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ABSTRACT

2 S-year experimental project, the Bilingual H¥ini
Head Start program is an early education program for children of
migrant farm workers. The program has 2 components: the mobile and
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maximum effective o a very unstable population group. In the
mobile program, teachers are selected from adults whose families move_
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SURIETT: mvalustion of Prosress

-

The report waich follows repres:nts &n ¢valust.on

of vrorrers to mproximately the 27tn mongn of progranm

operation of kilingual ¥ini read Start,/a five year

- experimentsl projlect. This raport is/btne fourthsevaluation
; ’
in the ceries prepared on this pro;fam.

/

™e rerort is bssei on tng prorram v EFLIVES

L3 .o 4/ .
outlined in the iav, 1277 propogal unier shich the progran

‘

is currently operating. :lowevAr tne ~riod of
. o L 1t . .
reported ze27ins st tne end of Januarv, 1973 which p.int
, ,
. \
marked tne closure cate for prosrsm operstions Pepo?ggg:
i/

/
in the third rro’ ct evalyation. .
Ed
Tne findinrs of fhis evalustion heve beer audited

/

/ v

{
by Ur. Wark Green, of the lorthwest hopionsl cdueation
Latoratory. Ue has chockod tne o deansey ol tastirg of

Y

children and reviewed all data collection instruments. fe

w

- 4 . .
has slso crosge checked the accuracy of all data summarie

1
1
i

and the completeness of documentation for all claims made in

/ ) : "
this evaluation. ; R . ?
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The BILINGUAL MINI HZAD START prosram is an early education-
program for the childiren of mizrant farm workers.

The propsram has two components: the stationary program
and the mobile pro.-ram. The stationary program operates in two
locations: loses Lake ans Connell, Wasnington. These centers

“bperate year round serving migrant children on an in and out
basis, and other cnildren of settled out mi:;rant families as
space permits. ''ne purpose of these centers is to demonstrate
how services may be provided with maximum effectiveness to
a very unstable population group. )

Tne moobile pro-ram operates during the winter months in
La Grulla, Texas, a small town located oy the Rig}Grande River
within only 2 fes miles of old Mexico. 1t Is estimated that.
nearly 9Uo of the population of &a Grulls moves north each year
wnere families do seasonal farm work in a series of locations,
later returning f£o La Grulla in Septemoer and October. In this
program the teachers are selected from adults whose fanilies |
move with the crops, and thess teachers accompany small clusters
of children providin: continuing educational services in
several relocations during "tne season". The purpose of this
program is to demonstrate how much benefit can be pained by
providins continuity in an educational program as the children
move. rwhenever cnilaren of mi-rant families have moved in the
past it hss mzant totally new teachers, new materials, new
metnods, and many adjustments for the child. Vith the mobile
program at least part of the child's educational experience
is witnh the same teachers, materials and methods at each
trmporary location. ‘there a local program exists the Grulla
cnildren attend tnc lo~al prosram (public school or preschool)
but the Mini Yeau 3tsrt teacher either works in that prozram
or provides a supvlementary tutoring to produce the continuity.
And wherw: no prorfram exists, tae Mini Head bStart operates a
"mini" center, usaslly serving from five to eirht children if
the tescher is alone. >~ometimes two or three teschers combine
wnere tns concenbtration of children iz larse enough. The name
of the program derives from the fact that teachers are prepared
to move in as many directions as necessary to follow the families | »
they serve in "Mini" centers.

S T

The basic operatings srant for this project comes from 8
zrant from the Division of pilingual tducation, Office of Education
sureau of mlementary and Secondary bducation.

Support for the teachingz salaries and basic oparatins costs of
the mobile program comes from Texos kirrant CouncIl which operates
with funds from the indian and ¥igrant frogram Division of fead Start.
Operating costs for the wasnington state preschool centers comes '
from Title IVA Social security funis auminigtersd by the Dept. of .
Social and Healtn Services of the State of Vishington. runds for
the operation of a school aze extension of the program has come
from Title I sirrant funds aaministered by the TeXxas kducation Aiency
and from Urbsn ans Rural Racially bisadvantaged funds of the Wash.

Dept . of Public Instruction. .
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IHSTRUCTIGHAL COUFUNERT

L]

F1.1 GHILDREL wILL LBARHI PRESCHOOL CONCLPTS OF RELATION‘SHIP

{(These concepts include time relati onships: sequehnce

f events and causality. It includes space relation-
ships: comparative location, moverents. It includes
making comparisons sush as lencth, size, veisht, etc.
as well as comparisons of number. And it includes the
. reccenition of similsrit¥es and dif'ferences necessary

£o sort, watcn or jroup objects in-classes by appearance
orfby use.) ’

GOAL: tﬁaesst 75% of project children a-e 3 to 5 will
dercnstrate their understanding of preschool concepts ,,/’”
by scoring witnin the upper quart:le ranie of .scores
atteined by chiliren of comparsble g:2 in the projs
normative sroup, vwhen tected indivicdually in their
prirary lanjuzjze after cumulative attendance intervals

of 160 Zays, usin; the Conceptos test? -
FiNDINGS: ' -
Period of sumber of childéren HRumber scoring Percent of
attendance in test =zroup, in above 75th per- cnildren
in the progra~., =2ach attendance centile of norm in upper
~ate -ory. group for their ouartile
_ are catepory. rsnze,
H
g 100 days L8 27 56%
200 days 33 23 70%
300 dnays 16 10 ~ 100%

TLTERPRSTATICH OF FIIDINLGS:

/

(A) Inforratibn on ths test instrument used and_the norm group

The test instrument is a pro sct developed test entitled
the Conceptos test. This is a 36 item test, requiring approxi-
mately 15 minutes to administer. It is given ind4yiduslly in
the child'a primary lansjus.;e, either Spanish or on;lish.

The test items were devefgped to correspond to the eiszht
concept areds included in the curriculurm tau-ht to children
during daily individuael tutorin: periods. 1t therefore has a
high valldily ss to the currtculum content of Lnis particular
program,

A statistical anslysis of reliability; by the split half
method, corracted by the Spgarman rrown formula, yielded a
relisvility for the test of .85,

The norm :roup has been developed ov:r & two year period,
amd "consists of the pretest scores achieved by children who

-
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PERCENRTAGK OF CORRECT ANSU=RS ON CONCEPIOS TEST

DAYS TABLE 1.

__ ATTENDED | n@E _‘3'0_%.5 - ‘ >

Nort _ A
100+ M7 : &{‘/3 '/0
.~ {AGE 3.¢-3.1/

NORM 494

]00+ N:6 el 4
200+ N:3 614
300+ N: | , %%

AGE 4.0-4.5

NORM ' ‘ 517

100+ Ne 624

200+ Ni 5 - ‘ 70%

~ 300+ N:3 i - §27.

AGE 4.¢- .1

Norm . SE% .
100+ N: 9 a7
200+ N: 7 : , 72

300+ Ns 2 : 192+

-

Norn N 71/

100+ Ni § - 73 % .
200+ Ns 6 - . X > 79 /. ~
300+ N: | , ¥37 ‘

“ach bar reproconts the averase ~corv of Lhe ob+ildren

in oacn cobesors. The L0, 2u0 wnd 300 day atlondonco -
™~ Frops i et e eobaypory ara childreon in the earrent

testh wove. 1he Mlora'" vare represest pee Lyt scorus of

a rueh larcer creun, and ouare considersa Lo reppesent the

expacterd

corae ol charldron in Lhee o oo;alstion wilhont
proceean,

6
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THSTRUCTIGNAL COWPORENT (F1.1 continued)

took the test some time within the first 30 days after they

entered the program. it was felt that neo appreckable program
s effect would bz reflected within that tire 1limit, and that

the tests therefore represented the "no program effect" of

how mig¢rant children in our populsticn group might te expected

to score with no program at all. Children represented every

age between three and six when they entered the program, so

the sample provides a comparison for every age group. The

total numter of children in the norm group is 125. Of these

the followin; numuers were in the various afge catepories:

21 children 3.0 - 3.5; 22 children 3.0 - 3.11; 2ly children

L.0-L4.5; 26 chiléren .6 - L.11; 20 children 5.0 - 5.5;

12 chilcren 5.6 and over. ‘

(b) Effzcts of lonrer pericds of attendance within aze groups

Table 1 (on the facins pase) shows the average, or mean
score, for cnildren of each age group. in categorles based
on the amount of attendance the cnild had when he was tested.

Tnis enalysis was, done to answer the question: 1if you
hold the age factor constant, does the length of time he has
been in the program make a difference in his” level of achieve- .
ment? It seems clear that there is a measurable difference
in achievement related to longer periods of attendance.

As this is the first evalpation in this program in which ‘
a sufficient number of chilaren with 200 and 300_day periods
of attendance vwere avsilasble for testin; to analyze their scores
separately, this finding that .the second and third 100 days >
show continued main is of significsnce. In the past eight
years several experimental preschool programs have shown a
rapid initial gain followed by a leveling off or decline in
test scores. Appsrantly this "wearinj off" of benefits is not
happening within this program. :

(C) Comparison of projéct test findin+s with a natiohally
standardized test.

-

Because the Conceptos test is a project developed test,
the results do not allow comparison with childnien in other
programs. However this year the project has adpministered a .
nationally standardized test called the Preschdol inventory to
all children enrolled in the program this fall. This-test,
developed by Bettye Calawell, is published by Educational
Testin: Service, and has been standardlz:d usinjy a national
sample of 1531 children tested in over 150 lead Start classes
thron thout the United States in the Fall, 1969.

" The c¢.ntent of the Preschool inventory is very slimilar /\\\\7
t hat of the Conceptos tests; e..;. space relaticnships of
comparative location, idenfication of body parts arxt following
commands for movements; color and shape recognition; etc:
The raw score of correct answers on this o4 item test can be

) ~ .
- (
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DAYS
ATTLRDED

|

o

- AVERAGE PERCENTILE RANK ON THE PRESCHOOL INV%NTORY

AGE 3.0- 3.1 .

Less than 100 k> Y77
100+ Nz Y WA
200+ N=2 20/
AGE Ho-4.1
Lessthan 100 ¥+ S 337 _
" 100+ Nt § (A A
200+ N5 77 %4
300+ Ny 88
AGE 5.0 - 5.1
™ Less thantoo »/55 577 ' . ,
jo0+  N=7 63/
200+ N: § 60 % /
300+  N=3 0814 *

T.BLS 2. kach bar represents the avara ;g _score i

terms of national percentile rank of the children v
in that age and attendance category. :
This Table'is based on scores of cnildren from th
Grulla, Texas site. . )
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INSTRUCTICONAL COMPON?NT (F1.1 continued)’

converted to a percentile rank for different age groupings.
This "percentile score", if it was 88, would mean that 88
percent of the children of the same are in the national sample
scored lower than the child who got that score far the test.”

Table 2 (on the facing pare) shows the results from
the Grulla, Texas center (the only one tc have completed testing
with the Preschool linventory at the time of this evaluation). )

The scores of children new to the program (less than
100 days attendance) indicate that without this program-the
children of Grulla would mostly score in the lower half “of
the scores achieved by the children tested in all parts of-
the nation. However, all of the cnildren who had attended

: the program even 100 days scored in the upper half of the

national renkin:s, and children who had been in the prosram
over 300 days averaged scores above the £0th percentile.

Table 2 tends to confirm the findings of the Conceptos
test, that children's achievement of understanding of besic
, preschool concepts is significantly affected by longer periods
of attendance in Bilingual Mini Head Start.

1
|
A concept lesson in progress |
at La Grullsa. ai
,, 1
|

i

Concept learnin< moves outdoors

1f child has to choose & color
o coded swing. 9 e co
ERIC |
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INSTRUGTTGNAL COMPOLENT

H1l.1

s
LESLONS ON PRESCHOOL GONCLPI'S

GOAL: Teachers will provide each child lessons in each area

of the curriculum covering preschool concepts reported
on the weekly progress reports, includinig as many
lessons as reouired to ensble him to adyance .at lesst
oné¢ 1l2vel in each concept area during each 100 days
attendsance period.

FINDINGS: Vieekly progress reports from each teacher are on

file indicating which concept area was tauzht each day,
and the primary languate of instruction. However
concept areus have not been set up with "levels", nor
has there been a testing system devised for determining
a crild's advancement in understanding from one 1 vel
to another. 1t is therefore impossible to report
findings on this objective,

INTERPRETATIUN OF FINDINGS:

-

A great deal of trial and effort has gone into the
atterpt to devise levels, and to systematize curriculum
and check-point tests so that a progressive mastery

1. vel could be established. Part of the difficulty is
that the project has found a number of curriculum sources
valuable for teaching these concepts and has been

hesitant to 1limit itself to one curriculum, in which

the orsanization of mustery levels would have been at
least partly done by the author of the curriculum =
materials. Another difficulty is tha&t in many cases

-the levels 'are purely arbitrary since learnin- of one

concept does not clearly relate to msstery of the one
"below".

This discussion of difficulties dogs not deny the need
for the achievement of this goal, and the project is
siving nigh priority to fulfillment of this objective.’




INSTRUCTICNAL COMPONENT
F1.2 LANGUAGE COMPREHENSICN IN FIRST AND SECORD LANGUAGE

GOAL: At least 50% of project children will show at least s
S point raw score pgain on the Yeabody Picture Vocabulary
Test in both their first and second lanjuace after
each 100 days cumulative attendance in the program.

- .

FINDINGS:. ' !
Child's Primary Number in Number who Number who Percent
Languase test group #ained 5§ pts. rained less who

\ or more. than 5 pts. met <oal.

)
Spanish : L7 27 20 S7%
English 33 22 10 67% "
TOTAL 80 L9 30 61%
Child's Second »
Language ‘
Spanish 33 11 22 33%
English - L7 12 35 206% p
TOTAL 80 23 57 29%

INTERPRETATION OF FINDINGS:

In the three to five ycar age ranse, any tiven period of
six months would represent about a 5 point raw score vain . as
the child <ot older. The average gain in the children's raw .
scores in their primary languase was 8 points in ®panish and
9 points in bnelish., Since the interval bztween 100-day tests
averaves about © months, this means that the pro«sram 1is )
accelerating languasge development by a #zain of about 1 and 1/2
months, per month in the project. )

Ihis is the{lirst test group that has failed to meet
the 7oal for aind in theipr second lanjuaze in the pro ject as -
‘a whole, since the\program began. One of the permanent centers
in Washinjton state \Copnell) did meet the goal with children i
for whom Spanish was & second lanjua-e saining an avera. e of |
e O points and children for whom knilish was a second langus e 3

E
|
|
|
i
?
|
1
1
|
1

7aining an averare of 7 points, with 60% of the chilaren tested
showing a lasuage pain of § points or more. vne difference
between this conter and the others in the program is that the
educational director conducted training in this center on how

: to do dual lanrus.;e teaching last summer, and returned and

l observed teachers individually on their skills in helping

children develop a second langua-e.

- The BEducational Director conducted the same trainins at the
Z, other washinpton center but the elfect of training was lost when

all but one of the teachers who had participated left the pro-:ram.
He plans to do training ;%% observag}ons fg; the other ce te?s soon.

|
1 | N
. -

-

[=e




IHSTRUCTIONAL COMPONENT :
Hl.2 USEH OF BOTﬁ LANGUAGES I'GR INSTRUCTION

. . ' . (':/7
GOAL: Teachers will use both Spanish and bnglish as a .

lan;;uage of instruction following the plan for alter-
nating lanjus;e use recommended. tc them by-the educational
director, as verified by site visit reports by the ’
educational director reporting his observation of every
teacner recarding bot!' the adequacy of her conduct

’ of dual laniuage teachinz; and the adeouacy ofwher
planning for dual lanjuae development of. every stucdent.
The criterion for mecting this objective shall be a site
visit report of satisf=actory for every teacher at least

once during each evaluation period. *
FINDINAS: Altnou-h site visits were made to the two .

permanent ‘Washington sites, no observstions reports ~*{\\

on' dual language teaching rating individual teachers ' o

have becn siven to the evaluator. There are therefore
- no findlnis to report on this objective, at this time.

The educatlonal dirsctor expects to do most, if not.

all of these observaticns within ‘the next two months.

[ 4

Lanruage development from
puppets and people in a .
ini Head Start "stage box" Y

2
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INSTRUCTIONAL CCMPOIENT

'F1.3 ACEISVELMELT IN NATH SKILLS

.GOAL: At least 505 of project children will h-ve advanced by

e

at least one montn in grade eguivalent level score for
each 20 days. cumulative attendance since their previous
test on the preschool math section of the iide Ran:e
Achievement test, administ:r d irdividually in the

. child's primary language.

2 i"
FINDINGS:
Number of children Number who increased Percent of
for whom bot!, pre their grade equivalent total zroup who
apd post tests were rank by at least one met this goal.
available. month for each 20 days

- approximately 3 1/2 months to 7 1/2 months.

curulative attendance
petween tests.

52 35 67%

-~

INTERPRATATICH OF FINDIKGS:

The project adopted cubriculum materials in the math areéa
and bezan imrlerenting their usa;e in the two permanent centers
in Washinston state in late daren, 1673. “hc Texas mobile
camtoms v just getting rgady to relocate at that time so
the new curriculn~ materials were not introduced to teachgrs
‘in the mobile program until July (when a "betseen crops" drop
in attendance allowed a better time for a curriculun workshop).

The initial testing at each site was done for all children

.during the [first few %eeks tne curriculum materials were put

into use, or children enrolling later in the progrsn were given
‘the #RAT as part of the pretest battery. ‘All enrollsd children
wore then retested this fall provided™they had accumulated at
lesst 20 days attendance since the earlier tests was giv¥?,

¢

The period of time between tests, therzfore, varied from

The wide Range Achjevement Test Is 3 nationally standardized
test which has published "srsde eauivalent" tables which corres-
pond to different faw scores. The lowest is N-5 (Kurssry 1l-vel,
Sth month--based on a nine menth schodl year). bursery appears
to correspond to three ysar olds, Px - or pre-kindargarter to
four year olds, K- kindersarten to five yzar olds, 1- to first

graders, presumably six years old. Using the child's chronolosical .

age ‘as a measure of where, presumably, he snould be based on the

grade equivalent scores, the test scores were examined to see how
many children were at or above their "srade eauivalent" level for

13
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CIRSTRUCTICHAL COMPORENT(F1.3 continued)
1

their ate on the pretest, ani how many on the rost test, with
the followin- result: 1

' Lamczr of caildren lumber a' or sbove Fsrcent at or

in test group their s<rude level above grade
{ e _ based on aze. leyel for arce,
PRE THST p
(Spritg, .
summer '73:) 52 25 LR%
FOST TEST :
(Fall,'73) 52 32 6270

T2 results above arpesar to indicate.cnildren have made
mzasuracls (uins in the short period of ‘time the math curriculum
has been in use.

The zvaluator has sonme reservatiohs anout the standardization
of the «RaT at the pres-nool level since the standardization group
. includesd cnildren aje 5.0 and up, and no reliability was given
,for any youn-er a-e sroup, nor any explanstion given in their
7 ranual for tne metnod used tc determine the ‘rade eguivalent
- ranks 8t the nursery and pre-kindergarten lzvels,

N ‘

ERIC | =
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INSTRUCTIONAL CONPONUIHT "

» . 3

H1.3 IROTRUCPIOUN 1l MaTH SAILLS

GOAL: Teachesrs w.ll present lessons to each cnild using the
Sincer Wath eurr.culum, or projcct developed resdliness .
materials in seriation skills, documenting pupil progre 3%+
throcush these materials at the end/o each week. This
obiective shall be considered fulffilled il every child is
reported as naving advanéed by oné or more levels in the
materials durin; sach evaluation period.

FINDINGS: At tne ti~e analysis was done for this evaluation
a report system, using levels in the curriculum materials,
had only been in use for one month abt the Texas centers,
and for two-and a half months in the Wwuisnington centers.

Based on this snort per.od the advancement by levels was
as follows: )

Number of cnildren. Lumber incr=3sing Dy one Percent ol total
for whom reports or more levels durin; the meetin; so0al of
were available evalustion period. "at least one level”,
L5 : . 38 BL%

.

INTERPRETATION OF FIKDINGS: : )

Settins a criterion level of "at least one lavel” in this
objective w1s purely arbitrary since at the time it was written
the curriculum materials were not in use and we hadn't devised
levels brsed on covarage of a certain amount ‘of material. : .

N s>

Fro- analysis of the reports feor the limited time we have
them, it apnpeaprs cnilaren are averasinys an advancement ‘of
about one and 2 hal® levels per month in the math miterials.
4s soon as the project has anotner two or thre: months exXxperisnce
tc o on, the criterion levels for expzclad rate of advancemgnt
by levels througn tne curriculum materials must be ravised

.

| S
a
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“INTERPRETATICE CI FINDINGS:

13
INSPRUGT JOUAL -CQ#MPONENT

~

F1.l, . ACHIEVEMENT T# WRITILG SKILLS

GOAL: At 1%ast 50% of pkoject ghildren will have advanced by
at lensst one month™Hrjrade enuivalent level scorz {or
esch 20 days cuMalative attendan:» since thelr previous
test on the pre-spelling subsection of the \«ide Ranse
Achiasvercnt test, administered individually in the
child‘s-prim?ry languaye.

FINDINGS : : . « . ‘ )
Number of children Kumber who-increased Percent of children
for whom pre and their grsde enulivalent wvho met this ioal.
post tests were ' rank at least one month
availsble. per 20 days attendance
tetween tests
52 L2 ' 81%

The pre-spelling subsection .of the wide Ranie Achievament
Test is actually more closely related to writing skills than to
spelling. It consists of a series of marks which the child
must attempt to copy, and the reocusst that he "write" his name
giving crsdit for any two letters printed.

This nationally standardized test published "grade ]
ecuivalent" scores buased on the raw scores the child recejves. -
These bezin with nursery level, e.z. N-S5 (fifth month of nursery
school, assuming & nine month school year). Using the child's
chronological a2, in ye2ars and months, to correspond to
nursery, pre-kindergarten, kindergarten grade eoulvalents
of three, four, and five years respectively, the pre.and post,
test scores were analyged to see how many children were at or
above the "srace equivalent' score for thelf aje. 'The results
were as follows: Sl

. .
AR
-

oy

Number of children MNumber.at or abdve Percent 8T orn

in test group their grade level above . rade
by a-e. lr-vel for a:e,
PRE TuST '
(Spring, S )
summe’r '73) 52 .11 . 21%
 POST TEST , ,
Fall L73o 52 ) ) 22 v 1]1%

Since the standardization group for this test dia not
include chll.ren younger than are 5.0, ai«d no reliohility is ,
reported on the preschool sections of the "test, there must be
some reservations in using this data. liowever the results do
appear to indicabte a significant «ain in vwriting skills by

children between pre and rost test.

IR

~




Aruitoxt provided by Eic:
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.- the: maserials., =~ = :

e .,
GOAL: Teachsrs’will present 1o ssons to ea-h shild using
the Writ/e and Sez handwriting curriculum or project
s dévelop:d resiiness muterdials In writing skills, °
documenting pupil pfogPQSS tarouh these materials .
at the end of each piveek) This ob ective shall be
d.1f/ every child is reported as .

considerned fulfill
having advanced b
during feach eval

one or more levels in the materials

- L M

stion p.riod. i
FINDINGS: The reporting system by levels had be’en in use 2 1/2'-
hiashin,;ton permanent sitrs; -and only one
exas centgr‘when th2 following analysis

mon;hs for th
m.nth for the/
mgde:

L4

wWAas

Numoer of cnildgren Humber increasing by one Percent of total
for whom vwtitlhg or more levels in the meeting this «osl.
profram repQris curriculum period durinz
ware avgilable. . the evaluation period.

v

»

_4s Lo 89%

?
INTERPRETATION OF FILDINGS: '
R .

_ The criterion level of "one or-more levels" set as a .
gogl in this objective was purely arbitrary sincg the levels .
had not been datermined for tne ¢urriculum ma tals at the
tAme the evalustion plan wis written. Ther% 485 Nno way
5f-setting up a more realistic standard of how uch progfess . .

,a child should makKe in" the le els as eventuslly estsblisned. -

/ An analysis of childfds progress for t he time they have been 1
reporting indicates that, the average adwancement in the 1
handwriting materials is nearly two levels_p-r month. &after 1

a fes more months experiencg, a new ob} ctive £ houlad be written 1

3
i
1
]

\

i . ~
. 1L )

INSTRUCTTURAL COJfPOf=NT '

H1.y INSTRUCTISR IK “KITING SKILLS N

with a more realistic criterion level for a2 ancement through’

c A

. N
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Ve 15
Fi.5 Cd]LDﬁEN VILL INCREASE THEIR CULTURAL KNOWLEDCE //

GOAL: At least 75% of pPOJeCt childrzn a5e8 3 to 5 will score /
at or above criterion leovel on the Tes' of Cultural Ty
Knowled te administered "ndividually, in’their primary '
lan:iae, ater 100 days or 200 or more days cumulative
attr-ndance in the program thereby demogstrating their /
fam’liarity with objrcts or holidays depicted in pictures
‘vinen are celebrated in g special way by persons with '
a l'exicsn cultursl heritaze. at 1 . disys, the criterion
level shall ve 65% or bethter correc responscs; safter
200 days th~ criterion level, shall ,100% correct

/
response on this test. . oy
FINDINGS: "
«£hildren in test group Number who scored 05% Percent of total !
wlth 100 days attendance or better on Test of who met goal.
Cultural Knowled ;e
. - i {
. L8 - 35 73% N
0' . ‘. - -
Cnildren in test gzpup _Numbe§¥wno scored 100% Pﬂrcent of total_
~with 200 days.attendance on Test of Cultursl® .wifo met Boal !
: : Knowledze ‘ B

CO Y ' 6 13%

INTERPRETATION OF FINDINGS:

The test of Cultural Knowledge is a project dcvaloped test
(which, by rncoﬁdlng the rerponses also dcubles as the test of |
Verbal kluency). It is administered in the child's primary
lan;uage, 1ndiv1du311y and takes about three minutes to admlnlster.

It is a verJ linited sample ofi the cnild's information on
the vast currlculum arca included in the cultural heritsage area.
-t consists of =4 picture vhich is very typically representative
of the celebration of the Posadas holiday events, and the child
is asked what the people are doing, and then jiven two prompts
to set him to tell.more about it or simply describe what he sees
in th: -~icture. « ie is then showyn a small pinata and ked what
it is ang what it is used for, spaln with four prompfs to -set him
to tell more or simply to describg the ob_ ect. tie flets credit for

one corr=ct answ=r if his respoense iidicates he kngws anything
about the rosada” another #®orrect answer 1if he can \{dentify the
pinata by name, another correct answer if his response indicates
ne knows wnat the ninata is used for. -

No attempht has been mgde to do a statistical analysis of
this little test as to its reliability.
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INSTRUCTIORAL COMPONENT

H1.5 ACTIVITIsS FEATURING MiXTCAN CULTURE

G0AL: «itnaln eanh evaluation period teachers will prov1de

one or more activities featuriny a pinata end oné or
more activitins featuring the celebration of the Posada,
as. documented bv description of these activities
reported on their weekly Rupil progress report.

rINDINGS Curing, the period Pebruary throush October, no
activ1tins were reported having to do with the Posada.

1t seem, apparant that teachers prefer to teach cnlldren
aoout holidays in the proper season.

Unly a scatterins of teachers mentioned use of a pihata.
From on-site visits and from talking with teachers it

) wonla nppear that this is "under reporting" rathsr than
'8 20 1ure Lo use pinatas. They aresused so routinely
- _in connection with various fiestas planned by the

* centkrs, or in the celebration of birthdays, that no
special mention is being made of them in the curriculum
reports.

INTERPRETATION OF PTLDINGS {

. “what is most evident from examination of the reports on
ciltural herita. e activities in the centers is that the program
is far richer in the variety of uctivities than would seem
indicated by the project goal. 1In the ninz months she was with

- the program, ‘the talented siaria Teresa Cruz developed a large
repertoire of cultural materials for our use: sonss, dances,
stories, finjer plays, art materials, special activities for
hoyidays. ‘

¥

For example, althdﬁgh children wesre not taurtht anything
about the celebration of the Posadas holiday during this particu-
lar evaluation period, cultural héritage curriculum reports

. indicate the following holidays were featured tbnouvh a variety

of actlvities at the centers? . .s C 4

L]

Dia del ejercito -Febr.,

. Carnaval Febr.
Valentine's bay  kebr. i
b . Dia de la Bandera Febr. .
La Primavera _ iarch "
wl dia del HWino April
b1 dia de la Madre Hay o
sl dia del padres June -

!

1

( |

For "Children's Day" (k1 dia del iino) each teachar made 1

baleros (a stick and cup toy) to give her children, and a i

special puppet show plaj was written and ~lven as part of s j
small flesta for the €hiddren held in each center., For ’

Carnaval children had a story with pictures as background - i

information (used for language development, discussion). They .

made costume items. learnad dasnces and & sonsg. The types of

actlvities varied with each holiday theme. . i

|

.
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F1.6, VhRBA& FLUSHCT IN PRUVARY LalilUaGl

GOAL: at least 5% of the children attendin; the pro.,ram will
demonstrate their verbsl fluency in the'ir primary l1anyua se
by scorine at or above critericn level on the Test of
Jerbal PFlusne;. After 1.0 days cumuintive attencalce
the criterion level would be tnat tne ch’ld meet one or
the otnher of the foliowin; rsriteria, alter 200 days that
he me et Loth criteria: (1) use of Lwo or moure complete
sentences three or more words in length in his response;
(2) use of fifteen words or more in his totul response.

FINDINGS:

Number of chilaren in Number who met one critericn Percent

escn attendance cate,ory for verbal fluency: w0 metb
zoal:®
100 days - L9 29 59%
‘ Numt.er who met both criteris
for verbal fluency:
200 days - L8 28 58%

JUTERPRETATION CF FILDINGS:

The lest of Verosl Fluency has been described under
discussion of ob_ ective F1.5 (lest of Cultural nnovledze).
py recording children's responses to the three cuestibons and
four prompts tg tn: presentation of a picture and a small
pinata, a very roush measure of a child's expressive ability
is obtained. Since tre only other lanzjuusrc measure being used
in the Program, The feabody Pirture Vocabulary Inventory, does
.  host recuire the child to sg enything -- only to point to”
* 3 picture identifisd by a clue, this small project-developed
* test was used to measure a cnild's ability to use expressive a
.speech in his primary languaje. No statistical analysis of i
test reliability has been carried out. ¢ %
. “ ¢ " . i
|
i
i
:

) The pre test scores for the L4& children in the 100-day group
-~ were -examined * b0 g€t & mreasure of the expressive ability of

this 4roup of children when they entered the program, with the
followin:; results: | . .
. e

kumber who met one criterion Percent who
met goal:

mumber of cnildren for

whom pre tests were + for verbal fluency:

" available:
39 ‘ 13 . ~ 33% |
Post test: _ . ‘ .
h9 * % 29 ‘ 59% ’ ‘

§ |
. |
These scores seem to indicate a considerable gain in verbal s |

fluency, even thouih final test scores fell short of the soal. :
. o \

O ’ -

3

3 - -
f
1
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INSTRUCTYONAL COMPONENT . 18

H1.6 [IGH TEAGHER CHILD INTKRACTION

- GOAL: To assure each crild a hich level of opportunity to develop
verbal skills, esch teacher, after four montns of training
and experience, will teach children usin; a method which
provides an opportunity for chilcren to make a verbal
response at least once a minute duriny directed teaching
periods, as measurecd b; the Hicharz intsracticn scale

FIIIDINGS: )

Teachers Opportunities for Rate per Nescts Actual child
observed response provided minute cr%teria verbal response
. durine 20 minutes ' “~——~recorded during
directed teaching same 20 minutes
1. I o 2.45 Yes 32
2. f 3.7 Yes 20
. 78 .0 Yes L2
ﬁ. 88 a.& Yes Ls
5. ol 3.2 Yes 26
o. 116 -5.8 Yes 6l .
T 111 5.55 . Yes 65
8, es . L.k "Yos - 52
9. 79 - 3.05 ., Yes 25
10. 89 .5 “Yes . L3
11. 7 3.85 Yes 39
12. 92 li.6 Yesg 62
13. 72 3.6 Yesa 1,0
1h. gs! 2.l Yes 23 *
15. 77 3.85 7 Yes 33

1

INTERPRETATICHN OF FINDINGS: ¢
The Richarz Interaction scale is an instrument on which a
trained recorder notes both verbal and .jcstural interchanses between
teacher and -children.during a tined period of observation., The
"inter-rater relisbility between trained observers using this

instrument was .83 in terms of their agreement on number and category .

of actions noted. (Reliability t&sted winter, 1972)

Thé above scores represent definite actions tsken by
teachers during 20 minutes of teacher planned le arning activities
which would encouraze a child response. The range-of scores
reported above is from 48 to 116 during 20 minut:s of ,obs~rvatiwon.
To put this in perspective, the range of scores for opportunity
for response provided ranzed from 7 - 52 in a 20 minudte period
wherr most teachers were new parasprofessionals during the winter
of 1972. By summer of 1972 the range was from Ll - 83. The ransge
found during tne winter of 1973 was‘ermAhO to 8l. 'The scores a®ove
tnerefore represent a peak performance in terms of teachers providing
a highly interactive ‘teaching environment.

[

-

o




STAFF DEVZLOPMENT COMPONENT
F2.1  IN SiRVICE TRAJNTNG

GOAL: uwhile teaching children under the observation of the
trairer, the teacher trainees will demonstrate the
. teaching behaviors identified on the ébservaticn forms
as measured by accompanying unit checkLJQLs, with
each trsinee achieving at least 75% of the items
included on the che ist,

Y

/

FINDINGS: - - ’

TEACHERS A B ¢ D EF G H I J =

MONTHS EMPLOYSD 8 S 8 8 8 8 8 6 8 7-  MOBILE

FROM 2/1 -9/30/173 : CENTER e
: . TEACHERS

~

CH'sCKLISTS WITY., L L 5 L 5 5 3 b .5 1.
SCOR% OVSR 757”'

TEACHERS K L Mm K 0 P @ R S T U .
MONTHS EMPLOYED 8 6 L 3 &8 18 8 8 7 FERMANENT
FROM 2/1-9/30/73 , CENTER

‘ TEACHERS

CHECKLISTS WITH 1 1 0 0 1 1.0 1 2 1 O-
SCORE OVER 75% ' ,

PERCENTAGE Oi* TEACHERS EMPLOYED FULL EIGHT MONTHS ME! TING -G OAL-100%

PERCENTAGz Or THACHERS EMPLOYED LESS THAN 8 IMONTHS MEET]NC GOAL- SO%

INTERPRETATION OF FINDINGS:

The information on number of checklists completed is
somewhat misle ading as to the number of training unifs completed
because some checklists cover a series of' training units., For
example in the first nine units of training, there are only

. Uthree checklists. Thereaftera there is a checkllst with every
unit of training, so it makes quite a difference which part of
the training curriculum a teacher is in as to howmany checklists
will have been completed. : ,

One unsolved problem affecting the mobile program is how .-
to provide on-¢oing training during the season while centers
are moving about in the northern states!for teachers who are
beyond drivin:; distance of the two trainers with the mobile
program. These tvwo trainers each rode circuit serving teachers
at more than one location, sometimes covering centers up to
150 miles apart, in Washington, state. Training was simply
suspended for very short term centers which operated beyond
this range, e.~. in Lynden, Washinston on the Canadian border,
for five weeks, and at Burley, Idaho for three weeks.

One’ teacher, hpwever, serves a small ‘;roup br Grulla children j
|

'é?}QgOpeston, _Illinois for almost a six’month period. The _first
#%No checklist is accepted until the score is at least 5% This‘
" the N - 1
o re
JERJ(? . fore Pepresents 100% of the checklists completed. 3

20" L '
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STAFF DEVELORNENT COMPONENT (k2.1 continued) . ’

summer a repular staff traincr made approximately a one week

trip to Illinois. She did intensive testing end training while
she was there, and she also looked for someone with trulning

in early childnood education who would be willing to act as

a trainer, on a consulting basis, for our Illinols bascd tralnee.
This did not work out very well. The "consulting trainer"
employed was no doubt competent in her field, but she did not
receive enoupn orientation in.our training methods or materials
to use them effectively. Our training observatécn forms- call

-

for recordint descriptions of actual behavior obgerved, and

ouotinz teacher and child interaction' so the tra\ner can then .
mirror back to the trainee what she has dene reinforcing

teaching technioues done. correctly and making very specific .
suggestione where ommissions or incorreet techniques were found.

For example a training unit of ouestionine techniques migzht

record "helped child solve problem by Jiving him a choilce

question--is the truck green, or it it blue?" Instead of this

kind of specifics, the observations sent baok by the consult ant

trainer would be of the followin.; nature Lovely manner with - y
children " "So enthusiastic about teaching" "1 continue to.
be amazed at her understanding".

-

Concluding that it required a period of training of
the trainer to use our materials, the second summer we simply
Jiscontinued trainineg while this teacher was' beyond commuting
range. :

As we are tryiny to develop a model -which can scatter
teachers as widely as necessary to service the children they

- are following, the discontinuance of training for teachens
‘ in remote areas does not seemr an adequate solution. Also it is
not fair to the teacher involved since pay raises are tied to
training received, .and the project feels an obligation to
further career development of all staff. - ‘

One solution which may be feasible to try in the coming
season would be to have someone at the local site video tape
the teacher while she is demonstrating techniques contained in
a given trainin;; unit. %These could be sent in to our regulsr

Sgggg trainers for evaluation and feedback, elther written or by

Another solution may be to try azain the local consulant
trainer. The project has now developed three training units .
for trainers, which systematically introduce a prospective
trainer to the skllls of demonstrating, obscrving, and
.conferencing with a‘teacher trainee. #ith this more systematic '
“approach to orienting a person to the use of our trelning

materials, B more satisfactory result mi tht be possible than
our {irst trial.

i

Some solution to this matter will require the attention
of staff in the coming montihsy¢




21

STAFF DSVELOPMEKT GOMPONENT .

v H2.1 1IN SERVICE TRAILIKG PRESENTATIONS - gﬁ
GOAL: The trainers will present training Lo each teacher
trainee consisting oft at least the following elements: .
(a) discussion of the written material (b) a demon- ’
stration by means video tppe, role playing, or s
live demonstratipn wi dren, (c) observing the trainee
in a teachinj; situation cordiny his use of the
target teaching bwghaviors, (d) diu(‘ussinrr the observations

with the trainees; dwe-nid in weekly training

reports submitted to the evalyator.

* FINDINGS:
A training chart is'maintalnéd on an ongoing basis
for every trainee. Training reports are submitted by
trainers every week on what presentations, demonstratlons,
observations and conferences hade been held with treinees.

These records document that this objective has been
fully met. 0

0

INTERPRETATION OF FINDINGS:

0
-
-

A sample of the master chart on training‘is shown below:

L. (using éppearance Presentation and
words Chl,Lesson 3) Demonstration: Li/3/73 and 5/2/73
A Ubservations N | ‘

comple ted: - 6/13/73 and 6/20/73

5. (Use of auestions, Presentati'on and 1/ 9/73
Ch. 1, Lesson L) Demonstration :

‘ A , ’ Observations N ‘ 1
) ) completed:, 7/11/73 and 7/16/73
“«  #%{Checklist covers® Checklist¥#and. i
o upits 2, 3, h, 5) Score. 7/19/73 (18/20) |
- T - . 1
6. (Ma&k ing transitlons)PresentatJon and ) 1
(Ch. 2 Lesson 1) Demonstration 8/20/73 ]
Observatlions ‘ ' . i
completed: 8/30/72 and 9/5/73 . i
. » . 4
7. (Glving clear Presentation and )
directions Ch.2,2) Demonstration - 9/10/73
i Observations- : §
. . completed: 9/13/73 and:9/20/73" |
. z 4
The above training record is for one trainee. Because of 4
differences in times of employment, trainees are nearly all . ;
at dlfferent;places in the training curriculum at any one time. ﬁ
s - . "
i
24" » J
: ’ i
. 1
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STAFF DEVELOPMENT COMPONENT
F2.2 .CLASSROOM INTERACTION PATTERKS -

GOAL: After completing at least six months of teacher tralninsg,
~7S#% of teacher trainess will demonstrate a pattern of
interaction with children durinig; forty minutes of
classroom observation recorded on the Richarz classroom
interaction scale, which meets the criterion level in at
least nine out of the following 12 categories:
1. Number of statements used, not less than LO.
2. Number of acuestions asked, not less than 20.
3. Number of opportunities .

for response provicded ..not less than 00.
i, Response elicited from children, both

verbal and nonverbal,...not less than 00,

*S. Non-verbal communication used,
(zestures etecs)oas. not lsss than 30, .
6. Behavior intended as .
encourazament ... not less than 20,
7. Behavior intended as
restriction .... not more than 10.
8. Behavior intended as g

direction(teaching) not less than LO.
G. Behavior intended as :

manapgement ... not less than 30.
10. Approach with @ proval not less than 20.
11. Approsch nevtral not le ss than 60.

12.MApproach with disapproval, not more than 10.

FINDINGS: = , ‘ » .
Categories in which criteribp was met, by teacher.’

A. 10/12 E. 10/12 I. 10/12 M. 9/12

B. 9/12 °~ F. 1l0/12° J. 11/12 - N. 10/12 J

c. 1l1/12 G. 10/12 - K. 11/12 0. 9/12 .

D. 11/12 H. 11/12 L. 11/12

" Percent of teachers meeting criteria in 9 of 12 categories~—%?0%
INTERPRETATION  OF FINDINGS: . : ‘

. The findinzs above represent the fourth administration of

the Richarz Interaction Scale, It was given in winter of 1972

whén all teachers were new, and the scores achieved by inexperienced
teachers at that observation became the baseline from which to
measure later change in teacher behavior. The criterion levels for ,
interaction shown in the above chart were levels reached by no more
than 25% of the teachers in the first round Jf" observation, so that
the attainment of criterion levels represents a sisnif'icant change

in teacher interaction patterns gained from experience and training.

Illustrative examples of the changes are shown below:

Nunber of qlestions asked. Criterion level at least 20 in 4O min. obs.
Inexperienced teachers range: 8 - 35 L/16 over criterion level.
. Teachers this evaluation: 32 - 75 15/15 over criterion level.

o+
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STANF DthIOPMENT LOVPONLNT (#'2.2 continded)

Opportunitlﬁs for response provided. Crit. level at least 60 in |;0 min.'

Inexperienced teachers ranze: 17 - 77 2/16’over criterion level
Teachers this evaluation: 84 - 165 “15/15 over criterion ‘levél
Behavior intended as dlrection. Crit. level at least LO in 4O min. obs.
Inexperienced teachers range: 11 - 50 3/l6 over criterion level
Teachers this evaluation: 55 - 130 15/1Y over criterion level

Behavior intended as encourayement. Crit.level at least 20 in LLO min.
Inexperienced teachers range: L - 17 0/16 over criterion level
Teachers this evaluation: 18 - 48 12/15 over criterion level

Because there has been some turnover of teachers since
evaluation beman two years ago, some but not all of the teachers
are the same in the groups shown above~da's "inexperiericed teachers"
and th: present group. This evaluation group reports only teachers
wno had acquired at least six months of training and experience.

The meneral pattern of the inexperienced teacher is that she
watches over children and works around them but is nmot skillful
in interacting with them or involviny them in a learning process.
For example, the Richarz !nteraction scale has four categories which
deal with the "intent" of the interaction bet.een adult and child.
These are: encouragement, Direction, Management and Restriction.
Management wculd be all tnose statements made to control behavior
or to get the child from one activity to the next--such,comments as
"It is time to go in now" or requests askirg the child to sit down,
or .asking if he would like more milk. Direction, on the other hand,
would be 8ll comments, recuests and questions whose primary.purpose
is to instruct the child, such as "Your pants are the color brown, and
your shoes are brown, too. VWhat color are my shoes?" 3

In custodlﬁl care situatiohs manarement interactiors dominate
because, "direcftion" is, strictly speaking, unnecessary ccnversation
not reaulred to keep the child safe and busy. The training curriculum
fTor this Jproxram has units intended to increase the conversational
-exchange with children to make learning experiences out of every
actlvity throurhout the day, not just the teacher planned learning
periods. It also has specific tralninv in use of questipns to begin
to involve the child more actively verbally in the learning process,
and in the use of reouests for children's physical involv emsnt
in the learang process (both verbal and non-verbal bghavior are .
anluded in the category glven above opportunitles for response" .) :

MOot teachars in the prosram now ar: involved in tralning
that should enable them to use encourawement much more effectively, 9
and to reduce their use of “restrictjon" r9p1301nm it with more I
positive modes of behavior. 1In last summer's évaluation 5 out of 16
teachers falled Lo mect criterion elther on thelr use of encouragement,
or in having two hith use of regtriction. It is anticipated that the
next evaluation would demonstrate a change in interaction 1n both
thecse catexories. . ? .

. n
¥
<
f i
'
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STAFF DZVELOPMENT COMPONLNT
H2.2 REACHING AuD MAJNTALNTN: INTsRAJITION LLVEL GOALS

GOAL: To reach and maintain a hizh level of -interaction, trainess
wlll comoslete three or more units of trsining within theipr .
first six montas after employment, sand between each
evaluation date, as documented by th=zir employment record
and the master chart of trainin~ completed kept by the
evaluator,

FINDLNGS:
Teachers, witn Training units Teathers meeting
months they were completed durin. criteris (at least
employed between evaluation months. one tralni.g unit
2/1/73-9/30/73. . ‘ per two montns]
1 - 8 mo. 6 Yes
2 - 5 mo. 6 Yes
3 - 2 mo. 7 Yes
L - 8 mo. 6 Yes
5 - 8 mo. 7 Yes
6 - 8 mo. 7 Yes
7 - 2 po, N Yes
8 - 6 mo. 6 Yes
- -~9~" 8 mog 7 Yes (
10 == 7 mo. 6 Yes
11 - 8 mo. 6 Yes
12 - 6 mo. 3 Yes
13 - L mo. : 2 Yes
ly - 3-mo. 1 No
15 - 5 mo. N Yes -
16 - 2 mo. A B! o
17 - 1 mo 3 0 --
13 - 8 mo. S Yes
19 - 8 mo.™ D No
20 - A mo. 5 Yes
21 - 7 mo. 1 No

Percent of teachers meeting criterion for amount of tralning
J received: 80% :

INTERPRETALION OF FJHDINGS: <i_ﬂ

The pace of training showed quite a2 bit of variation between
the different centers ani trsiners in the program. Auaninistrative
action is being taken, based on this evaluation, tq bring the
training effort up to an acceptable .standard in al%\genters.

—_

—
r
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l STAFF DsV4LOPMELT BOMPOLENT . ; S

F2.3 TRAJE&NG IN BICULTURAL EDUCATION

GOaL: ror aVéPJ six werks the bicnltural education resource
tearhur is ascsizned to work with a center, bea(hﬂr
trainees in the centsr will have demonstret:d their
abl;itj to teach an activity in the bicultural :
edncati on curriculum under observation of the
bicultural education redource teacher at:lsast once,
as documented by notes on individusl observitions
of teachers recorded by the resource teacher.

" FPIKDINGS:

The Biculturali resource teacher vas, assigned to
the Mobile centers for 12 weeks during the home
base period. Goal at least 2_observations per trainee.

Trainee Observstions Trainee Ubservations
Complsted Completed

moaw >
Ui
e i >
VA
=
&

The Bicultural resource teacher was assicned to ..
the permanent centers approximately 19 weeks.
Goal at least 3 observatlons per trainee.

Trainee~/6ﬁservations Trainee Observations
Completed Completed N
. A @ T @ b 2 i
B 2 G 3 -
c ™y 2 H 2
-’ . D (;7 1 I 2
E 3 J L3

, . %*employed only one month
durinz this period.
~ : .

-4

. Tn'e objective was met for 12 -teachers, not met for. 8.

IKTERPRETATION OF FINDINGS: j ; -

The Bicultural Resource teacher had thre: basic dreas of
responsibility: (1) the development of materials; (2) the tratning
of staff and trainers in the use of these materials and
(3) the involvement oE,..thn parents and Pomﬁunity in the program
througn fiestas ani® other events using t?z’h?eﬁltural thgme.

During ‘tne period of her assiznment to the mobile center
during its hore base months only one .fiesta was held for the *
community. She therefore,concentrated her work during-this

period on the production of materials and the training and-
observations of staff. !

-




STAFI DuVELGPMLKNT COMPONENT (F2.3 continuod) - 26

Durin tne period of her assi.nment to the permanznt sites
in Yashinston state, the parent and community involvement aspect
was far more demanding. Three fieatas were held drawing
huildreds of geople and very actively involving the parents
at both center sites, The quality of the trainin: she had
‘ziven was evident as the children ard. staff performed many
many dances, sonys, skits and other activities related to .
the bicultural theme.

A . s

The reputation of Bilinjual Mini Head/gtart as a .resource

- in the field of bicultural education spread:;}fhe program

therefore sponsored a workshop through Columbia Basin Com: anity
Collese on the sub ject of “Bicultural Materials for Preschool
unildren This norkshop was prepared by and taught by
Senorita Lruz and by Almelda Guerra, staff trainer from the .
fobile center part of the program.

« In sumrary, tne failure to meet this objective in .
doing formal observations of teachers in the ﬁasnington sites
represents a readjustment of time, and was probably appropriate
to'ths needs end pbest interests of the program.

« 29 :
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STAFF DAVBLOPKENT GCOMPONENT

H2.3 TRAINING IN BICULLTURAL EDUCATION - ) .
GOAL: The Bisultural education resource tescher will present
tralning each week at -the center to which she i assigned,
provid!nz demonstrations of bicultursl activities
arpropriate for project age children, including in each
six month period between evaluations at least one
activity 1nvolv1ng tre Posada and the use of pinatsas
as documented by the weekly training report submitted
to the evaluator.

FINDINGS:

The Bicultural Education Teacner suomitted training
reports far almost every week during her 9 months
with the pro-ram, indicatin: a very full schedule of
training ir use of bicultursl materisls. Materials
on makinm a pinata (its history and usagze) and on
"the Posada wzre distrisuted during the evaluation .
period, meeting this objective.

INTSRPRRETATICN OF FIHDINGS:

In addition to making and use of
Posadas, a small sample of the types of materials developed, .
and traininj of staff in use of bicultural materials is given
oelow (taken from Senorita Cruz's training reports)

Dances tsuznt:

the pinata, and the

Ritmos: Rimas:

La Raspa Ritmo de Cascabelles Rima a la DBandera
Polka =1, Yusico Con Mucho Amor
Ja Bamoa . La Batella del Calenta- Limpiezs

Jarabe Tapatio miento “La Ensalada

Los Inditos Un soldadito pasa La- Fruta
Danza de Venado merchando Primavera
' La sariposa
El widito ,
Csntos y Juepos Infantidies: Coros:

Las liananitas

Di Borrequito

Temprano

mama'y Papa Preparan

hNoche de Paz

Golondrinita : .
Coro a la ,Bandera

Dona Blanca ’ -

Patito Patito

La Paloma Azul

San Serafin del norte

Oona Blanca y Caballito Blanco
Asi palmadas damas ‘
Los dedos’

Las dorss i
A la rudes ju’rarcmos

"El

Patio de mi Cnsa

En el anua clara

La

~y

Pelots

LIEN

Cancion - De Colores

La sstudiantina

Los Inditos

Yo Guiero ser Soldado
Himpno Nacional Mexicano
La Bamba

s

g
v A
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STAFF DEVELOPMEHT COMPONENT (H2.3, continued)

. 28
Pivgitales: _ Historinéj\éuenbosgy leyendas
Manitas Arriba La galletita de j;inebra
Todos Bien Erpleados Lva Posads
&n esta casita . La havidad en ¥-oxico
Bela Ronda . ) Cuento de ninos de otras paises
. La fundacion de Kexico y la

formacion de las bandera

As noted earlier, the trajnins and curriculum in
bicultural education was also developed by our regular
training staff to include a .;reat many sonrs, fintzer plays,
dances, and.historig¢s of holidays unique to the United States.
A set of paper dolls and art ob’ects was obtained bringinyg
in the culture and costume of yet other nations, and
activities carried out on various international themes. -

-t

’

. ’-' ~ A
Py .4
- 2.

’

Senorita Maria Teresa Cruz, on guitar, with dancers from
Moses Lake, Washington Bilingual Mini Head Start, in parent

made costumes. . .
- 731
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STAFF DEVLOPMENE COMPONEVT
2. i  CARERR D sVELOPYENT -

GOAL: At least 905 of project full time staff members who have
" not attained a thhSChOOl diploma or its equivalent, or
a colleze derree, will progress to.ard an aZademic
diploma or degree by passinz one or more subtests
toward their =D and/or by receivingy one or more
collese credits for course work completeéd within every
evaluation p°riod as documented by notices of successful
completxon of GEL tests by grade notices or transcripts
issuzd by ‘the institution attended.

FINDINGS:

l - .
16 staff members of the program had less than a highschool
education, or GiD eaquivalent, when first employed by
the prozram.

Of these: 11 have enrolled in classes to work toward
their GuD since employment;
3-have passed their GED since employment
3 have passed ode~.or more of the required
tests toward a GkD since employment .

22 stafl members (t°acner trainees, 31t° coordinator and
secretarial) had no college traininy when first
employed by the prosram. (This includes the staff

. members wno had not finished hlzh school as well as
six others who had their GkD or hish school diploma
but no colleze). 5

Theée stafl members have accuired the following collese
credits throuzh the prosram since employment:

. Quarter Hours Qusrter nhours Quarter hours
) 1. 2L 9. 8 17. 5
2. -7 10. 2q 18. 2E
) g. 25 11. 16 N 19. <

) . 25 * 12, 25 20. 24
5. 25 lg. 25 ’ 21. 25
6. 8 1. 25 22. 0% secretary
e 25 15. 25
R, 2 16, 9 .

3 staff members (trainer, and site coordinator and sec'y)
had some collese credits when employed, but less than y
a desree. Thes: have earned college credits since
employment as follows:

‘ ) 1. (15 qtr. hrs when employed) 25 gbr. hrs Cs
‘ 2.<(00 sem. hrs when employed) & qtr. hrs
) ‘ _ 3. (60 sem hrs. when employed) 25 sem. hrs since
employment.

i
Pércentaqe of staff lackiﬁﬂ hiqh school or college degrees

atr the time of employ@ent who have continued-their - )

.1

educdtion since employment: 2l out of 25....96%

ERIC A




STAFF DEVBLOPMENT COMPCNENT
i
2.4 CAREZR LEVELO MENT OPPORTUNITIES

GOAL: The Project Manarer (for washington sites) -and the

© > Educsatitnal Virsctor (for Texas sites) will work out
a plan for career development with every staff member
wiio has not yet attained & hjifhschool diploma and/or
colleie degree and assist them to enroll in courses
appropriate to their needs, as documented in a memo
to the evsluator outlining by indivlidual the ‘courses

oeing taken, if any, by each, or reasons for not taking
ccurses. “

FINDINGS: | -

A memo from the Project Director, and from the Texes
site coordinator, confirm that all staff members

are eltner currently enrolled in colle:je courses

or will be during the coming ocuarter, having begun
worX with the grogram'too late for enroliment under
the currect quarter. These reports also indicate that
the pro ject has helped arrance for high school GED
classes for trainees st all sites and has counseled
staff mermbers apout tneir continuing educ%&ion.

A\
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PARENT INVOLVEMENT COMPONENT
F3.1 FAMILY MEMBZRS PARTICIPATING IN EDUCsTIOLAL ACTIVITIES

GOAL: Members of families equal to at. least one-third of the
énrollment capdcity for each permanent site, will
participate in the educational program for children in any

" of three ways; (&) participating ir a planned home
teaching prosram, (b) participating in the center's program

. working directly with the children (c) contributing to
the. programs' bicultural education activities. These types
of family member partipation (family member includes
parents, brother or sisters, grandparents, aunt, uncle or
vuardian) will be documented by payroll recdrds for
family members:employed as staff and by vouchers for
valunteer services (earning payment to- parent group) by
family members who are not paid staff.

[

FINDINGS: ) ,
Analysis of employees who are parents of children in the
program, and of parent vouchers for various types of
services performed, indicates that at least the minimum
of 20 parents at Grulla, 10 at Moses Lake and 8 at
Connell were directly involved in the educational program
for children. The enrollment capacity -at Grulla is 60, at
Moses Lake it is 30, and at Connell 2l so criterion is met.
INTERPRATATIOKN OF FINDINGS:
in the educational activities
Parental involvemernit/at the Grulla site and at Connell
was laergely limited to help with special prozrams and
fiestas, and to supervision of children on trips.

In Moses Lake the types of help given by parents and -

other family members is far more varied. Yhis is the :

only site which regularly reports parents helping staff

in the classroom, or even filling in for staff who are

out on vacation. The loses Lake site has had more programs

and fiestas involving parents and the community than any

other center. It is the only site where parents meet

regularly (rather th n-call). The contribution of the

parents, and the site coordinator who has ' mobilized the '
|

parents and community members in behalf of the program,
seemed especially worthy of notice in the evaluation, of
this componDnt. . \5

This particular ob jective ohly calls for listing of parental
actlvities related to the children's educational activities. Iin
all sites parents have done a great many services for the program
-~ example one parent made 10 easels for the Washingtoncenters;
parents have made smocks for the children and mény many costumes
which have enrich d the culturalheritape proaram. Parents have h
contributed & great deal (especially at Grulla) to rehabilitation
of the centers, cleaning, painting, building. arents handle
all laundry for the, program at Connell. Records turned over to
the evaluator on types of parent involvement indicate that this
has been a rich resource to the project. , -

<
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PARENT INVOLVEMENT COMPONENT

-

H3.1 SOLICITING PARENT INVOLVEMENT

GOAL: Staff will contact, parents and ether family members

soliciting assistance with the educational program, ’

as documented by parent contact reports submitted by
site coordinators and trainers and teacher reports
on home visits and/or staff-parent conferences ,
submitted by teachers., At least 50% of families will be
contacted regarding pérticipation in the educational
progrant. .

FINDINGS: The regporting system of the project enables the
evaluator to have information on parent contacts by
the site coordinators, but not parent contacts by
teachers or trainers who have . no forms for recording
or repa ting such contacts. The goal above stated
anticipates that parent contact is the responsibility
of teachers and trainers as well as the site coordinator,
but a data collection system has not been implemented

~ that would allow reporting on this objective.

At present the job descriptions for the site coordinator,
for teacher trainees, and for tralners are not specific
on the type of responsibility each position carries for
developing parent participation in the program, nor what
allocation of their time it is expected will be dovoted
to this objective. If administrative action were taken
to clarify this responsibility it would_be possible for
the evaluator to design a monitoring instrument to See
if this objective is being met. >

N

INTERPRETATION OF FINDINGS:

Although the evaluator lacks data to compute a percentage

of parent contacts, informal data from site visits Indicates
that “parent contacts are taking place and the program
izykﬁstituting some steps which will increase parental

.
]

inyolvement. A new training unit is just beipg put into \
use rentered around the skills a teacher needs for successful .
parent-teacher conferences. In addition, a home survey

instrument.is being used at all sites: the teachers compﬁating

it at one site and the site coordinators at the-other sites,
which obtains information about the home and its educational
resources for children. A third change that might be noted
is that parents at the Moses Lake center have paid tuition
and sre sending’ a group of parents to a workshop to learn

how to use "a "home lending library of toys" which can help
develop preschool concepts.:"All of these chanzes should lead
to an increasing parental partnership role.for the children
in Bilingual Mini Head Start.

B
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PARENT INVOLVEMENT COMPONENT
'F3.2 FAMILIES PAKTICIPATING IN PROGKAM MANAGEWENT

GQAL° A parent and community advisory group formed in each ~
:/ . permanent site will be active in mandgemsnt of the
program, defined a8 making decisions or ta ing dction
in the following areas:

(a) organizational matters including élection of
officers, setting of meeting tlmes, parent
projects, etc.

(b) review of funding proposals or work-program
changes'

{c) personnel actions

5 ' " (d) Plans for earning and spending parent funds
(e),discussion of the educational program--parent

) choices as to content, methods, equipment or

ways in which parents may participate in

educational prozram.

Action shall be taken in each area, if appropriate,

within each evaluation period for fulfillment of this

objective. (By "if'appropriate" is meant elections
of officers if the date for reelectioqqubofficers

.-

comes during_fhis period of the year, \qr recommendation
of people for joos., if a vacancy cccurs, review of
proposals if a new proposal or program change is

being submitted during the evaluation period, etc.)
This action shall bg documented by minutes. -

- ; ~— - FINDINGS: ‘
A content analysia of the minutes of parent meetings at each
site classifying actions into the five categories above

is as follovis: - P

¢ (a) Organizational mattersa.
BRULLA MOSES BAKE CONNELL
3/1l mxplain 9/10 =lect officers, 8/12 Set up h parentv
Co-op,nomination choose parents . nominating committee
of board members. for screening comm. for Board members. -
(b) Review of funding proposals -
Ly 2Ly Letter sub- L/2l; Letter sub- E/2h Letter sub- -
itting Title VII  mitting Title VII mitting Title VII
i //Jgroposal for PAC proposal for PAC proposal for PAC
review. review., review. .
L,/26 Discuss IMPD 5/2 Discussed !
delegate agency Title VII proposal. A
contract. 8/7 Changes in Title .
'7/8 Discuss plans Iv regs threat to
* for seeking Titlel program support/ .
funds, budgets. parents write letters.,
‘ Survey of 31 parents
) 2 . supporting need for

school-age tutoring .
‘prog,ram, URRD proposal
to fund it.




- PARERT INVOLVEMYNT COMPONENT (F3.2 continued)

~

{(c) Personnel Actions
. GRULLA MOSES LAKE CUNNELL
2/6 Personnel 271 approvag + 2716 intervieved
committee selects

. site coordinator
(one applicant)
2/1L reviewed
applications for -
trainee: |} applied
1 chosen.
7/8 approved hiring
former teacher for
one month as sub-
stitute for teacher
on leave. Decided
" to defer hiring new
trainer or sec'y
until program gets
4 back to Texas.
- From one candidate,
hired cook.

rehiring of
former teacher

to replacs one
leaving

7/2ly From 2 ap-
plicants chose

1l for cook-driver
7/30 reviewed

4y candidates,"
chose one teacher
11/5 interviewed
11 candidates,

L, candidates,
selected 1 teacher.

. chose 2 teachers

add 2 substitutes
f v

%

t

—— - % 3/14 report on
amount in fund;
plans to earn more
through volunteers
for field trip
supervisors.

(d) Plans for earning and spending parent. funds
. 5/2 Agree to

.committee to

o

2/15" Vote to :
contribute $200 to
MCDCEF.

L/l Agree on $IOO Vote not to spend

to buy toys; $50 for toys for
appoint parent - lending library but
to make toys;
select. committee appointed”
9/10 Piscuss how for same.

to earn money for fund,

agreeto buy refrig-

erator.

10/2L Agree to pay.

from fund for -

donate $200\to
MCDCEF.

34

yd people ‘to attend ‘

: . toy lending library g/ ,
’ \ workshop. . '
oo~ € (e) Discussion of educational pro gra ;

\ 3/1L Planning for’
zoo field trip

- 8/1C plan for fall
fiesta, ask parentsset up parents committees

8/12 plan fiesta,’ "
if MHS should take to help.
cnilaren to fair.

several parents
zave support and
appreciation. -

pate in community
fiesta
6/7 Discuss need for
parents to help.in

on vacation '

9/10 Trainer explained
new curriculum children
are using, showing.

materials, discussed:

37

Uisgussed what children
L/l agree to partici- were lé'arning; .

2/15 ‘committess to set

classes while teachersto makeé toys for parents
to use at home .with

ehtildren far le arning.

N
T T T T
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PARéhﬂ\EEXPLVEMENT COMPONENT : ) )

- H3.2 WORKING WITH PARENT-COMMUNITY ADVISORY GROUP
GOAL: T6 provide sthe parent-community advisory group with
information it needs to perform management functions,
the on-site supervisory and/or truining staff shall:
meet with and report to the parent community adviscory group
mohthly or as often as the group chooses to meet, as
.documented by minutes and attendance rosters; and
the project manager shall submit all proposals and
work programs for review, and the evaluator supply an
evaluation report at least twice a year to the parent-
_community advisory group, as documented by covering

letters on proposals and evaluations as they are . g
submitted.

’

FINDINGS:

Letters and minutes of meetings document that the
Title VII proposal was submitted for review, the Head
Start summer proposal discussed, the Title I proposal
discussed, the Title IV funding discussed, and the
URRD proposal discussed in parent meetings. ;

. Minutes document that the evalyation report was
w» presented to the Board in Texas in February; no

simil esentation wes made to the Washington centers.-

-
\

Site coordilnators, the educational director and
trainers are present and participating in parent
and community advisory meetinzs according to
rosters of all parent meetings.

a+




MATERIALS DwVELOPMENT COMPON-:NT 36

Fiy.1 DEVELOPMENT O CULTUKAL MATERIALS )

;

GOAL:

57

. them out rgflecting the cultural traditions of Mexico
and the Undted States primarily. These will include
more than one of each of the following types of
materials: songs, rhythm games or dances, poems,
stories, and histories or legends concerning special
days that are celebrated. The materials wi 1l include
written materials in °panish, 81‘9 tapes where music
is required, video tapes for dances, and patterns
and pictures for materials to go with Bpecial days by
and the stories and activities to celebrate them. ‘
Documentation of this objective shall be the
published materials and tapes.

FINDINGS:
“The reader is referred to the Staff Development
Component ob jective on Training in Bicultural Activities,
It contains a partial listing of the materials developed
by the bicultural resource teacher. This far exceeded
the minimum recuirement in every type of material,
except video tapes for dances. No video tapes were
made, because of ecuipment problems. Three audio tapes
were made, and the- titles of music and instruction :
contained on these tapes is on file as well as printed y
words of songs to go with the tape.

s

Children caﬂrxfﬁg images of the Holy Family
o 'in search of "Posada" (shelter) reenacted at .
Mini Head Start center. *

RIC 38
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MATERIALS DeVELOPMENT COMPONSNT
Hi.l CULTURAL HERITAGE THEMES

GOAL: The Bicultural education resource teacher will select
a monthly theme and develop materials around that
theme supplying copies of materials to each center and
for the project central file, as documented by
materials submi tted and~weekly reports on materials
developed and their distribution.

FINDINGS: Themes were developed for each month (sSometimes
more than one per month if several holidays occured
during that month) and a wide variety of materials
developed related to each, and these materials were
supplied to each center:. Most teachers developed

their own file with a complete set of cultural

heritaize materials, and the three audio tapes developed
to go wkth them were reproduced so that every teacher
in the mobile program could have her own copy .

(the permanent centers had center tapes rather than
individual copies). (The purpose ofindividual copies

for the mobile center teachers was that several of

the teachers have to handle a group of children in

a location where they are working alone; therefore «
each needs her own materials to carry with her.

-
h

Some Themes devsloped in cultursl heritagc materials:

La Estudiantina (Children's chorus and orchestra as
used in many schools in Mexico. How to make instruments,

appropriate costumes, how to teach singing, songs and
R " marching as group activities)

La Bandera (Backsround of flags in Mexico and U.S., songs,
salutes, formations for presenting the flags.)
P g | ' . ‘
Partes del” Cuerpo (®ongs, games, fingerplays and dances
that help a child to learn parts of his body, and his
‘“own name and that of others.) .

Fﬁq&g{y legumbres (Fruit

amd—vegetables) Games
(such as at the rizght
where child stands on
cut outs on floor, .says
the name and classifies
It as a fruit or vege-
table) Poems and songs %
on this thems. '

Ninos de Otra Paises’
(children of other
countries)

La Primavera (the first
, day of Sprina)

Etc . (-'




c ) - GOAL: me project manager will publish six new units of
IR ) Yteacher training msterials by iebruary, 1974 as .
e documented by the published materials.
"+ %y FINDINGS: :
;. Thé following materials for training have been
z developed to date: s
e 1. Nutrition for Preschool Children

.;,,w ) 2. Dual Language Teaching (not complete.yet)

r 3., Math skills for preschoolers

""‘,"'2*’ ' L. Hdandwriting skills for prescnoolers
DN 5. Motivating 1= arning ;
SN s T
) A sixth treining unit in preparation will desl with
PRl jPre reaaing skills., .
i‘g\' ‘. ) . .
X e o .

;r Py . 8
o - MATERIALS DEVELOPMEKRT COMPON:SNT ' 3 ‘
- Fly.2 PUBLI"ATION Or" TRAINING MATERIALS
!

I

(XY
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MATERIALS DEVELOPMEKRT COMPONENT
H.2 DEVELOPMENT OF TEACHER TRAINING MATERIALS

GOAL: The project manager, or a consultant designated by her,
. shall adapt the training materials developed by Far west
Lab minicourse on methods of working wdith children with
minimal language skills into five units of in-service
training materials each containing written discussion
of teaching behaviors, bbservation form to use in
observing teachers demonstrating that behavior,
accompanying unit checklist outlining key behaviors
which must have been demonstrated at 75% level to
ss_the unit. These adaptations will constitute S
ning units. The sixth unit will be on the topic

n, similar to other'traininz units, & minimum
of discussion materials, observation sheet

for observing teacher demonstration of skill or’
knowledsze in this area, and unit checklist. These
materials will be submitted for review of completeness
to the evaluator. )

FINDINGS: ‘g
The project changed its goal as to the sGbject matter
of the training units, because it was felt &shat the new
preacademic materials being introduced into the
curriculum each needed a specific training wnit so that
teachers would be using the curriculum asppropriately.
The dnit on how to do dual languase teacher was in th
interest of getting greater project wide uniformiti/zg
- the approach of teachers.to developing language; both
primsry and second language. The nutrition unit was
developed as plamned.and is in use.

The evalustor examined all materials for completeness.
mach contains explanatory materials, observation

) forms, and the dual language teaching unit currently
lacks & checklist but all ‘other units have checklists.
8”1 .

‘., The sixth unit n prepsaration.-

\
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MATERIALS DEVELOPMENT COMPONENT
Fﬁ.} PUBLICATION OF PROJECT FINDINGS

GOAL: The project manager will publish, or submit to other
publishers copy for them to publish, outlining special
problems relating to serving migrant children to which
this program is addressed, and some of its findings
to date, as documented by one or more publicaftions or
copy submitted to other publishers with dover letter
.indicating date of submission&b.

FINDINGS: ' .
The following afticles,were written and published:
"Bi;;pgual Head Start Moves with Children'", published
ril

in 1973, Your Public Schools, & publication of
the VWashington State oSuperintendent of Public Instruction.

\

; , ~ \
"Head Start Exhibit At Wwashington, D.C." published

May 2L, 1973 in the Columbia Basin Herald, Hoses Lake,
Washington.

Articles were submitted to the following newspapers for
publication (as documented by covering letters on file):

Valley Monitor, McAllen, Texas

Rio Grande City Herald, Rio Grande City, Texas

Grant County Journal, Ephrata, Washington
In‘addition to written materials, presentations were
made at the following national meetings:

»

The project was selected as the only Bilingual education =
program to be featured at the national ‘Education Fair

held in VWashington D.C. in May, 1973. Our educational f—_~§\\)
director, Rafael Juerra, represented the project msaking

two presentations (withislides) describing the program

and its findings. Displays with pictures of the children

and” some of our evaluation findings were posted, a:d a

small flyer was made up giving brief details about the
project's goals and result s. The project was given an

"Award of Merit" by the “ational Commissioner of Education

at the con¢lusion of the Education Fair. ' N

In ®ovember, 1973, Louise Gustafson, project manager,
attended sessions of the National Association for the
Education of Young Children conference held in Seattle.
She made a short presentation sbout the program -- the
special needs it is responding to, and its methods of
meeting these needs. .Many people thereafter made .
personal incuiry sbout the prosram. In addition, the
project receives and, responds to a steady stream of
letters of inquiry about onew or another aspect of the
program. -

.
N U T T O T T T T T PO PO T U UV T TPy
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MATERIALS DEVELOPMuNT COMPONENT

Hh.3

GOAL:

WRITING AXTICLES ABOUT PROJECT FINDINGS

The project manazer or other staff memoers designated
by her snall develop one or more articles describing the
special circumstances of servinz migrant children and
tne findings from this project's experience on ways of
meeting these needs, as documented by the copy for

these articles. (Specific topics for articles
disseminating findings of this project to be developed
at a later date followinz staff discussion and
recommendations of the project officer.,)

FINDINGS: -

The article published in April, 1973 Your Public Svhools
Zzives very brief overview of the neeas of migrant
youngsters. A brochure prepared to accompany presentation
at thsg, Education Fair, 1973 outlires the special problems
in serving migrants, the Mini Head Start Approach for
overcoming these probloms, and some of the results of

the program. -

INTERPRETATION OF FINDINGS:

-

Although’neither of the above publicstions does into
great detail, they do meet the criteria for this goal.

i
1
1
1
J
i
j
|
i
;
}
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RELOCATING DELIVERY SYSTEM COWPONENT

F5.1
GOAL:

o - ,42

Y

BDUCATIONAL OUTCOMES RELATZD TO CONTINUITY OF SERVICE

To proyide beginning answers to the question: Does
following children with services as they move in the

stream make any difference? the project proposes the
following exploratory of jective:

Holding the length of time in.the project and age group
8s a constant, the project proposes to use the Caldwell
Preschool Inventory and the #ide Ranze, Achievement -
Testw (both standardized tests with nationalnorms) to
compare the achlevement of school readiness skills
between (a) project .children who have been served by

this mobile prozram both at home base and instream,

(b) project children who have been served only at

home base (c¢) migrant children enrolled in the public
school preschool program who have not been served by

the project in either location as a zero program effect
group. No criterion level of achievement is set as this
is an exploratory objective; however it j% anticipated
that the skill level demonstrated b: group (a) will be
greater than that demonstrated by group '(b) which in turn
will be zreater than that demonstrated’dy group (c).
Holding aze constant, a further analysis of the project
group would compare the scores of children as they vary
by length of time in the pro ject.

FINDINGS: )

At the time-of writing this evaluation several. steps
have been taken to develop the above objective:

(1) A Home Survey Instrument has been selected which

is vein.; administered to.all project children, and to
other children in the community whose parents agree that

they are willing to allow them to-take the tests we

wish to have for non-program contrast group. This

home survey instrument will bé a means of eoudlizing the

project children with the non-project group according to

the similarities of their home environment in aspects

adjudied to affect the child's educsticnal advantages.

Arrangements have been made in Grulls and Connell for

selection of .a nonsprogram contrsst group, and - “

interviewins is underway. 'In Moses Lake another mesting

is needed with school officials before such a prorram

can get under way,

(2) Funds have been made available in Grulls for adding
three more teachers which will enavle the project to

" accept cnildreh who will be served only in Texgs and -who

will not'be followed into the migrant stream. The projéct
has & limited number of "non-continuity" éhildren who have
been served in previous years; this will increase the
size of the non-continuity group to sufficient préportions
that reasonable statistical comparisons can be made,”

I’

(3) The Preschool inventory, iride Range Achievement Test

.4?' . ~
L 2 .
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RELOCATING DELIV=RY SYSTEM COMPONENT (F5.1 continued)

and Peabody Picture V&:abuléry Test have been administered to
most project children, and testing of tne non-program control
group is underway in Texas but not yet at the other sites.

(L) Viith the Preschool Inventory results, an analysis yas
made amonz project children to show the prqogram effect
by holding age constant and comparinz scores of children
with varylng amounts of attendance., These results were
reported as Table 2 in the Instructional Component,

Further analysis on this objective will be possible at
the next evaluation when more of the sites will have
administered the tests and home survey instrument,

and comparison groups will have been tested.
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RELOCATING DELIVERY SYSTEM C MPONENT ~
!

. HS5.1 ACHIKVING MAXIMUM CONTINUITY OF SLRVICE TO CHILDREN
' GOAL: At least 70% of the mobile migrant.children enrolled in .
. the Texas based program will be enrolled again at a
new locatiorn within one calendar year from the date of
their initial enrollment, as documented.by enrollment
records from successive sites as the teachers relocate.

FINDINIS:
Children served in| These children who later | Percent of children

Grulla, home base |enrolled in one or more ’enrolled at two or
period 10/72-3/73 lnorthern locations Li/73-9/73! more 1ocations.

78 58 . b

INTERPRMTATION OF FINDINGS:

A new method was tried this year to help the program
during the-instream phase to quickly locate families
from Grulla who had moved north to work. This was the
use of a "loccater card" which was ziven to parents pre-
stamped and addressed to be mailed to the evaluator

as soon as the family relocated. She, in turn, got

the information to-the site coordinator or trainer in
the area for the mobile programs, who could then look

up the femily and get the children back into the program.

This\ﬁas not a noticeable success. Only eleven cards
were mailed to the evaluator, representing families

who had 1 project children. It was the impression of
the evaluator that using word of mouth ‘information from
other families, that the¢ site coordinator made contact
with the families often-before the information from the

cards got to him, and that the children were very quickly
reenrolled,

The prozram showed the same flexibility it had demonstrated
. in its first year. Green Giant reassigned many of its
workers Yo the Kahlotus area, so a teacher went to that
area and combined with a local program sponsored by a
local church group to continue to serve the Grulla migrant
children. Centers were combined during s ome periods, and
teachers transferred back and forth between center sites
in order to avoid the low atterndance periods "between
crops” encountered mostly during July of last year.

1t is already apparant that changes in crops and worker
assignments by Green Giant Corp. {(amajor employer for

Grulla families) will put the centers in still different
locations .next year., In short, a mobile program such-as
this cannot expect to return to the same locations year
after year, because agriculture is too changing for work
locations to be predictable. It also scems essential

that staff be trained to bg "self sufficient because there

\‘1 -t
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RELOCATING DELIVERY SYSTEM COMPONENT (HS5.1 continued)

were six sﬁﬁkf members who found themselves opsrating a

one teacher program during at- least part of the season in
order to accomodate a small cluster of students in an
isolated work location. ‘

At Vialla Vlalla, Kaholtus, Lynden, Duyton, in Washington,

at Hoopeston, Illinois and at Burley, ldaho, the Mini Head
Start teacher and childfen combined with another local
program. In 8all cases it was possible to work out
schedules to enable the mini-Head Start teacher to continue
to tutor children and carry on with our curricylum within
the other program. Vur training program for téachers also
was continued in' 3 out of 6 of the above named locations
where we had combined with another prosram. The problem of
how to continue training when teachers are in areas beyond
car driving, distance of the trainer's location.has been
discussed in another part of the evaluation. )

The evaluation published a year ago compared the rate of
continuity of service to children of the Mini. H:ad Start
model against other programs which have attempted to achieve’
continuity for cnildren at successive locations using a .
variety of models. These previous efforts have reached
only about 20% of the home base children during their
in-season migrantion in the most successful of otger models
which have tried to serve a moving population. The "Mini'"
model, in which teachers can move with as few as four or
five children, seems to have demonstrated its usefullness
as a superior means of serving children "on the move".

<

v

LY

Home base for the mobile Mini Head Start Program,

La Grulla/ Texas (named for a migratory bird).

’ ~
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MANAGEMENT COMPONENT
H6.1 COORDINATION WITH HOST COVMMUNITIES

GOAL: In each hest community to which the mobile project
teacher moves, the educational director or site
coordinator or project managzer will contact local .
public school officials and any asencies providlng
service to migrents, exchanging 1nformatioﬁ about
prosrams angagjfg}ing_to coordinate with local program
¥iforts, as documented:br a master chart ron coordinative

contacts by the mobile program maintained by the
evaluator:

FINDINGS:
Primary coordinative contacts in host cormunities
to which Mini Head Start children moved 1973 season:

our funds in URRD gplicatl on)

(5) KMHLOTUS, WASH. Supt. Janmes Whitt
Rev. Bates, Director of
Migrant Day Care Center

.

(6) LYNDEN,. WASH. - No school contacts

AGENC;ES SERVING MI3RANTS ’ " SCHOOL CONTACTS
. . “ - )
(1) WALLA WALLA, WASH. : 1/18/73 with Supt. at
COLLEGE PLACE, WASH., Colleg e Place. Donald ,
Migrant Day care Center . Campbell. g
Margaret Chadek, Coord. :
. ) |
(2) PRESCOTT, WASH ' 1/18/73 with Supt. from
DAYTON; WASH ) Prescott: Lloyd Vlsen j
Mlvrant Day Care Center Supt. at Dayton, Victor Anderson i
Mrs, Hileman, director ~ . ) .. i
, , ,
(3) PROSSYR, WASH. Supt. Prosser, Glenn Powell j
. GRANDVIE.., WASH. . Supt. Grandview, Darrell Smith |
Parent and Child Center i
4
(ly) MABTOXN, WASH. Principal Elementary School ' . |
TOPPENISH, WASH. (MHS helped enroll children 3
Grange Officials in migrant summer school) |
(Housing for center) Supt. Henry. Milhofer |
- Farm Viorker's tiealth Clinic (he agreed tobe channel for |
:
1
%
: |
Director for day care centeﬁ \\‘ 3
(Contacts through Judy

Blythe, DSHS)

(7) BURLEY, IDAHO P
Director of Head Start Center No'school coﬁtacts
Barbara Jessen (by phone)

(8) HOOPELTON, ILLINOIS
Onesimo Castillo andoscap Villarreal

lexas Migrant Oohncil -Day Care Center. No local school conhécts

?\ by 45}
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MANAGEMENT COMPONELNT (H6.1l continued)

Additional educational contacts for services relating to

all Washington sites: ° . '
Miquel Esquivel, Consult ant Title I Migrant Programs
Isnacio Resendez,Consultant Title 1 Migrant Programs

Toppenish from which borrowed materials.)

—— 4 <
s w

Migrant and Indian Cenﬁ;ﬁ (Title I supported center in

There were several contacts with me dic sl services: Dayton Clinic,
. Farm Workers Health Service already mentioned. -

- ng}g were several contacts with officials of Green' Giant for
wvhom many of the families worked, and which ga-e 25% of the cost
{ salaries for teachers in some areas in which we operated.

, The mobile program at Dayton cooperat:d with the County Extension
azents and the Mini tiead Start fanilies operated a booth at
the far. Our children performed many of the songs, dahces, etc.
. which are part of our cultural heritage curriculum in community
= . programs attended by hundreds of people; one of these programs

N from Dayton was televised.

5

~

-

Dayton, Washington, Thursday, June 14, 1973

ho Chi!dren

Attend2Day

Care Centers

. The Day Care Centers here
in Dayton are serving as a
home away from home for
some 55 youngsters whose par-

arrive many times as early as.

6 a.m. at the towns two centers.
The centers, one at the Par-
ish Hall across from the City
Hall, and the other in the Meth-
odist church, serve the children
two meals, breakfast and lunch,
and two snacks. The children
take part in learning activities,
go for walks around town, visit
the park, and this week will be
visiting_Green. Giant.

There is no cost to the par-
ents of the .migrant workers
who make use of the centers.
However, local children are
charged a fee. Financing for
the project comes from state,
federal and Green Giant
monies.

Most of the children are from
the Rio Grande Valley in
Texas, and Mexico.

Co-directors of the centers
are Evelyn Maynard and Bea

Schollenberger. Aides, both full
and part time include Kay
Laymance, Kay Eaton, Arlene
Tritchler, Elida Ybanez, Jean
Whipple, Julie DeRuwe, apd
Rosa Trillayes.

_ A new program offered at
this year's center is the Mini
Head Start Program. This is a
state and federally funded bi-

P

[

ea.

There are 20 children %t the
Dayton center under thig pro-
gram. There are centers in
cities across the state connected
with this program.

The children range from the
age of three to six. Their fam-
ilies, children and the teachers
travel together from Texas to
Washington every year.

According to a recent gov-

ents are working here this sum-  Hileman.. Teachers include, crnment report, this program
*mer. The, children, ranging Kathy Donohue Misiam Davis, 1S the most outstanding bilin-
from the age of two to SiX, pebbie Roberts, and Deni gual_program in the nation.

The teachers in the program
are training on the job and are
receiving G. D. and college
credit for their work.

This program 1s also credited

with having the highest.rate of -

continuity in the U.S

Sylvia Johnson is the trainer,
and Angela Zatate and Elia
Flores are the teachers in this
program. :

Publicity at Dayton, Washington publicizes the program's

lingual program for the children l
of the LaGrulla, Texas@

I

selection as an educational program of '"outstanding merit"
by the U.S. Commissioner of Education, and our invitation

to be the only bilingual program presented at the national
Education Fair held in Washington D.C. in 1973.
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MANAGEMENT COMPONENT ' . .\‘ 4 '
BQQQ MANAGEMENT BY TEXAS DELuGATE AGENCY DURING NORTHERN PHASE .

GOAL: This is an exploratory objective without any criterion
level of ‘achievement since it is the first time it has 'been

‘ tried.

’ The La Grulla Migrant Co-op Board W1ll contlnue to function °
in a management capacity, performing the same management
functions described in ob jective F3.2, during its northern
phase-~desplte the fact that the Baard members will be

. . moving periodically and will be widely dcattered during
this pericd of mobility. Decision making will utilize such
means as conference telephone calls, or assembling a partial
board at some temporary -locadtion and reaching absent members
by telephone to conduct business and take votes, or d01np
business by mail ballotings. The strategles will be ‘documented
by periodic memo's from the educational director who is
working W th the Co-op Board.

FINDINGS: After the program left Texas, the Pro ject #Manager
gent a report on progress during May, plus the Title Vii ,
pBoposal for review, to the Board Chairman in Texas. .ot
A telephone conference was held Hpril 26 in which the Board
members in the Grandview area, the Educational Director,
and ¢he Chairman of the Board (who was reached in Grulls, - v
Texas as he had nd migrated ) made several project decisions: -

The Chairman agreed to contact two other Board members also

in Grulls snd let Mrs. Gustafson know their thoughts on the

Title VII proposal so she could negotiate the contract in

Seattle in May, . '

«

-

. , ~
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“he Board agreed to allow the board members in the Grendview-
Mabton area to select ong or two other "temporary board
members so they could make decisions for the program should
it be impossible to reach the Texas board members, in some
emergency. (There was no.need for thls so 1t was ‘not activateﬁ)

[}
~ -

The Board agreed on the time and place for s conference‘call
meeting in mid-summer. *

On July 8th the mid-summer meeting was held with some Board
members together in Washington and others reached by telephone
-in Yexas. Project progress was discussed; a personnel de0131nn

made on hirins a cook for the center in Grandview and a

" substitute teacher for the Lynden center to replace anoth:r
teacher on leave. Further decisions were made to defer

hiring of a new trainer and new sécretayry to replace staff
which had lo ft until the project returned to Texas. Agread
the educational director should return to lexas before the end
of August se as to negotiate for Title I funds with Lee
Frazier before the start of the school year. (Far further detail
on Board action and decision mek ing refer to the evalud tion

. report under Opctive F3.2)

-
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MANAGEMENT COMPONENT
H6.3 MONITORING FAR IFLUNG PROJECT O PERATT ONS

. GOAL: The project manager will maintain administrative contact,
and/or the evaluator will maintain evaluation fecdback from
all operating sites and with every person on the administra-
tive, training or teaching stalf at least once a week through -
out the year with the exception of authorized non operating
periods when centers are closed for relocation or vacations..
These contacts will be documented by teiephone logs,
correspondence. files, and data processing communication

check-off records maintained by the evaluator.

FIXDINGS:

A telephonelog and site visit lonz kept by the Project Manager
indicates a least once a week contsct with the Washington

and Texas component personnel, except durlng the week the
project manager was on vacation and the week the Texas staff
Jere all.in transit. ' .

Report checkin charts maintained by the Eveluator records
reports on the program that come in every week from

training staff, from every teacher, and from site coardinators.
bith only & small sccatering of reports missing, this

reporting system has been implemented throughout the -
year with one exception. There is a four month gap in

reports from the Texas site coordinator. This resulted,

fprom a staff meeting held in mid-summer in which the

Wvaluator indicated a revised repart form for coordinators

was needed to relate the information they submltted more
directly to the current objectives as.written for our

program. Developing such a revised form is the responsibility
of the ewaluator, who failed to develop it. However,
anticipating a new form, the Texas site coordinator dis-
continued his reporting until the Project Manager was made
aware of the situation and advised him never to wait for

a new form but to continue to use the old one until a new
one actual 1y arrived. He complied and reports were resumed.

»

INTERPRETAT ION OF FINDINGS: . N

1'his program is nearly unique in that it has its operations
flung out in so many locations in the U.S. Day to day
supérvision of program is nad possible. This means that

to monitor the program, keep up progress, and produce_

a valid program effort, it is essential to have a working
reporting system using mail and telephone, supplemented by
periodic site visits. 'The report system worked out by this-
project does appear to be workable and to be able tomaintain
integrity of all aspects of the work program, despite distance.
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