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ABSTRACT

In a pilot study to determine thé impact of Qutward Bound edutation on a group
- of twelve University candidates for teacher certification, an eighteen day Out-’
ward Bound experience was arranged for the students by Appalachian State Uni-
versity, Boone, North Carolina and the North Carolina Qutward Bound School.
The project was funded by a DeWitt Wallace/Reader's Digest Grant, This was
the first attempt to isolate the effect of Qufward Bound experience on teacher
candidates during their active experiential training in student teaching.

Three groups were compared to measure the effects of the eleven week field
experience. The Outward Bound group attended an Qutward Bound session

which required essentlally the first three weeks of the University quarter. .

The Outward Bound group underwent a stressful series of individual and group
wilderness problems involving cross country back packing, rock climbing, white
water rafting and a three day wilderness solo without food. A ghetto component
of the program charged ecach student with "making do" in Atlanta, Georgia for
several days with only a dime. Learning by doing with direct and critical feed-
back was emptusized throughout. Group cooperation was essential. The re-
maining eight weeks for this group was spent in ¢élassroom experience in student
teaching, A second group volunteered for the Qutward Bound experience but was
not selected and consequently spent the eleven weeks in student teaching. A third
group expressed no interest in Qutward Bound and went directly to classroom ex-
per1ence as the second group had done.

Four evaluation procedures were attempted. Pre and post assessment by the stu-
dents of their overall professional education and self-evaluations of personal
teaching readiness and performance produced noteworthy conclusions in favor of
Outward Bound training. Summarization statements.by students taking Outward
Bound also were positive about the value of the experience. However, evaluations
of the student teachers by public school classes and by college supervisors pro-
duced no significant differences among the three groups. It should be pointed out
that serious consideration could not have been given the class and supervisor's
evaluation anyway since validity was destined to be impugped due to a number of
unavoidable variables imposed upon the study by the administrative systems of
the several public schools and the UnLLers1ty

Pre and post assessment ‘with the 'dentical inventory about the total cont.ibution
of professional education to teachmg readiness showed marked changes over the
eleven weeks in a favorable way for the Outward Bound group.

With regard to the inventory overall, the other two groups did not vary to any
appreciable extent in thei /responses at the beginning and end. The Outward Bound
group showed positive gams when compared with the other two groups in their feel-
ings about personal teaching readiness and the University's part in readiness .
attainment, Outward Bound students gave responses in certain areas lhat werc
significantly higher by statistical standards than the group that volunteered for Out-
ward Bound but was not selected, .

iii
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In factor analysis of teacher characteristics generally deemed related to teach-
ing success, a group of questions that clustered in teacher self-confidence was
studied. In self-confidence, the Outward Bound group gained-from beginning to
end to a degree which was highly significant by statistical standards., When com- '
pared to the other groups, the Outward Bound group gained significantly, On the
group which chose the classroom, the Outward Bound group gained to a highly.
significant degree. .

Another cluster of"(’questions dealt with student involvement - that is, the teacher
characteristic of involving students directly and actively in the learning process.
Again the Qutward Bound group gained markedly from beginning to end almost to
the point of statistical significance overall, and when compared to the group
which volunteered but was denied Outward Bound, a statistically significant gain
did occur. '

b

A third cluster enveloped a group of questions in the area of interpersonal rela-
tions - that is, humanistic receptivity to others as shown by the teacher. Once
again, the Outward Bound group gains beginning to end were statistically-signi-
ficant. When compared to the other two groups, the Qutward Bound group gained
significantly and gained to a highly significant degree on the group which volun~
teered for but was denied the Outward'Bound experience,

If student evaluations of college training programs for teachers are to be con-

sidered, the pilot study here makes a strong case for further study of Outward

Bound wilderness and ghetto challenges as a component of the student 'teaching

_y. experience. By the instrument of measurement used in this study, there is

™. evidence that the mutual supportiveness among personalities in the challenging
Outward Bound experience, the reinforcement of elementary principles of
learning and the experience of overcoming the seemingly insurmountable all
somehow are transferable to a classroom of students for the beginning teacher,
Since the number of participants was small in this study, and since evaluations
of student teachers by their classes and by their college supervisors were in-
conclusive because of unmanageablevariables exceeding the powers of the re-
searcher, a larger, more controllable study is, in the opinion of the Office of
University Research, definitely warranted. ’

As it is, one can say that twelve students who underwent three weeks of Outward
Bound during their eleven week student teaching quarter registered on a.measure-
ment instrument dealing with professional education's contribution to some of the .
. characteristics of good teaching a highly positive impression of improvement in
their overall training after eight weeks &f classroom experience, Twenty-eight
} students who did not experience Qutward Bound but underwent eleven weeks of
practical teaching experience remained relativelz unchanged on the same instru-
ment in their impression of their professional education.

2
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DESIGN and PREMISES

The proximity of two institutions, Appalachian State University and the North

Carolina Qutward Bound School and the emerging national interest in'‘Qutward

-

Bound® Teachers' Practica courses gave rise to a study to determine the im-
pact of Outward Bound education upon field experiences of college candidates

for teacher certification. The candidates were seniors who had completed

most of their professional education, o
j

‘The idea was to study the expansidn of experiential and practical education of

teacher candidates beyond the publié school classrooms into the real world on
the grounds that students who atre the recipients in the learning process respond
from a personality make-up developed largely outside the confines of classroom

organization,
4

Although Outward Bound wilderness and ghetto experiences offer the real world
in an archetypal way - a world stripped of its common inhibitions, social sub-
tleties and mechanical conveniences - the fundamental principles of learning are

acknowledged to be starkly apparent and clearer to everyone in such an environ-

~ment, On this premise, a study was designed to single out.several fundamental

characteristics believed possessed by a good teacher and to measure the impact

of OQutward Bound experience on these characteristics.
. ) o el

The study began by the issuance of invitations to students to, participgte on a
voluntary basis. There were to be three student groups of sixteen each making
a total of forty-eight participan-ts. When thirty-two students had volunteered
for Outward Bound, the thirty-two were dividved' by a random drawing to make

two groups of sixteen, One of these groups was given the Outward Bound ex-

-1- 10 }
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perience for the first threé weeks of an eleven week student teaching quarter,
A third group with no interest in Outward Bound volunteered to participate also.

Perhaps because of a sense of forebbding, the Outward BZ)und group at departure

¥

time numbered only twelve, Additional sc_holarsflips had been offered to absorb

an anticipated dropout but the number dropping out exceeded expectations.»

Y

The group which volunteered for but was not selected for Outward Bound went

~

directly into the cleven week classroom teaching experience. The inclusion of
this group in the study cstab]gsiwd a factor whereby the researcher could de-

- termine whether an Outward Bounder reacted differently on measurement in=
' R N 1
struments,becausce of personality characteristics common to those who volun-

teer for such experiences, .
- Lo '

The third group which showed no interest in Outward Bound also went directly .-

%

to an cleven-weeh student teaching experjence,

All three groups had a mean quality point average of C+ between 2.7 and 2. 8. . .

.

The pre and post assessment instruments were identical and were used to mea- .

sure within the limits of the inventory certain changes over the eleven weeks in

~

how the three groups rated their educational program's contribution to their

*

teaching readiness. Measurement instruments involving student evaluations
¢

of teacher candidates and college supervisors' evaluations of teacher candidates
were also attempted but with great reservations due to the emergence of a var-

iety of circumstances underwhich the several candidates interned, almost all of

*which circumstanées were beyond the control of the researcher,

A fourth evaluation was quite subjective, relying upon thé free expression of

ERIC | o 11
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the Outward Bound group'in personal statements,

Al P

P

The study admittedly deals in several subjective areas, areas which are dif-

ficult to quantify. To th‘el author's knowledge, no scientific p'r()Of exists that

any one characteristic is an indispensable mark of a, good teacher, This

country has widely adopted an elaborate system of teacher certification based ’

s

upon the presumption that our instinct and experience proves right about what
makes a good teacher and how ta quantify this by rank or grade. Professional

educators, as a matter of course, subjectively quantify student attainment of

the same tea¢hing characteristics used in this study. Consequently, the reverse

[

is believed fair -~ that student teachers are able to quantify teacher education's

3
LA}

contribution to the d'evelopment of the same characteristics of good teachinhg.
The study thus acceptsw the judgments of séve‘ra'} individual students if when

combined the judgments make an overwhelmingly weighted case,

The study is based on simple premises. The first is that of the perceptual
psycimologist which believes that learning is a self-fulfilling process best moti-
vated l;y the power of.self- confidencé. Real self-confidence is outgoing, unself-
ish, clommlinicable. to a degree and an asset to a profe§éion that constantly is in

contact with peoplé in the learning process. Consequently, several aspects of

.the self-concept which apparently relate to teaching were studied. ~

.
¥ k=4

The seccnd premise is that students learn better by doing, b& direct involve- \
ment, by experience as contrasted with detached cognition, The assumptions
in this premise are not likely to be challengec by many educators. Consequent-

ly, several aspects of student involvement were stqdieu. .

’




The third premise is that students respond better to a warm receptive, sup-
. portivé persbnality, feel freer to explore and as a ryle learn more ffom such
. . ’

a person. Consequently, several aspects of humanistic, interpers?nal devel-
- < &.

«
) . [

opment were included in the study.

13 : N .,:' > h i
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GENERAL OBSERVATIONS

The pre and post assessment inventory completed by the student teachers proved

the study's most revealing evaluation instrument. Its purpose was to measure
'readiness. for mature, demoeratic approaches to classroom work believed to have

5

resulted from prof:ssional training to the moment of testing.

" A ~ording to statistical formulas applied to the results, the Qutward Bound group,

he: eafter referred to as Groun OB, gained rnarkedly from the beginning assess- -

ment to end and when compared to the other two groups, the other groups being

the ‘group which volunteered for Outward Bom_md but was _I\ﬁ)t_gelected, Group NS,

and the group which chose the ClassRoom only, Group CR.

The gains by Group OB at the end represented the group's appraisal of the irriproveci

effect of their professional education on teaching readiness by the end of an eleven

week period in which they underwent three weeks of Outward Bound education fol-

N 4 - /

lowed by eight weeks of studént teaching in a public school classroom. For Group

v

O3 only, a mid-assessment was adminis'tered immediately after Outward Bound to

G

determine early impact of the experience. Noticeable but statistically insignificant

<

gains were observed for the group at that point.

Overall Inventory A ‘

The inventory had two parts which asked about the contributions of college prepar-

ation to professional rcadiness before and after the experience. The seventeen

»

items in the first part dealt with personal readiness as felt by the student teacher.

o

(See Appendix II, p.34). Tuc eight ilems.in the second part deal with readiness for

eftective relations with classroom students (sce Appendix II, p.36). The 1tems were

to be rated on a seven point scale with 4 being "adoquate" and 7 "superior".

4
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Of the three groups, at the beginning Group OB by inventory responses on
both parts showed the least confidence in their preparation to teach. Group CR

showed more confidence in their preparation on every item of the inventory

though not to a degree overall that could be termed ''statistically significant'.

-

Comparing the two groups which showed the widest pre-assessment discrep-

ancies, Item 6, for example, showed a 4.%7 mean“sc-ore for Group CR compared
_ to 3.40 for Group OB, or roughly "good +"' compared to "adequate +"'. The item
3 deals with influences of professional training on f'sympathy with those who lack

your own particular talents'. Major discrepancies also occurred in the follow-

ing items from the inventory overall:

s

10. developing self-confidence in confronting new tasks.
13. developing an honest attitude about.your own strengths and weaknesses.

14. minimizing thé threa.ened feeling of teacher in encounters with students.

14

15. molivating you toward striving for excellence in teaching.
18. promgoting feelings of worthiness and usefulness in others. -
21. using direct involvement techniqyes in expe'r'ienti\al learning (learning

. by doing).

_ 22. overcoming the impersonal elassroom.
23. conveying the aeceptance of failure as a tolerable risk of trying. (This
item produced the greatest cliscrepanC}; of all at the beginning.) -

For a more detailed explanation of, the data pertinent to these items see Appendix I,

)
¢

pp. 18 - 20,

<

-y

‘With regard to beginning to end comparisons on the inventory overall, Group OB

showed positive gains while Groups NS and CR did not vary to any extent. Group OB
. /

- on the overall invantory pretested well behind Group CR with a mean of°4. 31

157%
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compared to 4. 83. At the er;d the mean for Group OB was 5. 24 cos 1pared to 4.77.
Strongest gains for Group OB wer;e on the items where the most noticeable origina}
discrepancies occurred. Overall, Grdup OB gave responses significantly higher '
than Gr(;up NS at the p< 05 level (probability that results came from sources
other than Outward Bound - less than five in one hundred). In comparing these

wo groups,, a similar pattern of gain was observed for Group OB on approximately

. -

the same items. For a more detailed explanation of data see Appendix I, p.21.

Self-concept

Three specific areas of study springing from the premise of this .esearch were

focused upon inventory items clustering in broad personality characteristics.

Ed

The seff—concept cluster asked the student teacher to appraise the influence of

his own professors in a student's preparation for the classroom. The following

A
“ ”
¥

items were selected as related to self-concept: . ‘
" 6. dével'oping an ability to sympathize with those who lack your
own particular talents. ' T
7. developing an ability to cope with unfamiliar and difficult
situations. ‘ . - L .
Hato \ ~ o :

10. developing self-confidence in cpnfro;lting new tasks.

13. developing an honest, forthright attitudé about ones own

»

t R strengths and weaknesses. ’ .
~ . 14, providing gr.ou‘n;iwork to minimize the threatt.aned feeling |
of teachers in encounters with studebnts,,,
15, motiv.ating you- toward striving for excellence in teaching.
In this cluster, ‘Group OB gained beginni'ng to end to a highly significant degree
at a level of p< 02, The pre and post:‘nean scores respectively wevre 3.98 and 5:,:‘17.r

18




When compared to the other two groups, Group OB gained to a peint of, statis-
tical significance on Group NS and on Group CR to a highly significant degree. v

Both of the latter two groups dropped in mean scores from pre to post. (Appendix

I, p.29, Table2.)

Student Involvement

Professional preparation for the direct involvement of students in the learning
- proéess was appraised through the following items:
12. encouraging a willingness to invc;lve students in-planning and
décisién making.

17. managing cooperative and constructive group work.

21. using direct invélvement techniques in expef'iential learning

]
&

(learning b}r 'aoing, by experiencing).
24, developing a predisposition to share responsibilities and thus
become more involved in group processes and relationships.
firoup OB. ;vith a pre- tegt mean’of 4. 25z,and a post-test mean of 5.i7 gainéd mark-
edly from berginnin.g' to end to a level of p.<10 somewhat less' than what is termed.
"statistical significance", When compared to Group CR the gair; for Group OB -
was noticeable but again to a level of p.< 16. The gain of Group OB'on Group NS,
. ho'weve}.- was SLgr;ificant. Both Groups CR and Né dropped in mea;l scores but 't

remalned relatively unchanged and showed no noticeable comparative differences

between thém (Appendix I, p.30~Table 3). ."

LS ~ -

- Ihterpersonal Relations

+

Professional preparation in the humanistic cluster wan appraised by the student

>
*

teachers and analyzed using the following terms:

2. encouraging a warm, receptive personality.

‘ ' B « A -
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18. promoting feelings of worthiness and usefulness in others.
22, overcoming the impersonal classroom, )
23. conveying the acceptance of failure as a tolerable risk of

trying.

Group OB with beginning and end medns of 3. 85 and 5. 01 respectively made 3.

Usignificant" gain (p < 05). When compared to Group CR the gain was also sig-

nificant (p. < 05). When compared to Group NS the gaih was highly significant,
Groups NS and CR again dropped in mean scores .beginning to end, but not to any

great extent. (See,Appendix I, p.30, Table+4.)

N

Class Evaluations and Supervisors' Evaluations

>
'

\

- » \\
Students in the public schools were asked to rate their student teachers in areas
o \

. of teacher characteristics that were thoughf to be important from the student's

- . -~
- '

viewpoint. This phase of the research as well as the supervisor's evaluations *
. L. ‘
3

suffered a considerable degree of unmanageability much of \\X\hich could not have

been fully anticipated. * On the one hand, first graders evaluated a whole day's

M
-

“performance: OP% the ather, high school seniors could _eva'luate 8n1y one class -of
. .

&4 k1 N ' .
a student teacher fm chemijtry. In bdth’cases it was necessary to use the same
I3 Iy = - *
- \\q.-’é‘v (”\..——-;\ﬁ-\—"’\ N\
. - et . ! « -
instrument in order to impose a degree of control, Moreover, the numbers and
. g . 37? - *

sizes of classes varied among student teachers. E

’

-~
A

CAL Appalé‘g’hian State, student teachers are a110v¢1e§i to choose for themselves a

'S el

public school S};étem for their student teaching, which means supervision may be

i

ES

done by one of about nineteen supervisors. Consequently, there was no way to

assure standardization of values in the supervisors' assessments.

Avallability of student teaching positions in a given area and.a shortage of vol-

- 18 -5+
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unteers for the experiment, which had to be on a voluntary basis, eliminated the
researcher's ability to exact controls that could have added more integrity to

this phase of the research, We were forced to proceed with what we had.

-

.
!

[ Az 1t turned out, a few supervisors had no project participants, Some had sev-
¥ oo ‘

o " eral with a random and imbalanced scattering from the three groups. Some

supervisors had no Qutward Bounders with which to make comparisons of

students from Group NS and Group CR. \
% «The class evaluations and the supervisors' evaluations (see Appendix II, p.37) vere
' ey .
\ applied nevertheless in the event a surprise result would indicate a need for a
!
1
1

better controlled study, By combyining individual mean scores where appfopriate

‘{ 't0 find a mean score for each of the three groups, the groups were found not to
i
|
1

-

” s : : b
vary at the end to any extent on either of these evaluations. '

*
.

' Free Evaluations by Students

A

Adminmistrative convenience and the anticipated futility of. making a comparative

study of the personal impressions of the three grohbgled this 'study to limit this

, phasc uf a~sessment to the Outward Bound group.- The g:roup returned to a meet-

A

ing on campus for debriefing at the end of the student teaching quarter. The

<

.. session was taped, - R R B
. L, . SRR .
.« “ . - R 4 .

Overwhelmingly the group agreed that Qutward Bound was helpful in preparation
for teaching, cspecially in establiéhmg tolerance for and empathy with students ‘

. who saw success at school an almost insurmountable challenge. Several comments

'
)

were made about the importance of self-confidence and the valuable lessons in

direct feedbac‘k learned on a rock cliff, There were comments about the importance
5 “ A - .

of experiencing previous success against heavy odds in maqtivation for new learning,

-
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There was discussion of the value of group support to the learning process.

N

The essential nature of direct involvement by students was affirmed., Not

a single reservation about the value of Outward -Bognd was uttered although

r

there were diflering opinions as to what should get more emphasis, -

;a

The following are excerpts from written summaries about the experience by.

the Outward Bound group:

"My Outward Bound experience taught me patience, one

thing that I found a teacher must have to teach effectively. "

"In my student teaching I tried to create situations that would

place most of the responsibjlity of the leérning on the learner,"

"The most overwhelmingly evident benefit I derived from myself
I . .

in relatio¥Student teaching was-the self-confidence 1 discov-

ered within me. To be.an effective teacher or educator, one

n
’

must have a sense of compassion for his students - to be taken
off the defensive and to be put on the same level as tﬁe‘stu\dentf )

as$ & co-learner, " .
"It gave me a lot of new situations to encounter. The classroom

was one of these situations. I really believe that Outward Bound

thelpedv me., "' ' )

"....to have been faced with such tremendous challenges and to

have overcome fear, anxiety, and human inadequacies is to know

.

how to succeed."

20
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"I feel it is Immeasurably valuable to the full development of

one's mind, "

"You find out how to conquer the biggest obstacle of all, which

- is really your own mind. "

""The important objective is not to compare yourself with others

but to work to better yourself, "

"The self awareness Outward Bound develops is essential »

for a good teacher. "

"Whencver I doubted myself there was always someone full of

encouragement for me. "

-

R
"The biggest challenge for me was being put out on the streets

of Atlanta, Gegrgia. This was the wilderness for me."

3

"I learned patience and self-confidence, not how to conquer
nature. Learning that others have feelings far from mine"

but just as sensitive also made me aware of reality. "

. 7
] . - S

-
A3

"I feel it was probably the most rewarding experience of my
life. It also helped me relate to other people:with different .

backgrounds and attitudes toward life, "

~ Co . y

"I seem more open minded now, more than ever before, " v

I3




CONCLUSIONS

In a; study in which a group of twelve senior 1ev;a1 collt.age candidates for teacher
certification underweAnt a three week Outward Bound experience at the first part
of the studentQ teaching quarter, the group by:the end of‘the quarter had made pos-
itive to hiéhly significant gains on two other groups in an inventory rating of the

value of their professional preparation, The other groups went_direétly into the

i

classroom for practical teaching experience, ‘ They showed no appreciable changes

in rating of their professional education during the period.

The group which volunteered for but was denied Outward Bound was included in
f

the study as a means to determine whether persons who volunteer for such ex-
\

periences have common characteristics which could affect inventory answers. The

°

study' produced no evidence of this. . ;

Anonymity of. student ratings was guarded to encéurage forthrigh‘tness, even though

~

data analysis was limited by this approach.

The three groups had practically identical grade point averages in their first three

years of college, _

“i

A pre and post rating inventoryh was given to all groups asking about the value of

. P : R
their professional education to 'date in contributions to the development of certain |

-~ ¥

ge_hera'lly accepted characteristics of good teaching.

-

é

At pre-testing, the mean scores of the groupé on twenty-five items relating to
good teaching showed the Qutward Bound group rating their training as "adequate".
Another group.which volunteered for Qutward Baund but was not selected also gave

a mean rating of "adequate''. A third group which indicated no interest in Qutward
8. g v

4 - -B-99 . -




Bound gave a rating approaching "good".

*

The Outward Bound group which was the only group receiing a mid-assessment

showed,a somewhat higher ranking of their college program after Outward Bound.

[

After eight weeks of experience in the réal classroom as teachers, the Outward”

Bound group rated their overall college program as "good", the only group to do

. ~ L ('Y
. SoJ

~

A

The other groups actually lowered somewhat their rating of their overall progra}n N

°
-

after eleven weeks of experience in the real world of te"achirig.'

The Outward Bound group showed a marked change in their rating of the college

-

_program's contribution to teacher self-confidence, to interpersonal relations and

N

to direct student-involvement in the learning process.

On the six inventory items which clustered in the self-concept area, the Outward
) s A

12

Bound group gained significantly on both other groups and even highly signiffcantly —

on the group which expressed no interest in the Outwérd Boiund ekperience. .
” . -~

»

o LN
.On the four inventoiy items clustering in student-involvement, the Outward Bound

-

group made ‘marked gaiqs‘.onqboth other groups and significant gains on Ehe, group .

" v.vhi.ch volu;teered for Outward Bound-but was not selected.

M

On the four items in the interpersonél area, agéin the Outward Bound group gained

. . k) "
to a significant degree on both other grcups and to a highly significant degree on the

group which volunteered for Outward Bound but was not selected.

- -

. In personal statements about Qutward Bound"s contribution to professignaf educa-

A

tion, the students in the group were unanimously enthusiastic about the experience,

b\‘l‘ P . . .:1.4'- p
ERIC - -~ .7 23
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An attempt to evaluate by college supervisors' ratings and by the claésrooms'
ratings of the student teachers produced inconclusive results, Although the three
groups ranked about the same on these ratings, the variables arising in the course

of the project for this phase were beyond the control of the researcher,

Claims based up‘on the responses of three groups of twelve to fifteen studehts '

can hardly qualify as indisputable evidence that Qutwa. i Bound experiential ed-

-

&
ucation is an answer to the critics of professional education. The Office of

-

University Research asserts, howevér, that a major study involving greater num-

bers is justified based upon the evidence herein,




|
: . |
ANALYSIS OF DATA

. L3 . . .
* . .
-

. For the results of the three:measurement instruments the Office of| University
Researchused t tests, thatis, a comparison of mean scores of the three test-
B3 - . M . -

ed groups. An analysis of covariance was attempted but certain necessary

assumptions about linear progression in individual performance could not be
: . A

i .
st L M

met to validate findings with this approach. Ini testing mean scores were
used to analyze several caf®Bories of data. The categories were designed to

'. constitute bx:gad areas of individual personality development of the student

-

teacher such as "personal readiness to teach' or areas of a teacher's compe- .

tence in dealing with students. C—

5

. . * ‘.

The first instrument applied was a pre-experience inventory which was to be -
completed again by the three groups after the eleven week experience. The
Outward Bound group corﬁpleted the inventory also at the end of the three week

Outward Bound experience to measure immediate impact of Outward Bound it-

- self, : . :

]

all three groups by ‘the_ public school students who evaluate'd their student teach-

ers on characteristics generally considered to be qualities 61’ a gobd teacher.
14 v . v

-

' Another evaluation took place at the end of the eleven weeks andwas don'_e for
|

Fhe instrument was not subdivided into competency areas since this process .

seemed superfluous for réasons which will be analyzed later. Rather the mean
4
‘scores tor the whole instrument were compiled. *

.

The: third instrument was the college supervisors' ratings of the student teach- .

~

er which also tt - place at the end of the term for all three groups. .

’ e

SR 25 ’ "
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A fourth assessment was the subjective evaluation done by the Outward Bound

group through personal statéments about the meaning and value of the experience.

To be discussed first will be the results of the inventory reéarding profession'—

al preparation for the classroom. The questionnaire was divided into two

- N \ -
+

parts. . . ) - - .

o

Step 1, Inventory Analysis, Part I ! : ' :

&

[ '

Part I'of the questionnaire dealt with personal readiness as a teacher for

)
% '

mature, democratic approaches in classroom work believed by the respondents

. ‘

to have resulted from professional training to the moment Q'f testing. Questions\
R . .,
were asked and a seven point scale for rating was used as seen in the following

.

test instrument. .Part I continues through: Item 17. Appendix-1I, p. 34.

N -

13
‘

Jo "rounm testing of the pre-experience inventory reshlts, tpei'e was no
evidence of significanf differences between the three groups in personal readi-
. ) : -

ness to teach. There was however a mild indicator that Group CR, the group

interested only in ClassRodm experience, felt better prepared than Group OB,
B ' o
the Outward Bound Group. Group OB felt the least prepared of all groups. NS,

Not Selected volunteers for OQutward Bound, was in between the other groups.

Note: N is the number of réspondents in the respective groups, In the figune

below t i the valué obtained statistically followed by a columh indicating "sig- v

nificance'. There was no significant value at this point, only a mild iadicator

4

approaching significance.




. N

Beginning-Inventory - N t Significance

—
-

Group OB-Group NS 12,15 .69 Cmo. K
Group OB-Group CR 12, 15 159 p <20
* . Group NS-GroupCR . 14,12 10l no ,
? o0 . . © ) ) . /

The mean score for each of the seventéen items in Part I of the inventory was

higher in every case for Group CR, the group not mterested in Outward Bound,

-

Group CR dpparently felt better about their readmess,.but not s1gmf1cantly SO,
The most notable differences however occurred in the six questions that cluster -

. » ’ ) - 4
in the self-image area. ;

-

+
»~ P
7

In consecutive or.er the six items in wh1ch the most dlfferences occurred be-

- .
-~

tween, the Outward Bound Group and the group with interest only in going directl}"

to clasoroom experience deal with indiviriual seH—}mage as observable in the
followfng.
6. sympathy with those _who 1an your own particula‘r'taleurs.
7. ability to cope with unfamiliar and difficult s;tuaiions. K‘/
10, developing self—confiuence in confrontihg new tasks..‘

13. honest attitude about your own strengths and weaknesses.

‘

14, threatened feelings of teachers in encountering-students. T

< . . L]
15, motivation to strive for excellence, -

7 »

Item 6 had a mean of 4.57 for Group CR compared to 3.40 for Group OB (or

_,joughly ”good+"'compared to "adequate+'") which represents 117% of a full rating

step d1fference., Item 7 had a 31% dlfference. Item 10 showed 61% of a full rat-

mg step difference. Item 13 showed a 74% difference. Item 14 showed 64% dif-

« ference, and Item 15 showed 105% of a full rating step. The mean ditference
"

be‘tween the two groups in the self-image cluster was 84% of a rating step. This

-18--27 .




» should be noted for future reference.

No other questionnaire items showed a difference worth of analysis and no

»

E
other clutéring was observe.

. . B
- * i .

, Step I, Inventory Analysis, yPart Il : N

z -

» /

Part II of the inventory asks about professional preparation that’affects the

»

*way a teacher deals with students. The pre-experience test results showed

the group rankings in the Same order as before -- Gr?)up OB feeling the least

.

- prepared Group NS feeling better prepared and Group CR aga‘in on top, but

not s1gmflcant1y better than Group OB by statistical standards Once agam

. in item analysis, every single item|of Part iI for Group OB had a mean score

. -

- ’ . . 4 -

. that was lower than Group CR, and again Grdué OB averaged lower than Group

%
L]
E] M P s

NS.

o

P -

&
L

The greatest discrepancies in pre- experience testing between Groups OB and
. (o .

CR appeared in the following items:

[

Item 18. 'promoting feelings of worthihess and usefulness in
g g >
others." 74% of full rating step

Item 21, usmg direct involvement 'techmques in exper1ent1a1

v

1earnipg (learning by doing). 74% of a rating step.

1

Item .22, "overcoming the impersonal classroom. " 88% of a

rating step. -

1

Item 23. '"conveying the acceptance of failure as a tolerable

risk of trying." 129% of a rating step.

-19-
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Step 2: Inventofty Analysis, Part I and II, Outward Bound Group, Mid-experience

a ' @

Assessment

-

»

To measure immediate impact of the.Outwazid Bound experience, Croup OB *
which was the only group to have such an experience was tested again after-
Outward Bound and before eﬁtgzrin"g Q)e classroom for student teachfng. On
" Part Iw‘hich deals with personal readiness,. the Outward ‘Bound group gamed
. essentially a full step on the followmg'ltems listed by number, The percent
of a qu11 rating step's ggin over pre-experience asse'ssment is also listed. .
‘ Item 1- 97%of a fuli rating s'tep gain
_Item '3 i20% of a full rating step gain
Ite;ri 5 - 74% of ¢ full rgqtipg step gain
Itém 6 - 100% of a fgll rating step gain
{ I%em 7-"91% o“f a full rating step gain ,
Item 10 - 127% of a full rating étep éa"in N

Atem13- - 70% of a full rating step gain

Item 15 - - 67% of a full rating step gain

The mean gain for the whole section was not significant but did registef by t
test to be a mild indicator of signi‘ficance with the probability of getting this ° ‘

result by chance of less than . 20. ' ~

s
~

L
The pattern persisted into Part II of the mid-test. Individyal items<in Part II

L * N

'were not as greatly. marked by increases as they were in Part I, although every ’

L)

item increased in rating. Notabile items were Item 21 with 77% of rating.step
increase and Item 25 with 84%. These items respectlvely perta<n to "direct

involvement techniques in learning' and "inspiring a desive.... to meet new e

-

O

"20- -~
‘ 2%




»

challenges''. : , .
- . . . .7

Again a mild indicator of significance occurred at a pro'bability of getting this

result b}; chance of less than , 20,

Step 3: Inventory Analysis, Pdrt I, Post- Experience
’ - 22 ’

The post-experience inventory, Part I revealed a significant difference in

Part I overall between Gréup; OB and Group NS (the group which desired Out- .

- ward Bound but was not selected), Group OB and Group NS started the ex-

f.

periment with Group NS rating themselves higher, but not sign_'\f{ieantly so,
in ''personal readiness to teach', However, the two groups diverged signifi-

cantly at the end with a probability of chance of less than .05. For the total

(NS
L

questionnaire, Group NS dropped numerically, but very little, Group OB

rated higher on e{éry question e;ccept one. -The figures below represent com-

- ‘ A
parisons of the end scores of the two groups, not the total beginning to end gain

- ed

of Group OB. . : »

Most notable: gains for Group OB over Group NS were as follows as shown in

&

the percent of a fuil rating step difference based on mean scores.
_'Item 2 - 110% encouraging a warm, receptive personality

-

Item 5 - 73% éstabliShing the value of direct feedback in learning

s

Iteni 6 - . 66% developing ability to sympathize with those who

2

lack your own particular talents

=

‘Item 8 - 85% encouraging opportunity for firee group debates

Item 10 - 149% de,veloping self-confidence in confronting new tasks

A

Item 11 - 117% seeing fears and triumphs in the learning process

from the perspective of the student

) Lo ’ -21- 30
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“»

humanitarian characteristics and self-confidence. Of the items showing note-
‘ L

s011d conclusions can be drawn from the item responses clusterlng in the human-

Item 12 - 95% encouraging student involvement in decisiun making
> o ) ’ . ¢
and planning . ‘ ) : -

“Item 15 - 67% developing an honest, forthright attitude about ones

; own strengths and weaknesses:,

“Ttem 14 - 76% minimizing threatened feelings of teachers in en-

.

countefs with students

Cons1der1ng the fact that the Qutward Bound group scored lower in COmparlson
1

at the. beg1nn1ng, some of the items at the end show a remarkable result, For

;1

examples of the afor ementloned Item 2 shows a beg1nn1ng to end gain for N

B

Group OB over Group NS of 166% of a full.rating step. Item 6, 179%, Item 10,

157%, Item 12, 127%; Item 13, 103%, Item 14, 121%. Other- 1tems with such ga1ns ‘
{

were Item 15 \iO?% -- mot1vat10n for’ excellence in teach1ng , and Item 17, 92% - ,
-- managing coo;:er\a&/e and constructive group work". o .

~ -

3
o

VThe OutWard‘ Bound group, Qike Group NS, felt considerably improved in
. - i . . A
{

3
worthy gains, Items 2, 6, 12, 14, and 17 deal in humanizing processes. Items

10, 13, 14, and 15 are self-image questions. Since Group OB gained significantly

on Group NS beginning to end on bom Parts I and II overall, it would appear that

- t -

istic and self-image areas. L.

>

R o i .
In Part I the direct comparison at the end assessment of Group OB and Group CR

showed Group OB numerically ahead whereas-at pre-experience assessment !

. Group OB was considerably behind, Group CR just as Group NS dropped numer-

' ically from b‘eginning to end. 3i

¢

-22-
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The 1mportant fact is that Group OB pretested well beh1nd Group CR overa11
and on every 1tem Begmmng beh1nd w1th an average mean of 4.31 compared
to 4. 83 and. f1n1sh1ng ahead at 5.24 compared to 4,77. The total gain beg1n—

n1ng to end produced a .99 increase in mean over Group CR. Byt tests, ' :
. +

Group OB was behind by at of-1.59 at the beglnmng and finizhed .99 over

v,

Group CR. This suggests that sohd conclusions can be drawn.
s,

In item a_na'lysis, the items 6, 1, 10, 13, ‘14, and 15 which cluster heavily in <
self-ﬂimage orientation produced in pre-experience measurement an average
for the combined means of 4. 22 for Group OB and 4. 97 for Group CR. Post-

N \ - & N .

“

‘experience assessment showed a change that is statistically highly significant

- t of -3.68 g1v1ng a probability of chance result of less than 0l. ‘Group OB o

finished w1th an average "meafi of 5. 32 while Group CR fml"ned at 4.76. The
?' average gain for the self-i 1mage cluster beg1nn1ng to end Group OB over? _

Group CR was 131% of a full rating.step.

Group NS, whlch at pre-testing was behind Group CR in Part I, fell further

back still by end assessment toat of 1. 61 which gives a probab111ty of less

~

‘than .28, an indicator but not significant.

.
3 . > kS

Step 3. Inventory Analysis, Part II, Post—Experience

-
-

A comparison of Groups OB and CR in Part II shows the same pattern, Group

- OB beginning lower‘but finishing higher than' Group CR.

The total gain in Part I for Group OB over CR shows a beginning mean of 4.30

1
»

compared to 4.87 and an ending mean of 4.38 ucompared to 5.13 for 157% overall

AN
[

‘ -93-
Q ‘ .
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rating step increase in combined means. T

In Part II of the inventory the end results also showed & statistically significant

gain for Group OB over Group NS with a probability of éhance of 1e§s~ than , 05,

Beginning to end gain of Group OB oyer Group NS was most marked in.the item

) *

mean scores in the following items as shown with the percent of a full rating--

step gain, : ) ! ' !

\/\ .
Item 18 - 102% promoting feelings of worthiness and usefulness

w

-

.in others “

i . L3

Item 21 - 107% using direct involvement techniques in learning
Item 22 - 155% overcoming the impersonal classroom ° }

. ) f
Item 23 - 140% conveying acceptance of failure as a tole{rablﬂé

“ 4
A

risk of trying : : 7

§

-

Q- Item 24 - 90% developing a predisposition to share responsibil-

ities and become more involved in group processes
. : . A

-

Again in Part II as in/Part I the items worthy of note are heavily interpersonal
U = * :
and"humanistic in oRientation with an emphasis also on development of self-

image.

Step 3: Groups NS and CR N N

( | e e

Some consideration should be gﬁn to comparison of Group NS and Group CR

beginning to end. In both Parts I and II, Group NS fell further behind Group
CR though not significantly, In Part I an indicator of probal;ility less. thaln&. 20
occurred, and in Part'II the probabiliiy was . 10, approaching significance,

Group NS during the experience apparently tended to suffer a negative reap-

praisal of their teaching readiness. 33 N
W
) -24-
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From beginniné to end, neither group showed marked cl'fanges. The items

wh1ch for Group NS regxstered the greatest change (arbitrarily 50% of a rat-

mg step or more) were Item 2 - encouragmg a warm, receptive personahty

- decreased 76%. Item 12 - encoura_gmg a willingness to involve studen{s ) o

-

'in planning and decisions' ~- decreased 67%; Item 22 - overcoming the im-

. .
personal classroom -~ decreased 61%.

3
[N

Group CR changed most in Item 10 - "developing 'self-confidence in confrontihg'

new tasks" --decreased 50% of a rating step; Item 15 - "'motivating toward

-str’iving‘_for' excellence in teaching" -- decreased 50%; and Item 23 - "convey- .
ing the acceptance of failure asa tolerable risk of trying" -- decreased 1%,
.I:err.xs which showed a decrease?in mean scores from begin;ling to end Part I g '
and II for Group NS an'd CR are as follows: . . N )
. ﬁ ’Be.g~inni’ng V .End
Item 6 NS " 4,53 4,16
CR 4.. ST 4,50 , -
Item 10 NS 4,61 R . 4.41 ‘
< -, CR 5.14 4,64 - ’
| Item - " NS 453 .. 438 .
. CR 5. 07 4,71
 hemz ) NS 402 T4 - -
) CR ' 54 ~ 507
Item 14 " NS 4,38 4,16
CR " 4,57 \ ‘ 4,42 .
Item 15 NS 5.30 5.00
CR 5,78 | 5,28,

2 34




Beginnin‘g.
) . - Item22. NS 4.61 4,00 BN
: ) N \ .
CR 5.14 4,85 N . :
Item 23 NS 4,46 - 4,33 '
» - ¥ .
CR 25.21 4.50 | NN
. . oo “ ) [y L N
‘ Note:~Group OB, the Outward Bound Group, made strong gains on all of these, -
" * items, _and for some reason the concentration of,loss for Groups NS 4&nd CR |,
N * N > ) \ - .
falls within the clusters of interpersonal relations and self-image development - k
_+ .. which proved to be the areas of outstanding gain for OB, - .
| - N
| Factor Analysis T x - )
| " : <
w The items focused upon for special study fell into three clusters - the self- "

concept, student involvement and interpersonal relations (humanism),

N
-

. The self-concept items were as follows: - . T ;/4;;
A2 2+ -
| ’, 6. developing an ability to sympathize with those.who *

lack your own particular talents., _ : S
1, developing an ability to cope with unfamiliar and T,

difficult situations, - ]

-

O

~

10, developing self-confidence in confronting new tasks. : :

13, developing an honest forthright attitude about ones

own strengths and weaknesses,

x »

N - 14, providing groundwor?a’minimi-ze the threatened

feeling of teachers in encounters with students. .

15. motivating you toward striving for excellence in ] ¢

teaching. 35h . -, . ’
RIC e -




. Student involvement items were as follows: " ' ’

12, encouraging a willingness to involve students in

.
¢

planning and decision making. o C

3

17, managing cooperative and.consttuctive group work.
21, using direct involvement techniques in experiential
. ' learning, *(learning by doing, by experiencing).

N ‘ .
24, developing a predisposition to share responsi-

-~ » 13 . ~ N > . ~
. - ties and thus become more involved in greuap

v . . * o .
" " processes and relationships. )
' 4 .,
Humanistiq items were as follows: : e °
*
, 2..encouraging a warm, receptive personality. B
' ing fdelfng. RN - - \
18.- promoting féelings of wprthiness.and usefulness -\ ~
, . - PR T 3
in others, - A Yoo T
¢ - . v' LW * . . . ;/:'—“fl .
o . - N . .
22, overcoming the impersonal classroom. ../ ' >
< , £ « ' ‘ -
23, ‘/conveyir;g the acceptance of failure as a tolerabl/é . . o
I . ' )
risk of trying. v N ‘ -

- .
-~ » -

’

.

&
L]

When beginning to end mean scores in each cluster were calculated, Group OB

-

gained markgaly in eve}'y cluster, 'Thé:,other groups dropped in every cluster.

[

following tables.

\' “.

I3
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-PRE and POST COMPARIS,?NS ;

{of

id

MEAN SCORES in FACTOR ANALYSIS

Table 1- Sé_lf-concept'Cluster - Items 6, 7, 10, 13,'1\4, and 15 .

oo S " Mean _ Mean ) . "
Pre-test  Post-test “
GroupOB . 3.908 - 5.26
. Group NS 4,64 - 4,53 |
{ ' ) Grc;up CR 4,98 . 4,76

1
)

' T )
Table 2 - Student Involvement Cluster - Items 12, 17, 21, -and 124.

[
» , * “

. Mean Mean
Pre-test,  Post-test

5
-

Group OB 4,25 5. 17

.
Group NS 4,71 4,58
.Group CR  4.95 4,91

Table 3 - Humanism Cluster - Items 2, 18, 22, and 23

~ v
-
4

Mean Mean
Pre-test = Post-test

Group OB 3.85 5. 01

Group NS 4,65 4.16 - .

Group CR 5.01 - 4,90




&

The foilowing tables show the degrees of statistical significance by t test

P ~

formulas in gain for Group OB in the three clusters. Comparative gain

between groups is shown alslq\

Table 4 - OUTWARD BOUND GROUP

3

Pre-Test Post-Test

N Mean’ « Mer .. t df Probability Significance .
Self-Concept 10 23,90 3.6u  2.83 9  p <02 high
Humanistic 10 _  15.40 20.50 2,74 9- p«05 _ yes
. "Involvement 10 16,90 20,70 ' 1.99 9 p<10 . approaching

-

Table 5- SELF- CONCEPT

Mean . ! Ce
N  Difference t df  Probability,  Significance

— ————— . — —

)
»

Group OB . 10 7.70 236 20 p <05 yes
Group NS 12 -1.17 v . .
Group CR 14 -1.29 -.04 24 - 1o
Group NS 12 -L17 . N
Group OB 10 7.70 3,18 22 p 0 high
N ) ‘ : N (_L -
Group CR , ’ 14 -1.29
\ .
t 3 8

. -29- ¢




7/

Table 6 INVOLVEMENT
‘Mean
N Difference t df Probability Significance

. Group OB~ “10 3.80 2,13 20 p<05 - yes
Group NS ; 12, .-1.33 ‘ e )
. - \
* Group CR 14 - 4 64, 24 ~ no
" Group NS ' 12 -1.33.
Group OB - ° 10 ' 3.80 188 22 p<l0 approaching
Group CR 4 -4 | )

-

. B O \
P

Table 7- HUMANISTIC

»,

Group OB 10 5.10 2,75 20 .02 high
Group NS. 12 -1.92 .o
Group CR 14 -.50 ' .73 24 no
" Group NS 2 \-L92 .
~ ‘ P -
_ GroupOB .~ 10- 5.10 2,35 22 p<05 Cyes @
Group:CR 14 -.50 ¢ ) R
‘ Z .

' 34




- f . .

Step 4: Class Evaluations amd Supervisor's Evaluation
o . . * v ’ ’

Students in the public schools were asked to rate their student teachers in
. ho : :

-

areas of teacher characteristics that were thought t‘% be important from the

student's viewpoint, This phase of the research as well as the supervisor's

SO B . . :

evaluations suffered a consi‘deorabie degree of unmanagability, On the one \
hand,, _fif'ét graders evaiﬁgted a’whole, day's performanée. On the other: high |
'sé.j‘lopl sleniors evaluated only one cl.ass for a ct;emistry te.acher. In both

L cases it waLs necessary\to_ use the same instrument to’ impose some control. -

L) “ &

A .
Of course, the instfumént had to be quitq simple for elementary school chil-
,w‘ireﬁ, .and consequently may have been too simple for secondary school students,

Moreover, the ’r}umbers and Sjzes of classes varied among student teachers,

- 3

. - \ v . -
[

At Appalachia'n_ State student teachers are allowed to choose a public school

’ N
. “

\
system for th

vision ¢f one of about nineteen supervisors. Consequently, there was no way

1 t

eir student teaching, which means they come under the éuper-

A

‘

- % to assure standardization of values in assessment.

- o -

*

Availability of student teaching positions in a given area and a shortage of

N

volunteers for the experiment, which had to be on a voluntary basis eliminated

the researcher's ability to exact controls that could have added more integrity
: \

. .
to this phase of the research, We were, forced to procede with what we had,
\d « a
~

As it turned’out, a few supervisors had no project participants, Some had  *
several with a random and imbalanced scattering from the three groups. Some

‘ supervfsors had no Outward Bounders with which to make comparisons of stu-

dents from Group NS and Group CR. ' ~ >




The class evaluations and the supervisor's evaluations were applied neverthe- -

]

less in the event a surprise result would indicate a need for a better controlled

- -\
: study. ’
! - s
Class Evaluation - ’ e . ’ o . >
In the class evaluation which coﬁs.lis,tgd of twelve questions to be rated on.a 2

five point scale of 1- Poor, Z-B‘elbvé average, 3-Average, 4- Good, 5-Best,
thé mean scores for the twelve responses were compared and no stati'stically

.y

significant differences were found. There seemed to be no justification for ~ -

‘elaborate analysis of items.

By addi‘n%‘ the scores of items 1 through 12 a total score was determined t_‘ox.' N

>

' each’sheet which in turn was processed to get the mean total score for a

> >

class. The classes for each student>teacher which, of course, varied in

[

3 number, were co_mbi,ﬁed' to determine a mean, Still another step determined

-

. the mean scores for Groups OB, NS and CR which is\the score indicated below, .

4

On the speculation that elementary students-perhaps rate teachers higher than
- - Lo ‘/ . ,
“high schogl students, a count was made to show how many project participants

taught in elexhen,tary school and how many in secondary school.
~ -

Class Evaluation Percent
° Mean . Secondary
Group OR 51.29 . 85%
~ Group NS . 9L, 75 73%
; . GrowpCR: 3.1 50%

A
LI Y H

Certainly no conclusive differences emerged in the comparative study of the
!

<

three groups in class evaluation. 41
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‘Supervisor's Evaluation

-

e -

In supervisor's evaluatiod.again there was no apparent reason for item analyses.

For one thing, evaluation control over the three groups seemed nearly imposs- -

¥

ible to attain which would tend to invalidate conclusions. Or;e supervisor with
his own stand;rds evaluated one student. Another super:visor with other standards
evaluated an’og;e'): stﬁdent or two and so on. It should also be no_tedéthat a random
sampling.of evaiuaftions of student teéehers not related tc; the experiment was

pulled from the files. These evaluation forms were completed by the same group

of supervisors who did evaluations for the Outward Bound experiment.

" Evaluation forms of twenty male students and twenty female students unrelated
to the experiment were sampled in this way to compared means. The supervi—”'

sors rated the females 40% of full rating step better than the males. There are

fiftzen men and four wdmen supervisors inpthe department. It would appear that -

a relatively high percentage of males would prove a disadvantage to a group in

1 »
- 1
.

comparing groups by supervisor's scores.

; . . ¢ . * . N .
Below is a comparison of mean scores of supervisors evaluations together with

the percent of males and females in each group in the Outward /%md experirnept.

o
>

. o

’ Mean Males
~ Group OB 4,02 50% *
Group NS 4,07 7%
Group CR | 4,01 31%

=

74

. Group OB held up well considering its presumed disadvantage with a heavy percen-

tage of males. However, in supervisors' evaluations the only possible conclusion

O  still is that this study can show no statistical difference between the three groups.

ERIC g
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A QUESTIONNAIRE FOR THE STUDENT EVALUATION OF CERTAIN ASPECTS
- OF TEACHER EDUCATION AT APPALACHIAN STATE UNIVERSITY

_ You have been selected randomly as a participant in a research pr¢ject for a
ceftain/facet in the College of Education. Therefore, your cooperat;ion in com-
pleting the following questionnaire and subsequent questionnaires to help evalu-

- . . M P Ly

ate certain aspects of the formal education of teachers would be m,u.ch appreciatéd.

& ]

R aahius il

—

P.2ase answer the questions as frankly and conscientiously as you can, responding

with your reaction as of this moment considering all college*s'p(l)nsored programs
in which you have participated to date. The process by which the results of this
testing instrument will be compiled should negate the possiBility of anyone asso-

‘ciating your*name with your answers.

Indicate your ratings using the numbers on the scale below. For example, if you

¥

would rate a certain item as "adequate', you should answer with the number 4 in
i 1 4 —

| the blank at the right margin. ''Adequate', the middle grade should be interpreted

to mean "'reasonable' considering the time involved and the potential of a bachelor

-~

degree prdgram for teacher certificatién.

1. negligible 3. barely adequate 6. excellent in
/
"2 2, poor _ 4. adequate 7. superior
. ) 5. good

TO WHAT EXTENT HAS YOUR FORMAL COLLEGE PREPARATIOLV FOR THE
C¥.,ASSROOM CONTRIBUTED TO YOUR PERSONAL READINESS AS A TEACHER BY

1. encouraging intelligent autonomy in decision making

as contrasted with unthinking dependence

T ~ . 43 B
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. ' 2

1 - A

> 2.. encouraging a warm, receptive personality

.

3. developing a positive, optimistic viewpoint

toward learning. S '

’ B - .
. 4, -promoting awareness of the realities cf
» ’ ‘ ~ 3

public schools.

5. establishing the value of direct feedback in

-

. y - . - 2
the learning process, "

6. developing an ability to sympathize with

4
ab

. those who lack your own particular talents.

7. developing an ability to cope with unfamiliar

and difficult situations. : . e

8. 'p;'oviding the opportunity for free group debates -

and "brainstormings" on teaching.

9. providing opportunity to engage in constructive . - R *\

contemplation’leading to better perspectives of ‘ .

’

overall professional responsibilities.

I3

10. developing self-confidence in confronting new ‘ ,\

,  tasks.

' 11. €nabling you to see the dears and triumphs in
the learning process from the perspective of the

student.,

12, encouraging‘a willingness to involve students

in planning and decision maki'ng. , ) - /
13. developing an honest, forthright attitude

about ons:is own strengths and weaknesses.

14 | '
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14,

15,

19,

20.

21,

22,

23.

24,

25,

16..

.1, . 1
providing gfoundwor\k to minimize the threatened

.

feeling of teachers in encounters with students, .
: ’ ’

motivatiﬁ”g yéu'towérd striving for excellence .
in teaching,

helping to understand.the s;)cial and personal

problems of people of dissimilar baékground§.

managing cooperative and constructive group

¥
work .

P

18. .promoi:ing feelings of worthiness and usefulness

r

in others,

-

bringing persons of different races and
classes to sociai and ethnic understanding.
inspiring inter‘de_p'ende‘nt trust among others,
using direct involvement ‘techniques in
exp‘erientiall learning, '(learni,ng by :ioi_ng,

by expgr-iencing).

overcoming the impersonai classroom.
conveying the acceptance of failure as a
toferable risk of trying. ’
developieg a predisposition to éhare

responsibilities and thus become more in-

volved. in group processes’and relationships.

ca 2 2 (] >
inspiring a desire among students to meet new
- 45

J
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challenges.

-~

tv

TO WHAT EXTENT HAS YOUR FORMAL COLLEGE PREPARATION ENABLED
YCU TO DEAL MORE EFFECTIVELY WITH STUDENTS BY '




CLASS EVALUATION OF TEACHER |

‘Please grade your teacher on the followmg 1tems’by placing
a number either 1, 2, 3, 4 or 5 in the blank after each«statement
about the teacher, Note what the numbers mean below

1=Poor 2=Below Average '3 =Average 4=Good 9=Best

A ]
1]

THE TEACHER

1. has a warm, understanding personality.
<« ’

2. has an even-tempered persoﬁaiity.,'

3. manages classroom matters well w1thouc needing
help from” someone else,

~

4, . .Spreads a bright outlook on life, ”

5. is not afraid gf the hard realitites of the world.

. . - H
6. makes students feel useful and important,.
7. is sonfxeone that can be trusted.

8. . helps bring persons of different races or.
backgrounds together.

9. has a relaxed outgoing personality. }

10.” makes the student want to learn for himself,

11. lets you know as soon as possible whether
_ your answer is right.’

12, helps in individual and group learning.

46
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COLLEGE SUPERVISOR'S EVALUA TIONS
Appalachian State University

Name "

Home

Address

Subjects or Grade Taught

Boone, North- Carolina

I

For the
At

Quarter19

Supervising Teacher

-School
School Addres.s

Check List for Evaluation of Student Teaching

- ’ ' Rating Scale: ’
*PERSONAL CHARACTERISTICS 1, Lowest-5, Highest-3..Average COMMENTS
Appearance, Dress, ’ ) .
Hair,..Posture : 1 2 3 4 5
Voice “ .
— 1 2 3 4 5 'S
Social Adaptability
1] 2 3 4 5 >
Physical Vigor o
1 2 3 4 5
Quality of English Used -
1 2 3 4 5,
’ PROFFESSIONAL ABILITIES
Sense of Responsibility ’
. 1 2 3 4 5
Cooperation (with Teachers) : - )
1 2 3 4 5
Personal Interest in and Cooperation
with Pupils 1 2 3 4 5
Judgment ) . - .
. 1 2 3 4 15 \
DISCIPLINE OR CLASSROOM MANAGEMENT ’
Attention to Physical Condition - 5
, : 1 2 3 4 5
»  Pupil Control .
1 2 3 4 5
TEACHING ABILITIES
Teacher Preparation (Selection and use -
of materials and variety of instructional .
techniques and materials) : 1 2 3 4 5 “
Use of Time
1 2 3 4 5 -
Recognition of and Provision for ’ B
Pupils Needs 1 2 3 4 5
Testing and Measuring Pupil
Progress v 1 2 3 4 5 N
Knowledge of Subject Matter
- 1 2 3 4 5
' TEACHING OUTCOMES i
Pupil Response ‘ /k
1 ] 2|3 |45 o/
Pupil Achievement . ' 7 )
I 2 3 4 3 -

Q
lC on each churacteristic,

Aruitoxt provided by Eic:

-38-

" *Make a check () mark in the appropriate hlock to indicate your evaluation of the stydent zeacher
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RESEARCH ON OUTWARD BOUND

Dr. Robert Godfrey presented a review of research and evaluation literature

on Outward Bound and relaf:ed pr'ograms at the conference on Experiential Educa-

R - . . 'S ~

tion held at Estes Park, Colorado in Octdber, 1974, With his permission, ex-

cerpts from his review are-presented in this and the following appendix.

- “

The available literature ‘can be classified into five categories:
: . : <

1, Studies of Outward Bound programs. '

2, Studies of educational f)rograms related to Outward Bound.

, 3. Studies on programs for Urban Youth and Delinquents,
L 4. Non-Empirical Studies.

5. Recent work. :

3 . -

STUDIES OF OUTWARD BOUND PROGRAMS:

An early study by Richards (1966) used a Semantic
Differential Test with a group of 90 boys enrolled in
Colorado Outward Bound School course C.11, Richards ccen--
- cluded that there had been a "substantial strengthening of thé
" self-images of the great majority of the young men who went
Strengthening through the course.' Using interview techmques with a
self-image smaller sample, Richards concluded that (1) "boys with
« . ) stronger self-images and more outgoing personalities will
) - enroll and participate in Outward Bound ‘more than boys whose
self-confidence’is not so strong. "' (2) "The results of the pro-
Social gram appear to be felt more in areas of social functioning than
functioning. in academic pursuits. " ’

A study carried out in England, Strutt (1966) using the Sixteen
Personality Factor Questionnaire, the Intelligence, Progres-
sive Matrices Test, Self-ratings, sponsor ratings, and confi-

more stable

dependable,
critical, .

“dential Outward Bound student repo.ts, concluded that in com-

parison with a control group, girls who had completed an Out- |
ward Bound course were more stable, more dependable, more
critical, livelier, less sensitive, and less conventional. ‘ >

-39~ )
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Clifford and Clifford (1967) examined the effects of a'Coiorado ‘

Optward Bound Schood course on adqlescent boys. They con- , |
Qhanéc in cluded that "overall change in the self-concept did take place '
self-concept. in the approprlate direction and dlscrepenmeq between the self .

and the ideal- self were reduced. E "

An evaluation cf the Outward Bound Teacher's E‘ractlcum Hawkes -
et. al, (1969) using a questionnaire and interviews some time

T L after the-program had ended concludéd that "'the Outward Bound °
' ’ Teacher's Practicum...... is an elxpenence which influenced or = |
Self-image. changed many teacher's self-image and view of their profesauon.'

In a study carried out at the North Carohna Outward Bound School
Borstelmann (1969). one of the main conc1us1ons was that, asso .
ciated with the program expemence is a general increase- among )

Control students in the belief that they Can control their personal fates,
{ personal ' Borstelmann also concludes that, "student valie hierarchies. ...
fate, ’ ° show some tendency to move towards staff positions about the im-

portance of competent behavmurs " And, ina caut1onary note, he
- 'points out that Outward Bound, "does a better job with those stu-
dents who anrive sharlng convictions about self-determination and

" getting on with the job in a éooperative, task-centered manner, "N
4 . Shulze (1970), using a combination of questionnaire :and personal )
. interview, concluded that the Outward Bound course, 'is an intense"
Changes in personal experlence frequently involving changes in person\a’Lhty -
. ‘personality and and values, " and, "enables (participants) to look differently at
values. themselves and the world. He also concluded.that *"8ne of the most’
Tolerance of s1gn1f1cant results of the Outward Bound course "a.ppears to be an ,
others. appreciation and tolerance of others dlfferent}rom oneself "

N

In a study. of 78 Toledo hlgh school students which used the goals
of a high school.guidance program as a frame of reference, Lovett
‘ (1971) concluded that students who participated in Outward Bound.
Positive gained a more positive self-concept, beécame more confident in
self-concept, decision-making, and enjoyed better interaction with their peers, .
' " Lovett also concluded that high school guidance counsellors work- - -
ing in a program that promotes the concepts of Qutward Bound

Roles of " were more likely to fulfill their true counselling rolés and to fos-
_ ceunsellors, ter within students the concepts which the counselling profess1on
) desires to promote. N -
o' Fletcher (1971), carried out a auestionnaire study of 3,-000 students
) s who had taken'Outward Bound courses in England. - His main §
’ ]
i Yy
* ¥
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S conclusionis wex’e'that both students and their sponsodg, felt
Self-confidendce. changes had.occured in (1) increased $elf-confidence, (2)
Needs of others. greater maturity, (3) greater awareness of the needs of othexs
Maturity. .- and, (4) greater ability to mix well. Fletcher also concluded

" "Mix well, that the majority of sponsors and students felt that, "the in-
T ' . ' fluence of a single Outward Bound course is very persistent, '
Permanence of ) with the majority of sponsors and students expressing the feel-
changes, ‘mg that changes‘are permanent.

A study by Wetmore, (1972) lookgd at the effects .of Outward
Bound on the self-concepts-of 219 boys who attended the Hurri-.
cane Island Outward Bound Schopl. Wetmore -uged the Tennessee *
Self-Concept Scale, the Kelly and Baex Behaviour Rating Scale,

! and self-reports from students six months after the course. He

,Positive . concluded that there wag ''a distinct.positive change in self-con- N
change in cept while in attendance at the Outward Bound School," that, Uthe
Sé€lf-concept, intensity of positive change in slf- concept decreased after they -
‘ "7 returhed to their Home environment, " and that "self- concept ,
. Changes decréase changes were consistent with behaviour' as reflected by the in- -
in home structor ratings on the Kelly and Baer Behaviour Rating Scale. .’

env\ironrr;ent'_. . . Wetmore d1d not use a contré6l group and his sample of 219, students
' e included 16w numbers of~students in certain background categorles

i. e, race and socioeconomic status

' o ’

Davis (1972) looked specifically at the experience of fear du\ring
the rock climbing phase of an Outward Bound program. A mailed

A

x questionndire to Outward Bound graduates surveyed reactions be-
. fore, during, and after rock climbing. Plotting his data on graphs,
Self-awareness. Davis concluded that ''the overcoming of fear results in newdevels
Self-confidence. of self-awareness and self confidence.' He added thaf 'the trans-

" formation-of fear into enthusiasm must be considered asa prime -
value in the increased self-awareness and self-actualization re-
sulting from rock climbing, Y '
In a recent study Koepke (1973) examined the effects of a Celorado
Outward Bound School course on the anxiety levels and self-con-
cepts of 33 male and 11 female participants. Koepke used the

Gough Adjective Check list as a self-concept measure and the |

« ) State- Trait Anxiety Inventory as an anxiety measure, She con- ' ;
More positive \ cluded that:Outward Bound participants. ''view themselves more
view. .~ _ positively and possess lower anxiety levels at the end of a course. "

. % .

4

STUDIES OF EDUCATIONAL PROGRAMS RELATED TO OUTWARD BOUND:

Iy

A study by Naches and Roberts (1967) examined the effect of

: Outward Bound adaptive programming on high school students of |

@ >
|

o




Adams County School District No. 14 in Colorado, involved
in a program entitled, "Dare to Care," The authors of the
study were professional.psychologists on the school.«district
staff. Using the High School Personality Questionnaire, a o

" ‘Student Attitude Survey, and a Staff Rating Scale, with three
groups of students, : "top students, volunteers and. potential
drop-oiuts, " they éoncluded that all students became'more y

Outgoing. ) (1) outgoing, (2) affected by feelings, . (3) assertive, (4) tender-~
Assertive, .minded, (5) self-controlled. They also concluded that these
Self-controlleg. changes were most s1gn1f1cant for the students categorized as
Drop-outs. "potential drop- outs.

A study by Shulze (1971) entitled the Impact of Outward Bound .
on Twelve High Schools, used a combination of observations of
scnools reading of existing reports, and questionnaires sent
PN to all schools, His conclusions’included- that Qutward Bound
Catalyst.' programming in the schools studied has served as a "catalyst'"
challenging commonly held notions regarding ''scheduling, cur-
riculum requirements, student-teacher relatlons, strictly cog-
- nitive curricula, and performance criteria.". Schulze reports
that Outward Bound has 'legitimized and provided sanction for
the progressive notion of learning by doing, "' and ‘that programs
in the s¢hools he studied have provided "a vehicle for curriculum
reform; ' In the area of human relationships Schulze reports
that Outward Bound served to-"bring opposing grdups together
and initiate dialogue and interaction.'" Little formal methodology
was used in this study. Shulze relied mainly on his own interviews
and observations,

«
L4

\ . : ‘
\ Fersch and Sm1th (1971) took a more formal look at an Qutward
t Bound adaptive prograrﬁ (Project Adventure) at Hamilton Wenham
Regional High School in Massachusetts: Using a battery of differ-
ent tests (Rotter Scale of Internal and External Control, Tennessee
Self-Concept Scale, Student Questionnaire, Self- Rating Scale, School
Pogsitive change: Climate Survey, and physical tests) the authors' major findings were
Internal control. . " {1) that there was "overall positive change for the sophomore class, "
Regular school (2)\t‘hat students involved in the project showed a higher degree of
program. internal control, (3) that students exhjbited a "significant decrease
Girls did as g ts! general enthusiasm'" for the regular school program, and, (4) in
‘'well as boys. general "girls did as well, in many instances better, than boys "

Look;ng at Outward'Bound as a strategy for organ1zat10nal change

in a large public school district Godfrey (1972) concluded that -
(1) progect participants experienced s1gn1f1cant personal growth

and improved inter- personal relationships, (2) the Outward Bound

B3
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Organizational
change,
Enduring
quality.

o ‘a\
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Positive,

self- confident,
Courage to face
self and

world,

Future goals,
Personal
change,
Parent
relationships.

College
ambition,

L

oy

‘uations it is that the majority of these students acquireda more

.c&tlege. A questionnaire glven to parents received positive re-

-

project stimulated organizational change in the district by .
involving a wide range of senior administrative personnel in
addition to teachers and pupils, (3)'the Qutward Bound pro-

ject "influenced teachers in their work with both colleagues

and pupils, " (4) "the initial positive response of participants...
exhibited an enduring quality. " (Maintained si1x months after

the experience as measured by a mailed questionnaire. )

4

-

An evaluation of an Alternate Semester program at Lincoln
Sudbury Regional High School jin Massachusetts was _carried
out by three staff members of the program, Copp; Plerson
and Sargent (1972). Their report includes student anecdotal
responses; \the r?u&ts of a questlonnaLgQ sent to parents, staff
evaluatlons of pa ticular umts, and overall staff evaluations
of the project. Among their major findings-is the statement;
"if there is one consistent theme that runs throughout the eval~-

F

positive, self-confident image of themselves., The authors also
make the summary conclusion that 'there is no question that
these students were deeply affected and most left this program
with more courage to face themSelves and the world. " -

Rathff (1972) caz?rled out an evaluatlon of the Senior Seminar
program at Denver East High School in Colorado. A question-
naire was completed By 93 students involved in the seminar and
by a control group c‘éns1stmg of, 31 seniors randomly selected~
from the student body of the school. Summary of much of the
data is not included in the report. An item-by-item listing of
student responses to the 59 ‘questions included in the question-
naire is given., In comparison with the control group Ratliff
reports that seminar students (-1) developed more meanmgful
relationships with teachers, (2) felt that the Seminar experience
had had a significant effect on their goals for the future, 3 2
viewed the Seminar as an experience leading to personal change,
(4) related better to the1r parents, (5) related better_to members
of other racial groups (6) developed closer personal relation-

shlps with other students, (7) mc’reased -in their desire to go, to ,"

sponses to the cost of the seminar and to the d1fference it had
made in thelr ch11dren s lives. . . i

Following on from Rathff's 1972 study, the Denver Public Schools
carried out their own evaluation of the East High School Senior
Se,mmar ‘Elledge (1973). The Seminar was criticized for a lack

"of precise goals hut in the conclusion of the study the evaluators
t.

- 4 N .
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Self-understand-
“ing, -
Race-relations,

Value of.education,

| .
j * Positive growth
in self-concept.

Less positive
about regular
school, .

Teacher
warmth, “

Cons\ideration .
of others.

Positive
self-concept, -
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identified improved self-understandjng, improved relations
with students from other racial groups, 'improved understand- .
ing of society, and improved sense of the value of education,

as the major outcomes of the Seminar,

A semester-long program at a Colorado Springs high school,
modelled on the program at Denver East High School, called

the Mitchell High School Senior Seminar, was evalpated by one
of its staff members, Fornander (1974), He used a variéty of
evaluation methods 1nc1ud1ng student reactions, staff evalua-
tions, evaluation by observers, and a statistical pre-post test
employing a randomly selected control group. A flaw in the
statistical design (namely that students did not t write their names
on the test instruments) prevented formal statxstxcal analysis of
the data. Three instruments were used; the ';[‘ennessee Self-
Concept Scale, the School Climate Survey, and the Student De-
scription Form. Responses on ten of the twelve scales of the
.Tennessee Self-Concept Scale showed J'desirable changes (in-
dicating pos1t1ve growth in self-concept) for the Seminar stu-
dents.  In most cases the mean differences (group data) for the
Seminar students was noticeably greater than for the control,
group, " The results bf the School Climate survey indicate that
Seminar students felt less positive about the regular school pro-
gram than the control group, both before and after the Seminar.
A significant change for Seminar students was an increased
feeling of teacher warmth towards them. The control group did
not change in its percephon of teacher warmth, There/was little
(difference between Seminar students and contraql group on the
Student Description Form, with the exceptxon that the Seminar
studentsg showed an increase on the d1mensxon "Consideration
of Others. -

A semester-long program,  the Wasson Experiential Education

Seminar, at another Colorado Sprmgs High School was evaluated
by two teachers at the' school, Morris and Hart (1974), Their re-
port incorporates two complementary approaches, (1) a"detailed
statement of goals generated in part from ovérall educational
poals of the school district, leading to reactions from students,
staff, and parents, and, (2) a pre- post testing of Semmar stu-
dents using the W, E. E. S, Affective Inventory, (Modified from
Inventory of Outward Bound Effects, ' Smith et al., Bureau of
Educatxonal Field Services, University of Colorado, 1973.) The
data from the Affective inventory indRcate: (1),"a more positive
self-concept has apparently. developed during tle period of the
Seminar,  (2) on the dimension measuring self-awareness the
report states that 'many students are more cognizant of their

-~
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Strengths ahd
weaknesses,

' Accept others
as thgy are.’

.
-

strengths and weaknesses, ''(3) on the dimension measuring
self-assertion the authors state that ""students now feel they
are more re€ponsible for their own actions.' (4) little change
{5 reported-on the dimension measuring acceptance of others,
but the evaluators state that "one area of significant progress
during the Seminar has been the tendency of most students to
accept others for what they are,

\

STUDIES OF URBAN YOUTH AND \DELINQUENTS

Active,

less alienated. |

Individuals.

Goagl orientation

dand achievement,

'

Recidivism
rate.

| ¢
w— COnsequences of

<k

evaluators main hypothesis,

P \
Work in this area was begun by ‘Schroeder and Lee,(1967) with
a study of 40.inner-city, low-dchieving, high school students. o
After Outward Beund the group was found to perceive themselves
1nd).v1dua11y as more active, stronger, more positive, and less.
alienated. With regard to others the group demonstrated a
greater bapac1ty to\see other people as 1nd1v1duals and a great-
er capacity to view peers and teaqhers as more positive and
helpful. The group also showed a more mature goal-orienta-
tion and greater f1ex1b111ty of means IOf goal-achievement.

A}

Kelly and Baer (1968) carried out.a two-year study of 60 ad-

, judicatéd delinquents from the Massachusetts Youth Service who

participated in Outward Bound. Of 42 boys who completed the pro-
gram, the recidivism rate was 20% compared to figures of 40% )
for the State of Massachusetts and 50% - 50% for the Nation. The
work carried out in this study received considerable attention

and was published,in’two profess1ona1 journals, Kelly and Baer
(1969) and Kelly and Baer (1971). "

Freeman, Spllka, and Mason (1969), carried out an'empirical
evaluation of adjudicated delinquents ‘who participated in a coop~
erative program with the Colqrado Outward Bound School. #The
that ''the consequences of aggression

. aggression, would come to be negatively viewed, " was accepted.
. - v . .
a . 4 .
NOK-EMPIRICAL STUDIES OF OUTWARD BOUND: ' . .
‘ . ! '

_ Lev (1968) makes a comparison between the American Indian
American world view and the Outward Bound concept. He points out that
Indian world _"the American Indian has had a view of reality, or world view,
view and which was ..... rooted in a response to the coercion,of nature
Outward . _ He follows this by stating that, "the philosophy behind programs
Bound. - such as Outward Bound is orientedetoward .. a confrontation

AN

with nature, ' Lév suggests that ""perhaps a worklng re1at10nsh1p
' TP, .
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S

Self- confidence.,
Maturity.

Change theory.

Transfer,

4

‘personal growth, " He concludes that "although not consistently

~ turned home at this point. He presents a number of strategies

f . - @
| A
can be established between the red man and the white man with

this goal and path in mind, " L .

In a comparative study which examined the Hurricane Island

(U. S. A.), Moray (Gt, Britain), and Eskdale (Gt. Britain)
Outward Bound Schools, Tresemer {1969), by means of inter-
views and participant observer techniques, looked at the Out- )
ward Bound program .from the points of view of "character T
training, " 'value-forming experience, " and, "education for ’

effective as an initiation rite into Manhood, participation in an
Outward Bound program can lead to a constructive development
of self-confidence and to gréater maturity for those who attend.

Rhoades (1972) looks at the problem of individual change in Out-
ward Bound, and applies ideas drawn from contemporary change
and transfer theory. He applies the Lewin-Schein "-,lthree—step
model" for change (unfreezing, change, freezing) to an Outward
Bound course., He identifies the role of the instructor as cru-
cial in the change stage, and points out that Qutward Bound has
little control over stage three (refreezing), as studenis have re-

and accompanying rationale for increasing the likelihood that
transfer will occur after the Outward Bound course is completed.

< 3

RECENT EVALUATION WORK ON OUTWARD BOUND:

AN

Af fé‘g tivé
goals,

Checklists.,

Much of the above literature is "research" oriented, in the

sense that little of it is specifically intended to give information

to decision-makers within the Outward Bound organization to
assist them in improving the quality_of the program, In "The .
Measurement of Affective Education, " ygrmon (1974) summa-
rizes work carried outby the Colorado and Texas Outward Bound-
Schools in evaluating their programs' effectivenéss. The approach
adopted here is to have programmers identify their goals within
three traditional areas: Affective, Cf‘ognitive,-and Psychomotor
Domains. Working mainly in the Affective Domain Harmon has .
encouraged Outward Round to'develop a series of goals ranging-
from general to specific. Using checklists based on these goals
which are filled oit by both instructors and students, hé hopes

to provide data. to the organization indicating how weil stated

goals are being met. Some pilot testing, of these materials has
taken place butvinsufficient data has been gathered arid analysed

to indicate yet if this line of inquiry will provide useful infor-
mation, However, Harmon's work in the development of goal

- statements and the use of checklists on Outward Bound programs .
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S ' has engendered an increased‘\ awareness in many staff of the
' . educational potential of the program. Staff are talking about
goals and making program changes on this basis.

o ™y A sormewhat different aipproach has been taken by Smith (1973)
. in a paper entitléd "Final Report: Project to Design an Evalua-
tion of Outward Bound." Although the term '‘evaluation" is used .
in the title, this is more of a "research'' attempt using Rosen's
. distinction. Stgrting from a summary review of’ existing litera-
. ture, Smith.sfates that "to date ..... ho evaluation study of Out-
ward Bound (related to the Colorado School) has been conducted »
to demonstrate unequivocally the results of Outward Bound, Her
L charge is to design such a study. She begins with an examination
' L. of Harmon's work -on goal seiting, interviews with Outward Bound

.. _staff, and reading of Outward Bound literature. - From these,

g sources four main variables are distilled out as commonly accepted
outcomes of Outward Bound programs. These are: (1) self-esteem.
(2) self-awareness, (3) self-assertion, (4)-acceptance of others. A
, questionnaire has been developed to test these four factors and has”

' been developed to test these four factors and has been pilot teésted
: on a Colorado Outwzrd Bound School summer program. Her final
study design consists of three ’separate‘ but interlinked approaches:

1. Study-One: A small tightly controlled experi-

Ce— ) ) mental design involving random assignment

‘ of 15 male and 15 female students to experi-
'mental and control groups. These students
ate observed during their field experience
and respond to the questionnaire developed
for the study. Follow-up data will be collected
on these students after their return to h1gh '
school at the end of the first and second semes- J
ters following their Outward Bound course. '
(Data will.include grade-point average, extra-
curricular activities, leadership activity, dis-
cipline, and adjustment ratings. ) :

2. Study Two: Employs a ""Time-series design"
in which evéry student (except teachers) who
. ] goes through the C.”0. B.' S. summier program

responds to the questionnaire. '
AN

3. .Study Three: Utilizes a "participant-observer"

for descriptive evaluation aimed at elaborating
on the subtletiés and details of the program which
‘ ' ‘ will not receive attention in stndies one and twe.

- CONCLUDING REMARKS: Many of the studies reviewed he‘re do not meet rigorous

>
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criteria for-validity, However, the overwhelnring indication of these data is

that Outward Bound methods are successfully changing the lives of people who
participate in the program in the direction of the stated goals of the program.
More work is needed if traditional educators are to be convinced of these values. !
The work of Smith and Harmon seems most promising in this regard

- v
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