH
" Written (] (]
Have proficiency mastery levels {] @)
' Assigned on diagnostic test (1 - (1
Assigned on teacher judgment (] (]
/ ] ' Differ from student to student (] (]
. Specified in written plan (] (] .
i Other - i ) (] (]
: i (] D I ’
N T (] (] ’
3. Diaghosis N L : - )
. P : READING MATH '
a. Initial Placement T .
CRT _ - [¥ (] -
StandardiZed test (] (]
-..Teacher judgement (] (] 0.
Age of student (] 11~ .
Other () ()
, (] ()
/ (] AT
b. Continuous
CRT --- teacher-mad (] [} -
CRT --~ in prqgras () (
Teacher ju’dg'ef ent - \\ (] (]
>~ Studen't judgefhent (] o [}
Don't* know . .. ' ] ’ [} 1]
c. Feédback- e L
To Teacher
1-5 days - .0 (]
' more than 5 days : . (] (]
To Student ’ '
. 1-5 days ] (]
more than 5 days (] (] -
i _ Don't know (] ()
d. Taxonomy Exists
| ' Yes (] (]
. g " <No ' (] (]
R ; . Don't Know Do - ] (-
| If yes, . ~ 7 L —.
- Teacher déveloped (] (]
B Publisher's tianual [) 2]
: N Othet - ) . . []-‘ " []
' o . : () (]
- NS ~ . 7 . “ [] ) N
& ﬂ\‘{' y

) N q?." =4
Education TURNKEY Systems, ing.




" ADDENDUM
to . o .

. POTENTIAL CANDIDATE SITE SHEET Co

Program Characteristics

1. Name of Instructional Materials
a. Basal

Kl

b. Supplemental ; , ¢

-

<~ 2. Implementation Plan .is Described -
[] Adequately
[] Inadequately

[] Not at all” _
rents are involved in . N -

Pa
| [] Establishing Program Coals/ObJectlves
1 [] Establishing Student (Child) Objectives
| ' (]
(]

a,

In-class instruction o
At-home instruction . Te
[] Prescribed/structured by teacher

[] Unstructured, with parental discretion - _ Co -
[] Evaluation of .student's (childs's) progress ‘ o
[1: Prescrlbed/oerlodlc -

[] Flexible/mectings with teachers
"{] Training provided by
. . {] Teacher/bulldlno staff
E . [}--Materials (programmed)
| [T Other -

. N - v
.

c. Documcntatlon of Progect is : A
[] Very “good

- [] Average 0

[] Poor ‘ N )
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A S e i

-

DOCUMENTATION SUMMARY SHEET FOR SITE IDENTIFICATION

. ) ) NIE - DISTRICT SURVEY II
District ] ) Total énrq]]ment
Contact Person l . Telephone
Name of Program N ) .

Number of E]emenfary Buildings Using Program

Number of Second and Third: Grade Rooms Using Program

ki

Comments




- .o

Keysort Code Format g )
_ " Code Field
- 1. - General S : o - -
A. Type of Program ' ' - Ly —
1. Mai%strepm (seélf-contained) .
- _ 2. Pullout - Type I (entire group) :
3. Pullout. - Type Il (selected students) - 1-2-3-4 =
. -4, Combination . ’
5. Other S T ,
B. _Subject Matter Emphasis‘ N ~ - -
J. Reading ' )
- 2. Hathematics - ' .o “ .
‘3. Reading and Parent Involvement =~ 5-6-7-8
4. Mathematics and Parent Involvement :
5. Other : ’
C. Years.Program Has Béen/Will Be Operational
1. One , 5.. Five or Hore 7
2. Two 6. Operational in 76-77
i-' Three - 7. Mot operational in 9-10-11-12-

Four - 7677 o
D.. Projected Program Stability Within District for 76-77 - |

1. Same Program - i -
2. Same Principals : - ST -
3. Same Teachers . - . ) 13-14-15-16 :
) 4. Sdme Students
- 5. Combinations of Above -
__E._ Number of, Potential Study Schaols in_District __ _ _
1. " 1-2 . 5. 16-20
. 2. 3-5 . 6. 21-30 T
3. 6-10 : 7. More than 30 17-18-19-20 -
4. 1-15 . T
F. Number of Pbtentia])Study Rooms in Disfrict

‘ 1. 10 Only, 4. 21-25 : ,

2. 11-15 5. 26-30 21-22-23-24

3. .16-20 : 6. More than 30



-1l
R
F |

G B W N =

Yes
No

G. District Willing to Participate in NIE Study

1.
2.
3.

Reserved Judgement (Maybe)

s

DRP Docunient

H. Documentation Available on Quality of Program
Imp]ementat1on

Outside Validation:Report

Evaluation Repogt

Publisher Recommendation

Other -

v -

*

B We —

1
2.
3.

4.

*1.

2.

3.
4.

_*.

"~ "Z. " Determined by Teacher Judgement
Sma]] Groups Set Own Pace

- 3.

E. "Major Instrument Used In Diagnos1s.

1.
2.

3.

*

Degree of Individualization

A. Written Performance Objectives

For Each Individual S%udent

For Classroom/Center
. . For Small Groups
.. For Program .

Other

‘B. -Diagnosis/Prescription

C."Egarning'Paths o

"~ D. Placing

CRT/ORT -
Standardized -
‘Other

Required to meet model criteria for maximum individualization

-

*1. - Continuous on Individual Student Basis
Initial Placement Only

Periodic (e.g., mid-semester).

Other

Determ1ned For/By_Individual Student .

153

N

Qode Fié]d

25-26-27-28

29-30-31-32

B1-B2-B3-B4

1 -

 B5-B6-87-B8 . -

Prescr1bed/Fo]lowed on Individual Student Bas1s
Student Selects from Alternatjves .
Small Groups Have Separate Paths

' 89-816-811-812-
Other . ..

4

" B13-B14-B15-816

B17-B18-B19-B20

37




_ Code Field

Parent Involvement .
General PAC Tyﬁe Involvement i S Te -
Parents Assist -in Classroom Instruction

. Parents Assist in Home Instruction’ L1-L2-L3-L4
. * Parents Establish Ind1v1dua1 Student 0b3ect1vés g
Other : ’
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PROGRAM IMPLEMENTATION 1NSTR[)i\ﬁ31\IT DESIGN . )
A. d’umose o C - (_A ‘ L.
The enclosed instrument is designed to:

¢ Specify general categorles of activities Wthh are common to most, -
math and reading programs; )

P

1

o Identify the specific subactivities and their relative mportance
(i.e., scale 1-4) to successful nnplementatlon,

) Identlfy the” type(s) of data collectlon instruments (e.g., structured
interview, chedklist, and indepth probe interview) but su1ted to
_ collect valld and rellable information on the degree to which the
- - sprogram 1is bemg implemented as intended.

B. -Program Information - *

1. Name of Plj‘ograr'n © Alpha Learning 11 Reading Program
"’ﬁ LN , ‘ . <
‘ . 2: LEA Location . Grand Rapids (Michigan) Public Schools

300 Schools Using Program Founta:in, Mulick Park

4. LEA Contact Person Wallace Norgrove, Director, Program Devélopmerit

w
£

Telephone: B ' A

o e p— <

5. Individuals 'Re\:'sponsible for Completion C. Blaschke, TURNKEY

o

3

6. . LEA/Other Officials Partiéipa_ting R. Swart, teac'her-trainer,,' ,

R. Bogo, Vice-President Alpha II

~C. Procedure Used C -0 o

A

LR

The procedure used to conplete this 1nstrument was (please descrlbe)

Blaschke review ed docurentation of ALPHA prosvram in Grand

Rapids Public Schools (TURNKEY {iles) and identified preliminary
categories of activities (9/18/75). Met with Bogo (9/23, 24/75) to
refine subactivities. Bogo met with Swart (9/25/75) to conflrm sub-
activities and assign welghts

.«
.

. N .

e mw e am = ar e m am we e T ) » [ . .- o
- X
.
- . \ .
. . .
« .
.

-




RATING

I P

Student Prescription Records (Readlng) ‘b,. -3
completed correctly
Student Prescrlptlon for (Math) ) 2.
completed\:orrectly I

C. Instructional Planning .

1. Role of Individual or Group Instruction
"Within the System. ,

- Studeqﬁs are grouped for introductory — — .3

- presentations (Math) 1-2 =
Students are grouped for introductory — — /

" presentations (Math) 3-6 -
Students are grouped for skill pre- L— - 3
sentations (Reading) Grades 1-2 .

Students are grouped for skill pre- & " 2
sentations (Reading) Grades 3-6 . )
k Teacher follows a weekly plan for Ry — 2,
i individual—small group instruction ’
* _ .Teacher has scheduled systematic per- L s ‘f
. formance review sessions with student
2. Nature of Media-Teacher, Tape, etc.
Students.use HELP CARDS correctly Ry i
Teacher uses HELP BOX to plan ) 2.
individual and group présentations L L— '
D. Instructional Management .
1. Student Records/Information Retrievai ) -
| Class'Summa;y,Cnant completed:
y for Reading ~ Chart 1 (Sul) L 3
{ for Reading - Chart 2 - o S N
t ' . I ¢
E - for.Math . : e . Z
A Student Cards updated (Readlng) “ . o - e
o A4Student Cards updated (MathJ - 5"
Student Cards Posted {Math) L. ]




t

H .
RATING

£

——e

2. All Information Sougces Necessary to Make

Daily Task Log Maintained
For Evaluatig@ Testing Only:

Objective Attainment Recoxds completed

for target students e *

»
-

Instructlonal Dec1sgons

——

Student Prescription Record malntalned
correctly

Student progress by frame with excep-
+ion of Qn’l‘lvvan

I
.

A1l scores recorded

ALl ré-do's recorded

Daily Task Log shows an average of 1-3
tasks per day. i

Criterion Mastery Test record maln—
tained

Task "Log checked daily by teacher

—————
-

3. Nature of Decisions and Frequency of
Decisions : -

Is branching evidenced on Prescription-

Sheets (Reading or Math)

Do sheets indicate more than two- 100%

in succession for same objective with- .

out branching

Do sheets indicate a succession of
poor scores without branching -~

Do sheets indicate proper-use of CMT's

What optional prescriptions are avail-

- able in Math (check Student Gard)

>

, Classroom Management .

1. Use of Resources

Teacher plans for/with the parapro-
fessional and other adults in the

room on & schéduled-weeKly bBagis.

Student checkers are being csed

. P
L 3
e 3
’ 2.
e " }
z. -
L SN
o,
- ‘,'2_
s X
—— -2
L | 2
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e 2.
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1 T
P RATING.
Student tutors are being used. e Z
Later el students are assigned to L A .
. help;early el students when needed — 3
Paraprofessionals know thelr respon- '
, sibilities — b e
Paraprofessionals know how to find, L;/ e '3
: and use all materials (P.C.'s, tests, , — . .
‘answer keys, etc.)
dfgaﬁizaiiBH"éf'Lééfﬁiﬁ@fEnv1f6hmen% - AR R R
1. Student-Movement -
The phyéicél arrangement of the class- . - Z -
.room aceomodates traffic flow and in- >
struction - . .
’ The necessary materials are readily ac- ’ ' =
cessible to students (centrally placed) _ -
4 4 . ' ~ -
There- is a "test table" or “"CMT Table" ¥ % .
_where students take major tests
: _Tﬁe teacher and aide are on opposite L 2.
Sides of the room . )
There are systematic classroom proce- - 2
dures for gettlﬁg, using, and returning L
- mater:r;all§’»_»‘v777ww B 1 B R ]
., : Students ‘have folders for reading and = 3
mgth,prescrlptlons - .
The students have been trained to follow &i— L— 3
systematic checking precedures i
The students know what to do next when. * .~ : ﬁ
» a task is completed
The student returns to-work after handing e >
in a check test .
The student 51gns up for teacher help when L 2
desired . . ‘ :
: 2 |
. __-- The student signs up for spelllng tests L
or vocabulary tests when:needed i
o e mm o h  n tmn s o P e e < i T o At i et i < a8t R e PP, P8 U SN VORI S
. ___ The-student caniverbalize his work £ 1ow: [ A |
folder—»materials—>take P.C. " E .2 |
give to student checker . s
_ return to ‘seat and complete next task| !
|
-
1 ()8 |




I 0 RATING
. studenﬁyMotivatioﬂ _
,The teacher knows the building incentive - , -~ -2
budget
. Teacher's reward system adheres to — 1 2
building guidelines . “
The teacher contracts with students & S . §'~‘
- The student can verbalize 'the contract | .- ] +
There is a reward menu appropriate to 3
.all students (e.g. a store stocked with L—
- -— - - things that-are- reinforeing to-studeats| - -- - - e ——
. N, . -
The teacher has and follows a reward | — — < .
. schiedule for achievement .
) The students can verbalize the reward - Z
schedule for.achievement -
There is a Free Room or- there is an RE 2z
Area in' the classroom where there are o
. .activities for immediate reinforcement ‘
. : . -
| " The use of the Free Room or RE Area \ : [f
. is contingent on completion of a con- y L— e ~gl .
| tract or task or .specified behavior.
The adults_in the room consistently 3 '
reward appropriate behavior -
| Adult verbal kehavior is positive 3
——— I Yikethe way this group is working) | — il T T
Staff continually finds new ways to L/'. o _;3
motivate students. ) ) o
. PROJECT EVALUATTOI\I
L Involvement of Students/Staff/Parents )
g \.ewere parent questlonalres used pre-post - e 2
|
E Were staff questioriaires pSed pre-post L 2
| ; for information and attitudes regarding| . —
E /  program ‘- - . ¥
Were student preferences and interests — — 2

/ evaluated . )
! e 2

e n n g e e fawm ki e el e e e r e v e e e =




- ¢

B. Types of4Evaluation Recommended - ..

Use objective\rqfsrenced testing
» system which reldtes- to program
recommended - :
Use of standardized tests recommended
MAT, WRAT, SDT

Use of self—céncept inventory for
students recommended .

C. Data Collection .

«On—géing evaluation of objectives rec-
ommended. Pre and post-test as instruc-
tional sé&guence requires .

o~

*D. Analysis

*E.. Reporting®

ote:
continual.pre-post testing of objectives.

acceptance of individualized instruction.

-1-

»

.

Most school systems use thei¥ dwn evaluation system. We
recommend the objective referenced testing.system with

We also recom-

mended pre-post invéntories onh teacher attitudes and teacher




x

CATEGORIES OF VARIABLES

9)

14 RATING

X

Fview q

= Observation .

Checﬁlist

PROJECT PRE%ARATION

Projeet Planning

1. Parent'Involvement

- ()
- Presentatlon made to PTA

R,

Comp. Ed.- funds afe used

- - . - - . - -

*

Prograﬁ Goals

.

goals° :
Teacher tralnlng for managlng
dividualized classroom in rea
athematics. '

»

Increase~student achievement.

Increase p051t1ve self concep,
- student.

Program Design

Determination of program use by
_ teachers and aides (center vs.
‘contained vs. team teaching vs.

out, etc.) ,

Determine evaluation testing sy
be used (if relevant)

Specify number of target studen
special testing (if- relevant)

Establish Responsibility/Authority

Approval by parént advisory council 1f

Car Administrators 1dent1fy program

an in-
dlng or

t of

self- -

pull

stem to

ts for

+ ‘Designate school administrator as

facilitator.

rt

5% Identify/Seléct/Procure Resources

caeStaffl e o T

3

Reassign or hire teachers/aides
quired by program design

.
.

16

as re-

2

bth Probé

S e

[}




RATING

b. Fadilities

Order building modifications and furnlr
ture. (Special Education populatlon %?ﬂy

-

——

c. Special Equipment—Materials
Order all commercial materials

Order all supplies

\

\

_Staff Training - . . ___ __

1. Development of Program
(tralnlng package already developed)

2. Involvement of Students/Staff/Parents

Notify all staff working dlrectlx with
center as to time/place/etc. of in-
service.

Select 1-2 representatives of parent
community to attend workshop.

3. Logistics

Deliver all- systems materials.

Inventory all commercial materials.

Set up center prior to staff training.

e

Designate two day training period.

4. Nature of Training Sessions
Training session is mbdeled after format
of individualized program.

DiagnestiE.Test-—ﬁ Prescription— YTest
Discussion.and Activity

. PROJECT OPERATION

, Diagnosis and Testing and B Prescriptidn
All students pre-testad

All student Rx matrix completed :
- (Reading only) .

All stddent.cards on file (Math)

Class %ummary Chart comnleted (Math)

EKC

wll Toxt Provided by ERIC
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APPENDIX 12

DRAFT

IMPLEMENTATION ASSESSMENT INSTRUMENT
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COMPENSATORY EDUCATION STUDY
NIE

SURVEY CONDUCTED BY:
" EDUCATION TURNKEY SYSTEMS, INC.

-

'QUESTIONNAIRE FOR: °

S © PRINCIPAL
- ‘ﬂ‘. ”\ - -
¢ *% - ,/
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-

COMPENSATORY EDUCATION
PRINCIPAL'S QUESTIONNAIRE - . ' .

" A. STAFF CHARACTERISTICS :

1. Have you ever taught reading af'any level in a school setting

(se]f-confained elementary classroom, adult basic education,

etc.)?
[ 1 ves * )
“T 1 N ’
" Mathematics? .
L1 YES ' : ¥
[ 1 no ‘ o~
. r
N . ;
~ 2. Are you teaching reading part-time.now in your school? if -
1 YES '
[} N
N ) ‘
| ~
1 Mathematics?
[ 1 Yyes .

[ ] nO

3. Iné]uding this year, how many total years of school administrative

experience do you have? °

years.




B. ORGANIZATION AND MANAGEMENT OF PROGRAM

1. Including this'year, for how long have Title I compensatory

education activities operated in this school?:

- o s years. coL . . S \
2. Do any other compensatory education progFams (e.g.7: Head Starty,. @ |
State Funded Compengatory Eduéation Programs Title 3) operétéd in
this school? T o ' -t
[ 1 YES , - ,
[ ] N . . “ :
o For how long have they operated in thi§ school?
Head Start years.' . ’ [
State Funded Compensatory Education Program ' years:
Title 3 : . years. _
Other years.
3. Over the past 12 months, how many times has . (Name) , your

district's compensatory education director, discussed the reading

or mathematics activities of your compensatory education students

with you?

—— P A

times over past 12 months.




3
~ . !

4. What is your highest degrée tewel he]d?‘
[ ] NONE
[ ] ASSOCIATE
[ 1 BACHELORS .
] | [ ] MASTERS

[ 1 SPECIALIST
[ 1 DOCTORS




4. What percent of these discussions were initiated by _ (MName). ?

, %

. 5. What wa$ the major topic of these discussions?
Testing
Student Placement
Student Progress
Program Monitoring (i.e., management in general)
" Staff Consideratioﬁs ; S ‘
Counse]]ing/Discipifne/Crisié Intenvention

Combinations of the Above

\‘ Other (specify):

- 6. ‘Over this. same 12 month span, how many times has (Name)

visited your - school to observe the -reading or mathematics activities i
. 1] “\ ’ 3

of this school's cpmiensatory education students?

" times over the last 12 months - . »/

o

7. After the typical such visit, did you receivk any feedback from?

H

—_ (Name) ?
[ ] VYES ’
[
{ [. 1 No

If YES, please describe what wag typically said or done:’

4

b



.

8. How strong]xydoes yburlpwn'teachingpsgaff (including regg]ar g1é§sroom
teachers and any spec%ai compenéatofy educat on instructors) support.
your schoo]’é compensafory education mathematics and reading activities
Cl thiglyear? o ' o
[ ] OVerwhe1mjn§]y ‘e b . -

‘ i ] Very strongly.. -
{1 strongly,

[ ] Somewhat‘strongly

[ 1 Somewhat weakly

Please describe the experiences upon which you based your response:

-1

USING A SCALE OF 1 to 5, WHERE 1 MEANS "NOT INVOLVED AT ALL"AND

. i , 5.MEANS "HEAVILY INVOLVED", PLEASE RESPOND, TO THE FOLLOWING FOUR

QUESTIONS (HUMBERS 9 THROUGH 12).

. To what degree have your specially-hired cbmpensatory‘educétion
teachérs been involved in the following activities related to

the teaching of reading and!mathematids to compensatory education

students at your school?

.
. - N
, " ' /
’ . " A
A // . N 4 .
, . -
/ RN o . . :
v, N . . M
F
ol P / . “ >
\ .
, N -
+ " ’
. ;
,
/ N




}1. How about your paraprofe&siona]s?:

-

Degree of Involvement

»

Reading Mathematics i y
.Orgénjzihg the classroom (staff/ - |
student relationship) for in- '\{;' -
* structional agkivitie§. ' n
Reviewing and selecting materials

.+ used in comp ed instructional ) '( N

,activities,

Reviewing and selecting or ok
- -y N,
developing performance ob- Y )

Jjectives, - \\\

" 12. How about yourself?

- ]

Degree of Invollement

- . Reading -’ Mathematics
; Organizing the classroom (staff/ '
student relationship) for in- |

structional activities,

4

Reviewing and selectiﬁb materials
used in comp ed jnstructiona}
activities,

; Reviewing and selecting or
developing performance ob- ‘ ‘ " e ‘ ‘

Jjectives,




R ~ Degree of Involvement
Reading Mathematics

Organizing the claséroom (staff/ .
student relationshig) for in-
structional activities. ~

- 1

Reviewing and selecting materials

[

. used in comp ed activities.
Reviewing and selecting or ' ‘
- developing performance ob-
+  jectives. -
0. How about, your regu]ar‘biass;ogm teachers? « .

. Degree of Involvement

- Reading Mathematics o

Ofgahiéing the classroom (staff/

student.relationship) for instrut-

«

tional activities. ,

‘Reviewing and selecting materials

\ LY
’

used in instructional comp ed : .f
‘. - ) . \"
”~ PP

activities.

‘. .

Reviewing and selecting or

. ., develaping performance , Co '

-+ " objectives. - B

. 2
?




-

Have other staff membe}s, not covered in questions 8 through 11
above, been involved in ‘these three'activities?

[ e YES |

[ 1 NO

If YE§4\P1ease specify the staff members[by role {(e.g., speech.

therapist, reading consultant), whether the area of dinvolvenegt

U
is reading or math, and the degree of involvement -- using the

Same responge scale you used for question 8'through 11.

ROLE:

[ ] Reading [ JReading [ JReading
[ ] Math [ 1Math [ 1Math

Degree of Involventent
F

1Qrganizing the classroom (sStaff/ : -

student relationship) fofiinstruc—

<3

- LR R R N
tional ivities.

Reviewing and selecting materials
used in comp ed instructional

activities.

Reviewing and selecting or
deve]oping performance -

objectives,

_s-
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v 14. MHhich of the Following methods of toordination best describes the

‘p}imary manner in Whjch regular classroom teachers in this schoo}
coordinate théir own reading and méthematics for compensatory :
.education students with the activities conducted/by specié] compensa-
T tory, education reading and mathematics instructors this year?. - ot
; 0] Very little coordination.
[ ] Régu]arly séhedu]ed‘staff%meetings/reports. )
[ ] Specially scheduled meetings/reports between‘specif{é teachers.
[ ] Informal, Enschédu]ed communicatibns between specific teachehs?

-

[ ] Other (describe) ‘ .

?

: 7 —\

15. Overall, how satisfied are you with tHe degree of this coordination?

[ ] Extremely satisfied.

[ 1 Satisfied.

[ ] SOmewhagvsatis?ied. : N
[ ]-\éomewhat dissatisfied.

[ ] Very dissatisfied.

Please describe the experiences upon which you based ybur response:

- " How would you improve this coordination?




“\\_\A‘

How many times this year'have you met with the parents (parent) of jﬂ\\\\.

any of your schoo]'s'compensatory education students to discuss reading
or mathematics activities of that student?

times

\

? . . . o

17. Do you make home visits for the purpose of such discussions?

» [ ] YES o= - S DA
[ 1 No . ‘ :
Y - ! ’ |
3 + ”~ ;
18. What was the major topic of these discussions?
' [ ] Progress
[ 1 Attendance . : ,
[ 1 Discipline - \ i
{ 1 Other (specify)’ . |
. \
. “ ‘ .
v ° s
' -
|
. : i 1
. h ) .
’ § ‘ |
L] -‘ Red - ‘
P : -1
R [N 3
N |




C. ORGANIZATION AND MANAGEMENT OF
CLASSROOM READING ACTIVITIES

THERE ARE NO QUESTIONS ON THIS TOPIC AT THIS }IME.

-

-
-

|
.
-
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D.. METHOD OF INSTRUCTION. .= . '

1
N f ' .

i

What method or methogs of instruction have been most successful

with compensdiory,education students in your school? g

- o
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E. STAFF DEVELOPMENT SPECIFICALLY RELATED TO
COMPENSATORY EDUCATION READING ACTIVITIES

1. How many days of teacher training (e.g., in-service) will be J

provided to the staff of your school during 1976;77?

days . oo

¢

2. How many days of teacher tra1n1ng,re1ated‘to compensatory education

reading and mathematics act1v1t1es will be provided to the staff
of your schoal during 1976-1977?(Inc1ude days to regular teaching
) ‘etaff when comn ed staff was not present plus days to comp ed
staff where regu]an s%aff was not present plus days when both present.)

days for reading days for math . total days

r - «
E 3. How many such days of trainingwere provided at the outget‘of the

compensatory education }eading program currently operating in
your school?
days for reading , da&s for math : * total days

e

For how mény of the teacher training days will you be involved in

this training?

days, general ‘teacher training - days 76—7} comp ed
. training

days, program outset training




\

5. Which one of the following topics was most heavily emphasized during

training periods devoted to compensatory education?

1976-77 - Program
Training Outset-
[ ) [ ) General instructional‘techniques for disadvantaged
children. | |
[ ] [ ] How to utilize paraprofessionals.
[ ] ‘ [ ] Implementing individualize& instructional activit%es
[ ) [.) Specific techniques for teaching-reading.
) [ ] [ ] Specific techniques for teaching mathematics.
[ ] [ ] Developing performance objectives.
[ ] [ ) Classroom management.
1) [ ] Use of student rewards for relnforcement of -
1) ( ]’_ student behavior or academic progress
[. ] [ 1] Cris?s interventicn.
[ ] [ ]  Other (specify) 1976-77 i
Outset )
6. For hdw many of these same training days was (Mame) " involved
in the training?
days, 76-77 comp ed training days, program outset training

- 14 -
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Which one of the following statements best describes the training

requirements for the paraprofessionals used in your school's

compensatory educatigp-activities this year?

" In Reading In Math ,

] [ ] They are given no formal training but are given on-

the-job training.

[ ] [ ] They are given a general orientation but no specific
trainingi ‘
[ ] [ ] They are given specific training in certain

specialized areas.
[ ] [ ] They are given continual in-service training.
[ ] [ ] They must have completed (or at least be attending)

a course program for paraprofessionals.

How many days of training related to compensatory educalion instructional
activities will be provided to your school's paraprofessionals in 1976-77?

days for reading day for math total days

How many such days of training were provided at the outset of the

10.

compensatory education program currently operating in your school?

days for reading days for math total days

How many of these paraprofessional training days will you be involved

in the training? . /

days 76-77 comp ed days program outset

195
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~ 11. Which one of the following topics was most heavily emphasized.during
each of these training periods?

1976-77  Program
Training OQutset

[ ] [ ] General instructional techniques for disadvantaged
children. )
[ ] [ ] How to develop instructional materials.
[ ] [ 1 Implementing individualized instructional activities.
! L] [ ] Specific techniques for teaching reading.
[ ] { .] Specific techniques for teaching mathematic;J
f [‘ ] [ ] Developing performance objectives.
' ‘, '[ ] ( ]"C1assroom management . ,
[ 1 [ ] JUse of student rewards for reinforcement of student -

behavior or academic progress.

[.] [ ] Crisis intervention.
A R Other (specify) 1976477 -
Outset \

12. For how many of these same paraprofessional training days was  (Name)

involved in the training?

days 76-77 comp ed . days program outset -
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F. STUDENT VARJABLES ' -

13

Approximately what percent of your sg¢hool's current compensatéry

education students started in your sthool at the beg1nn1ng of the
current school year ? (An est1mate tp the nearest-5 to 10 percent wou]d be

sufficient unless ydu happen to knoy off-hand a more precise N

estimate.)

N ¥

Approximately what percent of your |school's compensatory education

students are absent from school on any given day? (See question 1

for indication of desired precision.)

A

90

Approximately what percent of all the students in your school are

eligible for the free Tunch program in your district? (See.auestion .

1 for indication of desired precision.)

<4
4

What percent of the compensatory education students in your school
this year do you realistically expect to complete high school?

%

"If kids currently served by combensatory education programs were performing

ST

up to expectations in math and reading achievement, there would be no need
for compensatory education math and reading programs." Accepting the

premise of this quote, what would you describe as being the causes of

their performance Jevel?

. 197
| -17-




waned
.

2. What percentage of the total parents does this level of attendance

"G.

parents

represent?

. W

[
[
[
,[
[

]

]

]
]
]

-~

SCHOOL AND DISTRICT VARIABLES

How many parents attend a typical PTA meeting for ydﬁr school?

Generally, how would you describe the morale of teachers in your school?

Extrgme]x high
High

Fairly high
Average

Rather Tow

Why do you think this is so?

4. Are you satisfied with the method used in your school for mak1ng dec1s1ons

on curricular matters xnvo]v1ng compensatory programs?

YES

[
[

]
]

Please describe the experiences upon which you based your response;

NO




H. UTILIZATION OF STAFF -TIME

>

On a normal day, how many hours do the teachers.of your school spend

working at school?

hours - L e

Is this time determined contractually?

1 3 YES
(.1 NO ‘ 8

Similarly, how many hours do you spend working at school on a normal day?

-

hours
» ;%‘

)
. t° . ‘ .
Determined contractually? , -

[ 1 YES:
L 1nN7

What about the length of the Working day for your school's paraprofe§sionals?

hours

Determined contractually? - ' o ;
[ 1 YES |
[ 1 nNO : . R

Al

And the 1ength of the working day for any reading or mathematics spec1a11sts

h

4

or consu]tants a551gned to your school (but not paid from comp ed funds)?

hours

- 19 -



8.

10.

Is th1s time determ1ned contractua11y7
[ ] YES
[ 1 NO.

.

What is the average number of hours per week you.speﬁd on compensatory

education reading or mathematics activites this year outside of regular
working hours?

hours /week

following activities?

How have youf regular working hours this y?qr been divided among the /.

% 0f Job Time Activity ‘ Co-

_Planning for cempensatory education read1ng or math act1v1t1es
Planning for all other 1nstruct1ona1 act1v1t1es ;i
Receiving or conducting training for comp ed reaé%ng or
math activities i’
Receﬁving or conducting training for all other
instructional activities.
Parficipating in decisions-(e g.., selection of materials
. and/or tests, determ1n1ng who is to conduct tra1n1ng,
determining performance ob3ect1ves determining eva]uatioﬁ )
designs) re]ated to comp ed reading or math activities.
Participating in decisions related {9\a11 other instructional
activjtigg,

- - ““ I ~
General adm1nistrative activites for compensatory education

read1ng or math act1v1t1es

All other generh] adm1n1strat1ve activities.

A1l other activities (11st) .

100% | <UU
- 20 -




n.

12.

13.

14.

15.

15.

~ school year at your schoo1?

How manzﬁdax§ of student attendance are intended for the }976 ~77

-

days

How many additional days beyond those of student attehdanpeiare included

in the typical teacher's working agreement at your school during 1976—77?

‘.adthiqnq] days beyond student attendance days

"How many such additional days beyond stu@enf attendance days are included

. inﬁxour own working agreement during 1976-77?

additional days beyond student attendance days

What about the number of such édditiona] days in the working agr&emént

or understanding of your school's paraprofessionals?

additional days beyond student ‘attendance days

And what about the ggmpen.pf_gyghmaq¢it{ona1 days in the working agreement

of any reading or mathematics specialist or consultant assigned to your
school (but not paid from comp ed funds)?.

additional days beyond student attendance Hays

Not counting their time for lunch, how many hours are your school's

students at school on a typicé] day?

hours

- 2] -
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I.  MISCELLANEOQUS CHARACTERISTICS

THE INFORIATION REQUESTED IN THIS SECTION MAY HAVE BEEN PROVIDED BY

YOU AT AN EARLIER TIME; RLEASE EXAMINE THE ITEM INCLUDED HERE TO VERIFY

V THAT IS, THE CASE. IF _YOU- HAVE NOT ALREADY SENT THESE DATA IN, PLEASE

PROVIDE THE DATA COLLECTOR WITH THE REQUESTED INFORMATION AT SOME TIME

"DURING THE SITE VISIT.

1.  Please provide thefollowing iriformation for the current school .year.

1976-77
NUMBER OF
REGULAR
. CLASSROOM
- NUMBER OF TEACHERS WITH
o .- TOTAL " REGULAR COMP ED
) ; .o TOTAL .. COMP ED CLASSROOM STUDENTS 1IN
GRADE : ’ ENROLLHENT STUDENTS TEACHERS CLASSES
Kindergarten ) o
1 . . -
2 ] o ' N L *1;& -
- ' X .
3 _ : e . )
4 ——— ——
5 ..
6 - -
TOTAL K-6
,

-22 .

202



]
. . s B v \ .

2. How manx compensatony education instructors and paraprofessionals served

/

your students th1s year? Pledse g1ve your response in terms-of both

- the number of persoq; and the fu]]:time-equivalent (FTE) positions, i.e.,

2 half-time personsare equivalent to 1.0 FTE.

1976-77

NO. COMP' ED. FTE COMP ED  NO. COMP ED FTE COMP ED -
GRADE ~ INSTRUCTORS ~ INSTRUCTORS  PARAPROFESSIONALS  PARAPROFESSIONALS

K.-

" TOTAL (K-6) . _| - - . - *

In the-table befow, indicate the number of parents or other communi ty

_ people who have ass1sted or worked with your teachers. (w1thout pay)

in the conduct of your school's compensatory educat1on reading or

mathemat1cs a%t1v1t1es this year. Also, please indicate the averge number

of hours of such voluntary service provided by the typical parent and

other community person this year.



NO. OF SUCH PERSONS -HOURS OF SERVICE PROVIDED

COMMUNITY PERSON s ASSISTING YOUR TEACHERS BY TYPICAL-EﬁRSON

" Parent , ; ‘ <
Student Teacher - "

Student Volunteer (from . ! . ’
" other schools) ’ ' )

Member 6f Volunteer
Organtzation \non-student)

—_———

@ -
—_— . —
)
.
——— . —

7 Member of Service Club

.Otﬁer
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IDENTIFICATION INFORMATION

W .

Site Code (See Data Site Information _Sheet)

*Building Code (Sce Data Site Infbrmatg@n Sheet)

' Distri t Conp Ed Director
Buildin
Bulldmg 2 o

- Code Data 4
’Cognty ————

- . .Districe
‘.

fuilding e

Intervicxce Code

District Comp Ed Director

-Principal

Teacher of Comp Ed Students -
Special Corzp Ld Teacher
Regular Classroom Teacher

Parapzofc9510nals

Other Sqéff

Other Position(s) Held:
" First-(sce previous coding)
- :

Y

Second .(see pre

Ir
) .
us' coding)

IID = |Page 1/26} I
y\)
SAMPLE CODING™ FORM - y
."‘ . P et tcecndnensn ,
- Range - E‘ Datg. |
" 2 3 g
. 4101-7399  f, 1=
. s »6 '
0 0,1,2 ? ok
1 “""""":;;’
2 ’a‘
* x’%,’z
2
00-99 ,
B
Ty —
, a ”~ 38 1
© 000-999 |
‘ L1213
000-999 |
, E 415 !
_ 10-69 '  -ID
© 10 R e
20 oo
.30-39
40-49 ] -
"~ 50-59 o
60-69
| I B
10-69 |
. B 19
10-69
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DATA COLLECTOR'S MANUAL
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I.  GENERAL INFORMATION

Purpose of 'the Study
This study is funded by the National Institute of Education (NIE) for

the purpose of comparing the effectiveness of.stapdardized qompénsatony edu-~

~ %

cation programs with individualized compensatory education programs.” The

compensatory education programs %ncluded in the study will be both reading

&

and ma;hematics_progfams, and all have been appraised as "well-implémented"

and,'ﬁeﬁce, comparable programs. The focus of the study’is.on comparing

the effects of individualized programs versus these for standardized pro-

grams, and not on accumulating descriptive data regar&ing the variety of

_other dimensions along which individualized programs may vary from stan-

¢

dardized programs. The effectiveness of both types of programs will be

tests) and by their broader effects on classroom environment. Thus, in ad-

dition toystudenf testing, the study wi]}-émp]oy-in-depth obserQations’of

proérams and “interviews with school staff (ite., princ#pa]s, teachers, and

paraprofessionals) to further amplify the student test data.

The concept of individualization of education has_become one of con-

1]

siderab]e interest and inquiry not only amonj‘education researchers and
practitioners 5u§ also among bub]ic policy makers and members of Congress.
Section 821 (a)f?fiPublic Law 93-380, for exampie, mandgtés NIE to under-
take an aﬁalysiszﬁ% thé gffe;tivenesé of educational met%qu and broceddres,

including the Qse of individual written educational plans for children.

1
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A variety of- questions have arisen uthr the general issue of the effec-

tiveness of individualized instruction: ‘
) ‘How effective are hell-imﬁ]émented individualized
“instruction programs in raising achievement in '
¢« . reading and mathematics for disadvaniaged'chi]dren?
) What™is the 1mpact and interrelationship among other
effects created in the classroom and“school environ-
_ mept that can be attributed to the effective impTe- * ° $ e
-nmengatlon of, 1nd1v1dual1zed ihstruction?

e -~ To what extent do 1ocaJ_educat1on agencies (LEA's)
. : utilizing well-implemented individualized programs
- of instruction meet the spec1ch néeds of individ-
ual students? . .

'

Thus, the 1ntent of this study’is to prov1de information to answer some

of .these under1y1ng issues through 1ts comparat1ve eva]uat1on of standard-

3

ized and ihdividualized cgmpen§atory education programs in reading and s

PO |

mathematics..

a3 .
F

The Role of the Dagg_Co]]ecior

13

b
’

By Thg.DataﬂcollectOF's task responsibilities are identified.and described

in subséqdent'sékfions of this manual. Ihe larger role of the data co)lector, -

°

however, shou]d be kept in mind while discharging these task respons1b1]1tqes

T e o

The data collector will be the primary individual involved in this study with

whom local school personnel (principals, teachers, paraprofessionais, com-

pensatory educatioh coordinators, etc.) and members of. the community have

@

face-tp-face“éomtact. Thus, to these people he is the visible representa-

tive not only of*the firm which has been contracted to conduct this study but

a4y

. - . : . [ - %
.also of the National Institute of Education, which has requested the evalua-

~ L

tion study.




3
.
.

2. The data collector should realize that Tocal qt;itudeé toward thé
study (and, #ndirectly towérd the impiementatibn contractor Jnd_NIE)~w?1]J ]

- ‘bena Fef]eétion.bf his dga]ings with community representatives. Thus, thg |
data co]]ecto; should take care fo conduct his respoﬁsibi]ities in an un-
obtrusive manner and in such a way as to minimize conflict with local school

p;rsonnel‘aﬁd procedures. At the same time, he/she\shou1d be responsive to

]Qcalgéommunity and‘school questions about the study and should be sufficiently

informed+about the study's §ﬁrp6§E‘aﬁd,méthodoJog¥ to provide accurate and

straightforward ansWe;s‘(Questions ﬁeyond the scope‘pf the data collector's

knowledge should be referred to the Regional Coordinator or-Data Collection

Manager). In aqgition, the data collector should emphqsize his/her role in(

2

n .

the study as being one of. an unbiased investigator.'

-




‘II..  DATA COLLECTION PROTOCOL . - .

Local School and LEA Contaktts L * '*‘u ;i;;' Tt

S

- -procedures. . °*

1. It is important to remember that many schools and Jocal education
agencies are very sensitive to inquiry or intrusion b} 6ut§iders. They
may have participated in or been subjected to cohsiderabie examination and

evaluation in the past orvthey mayﬂ%;mply be concerned about the ro]e of

NIE in evaluating programs which are in 1arge part locally- deve]oped and

.1oca11y funded. - Thus, data coliectors should adhere to the protocol de-

_scribed below so that schools and LEA‘sgare fully informed and prepared for

each phase ahd undertaking oF the study

2. The primary and initial contactAperson for data collectors will be

the local education agency s director or. coodinator of fedéral or Title I

programs. (The indiVidua1 5 - titieg\av vafy.) This individual will already

be somewhat familiarfwathvthe study “and with the schools which will be par:

ticipating in the §tﬁ&§:' HeTwili have been §iven—the name of the data col-

lector for his anea»5§ﬁthefbata Collection Manager.' The first task of the

»

data collector should be to telephone this individual so that the data col-

Tector can inthpdpce'him/herseif and briefly review the study plans and

3. - The injtial contacts with the school principals also have been made

by the Data Collectian Manager. Each principal has been informed of his/her

school's selection for the study and has been given the name of the data
collector who will be responsible for that school.” After contacting the

Federai program'coordinator; the data collector will contact by telephone

212



the principals of all of the schools to be included in the study in his/her
district. The purpose of this call will be For the data collector to intro-

duce him/herslef to the principal, to initiate communicatioes Qefgtéutﬁe '
onset of. the school year, and to schedule a brief v1s1t with eath prinCWpal '
It is important that this initial contact, 1like all subsequent contacts, !
shou]é establish an.atmosphere ot open communication and should eVvidence ;n
'acpreciatibn of thﬁﬁgéﬁgtOdey demands and concerns 6f school per§onne1‘ u

The first meeting with the principal should be scheduled well in advance

of the beginning of school activities in August in order to avoid unduly
complicating the pr1nc1pa1 S schedu]e This visit will enab]e the data
collector to fam111ar1ze'h1m/herse1f with the schools, the programs operat—

ing in the district, .and the names and numbergstaff persons involved. It

will enable the princtpals“to become more familiar with the study and its

cqnduct. This brief initial meeting should include a discussion of the ;.I

following elements of the study:’

. the classrooms and staff members involved;

) determination of schedule and an appropriate locdtion : -
or initial staff interviews (principals, teachers, and - .
teacher S a1des) ‘

) determination of schedu]e for administering pre-tests
for achievement and affective capabilities) and
) determination of the most appropriate time and ap-

proach for the data collector to introduce him/herself

N - to the teachers involved in order to explainm-the study
more thoroughly. This orientation meeting with teachers
must be scheduled befere school starts, preferably dur- .
ing the district's teacher orientation week.

213 -
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A teacher orientation visit should be scheduled in order to:

(] fully explair the study to the teachers whose classrooms
-~ are involved;
. 6utline what specifically will be invoived in terms of
interviews and testing, and R
* respond to teachers concerns, and A .

"0 describe the role of the data collector in théstudy’f

In addition, and most important the data co]]ector should confirm the ,\\\\
tentative schedu]es and appropriate iocations for interviewing and test . . N
administration which were preViousiy discussed with the principal. If an
empty classroom’ or office or a smitable area in the teachers’ iounge is
- ' not available for use in all “interviews, then the data collector must not
only establish a time but also determine an appropriate 1ocation for each,
interview, and make sure that both the time and the 1ocation are acceptab]e
to the teacher If time permits, it may be possible _to conduct some of the-
staff interviews during-orientation week. During the orientation visit, it
may be necessary for the data collector to emphasize the procedures for
ldata confidentiality which will be, operative during the study, and to indi-
"~ cate the data collector's appreciation of the need to minimize classroom .
disruptions. The approach of the orieptation Visit may be to meet With the

-

teachers either as a group or indiViduaiiy, depending on the- time constraints and

~

preferences of the data co]]ector the principai and,the teachers themse]vesa

"5, -Staff interviews represent the first data collection task of the study.

Staff interviews can be conducted as part of the teacher orientation visit,

if meetings are indiViduaiiy scheduied Otherwise, theyinterView schedu]e

Ju— \ s -
N, D‘/ . -
/
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should have been confirmed during_the“teacher orientapion;yisit, and
should be comp]eted‘by the end of the first four weeks of the 1976-77
schoo] year, Nhen‘iﬂterviews aré’he]d while sqhool'is in session, it is
1mportant that the interview times be schedu]ed about a week in advance--
at a minimum, two days in advarice. It 1s.1mportant to recoga1ze that the
indjviduals to be involved in ehese {nterviews have substantial constraints
upon the time they have available for participatjon.. Teachers, for example,
will probably have only one "free" period during which the intervieﬁ can
be co;aucted and may or may not easily Eave access to an appropriate inter-
view location. .This is the rationale for establishing an appropriate loca-
tion for interviews gefgre’the interview time, so that time is not spent

'searching for a location. It is important that data collectors recognize

the need not on]y to conduct the interview eff1c1ent1y but a]so to be re-

spon51ve to the teachers concerns regard1ng the study. Dur1ng the inter-
_view session, therefore, the data collector should review briefly the pro--

" cedures for data confidentialty and for administering the tests. The test’

administration guides can be reviewed, and a tentative schedule for admin-

dstering theé test can be established w1th each teacher 1qd1v1dua]]y (How-

ever since the tests will be adm1n1stered on‘the same day, if possible; a

f1na1 schedule shou]d be developed after the 1nterv1ew and sent to all in-

-volved teachers.) A]so during the teachers nnteerews aq,appropr1ate time

‘for scheduling 1nterv1ews w1th each teacher' s'a1de(s) should be determined.
Interv1ews with pr1nc1pals may be easier to schedule, since principals

have greater control over their time than teachers. However, the data colﬁf
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a

lector should recogﬁﬁze that principals may havemore interruptions during

the interview session. Therefore, the interview should be Scheduled for,

at least one hour's duration. -Again, the data collector should take care

to be responsive to the principal's concerns and/or desires for adéitiona]
information regarding sgudy procedd}es. )

\ Although appropriate times for interviewing the teacher's aides should
have aiready been estab]ished during the teachers' interviews, it is 1mpor-

tant to confirm that time with each teacher aide as soon as poss1b1e per-

haps at the end,of each day's teacher interviews. Again, an open and infor-

&

_mative atmosphere should prevail during the aides' interviews.

6. ° Teachers' questions regarding the administration of the pre- and post-

tests shou]d be answered through g review and discussion of the test admin-

strat1on gu1des dur1ng the initial interview.

*

7. Many teachers find classroom visiters Qr observors disruptive of
normal classroom routines. Certainly, the presence of the data coT]ector
i the c]assroom may introduce a certain atmosphere of art1f1c1a11ty, but

d1srupt1on can be kept to a m1n1mum by the use of the following procedures:

. schedu11ng the visit approximate]y two days in advance;
. ’1nform1ng the “teacher about the nature of the c]assroom ob-
servation process; - '
. 0 arr1v1ng at the classroom promptly at the appo1nted t1me, and -
0 being respons1ve to the teacher's wishes regarding c]assroom

procedures during the observat1on period.

- T 216



Local Community ‘Contacts
| . :
1. In some schopl districts, the data collector may be requested or re-

-_ quired to have cod@acts with local community groups (e.g}, civic associa-

tions, school boa;j}, PTA's, etc.) regarding the study. The purposes ef'
1

-these contacts wi undoubtedly be diverse, but some local concerns can be

anticipated:

o What is|the purpose of this study?

. Why is ‘lour" program being eva]uated since it has already o
been evaluated before? . :
‘ ] Who w1]] get the information about our schoo]s “and ch1]dren?

|
|
- l
) Will th1s study 1nterfere with pormal c]assroom procedures? .
In order to answer these other quest1ons,31t is important that data col-

’ lectors be fam{]iar with«thejoverall objecﬁives'and design of %he study
(see Sectien I of this manual) =nd'wjth the hroc ures for\seietting par-*

- ticipating schee] d%stricts Data ‘collectors shou]d thorough]y familiarize
themse]ves with the overall- design and intent of the study because«any in-
ability to be stra1ghtf0rward and 1nformat1ve on their part may be inter-
preted as evas1veness or uncooperat1veness by local groups and 1nd1v1duaTs
The data collector's attitude during commu;1ty contacts shouid be one of
providing information in an open, straightforward manner.- AggreéEive de-
fense of the study should not be required nor undertaken. If questions '
frem local groups are beyond the data coi]éttor's scope of knowledge or -

have ramifications for the conduct of the study, these quest1ons should be

. referred to the Reg1ona1 Coordinator or Data Collection Manager




ITI. ADMINISTRATIVE PROCEDURES

. Time Allocation Log

1. fhe Time Allocation Log shoul ‘beaméinfained dai]y and subﬁixted to
the Regional Coordinator on the 15th and iés; days of eaéh“month. It in-
dicates how the Aata po]iéctdr's time wds. allocated, by task, over the re-
porting period. Prompt.completion of éhé‘iog is reqﬁiredafor‘effectiye X
project managemeni. | . . .

2. “ fhe procedures for completing the Time Allocation Log are a¢ fo]]ows;'

a. Enter the time period covered by the report .(e.q., Novembér '
1-15, April 15-30, etc.). Cross out the dateline which o
does® Mot apply (i%e., for November 1-15, ¢ross out the date-
line 16-31). Draw vertical lines through dates representi
ing weekends.® - e ' : -

Enter the number of-actual hours 3pent “each day in perform-
ing the five primary tasksi interviewing, testing, observa-

tion, training, and administrative tasgs.

Then enter the number of hours spent in ancitlary tasks in
support of the primary tasks. 'These ancillary tasks are
labeled: interview-miscellaneous, testing-misceTlaneous,

~.and observation-miscellaneous. They include such tasks as .
scheduling ihterviews, céding interview and observation
instrumentsz istributing test materials, etc.

Enter the number of hours spent on any other task not-
covered by these categories in the "other" category.
Specify what this “other" category was, e.g., meeting
with PTA president.~ .

Total -the numbér of hours vertically by day. The total

- hours should not exceed eight hours/day. Then total the
hours.horizonta11y~by type of activity. Finally, total

. the last horizontal id]umn (which should agree with the
last vertical column) to derive the .grand total which .-
should appear in the block at the.bottom righthand corner

~of the form. = - ! '

. 4
§
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f. A sample of a completed Time Allocation Log follows this
page.

v %

)

Expense Rebort x

1. - The expense report‘shou1g'be submitteg simultaneously wi{h the Tfme
Allocation Log. It is imporéaﬂt that it be submitted promptly not only
for progect management purposes but a]so so that data collecters can be .
expeditidusly reimbursed for their out of-pocket expenses These expenses
should not normally be signﬁ?ieant but may include expenses direct®™ re-
lated to the conduct\df the data collection effort, such as: gasoline ex-

penses for use of a private automobile, .taxicab fares, 10&41 transportation
. 193 ' | v ’

. expenses, or minor office supply purchases.

2. Completing this Report: The amount, date, type, and reagon for gach
expense item should be indicated on the expense repdrt. Any claim for re-

imbursement which exceeds $25.00 should be accomPanied by a receipt,

Daily Activity Log ¢ .
1. The Daily Activity Log, 1ike the Time,A]]ocation Log and the Expense
RepoEt, should be submitted bi-weekly. Thisiactieity 1bg is a record of «

Jata collection contacts on a day-to-day basis. All information pertaininé

.-to schools and staff memb€rs will be recorded in code on this log. \It is

important to complete the form daily because it may be difficult to remember

’ !
accurately the activities of any one .day after some time has elapsed.

2. -, The procedures for completing the Daily Activity Log are as fo]lows:~

A}

a.- FEach day, enter the code numbers of the schools visited and
& staff members 1nv01ved for each primary activity which took

219 | g -
11 ‘

-place.
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Circle the pr1mary act1v1ty-—1nterv1ew testing, or obser-
vation--involved in éach situation.”

Enter the date at the top. of the page. If addifiQhal space
is required, use a second page,- enter the date again, and at-
tach it to the first page.

\RZ

A sample of a completed Daily Activity Log follows this page.

Confidentiality and Coding

1. Confidengia]ity of ‘educational data--éarticu]ar]y student-+related
data--{s 5 subject whicﬁ has gained a great deal of attention during the
pdst year.’ In order to-proteét the confidentiality of those itndividuals
and schools which w{11 paéticjpate in this study, a]i of the data will be
coded bn-sitg to guard againsE its imprope? use. The coding key will be
developed on-site by each data»co1lett9r. The key wili assign a unidue
gode to each séhoo], principal, teacher, aide, and student. .It will be
kept in a secured area in the local data co]]eétor's'office. Only one

copy of the key will be made. This copy will be sent in a clearly labeled-

) seaied enve]ope to the Project Directdr, who will maintain the keys from

distruction of an on-site key. At the end of the project, both™ copies of
all coding keys immédiate]y\wi11 be destroyed.
2. The-following considerations might be kept in mind when developing

-and using the coding key:

|
|
|

all sites--unopened--in a secured area, as a precaution against inadvertent
|
|
\
|
|

) It may be helpful to develop a code in which each digit or
group of digits has some s1gnif1cance, rather than, for
example, sequent1a11y assigning a six-digit number to each |
person involved in the study. Thus, for example, unique .
digits or letters could be assigned to the vakious school
buildings, classrooms, or roles (teacher, aide, student,
principal) which when combined would produce a unique
1dent1fler »

+ ]3 {
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name -\\W \)Ow%

1

DAILY ACTIVITY LOG = | -

a\‘e\‘vf‘ "

date \
district Rpssvt Geove, \
. ’ ‘\
1 TYPE OF ACTIVITY: InSerview Testing Observation;
Location: LMDQ L-"Lq 2 )
‘ (School) (Staff) . \
Comments: ‘
g !
2 TYPE OF ACTIVITY: ("Interview) Testing . Observation
Location: 22014 Z\‘ \ 0‘
(School) (staff)
Comments: .
' oY
3 TYPE OF ACTIVITY: @ Testing Observation
Location: g&a? ' %M\D
(School) ~ (Staff) :
Comments: -

»

. I
&

1
. . ’ -
TYPE OF ACTIVITY: Interview *  Testing C Ooservatlon D f
Locat ion: 17 ol . BLosS . ‘ :
(School) {Staff)
Comments : il :
N ’ b = T — :
TYPE OF ACTIVITY: interview Testing -« 0bservation.>
Location: ?,%D?) Y2420 ’
(School) (Staff)
Gomments:
¢
_TYPE OF ACTIVITY: Greerview ) Testing Observation
Location: !‘-&O% ’ 2’5&03
(School) (Staff)
Comments: __ Lulerngeesy tunborna M&&a -- Eum!x..

|

14
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There should be a balance between the logic and -ease of using

- the code from the data collector's viewpoint and the ease

of decoding the information by an outsider. - For example,
assigning students numeric codes based on the alphabetic
order of their last names may not serve much purpose in

terms of data security. . ' a '

¢
-

When {nc1uding the copy of coding key to the Project Director,

. wWrite "DO NOT OPEN" in large legible print on the front:of

the envelope.




Iv. DATA COLLECTION PROCEDURES"

[ c . N
s .
~ - »

Interviews - . v

o

The following general procedfires apply to all interview situations:

a. Explain that you work for the implementation contractor which
is under contract to NIE. : ¢

b. , Emphasize that you are not allowed to explain any items;
' respondents are to respond to items to the best of their ’
"~ o ability. ) - oo - '

c. Specific instructions for each questionnaire follow this -
) - section on-general procedures. However, for all ques- I
o tionnaires, you should always fill out the lefthand side of
of the response sheet first, either checking off answers
or filling in blanks as the respondent gives you the * ° -
- information. It is extremely important for checking pur-
"'poses that the lefthand side is completed. s

s

. - d. Do not code résponsgs'in the data fields on the far right
of the responge sheets during any interview unless you
can accomplish this task unobtrusively and without unduly

* delaying the interview frocesc, ,

< - e. Record the coded ID nutber in the 1D space of every sheet
. . . .of every response set you use. o '
o f. . When you code the data (i.e., enter it on the righthand side
. . of the response sheet) enter data in every indicated
- (blank) coding space. The “range" column will indicate
‘ . how many digits are required (e.g., an answer of 2% with

a coding range of 000-100, would be entered as 002).

. g. Print as legibly as you can. Take care so that the numbers
you code on the- far right on.each response sheet are clearly
readable. Remember that it is particularly easy.to confuse
"1" and "7" and "4" and "9" when writing is not neat. .

|
}‘ . h. After you finish coding, you should have no blanks on any
. of the forms except ‘those identified in some documents as
. being appropriate (e.g., blanks .next to shaded 'items on
response sets ‘or blanks listed.in the coding instructions
E for cases of overlap in study personnel).

Y R . . . b

. 294
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In Appendices A Qhroﬁgh D of this manual are thé specific instru-

‘ments to. be used during interviews with: - . Y

District Coordinatorﬁ(Appendix,A) . -
Principals (Appendix B) ' -t
‘Teachers (Appendix C) .

.
.

.
. Paraprofessionals (Appendix D) ¥

A3

Observations L : . .

- [

1. One aspect of-xou}gresﬁonsibijities as a'data colléctor will be to

collect data regarding the impiementation of the comprehensive educatiq ’

-

pragram in your school district. A data co]1ection/observation”instru-
ment has, been specifically designed for the program being used in your |

district. During the training session, y6u were instructed in the use

. . . -
. R M ° 5

of this inst}umént.
2. This'ig the only instrument you will use to reéord data and/or ob-
servatmnc "ogarding program implementation. As with all data collection
instruments and questionnaires used in this'study you should follow in-
struct1ons carefu]]y, co]Tect the data dur1nq ‘the appropr1ate t1meframe,
and code -all data wh1ch could identify any school, student or, school

o

persannel.

+ Test Administration

1. Three typés of teéts will be.administered to all students involved

in this study:" Stanford Achievement Test (SAT), the Piers-Harris test of

(student) self-concepts, and a test of (student) Attitudes Toward School.

o




~

2. The SAT w111 be given twice dur]ng the school year, once at the
beg1nn1ng of the year and again at the end. It is very 11ke1y that “the

school d1str1ct will also have a standardized achievement test.whigh it

4 A - »

will administer to students for its own purposes. During youn first con-

’

\ versation with the'school pr1nc1pa1 you should determlne ‘what the school's

-

schedule is for adm1nlster1ng the1r oWn stahdard1zed ach1evement tests.

If the school s testing schedule is such that fall achievement tests wilT
be given before you are ready to administer the SAT then it is 1mportant
that, 1n the spring, the school' s, test also shou]d greced the SAT- for this

Jouogd

proaect Conversely, if the school s test w111 oceyr after the SAT.in the %ng‘

et

fall, “then, in the sprlng, the school test also should occur after the SAT
for,th?g project. It is very important that the ohger 1n'wh1chithe sphqg]
and the project achievement tests are given is consistent from the“felljto
the spring. it'is also important that the échievement tests be scheduled
for all c}aés?ooms on . the same day or days.

3. .The two,other tests should be given fairly late in the school year--.

March or later. It is not necessary, but it may be convanfent,tovscheduie

-

the tests for the same day for all classrooms in the schaol.which are inyolved
in ‘the study. | ’

4, The classroom teachers will administer the test. Your role will be ‘
that of a central 1nfoﬁiat1on source and monitor, should a need for assistance
or«anformat]on arise. All of the tests are standard1zed and all have manua]s

or instryctions for their use. It is the responsibility of the data collector

to be thoroughly familiar with those instructions. Know thém well enough so

, . ) 4
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'\" ’ -
that you could adm1n1ster the test if you had to. The reason your fam%]ﬁ-.,

L ar1ty xs stressed is that you must serve as the foca] point for tra1n1ng

the teachers in the use of the tests. _This training will be an individual

¢

effort, and can conveniently be incTuded as part of the teacher interviews..-

Thus, at the conclusion of the teacher interview, the data ¢gllector should

i

review the procedures for conducting all three of the types-of outcome

b

measurement instruments Each teacher w111 be prov1ded w1th copies of -
manuals and' 1nstruct1ons before the tests are conducted ‘:
R S. The data collector should follow the procedures outlined. below in

overseeing the adm1n1strat1on of the three types of 1nstruments--the SAT

the (student) Attltudes Toward Schoo], and the P1ers Harr1s (student)
self-coneepts test: o L

¢ . All teSt materials required for the progect will be sent
to the data callector, TQCf me%v"la]t will include teachers!
instruction manuals, sample tests, student test booklets,., -~
apd answer sheets

t

. o Test schedu]es should be agreed upon by teachers and schoel
N principals and established well in advance (at least two
. weeks) of actua] test1ng day. ’ .

", e Teachers 1nstruct1on manuals and sample tests: shou]d be
. . _ 'prov1ded by the data collector to all teachers for review
+ - several days in advance of the ‘testing date. The actual
" . student tests should be delivered ‘by the data collector
4 to the teacher on the day before the test is to be.
adm1n1stered‘
] The data co]]ector should be access1b]e to teachers at
%gpo1nted times for several days rior to testing in order
answer any questions. During-the actual administra-
tion of the tests, the data collector must also be acces-
; sible at all times--either personnally or by telephone--
: in order to offer assistance or to actually adm1n1ster a
test in cases of. emergency. , i

-

207 ~ ’
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The data collector should pick
as the testing period is over. e teacher should have
checked‘to‘@ake certain that al¥ student tests were present,
but the data collector.shbuld confixm this. Then, the data. /
collector ‘should affix the student cdde labels on the'tests
So that no test can be-identified by Student name. All tests
should tehn be sent to the Data Collechion Manager.

completed tests as soon
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. EOMPENSATORY EDUCATION STUDY
NIE
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SURVEY CONDUCTED BY:
EDUCATION TURNKEY SYSTEM

a

QUESTIONNAIRE FOR:

b
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