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ABSTRACT

« The Interdisciplinary Teacher Education (ITE) Progranm
at Wayne Staxe+gpiversity prepares teachers for initial certification
in elementary and secondary education. It also provides the initial
professional training for students in special education, physical

. education, music, and foreign language education. This program along
with art education and vocational and applied (arts ucation
comprises the preservice component of the Division of\Teacher
Education of the College of Education. The operational philosophy
underlying the ITE program is predicated on the following four
domains: (1) philosophy of education, (2) facilitation of
ingtruction, (3) improvement of instructional climate, and (4)
fostering humaneness. The ITE structure consists of three
interdisciplinary teams. Each team develops and supervises prograams
involving schools in at least one of the regions of the Detroit
Public Schools and in at least one sgburb. The program is field-based
and student assessment Yis based on publicly stated competency

~criteria. Instructors in each discipline articulate appropriate
knovledge. with the practicum experiences in an early and continuous
contact “tdtveen public schools, college undergraduate teacher
trainees, and collgge instructors. (Information concerning program
objectives, personiel, budget, contributions to feacher education,
+«and evaluation methods;?nd ngiélts is included.) (Author/RC)
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US OEPARTMENT OF HEALTH,
EOUCATION & WELFARE
NATIONAL INSTITUTE OF

EOUCATION

. ' tris ODOSUMENT HAS BEEN REP
| ’ OUCED EXACTLY AS RECEIVED FR
' THME PERSON OR ORGAN!ZAYIO?"?.I:‘:
“5C . > POINTS OF VIEW DR
T. DESCRIPTION AND DEVELOPMENT OF THE PROGRAM  IL120'onholwecesoapinae
CENT OF FICIAL NATIONAL IHSTITUTE
EDUCATION PDSITION DR POLICY

Generations of tceachers hqvo been prepared in their profession usingr the lecture

~

v

method, culminating with a short practicum. This instruction has beep provided by the
various disciplipes of educational theory, philosophy and didactics and the total
teachcr~oducathn11wogram has often suffered from lack of articulation between these
disciplines. Over the ycafs attempts have becen initiated to eliminate or minimize this

lack of articulation. The program presented hcte is relativ y unique in that primary

ED117102

teacher training is fiecld based and student assessment is sed on publicly stated com-
_ petency crite . Furthermgre, instructors in cach disciplXye articulate appropriate
know'ledqo. wit;‘;:hc practicum expericnces in an early and contivhuous contact between pub*
1ié schools, college undergraduate tcacher trainees and college instructors. The locus
of this 1nqtru!txon is the public school and children receﬂve service from the teacher
trainec as well as the various education p;;YeJ51onals.
The Interdisciplinary Teacher Fducation (I.T.E.) Progr@m at Wayne State University
- prepares tcachers for initial certification in elementary and secondary cducation. It.
also provides the initial professional training for students in Special Education,
Physical Education, Music, and Foreign Lanéuage Fducation. This program along with Art A
Education and Vocati;nal and Applied Arts Education comprises the pre-service component
of the Division of Tcacher Education of the Collcége of Education:

5

The principles embGdied in the program grew out of a series of conferences-during

the Springem%iSummcr of 1971. These confercnees pooled the thinking of faculty from-

the College of Education with that of fachlty from qgther colleges in the university.

Students, tcachers, school administrators, and commuMity represcentatives also provided

input.

The prihciples provide that:

-

1. The program be ficld-based bringing future tecachers into useful service
with childron in schools as early as possible. Pre-service students be
. regarded as professionals in training who can assume respon51b111ty for
cducational reclationships with pupils.

-

2. The program utilize interdisciplinary tcams consisting %f faculty from 4
varied fields, tcachers, school admlnlstrators, students, and community
rcpre°ontar1vos

3. Since many studcnts‘must‘continuo cmployment to support their college
education, this program make cvery effort to accommodate this nced.

4. All assessment of students be based on publicly stated competency based
criteria.

5. All tcam members participato in program docisjon making. ™

6. The program be flcx1ble cnough to accommodatc a varicty of educational
needs, expectations, and settings,

7. Students have experience and develop competence for teaching in schools

differing in racial, socio-cconomic and programmatic characteristics. ~ \\\ |
\
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//33\/Fﬁb proqgram offer staff development potential to participating schools
and agencies.

Y c.
9. The program be built upon and continue to Build upon the concepts of
new ideas and new resecarch.

. II. OBJECTIVES

The operational philosophy underlying the I.T.E. ?mo@rdm is predicated od four domain
!
: /
which grew out of the 9 underlying principles of this program. Each domain has stated

competencies and performance objectives relating to these competencies.

Egmgin # 1 - Philosogﬁx_9£~ﬁducation:

-

The I.T.E. graduatce can formulate his/her own philosophy of education. 1In adFitioﬁ the

I.T.E. graduatc can facilitate those activities and experiences which foster and encourag
the development of consistent values and attitudes. Specifically he/she can

a. Criticize and react to educational thought. -

b. Identify existing value sets. -
c. Examine the value scts in terms d{ their consistency.
Evaluate the valuc sets. ‘s !
e. Acquire values and attitudes. \
cor
Domain # 2 - Facilitation of Instruction:

The I.T.E. graduatce can demonstrate sompetency in planning, implementing d cvaluating
instructional activitieg appropriate to cach studedt"s individual nceds ard interests.
Specifically, he/she can: C’

Design instructional strategics to achieve objectives. ’

X
b. Organize lecarning cnglronmon( to facilitate instructional strutegloq to

be employed. ) SN

c. Employ, monitor and adjust instructional management procedures for cach
instructional strategy implemented.

4

d. Sclcct and/or prepare and cmploy evalugtion instruments and proceduros

approprlatn to assess individual post-ingtructional performance of each
instructional objcctive.

¢. Analyze and interpret post-instructional evaluation data to determine
the effectiveness of instructional delivery syqtcms employed to accomplish
cach objective.

----- P ]
The I.T.E. qraduntc can plan for\and create an instructional climate which fosters thae

attainment of knowledge, skills and social growth. Specifically he/she can:
a. Determine group structure and interaction patterns of a group. .

b. Determine individual behavior patterns and roles of members within the
group. ; ' )

1 . 1 ‘ - . . .
The following are examples of performance objectives relative to thid dLma n. . A
fow examples wiyl be provided to illustrate those performances expected of 1.T.E. gradu-
\ffnn in ecach of the domaing specified, .
ERIC : )
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c.  Establish a climate that will facilitute instruction by the establish-
ment. of trust and the acceptance of differences among groups <and/or
individuals. U p ' '

i
d. Prdparec an environment that leads to the identification, i‘vcstiqa-

tion, opevration, and projection of gfoup standards.

e. Establish an instructional cnvironment that encourages individual
interaction. )
1
Domain # 4 - Fostering Humaneness:

The I.T.E. gradugte can demonstrate a commitment to humaneness in that he/she shows
P4

respect for the identity of the individual; advocates equal opportunity and fosters human

rights. Specifica¥ly he/she can: P )

a. Understand the nature and valuec of human differences with respect to
culturc and demonstrate respect for the cultural background of students
and others. TN

.

dialectic diffecrences,. and demonstrate respect f the language and

: 4
b. Understand the nature and value of human diffcre;{fs in language or
dialectic differences of students and others.

Scek to determlnc the potcnt1a1 of each student. ™~ ~

Have knowledqo of and réspcct the?right of dissent of a11 citizens,
especially stude nti

* III. PERSONNEL INVOLVED

. - . - . . . 1
‘Thc basic program is divided into four phases (five pha;es in Night Program)

rcquiro four colleye cquarters for completion. In the first three phases, students are

that

rcquirod to spend “three half days a,yock in a school, working with children, teachers

and administrators. 1In addition, they spgnd two half days a“weck on the college campus

where they roceive instruction in Educational Psychology, Philosophy of Fducation, speci-

alized methods and materials, and other cducational theory. Campus instruction is co-

opdipated with the students' work out in the field.

The fourth phase of the{program is formal directed teaching. The student is a

signed

LY

to a classroom five full days a week, and is cxpected to perform all the functions of a 3

reqular classroom teacher under the supervision 6f a university instructor and the co-

~
operating teacher to whose classroom the student is assigned.

The T.T.E. structure consists of three interdisciplinary teams. These teams develop

and supervise teacher preparation cooperatively with schools in one or more regions of the

Detroit Publ ic Schouls and at least one suburb in thc.Motropofitun arca. There are present

A
ly ijty-fiw~sdqmratv schools participating in this program.

S . . ) . - X 2 .
Students register for either the morning, afternoon or evening team in the TI.T.E.
. ¥

- /
sequence, with a leader degignated to administer the team, Asdignment s to schools alter-

1 . . . L L .
The Night Program is also field based; however, it is divided into 5 phases,

the

.

first 4 of which dpprnxxmntu the first 3 of the day program. The fifth phase is all day

student tceachiag. .

2 . . . . L
Registration in the late afternoon-cvening program is*limited and such enrollment

O
E lCuf;t be approved by the Division Sereening Committeco,
. (l
”~
. ~
- . - ]

|
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nate within the team's geographic boundaries so that cach student has an experience in a
core dity school and one in a suburban school. Stuécnts enrolled in thc'mo§nihg tcam

s participate in the proamam 5 days per week for 3 1/2 hours cach morning. Afternoon stu-
dents are committed for 3 1/2 hours each afkernoon throughout the‘weck, with night &tu-
dents being engaged from 5:45 p.m. to 9:15 p.m. three days a week.

Among the general support units are an Advising Coordinator's office which assists
team advisers with adv151ng problems. Another support unit is the Centerqfor Tcacher
Education and Professional Growth and Development which facilidates field placements for
the student teaching phase and maintains liaison with all coopesating school districts.®

A typical distribution of stwdents cateqorized by their academic major is shown below

from a tecam consisting of 327 students:

General Elementary....c..ceeeeeeceecossss 83
Special Education®........ e e eeee 110
Secondary Bnglish......... oo 29
Secondary Social Studies............ ... 32 ‘
Secondary SC1ence........ceeteeececeonss 22 ‘
Secondary Mathematics'....... ... 21
MUSIC . e v v eeesesssgosorsosossosssoasasss 20
Physical FEducation. ‘\ .................. .20
327
. The interdisciplinary nature ofqtho faculty serving these students is indicated by

the faculty distribution below. This data is for one of the three I.T.E. teams, Statistic
for the Fall 1975\quurter rcflect'587 students and 45 faculty equated to a full-time

cquivalency of 30 faculty.

~

A Morning Team ' >
‘Faculty  Arca of Expertise |

2 Urban Sociology/Tntroduction to Education

) 1 Philosophy of Education

j 1 Elcementary & Sccondary Mathematics

) 3 Elementary & Secondary Social Studies

1 Sccondary English
1 €lementary & Secpndary Science -
3 Elementary & Secondary Language Arts & Reading
2

Educational Psycholoqgy

Faculty members assigned to a team are rononsiblc gor both the theoretical component
and ficld supervision during each quarter. All Fhvoretical aspects of the curriculum are
not offered in the same quarter resulting in faculty members alt%rnatinq assignments from
quarter to quarter.

\
Many of the staff assigned to the team are both graduate and undecrgraduate faculty.

Their load may include u(uuduatv class in addition to an I.T.E. undergraduate assignment.-
A staft membor 'y lnggj4)

cment 1n the [LT.L. program may be only a part of 111. total load;

® others may have a full-time load with the team.

1 . L . . . C o C . :
. . “While this is an academic major, iA Michigan it 1s an endorsement on an clementary
Y

Q ¢ sécondary teaching certificate,
: )

1

Aruitoxt provided by Eic:
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typical team composition pattern during a quarter consists of the following:

Theoretical Component only...... +.6 Faculty
Theoretical and Field.......... ...9 Faculty ,
4 Ficld Supervision Only........... 12 Faculdy (including some .part-time)
N Total Faculty Involvement........ 27 {(full-time cquivalent of 17.4)

The total represents faculty involved on both a full-time and a part-time basis and

is equated to a full—&'me involvenent of 17.4.

0 .
IV. BUDGET .
Fall Quarter 1975 < - ’ -
. \
'PERSONNEL ‘ / )
Faculty Salarics (1nc1 fringe benefits) - $234,476
. Secretarxi} Salaries (incl. fringe benafits) - 9,520

Part-time Salarics - 13,300 $257,296
NON-PERSONNEL . / ] !

Supplies and Other Expense - 5,667

Travel - 3,495 9,162

TOTAL $266,458 .
V. CON'I‘RIBU'I‘ION TO THE IMPROVEMENT OF TEACHER EDUCATION

Unlike many "new" programs in teacher education, the I.T/E. program does not lie on
the periphery; it is the mainstream of undergraduate preparation in the college. The
faculty has demonstrated support thrPuqh its own human resources, as well‘as financial
support from the colleyge and university. This program cpntinues to function on the initial
parity relationship between students, teachers, parents, school administrators, community
agencies, statce department of ‘education officials, and university staff, all of w”e:\;ar—
ticipated in its creation. The faculty of I.T.E. believes that the graduate of thi ro- ¢
gram is making a significant contribution to children as a result of each participating

[ ]
agency contributing to the training of the teacher. The placement of these ﬁraduates in
teaching positions has met with considerable success at a time when teaching positions -
gencrally are highly competitive. 1In the judgment of the I.T.E. faculty, this is a testi-
mony to the quality of thel program.

There are a number of differences between this and other training proqramv However,
the primary dxffercnqu rolato to the type and amount of field interaction beLwoen faculty
teachers, and children., The following guidelines were developed to reflect this new
emphasis: P)

a. Students are to give useful service to the children and teachers to

whom they.are’ assigned commensurate with the nceds of the children and
the developing capabilities of the university student.
b. The scrvice will contribute to the prnfos,xonal development of the stu-
dent.  Periodically the oxact nature of the service will be determined T
collaboratively by the princival or teacher, the I.T.E. faculty member, |
and the student. . o
. -
) . .
ERIC b S :
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¢. The student's assignment will’ not be confined to housukecpihq or clerical
tasks which kcep him out of contact with children or contribute little
to his professional growth.

d. The activities of students in Rhaqps 1, I1, and I11 arc as varied as are
the classroom teachers. Some students may e assigned to tutor children
individually or in small groups for remediation or enrichment; others N\
may actively assist the tecacher with some of the classroom presenta-
tions; some may be assigned to work with media in r to enhance the
instructional process; others may be assigned to help pupils in library
research. As the student's expertise increases, so do his responsibilities.

e. 1In order to BH¥oaden their experiences students are also expected to observe
in various S’assrooms and assist in school-wide functions such as hall
duty 9pd supervision of extracurricular activities.

%

.

The faculty help bridge the gap between theory and practice because they follow the

student into the field and interact with him on the instructional sith.
I3

VI. PNI\L}JATI()N, METHODS, AND RESUL'TS %

.

The I.T.E. teams have developed a variety of evaluative instruments in an effort tg
agcertain the progress of each student as well as th?%::ﬁyéll accomplishyents of this
program. Questionnaires have been providcd'go all parficipants in this training program,
In addition a variety of interviews with participants have been conducted in an effort
to evaluate the program. Conferences with students is an ongoing process and one which

provides continuous information. Fvaluation instruments have been developed that assess

1

the ability of our students to me€t the required competencies specified in the program.
.

Th& results of all of these evaluations are summarized and used for program change as

necded.

-

) The College of Education received an NCATE evaluation in 1974-75. This NCATE report
/ provided the most comprechensive assessment of the I.T.E. program and concluded that:

"Whatever else is truc about the plan, one consequence is that all ‘teacher g
education students in basic proyrams are given maximum opportunity to be

/ ' fully self-conscious about the role and function'of teachers, whatever their
‘variations in level bqg specialization. Further, the design }s compoetency

f bascd and field based.™™

"The faculty tceam determined hdw time will be used to work on competencies

‘ accepted as goals by the team--dgals previously established through "parity”
groups composed of college faculty, public school personnel, students, and
community representatives.”

"Efforts arc made to provide the proper specialists on each team--a diffi-
cult undertaking~-and“to provide the proper balances. As in more conven-—
tional proqrams, instructors express the noqg for more time in their own
specialties, including the humanistic and behavioral studies arcas."

»
"In the Team's view, the offort bcinqlmukr;s a. solid one and onc which is
in the vanguard. The faculty has come to sce that both theoretical and ap- -
plied studies are essential and not to be totally sceparated.”
. . 4 ]
-1 {
Samples of cvaluative instrumendggare.available upon request.
- v

Q ) r*
EMchcmqu 10, 1975 .
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\ . - SUMMARY

‘(‘.(:m-rnt itons of t\\-}Twr:; have been prepared in their profession using the lecture
method, culminating with 2 short practicum. This instruction has been provided by the
various disciplines of cducational theory, philosgphy and didactics and the total
teacher education proqrhm has often suf fered from lack of articulation between these
disciplines., Over the years attempts have been initiated to climinate or minimize this
lack of articulation. The program presentad here is relatively unique in that primary
teacher training as field bdséd and student asscssment is based on publicly stated com-
petency criteria. Furthermore, \nstructors in each discipline articulatg appropriat:
knowledqge with the practicum expediences in an early and contimuous contact between
public schools, ollege undvrqradu(tv teacher traifees and collnqo instrugtors. The
locus of this instruction is the public school and chlldrnn reccive service from the
tcacher traince an’woll as the various education professionals.

Thq\lntordinciplinury Teacher BEducation (I;T.E.) Program at Wayne State ‘University
“prepares ;vachorn for initial certification in elementary and sgcondary education. It
also provides the initial professional training for students in Speg¢ial Education,
vhysical Education, [lusic, and Foreign Language Education. This program along with Art
Education and Vocational and Applied Arts Fducation comprises the pre-service component
of the Division of Tecacher Education qf‘thn C%llqu of Education.

¢

, domains:  Philosophy of Edugation; Pacilitation of Instruction; Improvement of Instruc-

The operational philosophy underlying the 1.T.E. program is predicated on four (4)

tional Climate; and Fostering Humunufms;::. s N

The [.T.E. structure consists of three interdisciplinary teams.  Tach team develops
and supcrvises programs involving schools in at least one of the regions of the Detroit
Fublic Schoolys and in at Jleast one suburb Fast or West of the Mc'trgpo_litan arca depending

&>
on where students reside, The program involves 65 s‘.opar:n(r schools.

Pnlike many "new” programs in teacher education, the I.T.E. program does not lie on
the periphery, it is the mainstream of our undergraduate preparation.  ft has the support
ot th'r- anul'ty‘ through its own human resources, as well as the economic resources of the
college and university.,  This program was conceived through a parity model involving
tA(-.;«:hr'rf., parent s, school administrators, —community agencies, '.tatn\ department of educa-
tnm\o”i(‘i.nls;, and umiversity persons.  These groups continue to participate in its im-.

provement.,
. 4 v
The program 14 different from most programs. The I.T.E. student spends more time

in the tield interacting with faculty, teachers, ind (S\i]drcn. Tn gencral the following

gquideldnes apply.
a. Fach student:serves the children and teachers to whom he/she is .
assigned an accordance to the needs of the children and the developing
capabilitics of the university student,

O
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b. The servicerwill be of a nature that contributes to the profoessional
development. of the student. At any point in time the cxact nature of
the service will be workeéd out collaborativeély. by the principal,or
teacher, the university {aculty member, and the student. C/

c. The student's assignment will not be confined to mechanical or clerical,

. tasks which kﬂfp him out. of contact with children and/or contribute

- little to his professional growth. ' .

d. The activities that students in Phases 1, 11, ahd 111 are involved .im
are as . varied as are thd tceachers to whom they arce assigued. Some
students may be assigned to tutor children individually or in small
groups for remediation or enrichment; some students may actively agsest
the teacher with some of the classroom prescentations; some may be
assigncd to work with media in order to enhance the instructional pro-
cess; some may be assigned to help pupils in library research. As the i
student's expertise increases, so do his responsibilities.

. . L J
e. In order to brokﬁvn their experiences students are also expected to

observe in various classrooms and assist in school-wide functions
such as hall duty and supervision of extracurricular activities.,

The faculty help bridge th; gap between theory and practice because they follow
the student into the ficld and interact with him on site.

The I.T.E. [aculty believes that the graduate of this proqrué is makinq'a.superior
contribution to children with all participating agencies havinq‘a stake in the success
of thid individual. The placement of these graduates in teaching positions has met
with conmyderable success at o time when teaching positions are generally highly com-
petitive. when this evaidence 15 viewed with {hn positive NCATE evaluation, it ingspirces

contidence 1 the viabilaty and quality of the program,

-
-/
.

ERIC - - | -

’ ’




“n




The teacher preparation program at Wayne State Univeraity
is an exciting and fulfilling experience. Future teachers are admitted
tp a new Interdisciplinary Teacher Education (ITE)Program and are
immediately placed on figld-based teams consisting of college faculty
from varied fields, teachers, school administrators, students and
community representatives. . . '

The program is Field Based. It brings teachers of tomorrow
into useful service wity children in schools as early as possible.
When working in the schools, pre-service students are regarded
as professionals in training, and they assume responsibility for
educational relationships with pupils as soon as possible. In this
program, future teachers are encouraged to participate in program-
matic decision making. ’ .

The program is Competency Based. All assessment of
‘students will be based on publicly stated competency basged cri-
tenia.-*

The program is Flexible. It accommodates a variety of
educational settings. It responds to changing educational needs.
It affords the student the opportunity to work at several levels and
in various disciplines. . y

- How can you become involved in this rewarding expén’crpcc?

Just fellow the steps listed below: ’ :

FIRST STEP....

Being odmitted to the College of Education

After complétion of 80 quarter hours or 53 semester hours of

college credit with an honor point average of C or better, obtain

admission to the College of Education at Wayne State University.

The Admissions Office is located in Room 489, College of

Education Building on the Wayne State campus (Detroit, 48202).
CALL.... WRITE.... COME IN....

<~ CALL
577-1600
or

FRjc77-0977

IToxt Provided by ERI
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NEXT STEPS...

Counseling
~ .

Bndecided ‘about the [ield you should
teach? What are the placement op-
portunities? What about majors .and
minors, other requirements?

Simply come in to Room 489,
Education Building, between 8:30 am
and 5:00 pm. Ask to see a counselor -
no” appointment is necessary. Other-

. wise, an interview with an admissions
counselor is a normal part of the admission procedure.

-

Orientation 1+3 .

(ﬁe adpil;ed to the ITE Program, students are asked to
attend a special orientation session for new students. General infor-
‘mation. is given on various curriculum areas and professional se-
quences; a Plan of Work is made covering the student’'s pre-service
course work. and your registration form is completed for the next

quarter’s courses. Your ITE Team assignment is based upon infor

mation gathered during the orientation session.
) ..

At dn orientation meeting,
resource facully from the
college placement office
explain the job markdt
situation - where the
needs are;

....members of the T.E.D.
Division Advising Team
explain  programs le
mabe out Plans of Work;

. .

....personnel from the -
. Student Teaching Office
-"lain how the assign-

EKC W pastern worlu 1.2

wll Toxt Provided by ERIC
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/ .. The iTE field structure consists of thret teams, each of which develops and supervises programs mvolvmg
" “. *.> . theRégionsof the Detroit Public Schools and at least one suburb. During the ITE sequence, assignment of s
* temated within the team’s ‘geographic boundaries so that each studen® has at least one experience in a city

schoel: Special care is also taken so that each student has expdsure’td various grgde levels. Student Teach
level Lor which certification is’degired.

Students register for either a Morning, Afternoon, or Evenmg team. In some cases, certain cutricu
ass:gnment The Evening program is limited, and assignment to that team requires approval by the T.E.D. D

- - N { -

*After ass:gnment to a team, students in groups are assigned to a pe
tors ‘are often’ on hand to greet newcomers, ta orient them to the
" the faculty - particularly to the specific sponsoring teacher.with who

.
\

'X‘ In Phase 1, the duties of the ITE students
to whom they are assigned. Some students
either for remediation or enrichment; some
teacher with some of the classroom present
work with media in order to enhance the instrug

(

* Aiding pupils in the lih
of the ITE student. As
so does his responsib:
pupils to working with
is rewarded with greate|
learns by doing, reinforc
on campus

13 N




& OUT INTO THE FIELD.

*

onsists of three teams, eachof which develops and supervises'programs mvolvmg schools in at least one of

Public Schools and at least one suburb. During the ITE sequence, assngnment of students tg schools is al-
geographic boundaries so that each studen? has at least one experience in a city school and one in a suburban -

80 taken so that each student has exposure 'to various grade levels. Student Teaching, however, is done at the

DN is desired. C

for either  a Mommg, Aftefnoon, or Evem’ng team. In some cases, certain curriculum areas determine the team

program is limited, apd assignment to that team requires approval by the T.E.D. Division Screening Committee.

\
- ®

*Aftq assignment to a team, students in groups are assigned to a particular school. School administra-

“the faculty - particularly to the specific sponsoring teacher with whom they will be working.

* In Phase 1, the duties of the ITE students are as varied as are the teachers
to whom they are assigned. Some students may be assigned to tutor children
either for remediation or enrichment; some students may actively assist the
teacher with: some of the classroom presentations; some may be. assigned to
work with media in order to enhance the instructional process, etc.

-

* Aiding pupils in the library is another important activity
of the ITE student. As the student’s expertise increases,
so does his responsibilities: from working with smgle
w:es to working with large groups. Professional growth

warded with greater responsibility. The ITE student
learns by doing, reinforced by the t%ory which he receives
on campus 2

* The Field is the laboratory for
testing out theories about how kids
leamn, and what are the mose effective
teaching strategies in various Situa-
tions

\

tors are often on hand to greet newcomers, to orient them to the'building, and to introduce them to




WHAT DOES IT TAKE
TO BECOME A TEACHE&?

The academlc background is actually in the fotm of a consortium
. between the College of Liberal Arts where the students de-
velops his majér(s) and inor(s), the College of Education
where the student develops leaming theory, teaching
strategies, a philosophy- of teaching, and the
Field, where the student demonstrates his
competence. The College of Education
ia the college solely respomsible for’
' the administration of Wayne
State’s Teacher Certifica-
tion program for the
Michigan Depart-
ment of
Education

Student Teaching:
Apprenticeship for a Career

This is the practicum ... a full day ... total responsibility.
Here the ITE student has an opportunity to try various teaching
devices and strategiea whileé being fully in cha

room. This is what the prospective teacher has been ‘wreparing for.
The swdent must prove thst he can do an effective job\of guiding
the learning of all pupils pl.ced in his charge. He somn

communicate with pupils both in md out of the cluamom
o , .
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\" FINAL STEP....
From Practice
to Employment .

Once the ITE student has com-
pleted .all college requirements in
teems of major(s) and minor(s) and
‘electives, and qualifies for the bach-
elor’'s degree along with a pecom-
mendation to the State Board of
Education for a teaching certificate,
he or she is now ready to pursue a teaching position anywhere in
the State of Michigan, the United States, or anywhere throughout
the world.

v'

.

College of Education .
Placement Service - )

" The student registers in the College of Education Placement
Office where his total record is kept on file. This includes his
academic records and written statements conceming his professional
gowth from college faculty and field representatives who have
' witnessed his progress. These are available to employers, and
> are sent upon your request to any school system in the world.
Most of our graduates are hired. /
The College of Education Placement Office is located
in Room 469 of the Education Building. Some of the results of this
office’s work can be seen in the statistics below, left. '

.Statist'ics

1,110 Certified teachers, graduated

N between Déb.ﬁ? & August, 1974:
L
* PLACEMENT ACTION: Percent

Teaching Contracts 57%
Substitute Teaching full-time 11%
Otherwise employed 5%
Graduate lt:z! 5%
Homemakers 2%
Still looking 5%
Unable to contact 5%
o ;
E MC TOTAL 100%

:]G o
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November 10, 1975

Dear Lgn:

' Task Force visited the half dozen major institutions the year after the position paper

“At any rate, our distnct has been actively involved with ITE since its 1ncept10n and

. e . r'd ’ - ~ -
s - < J "‘\! ? PN T2 (,”)ehfef :
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Dr. Leonard Kaplan, Professor and Head

Teacher Education Division

College of Education

Wayne State University ' -
Detroit, Michigan 48202 “ ‘

I understand that Wayne State University College of Education, ITE Program.is
being considered for the AACTE Outstanding Program Award. I wanted you to
know that in my opinion no other teacher training program I'm aware of descrves
it more. _ ' ~ !

I don't claim to be an expert on teachey training, but as you know I've been in
charge of professiondl hiring, curriculum improvement and our district's teacher
training relationships with a number of Michigan's major colleges for the past
twelve yea rs. I think that all three fupctions at least are some qualification to have
an opinion. Alsv, I was chairman of the Oakland Curriculum Council Task Force
which wrote the 1970 Position Paper on Tea‘chcr Training Relationships.

Wayne State University's College of Educationavas not only initially more responsive
to those rather Ward-nosed positions from concerned public school educators, but it’
also has mpved farther and on a larger scale toward their implementation than any
teacher training institution in the state. That statement is based on the fact that the

came out and our-deputy supe rintendent did a doctoral study of the first two ycars of

operatmn of ITE in Hazcl Park.
/

I think the major principles and components are demonstrably "in place' and in most
instances to a high-degree of implementation. It certainly, from a public school view,
goes far beyond the experimental or pilot programs generated and dropped so frequently
by colleges in the past. The College of Education in g way has 'institutionalized' an
experiment; in the sense that ITE is at least as much a process as a program.
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Dr. Leonard Kaplan , - R
November 10, 1975 « '
Page two :

The strong and continuing field base, the use of senior college faculty in the field,
the contiriuity of faculty with local districts and the mufu,a) participation through our -
Teacher Education Council all yield important elements of process and trust. (We
have even had team leaders in regular liason membe rship on our Administrative ~
Council). ) ,
Finally, as both curriculum and hiring official, I can attest to the strong and con-
fident job candidates that result from the sequential escalated experiences with
children. (We have hired a number of ouwm "joint products'' and our teachers and
principals agree they are tops). Besides the ¥rainees provide real help for our
children who really need it and we get great staff development mileage out of both
(::eal and ego enhancing consultative relationships between college faculty and class-
oom teachers. > ’

In short, if the AACTE folks are as alert as I hope they'll be, ITE should be a
strong prospect for winning the award. : :

Sincerely,

$ et ) .
David N. Newbury

Assistant Superintendent

mmt
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'DETROIT PUBLIC SCHOOLS

REGION FIVE
BOW E’EMENTARY SCHOOL

19801 PREVOSY . DETROIT. MICHIGAN 48238 PHONE 638.4593

. 20 June 1975 ¢ t
Dr. Leonard Kaplan

Teacher Education Division Chairman

College of Education

Wayne State University '

Detroit, Michigan 48226

Dear Dr. Kaplan: '
J
| would like to extend my singcre appreciation to you and your
. department for the selection of the Bow School as one of your DITE sites
for pre-student teaching training during the past two school years. |
hope this letter will convince you to allow the program to continue at
Bow in the years to come. Under the able guidance of Dr. Willlam W.
Wattenberg, many Wayne State University students have served the school
and received a well grounded introduction to the field. The students
were a positive addition to the classrooms and provided a unique dimen-

sion to the school setting. Students were assigned to primary unit and
upper elementary homerooms, to special education (emotionally and
mentally impaired) classrooms, and to special subject classrooms. The

students assumed various responsibilities In the areas of tutoring,
counseljng, and actual of classroom teaching responsiBilities on a
limited and supervised basis. ‘

As indicated, | would greatly appreciate consideration for in- i
clusion In the program on a continuing basis because of the value of it
not only to your students but also to my school and staff. The survival
of urban education mandates the close involvement of the university and
the local school. The interaction possible between knowledgable

professional of Dr. Wattenberg's stature and a staff of dedicated *
teachers has not yet been mcasured and wé hope that the program's con-
tinuation will provide opportunities to explore this arca. | feel that

Bow teachers have provided your students a field experience with a high-
ly professional staff. Th® program also offers opportunities for staff
to observe and learn from youngsters entering the field. | hope that you
can hogpr this request. .

Please contact me if you wish a more detaile’ evaluation and/or
assessment of the DITE program during 1974-75. | also trust that Bow
will be one of the first schools considered for assignment of students

in the fall.
Ed:é tlona;;z,
- 2o Kip pore
4. Harden P/a{ves Y
cc:0r. Joseph Sales
Dr. Annamarie Hayes

ODr. William W. Wattenberg

- ~N
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CLvin ORaves, PRINCIPAL RUTH CROWLEY ANO EMANUAL GINZL'A ABSICTANT PRINCIPALS
Mamvin L. GREENE, ARGION $IVE SUPLMINTENDENT
CENTRAL ADMINISTRATION: AUSAEY V MCCUTCHEON, JA , EXECUTIVE DEPUTY BUPERINTENOLNT

CHARLES J WOLPE, SENERAL SUPERINTENOENT OF 8CHOOLS




DETROIT PUBLIC SCHOOLS

REGION FOUR .
KING ELEMENTARY SCHOOL

L 13130 GROVE DETROIT. MICHIGAN 48238 PHONEK 3410781

. T . Pebrdary 6, 1974

Dr. Rudi Alex

Supervisor of D,I.T.E. Program
Wayne State Univereity
Detroit, Michigan 48202

Dear Dr. Alex, -

I would i1ike to take this opportunity to commend the D.I.T.E,
Program for its tremendous value to both the pre-etudent teachers
and King School Children receiving their services. The pre~student
teacher 1is afforded the opportunity to view many different teac
ing techniques, work with various grade levels, work in urban
suburban situations and become much better prepared for the stude
teaching contact. The children receiving services of the D.I.T.E.
Students are given more individual attention and teachers are able
to individualize instruotion for many of their students. The
children also learn to identify with all of the adults in their
classroom, many times a male which is a limited experience in the
elementary grades, The greatest attribute is the positive relation-
ships—ohildren developed with the D,I,T.E. Students.

As a past partiocipant in pre-student teacher training programs,
I can equate its effectiveness over a period of years. My observa-
tions have ail beea very positive., We at King have seen D,I,.T.E,
Students go through all phases, have student teaching contacts and
become teachers on the King School Staff. Therefore, out situation

hrere at is living proof that the program is a tremendous
sSucocess, Co
Onoce I wuuld i1ike to express my enthusiasm fofkﬁh.

program and my small part in 1it,

Sincerely,

/ drenda Cllvoh
I Chapter III Coordinator
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