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Abstract of
DEVELOPING AND EVALUATING A TRAINING MANUAL FOR
SOCIAL WORK FIELD INSTRUCTORS USING ELEMENTS °
OF THE BEHAVIORISTIC SYSTEM OF LEARNING
by Lois P. Kroﬁ

A major problem in social work field instruction is
that there is very little oféanized structure or ofaer.to
field teaching; It was the mission of this ihvestigation

/to creafe and evaluate a Q;ainiﬂg manual in performance-

 oriented field instruction which cah be used as a tool f
.cliﬁicalvfaculty-to develop an orderly and systematic pro-
gression of teaching. The Behavioristic psychology of learn-
ihg was utilized as a basis for developing a sysfems approach
in which field instruction is conceptualized as a ?ourse for
wh}ch content can be selected, behavioral objéctiveé defined,
learning activities plannéd, and studen? learning assessed.

A training manual was constructed using the principles
§fdth§ Behavioristic learning psychology and the systems
approach to instruction. It was designed as a self-instruc-
tional gulde for field teachers to use in operatioﬁalizing a
systematic method of preparing instructional units for
students and devéloﬁing éﬁrriéulum for field work.

The first draft of the training guide was utilized

and critiqued by three experts in methods of field teaching.
The manual was then revised according to their>recommendétions.
The revised guide was then evaluated and field tested by‘ten'

agency instructors. Participants' evaluations were extremely

favorable. A newly revised version of the manual is being .
AN .
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printed and used in conjunction with a seminar on performance-

oriented field teaching at Barry College School of Social

Work.
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INTRODU CT ION

We fear effective teaching, as we fear all
effective means of changing human behavior.

B. F. Skinner

Do sociai work field ihstructors fear implementing
innovative instructional strategies? This would help explain
why methods of field tbaching héve changed so little since
the inception of profeésional social work education.' Yet,

_ during the. past half century there have been highly signifi-
caﬁéfdevelopments ih the science of the psychology of learning.
The objebti#e of this‘investigatién is to utilize some of theJ
modern principies and theories of educational psychblogy to
make social work field instruction-more effective.

At present, social work students are placed in
agencies to be taught in whatever way their individualféuper-
visor thinks is best.l Field teachers are geherally social
work practitioners who have 1ittle exposure to the field'of
education aﬁd minimal knowledge of instructional strategies.
Their usual method of teaching involves assigning students a

small number oficaées and then arranging weekly one-to-one

conferences with them in which these cases are discussed.
The prbblem is that‘there.is very little ofganized’
structure or order to social work field teaching. Field
instructors teach their students whatever casework theories
and concepts-Seem appropriate in relation to the cases the-

students are handling at the time. There is no plénned'

- 1S. Clement Brown and E. R. Gloyne, The Field Train-
ing of Social Workers (London: George Allen and Uniwin LTD,
1966), pp. 37-38. » o




curriculum with logical sequehée, continuity, or C%?ulativ
learning. Therefore, it is not surprising that social work
'students and educators‘are continubusly voicing their inability
to integrate class and field instruction; There alsorappeafs
to be a lack of opportunity for étudents in.disparate field
placements té master basic minima Learhing, and f;; the
promotion of independence for the student in field 1earnin§.

It is the mission of this investigation to create
and evaluate a performance-oriented field -instruction manual
which can be used as a tool for clinical faculty to develop
an orderly and systematic progression of teaching. The |
Behavioristic psychology:of,learning_is ufilized as a basis
for deyeloping this systems approach in.which field instruc-
~tion is conceptualized as a course for which content can be
selected, behavioral objectives aefined, learning activities
plannea, and student learning assessed. This innovative:
st;ategy of field teaching should help obviate the problems
which have been delineated above.

There is much to be done and done soon, if instruc-
tional programs in social work are to be improved and
strengthened ;b keep pacé with technological advances made
in recent years. Nothing less thaﬁ\fhe active pursuit of
more effective Performance—oriented field teaching will
‘suffice. We must put aside our fear of and resiétaﬁce to
innovation in education and forge ahead. As the famous
American philosopher, Pogo, once said,."We’héve met the

enemy and it 1is us." e \




. field teaching according to the two major families of

BACKGROUND_AND SIGNIFICANCE

When analyzing existing practices in social work

contemporary learning theory, one recognizes that Gestalt-
field princhles are primarily utilized rather than Stimulus-
Response Associationism (Behaviorism).2 Field teaching is
approached through perception‘of the totality of the whole.
Learners are considered purposive, creative persons inter-
acting with their clients in a psycho-social environment.
.Learning is primarily a process of developing new insights‘
or modifying old ones, as in the Gestalt system of learning 3
f To Gestalt field psychologists, ins1ght is of crucial
importance in describing learning. Insights are a restruc—
turing in. the ideational processes inside the organism. " They
occur when individuals see new ways of ntiliZing elements of
their internal and external environment. When newpinsights
are acquired, learning occurs. ' /
Gestaltists put emphasis‘on the learner's perceptions
and feelings, as do social work field teachers. Emotions
are of central importance to this theory of 1earning; It

"is thelr position that ‘the learner reacts,as_an organized

entity in response to a total situfition as it is perceived

2Morris L. Bigge and Maurice P. Hunt, Psycholo ical
FQundations of Education (New York: Harper and Row, l932§,
pp. 256-283. 5

k4

3Erne st R. Hilgard and Gordon H. Bower, Theories of

Learning (New York: Appleton Century-Crofts, 1966),
-'pp.‘239 -246., -
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and interpreted by the individual.LP Therefore, a given
behavior sequence 1s subject to contiﬁuous‘modificafion
" by the individualbon'the basis of the meaning of the
situation as 1t 1s sensed or perceived-at the moment.

Gestalt-field theoriets believe behavior is a function
of the total situation. In this system of Iearninémthe
organism's motivation to 1earh is of primary impertanceQ
Motivdtion emerges from a dynamic psychological situation,
as a persoh's internal desire to do something. Motivation
/is'regarded as a product of disequilibriﬁm within a 1ife
space. A life space includes goals and barriers to achieving
these goals. The barriers to goals create tensien inside a
persen. The tendency Lo release tehsion by proceeding
.toward a goal is motivation.5 .

Agency teachers generally accepr‘the Gestalt concept
of motivation and are genuinely concerned with their students'
personal involvement and with helping them to see a need to
learn. They feel the goals of the student are very signifi—
‘cant and emphasize the importance of helping students learn
problem solv1ng theory and techniques., v

Teachlng which is based on the Gestalt- fleld system

of learning has the beauty‘bf‘recognizing the importance of

the student's perception and feelings, insight, self-

40, Hobart'Mowrer, Learning Theory and Behavior
(New York: John Wiley & Sons, 1960), pp. 306-314.

5Morrls L. Bigge, Learning Theories_for Teachers
(New York: Harper & Row, 1971) pp. 76- 80.,

1  ) 9




determination and free will. These strengths in social

work field training must be preserved. However, there are

important elements from the second majbr family of contem-

porary learning theory'which are at present overlooked and
which can be incorporated into field teaching to makebit‘
more effective. Field instruction can aad a new dimension
to its traditienal methods of teaching by using elements of
the Stimulus-Response (Behavioristic) learning psychology.
wT.e maximize learning, Behavioristic principles, as
well as Gestalt, should be utilized in field teaching. .To
Behéviorists, learningvis a function of its consequences} |
The Sfimulus-Response}aschiationistic learning theory
"presupposes that all human aetions are sequential reactions

6

to external or interpal stimuli.” Associationists believe
that ﬁan is essentially a passive, reactive creature in a
determining environment, not an active efeature of instincts
(aé exemplified in Freudian psychology) or a purposive |

person interacting with a psychological environment (as

implied by Gestalt-field theorists). The Behaviorists

postulate that whatever behavior is positively reinforced
will become more frequenf and behavior which is not

reinforced will be extinguished. They state that learning
— S o ’
should be broken into small steps with positive reinforcement

of every desired response during the early stages of training.

-

It is through this kind of conditioniné that students learn

ﬁo,formulate»their goals and value systems.

r

'6Bigge, p. 123.




Associationists assume that motivation rises
"directly from organic drives or basic emotions or from
a tendency to respond established upon prior eonditioning
of the drlves and emotlons."7 Motivation 1s deflned as
the. urge/%o act whlch results from a stlmulus. Accordlng
to,Behav1orlsts,,a person does not have to want to learn
in order to do so. They feel anyone can'leafn anything of
“which he is capable by allowihg himself to be put through
a pattern of act1v1ty necessary for conditioning to take .
place. They engage learners in activity and assume that
activity with re1n§orcement w1ll:automatlcally produce
1earn1ng. |

These bas1c tenets of Stlmulus Response Associationists
can be creatively utlllzed in social work field teaching to
contribute to making it more effective. ‘B.\R.ABugelski
enumerates some practical“agplications fsr efficient instruc-
tion which can be drawn from the Behav1orlst1c system of
learning as follows:

1. the teacher provides and controls the necessary
motivation of_learners.. A

' 2. the feacher presents a carefully arranéed

sequence of stimuli that cover the learning ‘task from

startlto finish; in deciding what these stimuli are, the

teacher should begin with the final product or end results..

(the behavioral objectives), and work out the sequence,

step by step, backward to the beginning. -

7Bigge and Hunt, p. 281.
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3. the teacher controls the presentation of

reinforcements that will makeﬁthe behavior more likely

/

on a future occasion.
Behaviorists give emphasis to strategies for system-

atizing and methodizing learning.  Lack of an orderly

-~

framework for agency teaching has been a problem for social
work education in particular becéuse field instruction —
takes place in dynamic settings where it is difficult to
o}ganize instruction. Recogniiing how_problematic it is to -
L,érrange a planned curriculum for students in social agencies,

—fJeanette Regensberg commented:

Among all the recent challenges to social work
| education, none has been more stimulating than the- -~
widespread interest in putting order into the natural
disorder of the graduate student's experlence in his
field work setting. Clients--whether individuals,
small groups or communities--do not conform to the
logical principles of curriculum building nor do the
operating procedures of a social agency, hospital,
sc¢hool or 'prison. Indeed, they need not and should
not. The question then arises, since there is general
acceptance that the learning experiences provided
through field instruction are essential to the
achievement of the objectives of the social work
curriculum, of how to select, order and provide
those exgeriences in the best interests of the
student. -

Organlzlng and structuring the fleld supervised ' g
experlence is a problem for 8001al work as for many other

‘disciplines. It is a crucial concern in social work

education because students receive the ma jority of their

8B. R. Bugelskl, The Psychology of Learnlng*Applled
to Teaching (Indianapolis: Bobbs-Merrill, 1964), p. 209.

9Jeanette Regensburg, "Report of Exploratory Prégecb
in Fleld Instruction," Field Instruction in Graduate Social
Work Education: 01d Problems and New Proposals (New York:
Council on Social Work Education, 1966) p. 23. . i
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*in teaching and evaluating theirﬁeifectlveness.lo Field
S

graduate instruction in community agencies. Students in the
Barry College School of Social Work spend three days a week
in sodial‘service'agencies where they are engaged in the
actual practice of social work, under»supervision.

In the social agency students are trained fof
conpetent‘entry into the practice of their professien by
persons who areremployed by-and based in the agency, and
ane'tnen designated as clinical faculty for the purposes of
field inst;uction. Field instruétors frequently have only
one or"twevstudents per year, and they are primarily prac-
titieners of their profession,enet educators. They have
been taught to practice social work, not teach it. Usually
they have been thrust into their teaching roles with little

or no ng:paratlon for the change. How can they be expected

" to prov1de hlgh-callbre, competency based instruction

S
w1thout any tra1n1ng in the methodologies of educatlon°

“

That is the crux of the dilemma.

There is a genuine necessity for field instructors

to be trained in the use of teaching strategies which

organize and order learnlng. Sheldon Rose Relnted out

the need for systematic tools for fleld 1nstructors to use

instruction must utilize modern educatienal“theory to
_ .y . :
prégress from random apprenticeship training to structured

education of students.
T |

. 10she1don D. Rose,'"S#udents View their Supervisor,". ..
Journal of the National Association of Social Workers, X

(April, 1965), 90-96. 1 /
13 ’
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it/is to look for more efficient ways of teaching . .a. .

The iiterature of soclal work e’ucation points
out “that the task of developing an educational focus in
fleld work 1s~arduous and long-standing. Mildred Sikkema

stated: \
, , .
It 'is fair to say that the current dilemma of

field -work has existed from the beglnnlng of social
work education. Schools and the agencies used for
field placement have always confronted~-~-and tried
various means of resolving--the question of how to
retain values of apprenticeship learning and at
the same time make field work . . . an integral
part of the educational program. The question
usually has been approached as a problem of

, "integrating class and field work" and the basic,

/" but controversial, questlon about making field work
"truly educatlonal" in the sense of making it an
integral part ff the educational program has yet to
be addressed.l . '

!
B. F. Skinner hasg repeatedly emphasized the need

for educators to develop and utilize programmed instruc-.

tional materials. He felt that the fact that self-

B 1nstructlonal methods have been so well accepted 1n:

lndustry yet S0 strongly resisted in educatlonal 1nst1-

tutions illustrates the trad;tlonal resistance to innova-
tlon in the educatlonal system.* Skinner stated "Most of
the people now. worklng in the field of auto- 1nstructlonal
methods are belng supported by industry. There is no one

~

in 'a comparable position in education--no one whose job
wl2

11Mlldred Sikkema, "A Proposal for an Innovatlon in

| Field Learnlng and Teachlng," Field Instruction in Graduate

Social Work Education: 014 Problems and New Proposals

-Ideas. New York: E. P. Dutton, 1963.

(New York: Council on Social Work Educatlon, 19€6> P 7

12Rlchard I. Evans, B. F Sklnnep The Man and Hig .

ey
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10
In an affort to introduce a strategy of instruction

which can be used to make field work truly educational and
to put order into teaching in agency settings, this author
has been réspbnsible far inaugurating a training program
for fleIA‘lnstructors at Barry College School of 8001al
Work whlch utlllzes many of the principles of the Behav1or-
istic (Stlmulus—Response) system of learning. The need for
familiarizing field teachers With this performance—oriented
method of teaching has been suppérted By the Barry College .
Field Instruction\Committee and the Association of AgencY—
Paid Field Instructors. Dr. John Riley, Dean of the |
School of Social Work, and Drs. David Fike and Harvey
Abrams, Associate Directors of Field Instruction, have'aiéo'
emphasized the importance of initiating field instructors
in a performanbe—orieﬁted strategy of teaching. i

| ) A preliminary seminar was held in which field
teachers were introduced to the author's adaptation of the
" systems approach to - field instruction;';it was based on

the concepts of Behavioristic learning psychology. Social
work field instruction was conceptualized as a course for
which content’can be chbsen, behavioral objectives formu-
lated, learning experiences planned, and student learning
evaluatéa Thus, the basic tenets of a behavioristic
systems approach were adapted to ‘social work fleld 1nstruc-
tion. g L . - f /

. \ f .
Evaluations of this preliminary seminar were

19
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overwhelmingly favorable.13 A conteht"analyéis of the
comments written_on the semiﬁar evaluations identified
several suggestions for future actigh. One of the major
requests of particibants in the seminar was for additionél
materials to enable field instructors to implement this

P

innovative method of instruction. It was suggested that.

a training mgﬁﬁal further explicating a Behavioristic
systems apprdach would be extfemely helpful.lLL

The recommendation that a training guide be devéloped.
'on_field instruction by objectives was presented to the Dean
of the School o% Social Work, the Directors of Field
Instruction and the Field Instruction Committee. _All
heartily supported this project and reaffirmed the need
for it. The purpose of this investigation was to develop
~andJevaluate a training manual for field instructors which

utilizes elements of the Behavioristic sys%em ofvleérning.

Y

Vrois P. Krop, "Developing and Evaluating a
Performance-Oriented Training Program for Community-
Based Faculty of a School of Social Work" (Unpublished
practicum, Nova University, 1974), pp. 15-16.

14K

rop, p. 18.
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PROCEDURES |

As previously stated, research showed that par-
ticipants in the preliminary.seminar greeted with enthusiasm
the author;s adaptation of a Behavioral systems approach to
-field instruction. Arrangements were made for a more
comprehensive training'proéram in this innovative iﬁétrue—
tional strategy. Perticipants requested a written manual
to be used as a guide in implementing this method of teaching.

Before designing the manual an exhanstiVe review
of the‘literatnre of the psychology of learning was made
with partlcular emphas1s on the Stlmulus -Response
Associationistic tradltlon. This enabled the author to
understand more clearly the Behatvioristic concepts upon
which to construct a systematicvapproach to field instruc-
tion. Educational literature was also researched with
special .attention to the theories and applicafions of the
v modern'systems aﬁproach to instruetion, and its basis in

Behavioristic psychology. |
r | Elements of the Behéﬁioristic learning theory
whlch were con81dered appllcable to a systematlc approach
to f;eld teachlng were 1dent1f1ed as: 'emphas1s on observ—-
’able measurable obgectlves, breaklng planned 1earn1ng 1nto
small sequentlal steps, prov1d1ng motivation of learners,
.oPportunlty for’actlve practlce wlth relnforcement of

desired behavior, immediate feedback for students on their

performance, and evaluation of terminal behavior..

1

-




¥

- | 13

The systems approach to‘%gpcation utilizes many
principles of Behavioristic learning psychology and it
was felt that this could be adapted advantageously to
field instruction. It is a method which gives focus»to
teaching and learning. It provides a rational framework
which field teaehers can use to present their knowleege in
a more orderly and organized manner.

A system is a composite of interrelated parts
working together to achieve a particular purpose of pregram_
goel. In recent years systems approaches have beeh used
successfully in many diverse fields] They have been
demonstrated by business and industry to be useful in
solving problems of efficiency and economy. In his analysis

\of the effect that the recent clamor for effectiveness and
ﬁ}ugalify’has had on social werk,vMurray Gruber'commented
"e a4 e systems englneerlng developed as an orderly effort
to. eppralse and deal with a complex system of 1nteract1ng
elements that must carry out a predetermined function
based;on‘a set of objectives, with measures of performance
related.direcfly to thosepobjectives."15
- It was inevitable that the use of systems theories
wouid be adofted by the field of education. John E.. Roueche
and John c. Pltman stated:
‘We have frequently said that teachlng is too vague..

and general and a more gystematic approach is needed.
A system, in its broadest sense, can be thought of as

15Mur"ay Gruber, "Total Admlnlstratlon," 8001al -
Work XIX. (September, 1974), 627.

16
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the degree of order in one's approach to a task or
problem . . . . A system is an ordering of procedures
neededl o solve a task or a number of interrelated
tasks.

. Even though a systems approach to instruction is a
novel concePt for many practitioners in social work education,
it does not represent new thinking. Specifying behavioral

objectifes is the foundation of the 'systems approach. The
\

\

practipe\pf stating objectives in terms of observable
student change was pioneered by Ralph W. Tyler as early as
1935. Hertressed this approach to social wofkersfwhen he
was leader of a precedent setting National Curriqﬁ}um |
Workshop in 1960, sponsored by the Council onvSoc§§; Work
.Educatioh. ' L . ' . \\

The systemsAapproach to teaching is grounded in
Behavioristic lqgrning psychology.® Ralph Tyler describes
- seven conditions required for éffective 1earning which are

based on‘Behaviériétic concepts:
1. The student must have a clear idea of what he
is trying to'leafn} | |

2. The motivation of the student must be‘strong

enough to impel him to an-initial attempt and then to
continue the‘pfactice. | | . '

3. Students must be\helped to focus tﬁeir éffbrfs
on the significant features of the behaviof tﬁey afe seeki
to master. = . - BN | L - -

16John E. Roueche and John C. Pitman, A Modest
Proposal: Students .Can Learn. (San Francisco: Jossey--

Bass iInc., 1972), p. 46. AN

19 |
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Ly, There must be ample opportunity for practice
in appfopriate situations that are meaningful to the
étudent.

5. Thé student must be provided with feedback on
his performance. | . '

6. There must be a reward system such that students
derive satisfaction from improving their performance.

7. The sequential organization of learning
experiences 1s essential for 1earning complex and difficult
_things.l7
Dr. Tyler sﬁggests four basic components of an
educational system: (1) statement of objectives, (2)
learning experiences selected to help master objectives,
(3)Vcritefia we are Willing'to accept as evidence that
objectives have been achieved, and (1) final evaluation

18

and revision procedures. These are the four cornerstones

upon which the systems approach to field instruction are
based.
The training manual was constructed using these

'priﬁciﬁleS'of the Behavi6ristic learning psychology and

the 'systems approach to instruction. It was designed as

\

lI7Ra1ph W. Tyler, Functional Education for ‘
Disadvantaged Youth (Commission for Economie.Development,

1971).

l8Ra1ph W. Tyler, Basic Principles of Curriculum
and Instruction: Syllabus for Education 305 (Chicago:
University of Chicago Press, 1950), pp. 14-38. :

<y
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16
a self—instructionaluguide for-field teachers to use in
E . operationalizing a systemgtic method of preparing instruc-
| 'tional units for stu&ents and developing curriculum for
P : field wofk.f‘

The éfecific pehavioral objectives of the training
guide were defined as: | )

Aftef completion of the wofkbook, the learner will
be able to: |

1. Construct an instrudfional unif, incorporating .
the five components of the "instruction by Objeétives"
system, to be used with students and fevised ﬁntil four

out of five étudenfs rate it an effeétive teachiﬁg tool.,

2. Diagram porrecfiy in schematic form, the instruc-
tional sysfem conceﬁtualizéd ih’the workbook without |
referring to the guide., »

»3. Express a favorable’ attltude toward fleld
instruction by objectives as being applicable to hls/her

| own teaching. |
A revision sheet was dev1sed to be included in the
J | tralnlng manual to enable the author to revise the guide )

based on field 1nstructors perceptlon of its value, (See

Appendix A). A checklist was also de81gned to aSSlSt fleld

teachers in puttlng together their flnstructlon by obJectlves"
unit, (See Appendix B). .

The first rough draft of the tralnlng gulde, along

with the revis 1on sheet and checklist, were given to the

21
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two Assoclate Directors of Field Inst ction and the
Assistant Director of Field Instruction. ‘These three
professionals are academic facuity of Barry College and
"they are also involved in clinical training.: For.the
purposes of this investigation they are considered experts

-

in social work field teaching methods. They wepe instructed
to use the guide and produce a 1earning unitvfor field .
instruction. No further explanations were given to them
concerning this appfoach to teaching or the use of the
manual ., | o |

After using the guide to develop an instructional

unit the three participants completed the rev1s10n sheet.

' Their responses to the questions on the revision sheet

were tabulated and analyzed. Personal interViews were
then conducted with each of therexperts to obtain their
opinion about the usefulness of the manual and what
revisions they felt shouldvbe<made.

| The training guide was then revised on the basis
of the three experts' opinion. The second rough draft
of the manual was given to ten field instructors wpo vol—
Vunteered to lead small group workshops during the next
seminar on field instruction by obJectives. Three meetings
‘were held with these volunteers to familiarize them with
this new instructional strategy and the'use of the guide .
. in implementing it. o | |
The first~meeting involved distributing the revised

‘manual, a bibliography (See Appendix C), and modules which
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were constructed by the first three experts who used the
guide., There was some'explication of the "field instruction
by objectives" method and the use of the guide as a framework
‘fOr.develOping sélf—instructional units and curriculum.

Each participant was asked td produce a learning unit and

it was suggested that they use the modules provided for them
as models. Th%y were also asked to complete the revision
sheet at the end of the workbook.

The -second meeting was planned as a problem-solving
one. Participants identified the toplics they were working
on and'bfoughf out.any problems>they were having in designing
a learning unit with the use of the workbook.

Participants then met individually with this author
to review the peféonalized instruction package they had
cregtéd. They handed in their revision sheets and were
interviewed about the usefulness of the manual and what
revisions they felt werejnecessary.

Answers' to -the questions on the re?ision‘sheets
were tabulated and andlyzed. A third‘revision of the
trainihg guide was then made on the basis of the Opinions:

" of the ten participating field instrucférs whovhad volun-
;i%eered to fead small group_workshde‘in fhe next éeﬁiﬁaf

in the training program.
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RESULTS _

The revision sheet questionnaife\was completed
by each of the three experts after they finished using
the training guide to construct an instructional unit.
The results Were: | o

"~

1. Do you feel that "Field Instruction by .

: Objectives" can be an effective strategy
to augment present methods of field
teaching?

a) Yes--100%
b) No--0%

2. Is the material in this guide relevant to
your present or future needs?

a) Yes--100% -
b) No--0%

3. Which statements describe best your feelings -
about the way the booklet was written?®

a) Poorly written--0%
b) Too difficult--0%
¢) Well written--100% |
d)  Concise and to the point——66;66%
e) .Confu81ng——0%
L, Please comment ‘on whether the varlous sectlons
of the guide were of help to you in constructlng

your unit. /.;

Yes No

) I.- Introduetlon N | 66.66% 33.33%
II. ObJectives of Tralnlng GuldGVk 66.66% 33.53%
7 . III. &An Instructional System 100% . 0%
. ‘ . . IV, eStepS for Prebaring Unit 100% .O%. g
| Vi Cﬁosing a Topic ~‘ 100% o%"

g" o T | 2 4 | , ' - o




.participants advised that the checklist was very helpful

Yes No

VI. Rationale - ' 100% 0%

VII. Formulating Objectives 100% 0%

VIII. Learﬁing Experiences 100% 0%

IX. Evaluat ion - 100% 0%

X. Revision ‘ 1004 0%
Written critical comments were: "Could use more

explanation of'management by objebtives in general", "Felt
quom's téxbnomy“should be incofﬁorated in explanation of
objectives", and "A little tgo concise at times".

Many enthusiastic opinions were expressed, such as:

"Spectacular!", "This manual demonstrates hard work and

clear thinking", and "This is an approach which could

revolutionize fielditeaching".

In personal interviews, the expgrts expressed a
highly favorable opinion of this appfoaéh.:;All were able -
to }aster the objectives of the workbook. They said that
prior toiWorking with the guide they had felt the conéept
would bé difficult to operationalize, but the self-instruc-
fional workbook made Et clear and workable.

Several construcfive suggestibns were mades, It

was recommended that both the revision sheet and- the

checklist be included in the manual. Allvthree\egpertr

ae

P

in designing the unit. One suggested that a bibliogfgphy

~be provided for learners who are interested in reading

.-

independently about the systems approach to instruction.:

25 : N
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A1l participants felt that it was important to
provide exaﬁple modules which could be used as models.

Two proposed that Bloom's taxonomy of educationél objectives
be inéluded in a'ﬁOre comprehensive freatment of objectives.
All three experts felt that the manual was cépable of
standing alone as_a self-contained instructional pégkage,
but it‘would probably augment students' learning if a
discussidn and explanation of the concept were presented
.with it.

The guilde was then revised according'to the counsel
of the experts. The revision sheet and checklist were
included in the manual. A bibliography was prepared (See
Appendix C). Modules constructed by the authcr and two
of the experts were edited for‘mimebgraphing. The section
Ce on formulating'objgéfives was revised and further elaborated.
_ Pr%nciples from Bloom's Taxondmy and a hierarchy of cognitive
objectives were included in this section.t?

‘ Arrangements were then made to hold three meetings
with ten field instructors who volunteered to lead small
workshops during the next seminar on performancé-oriented
field teaching. In the first meeting én eiplanation of
the author's adaptation o6f the systems approach to field

~instruction was given and diécussion was held on methods

‘

of using the guide in,developing units. Participants were

. 19Benjamin‘S; Bloom, Taxonomy of Educational ‘,‘. -
o, Objectives, Handbook I: Cognitive Domain (New York: .
e David McKay, 1956), pp. 25-59. ) ' - .

o - ~ 20
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given the re#ised manual, a bibliﬁgrapﬁy, and sample modules
and asked to construct their own.instruc%ional‘units usirg

~ the marual as a guide. They were réquested to complete the
- revision sheet at the end of the workbook after completing ~

their module.
The second meeting was primarily used for problem—
'sol"1ng and further dlSCUSSlon of the concept. The thlrd
time each partlclpant met individually w1th the author to
g review the package they had designed. At this time they .
 were interviewed for their reactions te the manualAand
suggestions for 1mprov1ng it.
Results of the revision sheet survey were:
1. Do you feel that "Fleld Instruction by
Objectives" can be an effective strategy
to augment present methods of field teaching?
a) Yes--100% ‘

L) No--0%

2. Is the material in this guide relevant to
your present or future needs?

a) Yes--100%
b) No--0%

'

3. Which statements best deécribe your feelings
about the wig the booklet was written?

a) Poorly Written——o%
b) Too difficult--10%
c) Well written--90% '
d) Concise and to the point--90% -

e) Confusing--0%




: ] . / ' : . ‘ S
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L.\ Please comment on whether the various sections
of the guide were of help to you in constructing
your unit.

ves l_‘lQ
I. Introduction | - 80% 20%
IT. Objectives of Training Guide. 90% 10%

ITI. An Instructional System 100% " 0%
v, Steps for Prepering Unit 100% 0%
V. Choesing a'Topic | 100% | 0%
VI. Rat%enale | o 100% | 0%
VII. Formulating Objectives 100% 0%
VIIT. TLearning Experiences 100% 0%
X Evaluation 100% 0%
X. Revision v 90% lQ%

Three participants wrote that Section XI (The
Checklist) was most helpful. In general, comments were

most positive, such as: "Very ex01t1ng approach", "I

~really like these steps-because I can use thém in developlng

/

' a1l kinds of training for students", and "It is difficult

for me to go from my usual subjective thinking processes
to this concise and practical thinking; but- once I éo, it
makes marvelous sense as an educatlonal\process"v

Negatlve comments were: "Too. dlf?lcult-—heeds
more-simplification", "Parts are over my head", and "Could
use more oppertunity to practice”. |

.

In personal interviews, ‘participants all expressed

 the oplnlon that the workbook enabled them to achieve the

AR

objectives stated in the manual. They felt this 1nstructlenal

system would assist field instructors in improving the

, 28
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the effectiveéness of their teaching. They all éompleted'
learning activity packages following the guidéiiﬁéérﬁgL\\\\\._
the manual. - S I,

»

The participants were enthusiastic about the prbcess.

One said he was leaving his job and going out of town, but

~

he had decided to wait until he learned this strategy of

‘instruction because he was getting so much out of it.

Another said in her thirty years of supervision, she had
never been so excited about an innovation. A third mentioned . .
that it took more time and effort to work up a unit then he
had anticipated but after doing one, hé was so pleased that
he was working on several cheré. |

Several suggestions were given for improvement of
the pfocess. ‘Onelparticipant felt it was too difficult +
and needed further simplificatién. 'Anothervfelt it was
useful for her but needed "lower level 1anguége" to Bring‘
it down to the average téacher's level. All,fen partici-
pants felt the sample modules were helpful and should be
included in the manual. Two suggested that the section on

choosing a topic be amplified and concrete examples given.

©- The manual was again revised following the

’sugges%ions of the ten participating instructors. The

third draft of the guide was prepared for publication to

be used in susequent training programs for field instructons

in social work. (See Appendix D).




Follow-up telephone calls were made three weeks
later to thé ten field teachers who participated in this
preliminary study. These calls revealed that 90% were

using the learning module which they constructed for the

study in their field teaching. They were whole-hearted
in their responses. Typical comments were: "My students.
love it", and "I feel like I really have a tmethod for

teaching for the first time".

Rl
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RECOMMENDATIONS

The following recommendations were presented to the

Barry College Director of Field Instruction, the Associate

Directors of Field Instruction, and the Field Instruction

Workshop Committee.

On the basis of this inveStigation in which the

"Field Instruction by Objectives" manual was developed and:

evaluated, ituis re commended that:

l L]

The revised training manual be printed by

Barry College for use by their 135 field
insﬁrgctors. - T * () T

The ﬁanual be ‘given to clinical faculty at a
seminar on performance-oriented field teaching,
along with a lecture describiﬁg the Behavioristic
sjstems‘approach to field instruction,

The -large seminar thenf;onvene,in small work-
shop groups in which field»inétructors wauld

use the traininé guide as a framework to

produce individualized learning units.

The workshop groups be led by the ten field .
i;sfructors wﬁo‘participa%ed in the testing

of the training manual and have been trained‘

in the utilization of the guide in the field
instruction by objectives approaéh to
instructioﬁ..

Field instructors be enéBuraged to continue'tb

.

use the workbook to create modules which can

34
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be shared with other field teachers.

6. A paper describing this investigation be sub-"
mitped for publication so that other soeial
work educators use’it to move toward performanee—
oriented field teachlng |

The Director of Field .Instruction, the A88001ate

Dlrectors of Field Instructlon, and +ne Field Instructlon
Commlttee were favorablv impressed by this proaect and took
the follow1ng action:

1. Money was appropriated for the author'e training
manual to be printed for use by Barry College |
field instructors. | t

2. Money was appropriated for this author fb
present a pefformance-oriented seminar fof'
academic and clinical social workafaculfy in
which participants will be‘prOVided with a copy
of the training manual. A didactic lecture

Lowill expllcate the Behavioristic systems
approach to fleld 1nstruct10n.

3. Arrangements are belng made for the large
seminar to break into small workshops in which
field instructors will use the training manual
to constfuct learning modules.

L. The workshop groups w2 be led by the ten

field instructors who v zrticipated in the

testing of the mahuai‘for this project.




5. ‘Field instructors will be encouraged to continue?
"to use the workbook to create modules which
can be shared with other field teacﬁers.

6. Revision sheets will be compieted by participants
in the seminar so the guide can Be further
revised, if necessary. 0 h -

A paper describing this project haéwﬁeen sent to
ERIC Clearinghouse on'Higher Education for consideration ?
for publicafion in RéSourcés‘iﬁ Education} Another paper
on this project is in the process of being prepared‘forv
the Council on Social Work Education‘for consideration for
publicafion in their journal.

It is expected that by offering a performancé—
oriented training pfogpam for agéncy-baged faculty and
encouréging field_teaéhers to use the field instruction
by pbjectives manual, Barry Collegenis effecting positive
change. This is a step toward utilizing modern ﬁrinciples
and theories of educational,psydﬁglogy to strenghten'social

work field instructipn.
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APPENDIX A

REV’IHSION SHEE-T

The author is interested in revising this- tralnlng guide based on
your perceptlons of its value.

1. Do you feel that "Field Instrugtion by Objectives™ can be
an effeckive strategy to augment present methods of field
teachln#° i

o o ~. Yes No

2. Is the material in this guide relevant tuv your present or
future needs? ‘

Yes No

3. Whlch statements describe best your feelings about the way

" the booklet was written?

poorLy written well written ‘ _confusing
too difficult concise and to the point
- OTHER:

4., Please comment on whether the wvarious sections of the gu1de
were of help to you in constructing your unit.

Section: Yes No If no, please comment:

I. Introduction

II. Objectives of Training Guide

III. 2n Instructional System

IV. Steps for Preparing Unit

V. Choosing a Topic

VI. ‘Rationale

VII. Formulating Objectives

VIII. Learning Experiences

AY

IX.. Evaluation

X." Revision

Please return to : ‘L01s Krop
s 2001 N. E. 195th’ Dr. N
N North Miami Beach, FL. 33162 ]
O N - ,}




| APPENDIX B
ASSEMBLING THE "INSTRUCTION BY OBJECTIVES" UNIT

You are now ready to assemble your unit. To assist you in
putting it together use the following check-list:

FIELD INSTRUCTION BY OBJECTIVES UNIT CHECKLIST | , -,
1. Rationale:’b |

Have you included a statement informing the student
why it is important he/she master the material in
the unit? )

2. Objectives:

Are the objectives clear statements of observable .
terminal behavior expected from the learner after
completing the unit?
1
! ' Do the objectives include a statement of conditions
under which the behavior 1s to be observed and a
C) . statement of the criteria for acceptable performance?

Is there an objective indicating the intended
learner attitude toward the material?

-3+, Learning Experiences: . ‘ o

Does the text of the unit include frequent practice
and immediate knowledge of results for the learner?

Have appropriate media been included?

4. Evaluation: /,;
Has a test been constructed with information on
what constitutes acceptable learner performance?

-

Do all test items relate to the objectives?
5. Revision: -
Has a questionnaire been included to gather

I information on the attitude of the learners
' toward the unit?
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FIELD INSTRUCTION BY OBJECTIVES: A TRAINING GUIDE

Prepared by Lois P. Krop

I. INTRODUCTION

Even though an "instruction by objectives™ approach to field teaching

is a novel concept for many practitioners in social work education,. it
does not represent new thinking. The practice of specifying objectives
in terms of observable student change was pioneered by Dr. Ralph W. Tyler
as early as 1935. He stressed this approach as leader of 'a precedent
setting National Curriculum Workshop of 1960 sponsored by the Council

on Social Work Education.

In his book "Preparing Instructional Objectives," Robert Mager emphasized
that an instructor will function in a fog of his- own making if he does

not set up objectives which unequivocally state what he wants his students
to be able to do at the end of the instruction. He laid the groundwork
for formulating objectives which is used extensively in all levels of
education today. ' o ‘

In recent years, training by objectives has been used successfully in
many diverse fields. This workbook is designed to present the social
work agency-based educator with a systematic method of preparing-instruc-
tional units for students. It is based on the assumption that field work
can be copceptualized as a course for which behavioral objectives can be
defined, content selected, learning opportunities planned, and student
learning assessed. This system utilizes modern instructional technology
to assist field teachers in disciplining and structuring their knowledge
so that students can learn more-effectively.

II. OBJECTIVES OF TRAINING GUIDE
After completion of this workbook the reader will be able to:

1) Construct an instructional unit, incorporating- the five
components of the "instruction by objectives" system, to
be used with students and revised until four out of five
students rate it an effective teaching tool. ‘

2) Diagram correctly in .schematic forml the instructional
system conceptualized in this workbook without referring
to the guide. '

32) Express a more favorable attitude toward field instruction
by objectives as being applicable to his/her own teaching.
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III. AN TNSTRUCTIONAL SYSTEM

The following is a schematic diagram of an instructional system as con-
ceptualized in this guide:

A Goal-Referenced 'A o /

Instructional Model 3 //( o ‘
: L o If objectives
,/ _ are not achieved,
/ ' revise
/ N ; a Y.
3 | Specific ‘| Learning . . .
RATIONALE ->: instructional |5 Experiences J},Eva;uatlon
/ objectives
Learner a ' o Learner
In /A - . - out

,'/ ' : r
IV. STEPS. FOR PREPARING UNIT |
£ ; : , .
Copies of "instplction by objectives" units will be provided, to be used
as models in bufilding your own unit. There are six basic steps for preparing
an instructional unit. These are: - ’

1. Choose a topic you wish to teach the student
; 2. Wriﬁe a rationale

3. Set specific objecfives

4. Prepare learning experiences

5. Formulate an evaluation procedure

6. Devise a process for revision

5

V. CHOOSING A TOPIC

The dynamic quality of the social work field setting makes a systematic

and orderly progressior. ~f student instruction difficult to attain. It

is generally accepted, however, that there is certain basic minimal learning
which every student needs to master. The content of a unit of "instruction .~
by objectives™ is selected on the basis of its relevance to the needs of -~
students and the purposes of .the school and agency. It must be a single’
conceptual unit of subject matter which can be broken into small steps and

for which learning activities can be planned. Examples of this,might be:
Intake Interviewing; Preparing an Agency Budget: . Grant Development;

Becoming Familiar with the Kgency: Termination; Forming a Group; etc.

The cover page of your unit should contain the following information:

~ . [
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FIELD INSTRUCTION BY 6BJECTIVES
unit: ‘ |
Instructor:

Institution:
Topic:

Target Group:

VI. RATIONALE

It is necessary for the student to understand why it is important that .

‘ he/she master the material dealt'with'in the unit.  If the student does
not feel that the material is relevant, then the learning activities become
exercises performed to please the instructor rather than meaningful
experiences. The rationale should be a concise statemert of the importance
of the material for the student's professional development, and the
purpose for mastering the unit. : ' \

VII. FORMULATING OBJECTIVES .

A. General Educational Objéctives

Educational outgomes which are not mezsureable and are not observable
are called general educational objectives. Read any college catalogue,
description of a course, or advertisement for an educational institution
and you will have $\atement5~of general educational objectives. '
Examples of these ?msz

1. To examiné éh; role of the social worker in interaction
with client s stems and agency systems. - :

2. To understand the implications of small group theory
and group dynamics in relationship to eufunctional and
dysfunctional behavior.

Valid educational goals provide’ direction and order to the -educator's
efforts. However, they-are not clearly observable or measureable and thus
are potentially dangerous. Inferences concerning educational outcomes

are frequently based on observations of educational inputs. For example,

the instructor may conclude that his students "understand the implications
of small group theory" simply because they have had several lectures on o
the subject. :

Descriptions of educayional objectives usually start with words like "to
appreciate,™ "to know;" "to learn," and "to value." These concepts are
not directly observable and must be inferred from other observations.
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After formulating general educational objectives, additional effort
must be expended to further specify aducational outcomes which are
directly observable and measureable. General educational objectives
are excellent for settlng long-range goals for teaching but they are
NOT to be included in your 1nstruct10nal unit.

B. Specific Instructlonal Objectlves

It is suggested that you read Robert Mager's "Preparlng Instructlonal

Objectives,! if you have not already done so. It is quick, fun readlng

Specific 1nstruct10nal objectives are the foundation of units of , ’
- "instruction by objectives.” They describe educational outcomes

which are directly observable and measureable. :

A specific instructional objective describes the flnal outcome of
instruction in terms of observable behavior, states the conditions under
which the final performance may be observed, and specifies the criterion
. by which the final performance may be judged Setting specific objectives
-is hard, challenglng work, but these objectlves are extremely 1mportant.

/ . A specific objective should always be written to 1nclude the follow1ng
three components:

1. Behavior - ‘a description of expected termlnal behavior
~which can be observed

2. éonditidns - a statement of the conditions under which
the behavior is to he observed.

3. .Criteria - a statement of the crlterla of acceptable
’ performance.
The followingAis an example of a general educational objective from.
which is derived a specific instructional objective:

General Educational Objective

To know the basic human needs of the client and the
principles of relationship used to meet these needs,
as conceptualizéd by Felix Biestek.

’ 5
‘ | | J/
.

Specific Instructional Objective '

After completing the unit on relationship, the stu-
dent will evaluate a given casework interview in
writing by identifying instances where the case-
"> worker utilized four of Biestek's seven principles
N of relationship to meet the clients' needs.

e 7 . 4t34




This "Specific Instructional dbjectlve" contains & statement of all
three critical components which can be separated u51ng the following :
instructional obJectlves table ’.

INSTRUCTIONAL OBJECTIVES TABLE

/ ‘ - Conditions Behavior Criteria :
After completing The student will . « . by identifying
the unit on evaluate the instances where
relationship interview in o the caseworker used
and given a ) writing four of Biestek's

- record of a . . seven principles
casework ' .of relationship
interview ' to meet the |

client's needs.

Here is another example:

' Gefieral Educational Objective

The student should understand the dynamics
of grant development.

Specific Instructional Objectives

After completing the unit on grant devel-
opment the student will be able to design a
‘grant proposal which is acceptable to the
responsible committees of the agency involved.

The above is one of several .possible specific instructional objectives
which could be derived from the general objective.

This specific objective includes a description of observable terminal
behavior, a statement of the conditions under which the behavior is to
be observed, and a statement of the criteria for acceptable performance.

Conditions Behavior ' Criteria
After completing the | the student will be - which is acceptable
‘unlt on grant devel- able to design a to the responsible
. Opment - grant proposal comnittees of the agency.
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Accordlng to Bloom's Taxonomv of Bducatlonal Objectives, all learnlng

and thus all spe01flc instructional objectives can be classified

in three: domalns

(1)

1ntellectual processes;

(2)

\

(3)

_Each.domain -of objectives has various levels of complexity.

Cognitive (the knowledge base of social work) - the

Affectlve (the value base of social work) - the feelings
and attitudes; : ~ '

Psychomofbr‘(the skill'base of social wopk)ij,the skills.

In Bloom' é

Taxonomy he lists a hierarchy of objectives, calling attention to the
fact that educators can strive for more complex objectives than 51mply
In social work field instruction it is
particularly important to reach for higher levels of objectives, .~

memorization or recall.

1.00 (Lowest level)
knowliedge - to recall
and memorize

2.00 Comprehension-
to transkate from

one form to another

KNOW
DEFINE
MEMORTZE
REPEAT
RECORD
LISTS
RECALL
NAME
RELATE

7,00 Analysis- . /-

to examine a concept
and break it down
into its parts
DISTINGUISH -
ANALYZE
DIFFERENTIATE
APPRAISE
CALCULATE
EXPERIMENT
TEST"
COMPARE
CONTRACT
" DIAGRAM
INSPECT
DEBATE
QUESTION
RELATE
SOLVE
EXAMINE

RESTATE
DISCUSS
DESCRIBE
RECOGNIZE
EXPLAIN
EXPRESS
IDENTIFY
LOCATE
REPORT
REVIEW
TELL

3,00 Application-
to apply or use
information in a
new situation

TRANSLATE
INTERPRET
APPLY
EMPLOY
USE-
DEMONSTRATE
DRAMATIZE
PRACTICE
TLLUSTRATE
OPERATE
SCHEDULE

5.00 Synthesi§ -
to put together
information in a -

“unique or novel
way to solve a problem

COMPOSE
PLAN
PROPOSE -
DESIGN
" FORMULATE
‘ARRANGE g
ASSEMBLE
COLLECT -
CONSTRUCT
CREATE
DESIGN
SET UP
ORGANIZE
PREPARE

4

6.00 (Highest Level)
Evaluation - to make
quantitative or .
qualitative judgments,
using standards of
appraisal .

JUDGE
APPRAISE
EVALUATE
RATE
COMPARE
VALUE
REVISE
SCORE
SELECT
CHOOSE
'ASSESS

. ESTIMATE
MEASURE




~ elements to incorporate are:

" by objectives" units.

~The verbs are arranged in action levels of cognitive behavior, from
“lowest to highest levels. Objectives which emphasize .a feeling tone,
an emotion, or a degree of acceptance or rejection are in the affective
démain. WVerbs expressing interest, attitude, appreciation, value,
and, emotional sets are used to designate affectiwe behavior. An
attempt should be made to include an attitudinal (affective) objective
in each unit. : . ' i

At this point you should be ready to write the specifit behavioral
objectives for your instructional unit. Use the ist of verbs to
help you and try to write objectives at the higher levels of the
TAXONOMY. ) ' . ' A

>

-
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VIII. LEARNING EXPERIENCES

The learning experiences are the means to duhieve’the-objectivesvof
the unit. - They are opportunities which enable the learner to master
the objectives. In designing learning activities, the most crucial

-

(1) Explicit Directions - directions must be clear. The learner
must” understand what he is to do at each step of 'the way.

(2) Material Broken into Small Steps - the material should be
‘presented concisely and intecspersed with practice.

(3) Frequent Practice - practice gibes the learner an
. opportunity to engage in the behavior he is to master.

¢(4) 'Knowledge of Results - the learner must have-feedback ‘
regarding” his performance. Xnowing he ‘is performing well
permits him to move on with confidence. With information

.on why he is incorrect;, he can take the necessary steps to

improve. »

N

(5) Positive Reinforcement - énything which tends to praise the
learner will increase the probability that he will act the
same way in the future.

g . . , . .

(6) Appropriate Media - media are those controllable influences
which are designed to enhance learning. When developing your
learning experiences include, where appropriate, the following:

Group work = , Audio tapes '

Films, videq tapes - Role playing =~ = -

Reading Interviewing ‘ .
. Visits to other agencies Conferences with field instructor

’ Observation‘of interviews Consultations with others
Staff Meetings . A : S

One-to-one tuturial conferences with the field instructor are the form
of instructural media most effective in attaining learning objectives.
These should be included as a learning experience in all "field instruetion

(1. B ' »
-

)

-~
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IX. EVALUATION

Mager states, "If you are teaching skills that cannot be evaluated, you
are in the awkward position of\ being unable to demonstrate that you
are teaching anything at all."

The purpose of assessment is to c llect evidence of behavior change

in the student, thus verifying the effectiveness of instruction. The
specific objectives you have set up\for your unit dictate. the evaluation
questions to be used. ,

Test items *(criterion measures) must beg designed to measure whether
the student attained the objectives of the unit. If the student has
‘not mastered the objectives, then the instructional unit must be revised,
and the .student recycled back’ into the system until he demonstrates
mastery of the objectives.

" X. . REVISION
After your unit has been COmpleted,Ayou shbuld
1. administer the unit to -one or more students;

2. gather data on the extent of acheivement by the learners who
userthe unit; -

3. interview the learner(s);

4, vevise the unit for future use.

XI. ASSEMBLING THE "INSTRUCTION BY OBJECTIVES" UNIT

You are now ready to assemble your unit. To assist you in putting it
together use the following check-list:

N

FIELD INSTRUCTION BY OBJECTIVES UNIT CHECKLIST

|
/

1. Rationale: =~ . o , .

Have you included a. statement informing the student why it is
important he/she master the material in the unit?

2. Objectives: . o -
- Are the objectives clear statements of observable terminal
behavior expected from the learner after completing the unit?

fDo the objectives include a statement of conditions under which
thé behavior is to be observed and a statement of the criteria
for acceptable performance?

Is there an objective indicating the intended“learnerrattitude
toward the material?




3. Learning Experiences:

Does the text of the unit include frequent practice and immediate
knowledge of results for the learner?

\
N

Have appropriate media been inCludéd?rﬁ | v «
4. Evaluation:

Has a test been constructed with 1nfprmat10n on what constitutes
acceptable learner performance? '

Do &ll test items relate to the objectives?
5. Revision:

Has a questionnaire been included to gather 1nformat10n on the
.attitude.of the learners toward the unit?

L
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REVISION SHEET

The author is 1nteLested in revising this training guide based on -
your perceptlons of it’s value. :
i
1. Do you feel that "Field Instruction by Objectives" can be
an effective strategy to augment present methods of field
teach1ng¢ , - . !
Yes No
2. Is the material in th1s guide relevant to your present or
' future needs? o
‘ ‘ Yes No
3. Which statements describe best your feelings about the way
the “booklet was written?

poorly written well written ‘ confusing

S 00 difficult ‘ concise and to the point
. OTHER: - :

4, Please comment on whether the wvarious sections of the guide
were of help to you in constructing your unit.

. N " ‘ .
" - Section: _ Yes No If no, please comment:

I. Introduction

II. Objectives of Training Guide

IIT. Aﬂ Instructional System .

- "IV. Steps for Preparing Unit

V. 'Ch?osing a Topic

VI Rationaie

VII. Formulating Objectives

- VIII.” Learning Bxperiences -

. IX. Evaluation

X. Revision

Please return to : Lois Krop _
o 2001 N. E. 195th Dr.
North Miami Beach, FL 33162




FIELD INSTRUCTION BY OBJECTIVES

UNIT: I | ' o - ‘ \\
INSTRUCTOR: LOIS KROP, ACSW , [/
INSTITUTION: BARRY COLLEGE 1\ \
TOPIC: DEVELOPING THE CASEWORK RELATIONSHIP

TARGET GROUP: FIRST YEAR.STUDENTS IN GRADUATE SOCIAL WORK SCHOOL
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UNIT I
RATIONALE:
The casewerk relationship is the soul of social work. The proper

3>

kind of worklng relatlonshlp must be established between worker and client

~

to enable the cl{ent to resolve his psychospcial problemsa This relation-
ship is a unique interpersonal .experience in which the client feels

a quality of warmth, trust, acceptance, and understanding. There are
many theories concerning the use of relationship in social easewofk.

This unit focuses on Pelik Biestek's analysis of relationship pfinciples.
It was designed to help the student integrate Biestek's principles into
hlS own patterns of helglng As you work tﬁfough this program you

lshould discover ways to become more aware of your behavior and.your
client's, and thus enrich your professional skills.

OBJECTIVES:

7

After completing this unit, the learner will be able to:’

.1l. Bnalyze five of the seven basic humap needs preSented by
a client in a given casework interview using the guidelines
laid down by Felix Biestek in "The Casework Relationship."

2. . Evaluate in writing a given casework interview by identifying
instances where the caseworker utilized four of Biestek's
seven pr1n01ples of relationship to meet the cllent's human
needs.

Ll
&

3. DAssess his own behavior in .an actual casework interview by
pointing out instencesywhere.he met the client's needs by applying
at least four of the seven principles of relationship.

4, Examine his own feelings concisely in less than 200 .
words about. the importance of the casework relationship
in helping clients to achi&ve a better adjustment between
themsélves and their environments. )

h(i

L ams




UNIT I
LEARNING EXPERIENCE I:

It has long been recognized in the practice of Social Work that the
professional relationship between the caseworker and person seeking help
from a social agency is singularly important.- This relationship is
essential to effective casework. '

Social Workers have been enthusiastic about the necessity of
establishing and maintaining a good casework relationship but they have
been relatively inarticulate in explaining what it consists of. In
Social Work literature the stress has been ‘on’intuitive skills in
developing relationships. It has often been written that this has to
be experienced to be understood - leading to the belief that there

is something mystical about it.

Felix Biestek, in his book, "The Casework Relationship,” clearly explains, .
- defines and analyzes the cadsework relatioriship. He theorizes that

every request for help from a social agency is "psychosocial™. He

says that, whether a ‘client requests a concrete service or help with

psychological problems, it can be presumed that he feels some kind

of uncomfortable emotion. There is a pattern of basic emotions and

attitudes that is common to all people who need help. Biestek says

the sources of these eémotions are seven basic human needs of people with

psychosocial problems.

[LEARNING EXPERIENCE I; CHART L. |

BASTC HUMAN NEEDS OF THE CLIENT

1. To be treated as an individual - the need to be dealt with as an
individual rather than a case, tyne or category.

2. To express feelings - the need to express their feelings, both
negative and positive. '
3, To get sympathetic response to probiems - the need for a sympathetic
. understanding of and response to the feelings expressed.

To be recognized as a person of worth - The need to be accepted as
a person with innate dignity regardless of the person's dependency,
weakness, fault or failures.

I

Y

5. Not to be judged - the need to be neither judged nor condemned for the
‘difficulty in which the client finds himself..

6. To make his own choices and decisions .- the need to make one's own
choices and discisions concerning one's own life. The client does
not want to be bossed or told what to do. ‘

7. To keep secrets about self - the need to keep confidential information

about oneself as secret as possible.

ERIC ; 53
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Tndicate two basic needs which each client in the following situa-
tions is expressing either verbally or non-verbally. You may refer to
Learning Experience I, Chart 1, page 2, if necessary. (See page_4 for
correct answers). : '

1. Client who states that he feels that he is not any good, is weak
and a failure in_ life. ‘

ad.
b. '

2. The mother of several small children who says that since her
neighbor was rejected for Aid to Dependent Children, she will prob-
ably be also and she doesn't have money to feed the children.

a.
b.

3. The unmarried mother who fears being condemned for her predicament
but comes for help in deciding whether to have an abortion or give

her baby up for adoption.

a.
b.

4. The foster child who is angry and upset by her natural father's
" abandonment of her. :

‘8.
b.

5. The hostile adolescent whom the court has referred for counseling
and who says he would rather be put in Youth Hall.

a. ' - )
b.

>

w

6. The teenager who confides- to caseworker that his parents don't know '
it but he has been smoking pot because "all the kids do."

a.
b.

7. The homosexual who wants help deciding whether to "go straight"
and fears caseworker will condemn her for her way of life.

a. -
b. '

ot




ANSWERS

TO PAGE 3 ---The clients expressed the

]

To be recognized as a person of worth
Not to be judged

To express feelings ‘
Tbxget'sympathetic response to problems

To be treated as an 1nd1v1dual
To get sympathetic response to problems
To be recognized as a person of worth

Not to be judged

following needs:

To make his own choices and decisions
To express feelings

To be recognlzed as a person of worth
To express feellngs

To get sympathetic response to problems
To express feelings

To make his own choices and decisions

To
To
To

keep secrets about self
be treated as an individual
make his own choices and decisions

. Not to be judged

To make his own choices and dec1s10ns
To keep secrets about self J;
To get sympathetic response to problems

o~
~

~.
~
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Felix Biestek states that the relationship is the soul of casework while
the processes of study, diagnosis, and treatment are the body. He
conceptualizes seven principles of relationship which the caseworker

uses to meet the, human needs of the client. Each of the principles is
founded upon one of the intensified basic human needs exhibited by the

people who need hlep. These séven principles are the elements of the
casework relationship as a whole.

[ LEARNING EXPERIENCE II, Chart 2 |

The NEED of the Client The PRINCIPLE used by Casewofkerl
1. Tovbe treated as an ' 1.  Individualization
individual o .
2. To express feelings : 2. Purposeful éxpression of feelings
3. To get sympathetic response 3. Controlled emotionél involQement

to problems

4, To be recognized as a person 4. DBcceptance

of worth ‘
5. Not to be judged 5. Nonjudgemental attitude ‘
6. To make his own choices : 6. Client self—éetermination
7. To keep secrets about self 7. Confidentiaiity

B

Following is an explanation of each principle used by the caseworker:

[ LEARNING, EXPERIENCE %I, Chart-3 |

The Principles Used by the Caseworker

1. Individualization is the recognition of each client's unique qualities
and the differential use of principles and methods in assisting each
toward a better adjustment.

2. Purposeful Expression of Feelings is the recognition of the

client's need to express his feeling freely, especially his negative

feelings. The caseworker listens purposefully, neither discouraging

nor condemning the expression of these feelings, sometimes even

actively stimulating and encouraging them when they are therapeutically
" useful. : :

"3, Controlled Emotional Involvement is the caseworker's sensitivity
to the client's feelings, an understanding of their meaning, and a
purposeful, appropriate response to the client's feelings.

05
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Acceptance is a principle of action wherein the caseworker perceives
and deals with the client as he really is, including his strengths and
weaknesses and his positive and negative feelings, maintaining all the
while a sense of the client's innate dignity and personal worth.

5. Nonjudgmental attitude is a quality of the casework relationship
based on-a conviction that the casework function excludes assigning
guilt or.innocence, or degree of client responsibility for causation
of his problems. - ‘ :

6. Client self-determination is the practical recognition of the.
right and need of clients to freedom in making their own choices
and decisions in the casework process.

7.' Confidentiality is the preservatian of secret information concerning:
.the client which is discldsed in the professional relationship.

The following is an excerpt from a casework interview. Analyze how the
client expressed at least two different human needs and with which
principles the caseworker responded. You may refer to Learning Experience II,
Charts 2 and 3 if necessary. (See page _8 ~for correct answers)

PARAGRAPH I

Mrs. L. nervously twisted her ring. and dejectedly stated that she*
had a terrible week and was feeling miserable. Caseworker commented
that she looked unhappy today and asked if she could tell her about
it. Tears came to Mrs. L's eyes as she said that she had been forced
to give in'to her husband's every demand, no matter how irrational,
because he knows a terrible secret about her past. He has convinced
her that if the judge in their divorce proceedings learned about

her secret, he would never let her keep their two small children.

i= threatened to tell her mother also. She felt "like shit" and
knew that if anyone found out what she did, they would agree that she
is no good also. ,

)
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PARAGRAPH IT

-

Caseworker wondered if Mrs. L wanted to tell her what she did to make
her feel so rotten. She.reminded her that this would be kept confidential.
Mrs. L responded that she has been afraid to tell the worker about this
before because she feared she might lose respect for her. She burst out
tearfully that eight years ago, before she was married, she had a baby _
girl and gave her up for adoption. She went into detall about the situation
and how torn up-she was over having to make that decision. Caseworker
4 listened warmly and said that she appreciated how upsetting this ekpenri-
\ ence was.and still is for Mrs. L. - She is sure she -did what ‘was best
for all concerned at the time. Mrs. L blurted out, "You mean you
. "don't think I'm a terrible person for giving up my baby?" Caseworker
reminded Mrs. L what a fine mother she is to her two children, and talked
about her many other strengths. She certainly made her decision to
give up that baby out of love for the child.

§

PARAGRAPH IIT

Mrs. L cried:bitterly and then stopped, saying she felt better now that

- she had told the caseworker what happened, and found her so understanding.
She really did give the baby up because she felt it wasn't fair to the ‘
child to be raised under such bad circumstances. Deep down Mrs. L
had always felt that anyone who gave up a child was no good and that -
others would despise her if they found out. Caseworker pointed out that
she knew about it now and she thought just as highly of Mrs. L as she
did before. . Mrs. L responded that if caseworker could still respect
her after hearlng her Story, maybe she didn't have to feel so rotten
and useless. Perhaps even the judge would understand if her husband
told him. She didn't feel so bad about herself now or so scared about
people flndnng out. She wasn't going to let her husband hold this over
her head any more. ' . i ' - '

-




ANSWERS TO PAGES .6 AND 7 -- Needs and Principles are underlined.

PARAGRAPH I

1. The client's need for expression and sharing of feelings is

a pertinent dynamic in this casework relationship. The caseworker
helps Mrs. L. with a purposeful expression of her feelings in

order to relieve the pressures and tensions she feels and thus helps
her see her problems more clearly and objectively.

9. Caseworker notices the un-verbalized expression of emotions

in Mrs. s face, eyes, hands and posture, which help her understand

the uninZness of the client and her need to be treated as an individual.
The feelings-of the client are her most important individual character-
istics and therefore individualization requires a sensitivity and
response to those feelings. :

3. The need to be treated as a person of worth and not to be judged
are also in evidence here. '

PARAGRAPH TTI

1. Mrs. L is burdened with facts about her previous behavior
which she needs to keep secret for fear that the knowledge of this
would detract from or destroy her personal reputation. Caseworker.
assures her of the confidentiality of any secret information which
the client discloses in the professional relationship. .

2, Client graphically verbalizes her feelings of worthlessness

and her desperate need to be recognized as a person of worth.

She fears worker will "lose respect" for her. Caseworker uses

the principle of acceptance by accepting the client as she actually
is, with her strengths and weaknesses, positive and negative feelings,
her acceptable and unacceptable behavior. - ‘

! 3, Mrs. L demonstrated her need for a sympathetic understanding

of and response to her problems. The caseworker listens with warinth,
consciously and purposefully identifying with the feelings of the
client in a controlled emotional involvement.

4. The need to. express feelings is also evidenced in this paragraph.

3
Y .
B ’//

/ 1. The necessity of seeking help from an agency produces many
' painful feelings. One of Mrs. L's feelings is a need not to be

judged. Clients often see the dgency as a symbol of a societw
whose critical judgment they fear. Even if the caseworker non- :
verbally passes judgment on the client, he will feel it. This is ;
one reason Social Workers have to work out thier own biases,
prejudices and problems before becoming helpful people. Caseworker
responds to Mrs. L's divulgence of her secret with a nonjudgemental
attitude. : -

o bi - f

PARAGRAPH ITIT
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2. Caseworker does not push Mrs. L into standing up for herself
against her husband and possibly the court. She lets her move

at their own pace, recognizing her need to make her own choices

and detisions. One feels this caseworker would have also accepted
Mrs. L's right to continue giving in to her husband if she couldn't
bear the threat of having her secret revealed. The caseworker in
this way respects the principle ofvclient self-determination.

3. The client also expresses again hef need to be recognized as
a person of worth. o

R T O R e
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LEARNING. EXPERIENCE IIT

Observe a video-tape of an interview and identify in writing instances
in which the caseworker utilized-at least four of Biestek's seven
principles of relationship in response to the client's needs. If this
interview was shown in class, discuss your written analysis with the
classroom teacher either individually or in a group class discussion.
Tf the interview was observed in the agency, discuss your written analysis
with the field instructor. 5

_ % % % % R % :
If you have reached this point, be, proud of yourself - you are doing
beautifully! ' - \
By now you are familiar with Biestek's concept of the seven basic
hunan needs and principles of relationship. -Being totally familiar
with the elements of a good relationship can be a great aid toward
gaining skill in the actual practice. However, understanding this
conceptually doesn't guarantee skill in establishing and using it.
Now is the time to apply what you have learned. ,

% % % % % %

'

LEARNING EXPERIENCE IV ) . |

Record in detail an interview you have had recently with a client.
Delineate at least four instances where you have used Biestek'!s principles
of relationship to meet the client's needs. Also note any time you
violated these principles or omitted using appropriate ones.

Meet with your Supervisor to discuss this interview and your a 2ssment
of it. ' ‘ E ) ‘

1

LEARNING EXPERIENCE V - . >

Get together with another student or two and discuss your own feelings
about the importance of the casework relationship in helping clients
achieve . a better adjustment between themselves and their environments.
Be prepared to state your feelings about this in less than 200 words.

kS

POST-ASSESSMENT

1

When you feel you have mastered the objectives of this unit, see the
instructor for the Assessment. :
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‘The instructor would like to improve this self-contained unit of
instruction based on your reactions to these questions?

1. Do you feel the material dealt with in this unit is relevant

to your present or future needs? Yes No : g
2., How much did you enjoy working through this unit?

A lot Some Little None ,

3. Do you feel the material presented in this unit was '
presented clearly and concisely? Yes _ No__ If not, :
please go back and,identify the sources of your confusion

and explain them. '
4., Did this unit help.you to become more aware of your .own
behavior in professional relationships? Yes___ No___

5. Which statements best describe your feelings-about your
involvement with this learning unit? : ‘

~Boring

Too easy
‘Inspiring Helpful _—
" A waste of time " Too time
' consuming i
Interesting 0K
Just another
requirement Others




FIELD INSTRUCTION BY OBJECTIVES,

UNIT: IV

(N

INSTRUCTOR: Charles Goodguy

INSTITUTION: Juvenile Helping Center,‘Inc.

.

TOPIC: Problem-solv1ng and management of dlrect
serv1ces to clients in a juvenﬁle service
agency® '

d |
_TARGET GROUP: Large Systems Students

*Note: Thls module is meant, to outllne part of a
6r projec .




UNTT. IV

I. RATIONALE

All human services need to be managed in such a way as. to maximize
effectiveness of service and efficiency of delivery. Because all
agencies operate with limited resources it is incumbent on managers
to take all steps necessary to insure that the most service is de-
livered, and that those services are as effective as possible. A
principle function of all managers, according to the experiences of
‘leading writers like Koontz and O'Donnell, and Schatz, is to estab-
lish the conditions in the organization to maximize efficiency and
effectiveness. Human services are carried out with technologies which
rely heav1ly on individual professionals and which tend to be inde-,
terminant in several key aspects. Thus, human services managers must
be adept at monitoring and problem solving the problems in serv1ce
‘deTivery which-arise regularly in the agency. This unit aims at
teaching the student to accurately identify a delivery problem and
propose management changes, utilizing a systematlc procedure.

IT. OBJECTIVES
,Pollow1ng a systematlc study w1th involved staff in a juvenile
service agency, the student will have designed optimal intake
processing steps and timing of these steps for the efficient in-
take of referred girls to the agency group homes, -which will re-
sult in regular utilization of 90% of spaces and which will reduce
dropouts during the intake process by 50% (as judged by the unit
director).

III. LEARNING EXPERIENCES

.

1. The student will receive overall orientation to the problem in n
: .question, and to case proce551ng in the unit by discussion with the
. field instructor.

2. The student will be given a thorough walk-through of the‘bro-

cessing steps by the unit supervisor. Following 1 and 2 the student

will present to the instructor his basic strategy for studying the

problem and his impressions of the problem. Critical feedback and
oo instruction will be given. o

- 3. Student will review articles on decision making by Simon, and
the manual, Principles of Flowcharting. Student will arrange for ;
and observe staff as they go through proce551ng steps. '

4. Student will submit written outline of keysteps to be taken to
effect the study, plus submit preliminary decision list. Critical
feedback w1ll be- prOV1ded by instructor and the unit supervisor.

5. Student will formulate a flowchart of the entire process, in-
cluding timing of each step. Student will append list of decision
rules for each step. Student will assess weight of internal and
external forces affecting decisions, within the report.

‘ : 6o | | | |
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6. Field Instructor and unit supervisor will give critical feed-
back to student re #5.
o _

' 7. Student will utilize existing records to formulate statistical
reports analyzing relationsh%p of longevity on waiting lists to
dropouts, and a second report on characteristics of clients who
drop after placement. : :

8. Student will carry out group meetings with group home and intake
staffs to gain their views of problem, and prepare a report dis-
‘tilling thoge views. Student will first role play group leader—

” sh1p p051t10n .

9. Student will prepare written plan indicating procedural steps to
be changed, time and other efficiency benefits to ensue, and ac-
company plan with flow charts. Following Field Instructor critique,
report and plan will be finalized by student.

10. Student will interview consultlng physician and psychologist to

explaln changes in processing. Student will a551st unit super-
visor in implementation with staff.

Iv. CRITERIA

i 1. Experiences #1 thru #6 to be completed in 6 weeks, prepared in
written form, and to include all steps and decisions properly
identified. The intake supervisor and field instructor should
judge that no 1mportant step is missing. All decisions in pro-’
cessing to be classified correctly according to Simon's scheme.

2. Statistical reports for Experience #7 to be completed two -weeks
after #1 through #6 with appropriate graphs. Longevity on
waiting list is to be related statistically to d opeut status,
and tested with appropriate tools.

3. Experiences 8 through 10 are to be completed three weeks after
#7. The planned change in procedural steps will be judged by the
Unit head and field instructor to determine if they are likely
to reduce dropouts 50% and increase utilization to 90%.
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