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Paul Hunter )

v ‘ [ ' (/ v ‘ s
) Community college English teachers today face a crisis in their ..
» - 13
€ work. Afterxyears of tremendous growth, the colleges and teacher;;are

{
now having to test their philoséphical commitment to deve[opmehtal

students--becéuse the students are coming into the colleges in greéter
*  numbers, but with less proficieﬁgy in writing, each year. The first
section of this paper discusses the seemingly conclusivesr evidence that

these students are less proficient in language arts than those of a \
. v .

few years ago. The second section reexamipes the commitment of the

community college to developmental English and concludes that the

language arts crisis must be viewed as a tremendous opportunity rather
. L
than as a distasteful social problem. THe third section argues th )

’

A \
the needs of the developmenta students are not best served by segre
gation _into specia] sectidns, but-by individualigzed developmental Iabs

supﬁlementing'a small €ompgsitjon class made up of students of varying
. . - 4
proficiencies.  Too often the developmental student's self-image is

.damaged by segregation, and they feel that they are, and will continue ) !

’

to be, low achievers.

Before continuing, | want to make it clear that the term ''remedial"

is damaging and should be discarded. ''To remedy,' according to all
v . . \
dictionaries and to most people's common sense, means ''to cure.' But
- . 3 \ ,

Py
v students who lack basic skills are in no way sick or-mentally iil,
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and they should not bejreferred to with such notions. Also, community

_ college English teachers also use the term ''high-risk'' when discussiﬁg
‘deQelop;entaI itgdents; "High-risk' is an important**concept in selling

N

insurance--but not in teaching. The word "'developmental'' is much more

/ - -
approgriate. Development is growth ang expansion, so this term is much .

more appropriate to teachers. Importantly, this is th just an exercise
in euphemism; this is fundamental totlhe mi%take? community college -

—
. ‘ .
English’teachers too often make--primarily, segregating students into

classes which seem to almost all observers to be 'normal'' and ”abnormg&.“

-

3

.The Crisis in LanguageﬁA}tJ\' . -

- If English teachers in the two-year college are to view the
- > .

increasing numbers of unprepared students as an opportunity, thgy must

first understand the-cdrrent crisis in the language arts. The general

.

public, and probably many teachers, view'the current situatfon with

rather than shrink before the chaljenge, we should
understand what it really means. | will discuss the crisis by presenting
. 1Y

distaste. But

.

three- reports released in the fall of 1975: the decline . in the verbal
scores of the Scholastic“Aptitude Tests, the new report on functional-(b
illiteracy in America, and the writing studies of the National Assessment

of Educational Progress (NAEP). While these repprts are certainly of

BN .
great Eoncern to English teachers at the two-year college, they by no

means present an insurmountable problem. S
, \ ,

Early in the fall, newspapers throughout the country carried the

\ ' r
seémingly disastrous news that SAT verbal usage scores declined "in the
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last year from 444 to 435.]' Certainly, therg—is ‘an 6bservable decline;

but it is only ten points=-~just over one percent of the eight hundred.-
\ ) ) & . >»
possible orf that section. Such a small decline really means very little.

4

Furthermore, this ceduétion may mean that more unprepared students--who

would not have taken the SAT in ‘the past-~are taking the test because €

>

intérest in hibher education Is growing among students who need to » -
develbé their language arts sQill;.- Thereforbj the crisis mibht actually

bé a very good,thiﬁg. -) . / ‘
A few weeks ;atef the news ﬁedia reported the shqqk}ng lack of

3 14

functional literacy in America. Timekgqid one adult ]n five is functiopally .
wﬁiiterate;z that is, they do not-hive the ability to perfbrm necessary
functions such as reading labels, job notices, road siggs, or the pi;kmp

book.- Furthermgre, functional illiteraéy is more fhan twice as common ' ¢
N ~

amdﬁg blacks as whites. Though this report is stunning,(jt actually \X7

tells us some good things. First, we now know better than any socliety
in history exactly how literate our country is and who the illiterate

are. Second, since functional illiteggfy has never before been tested,

we have no reason to suppose that national literacy has deteriorated. -
. . ' Y

-

Third, perhaps now government at all levels will address developmental

> -

reading with more adequate funding. More research and cysriculum

development is sorely needed,3 and by rising to this cha[lenge the

) /
commuqﬁ;y college can more thoroughly convince the community df its '
b B n
value. Miilions of adult Americans need help from higher education;

o " -
the community college can and must meet their needs.
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; The Final bombshell Ts the National Assessment of Educational
é .

¢ ’

Progress report thatlséys the quality of high school graduates'

writing Is deteriorating. The nation's news media has widely reported

* < o
this story also. Between 1969 and 1973 (when the writing samples were

taken) therwrltlng of nine-year-olds remained constant; however, among
]

-

13- and 17-year-olds, an ominous change has taken place. |If wé werg
14

to divide these writers into three groups--unproficient, p icient,

[

and exceptionally proficient--we would find that the middle group is

dropping out and ‘that the upper. group is remaining stable; in.other
words, a wider échlsm has developed. We can conclude that the ﬁumber

. ?
of unproficient writers entering the community college will continue
) r

to increase.

Because of these reports millions of people are aware of the
language arts crisis and, hopefully, are more ¢oncerned wlth the quality

of education at all levels. Community college English teachers now

.-

have a greater opportgilty to help millions of unprepared adults learn
' . ]
the skills necessary to living a productive and satisfying life. But
“' . . ) \ -
will English teachers do it? In the past tﬂglr failure has been

phenomenél,'and the open door: has become a revolving door to millions

of developmental students. Importantly, none of these’ reports ¢an

state that the students' capacity to learn has decreased. So the

-~

problem, dear teachers, Is not in our students but in ouE}elves.

[y -

. -

Separatlon and the Philosophical Commitment :

In Blind Man on a Freeway, William Moore, Jr., ertes, ""High-risk
4 <

students test the commitment of those who clalm to be interested in them.B

el

‘ - 3]
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And when a,?ailure'in\results is great, we can assume that the commitmen
.15 low. In:Agglnst the 0dds, Moore writes, ''The dropout rate of ]éw
. % ¢ .
achjevers in theoopen-gg;r college continues to incrgaée, while the

] * number of these students whp get into the regular college (as oppoesed
. to the remedial program) continues' to decrease.”6 qohn\E. Roueche,

in Salvage, Redirection, or Custody?, agrees:

I

- . A recent Investigat?on found that from 40 to 60
per cent of the students enrolled in remedial
English classes in Californfa public junior
. colleges earned a grade of D or F. Only 20 per
cent of the, students enrolled in these renfedial
courses later enrolled in credit college

4 ' .

courses./ 3

Terry O'Banion, in Teachers for Tomorrow, also cites the California

stugy and goes on ta insist that ''success in thFSe programs has been

-~

almost non-existent' and that ''the purpose, the currftulum, and the

learning strategies probably need completé redevélopment.“B‘ Therefore,
! (

the test of commitment has been féiledébecause no success can be
: A

claimed when, as Roueche points out, ''as many as 75 per cent of low-

ll9

.

\Tl

~ achieving students withdraw from college the first year.
So what exactly Is the philosophical commitment of the community

college English teacher‘to the developmental student, and how important '

\

is it? James W. Thornton, in The Community Junior College, argues,

; "a democratic society cannot wholesomely function without a well-educated
| ; Lo
citizenry." 0 It.fol]ows that '‘many of the young people who cannot meet |

k. the restrictive admission standards of some fdur-year colleges are
/ . :
v . ‘
precisely the ones who most need further education.V]l ‘English teachqgs

-~ U




fail in their phjlosopbiéal commitment when they segregate students
according to thelr previous academic achievement. When this happens,
these students who most need -further education are denied an equal

chance. Teachers usually shun sucljpcourses, as Roueche points out in

«

A Modest Proposal: Students Can Learn, because ''teaching remedial or

developmenta¥ courses does not identifythe instructor with higher

-

'

academla.”lz -Such an attitude Is underétandauge (though certainly not.
h

commendable) because the teacher feels like he has a high school class,

and the students #eel the same way. When thils segregatlion occurs, the
equality to\wblchkteachers should be dedlca&ed drops out of the

‘ S\
community collééé» and the developmenta] student Is allowed to fall
R o |

far short of pis/goa®s. ’ .

This lack ¢f philosophical comm]gment and the failure of most,
develobmental f%gllsh programs Is inherent In the structure of the

program becausg it fails to be ap lntegrél part of the college and it

; \
humiliates the student. |In Against the 0dds, Moore writes: ’

o Althdugh it Is true that more than 200 community ¢
col Jéges can identify some compensatory or remedial
codfrses being taught, it Is difffcult to locate
a fignificant number which have developmental or
r¢jtedial- departments as an Integral part of the

! ege()3 C

When a(ﬁtudent is not an integral part of the college, three destructive
', N . &

v

o - .
thingg happen. First, the quality of his courses suffer. The fact of
a course's irrelevance cannot be concealed; it affects both student .
{0 ,
mof/vation and teaching quality. Second, the segregation creates two

]
‘?ets of goals: one for the "'normal' classes and one for the "abnormal ."
4

3 | -
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~ All students should be "able ;2/}ee themselves in a, viable program, but
, Vo ' '
‘ developmental students too 7 tegfgannot. Third, humiliation, which
— . , . . .o
- Moore discusses,lh destroys whatéver motivation a stGdent might have. ~

e
Developmental gtudents are made to feel stupid or second-class when /,/ff—-\\\\_/>
. 1} ° >

t]

separated from thé collg?e, so they drop out feeling that they have, oo

no place in college. This segregation results directly from.a mis-

interpretation of entraﬁce tests. These tests, according to Roueche, -~

do not measure a stgdent's capacity for learning and they do not

measure Suc;:ess.IS Therefore, they $hould not’ be used to* separate - ’

students into groups{ rathe:s théy should be used to help define a . 1
. person's educatignél needs.as an indivFPdual. This-misinterpretation \

of testing must stop, and all students must be made integral parts of
¢ .

vthe cgllege. .

A

-

. 7 N
A New Plan for Freshman-level Composition
The most important step in making all students an imtegral part -
of the college is to break down the walls between them. This means

‘// - assimilating regular and developmental sections. | .am not arguing

: -~ ¢ .
that developmental programs be junked--unprepared students need the
3

individual ized attention that ‘the successful developmentql programs

rs

provide. There is, however, no need for separate classes. | am -

proposing that each freshman English class include students with .

] - 4

different levels of academic achievement and each student would. be

3 'Qraded on a contrac& addressing his individual needs. Such a program
. ‘ .

I .
'
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would make the developmental student an integral part- of the’college

-

and éliﬁinqte the humiliation of being branded ''remedial." This can ~
e ) . ’ ’ .
‘be done very easily, due to the inherent flexibility of freshman English.".”
% ° .
The following diagram represents how such a section woul% 160k to

-

the developmental student:

L}

( o
WRITING , ) R GRAMMAR
LAB. - . . . LAB
CLASS .
. :
READ ING . N  SPELLING
) LAB LAB

t All students would participate in the cWass, write the same ‘essays, and

read<the same material; however, not all students would be'equcted to

'

write at the same level.\KHere, entrance tests (if properly designed)

are important. After the testing, which should involve a writing sample,
v ¢ . ! .

a student is shown what his weaknesses and strengths are, and with the

help qf his teacher and counsellor he draws up his contract for the

> ~

gourse., If he is weak in all four areas, the student would take all

5 i four labs in addition to the class‘(this.student should probably take
. N b
only one or, twq other ‘courses). A student writing exceptionally well
. would not be required to take any of the labs. Aga‘n, everythihg would

b be individualized and paced according to the student ™S contract,.

inckuding the gradlng in the class.

. 10 :




‘often successful in helping development;I students.18 The initial
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In class, no distinctions besides grading would be made concerning’g¢ { °

a peréon's ab!lity;*eveqyone would be treated as an equal. The class

‘Qould*focus'on four Qié?ereht things: egposlt%ry'wﬁiﬁi%g,‘%eanfngful j\. ]
rea&ihgs, discussioh, .and readingteach otheﬁ's Ripers?ﬁvS};cé’sev?f?I‘ CL )

Ecompqsgflun text; are de§lqg§d'to he]é siudentg‘of wldél;ivaryin§: - . .

1abi]}tles.l6 aiﬁ the students could'beanlt_frpm thé'éaﬁe tg@§2 Second, v

v - : . .
the readings-assigndd (whether a book or a series.of articles or stories).
‘ . . ° R - - .

) Lo . - A s
should be meaningful to the -students’. In Blind Man QE_E_P?eewax, Moore

‘ . 7 0! r
points out that when students' are gliven relevant materials-td read,
\:“ . ) . . ]7 P .
their appetites for reading are increased substantially. Third
PP g a 1S/ - ¢ N Y. » | \B ]
class discussions are very valuable: Here, students learn from their 3
. ' e ¢ ’ & .
peers and begin to seethe [mportance of logical development, clarity, .
. ‘ N

.o o .o

_bijng well-informed. Finally, student&iglso IearQNfrom their peers >

when they share papers. Such an(approach makes the student mdre aware

of sty]e, clarity and ioQ;cAln exposltory writing, and more ﬁensltlve .

k]

to the ideas of others. All the’students would penefit from this

Iintegrated approach--no one is either above or ‘below this kind of

~

experience.

’

The class would be supplemented by individual labs which, if

properly staffed and edulpped, are, according to.Moore's regéds

)

L]

testing determines which labs the student nee&s;'ﬁhere he needs to

.bégln in each area, and what point he may be ekpected to reach--this
lnforhatlon'determines a student's contrgtt.~ Programmed materials v

=

?

o
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designed for.use/hn'a lab are available in all these areas,19 and

2N :, ~ ' cdmputer-based education orograms are becomﬂng‘wldespread. .Labyoroctdks,
P working with professional English teachers, guide the students through
., -
% i “their programs which should, according toARouechS, involve modular
- testing en¢ non-punltive gradlng.20 Theslab teachers must keep in .

communication-with the classroom teachers, and.vice-versa, sending

reports on progress at least once a week. These labs should also be

open<ab students not reduired to be there. If these labs ore~adequatelV
4 . . 4 ’ . . ' .
~ equipped and staffed, the elementary languagé arts could be picked up--

though progress would be slow in some cases--and ig@h applied in the

elass. If the labs are understaffed and 111-equipped, they would be,’
. S , ¥
for most, a waste of time: T - s

- [4
The student's contd%cb must spell out exactly what is expected of

b h v - . .
him in each lab and in the classroom. -The same classroom assignments .

must be made of everyone, but they need not be graded on the same level,
4

In fact, if the pre- testlng lndlcates that he cannot be expected to pass
the course, he Avould have the option of taking the class under a

different course number. For example, most students would be enrqlled

{ ’ . ’ ~

b R for English 101, but some would be enrolled for English 100, which would

. -

count something toward a degree or certificate but would not replace

English 101 (except when a teacher decides the student is adequately
proficient in wrlting‘and logical Eommunication). Since different
classroom reachdrs would assign different books, a student could take
the clnss geveral times without boring dupllcqtlon and with constant

i - <
development.
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“'implements all but pne.

- .'. ».‘ - "]]' " s .,

J I Catching Up: Qemedial Education, Roueche presents eleven

v
N

recpmméndations for déve]opmentai Erglish programs; this system . v
: & . - ) - . . 1 ’
Roueche writes, ""A separately organized -

djyision.of developmental studies should be created with its own
i \ . .

2 ] . . ' ' '

staff and administratiye'head.” He proposes this because students

not equlpped for tradltlonal courses would probably far?

L]
.with hlm only in part--developmental students should not "be expected'-

] agree

A\
to compete W|th tradltional studentﬁ, but. under this system they

wouldn't. The contract system of grading defies compet|t10n - His

v

recommendation gf complete separation is wrong for all the reasons |

have already mentloned ThlS system wouldfcontaln a specially trained

“

developmental staff and adminlstratlve heaJ but they would be

-integrated within, and in constant c0mmun|cat|on with, the rest of

o

-

the college. .

-
»

The future:of the community colleges will be shaped by how
N i

effiirively their English dﬁgartments educate the developmental sfuaents.

To separate the developmeqta] program is wrong. Certainly, developmental

education must be a primary goal of the commun i ty college, but the
. ’ e ,
college must function as an organic whole to meet these needs and others.

Freshman English must not separate students, but unite them in a
5 ~

non-punttive, nOn-competitive’situation. It must meet‘the'developmental

student's special needs while challenging him tg*epplﬁ~what he learns

in a meaningful environment--not -a ''remedial' environment. The coliege

must function as a whole, with all its parts integrated, and implore

all students to do the same .o
_ N

.
o ’
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