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' for the 1ntegration of minimally handicapped pupils
‘ in regular classrooms. Instructional procedures

Cwill be adapted to provide opportunities for thesew

x
2. Readiness of specﬂaghgg;%grion ‘and regular class

N o

v T PREFACE',’

V4 ‘} v .
"Mainstreamlng" is an attempt to provide IR

pupilsvto.301n in therusual actxvities of awschooI

R

day. Any child with ihandicap_is more like_other'

e . . . ” R v . e
children than he is” erent,»ana\areas of similarity
andustrength‘shonld‘not be neglectéd nor minimized.
- ™ . 1
Attitndes ﬁostgconducive tq.success'for

mainstreaming {nclude

1. Bélief in the B;ght to education for all ch11dren

teachers to* cooperate h each other

4 . . .
3.- Willingness 'to share competencies as-a ‘team in ‘ . :
‘behalf of pupils ) . : ) e

Openness to 1nc1ude parents as;well as other .
professional colleagues inh planning and working® .
with children _

5. Recognition that social and personal development gl
can be taught‘ £ ; o T

- ? * s L. o

; It's .going to'také'cooperation and con-

tinual effort to make mainstreaming,a,sucéess. We

hope that we édn all work together to better meet-

the needs of ALL" our students. - g

~ -
.
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o ~ ARE WE,RUNNING SCARED AS'A «
S - ' - RESULT OF MAINSTREAMING? -

Féar, like the Four Horsemen of old, but now with .
five mounted ‘demons, has thundered into the school program ’ -
scattering rational thought as if it were dust on a back ar
country road., N : . . ‘g Frora,

PR L _4,0"\., . . N

4

; . ) Fear one attacks the reguIar classroom teacher. It ‘
T g Says to him or her that someone is going .to,mainstream’ the, spe-
S cial education child, and this means that a 19-year-o0ld train-
able mentally retarded and non-toilet-trained child will be '
brought into secgpd grade because they have the same level of
vocabulary. The tegcher may believe this, and will have no
part in planning for the Needs of the exceptional c¢hild.

. Fear two assails the school administrator and says
to him: The parents are demanding and the court is ins1st1ng
"You must provide services, now, now, now.' - The school admin- . |
s§trator may employ any warm body he can find and sets up a ' g
ecial resource room or a classroom in the basement, in order
that he might not be found with children on a waiting l}st. ’ '
- . Q@
B Fear three encircles the parent and says to him: .
" Your child will be returned to compete in a world which is
. beyond his limitations. Your classes for the, deaf; your
' school for the blind; your ~“separate programs will be snatched .
from you in the name of non-labeling equality. The parent
. .runs scdred, remembering the difficulty of the past twenty
~ years in getting services started for children with.real needs.
&
Fear four outflanks the special education teacher
, . and says: Your job is in danger. You Wll% no longer be needed
’ : as every teacher will work with all children and you will be
4 ynable to find work. Special education teachers believe this
' and begin to use language that only other special education
teachers can understand to describe the children with whom they
work. They begin to speak in '"psycholinguistic,'" "hyperkinetic,"
or ''pseudopsychiatrig" language so that everyone will be amazed .
at ,the high level of SklllS requlred to teach except10na1 :
cliildren.

. Fear five ambushes the division of special serv1ces
‘ To the psychologist it says: A parent, psychologlst and at-~
torney will look ower your sholder as you attempt to determine
' the needs of a child. All records must be left open on top
: of your table for everyone to see. You, social worker, will
spend all of your time getting prior permission before you
discuss with a teacher or a child any of the special needs.
Any special knowledge the specialist might' have will be given-

. -




to the educational diagnostician, who will review before a
hearing officer any recommendations you miéhtfmake.

The horsemen of fear are smart. They never make a
frontal assault on everyone at the same ‘time. They use a ‘dif-
ferent strategy for,é each person who lives in the handicapped |
child's world. Their success impedes the hopes of' those who -
created mainstreaming - ;

4

)
,:

Regular class teacher, study the'law and the litera-
ture. We have been and are mainstreaming some 60% of the
handicapped pupils. They spend most of the1r time with your
_class today. They go to speech therapy or use special materials
"or spend some of the day in a resource room or tutorial pro-
gram and this meets their needs. But others need more; . Spe-
cial classes or special schools willsalways be needed by some
youngsters and when they are needed, mainstreaming says they
should ~be provided as the program of choice.

-
_ Schogl adminlstrator, use your professional judge-
v » ment. A poor program is less than no program at all. Pro-.
grams should- go forward and do so as soon as humanly possible.’
The legality of quality is as important as its duantity .

Parents, realize your force off positive action and
' .~ - support, those moves which enhance the chance of educational
equality. When you pushed for the formation of separate but
equal programs,’ you knew that these were impossible for most
children. Now 1lét us together mold a plan that truly recognizes
: the individual differences--all of them' ‘-b 5 .
 Special educator, do not fear the loss of your -iden-
tity. You have much to offer the general programs. It has
o been many times said that the major innovations in education
~ today began as answers to the special requirements of the
pupils you taught. Share this ability to use flexible plan-
‘ning and join the mainstream yourself.

~

N f Special services many times have you pleaded for.
. J the proper useé¢ of your talents Be the ‘program plannimg con-
sultant which your specialized study has uniquely prepared
: you_to be. Child growth and development are little enough
. understood for your position to-lose its value% Bring the
o empirically based knowledge. you Have to the group processes,

o

S individual differences, and specialized curriculum- needs. .
:*0 : Certainly the recent 1ega1 roadblocks are easier to overcome .
- than thé closed minds you have. faced for years. S v

. Fear is not always bad v Only when it forces us to
action which we would not choose with calm thought is it a »
/ demon. Let's use fear, a sixth horseman as it were, and make '

3 . ' . . K
) ' L ; : o >
' ) : 2 ‘
3 . . . .
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\ ’ n
it a child. After he completes h1s tlme in our care, what -
will he say? "Educators, you united ‘and used your profes- )
. : sional knowledge. You provided a program that was made for
mey You saw my needs correctly and answered them. I have no
quarrel with you."”

Fear--and mainstreaming-Fcan be the tools which
--wil]l allow us to earn these a?coladess Why don't we sStop our
running and be about it?- | _, .

o ) LT , -

I . ./ b

. This article is a reproduction of one written by an educator from the state
of Tennessee relative to ‘the 1mp1ementatlon of ‘a new special education law .
there 1ncorporat1ng the concept of mainstreaming, case conferences, and
placement procedures via due process. It is appropriate reading, we feel,

as we enter the concept-of mainstreaming and building-based programs for
minimally handicapped youngsters in Indianapolis :

1

.
“
-
.
K4
o
.




\
3
\

r ' SPECIAL EDUCATION DELIVERY SYSTEMS

~ Non-PubliQy

. &% X School Placement .
- . L ) .",‘? Al ] ‘ 3 . s
- o L &/ Hospital or z |
1 - Ahué?y/Residential School C "
T ;o B2 [E? é .

VIL Cv/ Homebound Instruction v

é) I .%J[ Special Day School \UC’, '

S - | o/ %
¢ ‘ ﬁ’ V[;(v/ Full-time Special Class \v
1 - Ay ~ 5 ' »
. 7 W %’ Part-time Special Class with \ 4

A? Regular Class Integration O

f : w
. /‘I]I o) Regular Class Placemems with \‘a
il

%?nference Teacher Assistance

A 3
*?/ Ill{egular Class .Placement with - \(&

Helping Teacher Assistance to Teacher

: . . Little or No Special Support Services '
e , o | d
; : CONTINUUM OF INSTRUCTIONAL ARRANGEMENTS e

‘ AVAILABLE TO IPS HANDICAPPED CHILDREN - (

L4

. I // . Regular Class Placement with - \\

: In that special class placement has been questioned
| as a viable intervention system for mildly and moderately '
i handicapped children, a variety of alternative dellvery systems '
i ' has been developed. This continuum of dlternatives is character-
ized by the retentlon of some exceptional children in the regu-

3 lar classroom with 1nstructiona1 support being provided to the .
. regular classroom teacher. The instructional arrangements model "
5 described .in this section is similar to the models developed ’
E in other areas of the country in that it provides for a variety
1 of service options for exceptional children and emphasizes the

) ' possibility of provision of services to exceptional children in
S the regular education classroom. .
1 ' " When services for exceptlonal children are designed
- at_each school, the faculty and the principal of that build-
" ing need to define th\,alternative services and instructional
N . support needed in their building The nature of the student

s - R .




populatlon in each bulldfng determlnes the variety of service
alternatives needed. Other variables at each school include

kind and number of instructional support persons available

and degree of regular staff commitment. Somg system-w1de¢§up-

port personnelare made available by providing itinerant ser-

vices to, the various school buildings. This support staff are
requlred tp adapt the system (IPS) philqsophy to the staff

philosophy in each school. The Supervisor of Special Educa-

‘tion controls the qualitative level ‘the programs by annually
reviewing the alternative systems at. each school and requir- e
ing adherence to the essential program elements and to the
rules and regulations which govern the operation._ of public
school spec1a1 education programs in Indiana. '

The services provided 1n the conténuum may vary, but
it is essential that they be cbvaperatively developed and ex-
plicitly defined by the bu11d1ng staff and the assigned in-
structional support personnel. Indirect levels of service in 0
the continuum (I and II) are limited to interactions between
the resource person and the regular classroom teacher. Ex-
cept, for observation, the resource person has no direct con-
tact’ with the child ét these levels. Part-time direct services
occur at levels III and IV, where the handicapped child spends
a portion of the 1nstruct10na1 day with a special education )
teacher and a portion in the regular class program. The per . N
cent-of time spent in each arrangement is commensurate with
his ability-and defieit areas. ‘Levels V, VI, and VII provide
for public school full-time special education services; and
~Levels VIII and IX ‘generally occur outside the public schools.

In that Levels I through IV are those which include
the mainstreaming concept, the following information relates
the kinds of serviees which are appropriately provided within
each: : . N
Level I--At’ this level of the continuum, the minimally
handicapped child is enrolled in the regular classroom prqgram
and little or no special education intervention is provided. .
.One example would be if a child with a slight visual difficulty
needed large-print materials, sdch could be provided. There
would be minimal intervention in that the child would be able,
with those materials, to perform appropriately in the regular'
class_program. It 1s doubtful that many students 1dent1f1¢F
as ¢fucdble mentally retarded. would be served at this level

Level II--At the second level of the continuum, the «
" classroom teacher will receive assistance frem a Helping Teacher
o approprAately provide for ml%;mally/or ‘mildly handicapped
puplls The Helplng Teacher is a/spec1a1 education trained ®
ividudl who is a881gned to an itinerant p081t;gn“;n which
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dents are enrolled full-time. The Helping Teacher will not
provide.direct services to youngsters, except for observation
for the .purpose of assisting the regular classroom personnel
with developing educational strategies. The Helping Teacher
may -assist ‘in developing instructional materials, obtaining
instructional materials, planning for diaghostic teaching,
interpretation of -evaluation data, planning for grouping for
instruction, etc.® I%}some«situations, it may be possible for:
the Helping Teacher to assist by supervising the regular class
for a short period of time to allow the classroom teacher the
opportunity to do some individual assessment of the referred
child.~_The important concern at this level is that the regu-
lar élgﬁsroom teacher is responsible (with help from the Help-
ing Tezcher) for the educational experiences of the child.

- Level III--At this level, the child is still enrolled.
in .the regular class, participating in all regular program ac-
tivities; but he/she is also receiving direct instruction from
a special education teacher (Conference Teacher). The-Con-
ference Teacher and regular classroom teacher work together
to determine the deficit areas which will be approached in
the small-group or individual sessions outside the regular
classroom. These sessions may be scheduled ‘daily to weekly /
and may vary in length, but thirty to forty minutes each ses-
sion is the most usual arrangement. The Conference Teacher
may also complete diagnostic work utilizing informal or for-
mal instruments and/or procedures. ~ |, -

'
S

Level IV~--Most 'youngsters who are reintegrated into
the regular class program will receivé services at Level IV
of the continuum. At this level, the child will participate
in special class activities for a portion (probably one-half)
of the instructional day and in regular class activities for
a portion of the day. Of the levels at which youngsters are
mainstreamed, only at level IV will the child appear on’ the
register of af special education teacher. Instruction in the
basic areas of reading, languagé arts, and mathgmatics will,
be provided in‘the special class situation. It will be impor-
tant that regular and special education personnel gonfer rela-
tive to reporting progress of children served in this setting.

» : Data qﬁ(Low well the continuum of services model is -
. being implemented as well as the effectiveness of the system
in meeting children needs will be collected. 'How well the
system is being implemented?" will be indicated by the number
of children receiving services at each level. ' By arbitrarily
- assigning percentages to the service continuum's levels, its
‘cone shape suggests that fewer children will require maximal
serviees at the upper levels. By examining the. numbers of

., “children served at the various levels, it can be determined -

whether or not the program is being implemented as p}anned.
. | S : , -
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. ‘ . Identifying outside resour

> TEACHER @ESPONSIBILITY TO -
“PARENTS AND 'COMMUNITY. -

-t

- The success of a mainsfreaming program is highly d‘-
\pendedt upon the participation of parents and -other community
members. These concerned persons must become deeply involved ’
in the life of the school if the professional staff is'to hav
maximun effectiveness. .Teachers. and supportive staff have thel
responsibility ‘of informing parents and soliciting their co-
Operation in all aspects of the mainstreaming program.

Parents and other community members may be encouraged
to participate in the following areaq} -

Volunteer Services o .
Classroom volunteers - } . Lo
Individual tutors i '

Constructing aids and deviges : g

es

"Contributing materials
Story reading and story telling
Extracurricular Activities
. v///; Athletic programs
Club programs
. Schaol paper
' Field trips. ‘
Mini-courses
Teacher~Parent Interaction
' Reinforcing acceptable behavior patterns -
" Complementing success .~
- Praising academic gains b
Reinforcing academic skills
, Language development activities
Share Professional Knowledge . 0 '
Rationale for ,pupil evaluation .
Child's strengths and weaknesses .
. Classroom managemernt f{echniques * °
Availability of specialized services

LRV

£

Vet J

-

Parents and teachers will learn much f}om each other.
which will enhance their understanding of the child. - Every op-
portunity should be taken to provide formal and 1nformal .parent/
community education programs which will clarify the spec1al
needs of a child with learn1ng problems
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" teachef, so that the nature of the difficulties each child is
having in reading is made known to the Media Specialist. Then
- cooperatively the two could give guldance to each student in

. vocabulary books in all school libraries and Library Services.

THE ROLE OF THE MEDIA CENTER,

The Media Center is the hub of today's modern school,
containing books and a variety.of instructional materials. A
chHild will grow in interest and aWility in reading, if selec-~
tion of books can be adjusted to his needs, his ability,-his
interests, and most® important,’ to his own individualX probleh
The role of the Media Spec1alist is to provide the suitablé
materials and bring the child and the materials together
through careful selection and sympathetic ‘guidance. To do
this effectively the ‘Media Specialist should work with the

the selection of the many useﬁul materials in the Media Cen-
ter. There is a need with reluctant readers for person-to-
person’ conversatlonsktp discover their interests (be it motor- ’

cycles,. horses, boats, etc. ) Specialists in the field of re-

medial reading agree that the particular interest of a child

_1s the best startlng point for: choosing a book to read

There are many bibllographies of high 1nterest/low -

hY

Rather than make another b1bliograph3{J some suggested activi-

" ties are given.for the Media Specialist, Library Clerk, and

Teachers, that could involve the "malnstreamlng" students in
learning situations and active participation in the Media Cen-~
ter. The basic.goal becomes one of providing students with
the opportunity to develop responsib111t1es, self- direction, L
and learnlng sk111s , y 2 uﬂ\ =
1. Scheduled v1s1ts to tﬁe'Media'Center to obtain recreational
reading. (Teacher should remain with class and ass1st Media

. Specialist or L1brary Clerk in selections) . Y
2. Instruction on how to operate the equipment of the Center:.
A. Cassettes _ E. Opaque Projector .

-B. Recordsa : -, F. Previewer i

C. Filmstrip Dro;ector'; G. Loop Machineés
- D. Overhead Projector ‘H. Slide Projector

3. ;Small group (2-4) visit the Center during flexible time

- and listen to a cassettéﬁstbry, view a f11mstr1p story, o ﬂl

11sten to records, etc.

., %,

4. Act as Media Center messengers " :
A. Deliver, requested audio-visual materlals and books to

. teachers.
B. Collect materials. .at the end of the day and return them
"to the Media Center ) SN

:
- ¢ *
v .

- e -
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* .

5. Create pulletin boards class project or few individuals
for holidays, class curriculum projects, etc,.

.. )

- 4

6. ’I"a.pe a Story . R : . ;ﬁ' ‘ L -

u

’ ~ ] ]
*:>j 7. /Work w1th inst#uctional games and’ puzzles .o

8. Cut out gictures and articles for the veritcal file Simple
;»mounting or put in pamphlet folder L L

9. Make dloramas depicting a stary they have read. (Individual
or. group actLNity) o R . ‘ .

T
-

10; Vielh\g in small groups any television program of interest
' to the group. (selected by teacher media, specialist, or
\llbrary clerk) : K ' :

[;5’ - 11. Give book talks to their classmates. '

: 12, Individual or groups (2—4) working on a special -report as-
signed by their teac}{t:i5 . ,

13. Form hobby clubs i.e{; collectgng rocks, bird nests, coins, -

- etc. (their special interests)

- 14. - Show1ng thelr speclal hobby collections to regular classes .

15. Us1ng 1isten1ng posts with teacher recorded directions.
' (Individual or small groups) .

16. Storytelling .

A. By Media Specialist

B. By Library Clerk R

C.- By one of the students N

»

-

17r: Dramatize a story. Present to their classes
Lo . [ 4
18. ". Student " storytelling to kindergarten or flrst grade classes
" by a mainstreamed student.

19. Trained junior high mainstreamed students assist Media
S —Specialist—er—LibraryAClerk with equlpment for lower grade
act1v1t1es &

20. 'Regular or accelerated students take a mainstreamed "puddy" .
. ' to Media Center and read a story or participate in any of
SR ' the many activities available in, the Center

Lo . . eIn. addition to the above suggestions, there are numer- .
. o ous. other activities which could be suggested for mainstreamed
R ,9‘students in the Media ‘Center.
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HIGH INTEREST/LOW VOCABULARY"READING SERIES -

There are maqy new series with very attractiverbooks :
written CI/,pe'cua.lly with high “iterest appeal to the lew vécabu= *
lary. reade If your librarian does not have books in these
series; - submit ypur request to your instructional selecf‘ion~ )
comhittee: ; e , .

£ -

AInterest - Reading .

‘u t @.Publisher' ﬁSeries _ Level ", <Level
- ‘ Addison-  Checkered Flag (8) - = 6-Up. +2.4 to 4.5
: Wesley ;. Hot rods, race cars, ’ . . ‘.
_ ) durie buggies, etc: o ~o ,
s Addison— Time Machine (8) - ' Primary - 1.6-to 2.5
g Wesley Adventures in time . L ' o
: Addison-  Jim Forest Readérs. (12)  2-7 1.7 to 3.1
_ Wesley - -Adventure and outdoors. e
b Addison- . Deép-Sea Adventures (12) 3-8 . 1.8 to 3.1
Wesley - Suspenseful adventures,‘ .. . :
. sea stories : o T ’
- Addison- Morgan Bay Mysteries (8) - 3-8 2.3 to 4.1-
T Wesley Intrlguing mysteries ] . . .
o Benefic' . Cowboy Sam (14) . 2-6 . 2.0 to 3.0 -
- - ‘Press Dramatic,; colorful stories /o~ . o
N .. ' strikingly illustrated . o = :
. .Benefic Dan Frontier (10) - ' 3-7 1.0 to 4.0
.Press Frontier stories for the ‘ :
_ R reluctant reader
- - ‘Benefic - Space Science Fiction (6) "4-9 2.0 to 6.0
. Press - Men of the future face dan- ' .
- .~ gers in out space on trips
AN of‘explora52§n and negotia-
- tion. ] 2 ) ‘
*  Bowmar Reading Incentive (20) . 3-Up 3.0
Ce : Motorcycles, drag racing, -
.. pinibikes, surfing, etc. o : : *
Bowmar . Play the Game (4) o 3-8 2.5 to 4.0
_ ’ Multi-ethnic stories about o
- : . famous athletes. ' _ . '
Doubleday  Sigral Books 6-Up . 4.0
. " Shorter stories, simple oL o
A plots, convincing dialogue.
Garrard " Famous Animal Stories (3) 2-5 " 3.0
- Each book highlights a
- g
.- 13
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A
" Publisher

4

- Interest

Reading B

Series -

. Lerner
S

-

" Lerner

-

-

 Random
House

Random
. House.

A
Watts

Webster/
McGraw-
'Hill

\ -

: Level
_single, familiar animgl
“who displays unusual _
herodisn, ‘devotion, or ,° ’
.fntelllgence
- Jimmy and Joe (9). K-8
- Adventures of Jimmy Co-
bljck 7-year-old, and Joe, g
a white 7- year-old " "

Discovery -(64)

* Short introductory biog-
raphies for. the primary
grades .

‘Racing Books .(9)
- 'Drag Racing, Ice Racing,
" “The.Indianapolis 5005 etc.

The Felipe Adventure Stories 2-5
Felipe Fuentes ahd his family
are migrant farm workers.

Each adventure is a complete '
story by itself

~ Allaboilit Books i
Simple but authoritative
treatmént of.science topics -
such as-astronomy, chemis-
try, whales, etc. - :

Lagdmark Books ©
Factual accounts of persons
and events of significance
in American history

A
- First Books’ _
Inexpensive, relatively
simple introductions to an

é

2-5

4-Up

4-9 -

4-9

4-Up

. "Barry, ', .. ..
s the Brave St Bernard"e;c

3.0 to 6.0

‘ area of interest.
books on. science,

occupations etc.

ad o

Includes
animals,

Reading- Incentive (5)
anp—story insures wideawake
interest. Included in series

*  such titles as Mystery in the -
ete.

Sky, Full Speed Ahead,
- ‘—a; T - ’..

S 7-12

Level

4.0 to 6:0

4.0 to 8.0

3.0 to 7.0
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PROFESSIONAL MATERIALS WHICH
MAY RELATE TO MAINSTREAMING

»’ »

16mm Films Available from IPS Audio’LVisual Department .
Better Bulletin Boards . .
Bulletin Boards: - An Effective Teaching Device ' . . R
' , Dry. Mounting Instructional Materials .
LI _Feltboard in Teaching :
. . Lettering Instructional Materials
School Problems: Getting Along with Others
Visual Perception and Failure to Learn

Preventing Reading Failure - L . ' ’
Reading: A Lesson in Teaching \ ‘ ! .
What is-Effective Reading . L Ny

Who and Why of Reading ~ ' ;

Reading Growth--Understanding Words and Meanings

Reading Improvement: Comprehension Skills
Defining the Good Reader
». Vocabulary Skills— =
Word Recognition Skills, o
Reading Skills Find the Vowels
The Vowel "A"
The Vowel "E"
- o The Vowel-...wIJ-ge. [
¢ L . The Vowel "O"
S The Vowel ng"

// . Filmstrips Available from IPS Audio-Visual Department
L e " A Room' for Learning
Bulletin Boards and Displays Series:
' Planning the Bulletin Board
. Bulletin Boards in Action
Designing Effective Instruction
Improving the Instruction of Culturally Different Learn-
ers Series: . . o
Learning Styles , .Y R - : . o
Using Media - ‘ S
Individualized Instruction .
Individualized Instruction®Series
Introduction to Instructional Technology
o Learning to Live with Others: Leanging About Listening
A ‘ My Senses and Me Series: - X
What Do I Smell and Taste? .
. What Do I Feel When I Touch?
) ', What Do I See Whén I Look? : o
= ’ What Do I Hear When I Listen? ' o
. Sound Filmstrip--A Key to Learning ' -
Teaching Reading with Games ~ 8
How to Listen to Your Child ‘
‘Motivation
Positive. Approach to Motivation

r o . .15
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.. . Pilmstrips Available from Specxal Education Qartment~-SCIPS

. Teaching Resources Kits:
Approaches to Learning - Motor Sk111s Series.
. ‘ . Body Awareness and Gross Motor Abllities
Eye-Hand Coordination . . T
Pre-writing Pencil and Paper Skllls ‘
- Approaches to Learning '~ Perceptyal Skills Series
. S o Basic Visual Perceptions :
‘ ' Perception of Sound- '
"Spatial Relationships
"Figure Ground Discrimination-.
Perception of Parts-to-Whole Relationshlps
Perception of Sequence :
Approaches to. Learning - Cognitive Skills Series
Memory: gAuditory and Visual
.Associ4t¥on and Generalizatlon
<Onganizatlon
Deyveloping .Concepts for Sets
Developing~Concepts for Numbers *

Materlals Avallable from the State Department of Public Instruc-
tion, Division of Instructional Media, 120 W. Market, 10th Floor~
16mm Motion Picture Films: S ' ‘
Advanced Perceptual Trainlng, Phase C ; . :
The' Aggressive Child o
AldS for Teaching the Mentally Retarded Serles
"Motor Training, Phase A . ,
Initial Perceptual Training, Phase B "
Advanced Perceptual Training, Phase C . :
. Integrated MotoraPerceptual Tralnlng, Phase D
-0 . Sheltered Workshop, Phase E t
T All My Buttons _
Ask Just for Little Things
Becky - ‘
Beginning Number Concepts, No. 1
A Chance to Learn
Children Learn from Fllmstrlps ' :
' Dealing with Discipline Problems ' o
. . Developing Comprehension -
St ' ' Development. in Educatlon, Its Emerging Role (8mm fllm)
EE ' ' Genesis . '
- .. . Getting Angry .. ..
Gross Motor Development Part I and Part II - -
Guidelines for the Development of Llfe Experience Unlts Lt ¢
The Handicapped Reader L L
I'll Promise You a Tomorrow
I'm Not Too Famous ‘At It
Initial Perceptual Training, Phase B
. Integrated Motor Perceptual Training, Phase D
.. 1t Feels Like You're Left Out of the World
" Just for the Fun of It. e . ' L
'Language Problems 1n the Schools, #2 g j _ , T

AT

16 .




. Leo Beurman . . L . R P s
o ‘Let Them Learn = ' ' . -
L ‘The Madison School Plan ‘ - . - y -
. A Matter of Inconvenience . : T e . ’ L
. More Different than Alike . , S '
- Motor Training, Phase A . - ‘
- Old-Enough but not Ready T st
Promises to Keep S
* .RAFE - Developing Giftedness in the Educationally Dis—
- advantdged , ' :
. The Santa Monica Project :
B © The Sensory Worlkd - e
LA Sheltered Workshop - - '
. , - Show Me - ?
» - % Special. Children-— Spec1a1 Needs ‘
'~ Special Me T
A Survey of Children's Speech Disorders
* ., . Take That First Step : : .
W " Teaching Art to the- Mentally Retarded P
— e f&oaohtng—the4Way4They Learn - _ ,*',-v T T e e
N Visual Perception and’ Failure to Learn ! ' o
.7 -+« Visual Perception Training in the Regular Classroom
What Do T Know: About Benny , : . . .

2

° R Other Sources. - ' o . - o
: “Marion County Mental Health Association, 1433 North Mer1~
" dian Street (Catalog of films available for schoolﬁuse)

, ) . , } ) B . ; v i i
- . H . . .
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SELECTED REFERENCES ON MAINSTREAMING
(Teachers Library, Edudation‘Center)

-

"Anderson, B. R.,‘"Mainstreamlng is the Name for a New Idea:
- . TLearning Resource Center -for Speczal Education," School Ménage-
& ment 17; 28~30+ August 1973 : A

: Artuso, A., and others,."Madlson PlanfReally Sw1ngs " Todavs
-Education 59: 14-17, November, 1970..

Birch, Jack W., Mainstreaming. Educable Mentally Retarded Pu-~
pils in Regular Classes, Council for Exceptional Children,
- Reston, VA, 1974«

Bruiqggyé, Robert H., and Rynders, John E., "Alternatives to
Special Class Placement for Educable Mentally Retarded Children:

N ' in Jones, R. E., Special -Education: in Transltion Allyn’and

_RBacbn, Boston, 1974. PP, 55—72

=

e

G e
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Christoplos, F., "Kéeping Exceptional Chlldren in Regular
Classes," Exceptional Children 89 569-572, April, 1973.

‘Dunn, Lloyd M., "Speclal Educatlon for the Mildly Retarded--

,Q;f” Is Much of it Justifiablé?" in Jones, R. L., Problems and Is= =~

sues in the Education of Exceptlonal Children, Houghton Miff1in,
Boston, 1971, Pp. 382 398 Also Exceptional Children 34:5-22,
-1968 , o

"Exceptlonal Chlldren/Regular Clasgroom," Instructor 82:94-99,
November, 1972

. Froness, Steven R "Implicatlons of Recent Trends in Educatlonal
Labeling," Journal of Learning Dlsabilltles 7: 445—449 August/
September, 13;4

'Grosenlck J. K., "Integration of Exceptlonal Children Into

Regular Classes Research and. Procedure,', in Jones, R. E.
§gec1a1 Education 1n Transition, Allyn and Bacon Boston,
‘1974 ‘PP. 73—85.

bl - . ; -

¢

—7~*mu¢ﬂeGuerln,—Ga,u'Integratlon Programs for’ the MlldlyrRetarded " Ex-

- eeptional Chlldren 41:173-179, November, 1974. ,
f'Guskin S. 1., "Simulation Games on the Mainstreamlng of Mlldly
Handicapped Chlldren," VlGWpOlntS 49: 85~95 Novenber, 1973

Hainer, D., "Shift in Empha51s in Programlng for Handicapped
Chlldren," Exceptlonal Children 39:69, September, 1972. -

Heffernan Mlchael "Speclal Educatlon fOr EVeryone,"
N . . . N 18  ,..': . R
L I

,_Chan'iff» o
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6:28-30,'Summer, 1974,

. ' N
' ,-Hewitt, Frangk M., Education of Exceptional Learners, Allyn and
N Bacon, Bostdn, 1974. .Chapters 10 and 11 o | |
s Iano R. P., "Shall We Disband Special Classes?" Journal of
. Special Education 6:167-177, Summer, 1972 : . , .

_ Jackson, S. E., and Taylor, G. R.; School Organization for the'
- “ Mentally Retarded: Basic Guides, Charles C. Thomas, Spring-
- field, Illin01s, 1973, Chapter 4 .

P lJordan, dJd. Ba, "Invis1ble College on.Mainstreaming Addresses
. Critical Factors in Implementing Programs,“ Exceptional Children
'41:31-33, September, 1974. , , . .

Karlin, Muriel,_and Berger,fRegina,-snccessful Methods for
«Teaching,SIowxLearners,,Parker, West Nyack, NY, 1969:

I

.

.the Critics,ﬁ Exceptional Children 39 51-56, September,,1972..;-~~1~wrrﬂf

Love, Harold D., Educati_g_Exceptional Children in Regular :
Classrooms, Thomas, Springfield,,IL, 1972. - '

- ~ National School Public Relations Association Educating Children
\ ~with Special Needs: Current Trends in School Policies and Pro-~ -
- grams, The Association, Arlington VA, 1974. - , s

gration of the Handicapped " Exceptional Children 41; 123 125
October, 1974, .

;‘\ f} - Payne, R., and Murray, C., "Princ1pals' Attitudes Toward Inte~

?LT . . Phni Delta Kappan, April,. 1974 Ent1re 1ssue.'

4

'Principals Training Program--Book of Readings Edueation Service
Center, Austin, Texas, 1974~, Collection of articles

Reger, R., "What Does Mainstreaming Mean?“ Journal of Learning _f . -]
- Disabilities 7: 513-515, October, 1974 ’

p

S Russo, James R. ;. "Mainstreaming Handicapped StUdentS Ai'e YO‘\Jr o
S, - Facilities Suifable?" American, School and University 47 25-32, :
. ;October, 1974 .

v

Shotek, J R., "Teacher Attitudes ASSOClated with the Integra— P
" tion of Handicapped Children," Exceptional Children 38:677- GSSQEj’Hii"’
’May, 1972 _ , ‘ , , o
Y =
Siegel, Ernest, Special Education in the Regular Classroom,
John Day, New York 11969, - -
19 ' .. o o - | ’,§ ’J{',
Q : ‘ Sy
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- TPaylor, Frank D , "A Learning Center Plan for Speclal Eduoa—
tion," in Jones, R. E., Special Education in Transition, "
e Allyn and Bacon, Boston 1974, pp. 100-109. ' -

<]

Tﬁrney, DaV1d

"A View, From the Brldge‘

Eddy," Contemporary Eduoation 46 146 Winter 1975.

*

Malnstream or Quiet ;

* Wdgner, Geralq, "Malnstrﬁamlng?" Hoos1er SchoolmaSter 14:13+, S
November, 1974, ¢ : B - S

w
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Weininger 0 , "Integrate or Isolate: A: PerSpectlve on the
Whole Child," Educatloh 94; 139—146 November 1973

-
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GLOSSARY OF TERMS

alternative instructidnal arrangements (continuum of services-

model): The model stresses a caontinuum of conditions

ranging from no handicap to severe handicap. A range of oo
services are-offered to the range of handicapped children, ¢

from regular class with no support, to regular class with
special support, to part-time special placement and so on.

) /
case conference This is 2 meeting of the case conference

committee for the purpose of determing’ the appropriate
educational pzan for a pupil, including consideration .
4&x\>f initiating or altering special education#intervention. ,

case conference committee: Following screening and diagnosis

of a child, a group of professionals and parents comes

together to consider or reconsider the appropriateness
' of special education intervention. The committee is

_composed of at least a representative from administra-

tion, instruction, apprasial,! and.parents. It determines SN
eliglbility for services, plans an .educational program ' v
for each child determined eligible, and recommends the

- alternative of available service to be employed. o

conference/teacher: ' Some special education professionals are

assigned full- or half-time to one building for the pur-

pose of providing individual and/or small-group instruc- -

tion to mildly handicapped pupiis in .specific deficit V///
areas. The conference teacher's role includés prov1ding
support services to regular classroom personnel and co-
ordinating with them relative-.to reﬂerrals, schedullng,

and evaluation of progress, o ) "

dueAprocess A legal term; eacb perSon, 1nc1ud1ng handicapped .

children, has certain rights guaranteed by the C titu-
tion and Bill of Rights which may. not be viplated ith— . >
out '"due process" of law. [ In regard to handicaj A
children, thejir rights to equal educational opp thnities
must be protected by due ‘process; they cannot be placed
in a program without hearing(s), parental j volvement e L.
and without thorough justification that t placement igs A

the most appropriate educational settingfor the chiild. ﬂﬁ,’;
3 .\&' L o o V7

)
-
»] , 3

educational plan: The outcome of the case conference process ! ) !
is an educational planp which.describes the program "for . .
each individual child’ recelviﬁg special education ‘ser= kY o
vice. COmponents of ‘a plah include descriptions of - n'? ‘
settings or classes, schedules, appropriate goals ete."

helping teacher: A group of:special educators has been desig-

. . .
- .t .
) L ) . "
. ‘ 3
¢, et ) '
. . 74 '
» .
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'Smainstreaming (reintegration) Mainstreaming is a reversal

i o - P

. ‘ )
nated to provide itinerant services to regular building ‘/f
personnel to assist them in providing for appropriate .

.+ mainstream experiences for minimally handicapped young- .
sters. zﬂging teachers do not provide direct services e

but may facilitate situations in which
clagsroom personnel may see them individually. )
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~of the trend toward separating handicapped children into, L

self-contained settings. ' Mainstreaming implies that, & e,

mildly handicapped children will be maintained in regu- " . ©
lar classrooms, usually: with support from a special edur \ o
cator. . , e .
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normaYization principle: This ‘concept }s the foundation af °

mildly handicdpped children should be served in the situ~ °*

ation most like regular' (or ''mormal'") children. Thé .

.courts have referred to '"the principle of least Féstrich '
tive alternative," which is the nogm%gization‘princﬁblei S

>mainstreaming inathatqgesic to it is the belief that.q.

resource teacher: The resocurce teacher is <a. é ecial educator:-
who provides direct or indirect services #o mildly handi-
capped pupils enrolled in regular” classeégﬁ €onference
teachers and helping teachers are thiswtypeief profes= | %
4sional . . Tt
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