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Most educators and psychologists would agree that one of the funda-‘f
¢ mental modes of ch;ng'ing behavior involves modeling and observational learning.

Research conducted within the frameWoi‘k_ of social-learning the'ory (Bandura,

o

1965a; Bandura and Walters, 1963) demonstrates that many leaming phenomena

resulting from direct experiences can occur on a vicarious basis through observa- |

tion of other persons' behavior and its consequences for them. This is to say _ :

-

- that much of what we learn has been learned through observing the environment

: . . : S
e ~and the persons operating within the specific environment, Emotional responses

that are put forth by persoﬁs have been conditioned by these experiences of others

undergoing pain and pleaéure that have been witnessed.  ° S

- 1t appears,then from r.easearch that one's _reSponses can be success.1lly

°

modified through the observation of influential models. Modeling, therefore,

C

. & 7 . )
appears to be an appropriate approach in modifying a youngster's behavior and - -

in directing the youngster toward the interna;'lization of thie value of a spécific

2

. S, . . : P R
. - behavior or set of behaviors that will bring about an optimal time for teacher-

. . o .
“ & .. . s . . - -
directed academic instruction. . <

g

There is much empirical evidence that points out that modeling has -
: PR s - . . - ' .
three clearly different effects that are brqught about by three different sets of -

4 - .

.'var‘iéblgs (Bandﬁra, 1965a; Bandura and‘ Walters, 1963);_» T

Y

(4

1. As a result of modeling, a person can acquire a behavior

tl'laAt'rd;id not previously éxist in his repertoire; this is

.called a novel response; Lo -




Y

| 2. Asa person observes the influential model, he may become
more or tess inhibited in perfo‘rmibng a behavior or a set of
-behaviors thataare ‘presently in his repertoire but that he
has, up until thi. point, been afraid to express; this effect:
of mad ehng' can-work in the opposite direction_ also: a persqp
can become more inhibited in‘perfor;ning a behavior or a
set of behaviors‘,afater observing the behavior pattern of an
influential moadel;
3. The response facilitation effect occurs;when the behavior
. of others serves as a stimulus fortthe observer to engage
in the behavior; no new responses are acwally acquired.

* An example of the response .facilitation effect can be des-
_— cribed .in the set of b;ehaviors that occurs ‘when one youngster
| in a classroom asks to get & drink of water and another o
‘ yourigster also tends to ask toget a driﬁk d‘ water, having

ponses on the part of the observer (the second youngster,

- in this case) are actually acqulred. T -

£

The poogram-that wiil follow is based on the assumptior that observa-

The. program is. des1gned to aid teachers in ut111z1ng this powerful tool of 1nstruc

tlon, namely, modellng Most educators would agree that optimal.learning

tional learning can effect significant positive behavioral changes in a youngster. -

b

[#)
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-takes place when the youngster- involved is committed-to the instructional ob-
. jectiires that the teacher has designed for him. Every youngster who warks U
toward those instrtictional objectives does so because he thinks that there.is

.some reward that is forthoommg as & function of the behaviors he performs.

)

Many youngsters that are in e,lementary school have already mternahzed the . - I i

value of workmg toward those instrucuonal objectives that are put forth by
the teachers'.‘ These are youngsters that are perhaps more self—regulating

- and gelf-motivated. Other youngsters work toward the instructional objectives

because they seek the approval"of peers, parents, teacher., On the other hand,
there are youngsters who are not working toward the instmct;onal objectives '

becanse they have not found that such behaviors are rewarding to thern. '
. _° The program to be described developed as an outgrowth of a token
. .gconorny where children “'rere.reinforce'd for their positive behavior hy earning
to;{ens'Which they could cash in for retvards of their oWn choosing. ‘The fol-

lowmg program delmeates the behaviors a yoqngster must perform in order to . ) -

decide to 'perform the behavmrs that w111 assure the earning of a token. To

?

9,ecide to earn the token 1ncorporates the dec1s1on to perform the behavmr that
. w111 earn the token. Th1s behavior isa necessary pre-entry skill that a young-

“ster must achieve in order to begm the process of the mternaligatlon of the

value of working toward the 1nstruchonal objectives that have been specified

by the classroom teacher. - S : o

h

- There are four processes involved in observational learning that

2
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* will be addressed in this program,

~

The attentional processes are influential in determining which modeling

L

stimuli will be attende(?' to and which will not be attended to. ‘Models who are
most influential will receive mox., attentlon. What makes a good model is based
upon the stimulus of the mod el as well as'thﬁ perceptlon of the observer V1ewing
‘the madel (that percept:ion is based on the observer.'sprevious experience).
Retention"processes invOlvte the ability of the youngster to store in his
: memory the behav_ior of the model and at a @er appropriate point to retrieve.

. the behavior for appropriate »nse. “Two operati-ons are involved here: rehearsal
behavlor (the observer practictis.me. model's behaviur) and syn;bolic coding-
operatlon (observer organizes and class1f1es elements of the model's behavior
into‘constructs that are easily stored). The flrst operatlon prowdes the oppor-

_~~mnltv fo'r the second 'operation.to occur, although the second operat10n can ogcur
indepe,ndentlv: the rehearsal behavior provides the rbserver with additional time .
to code the model's behavior. |

’ Mot or reproduction processes,-involvebs the-c.apability of the youngster

~ —_

to reproduce the motor chams he has observed the model performing

~ s O

- ' Incentlve and motlvatlonal processes involve the use of pos1tive in-

used in the program is the token wh1ch .can be translated 1nto rewards of the

; youngster"'s,choosing. “In 1965 ( ), Bandura conducted a study wluch focused on

‘matching behaviors. -After a positive incentive was given-to the vou'ngsters,

PR centlves to trm slate observatlonal leamlng into actlon. The incentive that will be -




they demonstrated that observaﬁonaHearninthad—indeethakexr,p’race,*Priorw‘*

to‘that occurrence, when no incentivne was given, tu the youngsters to perform
o - -

what they had observed, a s1gn1f1canfly smaller numb er of approprlatef’responses

- /‘ ' occurred Th.lS study forther pomt‘s out that pos1t1ve-1ncent1ves result in signi-
/ -] '
. /'/ jficantly greater perfcrmances of what was observed and learned.
. . /// - . .
/’ _ . ‘The que_stron still remains: how does the ‘child arrive at the point

" where he says, "1 wa.nt to behave the same way so I too can éarn a token?'" The

‘ \ \
. purpose of this paper is to cite the behaviors and evaluation items that are
_ , \ .

- n,

.necessary for a child to model another child who is eaming a token for stating -
that he wants to begin working on the contract that the teacher has constructed
for him, | When one cites all the behaviors that are necessary to model the
»k above behavior, one must consider-nat only affective behaviors but the qoverlap
that exists between cogniﬁve.and affective domains, In the behavior schedule
" that_follows, the childisi called upon to'p'erfo-rm behaviors in'b.oth domains in.
order to mod el;,the first vbmgster's behavior, . S ‘ '
The prog"am is designed for intermediat‘e youngsters (gradesé 3
through 7). Although the program brings about S1gn1f1cant behavmral chaqges )
when applied to youngsters who dre experiencing emotional d'ifficulties, it has
'also been very successful when applied in regular classes in a suburban school
system. .The,optimal_ number of participants in the special class for emotion'ally‘;
handicapped is .ten persons, including o.ne.teacher, cne paraprof;espsi'onal, and '

3 e

eight youngsters. In-a regular crl\assroom set_ting, the program has been suc-

« fa
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. cessfully apphed withtas many as fifteen | persons including one teacher and e )

. a

fourteen youngsters. The program has deveroped around a behavior modlﬁca-

?

-
. € .-
Y

v tion concept remforcing posmve behavxors. Essential to the progra.m 1s an
introductory discussion clrcle that océurs as the flrst activity in.thé classz;oom. m ’

. -
3 M ) ~

- Generally, the youngsters and vthe teadher and teacher a.ide, if one is present, : -
place their chairs in the formation of a circle. In the circle, the teacher - Lo -

C -

greets the children, discusses any items of information that she.‘ feels are-

. Q ) - - ' .
important and asks the children if there are any items of information that they - ~

e

would like to discuss with the class. .After approxirnately fifteen to twenty
mﬂinutes of discussion, the ‘teacher no longer encourages discussion and res; N

"ponds to questions in very short sentences. The children becdme restless and |

generally ask what tlley should donow. The teacher's response is: "we can . S
L . 2 - __.-" ‘Jg,s o

S remam in the 01rcle until someone wants to begm his work for the day. If

[e ' - o

someone would like to earn a token, he can say that he wants to begin work and

| -

S } I w111 g1ve h1m a token for doing so." The extensmn of thls pos1t1ve incentive
i eneourages the youngsters to make the appropriate statements. The behaviors
that follow deal w1th the experlence of the youngster who is about tc. mod el kis

: classmate's behavmr in making the statement that he'"a.lso would like to earn

L a token and begln work The -focus of this paper is the descnptlon of the- be-
haviors that are necessary for a youngster to mod el the other youngster's"

“

z behavior. The situation that permits the"mod eling experience is a child

u’

viewing an influential mod el who has been rewarded with a foken for makmg

- 3 o R . .o . . - . - Y PR e E -
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-

- a statement that he wants to begn; workmg.

—1J"

¢

-
<

that follow 1nclude-

"

-

*

. -

n, v

T

~aud1tery acuitys:. the cﬁlld can hear-what is spoken dn .the room

l .

»

* visual acuity: the ch11d can see wlnt 1s occurrmg in the room,

a

-

w'd The pre-entry skllls th are necessary to pafibtxclpate in the behavmrs

/]

h

bl

abllity to decode Enghsh‘words 1n€d approprlate synta.x and literal ’

» and the métching and re -matching operat'ions that occur extens’ive_ly befo‘re )

- modeling will in fact take place'. Although thes_e operations will take place on
the ¢hild is observing the event, For the sake of clarification’ of the behaviof's

) necessary to separate them. in the wai( ‘that has beén de,s_crihed above. Once

¢

meamng the clnld can understand Enghsh at a level appro-

.
-

-

prlate to an elg_ht year'old child.

. - &= “

The behavmrs that are 1dent1f1ed will take the geader through th& var1ed

and muluple processes that are mvolved jin modehng a set of behawo.rs. » Robert

- - -

-

Gagne's analys1s of the e1ght levels of 1nstrucuon and leammg form the frame-

("

work, for the’ beha:V1ors to be 1dent1f1ed. The behavmrs will be' speclfled one by ]

.

9-‘

one, 1dent1fymg the observatlons the chﬂd is makmg, as well as h1s d1scr1m1na—‘ ‘

. i

tion, attachment of me aning, categorizations; ’development of -hierarchial con-'"

. .. .

- -

. - - E*-.,s . . - A . ‘ A . 4.
structs of mo‘vtor and verbal chains in both the affective and cognitive .domains

Ta

Ay

a-

paper as discrete océurrences, they in fact happen rather simgltaneousl‘y as.

T

that are involved in the notation of the overall mad eling _l;ehavi_or, it becomes

the child has successfully c&xpl\e'ted the taxonomy ef Ticieling behaviors that™ -~

i

N
\\.
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e~ follows, he is then ready to enter Krathwohl's organization of affective be- . - —
haviors at the 1.0. level {willingness to receive stin.ali). Movément in

Krathwohl's organization will bring the youngster clos er to th'e iﬂfernalizat,ion

,"' a

L%

of the ultimate worth of the modeling behaviors for reasons of intrinsic value L
measured hagainst the youngster's value. system. Ths behaviors to be described

intend to bring-the ¢hild to the point where he can operate effetively at 1.0 level

. 5

og Kratthhl's 'f:éxonomy of,.é.ffective behaviors. s ’ o

W
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BEHAVIOR

A

Child observes the_ mb&nouimnn.

o

RATIONALE

At this point the child is ob-
serving the motor chains -

}

‘EVALUA TION ITEM |

Examinet cbserves child and
rates him-according mo the

RATIONALE

Evaluation is'qualitatively based
and will incorporate the examine1's

~ Child o_ummuémm a Q:E who is that are apparent in the following behavior: ohservation of exactly what the child

w»va group. He is observing . a. eye contact -is doing. Optimal performance here -
_the facial expressions and b. facial expression will be expressed as follows: -
Child observes a child who is the motor chains that are c. span of attention ' a. Eye contact has been m.oEm<mn
EE»E% connected to the facial ex- ~ d. body movement " by child with the mﬂSaoEﬁmun
. pressions. He has not (toward, away, re- the happy chiid, the unaffected .

.Child ocbserves a oE_n sEo is . reached the discrirrination main constant) ~ child, tha unhappy child, happy
unaffected.  level yet. He is merely e. vocal expression adult, unaffected adult, the adult

v taking in what he has seen; .. f. direction of attention who is saying '"You've earned a

Child ou.mm.zmm an adult(s) in
.Em group is (are) happy. .

Child observes an aduli(s) in
the group is (are) unhappy.

" Child observes an adult(s) in
the group is (are). unaffected.

Child observes that an.adult in
the group has said to dnother
child, ""You have earnsd a token
for your behavior." -

Child observes that another
adult in the group has said,
"Yes, you have earned a token."

Child observes that another

» adult has said nothirg to Em
o_&mu child.

* ! ‘
QEE observes some other chil-

. dren in the groufwho are affected °

by the first child's behavior.

he has not begun to- vnoommm ,
it yet.

]

R

“ g

motor expression

-token," and with the other umamonm. .

as listed in behavior column.

Facial expression changed in z.c-
cordance with the child's observa-
tion of the persons and behaviors
listed in Behavior column; the :
‘child is rated as to the congruence \
of his facial expression and the

" expressicn of the person and be-

havior he is observing. A com-
plete match is not generally-ex-

" pected here because it is quite

possible that a‘youngstér could be
observing and not facially express
that observation. This index o

"' ‘performance is Hl\onmamn as a means -

of m.ogmﬁnm more Smoﬁbmﬁou but ~

‘its m.ooogv_wmgmnn aloneé nomv not

sufficiently or necessarily indicate
that the youngster is indeed per-¢
forming the behaviors as listed in °*
the opposite behavior column. No

“one evaluation item in this category

is intended to indicate successful

completion of the behaviors but the

mBn&wwmm is that an accurate p_ C i
o




BEHAVIOR

i
»

, Child observes some of the
‘children in the group who are happy:

" Child observes scme of the

~ children in the group who are unhappy.

Child observes some of the
children in the group who are unaf-
fected by the first child's pehavior.

Child observes the interaction be- -
tween the child who is being re-
warded and the adult who is doing.
.~ the rewarding. ,

" Child dbserves the interaction
between the other adult who is
not rewarding and the nr:g being
rewarded.

Child observes the following inter-
actions:
- The happy child. Eemn.»o&um with
the -happy child.”
- The happy child :%on.wo.uum with
the unhappy child '
- The happy child interacting with
the. unaffected child.
- The happy child interacting with
the happy adult. P
= The happy child interacting with
. the —Evpca% adult. :
- The happy child Semn»onbm 59
the unafiected adult.
- The unhappy oEE Fﬁwnwomnm with

Em EGE child.

RATICNALE

~

EVALUATION ITEM

Cq1.

i .
K r‘\U

RATIONALE .

~ ture of the youngster's perfor-
‘mance can be gotten when ex-
amining all the evaluative items

¢ in concert. ,

c. Span of attention is evaluative in
the sense that the child has his
attention focused on the event of
the reward being given to the
other youngster. The attention‘
must be directed at the particular
‘time of the event but not neces-
mm.ﬁGJBEm diately preceding or
following the event in order to
achieve a Emr vmumongmuom H»Sum

" here.

-~

d. Body §o<o5o=a is uo.nom by Eo

examiner in terms of those spe-

. cific movements that adds to the .
_ child's positively active partici-
pation in observing the event,
those specific movements that de-
tract from the child's positively’
active participation, and those
specific.body niovement that neither
add nor detract from the child's
participation in the event.

e. Vocal expression is examined in

terms of the content and manner

of expression: "Jimmy looks happy;"
- "Sal looks sad."

f. Direction of attention is noted _uw
examiner. Child should be focused
on the event and not on other ex- ..
tranecus events occurring in the
room at the same time. _Of




. BEHAVIOR ) RATIONALE EVALUATION ITEM ' DATIONALE

9

Hwo happy child ann.moﬁﬁm - . ; _ ‘ g. Motor expression is noted. If
with the unhappy child. .m - A .. . | : ] o child moves himself closer to
- The “inhappy child interacting C . - _ the event, and is performing
with the upaffected child, ' . L , : > .ac indicated above, the examiner
- The unhappy child interacting = - S _” . i can be reasonably assured that
with the happy adult. | Ce ~ the child is observing the event.
-~ - The unhappy child interacting ~ ° _ _ o . L. .
__ with the uhhappy adult. . L . . o _ _. . y

- The unhappy child interacting
' with the unaffected adult,
- The unaffected child interacting
* with the happy child. |
- The unaffected child interacting  ~
with the unhappy child. M
- The unaffected child interacting
' with the unaffected child., "~
' - The'unaffected child interacting _ , \ : ST
with the happy adult. | _ : v SN r 7
-. = The 'unaffected child anuwoﬁum : : .
with the unhappy adult. m .
- The unaffected child interacting : . ‘ : ; .
o~ - with the unaffected adult. _ ) S S S o ,
- The happy adult interacting 59 _ : _ v v ,

G

the happy child. | ‘ ,
- The happy adult interacting with <o . . . o - . - o]
" the unhappy child.. , o . » ,
+= The happy adult intzracting with
the unaffected child. v :
- The unhappy adult interacting : : R g
‘with the happy child. | E . | e I
= The unhappy adult Eamuwomum : v B . : _
with the unhappy og_a._ Lo . b R - . o
- The unhappy adult E»mn»cﬁ:n o . s _ ) ‘ : o «
with the —Em.mooeoa oEE. : . : B . . ‘
- The gm&oo«ma adult Fﬁow::zum ;
with the r»nv% child. .

1
Proved b ERIC




.= The happy aduit F_“mu.»oanmw a

| |

|

wﬁm»ﬁow |

- The unaffected adult wnnmn.mnm ng
with the unhappy child |

i
|

I
i

i

- The unaffected adult interacting
with the unaffected child.

with the happy adult.

- = The happy adult interacting
with the unhappy adult.

|
i
-
! i
}

- The happy adult interacting

°

with the wnaffected adult. ,
nﬁ. :

- The unhappy adult interacti
with the happy adult. . m .

* The unhappy adult Fﬁmnwomuw

. with the 4inhappy adult. . “

- = The unhappy adult ann.u.omnm
with the unaffected adult. W

- The Epm.m.mmoamn adult mnnmu»o_wgm

with the happy adult. :

- The unaffected adult interacting

with the unhappy adult. |

R

- The unaffected adult interacting
with the unaffected adult. -

RATIONALE

EVALUATION ITEM

RATIONALE
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BEHAVIOR

' RATIONALE ’ EVALUATION ITEM. RATIONALE

8
|
_
‘
¥
|
The child ocmowéom n.m sum 88.__.
of the Eeouvoﬁonm of vou.moum. ~
The child observes Eo sum 38.:
of the ini>ractions of perscns | o i
within the mﬁb total of the envi- | = , . o
ronment. P, _ : : R - .
A -
ﬁ

f

_ .
Child recalls previous motor _ . Before he can attach meaning Examiner asks the youngster, , Examiner must ask the oEE
_

chains that he has experienced | to these motor chains that he "Does what you are seeing ‘to recall previous motor chains
that are similar to the motor has just observed, child re- now remind you of anything - if the youngster does aot volun- -
chains of the happy child. "calls this type of motor ¢hain  you have seen before?" If " tarily offer them.
" in his previous experience and this does not produce any res- )

Child recalis previous motor recalls the meaning of these ponse from the child, exami- ‘ . .ot
chains that he has experienced. past motor chains, then he ner then asks, '""Do you remem- , - .
that are similar to the motor- associates the present motor  ber when another child received . A
chains of Eo unhappy child. i chains with the meaning of a token?" '"Do you remember, . L ‘

past mptor chains and begins how all of us behaved when the
Child rec =m previous motor v to use this association to at- child received the.token?" * R o
chains that he has experienced! tach meaning to the present °~ (If %ogmmnou. is unable to recall - S A
that are similar to the motor | |- motor chain. .. ‘ specific motor chains of events ~° = . ” o

|
_
|
|
!
!
!
|

|
chains of the unaffected child. ol g . that he has cbserved, “examiner . o

H ! . ’ L offers the observation of past . PR .
| : ‘ B
| . .
%
|
|
|
!
|
|
*
!
!
w
_

Child u.oL:m previous Bonou. " miotor chains that are in the

chains that he has ouﬁmﬁmgmaH | . youngster's repertoire. This C .
that are similar to the motor | | is offered as an instructional ’ :
chains of the happy adult. ; - technique).

- Examiner records youngster's
responses and rates them in
. terms of appropriateness of o L : )
e match of maotor chains of the _ : _
, ‘happy child, unhappy child, un- - : B .
affected child, happy adult, un-. . S
happy adult, unaffected adult. .

n

Child recalls previous motor .
chains that he has experienced '
that are similar to the motor
- chains of the unhappy adult.




BEHAVIOR

QmE. recalls previous wro»on

chains that he has experienced

that are similar to the motor
chains of the #ummoamm adult.’

. Child recalls *he mecning of |
. these similar past motor
chains. , :

~ Child associates the present

motor chains|that he is experi-
- encing with the meaning of the

past motor chains. .

- Child attaches meaning tc the
smiling gestures of the happy
‘adult he has pbserved.’ :

Child attaches meaning to the
frowning gestures of the un-
- happy adult he has observed.

" Child attachds meaning to the
. unaffected

Child attachées meaning to the
. smiling gestires of the happy
child-he has (cbserved.

_

ult he has observed.

o

{
{

e
.?,.
RN
ﬂ
~
,
i
V

M .

e '
. : \.w

RATIONA LE

-

Now the child begins to
_attach meaning to these
imotor chains. Then the
child makes discrimina-

. tions to differentiate the

?oﬁ&m o happiness, etc.
h that he has witnessed as

4.

a result of the motor .
chains of those that he -
' has ovmonéma. v -

EVALUATION ITEM -

‘Evaluator wm_mm the oﬁE.

"What meaning does that
smile (frown,-no look at

_all) have to you?"

Evaluator states to child,
""Sam, you have told me
what you remembered about
what smiles (frown, no look

_.at.all) mean. How is what

you are now seeing the same
or different? Is what you
are now seeing, the same

~ as the smiles (frown, lack -

of mubnmmmmouv you remem-

o vmnmm.w:

Exan.fuer records .Em %9.5Wn
ster's response and rates it
according to the number of

- .appropriate associations that °
" the youngster is able to con~

struct.

- .

T

~15<7-

- RATIONALE

he question may or may

nat be necessary depending
voluntary responses

records the child's response

DW#Q child. The examiner -

. B»eow between the.res-
2 of the youngster and . .

the appropriateness of

Bmmbpum of the similar

nBSS. chains’, o
l N




__. s w |
! e
BEHA VK |  RATIONALE {  EVALUATION E.E(N I RATIONALE
} : S . . \ X s
w | ;  Examiner asks youngster, '"What
| | | does the smile (frown, or no-
<. __ o W : look at all) you are seeing mean
[ i to you now?" Examiner rates '
| | | the youngster according to the - .
R i appropriateness Aw response. .
oo w m . i} / ) ™~
Child attaches meaning to the | \\ ,
frowning gestures of the un- M r “
happy child he has observed. i ; \,\ -
Child attaches fncaning to'the || / , |
" unaffected gestures of the un- : o / 5
affected child he has observed. =~ - !
: . . . : ; o . . .
Child makes differentiations i Examiner wm_\km youngster, ‘"How -
in meaning o motor chains > i do the smile/and actions of the
of the happy 1t who is ” happy. (unhappy, aduit (child)
smiling. o . with no look at all) adult (chil-. -
. : dren) differ from your past ex-
'Child makes differentiations in ' periences with happy (unhappy,
‘meaning of the/unhappy adult m adult ?Emav with no look at all)
who is fro . _ _ N adults (children)?" Examiner
: S Lo | _ rates youngster according to the
Child makes differentiations in . ; appropriateness of response. °
' meaning of the motor chains of . \ o : w -
the unaffected adult who appears S
unaffected. - / m
Child makes differentiations in | / :
' meaning of thg motor chains of || _
the happy child who is smiling. | , M / m «m
[ ; ! B
. | * w \\ M ’ N A




meaning of the

. BEHAVIOR

Child makes differéntiations in"
1ator chains of

the unhappy chil

. Child makes differentiations in

- of the

. == unhappy chil
- unaffected ¢ i

meaning of the
the unaffected
unafféected.

Child re-matches his own pre-
vious experiences and-his pre-
sent observation, association,
attachment of meaning and dif-
ferentiation of the motor chain

-~ happy child

- gv& adult

- . == unhappy adult

- —Ewmmmo«wm adult

- wwvvw child interacting with
happy child

. == happy child Enonm.oaum i:&

' -- happy child |interacting 39 :

. -‘unhappy child |
-- happy child |interacting with
unatfected %E., ,

-~ happy child finteracting with
happy adult

- unhappy nn—? ¢ -
-= happy child|interacting 2»9
E-»boooom »9: .

who is frowning.

m

o A

t
I
m ;

| RATIONALE

fter 9@ a&E makes &moau

nations as to the levels of
jmnoonmanomm that he is experi-
encing, he Tonng that ex-

- perience with his previous ex-
. mimnom involving similar si-

tions, observations, and
scriminations. He is going

o *6 use these itemg of associa-

ﬁo: in Sdmn to operate in the
ext step, which will involve
F,p ownomoﬁnwnoa of the be-.
v»&onm that ke has witnessed.
n.so rematching and reasso-
ciating reinforces and/or
T.o&ﬁmm the initial associa-
tions and attachment of mean-

EVALUATION ITEM

‘Examiner asks the wozn_mmnmﬁ

"Do the actions and faces of

people that you remémber looked

happy (unhappy, or had no look
at all) remind you_ what you are

seeing now in these persons' ac-

tions and faces? How is what
you remember different from
or the same as what you are

mmmEm now?" .

- Examiner rates 9@ child's res-

ponse wooon&um to the appro- -
priateness of the child's perfor-

- mance of rematching his own

previous experiences with his
present odmmz»aon. associa~
tions, attachment of meaning

. and E&mnmﬂﬁ&ug of the motor

oﬁLb of the vwv& child, (un-
happy child, unaffected child,

happy adult, unhappy adult, un-

affected adult, and:-the Eﬁmnwou ,
tions Om these uonmoumv

RATIONALE

21




_%Es VIOR

~- unhappy child interacting
with happy child.
-- unhappy child interaéting
- withetinhappy child.
- EE»%E* child interacting
with unaffected child.
|

- Ewwg child interacting
> with happy adult.
- EENTE child interacting
- with|unhappy adult. ,
- EENF@% child interacting
with|unaffected agult:

- EEHTS@Q child samnw.onsm.

with) happy child. .

-- unaffected child interacting
with unhappy child.

-- unaffected child interacting
with unaffected ghild.

~ -- unaffected child finteracting
with happy adult
- -~ unaffected child [interacting
with unhappy adult.
-- unaffected child|interacting
with unaffected adult. -

-~ happy adult interacting
. with happy child.
-- happy adult interacting .
-+ with unhappy child.

~- happy adult inte uwoﬁnm
with unaffected child.

St eant 0 PR Ytnsrned

crmmraiTen

AR ST AT s T

Ay

B SN § - S

RATIONALE




: .WHESON RATIONALE . EVALUATION ITEM - RATIONALE
<= unhappy ma:# interacti -
~ with happy child. : o
-- unhappy adult 583.0 o _ _ .
_ with unhappy child. P .,
_ -- unhappy adult Eamu.m.c» v ; i :
 with unaffected child. S m S

-- unaffected adult intera ﬁum ! ;

~ with happy child. . o - h

-- unaffected adult interacting . . P T
with unhappy child. L T ] P .m . _ , _

-- unaffected adult interacting Ny " E . | . o
with Epmmmmonma child. | - o W | G . (

. - ggw adult 5832- -
with happy adult. . . - "
-- happy adult interactin , o L

| with unhappy adult. v : ! P v
- == happy adult interactin
with unaffected adult.

-- unhappy adult interacting
with happy adult.

. -- unhappy adult interacti

 with unhappy adult. o S

. == unhappy adult intera Em : A

with unaffected adult . L 0

- _Em.mmmonma adult inte wogm SR A R .
with happy adult. co o o A :
---unaffected adult interacting B | L |
. with unhappy adult. /oo R , o . S . .
-- unaffected adult interacting’ B RN L . . |
with unaffected adult. - ! o . ; L SR o




BEHAVIOR

Child recalls past categoriza-
tions of similar motor chains
of the happy child. .

ild recalls past categoriza-
tions of similar motdt chains.
o fthe unhappy child.

\ild H.oom.Zm.cwmn categoriza-
tions of similar motor chains -
_ of the unaffected child. *

Child reczlls past om.ﬂmmoﬁnwu
tions of similar motor og:..m
of the unhappy adult. .
fa sl

Child u.mows.m past categoriza-
tions of m.wbﬂwu. motor chains
of the happy adult. _
L ;o
Child recalls past categoriza- -
tions of similar motor chains
of the unaifected adult.

‘| Child associates those past
categorizations with the pre-.
sent motor chains to be.cate-
gorized.

EVALUATION ITEM

- - . Examiner states to the child,
- . - "You have told me some other
1, h times when someone's face

at all). You have told me how

at all) are the same and how
. they are different. Now can
T : you tell me what are the ac-

. tions that go along with a happy
face (unhappy mwom no look at
all)? Can you tell me why you

mwﬁﬁ rematched and re-
‘inforced meaning of motor
chains, child now umom.Zm i
past owﬂomoﬁuwﬂonm of . .
similar motor chain M.Ew ’

then associates 93@ cate-

gorizations with the pre-

sent motor o#&bmw to be

together?" e

‘categorized. L o P .

- Examiner states to child: You

have just told about how you
> put faces and. actions together
- into groups of “what actions go

with. a happy {ace (unhappy face,

no look at all). Does what you

have ,noE me help you to put what generally apply when assessing
you are seeing now, the faces and higher cognitive ovoumaoum.

. »oﬂoum. into faces and actions
=7 that go together and, those that
don't go together 2"

- looked happy (unhappy, no look

these smiles (frowns, no looks

tain that the behaviors are in- -

have put these actions and. ~oowm

. RATIONALE o

Examiner records and rates-
appropriateness of the per--
formance in recall these cate-
gorizations. At times, it may
be possible depending on the
sponfaneity of the youngster to
‘obtain the above information
without resorting to asking
specific questions geared to
retrieve the items and ascer-

deed occurring. The child may,
in his general discourse indi-'
cate to the examiner, that he
has performed EQmw behaviors.

a

2

Different ways of asking the
same question are provided
bere as the youngster's ans-
wers may tend to be repetitive
instead of expansive of infor- ,
mation. This comment will




. BEHAVIOR

'Child uses the above associa-

tions:in order to place the pre-

- sent motor chains 53 cate-
moﬁmm.

P e
. . ]
X

Child categorizes his per-

ceived experience of each.

. individual according to the
". intensity the happiness of -

the motor chain that wm has -

observed.

Child categorizes his per-
ceived experience of each
individual according to the
intensity of unhappiness of -
the motor chains that he has
vbserved.

Child categorizes his per- -
7 ceived experience. of each
individual aécording to the

* intensity of unaffectedness’
of the motor chain that he
nas observed. .

RATIONALE

o

i

At .»Em point the child is

able to categorize his per-

ceived experience of in-

" dividuals according to the

intensity of happiness of
the niotor chain that he
has observed. He will
use this information in
order to develop a hier-
archy. .

EVALUATION ITEM .

-tions of the person you are

. is more happiness (unhappiness,

.q M A . : . : J . | . TNH1J

. w»do.z» LE

mw.wuz.umu mem the child,
"How do the faces and ac-

seeing now go together?"

Can you put together for

me those actions and faces  ~
that go together?"

Examiner states to the child,
"What faces and actions that
go together tell you that there

no féeling at all) than other o .
faces’ and actions that go to- . = we
gether ?" - Q.




. &mm»ﬁow | RATIONALE - EVALUATION ITEM RATIONALE

- Child ownmwoﬁnmm the mc.B 83; . - o —_— ,_ L C . B
of the interaciions om those who . ~ - : . : S - _
»%mwu 5%«. : . S, I . . - , .

Child om.emmoﬁnmm the spm noﬂi A ) o 4
of the Eamn»oﬂonm of msomm who . . o o , .

wwvmwn gbnb@% A _ , . .

Child categorizes the sum total e
of the interactions of those who . e | , -

" . appear unaffectec. ., ,,,/ ° .
S . X ] /, ~ . N *
"Child categorizes the sum total -~ . R | ; . , . '
of interactions of the group in ' o : A ST Lot e
. terms of a level of affectednass’ L S e T ot . : . RS I
of Bo«on chain observation. - = 4 . S : 4 .o _, . "
Q:E nmowsm uwmn Emn»no_ﬁmm ~ Having made-a categorization Mum.gwwmn states to the child: . o . R
“-of motor chains that addrers . of these motor chains, the child - "You have fold me abouthow . B -
. themselves'to levels of happiness. recalls past hierarchies Ewn - the® actidns BE faces you re~ | _ - i o ¢
, . , m.&nmmm themse’ves to ﬂmﬁmm of Bchoumm went togethers» . S o
Child recalls past hierarchies of vm.vvsmmm. unhappiness .&a un-- Yof gﬁw also told about vwhich - . R . Ce )
motor-chains that-address them-  affectedness. .- : ones told:; you that there was = ° L s e
" selves to levels of unhappiness. - Child uses _&mwo u.moozmoﬁonm .v - “mich vpvvﬁmmm ?bgcwsmmm. ' o o . ’
: , . to associate to the motor oE:nm _no feeling at 4ll)in them. C R .
'Child recalls past hierarchies/of under mxmBEm.ﬂoﬁ in order 8. . Now. tell me which of those * . y _ -
_ motor chains that w&nmmm them-  setupa Emnm&gw. :., faces and actions told you ot
selves to 635 of unafféctedness. , e T -~ that there was the most hapoi- " - .., S ,
R <o ness (unhappiness,'no feeling - .. . .~ - - o
T e L . % atall). Whichactions and. L
o o / N _ o faces that went together toid ST
, ST e S i you that there was alittledit - B ) >
. . A B o » i . ° " lesshappiness (unhappincas, " e - .
- . . R B _° no feeling at-all) than the ones : Co .
A n - ~ - : . o that were the most happy (un- = L

5&‘

3 e . ,
4 - . ) . ¢




- BEHAVIOR e

3

Child ‘mmmoo.ﬁamm the nmoo:mcn
tions of past mctor chain

| . hierarchies of happiness with |
the categorizations of the pre- -

:sent métor chains indicating '
happiness.

N>

RATIONALE

o

.

" EVALUATION ITEM- . .
v ¢ .

happy, unfeeling). ﬁ.o: me

" ,iEow actions and faces, while :
‘they. still told you that, erm% were

happy (unhappy, E.Hmm_smv. showed

the least happiness ?E.mbﬁnamm. -
no feeling at aH) out of all .Em

ubﬂonm and faces that were w»cv%
(unhappy, had no mmmzum »n r._c "

MNBBES. states to Em child: "You

" have just talked about vhich faces'

and actions told you Emn there.was

. the greatest happingss Enum%mzmmm.
‘no feeling at all) and those gm&o_a
. you there was less. Now tell me
. .m.doﬁ how the actions and faces aﬁn
- you are now seeing are the &wp

Ewn there was the mwm&mmv unt

" of happiness (unhappiness, go mmmmuw
- at all). Tell me about the dctiong
and faces that are the s as the |

ones you remembered that'were less

. happy (unhappy, unfeeling), and "~
. - about the actipns and faces that'

they ooE..Ebma
happiness (unhappiness, no feeling
at all)." Cf

- .

-

e

v

-23-

_HATIONALE

nl"
—

g

T




L4

~ above.”

" 4
" BEHAVIOR

Child sets up a hierarchy of

‘adult motor chains that lead

to expressions of happiness,
using the associations above.

Child sets up a hierarchy of
adult motor chains that lead
to expressions; of unhappiness, .
using the association above.

" Child sets up a hierarchy of

adult motor chains that lead = |
to expressions of unaffected,
using the associations above.

Child sets up a hierarchy of

" child motor chains that lead

to expressions of happiness,
using the associations above.

Je N . :
Child sets up a hierarchy of

. child mctor chains that lead

to expressions of Eﬁpvmmummm.
using the associations above.

‘Child sets up a hierarchy of
child motor chains that lead |

" to expressions of unaffected-

ness, using the wmmoom»ﬂoum
& . -

;

Child Qm.ooamm the words that he
hears spoken by the happy adult
into appropriate syntax.

(see pre-entry skills)

*

RATIONALE

At thi's point the child is setting -

up a hierarchy of the levels of
affectedness that he has ob-
served based on observable
motor chain experiences

-1

' EVALUATION ITEM '

Examiner states to child: :M..m.z
me which of the actions and faces
that you have put together that

~ tell you that a person is happy

* (unhappy, or has no feeling at all),
tell you that he .is_the most happy
(unhappy, has no feeling at all).

‘Which actions and faces show you

' that there is a little bit less happi-~

ness (unhappiness, no feeling at
all)? Which actions and faces that .
still tell you that there is happiness

- (unhappiness, no feeling at all) tell

- o

_As the child is completing the

steps that are involved in ana~
lyzing the motor chains that -
he has observed, he also is -
moving into the area of verbal
chains and verbal associations*
that Gagne speaks of, and the

you that there is the least amount of -
happiness ?bupvvﬁmmm. no mmmmnm

RATIONALE

at 95»: //

A

Examiner asks the child, "What.
did that person say? Aamuﬁmﬁum

" the happy adult, unhappy adult, .

unaffected adult, happy child,
unhappy o&ﬂn gmaoﬁm oEEv "

'
‘e

Tn order to ascertain the child's

o AwBuong gm of tgi s L}

26

performance in understamding

the liberal message of the parti-
cular person's verbal chain, the
child must be able to re-state @]
* what was said, or state the BlDN :




BEHA VIOR

Child decodes the wor ; that he

hears spoken by the w.m.monmg ,
acult into appropriate/ syntax.

"Child decodes into gyntax the’

. words that he hearg spoken by -

the child being rewarded.

* Child decodes in; ‘apprapriate
_ syntax the éou@w that he hears
- spoken by the liappy child.

Child gooommm the words that he
hears spoken by the unhappy
child into appropriate syntax.

- Child decpdes the words that he-
" hears spoken by the unaffected
child into appropriate syntax.

Child recalls past verbal chains
of other happy adult, as well as
their/associatlons, categoriza-
tions and hierarchies.

Child recalls past verbal chains
of other unhappy adults, as well
as their associations, categori-
zations and hierarchies

- Child recalls past verbal chains

of other unaffected adults, as
- well as their associations, cate-
gorizations, and hierarchies.

Child recalls past manvﬂ chains -

' of other unaffected children, as
. well as their associaticns, cate-

. RATIONALE

»

~

" 3

" The child now is gro&?ﬂ,ﬁo.; |

verbal chains into literal |
"meaning" (a lower level of
meaning). - ° .

RS

The ﬁﬂ.mm that mmw child now

a -

EVALUATION ITEM |

ke

i

A

~

Exam iner states to the child:

hears triggers the youngster to . "Can you. remember ﬁﬁa an= -

. recall other verbal chains’
spoken by other persoms that,
when decoded, produce a simi-
lar literal meaning. .

&

other person said when they

- were happy ?Es.vv%. had no
-feeling at all) to let you know

that they were happy (unhappy,
had no feeling)? Whi¢h words
told you that they were a little

" bit less happy (unhappy, no

. feeling at all). Which words

* told you that they were still

happy (unh:appy, had no feeling
at all) but that the words con-

tained the least amount of hap-

piness (vihappiness, no feeling
at all) ia them?" - -

RATIONALE .

29

¢




by other unaffected adults inthe
-child's ouvaﬁmuno and were. cate- " \ .

- ozsz_vaa

. e

- gorizations and hierarchies. - .. =~

~ experience and were categorized-

. verbal chains that were uttered

Vo . - e . . —
! » -

PRt ‘(»\

$ s . . .
Child recalls past verbal chains ‘
of .other happy children, as well

~.as their associatlons, categoriza-
e tions and hierarchies.

X

* Child associates meaning of the
‘verbal chains of the happy adult
. with the meaning of the past ver-.

bal chains that were uttered by _ - :
other happy adults in the child's T

by the child according to Ebum:@
of happiness expressed.

OEE associates meaning of the The child mmmoomwﬁw the
verbal chains of the unhappy
adult with the meaning of past verbal chains with the
by other unhappy adults in the
child's experience and were

ovumnm

- categorized by the child accor- |

ding to intensity of unhappiness -
expressed.

Child associates Bmwaum.. of the _
verbal chains of the unaffected

. adult with the meaning of past

verbal chains that were uitered \

gorized by the child ‘according to *

- intensity of rwgﬁomm ouvnommom .. . .
: ozzﬁuoos §§8a§\ : /
» meaning of past .

meaning of these present

meaning om past <ou.vw~ ,

Oz,.»H.H

EVALUATION ITEM .  RA

- Examiner asks the child: "How -
are the words you rzmembered
that told you that there was hap-.
piness (unhappiness, no feeling
-at all) the samie as the words
you are hearing now that tell
you there is happiness (unhappi-
ness, no fecling at all)?" .




BEHAVIOR

" Yerbal chains that were uttered .
by other unhappy children in the
child's experience and were cate-
gorized by the child according to
intensity of happiness expressed.

Child associates meaning of the

verbal chains of the unhappy

children with the me an'ing of past
verbal chains that were uttered
by other unhappy children in the
child's experience and were cate- -
gorized by the child according to
munmmw#% of happiness expressed.

&

. Child associates meaning of the
verbal chains of the happy chil-
dren with the meaning of past
verbal chains that were uttered
by other happy children in the

"child’s experience and were cate-
gorized by the child accordirg to
wnampmﬁ% of happiness expressed.

. Child associates meaning of the -
verbal chains of the unaffected
children with the meaning of past
- verbal chains that were uttered

by other unaffected children in

the child's experience and were -
categorized b the child according .
* to intensity of happiness expressed.

Pt

- -

-~

RATIONALE '

N

- EVALUATION ITEM .

)

RATIONALE

\\l\

M




-

2

(4

BEHAVIOR  RATIONALE

s -

.Child discrimimates among the
verbal chains of the happy adult
as to the level (intensity) of hap-
piness, matching them against
his past associations and.cate-
gorizations as above.

‘He begins to discriminate
among the verbal chains,
noting the level of affected-
ness that each verbal chain
“contains having matched

them against his past asso-

Child discriminates among the ~ _as above.

verbal chains of the unhappy .~

» adult as to the level (intensity) .

. of unhappiness, matching them .

against his past associ; ﬁoum and

categorizations as above.

°

- Child discriminates among the ) . o

.verbal chains of the unaffected

adult as to the level (intensity) - .

Jof unaffectedness, matching them .
mm»Emn his past wmmoomwaoum and
ow»mmoﬁuwﬁo,bm as »vocm.

Q:E m_mouBEw»mm MBoam ém _
‘verbal chains of the unhappy

" child as to the level (intensity)

"of unaffectedness, matching them o o N
mmﬁumn his past associations and . . ‘
Q»Smoﬁswﬁoum as mvoﬁw._ ) | : .

v_.:oEE.&maﬁBF.wﬁm mBoam. the o ,.
-~ verbal chainsof the unaffected- L ,

child as to the level (intensity)
. of una¥fectedness, matching
them against his uwmn associa-
tions and o»ﬁmoﬁnwnonm as
»uoﬁw. .

‘ciations and o»aomoﬁnmﬁoum. :

m<>rd>_§oz ITEM

.MNmBEmH. asks Em -child: "Tell
- me ﬁEov words that %o: are

hearing ﬂoi tell you that the-

_person is the most happy, Eau.
happy, no feeling at all)? Which

words tell you that there is a -
little bit less happiness (unhap- ,
piness, no feeling at all). Which

* words tell you that there'is the.
.- least amount of happiness (un-

happiness, no feeling at all) .
although there is still some
happiness Ebrwgsmmm. no
feeling at wzv e

[

RATIONALE

3




BEHAVIOR

- ..055150&5538 among the

verbal chains of .the happy child
as to the level (intensity) of un-
&mmo%muomm. matching them

against his past associations
and categorizations as above.

Child categorizes the decoded

words into levels of happiness,

: ast . intolevels of happiness that;

" the decoded words suggest -
~ matching them against the

matching them against his past

. owammrnmnwnoum.

i

categorizes the decoded-
words into levels of unhappi-
ness; thatching them against
his past categorizations.

Child| categorizes the decoded
..ﬁoaw into levels of unaffected-

ness, matching them against

" - his u%mn categorizations.

i
|

~

i
i
|
|
|
|
!
LI
!

*  chains.

.~ RATIONALE

At this point, the child cate-
gorizes the decoded words

recalled previous categori-
zations, . This behavior en-
ables him to then set up a-
cognitive hierarchy of the
levels of happiness that are

~ expressed in the verbal .

Z.

> the saine as the words you re-

' EVALUATION ITEM -

o

|
1
._
]
m
|

m..uun..,wmbmu.. wm#w child: :.No._u o

' have just told me how some of
- . the words that you are hearing
. mow tell'you that there is the

_greatest amount of happiness
(unhappiness, no’feeling at all)
and how other words tell you
that there is a little bit less

_ bw%gmmm (unhappiness, no -
-feeling at all) and how some

words-tell you that there is Sm

~ least am.ount of happiness (un-
~  happiness, no feeling at all).- -
Now tell me how these wards - -

that you have just heard are

membhered as having the grea-

. - test amount of happiness (un-
- happiness, no feeling at all),

a little bit.less hapriness’ (un~ - -
happiness, no feeling at all) = . .

and the least amount of Rappi-

_ ness (unhappiness, no feeling

-atall). - . -

RATIONALE .

. .
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t
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fl

A UMESS

Child mwﬁmnoﬁnom the mﬁbnog
of the interaction of the decoded
words into a sum total level of
nmmoonan:mmm. ‘matching them
mm&uma Em uwmn o»&mmoﬁuwﬁoum

3]

‘Child sets up a cognitive hier-
archy of adult verbal chains

. that lead to expressions of hap--

Enomm. matching constantly
with E.oSo:m similar hierar-
chies that have been recalled.

a

Child sets up a cognitive hier-

. archy of adult verbal chains

 that lead to expressions of un-

happiness, matching constantly

with previous similar hier-

archies that have been recalled.

" Child sets up a hierarchy of
adult verbal chains that lead to
ancnammmouu of unaffectedness,

“matching constantly with pre-
“vious similar hierarchies thut’
,_-vqo uoﬂ. noos:&. L

 chaing indicate, always
. matching his constructions -

RATIONALE

R O
*.xﬁ

mﬂpvgﬂoz ITEM / RATIONALE

- . Examiner states to the child: "As . o

B lv.__
. .

, At this point, the child is

setting up a cognitive hier-

archy of the levels of af-
fectedness that the verbal

with previous similar hier-
archies in hig repertoire.

you are hearing the soam that are
« being said, I want you to think of
them all together. Now tell me if
you would say whether you think
that the words you are hearing

tell you Ewn there is more happi=
ness than :urwuusmmm or no feeling . . .
‘at all in the room; whether all the - B ;
: wards tell you that there ismore = -~ . - ,.
unhappiness than happiness or no

feeling at all in the room, or _

P

. whether ‘what you hear means that -

there is no feeling at all, rather’

-~ than happiness or E.rmbuwuomm in: -

Eo room."

‘ mumBEo% asks sﬁ child; "Tell

Bo which statement made by one

- person told you that he is the- . .
. happiest (unhappiest, had abso- . . “a
- lutely no feeling at all) out of all : -

" the persons in the room. Which

statement made _uw one person.

~ tells you that he was just a tiny

bit less happy (unhappy, unfeeling)? -

Which statement showed a little .

bit less happiness (unhappiness, T .
feeling) than the last one? Which B . o

., statement showed even less happi- .

ness (unhappiness, feeling) than the

' . lastone? Which one-showed the

least amount of happiness (unhappi- - K
ness, no feeling at all) yet still was

-+ .. -happy (unhappy, unfeeling)?"




- ” T wm.m.mbaxmow

Child sets up a oo.m.a.m«_m hier- -
archy of child verbal chains
' that lead to expressions of hap-
‘ piness, matching constantly with
" previous m_m\B\:Lmn hierarchies that
have been recalled. —

. \..

Child sets up a cognitive hier-
‘archy of child verbal chains

" $hat lead to expressions of un-

‘happiness, matching constantly "
with previous similar hierarchies
that have been recalled.

Child sets up a cognitive hier-
archy of child verbal chains that

* lead tp expressions of unaffected- -

ness, matching constantly with
previous similar hierarchies that
~ have been recalled.

. pes o

Child sorts out how his observa-.
tions of the behaviors and inter-
actions match the motor and
verbal hierarchies he has set up
and his previous experience.

RATIONALE

¢

+Having set up a. Emn_mnmww ‘of

motor chains and verbal
chains that denote the levels

of affectedness that he has ex-
perienced, the child must now
* sort out how the interactions

of the motor and verbal chains
add to ox take away from the
belief that-he can place in the
hierarchies that he has set up.

~

EVALUATION ITEM = _

Examiner asks the child: "You.
have told me about how you are
now thinking of the actions,.
faces and words that you.are

. seeing. How are they the same
as what you thought about ac-
tions, faces and words that told

- you.some one wds happy (ur -
happy, had no feeling at 4ll) in
the past?" .

“«

W L I

RATIONALE




- -BEHAVIOR
: QEE recalls the cognitive.
values that he had vnoﬁ.wcmq
~ assigned to similar ‘previous
., experience.

Child associates these E.w_.w
vious cognitive values with

.. the items that are to be as-

signed a cognitive value now.

' Child-assigns cognitive values
according to a continuum of .
negative to positive in regard
to all the behaviors, in isola-
tion and in context, he has ob-
served, using previous S-R
chains and his established hier-
archies, as well as the recall
and association of previous

- cognitive values. -

RATIONALE

In order to assign a cognitive
vdlue to a new experience,the ’
child recalls what cognitive
value has been assigned in the
past for a similar item.

-

B

© "The owzmxm.w«mum recalled

previous oomazﬁw <&=om.
"now associates those cogni-
tive values with the items to
be assigned a cognitive value.

- Examiner mmwm child,

. feeling) words many times during

M<>HG>H.HOZ. ITEM

Mu»BEon asks child: "Have .
you liked to see smiles (frowns,
looks of no feeling) and hear
happy (unhappy, words without
feeling) words many times during
the day? How much has it mat- -
tered to you to see smiles® =
(frowns, looks with no mowrbmv
and to hear happy (unhappy,
words with no feeling) words? |

R

m9< ggnegr&g@%qﬁ 93«5 "H
Eum is?" : M

"How are
the words, faces and actions, the
on=s in your past that you have

mcowob about and the present words; -~
mwnom. actions, ﬁuo same E&mnoucw: \.

W

: Mxan.m feasks the child: "Do you -~

like to see these smiles (frowns,

- looks of no feeling) and hear these :

happy ?Erm.gw. ‘words without

the class? MHow much does it matter
to you to see these,;smiles (frowns,
looks with no feeling) ang to hear -
these happy (ynhap py, words with
no feeling) words? How vaouﬁmbn

do you ngnw all of this is?"

" 'RATIONALE

e

=,




%

BEHAVIOR
e

‘The child assigns.a value to
the experience of dserving,
including the associations, the

Fs

‘discriminations, the categoriza- -

tions, and hierarchies.
-- the happy-child
~-- the unhappy child

- —- the unaffected child
-- the happy adult

' =- the unhappy adult
- Em unaffected m.mu_#

L -- upvvw oEE Eﬁmnpoaum 59.
" happy child * ,
» == happy child interacting with

- unhappy child ,
-- happy child interacting with
unaffected oEE .
_, - Eﬁg ou:m ﬁmnwoanm ‘with
happy adult _
7 " == happy child Emuponsm s:&
C unhappy adult _
v, - == happy ‘child E..mn»o.u:m 5&
o E.&%s._ »&: .

- zngug oEE Fﬁmu.wombm with
-happy child

-- unhappy chijld interacting 59
unhappy child . =
EE%E child F«mnwonum with
gwmonamn oEE :

- RATIONALE * ' EVALUATION ITEM -

Using matching, the child us~ Examiner states to the. child: -
signs a aomaag value to these '"You are seeing many different:
new mxvmﬁmucmm. taking into persons acting in many different
account previous cognitive valuce ways. When you see the happy

that were attached to similar - child (substitute all of the persons
wuvmﬁmuoo». / X in the Behavior Column) do you
L/ . Lave a good thought or wvmm .
L ‘ Eoﬁwve»: :
[
G e A

-

Wi

. "RATIONALE

wt




. BEHAVIOR '

-- unhappy child Eﬁoumoﬁam §9
“happy adult .

' -= unhappy child interacting 59

" unhappy adult

--winhap py child interacting sﬁr
unaffected adult

7

- unaffected child interacting with .

happy child

-- unaffected child'interacting with.

) unhappy child

_ —- unaffected child interacting ,&E

unaffected child

-- unaffected child Eemu.wog_m with
happy adult

-= unaffected child interacting with

unhappy adult

-- unaffected child Eemn.moa_bm 594

unaffected mmz# ,
r— 5.@3 adult mun@nmoﬂum with
~ happy child
-- happy adult interacting ,S:H
~° unhappy child
" -- happy,adult interacting with-
cbmmmoﬁom child

- .&ENE&\ adult interacting with
happy child . _
-- unhappy adult interacting with
‘  unhappy child .
-- unhappy adult interacting with
unaffected child
. —

" RATIOWALE -

M<>H.d> wOZ ITEM

<

J

Q

. RATIONALE

34




BEHAVIOR

Y

== unaffected adult interacting -

with-happy child
-- unaffected adult interacting
with unhappy child ‘

. -- unaffected adult interacting

with unaffected child .,

--'happy adult interacting
with happy adult .

-- happy adult F«mupomn.m with

unhappy adult

--'happy adult interacting with

unaffected adult -

-- unhappy adult interacting
with happy adult .

-- unhappy adult interacting -
with unhappy adult - _

-- unhappy adult interacting
with unaffected w%:

- =- unaffected adult mvaonwoaum_

with happy adult

- == unaffected adult interacting

~ with unhappy adult

-- unaffected adult interacting .

with unaffected adult.

Child recalls the positive rein-
forcement of similar behaviors-

that he has experienced in the
past. .

: e !

‘RATION >u..mu_ o , ‘m,<>hG>H.HOZ ITEM

5
o’ i ﬂm
- -Child now is recalling the - Examiner asks the child, "Can
- positive reinforcement he you remember anyone who re-

warded you for doing the sam
kind of action?" ‘

‘has observed and/or ex-.
perienced in the past.

RATIONALE




@

o

BEHAVIOR . RATIONALE
JEE recalls the positive rein-
forcemeng of mEEwa. behaviors:
that he has obsexved that others
have experienced in the past.
Child recalls the intensity of
effort that was required and thé-
intensity of reward that followed
the extension of effort in his past.

oo ‘ . . above.

7 Child nmmw_wm the intensity of -
-+ effort that was required and
V. " the intensity of reward that
- \mo:oimm the extension of ef-
' “fort in regard to his observa-
“tion of other persons'.past ex-
voﬂmucmm. :

¢ a2

.Q:E uonm:m his OUmmaéwﬁon .
_of others' affective reactions* ~ ; °
Eamﬂmo.wum mnb.:wnbxvoﬁ,muomm. .

¢ . - 14
. @ a

.

M
9 . v -

Child recalls his observation.
~  of his own affective’ reactions
when he was :bmmnmo?n simi- .
lar oﬂvmﬁmuawm. o :

’
Pl v

In order 8 make a decision
as to whether a behavior is
‘worth the effcrt that he must
expend, the child recalls his
past and other persons' past

experiences that relate to the. .

©

) wa»BEma. mem the child,

" Examiner asks child,
remember how hard you thought -~
. - another person tried so that he

. ‘Examiner w.mw.n the child,
ven rciuember how:these persons

i

-

EVALUATION ITEM

Examihe r asks the child, "Can

you remember watching some-

* one else being rewarded for
. goEm the same w:& of action?"

-Og ~
you remember how hard you
tried so that you could get a
reward? Can you r2member -
how good you Eosnw» the nmiwum
wag?" )

~

"Can you

could get a reward? Can you
remémber how good you m»ocmw»

L Em reward wasg?"

R

A4 -
:Og

looked and what they said when

* they got a reward? How did what

they did show you how they felt?

What did they say, what did Emw .

Qo.w: :

»

Examiner asks the oEE

A

:Og -

o you remember how you acted,

what you said, what jou did when

. you were rewvarded for the same -
. thing? How-did what you said and
~ did show other people how you felt -

»uo:» nmﬁum the reward .~

“a

—unfs

RATIONALE °

R

o

-




BEHA VIOR o ~ RATIONALE

- Child associated his previous . 7
. affective experiences with the o
.. present experience. oo w S

[

. Child evaluates the present
. situation-in terms of expected

.- .effort that is required-and the "
- expected intensity of the reward.
- Child assigns a cognitive value
| o the pursuit of a similar reward
| gnd the antegedent behavior re-
- quired-for the reward, )

.. Child assigns an affective value

~to the pursuit of a simiiar reward
and the antecedent behavior re-
quired for the reward. =

Child decides to seek a similar-
~ -reward for a similar behavior.

" EVALUATION ITEM

Examiner asks tte child: "You
have just told me how getting a -
reward made you feel and what -

Nwo; *thought about it. What is

the same about what you are -~ -
seeing now? Does the fact that |
you have earned a reward help you

to understand what wm/nw_ﬂum place
hére?" , . u
Examiney _wm_mm the child, "How

hard do you think it was for this

child to get the reward right now ?

How good do you think the reward ig?"

Examiper asks the child: "Do you
think that doing something and being
rewarded for it means something to
you?. Can you tell me what you

o . think it means to you?"

Examiner asks the child, "Do you
{eel that doing something and being
rewarded for it means something
_to you in this classrcom? How much .
Mnomm it mean to yua?" / S
Examiner asks the child, "Have you
decided to act the same way no get a
reward ES Em»:
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