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Generations of teachers have been prepared in their profession using the lect4ure

method, culminating with a short practicum. This instruction has be provided by the

various disciplines of educational theory, philosophy and didactics and the total
i

teacher - education program has often suffered from lack of articulation between these

disciplines. Over the years attempts have been initiated to eliminate or minimize this

ack of articulation. The program presented hA ue is relativ y unique in that primary

teacher training is field based and student assessment is sed on publicly stated com-

petency crite 1 . Furthermgre, instructors in each disciple e articulate appropriate

knowledge with t e practicum experiences in an early and conti uous contact between pull

lid schools, college undergraduate teacher trainees and college instructors. The locus

of this instruction is the public school and children receive service from the teacher

trainee as well as the various education .pressionals.

The Interdisciplinary Teacher Education (I.T.E.) Program at Wayne State University

prepares teachers for initial certification in elementary and secondary education. It

also provides the initial professional training for students in Special Education,

Physical Education, Music, and Foreign Language Education. This program along with Art

Education and Vocational and Applied Arts Education comprises the pre-service component

of the Division of Teacher Education of the College of Education:

The principles emb6died in the program grew out of a series of conferences -during

the Spring arV Summer of 1971. These conferences pooled the thinking of faculty from

the College of Education with that of faculty from other colleges in the university.

Students, teachers, school administrators, and commuftSty representatives, also provided

input.

The principles provide that:

1. The program be field-based bringing future teacherg into useful service
with children in schools as early as possible. Pre-service students be
regarded as professionals in training who can assume responsibility for
education relationships with pupils. -

2. The program utilize interdisciplinary teams consisting of faculty from
var"ied fields, teachers, school administrators, students, and community
representatives.

3. Since Many studentsmustscontinue employment to support their college
education, this program make every effort to accommodate this need.

4. All assessment of students be based on publicly stated competency based
criteria.

5., All team members participate in program decision making.

LN"1 6 The program be flexible enough to accommodate a variety of educational
needs, expectations, and settings.

7 Students have experience and develop competence for teaching in schools
1\'4differing in racial, socio-economic and programmatic characteristics.
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program offer staff development potential to participating schools
and agencies.

9. The prograM be built upon and continue to Build upon the concepts of
new ideas and new research.

II. OBJECTIVES

The operational philosophy underlying the I.T.E. program is predicated on four domai

which grew out of the 9 underlying principles of this program. Each domain has stated

competencies and performance objectives relating to these competencies.

Domain # 1 Philosophy_of Education:

The I.T.E. graduate can formulate his/her own philosophy of education. In acTition the

I.T.E. graduate can facilitate those activities and experiences which foste and encourag

the development of consistent values and attitudes. Specifically he/she can
1

a. Criticize and react to educational thought. -

b. Identify existing value sets.

c. Examine the value sets in terms off their consistency.

d. Evaluate the value sets.

e. Acquire values and attitudes.

Domain # 2 Facilitation of Instruction:

The I.T.. graduate can demonstrate competency in planning, implementing d evaluating

instructional activitie§ appropriate to each studerit"s individual needs a d interests.

Specifically, he/she can:

a. Design instructional strategies to achieve objectives.

b. Organize learning enktironm
ientto facilitate instructional strateies to

A

be employed.

c. Employ, monitor and adjust instructional management procedures for each
instructional strategy implemented.

d. Select and/or prepare and employ evalu4tion instruments and procedures
appropriate to assess individualpost-instructional performance of each
instructional objective.

e. Analyze and interpret post-instructional evaluation data to determine
the effectiveness of instructional delivery systems employed to accomplish
each objective.

Domain 4 3 improv.ment of Instructional Climate:

The I.T.E. graduate can plan for-Vend create an instructional climate which fosters the

attainment of knowledge, skills and social growth. Specifically he/she can:

a. Determine group structure and interaction patterns of a group.

b. Determine individual behavior patterns and roles of members within the
group.

1 oll f-N,
1
The following arc, examples of performance objectives relative to this dbmiiin. A

few examples will he provided to sillustrate those performances expected of I.T.E. gradu-
ates in each or the domains specified.

a

-..

0
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c. Establish a climate that will facilitate instruction by the establish-

ment,of trust and the acceptance of differences among groups .and/or

individuals.

d. Prpare an environment that leads to the identification, i vestiga-

tion, operation, and projection of gtoup standards.

e. Establish an instructional environment that encourages individual

interaction.
1.

Domain # 4 Fostering Humaneness:

The I.T.E. grad bite can demonstrate a commitment to humaneness in that he/she shows

respect for the identity of the individual; advocates equal opportunity and fosters human

rights. SpecificaYly he/she can: ft

a. Understand the nature and value of human differences with respect to
cuLture and demonstrate respect for the cultural background of students

and others.

b. Understand the nature and value of human d ifferen es in language or

dialectic differences,. and demonstrate respect f the language and

dialectic differences of students and others.

c. Seek to determine the potential of each student.

d. Have knowledge of and r6spect theright of dissent of all citizens,
especially student

III. .PERSONNEL INVOLVED

A.

The basic: program is divided into foUr phases (five phases in Night Program)
1

that

requite four college quarters for completion. In the first three phases, students are
,

required to spend three half days aeweek in a school, working with children, teachers

and administrators. In addition, they spFnd two half days a".week on the college campus

where they receive instruction in Educational Psychology, Philosophy of. Education, speci-

alized methods and materials, and other educational theory. Campus instruction is co- 1

oxdinated with the students' work out in the field.

The fourth phase of the program is formal directed teaching. The student is assignedassigned

to a classroom five full days a week, and is expected to perform all the functions of a

regular classroom teacher under the supervision Of a university instructor and the co-

operating teacher to whose classroom tl student is assigned.

The T.T.E. structure consists of three interdisciplinary teams. These teams develop

and supervise teacher preparation cooperatively with schools in one or more regions of the

Detroit Public Schools and at least one suburb in the.Metropofitan area. There are present

ly sixty-five s.4arate schools participating in this program.

Students register for either the morning, afternoon or evening team
2

in the I.T.E.

sequence, with a leader designated to administer the team. AsFilgnments to schools alter-

1 The Night Program is also field based; however, it is divided into 5 phases, the
first 4 of which approximate the first 3 of the day program. The fifth phase is all day
student teachidg.

2Registration ini the late afternoon-evening program is'limited and such enrollment
must be approved by the Division f;crecning committee.

ii
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nate within the team's geographic boundaries so that each student has an experience in a

core City school and one in a suburban school. Students enrolled in the'moving team

participate in the proomm 5 days per week for 3 1/2 hours each morning. Afternobn stu-

dents are committed for 3 1/2 hours each afternoon throughout the week, with night Atu-

dents being engaged from 5:45 p.m. to 9:15 p.m. three days a week.

Among the general support units are an Advising Coordinator's office which assists

team advisers with advising problems. Another support unit is the Centergtor Teacher

Education and Professional Growth and Development which faciliAates field placements for

the student teaching phase and maintains liaison with all cooperating school districts.'

A typical distribution of stUrlents categorized by their academic major is shown below

from a team consisting of 327 students:

General Elementary 83

Special Education' 110

Secondary English 29

Secondary Social Studies 32

Secondary Science 22

Secondary Mathematics' 21

Music 20

Physical Education 20

327

The interdisciplinary nature of4the faculty serving these students is indicated by

the faculty distribution below. This data is for one of the throe I.T.E. teams, Statistic

for the Fall 19750uarter reflect 587 students and 45 faculty equated to a fukl-time

equivalency of 30 faculty.

A Morninl Team

Facujiy Area of Expertise
2 Urban Sociology/Introduction to Education

1 Philosophy of Education

1 Elementary & Secondary Mathematics
3 Elementary & Secondary Social Studies

1 Secondary English
1 Elementary & Secondary Science

3 Elementary & Secondary Language Arts & Reading

2 Educational Psychology

Faculty members assigned to a team are responsible cor both the theoretical component

and field supervision during each quarter. All theoretical aspects of the curriculum are

not offered in the same quarter resulting in faculty members; alternating assignments from

quarter to quarter.
1

Many of the staff assigned to the team are both graduate and undergraduate faculty.

Their load may include imr,oraduate class in addition to an I.T.E. undergraduate assignment.-

A staff member's Om erne nt in th(' I.T.E. provdm mdy be only a part of his total load;

others may have a full-time load with the team.

1While this is an academic major, in Michigan it is an endorsement on an elementary

or sO,condary teaching certificate.

5
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typical team composition pattern during a quarter consists of the following:

Faculty
Faculty
Facula_y (including some part -time)
(full-time _equivalent of 17.4)

The total represents faculty involved on both a full-t.ime and a part-time basis and

is equated to a full lime involveMent of 17.4.

IV. BUDGET

Fall Quarter 1975 C

PER_SONNEL__
Faculty Salaries (incl. frOge benefits) $234,476

1

Theoretical Component only 1.6

Theoretical and Field 9

Field Supervision Only 11

Total Faculty Involvement .27

Secretari9 Salaries (incl. fringe ben its) 9,520
Part-time Salaries 13,300

NON-PERSONNEL
Supplies and Other Expenses
Travel

TOTAL

'5,667

3,495

$257,296

9,162
$266,458

V. CONTRIBUTION TO THE IMPROVEMENT OF TEACHER EDUCATION

Unlike many "new" programs in teacher education, the I.TfE. program does not lie on

the periphery; it is the mainstream of undergraduate preparation in the college. The t

faculty has demonstrated support thrtaigh its own human resources, as wel,l'as financial

support from the college and university. This program cpntinues to function on the initia

parity relationship between students, teachers, parents, school administrators, community

)C,..1)

agencies, state department of`education officials, and university staff, all of w m par-

ticipated in its creation. The faculty of I.T.E. believes that the graduate of thi ro-

gram is making a significant contribution to children as a result of each participating

agency contributing to the training of the teacher. The placement of these graduates in

teaching positions has met with considerable success at a time when teaching positions

generally arc highly competitive. In the judgment of the I.T.E. faculty, this is a testi-

mony to the quality of theprograM.

There are a number of differences between this and other training programs. However,

the primary differences relate to the type and amount of field interaction between faculty

teachers, and children. The following guidelines were developed to reflect this new

emphasis:

a. Students are to give useful service to the children and teachers to
whom they ,are' assigned commencurate with the needs of the children and
the developing capabilities of the university student.

b. The service will contribute to the professional development of the stu-
dent. Periodically the exact nature of the service will be determined
collaboratively by the principal or teacher, the I.T.E. faculty member,

.

and the student.
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c. The student's assignment will' not be confined to housekeeping or clerical
tasks which keep him out of contact with children or contribute little

to his professional growth.

d. The activities of students in Phases I, II, and III are as varied as are
1

the classroom teachers. Some students may ibe assigned to tutor children
individually or in small groups for reMediation or enrichment; others
may actively assist the teacher with some of th'e classroom presenta-
tions; some may he assigned to work with media in r to enhance the
instructional process; others may be assigned to help pupils in library

research. As the student's expertise.ipereases, so do his responsibilities.

e. In order to Otoade4 their experiences students are also expected to observe
in various iOassrooms and assist in school-wide functions such as hall
duty )pd supervision of extracurricular activities. 116

The faculty help bridge the gap between theory and practice because they follow the

student into the field and interact with him on the instructional sit!.

VI. EVALUATION, METHODS, AND RESULTS ge

The I.T.E. teams have developed a variety of evaluative instruments in an effort to

ascertain the progress of each student as well as the ove 11 accomplishpients of this

program. Questionnaires have been provided to all pa icipants in this training prograT..

In addition a variety of interviews with' participants have been conducted in an effort

to evaluate the program. Conferences with students is an ongoing process and one which

provides continuous information. Evaluation instruments have been developed that assess

the ability of our students to meet the required competencies specified in the program.1

Th& results of all of these evaluations are summarized and used for program change as

needed.

The College of Education received an NCATE evaluation in 1974-75. This NCATE report

provided the moat comprehensive assessment of the I.T.E. program and concluded that:

"Whatever else is true about the plan, one consequence is that all'teacher a
education students in basic programs are given maximum opportunity to be
fully self-conscious about the role and funtion'of teachers, whatever their
variations in level mid specialization. Further, the design his competency

based and field based)"

"The faculty team determitwd h w time will be used to work on competencies
accepted an goals by the team--c als previously established through "parity"
groups composed of college faculty, public school personnel, students, and
community representatives."

"Efforts are made to provide the proper specialists on each team--a diffi-
cult undertaking - -and to provide the proper balances. As in more conven-
tional programs, instructors express the need for more time in their own
specialties, ineluding the humanistic and behavioral studies areas."

"In the Team's view, the effort being made 's a. solid one and one which is

in the vanguard. Th faculty ha!: romp to see that both thooretiral and ap-
plied studies are essential and not to be totally separated.",

1
Samples of evaluative instrumentti,are.available upon request.

0

Decemger 10, 1975
140
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SUMMARY

Generations of to,iciers have been prepared in their profession using the lecUre

method, culminating with a short practiOum. This instruction has been provided by the
.

various disciplines of educational theory, philosophy and didactics and the total

teacher education program has often suffered from lack of articulation between these

disciplines. Over the year, attempts have been initiated to eliminate or minimize this

lack of articulation. The program presented here is relatively unique in that primary

teacher training is field based and student. assessmentis based on publicly stated com-
a

potency criteria. FUrthermore, nstructors in each discipline articulate appropriate

knowledge with the practicum expo iences in an early and continuous contact between
?

public schools, undergraduAte teacher trairiees and college instructors. The

locus of this instruction is the public scho61 and children receive service from the

teacher trainee as well as the various education professionals.

Tliv Interdisciplinary Teacher Education (I4 T.E.) Program at Wayne State-UniVersity
-

prepares teachers for initial certification in elementary and secondary education. It

also prOvides the initial professional training for students in Special Education,

chysical Education, lusic, and Foreign Laneuage Education. This program along with Art

Education and Vocational and Applied Arts Education comprises the pro-service component

of Lhe Division of Teacher Education cif the College of Education.

The operational philosophy underlying the I.T.E. program is predicated on four (4)

, domains: Philosophy of Education; Facilitation of Instruction; Improvement-of Instruc-

tional Climate; and Fostering Humaneness.

The I.T.E. structure consists of throe interdisciplinary teams. Each team develops

and supervises programs involving schools in at least one of the regions of the Detroit

Public :schools and in at 'least ono suburb East or West of the Motrwo,litan area depending

on *Ther students reside. The program involves 65 separate schools.

Fnlike many "new" programs in teacher education, the I.T.E. program does not lie on

the per it is the mainstream of our undergraduate preparation. ft has the support

of the faculty through its own human rerources, as well as the economic resources of the

college and university. This program was conceived through a par4y model involving

teachers, parent!;, school administrators, -ommuni t y agencies, !:tato department of educa-

tion of and university persons. These groups continue to participate in its im--

provement.

The program is. different from most progrAms. The I.T.E. student spends more time

in the tield interacting with faculty, teachers, ind Aildren. In general the following

guidelines apply.

a. Each student'serve.; the children and teachers to whom he/she is
a!:signed in acordanee to the nerds of the children and the developing
capabilitic!; of the univer!;ity student.
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b. The servicewillibe of a nature that contributes to the profeSsional
development of the student. At-any point in time the exact nature or
the service will be worked out colldtorativMy by the principaLor
teacher, the university faculty member, and the student.

c The student's assignment will not hp confined to mechanical or clerical,
tasks which letlep him out of contact with children and/or contribute
little to his professional growth.

d. The activities that students in Phases I, II, and III are involvedkn
are as ,varied as are thd, teachers to whom they are assigned. Some
students may be assigned to tutor children indiv'idually or in small
groups for remediation or enrichment; some students may actively as'sist
the teacher with some of the classroom presentations; some may be
assigned to work with media in order to enhance the instructional pro-
cess; some may be assigned to help pupils in library research. As the
student's expertise increases, so do his responsibilities.

. .

e. In order to broaden their experiences students are also expected to
observe in various classrooms and assist in school-wide functions
such as hall duty and supervision of extracurricular activities.

The faculty help bridge the gap between theory and practice because they follow

the student into the field'and interact with him on site.

The I.T.E. faculty believes that the graduate of this progra4 is making*asuperior

contri,bution to children with all participating agencies having a stake in the sucess

of this individual. The placement of these graduates in teaching positions has met

with considerable succes at a time when teaching positions are generally highly com-

petitive. 'Then this evidence is viewed with the positive NCATE evaluat ion, it inspires

contiden(A. In the viability And quality of the program.
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The teacher pre. paration program at Wayne &ate University
is an exciting and fulfilling experience. Future teachers are admitted
to a new Interdisciplinary Teacher Education (ITE)/Program and are
immediately placed on field-based teams consisting of college faculty
from varied fields, teachers, school administrators, students and
community representatives.

The program is. Field Based. It. brings teachers of tomorrow
into useful servicetoitkchildren in schools as early as possible.
Men working in the pre-service students are regarded
as professionals in training, and they assume responsibility for
educational relationships with pupils as soon as possible. In this
program, future teachers are encouraged to participate in program-
matic decision making.

The program is Competency Based. All assessment of
students will be based on publicly slated competency based cri-

teria..
The program is Flexible. It accommodates a variety of

educational settings. It responds to changing educational needs.
It affords the student the opportunity to work at several levels and
in various disciplines.

How can you become involved in this rewarding experience?
Just fallow the steps listed below:

FIRST STEP1
Being admitted to the College of Education

Alter completion of 83 quarter hours or 53 semester hours of
college credit with an honor point- average of C or better, obtain
admission to the College of Education at Wayne State University.
The Admission's Office is located in Room 489, College of
Education Building on the Wayne State campds (Detroit, 48202).

CALL.... WRITE.... COME IN....

,CALL
577-1600

or

577-0977



,NEXT STEPS...
Counseling

endecided about the Veld you should
teach? What arc the placement op-
portunities? What about majors and
minors, other requirements?

Simply come in to Room 489,
Education Building, between 8:30 am
and 5:00 pm. Ask to see a counselor -
no-appointment is necessary. Other-
wise, an interview with an admissions
counselor is a normal part of the admission' procedure.

Orientation

4e adinitied to the ITE Program, students are asked to
attend a special orientation session for new students. General infor-

,

motion. is given on various curriculum areas and professional se-
quences; a Plan of Work is made covering the student's pre-service
course work;, and your registration form is completed for the next
quarter's courses. Your ITE Team assignment is based upon infor-
mation gathered during the orientation session.

At din orientation meeting,
resource faculty from the
college placement office
explain the job ,inskitt
situation - where the
needs are;

....members of the T.E.D.
Division Advising Twin
explain programs Sid
make out Plots of Work;

....personnel from the
. Student Teaching Office

explain how the assign-
ment pattern works.



I GETTING OUT INTO -TH
. ' .
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The 1TE field structure consists of thret teams, each of which develops and supervises programs involving
,. .

.. theflegionsof the Detroit Public Schools and at least one suburb. During theITE sequence, assignment of
temated within the team's 'geographic boundaries so that each student has at least one experience in a city
school: Special care is also taken so that each student has eiposure'to various graA de levels. Student Teach

Ilevel fpr which certification is'desired. r
Students register for either a Morning, Afternoon, or.Evening team. In some cases, certain curricu

assignment. The Evening program is limited, and assignment to that team requires approval by the T.E.D..

*After assignment to a team, students in groups are assigned to a p
41. 74k

tors 'are often' on hand to greet newcomers, to orient them to th
the faculty - particularly to the specific sponsoring teacherwith wh

* In Phase 1, the duties of the ITE students
to whom they are assigned. Some students
either for remediation or enrichment; some
teacher with some of the classroom present
work with media in order to enhance the instru

* Aiding pupils in. the 1
of the ITE student. As
so does his responsib
pupils to working with
is rewarded with greate
learns by doing, reinforc
on campus

to
le
to
ti

14



G OUT INTO THE FIELD I

insists of three teams, each.of which develops and supervises'programs involving schools in at least one of
Public Schools and at least one suburb. During the ITE sequence, assignment of students J4a schools is al-
geographic boundaries so that each student has at least one experience in a city school and one in a suburban

taken so that each student has exposure to various grade levels. Student Teaching, however, is done at the
is desired.

for either a Morning, Aft oon, or Evening team. In some cases, certain curriculum areas determine the team
program is limited, and assignment to that team requires approval by the T.E.D. Division Screening Committee.

*Aft% assignment to a team, students in groups are assigned to a p=articular school. School administra-
tors are often on hand to greet newcomers, to orient them to the'building, and to introduce them to
the faculty - particularly to the specific sponsoring teacher with whom they will be working.

* In Phase 1, the duties of the ITE students are as varied as are the teachers
to whom they are assigned. Some students may be assigned to tutor children
either for remediation or enrichment; some students may actively assist the
teacher with some of the classroom presentations; some may be assigned to
work with media in order to enhance the instructional process, etc.

* Aiding pupils in the library is another important activity
of the ITE student. As the student's expertise increases,
so does his responsibilities: from working with single
pupils to working with large groups. Professional growth
is warded with greater responsibility. The ITE student
learns by doing, reinforced by the theory which he receives
on campus

The Field is the laboratory for
testing out theories about how kids
learn, and what are the most effective
teaching strategies in various situa-
tions.

1,1



WHAT DOES IT TAKE
TO BECOME A TEACH 7

The academic background is actually in the form of a consortium
between the College of Liberal Arta 'where the students de-

velops his majdr(a) and thinor(e), the College of Education
where the student develops learning theory, teaching

strategies, a philosophy- of teaching, and the
Field, where the student demonstrates his

competence. The College of Education
is the college solely responsible for

the administration of Wayne
State's Teacher Certifica-

tion program fix the
Michigan Depart-

ment of
Education

Student Teaching:
Apprenticeship for a Career

This is the practicum ... a full day ... total responsibility.
Here the ITE student has an opportunity to try various teaching
devices and strategies while being fully in cha of the class-
room. This is what the prospective teacher has been paring for.
The student must prove that he can do an effective job f guiding
the learning of all pupils placed in his charge. He aoon a to
communicate with pupils both in and out of the classroom.

1,



FINAL STEP.....
From Practice
to Employment

Once-the ITE student has com-
pleted all college requirements in
terms of major(s) and minor(s) and
electives, and qualifies for the bach-
elor's degree along with a recom-
mendation to the State Board of
Ethication for a teaching certificate,
he or she is now ready to pursue a teaching position anywhere in
the State of Michigan, the United States, or anywhere throughout
the world.

College of Education
Placement Service

The student registers in the College of Education Placement
Office where his total record is kept on file. This includes his
academic records and written statements concerning his professional
growth from college faculty and field representatives who have
witnessed his progress. These are available to employers, and
are sent upon your request to any school system in the world.
Moat of our graduates are hired.

The College of Education Placement Office is located
in Room 469 of the Education Building. Some of the results of this
office's work can be seen in ill, statistics below, left.

Statistics
1,110 Certified teachers, graduated
between De 973 & August, 1974:

PLACEMENT ACTION: Percent

Teaching Contracts 57 %
Substitute Teaching full-time 11%
Otherwise emmpployed 15 %
Graduate study 5%
Homemakers 2%
Still looking 5%
Unable to contact 5%

TOTAL 100%

A
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November 10, 1975

Dr. Leonard Kaplan, Professor and Head
Teacher Education Division
College of Education
Wayne State University
Detroit, Michigan 48202

Dear Len:

r 1.! e7 ert,

A,

A

I understand that Wayne State University College of Education, ITE Programis
being considered for the AACTE Outstanding Program Award. I wanted you to
know that in my opinion no other teacher training piOgram I'm aware of deserves
it more.

I don't claim to be an expert on teacher training, but as you know I've been in
charge of professional hiring, curriculum improvement and our district's teacher
training relationships with a number of Michigan's major colleges for the past
twelve years. I think that all three functions at least are some qualification to have
an opinion. Alst), I was chairman of the Oakland Curriculum Council Task Force
which wrote the 1970 Position Paper on Teacher Training Relationships.

Wayne State University's College of Education was not only initially more responsive
to those rather Ward-nosed positions from concerned public school educators, but it-
also has mpved farther and on a larger scale toward their implementation than any
teacher training institution in the state. That statement is based on the fact that the
Task Force visited the half dozen major institutions the year after the position paper
came out and our 'deputy superintendent did a doctoral study of the first two years of
operation of ITE in Hazel Park.

-At any rare, our district has been actively involved with ITE since its inception and
I think the major principles and components are demonstrably "in place" and in most
instances to a high-degree of implementation. It certainly, from a public school view,
goes far beyond the experimental or pilot programs generated and dropped so frequently
by colleges in the past. The College of Education in t way has "institutionalized" an
experiment; in the sense that ITE is at least as much a process as a program.
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The strong and continuing field base, the use of senior college faculty in the field,
the continuity of faculty with local districts and the mutual participation through our
Teacher Education Council all yield important elements of process and trust. (We
have even had team leaders in regular liason membetship on our Administrative
Council).

Finally, as both curriculum and hiring official, I can attest to the strong and con-
fident job candidates that result from the sequential escalated experiences with
children. (We have hired a number of ou*"joint products" and our teachers and
principals agree they are tops). Besides the Arrainees provide real help for our
children who really need it and we get great staff development mileage out of both
real and ego enhancing consultative relationships between college faculty and class-
oom teachers.

In short, if the AACTE folks are as alert as I hope they'll be, ITE should be a
strong prospect for winning the award.

Since rely,

GICAZ-r )

David N. Newbury
Assistant Superintendent

m m t
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DETROIT PUBLIC SCHOOLS
REGION FIVE

BOW ELEMENTARY SCHOOL
11111101 PRCvosT . DETROIT. MICHIGAN 48231 PHONE 633.4593

20 June 1975 9
.

Dr. Leonard Kaplan
Teacher Education Division Chairman
College of Education
Wayne State University
Detroit, Michigan 48226

Dear Dr. Kaplan:

I would like to extend my sincere appreciation to you and your
department for the selection of the Bow School as one of your DITE sites
for pre-student teaching training during the past two school years. I

hope this letter will convince you to allow the program to continue at
Bow in the years to come. Under the able guidance of Dr. William W.
Wattenberg, many Wayne State University students have served the school
and received a well grounded introduction to the field. The students
were a positive addition to the classrooms and provided a unique dimen-
sion to the school setting. Students were assigned to primary unit and .

upper elementary homerooms, to special education (emotionally and
mentally impaired) classrooms, and to special subject classrooms. The

students assumed various responsibilities in the areas of tutoring,
counseling, and actual of classroom teaching Asponsibilities on a
limited and supervised basis.

As indicated, I would greatly appreciate consideration for in-

clusion in the program on a continuing basis because of the value of it

not only to your students but Os° to my school and staff. The survival
of urban education mandates the' close involvement of the university and

the local school. The interaction possible between knowledgable
professional of Dr. Wattenberg's stature and a staff of dedicated
teachers has not yet been measured and 4 hope that the program's con-
tinuation will provide opportunities to explore this area. I feel that
Bow teachers have provided your students a field experience with a high-

ly professional staff. Thilt program also offers opportunities for staff
to observe and learn from youngsters entering the field. I hope that you

can honyr this request.
Please contact me if,you wish a more detaileJ evaluation and/or

assessment of the DITE program during 1974-75. I also trust that Bow
will be one of the first schools considered for assignment of students
in the fall.

Educationally,

454/a/zeld.aidi&kiji. Harden raves

cc:Dr. Joseph Sales
Dr, Annamarie Hayes
Dr. William W. Wattenberg
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Dr. Rudi Alex
Supervisor of D.I.T.E. Program
Wayne State University
Detroit, Michigan 48202

Dear Dr. Alex,

PUBLIC SCHOOLS
REGION TOUR

ELEMENTARY SCHOOL
Dimwit. MICHIGAN 41235 PHONE 341,07111

Ambrdary 6, 1974

I would like to take this opportunity to commond'the D.I.T.E.
Program for its tremendous value to both the pre - student teachers
and King School Children receiving their services. The pre-student
teacher is afforded the opportunity to view many different teas
ing techniques, work with various grade levels, work in urban
suburban situations and become much better prepared for the st
teaching contact. The children receiving services of the D.I.T.E.
Students are given more individual attention and teachers are able
to individualise instruction for many of their. students. The
children also learn to identify with all of the adults in their
classroom, many times a male which is a limited experience in the
elementary grades. The greatest attribute is the positive relation-
shiPe-bhildren developed with the D.I.T.E. Students.

As a past participant in pre-student teacher training programs,
I can equate its effectiveness over a period of years. MY observa-
tions have all bee* very positive. We at King have seen D.I.T.Z.
Students go through all phases, have student teaching contacts and
become t hers on the King School Staff. Therefore, ou* situation
here at is living proof that the, program is a tremendous
success.

Once I would like to express my enthusiasm for the
program and my small part in it.

Sincerely,

21

Brenda Clavon
Chapter III Coordinator
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