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| Preface
. . 7 ¢ : I}
~'This monograph is the outgrowth of nearly two years of planning and support between
*. the Bureau of Education for the Handicapped and the University of Oregon. As stated .
. in the initial review of the proposal for Project COMMON-UNITY, this idea, concept,
" process and stated results of service to handicapped youth through the Community

N A -

- Education process is an idea who's time has come. .

" "The Deputy Commissioner of the Bureau of Education of the Handicapped, Edwin
.- 'W. Martin, Jr. has expressed often and forcefully the concern for increased provision of

- skills and their resultant programs for life-long enjoymént and increased qaality of the
~ handicapped individuals life:space arevintricately woven into the guidelines of the
Bureau, the Office. of Education, and within the legislative mandate of the Educatitn
“ for the Handicapped Act. As a complement to the federal agency’s commitment, several
colleges and universities, many. agencies and literally hundreds of indjviduals in the
(.. field expressed their concern for programs to serve the leisure needs of handicapped
i+ youth. One such individual was Dr. Larry Neal of the University of Oregon who initiated
E . and coordinated the COMMON-UNITY plan and proposal design to impact on the
developmerit of programs and directing service delivery systems under the general title
COMMON-UNITY. A long time proponent and charter member of the National Commu-
+ _ nity Education Association, as well as a recognized leader in the National Recreation

. ation, Dr. Neal submitted the proposal to the Division of Personnel Preparation—Special =
~ Projects. The funding of a regional conference with nationally scrfened experts in 'the
. disciplines of leisure service and community education was effeCtey in Spring 1975 and
 had as its short-term and long range objectives, the stimulation of experts from several
" disciplines at a refined conference/workshop and the long-range impact ¢n. the United.
~ States. constituancy concerned with leisure service for the handicapped: through this
- monograph. o . :

The proposal emphasized high level, top quality, committed professionals in the dis-
ciplines of community education, leisure service and special education. This docurent
underscores the viable nature of the community education process in seeking out, assess-
ing, serving and sustaining the disabled through neighborhood level community-based
leisure service programming. Through the delicately woven “fabric” of the three disci-

* plings comes the rich and functional design of a flexible, yet applicable model for
- addressing real needs of children, youth and adults both disabled and those concerned
¥ - with the disabled. The community education process works through people—people

" ofganized in community concerns on the most local {most personal) level-that is, in

- the peighbérhoodj T . .

‘This monograph, edited through the-efforts of a nationally known leader of commu-

" nity education, Dr. Effie Fairchild, connotes the spirit and enthusiasm by community
L. educators. At the conference and throughout the U.S. their community education service
. - is a.positive treatise about diverse programs which can happen and peoplé’s needs which
' cai be served. The emphasis placed in the four group findings is toward locating the’
_ handicapped, identifying human and physical resources, organizations to serve their
". needs and the sincere process of outreach extending one’s hand to -assist another. I
- recommend a through review of the group reaction process as well as close attention
deserved of the author’s presentations. .

" As coordinator/consdltant in recreation and physical education in the Bureau of

. Education for the Handicapped, I commend these forward-looking, positive and intial *

“ services of all types including leisure, recreation and physical-education shills” These - - ..

- and Park Association and American Alliance of Health, Physical Education and Recre- -~ -
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attempt to b”ring the dimension of the community education process into the sphere of

‘ action, serving the leisure needs of the handmapped It truly will enhance the quality
e of lives of many disabled youth. The success of this project and the influence of this .

. .. monograph are in large part dependent on you the field professional or lay leader who

e can ahstract from these rich resources first the enthusiasm and positive feelings inherent

*  in these pages and secondly specific concepts, tools and techniques. The success of that

» covperative. venture between the University of Oregon and the Bureau will ultiinately be

AN . measured by the actions you take and the service provnded the disabled minority of this
NI “land. The quaht) of life for the }:%duapped is in large part dependent on a quality
- leisure experience. To enhance this life space is a worthy goal and practieal extension of

the traditional education process.

William A. Hillman, Jr., Coordinator
. Physical Education and Recreation :
Division of Personnel Preparation
Bureau of Educatiun for the Handicapped
. Ofhice of Education
U.S. Department of Health, Education and Welfare
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+ Common-Unity of Commitment:
| - A Perspective
by LARrY L. NeAL

“AN ISLAND APART"* .

Many schools are like little islands set apart from the mainland of life by a Jeep moat of
convention and tradition. Across this moat there is a drawbridge which is lowered at certain
periods during the day in order that the part-time inhabitants may cross over to the island
in the morning and back to the mainland at night. Why do these young people go out to the
island? They go there in order to learn how to live on the mainland. When they reach the -
istand, they are-provided with & supply of excellent books that tell about life on the mainland.
They read these books diligently, even memorizing parts of them. Then they take examina.

- tionsonthem.,
Once in awhile, as & special treat, the bus takes a few of the more fortunate or favored .
islanders un & hasty tour throtgh the mainland itself. But this is very rare and is allowed to
occur only when the reading of the hovks about the mainland has been thoroughly completed. )

After the Iast inhabitant of the island has left in the.early afternoon, the drawbridge is raised,
Janitors clean up the island, and the lights go out. No one is Jéft there except perhaps a lonely
*. watchman keeping a vigil along thie shoreline. It never occurs to anyone on the mainland to
. . gototheisland after the usual daylight hours. The drawbridge stays up and the island is feft -
-enapty and lifeless through all the Iate.aftetndon and evening hours, all the early morning
hours, and all day -en Saturddy and Sunday. The raised drawbridge collects éohwebs for
- geven days & week through a long summer vacation, for two weeks at Christnias, and for s
another week or more at Easter. . -

Once in a great while, some hardy soul will arrange to get thie bridge lowered at one of the -
uriusual houts. With a few companions, he will venture across to the island. At such a time,
the island is in & very unnatural and forbidding condition and i quite unlike the island
during the middle of the day when its special inhabitants are there in full force.

Day after-day, week after week, continues the strange procession of young people ;;oing out
to the island to learn about life on the niainland. At 9:00 évery morning they cross the draw-

- bridge. As soon as they get across, the drawbridge is raised, and nv one may leave the island
theteafter without a written permit. At 3:30 every afternoon, the drawbridge is lowered again
in order that the inhabitants may leave. . :

Then there cames a very uriusual occasion. The island is Iit up in the evening. This special
lighting of the island une evening a year is called commencement. After the commencement
exercises, along about 10:00 at night, if the commencement speaker has been reasonably brief
and humare, the school orchestra sends the sounds of ‘Reginald de Koven's “Recessional”
echoing throughout the isiand and & group of graduates cross the drawbridge back to the
mainland for the last time, Yes, fur the last time, for when these graduates cross the bridge.
they have then left the island forever and ever. Many of them will literally néver sét foot on
it again, Those who do vccasionally visit it will regard it not as a place to learn, but as a place
to make social or businiess.contacts. -

To readers of this work, COMMON-UNITY in the,,Community: This phrase should -
_ mean more than the gentle ringing of rhyming words. After reading the eloquent, un-
~ fortunately truer than wished, account of our “education island” set apart from the

©. *Carr, William G., “Little Islands Set Apart,” in Community Life in 4 Démocracy. Florence C.
o Binoham (ed.), Wash. D.C.: National Congress of Parents and Teachers, 1942, pp. 34-427
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mamland “of life, I am prompted to expand this subtle chiding to include such islands

as. mumclpal government, select youth-serving agencies who beconse elitiht social organ-

e izations, many religious institutions, a number of business or large industrial organiza-

. tions in addition to our school systems. Some observers see society as a myriad of frag-

‘ ‘ ments vying for our allegiance and in the prmess tearing us apart. This process virtually
neutralizes the many benefits of cooperative action.

Té eounter;balace the account of William Carr, the often quoted words of John Donne
serves as a reminder of the perspective we (professivnal advocates) should have about
the disabled/handicapped—that in fact, each of God’s children is very important:

- - No Man is an Island r : )

No man is an island, entire of itself§ every man is a piece of the continent, a part of the main;
if a elod be washed sway by the sea, Europe is the less, as well as if a promontory were, as
well as if 2 manor of thy friends or of thine own were; any man’s death diminishes me,

because I am involved in man-kind; and therefure never send to know for whem the bell
* tolls; it tolls for thee.

. . DEVOTIONS (16149, XVII

Let these inspiring words and the insight of John Donne plus the chiding of William
Carr serve as constant reminders that we must place cooperative action in global perspec-
tive. To do so we place all individuals in the community, their specific and openly
expressed needs at the center of an action plan. To do s6 we must create an environment
through a Process (called commnunity education for want .of a better term) where
open, honest, continuous and universal expression by all on the nelghborhood level
can be aired and answered through programs and services.

- . The reader of this monograph is asked to place the needs of the handicapped.’disabled
in the proper perspective, when we are indeed aware of the fragmentation of communi-
ties and where we actively seek to eliminate the barriers between education, government,
religion, industries and the family. Then and ounly then, can we serve the needs of many
non-voeal minorities: fany small in number, often unorganized, many less articulate,
in expressing their needs, programs and action plans to meet those needs. This mono-
graph, the first covering the use of the Community Education process to serve the needs
of the disabled /handicapped is a valuable tool for professional and consumer advocates
alike. But it can only help serve special populations @s takendn its broad context. We
. realize the disabled/handicapped are not an island apart or persons unto themselves.
Paraphrasing Pearl Buck—these pevple and the way we treat/serve-them provides a
- refléction of our true humaneness as a people, country, nation foras we treat our weakest
link-—this therefore determines our overall strength.

.
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Project: Common-Unity
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P

. by Tep Gorpon
Bov&man’s Golf Resort—Wemme, Oregon—DMarch 23-26, 1975

Intreduction: Who Is Hendicapped/ Disabled?

May 1 be the first to address you properly as: Fellow Handicapped Human Beings.
“Yes, we all are handicapped,” and in a moment I'll explain why.

Bat first T would like to ask you a question. “What is the most important thing in the
world?” The answer depends upon who you are and what you are. The most important

thing in the-world? “Honor,” asserts the gentleman, “Love,” says the poet, “Peace,”

proclaims the politician. “Courage,” shouts the warrior. “Faith,” intones the church-
man, “Family,” brags the parent. “Money,” barks the banker. “Knowledizé,” insists the
schoohnaster. “Victory,” exults the athlete, .
‘ g Each sincerely echoes his own ¢éalling and

;,.nf _“: HAND\CAFPED / ‘ fso each is right in his own rightness, of

—=~  things as they are to him, Yet it remained

: , ,Vs‘ A for a non-professional=—a “mountebank”—
D\SAB\_ED RSN an old-time radio comedian by the name of

? , A Ve Lou Holtz to give the ultimate answer when
T ff"\‘\l{ he said, “The most important thing in the

) = world is to wake up alive tomofrow morn-

ing, . ..” Which I might modify for this can-
ference to read, “to wake up alive, healthy,
and happy every morning,”

But alas; none of us will awake tomorrow
morning vibrantly alive, perfectly healthy,
and supremely happy. For, in"a sense, (and
only one person in this entire conference

socially, physically, emotionally, psychologi-
cally or mentally. We are imperfect beings in
an imperfect world. Sume, however, in the
technical sense, are more severely handicap-
ped—at least by definition—than others.
Hence, the justification for our conference.
W hy—Commen-Unity Conference?

Now, before proceeding, let me answer
for the record: Why are we here? We are
here because, as Dr. Larry Neal stated, vou are a select group. You come from ten differ-
ent states. You are sixty people—you have an average of 10-20 years of experience,
ranging all the way from one year to forty. You are here because of your selections, your

.

Sunmmary / 3

alluded to«it) we are all handicapped, be it-
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commitment, your interest, your achievement, your bckground, and aboye all—your
potential. - ‘ v
You are here because, as Dr. Effie Fairchild emphasized and kept us continually on
- thetrack, the Bureau of Education for the Handicapped rendered us support and charged
~ us with the task of recommending, “The Role of Community Education in Meeting the
Leisure Needs of the Handicapped.” :

Now at this point, parenthetically, I want Chris Casady (in a wheel ¢hair) to excuse
me because I do appreciate his preference for the words, the altematives”()lf handicapped,
of “physically disabled or mentully disadvantaged”—But I am an ®ld-time English
teacher and vocabulary teacher and I would rather not get into semantic-antics and
expending energy upon differentiating amony terms to the exclusion of time that might
be hetter devoted to making decisions 4bout what to do for people. .

The third reason we are here is befause, hopefully, we may come to some conelusions,
some meeting of the minds and as the film we saw “Is It Always Right to Be Right,”
perhaps we may join hands in a “Declaration of Interdependence” rather than just
“defending our own turf.”

What Population Are We C. oncerned With? - .

Ptoject COMMON-UNITY has concentrated upon a particular segment of our society.
The numbers vary widely according to the categories of the valculators: Dr. Jack Minzey
estimated as handicapped, ten per cent of the population or about twenty million per-
sons. Dr. Ed Olsen gave us a figure of seven million, or one out of ten school-agé children.
Dr. John Nesbitt waivered a bit and by including twenty million aged, he came to a total
of sumetimes forty to fifty-four million people in the handicapped category. -

Regardless of the precise numbers, we are concernied with all those who have debilitat-
ing disabilities, by heredity or circumstance, of heariiy, speech, sight; with those
physically disabled; those mentally retarded or disadvantaged; those who have learning
deficiencies; or those with psychological and mental trauinas. We are concerned ‘with
the totality of those whose limitations prevent them from participating to their utmost
in the mainsgream of human affairs. We recognize that society (unintentionally or
deliberately,&ith malice of forethought or from ignorance, from lack of information or
L‘ﬁ'um misinformation) has neglected, discriminated against, maligned, misdirected,

wasted the human resources of the disabled and, in so doing, has handicapped the prog.

ress of our entire society. .

Think, how many another Steinmetz, Beethoven, Edison, Gaugin, Keller, F.D.R.,
J.F.K. has been precluded, thwarted, hindered, shackled from attaining greatness, or at
least functional competency by being consigned to a leper-like ghetto existence? Is it
not ironic that, nowadays, emancipation is coming to the ten to twenty percént. of our
population identified as the disadvantaged or underprivileged ethnic minority whereas
the equal or greater pércent of the handicapped receive nowhere near the equivalent
consideration in education, employment, status, facilities and certainly not in recreation
and leisure services. How can there be, in all justice, so-callf:d “affirmative action” pro-

* grams for the one type and continued unjust negative reaction against the other?

™ What's Not Been Done? . - :

~ Scandalous, for example, have been the gaps that exist in the professional literature
on the education of the handicapped, much less on the leisure,/recreation aspects.
~ Hem 1: In the 146 yearbooks published over the past 73 years by the eminent:National *
Society for the Study of Education, not one volume has been devoted to our areas of con-
* cern: And in those few of its authoritative books which deal-with the community school or
- with community. education, there is no mention of the disabled and the handicapped.

)

.J

@ u

»




G
¥

f.

E © Although, Ye regretfully added, provision for recreation and leisure is often

Summary / 5

&
o

Item 2: In Leisure Today’s April 1974
+ “theme issue” on Community Education,
there is no mention of what this conferencé
is about. . :
ws  Item 3: In its special November 1972 is-
~ sue on Community Education the highly-
complimented Phi Delta Kappan has a total
of one sentehce on physical education and
recreationy for the handicapped.
-3 T e s 4 . %
Such omissions are appalling and galling
and hardly enthralling, This conference,

YA - ‘ T “ A therefore, is long overdue. It is, in a sense,
\i\ \1:“\\'\!“ l //.l'“;,l i T " acall to arms, or 4s Dr. John §;sbit$n3e-

- RRH AR |-
| AT
Kik

viduals interested in community education
to deal with the needs of the handicapped.”

Why Me? .

I would like to present may main creden-
tial for being your summarizer—Ignorante!

scribed it, “the first formal meeting of indi-
d 4

] Imagine t}m In my forty years as a professional educator in colleges, universities,
" community colleges, public schools and responsible for many subjects in many areas,
- nearly half of my professional life as an administrator in the Los Angeles Youth Services

‘Section were practically njl in regards ts recreation and leisure services for the atypical.

.. T£ I was so uninformed in my position, how much of a vacuum exists in the minds of

other school administrators, policy and budget-makers?

New Legislation ; ,

* The signals for the handicapped are not all ‘stop! Some of them are go! Dr. Jack
Minzey reminded us that much interest and legislation, federal and state, has resulted

. * from the historic 1971 Pennsylvania decision that all retarded persons between age four
" and twenty-one must be given free public education—a “Bill of Rights for the Handi-
" capped.” From Dr. John Nesbitt we learned that “all fifty states now-have laws providing

some kind of education or educational services for handicapped children and youth.”
ignored.

°

. Employment?

_ Elsewhere we learn that federal coptract rules now require firms doing business with
the government to include the disabled in their affirmative action.programs. California
and several other states cover the disabled under fair employment practice laws.

" There are examples in private industry; five per cent of Sedrs employees are identified
handicapped. At Hughes Aircraft in Culver City, California, twelve per cent of 38,000

.- employees have or have had some form of serious disability like canter, multiple scler-
. osis or heart atacks. Incidentally, in neither of these firms, nor in cthers, has there
| - been a negative impact on the insurance rate. The handicapped in fact, show a bet-

 ter safety record than the so-called “normals.” The state of Georgia will not grant
a tea'ébin‘gcertiﬁcate unless the candidate hag successfully completed five or more credit
hours in the edueation of exceptional children or has participated in a local training
program. Dr. Me] Weishahn added that the state of Colorado has similar requirements.

o 11
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Pro/esswnal Orgamzauona T

Pnrncularly encouraging is the attemion being given by professional orgamzntwns,
. AAHPER ove-the ‘years with professionals like Dr, Julian Stein and lay leaders like
Eunice Kennedy Shriver have done much to advance the cause. In February, 1975, at
its Natignal Convention in Atlantic City, AAHPER had a number of programs on the
disadvantaged. A key one was “Principles, Practices, Procedures, and Priorities in Rec-,

Yh

réational Programs for the Handicapped.” At the same event there appeared tWo new *
- publications: Integralmg Persons with Handicapping ‘Conditions Into-Regular Physical -.

Education zeation Programs gnd Phlysical Educalwn ‘and Recreatmn jar Indiv®
viduals with Multzple andlcappmg Conditions.

Los Angeles recently hosted the California Health, Physn.al'Educahub and Recre.*
ation Conference. There were ten programs on the liandicapped with captions like:
““Don’t Forget the Wheelchair Bound,” “Hold Your Head Up High,” and “Swimming
for the Handieapped.®

Duritig our meeting in beautiful Oregon, a Second International Community -Educa-
tion Conference is being held in Las Cruc.bs, New Mexico; Juarex, Mexico; and El Paso,
_Texas. One of the tén conference topics is"“The Role of the Handlcapped in the World

" Community.” How do you like the ring of “COMMON-UNITY m the World Conmimu.

"~ nity”’? Let’s spread our wmg&

>

Cglleges Irwalvemem

Needless to say, colleges and universities in increasing numbers are offering curricula =

pertaining to the handlcapped the ill, the aged. As an import from California I can cite

such state universities, formerly called state- colleges, as thuse at San Jose, Fresno, North-

rndge‘ and*]l am proud to.be on an gdvisory committee to the new Ethel Percy Andrus
School-of Gerontology at the University of Southern. California.

I bow in homage to the work being done in Oregon under the auspice of the College
of Health, Physncal Education, Recreation and Dam_e and its colleagues, at the University
of Oref- ort. New to me was TRIC [ I'herapeunc Reéreation Information Center] directed
by Pr. Fred Martin. It could.be an invaluable resource for dissemination of materials
" and/ for reducmg the “bias barriers” among cur respective specialists, nationwide. Not

to mention the Northwest Center for Development of Community Education’s staff, also -

housed on the University of Oregon’s campus, Larry Horyna, Skip Liebertz, Dave San-
tellanes, and Jerry Thornton (in Washington State) would be an oversight. These men
are fantastic, energetic people, dedicated, to carrymg out the Community Edueation idea
nnd ideals. . o~ .

“The Charge o .

Now to do some summanzm;, I am supposed to move from saturation to summanza-
“tion. But pity the poor summarizer! Firsthe had to keep still during the conference lest
he be one who helps makc the news instead of just obsetving, absorbing, and reportmg
what was said and done. I'had a hard tjxfe restraining myself from getting in the action.
* Talk about being handleapped' 1 w;ﬂy‘tempt to summarize both the writtén and oral

.

presentations of the six nationally renowned' educators in,community education, recrea-. .

tion and special education ds they prepared for our COMMON.UNITY confersnce. |

Peter Fromm; a graduate ‘student st the University of Oregon, set the stage with his
slide,/tape trilogy on'the dlsadvantagcd Community Education, Spccxa%ﬁducanon and
Therapeutic Recreation, not so:muéhi ssiting a direct challenge as subtly ¢ oking awod,
attitude, of unease, of questwnm 8 about the relahonshxps among these elements
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Dr. Edward G. Olsen, himself a pioneer
and explorer in the development of the com-
munity schools, in his “Commumty Educa-

~ tion: Perspective and-Potential” presenta-
tion, brought out his compass diid pointed us
in the direction of:what he term$ “Creative
Community*Education.”.Informally, enthus-
iastically, zealously the gave us glimpses of
_what -might be on and beyond the horizon.
“Our purpose and goal,” according to Olsen,
*is the.improvement of the quality of living
for all people, handicapped or not. Let us use
“our communities as living laboratories for

functional learning and genuine recreation.”

Among the developing trends Olsen per-
ceives three basic atfitudes towards social
and educational change: Ignore, Accept,

.. Assist. He asks: “What do you feel is yours
as you consider the role community educa-
tion can play in’ meeting the ]elsure needs of

.. the handicapped populanon"

; - From this perspective he foresees as
among the next steps: helping “the handlca ped make for themselves a fuller, richer kind

of life” through *“close and continuing cvorfination between leaders and agencies.” Olsen

perceives teaching the handicapped how t O\tku:llry the community in depth and then,

estabhshmg a community resources data bank and service center and finally, experiment.

1 ing boldly and evaluatmg carefully His final admonition: “Don’t be dlscouraged 1f

obstacles Ioom and prggress is slow. Remember, you are on the right side of history.”

“Right on,” Dr. Olsen. Like your namesake, Mrs. Olsen, in the coffee television com-
mcrcrals, you have had a good product to sell and you have sold us on creative commu-
nity education!

Ambassador of Community Education . . . Six Components of Community Education” a4
Dr. Jack Minzey cogently, ’zealously, enthusiastically, and, quite properly laid the™
groundwork for more to follow by re-introducing us to the current concepts of Com-
munity Education. The films, “To Touch a Child”’* and *“Sense of Community,™ shown
ih the Film Faire, brought his words to real life, “Community Education,™ he declared.,
“does have great implications for the handicapped, and, if properly promoted, should

. result in the same advantages for the handicapped as it does for all other membiers of

the community.” e
. egffri‘cally, Minzey listed the ke} components of wmmumty education: a) an edu-
cat_wnal program for school-age children,K-12; b) maximum use of school facilities;
¢) additional programs fot school-age children and youth: d) programs for adults:
e} delivery and coordinétion of community services; and f} community involvements
He then related or adapted each component to the handlcapped and their special needs.
Most logical and laudable. He quoted a Detroit Schools publication which we will take
as his own vow of commitment: “The widespread growth of Community Education
i throughout the country must‘include the handicapped to be one-hundred per cent
. effective.”
_- * Available through the Community Ed. Centers cited on page 113,

o
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Advgcate of z]:e [);sablcd s Therapeuttc"
Rccreatzon e
Dr. John A, Ncabltt, act).ve in’ xehab;hta-( v

- tion and recreation fqr the handicapped -

S’smce 1959, ‘began with *Community Edu-
_ cation in relation. to the needs of the handi-

o capped has. not been adequately dealt with

in the formulation. of community schools,
in the Specxal projects of the Mott Founds-*
‘tion or in the Community. Educahon litera-

‘. .. this is the first for-

C ma ‘ 'individuﬂIS»“rinter_este‘d.‘in '
commumty eduCahon to deal with the Life ' - 4
and Leisure needs. of the handlcapped This

*js. progtess and an important - event in the

deveIopment of programs and services.” His -

- gim, in his’ presentatlon ‘was “to. link to- -
“gether somie basic concepts -and: processes;

"namely, the handxcapped education, dei:

sure, commtunity cducatxon and the Com-

" munity Education' Act.” It simply is not

posslble tq condense with any fairness the comucopla of contnbutlons he oﬁers in hls -
paper. A few samples, of his richnesses:/ -
. education and recreation do have a mgmﬁcant commonahty , . the beachhead _
‘ has been established and the maif force is starting to come ashore in the battle for
full educational opportunity for the handicapped . . it is imperative that,we now

includg physical education and recreaaendn the educatmn for the handxcapped; IR

laWs am/l In.court létlgatlons Lo . Neshitt contmued his preqentatlon by
cation Program Model. In paralle]l columns
he charts Minzey’s Basic Components; then
places alongside what he calls the “Functions -

bulldmg a'very pragmatic Community Edu. S

. of Specia] Community Edqgatlon for the I~
~ and Handicapped.” Much depends in his

Model upon the <reation of the poutlon of

full. or part-time Special Coordinator to per: .~ - -

form the roles arid furictions assigned. He

has “Strategles for Lﬁng-Range Developf“.
. ment” and .in those: strategies he includes
;- -much: if what came out of our groups—

, ‘;b_;j;methods of fundmg, enabhng ]eglslatwn, ERNSERE
"~ creation of an effective: committee or task -

force; guidelinés for cutricula, research and} o
" demonstration. He concluded by stating— -

. “The SpeQal Community Education Model |
" may’ very well be what we've béen looking. © -

o7 '":‘{;_for ++« Let's hope- that we have found the




- ‘j‘Cooeratwn and Caoperatwn To Educate the Total Chdd

. For kis: paper “Trcnds and Issues in Leisure Education for the Handicapped, Dr.
' btcveA Brannan, researched his sub]ect thoroughly. He asserted that *“the right to recre-

- uate” needs to be fegarded as important as “the right to read,” even to the extent of taking
B hme away from some traditional school subjeéts like mathematncs! And, he added,
« educators nced to be cducated regardmg ll‘e potentxal valuc of rccreatmn as a

Summary-/ 9

Mamstream ng ... bpeeml Educatwn " -

Dr. Mel W. W, 1shahn presented us with “Mainstreaming: Fad or Fact‘7 Implications
{or Community, Education and Recreation- bpeuahsts ” He emphatically stated that

" “mainstreaming, ,Whlcl'l he defined as “the integration of handicapped. students into

..regular classes;” is a fact. In the past two decades, questions have been raised-as to
whether a) speua] programs and special classes were the most effective way of serving -
;handlcapp d students, b) handlcapped students were being served in sufficient numbers,
-~ and'¢ )&:;%n approaches were“in keeplng with our professed ideals of cquahty and of

-quality edfication for all. -~ - t “ -
_Inferred was the alternative appmach of increased emphasis on the- concepts of equals,
' 1zmg and himanizing education for all students by mainstreaming with- subsequcut
mandatea by statc and fcderal legmlat‘uresrw “E’very child has something to- give and to
: 5 ST ~gain from éveby other child, 7 was the credo.
T : Dr. Weishahn’t proposal usés “A Continuum -
of Alternative Educational Provisions for
Handicapped Children” which offered nine
related, somewhat sequential, but differen-
tiated chmces, (ranging from rcgu]ar classes
with consultative assnstanca from Special -
Educatién to, at the other’ cxtrcme, Residen-
tial or Boarding Schools; i.e., from regular
classroom placement to very intensive spe-
cial education programming}. In his Model
some salient factors were evident. 1) Every”
student must be considered individually and
s0 given placement accordingly. 2) Students
may change so they must routinely be re-
evaluated for posslble referral to another
program. 3} “The intent of such a con:
tinuum should by design, be to move the
individual up as far as possible in order to
achieve maximum integration.” 4} “It will
be necessary . . . to expect the services of
many community _agencies and ‘résource
personnel in order to achieve such a full

: T ‘ range of services.” 5) “... by the very na-

ture f thclr interest and expertise, recreation and commumty' education personnel are ,

- ready to accpet the challengc of prOV1d1ng such a continuur,”

And finally—1I believe that John Antonnen from Alaska would back me up~-*I would

o hke to hear the reactions of superintenidents, other administrators, and teachers to this
. concept. of mamstreammg ” 1. wonder whether there might be some screammg about

a...wmamﬂtrcammg" , . o N
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Dy ,curneulum for a total chlld » But to aecomphsh thege ob;eetwes, problems need to be Lo
. solved; i.e, low priority to recreation in the curriculum; weak leadership; and Tack of
communication between speual educators and recreationists, He hit hard ut such  sepa-
‘ratism and. lackof “teaming” .amonj special educations teachers, outdoor education

" specialists, physical education specialists, and therapeutic recreation spedialists, urging ;

- ‘both matual rccogmtmréd *a closer alignment of efforts.” He was the only presentor . *

- - to give special educatior and the speial education curricula their full due, then to relate ‘
and inter: relate them- with community educatloh, “he traditional schoel curriculum,
“outdoor education, and the many other facets of the: gducanonal process! He is the ardent
" advoeate, of “Speual Leisure Education,” asserting Nesbitt, et al’s, definition of it as

o prowdmg students *"... . with special competencies necessary to overgome, adapt, modify, -

- or in other 'ways achxeve the goal of pormal recreatianal, leisure, and cultural pursuits.cs

. and partlupauon .+« " to Education: vél Outdoor Reereatwn, as weterm itin Los Angeles. . =

. -Brannan joins with a host of others in advocating experiences for the handicapped, but, )

L f‘agam, points out the need Yor “increased cooperation between recreators, special educas .

.. ' tors, environmental educatlon specxahsts, physwal educators, community educators, and - .

. other interested groups.” He has been swept ‘away by the tidal wave of enthusiasm for -

" “mainstreaming.” Brannan concludes with a battery of penetrating questions about it; - - - -

yuestions about 1mplementatlon, 1mplxcatlons, to]eb of personnel, adequacy of research, '

ctc : - ;

.~ Above all may he and his fellow special educanon colleagues lead the way in the plea

R for mterdlscnplmary and interorganizational woperauon. " '
SRR * What the Futurists Have to Say: ' % ;

o 0 il : Dr. H. Douglas Sessoms, what® man of

, ~ all seasons! His talk contained elements of ‘ '

the philosopher, the sociologist, the scholar, !

. the historian, the soothsayer. He traced the *
rise of leisure from the phst, evaluated the
present, then’ attempted to crystal-ball the
future as he spoke of “Leisure and Recrea-
tion Services for the Handicapped in the

.- Future,”

With all due respect, I say it cannot be
done! 1t is an appealing but futile exercise ‘
of the imagingtion that is somewhat thera- ~ ;
peutic I have watched the development of
futurism and futurology until they now are
accredited colirses in our major universities.
I have read the Futurist. 1 have sought the
~ oratle in the Delphi and other techniques, '
- Major catastrophies, new dlseases, economie
o e ‘ h,d political upheavals, atomic war, mes: -~ -

fmerxzmg messxahs, t,ontrols _over: hfe and death, basic scientific discoveries, space ex- -
-~ ploration and the sheer orneryness of mankind, along with other unexpected variables
.~ will so alter Dr. Sessoms’s present premises as to negate his predictions. What p‘tedlc-
. tions? “For the most part; life in the next 20 years will not be too different from that we
- now have.” He then prev:swns a future with -an increased amount of unemplovment, N
" much more frée time, a less mobile society cauamg the Home to become, once agam, the e
"‘prnmary recreation faclllty. decentrahzatmn of servlces, Vet centrahzatlon of actlvmes m' EI
the schools as community ce , S S




LT : : -

= . B ‘.' . . ' o ' , " Summary / 11
] S o . o 2

; PR ‘ ‘v.. P . . G . el . . . o o1
- And ‘y.ha; dges all this have to do with the handicapped? with leisure services? 1
' thought 1 heard him say that responsibility for thé handicapped might again become the

concern of the family, There seemed to be to me sgine unceitainty, too, in his mind, about -
- the role of community education. It was encouraging to learn that in North.Carélina .
" fifteen comimunities now have full-time persond working with handicapped individuals
incooperation with reereators. o e g e
Alt'in all, each speaker said his own ‘thing and said it well. The experts had no per-
-eptible differences or disagréements, but neithé¥ did,they come to a meetiiig of minds -
or a welding of Words. ‘ Lot ST RS

&

e -,,.Dx‘".: Steve Brannan COmminted‘faxhc k::fféctﬁof what is the value of a conference unless
- something develops out of it that js demonstrable . . . “1 would hope,” he said, “that
. something would happen from our being htre ... . we could become change: agents.”
" _ Well, has somiething happened? How.well have we attained the proposed goals? Have--

we answered that original question: “WHAT TS THE ROLE OF COMMUNLTY EDU- -

" - evaluations of the group tasks will reVéal/‘héw?"Wcll and how much the goals have been
. attain¢d-ﬁ . ) Q.‘ . . . . . ] o oL

I
., .

- CATION IN MEETING THE-LEISURE NEEDS OF THE HANDICAPPED?” The S

_ Group #1 developed ,ci’cpliciﬁiM¢ihod§/Cuidelin'es3 of Inter-Agency Coordination and

Cooperation for'the Disabled, combining the: present separate elements of Community -
- Education, Therapeutic Recreation, and Special Education under the single heading of

Human Services.. To Community Education, however, was given the responsibility of

~ Group #2 dealt with a host of considerations for implementing recreational programs
for the severely handicapped, concentrating upon facilities and removal of architectural
barriers’as wesaw such barriers poignantly bar our own Mariann Soulek (participant).
" in a film feathre. The group a?so specified needs and made recommendations pertaining
. to Publieity and Awareness, Education, Funding, Legislatigp, the Roles of Patents and
v Guardians. - - . L o

" . Group #3 accepted a nuinbér of tasks. and.made related fecommendations: 1) To

- devalop stratégies for locating the severely handicapped; and recommended both a
< “central registry and surveying the local community. 2) To develop strategies for serving.
. “the needs of the handicapped; recommending a“resource guide of available services in.

f”ffo%m]ﬂéailershipij some d;etalilat}fijgfdﬁﬁiiwpdscdispeciﬁcs for a national statement. ‘

" the community; collecting statewide data by asking the handicapped and their friends =

"' 'and professionals. The grogp also produced the chart of “A Community Resources Sys-
" tem for the Handicapped.”In essence, it was to identify additional costs; to recommend -
o re.pridritizing of existing funding patterns, retraining personnel; to develop coording: -
. ‘tion/cooperation of present resources by existing organizations; and to promote legfs- ~
' Iation at the state lével as it pertained to.the potential of community ediication in meeting -

‘_ the leisure needs of the handicapped. = ; - e
. Group #4 had the task of developing guidelines and standards for the various typesof
L fecreators and specialists so that they might work together. It related and coordinated
. "its recommendations with the statements of Group #1, but also came forth with 17 sug-
.= gestions on such miatters as mutual planning, job- descriptions, commoni philosophy,.. .
. training, comrpunityl_rcs*omfccs, facilities, funding, research and fega‘luation.' o

Kl




' ;,’ =i | , tnon,Lcnsure, and the Handicapped. As Dr,

B : \ #
‘ f’i:apped An fur our professwns pcrhaps that Declaration of Interdcpendence’

’ equnseh g and referrals, financing, legislation, research and evaluatmg, cumculllm

< “fitis to be, it is up to thee and me,” - . Oy

- remember not only what has been said but also let us start getting it done! ..

alive, Tnore healthy, more happy each and every morning. Fellow Handicapped Human -

Q-

. 12/LOMMONUNIT‘1 intheCom?‘)umty ) o ‘ e . -

WhereDa WcQoFrOm Hcrc. ' et e o
" From two and one-half days of extensive
meetings, what are the conelusions angl the .\,
~recommendatlons'7 The major conclusion:

" Toulittle so far has been done,’ much'-moye . -

T .iscnow, bemg’ﬂone,,ao mnt_h myre can he *

2t doned.” -, - 8 M

¢« o The next steps, stratcglea, recommenda- *

R B TR " WAl 7 tions that are paramount would.seem to be

il Vau 9 e TN U thedevclopment of or the maximum reyitahi-* ¢
Jerh A ™ . zation of the followmg three: 1) Orgamza- a
.+ tion of an _on-going umbrella’ group, task,
- force, coordmanng council, clearing hotise, f'" -
; consortium or the. egmvalént of those con.
.cerned with Community Education, Recrea-

575 vl | \ .. Ed Olsen told us “COMMON- UNITY” de-

(i TS 2 7" pends upon Communicatioti, = »
Ao At , b3 I’repdrauon of a policy 5tatement, oo

. o T mhmfesto,a declarahon of rights pertaining "

' “ to recreation, leisureservices, an‘ﬂLthé‘ﬁaﬁi-‘—‘*

31 A follow “up or supplementary Progrdm, Platform (J@Needs, Guidelines, or Bill of
Paruculzr, including but not liiited to specifics pertaining to facxlxtles, transportation,

@

>

* reconstrugtion and-adaptation, education of the publie. =~ -~

as is my tradémark in giving a talk, may I conclude with some aphorism, .
“hommilies, quotatioris fmmwhxch I urge you to make choices and then try to live by them.
From Einstein: "‘Only as life is lived for others is life worthwhile.”
John, Fletcher, (1621 : “Health and an able body ‘are two jewels.” '
From Provéibs: “Where there is no vision the people perish.” (So I challenge v0u to
be visionary. . s
Frm? John Dewey “Every great advance has issued from an audacity of the imagi-

nation® {Se I challenge you, like Dr. Sessoms, to be audauous, even if you are ¢riticized
in your prognostxcatmns and predictions.) : ; ¢ R

From the Columbm Record' “Ideas are %unny little thmgs. they W(mt work unless
youde S =
We've heard lots of good nlcas ’herc Now, rephrasmg Rcv. Dale Turner of Scattle,

.

Slmllar]y, and repeanng Dr. E& Olsen‘ “Ignore, Accept ASSlst—‘—W}ll('h will bc your ) b: >

Or, and itis my own advxce, or in my OWn words When all is sald and donc, let us :

And, ﬁna]ly, I repeat: ¥What is the most important thing in the world?” The moat
lmportant thmg in the world i is, yes, for us to wake up alive, healthy, and happy tomor-
“yow morning but alsp to ‘make it possible for others less fortunate to wake up more

Bemgs : Thoac are my thoughts——-and yours—on COMMON UN ITY for the’ Commumty'
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“Community Education: N
\  Perspective and Potential”

/ B } -
 WhdCompess 7 .- -

- Have you heard about the teacher who wanted to buy a compass, and asked the store /
" clerk if they had-ohe? “Well,” said the clerk, “That depends on which kind you haverin .- - - - —
" mind. Do you want a compass for drawing circles, or one for going places?” S ‘
Too long school people have been using academic compasses to go around in circles—

-widening circles, to be sure, and sometimes’elliptical or. otherwise distorted—but still .
essenfjally circles going really nowhere. They have been earnestly trving to improve .
education-—including Special Educatiori—through all sorts of little reforms {which all
. seened revolutionary at first!}. _ o ‘ ' T
.~ «  They've gone into special classes, home studies, flexible scheduling, non-graded = _
classes;-inquiry—teaching;team-teaching-and-a-host-of other-innovations.- But-still the . :

_:schools are in trouble,-déep trouble. Isn’t it about time they discarded compasses. for
" drawing safe circles, and find some for courageously going places—especially in reach-
* ing the handicapped population and serving their leisure and other important needs?
'That is our charge here these three days, isn’t it? So let’s think together awhile about

" some deeper and wider implications of that challenging charge. :

4

"My hope is to offer somg perspective and suggestions for your thinking and planning
——not for these days or this year only, but also for long range development through wider
" cooperation. Your role iso read,critically what I have written, and then tear into it—
~ see what makes sense tyy“'ou, what does not; what you can use, modify, discard—but
iy plan; thenget! - .7 . ‘ ’ o
. .~ Schools in Trouble - U :
.+ Let’s begin by noting that Trouble is the name of the game on the school scene today—
‘and not only in the special field of handicapped people. Tt is general education trouble:
3.D trouble: Dollar trouble, Dropout trouble, Disbelief trouble.
" More than half of all school finance elections fail each year in this country, often ,
- several times successjvely. Almost a million boys and girls drop out of high school every "
" years behind them are several millions more who are psychological dropouts: their - '
- ., bodies are still in the classrooms, but they are indifferent to school education, alienated
" from the school prograni, even hostile to all school authority and to the intelléctual life -

5

o ‘its’élf. . N R
And Disbelief trouble: ; ‘

", ' Parents ask: “What’s the matter with the schouls these days? They don’t teach kids much
. w7 anyniore, and they dun'’t even keep them under control.” ,
e “%"“““?Feiﬁﬁmsgﬁé‘-\?c”tr_‘{;su&hurdaeﬁrtryipproieh»wekﬂdw«but«s&mmaa5us;;donitaﬁareﬂhc)apm_.,{,kw““@&;i
F . don'twanttolearn” o ‘
Students speak: “Most of that stuff they teach doesn't mean anything, really. What good is it .

 to-us? We just don't dig it Would you, if you were us?®’ ; ‘ .
‘Many people: “We believe in education. It’s important and it's necessary to get ghead. But
schools nowadays aren't doing their job. as they used to do. What is the matter with

them?”

W
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-7 - Troubledschéols—and colleges, too!* . .~ . :
) / 2 " Now if our conventional schools us a whole are in trouble—and they are—what shall =~
“we find as we examine the community situations in which so many of the handicapped
" peoplé of all ages. must live? If ‘you think that their recreational needs are neglected—
" - and they are—remember that the multiple needs of most children, teenagers and adults
S are overlooked as well (though in different dimensions) . Even as we think specifically
et about the seven million handicapped children in this nation, we know we can no longer
R . consider them in igolation. Consistent with the prevalent integrative educational philos-
I ophy, we must think anew about the basic needs of all people of all ages, and how to
help fthem_.tneet them more effectively, more economically, more creatively. Must we not?
" Perspective )
T 0 WeDoto Get Better Edutation?
‘ Some people say: “Go back to the basics, Away with fads and frills and student free-
dom! The old school was good enough for me, and it’s good enough for kids now. Get
back to that, and get back hard}” .

But others answer: “You can't go back again; all life is different today. Besides, the
traditivnal school simply does not work. So instead of trying to go backward, let’s move
ahead—Ilet’s invent better educatio—not ouly for children and youth, but for people
of all ages, interests and abilities, rlegardless of their academic achievement levels. The
old 2 x4 x 6'x 9 concept of schiokl must go—the conventional idea thaf “education”
is-something confined to the 2 covers of the textbook, the 4 walls.of the classroom, the 6
hours of the school day, the 9 months of the school year. . _

Let’s set our purpose and goal as the improvement of the quality of living for all
people, handicapped or not. Let’s use our communities as living laboratories for fune-
otz tonal -Jearning-and-genuine recreation: Let's make the-schoolhouse an educational-
' recreational center. Let’s build a curriculum core that is relevant, significant, meaningful
and vital to all learners and to vur tumultuous society alike. And let’s tackle this com-
prehensive task cooperatively, school people and community people together, so every-
budy has a real stake in its success, ‘ A

However phrased, with whatever narrow or broad limits of vision and drive, that is
the growing and spreading yearning for what we call community education. :

~ Across the nation the rising cry, the urgest demand, ever more insistent, is What Chn

v

Community Education .

The very heart of the community education concept was sharply stated fifty veirs ago
by Joseph K. Hart, the philosophic father of community edueation: '

“No- child can escape his community. He miay not like his parents, of the neighbors, or the
, ways of the world, He méy groan under the processes of living, and wish he were dead, But
C he goes on living, and he goes on living in the community. * .
» “The life of the community flows aliout him, foul or pure; he swims in it, drinks it, goes
to'sleep in it, and wakes.to the new day to find it still atiout hini, He belongs to it; it hourishes
Do Hifir ox starves him, or poisons him; it gives him the substance of his life.
e “And in the long run it takes its toll of him, and all he is.” : '
What, ther, has that to do with education? Let Hart ‘c:ontinu\;:
-~ -+ “The democratic-problem-ir-education-is-not-primarily-#-problen-of-training childrems it
" igthe problem of making a community within whick children cannot help growing up-to-be— -
‘deniocratic, intelligent, disciplined to freedom, reverent of the goods of life, and eager to share -
in the tasks of the age. A school cannot prodice thgs result; nothing but ¢ community con do

s0.” {Emphasis added). o ‘ o ; ,
- Foundational to all current crises and controversies in education are-a number of basie,

» PN . ' o . -
8 . : Y . .

Aruntoxt provided by Eic
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y

interrelated conceptions of schdol education which have emerged as major trends during
the past several decades. These trends, of varying kind and degree, are developmental in
character and now indicate real hope for better reaching the handicapped population

._  with education as well as recreation. For guick perspective on what has been happening,
« let’s notice five of these highly influential trends. ,

 Five Developing Frends

- 1. What education is. The traditivnal school considered education to be essentially
the #3 R” skills plus a reservoir of stored knowledge, much of which was admittedly non-
functional at the time of-learning but which assumedly would either “discipline the

mind” or “¢ome in handy™ at some later stage of school or life. Over fifty years ago that

concept was disproved by studies showing the invalidity of the mental discipline theory,

and desfionstrating the high rise in forgetting curves of non-used memorize miiterial.
. Then the propressive educaiiondl philusophy of the 1920°s and 1930°s espoused instead

“the child-centeted concept and made personality growth the central goal of school efforts,
. But that view p‘ro’vcd largely oblivious to the varied soeietal pressures and the many out-

of-school learning experiences which so often distort and destroy personality growth..

Taoday we assert with confidence that all life educates, consciously or not, deliberately.

or not, constructively or not—-and that edugation should therefore become a life-long

 proceds of furictional learning experiences which together increase the learner’s compe-

> in living. This is the philosophy of Community Education.

4

2t

2 , The job of the school\The old view was simplé: transmit the heritage—at léast that

~ part of it considered to be important to the educated person. Fit the children into the

i

' fixed curriculum; if he or she dvesn’t care or can’t cope, that’s just too bad; insidiously

force them out, or openly expel them if school attendance laws permit. Otherwise, put

him in shop coursey and her in home economiics. - :
Much later came a new orientation: find ways to hold students by stimulating their

interests, providing for their explorations and expressions of those interests, and' thus

 assist in desirable personality growth. Be it the Aztecs, earthworms, rock music or what-

ever, let students follow their own interests wherever they may lead {or fail to lead).

Today we affirm the central values of both those goal concepts, but we know that we
must eritically re-examine both program and process in the light of the school's primary
responsibility to help improve the quality of living in the local community, the region,
the nation and the world, as well as in the life of the individual learner. This, too, is the
philosophy of Community Education. '

3. Curriculum structure. In the traditional school this was—and is—the familiar

. “free” or “alternative” school} personal interests are followed through varied projects

and units of work. But in the community edueation program now most urgently needed,

the curriculim should be flexibly structured about the typical life concerns of people in

- discipline subjects, all the way from art to zoology. In the progressive school (today’s .

" all cultures, almost everywhere in time and place~such concerns and their attendant

problems as those of getting food and shelter, communicating ideas and feélings, rearing

children, relating sumehow with others different in ethnic, religious, social ¢luss or other

 factors, and the like. With the discipline subjects as resource areas and with personal

“jiiteresis &6 Hiotivators; this emerging approach to the problém-of curriculum structure

is our best hope for creating truly functional education as a process. Community
 education! : : . ‘ ‘
- 4. Atitudes toward social change.'Facing social change, many people react like the
Iittle old lady who said that nobody would get her up in one of these jet planes; no sir!

o

e s

&

-
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 Anytime she had to travel it would be (he way God intended His creatures to get around
~by train! -~ .. N ~ SR

Even technological change is disturbilg to many folks, and social change—including

educationial change—far more so. For significant social change is usually perceived as

" gkind of personal threat, particularly by those who are well fed and comfortable, estab-

lished, and therefore complatent. These people are not the Archie Bunkers only; they

~---""® include board of education members, school administrators; classroom teachers, college. ¢
: faculty membeis- includid teacher-educato, PTA and service club presidents, and
many more. Whether social change is the rise of Women’s Lib, the comiug of a riew .
- school superintendent, or some proposal for a drastically revised curriculum, we tend -

rally. Almost always Es{ablishment persons tend to feel that the way things are, or were. =~
'y sometime ago, are the'kight ways, the normal ways, even the God-intended ways. It =~

Lo .seems to be human nature to prefer the familiar to the innovative, the traditional to the .~ ' -
~ novel, the solace of security to the challenge of change. For *That's the way it’s *spozed

to beiemotidnallydaﬁb(ul, even opposed—with sincere and convincing reasons, natus

tobel™ <« - , o R o Do s
: - 'This personal tendency toward social and educational conformity is always. coms
-« pounded by the further fact that every organization bécomes institutionalized; thatis;

set in its ways, satisfied with its degree of success, devoted 1o the usual patterns of opera:

s

tion, résistant to marked changes in its designated policiss, programs and self-evalua-

tion procedures.’In a word, aiy established organization Jiecomes # Establishment. In-
Confronted by the new educational needs of our times, some people reactively try to
- ignore change as being of no concern to them. Either they say “So what?” and sccept

minor changes with indifference, or they timidly close their eves to the whole scene and -

... whisper that “We have no problems here—let’s not stir up trouble.” They may agree
———— -———that-much is wrong with society and with education, and that “Somebody Should Do

Something,” but personally they don’t want to get too involved.

Other people accept change if and when it comes upon them. Mildly forward looking \

~ they may be, but that is enough for them. They wijlaide with the tide; they will roll with
the punches; they don’t really care what happens as long as they can stay on top-of the
situation. So whatever else they may be, they are not the educational statesmen so-
desperately needed today. : , :
But fortunately there are some other folks—the true leaders and our only hope for a

sources, look back for helpful perspective on the present, and look ahead to plan and

may well bring some tension, turmoil and conflict. - -

-+ . Three basic attitudes towatd social and educational change: Ignore, Accept, Assist!
- " Which do you feel is yours as you ¢onsider the role Community Education can play in

meeting the leisure needs of the handicapped population? -

8. Attitudes toward citizen participation in educational pblicy'-planning.iTi’més‘Wcre,

 when, the riegative challenge Keep Out expressed the general attitude of most school =
board members, administrators and teachers toward people who éxpressed concern -

- about what was going on jn.the schools. “We are trained experts in education,” they

this development, schools, recreational agencies and Specix] Education arerio exceptions, -

 better future—who are imaginative, courageous, and dynamic. They take the lead to -
* .assist change because they recognize that some changes, especially in school curriculum
design, in recreation, and in special education for the handicapped,.are long overdue.

" 'These leaders are willing, even eager, to look around them to identify needs and re:

develop better programs of all kinds. They know, too, that to assist needed change, to
uide and implement that change, to keep it within the bounds of the democratic process, -

< typleally thought, even if wise enough fiot to say just that, “We know what is best in = -
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_ " education, gnd we to things that way. You citizens, just give us our budget xpioney and
‘ ',lcava‘-u,s;ée,.” But soon enaugh that condescending aloofness proved self-defeating;
“voters found their tax bills climbing everhigher and increasingly they became suspicious
- a8 to-what the schools were up to. Lo PRV - S
~ So American education weeks and back-to-school nights and oth¥r forms of public
' relations appeals were developed. The old- Keep Out syndrome changed to that of
Come See—come into. the schools (our schoals, stilk in-the-feelings of schyol people

** and se¢ what we are doing, Then you will approve our efforts and-vote Yes in the next

- bond election! And isp’t that about what most school admjnistrators’and teachers’
‘organizations are still saying? R S e ;
" When school tax and bond elections fail time after time, all most educators and board
" members can think to do is tighten the fiscal belt and set a date for another election,
Fortunately there are some educational leaders, however, who are deeply aware that
a fundamentally new attitude and policy approach must now permeate their practice.
They know they must resolutely.end whatever elements of the Keep Out and Come See -
fixations still exist, and move onto a new stage: that.of Let’s Plan together-for quality
' education. This third attitude is the heart and soul of the community education idea.
" So here we aré today—five major shifts in basic concepts of education~—and all of
* them still shifting, in one degree or.another, depending upon place, time, and effective .
" leadershipen my lifetime we have come a long way in ideas of what education is, the

job of the school, approptiate curriculum structire, attitudes toward change, viewpoints ‘

_ about citizen sharing in educational policy-making=-a very long way! The composite
. results of changing ideas ini all these interrelated fields is that in fifty years or so we'
.. have moved from support for.the Traditional School with its knowledge-set-out-to-be-
learned . ... through the Progressive or Alternative School with its personal-interests-to- -
. be-expressed’. . . into.the concept of Community School Education designed to improve .

*~ thie quality of human living as its central goal and thrust. So now we-are coming slowly . - -

.. o these twin:conclusions: True educatior is not knowledge alone, but rather knowledge-
. in-ethical-action; and Education is too important an enterprise to be left to the profes- -
sional educators, - . . . - : ‘

" Potential o o - : S
‘Community Education—potential for the future? It is bright—even shining bright—
‘as moreé and more people in all fields of living come to compreherid the essentials of the

toe

+ ..community education concept.

- For the handicapped, myriad ways can beé devised to utilize community resources,

~ including schools and colleges, for their recreational needs and interests. You'll be ex-

" -ploring them further as this conference proceeds. I would suggest to you, however, that

~ ‘while you are currently concentrating on community ways to reach the handicapped .

. population to serve their leisure needs, vou also think about other of their needs which
. they haye in-common,with all other .people. This will be a most effective step in main-
' streaming the handicapped. I T

* Growing up is a process of finding for oneself a reasonably satisfying place in the

_adult world. This means achieving some degree of competence in each of at least four.

major roles played by each person: ™

- & Sex.and family role: Getting along with parents, siblings and peers; later finding a -

o ~ fulfilling sexual life; perhaps becoming successful parents. =~

- @ ‘Productive worker role + Ability and willingness to earn an adequate economic living, -
including ‘wise consumption of goods and services. JECEEEERE
-+ @ Civie tole: Obedierice to just laws as'a minimum; beyond that, active participation,
- democratically, in local, state, national and world politics. - . IR

S
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and lifelong.questions confronting each of us: Who am 17 What do I want to be Iike?
Where am I going in my life, and why that way? :

\
i
|
. @ Self-realization role: Discovering and developing live-with answers to the persistent.
- These four roles or “life careers” are among the dominant concerns of all persons,
- “handicapped” or “normal”; whether consciously recognized or not, So they are areas -
~ * of life in which all persons (except possibly the severely hanilicapped in‘one dimension ~ * *
- or another} need to achieve maximum possible individual competence. = - -
. NextSteps | e A .
.~ What, then, to do? How can Community Education help the handicapped make for
- themselyes ‘a richer, fuller kind of Jife? Let me conclude by suggesting, each very
L= _briefly, several things I believe can be done—throiigh cooperative community educa- .
o tional approaches. This will require, of course, close and ccmtinuing coordination
between leaders and agencies specifically pointing toward leisure services delivery for ~
- the handicapped of all agzes and abilities and interests. ' T
. L ACCEPT FOR YOURSELF THE CENTRAL GOAL OF COMMUNITY EDUCA-
- TION: TO IMPROVE THE QUALITY OF LIVING. Make that the criterion against :
~ which you evaluate every aspect of your work. Stop. asking only: How can I make my - -
S present program more effective? Start asking instead: What competencies, including
1’, ; - recreational abilities, must handicapped people develop in order to become as far as
= —possible-well-rounded, efficient, and-ethical participators-in-the-ongoing life of commu-
. nity and sqciety? How can we help them develop those abilities?- -
f o 2. ORGANIZE A COMPREHENSIVE SCHOOL-COMMUNITY COORDINATING
- COUNCIL or, if you already have one, widen its"purpose and extend its services, This
o needs to.go far beyond a council for Special Education, for Recreationy for Mental
+ == - Health;-for Handjcapped Children,-and the-like. It mustbe an“umbrella type” coordi-
: ‘nating council, comprehensively concerned with all aspect®fagommunity life. Within
it there should be, of course, working committees on varied specialized kinds of needs,
: - -+ including those of the handicapped population for adequate recreational opportunities.
‘ - Widespread public participation in problem identification, decision making, and
“program planning and evaluation is indispensable in community education. Such action -
-may and often should be stimulated by school and recreational people, but never limited ~
to them. Surély it is evident that the development and delivery of adequate recreational
services for handicapped people requires continuous and cooperative joint planning on
A the part of parents, schools, ¢churches, welfare agencies, service clubs, business associa-
, . tions,labor unions, the mass media, and évery other community agency concerned about

o - the common welfare. P : D
‘ - 3. STUDY YOUR OWN-COMMUNITY IN DEPTH, AND TEACH THE HANDI- =
- /CAPPED HOW TO DO S0: This means really understanding people, social organiza-
- tion, culture patterns, life styles, value systems, life processes and personsl concerns, A.
_comimunity i$ not just a place, it is people—people working, playing, loving, governing,
_worshipping, striving, hating, living through all the societal processes and facing or
-evading all their problems."The accompanying chart may help you visualize these ele- .~ -

e

- ments in-their functional interrelationships. \ ,‘ L
_Community Areas. Any program which remains preoccupied with its own locality or
. time in history should be considered inexcusably provincial. We live in a revolutionary -~
. era when we must all think, feel and plan also in regional, national, évén world-wide
_ terms, and do so with all the perspective that past events and trends can provide. We . -
must think of “community” in terms of both widening geographic areas and special. - .

¢
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f“ interests such as the ethnic business, religious, educational, récreational et al. eommu-
. mities also.. - ) : ; :
Community Levels, In every community, whatever its area, interest or time frame,
- there exist three kinds of interrelated “levels of culture” which must be grasped and
~workedwith: , . oo ‘ ~ . .
e Material level. This is the external culture, the things people have made, as well 43
“the people themselves: the housing, parks, water supply, bowling alleys, police stations,
~1adio transmittors, nuclear reactors, and the like. - ‘ Y
.+ Institutional level. Here are the mass habits of the people: Teir organized ways of -
 living: language used; political practices, marriage customs, teligious rituals, recre-
ational rules, etc, et This second level is less tangible, but extremely. significant in
" deterrnining the behavior of the people in the communities, whether they are the handi-
— g@ppedornot T T T LT e Seem TR e
" " Paychological level. Determining the customs and the material creations of the people-
- are their beliefs and motivations. These are their values, fears, ambitions, ideals, loyal:
"ties, dogmas, taboos, attitades—all"of Wwhich jnfluence and usually determine hdman .
“behavior in any specific situation. e o T
‘.. Material, institutional, and psychological levels in the. community-—each must be
" understood in some depth as foundation for realistic planning and programming. - =
.. . LifeProcesses and Concerns, These are the chief activity areas in which people spend - _
" most of their time, energy, effort and worry throughout thieir lives-—and always have, . . ‘
T in all cultures, in all times. Many lists of such processes and concerns have been com- -
! piled. Particular areas, and titles are nowhere as important as is recognition of such Lo
aréas as central ifi thelives of all peoples, whether handicapped or normal. Among them

*is that one of special concern to this conference: “Using Leisure Time.” oy
4. ESTABLISH ‘A COMMUNITY RESOURCES DATA BANK AND SERVICE
'CENTER. Washington was the first state to add to its State Départment of Education &+
-community education development center. That was in l%.‘lt was called the Division . -

~of School and Community Relations, but it was never a “public relations” office. I can

- assure you of that, for I wds its Director. Some 21 school districts over. the state were

. helped to design systématic surveys of community resources, to compile directories of
field trip opportunities and available resource people, to include lay people in school .
‘program - plannindy to' organize- community coordinating ‘councils, and to establish -~ -~ - _ °

" routine, procedures Yot easy and productive use of resource visitors in classrooms and .

" excursions into the community. Such services may already be commonplace in your ¢
. district, but.if not, they should be! Some special arrangements will naturally have to .

‘be' made' to accommodate the handicapped in some situations. The whole procedure ;
' should; of course, be planned with handicapped people, not only for them. - PR
5. EXPERIMENT BOLDLY AND EVALUATE CAREFULLY. Now as never before  +-
v we are beroming painfully aware that all of living educates each person, that “commu- .
., nity” must be conceived in worldwide as well as local terms, that education and recre- DAL
" ation both must help to improve the quality of living, that neither the schools nor = - o
* recredtional agencies can do that job alone, that both must lead in coordinating plan- * '

' ning arid programming to solve individual and group problems. We are even beginning S
“to glimpse the truth of Lewis Mumford’s wise ohservation that “Civilization isthenever- "'

- ending process of creating oné world and one humanity.” Let me add that in that one -
humanity we include and respect the handicapped population as humanbeings. R

(]

&
o 8

Postscript«u. -7 N : ) t»: “: R TR ‘ ‘ “‘t Y
- One final thought: Don’t.beé ‘discouraged i obstacles loom and progress' is slow. "
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~ Remember, you are-on the right side of history. Community education, widely under.
stood and implemented, is the next great development, and you are helping to pioneer it,
So when critics say to you, “Back to the Basics of Education,” you, can just smilé gently

.. and answer,-"No, not backward—Forward to the Funde;gx;ntals of Living—through
creative community education!" , ‘ “ ‘

: = § .

A Fuiimext provided by R




at lmpllcatmns for the handlcappe' ' and lf

ne advantages for the handicapped aY it does -

tity, ‘In fact, many- of the needs of handX apped |

of other community residents. Yet, while the needs -

re- eql ally urgent, they are often less visable and less ‘attended to -

- general populatlon A basu: premise of ¢community education s’ that

: ”many comngumty needs ére not bemg met and that there is'a rcsponsxbgllt.y to fliscover .
these néeds and provide appropriate resolirces to-deal with commumty problems: Since -
ten percent of our- populatlon, or about 20 million 6f our citizens, are handxcappcd and: -

re also members 4f these commumtles, they are: certamly a bonaﬁde concern of those s

’;promotmg commumty educatmn

Communzty Educatzon-—A Perspectwe

“Inr order. to more CECCtWely explam the relatlonshlp betWeen commumty educatmn . ,fj e

“‘and the handlcapped, it is first necessary-to gain an understanding. of what commumty

G leducanon s lee many other, concepts, community education has been defined in many .

il has‘suﬂered from dn/erse mterpretatlons. ‘During the past forty

18, commun ont has at various times been synonymous-with adult education,. o

extra actmtxes for children and’ commumty recreation programs. The _primary percep-
) ucauon was that it was pnmarlly cconcerned with ) programs ‘which
; ool 'sc“ednle and prov:ded as an extra, over and. above the

.

¢ has been a. dramatlc change in the meamng of the tcrm :

1, Community education is no longer an “add-on,” but is instead. a
ept that has greatly extended the role of the public schools. Schools, -

the past- haVe been accountable for the limited ‘education of a partxcular age -

ioup _are-now being asked to meat the educational needs of all members of their com-
‘munities In addition, schools are also asked to. assist in the delivery of community .

ices. and provxdee leadCrshlp in tommunity development “This does not mean that o

“schools. must accept the. responsibility implied in the: cliche “all things to all peOple

'What it doesxmean is that achéols must play a catalytlc an& coordmatmg role wluch j s
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. Ahe basxs that sehools are not able to accept more duties and responsxblhtles. If one -
. lnvestlgates the ¢omponents of comniunity education, however, and looks at its rapid :
' growth across the country, it is apparent that community education is an idea whose
*time has come,” More important, there is a need for the application of such an idea to
~ _-our communities, Hopefully, educators are astute enough to recognize that while the -
i commumty education concept is threatening, it a]so offers an exciting and challengmg
, opportumty to the pubhc schools

o TheCompanents . | : ) ‘ D )

e “There are many deﬁnmuns re]ated to wmmumty educatlon and most are fraught thh
- 'the problems of verbage ‘and semantics. Therefore, it may be more appropriate to de- .
, scmbe community: education than.to define it. Thée following components of community * "]
' education are submitted to describe the current status of community education, A school - -
dumct whjch commits ltself to commumty educatlon would( accept responslblhty for
onents. . - N
1.-—‘ n Educatlonal Program for School Age Chnldren- ’I'}us component refers S
to the traditional programs offered by all school districts. It is frequently called theK-12 .
. ‘iKindergarten through twelfth grade) or day school program, This, of course, isa vital
~ part of the school educational program, and every attemptfﬂould be made to expand .
-and improve it. Of particular importancé under the commun educatxon concept would . -
be stress on relevance, commumty involveinent, and the use of community resources to.
enhance classroom teaching. This program will be greatly strengthened if it is tied in
~with the other components of commumty education, As contrasted with the typical view
., of public educatwn, the K-12 program is a vital.part but not the.only part of publlc
education. -

2.—Maximum Use of bchool Facilities: bchool buﬂdmgs, the mochostly facilities
‘in the community, are often used only a small percentage of their potential clock hour
time. Many times new buildings are constructed as community centers, recreation
centers, or boys’ clubs while school buildings. stand‘ndle School faeilities should be used .
o ~ for all types of community needs and their maximum use assured before new facilities
.. " are constructed. New school eonstruction of renovation of old school buildings should
" be based on community specifications so that school bmldmgs reflect the building needs.
.« of the total c’mmumty A corollary idea considers maximum use of all other community

" . buildings as well, such as fire halls, churches, clvm buildings, recreation facilities, etc.

- 8.—Additional Programs for Cluldren and Youth: This aspect of community
education presumes that there is an increasing need for additional education and activi-
ties for schosl age youngsters. Despite the ever increasing amount of knowledge in our S
saciety, students. are expmed to formal education less and- less. The reduction i the - -
school day and school year has resulted in stadents being forced to make choices in their-

" educational programs rather than provide:them with the kinds of educational experiences -

- which they either want or need. Students must constantly make choices between band or .
gym, art or foreign language, choir of science, By expandmg the educational and active
ity offerings before-and after the regular school day, on weekends, and during the sum- .
_mer, students have an opportunity for enrichment, remedial and supplemental educa-
- tional activities as-well as recreational, cultursl, vocational and avocational programs. .
PrVOgram offerings’ would not. owfger‘\'fe mschool age youth but pre-school cluldren,(“ LA
and: out: of»school youth'as well. - < :

4—~Program: r Adults: An lmportant aspect of thls component nf commumtv o
educatlon is that e catlonaI programs are tecognlzed as bemg as" 1' portant; for adults‘
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e a8 théyi‘gié,for the traditional school population, Included would be such prdgram;s"iis" ‘

. attitudes. |

" basic editeation, high school completion, recreational, avocational, cultural and voca- .
_+tional education. The student body, for educational purposes, would be perceived as
~“being all of the people who reside in the community, One extra advantage of this com- -

- ponent of community education is that the education of adults has 2 great ifpact on
. the: traditio

oy

B

very of 'Commuhitjrw S’éri}iceﬂ: One of the kg:;}' i:mb}_}mé in prg;vidirigvcom. :

is that there is an expectation that people will come to where the services

ryices would be encouragetl, whengver possible, to use the school as 2 distribution point

. for)community services. The school would not provide the service, but would offer space - |
' che me other community facility so that agencics, governmental . .
er -groupe could bring their services as near to the source of need as

nity Development ThroughCommunitYCwncils This Vpha;se;-of' :

.- The purpo 0 assist people: in a particular neighborhood in identifying their own™
" problems méh' developing a process for attempting to solve such problems. The -

these councils become‘viable organizations on their own. |

o is & recognition {Molloy,.1975) that & significant part in our population {10 percent)

eariﬂg‘;problems (7 percent), sight problems {2 percent),
ance (14 percent), physical handicaps (18 percent) “and mental re-.

. emotional dist
' tardation {30 pe ‘
- dté handicapped; but the problem related to serving these persons is compounded by
. ‘the diversity of their handicaps. . "~ ..~ . SRR RN

disabilities (28 per
j pe

*public)education, and that inadequate funding is, ne excuse for inadequate facilities
- {Russd, 1975). This ruling has been interpreted as a bill of rights for all handicapped -
.+ and has resulted in concern and action for the handicapped. People whohad frequently -

“been thought of only in such misunderstood terms. as behavior disordered, learning.

disabled, dyslexia, and cerebral dysfunctioning now became individuals with educa-

- tional rights like any other citizen, Since that historic decision, there has been great
+ legislative activity on behalf of the handicapped. Seven states have passed comprehen-
. sive legislation related to the ‘handicapped and seven others have made significant - -

"' "changes in their laws. Presently all but two states require the public schools to provide .~

;- ‘programs for those who, need special education. In aSimilar fashion, the federal gov-

° ernment has exhibited a growiig interest in this area, and they too have provided.

" assistance for the handicapped. Recent legislation sent to the President for signature =~
.. contained 199.6 million dollars for the hariditapped fof fiscal year 1975 (only 147

: " million has been recommended by President Ford) and 100 million for state grants for

o fiscalyear1076, U st T

Implcations

. Anrewph

ot only has it been surprising to find out how many persons

Much of this interest in the handiégbp;a; has come since 1971 "w'hci»i‘jaf Pennsylvama S -
ourtiled that all retarded persons between the ages of 4 and 21 must be given free . - .

nal school age youngster in terms of better educational attainment and

&

~ are offered irather than having the services taken to where people are located. Existing .

gathn_has"bft:éh'been described in relation to “participatory démocracy.” LT

3"3,'.3(::}110'01”4 g in the development of community councils and provides the leadership o

‘ "awgroﬁﬁﬁisw&ll 6f,‘édnc¢rﬁ}fo,r J:e haﬁdic#ppé&'.‘j'lfhgre C

: " {ulis into.this categ hat this group consists of persons with speech and learning " -,

“that has developed with this growing interest in the>iha§§i¢appd A8




“mamstrcammg "It connotes that services and programs for the handlcappcd arenot -
: acknowlcdge the intent. of mainstreaming, it would appear that in order to relate coni- *

* Concept-of Community Education to the handicapped in the sarie way that we do-to all .

- of making adaptatrons for pepple with speclal problems, .

~ have the handicapped use the facilities and point out the difficulties which they encounter.
.+~ special considégations will “include’ braille, tapes and recordings, devices, for, finding
‘ .’,B .

- repair, uitique social events and té(hnologlcal changes suéh as the use of tWUﬁlay closed N

_ which' community education will make to the handlcapped Transportation is a monu:

- in the decision making or advisory portion of our communities. This becomes even . -

7 1 L we have Tiot bcen ablc to capltallze on the talents of that partof our socxety S

zs/c:ommon UNITYintheCommumty N ’

%0 be separate, but are to be fused or integrated into the regular program. If we are to”
. munity edu¢ation. fo the handicapped, we would sxmply offer the advantages of the

other membets of the community. Commumty educationy which provides the idea of

= relating community resources to community ‘problems; would serve to relate the prob- o

" lems of the: handrcapped to the resources avaxlable and to create new resources whcre o
noncexlst.,_» ‘/ SR P
* Thus, in-order to relate commumty cducahon and the handlca ped, onc needa only tay
to take the components of cominunity education and relate these 't the needs of the
*handlcapped In most cases the basic needs will be the same,-and we are rcalIy speakmg

" In the community ¢ducation component related to the tradmonal school -age chlld
canbe found the greatest amount of effort related to-the handicapped. Several publica-
tions have devoted their issues to this topic and most legislation has been armide at this -
partlcular group of handicapped. The.other components of community educatmn have -
had less attcnnon, however, and may ' therefore need ‘more amphﬁcatlon Co

In the maximum usé of facilities component of community education, all of thc argu-o
mcnts related to extending the use of facilities and coordination of usage to eliminate _
duphcatmn would apply to the needs of the liandicapped. There-would be some special
considerations, however. Facilities would have ‘to be redesigned so that handicapped
persons could make use of them. This redesrgnmg would include such things as ramps

and wider doors for easy access to buildings, elevators, electric doors, curb cuts, appro-
prmtc parkmg, lowered helghts for tables, telephones and drinking fountains, appropri-
ate Test room facilities and special Tecreational facilities, The goal would be not to make
~separate facikities, but to. modify ‘existing ones. Orc idea might be to develop a special "
map of the area for the handieapped, informing them of routes and facilities which will
- accommodate them. One of the hest ways to adapt facilities tosthe handicapped is to

In a similar fashion the program aspect of wmmumty education will apply to the e
lzandlcappc& and all that is needed is consideration of their special probleins, These - |

direction by t ch, adjustments in ?thlehc progmmns, special Occupatwnal offerings,
“classes which deal with problems, ofthe handicapped, note-takers, signers, wheel chair .. '~

eireuit T.V, for the home bound. ! -
“ The: brmgm;: of services to the’ nelghborhoud may be one of the finest ccmtrlbutlons -

mentai problen to the handlcapped and by placing services nearer their residence, it -
- will be pbsS:ble for more handxcapped people to avail themselVes 'of the services whmh
thcy need.

Finally, in rcgard to commumty mVOIVement we ﬁnd few handlcapped represcnted

- more alarmmg when we realize that one out of every. ten persons falls into the handi- -
- capped category: For whatever reasons, the handicapped have not been. repnesented and L

= Wh:lr there has. recently been a mdc spread interest in the handlcapped thcre ls”stlll -
much t‘ 7be,donc in. order to provrde for the needs of thls segment of onr SOCIC’,.Y¢ To




' }g . L S o o LE.andtheHnndxcappcd /27:

‘,é‘l

date, the mlcrest has becn pnmarnly focused on. chlldren mth httle bemg written or

planned for the adult handicapped. As is the case with so”many of our educational
“services, we proceed as though.the emotjpnal aspect of workmg with childrei offsets the

" need for adult considerations. Both ‘adults and children are 1mportant, however, and we

. must address the needs of the handicapped, regardless of age. =~ . ‘

" Community education can’ be the technique by which the needs of the handlcapped‘, ‘, |
. _.‘can be identified and dealt with, All of the goals of community ;E@catwn apply to the

htndlcgppéd a8 appropnately as they apply to all other segments of(the community.

Physncally Impaired Association of Michigan (Mich. Dept--of E h.d: set a

~  “To insure each physical or otherwise health impaired person in Mléhigan‘!'uillan' equal T
- rights ag a citizen, enhancement of vocational opportunity, and enrichmey I

living” These goals are not only compatlble with' the goals of commuuity education,

 but jit is the responsibility of cammunity educators to assist in their accgmplishment. In -
- fact,“The widespread growth of community education’ throughout tfle. country must
s inelude the handlcapped to be 100 percent effective.” {Detroit Publie x
The “mainstreaming” of the handieapped into community education is a rcaponsxbxlnty S

to whxch all commumty educators must. urgentlv addreas themselves, e

szlwgraph;{ S ; :
" Detroit Public Schools, I Hzghlues, Vol. 5 Nu 1 .hnuary 1975

* Michigan Department of Educatwn, PAM Brocixurc, bpeuul Educahon Scrvxcea, Box #420 Llnsmg, T

- Michigan 48902, -
Mullosﬁo Larry, "Thc Handlcapped Chl]d in the Evcryday Clamodm,” Plu lklta nappan, Junuary 1975,‘

p-
_Ruso, ] ames “Are Your I' scilities bmtab[e for Munstreaming the Handlcappcd Edacatwnal l)t‘esl,v ‘

‘

Vol 40. January 1975,1) 18.» S L

ne ..

Schools, 1975} :

National Assocmuon of the Deaf Adopts Rcsolutlon; S i

Supporung Commumty Ea“cano ',*"july, 1974

Re;olution 18 [Bill 29

“Whereas the COmmumty.Egucanun concept has the potential to foster Ilfelong learn- .
mg experiences that are meaningful and relevant to chnldren, youth and adults in thc’; :

sehool, the home, and the ‘community;- and T

o 'Vhereas the Commumty Educanon Lonl.ept attempts to make maxlmum use of all"_;
avallable ‘résources ima community in atr effort to. provrde meamngful and accesmble' '

sel:vmes to all members of a comrnunlty, and

-

: Whereas the Communlty Educatmn concept rélles heavnly on mvolvement and e:stab B
| lishes means whereby people can become irivolved in detérmining their needsaifd desires | =~
and share in dec:sum-makm planmn unplementanon, and feIIOWShlp in meetmgthose N B

needsanddesncs,and S , , LT s

) W hereas deai people haVe the same educauonal servue, and meamngful mvolvement f, B
L needs as. thexr heanng counterparts, be it thercfore o - , :

| B Resolved that the Natlonal Assoclatlon of the Deaf endorses and supports the Com— o
mumtv Education concépt and eficotirages SchOOIS and centers for the deaf throughout -~

o the United States.to adopt the concept 50 as to upgrade the’ general Welfarc and well; N
R hbemgofdeafpeople. L, ey e i
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o BB

- The f:anixfnupity e%liiéatqfrisf committed to the idea that pcoplé; lca'vmff’rom"thc :
total environment, That is, the entire community is the school plant. All of the

' people are potential teachers. Eversthing in: the community is. a’ potential
o oresouree. - T T Touen (1972)
'The movemeht to'community school education stems from a variety of cériéerns,'abotiti‘

our children and our societal structures. People are realizing how socioeconomic condi-

"~ tions, racial prejudice, and a multitude of subtle environmental factors have.a dramatic
~..bearing.on a child’s ability to learn. There is also a growing recognition that leatninig - -
" is a lifelong pracets and the right {o education should not be limited to the young,

<

-Comniunity school education represents a serious dnd wide-scale attempt to respond to .

“ these factors through specific programs and activities and through a general reorienta-~
. tion of the community’s attitudes toward schools. .~ <~ .~ .
+ ..The community school emphasizes parental involvement, stresses education as a con-

* tinuing process open to adults as weli as to children, and directly confronts its environ. -

tent to clarify unique neighborhoud characteristics ‘while providing for, their better <~
. 'integration into the entire community. The movemént is young, no orfe is yet sure what - -
- these schools should do but there is a widespread conviction that community. school .
_ education can be a valuable force for revitalizing our society. By serving as a forum for

. citizen expression and an encourager of community action, the community school pro-- =

" mises real solutions to the problems of alienation and cynicism afflicting both our youth
> and our adilts. " o ' DL v U T

" While there still exists some confusion in the definition of community education,

- community schools, and fieighborhood schools, Baillie and others (1972) offer a good
- general description of each term: B T ‘

-~ nity into appropriate size units to facilitate intergction, identification of local,,
resources, and involvemerit of people in the solutigh of their own problems arid
problems of the community. It is an effort to qﬁpmre a sense of community -

“ - 'without eliminating its pluralism, ~ - -~ @ . oo

' Community ‘schools aré vehicles that providd

- involvement and decision-making. They are for §ie entire community and are_

W

- mised on the ultimate godl of ¢community involvement and piticipation and is.

“school is usually oriented to skill attainmem,,peréional enj ‘;;'~ nt, 4n

. Compmiunily Schools. ERIC Educational Managenient R

‘ ;»‘_Wj v d ’ . L o
o : L g

- often located iit the neighborhood schoolg They!need not be in the neighbor- ..~ -
_ hood schools to be cominunity schools, ), There art major distinctions between ' .~ -
- . the neighbprhood schaol and. the community school. Both may;offér similar . =~
_ programs; services; and activities, yet the commitmity schqol concept is pre- = - -

tiot necessarily 'based in the individual's neighborhood, T§e neighborhood ;-V

Comntunity education is a concept based on a process of education for chil- .~

dren, youth, and adults; The process refers to the grganization of the commu-——

opportunities for community =~
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vidual'self-enrichment for a particular age group at a school in the individual’s
immediate surroundings. ’ ‘

~ Something of the significance of community education is retlected in the sheer volume
of literature available on the subject, only a fraction of which can be surveyed in a
review of this ngture. Included here are representative documents.and journal articles
discussing the concept, methods, trends, and personnel of the community school.

<y

The Concept ' ,
. Community education, according to Kerensky (1972}, is not a “preconceived pack-
agie” to be tacked on to the existing educational structure. Rather, it is a process that
“puts meaning into the notion that people can and should make an input into the educa-
tional system that serves their gonimunity.” To help-people understand the full implica-

_ misconceptions hampering its development and reviews the basic -ideas behind the
~coneept. . - . . o o ‘

Co - Successful community education depends on forming new sets of relationships among

- .- educators-and citizens, It therefore, requires new administrative attitudes and new

and needs of the local conmunity. In this way, the concept entails alternative organiza-

tional forms that decentralize and “Jebureaucratize” American schools by allowing

" individual communities to identify and solve problems at the local level.

Kerensky stresses that, as a process, community education leids itself more to descrip-

" tion than to definition. Attempts, therefore, to “nail down™ its philsophy in terms of
p P phy 1

product may freeze the concept. Weaver (19721, on the other hand, argues that the

. practical and promotional orientation of community school education programs must
be baldnced by the development of sound theoretical definitions. Weaver does not con-
tend that community education must he defined absolutely in terms of its produet, but
"he does urged that theories be developed to systematize a framework of beliefs so that

the concept might be examined critically by everyone involved in the process.
, TFheory development would also enable individual educators to test their own practices
._and to better communicate on a national basis, Weaver presents strategies for theory
- v development and discusses several aspects of community education where good theo-
' retical definitions are needed. These include community educators’ emphasis on process

. -.__rather than-program, and questions as to whether or tivt community education is schuol: _

based or community-based, education-oriented or svcial problem-oriented, and whether
it exists within a hierarchical organization or constitutes a social system of its own.

The articles by Kerensky and Weaver are among twénty in a recent issue of Phi Delta
Kappan that was devoted entirely to the concept, trends, and methads of community
education. While several other articles from this issue appear elsewhere in the review,
itis nut possible to give them all the recognition warranted. The journal’s content is per-
haps best summarized by Totten (1972} in his guest editorial:

: This special issue of the Kappan has several goals. Above all else it intends to establish
' _ .__ronfidence in, the eoncept of community education and confidence that implementation of this
.. approach to learning is withii reach of every community. . . . The story of what community

_ education actually is, how it can be implemented, what organizational and ddministrative
changes and practices are essential, how the curriculum is developed, how the total community
is involved, how the new dimensions can-be financed, how assistance can be gained from .
materials,and higher education institutions, and how progress can be evaluated is authentic.

| & A paper edited by Hughes [ (1972} 1 deseribes the concept of the community schaol

~ as it has developed in the United States. The community school transforms the tradi :

-t
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tions of a totally mobilized comdmunity education effort, Kerensky discusses some of the

assumptions about accountability and control that better incorporate the ideas, wants,

A<Y
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tional role of the neighborhood school into that of a total community center where edu-
cation is considered a lifelong process for which the individual and the ‘society are
jointly responsible. Hughes perceives the underlying premise of the community school
to be the belief “that the schools belong to the people, and that local resources can be
harnessed to attack community prublems Thus the school may serve a four-fuld role as

¢ an educationul eenter where children and adults have optimum up;wrtumues for study and
learning

® & neighborhoad center for cultural and reereational aetivities
o a center for social servives

o a center of neighburhoud and commiunity life assisting uuzens in the study and solution of
neighborhood problems

In additign to describing the philosophy behind the conmunity school, Hughes cites
examnples of what such a school can do and describes one particular school in uperanun
He Lharacterues the school’s adniinistrative structure and organization as “flat and ndt
tall,” and as one where the teacher is“secognized as a fully competent deuswn-makel
Principals, superintendents, and board members should be “students of the wmmumty
educational iieeds™ and assume leadership role in mobilizing the community’s resources
and interpreting the school’s program to the community.

Clark (1971) discusses the concept of community education as it relates to the
changing role of public schools, He calls for a reconstruction of our educational process
so that it can better identify and meet the needs of the people it serves. Basic to this
‘change should be recognition of the facts that “learning begins and terminates with life
itself” and educational programs should not be limited to the young. Clark argues that
the family is the most important educational institution in our society and that steps
should be taken to integrate educational services with the needs of parents.

Cautioning that it is easier to identify vur educational problems than te solve them,
Clark sees community education as promising a viable operational philusoph\, for guid-
ing future changes in the edumﬁunal process. He visualizes the concept us moving in four
sequential stages:

First Level—High schoul conipletivn. busic education, enrichment and rec,reatlon programs

for community members of all ages. |

Second Level—Programs and projects that attempt to have a pusitive effect on current eommu-
nity prublems.

Third Levol—All educational agenues wurking tugether toward common p,usls, sharing re-
sourees, und complementing the services of one unother,

Fourth Level—The recunstruction of 4 total educativnal process under a philusophy of com-
munity.edueation; “helping people to help themselves.

Clark concludes by presenting rudimentary guidelines to help community educdtional
leaders realize the catalytic nature of their role as change agents. :
Several discussions of the community education concept as it relates to urban condi-
tivns are worth noting. Douglas (1971) defines the philosophy of the community school
in terms of the educational problems of big-city school systems. He perceives an ener-
getic school-home partnership composed of the community, parents, leaders, and edu-
cators as essential to the success of any urban Lommumty educatw prugram
efront school’s value as a Lhange agent receives attention in an article by
Nelsen (19711. He argues that leaders of such a schosl must attend to the key issues
of ongoing funding, relatwnshxps with the public schoul system, covperative arrange-
ments with other alternative models, accountability, and power control. Within-the con-
text of these issues, Nelsen describes the decentralized nature of the storefront school
and shows how such a school can help disadvantaged youths gain a better understanding

_of-their own abilities both on an educational and a social level.
*

»
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The Movement : .

A speech by Mattheis (19721 traces the development of the community schouvl move-
meit in the United States. He presents examples of suceessful programs in various areas

" and stresses the role of the lveal community and school district iii the development of

community schools. In addition, he describes whiat the Departiient of Health, Education,
and Welfare and the Office of Education are dving in_relation to community education
and outlines several governmental programs frum which funds ﬁor cominunity schools
may be available. Observing that corimunity education has much in copmon with career
education, Mattheis concludes by recommending lay councils be established to better
coordinate the two concepts. Such couneils should cunsist of members from business,
labor, government, civic, and minority interests. They can be of assistance by $aaking
projections of local and regivnal job markets, reshaping curriculums to refleet the
changing labor scene, stigulating industry and labor to work more closely with the
schools, and generating support for additional funds.
~In analyzing the potential role of the school as a site for integrating social servides,
Baille and others (1972), summarize the conmnunity education movement. They point
out that community education has been initiated primarily by private sources and that)
local communities have had tu rely on their own initiative tv develop financial and non-*
financial support for their programs. Because the movement is young, there is little
factual data or research available on the impact of community education programs.
There is, however, clear evidence that such programs are becoming increasingly popular
and are receiving positive response from taxpayers and all levels of government.

N :

Procedures and Personnel ‘ -

Strategies for establishing community education are outlined by Carrillo and Heaton
{1972}. They emphasize that the people who dre to livé with conmunity education pro-
grams should also be involved in developing them. Identifying and fullowing a develop-
mental process is eritical to the establishment of community education “as a way of
life and not just as an experimental program.” To this end, the authors present and
discuss fourteen steps:

1, Request information and/ur assistance from an existing center for comnmunity -education

- develgpment .

2. Schedule a meeting involving a cruss.section of interested school district personnel, com-

* munity represeniatives, und community agency representatives to consider the application
of community educativn to community life. :

. Sehedule a meeting with the appropriate schuol district central administration personnel
and school principals, -

4. Schedule an exploratory meeting with the appropriate school district board of trustees.

5. The development steering comntittée members may wish to_send a representative group

to vicit an existing community school. -
6. Schedule meetings with the entire staffs of schuol buildings where prineipals indicated an
eagerness to provide leadership in the establishment of pilot community schools,.
7. Suhedule meetingsT@hh community residents and community ageney personnel in school
cummunities whick may be potential sites of pilut sehvols.
-8, Following these steps in-the-developmental process, the buard of educatiun and/or suppor-
tive agencies formally adopt the cuncept of community education and decide to establish
_ a pilot comniunity school.
9. Select a community educativn couvrdinator for the pilot school,
10. Release the appuinted community education coordinater for appropriate community
school education training, if he has ndpe.
-11. Implement the initial phases of the community school program.
12. Establish a community advisory council.

o
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13, Initiate a detailed Study of the wants and nieeds of the community. ,
14. Establish a plan of pre-evaluation, eoutinual evaluation, and post-evaluatioh.

a

~Olsen (1972) maintains that the real conmunity schoel is organized around basic
life concerns and problems of living. It cannot, therefore, be contained within four
walls but must reach out into all aspects of community life. Community schools should
experiment with “genuinely life-concern-centered” curriculums that might effectively
respond to and help fuicus the need of today’s society for a true sense of “common-unity.”
Curriculums might explore basic life-activity areas such as securing food and shelter,
protectingz-life and health, exchanging ideas, sharing in vitizenship, enriching family
~living, «nd asserting personal identity. By emphasizing learning about present problems
L , and fature possibilities, this approach might better integrate education and living, , :
e _Ellis and Sperling {19731 perceive the most important task of the community school
" director tu be organiziug the various constituencies of his community. The authois
observe that the alienation and cynicism prevalent in contemporary life reflect a sense
of community powerlessness that might be combatted by an effective community educa- - .
tion program. If such programs are to succeed, their directors must be skilled in leading
- people to vrganize themselves. P
The selection and hiring of the community school coordinator is discussed by Nance ,
« (19721, To be consistent with the principle of community involvement, selection of the -
coordinator should be by a steering committee of citizens. The person chosen should be '
able to communicate with the variety of people involved i the program. Nance discusses
aspeets of the cosrdinator’s role in terms of teaching, counseling, organization, adminis-
tration, supervision, leadership, and human relations. He also discusses how the coordi-
, nator wust relate to the program’s organization and how he must be trained. .
A brief article by Shafer (1972} deseribes the suceessful use of paraprofessional aides
o to assist a connnunity school director in relating to the community, The aides developed
a bookl cxplaining the program and its activities, organized block representatives,
L established un emergency-mother’s project, greatly increased the numbere of adults
attendis, education programs, coordinated home tutorial programs, initiated a pre-
school peoiram, dnd established afterschool enrichment programs.
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communnv EDUCATION AND COMMUNITY SCHOOLS
S : by
IAMESC coxX. R “

Commumty Educailon |sa concept that is recewmg mcreased .

; 'attentlon and emphasis from educators and ' community
‘members throughout the United States. In a time when people

are. searchms or ways and means to more effectively meet
ividual and community needs, the' Community

- changing in

o "( L CL und(.ummunnySclmulu 35

" Education concept offers a common sense approach to. meetlng S Lo

= changmg needs.

. -

'WHAT IS COMMUNITY EDUCATION? s

' Community Education_is a process wh;ch makes- maxlmum' :

“use of community involvement in identifying community needs, =~
wants, and reseurces: It attempts to match needs and wants to.

: commumty resources SO that commumty problems can be.

. solved.

o The Commumty Educatlon concept |s experle mg l‘apld‘ ‘

L growth and acceptance and there is growin consensus among -

. educators, politicians, recreators, and _community people
. regarding common expectations if Commumt Educatnon is- nm- '

plemented. The most common expectatlons’ re:

* Lifedong leatning ,
“*Involvement of people in degisi
~ ' * An:increase in the number 0
. chlldr ,youth, and adults - :
* Increased use of ' schools and community facnhtles .
- * Better use of human, physical and financial resources .
~*Cooperation in the delivery of human services
{ * Commumty |mprovement o

" COMMUNITY SCHOOLS

N mdkm

&

“For a process to develop, there must be a stlmulator |mt|ator L
orgamzer, and facilitator, In that the school is generally recog- . -

- .nized as the most influential educational agency in a

. community, the school can serve as that agency which stimul-
“ates, initiates, organizes, and facilitates the develorment of the
becomes a
. “Community School”, it “operationalizes -the three major -
Ll COmMponents ofCommumtyE ucatnon whic hare EDUCATION- -
" HUMAN SERVICES-COMMUNITY P

- Commumty Education process.  When a schoo

- EDUCATION COMPONENT

The school and rejated COmmumty agencles attempt to pro- e

vide llfe-lon%1 learning opportunities that ‘are’ meaningful and -
- relevant to children, youth, and adults in the school the home

rograms. and actnvmes for o

~~andthe CommunltY" “"T“ff"": T R ;/‘, _”“«"~::~:~;_‘ BRI
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A brief retracing of the past may help to provide -an

understanding of changes in educational responsibility that are

~ important to people in and out of education, community

.~ members, and parents, ‘all of which are involved in the
.. educational process. ‘ : :

‘When out country was first established, there were no schools -
or formal educational training, Education and training were the
responsibility of the older members of the family, who in the
‘main passed on-to younger. familn members the necessary
information and skills to‘survive and have a productive life. The

. children learned by listening,watching, and doing., = * ,

As the community and society began to grow and change, so.
did the information and skills needed to survive and be product-
ive. The elder members of the family could no longer provide
all of the necessary information and sought help from the com-

. munity at large, Community members and community agencies

- bégan to contribute to the education process in a sort of “shared

_ responsibility”. Eventually, the educational needs grew to the

- "point that schools were established to provide basic educational

~ experiences that could notbe provided in the home or the com-
~munity. This “shared responsibility” between the home, the
school, and the community was rather short lived, because
‘parents, community members and agencies began to give up
-more and more of their share of the educational responsibilities

- 'to-the school. This trend continued to the point that parents
- " and gommunity members had little influence on the school.
5hisf applies to. regular public schools as well as schools for the
eaf. - - ‘

“The need for “shared responsibility” of education between
‘these three: forces is as great today as it ever was. The world’s s
knowledge doubled from the birth of Christ to 1750, and =
doubled once again by 1900. Another doubling occurred by
1950, and agairt in. 1960. All that needs to betaught cannot be
accomplished in the ¢lassroom. : : '

"~ Schools ¢ontinue to do, in most cases, a good joB\in‘providing
educational experiences for children and youth that cannot be .
provided in the home and community; but at a time when
“shared responsibility” for education is. greatest, the school has
~in’s;;ul;ated and ‘isolated itself from the ﬁome and community.

- Parents are uninformed or misinformed and lack a understand-

_ing of what's being taught in the school and what their role in ;

~ the education process is. Community members and agencies =~ .
not feeling comfortable or understanding their role become in- g

- different andsay education is the school’s job. Consequently,

- we find the three forces that educate an individual creating a -

negative rather than a positive educational environment. -~

-

" "We also know that learning is a continuous process. The deaf =~
- adult must have access to meaningful and educational opportu- . -
. nities. His learning does not stop at age 16 nor does his desire to -

Al
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- learn more.. i he is to function at his full potential socially
culturally, -and economically, opportunities for continued
Jearning must: be available to him so that he can obtain the
degree of education, training, and experience that he needs and

" desires. The educational needs of adults should be as important

P " I '
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and have the same priority as.those of school age children. -’

" Adult and Continuing Education should not be add-on programs’
dependent on availability of funds, but a part of the regular
- on-going educational program. As parents participate in thé
educative community,. t%ley become more informed and
involved and thus provide a more educative and supportive
atmosphere in the home and community.  As Dr. Ernest Melbey,

" noted educator and author, once said, “The school system that

would educate all the children of all the people must educate all

- * the people of all the children.”

. cative process. The policeman, the fireman, the carpenter, the

'seamstress, the store owner, the doctor, the lawyer, the banker,

- the health'educator, the tegltor, and others all have a part in the
~ educative role if ;givenf the'sppoitanity. The community must
become a part, of the classrgom so that learning experiences
- become richer and more meaningful. , o
Thus, the Edggi#ion Component of Community Education has
four basic parks> - | : ‘ X
1. The-traditjonial .educational program for school age
- childfénbased ,on shared responsibility between tﬁe-
home, the school, and the comgpunity. N
2. Additional programs_for school  age-children and youth.
 These experiences are offered to supplemént the formal
‘education by enrichment, remedial, recreational, cul-
* “tural, and avocational experiences before school, after
- school, weekends, and summers. L
3. Programs for adults. These experiences most commonly
take the form of basic education, high school comple-
tion, recreational, avocational, cultural, and vocational
education. ‘ ‘ o
4, The fourth part, while not a program, is a necessary in-
~ gredient and that is the use of facilities. The school fa-
~cility along with other community facilities has a far

Community members must also feel comfortable in the edu- |

4

B
%

~ greater potential of usage than is currently practiced. *
- Before new facilities are built to house recreation.pro- =

- grams, parks, social services, health care cliics, etc,,
~ attention should be-given to existing facilities and.their

oo omaximumuse. < R

 HUMAN SERVICES COMPONENT | »

~ The ‘school and other community agencies and groups

“attempt to make maximum use of all available resources in.a

V-

community in'a

',.accessibles’é’ﬁicését‘oallffie”rhbersofathe community. =~

-ollaborative effort to provide meaningful and -~




Y COMMONUNITY i

Glenn tloyd of the Deafiness  Research and: Training Center” =~ =
* says that the reason community agencies and programs are.not .~ -]
“...fesponsive to deaf peopleisthatthey: .- -~ .- o
.5 1 Maynotbe aware of theneed, - - - et

. 2. May not understand the nature of deafness,or -~~~ ..
. If they are aware of the need and Gnderstand deafness, =~~~ .~
“they ido‘ not know: how to apply. their services to ‘deaf-’ P
- Deaf people have the same wants and needs, and,these needs = -~ . -
... "are no less important, urgent, or critical than others. Tradition-~ "7 = *:
- . ally, however, deaf people’s needs have not been met.. Whileall . -~

- .services are theoretically available to the deaf, they are severely -~ *~

limited in scope and frequently indepth. . - - o T
“¥Re problem is.not one of a‘;shbrtai‘ef of services; but one of .

_*.-meaningful access:to those services. .The school with its unique-:

- ness, knowledge and expertise of deafness and its contact with
e d‘eaf‘geopief can identify needs, provide.awareness, and work in -+ ...
- .collaboration ' with - other ' agencies: so as to. facilitate the -

- matching of needs to. community resources to the end that deaf -

- peoplés wants and needs can be met in'a meaningful way within -

the.existing human services delivery system; ..~

“ COMMUNITY COMPONENT

. The.school attempts to establish means whereby people can . -
pecomebetter informed about the school and: community.. By .-
-~ being better .informed, they can become. better .involved in
. determining their needs and desires while sharing in decision. . =~
-~ making, . planning, . implementation, -and fellowship - while . "~ -
« meeting theirneedsandwants.. .~ 0 0o 0 T

- One often sees and hears of ;Feople; “planning: for”-pegple .~
" rather than “planning with” people. Often-times this “planfings”

for” syndrome praoduces programs that are not relevant to the =

people’s needs. The strength of Community Education lies with=

in-involvement of people>  People are involved in identifying
,thei‘r;’need‘sl.;Eeoplef,ﬂei--inyolvecf in-direct decision making and”™ - -
- planniitg through Community Councils, Tdsk Forces, Commit- =
“tees, etc.. ‘Through ifvolvement in community affairs and’ = = ]
“—progral s_pdrticipants, decision makers, and/or observers - .
periences and fellowship with their fellow man- or

*- Most schools and communities ‘are practicing some form of -
Community Education in each of the three components. - Some
ore than others, ost situations, these activities are-not ¢
ordinated or incorporated into a master plan for meeting the
wants and needs-of people.. What is needed is @ person who
v p;os!/;'desi full-‘ti’rﬁe‘~‘lefderiship4i nfacilitating the full development
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‘BRIDGE BETWEEN THE SCHOOL AND THE COMMUNITY=
o As.the Community. School becomes involved in-the Commu- -

- nity- Edacation.process ‘and takes down its barriers of isolation
. and-insulation from the community, bridges -are built ‘between . -
- the school and the commuinity and it is not uncommon to find .

)

.07 More “community” educatiof@@he ‘community must be. . .

o2 - brought to the classroom and the school must be takento * =~ - - o
© . the community. More community resources are available . - . T

- “for use'in the classroom from wvolunteer aides to the . -

. president of the local bank. Stores, factories, shops, offices, .= *. .

and commmunity agencies. serve as learning laboratories "~ =

which in turn helps to relate education more closely to the- - 2.7 -

~“real wqrld” of work and: citizenship. * This also helps

S - employees identify competent youngemployees. - -
772 Motre opportunities for ‘education beyond the “terminal - . -~ .
. iyears of education”. Education becomes life-long, As'deaf o
-~ .. people become more involved inidentifying their needs .~
. T and desires, the opportunities for relevant life-long learning -
-~ and enrichment become more accessible. Programs, facili--~
- ties; and materials are designed-to meet their educational
= “needs-and wants at any level and in any area. As deaf citi¢ . -
S zens patticipate and feel better about themselves. through
o0 participation. in: Adult and Continuing Education -experi= - -
w7 e ences and community affairs, theirlives are enriched. Asa . - "
.. s result of this personal enrichment, the.community is also

Covenfiched.: e on e e
- .7 More accessible and meaningful service. As agencies pro- - .
. viding services become more aware of and understand the .
. - needs of deaf people an’increasing number of services are -
- . made more meaningful and accessible to deaf people..The =~ .
-.-. school serves as that agency “which the community can - e
, contactfor.a55|stanceandmfor ation in working with deaf =~ ' -~
- " “people, and as deaf people identify more with.the schoolas =~
a0 g central place where they can get information and-serv- -~ "
. ices, the school becomes a human development and refer- 7 . -
ral _center. The cooperative- efforts: of private industry, == . . =
public-agencies, civic and professional organizations, and .. "
schools provide a means whereby all citizens can. more .+ -
.+ ‘effectively receive services and benefit their well-being. . "

C 0 More community involvement  in “purposeful” decision” o
.7 making.” As individuals are given-the opportunity to be in-" -
volved identifying . their. :needs . and. desires. and.
participate in plans for implementing a decision; there is in-
téased. ~awareness. and “commitiment’ which . generates™ -
- ~ostronger-support for the schoel, and con i€
=+ anckprograms which bring about a better community. .-

and community agencies,
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" TYPICAL PROGRAMS -~ = - TR L

Typical programs and activities, generated as a result of
lmplementmg the Community Education Concept are: ,
Adult Basic Education Classes Y b
Communication classes for parents of deaf children ))
Awadreness programs such as:
“You Don’t Look Deaf” and “An Evening of Deafness”
. Sign-Language program for Portugese and Spamsh speaking .
parents of deaf children - h
- Sign Language for Businessmen -
Americanization program for deaf |mm|grants
- History at the-Museum L e
Accounting at the Bank : s M-
Pre-School for Three's - ‘
Parent-Infant Programs
Diagnostic Hearing testing and evaluation
- How to Buy a New Home . : -
Auto Repair and Maintenance ~ -~ = 7 - T
Lure Making - - ;
Law for the Layman
Child Care Instruction - St
Wallpaper Hanging’ : 1
Mind Control- Through Relaxation
Community Advisory Councils
Community-Clean Ups.
Securing Traffic Lights at Dangerous Crosamgs
. School Nurses . : L
Bus Service ’ “ : . o
Program Planning .
Health and Dental Care - : v
Referral Services B

This list is only suggestive as each community-will vary
dependent upon need and extent of implementation of the gk
process. ) -

[

N

o

BENEFITS

As a result of implementing the Community tducation
-concept, the followmg, descriptive benefits have been
‘documented:

School facility use mcreases 20 to 50 percent.

Use of school facilities and resources for informal educa-
tion, recreation, and cultural activities increases when
schools operate as “community schools”.

Increased use of volunteers in school activities.

Increase in the number and variety of school-based and
community-based activities for all ¢Ttizens of all ages. 2

Increased enrollment in general adult, vocational, ancl
continuing educatlon programs. .

.




, Hand‘ihcappéd Through
' '~_{_;;{";Comm.;-;%,r "ty Educatlon |

‘ vaz A‘ BRANNAN

] n, éqptrast to mankmd’s past hlsto;y,‘
‘resources to pursue goals that are non-vocatmnal in nature. Whereas ma;or conce
have ttadxtxonally been related: to job, income and- survival, man’s future now app
“mory velated to. cxpend‘ing time, and energy towards solvmg problems dealing"

- S atruétunng leisure and improving mterhumart relatwnsblps { .Lvers, 1969) As dépxcted .

o ] & ,imp{;catlon of this trend is that o
7 jtself to“include non:vorational. goals ‘88 paramourit m»xmpop
"viduals for meanmgful partlclpatlon in 661ety o

} a’mﬂ&néﬁivsg
: ~ MAN TO WORK
 MAN AND MACHINE CQNCERNS

RELATIONSHIPS
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v.auon,’Ne-bxtt; ‘Neal; and” Hrlfman 11914) Heﬁnc Iersure as " that poruon of an
-individual’s time wluch is not devoted to work or work-canne ted rcsponsrbrlrtles orto
other fotms of maintenance activity.and which, therefore, may be regarded as discre-
L " ‘tionary or unobligated time.” CloSely related is the term recreation defined by the same
7. < authors {1974) ‘as consisting *“. . . of activities or experiences carried on within leisure;
.. = chosen yoluntarily by the participant, either because of the satisfaction or pleasure he
.- .7 gains from them or because he perceives certain personal or social value to be derived
- from them; Like leisure, recreation does nét have work connotations.” It needs to be . :
stressed that the education profession, like therecreation profession, has long reconged L
the importance of leisure as evidenced by.its eatly inclusion as-one of the major objec- .
tives adopted by the National Education Association, Unfortunately, education has never -
~'s¢emed to go. far beyond recognition of the need. But the new thrust of Community
'Edueation within educatron crrcles has provrdcd great hope and cncouragemcnt (Lersute 3
Toduy April1974),c AR
As rcported by Neslutl: et-al. (1974-) » “It seems sxgmﬁcant that for a number of ycars L
‘ ‘ -educational authorities unanimously accepted these principles, but the schools failed.to -
i~ _.- " focus attention toward developmg better educated judgments about leisure among ¢dly .
-« dren and youth. It would appear that leisure, like weather, is ubiquitous and uncon'-:
o trollable. And, like weather, everybody talks about it, but nobody doea anything about
it.” While educational leaders have been giving largcly “lip service” to leisure prepara-
- tion, professional recreators have been activists in providing recreation and leisure.
‘services to meet lifespan needs of all people in' oursséciety.. As part of their phrlosophy
promotmg the human and crvxl rights of all peoplo, recreators haVc aISo becn leaders in
- serving the handrcappcd : ‘ S

AnEmergmg Advacacy /or.SpeczalLezsure Educatwn “ SRE R

‘ Fortunately for all coricerned, another advocate group is now emcrgmg on the horizon ~
. promoting the worthy use of leisure as a relevant educational goal for handrcapped
youngsters, _Pcrhaps ‘hore sensitive of the critical need to prepare handicapped stu: -
* dents w1th lifetime learning skills, special education teachers, more t!r}n their counter-
“7T7 parts in régular education, are now .integrating leisure -education into’ the ‘school .
e \ curricilum, Special leisure education has been defined by Nesbitt et al. (1974) as pro- ‘
‘ wdmg studcnts “. .. with special competcncrcs necessary to overcome, adapt, modify, or -
P ‘in other ways achreVe the goal of normal recreational; leisure, and cultural pursuits and -
Ce Jartlclanon. .+ Special educators are now begmmng to recognize that recreation and -
77 leisure should be part of a“total” curriculum; that recreation 6utcomes. complemcnt
R education outcomes, and that a relevant education must ‘consider the lifespan needs of
=i -, students. In-an effort to provide a clear rationale for integrating recreation and leisure
7% 7 intothe, specral education curriculum and to stress the COMMON UNITY of both ﬁelds,
- the author has 1dentrﬁed the follomng as supporhve of this posmon. ‘

1 Eduoauon and récrcltlon have smullr goals, namcly, thosé of unprovmg the lndmdi.ill’ o
- mental, physicaly sOch and emotional. dovelopmcnh ‘

2 Both: professioss seéin to hie dynamic: “change :gcnts” is evrdent:cd by thcrr professlonll
 growth snd eﬂorts at the ]OCII state lnd nnuon:l levela to provrde mcrelsed serwce to the i .
hlndxcagped e v r ‘ T
" '8, In'addition to mcogni;«mg the- v-lues mherent,ln : ve‘parucrp-tron, hoth ’rofesslons also o]
t2 == yiew-their efforts-ds means-to an-importint end: preparing i individuais to assumeé thﬂl
time responuhlllly.of mcreumg]y‘ dlrectmg thelr own. ‘education and. reéreluon. Co

4. A “whole cumcqum is needed forthe "whole." ¢hild. Leisure phys a lnrge put in moet-
. ing the llfe ldjus!ment and/ot lifespan. needs of each individual. - -~

: 5 'l’hc lmportlnce of prep-rm; mdxvrdulirto lcqulré recreutmn knowledgd lnd akulls ules

B
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o special WgaTiGance WheR Considering the inpreased 1Eiie e Helng devored Citisens, T T =T
ic and vocational . . . . =

plus the ignificant amount, of lifetime devoted th leisure versus acade
" activitiess. S A A

6. Leisure preparation is directly related. ta Arts Education. Incréased -ef phasis on leivure
~ has poritjve effects on art, music, dance.and drama. These fields, too\often considered .
L Vextry curricular™ should receive greater emphasis inschool programs. Especially for the e o
" handicapped, the arts have distinct therapeutic and education values. It is. timely that SR
"2 increased concern for leisure education coincides with & currént national movement:to ‘
. expand instructional programs. in Arts- Education for all handicapped students (Geddes:
- and Stein}, 1975; State Team Report, 1974).0° .~ I T
'+ '7. Gpordination of efforts between education and récreation seems especially significant when
" . v~ dealing. with. handicapped youngsters, since more comprehensive service' is’ needed to - .-
T assist the jperson deficient in one or moré areas of human development. - 7 L
‘8. Many handicapped. persoris can’ be expected to have disproportionately larger amounts
~of leistre because of more limited employment. This is espécially trie with thie more
_severely handicapped population. Instead of less emphasis, schools need'to place increased’
‘emphasis on recreation ., , . to transform: the experience of enforced leisuré from ‘killing. -,
“time" into one where the individual may achieve his or her maixmum’ potential” {Neshitt
o etal, 1o T
) 3" 9, The more severely impaired individual requires very specific in struction with exténsive
" " opportunities over time to develop competencies in any area of learning. Leisure education
can provide sach opportunities and help bridge the gap between school and community .
‘ {for children- who need more preparatory experiences. _ .
" .. 10. Spécial educatots are in a unique position-to be advocates for spetial leisure education:
4. Intervention duting the early years.is generally regarded % the moat critical time to -
© 7 affect learning:A leisure thrust during this period seems logical if basic. development
of desired attitudes, knowledge and skills is to be achieved. ¢ S
b, During scliool years, the classroom teachier has the distinet advantage of more inten-
sively affecting child development than any other professional. ‘j :

’ Leaderslup Supporu% C dordinﬁtiéﬁ" ,
| 'Alth@ughkngﬁolxrégihéf‘ the moveinent ‘to integrate recreation and leisure concepts ¢
- within the special education curriculim is.currently beset with several major problems: .
- 1) Recreation is generally viewed by educators as a low curricular priority. 2) There is
Ta la‘gﬁko’f_‘sup(Frt by personnel in leadership positions; and 3) There exists a lack of

77 " .cooperative planning and coordination by special education and recreation. In refer-
- ence to the first problem, if special education is to be a stronger advocate for lei- ¥
: " sure, values regarding what is important to teach will have to be modified. The “right - g
777 7 1o recreate” nieeds 16 be viewed as important as the “'rightto read:” This is an-extreme — - —— -
comparison, but it-appears that less time and energy will have to be spent on somie. estab- '
" lished subject areas if leisure education is to receive proper emphasis within the school's =77
- total ctirriculum, It is also apparent that educators need to be J[educated” regardingthe; '

_ " gpotential value of recreation as’a medium‘for. cconiplishing many “subject matter” .. = . . -
T ‘-ij ectives, Greater utilization of ‘the outdoors for accoth lishing both-educational-and-- >~ ——— -3
Tecreational objectives is one example. More emphasis’ might be given in athletic pro- - =~ - °

. grams promoting sports activities which provide greater lifétime participation and value

- to the individual, It is also suggested that somme traditional school subjects {i.6. mathe- ~
" . matics because of computer technology) might be modified in terms of years taughtand = -
" in terms of particular content offered to fewer students. Teaching methods that allow .

== ““for integration of subject matter instead of compartmentalizing’ subject matter would .

" also_frée more tinie to consider leisure as an important educational goal.”

@

to be mainly grass root in- -

“.'“ " The second problem speaks to leadership. There appears

.+ velvement by special educators in promoting leisure education. Participation in this ~
" . “movement comes primarily frqm teachers with minimal support by regular education or. - :
W S . i i e ’

T - v
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7 special education principals, supervisors, directors and other administrative personsin +
- -leadership positions. There is leadership support for special leisure: education, but it
.- has come mainly from leaders.in recreation-and-physical education. Again, Nesbitt, .

Neal, and Hillman (1974} are mentioned because of their most up-to-date and compre-
- hensive discussion on recreation for exceptional children and. youth. These authors
+- - presenta meaningful rationale for special leisure education, plus practical guidelines for
- implementing and evaluating such services in school, community and institutional set.
o *. tings. Current efforts are also being made by the Information and Research Utilization -
- . Center in Physical Education and Recreation for the Handicapped (IRUC} to dissemi-
- nateinformation and materials on physical education and recreation to special educators
on. a national basis (Geddes and Stein, 1974 a&b, 1975). The National Institute on
Program Development and Training in Recreation for Deaf-Blind Children, Youths and
. Adults is busily engaged in encouraging training efforts and disseminating information
-, relevant to professionals in both special education and recreation (Nesbitt and Howard,
19751, 1t is obvious that special -education leadership is wanting and that increased -

. . attention should be given by the profession to promote administrative participation-at i
- national, state and local levels. Here again the rapid growth of education-centered com- - ’
- munity education leaders _and the -proposed community’ education- specialists cited - -

AR - througiout this-monograph is significant here. - R A P P
2 A closely related problem is the lack of communicatiort between special edicators -
' and recreationists. Specialists in both' fields tend to operate separate of each-other in
planning, implementing and’evaluating ‘recreation experiences for the handicapped. .~ -
~ What recreation specialists do- with handicapped children during the school year and: .-
summer months in most instances has little relationship, if any, with leisure education -

- efforts being made by the special teacher. The conveise is also true. Such lack of coofdi-
nation is not unitue to only these two groups. A eritical gap in interdisciplinary coopera- ~
tion exists among various professionals whose programs affect the handicapped and -

- their recreation and leisure. Special eduication teachers, outdoor ediication specialists, -
-~ -+~ physical education specialists, and therapeutic récreation specialists are all involved in .
. programs of service that have multiple implications for leisure preparation, but little .
. “teaming” is noted between these proféssionals, This is also true in fraining. - . -
-~ Fortunately for the handicapped, some seeds of cooperative planning and coordina- . - -
, tion are being planted. Orie current example of communication is the Special Olympics
~ - where classroom teachers and recreation specialists many times tearn together in pre. .
- paring students for this activity at local and state'levels. Special educatiori teachers are -+
- _-also becoming more aware of and irterested in the out-of-school activities of their stu:
" 'dents as they strive to provide them with a “total™ education. Recognition of the im- "
‘ portance of recreation and parent effects on child development is positively forcing . - -
. - . increased communication and cooperation between the school, home and community,
' . . Cooperation'is also seen in recreation sponsored activities jn the community that provide
-~ == college and ‘university students "irji;.\éduéati’on’a'practicum*exiierfénéé with handicapped--
 youngstets. Such involvement is related to changed thinking at college/university levels: - -
- where special edgeators are including recreation experiences as an integral part of their ©
' teacher training programs {Brannan, 1973; 1974aj. Leadership. advocacy for special’ ~ .
 leisure education must be provided by special educators and recreators at hoth. service. -

7 7 and training levels. In concert with the goals of this conference, effective programming ;.
.= - inxécreation for the handicapped demands cooperativé planning and coordinationby all
o 4, concerned agernicies in the community. ST T

. Curriculom Developmens o e
Over the last two decades; curriculum developers in school programs for the 'hé'xid_if-i oo
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" contrast to regular education, special educators long ago implemented “life adjustment”
" self-help skills, prevocational skills and other areas deemed necessary to assist.students
~ lums have been popular in special éducation, the cognitive area’of learning (dealing -

~_-affective area of learning tdealing more with feelings, interests, attitudes, personal’

~ . with basic skill development is a powerful movement today in school programs for the
"~ han ) ay. ]

- and personalized education. Concern for all individuals having the right to “full” prepa-

limited scale; the right to recreation and leisure is new being ‘advoeated and curriculum

R relating to leisure activities, public recreation facilities follows for illustrative purposes.
o - Community éducators could also take special note of these approaches. -~

. e .

" In addition.to the typical areas of instruction found in most such guides (i.e., réading, "

“math}, the Towdrd Competency (1974} publication includes the area‘of Leisure Time
. Figure 2 presents the recreation section cover page of this publication.... =~

. FreuRe 2: Recreation section cover page of Teacher Edition. From: Oregon State

‘capped have been sensitive to the need of a “total” curriculum for a “total” child. In"
cap, L

~ in adjusting to the realistic demands of their society. Although life adjustment curricu- -

" . handicapped, the humanizatign and normalization movenients are also operating and:=
" have re-focused attention on the need for considering the “whole” individual. As'a -
“+ . result, the worth of the individual is being stressed and his/her right to a more normal -~

as an “equal partner” in providing a-total education to the special education student. -

curriculuins. that provided for preparation in such-areas as personal and social skills, , T

with the basic skills or academics) has always received top curricular priority. The =~

awareness, expression) has usually received secondary 'cons_i/dgr,at'iony.;R_ec‘rea",t/ion and-.
’il(:isurg-rha.vc- been vigw;dj'similatl}{ and; until recently, only cursory attention-has been - =
" given to leisure education in special education curriculum materisls. Although concern. . -

-~ - -ration for and participation in society is being advocated by special educators in their '
- " _work with even the more severely disabled. Related to this:movement, but on a more .

. produgts incorporating leisure concepts are beginning to emerge in special education. -~ .
~ .. A case'in point i an Oregon state curriculum guide recently developed for use with -
. mildly retarded students {Oregon State Dept. of Education, 1974}, A part of the guide ‘

Department of Education, Toward Competency~—A Guide for Individualized In- “ o

|
P I

 struction. Salem, Oregon,Marchl‘)’l'»L, pp: 275276

. LEISURE TIME ACTIVITIES SR

e

Defiiton.

" Area 6, Leisure ‘Time A;:,tivi'ties,"i-efers.,pfjhiarily‘id*he’lping‘st‘udents‘ become more

- comipetent -in planning, selecting, enjoying, and participating in recreation activities

. _during their own free-time. In this section, attention is given to a variety of school and

- .. needed for i‘e'(_‘:rcationélf"Ectivit‘ié‘:sﬁ-ﬁ:om voluntary participation in the activities. . -

ationale for Instruction o ol L
" With many people having from 30.

"

ur

2 away-from-school activities. An attempt is made to separate the skills and knowledge .

s & week in leisure time, the importance of =

" - “recreational activities is increasing. In order to make effective use of their frée time,
2 students need to_become familiar with the. activities available to them. It cannot be -

‘aséunied that students with learning problems will independently pursue a variety of -

. leisure time'activities: Therefote, it is important that tgaehgtgplan,;pec‘i‘ﬁciina;gﬁctioq,al R ”

e e - v e B

e time for teaching leisure time activities. -~
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.. Theteacher’s guide includes model criterion measurement statements (CMS}, They have '
& . -beenwritten to clarify the intent of sub-goals and to assist teachers in developing specific
o . criteria for e,v,fa‘lixating individual student performance. Teachers are expected to adapt -
- ‘amodel CMS and extend it to more specific teaching situations, To illustrate, one sub-
" goal and CMS have been selected from Area 6 and are presented below, Also presented
:  are two.examples extending the model CMS written by teachers for a specific student or
¢lass. The extended examples have heen written to reflect différent curriculum levels, .

- ' o Illmtratwn foyrwfbr‘r‘n‘atf et
.~ 600 LEISURE TIME ACTIVITIES
o PublicFacilities .- '
. 6130 - Voluniarily utilizes public facilities/programs, .
“F 0 6133 - Voluntarily visits museum. LT e
" ...CMS: Given the opportunity the méans-and knowledge of a route to-a museum

PR

P

(i, art, ‘history, sciénce,-.—.-.}, the-student v‘o]{mtarily»goés to-the— "
= - Extended measurément statements: S o "
" _Flementary Level: After- having taken a.field trip to a historic museum, the student
SRR ‘voluntarily takes home the information about the location; cost, ‘and hours and ©

©.. . persuades someone to take him to the museum. . - - : LT
. * . Secondary Level: After studying various museums, the student voluntarily visits one or

. more of the museums studied.

In addition to basic concepts included in the above mentioned guide (i.¢. individualized ‘\
currig'k:ulyﬁyx“n,‘ behavioral objectives;'mea;urpmcnt criteria), the following should be of FRE
- particular interest t6 educators and recreators working with the handicapped:
. 7i 0 e LTncluded in a school ‘curriculum is & section on Leisure Time Activities designed for use - - -
SIS © . by.special education: teachers working with handicapped youngsters in a classroom setting.
" A wide range of recreation outcomes typically not included in education curriculuins ate
- ‘Vi‘l_lg:‘orpérgt,eﬁd into theiﬁ_‘ instructional guide. . ~ - . R L Do
2. In terms of leadership for special leisure ediication, the State Department of Education
- . had adopted Toward Competency as 4 state guide and is distributing it to sll EMR teachers = . .
~ - i Orcgon for employment in their programs at both elementary and secondary levels. -

* Aware that leisure education is a new curriculum priority and an. arex foreigst to many . . T
o teachers, strong administrative leadership:and in-service tiaining is being provided to e
ST _--encourage a change of attitude on the part of special éducators.. - - ‘ g e
"+ 3. In contrast to other cwrriculum areas of the guide, the section on leisure. deals with both '} = -

- scquisition of desired skills' and concepts and with theif transfer into reallife settings }

- out-of-school. Ini other words, an attempt is made to obsérve student growth in acquiring
. the akills and knowledge needed for recreation activities and to note the extent to which -~ .
“.“finUch*com'ﬁéténciéi'ﬁ’c“:litit’efvqunt'ir}Wticipltidn by the youngster in similar activities' =~ | -
~-during his/her free tinie.. Figure 3 {llustrates the dual nature of curricalum contént in'the
-+~ Leisure Time section of Toward Competency. = R

" Ficuns 3; Slections Hsstatng the dual matune of curicaum content in Suder K0
: f - tiofis. me? Oregon State Department of Education, Towiard Competency—A Guide
~ - Jor Indivi ualized Instruction. Saler, Oregon, March 1974, pp. 152.154. -

“ . PublicRecreationalFacilites . -

o 620 Possesses skills and knowledge necessary [érvusing i‘zhblié‘regre'ationatf’aci[i‘n‘e:; T

Coelal Demgnyttutel knowledge of nearest park. = - - -
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6122 Demonstrates knowledge of nearest z00.
- 6123 Demonstrates knowledge of nearest museuin..
6.12.4 Demonstrites knowlédge of nearest theater. .
6.12.5 Démonstrates knowledge of the fair. -~ -7 =~
6.12.6 ., Demonstrates knowledge of vehicle race tracks,. =
. 6123 Demonstrates knowledge of Iocal spectator sttractions,-
6128 Demonstrates knowledge of local recreational facilities. , o T
6.12.9 - Demonstrates knowledge of the publiclibrary. - - . Y
6.12.10 Demonstrates knowledge of school spectator athleticévents. .~ - SR
6.12.11 Demonstrates knowledge of out-of-school spectator athleticevetts. - . C
glg.%z Names places/organizations which pevide instruction in recreation activities,
61214 SR
6130 Voluntarily utilizes public recreational facilities or programs..
-, . 6131 Noluntarily goes to a park, . - o IR
6132 Voluntarily goes to the zo0.
6133, Voluntarily visits museum, - o7v- Lo
- 6.134 - Voluntarily attends dramatic presentation. . '
6135 Voluntarily attends school'social events, - = 7
6,136 -Voluntarily attends local attractions. -
. 6.13.7 - Voluntaiily attends vehicle races, - - « o S n
~ 6138 Voluntarily participates as a spectator in schoolathletic events/commaunity. events. <
6.13.9 ~Voluntarily-uses local recreational facilities. - = =~~~ <. SR
© 613,10 Vpluntarily uses public library. G

e

. program for the handicapped, about the amount of cariy-over their planned activities

For purposes of this coriference, ﬁie"la'ttcr point is particularly si‘gniﬁcanrt,nBo.th edu- -
™ cators and recréators should be more concerned about the application value of their

~have for future events, and in short, the degree to which the handicapped child is more- :
. motivated and skilled as a result of our efforts to help him/her meet current and future -

leisure needs in a more independent and self-directed manner. When dealing with cur-’

 riculum development in leisure education, it is recommended that more attention be .
. given to determining the degree to which bandicapped students: more willfully direct -
* their recreation activities in the home and community. It is certain that attention to . -

voluntary participation in recreation as an educational task, will necessitate closer com-

. ‘munication bétween educators, parents, recreators, physical educators and other:inter-"
- estéd persons able to observe student participation and progress in community recreation - .

“activities,

Compeiéncy‘I;?‘a:‘gd:lrgter‘bention‘Mfodel' a‘ B TR
* " In terms of inherent value, Nesbitt, {1970} states that . ... socio-recreative-leisure

. activities for the handicapped are in fact physieally, socially, emotionally, and intellec.

" tually therapeutic.”” Neal. (1970) and Berryman (1970} stress that therapeutic recrea- - -

“tion also should be viewed as planned intervention to bring about a desired change in~

“the behavior of the handicapped individual. Whereas the latter statement reflects a rela.

-+ tively recent trend in therapeutic recreation, special education has been moving quite CL
- aggressively for some time relative to planned interventions with handicapped young- ..

ol e

“In special ¢

‘ spe tication today, there is wide aceeptance and use of individual assessment, .~~~
. prescriptive programming and measurement of student performiance as bases for effec-
- tive instruction, Gogls and objectives for the handicapped are consistently stated in
“ terms of desired student behaviors that are observable and ‘measurable, From the au- = .

. 'thor’s experience, statements typically employed by many recréators to describe outs -

. comeés of recreation activities for the handicapped have been too global in nature, There = .~ S
" has been & tendency by the recreationist to speak in generalities (i.c..personal fulfill- - -
.. men; ‘emotionilly"thérgpeutic,r self satisfying, ‘sroci»ally-WOrﬂiwhile) when subscribing - -
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. -to the valués of recreation and leisure activities. No that these aren’t relevant goals,
but in terms of more clearly communicating the dire¢tion for intervention or instruc:
. tion, it is proposed that increased attention be given td employing a competency based
- model of intervention. Especially with the severely handicapped, there appears to be an
even greater need to employ such an’instructional design. N L
- Through extensive experience in working with the severely handicapped, special edu.
- cators are now concluding that such learners have behavioral repertoires uniquely dif-
. ferent from their age peers. According to Brown and York {1974), *, . . most sevetely -
- handicapped students manifest severe speech-and languagé deficits, severe behavioral’
management problems, sevére imitation deficits, severe academic skill acquisition defi-
~ cits.” Unlike even their mildly handicapped peers, many severely handicapped children
- . have extensive vision, heargee and motor deficits, are not toilet trained, don't self-feed;
-~ -~ -———gelf-dress, and don't attend or respond to social stimuli. In addition, many such children
" self-mutilate and self-stimulate. The point is that procedures typically used by teachets,
~ parents and recreators in affecting change with normal and mildly handicapped children
are of lesser value with sevtrely handicapped students. “In our view, there is a ditect =
. relationship between the level of the student disability and the competencies of the
‘ teachers, i.c., the more pronounced the level of disability, the more specific and precise
- are the competencies required of the.teachers . .".” (Sontag, Burke, and York, 1973).
The implication for this conference is that, because of the current trend to provide equal o
.access to public services for all children, recreationists will be serving increasing num. " <
bers of severely handicapped persons and should prepare themselves by “tuning in" on
methods found successful in dealing with this special population. - v ‘
, Communication and coordination with special ediication seems more important than
- ever today. In support of intervention programs that define goals and objectives in terms -
of specific behavioral changes on the part of the recipient, it is recommendsd dhat pro- - i
¢« - fessionals in recreation explore instructional models currently being empfoyed“with . -/
‘ . handicapped children in special education. Proponents for such an approach have also
- recently surfaced in the physical education and recreation fields: (Geddes and Stein,
- 1974a; 1974b; Compton, 1975). As a point of reference, three curriculuim prograins -
-~ are recommended that are currently being employed with the handjcapped by special
- educators in"Orégon {Mental Health Division, 1973; Oregon State Departmert of Edu.
. cation, 1974; Teaching Research Division, 1973). - ; S
- A perusal of such curriculums plus others common to specil education reveals ie' -
- following basic concepts most often employed in a competency based {ritetvetition model:

,,_?l“ﬁ,i,cﬁf!ﬁ 4=;SQéIiccﬁoﬂSL’i!Iiist,r‘étih'g. measurement criteria for each ghjective in the Teachs , —
- Edition. From Oregon State Department of Education, Toward Competency —4
. Guide for Individualized Instruction, Salem, Oregon, March, 1974, PPa290-308~ -~

= FATN PR LA

© ' L_The teaching of the lhandiéapped student is most appropristely accomplished” throigh a ¢-«~
. systematic approach to jndividunlized instruction. ‘ Lo
~=-=~"2"Content=({or what 1o teach) is determined by precixely delineating behaviveal objectives,
. In other words, content is preserited as individual staterieints of desired studeiit duteomes
7 dtated in behavioral vr performarice terms, .
_- . -8.Empliasis is on studént acquisition of specific concepts, kiiowledge and skills they are
"¢ - measurable. Focusing ‘on stadent perforinance facilitates tnessurenieht of indrvidual
- .. progress and provides data for prescribing ongoing instéuction. ‘ -
4. Student progress (achieveinent of objectives) 1s & direct indieator of iratriictional effe¢:

e T ;’iv}:ness. Instructionial competéncy is this determined thraugh clistges in desited leathiek
R . behavior, f

5, Teacher eurticulums a¥ofganized as instructiond] guidie that give direction aid serve as




cnmulmve rccord» for trackmg smdent progresw thrdugh the grndes, As noted in anurc 3
Toward Competency. allows. for directly vecording student progress, - - X

-6, Performance indiciturs oF measurément criteris ue usually specified:-for m(;asurmg endl
objective gt task. Unique to Toward Competency, is a Teacher Guide tsee Figure 4). which
provides a criterion measurement statement (CMS) 1o assist the teacher in Loth sieasuring
student achievement and detcrmmmg student pamupatmn relauve to énch objeeuve. ‘

Public Recreational Facilities

e 6120 Possesses shills and knawledge necessury lur usmg pubhc recreauonal !aczlmes. P
0121  Demonstrates knowledge of nearest park, "

: CMb- Liven-an opportunity 19 learn about the park nearest to his hume, the studen! \erbﬂls or, |
S »non vIerbally communicates its lowtwn and: characténsm.& 61 e cny' coumy, state, - na-t' :
tonal;.. ke v RN

6122 Demonstrites knuwledge of nearest 200, . ’ : ‘ :

L CMS: Given: an‘gpportunity to. learny aobut the nen‘esl 200, the studem commumuu:s verhﬂlly
© " or nonverbally; its location and charaeteristics. . s '
6123  Demonstrates Lnuwledge, of nearest museum. ‘ U ,
- CMSy Given an oppurtunity to Jearn about museutits (i, art hnstory, science, , <9, the studem g
. commumcnlewerbally or non vetbally, the lmauon nnd characurnsms o£ at least oné: type

o “of museum. 9

- 6124 - Demonstratesknowledge of nearesl thetter. S '

CMS Given an-opportunity to learn about theaters, the student cammunu.ates verball or num
: yerhally, the location and characteristics of the theater nelrest to his hOme ‘

: .6.12.5 ‘Demonstrates knowledge of the fair, ' ‘

CMb’ ‘Given an opportunity to Jearn about fairs €i.e., school, county, state, . ), the studcnt
. communicates verbally or. non- vcrbally the pamcular characteristics and Tocation of two
kinds of fairs. . i : ]

' ,Dempmtutés lmowledge of vehxclemce tracks. '

_ Given an-opportunity to learn abuut a loval vehicle race tra;k (i.e., automokile, ;motor«
-vyele, . o .}y the student commumunes verba]ly or non- verhally, the lucnuons and charac ,
teristics of Vehlcle race tracks, . :

7 Demonstrates knowledge of Tocal Spectator uttmcnon,s.

S: Givenan upportunuy to learn about local spectator attractions (i, festival, urcus, os J,
the student describes three {ypes of spectator attractions. at the time of tilt?ll‘ uppearance in
Sl his foeal.cummiinity and entiiherates three major dunctensucs uf euh. ‘
6128 . Deironstrates knowledge of local recreatighal facilities:
“GMS: Given sn opportunity to léarn about local fecreational facilities (1e XMLA YWCA,
~ ) Park Burenu,howlmg alley, .+ .}, the studerit deseribes verbllly or non verbally the ml]or

" ... . récreational opportunities svailablé at each: . '

6129 “Dentonstrates knowledge of the public library. ' ~

" CMS: :Given an opportunity to leirn about the public Ilbrary, the-student cummumcntes vcrhtllv:

’ .ot non-verhally the major services xvailable at the library.
61210 Demonstrates knowledge of school spectator athletic evénts.
- GMS: "Given an opportunity to’ fearn about school spectator athletie uenls. the student wmmu-f
.~ 7 nicates verbally or nonverbally, his awareness of the events as they uccur.

-6:1211  Demonstrates kriowledge of out: suf-school spectator athletic events.
o ‘C‘MS Given an pportunity to Tearn about oiit-uf:school spectutor athletic:
= communicates verbally or nun,w:rbnlly his awarenesz.s (1] S

- theyoceur, = it

T61212 Namesplaces/orgnnnutxons which: provu.le msmuuon in recreational getivities, B
‘ CMS‘*, Given an: oppurtunny to learn. about plnces/urgamzuuons which provide instruction in'.

—names theverbally.or: mon-verbally.. .

6 13 0 . Foluntarily utilizes public recrzzrtmnal faulmes or prugmms
6.13 1 Voluntarily goea to a'park.

. " voldntarily goes to the xm'k on at lenat two ntcaslons‘ ,
6.1%2 " Voluntarily goes to the zoo. e 3
- LMb. Given the opportunity, the mcxns,aud knowledge of a rouu: to the Z00; ﬁn: amdent valun- -
tatily goes'to the zoe on st 1em two occmons ‘
6 133 Voluntarily visits museumm; - v Coe s
CMS.’ Given the. opportumty, the means, and knuwledge of 2 routé o a muscnm (i, nrt, hnstory,, \
mence, iy !}le nudem violummly goes m zhc museum ~

PAruiitex: provided by ERiC .

recredtional activities (i.eq Park. Buréau, 'iMCA, ”IWCA Boys Club, e .), the smdeht . '

. - CMS: Given the opportunity, knowledge of the route to a park and a mode of tx‘uvcl, the atudent ST




. ~ special educators. One benefit is that such professionals would have.a common base for

. having upsto-date information for -improving their instructional program in special
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6134 'iyolunt‘arri_l'y‘anel‘n‘is dramatic presentation. : : e

. ~CMS: Given the opportunity, the means, and knowledge of an event (i.e., school drama, Jittle °
"= thester,.. .} the student voluntarily attends at Teast one dramutic presentation, -
. 6135 Voluntarily attends school social events, ' o ' ‘
CMS; Given the opportunity, the means, and knowledge of @ gocial event at school (i.e,; carnival, o
.o artfair, , .0, the student voluntarily attends at least two évents during the school year. - - - -
6.13.6  Voluntarily attendslocal attractions, S Co ’
CMS: Given the opportunity, the means, and awareness of locg] attractions (i.e, circus, concert,
<ol festival, L, .Y, the student voluntarily atterids two or more events. -
© 6,18.7 . Voluntarily attends vehicleraces. = - % P L S /
. CMS; Given the upportunity, the means, and awareness of vehicle race events, the student volun. -
‘ .. tarily attends two or more vehicle races. L ¥ ‘ N
6138 ° Voluntarily participates as & spectator insschool ;thletic’chm"/community tvents, .
- +CMS: Given the opportunity, the means, and awareness of iri-school athletic/community events,

&

;.- the student voluntarily participates as a spectator at five or more events. ,
/6139 Voluntarily uses local recreational facilities, S I e
- CMS: Given the opportunity, the means, and awareness of local recreational {Le., bowling alley, .

skatingarens, . ...), facilities, the-student yoluntarily uses local recreation facilities three .
ornpioretimes, - - . T P R

6130 . Voluntaity uses public library. S e -
. CMS: Given the opportunity and the means, the student uses the public libtary two. or more -
L times 4 . Con FRen e BURTE, Thary W, oF mor

- The employment of a competency based intervention‘model in dealing with recreation
and leisure should improve communication and.coordination between recreators.and

sharing and utilizing information on child progress. Utilization-of such, information ~ f
would assist professionals in prescribing more individual and developmental intervens = . ]
tions for the handicapped. For example, recreation specialists receiving progress data

- ‘obtained by teachers during the school year woull have a helpful baseline to plan and ‘
- initiate individualized programs for handicapped children in out-of-school and summers:
 'programs. Likewise, special educators communicating closely with recreators and re:

; ceiving reports on child interest and progress in community recreation would benefit by

leisure education during the school year. Prescriptive programming could also serve-as

stimulus for solving other types of coordination problems during the school year. Con:

* . tinuity in program activities, elimination of unnecessary duplication of efforts, and

increased communication between child, parents and professionals would be enhanced

. by this curricular approach. Stein (1973 stresses ‘that the amount of duplication of -~ . .
effort and activity in recreation between groups at all levels is “horrendous.” Considering ‘

- curriculum materials alosie, increased. communication between special education and

. recreation would facilitate sharing and development of materials appropriste for both -

 groups dealing with the handicapped child. Regardiess of the curricular approach, itis

. apparent that a more total community recreation effortis needed. .~ - 7 L

 In concluding this section, it should be stressed that special education methods are -

~not being espoused as a panacea for improving recreatiohapd.leisure for the handi-

. capped. Rather. it s recomimended.that _profeéssionals in. recreation-take-a. closer Jook=-- -

- at such methods for purposes of determining their applicability for providing more -~

_~ meaningful service to the disabled. Likewise, it is also recommended that special edu- *

" cators take a closer look at what the recreation field offers relative to their approachin = ¢
reaching such individuals, Special educators need to keep in mind that all behavior is -

___notpre-determined, that much of what is “measured™ in education is far more applicable -
 in terms of present technology to the cognitive domain versus the affective domain, and:

- that especially for the handicapped, the affective-aren of development is critically im: =
- portant. We all know that handicapped persors need additional support for developing

.
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p(mtwe attxtudcs, feelmgs and self- conccpts. Thc author fccls that the recreat;on held

f* in many-respects is ahead of education in recognizing the affective.aréa as an important

;v avea of program intervention, Emphasis on self awareness, self expression, self-direction,

stccess, and fun are well recognized concepts in recreation programming. Recognition

 that recreation experiences are inherently therapeutic and positively affect inner growth

‘are other important concepts educators would do well to consider more closely. To some

. extent, it seems that Ipeual education and specialized recreation have been operating at -
separate ends of the continuum in terms of their methods of serving children. A greater
recogmtlon of each others, eontnbutmns and a cloacr alignment of eﬂ'orts isdin ordcr B

TheOutddarMedmm R I . -

%"A child with an 1mpa1rmcnt that affects }us/ hcr learmng reéquires more mdmduahzed

2. and direct learning experiences. Special educators have been especially sensitive to the

-+« needfor involvinghandicapped children in learning experiences directly related to their -

. environment. A recent GXample of this effort has been the involvement of hanﬂxcappcd

. children“in the outdoors as an'extension of the classroom program, There. is now in-

' _creased recognition by special educators that the outdoors should be part of an ongoing:

school program, that a relevant education must extend beyond the contrived environ-

"“ment of the classroom; and that outdoor programming is a medium for mtegratmg con-

, " cepts from special education, therapcuhc recreation,. physlcal education and environ- . .

- - - mentaFeducation. Of special interest is that strong agréement riow exists among various _

"~ professionals regarding the importance of the outdoors. Special educators; community
edugation specialists, therapeutic.recreation specialists. and environmental c&ucatlon e
specxalmta, although operating from different points of view, are all involved to some . - - -
éxtent. in xmplementmg outdoor programs for the handicapped. A review of ‘selected '

'+ literature in the three fields reveals widespread agreement regarding the benefits of
_involving youngsters, and especially the handicapped; in the outdoors (Blackman, 1974‘ '
Brannan, 196‘), 1974, 1974h Ncsbltt 1972 Operation Bacstop, 1974):

1, The outdoors providcs exfensnve opponumtlcs for salf u:mo.ept dcv:lopment* through suc-
. Céssexperiences.

2. Transfer of learning is facilitated by cnablmg youngstcrs t dlrcc.tly npply skills and .
' coticepts to “real” life problem situations. Youngsters learn by doing,

g, 3. The: outdoors is mhcrcmly motivathg and theupcutlc hecause of the iun and adventurc
associsted with experiencing the natural ettvironment.. ‘

4% Social development is increased through mterdependen@ and interactions mth peero._ : S e
-and adults. Trust relationships with others are developed. . o ~

°5. The ‘outdeors’ provides for character buddmg through self dxrcr:tcd lenrnmg, problem
“solving and decisforumaking. .~ -

"6, The outdéora-can help develop lecnma lurmnz skills (x.e., problcm solvmg, obscrvmons s ‘ .
skills, inquisitiveness). - o

A The ouidoou cnnb]@nzatem to ]eun and’ recreate in a “total” lmng énvuonment. .
. 8. Youngstérs are able to *open up™ and express their mdnvndunl selves through the morc T
L - informal and relaxéd atmosphere providéd in ihe outdoors, = Lo
SIS Expoturelo_the.,nutdnomilptmchblldrcn}Jltllﬂl interes *ygy‘r;und.pmkieiihe;._1;; A
S Ioglcnl settmgfor devetopmg awareness, - T T T T TR e T T

o ‘Need jor Commumty Education: Proceas to Be Implemented

- A]tholIgh agreement exists among various ptofcssnona]s regardmg thc value of out-
- “door experjences for the handicapped, the most common denominator seems to-be tunnel
“+ yision. As'in other areas of programniing; there is a lack of iriterdisciplinary planning

“and-coordination of activities between professionals involved with outdoor curriculums. -
'Spccul educators, cbmmumty edut:ators, T R, speuahsts and. envuonmental edtxcahon

A ruiiTex: Provided by e [ . : . Ve
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! ‘[T ffspcclahsts tend to opemte separate of each ﬁther even though goals are. sxmxlar andi‘ ‘
""", -children served are the same in many mstance is the m B
- opportumty of community; education specialis

“Speczal’ Classroom Beyond the Cla,:smorﬁ

ecial edueators have only retently attended to- lelsure educatlon, and usc of thek
Nors for accomphshmg :academic and recreation goals during the school year is - -
mited and usually occurs at the elementary level, Environmental education specialists
“tend o view outdoor- program“’mg as “one sHot"” experiences, too often-ignoring the -

relatxonshlp to the ongoing classroom program and.the contribution of an outdoor pro-~ :
. gram employed-on a developmental 1 basis at all levels-of the school _cumculum. Recre: ;__;; .
-ation:specialisty tend to operate weekend_and summer | programs {outings, day camping, *
‘residential camping) with the. “therapeuh -bengfit the main goal- Little attention i»_
: given to incorporating “academic” a envxronmenta " goals as part of the recreation .
e "‘ 9”, experience. It is suggested that a closer look be given to determuung the “umqucnesa

- between outdoor education and recreation programs. Aren’t such programs operating -
with overlappmg objectives. and activities? Although one stresses “learning about™ and -
another stresses “recreatmg in” the natural environment, both actually involve children: B
~in many similar activities, Certainly-fun, enjoyment and adventure are. outcomes for all
programs in_the outdoors. According to_Sirvis' (1972} it might be only .a-matter Fof
semanhcs This seems espeually true if an expanded concept of outdoor | programmmg
- is employed hy various programs. An expanded concept of the oiﬂ’d’o‘prs recogmzes the
“wholeness™ of Iearmng/expenengng the eénvironment. -~ -

‘Instead of compartmentalizing learning and partxcxpatlon we should take. Hiore ad
L. vantage ‘of the outdoors to “capture” the many experiences. that are dvailable (both
~educational and recreational). and not be restricted by traditional program philosophy.- -
Employmg this approach activities and experiences are viewed in terms of their many - R
B ;‘ B values and’ appropriate planning carried out so that multiple objectives are achieved.

. - For example, academic, social, emotiongl, physical, and aesthetic outcomes can be
achleved thrpudh musxc, actlut ‘m&y fot the handlcapped more. eﬁort needs

-

¥ grams wxll largely dlsappear Naturally, max;mum utilization of the
fium deniands increased cooperation hetween recreators, special educators,
T nmental education specialists, physical educators, community educators and other -
" interested groups. Maximum utilization means_coordinated plannmg, 1mplementat10n -
- and evaluation of outdoor programs. Such interdisciplinary cooperation isn’ ’t easy, but .
can be greatly fatilitated when professionals describe thejr program in terms of specific.
- outcomes' for-children, As indicated earlier, clear specification of objcctives can-hbe a  «
valuab]e tool for commpmcatmg program outcomes to others and-initiating team plan-
ning, Brannan (1975} and Kline {1973) have employed a behavjoral model in develop-
" ing instructional’ maténals for use with youngsters in the Outd,oors. These materials,
R " developed by educators, mteg,rate recréation and: environmental education, dont:epts in
e outdoor curriculum, There is much evidence today that increased ¢oordination of service .
G is néeded and will produce more effective programs by greatly reducing duphcatlon of
eﬁorts, tirne, money. and talents. 1f we as professionals agree that an important goal for -
 the handicapped is their development of lifetime attitudes and skills, out concern should
- be more with the many- ob]ectn/es which can occur in the outdoors, whether they l)e
* calléd educational or recreational. ¢ 4

Normahzatwn for the Handzcapped

n
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A handicapped are receiving any type of professionsl recreation and léisure service. ., - .
N/ |Ttis apparent that a stronger advocacy needs.to be proviq‘e'd by educators and recreators. . .
Y~ serving special populations if récreation and lejsure opportunities for the handicapped -
~are to approximate their “normal” peers. As previously mentioned, an encouraging.. . - .
. ‘trend is the initiation of leisure education within school programs serving the handi-- - .~
capped. Amistance from special educators to provide sfudents with necessary compe. = -
. tencies to direct their leisure time and participate in-normal recreational activities is - :
.- “long overdue:Still,-such effottsAve-menger-in relation.to need and. in the opinioh-of the . .
' author, will remain so until greater advocacy is assumed by regular education and recre- -
" ation leaders to meet the recreation and leisure needs of the handicapped. Here again, .~~~
T‘*’”‘*T”‘i;oinf_ﬂﬂnity';e‘dn,éatiggi:‘specfali‘s'ts‘fwho*arefinsidcjfaixd*outsidc"th‘education“:sphereycanv e
" beinvaluable in helping to “bring it together.” It'is. encouraging io note that in public :
. edueation today, regular sducators are assuming increased responsibility for delivering ‘
. instructional service'to the handicapped. Such an.effort is popularly referred to asmain- -
_ < sireaming:‘According to Maynard-(1974), mainstreaming is probably the most con-
spicuous trend in special education today and reflects a general movement. throughout =
" the ¢ountry to end the isolation and neglect of exceptional individuals, In an oft quoted - .~
" special education publication, Birch (1974) defines the term as such: “Mainstreaming . -~
_implies the following operating principle: handicapped pupils usually begin their edu- -~ - ¢

’ ‘;‘fcaﬁon»in reguldr grades withspeci fedu‘catxowsppport;an&ﬂ:eyﬂareremove&tmpecialf~;%%’s5 o :

clasees or special schools only when' the necessity to do so is shown and only for the

_-petiod required to prepare the pupils for return to regular classes.”

" 'Thereis rio doubt that mainsireariiing is currently sweéping the country and, although
" primarily affecting theé mildly handicapped, can be expected to provide similar'under- . - ..
" standing and educational opportunities forthe severely handicapped. Of special signifi-' -

cance is that special ediicators and not regular'educators have advocated for this change. ~ + -
There is unanimity among special educators regarding the rights of the handicappad to . ‘

- experience the same life opportunities as-their normal peers. In addition, the oppor:

" tunity to model their “normal” peers.is generally viewed as a more effective tool for
" changing behavior than to provide segregated education where the “atypical” behiaviors -

- of their handicapped peers are the primary miodels; Proponents for mainstreaming also S
_point to the advantages for the norma] child, Learning about and accepting differences
" in-human behavior is best accomplished through long term petsonal experience with - .

‘individuals. who demenstrate various behavior patterns, Fostering positive attitudes o

- about individual differénces is more natural in an integrated setting where “handi- =

_ capped™ students are not set apart as “different” - .. LT
" "How does mainstréaniing affect specialized recreation programs for the handicapped?
= How does this movernent afféct recent efforts by specisl educators to include leisure edu-

. cation as part of the school curriculum for the handicapped? These are difficult questions -
; 't'o}kan’sfw«:rfbut it appears miore critical than ever that special educators, recreators and . -
" other interested groups communicate closely regarding the implications of this move- -
- ment. Special educators are now asking questions that need fo be addressed by recreators

. _setving special populations. If mainstreaming is being promoted by special educators,

- shouldn't specialized recreators be promoting similar services to be provided the handic -
_“capped by general recreation? Isn’t it self-defeating to mainstream in school activities

- and segregate in community recieation activities? Why continue Special Olympics for- L
- the Handicapped? Why not-expend sitnilar effort to mainstream handicapped youth in "=
. “regular spotts and athletic programs? What is the need for segregated bowling, dances,
*' . crafts; outings and other recreation activities typically sponsored by specialized recre- .
. “ation programs for-the handicapped? Why camps for special populations? Shouldn’t -
© we he promoting regular camp programs to assume primary responsibility for the dis- o
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-y abled? Isn't mainstreaming a total community responsibility? What is the implication
.. forservice groups and other agencies that have traditionally. supported separate educa-
. tion and recreatipn programs for the handicapped? What is the implication for-com:
- ‘munity education programs? Thése and many other questions demand our attention,
but raising questions régarding more “normalized” services for the handicapped does
not imply that mainstreaming is clearly understood or accepted by all special educators.
" Oun the cortrary, many questions remain unanswered today regarding the meaning of
v mainstreaming, how. it can-be-most-effectively-implemented, and-who-it most-logically- -~
.+ .- should serve. A recent report discusses probleris and jssues raised at a state sponsored - -
, . institute on mainstreaming held for- Oregon teachers, administrators, and professors’
oo - Tepresenting -special -and-regular- education - Oregon- State Department of Education, =
= ...~ 1974}, Many of the questions raised at this institute demonstrated the need for clearer '
7' _guidelines in mainstreaming handicapped students into regular education. The majority
of participants at this institute were in agreement with the basic principle of mainstream-
 ing, but there was a distinct lack of knowledge and agreement regarding the many impli- -
~ cations of this movement. - . . 0 Do T T
.~ Although specific to special education, many questions raised at this institute seem
- equally apphtable to specialized recreators faced with similar problems, What are the -
- -7 . criteria for determining which handicapped individuals are best suited for mainstream. .
: . -ing? Are we talking about supportive services to the mildly handicapped, but specialived =~
" i setvices to the severely handicapped?. What aré our future rolés as specialists? What
. asiurance do we have that regalar programs will contiriue to provide the quality of =~
© " service previously developed by specialized personnel? Wijll mainstreaming address -
- itself to a “total” curriculum for the handicappéd child ii:e.; living skills, prevocational
- training, leisure education]? What type of ground work needs to be laid to prepare
‘regular teachers and administrators who will receive increased numbers of handicapped
‘youngsters? Won’t mainsireaming, to be successful, need the understanding and active |
. cooperdtion of the total building staff, parents, students and community? What research /'~
- v .is available to support mainstreaming and pravide. guidelines for implementation? In® . -
-~ reference to the latter question, Nesbitt and Hansen (1972) and Hillman (1970). pftnt
- to the paucity of research related to integrated models of tecreation for the handicapped.
-~ Regardless of the type of delivery systems employed in the future for providing edu.. ',
" eatipn and recreation services to the handicapped person, it is apparent that special and =~
_ - community educators and therapeiitic recreation specialists need to be involgécjlin advos N
" .cate roles to ,ensur:?m*optiate service to the handicapped. Berryman (1970) stresses —~ ~

- the nieed for increasfd interagenty planning and cooperation within the community to.
serve the handicapped, Again, it seems reasonable to predict that specialized educators, -
* community educators and vecreators will serve as strong advocates to bring about such
changes. Of special significance for this conference, is that the special education profess *
. - sion is feeling an increased responsibility for attending to the recreation andleistire
., * - needs of handicapped students. As stated by Nesbitt et al. (1974), “Recreation and-
. - leisure are important—doubly important to handicapped children and youth. No pro-

) fessional group in America is in.a better position te make this point and to advocate the
- development of recreation servives for handicapped children’and youth than are special

educators,” D L RN
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Mamstr saming: F
Imphcatlons for |
j Commumty Educators

“and Reéi‘édtlon Spe(:laltsts ‘

- Bme,W Wmsnmn o

&

Itis mterestmg to observe the parallel mow:ment and changes in sérvice dthery to
handrcapped individuals in pecmLeducatnon, récreation, and community education.
While the coricept of alterni&ve delivery systegs is not né to any of-the three disci- ¢
phnes, it 15 excnﬁng to see the current emphaaxs on: the reexammatron of program prac- ‘

- for each mdmdual R ' :
The way-in which we have reached our concern for alternatwe dehvery systems may
bc- .unique to each discipline. In special education, for example, this reexamination was
brought about by both internal and-external variables or influences. Prior to a discussion
~ofalteriative delivery systems, a brief feview of tle variables which have influenced the
t{erid tTard mamstrcammg/mtcgrﬁhon will be considered.

| Mainsireaming - ' : T "”“‘

In amlyzi‘ng the growth hxch has taken pIace in providing speual programs iot
handxcnppcd children both i _education and community settings during the past fifteen
years, it is quité evidént that this was a period of accelerated growth. The federal gov-
' ernment, thrOugh meamqgfu legislation and relatively adequate funding, providing the
* major impetus for this growth. Along with the flood of emphasis at the federal Jevel - -
came efforts at the state and ocal level to develop comprehenive programs. This rapid*
. growth, while it may be viewed pOﬂtwelv, may have estabhahed some programs for °
purposes of providing “something” without concern for * ﬁhe best.” Special adjscation
_ programs. were tiding the. crcst of a wave of success. Then in-the late*1960’s and eatly .
- 1970’8, a new set of voices were heard-in the background For the most part, these were ,
oices: of professional special educators, and their-message seemed to run counter to . Vo
thR pievailing inood of the day, They were saying, “Are these special efforts really domg sy
~ any good? Is 'special education really effective, in terms. of actual achievement, or is
- ‘much of it a waste?” Specifically, they were asking if special programs and special . -
 classes were the most effectlve way to serve handicapped students. These questions were
asked i in such a manner as to shake the foundatmns of speclal educahom o

Legal/Legulatw,jThrusg N ‘;‘ v
At approximat

Forccs

y the same time ini a series of court actxons, sp.ecl{ lrtxgatlon was..
chg brought to challenge the existence of apecxal education classes and the placement
. practices being usetd. ‘This htxgahon, while it thay be seen as an extension of thecivil =~
- rights movement, began to appear in earnest in.the early 1970’s. The cotirt action essen- ¢ = . ‘=
tmlly related to tWO issues, The ﬁrst type allcgcd that apecnal educatron classca msually S

.-
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clasqct for the mentally mtardcd) lead to sugma, madcquatc cducatmn, and 1rreparablc
. injury. These suits were brought primarily on behalf of black. or Mexican-American
children and were, in part, the result of placement practices which Were based on inade-
quate evalustions or tests which were ‘culturally biased. The second major type of liti- +
gation appeaved to be gomg a different direction-that of demanding more special =~ .
education classes and services for the more severely involved and ‘multihandicapped.
These suits were hrought primarily on behalf of parents of trainable mentally retarded ‘
“children-who had x‘uulmely been excluded from any - ‘type of public educational pro- T
gramiming. In nearly all instances, the courts have ruléd'in favor of the rights of handi-"-
» . capped children, that edch indjvidial must be afforded the best possible educafional .
A program, , and thiat it is the responanbnhty of the pubhc schoola to provrdc that cducahon. o
OtherFaclors S *‘ R .- :
In addmon to thc concerns, expreaaed bv professwnal specxal educators rcgardxng
placemént practices and the results of lltlgauon, there were several othcr factors which
+. had aeg indireet mﬂucncc on the trend toward mamstreammg/ mtegratxon of the handl- ‘
capp Lo \ .
S Px‘evalcnce/nced studies whxch eatablxahcd that a largc numbcr of studcnts were
nobbe:nga@uatclmrvcd —Fmdmgs of-federal, regional, and state surveys have indi--
, cated thaj less than 40 percent of all handlcappcd students were l)cmg effectively served
- by special educhtion. The 60 percent in need of services were in regular classtooms |
without any apecml assistance. “As a result of these ﬁndmgs, state_education agencies .
- “began to consider alternatives to special class placcmcnt in antlclpatmn that a largcr
number of students would be served.

.2, State and federal legislative declarations which have mandated that, to the maxi-
b mdm» extent appropriate, handicapped children are to be educated with children who
", are not Handicapped and that special classes, separate schooling, or other renioval of
handrcapped children from the regular educatign environment should occur only when_
the nature or severity of the handicap is such that education in regular classes with the
.- _use of supplcmcntary aids and ‘services cannot be achieved satisfactorily. This federal -
" statement is indicative of state lcglslatrvc mandates concernmg placement of the

llari(hcappcd ; e 5
. 3. Another factor which influenced the trend toWard marnstreammg/ mtcgratmn was -

e

13

the increased emphasis on the concepts of cqualmng and humanizing education for all
students. Individuals recognized that many handicapped students had sucessfully been
served in regular classrooms, that they had earned the right to an equal ‘educational
‘opportuiiity, and that the non-handicapped students also profited from their association
with individuals who were different. The recognition that each individual is a human
‘being with the same rights, nceds. and desxrcs as steadily gained respect; the idea that -
~avery child has something to give and gam fybm- every othér chlld—‘-academically, enmo- 0
tionally, and socrallya-ls bcmg acceptcd in oday s schools. . o

@

Ducusswn I s -, , ' L ‘
There is llttle qucstlon that thcsc factors are. real and provide ]ustlﬁcatlon for mtmh -
.. greater cmphaals on retention ot integration in- regular classrooms. There is also little -
-~ queéstion that many, children who are currently placed in special classes could function
a8 well or better in regular classroofis if the teackier is provided meaningful sssistance.
- A a direct-otitgrowth of all the variablés previously mentioned, a new termn, main- -
. streaming, has been used to dcscnbe the intégration of handlcappcd students 1nto regular
. claues. -




. frons total integration to total special programs; we must carefully analyze our current
" placement and programming efforts. fo insuxé that we are providing the best possible:—
~services for all children, There are very direct implications for recreation specialists

L vides whatever services are needed at a particular time during the child’s educational *

©_student be “fit into” the administration plans which were offered regardiess of whether
. it was the best alternative for the student. An alternative program continuum provides. o
- a full spectram of services which are tailored to the individual needs of each studentat -~ -
" a given time duting his educational career. A g ' e

- Depicted here is a continuum of alternative edncational provisions for handicapped

- KCONTINUUM OF ALTERNATIVE EDUCATIONAL PROVISIONS

" Continuiim of Edostional Service

" of students, there are and will be students whose needs must be met through placement . -

U Mainstreamings Fador Fact? / 59
" This term has numerous definitional variations. To some it apparently means that all

v

handicapped children should be returiied to régular classrooms and. that ‘no.child should

* be served in  totally segregated setting. To others it implies that.a full range or con- SN o

tinuum. of services must be offered and that each-child should be served at the level

“miost appropriate:for his needs at a particular time.

T do not believe that all handicapped children should be mainstreamed o integrated

* into regular classrooms, but I believe a continuum of services must be offered—~a con- .
=*tifium which promotes maximum integration-in-regular classes; coupled-with-concrete-- B

“assistalnce for the regular teacher, If we are to provide a continuum of services ranging

and community educators in this continuum of services concept. Such a continuum pro- -

P i yeats past school districts have offered as few as two o thres service delivery sys:
tems for their handicapped students. Suchyan appfosch obviously demanded that the- -

g7 —

FOR HANDICAPPED CHILDREN
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While.it is‘agreed that placement in :cgdl,a‘r cl’a‘;srbo‘ms' 1: desitable for the ma] orify |

“-in‘spécial education programs. A continuum of alterniative educational provisions does - -

-riot aseume that one type of program is better for all students. It offers that each and - .
', every student must be considered individually. For one student, special class placement . = . .

- “’may be the best alternative; while another may be most effectively served in-a regular -

%



Co

60 / COMMON-UNITY inthe Community

classroom, with or without special education services; still another may be served best -
in a residential or boarding schopl, -~ . T T I
 Inorder to be effective, such a continuumi must be flexible, It must be recognized that
- 'student needs may change over time or as a result of corrective work (glasses, prosthesis, . _
" hearing aid, or educational remédiation). Students should be reevaluated routinely in
‘order to determine if they are able-to move to another program. It is also possible that
& student may make large skips from one type of program to. ano er. Hopefully, the

. = I_I!QYGH_WiH:be:;O-ﬂI&]mtréﬁtﬁctiv&eg(ﬁng,m«- e e e s SR e e S e fapteetrsaey

. school day, and his regular ¢lassroom teacher has primary responsibility for his pro-

S st and community educators? Obviously we must carefully analyze our current prac-

- creasingly becoming part 6f their community, We may need to go-far beyond our

. all.individuals, not just the more sevérely involved, A program which only reflects a -

" community education programs with littfe or no miodification’ or: ad:

‘ indiv'idlialwhohas_ptimary fcépbnsibﬂity for ,lhexactiv'ity.or program. The nature of the .

- Closer examination of the: Continuum. of Alternative Educational Provisions for .
~Handicapped Children indicates that it offers a full range of services, a range from ,
vré‘f;;qla,t«"clasegooﬂtﬁ'plaéemcnt~“fO‘Wc‘ry’fntensivé‘ﬁpécialz‘gduc'u,tion‘;"j’:’fi)‘gﬁfnﬁiﬁgﬂﬁ“tﬁa ST
firat four plans, the student is placed in a regular classroom for all or a majority, of the '

- gram. In the first two, the regular teacher may receive consultative assistance or special +
instrictional materials from special education personnel, but the student would not work -
directly with special educators. In the third and fourth: plans, responsibility for these
~students would be shared by general and special educators; the student would recejve ©
‘supportive assistance from special education personnel, The services provided by special
“educationi personnel may take place iri the regular classroom-or in a designated work
-area such-as-a-resource room, - —- oo it ol L S
" In the remaining plans (fifth through ninth), special educatots have primary educa- =
~ tional responsibility for the handicapped students. In plans five and six, the student may
‘attend regular classes for-part of the school day and return to his special class or pro- -
~gram. The last three plans (seven, eight, and nine) reflect the comprehensive services
- needed by the more seriously involved or multiply handicapped. -~ TR
- -Such a’continuum of provisions may be thought of as an idéal plan; however, an -
. increasing number of school districts: are offering ‘a full range of services or-at least
 recognizing that a full range must be considered. If handicapped children are being .
mainstreamed/integrated into regular ¢lassrooms on a large-scale basis today and are” -
attending their neighborhood schools, what are the implications for recreation special-

tices with zespect to récreation programming and placement if these students are ine

current emphasis of providing specialized services. for the handicapped in. a special = - |

segrepated setting. 'We must consider a contintum of service which will provide for -

- dichotomy of setvices for those who may participate in-regular offerings and those who
- need very speéid)jied' services is not a continuum. There have been efforts to integrate -
. handicapped individuals into the mainstream of recteation and community education -
- programs. Although these efforts have been minimal, individuals who have attempted

' mainstreaming have reported considerable success.

. »

 Confinuum of Leisure Services -~ . - T
- 'Is it possible to offer a continuim of recreation and community education programs?
I believe that it i& posaible and that at a minimum we should consider atleast four levels — .

ofservice: . e o0 i o e R
*L. Services for those individuals who are capable ofanendi‘ngregd{?lrccréatitm and
S ¢ ificat ption. It is very .
- likely, however, that special assistance and consultation may need to be provided tothe = . -

Lk ‘

§

N
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. urvifcé p;bv{d’ed_'lb the recreation leader or community educator may be similar to that
. provided by an itinerant or resource teacher in a school setting, with or without direct
* . service to the individual child, SR : o

‘9, Services for thowe individuals who are potentially capable of attending regular

"

- pate fully. In this instance, consultative and direct service may need to be provided to.

3. Shortterm specialized services for the individual who does not have the ability to )
participate in a regular program on a full-time basis. These services may be provided

L]

_ . integrated/less restrictive program.

~* provide the needed skills and competencies in order to move the individual up to a more.

4. Services for the seriously involved or multihandicapped who may never. attain -
: - integration because-of the scriousness of their condition, There will always be a need
-+~ for service at this level in a specialized setting for this special population. ‘
" 'The intent of such a continuum should, by design, be to move the individual up as far
- as possible in order to achieve maximum integration. It will be necessary to reexamine
~ ~ our current practices and to enlist the services of many community agencies and resource
* .____personnel in_order to offer such a full range of services. It appears, howeyer, that by the
" very nature of their interest and expertise, recreation and community education per-- |
sonnel are ready to accept the challenge of providing such a continuum. You may serve
' as the catalyst—the catalyst which will bridge the gap and provide the needed services
" "for each handicapped individual in the least restrictive setting possible..
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- programs but who may need guidance, encouragement, or assistance in order to partici+ -

Dot the supervisor.of the program and the individual atiending the activity or program. S

~~6h'# otie-To-one basia o in siall groups. The intent of siich an offering would be fo

:“%,,,‘«.
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"~ Coricept Normalization
S e by AN PYEOWANDS o o e

' Concept Normalization is a principle that has grown out of the Scandinavian approach
- to treatment programs for the handicapped. As 1 have expetienced it, studied it, and__

. shared it with many social service groups.in this country, many requests have comie for

" written information about it. Like all observers and writers, what 1 have expressed in-
this document is colored by my own philosophy . . : expansion of the concept in lightof .
my experiences and ideals. Concept Normalization, ‘a8 shared in this paper, is idealistic

_in fome ways as compared.to how it actually exists in Scandinavis, but I present it this. -

_ - _way_ in the hope that you will accept it in principle and evaluate your own work as &

 Special Educator ‘against its’ framework of humanization and normalization for the
~ children whom you serve. I do dream of the day when all handicapped children in this
~ ¢ country canbe guaranteed the same kind of human dignity afforded the handicapped in
ndinavia: T — ‘ ST M
"~ The “Normalization” principle refers.to & cluste} of ideas, methods, and experiences
_expressed in practical work for the mentally retar | and handicapped in the Scandi-
' navian countries, as well as in some other parts of the world. The normalization principle -
- underlies demands for standards, facilities, and programs for the handicapped as-ex-
" presaed by the Scandinavian parent fnovement. Normalization affirms that the retarded .~
.and handicapped individual is a human being and citizen as well as a developmental and
" adaptiveorganism. . Lo a0 o
- 'The Scandinavians have found that'a common goal, a unifying principle have beén
.of significant value in coordinating services, reducing costs of programs, and humaniz-
- ing care for the handicapped. To discuss human endeavors to create wholesome pro-
' grams, facilities, and life conditions for’ other human beings in terms of one unifying
principle might seem preposterous, especially when we think about the wide variations
U2~ in-age, degree of handicap, complicating physical and emotional disorders, social back-
" . grounds, educational and personality: profiles that characterize our handicapped popu- -
lation, Nevertheless, in Scandinavia it works! } : o :

" Very simply, Concept Normalization is making available to the handicapped person, -
- young and old, the same patterns and conditions of évery day life that you and I experi-
.~ ence. This prineiple is applied to all ‘handicapped whether mildly or profoundly re- -
tarded, physically handicapped or multiply handicapped. It affirms the right of allhuman
. beings tolive in arid experience patterns and conditions ‘of every day life which are as -
"=~ close as possible to the norms and patterns of the mainstream of society. ~ L
L RhythmoftheDay -+~ - L ‘ L

" First of all Concept Normalization means recreating the same rhythm of the day for .~ = =~~~
" the handicapped. It means no'matter how physically handicapped or profoundly retarded
. we may be that each day we should get up . . . get dressed ... , and go somewhere. It
- ,means that as human being wé have the right to be a part of & family setting , . ; eating -~~~ *_ |
% in a emall group'. ,sleeping in a small group as & family’ doés. A-normal rhythmalso ~ -~
""" means not having to do things for the tonvenience of personnel or because of the lack
+ of persorinel ... . to rise early or to go to bed early. Facilities and programs should also

give consideration to. each individual’s need for personal rhythm, to be alone at times,

e
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- no structure at other times.

 to each'handicapped person. Daily living skills, vocational skills, and recreational activi-

§

to be a part of a group at times, to be sttuctured in some activities and to be free to choose
1L Normal Routine

and sleeping in the same room . . , to confine them to the same kinds of activities. Eac
of us gets up each day . . . eats and sleeps in g different room. Our leisure-time activities
occur in a variety of places and that same routine . . . mobility . . . ought to be guaranteed

Secondl§, our services should not rele}h{e any handicapped person to living and eatinﬁ\/ -

ties must recreate the norinal routine of the day if we are to habilitate the handicapped
to independent living, Even when vocational training takes place in a separate building,
it is not satisfactory if this consists of only a few hours of low-motivated activities for a
few hours ar days a week. Activation of the retarded or handicapped must convey the
experience that the daily work routine has vigor and meaning and, consequently, fills a
proper part of the day. Recreation after work or school also must be put into the context
of the routine of the regular society. Most appropriately they should participate in com-
munity activities with other normals. With wider experiences and proper social training
(in normalizing experiences}, the retarded and handicapped will be able to use the
normal leisure time facilities of his society on his own, and also ledrn to cope with un.
prepared, unstructured situations without panicking, ¢Avedon, 1967, Nivje, 1969). .

111. Normal Rhytfzm of the Year

Thirdly, Normalization seeks for the handicapped the same rhythm of the year that
you and T experience. We experience the changing of the seasons through our mobility
in the community. It's hard to teach a concept of time and seasons to a mentally retarded
child who’s not outside and doesn't see the darkening of the evening or the falling of
leaves . . . when each of his hours and days are the same without meaning. There are
family holidays of personal significance that refresh our lives. . . the handicapped ought
to experience those as we do. A small family Thanksgiving dinner . . . Christmas beneath
a Christmas tree . . . a vacation . . . a hike . . . a family picnic . . . are all meaningful
“rhythm of the year” kinds of experiences that should be guaranteed to the handicapped
person,

IV. Normal Developmental Experiences of the Life Cycle

Fourthly, Normalization secks to guarantee to the handicapped child the same de-
velopmental life cycle that you and I experience. As a pre-school age child, we play with
little toys and we are as a child no matter what our mental capacity is. We ought te be
guaranteed as a teenager the doing of things teenagers are doing and not be treated as
though we are a pre-school age child just because our LQ. level is at the lower capacity,
An LQ. score does not determine our human needs or interests. As a senior citizen, the
handicapped should participate in the leisure-time activities that other senior citizens do.

As a child, normalization seeks to make available a warmth of atmosphere, rich sen-
sory stimulation and a home-like surrounding for the handicapped child to develop in.
In cases where the handicapped cannot live in his own home, this aspect is of utmost
importance. Replacing the large institutions, small group homes recreate the family unit,
Turnover of personnel should be minimal, thus offering the children basic sceurity and
opportunities for identification of the stand-in parents. '

Youths of school age and young adult handicapped persons learn much from their
peer groups. Behind the concept of normalization is the thought “that we become like
those we are around.” Childhood is a highly developmental period of great importance

e



. "ing; likewise, if children are to learn other appropriate living skills, they must have the

- Just as it is normal for children to live with their parents, so it is normal for adults to

" community hostel training and apartment living. It is not normal for children and adults
" “to live with all handicapped persons in large institutions. - e

" "The period of old age is part of the normal life cycle also and should guarantee the

-7t "dre arranged close to the place whiere the handicapped person has spent their adult life,
'~ in case they cannot remain in that very place. = e «
V. ABiseswalWord - - S .

* Fifthly, as Scandiavians look

-~ pate in school, leisure-time activities like dancing, moviés, and dating. Scandinavians

7, o dangers involved have been greatly exaggerated in the past. This fear has often resulted
" in the unfortunate segregation of the sexes in an unnatural way and militated against

" their interests and proper human development. Mixing of the sexes according to normal
patterns of everyday society in school and habilitation programs results in better he-

. Concept Np:‘xﬁlﬁiﬂlion /65

for learning one’s oyn peraoflal abilities, pbténtialitiés,' an’& building self-confidence that
. serves.as a basis for life after the school years. A child learns normal language by model-

" opportunity to be integrated with normal young people in the school and the community,

-~ move away from home and start a'life of theit own, us independently as possible. Nor- |
=~ mlization Takes this possible” through schivol ADL training (aides for daily living),

* opportunity to live with familiar settings and acquaintances that have given life so much-
 of its content and meaning, Alternate small group living facilities for the aged retarded

, ‘ | at the many kinds bf scr,viécg they were. providing,
they realized they were segregating boys from girls and not providing in any way for -~ -
. the wonderful fellowship that can take place between male and female. Now they partici- -

“are.very mindful of the need to preserve the necessary safeguards in"relations between -~
_ mentally retarded men and women, but:feel that normalization has proven that the

" havior and atmosphere, as more motivations are added. And the mildly retarded and o

_many other handicapped should marry. - *
VL NOfmqliEcondhtic Standards '

S 'L‘astly‘, Nﬁfmaliiatibn set out to gain. for the handicapped person the same economic -

|- standards you and I experience. In other words, just because one is unfortunate enough
| tpbe born with certain handicaps or tc be mentally retarded, one ought not to be rele-
NS g&l‘ed the rest of his life to living in poverty or in substandard housing because one is

unable to compete in the competitive job market. Normialization gives to the handicapped

the basic financial privileges available to others through common social legislation.

This. includes child allowances, personal pensions, old age allowances, and minimum
- wages. Of these allowances, the larger part is for board and room, but each person is.

given pocket money for the individual’s private use to assist in realistic social trairing -

~ and to help foster independent choices. Work that is done in competitive employment,

- .. vocational schools, or hostels is paid for according to.relative worth. Normalization also

| . guaranteés that the handicapped do not have to live in facilities that-do not conform to
772 What is normal and human in society. Especially to be notéd is that the handicapped do

* grams, schools, or living accommodations located in isolated settings. -

S0 - That ety basically is Normalization. Mote and more, a retarded «
.. person in Scandinavig will live in one place. It will be a family-like atmosphere. He will

travel to another place for school or work. He will travel to still another place for recre-

o ation. And he will have education {whatever it amounts to for him} because it is his

ot live with a larger number of persons than the surrounding neighborhood readily . -
" assimilates in its regular everyday community life. Nor are handicapped training pro-

d or hahaicipjcd -
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- right. Less:and less he will be over protected and he will be allowed to take risks, Hewill =
- not be denied any human relationship that he is able to handle. He and those like him will
~ mot be shoved together, but they will be dispersed in the community and accepted for- = -
+_ the part they can contribute to society. Theére are other things. But, all of them add up,
 to the fact that his human spirit can be at its maximum and he can achieve to the best of
R :ThgﬁshUman dignity, - oo IR o | o T
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" Special Community Education for the

~ Handicapped: A Proposed Model t6”

 Meet the Total Life and Leisure Needs = -
of the Handicapped -Child and Adule .~

' e

AR by Jonn A; Neserrp .- . - 5 ,
- & PART 1—COMMUNITY EDUCATION AND THE HANDICAPPED . . =
" ‘The role of community education in relation to the needs of the handicapped has not R
| been adequatefy dealt with'in: 1) the formplation of community education;-2) in the e
" special projects of'the Mott Foundation; o, 3) in.the community education literature - ¢ -
{7 or research prior to this conference and resultant'monograph, Over the last fiveyears 1. .
7 have described the needs of the handicapped to various community education spokes- + '
' opersons who havg always been attentive and.interested. But, this is the first formal .
| . meeting of individuals interested in community education to deal with the total life,
" 7. community education and leisure needs of the handicapped. This is progress and -
“an important event in the.development of programs and services for the disabled. - o
*- ~My-aim in-this first section-is to link together some basic concepts and processes, -
- amely, the”disabled/handicapped, education; leisure, community: education and the -
" Comujunity Education Act, el

\ " The Disabled in America = = 0 L0 e

-~ -"No mattér how well the United States does in the international Olympics or how close| -
' wesgemto be to-eradicating dread diseases, the facts are that our minds and bodies aget -~
" not perfect; and, disease and disability are pervasive, The following, compiled by -
: . Miitchell and Hillman, (1)} suggests the degree to which people who are ill or disabled
.. -~ make up our population. : ST e

v

" Disabled annually through accident and injury -..... imtsssiscismstissemsisnmmm et - $O0,000 '
R Y V2 IR RO . .. 20,000,000 - -
8 L Mentally Fll i it ittt et eebansassniiod s 2,229,000 ’
- "+ :Diiabling conditions (blindness, epilepsy, heart disease, ete.) cosomvscisineosicins 3,000,000
- Physically handicapped - . ettt tbenirpeisseminiannainre. 19,000,000
o Estimated: Total oo i e beboabinds etk e b . 53,675,000

: The fitst reaction to these figures by non-rehabilitation people might be, “Boy! These

"' rehabilitationpeople sure are a gloomy bunch, They’ve got everybody laid up or dying.” o

- Not so.that we are. 4 glootny bunch. We believe that we are realistic, And, part of our .~ <
" realism is that people who aré ill and disabled can and do. function very wéll given the -~
- " proper training; sérvigts and assistance; For example, in vocatipnal rehabilitation we.. . -

-« have been very gratified at the fact that every. dollar spent for rehabilitation ofadisabled - T .

- person.is returned many times in taxes paid and the rehabilitated person is taken off the .~ ‘

0 owelfarevoles. e oo T e e R

' Disability (vs.) Handicapped: Please satfce that we use two terms, disabled and

. " handicapped. Disability is the actual dysfunction or limitation®caused by the disease of
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~ injury, But, the disability is a ‘_hﬁndic’a’b’~ only to the extent that'a person is not able »ts)’k‘ ,,

-« function notmally in employment, education, recreation, home-making and so on. A

- large part of our rehabilitation job is to figure vut ways to overcome handicaps and the -
. stary of rehabilitation in America is one of figuring out hundreds and theusands of

- ways to overcome disability and to-assist the disabled person in becoming funetionally

 independent, productive and fulfilled to his or her highest potential.
The Handicapped and Leisure .~ ‘
- Upto the present time, the matter of recreational, cultural and leistire fulfillment for =
- the handicapped has not been resolved: The traditional recreation therapist has worked
~ vith ill and handicapped primarily in institutions. And, recreatjon therapists have been
. very limited in numbers (1,200 are professionally registered mationwide), they have
“had only limited contact with the ill and handicapped, and they have not been able to
follow the handicapped person-into the community. Recreation therapy has made a great
- contribution to the health and rehabilitation of thousands of ill and handicapped over

hell w 14

v thelast 70 years. In the last 25 years real gains have been in the professionalization uf
- this discipline; but, by no means does recreatior therapy, or therapeutic récreation serv-

ice as it is coming 1o be called, have the manpower and resources to be able to reach out -
to 500,000/0r five million, much less 50 million-ill and handicappedy T
.- While ‘there are many exciting programs and services that have provided for the .
handicapped person sucht as the Special Olympies, Sports for the Disabled, Recreation
Centers for the Handicapped, and o on, these various programs have been plagued with
_an inability to moht and fund year-round éomprehensive educational, recreational, =~ —
cultural and community service programs which can address the total life, community -~
education and leisure needs of the nation’s 53 million ill and handicapped. O
Vocational rehabilitation made an attenipt to conteptualize such a program through
the Bill for Independent Living that was discussed in the early 1960’s but the bill
was not passed and the concept did not take hold. The recreation therapists have pto-
- “posed a comprehensive effort through local park and recreation departments but the
present day park and recregtion concepts and-systém of delivery of service simply .can
not support“an individualized service delivery system. Voluntary health agencies are
unable to provide the basic program that is needed because their missions have been
built around the eradication of disease and the proyision of treatment. Each of these
services, vocational rehabilitation, parks and recreation, voluntary health agencies and.
many more are eager to assist but, in fact, they have found it impossible to accept or -
bear the basic responsibility for the delivery of what we here refer to as community
education services for the ill and handicapped. Thus, throughout life, the commu-
nity education and leisure needs of the ill and handicapped go unmet. :

Facilitation and Faﬁjilitators . .
“The handicapped themselves are a target for attitudinal change efforts, as are their
. families; peers and helpers—community educators definitely fall in this category along
. with nurses’ aides; postmen, librarians, cab drivers and others who can help or hinder -
*“them. Also included as target groups are decision- and policy-makers (board and com- -
~ thission members, city council persons), legislators, and professional personnel of all
- types, These individuals may be termed facilitators—persons who. perform a distinct
~ role or function in relation to recreation and leisure participation by the ill and handi-
. capped. In:spite of the fact that the term “facilitator” has a positive connotation, the "
~_individuals ini this group may either help-or hinder the handicapped. It is because of - -
- their potential to hinder thagtheir attitudes are important. . .- - . . ..




t o .
- T . | ;“" - j@ Y L.
g : Mdd_clof Special Commitnity Education for Handicapped / 69
) "ngil’iMﬁSyndromg:% S BT

. Specific behaviors and patterns of behavior result from the individ'ual’s philosophy-
- values-attitudes-attitude sets. A number of these attitude sets and the resultant behavior
_ ~'are encountered on & continuing basis. 1 would like to dramatize a few of the mast
- prominentasfollows: . - R
oo The m Syndrome: “What can 1 do' help: The situation is impossible,” Laws. Money.

. The Leprosy Syndrome: “If I touch them, I may get it These conditions, like cerebral
R pl]'!' are Couh‘iblh." - V: ) . 1 B} . - E
- The Dauteronomic Syndrome: “They must have done something: wrong. God means for
" . them to be punished, If they repent, they will get well.” This attitude is ¢lassical Deu
- teronomic Code right otit of the Old Testament, which says in esience, “Do good and ye -
~ -~ will be blessed; sin, and God will punish you.” There ate muny people whose “gutlevel” . .~
' g;inil]&iin; and feeling follow thii line, and for these people, attitudes make them Negative
scilitators, S , : I
‘The Punishment Syndrome: “They are not in jail to be ¢oddled and play games; thej're -
. there to be punished.” This kind of thinking was inherent in the Nixon/Agnew/Mitchell
" “liw- and order’ platform. Menniger wrote about it in the book, “The Crime of Punish.
< ety - Lo : . o R R
The Hypocracy Syndrome: “We ictve the handicapped ; that déesn't mean that we haveto
-~ emiploy them.” This syrdroime is characteristic of some individuals and agencies in edu.
.. cation, special education, recreation and parks, therapeutic recteation, welfare and social -
- work, rehabilitation, etc. Count.the number of handicapped employed-in your agency, -
. university,bospital. . o o ST e
- The:Charity Syndrome: “I gave to Cercbral Palsy bit that doesn’t mean that 1 want my
daughtertomarryone . - .o oo
The Civic Pride Syndrome: “Why sure I-aim coricerned about the handicapped, Our local -
~.. chaptér of the Royal Order of Roveters givés a Christmas party at the rehabilitation
' centei every year,” This syndrome is especially pernicious because well intended people.
" are assisted in deluding themselves into thinking about how they can solve the horéndous
erits of disease, disability, poverty, inequality, ignorance and violence. There is no

problems
- room for Pollyanna in the fight against prejudice. . L - N
" 'TheyMe-Me-Me Syndrome: The handicipped person speaks, “l am here at this meeting .

With my problem, I want it solved this minute. I refuse to do the staff work, the surveying,

“or joining with other handicapped persons in order to give really sound advice and-
guidince to civic minded citizens or professionals.” The role of consumer spokesman is -

' no léss demandirig than any other professional role. . SR R

_ The Defense Syndrome: “I don’t see what you recreation for handicapped people-are
~ squiawking about; we are meeting our social and professional ‘obligation by running a -
. oficé s month social night:for the mentally returded and 25 kids show-up pretty regular”
-~ Yes, 25 cutof & population of maybe 2,500 that need recreation and Teisure service. T
“The AllThose Others Syndrome: I simply can’t divért money; petsonnel and-resotirces .

. away fro the 500,000 able-bodied that I sérve to the 500 severely handicapped that T .~

. _don't serve, I have sl those others to worry sbout and I can’t be concerned with a hand-

.. fulof handicapped.” - .= ‘ o P

" The Lack of Training Syndrome: “I can't take handicapped people ints my program. I -

- . don't have the trained staff to handle epiléptic fits, convalsions, slobbering, soiled-shitty -
oo o0 o+ Ctlothing, pootspeech” .o o .o A S
-y 'The Smooth Waters Syndrome; “I-can't have those people in my center (Program) be.:

.47 cuse ‘the other participants, the regular people, their parents, the staff, the food sup-. - :
" . pliers, the janitors, the W.C.T.U.~they would all just quit my program. I can’t miake .. .. .~ . - -
"'~ "waves ot the whale thing will just.come down on inie. We don't want that, do wet ot I

" Generally, the “Defente,” the “All Those Others,” the “Training,” and the “‘Smooth -

. ‘Waters"” syndromes will be used in sequence andin that order. Very few groups willhave .-

- the persistence to fight their way through all four, In any case, what the administrator = = .-~
* has been saying all along is, “I'll use any possible excuse to avoid taking handicapped . -

“into my program.” . .

N L. o - o o . - w2
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qucauon and Lcuurc - o ' ' , 1

 Education and leisute are closely related. To start with, recreation and lelsure scholara o
. trace the genesis of the modern word leisure to the Gree'k word scholc from which the .
" modern word school is derived. There is a semantic connection, I would add paren- ~
- thetically that if school is not required, (i.e. the student is not comﬂelled to attend),
_school may be leisure fn both the modern sense and classic Greek sense,

We recall that the Commission on the Reorganization of Secondary Schools in 1918 in-

~ cluded the worthy tse of leisure as onie of the seven cardinal principles of education. (2}
Thé Educational Policies Commission in 1944 included recreation and leisure interests .
“and activities as one of six basic aspects of living which affect personal development. (3)

We should note that no profession besides parks and recreation other than education
has both dealt with recreation and leisure as an essential concern, and, been asangncd or

- accepted unto iyelf any direct rcsponnblhty for preparation for leisure, ,
- Invmy view, education has an important basic responsibility for the péeparatlon of the
student in the effective and constructive use of leisure time. The main point is that edu.
‘cation and recrestion do have a slgmﬁcant commionality, Hutchison, et al., in Leisure

and the School. (4} and Kraus in Recreation in the Schools: Guides to Effective

are among the many recreation and park s:ofcssxonals who have embrziced the concept
of the mtcrrelahomhnp of recreation, leu ¢ and education, ‘

-

Education and the Handzcapped
Over the last 15 years we have witnessed important advances in the Umted States in

- Practices in Leisure Education and Community Recreation. Sponsorship (5) -

education for the handxcapped All 50 states now have laws providing some kind of - -

educational services for hnndlcappcd children and youth. By né means are these laws
providing all that is needed; but, in 16 states and the District of Columbia the matter
has been taken to the courts and the court decisions have been made in favor of handi-

capped children. (6} (7) Thus) the beachhead has been established and the main force ’

is starting to come ashore in the battle for full educntlonal opportumty for the handi-
capped. :
However, a point that we in recreation want to make is that a major portion of the

preparation for total life and leisure experience, the recreation and lelsure portion, is

being 1gnorcd
We in recreatfon have been working closely with our (,olleagucs in physwal education.

. We have conicluded that handicapped children and youth are missing out on both recre-

ation and physical education. (8) Both of these activities, recreation and physical edu-
cation, contribute to the growth and development of the handicapped child and ulti-
mately should comprise a basic portion of the daily living of the handicapped person,
as they do in the life of the non-disabled person. But, physical education and recreation
do not receive adequate attention dhrmg the school age years of the handicapped ¢hild;
and, the obvious result in adulthood is inadequate competence in recreation and lelsure
and inadequate sérvices for recreation and leisure. -

Thus, I believe it,is imperative that we now include physical educatmn and TecTe:

ation in the" education for the handlcappc& laws and in court litigations. And, that we -
pursue other means of effectively meeting the total life and.leisure needs of the hahdl‘ S

‘capped, hoth school-age- and adult.
) Communtty Educatzon and the Handzcapped

- It is iny belief that the. handlcappcd residing in the community have & baalc unmet’ g

«

V'need for thé full range of })rograms, processes and mvolvements that can and are pro

.




vxdod through commumty ec’lucatnon. The handxcapped in the commumty, #chool age

- and adult, need continuing educational, recreational, cultural and community services,

- Educational Sexvi®es: In America we have resisted the. idea of quotas and pensions o
fcr the handicapped based on the belief that through medical and rehabilitation sefvices . - )

o ,recreauonal and cultural services have fallen through the holes in the fabricof America’s

- we canhelp the handicapped person arrive at a furictional level where special education

Modcl of fapeciﬂ CommunityEducnion fot thdicapped / 3 T

. and training ‘would put him or her back into the labor market as- & productWe, inde: ~ - -

“pendent citizen, And, once agairi EDUCATION has paid off in America, in a very prac-
tical sense, Vocutlonal rehabilitation and training have returned millions of Americans
to fullfledged preductive citizenship. But, we have stopped there. We have not recog-»

nised the fact that additional educatxon would be for the handicapped person a means -

of contmumg to upgrade one’s skills 'and capability. Thus, 1 believe that educational,
setvices are of great importance to the ill and handicapped in: 1) dealing with- then-';*

disease or duablhly, 2) upgradmg thexr ;knlln, and 3) learmng how best to cope wnh - : B

. our constantly c!u\ngmg society.

Reereational and Cultural Serviees: As suggcsted in othcr parts of this jpaper, -

locul, health and welfare services for ill and handicapped. No agency or discipline or
“service delivery lyitcm has accepted responsibility for meeting the recrcltlonal and cul-

 taralneeds of the nation’s over 50 million ill and hand:capped H the agency is treatment  ~
- oriented, there must be a measurable therapeutic gain or funding is simply not feasible.

a Communlty Servicer The lhlrd haslc facet of commumty educatlon, commumty o

" Thus, ‘therapeuhc agencies will not provide recreational and ¢ultural programs for ill

‘and handncapped because there is no measurable therapeuuc gain! Conversely, if the - : .
_agency is recreauonally and culturally oriented, the participants must have the mobility,
- skills, social acceptance and money to participate on a mass basis. Essentially, the serv- =
 ices are planned for non-handicapped. There are no furtds for services for ill and handi- . -
N cappgﬂ to provlde personnél, facilities, matermln, supplies, speclal skill training, trans- .

. ‘portation, special counseling; groupWork of any other special-itemn or1ew1c0 calling -

for additional costs. Thus, recreation for handicapped is left out of both. segyice delivery - ‘

systems. This is the situation at the local level, At the federal level and state level, sup- -

- - port. for parks and recreation is limited to cutdoor recreation facilities. No special {7, S

. services of any kind are prowdcd for ill and handicapped. Neither local nor staté and .« -
' federal recreation and park agencies accept responsibility to provide recreation for-the
“* handicapped. Each mamtams that it is the other’s responsibility. Thus, there is no
*+ fundamental commitment in or among any of the basic.community services to provide .

' ;recreanonal and cultural opportumty for the 1]1 and handlcapped hvmg in the commw L

:emce:, is as important to and for the ill and handicapped as the other two. I have - “

found in' community after community that ill and handicapped lack the information

- and ability that would make it possible for them to use to best advantage the services - - :
“.." and assistance that is avanlable from and through their community. Further, in the past

they have lacked: the ineans to cﬂccnvely identify their own problems and needs and . o

" to resolve them. Interestmgly, I found in one community where we started a countywidé -
""" association on recreation services for theill and handicapped that we were urged by both -

‘ pﬁbhc -and private agéncies to direct our attention to the total life and leisure needs of.

. “"the Il and handicapped of that county: O, as I see it, to perform commumty educatmn, o o
" «roles and functions for the ill and handicapped of that community, -~ ~ e
In gener:ﬂ, agencm are mandated to perform their service and close their cases. What L

0 je needed is a ‘service that doesn’t close its cHises, that keeps its cases open and works g

"Wllh ltl chents on a contmumg basls, that contmucs to deVe]op tactlcs and strateglelj
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> thnt. I) provx&e wlutaom to1 new problcm; and issues; 2 ) that perscverc: in the resolu-

tion of old problems : and issues; and 3) that advocates for the escalating aspirations,

: expectations and desu‘es of the ill and handicapped,
5 Special Fcatures of thf Cammun;ty Education Model

_TFwe features of the { ‘ommunity Education Model that aré cspeclully lmportmt are its

- tommunity and: neighborliood base and its continuing nature.

In the vast ma]ontﬂ of situations bund;capped and non- handlcapped must go out of
their community to receive publlc, private and commercial services. The automobile is

. both the bane and boon of our existence. As we have gone off in all directions for every

conceivable service our ¢ommunities have become mere shells, the sense of common
identity and destiny has been lost, I am always fascinated to witness the lack of nblhty

to hatness community;relationships and resources to solve community' problems in a

community such as Morningside Heights in New York where Columbia University
stands, or San Jose and Santa Clara County in California where San Jose State Univer-

’ 'fvemty, Santa Clara Umvemty, Stanford University and various other institutions of -

higher education stand, Obviously, some common sense awareness of ourselves and our

commubnities has gone completely from our minds.

The Commurity Education model serves to restore some of the fabric of our nclghbor-

" hoods and our communities, to hclp us to rediscover the skills and relationships that

onice built the communities that now stand fn disarray.
1t is equally important in this regard that through the Community Education model

~ we are dealing with the handicapped person in his or her home, neighborhood and
- community rather than five to 50 miles away in our office or center. I believe that. iur

most effective problem: solvmur can and should take place where the handicapped person
lives.

Another, extraordmary feature of the Community Education model is the céhtmulty -

and continuing involvement with professional assistance and support as well as’ neigh-

_bors and friends that is provided to the handicapped person. This is made possible by

the ongoing nature-of the Community Education Model.

Co(nmunuy Schools Act /ﬁ'ﬁ

The passage of the Community Schools Achﬁ)l‘)m must be applauded by all wha
are desirous of seeing the quality of life improved in‘the local community. (9} By sup-
porting the development of educational, recreational,.cultural and community-services, -
this Act holds much hope for those of us who daily agonize over the deteriorating sense
of community and the mabxllty of our local communities to respond eﬁectlvely to our
personal, social and economic needs.

While I applaud the Act, I lament that the Act fails to address itself to the mllllons

‘upon millions of Americans who are handicapped, who for various reasons end up being

_ thos¢ Americans who are the most excluded from recreational and cultural opportunities

and services and, thus, are most in need of the beneﬁts of the Community Schools Act

of 1974

"1 am confident this Institute and publlcatlon will prove an aid in the developmcnt of ‘

-an‘amended program and Federal funding that will provide directly for the needs of the

il and handicapped. We should be-mindful of the fact that 90 per cent of the handi-

_capped reside in the commllmty. And, no more than five to 10 per cent of handicapped

residing in the community, whether school age or adult, are being reached by existing

_park and recreation departments, by voluntary health agencies, etc. And, the programs

_ " “provided certainly are not adcquate to meet the total life, commumty education.and
‘ ‘.]elsure needathatcxut.‘ E . .

o

"
< -a
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1 wuh to drew your attennon to the fact that the Act gwes specml preference to.
" establishing new community education programs (80 per cent Federal support), expan- -
sion and unprovement of community education programs (65 per cent in the first year
. and 55 per cent thereafter) and to support of institutions of higher education to provide /
training of personnl to plan and operate community education program. These features
of the Community Education Act of 1974 lend themselves to the planning of strategies
for the further development of Speclal Commumty Education Programs for the Handl-

)7 [capped . : . o
Banc Statcment of Nech and, Means o .
- ¥ w0uld like to summarize the. foregoing as follows: ‘

oo «~Cominunny sducation has not in the past addmsed itself adequately to the dunnct need: '
' of the ill and haridicapped, :
~The §ll and han&wapped in the United Mates number 50 million, 90 per cent of whom
E . reside in the commumty_ This number should be the sexvice population: for which the
<o oy Speclal Commanity: Bducation Prograny develops its goals and strategies; ‘
R =—Recrbatwml and cultural fulﬁ]lment for the nation's 50 million ill and handicapped is a- . o
‘major unmet social need in the United States. A maximum of five to 10 percent of the - - .- = -
", handicapped in any given community-receive recremonal and cultural m.’vncel und in the S
main/these services are -poradnc and ‘marginal. )
" —No exmmg agency, service, orpmntitm or proiemon at the locll county nate, or fed? s
*eral/national levels has accepted primary responsibility for delivering recreational, cultuul o
: and Ieisure services to the ill and handicapped residing in the community, - '
" iAs conditions-are, ho uency other than an educational’ agency- may be able to accept
relpohalblhty for the provision of recreational/cultural services and educational/commu-
, ‘mity services on a continuing large scale becauseof a Jack of:  rapport philosophically, budge-
" aary limitations, methods, and so on. For eximple, recteauon thenpy may be nmocab Iy ’
- Iockeii into'the medical-therapeutic-institutional model. S
~~A total approach is needed such as community education offers (lncludmz adnlt oducto S
" tion, ,tecxuuonnl and cultural activities for children and adults, coordination of commu. - -
. qity services; problen solving snd organizing in-groups) in meetm( the total, ongoing needs
of the ill and handicapped versus the piecemeal, single dimension (vocatxontl, or social,
- or'nedical), casé closing/terminating approach of most services, L
Co ~—Pte ration for leisure and effective. use of leisure is. hiltoncully‘ phxltm)phncnliy and~ o
* . methodologically auocured with educagion and educational services. Thus, attending to the
léisute needs and aspirstions of the ill und handieapped is oompauble with education s ind.
community educktion’s traditional roles and funetions, . o
' Education and all educmonal mmtutlom have a fundamental relponublhty to prov:de ‘
¢qutal educational opportumty 1o all cmzem ‘regardless of illness or hundiclppmg condi- " L
uon-ﬁ-it‘: L3 right and mctenmgly it is becoming the law. Community education- -should TR
~ take the initiative in organizing programs that will assure the promion of thu human nght B ’
- and civil necessity for ill and handicapped. .
" «<Education for the ill and handicapped ss bemg pllnned and provnded at the present tlme'
Tittist: xnCIude the proviuon of phynicnl educmon and recreatlon a2 txmc eler; of -
) education.
.. —=Compiitinity education is an approprme and eﬂ'ectm: means of meeting the total llie and -
- leisure nccdl of the ill and hlndidapped through educauom] recreltionul, culturnl and
' community services,
‘.“ThoF ‘ederal Commuiiiity: Educauon Act of 1974 provndes Y umque and oumandlnz oppor~ _
‘ lunny to develop ¢ommumzy education programs for the l". ahd hnndmappe ‘f'

- PART II-——APPIJCATION OF THE COMMUNITY EDUCATION MODEL TO
HANDICAPPED IN THE COMMUNITY S

. There are. general traits-in the provision' of commumty educatlon that have cometo . .
B be accepted components of the basic community education model. I have taken the . .

: ”hherty of drawing on the descriptions provided by Minzey and Hughes to desxgnate the -
’ ,llx componenh clted in F 1gure 1 below Ftirther, Lhave taken the hberty of luggmg m U




what I comider to be Functmns of Spccml Commumty Educatlon for Handlcappcd for

| ié-?m / scoMMdN.UNIWin the 'eommamiy, g

S
k

- each of the *components.” I am using the term ‘special’ to designate the special accommo-
" dations relative to the hnndncappcd that are made to achleve a wmparable, normative

h “commumty educatwn outcome.

F:gurc L Comparahve Functxons of Gene‘ral Commumty Educatxon/ Specxal

Commumty Educatxon for Handicapped. , e

Geneul Sourcel/Funcnon:

' :'Spccul Source-/Functlons

Companents

o Mmzeya Basic C’omponenu (10)
- (Hughes’ Four-Fold Role} (11)”'

 Functions of bpeml (,ommNuty Educmon L

for 111 and Handicapped

a

. A Educthual Program for :
Schaol Age Children; K-12 (An

Educational Center)

—~Kraus’ Five Channels for Leuurc Educu- ‘

tion (12}

~Bannnan’s “Lmure Tlme Activities”
Competencies (13).

-—Neshitt, Neal and Hillman, “Special-Lei-
suire Education” (14)

—Career Education for Leisure Scmce Oc '

cupations {15)

S o

Use of Community Facilities

‘Conunumg Prozhm of- Elimmmon of Phyv ,

ical Barriers and Creation of a Climate of
Social Acceptance Based on Guidelines

Provided by National Easter Seal- Society,
U.S. President’s Commiittee on Employment .

of the Handicapped and the -American
btlndirdt Auocuhon '

1L

Additional Activities. and Educa-
tion for School Age Children and
Youth — Enriciment, remedial,
supplemental, recreational, cultu.
ral snd. avocational, I%lzhbor-
hood Center for Cultural and
Recreational Activities)

~~Nesbitt, Neal and Hillmln, “Rec‘rcmon’

~ for the Exceptional Child” {16}

“=-Ptovision of recreational and' cultural

services for handicapped children. and
youth calling for fundmg of profeisional
peraonnel facilities, equlpment. transpor-
tation, materials .and supphel, leaders,
e!c

v

Progra‘ms Jor Adults — Basic edu-
cation, high school completion,

‘Tecreational, avocational, cultural

and vocational ediication. (An
Educational Center and Neigh.
borhood Center for Caltural and
Recrcnuonll Ac!mtics)

Provision of Rccremonnl and cultunl Bexv- ’
ices for handicapped adults calling . for

funding of professional personnel, facili.
ties, eyuipment, transportation, mltel‘l!ll

and supplies, leaders, éte.

Delwcryand Coordination of Cam
munity Services {A Center' for
Social Services)

>

Programs lnd semces would pmwde ‘com.
miunity education ‘in relation to vocational
rehabilitation, specnl education, veterans

benefits, aocml semmty, medlclre, volunt;ry"
health agencies, civic and service organiza- .-
: uons, pirk and récreation lgenclc: and sétv-
ICes, youth and oocnl service’ n‘encles nnd‘
orglmuuons, etc .

Commumty Involvement (A Ccn- -

ter of Neighborhood and Commu-
nity Life Assisting Citizens in the

. " "Study ‘and Solution of NcnghBor» r
. hosd Problem) : :

As necessary ‘where mtcguuon lnd ‘aine

streaming are riot possible, organization of | -
_handicapped youth and adult groupssuch = -
as. Scotts, hindwlpped athletic organiza- .- -
- tions, handicapped “social and: recreation
. 'groups, handicappéd conltlmer“roupa, non-
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handicapped aind handicapped advocacy and
.coordination groups; provision of fécreation -
and leisure ‘dilemma intervention,’. group
counseling, leisure counseling; processing
. of ‘information on recreation and leisure
opportunities. LT

© PART Hi--SOME PROPOSITIONS ON THE DEVELOPMENT OF THE SPECIAL -

© COMMUNITY EDUCATION PROGRAM FOR HANDICAPPED .
" “Freedom of Choice”: An Essential Element | o

" A major obstacle to the developrient of professional recreational and cultural services . -
for handicapped (and the general population as well) is. the non-graded and non-
gradeable riature of recreational and eultural experience and fulfillment, For many .
" people, recreational and cultural activities are oriented to their work life. Recreational
“and cultural activities serve as the ‘3R’s of work—Relaxation from Work, Reward for e

" Work and Renewal for Work.’ For other people, recreational and cultural activities serve

to.meet their need for personal fulfillment quite apart from a work life that might be -
denigrating. T P PRI o
. You or 1 may prefer either the work-oriented or non-work-oriented profiles suggested
- .above. However, our preference must be secondary to the choice of the participant

<. because the most important basic element in the non-graged leisyre experience is free-
" dom of choice, Through freedom of choice the participant, non-handicapped or handi-

capped, gains independence, self-esteem and individual fulfiliment, As we plan and
~ direct programs we must keep our personal values in check. The Special Community . -
* Edubation Coordinator must he highly competent in these philosophical and methodo- -
Togical principles. E .
A Service Population. Approach e e R
~Like so many public gervices we have tended to assess the need for recreational and
cultural opportunity for handicapped based on what we are able to provide as we look
~out from our agency; or over our desk; at the public out there, This approach has resulted
‘in the programs which at best are marginal, for example, the once a year Christmas party
-at the orphanage; the Friday night bingo game at the nursing home, the annual sporting
_event for the physically handicapped. These are a great deal better than nothing which
is what was provided before, but no one would insist that they are adequate.
* What is nieeded is a complete reversal in perspective. The Special Community Educa--
tion Coordinator must take up residence in the community, working at the neighborhood
level, using the facilities and resources that are immediately available such as the local
parks, the local schools, the local stores. and facilities, In developing service delivery
plans the approach that we must take is to deal with a given population of five to 10

.~ thousand, determining the numberof and degree of disabling conditions- that exist

_among this population, the potential of this collective handicapped population to par-
_ticipate meaningfully in recreational and cultural activities, and then deliver a i ram
" that will meet their needs and their potential; f the model that develops from tiiig®alls

-~ {or one full time professional per 10,000 population or 25,000 population, so be it. But,

“the era of opening up a program for handicapped and seeing who is able todnake itte. : .
 the center must come to end. We must-go-to the people. - -~ w LN

~ 'Thus, if the Special Community Education Program model is to have a resl effecton
. concepts and models for service will have to be developed from the bottom up. One way

e . o . . R %

¥

" imptoving our communities and the lives of handicapped residing in the community, -~ 2.
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to get at this matter i to identify a ‘Service Population® and ther' develop a program

that meets all the reasonable recreational and cultural activity as well as educational

and community service needs of that handicapped population.

‘ Allerna{iﬁe Strategies for the ‘D‘evelo’;”rmént ofa Spégial Commhnﬂy Education Program

Very few situations will present themselves. where.a local community will appropriate
the necessary funds to employ forthwith a full-time Special Coordinator, provide the
program budget, ete, Thus, it behooves our institute group to consider in a preliminary
manner the strategies or ways in which a Special Community Education Progranymigh
develop and in turn to suggest means that facilitate these as well as other developmental
processes. . .t P - ‘

Using as a preliminary statement of roles and functions the Chart on Functions of

- Special Community Education Programs {Specep) and the listing of the Basic Functions
~ of the Special Coordinator, the following might be strategies for the development of

programs.

—Employ a full-tim¢ Special Coordinator to perforn the toles and functions described.
~Employ & part-time Special Coardinator to perform the: roles and functions described,
==The full-time of parttime regular Community Education Coordinator performs. Special
Community Education Program roles and functions as possible.
«~The full-time or past-time Community Education Coordinator does one or hoth of the
follawing: 1)- Organizes a local volunteer comniittee of handicapped and facilitates their
" performance of the Special Community Education Program roles and functions, 2) Invelves
~ local heslth, welfare, rehabilitation, social, and recreation agencies and services; local and
service organizations; local voluntary health organizations and agencies, etc. and.facilitates
their performance of the Special Community Education Program roles and functions.
~~Where there is no part-time Community Education Coordinator, the Special Functions
could be performed by a group of local citizens who organize themselves on & voluntary
basis for that purpose, Preférably, the group would be made up of non-handicapped and
handicapped. ' . ‘

Strategies for Long Range Development \

National and state level leadership and support will be critical to serve the nation’s
50 million handicapped now residing in our communities. If the Specep concept is viable
and if it does meet Lhe needs of handicapped and if it is accepted as an essentially valid
addition to the array of services presently being provided, states and local communities
and neighborhoods will respond enthusiastically as they have tu vocational rehabilita-
tion, adult education, special education, community colleges, and so on. But, local com-
munities will not have the chance to decide whether Special Community Education is
a viable new community service that they want to see provided for the handicapped
unless there are active, well funded Federal and national stratejsies for development.

These strategies might include the following:

~-Immediate authorization and allocation of & special fund for handicapped in the amount:
of $3.75 million {25 per cent) by the Congress within the Community Education Act of
1974. This will provide for program development, training, technical assisatnce and infor-
mation for Special Community Education. o
~—Philanthropie support for Special Community Education training, research and démonstya:
tion, technical assistance and information service, conferences and institutes, '
~State enabling legislation and- assistance to local communities to initiaté; provide and
. expand Special Community Education Programs. - .
~Local taxes, assessments, etc. providing support for the development and provision .of
Special Community Education Programs. - - , .
~Credtion of and support for five years for an effective national Specep committee or. task
~ - force within air existing cotmunity education organization or organizations, The primary
* aint of the committée would be consumerism dnd advocacy for Special Community Educa:




‘sary to professional service. . o R
- Serviee Referral: One’s first reaction to the Special Coordinator role is that it could !
be interpreted so broadly that it would supplant many other established disciplines and

a

. Modélof»Spcéinqummunity’ Education for Handicapped / .

tion. The:secandary aim will be technical assistance, consultation, travel grants, technical
and piiblic information, regional and state training, etc. L N

«~Preparation of guidelines for the local erganization and development of Special Community

Edueation programs in representative rural and urhan communities based on size and soclo:

" economic composition, ete, . - . Lo N
 «Development of guidelinex for curricula at the baccalaureate, masters and doctoral levelin . -
“. provision of Speciat Community Education Programs and services in terms. of administra-

. tion; master practitioner, face-to-face worker, st * o ’ S
—Development of guidelines for the conduct of research and demonstration related to Special
‘ mmunity Education programs and services, o

PART IV—THE SPECIAL COMMUNITY EDUCATION COORDINATOR

© 1f there-is to be a Special Community Education Programrit seems to me that con-

sideration should be given to the person or persons, professional and volunteer, that are B

going to be inyolved. . -

" The foremost consideration is that similar to education, vocational counseling, recre-

l ation, social work and most any other general professional discipline that one wants to
-+ rinme, vervice to ill and disabled has been turned over to aspecialist who: 1) is motivated - . -

toward service to ill and disabled; 2) who takes special training in the basic discipline,
fn that discipline’s application to the problems and needs of the special population to be -

served, and, finally; 3) in those special content and process competencies deemed neces- - |

services. This is not the intention and this position can be made clear by establishing as.
a basic competency the ability to make preliminary assessments about the need for all
available services such as special education, vocational rehabilitation, etc., and to make

the appropriate referral to the co-specialist or agency. Thus; rehabilitation, health, wel-
.. fare, education and recreation services would have a case finder as wel] as a means for
- effective follow-up after discharge, . . . - S :

Letsure Counseling and Referral: A sécond role which would serve to eliminate a

 large amount of possible duplication or overlap with existing recreational, park, cul-
" tural, leisure and conservation services, would be that of leisure counseling. {17} Prog-

vess is being made through the work of Overs in defining the roles, functions and services
provided by and through leisure cqunseling. Thus, the Special Coordinator’s first func-

~_tion in providing recreational and cultural opportunities would be that of providing
" leisure counseling, Leisiire counseling would involve counseling and assisting the client

towatd sucécessful vocational placement in and with the services, programs and resources

. of the given community:

& :

Basic Functions: Returning to the Miniey;Higher/ Functions of Special 'Céﬁ;m‘uhity

~ Edueation for Handicapped chiart, we then see suggested the following major functions -
- "of the Special Coordinator. ‘ ' ‘

1 Formal Eauéaﬁon Progr"amb,(l?iu:@liinnc]\s, Leisure Education, Spqcfal Leisure Educa-
" tiont and Career Education Telative to recreation.and leisure) ,

I Facilitating Use of Community Facilities by Ill and Handicapped (overcome physical
_and social barriers) -~ - - . : _

~IIT - Recreational and Cultural Programs and Activities for -Childien and Youth

IV Educational, Recréational and Cultural Progrars and Activities for Adults. -
'V Facilititing the Delivery, Coordination-and Provision of Social, Health, Welfare, Re:
" habilitation, and,’Rc‘c‘rqiﬁdn’d:Scrvices~to 1)1 mdwﬂhndicapped .

e

%
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'WI  Facilitating the Organization and Development Consumer, Advocacy, Coordinative, and

’ Exchan;e Groups Compused of 11l and Handicapped and the Provision of Related
-Services ¢

" ' Formal ‘Preparation; In many respects the formal training of the Special Coordi-
nator might be parallel to that now being provided to the masters level therapeutic recre-
ation specialist through the U.S. Bureau of Education for the handjcapped and coordi-
nator or director of community education. For example, based on the need to provide
accountability, therapeutic recreation specialist preparation includes training in research
and evaluation competencies. Community education coordinators devote considerable
attention to developing community organization competencies. In any case, these two

< training programs provide a starting point in considering the development of a special
training programfor the Special Community Education Coordinator. '

PART V—CONCLUDING THOUGHTS

Having struggled for years to develop nationwide strategies and fundable models for
the delivery of recreational and cultural services to handicapped, I am-excited about the
potential in the Community Education Program and the idea of a Special Community

. Education Program for Handicapped. And, the total response mechanism that is inherent
in the Community Education model, that is the combination of educational, recreational,
cultural and community services, is very much in line with the general development of
the functions and services of the professional recreation worker for handicapped. The
Special Community, Education model as an outgrowth of the Community Edueation
mode] is one that rehabilitation workers, social workers, therapists and medical per-
sonnel can readily aceept. I believe that the Special Community Education Program

, model is one that can be embraced by vocational rehabilitation units, health services,

. schools, park and recreation departments, social security services, and so on. -

What we all have been searching for, for many years, is a service delivery model tHat
would address the total life and leisure needs of the handicapped child and adult living in
the community ; and, simultaneously be fiscally feasible. The Spetial Community Edu-
cation Programr model may very well be what we've been looking for. It may be what

. the handicapped have been waiting for during the billions of hours of enforced leisure.

Let’s hope that we have found the service formula that will provide total life and leisure

fulfillment for the ill and handicapped. ' '
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*Léisur'e and Recreation
Services in the Future

" by H. DougLAs SgssoMs
* University of North Carolina—Chapel Hill

- Much has been written about the future of man. Each generation has had its prophets,
 forecasters and progriosticators. Speculation about what might be is not a unique privi-
. lege of our time although many would like to think so. After all, we have the most ad-

vanced technology to assist us, but forecasting requires more than_technology. It
~ demands a careful understanding and interpretation of the significant factors. Few have
ever heen able to accurately predict what tomorrow. will be; yet we continue to try.

" “Formal” Forecasting—the Delphi . -
~ For the past year, I have been working with Max D’Amour of the University of Three - .
Rivers in the pursuit of his doctoral dissertation. He has chosen to look at the future ‘
of the Recreation and Park profession as viewed-by 54 park and recreation educators
and practitioners. 1t is his contention that we should base our programs for the profes-
siond] preparation of park and recreation specialists upon these future projections rather—
than on current job descriptions and past agency needs. He has employed the Delphi
technique developed by the Rand Corporation-to aceomplish this task. His finding;
interesting and are currently being evaluated. Only time will tell if they are accuratg.
+ The Delphi technique is only one of the many tools availablego assist the scigntific U
exploration of the future. Others have relied upon intuition, linear projection models,
and logic to aid them. Suecess has eluded/_x\mst.'Occasionall?\g{e have a Leotiardo da
Vinci or Jules Verne, but for the most part, we have unfolfilled wi'éhgs;/’fhis is especially,
true when our predictions are for the tomorrows of five-years or more in the future. X

Creating a Future ' a“\ -

‘We all recognize the tremendous impact that changing technology has had upon our
life styles and the consequence of our discoveries and inventions. The more rapidly they’
appear, the more difficult it is to properly read their impact. Look at our dependency
upon petro-chemicals and fossil fuels and the social upheaval resulting from the recent
oil embargoes and shortages, We have become extremely dependent upon these sources
of energy within the past two decades; their possible decline has implications for our
entire social ssu‘cture. 1 believe Dennis Gabor was correct in his observation that the
- futute is inver¥ed, not discovered. In other words, we are now creating our future but
will not realize it until we enjoy the privilege of hindsight.

Forces at Play—Making it 'Diﬁi:.:ult to Predidt

" Let me make a couple more observations about the problem of predicting before 1
attempt to describe what T think parks and recreation services, especially those for the
handicapped, will be in the coming vears, There are two major dynamics at work
affecting our projected existence, One is our technology; the other is our social struc-
tires, including our attitudes and behaviors. They are interrelated and interdependent,

A
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-~ #° " butthe latter dynamie is often overlooked or thought to be-a result of the former. This is

7 -notso. Very few of us in 1960 had any inclination of the social revolutions we haye -
- . experienced in the past 15 years. Who would have predicted the assassination of three
~*national leadets, riots on college campuses and in major cities, a deep economic reces- -
. sion and the resignation of a President and Vice-President because of political scandal?
e Alé'in a decade and a half! These facts have had more impact on our way of life and
- .00, " - thinking about tomorrow. than have our technological breakthroughs which allowed us.
7+ toput'a man onithe moon or transpert 400-passengers in a single airplane at the speed
oL o A good test of our ability to project accurately is to look at the writings and reports
‘=7 - ofthose who have attempted this task.'In my own field of concern, we have the reports of -
~ . viw v the Outdoor Recreation Resources Review C,.Ommission‘pu‘lﬂishcd‘fin'1?62,*With projec-

- the.type of camping which we have come to know—the self-contained camping trailer..
":" -Nor did they anticipate camping would reach its height two years ago and would decline
.. - as.a résult of ‘gasoline . :

. - mentalists, .- .

- Retreation behaviors arc extremely fadist. Trends are discernible but it is extremely

: . sion. If you want to test this, look at what’s happened in the bicycle industry in the past
production ofgrore than 10,000,000 bikes, many of which were the more expensive 10
jpecd models. Bik

~similar fads in heth my field and youss. In fact, and sad as it may be, even many of our
.- social concerriggtl.causes celebrant are léisure fads. Look how, we have gone through
. -such national i%¥es as civil rights, war-6n-poverty, environmental protection and peace

* aproduct of affluency. ¥
PR - LN o .

o -~ "Having studied some of the.reasons why.the future cannot be predicted 1 now join
(o, the legions who have tried. I will restrict my soothsaying to the field of recreatipn services

"1 and leisure behaviors. There are two assuraptions I wish to make:
‘1. For the'most pagt, life in general for the coming decade will be not too different from that -
e . vwc;noykngw‘”: A o M i S
w0 2. Leisure and'y

¢ o+ dynsmics which

N 3
iz i

- " 2 e .
0 behaviors are & product of the timies and are affected by the,same
ect all other institutions. . t e Lo

3

.. These two assuifiptions are rooted in our traditions and verified by past behavior. It
other forcés of life. All are affected by’ the dominant value structure of the society.

catatrophe. Fads are part'of our way of life, a cosmetic'that does not really slter the

- »would put us-in another ball »p;irkjarxihd'ith knows what game we would have to play?
+ Then, toq, my assumiptions do not sugget all of us are alike or moving in the same direc-
i tion or at the same rate. Even now, there ‘are a‘multitude of varying life styles; ours is

. s

" difficult to anticipate the growing or declining popularity of a single recreation expres-

detade. Between 1962 and 1972 it experienced rapid growth only to peak in 1973 with -

‘ ’—z.w—a'l_[”"irizi decadc ‘Seme might even view our concern for the handitj:appedaa transient, -

takes time to. change and no societal changg, such as leisure behavior, is independent of

N,

,

 spe king was heralded as one answer to our ‘urban transportation problem. -

. The middle class embraced it as a recreation activity, and like the bowling fad of the
. 1950, biking, too, fell from grace. Today it’s popularity is declining even when the
- maeed for nongasoline powered forms of travel is increasing. I am sure all of youcancite . -

.~ Before I am misunderstood my assumptions do, not rule out fads and life shaking ) ;

basic structure. A major: catastrophe'such as war or the total failure of our economy -

v

u
- °

. tions on leisure behavior for 1976 and 2000. They predict a rise in camping and related .
~ <. outdoor recreation activitiés but did not‘amicipa,t‘e;tl{e_e(;ologi‘cal;,d,amage‘res‘ljxitixig from

shortages and the- militancy of conservationists and environ- ~ = -~
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NE :ﬁ;u; hétqfégcnedué'ijljoi)nlé,tidn.“:$om.c life Stxy"l,es;arrig 1ncreasmg in ‘popll;la'rity while others
"~ ' - are"on the decline; The norm is being altered, but for the most part, the values and = - o

- - behaviors of middle America remain relatively unchanged. i
. ACross Road with Teclnology ~ -
" “ Sincethe end: of World War II, the United States has been on an economic high. We
.. have attained a standard of living unknown to previous generations and for, this, we
" have paid a tremendous cost, Our demand for conveniences and consumer goods has
-~ endangered ouf supply of natural resources and cheap sources of energy. According to "
© . many economists, our leisure interests and leisuré markets have been the direct bene-
~ ., ficiary of affluency. 'Cbnysgqpen‘ﬂy,‘:lé‘isumbéhav—ibra may be the first to be altered by
"~ changes in.the economy, and certainly the decline of inexpensive energy will have its
"~ leisure consequences. This does not mean, however, that recreation interests will become.
"+ less pronounced Or'thgtlwe will see a décline in the amounts of leisure time available, In © -
- fact, the opposite may be'true. A declining economy may result in increased amounts P
" of unemployment and free tite. Gardening, handicrafts, and other forms of manual -
*. . -art and activity may replace travel and entertainment. as major forms of recreation
L expressfon, oo e e ot T e
- _Nationally, we ate at a crossrvads. Our technology has brought us to a point of no. "~
" return. We either comniit ourselves to‘a Jife style of consumption and convenience . .
-’ " until the resources run out or we alter our system, assume a niore austere posture and R
- tely upon a different set of indicators to-meéasure worth and accomplishments.. A society s
=" . which uses the gross national product as its primary criterion of societal achievement -~ -
;- - must depend-upon quantjtative growth and a materialistic value system to sustain it. It
“ .o will'have a love affair with gadgetry as we have had for the past thirty years and will ..
- ~“be characterized by mobility and a high rate of change. In it, life it highly fragmented
- with its leisure moments compulsively used to have a good time regardless of the cost.” **
%~ ‘The altetnative is to. turn away from our fascination with growth and establish a o R
- qualitatively oriented civilization, one which emphasizes relationships and experi- o
. ‘ences rather than things and pessessions. In other words, to-create a society that seeks
 fulfillment through a greater use of its human rather than non-renewable resources. In
" it, leisure becomes a state of being, the determination of the person experiencing it rather ‘
than “time off ‘the job.” It suggests a different future than that we now know, and is
- somewhat akin' to the life of our grandfathers where work was considered an act of dig- -
- nity with Mtangible value and-rewards but without the hangups associated with the
. puritan ethic. It embraces a different set of community understandings and relationships.
" Concerns and cares for the handicapped will again become the responsibility of the
" immediate family and neighborhood, not that of the bureaucracy. This is where com-
“munity education (the principles and the process) has a central contribution ‘to make N
“"in‘the quality existence of man’s (including the disabled) -life. Communities willbeseen .
. as groups of concerned and mutually dependent citizens rather than those who happento a '
_ . reside ‘within ‘a specified geographic boundary. The Comimunity Education advisory . "
" pouncils specifically relate here. Of course, there are any.number of gradations between .
" the:alternatives described which become options in their own rights. . ~

~Leisureand Work:- - - . . . oo oo e
.-~ - As you know ouir _concepts towards work and leisure have undergone tremendous. =

- change during the history. of western man. The Gréeks and Romans glorified leisureas . . = 0
L= a state.of fréedom; work, was considéred obligatory, but not a prerequisite for leisure, .. ©
~ ;- Satisfactions could occur in a variety of settings and experiences; life wa;,,wi_thcut'fthe L
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clock, natural rhythms dictated the behavior. These patterns continued until the sixteenth

centu:;' y or until the begmmng of the industrial revolution.
The work ethic with its notncgn of earned leisure is & product of the mdustnal revolu-

- tion. In fact, it is its undergu-dmg It tock generations for. it to permeate western man’s
‘thoughts consequently, there are numerous illustrations of play as work, such as barn -

rajisings and- qunlting bees, where people literally produced a product while enjoying
the social interactions and creativity of their work. You see thcy were largely in control
of the situation and gave little thoughtt to whether the experience was work or leisure;
for them life was holistic and. integrative.

With the emergence in the latter half of the 19th century, of our urban industrial

 centers, with their factories and assembly lines, our notions of work and leisure changed.

It seems those activities-for which one was paid or obliged to do became work and leisure
became free time, time for the choosing of one’s own activities. Work was productive;

- free time was to be earned and used wisely. 1t was ]ustlhed as time for refreshment; time
- to make one:a better worker, -

Youknow the end of this scenario: increased productivity resulted in larger amounts.

_of goods which had to be consumed. TIn order to. provide the time needed for consump:
tion we reduced the hours of work with more holidays, more vacations and early retire-
“ment.. Lexsure ‘became time for self pleasure, time for the display and uhllzauon of

material achievements, Finally, those activities which occurred pnmanly during free -

- time.and which did not produce tangible goods were labeled as_recreation and amuse-- N
- .ment. Organizations and institutions were estabhshed to provide for these cxpenences' o

the léisure industry was born. s ‘
The Plight of the Handicapped/Disabled - -~ ., | .

As you would expect, the initial concern of these orgamzatmns and groups' w‘as the -

able bodied, -those able to come to designated recreation. areas or pay the adntission

price. Little thought was giver to the handlcapped although some of the earlier advocates _

of recreation services did stress its value in preventing delinquency, a claim which has
never been fully substantiated. The aty plcal was forgotten by recreators in much the
same way he was overlooked by educators in general’and community educators in par-
ticular, as well as social planners and politicians. .

To a great extent, the second world war-increased our awareness of special popu]a-
tions, particularly the phy, sically handicapped and emotmnally disturbed. New programs’
were 1mplemented as a part of the rehabilitation effort of the Veterans Administration
and the various state rehabilitation agencies. This awareness was further stimulated in
the 1950°s with programs for the aging and mentally retarded, and as you would expect,
our initial approach to resolving these difficulties was:to provide specialized institutional

- settings for them and to program accoxdmgly -

Fortunately for us, the decade of the 1960’s was both affluent and volatile. Technology
and .commuinication miedia gave us mcreasmg amounts of time and brought to Gur
attention the plight of our less fortunaic citizens. For the first time, many “unfortunates”

were made aware of alternutives and given hope for a new life as is possible only in an.

possible fulfillment of a -.ish can be a powerful force in creating social change Militant

groups evolved, demandiug social action. These groups were Lommumty oriented, anti- -

. establishiment, and advocates of mtcgratmn They cited that thé majority of these special

populations tesided in the community, not in institutions, and that institutions tended
to-inciease isolation and compounded the dxtﬁculues of those who were already expéris
encing problers. Their demands brought about’change. -

Since the late 1960s, local park and recreation dcparlmenta ha\e 1mplemented nu-

affluent society. As Eric Hoffer wrote in The True Believer, the realization of the .
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" merous programs. and services for apecnal pdpulatlons They have employed specml:sts‘
to work with these | groups. They have tended to integrate the special populations into
the genetal tecreation services of the community, instituted architectural barrier eImu"
nation prolccts, involved representatives of these spec:al groups in the policy. formatwn,,

‘and progranf planning of their efforts and the like.
Ini the hospitals and institutions, recreation specialists also became m

oy

ore ommumty

_oriented. Their focus was to provnde more than just diversionary and therapeutic ex-
ey developed counseling and referr%ﬂ
prograins brmgmg to the clients a new awareriess of the opportunities for full exprem n_
‘which reside in their homes. In some instances, these institutionally oriented recreatis n
lpec;lluts ¢even began to talk with their community counterparts. But unfortunately, és
groups, they were myopic. They failed to seethe efforls

and programs of other professionals who, like them, were being affected by these same
social forces, The librarians, the commumty educators, the youth agericy apecnahsts—i-
" gll were rewriting their definitions of service and areas of responsibility. ‘They, too,
were: beneﬁttmg from the new leisure, the new affluency, and the new concern for the

periences while the client was in the institution.

is true with so many professiog

- ministering to the whole man, In other words, thte specialist role of
breaking down, but not the’ communication barriers which- had 0.

ir agency qu
ectWely 1solat71
/&'

J.,a

each of our profeasxona from each other

‘ Enter ﬁammumty Educatwn,

.
l

0] Iy ones concerned with' leisure hehavnor IL
fact, most of our recreatlon experlences ake place outside the fold of the recreatlotl

. system in much the same way that much of our learmng takes placé outsjde the farmdl
, sthool. While I will focus on the leisure institution I must underscore the potential beneﬁt
“to be derived by close: aaherence to a-(not the) community education phlloaophy/ proc- )
ess/model to expand leisure services in the community. The variety and.types of leisur.

‘ expresslon sought are infinitesimal; the ability of any one system to provide for all those -

~experiences is impossible. Comequently, the orgamzcd park and recreation system ha#

“ focused ona:limited sphere of activities and services. B’ut even they are not the solé

P As you. kndw, recreatora are’ not the

pro\nders vf thesé opportumtlcs
At present, park and recreation &epartments and
wuh the provision”of opportumnes for’amateur sperfs

age ies are rimarily concerne
articipation, certain kinds

e

ey are the, major providers oﬁ
-the environs necessary ‘for camping and certain types of outdoor recreatloncpuraults
. 'The system is a mulb, billion dollar enterprlse and attempts to provide opportunities,
- for all - ‘age: groups and ‘interests, It’s opportumtles are complemented and supplemented
by a variety of cominercial and private interesfs as well as other govemmental agencjes'
> of ‘activity, mamtams ‘.
les and supervises a
_ nd events. Yet, mdlv:dually, less than 105 of our recreation ex-.
peuences occur in the settings under thejr jurisdiction. Recreation behavior and experi-. -

. social. mteractlons, and various artistic expremona.

~and services. It offers instructional programs-td teach the ski
/ tesources to used‘ at the discretion of the clients, and sched

varlety of activitie

ences are still primarily ind
borhbo& centercd/t:o“' 7
educatlon process. - SR
- Tt is unrealistic to expect the otgamzed park and recreatmn syst!:m at« any level of SRR AT
terit to' shape our future leisure behavior. Those behaviors will be largely- deter-; e e

ualistic and familiar; hence; the nnportanc £ neigh- -
1ty dlrected advlsory cotmcﬂs purported in the :;hi

umty

‘ lly structure, dur ecdnoguc stiﬁc-l
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the impottance of play and recreation, iti the lives of its people and the necessity to have
certain kinds of environment and structures available so that those expressions can be ‘
more fully réalized: The formal nature of those activities and structures will vary de- .
~ pending upon the. s%munity’s greception of the recreation service and the ever changing
* demands of our gazal order - B - )
Stabilizing] Primary Influences of a Post Industrial Society "
There are certain chianges océurring which séem to have a degree of permanency and.
which will gradually. affect our sacial strictutes and life styles, They relate to our tech.
nology and to our valies and attitudes. All are interrelated and have direct implications <
fot our parks and recreation services. They provide the basis for our‘becoming a post: =
industrial society. : : s I o
’ ‘Much has been written by sociologists and econoniists about the post-industrial order,
- It is chatacterized as having many- of the social sttictures snd attitudes of the pre- )
_industrial éra but with.the technology and conveniences-of our-accumulated-industrial
productivity. The declining availability of inéxpensive, highly volatile energies'sich as
.. "fossil fuels and our increasing reliaice pn electronics as a means of communications-are.
central to our futire behavior. They ate part of our technological révolution. The social -
revolution is most pronounced among those groups of individuals seeking greater gpn. *
trol over their lives particularly in the areas of work and private behavior. Some inter-
esting trade offs are occurring because of these changes. -~~~ T
~ We are all very much awaré of America’s fascination with the automobile and our.. ..
* recent econgmic upheavals as a reault of ‘the declining automobile sales and increased - - .
gasoline costs, The dutomiobile has beén a vehicle of convenience and a tremendous user =
- of our natural resources. Our courtship patterns, living arrangements and recreation -
behiaviors have been tied to_its use. If's decline as the primary mode of transportation
will force many behavioral and social changes-The home may again begome the primary
. -recreation facility. No longer will automobile riding for pleasure be the number one -
- outdoor recreation activity nbr will we experience overcrowdedness in_our national
parks. People will be content to develop recreation interests which they.can pursue at
. home and when they do travel, they will tend to go to one destination and: spend their
S -entire vacation period there rather than stoppiny at a series of destination on an ex-
" tended travel excursion. We may come to know fewer areas but in greater depth and we
-y may find our life’s pace slowiag down considerably, with less need to produce and '
4 consume. . - ’ '

. - -
& ¢ le

d Toward Hzlmgn*zl;m ) . : RERPRI

)

o

'+ Values: Ever Changing—T're ) ;
. e s W
~ Our use-of electronics will facrease. As you know, it enables us to bring friends ahd
_experiences vicariously to our'bomes. It encourages the decentralization of services and
. we are only beginning to understand its uses and effects. It facilitates communjcation . - -
. .and may be used to compensate for our declining ability to travel. Who knows,.in the = .-
' .. future we may all be active participants in community-wide games and contests by com- -~
. bining the use of the television and ‘telephone. . Audiovisual cassettes will be available - '
~ and provide us with'both instruction and entertainment. Recreation centers, schools and
. similar facility-based services become resource centers where we go only to gét technical
assistance, to problem solve since much of our learing and playing will occur at home, :
. bn oir own schedule and without the use of “trained” supervisors and instructors, Add ~
_.%. ~to these an incteasing unemployment, a shorter: work .week, ‘an adverse reaction to
' * “bureaucratic structures and a growing desire on the part of the young to “do their own - -
thing’” and you have an interesting ~fugxpre. Also there ig an incr’e'asing militancy on the
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N part of all Amcncanl to have more dlrect control and frcedr)m in thclr persc)nal be-
. haviors. Rank no longer guarantees respect or authurnty, these are qualities which must

" be earned. Having an interesting job is more important. than earning moneya-posslbly
e <that is why so many are entering the service professions, )

" If our growing rates of unemployment continue or if our technology rcachca the pomt
_that we no longer need to have all of the work force employed our political and social
structures. will be radically effected. They will call for a redefinition of the meaning of

.- life and the basis of our social status. Work will no longer be the determinant of one’s

social worth or the only means of fulfillment, New values and social structures will evolve

il o rep]ace thosc built upon the work ethic, Recreation and leisure behavior, community

C ’_aco'nsclouanm and the handlcappcd stand to gain. from these changes

T The Trcnd—--lts Apphcatwn to thcﬂandwapped g _{‘“ T

e ey . . 4

Imagme hvmg in & society with a Ainimum of fixati ‘man s econoxmc produg-
: muty as a mensure of his worth, It is p_os\nblc and highly probalﬂe and one in which the- -

- handicapped will find easier acceptance and’ dpportumty, 1n fact, there may not,be as

- mahy persons labeled “handlcapped” since the economic definition which we haye so
often used to determine persons in this category will no longer be in effect. Individuals

- will be enqouraged to pursuc their inclinations and develop their abilities withoul\eefer-
.-ence-to particular job skills or employment eriteria. This is not to imply.a society :&\out
‘capOnslble persons but syggests a society in wh:ch criteria other than economlc ones

; O w:ll bc in cffect asa measure of worth,

-
- .

.

,nted I} may hak ' f ust descr:bed a utoplan COndmon, one whlch may never exist,
- but it -does seem to be the direction we are-moving and a plauslble alternative for post-

“ industrial man, Prier to obtalmng it or 4 gimilar state we may expect several social and

otganizational conditions to exist. A couple of thése have direct beanng on our confer-
ence and the future of comminity educatmn, recreatwn,mnd speclal education,

_ - All of us are interested in mainstreaming, We want to.bréak down the barriers which’
’excludc and isolate-groups. Integration of the handicapped: populations into the com-

‘munity are necgssary if these goals are to be achieved. By utilizing criteria other than

- economic productivity as 4 nieasure of worth, we facilitate these objectives. Individuals

"k'wﬂl be. encouraged to'relate with those who have a. common interest; the variety of
* opportunities which exist when you 1nc1ude Bnth rccreahon and work activities as path-

o ways.to fulﬁllment are unlimited.,

= our’ px:ogram approaches and program dlmenamns. [P

As you are well aware, our deﬁmtlons of the: handlcappcd are Lulturallv bound just
oncepts of normalcy, Likewise are our 'approaches to services and our con-

, 3 handlcappe& ‘they are a reflection of our societal pattetns and attitudes.
I‘mm:edxa 1y prior to-out current:‘age of enllghtenment we tenided to ignore the handi--
capped;- otkanized recreation and educational services were rarely extended to them. .
The scar tissue of these attitudes and approaches continues to linger and compound the

- problem ‘of p:révndln'b services today.” We still have the tendency to segregate or to - |
“approach the handicapped i f,;«‘drﬁ'qrent manncr than ‘we do ‘the “normal.” Thank '

'goodness, dur concept of handxcappmg conditions is undergomg change and thns aﬁ'ect - .

[
4. NN

- rDucusswn. Illustratwe “State of the Art” SRR ]’}V T T e

%o 1llustrate this new. concern for. services to the handlcapped thc State of North? o

o 'Z»Garolma recent]y attempte& to 1denhfr all thc handlcappcd yOuth m the state, fo‘: B
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- 1dent1hcatlon of those to be served is the first step in effective program. We quxckly
learned it was no easy task, but like most surveys, some interesting results, including

duced. Seriously, it was an effort on the part of the state to locate its *hidden” children
so we could offer them better educational and community services. But due to all of the
_ problems previously mentioned, including lack 6f funds and a heavy reliance upon
voluntacra to coriduct the interviews, the study was less than successful. .
‘ ture, such efforts as these may not be needed. Hopefully, we will no longer hide
lcapped as we-move toward a new concept of community and the determines
afus; individual differences will be so accepted they will not be observed. In the
Jingérim, that time that we know as “now” and “tomorrow,” the-problem of identifying
, - the handicapped so we can serve them will continue to bother us. And our current data
.+ collecting techniques are a part of the problem. It would be helpful if the U.S, Cenaus

e . assistance, along with more grass roots efforts to “count the children,” would hclp us

_ our programy efforts, . >

Tt

- , ites in. developing data and in furthering the cause. For example, our €urriculum in
©. _ _ Recréation. Admjnistration has had some sticcess in stlmulatmg municipal recreation

data very helpful as a basis for expanding or initiating a recreation gervice for special

the handicapped as a part of the. normal program service ‘of the municipal park and
R recreation department. They have employed full-time persons to work with these special
. ..»  ‘populations and have accepted it as oge of their mandates. Many of those employed by

N speclal progtams for the disabled. .
\Q,uu:

" trators to include sessions about the handicapped as a part of their professional meetings.

peutic recreation consultants by various state agencies. Their partnershlp has been most
effective. The next step is to expand this camaradarie to you at all levels of service. , ..

concentrate large numbers of persons in a single location and then, pay a high premium

electronics rather than gasoline will be utilized to facilitate interaction. Consolidation

]Jmldmg, such as a school, can become a eommumty facility providing-a multitude of
serviées. mcludmg health, ‘education, recreation, cultural and the like. There will be few
classes since study will oécur in the home by use of audnov:sual cassettes but there mll

- Universities and profestnal orgamzatmna can asgist in stmulatmg program serv- ;

. populations, It became their primary data resource, the “best” hard evidence available. ;
Knowlcdgc generally precedes concerns, a necessary force for action. The presence of - .

-, * our curriculum with its data and concerned faculty and students has had the desired =~
" result: the dcvelopmcnt of local recreation sources for the handicapped. At present,
some 15 communities in North €arclina do have year-round récreation prograins for .

urriculum efforts were assisted greatly by the North Carohna Recreation and‘(
Patk Society. Its therapeutic recreation branch encouraged the mumcnpal adminis- °

to maintain a:comfortable environment. We are coming to the end'of our human ware-. -
house mainteriance era. We are beginning the age of decentralized services in which

. the identifying of 13 presthool persons as beéing handicapped by pregpancies were pro- -

- Bureau would probe more deeply into the problem. at the time of Decennial census, Their -

.. better assess the dimension of our concern and provxdc addmonal data jin’ wpport of -

departmients in North Carolina to provide more services on'a year round basis for the -
-~ handicapped. These municipal recreation directors have found our reporis to the Bureau - -
.- .- of Education for the Handicapped in which we dcvclopcd the necessary input and output -

- * « these departments are graduates of bur program and have diligently worked to inte- .
grate the handlcapped into the regular services of thesc dcpartmcnts s well as provide . 5

E

Togethcr they have worked to. support state-wide efforts and the émployment of thera- vl

As indicated eatlier, we will become a less mobile society, one which will less hkcly o

of community services and resources, both physxca] and fiscal, is inevitable. A single .’ |
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tbe labomtone& and 8 ecmlxsta avanlablc to assnst individuals with whatever technical
problems they might huve encountered i pursuit of self fulfillment.

Professional prerogatives and lines 0P Identity will become blurred, The integration
- of resources and the discontinuation of Iabehng people by categories will éncourage an

. omnibus approach to services. Problem solving, with ad hoc procedures, will replace

. specialization and bureaucracy as our means of getting the job done. Natural relation- -
ships and groups will be cm,ouraggd as individuals discover their own rhythms. To some
_extent, we are already moving in this direction with our mainstreaming, flex time, and

" ¢itizen partxcxpatmn approaches to education, work and government. ’

‘Post bcnpt

Whethcr my prognostxcatwns come true or not dcpends upon a multitude of forces
- any oné of which eould radically alter the directions of our civilization. Thé'only cer-
tainties wé have is that tomorrow will not be like today, that man will still need to learn,
~ " work and pldy, that definitions of differénce and meaning will change, and that in all of

- this, man will continue to seek fulfillment and create structures (i.e., commumty educa-
txon modcl/process“) to Lelp h:m achieve his ob;cctlvcs.
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' . TRIC~Therapeutic Recreation
. Information Center

- University of Oregon
“o 1897 Agate Street
, Eugene, Oregon 97403
User Information Guide ‘ o R
TRIC is a computer based information acquisition, storage, retrieval and dissemina-
" . tion eenter specifically concerned with published and unpublished materials related to
" recreation service to ill, disadvantaged, disabled and aging persons. It has been designed
to provide comprehensive annotated bibliographic reference materials to educators,
researchers, students, practitioners or others interested in Therapeutic Recreation for
* * specialgroups or individuals in need of services. . - o
“The original TRIC data base was developed in 1971 at Columbia University and
- focused on the period from 1965 through 1970, Primary and secondary information
sources were systematically searched, abstracted and indexed to secure relevant material.
~ 'Computer programs were designed to maximize efficiency in interaction with the ¢om- -
.. _puter and center personnel and thus minimize ¢osts to the system user, For a two year
" period information reiuests were processed without charge while the data base was -
being expanded and the system’s efficiency evaluated-utilizing the techniques for infor- - -
. mation system evaluation suggested by the field of information science; More than one.
thousand persons were involved in sume way in this effort. .

~ While. TRIC was located at the University of Waterloo in Ontdrio, Canada, and after
~ several updates to the systent, a charge base was instituted in’ January, 1974 to cover
- ¢osts of processing information- requests. The most recent update to the system was
_completed in June, 1974. It is anticipated; that the system will be updated on an annual
* hasis. Users are advised that most information systems have & “current year lag” and
therefore should focus their own information searching on the most recently produced
*. materials in order to remain current. 4 o
‘* > It July of 1974 TRIC relocated to Oregon and is now affiliated with. the University
.. of Oregon’s Department of Recreation and Park Managementand Projéct EXTEND-ED,

- an-interdiseiplinary Master’s degree program offering an integrated curriculum in
Physical Education, Special Education and Recreation. TRIC’s full service operation
began almost immediately upon arrival in Oregon offering a comprehensive .on-site

_lIibraty of infgtmation materials, support of in-service education and training projects
and consultdtion to individuals and organizations providing service to the ill, disadvan-
taged, disabled and aging, as well as its computer information service, . ‘

. The TRIC system operates from: the largest computerized data banks in the field of s w

_ .. Recreation. More than 2,000 index terms have been incorporated ints the computer o

~ process, The user mdy purchase minor files: those descriptor terms with less than 100

related abstracts for $5.00 per file,* or major files: those descriptor terms which have -
100 6r more related abstracts at a sliding scale in direct proportion to the namber of

.

* Prices subject to change. This is & non-profit operation with charges assessed to defray Opem:!ion
costs, S B ) -

e ' Coy
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- abstracts produced. Partial files cannot be supplied. Multiple information searches using -

~more than one descriptor will significantly reduce the number of abstracts produced but

will be more specific to the usei’s area of interest. The basic processing charge for a

multiple descriptor search is $10.00.* Information requests should be sent specifying

aren of interest to the TRIC address above. For major files listed below checks should
be made payable to TRIC, Organizations may be billed upon receipt of 4 purchase order.

- Otherwise payment is requested in advance.

Users submitting information requests to TRIC are urged to be as specitic as possible

a8 to. their need for the information requested. This will enable the TRIC information

processing specialists to handle the request more efliciently. If general information’is -
desired, one or more of the major files listed should be most useful. Organizations and

‘university depurtments wishing tu establish a comprehensive bibliographic' reference

library of TRIC printouts for students or employees should write to.the TRIC Director,

Fred W. Martin, indicating theirdreas of iiterest, and a price quotation for this service

will be provided. Maximal use of TRIG computer print-outs can be vbtained by placing
them, appropriately bound, on reserve in university libraries or staff reading centers.

' This approach is presently beiig utilized effectively by several organizations and. uni-

versity departments, . .

_ The following listings of major and minor files are examples of files available ,frong ‘,

~ TRIC and in no way represent the entire system,

~ TRIC MAJOR FILES

. Any combination of |

l-y,, W
L3

: (1974 Update Figtires) .

B ,.\ L Citations. - = N Citations
Adults...... . 125 Menta]ly Retarded .......ccza.. 510
Aging TN | Physically Disabled coeevcconve . 145

- Camping ... s 225 Programs 250
Childsen e 500 Rehabilitetion «.c. oo 310
Corrections ... orems 100 Research-Reports oo 210
Disabled cncenoiirs i 230 . Sehiools « 100
Evaluation ... c.opni. 100 “Social . 125
Fueilities o oo 150 Staff ... e “ 100
Hospitals 210 Training ~ 150
!nstitmiuns : 140 Youth - 115

SAMPLE TRIC MINOR FILES

Adapted Aectivity Consultation " Finance Play ,
Adniinistration Counseling Forensics Professionalism
Adolescents Crafts ) Games Programming N
Agenvies Curriculum Guidelines Psychiatrie -
Alcoholism * Darice Hyperactivity Reinforcement
Ampitee Deafriess ntegration Remotivation
Art Therapy Delinguency Legislation Resources
Arts Disadvantaged Measurement Senjor Centers
Blindness Distirbed Mental Illness " Sports
Blind-Deaf- Dramatics Motivation Supervigion

. Brain Injured Eduecation Music Sugvey

- Canada Envirotiment- Normalization Swimmiug
Gardiae Eqguipment Nursing Homes Trsils

~Case History: . Exercise Oiitdoors Vocationsl -

- Community Films * Planning Wheelchsirs

" Combirding Files: -

o the above: major and minor files are also'avai‘lable,,as wellas
*individually designed search strategies. Information search requests should be sent to . - -
 the TRIC center. For further information wtite to the Director. B

e

Y Lo
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COAL To desigii admuustmh\ﬁ methods/ guidelines of inter-agency coordination and
o ‘ conperahon ds it pertams to the handicapped populahon . :
"' L Task Force Results ‘
o A. Development of Adwcacy B.ise
1. Consumer S . ¢ ° ‘
. ‘ 2 Citizen—impact on i : . -
T - 8. Professional=—indiv: 1dual/ groups who can serve ' }
‘ B. Legislated mandate to Public and Pruate Ageney by stenis Requlrm Support™ -
. ~ of Coordination and Cooperation b\,stems '7,,»
o eg. “Publie schools for Public use’
‘ * 1. Funding programs ' -
-+ 2. Legal action—thrust in terms of makmn’ it a law
" €. ldentification of Agencies Setving Dlsablhty Groups
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1 Specxﬁc Groups SRR
a. physically disabled . o
b. mentally disabled
. ¢ socially disabled
- : - d. multiply disabled , : .
| - D Identification of Disabled Persons : - o
SR 1. Type of Disability Classification * . B
2. Number of Disabled -~ v ’
a; ‘in the community R
b, mmstltutwns v
-¢. intransitioh . S
JRIN " -3. Dispersion of Disabled (Geug._,mphlcal)‘ i I
.« "+ E. Hdentification of “Critical Others : . , v
P T 4 1 Parents/Guardians - - o . o
PR 2. Relatives ’ o R
- F. Redefinitiofi and, Reolrdemn;J of Lelsure Prmntles mthm Hnman bervn:e 3 e
| bystems / e
| ‘G Designate Inter-Agency Coordmatzon Mechamsm ¢ -
& ' 1 Personnel - | : , L e
L =2, Services. o ’ ‘ : :
L 8. Client-records = - o ‘ i
| 4. Need and preference assessment e
| 5. Program and implementation I S
f 6. Evaluation systems analysis . ——
; , H. Develap Datlﬂetnevulvand Referral Systemg
= o 1L Serviees v Co- .
: 2. Clients o s
- 8. Resources .
4. Other '

(JOAL To deve]op natwnal stateménts regarding the handlcapped and Commumty
Education’s potential as a vehicle for woudmg the leisure needs of the handi- .
capped. (NRPA, AAHPER, NCEA, CEC)

1L Task Force Results : ' i ' '

‘ ~ WHEREAS a goul of COMMONaUNITX is to develop a national statément regard
SR  ing the handmapped and Community Education potentmlaas a vehicle for meetmg ,
- the, leisure rieeds of the handicapped, T

THEREFORE it is recommended that (‘ ommunity Educfatmn proudt leadershnp to .o
‘ o o meet these needs by: e
e 5 —Assisting in the identification of special populanons in the scrwce area of the S
T -+, local Community Education Program. R
§ ‘ «--=Imnatmg and/or- assmting in the assessment of the needs of the Jocal sPcch p
W populations. . -
: . «Initiating and/or assisting | in the Jdentxﬁcatmn of avanlable resources mhnch
A - meetlocal needs.
o ' - --va:dmg a ve}ncle for mvolvmg Spccxal populatlons for dccmon makmg re<

L

EN

‘r. “ L. . il
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gardmg programs and/ﬁr servues to be developed of de]nercd at the local
Jevel.
" «—Serving as a catalyst for local program planniu, develspment and evaluation.
- *—-bervmg as a laison between the multiplicity of agencies/organizations/insti-
» tutions for the delivery of services at the local level.
=—~bernng as an mformatwn and referral service to both consumers and pro-
viders. -
- =Recruiting and lrammg community volunteers to uperate or asslst in the opera-
¢« tion of programs and services.
—Providing access to all areas, facilities and/or eqmpment
. «~Advocating development or renovation of barrier free community areas, facili-
. ties.and equipment. .
. «~Promoting a Comprehensne program ranging from * mamstreammg to indi- -
vidualized activities;
“~=Creating a broader awargness and understandmg of the anique nceds of all
commumty membcrs .

“GROUP I R : SR | e

GOAL - To innovate and provide dcvelapmcntal actxvmes/programs for severely
disabled. ?
L Task Force Results
i - A, Locating population
.= B. Defineneeds :
> €, Include advxsory board
_ D: Deyelop content of program( s)
- E. Resources : :
1. Facilities : ) o "
a. Public - -
(1) Schools-vﬂgrade schools, hlgh schools, community colleges,
universities -
" {2) Recreation Centers - ?
(31 Youth Agencies
(4} Institutions :
_b. Private '
‘{1) Business
2y Agcnues
(3) Churches
(4) Fraternal
¢. Home Service
{1) Decentralization of service
2. People .
a. Training programs ; for volunteers/resource people {in-service programs )
b. Interagency cooperation { community school coordinator)
O ¢. Locate power structure
" F. Publicity/Awareness
‘1. Locate power structure : ]
2. Workshops oo
__3. Démonstrations
4. Large/Simall discussion groups
5. Communication channels

J emphasis on visual aids
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o, . ‘ i T

G Fundmg o ) g
, L Locate power structure - :
-7 H Connnual retevahﬂtmn of onsgmnw programs . T
» 2 @

COAL Consnderahon for parenta/legal guardians of the dxsabled (programa)
II “Task Force Results ¢
~A. Program needs assessment
B. Parent organizations P
"1, Study groups .
C. Support - .
- 1. Legal rights.
" 2. Service Agencies o
D. Trammngograms ®
- > L,Awareness of curriculum of education programs
L 2, Dealing with specitic problems
- 3. Therapy groups
4, Encoumge students to gam expusureto o7

e

and solutions. . .
L Task Force Results .
A, ldentify barriers (consumer advocate must be involved)
1. Transportation
2. Publicly funded building and spaces
o 3. Privately owned, publicly used buildings.
B. Specxhc Improvements (mamstreammg all faulmes/ buildings/spaces}
o " -1. Speeific architecture improvements
‘ a. Campsites = , .
(1) accesanble boat ramps
. {2) braille signs . .
i R (3) paved trails ) -

- {4) restroom facilities 4
R ~(5) picnic tables/drinking fountains = e L e
TR - b. lower table/drinking fountain levels - 3 .
A ¢. telephone heights L
. - hghtswnches helghts for reach
“¢. elevator buttons
; - (1) .audible tone . .
T “‘(21/‘inbraille A .
" e Ee (31 colorcoded -~ " .

SRR , * f. ramps to overcome stairs
LT " . g restrooms :

W
@

GOAL To identify architectural barners at the neighborhood level. Possible guldelmes t




- : (L)~ width—wider -

| ] v
h. fire alarmSa-ahexght for reach . ¥~
i. doors—heavy—difficult return swing

{2} “knurled door knobs-—~warns danger area
jo transportation - -
(1) lights/elevators—get people to platform, -
7 12) elevator—keys 1ssued (porch elevator & incline lifts-—deduce costs}
k. stores ,
(1) easily auessxble checksstands
. (2) wide aisles
* - L parking lot stalls-
11} wider to alloy getting in and out of car
12} identified/specified parking areas
m. topographical maps for those areas that are too spread out
«  n, color indicators on canes for blind/deaf .
o. special phone-service ) . . A
C. Legislation »
1. mandated laws—must be mcorporated within’ buxldmcr codes, ultimately with

| % Uniform Building Code

v

2. ways and means allocate funding
D. Funding- .
1. donations -~
a. materials - .
. {1 wholesale \(\
‘ 1% labor-, v

L {13 mxhtary reserves

2. grants . (I
& 3. tax incentives
“E. Education .
1. publicity -0 f
2. mass communication
3. group pressure ,
W R - -

Y

.GROUP LIl .

GOAL To develop strategles in (a) locating the severely handxcapped (b} serving the
needs: of the handicapped.
" 1. Task Force Results ¢ AN
L A Task: To-develop strategies for locating the severely handicapped \
1. Position: The process of locating the services for handmapped ould be éx-
. panded to include all “handicapped”™ persons.
2. Assume there exists many efforts to locate the handlcapped. These efforts
~ have occurred at local, state, regional and natxonal levela,,
3 Recommendation: It is recommended by this group that the procedure for
. locating the handlcapped for the proposed services should be conducted at the *
o Iocallewel S
& Recownendauon. There shoxﬂd be a local central reglstry of the handi-
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a.

-

capped. The registry should include current data on the numbers, location
and uges of various kinds of populations with special needs, -

These data should be made known to and made available to all sueial
services agencies. (Question of confidentiality’ ,

- B. Strategies for locating the l{‘andicapped“ 4
L. Each conmunity should develop its own procedure

a.

b d.

Each community should develop a procedure which would bring agencies
serving the handicapped together on a task foree basis. The purpose of
the task force would extend beyond locating/identifying the handicapped.
The purpose should be to develop a community fesource system for serv-
ing the needs of the handicapped. .

. The Community Education Coordinator may be an appropriaté person to

coordinate these acts because of their centralized position. .. -
The purpose of the resource system should be to develop a coordinated,
shared plun for a wide range of services for the handicapped in the com-
niunity. '

Inherent in such an effort is the. need for current, ongoing demographic
information.

2. Suggestion for collec)tjng dembygraphic data

a.

.
3

.

=

c.
d.

[45

Gather and organize data from each of the represented agencies, ie.
public schouls, private schools and workshops, hospitals, vocational re-
habilitation, purent organizations, ete.

Obtain S.E.A. “Child Find” data if available,

Conduct ddditional survey efforts if required

“Pure recruitment” i.e. peer referral, personal contact

. Task: To develop strategies for serving the needs of the handicapped

* 0. 4 Assumption: The needs of the handicapped need to first be identified
v 5. The “community resvurces system for the handicapped™ can be an appro-
priate group for developing strategies and sharing the available information
6. Strategies for identifying needs of the handicapped ™

a.
’ b.

j=TRe]

| tmc

Aruitoxt provided by Eic:

Survey, i.e. ask the handicapped or if necessary their advocates
Develop a resource guide of available services in the community. The
guide could be in matrix format, identifying all possible kinds of services
and the agencies, who are responding to the needs. In this manner Faps
in service needs may be identified and responded to.

. Collect statewide needs assessment data if available

. Updating of the guide should be performed on :@em{amlual basis.
- Ask professional for other sources of aviilable data or fain profess}onal

opinion.

The Normalization Principle should be used as a framework for services,
This principle speaks as an established advoeate to the handicapped who
may not be able to articulate their own npeds. Example: Each person is
entitled to a normal daily routine, Le. sleep, eat, productive activi'y, holi-
days, privacy, personal property, ete. h

a
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GOAL To 1dentxfy addltlonal costs of provxdmg for leisure needs of the handicapped
* 11 Task Force Results -
. A. Task: To identify addxtmnal costs of providing for lelsure needs of the handi-
- capped, “u
e L Assumptmn Leisure needs are not bemg adequately met and some additional
. ~ -programs-will cost money.
- ... 2. Resources {money) are needed fot the followmg efforts: additlonal person-
=207 nel, training, transportation, equlpment and supplies, research.
B. Possxble Solution: .
- 1. Repritritize existing, funding patterns.  * -
2 "Retrain personnel, i.e., general education. -
3. Coordinate/cooperate on service dehvery S0 resources are more eﬁahvely
S used.
4. Tap existing associations, clubs with new innovative yrojects.
5. Convince existing funding sources-of needs and benefits of extended cur-
riculum and life span concept of setvices.
6. Promote legislation efforts to make monies and, programs represent thxs
 priority”
. Adapt existing facilities on a commumty-mde basus so existing facilities and
e services can be used by the handicapped, i.e.. archltectura barriers, transpor-
tation, ete.
- 8. Develop strategies leading to the inclusion of extended curriculum cuncepts/
priorities into the S.E.A. state Cf»mprehensne plans.
C. Exploré with all social service agenucs the vnablllty of the community educatmn -
concept for providing improved services to the entire community uu.ludmf' the

-3

» handlcapped {See figure I) . e
. Figurel .
i A COMMWTY RESOURCES SYSTEM FOR JHE HANDICAPPED ) )
g = - Fducation and Uocational Trata- | Recraational Educaticnal Tnatruction/Recres-
R I K B Mcéigéfnlun- ing B , édwielf Programns s timn.::‘c':i::h
’ €ty Recrnvtim |
Pubuc Gchoala - ]
. Lu-unity Edusation ‘ — — ] B ) '
" 12D ; - T
‘ Voﬁncin:;:nuéhnbiunw 1 1 :
' Pn’rl luck Center - .. '
- ‘.v;. ! ’!riy.vl;r Ai,&hdel * ] .

. ©

‘ e,l Locata Hamdicspped I'*J ‘

- -  Nesds . lxdenr.i!y ﬂudnl
RV ) . \ . Match aviilsble re-} )

' sourcas £g needs 4

" Ident!.fy‘nudn fiot being met
by available tesburces

. I .
- ’ Evllultc = Do the . A
ressurces mist the . “ .
M o - nEkds of the handi- -
. : cappedd 7 . o

RA i text provided vy enic [




s : .
5 160 7 COMMON.-UNITY in the Communits .
GROUP IV ’ q )
. GOAL: To develop guidelines/standards forMhe handivapped in o community school
setting us it pertaing to: 1) vommunity school coordinators, (b special edu-
. cdtion teuchers, () recreation specialists
1. Task Foree Results ’ ot
- A. Preamble: Iudividually and collectively we have the responsibility to work to-
gether to serve the special population groups in our comnrunity.
L. Planning sholild takhe place to meet the needs of the spevial population
th‘mugh a variety of programs und services / : - i .
a. To muke sure cyordination is tuking place .
b. To better publicize the existing programs and serviges
2. Each group or field should understand the role i job descriptions of the
. others involved in the three ¢ sciplines
3. The professions should develop a\conmon philosophy of servive X
+ A comprehensive needs assgssuient should be conducted to determine the
' - needs and location of the speciul population !
“ 5. The informution zathered from this needs assessinent should be used to
develop pouls und objectives for future prograns aud services .
. ‘ t. Each profession be delegated responsibilities in order that the goals and ob-
: : jectives will be carried out )
7. Special emphasis be given to educate community schuol personnel of th
needs of special pupulations. * . . ’
. . a: throughSn-services . . g
) b. through information sessions
- v threugh professivnal publications )
o 8. Special emphasis be given o educate the votnmunity of the needs of special
populativns,
. through mass media
b. through people-tu-people interaction -
<! Y. Existing community resources should be inventoried )
100 A wnegoing conmmunivations systent should be develuped between the pro-
¢ fessions.
~ 1L While serving spevial populations, spevial Jfacility modifications will he
nevessary. -
12, Covperative funding arraugenments should be explored
15, That research should be explored as to finding existing information
a. federul “ N
: - b. stute ‘
’ v loval
X 1. We should be thinking in terms of serving individual, rather than sroup
" - nevds, then un evaluation model should be developed fur each program.
15. Anindividual from special yroup be included as @ member of the community
school advisury counvil, ]
a. A sub-committee muy be developed for special population needs
6. Communication chanuels sheuld Le developed between ghe vommunity
schivols and the mstitutions serving special populations te make a smooth
transition from one to another. v
.
4

ERIC - ¢ 10U o

Aruitoxt provided by Eic:
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° . .

R GOAL To develop educatmnal programs for parents of the seﬂve‘rely handicappgd .

1L Task Force Results * -/ '
" A. Research should bcsJ done to find existing volunteers/staff trgining materials
within the.loca], state, and federal programs and or agencies. Moust could be .
‘modified to mept the needs of these training prugrams. ‘ /
. - B Lmal resourceq should be tapped in training prugmms for those serving speciak ’
groups We shquld not try to re-invent the “training wheeI ”
»* 4 * ‘ .
» - - - . P
= ) P
- m»‘; ke B ._)f"*w
! &
- [ “ . '
~ e
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Partzal List of Parthpant.s“

Sidney H. Acuﬂ, Supervisor, Activity Therapy, Department of Social and Health

wWervices, Stite of Washmgton M.A. Psychology, M.Ed. Education. Twenty-four years

-\ of professional experience, -

L. ‘Jokn E. Anttonen, Superintendent of Schools, Yakutat City School District, Alaska.
“B. Ed. Elementary Education, M.S. Special Educanun, Ed.D. Administration and bpeual
Education. Nine years of professional experience in field,

Llayd D. Blackham, State Recreation Coordinator, Deparlxnem of Health and Welfare,
State of 1daho. B.S. in Therapeutic Recreation. Over six yedrs as professional.

Steve Brannan, Associate Professor, Portland State University. Doctorate iff Special
Education for the Mentally Retarded received from Colorado State College. Bachelor’s
and Master’s degree from Portland State and the Oregon College of Education in Ele-
mentary Education. Director, Kiwana’s Camp-for the Hdndlcapped Conference director
- for mtcrdlsuphnary programs relating récreation to disabled populations. Director for
 Northwest Region Conference for DeafJilmd and Recreation. |

" Keith Cameron, Director of Special Education, Prmce beorge School District #11,
" Prince Gecrge, British Columbia, Canada. i

~Chris Casady, Executive Director for the Oregon An.hnectural Barriers  Council.
‘Anticipates graduating from'the Community Service and Publm Aﬂ'uirs Department
next year- with empbas:s in, comniunity gervice.

- Peggy Collier, tn»ma]ur at the University of Oregon. Hoping to fulﬁll a deg,ree in recre-
ation, teacher education in’ the elementary school, and special certification in special
‘education. Anticipates graduating Spring, 1974.

4 illiam. H? Cual.sley‘, Ji., Coordinator, bpecml Educatwn Servives, Beaverton, Ore-
gon. M.Ed. in Guidance/@ounseling, M.S. in Special Education. Over fourteen years as
prafesswnal in education.

- Susan Daris (student recorder), attendmg the Umversnv of Oregon, majoring in
Therapeuhc Retreation..

Pamela 4. Earle, Specialized Reueatmn buperwsm, Eugene Parks and Recreatipn
Department M. in Thempeum, Recreation, B.S. in Re(_reatwn and Park Management.
Four years of professional experience.

Effie L. Fairchild, Associate Professor, Department of Recreation and Park Manage-

* ment. University of Oregon since 1968. D.Ed. in Education from University of Ore«von.
Master’s degree, bprm-"ﬁel'd College, Springfield, Massachusetts. Undergraduate degree
from FI Iorxda Southern College, Lakeland, Florida. Conference coordinator for three
state and one national conférence.

' Guy Faust (student recorder, attending the University of Oregon, majoring in Com-

- munity Education.

Peter Fromm, free lance photographer. Visual Arts speuahst Interdisciplinary mas-
ter’s degree from the University of Oregon wn%h emphasis in the Fine Arts. Strong
interest, in outdoor recreatidn, cycling, and a gensitivity to handicapped populatlons

" Ted Gordon, Past president Phi Delta Kappa International. Doctorate from Univer-
snv of bnuthern California with degrees relating to the Doctorate from University of

L The other 14 in attendance dld fGt enter into final reports or task groups.

. T, . (Participunts 7 103
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. -
California, Los Angeles, and University ofSouthern Culifornia. Twenty vears in super-
vision and administration. Coordinator of Special Programs and Projects, Los Angeles
City Schools. Visiting faculty member togver six colleges and universities. President,
Vice President, or member of Board of Dgectors of twenty organizations, internation-
ally, nationally, und regionally, * .

Peter J. Guzzo, Coordinator, Programs for Special Populations, Seattle Parks and
. Recraation. B.A. in Recreation and Special Education. Six vears of professional experi-

. oence. N : : .

Richard Hanila, Recreation Specialist, Intermediate School District No. 111, Tacoma,
Washington. B.S. in Recreation and Park Munagement. One year of professional ex-
perience. .

Mary R, Hart, Project Director, Recreation and Leisure Time Program, Depgrtmem .
of Human Development, Tacoma, Washington. B.S. in Occupational Therapy. Three
years of professional experience, . ” ’

Judy 4. Hendriclison, Stute Volunteer Resource Sapervisor, Department of Social
and Health Services, Seuttle, Washington, B.A. Physical Education. Twelve years of
professional esperience. : ,

William Hillman, Consultant, BEH. Specialist in Physical Education and Recreation.
Master’s degree, University of Idaho. Past president, Nationul Therapeutic Recreation
Soviety. Author of numerous articles and facilitutor of many special studies, projects,
and programs. Junior and senjor high school teacher, counselor, und college lecturer.
President, Vice President or member of Board of Directors for a number of regional
und national ussociations. ’ .

Larry Horyna, Assistant Professor of Education and Director of the Northwest Com-
munity Education Development Center at the University of Oregon. Holds a B.S. in

Recreation Management from the University of Oregon, und a Master’s degree in Edu-
cational Administration from Central Michigun University. Writings include reports and |
articles reluted to each of these several areas. Present position, which he has held since
1970, involves Comntunity School development assistance und truining in the Pacific
Northwest states and the two western Canadian provinces, ) .
- A " o Floyd M. Jackson, Director, Spevial Education, OSPI, Olympia, Washington. B.S.
Psychology, M.S. Special Education. Eight yeurs of professional experience.
Terence K. Kramer, Specialist, EMR. Stute Department of Education, Salem, Oregon.

@

‘ ¥ . B.S. Psychology, M.S. Special Education. Eight vears of professionul experience.
: 5 Skip Lickertz, Assistant Professor in the University of Oregon’s Schoul, of Conmunity

Servive'and Public Affuirs. Also Assistant Director of the Northwest Community Educa-
tion-Development, Center. Holds 1 B.S. in Recreation Management and a M.Ed. from the .
University of Oregon, Also a Conmunity School Coordinator in two Oregon cities and
is currently President of the @regun Community Education Association. His present
position with the University of Oregon includes responsibilities i the area of Commu-
nity Education and Conimunity Development. .

Jim Linday 1student recorder 1, University of Oregon student, majoring in Community

Education. )

Fred Martin, Assistant Professor, University :’Jf Oregon, Department of Recreation
and” Park Management, Associate Director, Project EXTEND-ED. Birector of TRIC—
Therapeutic Reereation Information Center and informadtion research and therapeutic
recreation consyltant. Current editor of Leisure Today and author of articles and re-

- search reports related to information systems design and therapeutic recreation service.
Ed.D. Columbia U.
Jacl: Minzey, Director, Center for Community Education, Eést‘i\ﬁchigan University.

o

-
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‘ Elementary/Junior High School Principal, teacher/voach, counselor, Senior High

School prineipal, extension lecturer, and professor. Recipient of numerous honors and
scholarships, Past President NCEA. Anthor of numerous articles and the besbselling
‘bduk, From Progressto Process, 1972,

Richard S. Mitchell, Executive Director, United Cerebral Palsy Association of Ore

Ph.D. Special Education. Seventeen years of professional experience. 5

Robert L. Mulder,-Speech Pathulu'vlst Consultant, Special Education, Imtruuor,

Oregon College of Education. Ph,D. in bpeeuh Pathology Science, Twenty-two years of

professional experience.

Larry Neal, Associate meessor, Director Project EXTEND-ED, Director of the

Center of Leisure Studies, D.Ed. from the University of Oregon, Bachelors’ and Master’s

* degree also from the University of Oregon. Editor of several national publications in-

Lludmg Leisure Tuday and T Izerapeutw Recreation Annual. Author of numercus and
- diverse federal grants, o~
Bonita €. Nelson, Preschool teacher of deaf, Oregon State admol for Deaf. B.5
-Primary Education, M.S, Teaching the Deaf. Bix years of professional experience.
John Nesbite, Chairman and Assouate Professor, University of lowa, Department of
Recreation Education. International recreation involvement as Deputy Director General
for the International Recreation Association and Assistant Secretary General for Inter-

- national Easter beal Past President, NTRS. Part time teaching lecturer, guest lecturer,
- and faculty staff at over thirty colleges and universities natwnall\/. Co-author of the best

&

selling text Recreation and Leisure Services for the Disadvantaged. President, Vice
Presxdent or member of Board of Directors for over twenty national and regional soci-
-eties, ageneles, and associations. Research project coordinator for over ten different

- federal projects, including BEH, SRS, RSA. Author of over one hundred articles and

speeches, Editor of three natumal/ mtematwnal journals. Ed.D. Colimbia University.

Edward Olson, Professor Emeritus, University of California - Hayward. Distinguished

faculty member and guest lecturer at over 30 colleges. Editor of four books such as

_School and Community which has been eontinuously in print for 20 yegrs and set in
two foreign lanbna"es Contributing author of over 100 prufesswnaléd year-book
articles. AF ulbright lecturer. De"rees leading to his doctorate at Columbia University
from Pacific Umversxty Columbm Umversn} and Union Theological Seminary.

Kris Patterson istudent recorder), University of Oregon student, majorinw in Thera-
peutic Recreation.

Carl H. Pohjola, Community School Coordinator, Anchorage, Alaska. B.S. Vocational
Agriculture, M.S. Education Administration, Adult and Lommumg A.B.D. Educatiénal
Administration, Seventeen years in field as professional. .2

Alan Reeder, Director, Service Delivery Mission, Learning Resource bpeuahst North-
west Regional Special Education Learning Resource System, Center of Human Devel-
opment, University of Oregon. B.S. de"ree, Recreation and Physical Education for
Handicapped, University of Utah M.S. degree, Recreation and Physical Education for
the Haridicapped, University of Utah, M.A. degree, Education of Exceptional Children,
Sin| Francisco State College. Ed.D., Special Eduutwn, University of Oregon. Has

“worked as a. recreational therapist in numerous settings., Has taught EMR, TMR and
the multiply handlcapped In addition he has directed a college teacher training pro-
- grany. Tau{,ht classes in four universities and directed sumgnier u.ampurT for thé handi-
capped ¢

Robin Reid, Consultant, Montana Regional Services for the Hundicapped. B.S. His-

tory, Credentials—Elementary Trmnable M.R. ’

- “Grace Reynolds; Director Special Program, Longview, Washington Family YMCA.

$




106 / COMMON-UNITY in the Community

Nationally respected expert in aquatics for the handicapped. Conference director for
10 annual workshops on the subject. Project Dirgetor for the nationally funded Project:
AQUATICS funded through BEH. Author of numerous articles. Author/Editor of the
popular handbock on Aquatics for the Hundicapped. . _
_ Tom K. Richards, Director, Community Education, Boise, Idaho. B.S. in Physical
Education. Has worked in the field as a professional for twelve years.

Mike Sanford, Community Resource Director, Hood River County Schools, Commu-
nity School Program. B.S. Elementary Education with emphasis in Special Education.
Five years of professional experience. g

David 4. Santellanes, Assistant Professor of Education and Associate Director of the
Northwest Community Educatior. Development Center at the University of Oregon.
Holds a BA. in Secondary Education' from Arizona State University, an M.A. in Edu-
cational Administration from Central Michigau University, and a Doctorate in Educa-
tional Administration and Supervision {emphasis in Community Edycation) from Ari-
zona State University. Professional writings include reports and articles primarily in
the area of evaluation and accountability as they relate to Community Education. Has
served as a consultant in Community School development and training in the South-
western and Pacific Northwest states, and the two Western Canadian provinces since
J971. Has held his present position since August, 1972,

Doug Sessoms, Professor, School of Education, Chairman, Curriculum of Recreation
and Education, University of North Carolina, Degrees leading to the Ph.D. at New York
University from University of North Carolina and University of llinvis. Consultant of *©
ORRC, Washington, D.C. and Juseph P. Kennedy Junior Foundation. President of the '
Society of Parks and Recreation Educators, Author of countless articles and the book
Issues and Perspectives in Recreation as well as Recreation in Specidl Populations.

Seott D. Shaw, Director, La Grande Activities Program. B.S. Youthi in Schools, M.Ed.,
Elententary Curriculum and Instruction, Three years of professiona \experience,

Mariann Soulek, Lecturer, Department of Recreation, Sun Di‘ego\iate University.

B.A,, Recreation. M.A., Therapeutic Recreation. Five vears of professipnal experience. .

Wally Tharp, Secretary and Office Manager for the Center of Leisure dies, Univer- Y
sity of Oregon. ¢ mf\»/ e ‘

Jerry B. Thornton, Director, Washington Center for Community Education. B.S.
Health and Physical Education. Ed.S. Health and Physical Education. Fourteen years of
professional experience. .

Mel Weishahn, Associate Professor, Schoul of Special Education and Rehabilitation,
University of Northern Colorado. Teacher, Research Fellow, und specialist with the
visually impaired and multiply handicapped. D.Ed., University of Oregon with bache.
lors and master’s training from the University of Northern Colorado and San Francisco
State University. Consubtant to a number of Departments of Education. Past President, -
Colorado CEC. Author of a dumber of articles in diyerse journals, .
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~_ Conference/Workshop Summary
i The following summary and evaluation was taken from the participants at the con-
clusion of GCOMMON-UNITY and is included here to give the reader a pesspective of
the conference. The thirteen® objectives cited below are the outgrowth of a larger item
pool of objectives directly stated or implied in the original proposal. '

~

“Objectives ' * K

- -L To design administrative methods/guidelines of inter-agency coordination and

cooperation as it pertains to the harfdicapped population. .
. ' ;

I A v Tex: Provided by ERIC
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2. To inmovate und provide developmental activifies/programs fur severely disabled.

3. To develop guidelines /standards for the handicapped in a community school set-
ting as it pertaing to: 4 community schuol courdinators, b spevial education teacher,
“und ¢ recreation spevialists.

1. To develop educational programs for parents’pf the severely handicapped.

9. Tu develop evaluative ctiteria in: a) lovating the severely handivapped, by sery.
ing the needs of the handicapped. ‘

o6 1o develop training programs 1 guidelines s for statf/volunteers working with the
handicapped. ' '
© 7 To identify architectura barviers at the neighborhood level. Possible guidelines
‘ \ and solutions.
. 8. To identify additivnul vosts of providing for the leisure needs of the handicapped
+ and pussible solutions. .
. 9. To learn special “Jargon™ as it relates to the three disviplines: a1 community

education, b) special education, and ¢1 recreation.

10. Ty develup national statements regarding the handicupped and Community Edu.
cation’s putential as a vehicle for providing the leisure needs of the hundivapped: )

NRPA. b+ AAHPER. v» NCEA, and d) CEC. .
1. To develop a seenariv 6F what the future holds tor could holds for the handi.
vapped. ) ‘

12, To take a professional and vonsumer’s view 6f the handicapped.
13, To uddress the “State pf the Art™ and “Where do we zo from here.™

Purticipants

COMMON-UNITY involvement was derived from three different groups: 11 Seven
nationally known resvurce people in the aregs of vommunity eduvation, special educa-
‘tion and therapeutic recreation. 21 Ten seminur planners/resource people whe were
involved in numerous planning sessions prior to COMMON.UNITY and whe acted as
ressurce people/facilitutors during the small work sessivns. 31 Selevted /sereened par-
ticipants in the fields of vominunity education, therapeutic revreation und special edu.
cation representing the Northwest region. The following states Were represented : Alaska,
California, Colorade, Iduho, lowa, Michigan, Montana. North Carolina, Oregon, and
Washington, A total of 60 persons were involved in the conference,

Conference/Wurkshop Program

Unique to this conference was the vomplete invélvement of the selevt participants
prior to the conference. All prospective participants were required to submit informa-
tion as to: 1) experience in vne of the disciplines, 21 reasons for wanting to attend,
31 what they could bring to the conferenve, 41 their reaction. addition and priority of

- the stated vbjectives of the furtheoming conference. This information was used to select
partivipants, place the selected individuals into work groups and helped formulute suls
jeet areas for discussion—all before the conference began. Once develuped, the program
format was mailed 5 the selected participants twé weeks prior to the workshop to give
them a complete picture of what would be expected of them. The general structure was

- as follows: | — ' .

1. The first day, three major presentations were delivered by two community edu-

Aruitoxt provided by Eic:
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cators and one therapeutic recreator, During the dinner hour an informal question and
. L5 e " e
answer period with the participants and resource speakers was held.

2, The morning of the second day involved three major :presentﬁizms of two special

educators and a thevapeutic’recreator. The afternoun of the second day was spent in

- small task force groups working on specific objectives that the participants had selected

 prior to the seminar. During the dinner hour an informal question and answer period
with the participants aid résource speakers was held. .

3. The moruing of the third day each task force group (4) reported to the total dele-
gation on their recommendations. During lunch the conference summarizer synthesized
the content of the entire three-day conference.

4. The participants were mailed ‘syme materials to peruse prior to the war‘ks,hog
' Films, slides, agency displdys and program handouts were an important part of the

. three-day seminar,

- 5. The conference/workshop ended with each participant filling out an evaluation
form; the results follow. ‘ ;
: ¢ , <
Evaluat{ori Summary -
‘ The participants were given-an évaluation form and asked to assess the conference on
L. . five dimensions; 1} structire of the conference/workshop, 2) rating of personal ‘'objec-
" tives, 3) rating of planning committee’s objectives, 4} correspondence of the partici.
pants and the planning committee’s objectives, and 5) priority actions. Not all partici-
. pants responded to the evalyation. The data represents a total of 48 respondents ( repre.
. e senting 80% of the participants) with several totaling less due to 110 response on several -

o tems.
! L, Structure of the WorksHop ) - )
s - fe T i
“:a. Workshop Length N - 2 Toofew 2
1. Too long , 0 3. About right 20
. 2. Tao short ’ o, 20 e. Opportunities for Participants Sharing
3. About right . 138 1. Tov many 0
h. Workshop Structure 2. Too few 26 -
1. Toostructured - 10 3. About right- 20
2. Too unstractured 0 f. Availability of Materials
, 3, About right 36 L Adequate - 34
o Wor_kahdp Content 2. Inadequate 6
N L Appropriate 42 g Was the Workshop Practical for your
2. Inappropriate 2 Purposes?
“d. Resource Persons - 1. Yes 48
1. Too many 24 2. No 0

H. Rating of Personal Objectives .
The partitipants were asked to rate the conference objectives individually as to pri-

ority, prior to the seminur. At the conclusion of the conference, the participants were
asked to'rewrite their own personal objectives { their top three ) they wish to accomplish
and rate them by the number that most closely related to their feelings of accomplish- -
ment, A five point scale with 1 being Minimal, 2-—Low, 3—Average, 4—High an¢ 5 -
Maximal was used. While the personal,abjectives differed they indicate the degree%i
flexibility and diversity of the conference format in not only meeting the conferente

. planners objecives but the personal objectives of the participants, :

: . .
- PAruntext provided by eRic .
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;c'{‘,,:Ifrio'rity"()bj‘ect’i_ycs.Ratédtb}f‘l’\arﬁcipan,ts.PrfdrtQCohf_s'? ence and at -
_ %0 . Conelusion of Conference as jo Degree of Accomplishinents ™~ -

oo T 0T Degreeto Which Personal Objective wasreached
o Feronal Objective . N .- Maximal . High  Aversge Low  Minimal .
o4 12 g . w2
. B 10 0 4 :

=

' The fdlléwing jhf@r@ﬂcés from A't‘he'i}ﬁfldyma‘tiohfixi Table 1 can be :&r'é#)n':f y .

VA 1 Seventy-five.percent {75% ) of the participants who vlf‘espbndgd"realizcd fhéir first .
* - objective that was determined prior to COMMON-UNITY, by the conclusipn of the
o comference, .ttt Geln o T S
.- 2. Forty-two percerit (42%) of the participants who responded realized-their second
~ .. objective that was determined prior to the conference by the conclusion of COMMON- -
- ! ‘{,Fi“fty”-six}f)é‘r’éeng {56% ) of the participants who résboigdédfreﬁliz‘ed"t}iéi?/,ﬁ.tllird. SR
.+~ ‘objective that was determined prior to the confetence, by the conclusion of COMMON- -

| IH:"Rgti'ng‘ of Planning Ci)mmittee OBjéctiv_es ) R . . .
C ‘LParticip'ant_s wqrg'aéked to-raté 'ea?é}f;of the thirteen objcctivés that most clearly repre-
Lo sent«;df their feelings as to the accomplishment of each during COMMON-UNITY. A

-, five-point stale (1 minimal to 5 maximal) was tsed. The objectives appear in the rank
“prder as to the respondents positive responses and not the order in which they appeared.

e Hable2 A
: PRority Objectives Rated by Participants as to Degtee of Accomplishment *
S o © e IN=48) " ' ‘

cxo T R © © . %Max. % Pos. e ) -
_ Objectives -~ K N [4&5] [3,4&5) Max. Hi Ave. Lo. Min.
~To. identily architectural- barriers at o R -
...~ -the neighiborhood level. Possible guide- . :
“. lines and solutions, T 48 -83 9% 22
“To’ deyelop guidelines/standards for - -
"o ... the hindi¢apped in‘a community school
LT sétting Ay it pertains to: » cominunity
<, school ¢vordinator, b)_ special educa-
" 7. tion teacher, ¢) “recreation specialists. " -
7+ " To take-a professional and consumer’s
-~ view of the handicapped, T
. To. design. “administeative methods/,
.- #uidelines’ of iriter-agency coordination’
o - and coopération: as’ it pertains to the
. handicapped population, - -

el W

-7 -Fo develop a_scenario"of what the fu- S
o ture holds- (or could -hold for the ' - .
-, handicapped. -0 o e

To dddress-the %‘StategfthcArt” and
;',“%éﬁ&%ﬂvegd,f,fo‘»“fher"ea’?‘ A




Y

To develop nahonal atatements regard. -
“ing: the hnndxcupped and Comiunity .-
- Education’s potential as a vehicle for °
“ providing* the leisuré’ needs of the
o handrcapped 2) NRPA, h? AAHPER,
¢} NEEA, d¥ CEC: oA
7 Tolearn special ‘Jirgon as it rehtea : ""
o the three disciplines; &) community -
. cducmon, bl specul educatlon, c}
' rvecreation.
<. Tod evelop: evaluanve cntenl m, u)
+ - locating the severely handicapped, b) -
_serving the needs of the handicapped. - 4
—To develop ‘tmnmg programs {guide.. . s
= linesy  for ntaﬂ/vohmteers workmg
" 'with the handfeapped.
“To innovate and provide developmenul N
lchvmes/progums for tevercly duv o
. ubled. R
i Te rdgnuiy iddmonal costs ‘of. provrd
- ing for the leisure needs of the hmdr-
cappcd and goasible. squtmm, T ,
. To deyelop educational programs for . -
. parents of the _ueverely htndlcapped, s

From the percentages in TabIe 2, the follﬁwrng rnferences can be drawn ¢

1. Five (5)- ob]ectrves, developed by the Planmng Commxttee prior ta COMMON-«-'"
.~ UNITY were. reahzed toa hlgh degree by a ma]orrty of the. partlcrpants who respondedf
to the ql.iestlon

- P 2. Twelye (12) of the thu'teen objecmes developed by the Plannrng Comrmttee pnor‘ S
to COMMON-UNITY" were reahzed by a ma] orrty of the parncrpants who responded to -
the questlon, il , ‘ 7

IVa COrrespondence of the Partrclpant ] and the Pl lng Commrttee s Ol)]éctrves ,

‘ The degree that the pattrcrpants felt their ob]ectlves and the conference objectives
“ were the same and were met was the intent of this portion of the evaluatron Parncrpants ‘
were asked to rate, oni‘a ﬁve pomt sca]e their’ feelmgs :

S .
S

et 'ﬁ”’vdrables S
SRRy Degree ongreement of Conference/Personal Ob]ecnves _ S
: T Maxr ’ ; ;'_‘j‘ ;‘» - Mm Totul x , )

.’ o . " # o " .
" Perional 48 840 ‘32‘(138” B _e ( - 2020 ‘4.2 e
'<~~;§onfe;r"¢n‘cp.' e 6_(30) 22 (88 ;'1‘8-(54)1 204 186 38

. 1«: Nmety‘slx percent (96%] of the partrcrpants who responded feIt therr personal
and conference- ohjectrves Were: met- during: COMMON-UNITY. '

2 Exghty-three‘ percent (83%) of the parhcrpants responded lhat therr persOnal ob
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. L l
- jectives were met to u high or maximal degree, while fifty-cight percent (5891 of the
‘ participunts responded that the eonference objectives were met to 4 high” or maximal

degree.

V. Priority Actions

The participants were asked to, list in order of priority any actions they planned to

take back in their community {withir six months) that could be considered a direct

- result of COMMON-UNITY. o
" Time factors f;
it pertains to

the publication of this monograph limit the amount of feedback as
1S question except to list sume of the “actions” the participants decribed.

-State/Regional Action Commitment :

i ... . to become familiar with other states (perhaps California, Arizonal and their level of .

. “commnon-unity” i.e. to see how these, three fields are ur are not working couperatively tocserve,.
the handicapped .. .

- : sl
.. .. to meet with State Advisory Board for Special Education, Governor's D.D, Coungil™ «
and discuss eommon-unity information . . . nht

63 i
“%

-« . - to encourage the D.O.E. section for Exceptional Children to include leisure and
récreation education in local plans . . .’

.

“. ... meet with the Superintendent of Special Education along with Region III courdinator

and explain what took place at this conference . . - "

“ . ., share with uther persons that I believe in the Community Education programn concept
and support it. i Loeal, county, state, nationul groups and legislators) .. " o

*. ... include Community information in our regional lewer . . . o -

. “. ... {0 contact locul community school director to begin to develop regional plans to
include the handicapped pupulation . . .* ‘ -

Coordinated Efforts

-y . meet with community schoul coordinator—attempt to get rolling . . .

. work with other agencies in my area dealing with these special populations | . "
- -« . 10 suggest to community education und special education personnel they inelude
each other in all communivativn efforts; including cunference newsletters, ete. . . .
b ... . cvordinate all efforts of comnmunity ressurees to avuid duplication . . .”

“. ... continue the planning provess for identifying handicapped and needs, ete. in conjune-

| tiun with agencies serving handicapped and Task Foree of Citizens . . .
. *. .. . utilize new and existing communication channels . . .*
Cidentify persons with those agencies/sources known. Contact same to determine
their feelings un meeting regarding possible mutual efforts to meet needs of handicapped . . .»

... . dissiminate material/information with various ugency heads und program special-

[

y
}
Y

; . - .. now that comnunity school coordinators are aware of speeial populations, make
- efforts to include them in programs. Continue lines of, conmunication and attempt to

~ broaden .. .”
3

B
u

-~
.+ . develop joint statements reflecting results of cummon-unity . . . ]
-+« - would like to coordinate moré of the resources within my own community . . "

°

Aruitoxt provided by Eic:
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REGIONAL CENTERS FOR COMMUNITY EDUCATION
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§06.223.2176 or 2Zu -.lll ‘

Northwest Lommunlty Education

Development Center .

Univcnny ol Oregin
1724 Moss Street

Eugené, Urégon 9"403

503-696:3996.
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»
University of Nebraska
Center for Community Education
Edueation Administration Departinent
Lineoln, Nebraska  €8508
A02-472-3235

Nevads Cammuynity College System
Conmmunity Education Center

403 Matsh Avenue

Reno, Nevada 89302

TH2.781.4031 ©

New Mexics State University—
Las Cruces -

Comniunity Education Center

Cruces, New Mexico 99003

545-646-1328

New Mexico State Univenity-—
San Juan

Center fur Community Educatisn

Farmpington, New Mexico #7401

North Caroling Uept. of Pyblic
Instruction

Commanity Education

Raleigh, North Carolina. 2762

Oklahoma State Univerafty—

Stillwater
Community Educafion Center
409 Gunderssa Hall » -
Stillwirer; Oklahoma 74074 -

495.372.6311, Ext. 7257

State Dejit, of Educition
Center fur Community Education
Richiond. Virginia 2“;‘10

College of St. Thomas

Community Education Center - /
2115 Sunmit.

St. Paul, Minnesota
612-647-5352
Shippemsburg State College
Edueational Developrient Center .

Shippenaburg, Peansylvania. 17257
717.5329121 -

Hapiveraity of Sunth Caraling

85105

Southeastern Louisiana Univelsity

Louisiana Center for Commanity
Education ¢

P. 0. Box 792 L

Unjversity Statiun

Hammeond, Louisiana 7940),

504.549.2217

Southera Nlinois University
Center Tor Community Education
Edueativnal Adininistration
Carbendale, lllineis 62991
618.453-2418

University of Southern Mississippl
Depastment of Eduecatichal

_ Administration -
Southetn Station

Hattiesburg, Missimsippi 39401

Syracuse University
Center for Community Education
Area of Edocatioual

143 Waverly 54
Syracuse, New York 13210
315-423-4u90 3

X "
University of Tennesses: .
Center for Community Educativa
Division of Education
323 MeLemure-Stieet
Nashyille/Tennedsce 37003
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P ¥

054061
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Disvelopment
1078 Derring Hall

Blackburg, Virginia 24unl
703.951-514p
.
.
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°
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)
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Education

Cooperating Center for Cummauity
Euducativn Development

Old Capitsl Building

uifice of the State Superintendent
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SE3-AL6.650 ¢

Uuivetsity of Wyoming,
ng.‘ilnu Center fur Community
Education Development
Evaustun Jr. High Office of the
Field Covrdinator
Evanston, Wyoming
JuT-78Y-3749

:AUXIT)

.




