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ABSTRACT
The Colorado Migrant Education Program.seeks to
identify and meet the specific educational -nteds of all migrant
children in the State. In providing comprehensive services to migrant
students, . Colorado has organized. and operated its migrant educational
program around the following basic program aspects: (1) conducting a
year-round, statewide migrant ‘student identification and recruitment
effort; (2) providing a full, intensive and comprehensive summer
educational progranm for all migrant students; (3) helping the local
educational agencies plan and operate their pregrams with respect to
migrant students and supplement local programs to better serve the-
migrant's needs; and (%) coordinating and cooperating with other
state and local agencies in providing the needed educational and -
related services. In 1973-74, the program served 4,297 migrant
. sStudents. A majer program goal was to provide migrant students with
specialized and expanded opportunities to improve their communication
skills. Bilingual and-bicultural, oral language devefopnent, reading
'and math were stressed in most programs. Overall, the prograa was
successful. This evaluation report covers: student enrollaent and
%ﬁtendanqe,‘p;bgran organization, staff, support services, exemplary
progXaps, student achievement and behaviors, and 'staff and community TN
atfitudes. (¥Q) . ; ’
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SUMMARY I . \ o>

SUMMARY AND RECOMMENDATIONS )

Again in 1973-74, Colorado provided.a‘broadnbaied
educational program for migrant‘students throughout the
state. About one-thousand students were-enrolled in 12
local programs during the regular schooi year,‘ Over two-
thousand students were enrolled in a total of 18 local
progyams conducted durfng the peak summer montﬂ; Forty-
one out of a total one hundred and elghty one local school

districts d1rect1y part1c1pated in the Colorado Mlgrant

Educatlon Program Two out of three m1grant students at-

*

tendlng regular school year programs were from-out- of state

1ncrea51ng to three out of every four attendlng the summer
programs. Colorado, being primarily a receiving state,

. - 4 . A
gets a majority.of out-of-state students from Texas, with

" Arizona and New Mexico sending a smaller number. Regula-

" tions on serving 5-year migrants were tightened consider-
g >y g

L] z

ably in 1973-74 and as a result only about one out of ten

students enrolled were 5-year migrants being served on a

. space available basis, Y

-

Total s}udeﬁt enrollment dropped.again in 1973-74. as
{

a number o?_complex'factors affécted the migrant student
populatiod. The greatest loss in student enrollment camé

in the fall and spring terms, making up more than 86%
N i

-
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of the totél decline for the year. Summer enroilmentein

1974 was comparable to that in 1973 except for a small de-

;cllne in 5-year m1grant students . Over the last four years \’ -
tc’from 1970 71 through 1973 74, the proportion of interstate

<students has been increasing steadily £Tom 4%% to 67% for

the reguiar school year programs and 63% to 76% for the e

summer Programs. Over the same peried: the proportion of

. intrastate students decreased steadily from 38% to a low

-

| v - of 16%. -The preportion of 5-year migrant_ students has de-
- « - . \

5 cn clinéd from 19% to a low of 8% of the ‘total student enroll-

ment.

» - k
The regular school programs for migrant students con- C

sisted of full 90 day fall and spring terms. Average length

/ . ¥ . -
~ . of summer migrant‘programs was 40.9 days, up somewhat over

<
.
e

last &ear The average number of days attended per student

!

:

|

|

’ . . was 50.9 days for khe fall term and 57.1 days dur1ng the
spring. The average migrant student attended .the summer

tendance from .a year ago. Overall,-a greater percentage

.of migrant students attended the spring program for a loug-
"‘

: o er time than they dmi for the, fall program. Attendance '

l

educational program for 24.4 days, a slight decrease in at- o
patterns of m1grant students were found to be extremely - .
complexfand dependent upon the:character}st1cs of each ’
child, .the length of time he is in any given area, the ) j
availability of local nrograms and the "attractiveness” of

program offerings. Betore we cen fully understand student T

‘ * -
J{zttendance patterns on a'staterwide basisy, we must,

2

\j ! . ve . . " . ) e
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_ dance, and'their-interrelationships. .-

A v /

3 . . |
understand béetter the factors that influence- student atten-
. $

.- ~

L} «

Migrant students, as a group, have very 1mportant and

unique educational heeds. Low achievement in” the acadcmic

. 7
subjects, dropping out of school before'graduation, poor
. L 4 ’, *

self-concepts ang self-esteem, and English language barri-
ers are spec1a1 problems of many of the migrant students.
About two out of every three migrant students in Colorado

have Spanish or Indian as their primary language and almost

! '

one out of every ten speak little or no English.

In yrov1d1ng comprehensive services to meet the unique

needs of migrant students, Colorado has organized and %per-

~

ated’ its' migrant educationa1~program basically, around the

follow1ng program aspects.

. 1. Conducting a year- round, state-wide migrant student
1dent1f1cation and recruitment effort.

2. Providing an intensive and comprehensive education-
al program for all migrant students during the
summer months. .

3. Helping the local educational agencies plan and
.operate their programs with respect to migrant stu-
dents and supplement local programs to better serve
the unique needs of the migrants.- .

. « -~

. 4. Coordinating and cooperating with other state and
local agencies in providing the needed educational
and related serv1ces.)

v I3 v

Providing migrant students with specialized and -ex.-

" panded opportunities to improve their eommunicatiyn skills

Y

,was a majog goal of* the program. Bilingual and biculturaiw;

. oral language development;, K reading, and math were stressed

-« ‘ . . (‘\



in Mmost prbgrams throughout the year. ‘Although provid-/
ing career educatién, vocational, and work-study programs
have been a growing concern to program officials over the
last few yéars, only a few local programs have estab-
lished an organi%ed and comprehensive program; This need
for career and yocational programs is particularly impor-
tant for the Qlder students, who as a groﬁp do not attend
school regu}drly aﬁd are not likely to unless there is
something special offered thém. ‘Many new programs and
activities were intraduced by the local migrant programs
in 1973-74. The major thrﬁst'fn néw program d;velopment
appeared to be in one of several aréas. PIRAMID, speciél

educgtion, bilfngual and bicultural programs, and caree}

education were frequently mentioned by local program dir- "~

ectors. . ’ v

The total number of all types of program staff was

549 persons in 1973-74, slightly hfigher than the 546 fig--

ure for the previous year. . Approximately the same pef-

' centage of total employed staff was Bilingual, or 59% for

1973-74 cohpared to the previous year. A large major;;y

of teachers, aides, administrators, and family contact
) «

workers came to the program with at least one year prior

.experience in migrant education.  Teachers showed the.

L d

greatest increase in prior migrant experieﬁce where only
14% had no previqps experience doﬁpared to 34%.in 1962-

¥3. The average number of %?graht students per te€acher

was 13.4 fog the 1973-74 sqm@er’program) dqwn sligitly

. . ’ & x
. ' . . 9 o

-
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from a year ago. Another student-teacher ratio of par-

¥

ticular interest -- the number of bi;ingual studenti Qer\
bilingual teaéhey -- was 19.6 for the state avérage, a

figure that.is almost 50% higher than the composite'stu-
‘dent-teacher ratio. One region of the 'state reported an

abnormaliy high bilingual student-bilingual teacher ratio

of 57.9 which suggests too low a number of trained bi-

lingual teachers for the particular language needs of ‘the
studeﬁts. Extensive preservice and inservice training
was provided fhe local program staff on-site by one of
three mobile units. The‘mobgle unit directors and con--
sultants worked closely with local staff in planning and
scheduling the inservice topics. ~
The Migrant Summer Scﬁaol‘ﬁealth Program yas expand- .
ed considerably in 1973-74'fb screen every gvailable mi-
grant student,enrolled'in the local programs. Twenty

. ¢

nurses and four nurse aides provided more complete cover-

age and comprehensive health screening and referrals in

each qf twenty-two summer migrant centers across the

5
state. The extended health screening examinations and

tests included normal physical examinations, height and

wei%ht measuremenﬁs! blood ‘tests, urinalysis, hearing

. ' tests, vision tests and eye examinations, and throat cul-

.

R R ’
tures for stg;ptococcal infections. The numbers of stu-
‘ »

dents receiving health screening increased dramatically

in 1973-74 reaching up to 87% of the total student

Y LY

. 10 _
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population for certain.examinations. With the vast in-

4

D E
crease in the types of health screenipg offered, the A
average cost per - student enrolled rem ined about the same

in 1973-74 or $21.89 per student. The Colorado Department

of Health provided a cooperative dental health program dur-

ing the summer for school-age migrant children including

both dental health education and.dental care. A total of:

1,703 migrant school children were examined. Sixty-two

percent of the children,'rénging in age from four to sixteen

years, were in need of dental care. A total of 837 children

received dental care.

Day Care Programs of about eight-weeks duration were
operated by the Colorado Migrant Council for migrant ;?Z- '
school children (ages 1-4 years). Eighteen#élocal centers,™
seven'being funded by Title I, Migrant Education, served a
total of 893 infantsf toddlers, aﬁa headstart children.

Health and dental screening and care were provided the

Day Care children by the Colorado Débértment of Health. A

total of 397 home visitations were made throughout the summer

session.

A new project,. the Colorado Migraht~Child.Identifica-
tion and Recruitment Project (CMCIRP), was started in the
summer of 1973 to survey all areas of the state to identi-
fy and recruit migrant children for’ the migrant education ¢
program. The project focused its survéy on the areas of

the state th;currently being served by a local migrant

program. After one year, 50 out of a total.6l counties of

ld

11 ‘ KA

e
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the state were surveyed, ideﬁtifying ne;rly 600 migrant chil-
dren of whom many Were not enrolled in‘anyamigrant educatiqn
programs.5

Local program costs for the 1973-74 year was $1,204,898,
up 10 percent over last’yea;. The cost per student-day.var-
ied.widely between local programs averaging $2.94 during the
fall, $3.86 during th spring, and $17.44 for the summer pro-
gram. Expanded health services and tﬁe two néw programs, CMC

”

Day -Care- and CMCiRP,'adde

approximately $280,000 to the total 1
1973-74 costs for the M grant Education Program. ‘ . }

Although the entire area of student evaluation has been 5
receiving increased attention over the 1ast~coup1e,of‘years:» i
the blanning: organization, and implementation of;g compre- T }
Hensive'testing effort in the Migrant EFuca%ion Program is j
still too young to Producé much usable information. The ?
evaluation of s}udent achievement must be looked at different- j
ly £for the regular and-summer programs, respectively. Very
little otfanized testing of migrant students was evident dur-
ing the regular term except what stanﬁard;zed testing the

district might have provided as part of thei¥ regular educa-

tional program. Testing during the summer programs was a bit

were reported by less than half of the local program§ Re-

sults of the PIRAMID criterion-Teferenced~ testlng were report-

i

|

|

. ‘ - . j

more’ extensive and organized, although results, of any kind, . 1
|

|

.ed by only four out-of the f&;??eéﬁ/or so programs identified

.

as using PIRAMID From ‘a 'small sample of standardized achieve-

nlent test scores reported, migrant students appeared to make

a— . » : r’gt

- - N N - l- o
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L3
jectives during- the summer program. i

“in all aspects of the programs are indicative ¢f a growing Dposi-

- about how different teachers view migrant children in’ their

from local program d1rectors, there are areas where the local

s

overall positive gains in grade-level equivalent for reading

and math. Critefion-referenced test Tesults from four local
programs using PIRAMID indicate that migrant students made

significant gains in mastering specific yeading and math ob-

, .
The general attitude of teachers-and the community towards the -
migrant dhild is extremely important for Drgviding him a quality
educatienal program. Staff ett}tudes.generally have been im-
proving e?eé,the years especialdy for the summer programs. The
high rate.of t.acher and other st;ff requesting to return each

>

summer and ’heip‘

d

increasing willingness to become involved

tive attitude.’” On the other _Rand, one must question the atti-

-

tudes of regular school staff toward migrant students enizrlea

~

in the regular educational programs. Very little is kno

regular schoo} classrooms when they_ﬁay Be expected to be there~

only a short time. * The general attitude of the community te-

wards the migrant student and his family veries considerably

from one. regioﬁ of the state to the next According to reports
“s

communlty is apathetlc to the mlgrants in géneral and in some

cases are even jealous of the spec1a1 services given to mi- .

B
Y T T T T T

grents ahd not to “loecal children. In other regions, there

are real indications of improving community attitudes,primar- :

D . ‘

ily -through the efforts of local migrant staff.
* ¥ [y [A

8 X L.

' -
- 3 ' ;‘
N :
R o . N LY + ;
3 . -, B . B

‘ «
‘



"RECOMMENDATIONS

\ ) 7 .
Conduct a state-widé comprehen51ve needs assessment of
migrant students in preparatlon for plannlng the 1375 76
program, . ? »

Continue to help local school district staff improve in
planping, programming, and budgeting ‘their programs to
better meet the needs of 'all migrant studerts,in the area.

3. Coptlnue to 1mprove upon the methods and procedures for

2 evaluating each migrant student's educational progress

and achievement. Research and identify more feasible
methods and instruments for migrant student evaluation

(eg. PIRAMID). Study and plan a more uniform and inter-
changeable procedure -for evaluating and reporting student
gains and achievements within the state and between states.

-

4. Re-assess, reorganize, and improve the migramt program
evaluation effort _beginning with the 1974-75 year.

5. Improve procedures and support for a more timely and
complete reporting of student data on the MSRTS. Study
and formulate plans for utilizing the facility and services
for mere directly evaluating and reporting student enroll-
. ment, attendance, achievement, andyhealth information on
' a state- w1de basis. .

s
! Rl
T e

6. . Continue to emphasize and extend academic programs across
the.state so that each migrant child will have the oppor-
tunities to improve and expand his skills in the academit

areas. N : o
) . -
b

7. Continue to 1mprove the quality and expand the offerings
in. career educatlon, vocational, and work-study programs.
. Better organize and expand 1nd1v1dua1 career counseling, .
particularly for the older migrant students. Student .
needs; local, state, and national manpower needs; and
. job trends and opportunities should all be given more.
consideration in the design of occupational preparation
. as well as vocational training components. .

8. Organize and emphasize programs specifically designed to
attract and meet tha rieeds of the older migrant student,
paying particular attention té those students who have

dropged out of school, .Consideration must be given to

the broader aspects of each student's aspirations and needs ;

in providing for their education. Consider different |
alternatives and solicit resources to provide older students

' with a stipend or compensatlon for attending school in 2

lieu of working. 3

N L L T T T T T




10.

11.

Continue to stress ﬁi}ing bilinguallteachers and staff and
providing organized bilingual-bicultural programs. Improve
b111ngua1 student/bilingual teacher ratios in specific

regions of the state. zngw.&tlnue tog help local programs

attract and recruit g fied blllngual teachers, especially
in the special program areas

Help local districts to expand and better organize their
fall and spring programs for migrant students. Improve
integration of the migrant program into the regular school
program and organize each local program to provide more.
continuity of services to students between regular and
summer terms, between local programs, and between programs
in different states.

Through better public relations and mass communications,

improve the general attitude of local communities towards
mlgrant children, thelr needs, and their role and rights

in society.




4
L4

GOALS FOR COLORADO MIGRANT EDUCATION

AR}

4

" -The overall purpose of the Colorada Migrant Educa-

<

Eibn Program is to ensure that all migrant children in'
"the state are proQided equal educational opportunities
whereby their specific educationa; needs ‘are iaentified
'énd'met with comprehensive proérams of high quality. The

LY

National Gpals for Migrant Education were adopted by the

State Migrant Directors in 1971, The following goals for"
migrant education are presented to provide a framework

for planning and. evaluating the Colorado Program.

. NATIONAL GOALS FOR MIGRANT EDUCATION * '
‘ &

I. Provide the opportunlty for e€ach migrant chlld
“to 1mprove communication skills necessary for
varying situations. .

II. Provide the migrant c¢hild with preschool and
" kindergarten experience geared to his psycholo-
gical and physiological development which 'will
- prepare him to function successfully.

demic disciplines (language arts, math, social

studies, sc1ence, and other academic ehdeavors)
that will increase the migrant child's capabll-
ities. | ] -

IV. Provide specially designed activities uhich will
increase- the migrant child's social growth,
. positive- self-concept, and group 1nteract10n
skills., - . -
[ ».
' V, Provide programs that w11i impfove the  academic
skills, preVocatlonal g;lﬁ§tatlon and vocational
.

- skills, as well ds training for older mlgrant
children.

~

.16,

d ' 11 ) '

~~

i
%
g
i
|
|
1
|
|
:
i
- |
ITI. Provide specially designed programs in the aca- 1
1
1
|
1
|
|
<
;
|
i
i
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VIn Implement programs utilizing every available.
federal, state and local resource through coordin- 3
ated fundIng, in order to improve mutual under-
standing and appreciation of cultural dlfferences
among children. -

-

VII. Develop in -each program a component of interstate
and intrastate communication for exchange of stu-
dent records, methods, concepts, and materials to

. ensure that sequence and continuity will be an in=
herent part of the mlgrant child®s total education -
program. -

JILLL Develop communications anOlVlng the school the
.community and its agencies, and also the targﬁt

group to insure coordination,of all available re-
sources for -the benefit of the migrant children.

IX. Provide for'the migrant child's physicé} and men-
tal well being by including dental, medical; nutri-
tional and psychological services. ?

[

X. PrOV1de a program of home-school coordination Wthh .
"establishes relationships between the project staff- '
and the clientele served in order to improve the

.+ effectiveness of migrant programs -and the process
of parental reinforcement of student effort.

oplnlons and possible prejudices, and upgrade their g
skills for teaching" mlgrant children by conductlng
1nserv1ce and pre- serV1ce workshops .

J’

XI. Increase staff self-awareness of their biased - ‘ 1
i

|

In essence, the¢ Migrarnt Education Prograﬁ seeks to i
1dent1fy and meet the spec1f1c educatlonal needs\\f ﬁi- i
grant children through remedlal instruction; health, nu- i
tr;tlonal, and psycholgg;cal services; cultural develop- . j
mént; and ﬁrevocatioﬁal training and counseling: Special i
aftention‘in instructional ﬁrograms is given to development j
. . i

zof the Ianguage afts, including reading, speaking, and

wriéing in both English and Spanish.

4
'
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'ENROLLMENT . =3 . Ce

| students in the 1973-74 program. The fall program had an’

CHILDREN SERVED

N .
- >

. v "
¢ [

The Colorado Migrant Eddcati&n.Prégnam served 4;297'migraﬁt,

enroilment-of 1,270 pupils, dropping to 911 in the spring and

then increasing more than twofold to 2,116 pupils in the sum-
mer program. Figure 1 is a graph of the number of migrantlg
students enrolled Y%in the fall, ;bring,'aﬁd summer pibgrams.

For- each period, the enrollment is broken do@n inté the per-
centage of students classified as'in;erstafe, intrastate, and '

5-year migrants. Inter-‘and intra- state migrants make up 85%

of the fall ‘and spfin'égn ollments and increases to 92% of the

* [

total. summer enrollpént. The S-year migrant, whose parents

or guardian have gettled out of the migrant stream within the

-

last fi%e.year§,‘makes up 15% of the total enrollment for the

falle and gpring programs and only 8% of the summer. Agrfcul;
* 3 . X o
tural conditions in Colorado create ,the greatest demand for |
: 2 i . e ' .7,
migratdry workers duripg the periqd beginning June and ending in 4

ld£e,0cfober. This seasonal condition is reflected in the
large stiident enroliment during the summer prOgram'with a

significent.drop in the fall and a low occurring during the
spring period. -

.

-

Beginnihg with this year's evaluation of the Colorado Migrant

Education Rrogram, we have subdivided the state into five unique
L) . * -
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agricultural areas to permit a closer analysis of regional
,)
migrant educational programs. The five regions, Northcentral,

Northeadk Arkansas Valley, San Luis Valley, and Western Slope,

_are 1llustrated in F1gure 2. Table 1 presents the fall

.

spring, and summer migrant student enrollments by region as

[

P,

reportedLby"the_program,directors. The Northcentral region,

Co i T .
which hbused the largest single migrant program,\éerved almost

one-half (47%) of the total state enrollment. The Arkansas

Valley region, with the second largest program, prov&ded pro-

_grams for over one-quarter (27%) of the total state enrollment?

/° . .
At the other extreme, the San Luis Valley regien with four

programs and the Western Slope region with two programs served

only 5% and 4% of the total state enrollment, respectively. .

» -

The percentages of enrolled students that were interstate, |\
intrastate, and 5-year are included as part of Table 1. Certain
regions experienced wide variations of -interstate, intrastate,

and S5-year migrant children compared to the state average. In

particular, the Northeast reg1on reported that:45% to 466 of

thei; migrant students were S5-year during the fall and spring

terms. wh1ch then dropped to a low of 1% for "the summer program‘

Very few interstate students, approximately 18% of the total,

»

were ,enrolled in the same Northeast region during the regular,

school program’bﬁt increased to 73% for the summer period.

-

Other regions experienced significant variations in.their en-

. i . L .
rollments but not to the same extent as the Northeast region...

4

21. o ‘ '.
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" STUDENT ENROLLMENT BY REGIONS OF THE STATE

>
.

s
> N . .

1973-74 MIGRANT EDUCATION PROGRAM

17

: - ~ o ¥
. ] . .-, ~
REGION - .~ FALL  SPRING . SUMMER._ "~ | . TOTAL - PERCENT
_ - NORTHCENTRAL 616 ‘404 938 2048 475
Interstate "79% 795 86% '
 Intrastate 11% 14% 5% '
5-Year V.o 10% 7% 9% -~
" NORTHEAST - .- 79 52 . 588 719 173
: Interstate~ 18 * 17% 73% °
Intrastate 37% 37% 26% .
5-Year 45% 46% . % - .

ARKANSAS VALLEY 496 328+ 329 1153 27%
Interstate 62%: 46% 62% | «
Intrastate . 19%. . 33% - 22% >

. 5-Year : 19% 21% 16%

« )'.‘

SAN LUIS VALLEY 23 23" 172, 218, 5%
Interstate 70% 704 59% oo
Intrastate 0% 0% 265 .

. 5-Year 305 30% 15% g

,

WESTERN SLOPE 56 14 89 159 45
Interstate 845 - 86% 66% X ‘
Intrastate 16% 14% 22%
5-Year 0% 0% 12%

sy
TOTAL 1270 911 2116 4297 ° 100%
' TABLE 1
n’ ’ N /
STUDENT ENROLLMENT BY PERCENT, BY REGION_ |
_ REGION FALL SPRING SUMMER | TOTAL , PERCENT
NORTHCENTRAL  -. 49% - 54% 443 | 2048 47%.
_ NORTHEAST _ 6% 6%  28% 719 ¢ - 17%
ARKANSAS VALLEY ~ 39% . 35%  16% 1153 \j>27%
SAN LUIS VALLEY . 2% 3% 8 | -218 5% :
- “WESTERN .SLOPE 4% 2% 45 | 159 4% -
. TABLE 2+
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Extreme care must be gi&en to interpfeting these types of

-

variations as patterns ofrmovement of the migrant students and

their families because of the large differences in the absolute
- <

numbers of students-involved between the regular and summer

]

programs.
) '

Table 2 presgnts the relative migrant student enrollment for

each region as a percentage of the total enrollment in the fall,

sprapg, and summer pregram periods, respectlvely The absolute
count of mlgrant ‘student'’s enrolled in the program by region and
grade level is illustrated in the graph of Figure 3. Some in-
teresting variations in student enrollment can be observed be-

tween regions, grade levels, and program periods from these data

3

_and merit further discussion. ’ )

.

»

’ NORTHCENTRAL - Although the absolute enrollment was, greatest

for the summer program period, the-relative count in the

Northcentral region compared to stale totals remained fairly

constant over the fall, spring, and summer programs with a
total averagerof 47%. The relative enrollment for kinder-
garten increased significantly during the summer program
while the 7-12 grade enrollmént was more or less constant
over the three program periods.

NORTHEAST - The migrant student enrollment in the Northeast

region exhibited a radical change in absolute and relative

population with a disproportional low fall and spring count

of 79 and 52 students, respectively. This low percentage,

%, is compared to a large summer enrollment of 588 students

amount1ng to 28% of the totalisummer count.’ T#e relative

populatlon of 7-12 grade students remained d1sproport1ona11y

low for the three program periods.

.

ARKAVSAS VALLEY " - The migrant student enrollment the

Arkansas Valley region was highest for the fall program with

496 students, dropping to 328 and 329 for the spring and
summer programs. These counts represent a largc relative
enrollment for the ,fall and sprimg programs amounting to

" 39% and 36% of'the total The. low number of students, 16%

N RV

’

, . 24 -
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in summer programs in the Arkansas Valley is a condition f
needing further study and discussion. The averag€ relative .
enrollment for the Arkansas Valley over the three program

+ periods amounted to 27% of the'total. Across grade levels,’
a significantly large enrollment of older students, grades
7-12, was observed in all three periods. ,

-~ .
SAN LUIS VALLEY - As.the total student population in the San
Luis Valley was relatively low, 218 students or only 5% of
the state totals, one or two migrant families difference
could shift the relative populations considerably. .Neveér-
theless, the migrant student enrollment exhibited a low fall
and spring population of 2% and 3% respectively, increasing
to a healthy 8% of the total summer enrollment.

' WESTERN SLOPE - Student enrollment for the Western Slope
region was low with only 159 students out of a state total
of 4,297. The absolute enrollments for the fall, spring,
and summer programs best illustrate any variability in

"migrant student populations. The tdtal enyollment for the
region for the :year amounted to only 4% of the state total.

#

N
N H

Student enrollments during the fall and spring terms do not ade-

quately reflect the number of migrant students attending schpol
¥ &

Seyeral local school districts would absorb relatively small

numbers of migrant children into their regular school prbogram

v ~

without being identified as a‘regular migrant educational program.
. <

This practice, ,alone, vastly underestimates the total ,numbers of

migrant children attending school during the, regular term.
‘ »

It is important to know the number of migrant children residing

. in Colorado but not attending school. It is also important to

-~ 1 .
- ’

understand the children's particuiar individual and group needs.

“We know very little about these migrant young people—andhow

many there are at any given time of the year. Nevertheless,

we can venture to make at leasf‘rough estimates of the

I

. \ ‘ )
numbers invplved. The two primary sources for this data are
’ | . o5
) . : 2() I

[« S T , \ ' 20
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. . -

thé family contact worker“with each local migrant program and - .

the field representatlves w1th the Colorado Migrant Chlld Idepti-

iV M .

fication and Recru1tment PrOJect (CMCIRP) .~ hach local pfggram
director estimated the numbers of migrant young people be11eved
to be residing in thélr parplcular districts but‘pot attending:
their programs. These data are presentéd by region and age-
group in Table 3. The crgdibility of the data depends a great
deal on how systematic-and thoroughly the'local program director
and family contact wpr?er surveyed their districts and projecﬁed
the numbers of children not enrolled. Sev&ral local progrém;
reported surveying each place .of residence'throqghout-theif dis-
tricts, whereby they felt their estimates were fairly‘accu;éte.

In another case, a director of one of the larger local programs

reported thkt their estimates were at most an educated guess and
M I

brobably high at that.. Still other local program directors gave

no estimates for“their districts for certain age groups and

+ -

periods of the year. -

E:%h w1th this type of variability and uncerta1nty in the 1nput

data, the apparent large numbers of mlgrant children not enrolled

N

-in school suggest further study and emphasis. Overall, program
2 ‘ .
directors estimated that there were 728 infants and preschool

rage children (i-4 yr) not enrolled in the .program or 50% of ‘the

»

total Day Care enrollment. There were 1,175 school age children
(5-17 yr) across the state, or about one out of every IiVéA
migrant children, not enrolled ia one of the migrant programs.

As these figureé pertain primarily to only those districts in the

B 26

21 .




,/”‘ESTIMATE NUMBER OF MIGRANT CHTLDREN NOT ENROLLED .

» BY REGION AND AGE GROUP

- ~

*

REGION FALL SPRING SUMMER
NQRTHCENTRAL ’ -
_Not Enrolled - :
0-4 yr ~137° 93 100 330
5-12 yr 89 56 133 278"
13-17 yr y 70 41 99 210
18-21 yr 85 53 218 356
Not Enrolled (K-12) 159 107 232 | 488 24%
Enrolled (K-12) .616 494 938 2048
NORTHEAST )
Not Enrolled ’
0-4 yr 10 10 65 85
5-12 yr NR NR 109 109
13-17 yr NR NR 115 115
18-21 yr 20 20 105 145

Enrolled

— e m— . c—— — ——

ARKANSAS VALLEY

-Not Enroiled - - - - -~ 7

0-4 vyr
5-12 yr
13-17 yr
18-21 yr

Not Enrolled
Enrolled

(X-12)

— —— a— gt

(k-12)

— o — o o —— — - —— - — m— —

SAN LUIS VALLEY
Not Enrolled

0-4 yr NR NR 15
5-12 yr NR NR 58 58
13-17 yr NR . NR 35 35
°18-21 yT  w. - NR NR- 30 30
~ Not Enrolled (K-12) NR NR 93 | 93 433
Enrolled (K-¥2) 23 23 172 =218
WESTERN . SLOPE _ :
Not Enrolled ‘
0-4 yr NR NR NR NR
5-12 yr - - 19 19
13-17 yr g - 10 18
18-21 yr 15 - .- 15
Not Enrolled (K-12) 8 ~- 29 1 37 23%
Enrolded (K-12) , 56 14 89 ,'*§ 159 ‘
- TABLE 3 '
I '.e 2’7

'
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IIGRANT STUDENT ENROLLRENT BY YEAR, PERICD, AND STUDENT TYPE

‘ S STUDENT TYPE %
ENROLLMENT (Inter/Intra/5-Year)
YEAR ‘ PALL - SPRING . SUMMER TOTAL _ FEGULAR SUKMER
1970-71 2659 2145 3095 7899 (#3-38-19)  (63-22-15)
>1971-72 . 2574 i6 2973 7714  (37-44-19)  (65-27-08)
1972-73 - 1716 1468 , 2271 - 5455 (60-23-17)  (73-15-12)

197374 1270 2116 4297 (67-18-15) . (76-16-08)

TABLE 4

TOTAL MIGRAN% STUDENT éNROLLMENT CHANGES PER YEAR

-
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state thdt operated a migrant program additional migrant
children were sought out in the remaining districts as the
state field representatives from CMCIRP surveyed 50 counties

of the state and identified an additional 625 migrant chil-

%
dren not initially enrolled in one of the organized programs.

Student enrollment in orado's Migrant Education Pro ram has
g g

been declining over the last three years from a high of 7,899
students in 1970-71 (See Figure 4). The following year,
1971-72, there were 185 fewer students representing only a 2%

decline in enrollment. The next year, 1972- 73 ,saw the first

— e ——

of the large decline with 2 259 students and a 299 decrease.
0f the 2,259 student loss last year, four out of every five i
were intrastate in each the fall, spring, and summer tErms;

In face of this large loss, the numbers of interstate actual-

ly increased by 80 in the fall and spring terms. During the

summer of 1972-73, the numbers of interstate and intrastate
v R :

were down by 274 and 461 respectively where 5-year migrants

were up by 35. Summarizing the enrollment changes from 1971-
72 to 1972-73,*tne bulk of the lbss was intrastate comprising
over 80% of the total decline. There was speculation that
the ba& weather conditions ‘and resulting poor crops were a
major reason for the 1972 73 loss. Intrastate students made
up a significant part of/thq large: enrollments in 1970- 71 to
1971-72.  The- following/year's particular agricultural and
\

economic conditions in Colorado probably Brompfed many intra-

state migrant families to seek other work, thus accounting

<

fof the large lgsses in 1972-73. 1In 1973-74, B 5.

o
232 <
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the migrant program again experienced a loss of 1,158 students

.

or a 21% decline, The greatest losses came in the—fall and
spring eﬁ;silmbnts comprising more than 86% of fﬁ; total de-
cline for the year. - But unlike the previous year, the losses

. 4 . .
were spread out over interstate, intrastate, and 5-year.

Summer enrollment in 1974 was comparable to that in 1973 ex-

cept a small decline in 5-year students. This latter decline -

was probably the result of better identification of the S—y?ar
students and ; tightening of éhe restrictions fpor providing
programs for the-S-year.migrants. The large decline in 1973-74
fall_and spring;enrollments’rﬁsulted in part, from the low carry-
over of 1973 summer migrant students. In addition, several

local districts elected not to offer formal migrant programs
during the regular school year beéause of reportedly small mi-

mantstudent.populafions in their districts.

This condition of declining enroilments is a Major concern  to-
program officials. They need to know the enrollment trends.and

: ’ \{;::-/’
patterns and to fully understand the conditions causing them in
order to better plan and administer current and future educa-
tional programs. State and local program staff have offered a
number of possible explanations for the radical decline in migrant

student enrollments over the past couple of years. ¢

conditions and crop yields have created a decline
in the need for agriculture workers. _

2. “€rop changes and increased mechanization have reduced
" the demand for migrant workers.




R

Suspected increase in the use of illegal aliens from
Mexico displace true migrants and student enrollments.

A tightening of federal and state policies for serv-
ing the 'S-year migrants have’ forced program direcctors
to exclude more 5-year migrant students from their
progranms. :

A shift in the average age of migrant workers toward
more single workers and young families reduce the ab-
solute number of school-age children.

Better identification of migrant students has resulted

in reclassifying many students as 5-year or seasonal,

which reduces the total number of migrant students that

can be served.

-

A greater number of migrant-worf%rs, particularly in-

trastate, are finding other employment - in Colorado and . -

removing themselve’s from the migrant stream.

In a number of individual programs, up to séventy or
eighty percent of the same migrant workers and ¥amilies
were observed to return from' previous years to work the

"& fields. With this condition, we should expect average

»ages of migrant students to increase from-one year to
the next. As older migrant children are less likely to

attend school, the increasing loss of older students is

not made up-by new younger students entering the program.

I

In an attempt to describe and better understand the complex en-

rollment patterns and trends of migrant students in Colorado, we

have constructed a test model for describing the observed migrant

enrollment pattern across the state and analyzed enrollment -

- , - : & .
trends over a multi-year périod. Ultimately, a final model can

13

be used to analyze and describe some of the complex migrant stu-

dent enrollment trends and characteristics and then to predict’

enrollmernt patterns and changes. For this evaluation report, we

have apalyzed the three year period from 1971-72 to the present

1973-74.

This énalysis looks at the changing enrollments for
. :
the kindergarten, elementary, and secondary age group Students.’

> ’ S
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. :

“are‘*presented in terms of actual changes in student numbers and -

o

Enrollmept-age relationships are discussed in terms of the re- ° :

1ationships of changing age patterns and the availability or

%

"holaing power* of migrant programs for different age-group

students.-

.

a .
o .

Changes in migrant student enrollments for the three year period

pqrcentage,changes calculated from the migrant student enroll-
ment model. (See Table 5) Enrollment changes by age-group are
presented according to ;he fall, épring, and Summ;r program

period. The absolut; changes in interstate, intgqstate, and 5- ,

year migrant students are compiled

the regular and summer

programs for the thrte-year period. Thg following definitions * -
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SPECIFIC ENROLLMENT CHANGES BY YEAR
N FALL SPRING SUMMER TOTAL
70/71 - 71/72
NET -85 - 3% + 22 o+ 1% -122 - 4% -185 - 2%
d(1-6) " + 91 +208 -242
- d(7-12) -190 -244 - 75 } .
D(K) -24% - ~14% -23%
- D(E) L+ 45 +14% -10%
D(S)- t-21% _ -28% +33%
REGULAR SUMMER .
INTERSTATE 312 --6% ’ - 18 T+ 2% i
INTRASTATE +260 ¢ +63 +122 + 5%
5-YEAR «- 12 0% =226 - 7%
71/72 - 72/73 . o
NET -858  -33% | -699  -32% =702 -24% -2259  -29%
d(1-6) -633 -638 -632
d(7-12) -292 -224 -210
D (K) -15% -15% - 7%
D(E) -29% =334 -27%
D(S) -40% -143% . -35%
- REGULAR SUMMER
" INTERSTATE +156 ~ +23% -274 + 8%
INTRASTATE ) -1354 -21% -462 -12% :
5-YEAR, -360 - 2% + 35+ 4%
72/73 - 73/74 )
NET. -446  -26% | -557  -38% -155 - 7% -1158 -21
d(1-6) -408 -441 203
d(7-12) -100" .- -185 - 15
D (K) -17% -30% - 2%
. .D(E) -293 -40% -11% -
D(S) C-o-18% | . -40% - 9% ]
REGOLAR SUMMER . |
INTERSTATE T [-449  +7% - 50+ 3% N |
“INTRASTATE © =339 .-5% 2 o+ 1% 3
5-YEAR ’ -214 -2% -104° - 4% j
TABLE § ;
" 28 | -
33 ( 5
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NET The net change in student enrollment count by actual
numbers and percentages. ' - .

d(1-6) The actual gain or loss of mi
. ) the elementary age group. (gra
* year to the next.

grantisfudents for
e 1-6) from oné

The gain or loss of migrant students for the

secondary age ‘group obtained from the initial

year's count n;nus the calculated rate of loss
s ) from one year’tg the next.

d(7-12)

Actual percentage change in kindergarten entoll-
ment from one year to the next.

D(E) Actual percentage change in elementary enroll- .
- 'ment (grade 1-6). —_

5

D(Sj - Actual percentage change in secondary enroll-
' ment (grade 7- 1’). .
-

¥

i
| INTERSTATE
| .

Actual change in the numbers?* and perceﬁtages*

é : of interstate children for -the regular and sum- .
A “mer program from one year to the next. . -
INTRASTATE '

Actﬁal change in the numbers and percentages of
intrastate chlldren

5-YEAR - Actual change in the numbers and percentdges of
5- year chlldren

- -
*Changes in the numbers of students represented the
absolute changes in the number of students from one

. year to the next where percentages represent .the rela-

~ tive changes “in percentages of interstate, intra-

state, and 5-year (i.e. 43% interstate students in
1971 changlng to 37% interstate in 1972 is represent- :
ed by.a -6% change).+ With this definition, absolute .
changes may be quite different than percentage ‘
. changes depending on the change. in total enrollment
. between the two years in question.

1.




70/71 - 71/72

«

The net loss between 70/71 and 71/72 program years
-amounted to only 185 students, or -2% change in en-
rollment. . For the regular program, kindergarten en-
“rollment 1ncreased while elementary and secondary
lost students. On the other hand, the number of i
kindergarten and elementary students decreased from

one year to the next for the summer programs, while

the number of secondary students increased substan-
tially (+33%). L For the same two year period, the

number of interstate and S5-year students decreased

while the number of intrastate students actually
incréased. - . .

71/72 - 72/73 .

The net loss of students between 71/72 and 72/73 .
amounted to -2259 students or-29% The greatest per-
centage loss of students occurred in the secondary age
group for the fall program while the greatest loss for'
the spring term was experienced in the elementary age
group. . The summer program exhibited substantial loss-

"é§7in the elementary and secondary age group with a

much ‘smaller loss in the k1ndergarten. The changes in
the types of students enrolled is particularly inter-
esting. For the regular program, the numbét of inter-
state students actually 1ncreased by 156 in face of the
net loss of -1557 students. Intrastate and_S5-year
students decreased by -1354 and -360 students, respec-
tively.. For the summer program, almost' the reverse was

. true, interstate students decreased -274, intrastate

72/73 - 73/74 - -

decreased -462, and 5-year student count actually in-
creased +35 from one year to the next.

Again, the Migrant Education Program suffered a net
loss of students of -1,158 or-21%. The greatest loss
of students was from the elementary age group for all
three program periods. The summer program experienced
the smallest *loss amounting to only a -7% change ot
-155 students. The rate or percentage loss in stu-
dents between the two summers was largest for the
elementary grades while the secondary age group lost
very few students. The number of interstate students
decrgased almost proportionally for the .regular pro- o
gram but remained falrly constant for the summer
sessions. S-year migranrts decreased proportlonally
for both the regular and summer programs.
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Although the higfant §£udent enrollment model and analyses were

-

new and must be further Tefingd, tested, aﬁd validated, some
intéresting observations of stﬁdent enrollment tréends can be
presented for'discussidﬁf Over the four year periog from
1970-71 thru 1973-74, the proportipn of interstate gtudeﬁts

4

steadily increased from 43% to 67% for the regulhr programs and

. from 63% to 76% during the summer programs. The regular program

for £271-72, howeveY,> experienced a disproportional  decrease in

)

interstate enrollment to a Jdow of 37%. The proportion of intra-

state students .steadily decreased dver the same period from 38%

to 18% for the regular programs and from 22% to 16% for the sum-.

mer programs. . Againy the 1971-72 progfém year exhibited-.a dis-

2

'~ proportional increase in enrollment of 44% for the regular pro-

7

gram and a 27% during tﬂt_ésmmer.'~The proportion of 5-year

-~

students decreased somewhat from 19% to 15% for the fegulaf pro;

-

gram and from 15% to 8% for the summer. Beginning'with the
program year 1970-11; student enrollment decreased rapidly for
the intermediate and 5qc6ndary ége groups during 1971-72 and

<1972-73.+ Pfimgry students, particularly grade 1, actually

"*increased when the ;otaf eprollment decreased. In the 1973-74

~

program, however, student enrollment had décreased significqntl&
for the 3rd, 4th, and 5th grades while primary ‘and secondary

decreased only slightly. A greéter proportign of secondary

4

students was observed attending the ﬁigrant prdgram.

PR - R .
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The 1973-74 Colorado Migrant Educatibn Program provided continuous
L

o3l L
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- 90-day programs in each of the fall and spring terms in each

- locai area. This prsgramlsffering is up by an ave}age Of‘tNO"

_days in the fall and four days ip the spring over the 1972-73.
prograﬁ year. The aférage length of all s@mmer‘progrgﬁs was
40.9 days, up, an average of one day over 1972-%%.' The majority
of summer programs ran for approximately 40'day§ wifﬁ three

local programs over 50 days and three programs less than 30 days.
"" N

Migfant'gtudent attendance data was collected by locél étaff\and
reported as aggregéte days atteﬁaanép for each program period.
.Tﬁe average:numbef~of days attended‘ber stu@ent w;s 50.9 days
for the fall term and 57.1 days for the spriﬁg, a decrease of

- - - approximately 14% from the 63.0 days péf sémester reportéd in
1972-73. The number of days dttendance ﬁer student for the
.1973-74 summer program averaged to'24.4raays,.a slight decrease

~from the 25.1 days reported the prewious year.

Large significant variations in the average student attendance

‘was observed between many local programs and regions of the o

‘stat¢§ Table' é presents student attendance data by regidns for.
the 1973-74 fall, spring, and summer programs. From data re-
ported gy iocal directors on the number of days in-atténdance
for each student,- the precentage of.stuaenfs attending a ﬁrogram_

less than 25%, from 25 to 50%, from 50 to 75%; and more than 75%

were calculated for €ach term and region.

A4
-

During the 1973-74 fall term, attendance was exceptionally higH

in the Northeast and San Luis Valley regions w%}h aVefage

’ o
v | 37 - ©
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STUDENT ATTENDANCE DATA

REGION ,  FALL SPRING SUMMER .
NORTHCENTRAL ° ' )
Ave. No. Days 51.2 daysﬂg.: 55.5 days 24.8 days
Attendance - ’ ) . .
N 25% 1 .19% students 12% students: 20% students
25-50% 31 24 : 18
50-75% _ 25 28 .13
75-100% 24 ' 35 . ., 50
NORTHEAST ‘ ,
"Ave. No. Days 76.5 days 86.0 days 23.2 days
Attendance 7 . :
25% 24% students 17% students 23% students -
25-50% 47 9 25 -
50-75% 14 4 29
. 75-100% 14 . 83 . . 33
ARKANSAS VALLEY
Ave. No. Days | 46.8 days 52.4 days’ 23.6 days
Attendance '
25% 20% students 17% students 23% students
25-50% - 28 ' 31 30
50-75% : 23 - 27 .24
75-100% " 29 1 25 22 ¢
: - -
SAN- LUIS VALLEY X ,
r Ave. No. Days 73.7 days 73.7 days 25.3 days
‘ Attendance . - \
25% , % students 0% students .
25-50% 0 - 0.
50-75% 26 26"
. 75-100% 74" * 74 .
" WESTERN SLOPE [ ‘ . .
Afe. No. Days ~42,1 days 66.1 days : 16.1 days
Attendance ) .« 0 : -
‘ 25% | 30% -students ' 14% students
25-50% 30 .7 , :
50-75% 15 =014 . 5 .
"75-100%. 25 , 64
a % \
STATE TOTALS )
. Ave. No. Days - 50.9‘days 57.1 déys c  24.4 days
TABLE 6 L
Q

' .
’ .
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attendance per student of 76.5 and 73.7 days, respéctively.
Studentstin the Western Slope region attended only 42.1 days

on the average with 60% of the total number attending less thyf}
half the fall term. Durlng the spring, with- fewer sbudents,
attendance” in the Northeast and San Luis Valley was‘agaln high
amounting to a near perfect average attendance of 86.6 days - ;
and 73.7 days, respecfively. ng attendance” was reported for )
the Arkansas Valley with a modest average of 52.4 days. Aver-
age gaily attendance per student increased in the,spring term
for all regions except -the San Luis Valley where it w;s the
same, for the fa\l and spring terms.‘Gompaéing average atten-
dance between regiohs for ‘the summer term-may be somewhat
misleading because different locations conducted dEfferent
iength programs. Aé a majority of 16c§1 §umme;fb§?grams were
approximately 40 days duration, we normalized the reported _
average aften%ance per student to é‘standard 40-day-1ength for |
all summer programs. Students in the San L;is’Valley recoqu@ E
a record high of 55.3 days where the Western Sloﬁe programé ‘

4 @

averaged only 16.1 days (normalized) per student.’

~
i

With migrant student classification information available for

each region, we pérformed a simple functional analysis of stu-

. dent attendance and. type of student data. We observed no definite.

relationships between student attendance and the type of stuaent

although the questlon merits further study. All attendqnce data

reported by the project directors were not collected under contrplled

conditions and.not validated., The program evaluator interviewed

Y

F
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+ several project directors on-site and reviewed some attendance

5 data. For the.limited number of programs visited, individual
" student- absenteeism did n6t appear to follow any definite pat-

tern. Larger group, attendance data, both ‘local and regional, o

show definite differences as-well as similar characteristics. .

A greater percentagé of migrant studenés atténded the spr;ng N

program for a longer ‘time than during the fall periad. Attend-

ance patterns were strongly influenced by a large exodus of

migrant students after the first 6f secoh@ month of the fall

term when the first freeze occurred'and'iig“ricﬁltural work, dr;)pped'

radically. In a similar but opposite movement, a number of

migrant students were observed entering the program when agri-

cultural work began;to pick up in the early spring but well N

after the sgring term had begun.
Attendance patterns of migrant students are extremely complex
and depénd on the characteristics- of each individual c¢hild, the
léngth of time he is in any given area, the availability of a

i

1gcal program, and the quality or "attractiveness" of the parti-

cular local program and services. Béfore we can better under-
&sfand student attendaﬁce_patterns on a large scale, we must
' better understand the factors that influence student attendance
and thei; interrelafionships. To complicate the issue, we must °
continuélly ask the question whether to provide quality programs

first and attract the migrant students or to identify the students

first and then provide the programs. This distipction between
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perspecti&es of the migrant program is subtl® and not always
lear cut but it is real 'in matters of degree and’'presents a

major challenge to prdgram planning and organization.

STUﬁENT CHARACTERISTICS, NEEDS AND ACHIEVEMENT

In/regard to ‘the Migrant Program in Colorado,’ there has been
very little informgtioq\availaﬁle on the migrant studentfs .
characteristics, hig particular needs,’aptitudes, and how or
what he aéhieved.as a. result of the educational program. Local

2 N .

program directors, traditionally, have r&orted student data

based teacher observations, anecdotal reports, check-lists, and

-

even "educated guesses'" without design or control for objectivity ./

and'validity.' There have beenisolated case

where local programs

have used a norm- or criterion- yéferencedtte ting program for
placement and measuring student gains bd; they Jare few and often
faced with extra problems because of the_inaj ropfiateness of
standard tests for evaluating migrant students. \bnly in some of‘

the support programs, particularly health and dental care, have

"results been quantifiable for evaluating the program's impact’

“

on migrant students.

' Lacking adequate data from all Colorado Migrant Education Programs,

f
we have brought together a wide-range of local, state, ani:7ation—'

al findings and observations to construct a rough pictﬁre of some

€

of the more important characteristics and needs of the migrant.

-~

student in general.
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1. Migrant students are below their peers in academic
S ~£>3m achievement level. . . -

" Migrant students fall most markedly behind in both
achievement level arnd grade level in the thlrd and
fourth grades.

A}

3. Most migrant students drop out of school beforevthe .
ninth grade.

4. Most migrant students enrolled in migrant education
~programs are in the preschool aqd elementary grades.

5. Over two-thirds of all migrant students in Colorado
_were reported as having Spanish or Indian as their
primary language and approximately one out of ten
students -speak little or no English. :

6., Most migrant students and parents have positive at-
. titudes toward education and the migrant educatlon .
v program in-<general. :

7. In isolated examples where. data is available, some
:migrant students have exhibited equal or greater ¥
. ‘ K . than normal gains in reading and math. -

8. Most. migrant students need to build a greafer self-
image and identity with their culture and” the broader
society.

9. Migrant students need a contlnulng and comprehensive
~health and dental care program.

10. All migrant students are due the full rights afforded ‘
to other children and equal opportunities for a qual-
ity education.

Again this year, most local programs were without any organized "

| - e . - .
| and systématic placement, procddures but depended-on’ teacher . .
; -

-

observations, ages, oral and wr n tests, parent reports and
standardized achievemenf tests. Fourteen summer programs re-

: o ported using PIRAMID criterion-referenced testiné_for feadiné

| .

ry/\“ and math although there is some question about its general use

* for placement purposes. A majority of the local programs were

using PIRAMID for the first time in 1973-74, and their efforts

were somewhat limited to learning about the instruments and
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procedures where full implementation and use of PIRAMID is

expected after some experlence The few local programs in

their second year of using PIRAMID were more effectively test-

’ ‘ing and identifying their student's particular needs in reading

~

Y

and math and prescribing learning experiences’based on the de-
ficits identified through the testing. The increasing study
and use of RIRAMID is indicative of a new emphasis and effort
on the part of many program staff to improve their programs
for migrant students through better evaluatien, placementy .and

prescription methods. In a survey to evaluate PIRAMID as

- teaching *aid, teachers from six summer programs returned

.
v ”

questionnaires. Overall 22 teachers found PIRAMID was excel-
lent er good as a general teaching aid, while another 14 re-
ported average or poor. A large majority reper;eq }bat the
testing time was too loné while the same large number ‘reported
that the test materials were well dqne or'adequate. Thirty-
four out of a total thiriy-six‘teachersﬁreported that the in-
formation gained from the bIRAMID was valuable or fa}rly
valuableﬁhhile the remaining two teachers reported that th
information gained from PIRAMID was not that important.
Twenty-two teachers ‘out of thirty-one said éhat PIRAMID was

better tﬁan the former testing program. The biggest and most

frequently mentioned problem in implementing PIRAMID was the

.amount of time and paper work required. Student achievement,

what and how migrant students learned as a result of the ..

migrant educatiqn'prohram, is not well known except maybe at

[
-
. »
. .
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the individual classroom level. A generai description and/

b - - . * - - - - - 3

discussion of student achievements and behaviors are pre-
: : \ . -

. . |

sented in a later chapter. |

PROGRAM ORGANIZATION AND DESCRIPTION v

\

\ The Colorado Migrant Educafion Program is responsible for
identifying and.meeting the specificdeducational and related
ﬁég}s of all migrant children in the State. Colorado is
primarily a receiving state with over 70° percent of its mi-
grant.youth population being interstate. The largest numbers
and concentration of migrants occur tR{roughout the summer &and
early fall duriﬁg peak agricultural activities. Another small-
er influx of migrant students occurs in the late spring with

the start of the agricultural. season.

[

In providing comprehensive services to meet the unique needs

i of migfant students, Colorado has organized and operated its

LA

migrant educatiornial program around the following basic program

-

.,,,,w,m
§

_cational program for all migrant students during
g the summer months,

; aspects:

E e . ‘.1. nducting a year-round, state-wide migrant student
E ) entification and recruitment eff?rt,'

é 2. Providing a full intensive and comprehensive edu-
E

Helplno the local educational agencies plan anff\/
bperate their ams with respect to migrant stu-
ents and_stpplement local programs o better. serve -
ique needs of’'the mlgrants,

4, Coordlnatlng and cooperating with other state and
local agencies 1n~prov1d1ng the needed educatlonal -

and related services.
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NORTHCENTRAL REGION : .

: “ FALL  SPRING [SUMMER  $yMMER
PROGRAM CENTER PROGRAM PROGRAM |PROGRAM DAY CARE HEALTH
ADAMS 27J Brighton ... . A A . A A . A
BOULDER RelJ Longniont . A A A
LARIMER R-1 Ft. Collins A A A A A
WELD Re-4 Windsor A A
. WELD Re-6 Greeley A A A A A

WELD BOCS  Gilcrest A A A A

Eaton

Keenesburg

Kersey R

Ft. Lupton ' A

Ault : A :

v

~

The Northcentral region of the State contained the largest

number of migfant students with a 1973-74 enrollment of 616

Fall, 494 Spring, and 938 .Summer students. 183 migrant children,
ages 1-4, attended summer Day-Care program; in- the region. The
regional field representatives with the Identification and
Recruitment Project visited 98 schools and 257 farms, ranches
and food processing plants, and identified 147 migrant children.
LocalI project directors and family contact persons estimate

there are another 488 children (of which about 45% are in

the 12-17 age group) not enrolled in any of the programs.

The Northcentral region covers a fourteen county area+of the - .

L ]

Stéte, although the migrant programs were confined to the four

counties - Larimer, Boulder, Adams and Weld. Six formal

' . -
-

-

45 ' —
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services conducted formal educational programs during each of

migrant education programs were operated at gleven different
- - > - ~ .
-~

centers in the region.

Fl

Three local school districts and one board of cooperative

the fall, spring, and summer terms. *The Boulder Re-1 School

District offered a formal summer program and absorbed a few

migrant students remaining after the summer into their regular

school program. The Weld County Re-4 School District conducted

;a fall and spring program to supplemen% their own locdl program

but did not conduct a summer program. The migrant children

N~

residing in the Weld County Re-# District during the summer

season were bused to the nearest summer migrant program in
Greeley or Fort Collins in order to concentrate the programs and
proyvide more comprehensive and intensive services. Six Day-Care L

centers werée operated by the Colorado Migrant Council during

- the summer with Brighton, Greeley, and Ault funded by Title I,

'Migfént and Fort Collins, Fort Lupton, and Longmont centers

funded under Colorado Migrant Council. A comprehensive health-

dental screening,.care, and education program was conducted

>

during the summer at seven centers, each staffed with a full-

time nurse. -




NORTHEAST REGION ~<~

>
<

~ FALL SPRING | SUMMER  SUMMER
PROGRAM CENTER PROGRAM PROGRAM | PROGRAM DAY CARE HEALTH
LOGAN Re-1  Sterling . | A A -
SLDGWICK Ovid ~ ) ' A
Re-3
EASTCENTRAL Burlington A A A A A
BOCS , : \ -
. NORTHEAST  [Holyoke | A A A
BOCS . - '
{Yuma
, A
Wray . . 5
. ~ N 3 \
SOUTHPLATTE [Brush , s ,
BOCS _ . ‘ -
Fort Morgan - A A A .
{
Weldona « ¢ - ' N
Wiggins - L

; ')' .
Enrollment in the Northeast Region was relatively heavy in the-

summer program with 588 migrant students. Only a small fraction
(approximately 10%) of the summer population was enrolled in

the regular school program, with 79 Fall and 52 Spring students.

Four*Day:Care programs were offered in the regioh. The region;I’
field representatives of the’ Identification and Recruitment
Project wvisited 51 schools and 189 farms, ranches and food pro- ‘
cessing plants;and identified 30 migrant children in districts
not being served through the Colorado Migrant Education Programs.
Local progect directors and family contact persons estimate there

were‘another 58 pre- school age "and 224 school- -age children not

&\

enrolled in any of the programs.

4742 1 ’ ‘ ; -
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. . . ¢ , o .
The Northeast region covers a thirteen-county area of the state
in which migrant programs were concentrated primarily in six
count{es'- Morgan, ngan, Sedgwick,'Phillips, Yuma, and Kit Caf—
vSON. The“migrant:progrém at Burlington ih Kit Carson County is
near the border of Kansas where increased movement of the migrant
population is continually Faking place across thejborder.\wFive

formal migranf'educatian programs were operated by two school

.
PO -
N

districts and three. boards of cooperative servicés in ten differ-
ent centers across the region. ,Only one local agency, the East-

central BG@S; conducted a fall and spriﬁg pfogram for migrant

" students. Directors of the.four‘local agencies not conducting

I ! ) < .
migrant programs during the regular year explain that only 5-

4

year migrant children could be identified as residing in their

districts during the regular tefm_and sufficient numbers of inter-

and intra-state childreén could not be recruited to merit a formal

program.  Instead the inter- and intra-state migrant children*were

absorbed into each school disfrict?s regular educational prdgram.

All five local agencies in ghe région conducted formal migrant
education programs during the summer months. The length of each

summer program ranged from 28 to 40 dayg with all programs be-

ginning middle or late June. Average attendance for each migrant

o

student was 22.4 days for the region. Four Day-Care Programs

were operated by the Colorado Migrant Council for pre=school

»

.migrant children at the Fort Morgan, Ster}ing; Holyoke, and Bur-

lington centers. Only the Fort Morgan program was funded by

Title I, Migranf Education. ™

. N . i
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ARKANSAS VALLEY REGION

FALL SPRING . SUMMER SUMMER
PROGRAM CENTER: PROGRAM PROGRAM PROGRAM DAY CARE HEALTH

-

PROWERS R-1 Granada ¥ A c A A A

PROWERS R-3 Holly
PUEBLO 70  Pueblo
ARKANSAS [l.as Animas

BOCS '
Ordway
La -Junta
Rocky Ford
Manzanola
Fowler
 Swink
SOUTHEAST  [Walsh

BOCS .
McClave

.
Lamar

(Wiley

I
IR

Migrant student enrollment in the ArkansaswVailey Regien was
relativelﬁ heavy in the fall and spring terms w;th 496 and 328
students, respectively. Summer enrollment in the Velley was
- 329 migrant students, not the lafge increase experieﬁced by
other regions of the State. Total enrollment in the Regfon'

Y

“was 1,153 students, or 27% of the total and second highest fof

: . .
the State. Two Day-Care Programs were conducted at Rocky Ford

"and Lamar, the one at Rocky Ford beinp funded under Title I, °
d .  d
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Migrant Education with 110 pre-sthool children, and the other

at Lamar funded under Colorado Migrant Council with 43 children.’

The regional ‘field rgpresentatives with the Identification and

o Recruitmént\E?bject visited 74 schools and 143 farms, ranches,

and food processing plants where they identified 41 migraﬁt

children residing in districts where there was noﬁmigrant edu-

cation programs. Local program directors and family contact
persons estimate there were another 308 pre-sch061 and 333

4

schoolrage migrant children not enrolled in any of the programs.

e Arkansas Valley Region covers an eleven coumty area of the

State where migrant education programs were concentrated in the :

¥

six counties - Pueblo, Crowley, Otero, Bent, Prowers, and Baca.

Five programs were  operated by three local school districts and

two” boards of .cooperative services in fourteen different centers

’

across the region. Four agencies conducted migrant programs with

¥

[ their regular educational programs in the fall and spring term.
| s 2

| The large fall enrollment of 496 students made up 39 percent of
| " total yearly enrollment ‘for the reéién“whilé the 328 spring en-

rollment made up another 36 percent of the total.

]
-

Three local agencies conducted a summer migrant program -

Prowers R-1, Puebfo 70, and the Arkanéas'Valley BOCS. The mﬁ:

grant children, residing in areas covered by the:Prowers R-3
. . . A
,) and Southggit BOCS districts, were bused to one of the nearest

summer programs in order to concentrate the programs and better

provide comprehensive and diverse services. The length of sum-

mer programs ranges from 40 to S0 days,'éach beginning .in Jure. ’

50 < T

o Y

45, - ' .
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SAN LUIS VALLEY REGION , ) >

Y

-

Y S .FALL * SPRING _|SUMMER SUMMER |
PROGRAM CENTER PROGRAM PROGRAM |PROGRAM DAY CARE HEALTH
ALAMOSA - Alamosa - A ' A A .
Re 11J : \
CONEJOS _Antonito . A - A
Re 10 " !
COSTILLO Blanca . A A . A
Re-+30 . - .
'SAGUACHE ' Center o ' A . A A
26 Jt g

Migrant student enrolilment in ghe San Luis Valley Region was
small with 23 Fall and 23 Spring students at one cénfer.‘ The
summer program experienced a large incrgase to‘172 étudents for
thé region: Full yga} enrollment was 218 migrgnf studénts,‘or
5 percent of the state tbials. Three Day-Care Programs were

conducted serving a total of 46 pre-school children. The

_regional field representatives from the Identification and

Reéruitment P¥05ect visited 58 schools and 59 farms, ranches and
food processiné plants in which they idenfiffed 77 additional
ﬁigrant children residing in areas with no migiant programs.

The local progr%m directors and family contact persons estimaté

there kere another 15 pre-school and 93 school-agé migrant

children-not enrolled in any of the programs.

The San Luis Valley Region is located in'the Southcentral

part of the State covering a.six county area. Migrant programs
. Y .

. . . )
are concentrated primarily in the four counties - Alamosa,

£

460 1
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Conejos,'Costilla, and Saguache. Four local school districts

- conducted migrant programs in the rééion at four different '
: ' . . \ .

centers.

: Only one local school district, Conejos Re 10, conducted a '’

migrant program to supplement their regular educational prngam
: P

'

during the fall and spring terms. According to the local program

director, there were not sufficient inter- or intra-state

N

migrant children to merit a summer program in Conejos Re 10
school district. Summer e&ucqﬁion programs were Eonduc;ed in
the }emaininé three districts lqocated at Alamosa, Blahta; and
Center.@ Lgngth of the summef pfograms ranged frdm 40 to 50

.

days,'each beginning in~mid'or 1ate.Jﬁne and extending into
August. Day-Care %roérams wére operated by the Colorado
- Migrant Council at the three summer program centers, serving
pre:school—age children. The Alamosa Déy:Care éenter‘w;s ‘
funded under Title I, Migrant Education while the Blanca and
Center proé%ams vere funded throggh the Colorado Migrant Councii.
A comprehensive health and dental screening, care, and education
program was opefated by the Department.of Health during the
summer session at ‘all three centers, each of which was staffed

by a full-time nurse. i "
]




WESTERN SLOPE REGION
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Migrant student enrollment in the Western Slope Regiopn was

small witﬂ 56 Fall and qa;yf14 Spring studentéra; one program '
during the regular~scH€:i year. Summer enrollment at two cehters
amounted to 89 students. ‘thalienrollment for the year wés'159 ’
students, or 4 peréent!of thé state totals. The regionél field
representatives “from the IdentifiCation and kecruitment ﬁroject

>

visited 87 schools and 149 farms, ranches, and food processing

E

plants in which they identified 234 migrant children residing

primarily 'in a three county area of ‘the region - Mesa; Delta, P

and Montrose counties. The local program Q}rectors and family
‘_contact persons estimate there werg another 37 sthool—age

migrant children not enrolled in any of the prdgrams..

3 . . . '
L)

The Western Slope Region covers a large part of the State and

includes twenty-one counties, Migrant programs are concentrated

primarily in only three of the counties - Mesa, Delta, -and
¢ Mbntrose; Two local school districts conduct migrant education

programs at two centers in ‘the region. Delta school. district

.

conducted both a regular and summer programvwhile Mesa schoq} ,
district operated only a summé€r program. The length of ‘summer

progféms were 40 and 42 days. Two Day-Care Programs were
\ . 53 48 S R
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conducted at Delta and Kruita, both funded under Colorado

RES

Migrant Council. A comprehensive health and dental screening,‘ ’

¢

care, and education program was operated by fRe Department of

Health during the summer session at both centers, each of ’

which was staffed By a full-time nutse. .
., . ‘Xr,

“ Aruitoxt provided by Eic:
3
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FALL-SPRING PROGRAM' DESCRIPTION

o]

Local educational agencies conducted migrant programs during

£
the fall and spring terms for the primary purpose of supple-

menting their own educationgl programs to better meet the special
needs of migrant children enrolled in their schools. MNine

local school districts and three boards of cooperative servi;es
operated regular-teim migrant programs serving a Eptal 1270 Fall
and 911 Spring migrant students across the State.-

"

Providiné migrant students with specialized and expanded
opportunities to improve‘their communication skills ‘'was a major
emphasis, of fhe proérams. Bilingual and bicultural approaches
were stregsed in ‘most programs.. In the communication skills -
bilingual area, local*program di;ectors reported special programs
that were o{fered and approximate numbers of migrant students,

t -ing part. In the table beLow,‘we i;i' te the number of

ocal programs offéring_a:particular subject

) . . » ‘ ) o~

.total number of regular term programs in operation in sach ’

region. g , .

SUBJECT EMPHASIS FOR THE REGULAR SCHOOL SUPPLEMENTARY PROGRAM

)

s

SUBJECT
SAN LUTS

<

NORTHCENTRAL
NORTHEAST
WEST SLOPE
STATE -TOTAL

English Language Arts
glish Second Language
dading ]
anguage Develop.
ual s

) ]
) L ] [}
= e
S N
1 [} ] [} ]
= 1
1 [} ] 1
<N w0
1 ]
()
NN

09 G 8 S ARKANSAS

S WD
]
MU n
k= L
]
=

-

-

n
o

an
<

s sia, e m
LS 23 ¥ L IE Ty
H N




In this illustration, we can see the greatest emphasis is in’

reading, at least in terms of the number of local programs offering

an organized reading program. All twelve programs conducted some

type of reading program during the regular school year while only

seven out of twelve offered English as a Second Language.' Each of

nine local programs across the.State conducted an organized

bilingual program serving approxima%ely 282 and 249 bilingual

students during the Fall and Spring terms, respectively. The

numbers of bilingual students formally enrolled in one of the

organiigd bilinguwal programs represents 52 and 60 percent of

| o the.estimated total numbers of bilipgual students (students

3 whose primary language is not EnéiZZi). The fqgular term
bilingual programs were designed priﬁarily for enrichment and
improving comprehension skills. gixtf-two Fall and thirty-four

- : Spring.migrant_students'wgre instructed from a non-English

speaking focus.

Another focus of the migrant program for the regular school year
was the major academic subjects- - English Langﬁage Arts, reading,

mathematics, natural science, and social studies. From reports

2
!

"6? the.local migrant program directors,‘the following table -

. illustrates the numbers of local programs offering supplementg}y
;nstructiﬁn and/or services in each of the five academic areas ‘
compa}ed to the total number of migraﬁt programs operating during

- the regular school years.
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| English Language Arts 2-5 1-1 4-4 i:l 1-1 9-12

} Reading ’ 5-5 1-1 4-4 vl 1-1  12-12

i Mathematics 4-5 0-1 4-4 1-1 1-1 9-12

| Science 1-5 0-1 4-4 1-1 1-1 6-12

; Social -Studies 1-5 ,0-1 4-4 1-1 1-1 7-12

In the. academic areas, English language arts, reading, and math
WeTe programs most freguently supplemented during the regu;af
school year. Special reading instruction, asﬁdiscu;sed earlier,
was offered in ail twélve«regular term migrant programs. A o
supplementary program in math was offered in only n;i‘he out of ,a‘
total‘twelye locél prgéﬁams during the same period. 'Special
program_offerings in natural science and social studies were
repo:épd by about half of the local migrant programs. Academic
areas were reported most.frequenfly in the Arkansas Valley,
San Luis Vélle}, and Western Slope Regions for the regular school
year term. This type of simple tabulation of supplementary
fprogramaoff;}ings'must be viewed as tentative and only indicative

. of program emphasis' or possible omissions. Different definitions,

criterié, and reporting techniques of local program directors

o

vary considerably so that any comparisons must be made with i

caution. Nevertheless\ certain program emphases and omissidns

may indicate needed program improvements. In mathematics, for
. e
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4, example, not all local agencies provided an organized
supplementary math program for the migrant students dbring t@g
’zegular,year. In math aptitude and skills, however, several '
local testing ﬁrggrg@s showed migrané students scored at
relative. low achieveﬁ;;;\T9vels, One progréﬁ found that 81
percent of their migrant students scored lower on.math than
reading oﬁ the PIRAMID testing. Now the apparent lack of
emphasis on math in certain programs across the State may indicate
local shortcomings of these programs to meet the special needs
of all migrant students and may be one area tc look for

improvement._ ,

Supplementary programs in the career - vocational area were
offered migrant students in only a few local programs during

the regular 3chool.yeag“ Less than half of the migrant programs

offered supplementary acfivities in home economics, shob, Xoca-
.tional and career education, wofk-study programs and counseling
activities. A few isolated progf¥ams across the State reported
supplementary activitiés in physical education, swimming, '

recreation, and outdoor education during the regular term. Only
| three local programs ;eported offering special education and |,
five'offered sﬁecial psychological services in addition to

whatever the local school offered aé'pért of their regular .,

program. -

L]

Because the migrant program for the regular school year was .

Ty v T
.

intended primarily to gupplement.the loéal school district's

-

educational program, we cannot assess how comprehensive or

08 .
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appropriate the combined regular and miérant proéfams were

for migrant students until we know more about the LEA. In

some areas there were probably large gaps in the educational .
program between ;;t was needed and what actually was provided.
Overall, we st{pngly suspect there were large differences be-
tween local programs across the State in the intent and pro-
gram offerings actually provided the migrant student population.
With very little objective data available on either the regular
or supblementary migrant programs,- the question still remains
of héﬁ comprehensive and appropriate was each local éducational

program in meeting the needs the migrant students.

3

Integraéion of the Fall and Spring Migr nt Program with the
LEA's regular educational program is very important but diffi-
cult to assess.r'Thé local program must .identify the migrant
child, diagnose his particular needs, and provide a comprehen- -
sive ‘and appropriate educational program, all within an equal °
and integrated envi;onment. Special services and program'offer-
ings’ designed to meet the uniﬁye needs of the migrant student
appear to differ in both scope and depth fgom one local program
to another. For the first time, at least two local pfograméj
Costilla Re-10 and Weld County 6, beéan to use PIRAMID during
the ;eghlar sch;ol year‘for ertesting and placing qigrantﬁ
children, to better prescribe the appropriate instruction, and
to provide more continuity petwgen summer and féil programs.

Since all LEAs in ColoTado experience a great deal of local

autonomy, how well the migrant program is integrated with the
54 i
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* local educational program depended a great deal on the -

initiative and dedication of the LEA's staff to educating tpe o
migrant student. Local staff aﬁd community att{tudes toward

. ~ .
the migradt child may be one‘indication of how well the migrant - #
program was integrated into the regular program. According,to ‘
reporfe from several local program directors, there were examples
. of specific to general apathy towade“migrants; whicﬁ must be

overcome to be able to provide a truly integrated program.

i
SUMMER PROGRAMS

~ .

The hasic purpose of the Colorado Migrant Education Summer
’r‘ ) * > . - - - - 3
~ Program was to provide comprehensive and intensive educational
programs for all migrant children residing in Colorado during
) - i "

3

the ‘summer months. A total of eighteen programs were conducted
at tWehty-four centers across the state serying 2,116 migrant -

students. Thirteen local school districts and five boards of

- -~

3 cooperative services operated the eighteen programs. FEach

Pl

center.ran full-day, 5-day per week programs with several

-~ ~

& .
centers, offerlng an evening program. Length of the summer

2

programs ranged from 20 to 56 days w1th a state- w1de average

»
]
]
»
)
i
;
;
3

of 40 Z days - Summer Day-Care programs were operated by the

-

Colonad Migrant Council in seventeen of the centers serving an
>
e5;fmate 893 pre-school migrant children. Seven of thc

Day-Care Ceﬂteré were funded under Title I. A comprehensive -
Il . , < .

health streening, care, and educational program was conducted
¢

during the summer session by the Colorado Department'of Health




at twenty-two of the'center§"reachiﬁg approximately 1,886 -

migrant students. Dental examinations, care, and education.

" services also were provided in all twenty-four centers dur-

.
.

ing the éummer.serving a total of 1,703'migrant students. .
. ,

~ v

‘bay Care Programs of'approximately eight weeks duration wefe

operated by the Colorado Migrant Council for migrant pre-

school children (ages 1-4 years). Six local centers af Auit,
Brighton, Fort Morgan, Greeley, Rocky Ford, and Alamosa were

funded under Title I, Migrant Education, seévihg a total of

460 children. Eleven summer programs at Fort Collins, Fort

Lupton, Holyoke, Longmont, St;rling, Burlingtén, Lémar,

Blanca, Center, Delta and Fruita were funded under the Colo-

rado Migrant Council and served anothetr 441 infants, toddlers,

and Head Start chlldren. A broad range of activities were —

planned and scheduled for the Day Care Program whch included:

'?A Physical development and muscle coordination

»

-~ b) Preschool education, including nutrition and health;

vocabulary; concepts of color, senses, forms,
flgures, numbers, language

‘c) Affective education N

-

d) Behavioral modlflcatlon, reinforcement of desired
behaviors

e) Parental invoIlvement including home visitation and
Parent AdV1sory Committee activities

f) Evaluatlon, monitoring, and reportlng

g) Follow-up (v

-




- Each Day Care Center funded under Title''Is ﬁigrant Education

rd -

was staffed with a center coordinator, a Head Start, tod&ler,_

and nursery teacher, one teacher aide for each age group, a

parent coordinator, a nurse and bus aides. Almost all center

staff were bilingual with the exception '0f the nurses and one

or more teagcher aides. Out of a total 400 preschool chil-

dren attending the Day Care Centers funded under Title I,

305 were given medical examinations where 214 of those exam- .

ined were given follow-up care. Two-hundred and four migrant

preschoolers were given dental checkups where 40 were given @

follow-up dental care. Forithe six Tf&le I funded centers,

parent coordinators, teachers, and other staff members made a

total of 397 home visitations throughout the summer session.

The Summer, Migrant Education Program was designed to provide

- an intensive and comprehensive program for all migrant chil-.
dren in the state. One major. focus of the summer program

was. to help each student'build a feeling of self-confidence

.

5
and 1mprove the communication skills from both .an EngT%sh and

'Spanlsh orientation.. Almost allflgcal programs conducted

organized activities for improving the migrant child's skills
in English'language arts, oral language development, English

4
as a second language, and :reading.

The following table indicates the number of local programs

offering formal instruction in each of five subject areas

compared to the total number of programs for each region.

.
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SUBJECT OFFERINGS FOR THE MIGRANT SUMMER SCHOOL

e
= o .
= 3 <

e ‘ & = 0 &
) Z ) 0 %) o
i) m < - < L z =
- . Q e 3 =) e

2 T s Z _ m m
A &= & v z & <
© o & > < m =

: ' Z z < v = n

English Language Arts 5-5 5-5 3-3 3-3 2-2  18-18

Oral Language Develop. 5-5 5-5 2-3 3-3 2-2 17-18

English Second Language 5-5 3-5 3-3 2-3 1-2 14-18

Reading 5-5 5-5 3-3 3-3 2-2  18-18

Bilingual 5-5 4-5 2-3 2-3 2-2 15-18

2

Overall, there appears to be fairly wide-spread coverage of
language or communication programs- across the State.- Any
significant differences would be found in a local program's
orientation, emphasis, and appioach to building language skills,
particularly yhether the approach is from a purely English
speaking or a bilingual basis. The'omission of speEific
programs, particularly English as a second‘}anguagé and biliqgual
education, in certain local programs in the Northeast correlétes‘.
well with the regioh's high bilingual’gtudent per bilingual
teacher ratios (i.e., the relatively few bilingugl teachers

employed in the region's programs). - =

* ¥
- T
L.-‘

Fifteen out of a total eighteen summer migrant programs reported
6ffefing an organized bilingual program. The special bilingual
programs reportealy served 1,297 migrant students which

represents_ 73 percent of the totail bilingual student enrollment

\

during the sumijer session. Programs” in the Arkansas Valley

reported serving 96 percent of their‘identified bilingual

63

58




IS

3 #

population while the Western Slopé Régionus programs reached
Qn1§ 40 percent of its bilinguai students. Programs in the :
Nortﬁcentrala Northeast,'and San Luig’Valle&°reported serving
67, 79, and 58 percent of their bilf%gual student populations,
respectively. %he greatest emphasis'of the .summer bilingual
programs was enrichment andeimproving comprehension skills
’while a sigﬂificant number of migrant students, 364, were
instructed from a non-EngIish speaking basis. .

The major académic subjecfs - English language arts, reading,
math, natural science, and social sludies - were an integral
part of most summer programs. The numbers of local 5}ograms
offering specific ,activities and instruction in each subject
drea compared to the total numbers of’ summer programs are

-

i11u§trated below -

t

SUBJECT OFFERINGS FOR THE MIGRANT SUMMER SCHOOL
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English Language Arts 5-5 5-5 3-3 3-3 2-2  18-18.
Reading 5-5 5-5 *3-3 3-3 2-2 18-18
Math ' . 5-5 5-5 '3-3 2-3 12 15-18
Science 4-5 3-5 3-3 2-3 0-2 12-18
Social Studies 4-5 5-5 2-3 1-3 = 1-2 13-18

-Instruction in 1ahguage arts and reading was offered in all

eighteen summer programs.across the State. As there was no

H

recommended standard approach for reading, each local program

| | 64
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provided their own particular approach and.sets of materials.

s
Many local, programs were highly individualized and used a
variety of materials, lgarning kits, readiné devicés and labs, '
and other'situations to teach reading. A majority of programs
acquired bilingu%l materials and insérfice in bilingual -
educatidhLWhiEH‘fﬁé?“ﬁsé&‘iﬁmféééﬁiﬁg the basic skills. Math
instrué%ion, on the other hand, was.offered in only fifteen out &
of eighteen programs. Natural science and social studies‘were
taught in twelve and thirteen local prbgrams, respectively. Most
summer programs and classroom instruétion were individualized
to some degree because of the wide ranges of ages and aptitudes
the @igranp students brought to the programs. PIRAMID was used

for math and reading in fourteen summer programs. Using the i

RIRAMID objectives and criterion-referenced test information,

A d
‘

many teachers organized their classtoom time and instruction

‘toward helping the students overcome their particular deficits

in reading and math and not necessarily stiicking to a more _
traditional grade-level program and sequence. But Where most .
local programs seemed to'emphasize training in‘the academic
subjects and i%;eloping gasic skills, at least one other
prog;am;seemed to base 1its summer éessioné more toward

recreation and expanding the migrant's experiences with develop-

ment of the basic skills almost a by-product. This, sometimes

o~

subtle, distinction between a local program's orientation and

emphasis is not always obvious from local evaluation reports of

»

prégram'offerings. ‘

-0
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The need for each local program to stress academics has become

a key policy issue for miérant education. One explanation for

stressing recreation and interest-oriented activities in N

~

summer migrant progfams stems from a perception that migrant

children attend regular school programs in their home states,

v

they are achieving at or near grade level, and a heavy academic-

~

oriented summer program would turn off many of the summer ’

migrant students. This argument has not been substantiated at
N ¥

either the local or state level. The summer migrant program
. 4
must be planned and organized primarily to meet the unique

needs of the migrant students and the obvious needs today appear

to be in the basic skills and academic areas.

[
N

\ . ) . .
Over thé past few years, there has been a growlng interest .

in providing migrant students with career and vocational
education programs .especially helping older stndents explore
different career opportunities and learn special vocational

\
skills. Home economics, shop, vocational programs, work-study,
career education, and counseling activities were provided
migrant students at different centers during the summer session.
The numbers of local agencies reporting progran offerings in

each career-vocational area are presented in the following

table -

- -
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SUBJECT OFFERINGS FOR THE MIGRANT SUMMER SCHOOL
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Home Economics . 5-5 4-5 3-3 2-3 0-2 14-18
.Shop 3-5 3-5 1-3 0-3  0-2 7-18
Vocational Programs- 4-5 0-5 1-3 0-3 0-2 - 5-18
Work-Study 3-5 1-5 0-3 0-3 0-2 4-18
Career Education_ 4-5 2-5 2-3 1-3 1-2  10-18
Counseling 4-5 2-5 2-3 1-3 1-3 10-18

et

Thé'major thrust of career-vocational programs was found in

"the three most populated regions < Northcentral, Northeégt,

and Arkansas Valiey. Home econeyics was. offered more
frequently by local programs than any other vocational subject

] s

A total of nine special home economic teachers were employed

<

dhring the summer program. Shop and industrial arts classes

were offered in about half the local programs and often made a

regular part of the daily classroom schedule, Eight special shop

and industrial arts teachers were employed during the migrantm
summer proéram. Only five out of a total eighteen summer
programs provided special training and experiences ;n one of

the many vocational areas. Agriculture, business office
méchinesrand practice, auto mechanics, welding, building and
construction, and photography are‘examples of vocational course’
offerings‘in the fe& centers providing vocational education. The .:

' N
Adams County 27J program at Brighton offered a night program

. in career education serving thifteen older students (grades 8-12},

- >,// .
- —— .
) « 5
| ‘ G"’?’ ‘ o )
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Larimer County R-1 at Fort Collins also conducted a night program
providing auto mechanics fer fifteen teenage boys and home econo-
mics and business machines for rhirpy—sevenvteenage girls. ,Both
program directors reported that their night programs were potkae
successful as they would have‘liked primarily because of poor ) -
attendance on part of the older students.' Nevertheless, both

directors indicated a desire to.centinue and improve their voca-
t1gna1 programs for the older students in the comlng year. °
Career education was offered a re1at1ve1y large number of summer
migrant students in the different centers. From.on site observa-
tions and local program descrlptlons, career education act1v1t1es
varied widely in both scope and depth between different local
programs: Work-etudy programs were offered.in only four local
centers involving a total of 53 summer migrant students. Overall,
the career-voc;tional programs offered during the summer period -
often appeared to lack comprehensiveness_and overall planning. (
The bulk of career-vocational programs was confined to a few

local centers, primarily in-the Northcentral Region and one or

two programs in the Northeast and Arkansas Yalley Regions. There
were several isolated examples of a local prOgram'é commitment

and attempts to provide their students with meaningful programs.
Because migrant education programs are almost exclusirely located '
in rural areas and small towns away from the large industrial
centers, local programs often do not have a wide-variety of local
resources to dyaw upon in providing career education experiences

and work-study programs.
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. # richment acgivities were offered in most centers during thé a

summer sesgion., In many of the‘'art, music, and home economic

‘classes, ish and Mexican culture was emphasized fgém
cooking ethnic foods fo singing and dancing to Mexican sohgs..
Each iocal prograﬁ planned and conducted several field trips
during the summer session to such places as the State Capitol:J
200S, museums;‘iogal historical sites, and other state and re-
creational p§rks. Many teachers used #he fie}d trip experiences
as an integral part of théir’classroom'program - préparing fhe

students with some historical, scientific, and cultural back-

ground on the particular field trip and then having students‘eXJ

press their experiences dn both written and oral communication °

exercises afterward. Tﬂe Weld County BOCS‘intrpduced a unique
new program in music, one specifically designed to attract the
interest of the stpdents and imprové\their skills inq;ath'and
reading'through musical.activities. Each music activity %nd ex-

perience was planned and programmed to meet certain objectives

on the PIRAMID math and reading objectives continuum.

-

Y

- Physical education, outdoor, and recreational activities were an
-’ . , ‘ ,
important part of the summer migrant program. Each local pro-

gram provided a variety“of physical development and education
ac;ivities including a regulér swimming program at all centers

excébf one, Twelve special physical education teachers with one

@

specializing in dance were employed in eight local programs during

3
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the summer. Two local programs,. the Weld BOCS and Arkansas
Valley*BOCSl offered organized track aﬁd field competition. The
Arkansas Valley's Summer Olympic Program was anall day activiéy
involving migrant §tud§nt; ffem~éhrrounding local programs in

team competition. Thé whole array of organized sports as we

know them, generally are not available to the migrant child be-

~ -

cause of his temporary residence in any one community. The idea
of an’organized Migrant Student Tréck-and Field Program may be

one example for filling this. gap angxbegin to open new areas

with which migrant children can identify.
IS

.

. Special dnd;support services, such as special education, psycho-

logical services, healfh and dental care, food services, and trans-
pgrtatioﬁtafe an.important and integral part of the summer ﬁig}ant
educational program. Seven local programs indicated they provided
some type of psychological services and -special education activi-
ties. One local program, which may‘be indicative of a-more general
or state-wide need, called for.éxganding_its psychologicél ser-
vices to include*screeniﬁk, pkycholégical evaluations, classroom
observations and consultations with classroom teachers on special
learning, behavioral, and discipline problems, ‘The health and
dental program provided By the Colorado Department of Health is
discussed fully in the following chapters. ‘All eighteen programs
provided the hecessary food services and tramsportation to meet

the general and uni”.needs of the Summer program,. Each local

prograﬁ provided°breakfast;_lunch; and snacks for all migrant

-

—
~
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students enrolled in the ‘centers. é’&nie lunches and dinners were
provided students and their parents on many special occasions.

\

SUCCESSFUL PROGRAMS .

Each local program director .reported what he felt were'the parti-
cularly successful components or areas of his migranf‘éducation
program. These programs or aspects of a program often were inno-
vative and designed to meet a particular and unique need of the

migrant students. Some examples of reportedly successful programs

include- ’ ST -
. .7
PIRAMID reading and math, including Spanish version
Spanish reading program ) .

- Music instructiop programed to PIRAMID Teadlng and math
-objectives

Library se{vices, System 80 remedial reading and math
English as a Second Language
Individualized bilingual reading
Individualized instrdction, small group- instruction
Career awareness and guidance :

- Vocational program - home constructlon

. Home economics for 5-8 year- old students and 1ndustr1a1
. arts for the 6-10 year-old

- Photography

Special interest classes - student elective
- Swimming program ’
. Ind1v1dua11zat10n ‘in physical education, movement,.....

. Nutfition education in home economics classes using
nutrition consultants

- .Home intervention program -~

Special night program for older students




students. Some examples of the types of new programs
- !
introduced at different program centers include- .

* PIRAMID - English and Spanish -

* Bilingual Programs

* Reading Readiness

* Spanish Reading Program

* Navajo Bilingual - Sign Language, Games and Songs
Individualized Program
Peer Tutoring

* Remedial Reading and Math A

* Diagnostic Testing

* Health and Sex Education

* Occupational Therapy

* Career Education

: SpeEial Education

* Music (PIRAMID)

* Television and Cassette Tapgs\

* Home, Economics and Industrial Arts

* Arts and Crafts

* Track and Field ‘

** Special Teenage Night Program

. Organized Physical Education

. Spegch~Therapy

*+ Photography

Overall the ﬁajdr thrugt in new program develppment appears to be

in several areas.. PIRAMID, special education, career and voca-

-

tional education, and somé'bilingual programs were most frequently

mentioned by 1local prog}am directors.
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INTERPROGRAM RELATIONSHIPS

Each migrant program utilized materials obtained or deﬁélopea
under Title I programs. Facilities% designated as Title 1
échools,were used for the summer migrant program. There were
many instances of a regular exchange and use of materials and
edﬁipment between the Regular Ti&ie I and the summer Miégant

Programs. A Title I Stﬁdeng‘ﬁeeds assessment helped identify

particular needs of many migrant children. ;Yfgfg_l speciali

in remedial reading, speech, special education, and health
" served migrant students dﬁfing the regwlar school year. "Several .’
examples of books and materials purchased ﬁnder Title II were
used in the migrant program. Mdterials and resources developed
under a Title III special education resource éeﬁter project were
.used in the migrant program. A Title VII program was involved »

in developing a bilingual curriculum for the summer migrant

program. .

COORDINATION WITH OTHER AGENCIES-SERVING MIGRANTS

The coordination of services with other agencies included some

of the following activities-

1. Assessment of available services currently being
prbvided

Coordinate delivery of services
Share resources and services

Referrals




s

.

Some examples of\Ehe types and names of different agencies direetly

associated with the migrant educational proéram and the services ¢

offered include-

\ * Social Welfare - Food Stamp Program ' .
* Employment Office
* Community Hospitel and Health Clinics
* County Legal Services
* Colorado Council of Churches
* Migrant Ministry '
Colorado Migrant Council %
* Community Colleges
* Neighborhood Youth Corp
* Colorado Department of Health
~‘County OEO and Head Start
Local Industry

PARENT INVOLVEMENT

“

Migrant young people, parents, and other migrant adults partici—

'pated directly as staff in the Colorado Mlgrant Program. Over

forty migrant parents and young adults were employed as teacher
_a1des,_part1c1pat1ng directly in most classroom activities.
" Another sixty or more parents and young people worked as' volun-

teers to the migrant programs. Overall, the numbers of ﬁigrant

jaldes and volunteers showed an increase in 1973-74 over the - ' -
~°prev1ous year;,representlng 22 and 67 percent of the.!ktal numbers,
respectively. Again, voluntee;s were heaVily involved in learning

food pfeparation and food manaéemeni, ?nd}helped in preparing a

variety of menus of ethnic foods as part of the regular meals, .,
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special occasions, and home  economics classes.
- C

From the reports of local program directors, the purposés for Co

" parent involveméntwere somewhat standard across programs elthough
the effort, methods, and techniques appeared to vary among local
programs. While many programs,organizeo special migrant parent
advisory committees and conducted regular meetings, otﬁot¢prograns
reported difficulties in getting parents to attend, and yet others
made no mention of é formal parent advisory committee. Migrant

P )
Parent onisory Councils are requireo by the Colorado Migrant'
Education Program for all migrantwprograms operated in the state.

~

Migrant parents may be represented on special Migrant ﬁarent
Committees or on subcommittees of District Title I ESEA Parent
Advisory Councils. Parent involvement in planning and evaluating
the migrant programsigenerally'was less than desired, although
severél.local programs made'a concerted effort to communicate and

1hen involve parents through a variety of means,.lncludlng, regu-

Jar PAC’ meetlngs, parent -teacHer conferences, back-to-school nights,

¢ .

home visits, parent questlonnalres, interviews and an innovative
g 5

home-intervention program.

Most programs provided one or more social-entertainment type act-
ivities for parents, including; parent'night dinners, picnics,
tigstgs, back-to-school nights, and special programs displaying
‘students' work and performances. A migrant queen contest was

. held in which several local programs participated and migrant

mothers helped w1th the glrl's dresses, hair styling, and general




organization and presentation. Coronation of the queen took
- .

3

~place .at a fund raising dance following the contest.

Al

Two local programs reported results of parent questiognaires

éesigned tg survey opinions about the migrant prégram in general,

the teachers, program content and focus, their child's atfituées
. and progress, aﬁd'how they as parents want to be involved.
Overall, the parent's opinions were favorable, stressed the im-
portance of basic subjects and bilingualism, and'did'no§ want to
I be involved.more than they already were. These results must be
viewed wifh caution, however; because thé&,réﬁresent only a
small sample of parents from the two programs and may not re-
present the larger populatlon. Although many d1ff1cu1t1es were
| experienced in getting parent opinions or even locatlng many
[E;E}aquparents, the need for better parent involvement and. two-
T o way communications between parents and program staff is-a high

s ) ‘ priority of program officials for the current and future years.

|

DISSEMINATION

Materials.deveIoped by the Colorado Migrant Eduéation Program
are shared with other states through the Unifed States Office of
Educat1on, and coples of Colorado publications are mailed to all
local programs. The local programs also benefit from materlals

developed by other states. Wor;hwhile techniques for teaching

A3

migrant childred are -shared in statewide inservice education

meetings and [hrough the Colorado Department of Education publi-

'_f" z . _7(; .
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cations, such as informational reledses and teaching guides.

The Colorada Migrant Education Mobile Units videotaped exemplary
‘activities and shared thege with local districts and parents.
The Mobile Units had commercial television coverage, and have
provi@ed articles which have appeared in newspépers in Colorado

|
!
and other states. ) ' -1
|
. |

|

\

|

Local ?{stricts produced newsletters and other publications, and
these were used to share ideas. Some made up pictpre story
booklets to explain their programs. Most received| considerable

newspaper coverage in the local areas.

~



PROGRAM STAFF
TYPE AND EXPERIENCE, BILINGUAL

The total number of all rypee of program staff was 540 persons
in 1973-74, an amount which appears to be well up orer the 424
figure reported in 1972-73. Staff members employed durlng the
fall and spring were counted and deSlgnated as regular program
staff. Another count was made qf the total sraff'employed
during the summer term and added to the number of regmlar pro-
gram staff to get a total year count. Table 7 presents’ the
numbers of staff employed during the regular term and summer
program, respectively. The numbers of different staff members
represent an abeolure count, irrespective ‘of whether they worked
full or part time. ‘Teachers, Educational Aides, Administrators,
Family Contact Persons; and Others were reported by_locel pro-
gram directors as being employed either full-time, mere than

" half-time, or less than half-time. When we nominally define
full rime as.l.O\FTE,‘more than half-time as 0.5 FTE, and less’
than halfitime as 0.25 FTE, we can calculate an actual FTE
(Fu11~Time—Eduiva1ent) for the staff employed. The number of \
full-time equivalent staff employed during the 1973-74 year was&

N \ N .
501.5 FTE as compared to the 549 absolute count.

) * ~ AN
Comparing- the. numbers of‘staff‘employed from one year to the ,
next may yield Some error and uncertainties..Duplicate count-

ing local with.migrant staff when both are rgeported, and count-

i
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PROGRAM STAFF EMPLOYED DURING 1973-74 ' .

REGULAR ’ SUMMER " TOTAL BILINGUAL
TEACHERS -9 18% . 166 " 508
» 4 : J'
TEACHER AIDES 58 121 ‘179 72%
ADMINISTRATORS = 7 C2s 0 32, . 31%
FAMILY CONTACT 16 - 32 48 © 83y
OTHERS 13 111 124 Loos0s
STAFF TOTALS 103 446 . - 549 595
- 501.5 FTE i
(Full Time Equiv)
7 N |
TABLE 7
) , ‘
|
PROGRAM STAFF EXPERIENCE °  ° . ,
' x ' % S S
NO ‘PREVIOUS *  1-2 YEARS 3 OR MORE YR
EXPERIENCE EXPERIENCE .  EXPERIENCE
TEACHERS 143 42% (:;::f:>¢é5ﬁ
TEACHER AIDES 18% - 56% 26%
ADMINISTRATORS 105 L 22% 68%
FAMILY CONTACT L 14% 26% 60%
STAFF TOTALS A 16% .45% 393




ing part-time staff differently can lead to gross differences
~ & .

‘ in the total count. For thesé reasons we have been careful in

analyzing the reborted data and guarded in comparing and inter-

i

preting yearly employment data. Lf we use a similar definition
of countihg employed staff for the 1972-73 data, we findikhe
éverage number of\all staff for the tegulér ferm to be 134 and
addéd to 412 staff for the summer program, we get a different .
total'of'546. This value of 546 total staff for 1972-73 is al-

most identical to .the 549 figure reported for the 1973-74 year.

Comparing similar data of employed staff for the last two pro-
gram years, we fifld very little significant changes in the num-
bers of staff employed for each ofathe.majér typés of program
sE?ff. The numbers of teachg?s and admiﬂistrators employed in
each year was almost identical for bofﬁ regular and summer pro-
grams. More than 20 fewer educational aides were hired in the
1973-74 regular ﬁroéram Wpile an increase of 10 was.reported

for the summer program. In 1973-74, approximately 4-5 fewer

family contact workers were employed during the régular program

and 3 more were reported for the summer program. From staff em- -

ployment data alone, there appears to be a slight Ehift towards
emphasizing the summer program over the .regular year prsgram

N

during the 1973-74 program year.

Approximately the same percentage of the total employed staff

was bilinguai for the 1973-74 year compared to the percentage

- -84
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reported the previous year, or 59% compared to 63% for 1972-73.

¢/ These similar percentages of bilingual staff represent a sub- .

<

stantial incregse over thé 42% and 38% figures reported in
, : ' . \
1971-72, and 1970:71, respectively. The last. column in Table 7

illustrates the percentages.of bilinguél staff inleach 6f‘the

) .
‘main categories - teachers, educational aides, administrators,

family contact person, and otheis. ‘;n each c%teéory of staff,’
‘ v h | ~ . ~
the_éhangg in percentage of bilingual persons from one year to

M

the next varied less than a few percentage points except in the

- 4 3

"o;heré“ category which reported a 15 point decrease to 50% for
1973-74. With a fairly'constant’and»sometimes balanced number
of bilingual and English-speaking'only instructional staff,

local directors purposely orgaﬂized their educational program so

\

%" that at least one or both of the teachers and aidesiwere bilin-
- £

.gual in each classroem. In several cases reported, this arrange-
ment worked' quite wéll'by providing the bilingual migrant student

.~

a truly bilingual and bicultural classroom instructor team.

The\amounts,of previous expéfience in migrant’ education present
staff brought to the 1973-74 program is illustrated in Table.8
I? each of the teacher, educational aide, adﬁinigtratdr, and
family contact worker categories, the vast majority of staff @ad
at least one year prior experience in migrant programs. TFewer
teachers; aides, and administrators with no- previous experience
‘

were employed in the 1973-74 ﬁfogram(compéred to the previous [
year. Teachers showed the greatest increase 'in migrant experience

| | {

¢ . -
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— o
where 'only 14% had no previous experiencé~compared to 34% in
1972-73. This. change alone is indicative of more teachers re- |,
turning to the’'program in 1973-74 which was noted by several
program directors in their local repo}ts. Over one quarter of
the teacher aides were migrant adults and young people, up some- -
what over 1972-73. Program volunteers were primariiy\migrant
persons making up over’ 60% of the total force. Overali, there

appears to be a slight trend towards increasing numbers of staff

and volunteers experienced in migrant education programs.

STUDENT-TEACHER RATIOS = . ) :

-

The number of migrant students.pér-teachﬁr or per teacher and
educational aide determines, to some extent, the amount of in-
dividualization and personal attention that can be given to each
student. Likewise when a migrant student enters Claﬁf with only
limited English-speaking skills;wthe number of biliﬁgual or 4
Spanish speaking studenés per b}lingqal instructor is one measure
bfnthé‘program's abilitf to personélize instruction fér their
type of special needs. The nuﬁbef of stdents per special teacher, T
remegiél readiﬂg, music can be a gross .measure of thewprogram's'
‘organization of instruction and diversity -Jmhe number of students

per- family contact worker can be v1ewed as a first approx1mat10n

to the local program!s’ capab111ty to communlcate and assist fhe

migrant famlllqs in the area. APhlgh'student-staff ratio may in-

.

dicate problem areas where the program is over extendgdhand lack-

ing indepth and personalized services. . s

€ . v

. ! -~
> ‘
. .
- B2+ - : ;
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"The student per staff ratio hﬁs béen calculatei for the 1973-74 . _J
sggmer program for\each'of‘the categgries: Teachers, combined
*teachers and educational aides, special teachers,'fémily con-

tact worke‘s,as presented iﬁ Table 9. i-‘rom data rep.orted by -
local directgrs Sn,numbers}of bilingual”and non-English speaking
s;udents;~the bilingual student per bﬁlingual teacher and com-

\ 7

bined bilingual teacher and aide ratios have been included in

. the Table. The student-staff ratios have been grouped according

to each of the five regions of the state. The average number of

mignant'studentg per, teacher was 13.4 for the }973f74, summer

program, down slightly from the 1972-73*figure. The c;mﬁarable )
ratio of number of bilingual students per bilingual teacher waé
19.6 for the state, a figure that is almost 50% higher thahuihe
.Eompo;ite studen;-%eacheg‘ratioZ\ With a state average of i9.6,
the fig@rq of 57.9 bilingualjstudepts per bilinéual teacher for
the Northeast regiom appears abnormally high and may be indica-

tive of certain shog&cominés or adHitional needs in the region's

programs. The number of migrant students per family contact

-

';fﬁorker Qveraged 58.8 for the state with the Western Slope region

4
showing a low ratio of 14.8 students per contact worker. In

the region with the greatest number of migrant students, the

Northceﬁtra; region employed a sign{fitantly low number of family

contact workers. with a ratio of 85.3 students per contact worker.

~

Y . !

INSERVICE ~ ¢ ?

. Inservice training of migrant program staff .was again a major .
. ¢

~.,

_ component 6f“the 1973-74 program year. Extensive preservicé and

5 v -‘ ; ) - * /
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inservice training was provided the program staff on-site by .

" each of the thre¢ mobile units (See Chapter 6). The mobile

unit directors and consultants worked closely with locﬁﬁﬁstaff

in planning and scheduling the inservice activities. Preservice

orientation and training sessions were planned and conducted at
H

various centers prior to the start of the summer program.

Colorado State University at Fort Collins offered a 3-credit
course in curriculum study in migrant education during the spring
term, 19742 The University of Colorado Mebile Unit plauned and
conducted two separate classes in the spring term.that were of-
fered for credit in Burlington and Brighton. Southern Colorado
State College at Pueblo organized and conducted two workshops

for college credit at Alamosa and La Junta. Several different

_ topics and concérns were covered in short 1- day inservice sessions

throughout the state. The mob11e units made exten51ve use of
consultants from the universities, colleges and other institutions
in bringing special expertise to their inservice offerings.

Topics of the inservice tr ining.prouided by.the‘nobile units

most frequently reported by locai\difed%ors'include-

~ ~

Math J -
Réading -—= R ) :
English Language Arts «:"":
Oral Language Development
Individual Instructiom .
Understanding the Migrant Ch11d
Pupils {rom Hdmes where EngIIBh is not the Dominant Language
Use of Equipment and Materlals
Hispano Cultures s . ~
~ ‘ ‘ -
For a number of programs, local migrant-and district staff offered
< .
on-site preservice and inservice tra%ging activities covering a ﬁ!’
B - _!“ Yoy - ° . .

he




variety of topics. Sta%%;lromjsge Colorado Department of Educa-
tion participated in mény of the inservice activities as well as
o

providing special sessions covering many of the planning, manage- s

ment, and special services areas pertinent to the migrant pro- :

»

gram. The more popular topyginoffered'by local district staff,
the Department of Education, ard other individuals and agencies

include-

" General Orientation - ) .
Math f
‘Reading ' . ’ ‘
English Language Arts
The Use of Teacher Aides
Hispano Culture
Food Service Program -
Parent Involvement
The Migrant Student Record Transfer System (MSRTS)

The numbers of migrant staff members participating in different
subject areas of the inservice wefe réported By local program
directors and are included in Taﬁle 10. General orientapion

and trainfgg for using the Migrant Stﬁdent Record Transfer System,
and understanding the migrant child involved almost two-thirds

of the total number of teachers. The numbers of teachers, aides,
and other staff who participated in the 1973-74 inservicé act-
ivities varied relative to the figu;ia/for 1972-73. 1In particu-
lar,-tgacher participatidn in the p edoﬁinately academic subjects
of math, reading, and oral language development increased by 50%,

40%, and 11%, respectively in 1973<74 over the prevﬁous year.

Likewise; the number of teachers receiving orientation and train--

ing in the MSRTS ino;éggza\igsﬁ\fS in 1972-73 to 113 for 1973-74, -

~
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STAFF INSERVICE TRAINING

AREA

STAgF PARTICIPATING

TEACHERS AIDES OTHERS
NUMBER STAFF EMPLOYED 166 179 7 -204
GENERAL ORIENTATION 123 68 19
ACADEMIC
Oral Language Development 72 73 20
English Language Arts 80 68 23
Reading oo 85 69 14
Mathematics 75 35 9
Science 21 7 1
Social Studies 29 - -
-
PUPIL PLACEMENT § EVALUATION
Measurement § Evaluation 63 18 15
Diagnosis 54 17 4
Counseling Techniques 36 5 -
MSRTS 113 48 26
INSTRUCTION
Individual Instruction 88 54 17
Team Teaching . 37 34 16
‘Use of Teacher Aides 29 27 . 10
Use of Equipment/Materials 90 60 - 23
Usé of Family Contact Person 72 57 17
UNDERSTANDING STUDENTS, PARENTS |
Understanding Migrant Child 101 75 39
Pupil from Non-English Home 38 28 6
Minority Cultures 84. 64 24
. Parent .Involvement 83 46 22
N TABLE 10
- ™~
| WY
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|
‘a 95% increase. In the subject areas of understandlnf the W l
migrant cﬂ;ld and Hlspano culture, the number of teachers par-
ticipating deﬁreased by almost dne-third_(34%) from one year to
the next. For the inservice coﬁéring'parent\involvemént prin-

ciples and techniques, 83 teachers were involved in 1973-74, ' ’

representing a 260% increase over 1572-23.

~

~ According to.the reports from the local proéram directors, ‘u)’/;h\

teacher aides particiﬁated in the inService activities to a much .

lessez/gxtant than fke teachers. Only 68 aides out of a possible ‘

179 were re?orted as receiving formal orientation to the migrant

pfggram. Fewer éides were involved in the math, evaluation,

individual instruction, understanding the migrant child, Hispano

culture: and MSRTS during 1973;74 compared to the previous year.
. P

In reading and'parent involvement, significantly more teacher

aides part1c1pated in the inservice, although their numbers were

~

low compared. to the total . -

.

Certain changes 4n the focus of the 1973-74 inservice activities ¥
" and staff participation can be explained, in p;rt, by the changing

needs percei&ed by the stéff themselves. ;n 1973-74, local

migrant staff were involved more and at an earlier stage in'act- C

ually Selectiné inservice topics and planning Ehe activitigé.

.

With more teachers returning each year, their overall‘experienée

in migrant»edhqgtion has been increasing which would dictate

different emphasis on inservice needs. The state-wide progiém,

. : ‘ . [
. - ~ -~
- : 88 T
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in determining new program needs and priorities, stressed
certain areas Or topics needing new origntation and training.
New priorities are reflected in the indqreased emphasis and
staff enrollment in the academic areas, ent involvement, .and
MSRTS. 1In the area of measurement and evaluation, a number of
different preservice and inservice activitieShereoffered local

migrant staff in the purpose and use of the PIRAMID system for

reading and math. )

<

SPECIAL TEACHERS

_Many of the local prog?ems reported employing one or more spec1a1

teachers with a definite area of specialization. in order to better
. >~ *

serve the special and unique needs of théir migrant students. 8
During the 1973-74 program yeer, there were 73 special-teachers

= serv1ng the H/cal programs. ‘There were'épprdximately'43.2 mi -
orantstudents for every spec1a1 rfacher as a state average The
Arkansas Valley regian}had'the best ratio of students per specialg

teacher with 36.% while the Western Slope.reported 89.0 students
- ) ) ‘ ‘& . N ’
per special teacher. The areas specializatisﬁ\iqr the special

~

teachers common to many of the local programs include-

!

.

Reading
Art, Music, Arts and Crafts
Phy51ca1 Education, Dance, Occupational Therapv
Home Econdémics, Typing ‘.
Industrial Arts, Vocational, Career Cu1dancc -,
Special Education, Speech Therapy

."Spanish, ESL, Bilingual
PIRAMIB, Dlagno<t1cs, Testing

hall . the special teachers were Bil;ngual_ip.Sganish:with

[
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one Navajo on 'the Western Slope. Many of these teachers were -
experienced in migrant education ranging up to 7 to 12 years. -
Only 6 of the special t;;chers had no previous exﬁerience

before the 1973:74 program year. A major concern expressed b;

ﬁs}e than one local director was a desire to find and recruit

more bilingual special teachers, particularly in art, music,

»

and vocatidénal-areas. -




.- ) SUPPORT SERVICES

-MIGRANT:  SUMMER SCHOOL HEALTH PROGRAM

The major purpose of the Migrant Summer School Health Program-was
to screen every available migrant student‘enrolled in the program
in order to detect, diagnose, and treat ‘health problems before
they becomé life threatening or detrimental to a student's
general welfare and produétive life. The summer health program
again waé‘operated as a coéperative effort between the Colorado
Department of Health and ESEA Title I, Migrani Education. The
program was eBIarged considerablirin 1974 to include 20 nurses
and 4 nurse aides ts be able to provide more cdmplete coverage X

and comprehensive health screening and referrals for all summer _ v
migrant students. As é result, one full-time nurse was assigned

to each éenter of the migrant summer program with the exception

of Las Animas and Eckley where nursing recruitment was a problem.

More limited services and follow-up were provided.in Lag Animas -
and Eckley through the HEW Area Nursing Cooréinatof, the Bent

County Public Health Nurse and an Adult ﬁﬁrse Practitioher em- '

lployed by the Colorado® University, Student Health Program.

Area Nursiﬁg Cgbrdinatofs for the five,reéions - Norghgenﬁ@al3

Northeast, Arkansas Valley, San Luis Valley, ‘and Western %lope -

‘ |
helped ‘in providing direction and guidance to the nurses located .
. at centers in each of‘the{r region5¢ﬂ . 13~ o -*y
: . . . \ o
In planning and organizing the summer health pfqgram, staff from

.the Colorado Department of. Health and Departmeﬂt of Education, . -

’ll(}7 91 o




In addition to'speeific training in medical 5creening iﬁstrumepts_ |

together, ‘consulted with local migrant program directors and
staff during the two months preceding the start of the summer

program. The health program s objectives were. dlscussed in
N
full and the coordination between the health and education

programs and the nurse's role and responsibilities in the

<

school were worked out in each local program. During this same b

~planning period, .the Regional (Area) Nursing Coordinators along

-

with local and state staff consulted wi@ﬁ,locai physicians,

clinics, hospitals, and pharmacies to explain the health program's

purpose and operation and to solicit and coordinate their co-

1
dperation and participation.

Orientation consisted of four and one-half days and included

inservice by staff from the Colorado Migrant Council, Colorado

Department of Education, Student Health Program at the University

>

of Colorado Medical Center, Colorado General Hospital, and HEW.

and procedures, the nurses and aides were instructed in how

\

and when to authorize’ and refer follow-up care§ how to make
'_‘ . ' > - N
out data forms; and generally how to assure detection of heéT:;/

problems in the school-age child. The migrant health program ' J

-

act1v1t1es involved -

Routine screénlng and phy51ca1 exams
Augmenting immunization programs

Referral of abnormalltles to local phy51c1ans for
verification and treatment

I1liciting parental support for prescribed treatments -
Follow-up’ through direct care and/or -referral *
Health promotlon, counsellng, and teaching

Istablish adult and ¢hild cases of streptococcus Y
infections so that treatment would be instituted '

~ v




Health screening was provided by the nurses to all available

migrdnt stdzents in each of twenty-two summer migrant education

centers across the state. The Logan County Re-1 summer migrant

program at Sterling with 152 students selected to use the North-

east Coloradé Health Department and not participate in the program.

fhe Sedgwick Re-3 summer program at Ovid decided not to schedule

the health program because of uncertainties in their student
enrollhent. The extended hgalth screening examinations and° -

4

tests given to migrant students included -

—

N [+

° Blood Tests for

° Urinalysis .
° Hearing Tests .
fo . <. . ’
° Vision Tests and EBye Examinations R o

to Detect Strepfococcal Infections

In the following Table 11, the total percentage of migrant

students screened for each type of examination or test is pre-

_numbers of students enrolled in the summer program. Student
' .
enrollment. represents the cumulative total number of students

entering the program whether they attended one day or the entire
> .- ) - ‘. » \ ~

summer session.  Health screening examinations and tests. were

scheduled in such a sequence to allow the nurse to eventually

see eachﬂstudqnty' This allowed students who were absent on
a particular examination day to be piéked'up a later-time.
Even with this type of stheddling and checking, not all migrant

students were séieened. -Many students withdrew from school.
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before a particular examination or test could be given. Some .

parents refused to give their permission for screening their
children. In another situation, some of the older children

stated that they had already been examined for many of the same -
nealth conditions whereby the nurse was asked to make a pro;
fessional judgment whether another examination or test be given

or not. These special contingencies did not allow health screen-
ing of- all migrant students enrolled in the programs. Never-
theless, the'numbers of students actually examined and tested

for the different.health conditions were extensive and above
expectations. The 19%4 summer health program truly represents

a significant eXpansion and extension Jf hea}th services for'
migrant students over the previous year's program. Table 12
111ustrates some of the changes that occurred in the program

from 1973 to the present 1974 summer program. 'In 1974, the

number of local programs or centers participating in‘the program

was 22 with almost one full-time nurse for each center. This
increase allowed the health program to reach 1;946 migrant studernts,
or 92 percent of the total summer enrollment, , This compares ‘
with 18 centers in 1973 reaching 1,574 students, only 69‘percent
of the total enrollment. The kinds of health screen1ng expanded .
“the numbers of physical examinations given cons1derab1y and )
offered\routlne thtroat cultures for identifying strep throat
infections. The data in‘Téple 12 is self-evident that many.

more migrant students received\a more cohprenensive health N
scréeninglthan in anyiprevious yedr. The approximate costs

" for health screeniné per student énrolled was amazingly similar

94 ;o ’
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HEALTH SCREENING - 1974 SUMMER MIGRANT PROGRAM

y

- L 2
. | { )
i - oy
=/ ‘ 3. 3
= = > S %) -
& < 23 25 = S
&) . 0 fon O e & ,
TYPE OF- & 3 sE 5 & &
Z ) >
EXAMINATION/TEST o é@' S = < = =
NO STUDENT ENROLLED 938 ° 436*%° 329 172 89 1964% :
\
" NO STUDENT RECEIVING -
Physicgl Exqms' 60% 57% 76% -69%  73% 63% (1246)
Height/Weight | 82 90 96 85 94 87  (1712) '
Blood Hematocrits 73 * 82 81 81 92 - . 78 (1536) '
Urinalysis 772 91 83 94 79 (1564)
Hearing Test " 61 61 63 70. 89 64 (1248)
Vision Test 71 81 86 81 85 . . 77. (1515)
“.Throat Culture 73 . 89 82 85 Thow= 81 (1588)

* The total number of students enrolled in the Northeast region
has been reduceéd by 152 to reflect the omission of Logan Re-1
from the organized health program.

s o TABLE 11




4 ~ *
' COMPARISON OF SUMMER MIGRANT HEALTH PROGRAMS ; _
B ; f o .
i 1§73 . 1974
Number of Centers with'QDH Pro%ram' | 18 ; 22
Number of Nurses - | N ) 16% ‘ 20
»  Number of Home Visits k C o 642 . . Co7sa
Number of~$tudents Enrolled in’géﬁters 1,574 ' ?,946
" Percent of Total Summer énroliment, 69% ., 92%
. ' | . . ’. " ) .
Numbers of Students Reckiving— - o (percent of total) .
. Physical Examinations _— 221 °(108) 1,246 (63%)
Height/Weight Measures -+ 1,277 (56%), ©1,712 (87%) ¢
’ Blood Tests : R 1,311 (58%) 1,536 (78%)
Urinalysis - S . 843 (37%) . 1,564 (79%)
Hearing Tests o 1,114 (50%) T 1,248 (64%)
Vision Tests . ' 3 1,262 (56%) ~,'1,515 (77%)'
Throat Cultures ‘ ‘. '1,588.(81%)
Costs for Screening, Hoﬁe'Visits, . $33,941.05  $42,602.00
and Limited Treatment Py Nurses ) . )
Heélth Screening Costs , o g 21.56 $ -21.89

per Student Enrolled ,

* In 1973, hine nurses were paid out of Title I, Migrant Education
and seven by other HEW funds. ' Total ‘costs and costs per student
were calculated as actual costs irrésgpective-of funding source.
In 1974, Title I, Migrant Education.funded all twenty nurses
and four aides. ~ .

-

>

‘ ' L ;, ° TABLE 12 T
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for 'the 1973 and 1974 programs, particularly in light of the
- . ~ ® - M .
+ expanded services offered in 1974.  The major cause for this

._improvement in' the 'cost-effectiveness' of health screening
was due to the expanded role and funcfion'of tbe.nugses ii .

. perfdrming more .of the medical screening and Festing where
* before local physicians had<to.perform.ﬁapy routine examina-

"

tions and tests.

P

Home visits were made by the nurses to families whose children

ewhibited health .problems. Seventy-five percent(éf the visits
tive .

were made for purposes of acute (crisis) care follow-up with

‘twenty-five percent of the visits being made for counseling.
) P
o

’ 4

As a pesult of the health screening, each child with a question-
able o£ definite health probleﬁ was referr#d to a local doctor

" for fﬁrther e;amination and testing. The'following Table 13
ﬁndicates how many dbnormalities or health probléms were de-

tected, how many were referred, and how many were treated.

RESULTS OF HEALTH SCREENING® - ) t .
"NUMBER NUMBER - NUMBER": NUMBER -
STUDENTS . PERCENT PERCENT PERCENT
EXAMINATION/TEST  SCREENED =~ ABNORMAL, . REFERRED . TREATED __
Physical Exam 1,246 328 (26%) 210 (17%) 184 (15%)
'Hemagbcrits‘ o 1,536 177 (12%) 49 ( 3%) 128 ( 8%)
Urinalysis 1,564 34 (2%) 18 ( 1%) 13 ( 1%)
Hedring : 1,248 . 98 (B3 47 (4%)  TU3b(3%)
Vision 1,515 203 (13%) - 148 (10%) 103 ( 7%)
Throat Culture 1,588 476 (31%) 251 (16%) 467 (29%)

TABLE 13 , \\‘
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hgt all children found to have.certain.abnormalities or health

problems were referred to local doctors for furthur examination

4

and treatment. This is due to the following -

i

>

1, Mlsd1agnosls on part of the medical student teams and
the 7ﬁrses Lo '

Conditions were 'treatable' without the need fbr physician ,
services, i.e. 'low' hematocrits which were not path-
ological and responded ‘to iron or vitamins with iron

and/or diet counseling with families

‘RePationshfp existed between the local phfsician and
the program nurse wheréby the, physician gave thb nurse
legal orders to execute for certain diagnosis, i.e.
biciNin for streptococcal and viral infections

Child and family left the area prlor to app01ntment
being. made with local health services

-

The few children with-health problems who were withdrawn

4

prior to referral or-treatment were followed-up through letters,

mlgrant referral forms, and the Un1form.M1grant Student Trans¥er
14

Forms. A total of $14,879,01 was expended on med1cal referrals
and prescrlptlons dur1ng the 1974 summer program which averaged
out to approx1mate1y $20.58 per migrant child referred Almost

) half of the costs of medical referrals and treatment was for

eye examinations and glasses, hearing problems, and ear infections.
: ' ' | .
in 1974, an innovation was attempted by screening all children

\

for "strep'" throat rather than simply screening those‘children

exhibiting symptoms of "strep' infection, i.e. sore throat,

"rUinny nose, and temperature. This type of screening was felt

to bé extremely' important because of the close correlation

‘ between "strep" infections and diseases of the heart and kidneys.

f - . N
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Tne.program in health education was expanded and bé%féf organ-
ized in 1974 through the,use of three graduate heaith edncators‘ .
who provided materials, con$ultant services, classroom activities,
and demonstrations during the summer:program: Each health
educator visited programs in assigned regions of the state
corresponding to the three regions covered by the mobile unists,
The Health Education Program was funded under Title Iz;plgrant
Education as a part of the 1arger summer Mi-grant Health Program
» - contract with the Colorado State Department of Health. The

heaitn educators worked cooperatively with localosummex\mégrant.

program staff and local heaith departments in providing

health. and nutrition edg ional act1v1t1es for promoting

preventlve health v

D . .

final analysis, t ppeared to b;2$ direct correlation

between the health sérvices provided to schbod agg children

who conéistently éttended summer migrant schools in Colorado

and the decrease of'significant health problems in this -'\\

o ) neal ‘
opulation. o : .
P ? -3 _ - i . i

»

MIGRANT SUMMER SCHOOL JDENTAL PROGRAM : s -

- <

The Migrant and Rural Health Program of the Colorado Department

of Health and the Department ‘o \Education prov1ded a cooperative

and coord1nated dental health program for the school afe migrant

ch11dren in Colorado. Dental mon1es of thé Colorado Department

of Educatlon were contracted to the Colorado Department of Healtd

(23

) © gﬂ - .- B ,. . \_
’ e




O

for use in denkal treatment of .the schoo igrant children.

The program included both dental health ation and denta®

: care. . ' ‘ ;

PR

. The project dental higienist‘visited the schools and conducted
e . "
a dental inspection on each, ch11d Those children in need of

dental caye were 'referred to local dentlstgggorklng with the

program for dental treatment. Dentists’'were reimbursed on a
<

fee-for- treatment basis, according to the Veteran's Admlnlstra-

*

tion fee schedule The Colorado Department of Educatlon in

turn re1mbursed the Colorado Department of Health for monies

spent on migrant ch11dren under the program. —

.
, . - '
5 )

A total of 1,703 migrant school:children were examined. They
ranged in-.age: from four to sixteen years; the majority being
five tp'twelve years old. Sixty-two percent of the children

yere in need of dental care. Thlrty six percent of the chil-

dren had previously received dental treatment. A totdl of 837

. . ¥ ’

»
children received dental care.

<

1

. Forty-nine percent of the children‘included in the program re-

ceived profe551ona1 derital care thfdugh funds of the Colorado

<

- Department of Educatipn. ThlS was 79 percent of the children who

needed dental care. All who needed emergencx care rece1ved it.
¢ . T . .

A total of $42,396 was spent on dental\care for 837 childrén

’

4
through funds of T1t1e I Migrant Education An dverage of

$50 per child was spent for the 837 ch11dren rece1v1ng .treatment.

100
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The Dental Proé‘gm staffing was funded under the respective

oy

agencies and included - . :, : ' ‘

N ’ .
1. Project dental hygienist with the Colorado Depagrtment

. of Health, Migrant and Rural Health Program cofrdinated

the program - e )

’ ° 3

~—

2. Five dental hygiene siudents\serving an.exté}nship from
Rangely Collage assisted in implementing the education
and preventive components nf the program . "y

3. Graduate dental hygienist coordinated thé program in .
the Arkansas Valley ¢ ) :

4. Eleven dental studénQ; under the University of Colorado's

Medical Genter Program provided services arbund the state
. A -
} S

.. 0 ;
Before the beginﬂin of the migrant season, the'pioject dental

. ) .t N .
hygienist contacted other agencies involved in ig programs.
. .« -

'Ingluded were personnel with:, the Colorado prar ment of Health;

Cdlorado Department of Education; Departmént of ocial Services;

Colorado Migrant Council; Migrant Ministry; and local migrant;i:7\

councils. 1In each participating county, contact was made with

migrant school principals, County’ Public Health Nurses, and

Local dehtistég&o integrate the migrant dental héalth program

for the respective county. - > ‘ o

\ v -

- \ s N .
Regional migrant nurses were given aq%herity for the dental

program in their area. _This included direct authorization of

. - . P .
, dental services. Dental clinics in Family Health CenteTs were

+ held by project dental stafﬁ?

- -

PacKets were distributed to each school including‘explan§ti?n4

of ‘the program, sample forms aﬁd?dental hégith educational

materidls., Toothbrushes and thpaste kits were distribyted

foi - o




dental care were referred by the dental hygienist to local

progrdm. The dental screenings and referrals fpor dental care
: N . ? N ¢ o t -

.
- . . s
e .

. to the schools. A teacher s guide entltled ”Deﬂtal Health

Educatibn in Mlgrant Schools'" was dlstr1buted to all staff

| . A\ P
members., % . . ho

~

. " ' ’ . ) : 7 / [}

., ’,f

The broject Dental Hygjenist visited the schools and conducted

a dental 1nspectlon on -each ch{ld , Those children in need of

v/

-
private dentistg for dental treatmen% in their offlces. The

dentists had set/331de blocks of time for the mlgrant children .
prior to*the migrant seas6n. The dent1sts were, reﬁmbursed on g

a fee-for-treatment basis,‘accordlng td the Veteran's Administration

Fee Schedule. The Colorade Department of Education in turn

,relmbursed the Colorado Department. of Health at tbe’end of the

. »
were conducted for the preschool centers aﬂ\éhe fame time the

-

project dental hygienist was in the area for. the .regular school
. . - Y .

A - ¢ ,

.
- ' A

dental programs. A

Aéaih this year, the preventive program of 'Brush-Ins' was

. e . . e g s
conducted in the schools. A zirconium silicate toothpaste

. . L

with a high concentratlon of fluoride was used by each child ,

in the 'Brush-Ins'. The paste was*developed for self app\jcatlon

3

by mass segments of the p ulatlon. The 'Brush Ins were conducte:
in each classfoom. Toothbrlshes, preventlve toothpaste, dis-

posable aprons and cups were distributed to each child. _The,.

» N

proper toothbrushing technlque was first deomomnstrated and
]

practlced by the ch11dren. ‘Then .each’'child brushed his teeth

with the preventive paste. *

BT L
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Education services were prov1ded this year by the ~dental hygiene

students, . Each classroom was shown a ‘dental health filmstrip

. . [

*an iven ‘a talk by the students before the 'Brush-Ins'. The

dental gtudents prov1ded some educat1on and prevent1ve services - .”

-

for the students in the1r areas,

MOBILE UNITS .

Three Migrant Educatign Mobile Units from Colorado State University.'r/
. \\ -

at Fort .Collins (CSU), University of. Colorado at Boulder (CU),
and Seouthern Colorado State College at Pueblo (SCSC), prov1ded

«extended services to the regular and summer migrant programs !

across the stateA\ The maJor areas of services prov1ded on- s1te

’

by each mobile unit’ included - . \ . .
S . .

1. Instructional Materials

2 Demonstrat1ons of Instruct1onal Techniques - .

3.. Media and V1deo Tape

.® 4, Preseryice and Inservice

. . /
5. Screening and Diagnostic Services
. : " < -~
-6. Consultation Servides ' .

7. Research-and Dévelopment

J— - L

Each of the three mobile units was 8ssigned a region of the
state for visiting and provddidg services to all local migrant
programs,in the region. The number of 'schools visited and the

total number of visits to each local program’ were reported by ° )

103 S

the mobile :;}; directors for both the regular school year and
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| ) N . ,
~lower number of visits reported was due, in part,.to local

1

summer programs. Each local program director reported the

]

number of ¥isits By the mobile units)whiéh, in most cases, ’ ‘

wds lower than the number reported by the mobile units. ‘The
- : v . .

. ! . v .
program directors counting the times the mobile van visited

dn-site while mobile unit directors 'Counted' all cbnsdlting, .
inservice, and other/on-site visits included-with'the'regﬁlarly
‘scheduled Visits.of the mobile unit van. The f6llowing Table 14
summarizes the visits made to e;;h local program aceording to
regions of the, state. ~Each local brogram directbr rated thevq‘
5erv1ces of the part1cu1ar mobile unit serv1ng hlS area on

a one to flve scale with one representing poor and five 1nd1cat1ng

excellent service. The average ratings for the mob11e ﬁhlt

services by region are 1nc1uded in the table. The numbers ,of

‘'schools Vlslted and the frequency of visits are roughly propor-

t10na1 to the size of the partlcular local program. The Weld Re-4 °

regular year program'at Windsor was not visited by the CSU Unit
T
while ‘the small Sedgwick Program at Ovid decided not to schedule

the mob11e un1t becausé of the temporary. na{ure of its program.

-

In the,process of changing reg10n boundatries and locab program '
assignments, Delta 50 Mesa 51, and Weld BOCS programs reported

two different mobile un1ts visiting their programsand prov1d1ng

L

services. The average ratings of mobile unit services as .

)

reported by local program d1rectors ranged from a low gf
\

sy
3. 4 out of 5 fog the Northeast Region to a high of 4.8 out of" 5

for the Northcentral Reglon ~ . - .' .‘

', Q 11)4 - B
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MOBILE UNIT ACTIVITIES BY REGIONS OF THE STATE

l A

/ , .
. e REGULAR YLAR SUMMER ‘ .
- | NO NO NO NO * | TEACHLRS . ’
NORTHCENTRAL REGION UNIT | SCHOOLS VISITS | CENTERS ~ VISITS | SERVED .
ADAMS 27J Brightoq | .8 35 1 1z | a3
BOULDER Re2J  Longmont cu 6 29 1 10 38 s
LARIMER R1 Ft. €ollins CSU 3 7 1 7 C
[
WELD 4 . Windsor No Reported Visits
WLLD 6 Greeley csi 4 4 1 12 -
WELD BOCS La Salle csul 17, 41 3 A ’ -,
: cu. 3 18 , 21 R
v
REGION TOTALS - . 41 134 7 66
Local Director's Ra*mgs of Mpbile Unit Services - 4.8/5
. 4 <. ,
MORTHEAST REGION .
LOGAN Rel sterling cu 1 4 7
SLDGWICK Ovad . No Reported Visits N
- rad
LASTCENTRAL Burlington CU 3 13 1 5 34
BOCS ‘
NORTHCENTRAL Y, Holyoke cu 4 9 |- -2 8 33 -
BOCS \ . . 3 .
SOITH PLATTE * Ft. Morgan CSV 1 5 -,
BOCS 4 e
I -
REGION TOTALS 7 22, 5 22 ;
Local Director;s' Ratings of Mobile Unit Services - 3.4/5 ‘
. * ’ P [N .
Dy .
ARKANSAS VALLEY REGION , .
PROWERS Rel  Granada  SCSC ! § v 12 "9 .
- - .
PROWFRS Re2 Holley SCSC 1 4 -
PUEBLO 70 Pueblo scscl 1 11 6 ° c e
3
ARKANSAS BOCS La Junta  SCSC 6 24 -K 98 61
SOUTHEAST BOCS Lamar scsC 3, 18 42 oL .
N Al
REGI&N TOTALS 11 43~ 7 121 123 A
Local Director's Ratings of Mobile Unit Services - 4.4/5 R
P ? - ‘ -
SAN LIS VALLEY REGION - ' ’
ALAMOSA RellJ Alamosa SCS¢ 4 1 9 11
CONEJOS RelJ  Antonmito  SCSC 1 5 1 10 30 . )/
COSTILLA R39  Blanca scsc’ * 8 5 .
*’ » 3 ‘
SAGUACHE 26Jt Center scsCl- . 1 17 <7
)
REGION TOTALS 1 5 4 44 53
Local Director's Ratings of Mobile Unit Services - 3.8/5 «
.
WESTERN SLOPE REGION \
QELTA 50 .  Delta scsc| 1 ¥ 1 01 13 L
csy 1 5
” -
MESA 51 Grand Jct. SCSC 1 » ! 1 1] 8
csu L 1, 6
RECION TOTALS 2 6 2 13 »

Local Director's Ratings of Mobile Unit Services - 4.0/5

2

£

TABLE 14 I
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Table 15 summagizes the number of programs Visite& and the
average frequency dr visits per _program by each of.the three
mob11e units.. The CSU Mobile Unit served a total of 9 focal
migrant pregrams dur;né the regelar and summer program periods
primarily in. the Northcentral and Western Slepe Regions for
a ioral.of 111 visits. The CU Mobile Unit serving the North- |
"pgnrrél and Northeast Regions; contracted with 10 local pro- ‘
gr;ms and made a total of 145 on-site visits. - SCSC, based .
ih Pueblo and serving the Arkansas Valley, San LuisgValley; R
* and Western Slope Regions, served 16 local migrant programs
' and,made a total of 227 on-site VlSltS These large numbers

of on-s1te visits aré//spec1a11y notewortﬁy when cons1der1ng

the vast distances involved.

. A )

} . - . -
SUMMARY OF MOBILE UNIT REPORTS OF VISITS ,
UNIT * REGULAR’ YEAR' o SUMMER PROGRAM
. ’ NO PROGRAMS “—AVE FREQUENCY NO PROGRAMS  AVE FREQUENCY
. cu 3, 17 6 . © 10
cu 5 ' 21 : 5 : 8
SCSC <% 7 8 : ' 9 , 19
) TABLE 15 . \ o .

Instructional and professional resource materials were

provided all local prograps fotr inspection and checking out

by each of the three mobile units. Newly acquired materials *

- ~

|, were collected and developed emphasizing bilingual and bicultural




- “> © ~ ‘ d .

instruction and English as a Second Languagey .- Other new

collections’ 1nc1uded a variety of career educatlon and aw %éeness

£l

materials. Books, fllms, fllm loops, fllmstrlps, games,

4

'hardware and teaching machlnes, learning kits, program mater-%‘

1als, records, test materials, and profe551ona1 art1c1es made
¢ L 4

up the dlfferent types of instructional materials avallable

%
-

to the local program staff. Some examples of the more populdr
materials checked out from the mobile units included’ - )

:o .. ] ’ v P s ' “’

Bilingual materials 1nc1ud1ng Spanish books, Rlver51de
Curriculum Materials, Spanish films, bilingual filmstrips
and cultural films, Carrascolendas Bilingual Television

Program videotape “

ESL materials including Vilson Initial Syntax Program,
Introducing English (Houghton Mifflin), Beginning Fluency
in ‘English -(Bomar), 1anguage)matef ags and prog ms and

‘ instructional aids

-

Walt Disney storybooks with records, teachlng basic
througb music' record set, Coronet Films 3 T : \

Bill Martin Instait Readers, Owl Books, Xerox -Pal Series¥
Bomar Reading Incentive Program, Headstart Books

\ Learning'}its including PeaHody,“DVSO, Sesame Street Kit

| Audio Flashcard Readers and~materials ‘ ‘
ﬁgﬁ Sciencte and math games- . )
Encyclopedia Brittanica Career Program‘(Spanish and English)

. Silvaroli Informal Reading Inventory and Group IRI Testlng
Procedure; PIRAMID materials

’
.

]
-

4

In past years, a major service provided by the mobile units
’ NS \ . . ’
was visual and auditory screening of migrant students. - In.

1973-74 with the vastiy expanded health screening program

conducted ‘by the Department,of Health, practlcally all 5creening

: 07 %
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‘e

a preservice for administrators, teachers, and -aides.” Two .

¢ Lo fo '
and testing was performéd by the nurses and health teams.
.. - B
~ e
As a result, ‘the mobile units performed very little, if any,
" N 1 . k, .
screening sand testing. Instead, they checked out their

Keystone félebinocular screening machines and audio meters

, : . .
to the nurses. and local diagnosticians for use at the centers.
- |

' «®« ?

The preservice and .inservice program was again a major part .

of the mobile unit'sdgotal program. The greatest majority

. » - ’ .
of all inservice activities for local migrant education

v

program.sfaff was provid by the thrés mobile units. Many

‘

teachers might think of the mobile units as primarily an -

instructional material3>.center on wheels. This is not en-

: .
tirely true because much time and effort alsc was spent” on

. ;
planning and providing inservice programs and classes for T

.

migrant .programs. Although the two othsionally went hand-

in-hand, one was considered instructional service and the

~ -

other a professional service. Y R T

N ' 7

CSU offergd a ten;Week, three-credit course in Fort Collins .
‘ - ‘ §

entitled ¥'Curriculum Study in Migrant. Education Program", as

4 ~
.

separate classes were offered for college credit by ,CU, one.
inh Burlington and the.other. in Brighton.\ The Burlington

cdurSe began in January'and foéuséd op instructiqnal methods . :
and techniques in the cb%e academic areas of reading, 1anéuage

r) /'
arts, math, and social studies\QEE;Anent to working with.

* 5

‘migrant ehildren. The class in Briéhton was held in April’ - .
108 | N
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.

i

and covered a variety of topics related to migrant education

‘witb different consultants pfeviging the instruction for : we”
. | 1

each session. ‘Principals and téachers from Brighton as well - -

. as Fort Luﬁton attended the course. In a@éition, two courses
"were,offeféd for cfeditgby th?—SCSC Mobile Unit in La Junta ]
-and Alamosa aS'; preservice to creat effective teaching 4

teéms-and'improve instructidn in the §ummer_p}ograﬁs served . ‘//;,
by the EQSC Mobile Unit. In La Junta and Afamosa; a tbtai‘l |
sf 52 miérant program staff bompleted the course for credit,
In addition to the éredit courses, each mobile unit provided |

.
preservice instruction and worksh;ps for local migrant staff __\\1

.h in preparat‘on\zar*the summer migrant education.program: ‘ ( i

‘Much of the prese;vice workshops were g}anned'yell in advance ‘
and laétea appfoximately one .day with a majority of focal,

programs taking part. Regular inservice programs were con-

rt’, on

ducted tthughout:?ie year and focused, for a large p
instruction a:d demonstrations of instrﬁctional mat§
and tecﬁniques. The CU Unit offergd special inservf sessions
on .oareer education*in three local program cente}g prior to

the start of the summer program. _Other inservice topics

inclﬁded; Englfsh as a Second Languagé, oral language develop- ’ d

- ‘

ment, math materials, reading games, and general orientations
to the mobile unit resources, materials, and consultant ser-

vices. The SCSC Mobile' Unit provided a special program of

3

intercultural awareness activities which included materials

’

and preservice .and inservice sessions. With®the preservite
o ' )
and inservice activities covering a variety of topics and

109" . |
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.
techniques, each mobile unit.epployed different consultants

from the Colorado Department of Lducation, Colorado Department

of Health, Colorado Migrant Council, other state and local
' oo : 2
. agencies, and local colIleges ,and unlver51t1$s‘to help in

providing the necessary instruction and demonstrations.
s . .

’

Other important but less frequent activities .and services

grovided local programs by the mobile units included: PIRAMID-
. o Ve .

training and implementation; parental involvement/staff

e

involvement instruction and services; media packages and
T §

video taping and presentations; activities to assist, in public

om

relations; and idea exchanges between migrant programs.

~

Each mobile unit director planned and conducted an on-going

evaluation activity oﬁ their services. Local program staff
“ aTe -

and other recipients og,fﬁeimobile units' services were asked

*
to rate particular services and give comments or suggestions

»

for their immrovements. Over the coﬁ?Z;\of year, ea%p uhit )
IS Al 1 -

director collected a-vaiiety;of ratings and comments on all

asnects ‘of their programs which they plan to consult in- o

designing the next ‘year's programs and services.
g g . prog C

g

.

COLORADO MIGRANT CHILD IDENTIFICATION AND RECRUITMENT: PROJECT™

\

By their vgr& nature, migfant’families are extremel} mobile,
tem;orary and of low visibility. The children of ‘migrant

families, 11kehlse, are often Véry d1ff1cu1t to 1dent1fy, to
diagnose their needs, and to track in order to 3rov1de.them

- ©110
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quality educational opportunities. Over‘ihe last few years,

Colorado has become extremely sensitive to the need for iden-

tifying and recruiting migrant students into a comprehensive

educational program. < Urtil about a year ago, migrant students
were idgntgfied gnd recruited primarily through the efforts

of the local migrant education program. Local Contact Workers
had the primarf responsibility for identifying and recruiting
migrant childrgn, but only within their pargicular districtté
boundaries. Other, less orgahized, methods by which ﬁigrant%

children became interested and enrolled in school included -

1. Follow-up on students returning to Colorado from previous

years .
2. Migrant parents and students voluntarily seeklng out
a school , . .

3. Local .farmers encouraging their migrant employees to
enroll their children in school
4. Peer influenc¢ to attend school

3

Over the years it became gvident that not all migrant children
in Colorado were being identified or even contacted about
their educational needs aﬁd opPo tunities. The search to id-
e;L&fy and recruit migrant chlzdren for educatlonal purposes‘

was severly limited to a few local SCheol\glstrlcts whlch

made up less than 15 percent of the state's one hundred and

eighty-one school dlStrlCtS. It 'was obvious ‘that significant

numbers of migrant children an&’teen-égers were probably ks
residing in regioné of Colorado not served by. the migrant

program and relatively unknown to local school officials. 1In

order better to serve all migrant young people with“~edueational
- - 111
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programs, irresbective of where they stay in Colorado, the
State Department of Education desigﬁed and implempntéd a com-
~ prehen;iye project for‘SGrveYing all areas of the state to
identify and recruit migrant childré% and teenagers for the
Migrant Education Program. This project was designed to fill
the gap by surveying primarily tﬁe areas local grégrams do
not cover. In this arrangement, the combination of the new.
Identification and Rec;uitment’Projegt and local distrig‘g,is
to pfpvide, on a continuing basis, complete ‘coverage of the
'state with identification and recruitment activities. The
new project, titled, 'Colorado Migrant Child, Identification .
~and Recruitment Project (CMCIRP)', was funded by Title I,

" Migrant Education and begun in the sﬁpmer of 1973,

Objectives of CMCIRP are to:

1. Identify each migrant child ia Colorado.

*

2. Gather educational 4nd health information omn each
migrant child. :

3. Enroll each child in a migrant educational program.

4. Cooperate with and assist LEAs in enrolling each child
on the Migrant Student Record Transfer System.

5. Provide assistance so that each child has the oppor=
tunity to take advantage of necessary health needs.

6. Conduct liaison .and coordinate services with all
agencies serving migrant families.

7. Conduct liaison .and coordinate services with all school
programs. . ’ :

]

8. Conduct surveys to identify migrant children.

-

3
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%. Cdnduct.surveys, in conjunction with local districts,
togidentify employers who hire migrant labor.

10. Map migrant labor areas to fac111tate iden icationz
. anéd enrollment of children in school. -

~
~

- The Colorado Migrant Child Identification and Recruitment ‘-

. . 0 , ’

Project is organized and administered to cover all areas of

the state.‘ Five regions of the state were identified and

f%eld offices were established in‘La Salle, Fort Morgan, La
Junta, Alemqsa, and Grand Junction. These regions coincide

~ closely with theiNortﬁcenfral, Noftﬁeast, Arkanggg Valley; San-
Luis Valley, and Western Slope migrant program regions. The,
central office for the projeet is located in La Salle in the
Northcentral Region. Five bilfngual (Spanish-EnglisﬁS field -
represerntatives were hired for the five regions of the state.
A:bilingual direc%or and support staff administer the preject.
buring the summer of 1974, eight additiondl Eeasonal éield re-

presentatives, all bilingual, were hired and assigned to the .

‘field offices to assist }n the' survey work.

Startlng in November, 1973 the f1e1d.representatlveg\Pegan to

& !

survey each area of the state by school district and county to

locate, identify, and help enroll migrant children in'an edu- -
cational program. By the end of the summer, 1974, .50 out of
61 counties it the state had. been surveyed. Extensive inser-

vice and program mon1tor1ng and renortlng procedures were

planned and conducted throughout the year to ensure good pro-

{ . . v A
gram management and evaluation. . .
- " > !
. C : . 118 - .
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. Table

-t

16 presents a brief summary of data reported by the

field representatives measuring their activities for the

combined Tegula} (Noveﬁber-May) and suﬁméf'(June—August),

periods. - L

The intensive identification and recruitment effort,.

« *

copdﬁcted during the summer of 1974, produced the following

program and enrollment resultS"

ey

1.

2.’

{

3.

L.

4.

Flrst Summer Migrant Educaxlon Program established
in Alamosa $chool Dlstrlct Re-11J ‘with 67 students.

Enrollment doubled:at Delta School District 50
through identification and recruitment of students in
Montrose and bused to Delta for the "Summer Migrant

Z@ucation Program.

a ’

ummer enrollment doubled at Saguache School District
-26Jt. -Several additional children were identified
but could not- be’ served because of tlmlng and limited
Staffv

-By the end of 1974 summer survey, five new areas were

identdfied for planning and implementing new migrant
educatlonal programs - _Loveiand, ﬁeekér, Montrose,

v

N Monte Vista, and Boulder. :

-
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L/A\Tﬁo senarate terminals connected to the National Data Bank in

“*

MIGRANT STUDENT -RECORD TRANSFER SYSTEM - e,

4

The full and responslble use of {he Migrant Student Record “

Transfer System (MSRTS) is cons1dere@ to be- an~%mportant and.
integral part of the Colorado yigrant‘éducation Proéran. Awafeat
of ‘the problems in the past, state program<officia1s stressed o
the,ﬁyll participation and cooperatlon of all local program .

staff in supporting the functions of the MSRTg\throughout the
1973-74 year. Mobile units, local progran staff, CDE, and the

MSRTS ten@inal staff provided sﬁecial inservice sessions on the

, , L :
MSRTS, its.purpose and operation, for all local B}grant programs

across }he state. Faced with a major change in forms and data

.reporting, the inservigce provided was timely and appropriate

for helping-local staff usé the service.

¢
Little Rock Arkansas are located 1n Greeley and Lamar, each

termlnag servihg two different feglons of the state. The Greeley

terminal served twelve local programs during'1973-74 located

primarily in the Northcentral, Northeast, and Western Slope Regions,
N - |

The Lamar terminal served ten local migrant prograns covering
the Arkansas Valley, San ‘Luis Valley, and part of the Northeast
Reg1ons whilé providing the record- keeplng seryices for all

CMC-operated Day Care Centers aoross the state.

>

Agaln»th1s year, local program directors rated the services
prov1ded by the Mlgrant Student Record Transfer System. In the

past, local directors have generally felt the services provided

t

- * L 112 T T
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were lese than adequate and only one or two® rated them as more
than adequate. In 1973- 74}‘a1most the same numberlof 16cal q . . : )
programs~ra$ed the serv1qes 1ess than adequate as in the prev1ous
__year, or about 54 percent of the total. HoWever, a marked L G o
) *improvement was observed this year. Where only one local ptrogram

director rated the seryices as more than adequate in 1972F7;« "'
‘four\ﬁirectoqs felt the services in 1973-74 were more than ad- .
equate and two rated‘them as excellent. The fellomlng Table 17 -

summarizes. some.of the important indicators of the MSRTS services

and the local ratings averaged for each region of the state.

"t . ’ ) . ’ - -
.MIGRANT STUDENT RECORD TRANSFER SYSTEM 1973-74 , : ’ :
. . s N . g ) i
REGION . UNIT SUMMER ENROlLMENT AVE RATINGS _ )
. . . |
Northcentral - Greeley - 902 ( 96%) : 2.7/5
. Northeast ) Greeley-Lamar = - 1599 (102%) . 2.0 .
' ArkansaS'Valley .. ‘Lamar ‘ 299 ( 91%) 3.8
’ San Luis Valley Lamar . T o184 (107%) 2.5
Western Slope Greeleyl . 91 (102%) 1.¥ (
¥ F TABLE 17 .
The numbers of children enrolled on the MSRTS for the summer ® ‘ ‘

program are given by regions. These numbers are used to calculate

- ~

the percentages'of enrollment on the MSRTS compared to the N

-

enrollment figures reported by local program directors. At the /
time data was received from ‘the terminals, a finite number ‘of

students that were enrolled were not reported as completing the

117
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. . -, i
* program or withdrawing. As MSRTS "enrollment 'counts' are made

only when a student completes the start and stop cycle, there

are discrepancies in the enrollment figures which can, at leasts -
\ . - ) : .

partially, explain the low figures on then¥SRTS.. When a student

enrdlls,'withdraws& and thn re-enrolls in a program durihg the

v

same régularﬂor summer term, two 'counts' arg %ﬁdp on the MSRTS

- PR

where the local program director may count the same student

only once. This discrepancy can explain some of theﬂlarger

« i

enrollment figures reported on the MSRTS as compared to local

<

-
*

program reports. . .

’:~ . ,_V.‘ B 11{8
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-as to what methods, instruments, and criteria are used. The ) .

.twenty-two Colorado Migrant Programs reported that teacher-
‘ .

]‘languagetand culfural characterlstlcs of ths;mlgrant children.

- ~
Organized testing for student progress and achievement has

. - . " . |

~ " PROGRAM RESULTS _ . y .

2 ’. ! .
STUDENT ACHIEVEMENT — .. . -
. . o~

The migxant student's achievement in academic areas is of

» P ‘ '

great interest and use to practically ‘every person involved

in the migrant education program. Traditionally, the evaluation

of student achievement has been left up to each local program
- . ' )

measurement and documentation of student progress has been

left more or less up to the discretion of the individual teach- B a
. b .

ers. In\1\973~74, program élirectors from seventeen of the &

given oral testing was the most useful technique for measuring

¢

the migrant student's academic progress. In several local )

|

|

|

. Y ~ . ‘

- . . ‘
|

programs using standardized achievement tests, certain difficulties

A -~

were noted in getting an accurate measure of student achievement

1

because of the iﬁappropf}atenéss of the tests fof the unique

N ,:ﬁ"‘ '... .,

v\l:i .

As- 2 result no accurate and con51stent in “Hmatlon about mtgzgpt s
t1 L ;‘» R

student achlevement has* been avallable on a state w1de basis,

x

started;into a new phase of deyelopment for the'migrant education " Y
program in Colorado. Criterion-referenced testing, pérticularly

in reading and math, is being considered and tried in a number -

of local programs acrdss the tthte. Use of‘PIﬁlMID criterion-

referenced reading and mgth“program was expanded to fourteen-

118, . | -
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. ¥ ' ~ ¢
proépams‘iﬁ\1973-74 afﬁer %eing introduced in six projggcts:
during 1972-73. Pl&ﬁMID (Programmed Individualized B?ading. .

“and Mathematics, Intbr;Distnict) was dgveloped in California - A
", specifically for wse with Title i students. PIRAMID is a

comprehensive testing, placement, and classroom managemént

program with standard objectives in reading and mathematics .
’ covering approxiﬂately the K-exgrade levels. With the advent

of criterion-referenced testing and instruction, the basis for }

|

|

|

studeS% achievement takes on a somewhat différént perspective.f
. , , .
Student gain is Qescribed in terms of the numbeX of objectives
mastere& as measured by sﬁécific pre- and post-testing. Pre-’
testing identifies the student's general level"apd‘his particular
deficits. After prétesting, PIRAMID allows #5 student to be .
piaced on a skills continuum and then grouping and instruction |

’ . ]

ari}ﬁrescribed to meet thte student's specific deficits.

Although th§3whole area of student evaluation has been recéiving
increased attention over the last couple of years, the plaﬁngng, T
organization, and implementation of a comprehensive testing effort

in the migrant éducation program is still too young to producé
muchuusable&informatioq above' the local ciassroom 1éve1. The

evaluation ofistudegf achievemeqt must, be looked at differently

for the ;egulaf vis-aLGis summerwprqg;amé. Very little organized
or.controlled testing of migrant_student; was evident during the:

regular term except what standardized testing the districf might

'have provided as part of its regular educational program.
- \ ¢ o .
‘ ' . - . L
. .\,;.:‘ 120 . 5
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> Tegting duriné the summer programs @ s a bit more extensive and | .

. orgapized,,al?hough results were repgrted by less thgn haif qf

the local -programs. .Regults of the PiRAMID criterion:?eferenzed°

testiﬁé were reported by only four out of the fpurteen OoT SO

programs identified as using PIRAMID. Pré- and post-testing

.migrant students, particularly during the short suﬁ;er progr;ms,

is extremely difficult for the local program staff. The ’ -
irreéula; attendance pafterns of many migramt children make it 1
difficuit to organize and administer a comprehensive pre/post 4

. testing program.

-

From a small sample of standardized achievement test scores
reportea by several local'programs, migrant students appéared

to make overall positive gains in grade-level equivalents for
'reading_andjmath. Average studeﬁt éains ranged from +.225

through +1.0 grade-level’changes for two regular term programs

of approximately 180 days'duration. One particular summer program
using {he'w. :A.T. (Wide Range Adhievemen{ Test) reﬁortéd ave-
rage studentligains 6@ +.,537 grade-level for reading and

+1394 grgdi-afvel for matﬁ fo? a 42 day prégram. Althopéh there ,
was no gtﬁdehf'attendance data cdrrelétgd to the.measured

gains, it isgassumed that students pre- énd post*tesfed for .~

the reported gains were in attendance at -least 30 out of "the

42 possible dayé for the program.

Criterion-referenced test results from four local programs
using PIRAMID indicate that migrant students made significant
. gains in reading and math during the summer program. Table 18

121 - | T
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! g : SEPTTN . .
~ presents student gains according to the number of objectives

(deficits) mastered using PIRAMID:criterionjreferenced testing.

-

PIRAMID CRITERION-REFERENCED TEST RESULTS =~ - " ‘
A, R ‘ B .‘

v

STUDENT GAINS IN FOUR LOCAL SUMMER PROGRAMS® : K W

’ SUBJECT NUMBER , ’
PROGRAM AREA - SIPDENTS ) \&ESULTS
. 1) Reading 41 ‘Avg. No. Objectives Master= 38.
(Sampleg X
@Math v41 Avg. No. Objectives Master= 36.
A ’

2) Reading 46 , Avg. No. Objectives Master= §4.
Math 20 Avg. No. Objectives Master= 5;
. 3) Reading 121 Average Gains in Deficits = 4.

Math 121 Average Gains in Deficits = 3

. 4) Reading/ 14 100 Percent of the Students
Math - Remaining in the Program 20 or
More Days Completed 10 Oor more
Objectives.
- TABLE !
) Q 18

For the flrst local program reported in the table, the average

Rgem of obJectlves mastered by the sample students, 38 3 for

’

reading and 36,9 for math, was extremely high in comparison to

the other three brograms reportfng regulfs .This large number
»

bf obJectlves mastered can be explalned because of the local

programs's proEedure of entering all stu&Ents at the lowest
1 L]
level obJectlve and working quickly through all objectives in

the sequence, even though many students were achieving at <a

higher level at-the beginning of the program. The other pro- .
) ¢

grams pre-tested their students and entered them more closely

to the level. they were ‘currently achieving whereby the o CLe

118 - . i ¥
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objectives mastered then were more true readings of the

students' ‘gains in mastering new -concepts or principles.

.

From the types of data reported on student gains and achieve-
‘ment, it is.quite obvious that better definitions, criteria,

and controls for testing students need to be established ogXa

state-wide basis. Having a common language with regard to stu-

dent testing, placement, and achievement is extfemely important
té the Migrant Education Program in that valid-and timely in-

formation on student abilities and achievement can- follow each.

.-

‘ < .
student to each local program serving him.

STUDE?NT BEHAVIORS S £a

1t

Most persons included in the Colorado ngrant Education Program
—-h

realize the 1mportance of affective education for migrant chil-

dren. Many local prograw place great importance on building
go dent attitudes toward school and positive self concepts

to facilitate learning basic skills. In one survey of teachers'

Y

-~

opinions about the basic needs of migrant students, the Weld
BOCS Progrém found that "improving the student's self-concept" .,
was the one area mentioned most frequently as be1ng the first

prlorlty need of the students in that program.

«
-

Observing changes 'in students' behaviors over a period of time

. can be a measure of developments in the affective area. Because.

A S

Pa—

of the short time migrant students are available to a proéram, ’
* i ’ . .

.-certain environmental factors must Qe considered when

[} - »

. T T © & o .
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Mhaving exhibited no change or a change for the worse. The

. total CJQO%) represent those students not changing behaviors. R

| interpreting any behavioral changes. Each year, program

directors report the numbers of mlgrant students exhlbltlng

changes in specific behaviors as a result of their programs.

-’

For many local programs, the reported changes in stu%ent be-
havior are compiled from the individual classroom teachers'
reports based on her own observations. ,Table 19 presents per-
centages of the total number of students reported with observ-
ed changes in behaV1or according to twelve behavioral cate-
gories. The first column represents the'percentage of stu- )
depﬁs observed as haring improved the%r behavior either by a
large change for t@e better or some change for the better.
Coluﬁg two represents the percentage of students.observed as

[

reﬁaining numbers;(percentages) of>sthdents-making up the

but not necessarily needing to change.

Now, over helf (50%) of the total number of students observed
were reporte& as improving their behavior in se}f-concept,
seif-assurente,‘self-evaluetioni cooperating with others and
attentivenesslin class, enthusiasm for the subject, and inde-
pendent learpiﬁg. The greatest improvements were observed in

self-assurance with 71 percent of the students showing either

S .
large or some changes for the better. For’certain behaviors,

51gn1f1cant numbers of students failed to 1mprove or even o

_changed for the‘worse. Over one-quarter (25%) of the total

At
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. PERCENTAGE OF STUDENTS OBSERVED CHANGING BEHAVIORS
" 1973-74 MIGRANT PROGRAM : .,

: IMPROVEMENT OR NO CHANGE OR
TYPE OF BEHAVIOR . CHANGE FOR BETTER CHANGE FOR WORSE
Concept of Self _ 59% : : 22%
Anxiety ) ) 43% 18%
Self-Assurance 71% 19% )
Accuracy of Self Evaluation . 52% 27%
Participation with Group, : 64% 14% |
Cooperation with Others 66% 133 , .
Interest in School 49% i 25% - -
Attentiveness in Class$ ! “%63 ) . B 17%
Enthusiasm for Subject 56% 22% |
Attendance . 32% 19% -
Educational Aspirations 493 : 27% ‘
Independent Learning . 643 18%

TABLE 19 . N

ot




failed to 1mprove 1n self- evaluat1on, 1ntere§t “in schqol and
educational asp1rat1ons. For two types of behav1or, anxiety
and attendance, a significantly large percentage of student$

39 and 48 percent respectively, showed no significant changes
in behavior but did not necessarily meed to change. The
percehtages of students observed as exhibiting positive changes
in behavipr was generally down for-i973-74 compared té Sthe fig-
ures reported in 1972:73. Only attentiveness in class and -
educationaliaspirations sﬁoned more student improvement in

B

1973-74 over the previous “year.

A
s

The datd on observed changes in student behavior reported by
each local program director lacks any type of internal or ex-

>

ternal validation. We suspect that many of ;the individual
teacher renorte"of*the‘observed changes "in behavior were made
,after the fact and very little, if any, structured pre-“and
post-observation schedules weré planned and followed. Data

on student Behavioral changes from sereral local reports was
highly suspect as being §imp1y reported without any formal
ohservation or documentation being made. The lack of coﬁmqn
_definitions and standardized instruments for measuring reIaf
tive changes in behavior, whether they be large, smali, or

no changes, makes any type of absolute or relative comparisons
, virtually impossible. As the student behaviof data must be
V1ew3d with caution nevertheless, some indications of behav1or-

al changes can ‘be observed for further study and discussion.

. " 126
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| . The Larimér R-1 Migrant Education Program at Fort Collins
' . . . . -

collected actual pre- and post-observation data onxstudent
behaviors as reported by‘the classroom teachers. Sixty-four -
students were op§erqediand their behav?ors weré ranked as good,
ﬁair, or poé; in eleven different categories: The greatest gains
were qbse;ved in attitude toward school and relationships ‘
with teaghers wherg»pver ﬁalfN(SO%) of the students showed
improvement. Positive gains also were observed for each of L
the remaining types of behavior,, including felations with
peers, participation in class, attendance, respect for property, i
accepggnce of self, leadership, acceptance o{ criticism} accept-
ance of responsibilit;, and appreciation of other cultures. |

B 4‘1 . ' ' [ 4

STAFF AND COMMUNITY ATTITUDES .- SR S}

Understanding the basic, long;held attitudes of fhe staff aﬁd
'qommunity towards migrant students is extremely important,
ultimately, to providing them a &uality educatién program. When-
ever migrant childfen experience stigmas or failure-syndromes-

as a class, their self-concept and ability to learn tanéonly'ﬁe -
damaged. If just one teachef feels that migraht children ’

are slow-learners, then the whole class learns slowly or not

at all. Whole communities can personally accept, tolerate,

or reject and put down the migrant which airectly'affects the

educational program.

»

Asking*program»ditectogs to describe the attitudes of the staff

and community towards the migrant student is one wdy to scratch

C o123
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the sdrfacg of the complex problem. When askea whether fhe
dttitude of the teachers toward migrantxchildren had imﬁ}oved
‘in 1973-74, eleven oyt of eightéen program directors reported
'VFS",hhile the quer seven reported there was no@need to im-
p;ove‘because staff attitudes have always been positive. With
all programs appearing to have staff with poéitiVQ attituées
. or {mproving their attitudes towards migrant children, we must
look deeper to get at the basic question. .Now in the 1973-74
_program, there appeared, to be’several new developments which
méy be indicative of some more deeply changing attitudes on
the bart of ihe teachers. New instzuments and procedures for

"diagnosing the migrant-student's aptitides and achievement,

have given teachers hard information that migrant children

.o

"bring highly developed aptitudes for learming to the classroom,
‘ , S ) X .

and they actually make significant gains in achievement during

the program. Several program directcrs digcussed the positive

-

effect that observable student gains have on.the attitudes of

-

the teachers. In adgition, more teachers are returning to the

~

program from previous years and bringing with them a good pos-

itive dttitude and desire to work with the migrant child where

(3

fewer new teachers come to the program and have to learn about

. [}

irst time. Many brogram directors ‘ -

the migrant child for th
report that with each ygar, more tgaéhers'are willing to spend

extra time and effort {in working with the various aspects of the

program.and more reguladr school staff are inquiring about the
' c

program. Much of this diScussion applies to the group of

. 128 '
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teachers employed during the‘spmmer program and that regular .

r

school -district teachers employed by the LEA with but a few
migrant students in their classrooms, often for only a short
time, present quite an unknown factor. In the summer program,

teachers choose to be .involved where in the regular school

program they do not always have the choice. ’

-

¢

The attitude of the local community towards the migrant student

T e
' j
o 0 -~
|
|
\

is a much harder variable to measure and control or change,
. .

- Long-established and deeply-rooted atii%pdes in a community
towards migrants in general often dictate attitudes toward the
migrant education program. When asked whether the attitude of : 1

- the éommunity towards migrants in general has improved, -ten out . - - ..
of seventeen program directors reported "yes'". ! One popular 3

. Ccriteria used to judée community attitudes is the degree of
finances, clothing, ‘and other assistance organized community
improvement X community‘attitudes credit bettef.public relations,
awareness, and wunderstanding of the migrant by a concerted use
of thé news media. Of the seven programs repofting no improve-
ments in their community's attitudeg, one reporjed some resent-
ment towards the special attention given to migrant children.

One program reported a widespread apathy of the community towards
migr ts in general. Thefremaining progrxams reporting no change

in compmunity attitudes, explained that changing attitudes were

|
|
|
groups provjded the migrant program. Most programs reporting an
difficult to assess or that no change was necessary. .. '
<

.
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.Ohserfing and measuring a community's attitude toward migrants .

is a coﬁplex but extremely important task. Local church and
_community groups' wiilingness to help the migrant program may
not always reflect the feelings of the rest of the community.
Migrant families and children often tend to-be isolated in

. camps awaf from the mai?gtfeam and then remain there only

a short time'so that natural opportunities for mixing with the

regular comiunity is not available to the migrant. Small town
s . :

,

cliques ip.different age groups also tendjté‘isoléte the migrant
further. The staff of the summer program in the Arkansas Valley

noticed that migrant teenagers, after working in the fields, -.

were left out of most of the local teenager activities and were
- - H AN

'hanging around' looking for something to do at . night. Re-

sfonding quickly,’tke Arkansas BOCS pﬁt,together an evening .

program for these teenagers which was quite successful: The

- *

BOCS' prografi is a fine example of a local program's willingness

-

and ability to provide .services to meet ‘a special need but -
Ve

it may be more of aggase of treating the Symptoms _and not the

cause. .-
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SUMMARY OF PROGRAMS - PROGRAM COSTS

Table 20 presents suﬁﬁary‘data on each migrant education pfoject
for the. 1973-74 year. Student enrollment for each of the fall, -
spring, and shmmer program periods, the t&tal number of staff for
the year, and the totél project expenditures.a; reported by éach .
local program director are included. A program cost breakdown
.\_usgd in 1972-73mand again this year is an average program cost
per student-day and is included in the table for the three
program periods. The average cost per studen%;dé& is the ratioa,
of the program costs to the number of students times the average
days attendance per student. - Rfogram cost per student-day

ranged from $0.20 to $6.66 ﬁor the fall program which averaged

to $2.94 for all programs. Spring‘progr;m costs per student-day
ranged from $0.48 to $6.73 for dn average of $3:86. These costsi
“are up from a similar average cost ﬁer,student-dhy of $2.18 in
1972-73. The costs per student-day for the summer program ranged

from a low of $9.07 to a high’of $29.82 with a state average of "’

$17.44,,up considerably from the $11.64 cost ratio a year ago.

The 6§era11 cost breakdown for the 1973-74 migrapt program and

t@% comparable costs for the previous 1972-73 year are presented

in Table 21.\ Local b{égram expenditures ranged from $5,601 to

" a high of $236,383 'with the state total of $1,204,898, up 10%
Oﬁai last year. The expanded health services and the additional

costs for paying all nurses brought the health program expendi-

tures up to $117,5Q0 or & 106% increase over last year, while

at the same time producing one of the most cost/effective ‘services

© . 18]

-




3

SUMMARY OF PROJECTS - 1973-74

- . . . AVERAGE_COST
X ENROLLMENT . STAFF z PER DAY PER STUDENT ~
COUNTY AND DISTRICT LOCATION FAL  SPR SUM | TOTAL TOTAL EXPENDI TURES FALL SPRING SUMMER
ADA;‘\S 273”7 B\RIGHTON 51 25, 89 165 13 $ 54,447 $ 2.98 $ 3.63 $ 22.31
N N
. * BOULDER Re-1J " * LONGMONT . - 106 | ' 106 21 47,637 - - 17.64
' LARMIER R-1 FORT COLLINS 52 52 178 ,282 25 |° 92,741 3.32 5.94 18.78
- . &
! ' WELD Re-4_ WINDSOR 39 17 56 35 8,115 2.81 2.33 -
: , . .
WELD 6 GREELEY 89 87 152 328 41 118,946 3.34 4.68 15.37
WELD COUNTY BOCS LA SALLE + 385 313 413°§ 1,111 96 236,383 2,70 3.31 i3.31
" Weld Re-1 _ Gilerest . !
Weld Re-2 Eaton
Weld Re-3 Keenesburg ’ e * p
Weld Re-7 . Kersey
Weld Re-8 - Fort Lubton |-
Weld Re-9 Ault . ‘
_LOGAN Re-1 STERLING - - 152 152 20 22,056, - - 9.07
SEDGWICK Re-3 < ovip ¢ * - - 10 1 | 6 " 5,601 - - . 28.01
” EASTCENTRAL BOCS . L IMON k 79 52 168 299 30 - 71,380 0.58 0.79 15.97
Kit Carson Re-6J Burlington d
NORTHEASTERN BOCS HAXTUN - - 128 ’ 128 38 44,520 - - 19.27
; Phillips Re-1J N Holyoke : .
- Yura R-J-1 Yuma . -
. Yuma R-J-2 Wray . ’
_ »
SOUTHPLATTE VALLEY BOCS, FORT MORGAN ~ - - 130 | ~ 130 17 L 51,799 - " 19.03
Morgan Re-2J Brush Fa
Morgan Re-3 ' Fort Morgan T
Morgan Re-20 Weldona R
Morgan Re-50 i« Wiggins. %,
. o ¢
. _PROWERS Re-1 GRANADA . 129 20 49 198, 13 . 45,551 2.13 -4.43 |, 19.26
PROWERS Re-3 HOI?LEY 31 27 - .58 11 9,092 1.86 2.38 -
PUEBLO 70 PUEBLO - - 37 37 9 21,¢q9 - - 29,82
ARKANSAS VALLEY BOCS LA JUNTA 269 21'9 243 731 105 208,580 4.45 4,97 14.12
Bent Re-1 Las Animas . S ® .
Crowley Re-1J Ordway
o Otero R-1 La, Junta
Otero R-2 Rocky Ford
Otero R-3J . Manzanola
Otero R-4J Fowler 4 N "
Otero 33 Swink Y
v v *
SdUTHEA.STERN BOCS LAMAR 67 62 - 129 17 47,113 4.23 6.73
Baca Re-1 ‘Walsh
- . Bent Re-2 McClave . . .
Prowers Re-2 Lamar , . ¢
Prowers Re-13Jt Wiley . N
S~ ALAMOSA Re-11J . - 67 67 9 24,523 oL - 12.20
© CONEJOS Re-10 * 23 23 - 46 6 ' 30,576 6.66 6.66 -
COSTILLO Re 30 - - .51 51 11 19,131 B - 7 ,16.99
SAGUACHE 26 Jt - . 54 S4 n g 15,565 - - 11.08
DELTA 50J ' DELTA 56 14 36 106 w’ - 4,937 0.20 0.48  9.99
MESA 51 > @GRAND JCT ‘. - 58 53 14 . 24,737 - - 20.38
- L -.l «
4STATE TOTALS/AVERAGES ‘1270 911 2116 | 4279 | 549 | $1,204,898 $2.9  $3.85  $17.44
’ . . C < )
Table 20 '
- ~ , . <
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of the migrant program. Two new prograﬁs in 19%3r74 the.

-

" Colorado Migrant Council Day Care and the Colorado Mlgrant Child
Identification and Rgcrultment Project added $120 000 and -
$100,021 to the program costs, respectively. Admlnlstratlve
costs increased- by approx1ma§¢1y 11% compared to the prev1ous
year. Local prggréms spent the largest p@rceqtagé of their ”
budgets on direct?education costs ranging from 39% to 76% of
the local program's budget. Support costs ranged froﬁ 14% up
to 43% of the total local budget while administration costs “-
varied from 3% uf to 33% for different local prograhs. These
cost b;eakdowns compare yith.thé averages in 1972-73 of 54%
for direct education, 26% for support éérvices‘aﬂé 20%:going

to administration.

/ MIGRANT EDUCATION. PROGRAM EXPENDITURES e e ~
1973-74 PROGRAM ~ < o,
Y 1972-73
R . REGULAR SUMMER TOTAL TOTAL
'LOCAL PROGRAMS €412,020  $792,878 |'$1,204,898 $1,097,000
LEAs, BOCS | |, B ‘ ,
HEALTH PROGRAM J . 117,500 |+ 117,500 57,000 :
MOBILE UNITS - 74,053 85,434 159,487 130,000
CMC DAY CARE ., 120,000 120,000
CMCIRP 65,824, 34,197 100,021
STATE ADMINIS- 37,064 16,216 53,280 48,000
TRATION
TOTALS $588,961 $1,166,225 | $1,755,186 | $1,332,000 "
! T . ' e : 2
TABLE 21 - -
\ i o ] )
. ’ * [ <
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“\\ - EXEMPLARY PROGRAMS
MUSIC ACTIVITIES ORGANIZED FOR R

ACADEMIC SKILLS DEVELOPMENT

The need to proyide/migrant étudents an_enjoyable and.interest-

ing summer program while at-the same time developing skills in

the basic subjects has pfompted the Weld County EOCS in organ-
‘ izing a highly integrated program of music with reading and
"math. Stddent levels and deficits in reading and.math were
,de;enmined from éhe PIRAMID OBJECTIVES and criterion-referenced
tests. Students were grouped aceording to similar needs or
deficits. Classes were organized into‘smell_groups, up to eight
students, ‘where each class was planned to meet a specific math
- or reading objecfive.‘"THE“ﬁuéic teacher and regular. classroom
teacher worked as a tean in condueting the special classes.  All
teachers were, bflingual and the classes were qonducted‘in both
Engdish and Spanish to meet the particular language needs of fne
migrant students. For example, an activdty.directed toward
def1n1te readlng objective had the students iearning to sing,
"Venga Aver Mi Rancho" and Be%flng and repeating words. Anlmal
cards from Peabody Klts were’ useH Children learned the names
of animals in both Engllsh and gpanlsh. Other classes focused
on improving certain maoﬁ knowledge and SklllS through mu51c
activities. A variety of fun music activities wére conducted
to help the children with learning numbers, counting and
simple addition, subtraction, and multiplication drills. fhe

¢

. teachérs evaluated student progress using t PIRAMID criterion-




+

: ~—— -
referenced tests. Definite gains were obhserved for most students

by displaying mastery of specific reading -and math objectives.

Overall, teachers were very positive about usidg this approachéﬂQ
. N 1

4

one way of teaching the basic skills. fhey felt it was an excel-

lent "vehicle" to introduce academic concepts and a very natural
. A Y

way to get the children's interest. i ' ‘

[N ¢ ‘ “

L4 @

SPECIAL NIGHT PROGRAM FOR OLDER MfGRANT CHILDREN

'
Dutring the regulayp sJ%@ey migrant program, local program staff of
Rocky Ford became|{ aware of a number of older migrant children,
ages 12 to 19 years old, with nothiné to do during the evening

hours. The family contact worker found that these kids were work-

ing in the fields during the day, "hanging'" arownd town at night,?

w N
and not being accepted by local teenagers intd‘?heir summer acti-

vities. Thirty-four interstate and éight intra&tate migrant teen-
agers were identifiedl Practically all of  the forty-two wefel
turned off with scﬁool and had dFopped out of regUlarrschool°pro-
grams. All were bi}ingﬁal and ten spoke vé?y little English. The
local staff Sf the Arkansas Valley BOCS summer migrant program
qui?kly planned an evening program of activities and organize& voi-,

unteers from the regdlar summer program to operat€é the evening

»

activities. The local program director, six bilingual teachers,

and four bilingual aides, inciuding the nufSe, medical and dental

students gave of their time to provide these tecnagers a*variety

- of activities and learning*experidnces. A major thrust of the
. . C * . .

‘*
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.swimming, and parties were frequent activities of the program.
- - 5 .

. \ ‘~ .- ‘&' " !
. ) - . o
S o o

special program was recreational and social ‘activities. Basketball,
Oral language development was promoted through conducting all acti-
vities in both English“én& Spanish and by. conductihg small group .
discussions and career céunseling sessions. Consumer m?thematics,
including family ecohomics, buying and selling, and interest rates, -
loans, and credit pyindiples were introduced and discussed from a P
practical everyday viewpoint. Phygicaf fitness, dental counseling,
healgp and sex education sessions were provided by the different
medical®and dental students. The experiences of the‘Arkansas
Valley BOCS special progranm po{nts out special needs of many of the
older migrant “students. Where older students showed @ definite
pattern of.glien§tioﬁ with regular school programs, already had
dropped out from school, and were not:readily accepted into the local
comMunity activities, special activities were provided to meet the
student's special intarests.aﬁd needs and found to be successful
and co#ld "turn these kids on” to positive educational activitieg

-

and career discussions..

. 3

MIGR(&NT EDUCATION AT TRINITY RANCH . ' ‘ .

Forty children from the Rocky Ford Summer Migrant School, To-
ranging in %ée from seven to fifteen years, speni five |
full days and nights at Trinity Ranch in a very intensive

outdoor education prdogram. The children were divided into
fou; heterogeneofis ags groupshrwifh each grouﬁ doing one

main'actiyity pgf day. The act}&i;;gs were ﬁapied;and )

P F: S B
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intended to develop sk111s in several areas. Horseback T .
riding sk111s, developlng awareness of man- an1ma1 re1a51on~

ships, improving motor skills, and experiencing ecozones and .-

geological and biotic habita{ was the focus of one main activity.
An cher activity was arts and crafts which aided in develoéing
small motor skills, creativity, aad indi;idual self-conceptsu
Nature walks included identifying flora and-fauna native to moun-
tain regions, laboratory experience in ecological conditions aad
hiking and outdoor woods skfilst The thi&d main act1v1ty was flshlng
which prov1ded many new experiences and an opportunlty to improve
certain motor development and familiarization with the principles, o

‘methods, and eéquipment. Formal study in lan%<age arts and math was

Children were intro-
L

planned and included in the four day program

duced to banking procedures, depositing and withdrawing money and

principle of a banking atcounts and balances. Mach-actrvities in-
_cluded number recognition and one-to-one number letter pairing
through games the children played. Math skil;_deVelopment ranged
from simole counting to prrnciples'of multiplication and division.
Older children wrote about their experiences. at the Ranch ahd were
instructed'in writingﬂfechniques and use of descriptive language
and personal testimony. " Younger children worked on éxperfence ~
charts for language arts and received help in grammar and vocabu-
1ary.as part of the exercises. Othér activities 1ncIuded organized
recreation in rolleyball, baseball, football, and swimming, The

]

migrant children participated in many different group and cu1t7;al

activities including group 'singing, .gamés, and story telling.

B 187
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From the ranch, the children spent one-day on a field trip and

N 7
e

The Trinty Ranch-experience is one example of several special

.

. , [
k‘ participated ip, a cookout and campout in the mountains one evening.
| ’ 't :

|

~ )
15

organized prdgrams designed\td\pake the migrant children out ‘of.
their familiar setting for a period of time and provide them a
. Ih'

/- o\‘ . . .
“rich and varied set 0f experiences- and 1earn1‘§ activities.,

Although the time was not long as far as learning is concerned,

o \ ‘
the unique set of environmenta} conditions, interpersonal relation-
ships, and exper}ences had’ a profound effect on the attitudes and

interests of both students and staff in both cognitive and affective

4

-

3 ’ 4

|

|

- ” I
educational areas. ‘ : ) . !
HOME INTERVENTION EDUCATION PROJECT |

03

As part of the Greeley (Weld County 6) summer program, a concen-

*Eratéd home intervention project was designed and operated to - ‘
help prevent réading failures of children'cpming from economic and
culturally deprived home settinos. WEth the ;ssumptioﬁ that many’

reading failures are due to the 1ack of early language development,

early preventlve medsures in the home environment were considered )

'1mportant to study and pursue as an integral part of the migrant

education program;. During the 1974 summer, the second year of the

e

profect, eighteen migfant families were identified for help by the

program. Three bilingual aidés& épecially trained in home inter- : o

vention principles and methods, were assigned six families each.

Each child and-.parent was visited at least once per week for one ‘
\‘ . b o ; &
or more hours throughout the ei -week'summer program. The main °
138 | : S
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focﬁs of the visits was in proViding language .experiences for
;u_ both‘cﬂild and parent.. Special reading materials and tqo{s.
were checked out to the individual families for use in the |
hgpe.h The Home Intervention Project was hesigned«specifically
1 télbe preventive‘in_nature and not a remedial program, a pro; |

gram_aimed at‘developing reading readiness skills through lan- 4
1 guage develdpment and concepts. It is a pfbgram éesigned’to 1
work directly with parents in trainiﬁg them to better prepare
their pre-school and school-age children in basic pre-reading
and reading skills and cohcepts. Focusing on e&gpteen fami-

N

lies, a total of one hundred and eight migrant students and

their parents was reached through the project. In most casesj

S

parents of the migrant children reported developing new and
important ‘skills and attitudes” and becom#ng aware of different,

materials for helping prepare their children for formal school

’

work.

CAREER EDUCATION o

Being aware and feeling the need to provide migrant -studénts

o

with a basic awareness and concepts in Career Education, the

Greeiey (Weld County 6) summer program condicted exemplary
caTeericoLnseling activities and é work-study project. The
basic purpose of career‘counselipg was to pfovide all students
*  opportunities to become familiar with work-oriented values of
séciety,and to integrate these values into theirzown personal
lives. The specific agtivities of career counseling included

the, following major areas:

(r




Involve migrant children in self- dlscovery activities
such as map studies and geographical determlnants of
employment types and patterns.

Introduce problem-solving and decision-making skills.
Develop and use bilingual cross-word puzzles involving:
occupations..' Use bilingual matching games to build
problem-solving skills. - .

e

Provide opportunities for students to observe directly
the working community and different occupatlons
through field trips and visits.

Integrate career counseling topics and examples into
the regular classroom instruction in the basic agademic
Bubject areas. :

Help identify and develop a broader understandlng of
different careers.

~Encourage good work habits and attjtudes.

Help students develop a better self-identity and .
pride in themselves as individuals, ‘and as part of the
family, school, and community.

<

Career awareness and counseling was conbidered an important and
integral part of the summer migrant program and as & result, all
one-hundred and fifty-.eight migrant students participated in the

career counseling activities.

Another aspect-of the Greeley Program in Career Education was a

£oymal wonk-stu§§ project involving eighteen students between the
agés of 2 years. Each student participated in formal
[ ~

classroom 1nstruct10n for half of the schodl day and worked at a

particular job in the community the other half day, up to a.
» ) . W
maximum of 5 hours per-dﬁ&. Stu ts were paid $2.00 per hour

[N

through the Nei outh Corps at Aims College;

The criteria and objectives of the work-study project included -

R
<
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1. Placement of students in work-experience jobs that:

a) providé work experience in areas other than field
work. ..

r

b) establish routines of working reéular hours.

c) provide work experiences with a supervisor or
foreman directly involved.with the students.

d) provide experiences that will benefit future
career selection and training.

e) provide students with compensation for their work.

2. Support student involvement and participation by
providing the noon meal and transportation to and from
the work situation.

3. Prov1de recreational experlences and information for
avocational preparatlon.-

4. Provide occupat10na1 information relating to future
selection of cdreers. -

5. qDetefmine work values, interests and _aptitudes that
would be applicable to the individual student's
education.

In most cases Ehe work-study students developéd in career pre-
. .
(/para ion with thg'responsibility of their assignments. The
P

re- Jand post-inventories showed several dramatic changes in

-

the students' attitudes toward themselves aud their work values.
Oterali, the program was felt to be very succéssful and mean:
ingful for the students and faculty that participated in the ..
program. To characterlze the feeling of the students this ) );
common quote best exemp11f1es the1r feelings of- ghls summer,

"this is the most enJoyable summer I have ever spent." ‘!' *

141 | -
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COMMUNITY HLCALTH EDUCATORS

Health ‘Educators evolved as a new but timely staffing com-
ponent of nufritional and health services in the Summer ,
Migrant Education Progrgms. Their arrival to the education-’

al progran signifies Colorado's progress in providing more
"

preventive kinds of health care for migrant children, and

assist migrant families to be more knowledgeable of avail-

| | .able health services, and Title I nurses making home visits
~ e prioritv for consultation on families' well-being. The
three Health Educators, each reaching programs through thg
cooperation of the.Title I nurses and mobile units, provided
and directed health gurriculum activities inclﬁding dentai,
~ nutritional and other health subjects of concern. Health
education guidelines were formulated by the Health Eduéators
«from tﬁe materials and successful aééivities they had pre-
sented or coordinated with school. staffs during the summer.
Family night and clinic progfam content were included in these

'3

guidelines. -

<

-

In addition, the Health Educators provided two-way - communica-

tions between school programs, the area clinics, and the -

1Y

student health teams providing services undet the auspices of

Colprado Public Health Department, Migrant Division.

-

-




