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ABSTRACT 5

This document describes the evolution of the
" Exploratdbry College at,Rio Hondo Junior College (Whittier,
California)- from its inception at a factilty retreat in 1970 through
its first year of operation in 1972-73. The Exploratory College %as
designed as an alternative center for exploring new ways of learning

within the college community. By being a smaller, primarily

. winterdisciplinary nucleus, it reflects the need fiog mofles of
experience that’are more commensurate with indjvidu and group goals
than is traditionally possible. Goals of the_Exploratory. College
include: (1) the creat)on of a center for exploring naw ways of
learning; -(2) the creation of a relaxed learning setting with - -

- flexible scheduling; (3) the provision of guidance in the )
determination of personal and ﬁ{ofessional goals; (4) an’/increase in
the self-awarjness of students and faculty; (5) the perception of the
interrelatedness of various academic disciplines; (6) involvement in
the community as an integral part of the learning environment; (7)

. the provision of standard college credit within a _non-threatening
grading system;  (8) the development of personal values and attitudes
through-exposure to the values and attitudes of different cultures. A
general student evaluation is appended, along with a list of goals
and speciﬁig,objec;ives.«{Aqt@or/uﬂﬂﬁr '
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The Expioratory Co]iege 1ike most attempts at educationﬁi'innovation or
]

refonns arose as a reaction to the iarger forces cha]ienging the estabiished
institutions of society” In the 1960's \\American sotial movements-used the campus

R as a piace where protest cou]d be focuse'. Soon the schoo]s themselves ‘became the

*target. ‘Students attacked the educationai structure for being too bureaucratic.
tpo impersonal, too isolated from the rea]it es of the day. The ideal function of

the university for these students was to eduxife thinking, fesling individuals.’

e 'Schbois had become a perversion of this ideai"'ffstead’of a humanistic educational

. system, students felt that college had became "deg ee factories", which merely

- ) AN < o
stamped out ‘an endless stream of repiaceabie cogs for the industrial complex. . g

f'

j ' Their newiy-awakened sociaT consciousness demanded that the educational process
be "re]evant" to. both soc1ety s problems and their own persona1 needs.’

. L
. Rié Hondo fe]t this surge of concern a 1itt1e later than\most institutions

Yof the predominately conseruat1Ve community

-

i " of higher 1earning, perhaps -because

| which . the co]]ege served. What was unusual in the Rio Hondo experience was that
the initiation of educationa] reform came not from the student body, but from the
Board of Trustees, the admingstration and the facylty of the coilege. One reason

.for this stems from the fact that comnunity co]fege students are, for the most
party caféer oriented and attend the institution for a shorter time than their

counterparts in the four-year coiieges and universities. Thus, as has been

frequentfy stated, community co]]ege students have 1ess of a stake in curriculum

changes. Furthermore Rio Hondo was a young college, with a new president and

facuity. and thus had not fuiiy developed the bureaucratic rigidif1cation of

1

oider more established institutions. _ Ty
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. - In the fpiqip‘rof the t§m553 new1j-se1écted Presidgnt wélte;'GarciaJin 1967
»"”‘-prppqsed an aqnua] retreat for thg~co11ege's fachty, administragion and Board a;'"

\ a medfdh for increasing comﬁuhicafion ?mong . these‘;hree segmgnts of thevcampus -
~ Fohmunity. One 6¥i$he'key recommendations of'thé first #AB'ketkeét (Jaﬁhary;'196&)‘- .

was to.establish a Ryesident’s Se]ect'Commissioq‘on Curriculum and Instruction},
; - T , i A
The ‘FAB. report to the Board described the purpose of the Commission: .- - o .

_Emphasis 1in .the study will.be based gp the FAB Committee
recommendations related to small group sessions, yemedial
classes and labs, accelerated classes and labs, innovations

/ in teaching, interdisdﬁp]inargscourses, the use of media in
ifistruction, and future planning of physical facilities to
accommodate innovation. The Committee felt that action in
curriculum and’ instruction should bégbased on sound research .
and on studies of programs already functioning throughout
the state and nation. .

6

- .

The President appointed a cgmmittee condisting of Robert Becker (Business), . o
Toh Miller (Social Science), Yoshie Nakamura (Fine Arts), Robert Negus (Engineeringzjx'
yathematics), Ted Rankin (Police Science), and Orlen Nil1ohghby'(Counséiing).

Miller was chosen as the committhe's first chairman.. Géiciqvﬁegan the endeavor -

1

LI -

» ¢ - .

_ 1 dm recommending to the Board of Trustees that e

establish a research development zz:d in aur budget &nd
b

with great enthusiasm and promise of support: - ’ ‘ oo

- - at least several thousand dollarsbe allocated for this
fund for the coming budget year. nds in this budget
~ account may be used for trave] by the .members of the
Commission, fow-the purchase of materials, publications,
and for the employment, of substitutes for hese members
of the Commission who will need to be doing some traveling.
: "Additionally, the college will provide secretarial support-
’ for the work of the Commission and we will want, I thisk,
i at our first meeting to explore other matters of logistic
support for the work of the Commission. Although I cannot
‘make a firm commitment at this time, it will be my intention
& to seek to reduce the teaching load ‘'of the members of the
o Commission at least for the spring semester. . '

. .
The purpos$e of the committee, according to Garcia, was to "address -itself to

. r
ways in which we might keep our instructional techniques, or instructional approaches,

{ - our instructional p}ogram. current, valid, and to use the word proper at that time,
N R
. Y . .

kN

'‘relevant '."
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Durjing _the f1rst year of 1ts ex1stence (1968 69), the committee strugg]edq~1th
the e]us1ve task of bu11d1ng “relevancy’ ipnovation 1nto the instructional
‘program. Garc1a realized that-"it was particulary d1fficu1t during 1t§ (the Select
Commission' s) f1rst year to fasten on a role that would be pro\uctive " The ma1n
direction of the commiss1on wgs to strive to upgrade instruction Ry provid1ng

\

y - incentives for 1nstructors to expand-their techniques and abilities. By far the”’

[

most s1bn1f1cént‘accomp1%shment of the commission was the Instructional Development .
Grant Program; The conm1ss1on also estab11shed the Distinguished Faculty Lecture
ser1es. which‘honored "outstend1ng" facu]ty members through a campus-wide 1ecture '
program with a small honorarium g§Ven to the selected faculty member.
Garcia felt that "on balance the Select Commission was nof’a holding success,
but there<were certain rather postive th1ng§\wh1ch came out of it." Aside formzhe
ﬁﬁnstructional Development Grant progranndwh1ch he felt was of paramount 1mportence,
"the commission's discussions indicated to zjm that{ "there wire at least some peop]e.c
on the faculty who were suffic{eotly 1ntrospect1ve about the 1nstrbctiona1 processesb
that went on at the college that we would be able to teckle the problem of teaching
and learning in alternative styles and fashions." ) )
During 1969-70, Garc1a hoped that the commission would turn its attention to
. . ymore fundamental strategies in 1mp{;vement of i)$truction.® :However, such Qn
undertak1ng required Mmore energy and' time than the commission members could afford,
given the demands of their regu]ar teach1ng 1bads Garcta, therefore, proposed an
intensive two-day workshop for conmiss1on members.'adm1nistrat1ve staff, department
“chafrmen, and Board mehbers Professor Arthur Cohen of U.C. L/A was employed as a
consul tant for the session, which was held at H1ghliod Springs, January 26-27, 1970

N

Cohen's role, as Garcia saw it, was not to se;},the co]]egeke "package plan"
but to prod the staff tthEynk about possible appr aches to instructional innovation

which would fit into the Rio Hondo environment. However, it was obvious that Cohen ,
. greq;ly 1nf1uencfd the/ conclusions arrived atngy the twenty-four participants.

A 5 . )
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General accord was reached on two main items:,

+ 1. Instructional. objectives are needed fdr each of the
. courses now offered by the college. . -
2. The college shoyld embark on a serious study of an
" Exploratory Year" ‘for entering freshmen.
The annual report of the Commission to the Board, presented by Chairman
Robirt Negus,-eﬁpanded the "Exp1o;at0ry ear" concept: : -

_As envisioned in the discissjon so far, the Explor-

! atory Year entatls many ¥iew approaches to courses and .
studemt activity. At the outset the students would. be
given a therough orientation to coltege, an introduction
to the different departments and the faciliti€s and

“activities of the college. We are already starting a
similar program next fall under the direction of the
counseling staff. Aptitude tests, personal interviews,

. etc.! would begin to reveal the-student's capabilities
and aspirations. During or immediately following the .
tests and interviews, the student would take a series of “
short, interisive, survey courses of all the fields of
study in the college. The intent here is to give the
student a look at the various fields without regquiring

» a full semester's commitment. Some régard these colirses
as an apportunity for the instructors in the various
disciplines to recruit promising students into their,
programs. The net result is intended to be an overview
for each student of what the college can offer him.

- A second aspect of the Exploratory Year is- intended to
developya sense.of responsibility in the student and an -
awarene}s of his role in the community. As part of his
college program-he would perform some<type of community
service. Some the activities so far suggested are
tutoring in the 'alementary or secondary schools, social

1 work, work in one the public agencies, or serving-as a
/ teacher-aide. In addition, theré would be available
apprenticeships or internships in various occupations so
that the student could explore different vocational pos-
sibilities. An opportunity would be provided for students
. v€o do independent study under the guidance of an instructor
in one or more of the academic disciplines. Travel, under
. specified circumstances, would be encouraged. ’

A third phase of the ptogrgm~w0u1d provide remedial
studies to remove academic ciencies, and courses to
meet the Health educat and government requivements)

The ExpToratory Year program obviously departs mark-
edly—rom the traditional community college study program. '
. e Commission feels that our college is being called upon - ‘

to perform functions that depart markedly from the traditional
#//f”” role of an "institution of higher learning.*

b
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Differences in‘educational philosophy and me\hodoiogy created natural

- disagreements over the concept of an Expioratory-YearZ- Many faculty members,

,

" - 1in Garcia's words, "were more concerned with preserving what they regarded as

academic standards " This strong opp051tion which Garcia called "not aitogether
unreasonabie or 1rrationa1 :'were centered in powerfu] and prestigious l!!ividuais,
ranging from the then Vice President of Academic Affairs, Morris Bergen, to depart-
ment chairmen and many of' thg facu'lty. However, Garcia felt that there was’
"sufficient interest in the Exploratory Year...that I felt encouraged enough "to
pursué'it further . .o - |

Among those who agreed upon the concept of an Expioratory Year, there was
also disagroiment over what the main thrusts of the experiment should be. Theseé
differences continued even after the Exploratory Coiiege'had been founded.

One area of controversy stemmed from concern over those studehts who were
undecided about their futlre careers. It was the feeiing of “many at Highiand
Springs that.an Exploratory Year could aid a student in his choice-making by
offering a smorgasbord of subjects in a shorter time-span. Thus a student could
experiment.fwithout "wasting" time. and arrive at a career objective. However;
others on the campus-feit strongly that the work-world that these students woqu
’/enter would be so rapidly changing that the notion of a one-career 1ife was simply
! unrealistic. - It was far better, they fe]t to teach the student to "legrn how to
| learn" through an innovative, interdiscip]inary program. 'Students would then be

better equipped;to face changes in work and 1ife-styles thatthQY<?0uia be certain

N

to .face.
Ve ' ¢
A secogp area of dispute arose over the concept that the Exploratory Year's
curriculum ought to be direct]y related to the immediate community. Cohen, in his

book .Dateline '79: Here®ical Concepts for the Community Co]]egej had emphasized

_this point and it -was thoroughiy considered by the Highland Springs group. Cchen

believed that the campus could no longer be isolated from the community it served
f C )
- re

J
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and must begin at once to eenter its curriculum in. the surrounding rea11ty. .

' Others, such as Board Member\Richard Myers. ex tended th1s idea to 1nc1ude community
service functions which would be provided by students as part of their program of
study. These two concepts were both attempting to make education more “relevant"
by giving the student credit for pragtical 1ife experiences, a notion which was

"becoming very popular -at the time. . |

P

Finally, there were also d1fferencds of opinion over the nature,of the subject

- matter to be taught. One group felt that the Exp]oratory Year would be primarily

for remedial studies. Others, believing that Tremedial courses usually don't
remedy anything," stated that it was far better to fake a cross-section of the *
student body and offer them an a]ternative approach to education.. These students,
who had been frustrated by the traditional progr&m would be theh stimulated to
‘achieve more rapid]y o \d ) ,

Such ph1losophica1 and nethodological differences would be hammered out by a
comnittee during the year 1970-71, according to the Negus report. Then, during the ;
next year, a full-time director would be selected to guide the actual planning of \
the program. In Tine with the recommendations, a cmnnittee consisting of Jim
Albanese, Lee Schwartz, and Miller was appointed, with Dr. Jgseph Miehaels serving
as chairman. Board Member Myers, the soie Trustee to attend the Highland Springs
meeting, was asked to also serve as a member. h

The committee immediately began to seek financial support from a number of.
private foundetions.' Michaels drew up a propasal, and sent.epp11cat+ons\to: the
Ford Foundation (October 5, 1970); the Esso Foundation (October 16, 1970); the
Carnegie Corporation (December 9, 1970); the_Kellogg Foundation (December 29, 1970);
the Sloan Foundation (January 12, 1971); and the United States Office of Education
(January 21, 1971). Although the applications were well-reasoned and tightly

organized, none was successful. Rejections were based generally on the fact that

the particular foundation either did not fund such progects or that they were

?

a]reedy funding too many of them. . &
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The,purpoée of an Exp]oratory_Co]ﬁege1(as'it was now being called) was,

LY .

aecording to Michaels, to provide an education thch would meet the démandg of

the phanéihg world. ?Students’have discovered," he continued, "that the curric-

L

-culum, in all too many institutions, is shaped far more often by faculty compromise.

. ‘ - . . »
than by brillidnt insight into the nature of a free society. Our urban student

‘asserts thgt education appears to be unchanging and frrelevant.  In essence the  »

college curridulum°needs to be'shapeq to assist students to deal with the here »

A . s L
dnd, now, inc]uding the many ‘perplexities of their political, social and economic

. . . N 2"
lives." ) : : o R

Michaéls 6utlined the basic'quectives of*an EXp]Bratory~C01[ege:'

1. Re-assess our current educationa] philosophies and practices.

2. Recommend alternate approachesto general education requirements.

3. Devglop.an exploratory.first year for %tudents’to provide 1 '
urgently needed opportunities for ‘them te explore and to identify
their basic "intergsts and skills and to crystalize their educational
objectives. - R " .
Implement extensive modifications of our student ‘recruitment’
inductiop and orientation programs which oun staff envisions.
Providesopportunities for students to 'test out' courses in
abbreviated ‘periods of time. . B \
Develop a number of ‘mini-courses’. . S -
Assign students to a variety of public and private service
agencies so they may obtain realistic «comunity service experiences.
Develap new "exploratory" college coarses. ) ~ ’
Re-design existing listening facilities :in the Language Labora-

.tory and student carrels in the Library for a new, vidble system

«  for independent study. = - T

»+..10. Develop opportunities for relevant work experience.for students

= in'a variety of vocational fieids. ' C

3

[Ye Joo) ~N o (3] P~

¢

\ : .
'To~nécomplish these objectives, Michaels created a-model of an Expleratory

r
. 7
4 .

College: . : .’
A separate and distinct Exploratory Callege 1nvo]v1ngfapproi3-% o~
mately 400 to 500 students initially "is envisioned by the task force....
r " ) . '
Our 2-semester acdemic year of 36 weeks will be divided into

four 9-week periods. Eagh 9-week block will have -a uniform 3-week
-'module for mini-structuréd courses or actidities. = °*

Three of the four mini-week blocks will be schéduled for aca- . \
, .demic studies. The fourth 9-week block will be devoted to the commu-
.- nity service and/or study-related work experiences. Flexibility in
.’ the community service and study-related work experience block will
" be provided. S L , o
. S N
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! . The academic program will be essentially concerned with
‘general education, providing transfer credit’ for each student
who will be given the opportun1ty to repeat courses until he
has SUCcessfully magtered the content .

- ‘<¢
. Tentative titles for the n1ne-week academ1c b]ocks are: ,
Lo "Professiohal Studies," "Technical Studies ," "Liberal Stud1es "

aqe "Internship Program " ~

o Michaels divided the curriculum in the following fashion:

/
Professional Studies Technical Studies
‘ Cteative Arts . . Mathematics =~ - ﬂ "

. 1 Business Education . _ Engineering -

. . Police Science ~ Languages \
Pre-Law ’ , Physical Science
Biological Sciences | Physical Education - :
Liberal Studies ' ** Internship °

" Communications ) Community Service '

Psychology o Study-related work experience
Humanities- . ' .

_Soc1a1 Science
‘ Rio Hondo reaction to the,Michae]s‘prdposa] was'somewhat mixed. An_abstract
of his plan was circu]ated‘amongvthe faeulty on January 8, 1971, as'a prelude to
- the discuesions to be.held at the upcoming FAB retreat, where Michaele would make
a md]ti-media presentation; In general, response was—very enthusiastic about his
ideas. But there was some concern expressed, what Garcia later called a “"defensive*
reaction." "If yod say there ark‘alternative-wa&s of educating that we ought to
explore, to some people that's 1nterpreted as saying 'yoJ don't 1ike the way I'm
performing ;" Garcia explained. Cohen also responded to the Michaels plan by
warning that any valid experiment must be composed of a cross-section ot the_ ‘
student body. /A]though generaily enthusiastic, Cohen expressed a concern which was
often repeated, by Garcia, "It doesn't go far enough.” ./ e .
Included in the Michaels proposal was a budget of $78,50n for. 1971-72, which
~ Tincreased t%:fzz,335 for the fo]]owing‘year. The first year budget al Qseted

$20,000 for a~girector; $12,N00 for a research assistant?/$7,500'for Secretary;

'
Q - t o ll}
ERIC .- . -
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the Board'of”Trustees wa s c0nsistent1y nervous about allocating anything near

and $22;000‘for faculty release time to-aid in curricuium development., Although

14

~

. : T . {
these figures were somewhat inflated in the tradition of foundation applications,

N [

_this amount for the deve]opment of an Exp]oratory College. The position seemed

to be that_either the co]]ege find outside support or initiate the program on a '
\

v
severely reduced scaie

Michae]s first presented his outiine of the Exp]oratory College to the \

Board on March 31, 1971. Unanimously the board approved the concepts described

in the tarnegie applicati but requested that'Michaeis draw up a more "reblisti;"
budget. At the meeting D:§kpril 28, Michae]s offered a budget which dropped the
research assistant but inciuded $40, 800 for curriculum development and $1,000 for
a consultant. The Board elimingted the iunds for curricuium deve]opment and then
approved‘the remaTﬁder of the budget by a three to two vote.

The Board had thus turned the responsibility for the development of the
Exploratory CoTHege over to a fu]] time director, to be selected before the fa]] R
of-1971. On July 1, announcements for the position were circulated among the
staft. ‘Three finalists were interviewed by an administrative committee of Garcia,

- -

vice-president Len Grandy, and vice- president Frank Pearce. After much discussion,
George Juric, -of the Social Science Department was selected on August 4, 1971.

At this point, many of the individuals who had beén instrumental in the de-
velopment of the Exploratory College concept became much less active, beind repiaced
initiaiiy by Pearce and Juric. This shift in personnei foreshadowed a naturai and

perceptable change in the philosophic direction of the project.

Pearce, who had just assumed his new post in July, brought to Rio Hondo

valuable experience from his previous position as vice- president of the College of

San Mateo, whére hethad established an experimenta] college. He was able to offer
=
many insights into the kinds of problems that Juric might encounter. The main

obstacles, Pearce beiieued,,were three—foid,, "Number one was obtaining the approval

4
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" of.the faculty, trying to-get them invo]ved in it. ‘That was the one that I had
the:greatest difficulty with at’ San Mateo and‘%t was repeated at Rio Hondo."
Secondly, he felt that since such experiments did not fit into a college's normal
-~ routine;proceduraT and 1ogistiea1'prob1ems were inevitab]e. "It.didn't fit the ~
- Imo]d,ll he explained. i{t didn' t fit the way everything else happened for example
in the schedu]ing-of classes or'in estab]ish1ng a;budget. Last]y, was the laeck
ot:understanding’hy the Exploratory Colltge founders of the deeper.ph1losoph1ca1
1mp11cation§~of theiraproposals. He pas worried that much of the Exp]oratory
College's premises were based on unexamined assumptionstbout educetional concepts
.and\?'nethonOgy, ’ g : S - L,
A]though Pearce had 1nher1ted from Garcia- the major administrative responsibility
, for the Exp]oratory Co]]ege, he decided to give its new director a free-hand during
i his-first semester on the job. Juric began by establishing an advisory committee of
17 faculty members)end Six students "My objectiveuinjformulating the advisory
comnittee was to gather together those peop]e who showed enthusiasm for the project,
who had some background or experience w1th 1nnovat1ons, and who could contribute to
the development of the program from d1fferent points of view" ne said. The committee
began a series of'a]most weekly meetings, whjch because of their length, were held -

-
oftentimes on weék-ends at an off-campus 1ocation. The diversity of dpinions and the

-

comp]ex1ty of the 1ssues‘soon engu1fed the group and threatened to 1mmob1112e the -

project by trapping the committee in a quagmire of phi]osoph1ca1 and methodo]ogice///\
J

[ d

prob]ems However consensus on the broad goals gradually emerged.

This refinement of the goa]s of the Exploratory C011ege was presented to the .

" Board by Juric 1n his first progress report (November 24, 1971) - ]

project proposa1 the needs and goa]s of the Exploratory Co]]ege
seem to require the following:.
- e
The Exploratory Co]]ege is not for everyone. Those students |
who are syccessful in the traditional program and have some idea |
what they want and where'they are going ‘will do well in spite of }

|
) ) Within the broad observations and objectives of the original : i
|
|
1
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. T what We do. However, too many of our students do not have C-
I) ﬂ;;ect1on, are .not motivated and do not know theﬂr options.
' o

s students should be our pr1mary concern. . SN

W series of" courses to cover the areas of social sc1ence, o \
natural science, humanitie$/fine .drts, and occupational .- 4 T _
dcation.. ‘These would give to the student a year of.ex- ; f'i
p]o tion to help Wim find himself and to find. some dir- ’
ection for his future. The student would also be earning
L r o genera$~educat1on credit. Credit by examination shou]d be
‘ ’ 1nc1uded\:n the program,

2. The establishment of a 1earnnng sk111s center to. he1p thgse
students that are in need so that they can profit from this
exposure This center shpuld include reading, writing, ;

: speak1ng, discussing and any other skills necessary
B Xiccessful in the students' area of interest. The \
emphas1s should be on helping students ‘without the stigma
of having failed. -

3. Another suppottive service should be in the area of counseling '
and advisement. The counselors assigned to these students
should be éspecially aware of their difficulties and problems.
Diagnostic test1ng would -be part of. the serv1ce to 1dent1fy
student needs. L N /

4, Under1y1ng the whole program should be a facu]ty imbued with .
~ the idea of success. The goals and objectives of all courses
skould be c]ear1y identified and understood by the students, ,
and within'the students' capabilities. Students may well
vary in the length of time it takes to complete the objectivés.
This should be taken into account in each course. The grading
system would also be modified by eliminating D or F or using.
W Credit/No Credit to reﬁgect success instead of fearful failure.

5, The total program. should be mad®»lexible in order to accomodate

\ inevitable change. As.we gain experience with the program,
we may find that as needs of students change the program shou]d
be changed. \; ,

. A]so at the meeting, Juric reported that he was in-the process of conferring
with each department at the college. The purpose of the meetings was: "(1)'to
acquaint everyone with the proposed development of an Exploratory College as per
Board of Trustees action (April 28, 1971) apd to give them background infor-
mation as to the genesis of the program;. (2)‘to learn more about each of the
departments, their personnel, and.moqus operandi; (3) to encourage each de-
partment to establish ' exploratory committees' or committees on innovations'

within each department as a source™of ideas and to promote an atmosphere for

. | 16




improvement'and change." A]though Juric believed that these meetings were
"generally successful, the demands 02 his enormous task soon diminished the .

number of contacts thh»the facu]ty. This resulting decline in communications

- caused, in Garcia's words, "a rise in staff suspiciousness." Pearce felt that -

. . ‘ .
this breakdo@n in communication created serious prqb1emslih'obta1n1ng the

’ necessayy faculty support for'the success of the Exp1oratory College. "Many

people were hostile to the concept," he said, "because they just didn't
know what the Exploratory College was planning."” .

TRese plans were disclosed to the Boaﬁd in the Jnric report. The ten-
tative deve]opmenta] schedule called for the establishment of the curricu1um
in January, 1972, staff selection in March d11ineat1on of measurab]e objectives
in May, and f1ﬁa11zat1on of the program in June. Given the scope of the prob-
lems , the timetable was, rather unrea1istic. Pearce readily understdbdathRE‘
fact, since the experimental co11ege at San Mateo had taken two years of .

solid planmring, but he was every bit encouraged, at this point, with the

d

sizeable progress'that Juric and the committee‘were making.
The advistory cnmmittee continued to meet threughout the fall semester

and by January had arrived at a list of basic assumptiqns about education,

which cieaniy indicated a shift in concerns from those of the High1an? Springs

group. Juric enumerated these ideas in a report to the Board on March 8, 1972:

. We do not how meet the needs of all students. o

. The Exploratory College should be made available to any

students that feels that he can gain from _the experience.-

. Most students do not know themselves or their areas of

interest when they, begin college.

Students should have the opportugity to explore widely

the various disciplines of know1edge.

. Exploration could take place in.less time than we presently

provide.

Learning takes place in varying schedules of time and is not

necessarily related to time.

. Goals and.objectives that are clearly understood encourage «
‘learning.

~ (2] o -} w N —
*
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8. Learning takes place mostrwhen students are motivated
by their own goals.
9. Sfudénts helping other students is an effective means
to promote learning.
10. Student-faculty contact should be a positive factor in
motivation and learning. °
il.' Curiosity is a natural phenomenon and should be encouraged
~12. Education should reflect the rap1d1ty of change in modern

‘ society. .
¢ 13. Human knowledge is inter*e]ated and should be exp]ored that
"way.

14, Educat1on should un1fy--not separate--the f0110w1ng
a. lLearning and experience
b. Past, present and future 4
C. Romance and reality
d. M#nd and body
e. Work, play and contemp]ation
15. What ever is educat1ona11y des1rab1e is administrat1ve1y
possible.

. , Y
"Although the Exploratory Co]]ege was naturally evolving into different

. directions than was origina]]y planned, the Board‘and administration did not

object, at that time, and, in fact, seemed‘rather p]eased with the progress

that had -been achieved. The attitude among those who supported the Exp]oratory

/

College was that it was an adventurous undertaking-based'on valid educational

‘concepts. One Board member summed up_this attitudérby exc]aim¥gg\:t the March

meeting, "This could either be a. gigantic success or a tremene;ys ust; but
all we can do is ‘to try it.""
There were, however, some strong negative reactions from several sectors

of the faculty. Don Jenkins,.ehairman of the Biology Department; exemplified

~ the opposition fO'the Exp]oratefy Co]]ege in his letter to the Academie,CounciT

on February 21, 1972. Jenkins felt that’siﬁce "it‘is_apparent fﬂet each
department and facu]ty member will be asked to some.degree to ‘subsidize this
program,eWe mus} assume more reponsibility to assure its success." Jenking
argued that there were no real pbjeetjves’in the Juric report, on]y.subjectiye
statements without-substenfiating data. In his woeds:,

Indeed there is a-1ist of 'basic ideas,' some of which are

'motherhood’ proc]amat1ons ('Student-faculty contact should
be a positive factor in motivation and learning'); some are

T
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fact ('We do not naw meet tha needs of all students')i some -
are gobbledygook ('Most students do not know themselves'); .
none are used to generate an hypothesis regarding how the
'Exploratory College' will improve the education of students
- ~at Rio Hondo., In addition, one finds ¢ontradiction among
these 'basic ideas,' such as, 'The Exploratory College should
be made available to any student who feels that he can-gain
from the experience' and ‘'Most students do not know themselves
or .their areas of interest when they begin college.' 1If
students don't-kngw themselves, how would they know whether
" they would 'gain' from the Exploratory College? What I find
lacking are data that could be used to forfulate the hypothesis. -
Inasmuch as Department Chairmen are primarily responsible for
‘the personnel and curriculum of the gollege, it is my strong )
.conviction that we must become involved in the Exploratory v
. College to the extent we are assured that the same standards
- are met in its develqpment that would be reguired in any other’
curricula. Certainly a statement of objectives-and identjfita-.
tion of the student population for 'which the program’is being
developed is a minimal requirement at this time.

_Incréased departmental involvement never materialized. Instead there seemed
to be a growing polarfzation on the campus whiﬁh undoubtedly had a significant
effect on Jurfé's attempt to recruit staff‘for.the Exploratory Colleée.

Originally; the advisory committee had. projected a target student/enro1]men:\
of 150, with four full-time faculty members from the areas o%’conmunications,

. social science, natural science, and humanities/fine arts. .Theée four would be
augmented by a full-time director ahd part-time instructors from physicél education
and 6ccupatiohal education. Howevér, thé ahnbuhcement of staff openings was not
well received by the faculty and on}y eight instructoéé applied. Aside from those
who opposed théfExplbratbry College, staff_?eluctance'was attributed by Pearce tp
' ihe fact that “eithér they didn¥t know what they Would be gg;ting into, or they
did and-didn't l1ike the trémendous amount of work tiat sucht;n endeavor would
require.” Unfortunately, the scope of the applicants considérably narrowed the
potential program of the Explorat;ry College. Most importantly there were no
applicants from any of the Rio Hondo science departments. The original staff,

L4

selected on March 15, consisted of Susan.Obler (communications, 100% assignment),

L

Bi11 Bayer (fine arts, 80%), Grover Howard (social science, 60%), Ken Knowlton

16




“involved soon learned, the' percentage breakdown ‘of teaching load bore 1ittle resem-

"achei:?in the fall of 1974. . o | S .

"4question of financial support surfaced. Pearce noted, in his preface to;Juric's .~

their efforts might’Be futile if an institutional financial cummitment never came.

ment. He therefore asked that the Board compensate the new staff for the consider-

R 17
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(occupational education, 60%), Dave Beyaridge (physical education, 50%), and
. . _ ' £
* Ken Bos (physical education, 35%). Juric was given 20? release time for his .duties

as director, the remainder to be spent in Exploratory College instruction. " As those

\ N -

e . . - T
blance to the realities of their new duties. This lead o a continuous campaign
‘ ]

by the Expioratory‘staff for full-tdmé instructors, a goal which was finally :
ministratiue and Board ‘support began to wane somewhat when the always sticky )

March report, that "1t seems quite clear that initial grqu expenses for operating
the program will be somewhat above the average operatipnal costs. However, we
expect the program to provide a model representing another alternative to student
learning and comparative costs will be necessary for'such a model to be effective."
Although the Board endbré%@ePearce's statement it refused to make a definite
comnitment for funds. '&he%resuit was, as Pearce 1ater‘remarked, “for all practical
purppses; we took money from just about every pocket we could find rather than put
up - the necessary seed money." -Such actions -noticeably affected the development

of the Expioratorx Col¥ege. The attitude within the advisory committee was that

it was treading on uncertain ground, not quite Sure of how far it could go in

< : _
formulating an experimental program. Always present was their fear that all of

Also, departmentai hosti]ity,.aiready growing because of the reduction of cammuni-
cation from the advisory committee, increased as chairmen saw their funds being
potential]y channe]ed to this new project. ) , - BN

One such prob]em arose imiApril 1972, when Juric requested that the Board
hire as consultants the staff members: of the Exp]oratory College. Juric hag encoun-

tered a serious time-squeeze in trying to meet his ambitious schedule for deve]op-

q
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able timé hich would be requi{gd for. their completion of prepsrations of the,

. opening ofj the co11ege in September: The adhinistration‘ba1ked at recommending -
d1rect funding of thP‘ reguest and instead utilized Proyecto Ade]ante money. W .
Proyecto Adelante. was in the process of app1y1ng ﬁn)a grant to subs1dlze |

consu1tant " for the development of a "1earn1ng ski]]s center." Since this—hadm _

LR 4

been part f the original Exp1oratony Co11ege p1ans, the administration sought

to couple ‘the twovrequests. ‘This action was vigorously opposed by, the Adelante
advisofyﬁgmmittee and E.0.P. Director §y1v1a Harinck, because there was no '\\\‘
re1ationship,‘they argued, between what the Exploratory Co}1ege was doing and

the problems of the culturally-deprived students. Faced'wffh strong'administra-';
tive Pressure,,Adelant? finally agreed, but.-only after successfully removing from
the proposal the-fwo physica] education instructors, who would have to be paid

through district funds. Adelante's new positﬁon was exp]ained in its application:

o

’éfﬂstudénts in mind‘“the*re1evance of the concept for such students is apparent to the

', co11ege staff and (Ade]ante) Advisory Committee." ' The document goes on to say that
a‘fthe Exp1oratory College, as an a1ternat1ve to the trad1tiona1 program at Rio Hondo,
'"shou1d offer the Adelante student a particularly rich and meaningful educational

L o

-‘jexper1ence.f Thus; in order to avqid a budgetary confrontation, .the Exploratory
ffCo]lege was now saddled with an implied commitment to he]p.élfeviate the uniquefﬂg
"@rob1ems 6f the Adelante students. - d
ﬁ; Another similar incident occured the fo]]owing month when Garcia proposed

fﬂat the Exploratory College staff be employed during the summer in order to ‘
fjnafizevthq,program’and that their salaries be funded through the Instructional
Development Grant Program. Given the widespread interest in these funds, there
,wéfk. of course, loud protests. Garcia explained his action in.,a letter to the
fashlty on May 31, but it appeared to only slightly mollify the Exploratory

College's" opponents.

16
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By the end of the spring semester, 1972,  the Exp1oratory College staff felt

»

that it had on1y pockets of support among the faculty with the only strong admin-
¥ /

istrative backing coming from Garcia and Pearce The Board seemed to have adopted

a "wait and see" att1tude. Operating in this atmosphere ‘of r1s1ng?/ppos1tion be-

,came 1ncHeas1ng1y diff1cu]t for Juric and h1s staff Their response was to be-

c0me more reclusive. -They were faced w1th the pressuré of the approaching dead-
1ines-and thus became,alnost tota11y occupied with the job of opening the Explor-
atory College in September. However demanding they felt this task-at-hand, this
further isolation did nothing td*reduce faculty susp¥cion and 1gnorance of the
program; | )

Further problems were met by the Exploratory Co]1ege.staff when it began

drawing up plans for a practical format. As Pearce had'foreseen. experimenta1

ideas and procedures are not readily accomodated in a traditional educational

. system. One of the firss_obstacles encountereJ was that of physica1 facilities.

" The Exploratory College staff considered it essentiallto have d facility which

would enhance the students' feeling of "community“ and could, at the same time,
be f1ex1b1e ‘enough to handle both-large and sma]] group sessions. Fortunately,
the Exploratory College was able to occupy a room on the fourth floor of the/

11brary building, space which was former]y used as a. warehouse Although the

‘faelllty was ngarly 1dea1 for its purposes, .the Exploratory Co]lege did create

vfurther negative feelings by encroaching upon space that the ]ibrary staff was

\ &
p]anning for future use. The room was to be pa1nted carpetgﬁ and furnished.

with desks, chairs, and moveable part1t10ns But on;the first day of the fall
semester, incoming students entered a barren room with concrete floors. The :
spirit of experimentatioh carried them and the faculty through the firsc few

weeks while the room was bélated1y being equipped. 5 o .

A striking success of the spring-and summer planning sessions was the im-

proved ability of the Exploratory College staff to_norg‘together. Obler skill-
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fu]]y led the group through a series of exeri'Ses which were designed to e;:\}dr

interpersgonal communication and develop group cohesiveness. While d1fference§ \

did occur, the he1ghtened communwcat1on had. great payoffs in the 1ntens1ve,

almost daily staff meet1ngs during the fa]] as we11 as in the faCUlty 3 1n-

. creased ab111ty to engage in’ small group d1scu551ons.

By June the staff had developed a more concrete p]an, wh1ch was described
to the Board~in a feport on June ‘28 (see attachment #1). The year woJ1d beg1n
with a four-week or1entat1on prdgrmmvdnchﬂ&7s deﬂ1gned to (1) identify stu-
denys goa]s, 1nterests, and abilities; (2) develop skills 1q interpersonal _
communication; (3) acquaint students'with fhe 1earhing resources b?'both their
campus and communiiy. Orientation was followed by a ten-week session ip which
individukl courses were to be- held. Concluding the “semester was' a fou}-week
modh]e, called the'“Interim,".1n which.students were te either complete tHeir
course work or engage in 1ndependent study. In the second. sehester, it was
planned to conduct two seven-week modules for 1nd1v1dua1 courses and one four-
week session, the "Trans1t1ona1;' which was to be similar to the “Inter1m "

Although it was not noted by either the adm1nstrat1qn or the Board, Juric's
report 1nd1cated<a further evolution of the goa]s‘of the Exploratory College.
The most significant change was the diminution of the role of the "community-

e ,
based curriculum.” Juric did state that the faculty would "Determine the utili-
. ‘ -

s

zation and involvement of guest speakers and resource people from the faculty

" and the community," and would "Prepare for the community involvement experiences

that will benefit students in their specific area of responsibility "; however,
this was ;ot nearly to the extent that either Cohen or Myers had perceived as
being necessary for a truly commun1t¥-based program, |

A more subtle change was signa]ed by the report'§“¥a11ure to mention methods
of preparing students fo; career-choices, other than in the orientation module.
The Exploratory College staff did not feel that this goal was unimportant, only

that it would perhaps be better attained through interdisciplinary courses and

»
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- fully incorporated into the Exp1oratory Co]]ege program,

. j ' . ‘ -19- | o f

innovative instruction rather\than through the Michae]svpian of giving.students

~

v

a sampling ot subjects. Ihgtead of concentrating on the undecided student, the

Exp]oratory College aimed to reach those who sought an alternative approach to'

-
)
A
i

educat1on
Another shift occurred wqfh the almost complete e11m1nat1on of the remedial
aspect of its program Just two months earlier, the Proyecto Ade?ante app]icat1on
stated that the “Exp]oratory Co]]ege has also 1nd1cated a comm1tment to meet the
needs of the high percentage of students on probat1on on this campus . .." What the‘
Proyecto Ade]ante committee saw as a promise for remedial education was rather an
attempt by the Exp]oratory Co]]ege staff to "turn on" underach1evers through an

-

1nnovat1ve program Even the Learning Skills Center, which germinated in part
. “ e ‘,.
in ear]y Exp]oratory Co]]ege discussions, was re1egated to others and was never

I

These a]terations 1n the original goals and objectives’of the Exp]oratory
College were part its evo]ut1onary§growth which assumed different d1rect1ons
naturally as different personne] participated and new prob]ems were enc0untered.'
The Exp]oratory College was not om1tt1ng any of its origiﬂa] aims; it was rather
slightly redirecting the main thtusts of its program. Important]y. these changes
were announced. Although communication from the Exp]oratory College Eoﬁﬁd have
been great]y improVed, facGlty, ‘administrative, and Board confusion o&er these
philosophic changes were mostly a result of their lack of attention to the clearly
explanatory reports which were frequently provided. It'shou]d also be noted that-
some acknowledged the direction the Exploratory College was taking but still felt

that it was pursuing valid educational objectfves. Garcia later remarked that

"we may have come up with a vehicle which sblves a different set of problems than

those we originally were concentrating on." He saw the day when an institution.

might have several exploratory colleges, each with a s1ight1j different focus.

-~y 21
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L 7o achieve the goal of 150 students for the fall semester, Juric began an

energetic recruitment campaign both oq\campus and in the community. Ted Snyder *
E -

aided these efforts by designing an attractive bfacﬁure and by informing the

-

‘community of the prgject in the local papers.

The criteria for admission became a nagging prbb]em for the Exploratory .
College staft. It was finally decided that-interest in the program wqu]d be the
only requireﬁent. Juric and his staff persbpa]]y.interviewed applicants and
informed them of the scope of the_p‘ogram. Out of a total of 226 applications
received, 167 studeets actually enrolled fot the first semester. Although sthere -
was no conscious attempt to obtain aimicrocosm of the Rio Hondo student body, a
eemographic survey of the first c]asS portrayed a fairly accurate cross-section
‘of the §tudent'pqpulet10n at the’co]]ege: Interestingly, continuing students
(98) made up the bulk Jof the group..

Registrat1on of Exp]oratory students proved to be far more d1ff1cu]t than

recruiting and;enrg]]1ng them. Flexibility was a prime concern of “the Exp]oratory

College but ﬁbtiof the Rio Hondo Admissions office. Believing that students learn

at different rates, the Exploratory College attempted to provide ways for students

to complete their course objectives at their own pace. Moreover, the students

* were to make up their program of study after the four-week orientation and were

allowed to change that program during the semester as their interests changed
Such a system created chaos in: the normal routine of the Admissions 0ff1ce and
was immediately and strongly objected to by them. Thus the Exploratory qulege
staff, in the.midst of trying to launch an’experimeﬁt, found itself bogged down
by administretive technicalities. Only through the sympathetic intervention of
Pearce and Garcia were the issues finally resolved.

Another prob]em was met when the Exploratory Col]ege attempted to give
credit for classes. Since regulations limited the awarding of units to only

those courses which had been already approved by the Board, the Exploratory College

22

R
.




. 21-
. R
was 11m1ted to courses which were in the co]lege catalog, each hith a fairly -
defin1t1ve 11st of obJect1Ves. This great]y reduced the sta{f 3 ab111ty to
offer tru]y experimental courses As a recourse, they sought to present the
traditional subJects through a different approach Th1s departure from es-
tablished ways was @riticized by some faculty members, who felt. that their
“doma1q: was be1ng infringed upon and that the1r standards were be1ng com-

promised.

The first such confrontation came when the Exp]oratory Co]]ege sought

to give students credit for the orientation program. Jur1c believed that it

was educationally valid to give students some kind of credit for what was ,

obvious]y a learning experience.. He finally proposed to g1ve them credit ‘for
Psychology for Self App;aisa] (20), .much to the consternat1on of the counse]ing
staff who had originated and traditionally taught the course. Through extens1ve
discussiop and compromise,‘aided by 1jght-handed administrative pressure, the
jssue was finally smoothed. The Exp]oratory.College thereafter ehjoyed gener-
ally good relations with the counsellors, who helped the program on ndherous
occasions . -

The or1g1na1 orientatfion schedule was.based on four weekly themes:

WEEK 1 . WEEK 11
WHERE WE ARE ’ ) WHAT WE NEED
Introduction-Group Dynamics Tests-Self Appraisal .
People to People Evaluation-Exploration
Faculty & Students Aptitude e
" Past Experience = Achievement o P s
General Overview Interest ' ~
Exploratory College - Skills
Exploration Intro-Techniques
Self Discussions
Campus Panel
Community . Seminars
Who am I7? Projects
What am I Doing? « Contracts ‘
Where am I going? Methods of Evaluation

Grading System
& .
26
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. \a . WEEK II1I WEEK IV
WHAT™S AVAILABLE . » WHAT'S AHEAD
_ - Campus Explexation Contracts.

Physical Education: . Groups ~
Humanities/Fine Arts. . Tutors =~ ,

. Yocational Technical ‘ “SFaculty Advisors

s Natural Science Focus of Interests

/»'“: ' Social Science Individual Commitment
DA Exploratory College Spectrum , Values - Quality
. Humanities/Fine Arts Individual Responsibility
Communications ‘ Security
Physical Education . -
Social Science : .
.Technology ' . ’ KN
Sociogram -

Alternative Methods
Teaching v. Learning

Also included in the orientation program was a presentaéion by fd Muraskir
Director’of the Cooperative Education program. This wagxan effort by the staff
to expand its program to the“communify in. some fgshion{ However, the attempt
was only moderately successful due to Murask#rs and the staff's Timited follow-
fhrough and the students' Tack of interest. D .

The excitement of the new venture stirred the faculty and students, making
them disregard the considerable chaos surrounding the first few weeks. Although
the testing program was not as thorough as had Been hoped, so much was quickly

'accomp11shed in the rest of orientation that the schedule was pared down from
four weeks to two and a half. Both students and faculty read11y adapted to this
change, viewing it as proof that educat1on could be made flexible. - \

s After completion of orientat?bn. students eéro]]ed in spetifis/courﬁes.

Al were required to register for the Humanities Co]foquia. a three-unit, highly
interdisciptinary course centered on th: theme of "The Individual and gociety."

Credit was given for the established course, Humpnit1es 1A, a decision which

touched off another round of protests from the faculty. %he Humanities Colloquia

would be taught by the total Exploratory College staff, in conjunction with wide-

ranging resource persons from the campus and community. Once a week students met

24




in a large group for a presentation. At another time, they would meet in

'tant]y,'thé Qo]]oquia tied the Exploratory College together, producing through
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"advisee grbups", small discussion sessions led by “a_faculty édvisor. Thé

7

staff used agdvisee groups not only as a means for more fully exploring the

. . . A 4
current Colloquia topic, but also 'as a medium for advising, students .on edu-

cational or personal problems. The success of the Colloquia and ‘the advisee

groupé was unevefi. Some outstanding programs were presented. Most impor-"

the common experience a true feeling of "community." On the other hand, the
amount of time and Qork involved in coordinating the efforts of the six fac-
ulty members prevented the Colloquia from ever achieving its sizeable poten-

— -
The regular course offerings strived to be informal, interdisciplinary,

tial. ' -

and flexible. Irformality was the most easily attained goal. Some adjus tmet
ta the new fo]es of student and—imstructor was requifed, buf, for the most
part, both facﬁ]ty and sﬁudents enjoyed this non-traditional approach. A
common student reaction was that the system was 1es;-threatening, thereby
encouraging them to achieve more. /

Makiné courses truly interdisciplinary was more slippery. Apart erm the

Colloquia, instructors tried to achieve this by expanding the traditional scope

of the%r courses-to include related topics, or by occasionally combining their c]a;se
with that of another instrucfor when they were discussiﬁg a similar area.

To accomplish the latter, the program had to be made flexible. Rigid time J
schedules were abolished. Class meetfng times were determined by the nature of
£Be1r current activity and were announced the preceding week on a large calendar
in the room. Through coordinating their schedules, instructors werc thus able
to join their classes. This flexibility also enab]éd classes to continue for
longer time spans, permitting wide vaq1at10ns in their activities. Two gevere

~

difficulties soom became obvious. First, since most of the Exploratory staff

)




) spec1f1ed fimes. ) Second]y, students constantly had céﬁﬁl1cts 1n the1r schedyle

. When two “of their non-related c1asses were held at_ the same time Ghese k1nds

" never completely alleviated during the Exploratory College's first year.

freebie on the téchn1ques of nga.
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had courses. in the regular program} which were locked inte rigid schedules,
the1r amount of ;glex,b‘g" time was reduced. This problem was especially acuﬁe

for the two phys1caT education instructors who besides hav1ng the1r gwn fl:ed

-2
schedule, found. that the phys1ca1 educat1om fac111t1es were free on1y dur1ng ¢

and were,

¢«
- - . rf{/’~ “T\«\?“
The Exploratory Staff attezfted to give students.the major (equnsibdlity :

of problems were typical of an "1nstktut1on within ag;1nst1tut1on,

for tﬁg1r'own education. A contractual system was employbd,to achieve.thig

goal. Each studentywould design a contract, stating how’he would complete the
specified objectiies for a particular course. He would also, during conference
with the instrqctor..contract for a grade. Upon satisfactory completion of the
contract ‘he would be:ﬁwarded a grade and credit for the'cburse. .Many exampleg

of outs£§ndiﬁg, creative work were achieved through this system. ‘However, the / .
staff soon realized that it was a little unréalistic to e;ﬁzzz’;zaabnts. who

had been conditioned to a paésivé role in the educational process, to suddenly
become self-motivated learners. Corrective measures were later taken. .

One aspect of the Exploratory program which was almost entirely the stu-

>
"

dent's responsibility was the tremendously successful "freebies ." These were

"free" learning experiences for which.thé student received neither credits nor

4
grades. Freebies usually consisted of an hour-long discussion or event cover-

¢

r's

ing any subject which interested the group. Freebies covered such diverse topics
as re11g1o;, politics, spgRts, art, ﬁora]ity, and minority problems. Partici-
pating were outside speakers ranging from actor Jon Vdight to State Senator
George Moscone to pacifist David Harris. Anot?sr example of student self-

‘ .
direction was their arrangement for an off-campus expert to lead an eight-week

~ 7 20
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Studepts also began an unofficial Exploratory College newspaper, “"Rimecx,"

with Lorin Warner, who had recently.joined the Exploratory staff, as faculty

advisor. However the newspaper soon encountered problems which were’ becom1ng
:common to many of. the Exploratory College's attempts at innovation. F1rst

’ s1nce this effort was a departure from routines the adm1n1strat1on d1d not know

.‘how to hand]e it. Grandy decided that it could not be funded by the school s1nce
there was no prov1s1on 1n.the budget for it and bes1des, in h1s words, "what 1f
every department - dec1ded4$o print its own newspaper7“ Next the Journa11sm staff
objected to the newspaper argu1ng that the teach1ng of Journa11sm was the1r
responsibility. The. Exp]oratory staff said that it was not engaging in the
teaching of journa11sm, but’ were mere]y trying to provide an outlet for student
expression. After several pro;ocatfve issues, jnstitutional pressure fino1]y

subs1ded

. ,
' ’,

Freeb1es were, oftentimes attended by students and faculty from the regu]ar
campus, prov1d1ng a we]come opportunity for the Exploratory College to reach out
to the rest of the campus Another success in the Exp]oratory College' %:campa1gn
)// N to end its jisolation was ach1eved when Juric gave a well- rece1ved presentat1on at
the FAB retreat. However the Exp]oratory staff and students increasingly felt
1so]ated from the mainstream of campus act1v1ty Part of this alienation was
attributed to the facility used by the Exp]oratory Co]]ege The fourth-floor
‘1|urary room had many 1dea1 aspects, but the fact that almost a]] of the Explor-
atory College's act1v1t1es were held there decreased jnteraction with the regu-
lar campus The faculty and students of the trad1t1ona1 Rio Hondo program be-
came natura]]y suspicious of what, in one faculty member's words, "thése kooks

Id

on the fourth floor were doing."

The‘Exploratory College had perhaps its greateét Qnmediate impact on the
,aeradlxinnal program _in the area of physical education. U$ing the theme, "physical

edUcat1on for life J'Bever1dge and Bos developed a program in wh1ch students could

{
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-
be exposed to several types of physical activities; such as.backpacking and
| cyc11ng, which could be eas11y engaged 1n throughout. their life. This Very
popu]ar system was soon adopted by the P. E Department
Dur1ng the firs} modu]e both'staff and students were pressured in the1r»
attempt to squeeze a trad1ona11y 18-week course into a shorter span. A]so too
pmny courses ‘vere be1ng taught by the faculty,. wh1ch decreased their effect1ve- .
ness and increased schedu11ng conflicts. To ease thesg pressures, some courses.
” were-postponed until January when they: wou]d rep]ace the proposed “Inter1m" '
modu]e ‘ Th1? allowed a s]ower pace and improved accomp11shments L1kew1se, the
Exp]oratory staffgnodified 1ts prOJected spring schedule by e11m1nat1ng the
"Trans1taona1" session and by extend1ng the length. of :he modules to. nine weeks.
These moves gradua]]y 1ntroduced‘more structure into the Exp]oratory College.
“While more structur§ “reduced conflict and pressure to a 1arge ‘extent, it a]so
diminished the opportun1ty for experimentation. Moreover!jthe exciting poten-
tials of the "Interim" and “Trans1t1ona1“ sess1ons were Tlost.
Innovations by the Exploratory College were a]so limited by the Exp]oratory
staff's uncertainty over their status. As-a resuit of what was perceived as )
Jmixed messages coming from the Board and the administration, Juric and hissstaff
were unsure about how much 1eeway they .had been g1ven After a while,jthe
Exploratory staff felt that their proposals would be e1ther met with the comp1a1nt
that such 1deas were not cons?itent with the Exploratory Co]]ege 's original goa]s,
or thatf their attempts were not "new" or "radical" enough. Moreover, the Exp]orz
atory Co]]ege did not fit into the organ1zat1ona1 framework of the institution.
-1t was not cons1dered a department and therefore had no separate slot in the
budget. The director was not- considered a department chairman‘and was thus de-
nied participation in the Academic Counci],-where many important budgetary de-

cisions were made. Although Garcia coptinued to reassert emphatically his sup-

~ port for the program, these factors led the Exploratory staff to believe that

LY
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_it had co assurance of ftc future existence.

An attempt to alleviate these feelings was made by Obléf, who, with the
help of Joyce Smitheran, submitted a proposal for federal funding to the De-
partment of Health, Educatioﬁ, and Welfare. The app]icacion requested $125,450
in H.E.W. fundé over a'two-year périod, to be supc]emented by $156,872 fram
Rio Hondo. Aside from the salaries for the facu1ty énd the director, the big-’
gest expense-in the proposal was $25 875 for conéultants in thg Tirsc year.

Some of these out&ude experts were to complete an. extens1ve eva]uat1on of the
Exploratory Co]]ege Other consu]tants were to conduct a series: of 1nserv1ce
.tra1n1ng workshops for both the Exp]oratory facu]ty and those in the regu]ar |

| program. A]so included in the. budget was a prov151on for pay1ng honorariums
to guest speakers, a goal long unsuccessfu]]y sought.by the Exp]oratoryustaff;
Although there were encouraging comments coming out of Washington, the abp]iS"
catioc*was finally rejected, by HE.W.

The Board refused é;:iomnit itse]frto.future fcnding of the Exploratory
Ccllegebuntil it obtained a more complete ecilgation of its performance. The
preliminary plan for’evaluation of the Exploratory College's f%rst year wa§
submitted by Juric to tﬁc Board on March 7,.1973. It env%sioned three levels
of evaluative input: Exploratory faculty and students, a faculty committee
from the regdﬁ -program, and an analysis by Cohen, which was later reschédu]ed =
for the next year. |

Jurgc also included in his report a 1ist of goals and objectives (see
attachment #II) as was now required by the new Rio Hondo eva]dation policy.

This marked another stage in the development of the Exploratory College's aims. /

v

While it did restate two of the original goals (i.e.selating the curriculum tqg
the community and providing students with career direction), its main emphasi

was now clearly the establi¥shment of an alternative educational system. Cen%tal'

to this prografi was innovative instryction, interdisciplinary courses, new

Q ‘ l '_ ZS)
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. * \
| concepts of student and faculty roles, self-directed learning, and the creati@n

of the feeling of "community" within the Exploratory College.

-

The first-year evaluation was presented to the Board on,August 6. Garcia
prefaced the report by noting:

When it was decided several years ago to create an
experimental college within Rio Hondo College, it was
agreed and understood that by the very nature of its
founding charter the Exploratory College would be flex-
ible and fluid in concept and nature. Such an institu-

R : tion is, by its very nature, very unlikely to be pre-
~Eh : dictable. The first year of operation of the college,
cemrleted this June, was viewed as one in which more
mistakes were 1ikely to be made than gains. '

Garcia continﬁed with a 1ist of issues that neededqto be addressed during

the Exploratory College's second year:
. : : o
1. We need to identify those elements of curriculum
' structure and instructional organization that seem
to have been the most promising in the Exploratory
- College in its initial year. Those technigues and N
‘ structures which appear to be most effective need
> v ~ to be identified and promulgated in other areas of
the college. ’ S

2. We must identify procedures and scheduling techniques
which will enable a larger number of the members of
the faculty to be involved in varying degrees of in-
tensity in the Exploratory College.

3. It is generally agreed that more attention need§ tﬁ/
be devoted to developing participation by the Exploratory
College student in various aspects of community services
and more thorough exploration of career alternatives.
These were two key concepts in the formation of the
Exploratory College and need to receive further attention.

4, It should be possible even though spontaneity is a
primary value of the Exploratory College, to devise
a means for more effective advance planning in the
Exploratory College,

5. 'To the degree possible, we need to evaluate the singular
impact of the Exploratory College on its students as
distinguished from the impact the traditional college

- might have on the same students. Stated another way,
the question is: Is it possible to discern any unique ° \
contribution that the Exploratory College, qua Exploratory
College, has made to Rio Hondo College.

34
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The first year of the Exploratory College has been a
productive and interesting one as the evaluations indicate
and we are encourajed to believe that further growth and
development will occur’during its subsequent years of
operation. } . : .

.

A\

-

Overall, the Exploratory Coi]ege staff's se]f-eva]uations'were frank and

v;ggmprehehsive. The staff gegera}]y,felt that it was very sdtceszu] in the

attainment,ofqgetter'student-facu]f} relationships and in-the creation of
1qterdisciblinary courses. They believed tﬁat they.Were moderately succeséful
in estab]ishinQ a flexible schedule and in the deve]opMEnt of self-directed
students. The strongest self-criticism was on the failure to réﬁgte 1e;fning_
to the community and the déve]opment of student éareer pbjectives. Failures

of the Exploratory program were blamed on their own mistakes, the enormous

pressuré of time, administrative obstacles, jnstitutional inertia, and\the

~students' lack of initiative. While the Exploratory staff be]igxed that a

2

rea]jy valid evaluation could only come later, it genera]]y'felt thdt the
experiment had been a success at that poﬁnf. | )

Student evaluations were obtained by auestionnaires (see attachment #III)
and through’a series of informal discussions. Studeqts were very enthuéiastic
about the program, although it should be remembered 'hat the survéy was taken
byithose students who had successfully adaptéd to tHe Exp]oratory Co]]ége and
not by those who had dropped out? .The greatest acc mpl{ghmant, from the students’
viewpoint, was that the program helped thgm become more self-directed. Also the
stydents thought that the Exploratory Co]ieQe enabled them to see the interre-
latedness of different diScip]ines. The sdrvey showed that the students' per-
ception of the drawbacks of the Exploratory College wefe,'for the most part, in
agreement with the criticisms of the Exploratory faculty.

Further input to the evaluation was obtained from a faculty committee

appointed by(the Academic Senate. Its members were Stan Carroll (social science),

Jacé‘fHo]e (chemistry), Robert Kopfstein (communications), John Ogborn (automotive

31

k .




-30-

v

technology), and Dick Young (phjsica1 education).” The committee held several

meetings with Exploratory faculty and students, interviewed gumerou$ indjdidgals
from the regu1ar,ﬁ?ogram, and visited several Exb1orator& poflege c]asééé.’ The
committee was favorably impressed that the Exb]oratory College wﬁs-making
progress toward.its goé]s. Committee members were especially p1ea$ed_wffh the
degree of student-faculty rapportin the Exp]ofatory College. Théy were also

| somewhat surprised by the extent of 1eafning takkng ptace in the'nbn-tréaitfona1
atmosphere. On the negative side, the cbmmittee comp1ained*that there was poor
communication betwgen the Exploratory College and the rest of the caﬁpus.

An overview of the program, then,*%howé that‘the evolution of the program
% has caused it to change soﬁewhat ffom the original concepts, but that it is

fulfilling .the valuable function of offering alternative sty]es\of education.

Upon reviewing /histories of other experimental colleges, it can be seen that

moét of them have gone. through a similar evolution with many of ;he same

problems, among them not communicating well enough with the rest of the faculty.

The- Exploratory Staff is presently working on ways to solve this problem.

s

b4
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‘college community. By being a smaller, primarily interdisciplinary nucleus, our

1
2
3
4
5
L\\\ 6. Students and faculty will be able to meet onan informal basis.
. 3
8
9
0

Attachment II.

March 7, 1973
F .

EXPLORATORY COLLEGE GOALS AND OBJECTIVES

PHILOSOPHICAL PREMISE N | _
The purpose of the Exploratory Coﬁlegeﬂis not separéte from the traditional éollege;
but is rather an alternative center for exploring new ways of learning within the.

goals reflect the need for modes of experience that are more.commensurate with
4ndividual and group goals than traditionally possible. -
: 2

GOALS

I. The Rio Hondo campus and community will have a center for exploring new ways
~ of learning for students and faculty. .

Objectives

. Students and faculty will experience a sense of community.
. Any member of the college faculty will have the opportunity to present
~a new course Or topic. : }i
. Students and faculty will be given the opportunity to share the ”
_ responsibility for curriculum development.- )
Students and faculty will share information and research of mutual interes!
. A balance will be achieved between the teacher and teaching as well as
between the Jearner and learning.
The Exploratory College will provide access to resource people within
_and without the general college community. ' ~
Alternative methods of presenting established courses will be tried out.
New ways for students and faculty to learn will be explored.
Knowledge gained in the Exploratory College about teaching techniques,
learning, organization, etc., will be shared with the general college
community. ' ’ , .
11.  Students and faculty will be afforded reasonable access to book and non-
’ book materials, équipment and facilities.
12.. The physical arrangement of the primary facility will depict a center.

}

II. The Exploratory College provides studénts with an opportunity to experiénce

a relaxed learning setting with flexible scheduling. .

Objectives

1. Students and faculty will be able to participate in any discussion group ]
or class on a drop-in basis as they deem appropriate. i

. The physical arrangements in a classroom will vary with the learning_methot
that is being employed. : !

. 10.

©

2
3. Student-faculty rapport will be such that learning is perceived as a mutua’
" responsibility and thus non-threatening. = *\h : , 3

4. Assignments, projects and research leading to expected learning outcomes
will be based upon individual interests, bents and goals. - |

\f. Learning, completion of courses and projects will proceed in accordance
[

|

3

with, individual interests and ability rather than within some predetermine
time frame._ 34 |
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Exploratory College Goals and Objectives

Page 2 :

6. Exploration in its various contexts will take less time than is generally
the caser - S

7. Class meetings and the presentation of topics will be varied from week
to week as desired learning outcomes warrant. L

8. Schedules will vary according to the accessability of resource persons
within and without the Exploratory College. . : .

9, S;udents and faculty will learn to adapt to change and uncertainty.

I11. Exploratory College students and faculty receive guidance épd direction in
determining their personal and professional goalgf

-~

Objectfives : ‘ . : .

T~ The Exploratory College will be open to all students that feel they can -
profit from the experience and as such they will be a’microcosm of the

Rio Hondo Student Body. .
Each student will be afforded the opportunity to receive individual

2.
guidance and counseling to reach his professional and personal goals.

3. Students and faculty will identify and increase their awareness of
personal goals, : ,

‘4,  The student's @ndenstanding of his potential will be improved through
involvement in testing as needed. ' .

5. 'Students will be able to identify professional alternatives as well as
what w11 be required of them to enter such occupations.

6. The prdcess of equipping students with the skills needed to reach their

personah and professional goals will be initiated.

7. Students and faculty will be exposed to persons who are employed in
various occupations. '

8. The student's desire to achieve his personal and professional goals will

serve as the primary motivation for learning.
9. Faculty will continue their own professional growth.

, IV. In the Exploratory College students and faculty experience opportunities that
increase their self-awareness and self-worth. ~

Objectives

i 1. Students and faculty will gain the-ability to assess their own strengths
and weaknesses. ’ A
The students' strengths will be reinforced and"they will learn to value
their own ideas. : ,
Students will acquire a sense of self-discipline.
Students helping students to learn will be encouraged and common to the

Exploratory College. .
. Students and faculty will make use of the beauty of the community.

N AW N




Exploratory College Goals and Objectives
Page 3

VI.

VII.

o W N

A O & W N

The .Exploratory College provides an opportunity for students and faculty to
apperceive the interrelatedness of the disciplines. Thus, education Jn the |
Exploratory College unifies learning and experience; past, present and future,
romance and reality; mind and body; wWork, play and contemplation.

Objectives

1. . Students will enroll in a common core course in the humanities that
. demonstrates the interrelatedness of disciplines. fj
. Eeam and interdisciplinary instruction will be common in the Expiorato
ollege.
Seminars, freebees and discussion groups in general will be\based upon
the combined background of instructors.
Faculty and students will have the ability to combine classes or regroup
themselves to explore given topics as needed to demonstrate discipline
interrelatedness. o
. Student learning will be facilitated through' goals and objectives that
clearly demonstrate the interrelatedness of disciplines.
. Studgnts will be encouraged to undertake projects that unify two or more
fields

bibliographies, readings .and research.
. Students and faculty will explore a variety of disciplines and achieve
“the skills necessary for their goals.

5
6
7. The Exploratory Coiiege will emphasize an interdisciplinary approach .o
8

Students and faculty in the Exﬁ%rmatory College have an opportunity to become
involved in the community as an integral part of the learning environment.

3 -

Objectivids .

1. The Exploratory College will provide students with the opportunity to use
the community as a resource for learning.

Students will be encouraged to become involved in community voiuntary
activities.

Students will have the opportunity to explore occupational goals in the
community.

Students and faculty will identify problems of the community and develop
means that might be employed to help resolve such problems.

. Students will have the opportunity to undertake projects which require
involvement in the community.

. In the Exploratory College involvement in the learning process will be a
pr{ipary motivation for 1earning..

Expioratory College students receive standard college credit within a non-
threatening grading system.

Ob;éctives

1. Exploratory College courses will be readily accepted in higher education.

- L.
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;Fiﬂﬁ. ‘ Exp]oratory Coi]ege Goals and Objectives

Page 4 ?
2. Students will be given the right to fail without penalty.
3. The incentiye.for 1nd1v1dua1 success will be individual growth and
- not grades.
4. Attainment will be based upon individual achievement rather than a
, group fform.
5. Students will accept the responsibility for ass1st1ng faculty to

determine their own grades.

VIII. Exp]oratory College students and faculty develop persona] values and attitudes
through exposure to the va]ues and attitudes of ours and other cuitures. S

Objectives

1. The Exploratery Coiiege experience will reflect the rapidity of change .
“in a modern society. ,

. As a natural phenomenon curiosity will be encouraged

Students and faculty will be able to identify, distinguish between and

explain differences in values and attitudes. :

Students and faculty will be able to demonstrate the information and 4

insight they have gained about the values of other people and societies.’

. Students and faculty will demonstrate a commitment to learning as a
continuing process.

’
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Attachment 111

]

EXPLORATORY COLLEGE.
General Student Evaluation

Did you enjoy your_€>pef+eﬁfgs in the.Exploratory College?

Usually 67  Often 26 Occasionally _7_ Rarely _0_ S

Did you feel that the }pﬁwlgdgeland fkills acquired here were adequate?
Usually _45  Often _46 . | Occasionally _ 7 Rarely _2 f

Did you experience a continuing sense of comﬁunity within the group? {@”
Usually 46  Often _24 ~ Occasionally 28 Rare]y'__g_

Were you able to function comfortably within the flexible schedu]inb?
Usually _35 Often 38 Occasionally _23 Rarely 4

Did your experiences here help you to become more self directed?

Usually 63 Often 20 "Occasionally 15 Rarely 2

———

. [ 4
Did you have sufficient direction toward a realistic assessment of your abilitied
Usually 24  Often _39 Occasionally 26 Rarely Tl X

Through projects, study, and presentations, did you recognize the interrelatedne
of different subject areas? '

Usually 63  Often _27 Occasionally 7  Rarely _ 3

Did you find Humanities Colloquia unified, interesting, and worthwhile?

Usually 43 Often 26 Occasionally 24 Rarely 7
Was the balance between structure and freedom adequate for your. needs?

Usually 41 Often 36 Occasionally 12 Rarely 11

—— m——

Did your experiences in the Exploratory College help you come closer to making
a career choice? : '

e

Usually _24 Often _ 8 Occasionally _20 Rarely _48

Were you able to relate and/or use your experiences in the Exploratory College
to the district community?

v

Usually 29 Often 19 Occasionally 38 Rarely 14

>
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