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A NATIONALOCCUPATIONAL ANALYSIS .
’ "~ OF THE '
SCHOOL PRINCIPALSHIP ' | -

- Sectibn One \
L R BACKGROUND OF THE STUDY

v

. ///

h g

This study, carried outvinfpoogeggt}op‘ﬁ;thmﬁhe‘COﬁsorq;um”for Educas o -
tional Leadership, is, we hope, anfiiﬁﬁfiiht'hiié§£bhe“iﬁ"a serieé of studies -
<d1rected éo the improvement of selectioil_fr;ining. and promotion ggocedures | i \\
for high-ievel persoﬂnel in school systems, . It is the third in this séries.

which was initiaeed almost three years ago.

\

HISTORICAL BACKGROUND  °

These studies had their orizin in the Civil Rights Act of 1972, which,
for fhe first iime:'prought state and 1o;al governments and ?ublic and private
sch&ols‘und;r the prpvisions of Title’ VII of the 1964 Act, Occupations in
¢ ~ these institutions thus became subjec£ to the requirements of the EEOC 925925 |
‘;;ggg (1966.{970) on employee selection and promotion. At that time, too, laws

\ " dealing with eivil rights in public-sector employment were being tested more .
\\\ frequently in the courts, ‘ . N
N , , : '
\\ fof particular significance for our research, selection procedures for

N - . . . . )
' \\:bchool principals»were newly coming under fire, as evidenced by a giit (Chance
-y, Woard of Examiners) brought by the NAACP in a federal court to block the use
of tests in the hiring process for principals in the New York City'elgmentafy

schools, The claim was that the tesés discriminated against black and Puerto

-1-
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Rican candidates and that: the written part of these tests was not "job re-
lated," Defendant in such suits are vulnerable for thrge major reasons:
- 4
1. The clear underrepresentation of blacks and other minorities in
. Ssupervisory positions in most of the country's-largs schools, in-
N . ) ) . X} ' s
cluding those. in New York ("Discriminatory Meri i\S:,'stems."v1970)

.2. The lack of empirical evidence for the validity of the selection

o |

devices whose use has led to this underrepresentation
3. Reseaibh'findings reported in the literature (Erickson gt al.,
1970; Gross and Herrictt, 1965; Hemphillﬁet al., 1962; Lipham,
1960 Preble. 1962; Schutz, 1966) and generally attesting to the
lack of "fit® between academic preparation and on-tbe-job perfors
mance as a school principal, ’
In response to the situation outlined above, The University of Chicago °
submitted a two-phase proposal i@ the U Se Commissioner of Education for a
study to validate selection procedures for school principals. According/
‘the Guidelines, such a validation would require an empirical demonstration
.of the extent to which tests or assessments of a person's skills and attri-
'buteo (predictors) used in the hiring process were related to or predicted
measures of on-the-job performance (criteria) The first phase of this pro- ‘
posed studv consisted of an occupational analysis of the school principal-
;ship designed to identify the ma jor functions performed by the principal ;
- and their relative importance under varying conditions of operation. This
phase of the occupational analysis was eventually begun under two succes=

3 i

sive annual grants from the Office of Education to the Midvest Administration

<
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Center (MAC) of The.University of Chicago. It was conducted in cooperation
with the MAC which also contributed the participati@ of three of its Di-

rectors. several staff members. and four of its graduate students,

RESULTS OF MAC STUDIES \

During the desigqiﬁg stage of the occupational analysis, it soon beéame

evident_that the development of heasureSeof principal performance would o a
consideragle challenge., In industrial organizations, progr for job des-
cription-gnd Job clarification--fol%oﬁed by individual 6bjective—sétting and
periodic revigw as to the achievemeﬁt of these objecéivés-are commoqplace.'
However, such.programs are comﬁaratively rare'in educaiional institutions,
It was clear that we would have to start from "square one," ‘ _
| The usual procedures for occupational anal&sis were used, These inclﬁded ”
} library research into -the content of the principal's job and the effects on
| thif job of environmental constraints such as type and size of school, stu-
dent-teacher ratio.'geographic location, and ethnic composition of student

' body and staff. We also utilized interviews with persons familiar with the
priﬁcipal's reSponsirilities. such as the principals themselves, teachers, and
superintendérts. In the coﬁrée of these inéerviews; a limited amount of ob-
servation of on-the-job behavior was possible, However, the méjor efforte«
based on this rese;rch--uas directed toward the development of a st;ndardized
and quantified.,instrument for.deséribing the major ﬁimensiops of the princi-
palls job and:determining their relative importance for effective'perforﬁance.

The twézprojects carried out jointly with MAC produced the following

: results:_
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1. The rationale for developing the quantified instrument, uhich rested
on twin assumptionsz that generic items could be written to descriie 1 -
the behavior”underlying the day—torday act1v1t1es of principals and
that, the functions performed by principals would be generally simi-
lar but would vary in their importance according to.the type of school
" and other operational variables- A xi
2, A data bank of items describing a wide variety‘of activities /’ ’
3.. A technique for rating the‘importance of these actiJ;ties, based on a -~
" forced-normal-distribution card-sort
b4, An instrument-the "Job Functions Inventory for School Principals--
incorporating selected items from the data bank and utilizing the
;card-sort technique
5, §Data from an administration of the Inventory to over 200 principals, -
mainly ivn’Khe Chicago School District ‘
6. A factor analysis of responses from this group of principals, re-

vealing an underlying strgg§g§9#9£;19idimensionswof“principaI‘ﬁEf:—w
Bitattali focMhidock

. ﬂ formance which were interpreted.and defined in cooperation with

school administrators

7. A multivariate analysis of variance, revealing that the Inventory

was:senSitiie'enough both to differentiate between the demands of ) -
. the prinoipal's Job under different conditions of operation and to «
reflect differing concepts of the job held by indiv1dual principals,
These results were considered encouraging, with potential for a variety
- of practica1~applications in educational settings. However, the study could

be regarded only as a Ypilot," since its findings and the conclusions based

'l
3 © LN
.
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on these were largely limited to operating conditions in the Chiecago School
District. It was at-this poin"c, that the Consortium for Educational Leader-
shil; funded -an extension of the occupational 'é.nal:}sis to a national sample
of school principals. The first step i.n.th‘1§ new .siage of the project was
a substantial reﬁsion of the original Job Functions Inventory for School

Principals. = o

©
©
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Section Two

g - -~
< CONSTRUCTION OF REVISED

JOB_FUNCTIONS INVENTORY FOR SCHOOL PRINCIPALS

u

"
o

‘// : - .
This substantial revision covered all three of the essential elements
- " of the quantified'procedure for job description. These weres:

1. The u‘“ Functions Inventory QJFI) item content

2. The measurement technique used by respondents to express their

judgments

g

3. The separate "Data Summary Sheet," which provides relevant infor-
mation about the responding principal and about the environmental

constraints or operating conditions of his school.

THE JFI ITEM CONTENT

- o Analysis of data from the Chicago study provided at least two impor-
.. tant sources of empirical, quantitative information about the behavior of

the items in the original Inventory which could serve as input for item

/
‘ revision,

- The first of these was a listing of the importance-scale mean, stand-

ard deviation, and percentage frequency of response for each scale category
(0-5) for each item for the combined group of 212 respondents.y Items most
;,closely examined for. possible revision or deletion fell into two categories.
- First were those (18 ot of the 180) with a mean scale value of 3.5 or more,
/

indicating that the respondents almost unanimously regarded them as impor-

tant. Such i1tems might actually be of universal 1mportance but, on the other

-6-
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'hand might be so general@and inclusive as to be useless in defining the

)

~Job or in differentiating among various types cf principalship. The sec=-

. ond category of items (14 out of 180) uere those with a mean scale value of

matically deleteo. : ‘

less than 1, indicating that most respondents regarded them as unimportant
or irrelevant. Here care had to be exercised. Such items might indeed

bhe largely irrelevant but they might include unusual activities charace

teristic of unique types of principalshiy. and therefore they were not auto—

The second important source of 1nformation from the Chicago data was

the factor-item structure of the fin%l oblique factor solutidn., A total of

, sented by only two or three items,

' project staff from the Industrial Relations Center, In addition to review-

18 items,did not contribute to (have significant*loadings on) any of the

[ . . . N . )
identified dimensiens of principal behavior, Of these, eight overlapped

‘uith the two categories of items for possible deletion described above.
. Items rejected by the factor structure vould very uell be irrelevant. On

,the other hand, they could be important and rejected only because a partic-

ular dimension of.behavior had been underrepresented in the Inventoryo In;?
other uords, they would be "factors“ represented by only one item. The same

reasoning could apply to factors which had been 1dent1fied but were repre- 4'

o

¥

B
oo
e

- - A1l of this information was reviewed in a two-day meeting alled by?

4,

[

.'_)

the. Directors of the Consortium for Educational Leadership and attended by

" members of their oard of Directors. other participants in the project. and

¢ !
’

ing the quantitative evidence of item behaV1or, the educational personnel

present provided another important source of information for item revision-

+

13
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' a close knowledge of operating conditions in a wide variety of prineipale |

»

ships in various parts of the country. This_input aided'in the revision or
\ generalization of items which seemed specific to the Chicago School Dis=-

‘trict and in decisions as to the need to represent new dimensions of be-

'havior in’ the Inventory. ~',~ o S S

2

A As a result of these eontributions. 46 Atenms from the origindl Inven-

e

_tory were deleted 31 revised, and 46 new items added. Three new dimensions
of behavior -were postulated and represented among the revised or new items, ‘
On the basis of these changes, an 1nterim or "intuitive" factor structure

was developed for the new instrument, starting from the Chicago-study fac-

- A

toring and incorporating new’ or rev1sed items where they seemed to belong

- and listing the items for the three new factors which had been postulated.
‘,This factor structure is presented in detail on pages 13 through °< at the
- rd

end of this Section. The numbers in parentheses on the first page reter to

1

similar factors identified in the Chicago study. ,In the item listing for

)

each interim factor, the "Categorized Item Number" refers to one. o of the de-

o
3

velopmental stages of the.intuitive structure.

Ld
E .

~ THE-MEASUREMENT TECHNIQUE ' °

¥ ¢ ' .. . . ¥ . Al )

S ' , In the Chicago study, a forced-normal distribution was chosen as the
.means by which principals would respond to the Inventory items. This tech-

.nique minimized the conscious and unconscious distortlons and the constant -

errors “of judgment which besetlthe use of rating scales. It was implemented

A

with a deck of 180 IBM cards-with one item,printed on each. The sequence qf

items was computer randomizedfin a standard order, After each use, the car%g

p . —

. . . . . ’
¥ . ‘ v . @
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could be machine-sorted back into this. er,and.reused.‘

a

The principal's task in making t e card-sort was tuofold. First he

d set~aside all itema which he felt ™

\3 )
were "Not a Personal Job Function.“ Second, he sorted the remaining cafds—-

e'\* !

those he felt described functions uhicn vere a personal responsibility--into \

. vuent through the cards in the ‘deck

Ta ﬁredetermined fbrced-normal distribution. There were five categories for
this distributiont N .

- x "Little Importance". '
: %@ome Importance" < - o -/
"Average Importance": =~ . . S ‘ '
"Much . Importance” S M
"Outstanding Importance " '

A, special instruction sheet indicated how many cards, should be put into each
. category to achieve the proportions of the bell-shaped normal curve, VOf
course, the specific number of cards for . each category varied depending on

- how many cards had been retained for- this ‘phase of the- sorting process. The

instruction sheet gave the distributions for any number of -retained cards

4

. . .
, . ..
T .
~G T . .
e .

>

betueen 6v and 180. | )
- This sorting procedure was reason;blyxwell -accepted by the respondents .
g , and was generally satisﬂactory for a local study. However, there uere dif- :
o ficulties of’ implementation which could have ‘bécome severe in the proposed

> national administration, The ma jor difficulties involved deres

o

- 1,: High costs of mailing and the basic awkwardness of handling the
'bulky card decks i ’.:'- S | L S

. -

2, Expense of producing the card decks and substantial loss ‘of decks oT

. vthrough mutilation of the cards by. the respondents or by the -

y - mechanical sorter




a final result of this "sort " there must be an equal number of items (90)

& S =10-

. . e .
'
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3. “Most jmportant, the delays in implementation caused by the need to’,

[l

resort the decks before they could “be used again,

There-was also a statistical drawback inherent in the entire sorting proco-'

. dure. The number of cards set aside as "Not a Personai- Job Function" had a:

-

wide range and was sometimes a s;zable figure. When this number was large.
the "discard" catsgory could unduly influence ‘the item correlations on uhich

various forms of statistical analysis were based, ot L .

In an attempt to overcome ‘thése difficulties for the national study. -

-single-use. pencil-and-paper form of the Inventory was- developed uhich re-_

tained the advantages of the fo*ced-distribution sort. The resulting book-
let format .and the "Detailed Lnstructions" for its use are shoun in the Ap-
pendix, This booklgt consists ofg\hree double~page spreads uith 60 items T~:_

per spread. The respondent first dividés. or "sorts."‘the items into a “Be-

3

- l

low Average“ or an "Above Average" category of importance by»putting a check .

mark in one of the shaded columns to the right of the item on the page. “As N

'\

Next. the check marks in each of the two shaded columns must be further

0

i "sorted" in a retinement .of the first rough categorization. Items in the

"Above Average" catecory mst be rechecked into one of ‘three moregprecise

, categories of 1mportance--"More than Average." "Much, " and "Outstanding.
Items in the "Below Average" category are rechecked under "Less than Average,

. "Some. and "Little ‘or None," After this "resort." there must be an equal

I3

number of items (30) checked in each subcategory. as summed across, all three °

' double-page spreads, This entire process is illustrated- onvthe third page

a - 4

-

- > . .
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_of the "Detailed Instructions" shoun in the Appendix.

T e

calculation of product-moment correlation coefficients. FLrthermore, the :~Li

Afa varying number of items--problems which arose uhen respondents could "set:

%**‘aside' houever many items they Hisned.-

amount of time as the card-sort, Thus. for both practical and theoretical

' reasons, this format was regarded as a significant advance. ¢

‘respondents using the forced-rectangular pattern will probably be normal

-11- + ) '.3«

- - . .

Use of the pencil-and-paper Job Functions Inventory does away with the
chief handling'problems encountered in connection with the card decks, From
a statistical point of view, use of a rectangular distribution rather than .1
the bell-curve distribution employed in “the card sory does ggt preclude the-_ii

» \ = .
underlying distribution for any. individual item as obtained by a group of

It should also be pointed out that use of the rectangular distribution re—

moves the problems of calculating correlatiou coefficients on the besis of

"%

Pilot administrations of the. booklet format of, the JFI indicated that ‘f N

itxpresented a manageable task which could be, completed in about the same

. R kN
- T, YA 'w';.,“ ..e ‘. . v
T Sy * » : N

NSRS \" . . . o
o  "DATA SUMMARY SHEET"

“+

The "Data Summary Sheet%'was designed to provide accurate, significant, @

and comprehensive information about the principal and the characteristics of

his school, which- could be used to classify responses to. the JFI for purposes

of statistical analysis. 'This Sheet as revised for the national study is

shoun in the Appendix, It is essentially similar to the form used in the

( Ghicago study° Houever, it includes information about the principal's edu-

cational background and the number of administrative levels in his school

i . o - . : .
. . N ) . - \\ r
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and school district., In addition. there are.items dealing with para-pro- '

fessionals and non-certificated staffh-personnel not dealt with in the

original Inventory. T B
: §Y

@ ) . . {

. N o )

.

-

. We consider tha+ the revisions described in this section strengthened
' and tmproved all three of the essential elements ETY the quantified proce~

’ dure for analyzing the job of the school principal. The instrunent was_nond' -

= - ready for administration to a national sample, ' -
. R g ° . . . "‘ ] . i
N " e . . Lo . 1}_,;‘
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INTERIM (INTUITIVE) FACTOR STRUCIURE |

-~

RELATIONS WITH PEOPLE AND GROUPS

Students ' R

1. Student Evaluation (23) - . :
2. , Bmotional Needs & Adjustment (3) - N
3. Organizations & Extra-Curricular Activites (22)

Teaching Staff " Lo

4, Teacher Training & Development (19)
5. Utilization of Specialized Teachers & Staff (10)
6. Performance EValuation (14)

'_,

'School & Commggiti

7. Racial & Ethnic Group Problems (9)
8. Low Sociogconomic Status Problems .(4) -
9. ,Informal Group Influencee\(6)
10.. Trouble Shooting &:Problem=Solving (12)
11, Community Involvement & Suppo (20)

Unions

£

12.. Working with Unions (24)

CURR [CULUM g B -

13, Curriculum Development--System-Wide (15)

14,  Curriculum.Development--School Community (18) ‘,' o

ITI.

" 15. Working with Central Office (8)

"15.  Administrative Coordination (21)

Iv.

GENERAL ADMINISTRATION -

16. Safety Regulation (16) : =
17. Support Services--Classroom Teacher (?)
18. School Control (11) '

POSSIBLE NEW4FACTORS'

20. Fiscal Control
21." Personal Development
22, Personnel Administration

<

19. S

SN

TS memy e YN



»© .~ INTERIM (INTUTTIVE) FACTOR STRUCTURE

' I. RELATIONS WITH PEOPLE AND GROUPS 3 - |

'Stuaenta

1. Student Evaluation (23) -

Booklet ~ Categorized - - v

Item Number Item Number | 3 Item - ,
12 109 . Arranging for zdvanced elementary students to
enroll in high school prep proérams
29 68 . Couniseling students ~€ollege entrance v
e . procedures = s :
30 84 Approving all tudent promotions
?} o 37 ' . - 134 Ensup» g that records on students are
. * S systematically and. accurately maintained
52 85 Evaluating student progress asseTsments
o~ ' IS 4
73

. 86 . < Reviewing student,performance on! standardized
. tests for general evaluation of the school

Disoussing student~failures with teachers

Discussing student career and academic

L T ‘ _ potential with parents .
e ‘ , -
i ' 109 o2 Reversing grade-level advancements if they
- . ‘ prove not to be in the. student's best interest
110 : 88 : Reviewing studentwperformance on school-
S ' designed achievement tests
125 ) 8 T Involving students in decision-making on
" _ their individual plans of instruction oL
, e e L A\
. 138 . 103 Re uiring teachers to send parents all ‘required
S . - eports, such as regular or special report cards
v v . . . - - . ) . . ' ’ @ . .
< ' ~
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Booklet

) Item Number

32
87

‘7u
ig' 112

134
: ~ . : 141

147
155

175

INTERIM (INTUTTIVE) FACTOR STRUCTURE

Students

A

\

98

-

—19.

94

102

k2
- 140

75

66

‘vCategorized_~u
Item Number

'problems

/7school

RELATIONS WITH PEOPLE AND GROUPS

2. Bmotional Needs & Adjustment (3)

Item

_Counseling parents on student problems

Arranging schedules so that teachers can meet
across: grade levels

JVisiting homes of problem students’

Coordinating dctivities df»all parent groups
in the school

T

A Supporting teachers in dealings with students

Appearing in court with students uith legal

I‘.
. 5 s

Helping ‘bused students adjust to the new

—~ . 3

-Counseling students with severe adjustment
. problems _

&

Making arrangements for supportive services
for students, such as testing and speech
therapy




INTERIM (INTUITIVE) FACTOR STRUCTURE . - a

I. RELATIONS WITH PEOPLE AND GROUPS |
- Students . ' ) : o

3; Organizations & Extra-Curricular Activities (22)

Booklet - Categorized

. Item Number Item Number v o Ttem -
6 53 - Maintaining constructive relationships with
athletic coaches :
9 91 ’ Maintaining interscholastic athletic programs.
N 92 Enéouraglng activities of student organizations
53 : 93 Attending school athletic.events' .
104 6 Making sure that instructional programs meet
. ) k accreditatién requirements
11 96 " Arranging informal athletic meets with other. /
"~ schools in the area. :
1163 . b6 Developing communication betwaen teachers at .
> ‘ ' . various grade levels where. pos31ble and
- ' applicable '
=
. qd '
16
‘ 22




INTERIM (INTUITIVE) FACTOR STRUCTURE

I. RELATIONS WITH PEOPLE AND GROUPS |
Teaching Staff ’ . J
.
4, Teacher Training & Develepment (19) |
Booklet Categori%éa T /
1tem Number  Item Number . Item
3 .22 Arranging opportunities for teachers to see = .
o new instructional methods or material from o
doutside the school
5 15 . Providing special supervision for new teachers
14 125 Ensuring efficient use of audio-visual
1 , ‘ equipment v
25 - 23 - Arranging for easy. teacher access to
‘ teaching materials
. .26 : 3 _ .-Conducting orientation meets for teachers and
staff ‘ . .
L ;/~’27- - k_36 e Orienting new teachers to the commnity
| ‘6 . .25 _ : Encouragingzteachers to ask for needed or ~:!
' o additional instructional materials :
\ N » L . : ”
79 o128 'i\ i ) Supervising library services o
87 26 . Arranging for training in use of . inst;uctional
' materials.
120 - 7 ‘ Rev1ewing lesson plans on a regular basis )
1w 9 Experimenting uith new types of instruction:
158 -1 . Tncouraging staff to develop own plans of
instruction
, . v
Y "
-1 7- . f
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. RELATIONS VITH PEOPLE AND GROUPS SR

. INTERIM (INTUITIVE) FACTOR STRUCTURE

| Teaching Staff

" Booklet:

Ttem Number

{' /" 28

80
121
146

168,

A

o

Categorized
Ttem Number

)
136

28

61

65

—~,

= \

\

5. Utilization of Specialized Teachers & Staff (13)

El

\'“ Iten Y

Suggesting possible special curriculum resources
to teachers

Helping teachers adapt the curriculum to fit the
needs of the students

Assuring coordination and cooperation among
specialized academic staff .

Delegating solution of some types of problem to

grade or department chairpeople 3

Making independent decisions with teachers and
staff regarding the acquisition and use of
instructional materials

'Making final decision% regarding assignment of
specialized staff . -

.Including para-professlonals or non-certificated
staff in planning meetings on ‘work load and
special schedules




I,

INTERIM (INTUITIVE) FACTOR STRUCTURE

RELATIONS WITH PEOPLE AND GROUPS - .

Teaching btaff

3

" Booklet

. 1tem Number
B}

6 Performance EValuation (1) : \

. Categorized
Item Number .

Y

Ttem

Maintaining meaningfui and up-to-date records

15, 133
T ~on teacherégerformance
49 ’ 37 | Documenting poor evaluations of teaching staff
‘ . perfbrmance with concrete data
. ?O 38 Informing teaching staff of criteria used in
; evaluating their performance
.89 3%@ Establishing criteria for evaluating teacher -
. s performance ‘
107 TN Evaluating all types of teaching staff on
. ‘regular bases
123 59 - Evaluating performance of para-professionals
o or non-certificated staff
154 .7 62 Evaluating performance of specialized staff
45 Providing teaching staff with feedback on -

159

individual evaluations

»

2




INTERIM (INTUITIVE) FACTOR STRUCTURE

_ RELATIONS WITH PEOPLE AND GROUPS - - >

~ School & Communitx

Al

LS
g3

7. . Raclal & Ethnic Group Prohiens (9)

Booklet  “! Categorized - ' )
Item Number Item Number -~ ' ;Itém .
~18 ‘ 96a Arranging for school observance of special 5
’ : racialxor ethnic holidays - .
"o 56 - Initiating programs for teaching English to'
L \bilingual or multilingual students
139 22 -Adjusting to changing ethnic composition of
school community k
145 s BT Helping teachers adjust to a school where
* another racial or ethnic group is in the
, ma jority -
149 M1 4  Developing s:trategies for minimizing racial
: Co. _ : conflicts within school ‘
152 10+ " Developing strategies to help integrate the
_ » world of the culturally different student
o, ‘into the "1ife of the school :
p »
153 . Ly Monitoring and evaluating behavior of teachers

in dealing with members of different racial
and ethnic groups in the school

156 12 . Assisting in'a‘veloping of plans for school
R Co ‘ desegregation

167 . L7 Working with teachers to establish criteria
. > for evaluating their effectiveness in working
A ~ with the different racial and ethnic groups
T ~ C .- 1in the school .

&
4,

w20

“

26




Schoo & Commun
8.

" Booklet -
Item Number
58
‘ ' 99

119
= 124

126
176 -

e

i

Low’Socioeconomic Status Problems (h)

IR

Categorized

Ttem Number

127

b

]

163
73

. 121

INTERTM (INTUITIVE) FACTOR STRUCTURE

LN B 4

!

I. RELATIONS WITH PEOPLE AND GROUPS = ,

Yeem

Administering special lunch or breakfast
programs .

Coordinating state and federal programs in
the school -

Writing proposals for federal grants

Developing contacts and procedures for ¢
dealing with truanoy

Dealing with racist groups the commnity

Developing strategies to reduce student
transiency

»

=21 : ' /
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o INTER;M (INTUIT;WE)' FACTOR STRUCTURE |
' I. RELATIONS WITH PEOPLE AND GROUPS ) i
' Schoo; & CO itx ?
i ,' 9. Informal Group Inﬂ'uences (6) ,
- B Booklet§ . l' Cate'gdrized' D 4 .
-Item Number  Item Number - Item .
# 13 115 S Under;tanding commuiity political factors,
0 SR S afi‘ecting school
- ) T £y . -2 ’
S 88 ‘- 34 Dealing/with inroma.l groups or ¢liques
‘ ‘ . " among the staff
P - N N ! &
, 116 . 138 ) Combating ' rumors through communications.
‘ ) ° J . , _such @swpecial meatings or fact sheets
v
151 166- - .. Gathering information about politics of
: system decision-making- :
157 : o6y L Gsining support of individual board members’
\ ' . for programs in the school .
- B ~
A " . ' - .
\,, ) > ’s.
AR w
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INTERIM (INTUITIVE) FACTOR STRUCTURE

1. RELATIONS WITH PEOPLE AND GROUPS : I

Schog; & Commuri x ’
1Q.] Trouble Shooting-& Problem-Solving (12)

48 . 32 Arranging meetings between teachers: and
| , custodiai staff g
i , ' 2 .
o 54 99 Dealing with belligerent parents or parent
, groups-.
. C91” 71 Clarifying for staff, students, and parents
: « the .state and system procedures.for removing
- . _ students from,school when necessary :
T 93 95 Dealing with street gang influence in the -
: . community '
. 101 ‘153 Preventing drug use or sales on sohool
T premises ] 7
- 128’ 139 . Training and effectively utilizing vice- .
i%’ﬂ ' principals
140 132 Maintaining a security force adequate to deal
' with such school problems as gang activities~
. and crowd control o .
C L 165 78 &Jyﬁ*‘Daveloping programs to improve attendance
.16 79 Dealing ethically and legally with’ student
. ' rights movements
172 - 80

Ttem Number

. Categorized ) ' -

I " Booklet
- Item Number ' Item " o

.Wbrking with street gangs inside the school
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INTERIM (INTUITIVE) FACTOR STRUCTURE

. - -
o B

I. RELATIONS WITH PEOPLE AND GROUPS *
Se chool & Community -

’

B T Comnnmity Involvement & Support (20) | -
_ .'W Booklet ~Categorized'° o ' : I 5=ti£§ﬁ
. Item Number Item Number - Item -
7 67 Seeking community health services for stadents '
' : in need I ) J2) .
10 .97 :Securing parent. assistance in school programs L
- _ : ,and activities P
f 3% 110 Cooperating with other school in the neighborhood
' . : on: common problems . .
35 . 116 Working with commnity to determine ite
A : expectations for the school ' v
E ."{' 57 . 31? ‘ ". "Informing commmnity about school problems.
' L, ‘ activities, and achievements
75 100 o Reporting school activities and events at P.T.A.
o meetings , ‘
78 C 118 o Dealing uith-community visitors to school
96 13 Working actively with religious institutions in -
< , Lo ’ developing special programs as needed '
113 ' 1 Working with parochial school systems to share
o ' educational or other programs .
114 - f120 e Being a Speaker at community organizationa b
: : . 133 _ }29' " Involving community in selection of instructional
P o - ard library materials
162 . 12 - . Working with local groups to determine bases for
’ * student evaluation ‘ b
178 . 82  Developing resou_rces to secure part-,time and

. temporary jobs for students

R

_2y.'“‘




L INTERTM (INTUITIVE) FACTOR STRUCTURE ° -
I, RELATIONS WITH PEOPLE AND GROUPS °
;m¢.;: Unions -~~~ ‘ o )
‘12, WVorking with Unions (24) e

.Booklet - Categorized

Item Nunber - Item Number . : + Them
M 10k . Dealing.with teacher strikes
\ 33 - 1050 5 Developing good relationships with union.or
- . 'teacher-association representatives on staft
) 176 Attending meetings of local principals'
’ - . ﬁssociation
% 0 i8 Eliciting teacher cooperation for exceeding

P ' policy or cOntract guidelines *_

85 106  Dealing with grievances submitted by staff
- ) E ' members, unions, and teacher. associations

26 © 107.. .  Understanding constraints of agreements- with
N S unions or teacher associations .

95 ¢ - . 108 . . Sapporting grievances when tisy will be of
: i ’ ' long-range benefit to the school

‘4

N N . . . . . Oy
. . o P

25 - .
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INTERIM (INTUITIVE) FACTOR STRUCTURE S
. A . ‘ . £ f o . ,//
- IL. CURRICLIM - . // |
., 13‘. erriculum Developnent--System-Wide (1) o e
1 Booklot \ Categorized o ) ‘ ’ )
'63 o '17_0 ' Consulting central office when legal probiems
3 , < ariae N » _ ,
66 " b Securing central ofi‘ice support for school- '
_ ‘ mitiated curriculum changes ° )
. o
» 102 - 162 7 Working through administrative superior to
& g : . : promote innovative methode~or materlals
- 106 o /_,’ 27 Justifying unusual requests for supplies or
R | materials to administrative superior
1163,,',« - i65 ) Acoounting to central office for shccess or‘
s ' : - fallure oi‘ innova tive, programs )
!
«26m .




>~ INTERIM (INTQITIVE) FACTOR STRUCTURE

' II. CURRICULUM /,f”> ) o - - -
b, Currlictﬂum Developnent--School Community (18) L R

N .
- . . . ) ’

' Booklet \Categori‘zed N
Jtem Number . _Item Number Item ,
S, 17. ‘Scheduling special events, such as assembly
oL o speakers and career days
45 3 Dlscovering ..ommunity views on needed curriculum
A : changes ‘
72 . 70 o Developing- special programs for g:lfted or !
‘ retarded students o
77 ? / 112 : - Serving on advisory boards of agencies working
k T ‘within the school : , .
97 119 " Working with local community agencies and . -
BRI ' _ organizations in solving problems o
S 132 | . 8 “AConferring individually ‘with teachers on
- o L i curriculum effectiveness :
ET- I 123 - Using commmity-based resources to enrich the _
166 3 " Conducting school-initia fod currienlun
~ . . evaluations , ,
173 .15 - ' . Developing sex-educationLrograms
” 8
M
’ e




"

' IN'}'ERD‘I (INTUITIVE) FA,CTOR STRCCTURE
° . o ' 7 g
_ -IIX. GENERAL.AIMINISTRATION
“ "1 5. Working with C\entral Otfice (8) - -

Booklet ,Categorized -

Item Number  Item Number - - Item : o
16 142 Securing extra resources from the school
- - ‘system for dealing uith drug problems in .
the ‘school L
.+ 168 Staying informed on system policies and
guidelines N
‘ 173 Attending all required school-system meetinge K
Y49 T Maintaining good relations with central
: office personnel - o
‘ 169 . - Supporting and enfbrcing policies of central
) ; office, ) .
17a;)~ ' Reading central office reports and'bulletins,
160 o Accounting to central office for school -
‘ ' academic performance . .
161 Coping. with unrealistic cent.ral office demands .
5 . Making curriculum evaluations required for J
n reports to central office - __ IR
172 Interipreting central office policieL to apply o
- to"the school situation ) "
164 ‘ Developing procedures for reducing thefﬁ‘in |
S SR /the school .
o . . . _ ) ) l \\
4
-28- ¢ L
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III. GENERAL ADMINISTRATION

16. Safety7Regulation'(16)

Booklet Categorfzed"

INTERIM (INTGITIVE) FACTOR- STRUCTURE

.17

39

82

430
142

Item Number

»

Jtem Numbér

149"

150

151
| 152

155
156

- Item

Staying informed on system policies dealing
with safety ,

: Organizing student monitors for safety in and

- around the school building ~

Organizing a safety committee to-discuss
safety problems

’Staying alert to possible safety hazards in

. and around the school “.

Planning and supervising aafety drills

Briefing staff on- safety policies and
procedures )

i

@
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INTERIM (INTUITIVE) FACTOR STRUCTURE

GENERAL ADMINISTRATION

1?. Support Services--Classroom Teacher (7) . e

Booklet

Item Number

N

o

Categorized

Itém Number . .

Item

47 24 Setting priorities for distribution of’
) - teaching materials ‘ )
8 171 ‘Distributing central. office announcements to
. < teachers .
105 21 Keeping teacher work loads about equal for all
‘ “teachers
“;108 58 Assigning para-professionals or rion-certificated
e staff where they can best provide- gervice to
, teachers ‘
164 b4 Alerting teachers to help that can be provided

by para-proféssionals or nonmcertificated staff

-30- ¢ Ve




INTERIM (INTUITIVE) FACTOR STRUCTURE

III. GENERAL ADMINISTRATION . |
18. School Control (11), |

Booklet ‘ vCategofized e o [

Item Number - Item Number “ Itam o
2 - 16. . Assigning teachers to special duties, such as.
: o hall "supervision
36 . 126 - Personally aupervisiﬂg lunch room
4 . . N 3 ~ ’ i
50 55 Organizing staff, such as librarians or
secretaries, to handle supervisory tasks
during teachers' duty-frea periods .
Cs6 111 Working with student teachers from local
- ' . universities . ) ‘ _
15 . 130 Inspecting physical plantgbf'schooi regularly -
118 T 15k : Keeping unauthorized persons off school
: e s 'premises
N . ‘ A
122 b1 | ¢ Assigningwpersonnel to substitute for absent -
- teachers .
127 131 Supervising pzaygrounds
150 15§' Providing students with’ aafe passage to and
S = : ' from school ‘ - N
“,“161kf ’ ;_ 77 .. Administeiing diséiplinary policy o
: 170 - 14 Visiting.classrooms regularly to supervise ’

instructional program !

|
i




INTERIM (INTUITIVE) FACTOR STRUCTURE ’
~ III. GENERAL ADMINISTRATION
19. Administrative Coordinatien (21) '
' ‘Booklet  Categorized L :
Item Number = Item Number . ' Itan .
8 - 83 Supervising student programs to make sure they
’ meet graduation requirements e . N
510 69 . Counseling with potential dropouts |
135 Delegating appropriate reeponsibility to other
) members of the principal's office -
33 Coordinating activities .of regular and
_specialized teaching‘ staffs.- o
20~ : Developing teaching schedules
129 T Supervising studsnt health services
74 Seeking teacher and parent assistance in
identifying potential dropouts -
90 . '- Supervising work-;etudy programs‘:to make sure
they meet graduation requirements




INTERIM (INTUITIVE) FACTOR STRUCTURE

IV. POSSIBLE NEW FACTORS

v . 20, FiccaI.Control o ) o o 1
Booklct - Categorized- ‘ | .
;tem Number ~ Item Number : . Item fe L0 |
; ?8 'V | 143 ' Alocating funds among grades or departments o
60 J 144 . Managing the school's internal accounts |
61 n ‘_ 1#5 S Accounting for monies collected by teacherskf
100 146 ' Making final decisions for all budget "
o ~ expenditares o
7L Ciny Developing the annual bu&get. | >

129 . . '148 Accounting for annual budget expenditurea
v * with regard to instructional program

’
*
3
LN ) o
—
) s
%
¥ ’ v
-
~ .
>
o ’
B ’
T ¢
.
R
L
N
*
{ - N =33
L] ) ’
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©% IV. POSSIBLE NEW FACTORS
. 21, Personal 'De'velopment
~ Booklet f'Categorized
Item Nimber Item Number
21 ’ v 175 - o
22 - 178
R V¢
6 177
65" . - 180

_INTERIM (INTUITIVE) FACTOR .STRUCTURE -

@

s -

Item

"Maintaining regular contacts with other

principals

Maintaining regular program of reading in @
professional field )

-

Setting personal professional goals -on a

. yearly basis ’ _ e
',‘Attending professional meetings and seminars
utsida district : o
Wbrking on a higher degree in the field of
educational administration - . .
. w
3
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" IV. POSSIBLE NEW FAc(/ RS

TERIM (INTUITIVE) FACTOR STRUCTURE |

22 Personnel Administration | o A
' Booklet = Categorized - S - .
. . item Numter  Item Number - Item - f . R
M 30 Offering teacher vacancies to current staff
o ' before reporting them to, central office
I - ’J
90" 57 Making final- decisions regarding hiring off , ‘
S T para-professionals or non-certificated ataff
w1350 Léo' ‘ Making final decisiogs regarding removal of .
o ‘ para-professionals or non-certificated staff .
from school - L -
160 - 63 Making final decisions regarding removal of .
) specialized staff from school
1517 i 48 Recruiting teacher'candidatee
o 19 ‘Making final decisions regarding hiring'of
.o teachers- _
177 ' " 50 Making final decisions regarding removal ot , . '
‘ ¢ . teachers |
179 51 . Involving parents in hiring of teachers ] B
" 180 52

: teacher turnover

-Developing strategies for dealing with high




. o Section Three ;
FIELD DMPLEMENTATION -
. M i .
DESCRIPTION OF THE SAMPLE

DATA COLLECTION * ’

Data collectionjfor the study was conducted in three phases: sample

identification, distrifution and collection of the instrument, andnfolloua;

Leadership (CEL) participated with CEL's central office in all phases of the

.data collection and in coordipating collection activities.

»

. Fhase_ 1= Sample Identification

The goal.here was to generate a purposive sample by‘taking measures .to -
insuze adequate representation of types of principalship which might be ex=
cluded by reliance on random sampling techniques. Thus, specific types of
principal representing various small segments of the total sample initially'
available for the study were intentionally soxght out for inclusion.“Re-

- presenting these groups of principals in the final sample would make Ppossi-
ble comparisons of’ responses uhich uoulg enhance the significance of the
'findings. We felt that “the geographic locations and metropolitan areas of
‘the participating universities would provide sufficient.diversity for‘a

méaningful sample. o

Before distribution of the research instrument, the CEL Project Direc-
: tors at the. nember universities were notified as to the size and character-

istics or,the desired‘sample population from each site. It was felt that a

-36— . . . R ‘ -

‘up. EBach of the seven member universities of-the Consortium for Educatioral w7
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£

minimum sample of 120 from each location_vould proyide an adequate~numbar

_ ' of cases, although some of the sites would obviously have little difficulty
oo . an supplying more than this minimum number, . In keeping with the purposive
| design of the sample. the. Directors were asked to observe definite priori-
ties in selecting their local participants. as follows:

. !ypg of School. First priority was given to high school and
. , smiddle or junior high school principals. The remalnder of.

. the sample was to be’ filled with elementary school principals°
‘ Racial hg;acteristics. First priority was viven to black and

other non-white principals. The remainder of the sample was
+ to be filled with uhite principals, : . ,

. _ h Sex uuala»teristics. First priority was given to female prin-
B cipals. The remainder of the sample was to be. filled with .
male principals. , .
\ ~
- Size of Schogl. "First priority was given to principals of }
small schools.  The remainder of the sample was to be filled ©
'-“Hith principals of medium and large schools.  x. L ’

*

k Lgcatign of School._ Each site was asked .to develop as- ‘broad a i) .
"sample as:possible to include inner-city, outer-city, suburban. : '

"_and -some rural schools. ,

-~
;-.Etnnic ngpgs;tion. First priority Has given to principals of
. schools with a heterogeneous. student population. The remainder
'of the sample was to be filled with principals’of schools with
'a homogeneous student population, either uhite or minority.

Each site drew on its own contacts and resources in local.school SyS-

»

tems to develop ‘a sample representing these characteristics and priorities.
The central office of CEL and the Industrial Relations Center (IRC) pro=
viued additional information and assistance as needed +o facilitate local

support for the project. _ ﬁ Pl

\lnh‘adi+ion to the seven university sites, two otner school systems
Y
A
contac%?gQCEL and indicated an interest in being included in the project.

?

‘These systems uere the Catholic School System of the Diocese of Orlando,
A ) ‘ .

3




" They were notified of the details of the’ project and invited to participate

tailored fof each of the seven sites to allow for any individual problems

nary information made it possible to identify deficiencies in the sample

it developed so that appropriate measures ‘could be taken to correct these

~1ocal site, it was possible to determine which members of the sample had

-38-

Florida, and the Montgomery County Public Schools in Rockville. Maryland ; -

in the study, Special IRC contacts secured three further systems in the

State}of I1linois. - .
o 2--Distribution and C 1ectio the ent

Procedures for distributing and collecting the research materials were

HhiCh uere anticipated, Each site supplied~pre iminary information on the

eize and characteristics of their sample to the CEL office, This prel

in order to maintain desired‘representation in the total sample,

“ Two procedures were used in distributing the. instrument depending on
individual-arrangements with each site. Sites preferring to distribute-the
instrument directly were sent,the requisite amount of research,materiale, -
uhichAthey'then mailed to members dr their local sample. Sites preferring
a centralised distribution turned over a name-andeaddress 1ist‘to the QEL

office, uhich then handled the mailinz to that sanple of principals. o

"Each participating principal received a packet containing a cover let-
ter. explaining the project, a copy of the research instrument and its in-
structions, a copy of the "Data Surmary Sheet L and a return envelope, De-

pending on the prior arrangement the completed materials were returned

either to the 1ocal site or to the IRC When they were returned to the

responded ‘before forwarding the resul}s to the CEL office. When the materials

o
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were returned-to the IRC, it was possible to cross-check them,uithgthe.ad-

dress'liSt which had beennprovided by‘theIlocal'site.' I e

Phase-}-FollovaUp ' ) C ) | o . *I
;h | As‘the.materiais werevreturned.‘a*running count was kept on the txpe
of principal responding and‘the geographic area-from which,the’materials
came. Thus. each site could be regularly informed about the- response sam-
ple fram its area.' When the level of response was low or uhere the purpos--
ive'design of the sample was not being achieved, sites were asked to ini-
tiate followaup procedures or, in some ‘cases, to select additional princi- )
pals for the study. Principals who ‘had beenrcontacted directly by the CEL ".
ofrice and had not responded were sent a follow-up letter asking again for |

©

their. participation.

DES"RIPTION OF SAMPLE BY GEOGRAPHIC LOCATION _T‘ \

. These procedures yielded a return of 719 Job Functions Inventories. Of _

‘:

v;Fthese. 100 were discarded because- of incomplete responses. failure to adherel

closely enough to the rectangular distribution. or other miscellaneous rea- .
fsons. The balance of 619 correctly completed Inventories constituted the
, eample sed for. statistical analysis in this project. Table 1 on page 41

‘shows’the distribution of usable Inventories by geographic location.

0
oty

DESCRIPTIVE STATISTICS BY CLASSIFICATION VARTABLE
DERIVED FROM THE MDATA SUMMARY SHEET" o

The classification variables and the data on each, shown in Table 2,

&

were either obtained directly from the. "Data Summary Sheet" or -élse derived

ad
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from the infbrmation on it., Examples'of darived classification variables
are the student/teacher ratio. which was calculated by dividing the number

Jvof ‘reported non-kindergarten students in the school by the number ,of class-

‘ room teachers, and the per cent of para-professional d non-certifioated N
teaching stafr; which was calculated from the.numbers in thase two reported
-categories. | | | ' '

In the case of discrete variables, such as .the sex of “the principal.
the data uere taken dir tly from the responses on the "Data Summary Sheet. "
‘ In the casge of continuous variables. such as the age of the principal. the

/Z/%aﬁé%>’“ total ranges were divided into roughly equal thirds to represent the louer.

‘ 'middle. and upper-sections of the continuum, Finally, in the case of the
dsitribution for grade range of the- school, only three of the five categories
were used in the multivariate analysis of variance (MANOVA) s elementary

' schools (K-HS), Junior high schools (7-HS). and high schools (HS)., However,.

‘all five grade-range classifications are profiled in Section Five, where de=
mands of different principalships are discussed. The precise dsfinitions of »

the tive grade-range groups vill be found in that section. o

Qo o . ‘ 46 : - | ; R
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T DESCRIPTION OF SAMFLE BY GBOGRAPHIC LOCATION o
E'“' . . : . ' : .4) | ' '
\ - C ' Total Inventories .
B State S a ——Roturned __ -
RN . | . Public Schools | ’
. . < Californta . 258 ‘
T \ - Georgia o 92
) S0 7w, . Tlnois . o 35
" Massachusetts* , 5k
- ", . NewYork .. 72 I
| '~ Pemnsylvania - 151 o L
Pargchial Schools - - o _ S
Florida ' -8 o x R
B ‘Ilinois ‘ 7 ' -
, ~New York . : 9
© Pennsylvania _ S L
. TOTAL 719
. sIncludes Connecticut, North Carolina, and - |
Virginia _ ) ' . y - L
’ . 1 \
- \ :
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Section Four

- FACTOR ANALYSIS: S S ;

-

- . . DIMENSIONAL_I_‘!Y OF THE INSTRUMENT

¥

L .
- At this point in the data analysis, we have a data matrix whose y-axis

.lists each\of the*619 principals in the final sample and uhose X~axis 11sts

. the "importance scale" values given by each of’ these principals to the 180"

items in the Inventory. While useful infonmation can be obtained by analy-
zing responses to individual items, a more parsimonious and ultimately more

meaningful procedﬁre is to analyze associated groups of ems uhich represent

»

interpretable dimensions of principal performance. B

FIRST-ORDER FACTOR STRUCTURE

-

. Such underlying dimensions were identified by determining the strength
of associations between each pair of the 180 items. The statistical proce-

dure involved began with calculating the product-moment correlation coeffi-

cients based on the importance scale values assigned to the items by the group

of 619 principals in the sample. Next, a principal-axis" factor: analysis—of

the correlations produced 20 factors, which accounted for 31 per cent of the

variance or 52 ‘per cent of the correlations between items, These factors were

then rotated through an orthogonal equamax to an oblique promax simple struce=
£

° ture (Saunders, 1968). The latter structure allows the axes or dimensions of

L principal performance tOobe correlated and constitutes the simplest way in

:which these dimensions can be identified or defined by ‘the items in the Inven-

toryo ’ ‘ / o ;
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2,

3.

5'

factor.

important in the definition of the factor. If this approx1mation is not too

1.

~analysis, - ~ _ - .

all item responses. :The latter procedure implies that all items are equally g&

s - !

One’ bipolar factor (HhEre some items contributed positively and

others negatively) was handled by treating the two poles as eepa-

4

rate factors. In all further discussion of results, these are re-
Hd -

ferred to as factors 10 and. 12,

One factor was undefined, or not immediately interpretable, but

‘was retained for furth ana1y51s. 7 .

Three factors, each defined by only two items (so=called’ "doublets"),
were dropped as, factors. N o N ' .
One item from each of the doublets (73, 96, and 99) and item 150

(which was judged potentially 1mportant) were retained for subsequent

SELECTED FACTOR-ITEM STRUCTURE . -

\
, . \
In a factor-item structure, the importance of the item in the definition . \

of the factor is represented by itsA”loading” on,“or corielation with, the .- -

Thus, factor. scores.can be calculated with a differential weighting : i

of item responses (Beta weights) or approximated by applying unit weights to

4

grose; the unit-weight approacb is preferable when machine-scoring is not

available and quick, hand=scoring is desirable. The correlations between

- the differen.ially weighted Beta-ueight and the unit-weight factor scores,

¢




| aliba

B .

as-well as their respective intercorrelations. are.given In Table 3 on page
49, On the basis of this information, it seemedtthat unit-veight scores could
be- practically employed in all further statistical analyses in this study. |
The next procedure was an in-depth analysis of the factor-item strué-
’ ture and of the capacit; of each factor to differentiate betueen the classi-
fication variables derived from.the "Data Summary Sheet," CEL staff and: Proj-
ect Directors participated in this analysis. Discussion focused on the in-

2
formation provided on pages 51 through 72. .

- C ¢

These pages provide data on the 15 factors retained unchanged, the bi-
polar factor as eplit into factors 10 and 12. the undefined factor. and the °
fOur individual items held for further analysis. Each factor page 1ists the
items for that factor (in abbreviated form) in order of the mean response
sfrom the final sample. (Where items had negative loadings on’ the factor, -
the mean for analysis was obtained by subtracting the raw_item mean from 7.)
The mean, the standardtdeviation. and the factor loading of each item are -
- shown at the top of the page. The louer section of each page presents all
the pptentially statistically significant analyses of variancegin which the
‘unit-ueight factor score appeared as the dependent variable.' All analyses
are 1isted in order of increasing p-value until the probability of chance
occurrence exceeds 5 in 100. Factor means are then given for each subcategory
of the classiﬁication variable. Classification variables are identified by -
their abbreviation used for computer analysis, €eles “TCHSIZE" for "No. of
Teachers," Table 2 on pages 42 and 43 of Section Three identified these ? Iy
abbreviations and defined the subcategories developed for each variable.
Pages 51. through 72 1ay out a 1arge amount of detailed data. 0n1§
if

B

o 52
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careful individual study of these pages factor by factor and then across "
factors similar in content or validity can make clear the underlying struc= .
ture and interrelationships summarized here. In general each factor is

. not only defined by a distinct, cluster of items but each shows a distinc-
tive profile;of vaiidity according‘to the groupings on'the classification
variables. (Exanination of the actual profile of means niil often be of
help for recognizing the differences from factor to factor,) By and large, {
the validity patterns conform to expectations. In so far as possible, parll-~ '

flel data are presented for the four isolated items--73, 96 99, and 150

N\
" SECOND-ORDER FACTOR SOLUTION'
A second-ordér factor anaiysis was also performed on the matrixoof\in-

tercorrelations obtained from the oblique first-order rotafien. The corre=-
lation matrix .was not modified on the basis of visual rotation and can there="
’Afore be expected to yleld only very rough results. Both six and four factor
solutiona were obtained and examined. using the same factor analysis programsn
as before, The four factor solution given 1% Table 4 on page 50 is the more |

interpretable. ‘ ‘

One possible interpretation of these second-order factorshis that they
. represent different attacks,‘appgoaches,(or leadership styles in achieving
the ultimate objective of an educational institution, wnich is to 'promote
‘the .learning and sound personal development of the'students. | @
‘7Factgr A pictures the principaldwho achieves this objective by ' -

emphasizing the;invol ou Se=community

{i | grogps, such as parents, local agencies,

Ch
F
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zations or groups within the educational administrative structure,
such as the central office.

*Factor B pictures the principal who emphasizes the evaluation and
improvement of student .academic ggrformance throuah the use of ine
ternally developed or standardized evaluation tests, efféctive

| utilization of 1nstructional materials, and efficient deployment

2

of specialized staff.

195 C*represents the principal who stresses the development of

gggligigg_ng_higg__tggg through personal involvement in their
hiring, coaching them. on their handldng of student problems, eval=

uating their performance, and, if necessary on the basis of this
evaluation; firing those who perform unsatisfactorily.
' Factgr D represents the prihoipal who stresses apmggagerial appreach,
'involving tight fiscal control and close liaison with the local
administration. o o . | o
- The plausibility of these second-order factor interpretations nay be
checked by examining the information given-on pages 51 through 72 fbr the
primary factors which contribute to the secondnorders, i‘_.. those primaries |

with;high positive or negative loadings in Table 4.

o T \
" FINAL BOOKLET FORMAT FL@R'STRUCTURE S
/ .
. The second-order factor analysis contributed to the information con-
sidered in arriving at the final numbering or logical grouping of the fac_
tors.v This 108-item final structure with the items which contribute to

each factor for unit<weight scoring 1s shown on pages 73'through.90.

\ : 353/1 ' E c e
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” oL TABLE 4
¥ SECOND-ORDER OBLIQUE FACTOR SOLUTION

R

B

=0.06
Ry
‘0019-

4
236
Q0

0,14

-0.06

‘0.13u

0.12

| =0422

Qa5

" '=0.01

T =0e12 -

-0.02

-0.16

D

’ -0023

.30

0.12
0,15
0,00

0,05

0,03

080

-0.01

-0.09‘

-0.05
0,04
0,04

;0,25
-0000"

0.59

0.09

0.04
-0.13
030

0.45

029

'0.“0

0,31
0,145
0022

0.46

0.22
0.lk
0.45
0.51
0.56

0657

0,37
0.05
0.l2
012
042
0,61
0439
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Connéeiing parenté
92 Student failures

Liems

155 Student adjustment problems
175 Supportive services for students

165 Programs to improve attendance

. 128 Vice-principal training
- 80 Delegation to chairpeople ,
59 .Delegation in principal's office

147 Adjustment of bused students
7 Homevvisits/problem students

- o P
< 0001,
<001
<001
< 0001
<.001
< +001
<001
<+001
<.001 -
002
035

TCHSIZE
STUSIZE
RNGDS

. TOTAL

M,

T 39.46

37.69

- 35.32

35.99
31.86

34,64
34.55
34.19

- 33.04

33.66

M,

33.17

» 32,86
" 36.15.

3“.61
32.12
. 36,38
33.06
31,25
30.98
30.13

32.13 .

=51

07

25.25

25453

33.37
28.10
2748

31.30
32.03

>2£79

«
M & =
Lus 1,37 0.29
4,19  1.32'  0.29
4,03  1.53 0.34
392  1.49 0.29 -
3.76 1 oue =0 '30
3.91 2.4 <0 RN
4,19 1.52 «0.3%
u.m 1;“9 -o 01‘8 *
2.22  1.53 0434
2,15 1,37 0.24 3
32.66 . B.15 N
v. E! ] V-
M, M
' 28.26 25,09 v
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FACTOR 2 == ORGANIZATIONS & EXTRACURRICULAR ACTIVITIES

TaTt

, ) L X
) 31 Student organizations 3.47 1.53 0.35
169 Student rights movements 2,82 1.66  0.22 +
‘ - 53 " School athletic events 2.76 1.7 0.47
6 Relationships with coaches 2.50 1.68 0.9
" 9 .Interscholastic athletic programs 2,18 1.55 0.54
111 Informal athletic meets 1.45 ° 0.89 0.28
P K M M, M, M,
RNGDS <001 10.69 12.65: 15420 17: 4 22.66
TCHSIZE - '¢+001 11.77 14,18 19, .44
STUSIZE . €001 12.36 , 13.87 19.24
SEX © . .-g.001 15.81 11.88° :
ADMDWN - ¢.00] 13.141 15.37 17,92
DONT <4001 16.16 124,41
SOCIQEC <001 - 18,00 16,01 S 13.79
DOMS ' <4001 16,60 13,94 k.70
PARASIZE <002 ©15.20 14,01 - 16.30
NDIFLVL «005 14,81 -16.58 17.56
DOMP .008 16.29 14,84 , ‘
o - NPRIOR «035 15.82 - 15.09 - 14,25
: YRSTOT O 15,80 15.57 bl -
} o
¢
A =52




ACTOR 3 == INDIVIDUALIZED STUDENT OPMENT L
. Items | | K L ¢
72 Gifted or retarded students 3.95  1.55 0.27 - ‘
~~ 101 Drug use or siles ' 3405  1.76 0433
94 . Student potential 2,99 142 . 0,36 :
: 136 Teacher and parent assistance’ ' : - 2456 134 .0 .
51 Potential dropouts. C 2,44 . 1,39 0.49 e
] TOTAL : 14,99 . 428 -
- AU . TR TN TR S S
RNGDS <.oo1 13.22 15.33 16,49 15.91 16,34
TCHSIZE M-,_.,<_.oo1___._w._1§ 05 15.00  15.69 . .
~ AIMDWN 006 14,30 15,07  15.86 |
.. . NDIFLVL . ,012 10,66 16,11 15.38 )
STUTURN L0l 15062 14,32 14,80 '
STUSIZE +020 14,48 . 14,73 15,61
 SEX '» 032 15,12 14,11 |
l 7
[
. o,
3 -53‘




FACTOR & == UTILIZATION OF SPECIALIZED STAFF

<Items ) M

154 Performance evaluation . © b, 46
Coordination and cooperation . . 4,31
‘Assignment of specialized staff © 3499
Staff help for teachers S 3.94

- Coordinating activities &= o 3.58
.~ &7 Teacher meetings across grades . ‘ 3.56
- Work loads and schedules o 24977
N TOTAL o : 27,48
\ . F My M My

sp :

1.28
1.25
1.47

1.38
1.40
1.46

135

'4.90 :

0425

z
0.38 '
0.32
0.25
0.25
0.36

0.3k
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FACTOR § == EVALUATION OF TEACHER PERFORMANCE
Items | BT B
170 Regular classroom visits . “ . 5.26 1.1 - 046
' 107 Regular bases for- evaluation 5.117. 1,17  0{58
15 Records on teacher perfermance - . : 5,06 . 1.05 /0453
5 Special supervision/new teachers , .7 4,88  1.19°  0.30
159 Feedback on evaluations QR _ ’ 4,80 | 1.30  0.29
70 Information’to staff on -criteria . S ) 4.78 1.23 ‘0,36
132 Conferring on curriculum efféctiveness - h.78 1,26 . 0.24
———U49--Documentation on evaluation \ - ‘ L, 64 1.35?_ L0422
89 Criteria for evaluation™ vt e L 4 28 1.5 °  0.26
| ToTAL .‘ 43.60 607
T ] My M5
002 M697T - b3z k291 .
009 43,87 42, ot.- .
OU6 k2,75 43,647 Iy 24 -
©.016 ‘42,90  bh.u8 by, 22

e




. FACTOR_6 - COLLEGIAL CONTACTS
o * Items | - S -
' 21 Contacts with other principals o 4,29  1.35 0.4k
43 Local principals' association e . 377 - 1.28 0.1
1,45 0.38

64 'Professional meetings ‘ 3409
| TOTAL R TR P

) N ) * " P " M1 Mz
" DOMT <001 11.93 10.52
. : DOMP <e001 11,95 10.86. -
-.-._.___DOMS - <001, 12,12 - 40,01 + 10.88

SOCTOEC <001 11,54 11.75 10,33

RACEGRP ~ . ,002 11,31  tot— — = E
SEX - .032 " 11.28 10454 e

=56




~ FACTOR 7 = RACTAL & ETHENIC GROUP PROBLEMS .
‘Items N M SD - r’
152 -Culturally different students . T 3,64 1.54 0.48
° 439 Changes in ethnic composition | 3.49 1.81 0.54
153 Behavior of teachers/racial grouﬁ: 3.37 1.63" 0.63
149 Reduction of racial conflicts 3.36 1.80 0.6
* 145 “Teacher ad justment/racial groups 3.05  1.77 0457
167 ‘“Teacher effectiveness/racial groups 3,02  1.58.  0.61
126 Community racist groups 2.,67. 1.68 0.l1
.71 Bilingual students 2.35 1.73 0.28
1 56 School desegregation 2,04 1,40 0,37
. . P ‘M1 T Mt Mg
" DOMP <001 22,47 30,02 . -
- STUTURN <s001 - 22, .60 26,56 .  30.92 ,
o ’ SOCIOEC: < «001 21,18 24,62 / 29.75 Lt
v PARASIZE <001 23.47 27.20- 29,87 "
TCHSIZE =~ | <.001 = 25.29 25,69 29.52
PARATRN - . < .00 24,63  27.54 28.70.
ADMDWN .002 ¢ 24,88 . 27.46 28,69
ADMUP ~ 004 25,70 - 25,56 28,43 e
AGECAT +032 25.54 27.75 - 27.88 . ’ )
4 l
N 7 -




| o~ . ‘:-, e ' T, s ' 7 ‘
FACTOR 8 == TROUBLE SHOOTING & PROBLEM-SOLVING
- oo "/ :
‘ : . Items o " ¥ 8D L
54 Belligerent parents or groups o L 4,32 - 1,40 040
62 Legal problems 3.96 1.49 ° 0,21
91 Procedures for removing stuclents . S 3.23 143 031 -
88 - Informal groups or cliques . : ‘ 3.03 1.57  0.31
TOTAL | 1,5h 3,50
T (- R S
RNGDS <4001 13.83 13.69 A4, 5k 15420 15458
STUSIZE * <001 - ih.ook ¢ 1b,22 15,27 :
TCHSIZE - = <4001 . = 14,07 - 14,22 ‘15425 .
SEX . .009 1,72 13.74 .
YRSTOT _ 013 15.14 14,36 0 - 14,18 -
AGECAT .036 14,99. 14.22 14,11 - | ‘
PARASIZE =~ .046 14,10 14,96 14,62 e,
YRSHERE /00 ‘ 14,94 14,54 14,09
\ il " .
"
e ¥ - -
s \




© FACTOR 9 - COMMUNITY INVOLVEMENT & SUPPORT

. 57 Information to community
10 Parental assistance
35 Commmunity expectations
13 Community political factors
148 Community-based resources ,
45 Community views on curriculum
97 Commnity agencies

112 Activities of parent groups
162 Bases 'for student evaluation

TOTAL
~ TP M1

STUSIZE <.001 34,91
PARASIZE .001 33.93
NPRIOR .001 34,18,
TCHSIZE- .002 35429

- SOCIOEC .003 37.67

" YRSHERE: »,009 35493

~RNGDS . = W012 73535
ADMUP 7,020 435,88
ADMDWN 035 36,07
TCHTRN SOl . 34,30

33454

34.53
- 34,99
33.70
35.42
35429

34,10
- 3443

"36.06

. =59-
65 _-

36,73
36.03
33.83
33.90
32,54

=

(3
SE2XPIEIRRE

WWww

W
& NW
L] L ]
O,

F

36,34
3644

35,67 .
34,77
34099

X X-X=-X X X=X~ XK=
L
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FACTOR 10— DERLING WITH GANGS - i
i Items . : M b ° r :
1“‘0 Secu.rity force ! ’ - 2.’4‘6 . 106“ 0025
93 Street gangs in community ‘ : 2,16 1.51 | 0.56
172 Street gangs inischool - , 1.98 1.6 = 0,56
g .~ TOTAL . s 6,60 3.77
g P ¥ ¥ ¥, My My |
" STUSIZE <.001 J5.00 - 5.96 8.50 |
DOMT. ~ . <.001 . 5.36 7455 ; .
-DOMP <001 5,46 . 7.23° '
SOCIOEC <001 4,54 - 5455~ 8,04
" DOMS L <6001 | 4,96 8.68 6,99
ADMDWN "~ <001 ° 5,51 61" 8.73
RNGDS <4001 54,11 5.76 5,09 8.30 8.03
PARASIZE .  .<.001 5,36 6421 7.93 ‘
STUTURN <.001 5439 ° R 775 -
PARATURN < +001 5.43 T 7.21 7.07
AIMUP . ~ <.001 * 5,96 6.06 730
YRSTOT ) 0002 . 50 7025 6058 5094 -
YRSHERE ' .006 6.71 6.98 5.87
SEX .009 6.73 5.65 o
- NPRIOR .026 6.81 6.71 5.85
__ RACEGRP .032 . 6,10 7.33 '




-
Katy
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FACTOR 11 - CURRICULUM DEVELOPMENT -
D Items
102 Innovative methods
66 Support for curriculum changes
143 Accountability for innovative programs
62, School academic performance
06 Unusual requests for materials )
. P M1 | Mz . M3-
DOMT <+001 19.67 18.37 L
' SOCIOEC <001 21,73 19.26 18,02
_DOMS <001 20,20 17.77 18.55
- STUTURN < +001 19.97 19.00 17,94
. AIMUP < «001 19.02 v 19,86 18,38
YRSHERE «009 18.56 18.50 . 19.63
RNGDS " o0U9 18.81 1775 19.40
-/

4,36
4,19

3.64.

3.15

8,94 -

SD

1435
1.41

144

1.39
" 1.40

516

19.56

bk
0.34
0.47
0.47
0.24
0.35

19.00




” T
FACTOR 12 —= INSTRUCTIONAL MATERIALS ‘ hy
.
Items : .n 8D 4
47 Distributing teaching materials 3,36, 138 <0.22 . ‘j
14 . Audio-visual equipment A 3.71 1.42 =0423 :
‘ ' 87 Training in use of materials 3.73 1.45  =0,22 .
3 New materials from outside . 3,98 1.33 -0.26
5 25 Teacher access to materials ’ L8 ~ 1,30  <0.21
“TOTAL 574 btk .
| P . M Y2 My Mg
TCHSIZE . <.001 13.92 15,39 =05 )
STUSIZE <001 - 14,12 15,20 - ; :
RNGDS <001 13.89 14,72 16.73 118,52
Ammm P <.4001 14.16 15090 ’ R ) h
PARASIZE .  ¢.001 14,76 ' '
~ PARATRN L €e001 14,82
YRSHERE .00k 16,26
-STUTURN 021 . 15,32
DOMT- T .02k 15.32
ADMUP .04 15,24




%

t ’

FACTOR 13 — STAFFING

Items T X sz

) 174 Hiring of teachers k4o 1.73 0.46
. 177 Removal of teachers - b,19 1.72 ~ 0.53
"~ 146 Assigmment of. specialized staff ' . Lok 1.9 - 0,37
v 90 Hiring of p-p or non-c staff T 3.66 © 1.64 0.50°
135 Removal of. p-p or non-c staff , 3.64 1.59 ° 0.57°
160 Removal of specialized staff ) 347 1.6k 0.58
TOTAL | 23.51 6.6
@ P : . : '
= » . M1 MZ M3 Mh M5
. STUSIZE : <001 21,70 .23.20 25,61
TCHSIZE <001 21.95 23.08 25,52
RACEGRP = © «.001 23.97 21.15 : C
RNGDS . 001 21.88 Co21.31 24,23 25.77 25.53
PARATRN < +001 21,63 7 24,11 24,88 '
" PARASIZE <001 22,14 23.51 24,95 ‘
AIMUP' - 1,002 . 24,49 24,92 7 22,76 , .
DOMT . 003 2l 41 22,80 o
TCHTRN «018 22,55 24,54 23,65 . .
DOMS «020 23.73 21,56 . 23,82
SOCIOEC  ,026 , 26,39 23.85 23.08
. DOMP 040 24,51 23.33




33 Relationships with union representatives

il

1
v

FACTOR 14 ~- WORKING WITH UNIONS

Itens

76 Constraints of agreements
55 .-Grlievances
83 Central office demands
11° Teacher strikes

ADMDWN
TCHSIZE
STUSIZE
PARASIZE
AIMUP
RACEGRP
SEX
RNGDS -
DOMT

<.001
<.001

< 0001

.~.002
.008
.018
Ol

i

TOTAL

-

16.92
15.92
16410
15.98

16,00’

14,58
14,98

15.05 °

16,63

-6l

70

»

17.82

17491

17.70°
17,60
16.99

14,83

& -

M SD
372 1.
‘3.65 1.72
3.59" 1060_
3012 1,54
2,19 ‘1.57
) Mu

16.39 .

0.63
0:65
0.32
0422

0.4

'1"7.24




41 Policy enforcement

FACTOR 15 == WORKING WITH CENTRAL OFFICE

Itens

19 Policles and guidelines
20 School-system meetings
42 Reperts and bulletins

103 Policy interpretation
40 Good reldtions
37 Maintenance of student records
85 Curriculum evaluations

84 Distribution of announcements

RACEGRP
STUSIZE

PARASIZE
CHSIZE
IFLVL

ARATRN
STUTURN
ENGDS
DOMS

<.001

2001

<001
<.001
«003
004
«007
«009

L0148

- .016

TOTAL

My

39.96
4,91
41,90
41.96

. 1‘0070

o

40,01

41,36
41,06
40,78
L1,27

43,00
h0.25
39.92

39.91 .

38.88
k1,88
39.70
40455
41,43

65—

71

38.83

38.93

. 39.22

37.97

39,74

39.23
M .71

39.75

¥ 8
5.04  1,02-
500 1,05
L,92 1.20
4,60 1.23
u.60 - 1.20
L.35 1.34
b3 1.39
3,91 1.34
3.58  1.50

Lo,32 5.88
v Mu_

“ 39.73

£
0,56
0.,43 |
0,40

0.53
0.24

0434

0.22
0.21
R 0.2“

39,1&




- | —_ o _ FACTOR 16 - SAFETY REGULATION
Items ‘ ' - H ) 1 S
82 Safety hazards S . C B,76 14,26 - 0,45 :
115 Physical plant inspection ~ . 4,55 .BZ T 0,29,
142 Safety briefing - : 3.83 137 . 0y |
B 17 Saf:g policies , 3.75 ~1 38 0.49
130 ¥ drills B} s 3.65  1.54 0.33
131 Reduction of theft - 3,06 1.35 0.21
61 Safety committee | : C '2426 11,22 0.28
/s TomaL . t25.85 5.5
P : }.41 , ) MZ M3 My, M5
STUSIZE <e001 28,22 26,64 22,79 :
RNGDS <.001 28,45 27,15 . 26.66 - 2W.27 21.57
PARASIZE <:001 - 27.29 26426 23.97 o o
NDIFLVL <.001 26.25 _— 23059 - ’ 23.65
PARATRN <001 27.23 25,04 25.14
) SEX 14002 25,44 27.48° »
TCHTRN 4005 25.98 2k, 67 26,56 - e
RACEGRP /012 25.48 27.16 L el
SOCIOEC 4013 23,09 - -~ 25,95~ 26,23 - o
< / :
/ !
,//
i ) ] N T = ‘1
|
i
° |
\
:
|
|
-
° -66- :

72 | D
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FACTOR 17 == FISCAL CONTROL

&

Items
100 Decisions on. expenditures
129 Accounting for instructional budget
117 Annual budget
60 Internal accounts
38 Allocation of funds
TOTAL
- -P N M1 | M2 :
RNGDS - <001 20.12 21.15
TCHSIZE 2010, , 20,24 -~ | 21 oS54
STUSIZE 013 = 20436 . 21.32
DOMT . o014 21.66 - 20,67
SEX 023 21.31 20,06

«67=

M
'.h.63
L Ll
W12
4,04
3.88
21.09
R
22,54 7
21.62
21,81

SD
1451
1.4

1.69

1.52
1.51

k99

Muv
21,78 »




FACTOR 00 -—_/NOT YET DEFINED
| Items M SD L
Teachers and custodial staff T 1,59 0.88  =0.20
. Enrollment in prep programs . 1.73 1.17 =0.31
u 34 Support to teachers - ‘ 4,93 1.17 0.24 -
% 16 Extra resources for drug problems : 2,60 1.32 =0.25
YA 161 Disciplinary policy 4,39 .1.48 0.35
' " 121 Use of instructional materials N 51 1.45 0.32
123 Evaluation of p-p or non-c performance . 3.84 1.4 . 0.25
* 27 New teacher orientation - ' 3.19 1.38  «0.30
98 Student health services 2,96 - 1,34 0,23
79 Library services ‘ 2.70 1.30 0,22
L o Tom | 42,02 5.8)
P M, M, My M, Mg
TCHSIZE T o001 kb04 42,92 . 39,28 |
STUSIZE <+001 44,00 42,74 1 39.57 -
- RNGDS' ' <.001 Ly,78 41,08 . 44,03 . Lo,52 38.38
ADMDWN' ‘ <001 43,46 - 41,98 Lo.11 ] .
PARASIZE -& 001 43,05 - 42,92 - bo,50 : : 7
PARATRN 017 43,08 - 41,40 .75 ~ .
YRSTOT +030 LIS A k2,69 42,25 oo :
i\

68 ~ _




Iieg'zz---'sgggdardiged evaluation tests

< +001
«005
0910 )
015
+028
<036

TOTAL

M{

b,59
4,37

4,05
3.97

4,02 -
4,28 |

s

4,23 1.39
M, My R .
4,39 3.89 3.98 3,83
4,34 3.96 ,
4,28 b b7
k26 4,37
4,20 4,38
4,36 4,02

—

4




Item 96 - Work with religious institutions
' «
_ . , M SD
\ - CTOTAL | 1,70 1,18 '
T P My 2 M Moo K
RNGDS <001  1.55 2,36« 140 1,38 1,96
IRSTOT CL006 T 1,92 0 1.65 - 1,55 o
SEX = » - o007 1.63 71,98 - 4
: m - 001? . 1.83 ) 1.60 B
DOMP © L0220 1.84 - 1,61 i
AGECAT 022 1.89 1.62 1,58
STUTURN 0050 1.88 . 1.68° 1,57
ST )
N o /
_ ‘ \
« . . - \
. |
76 _




| Item 99 -- State & federal programs .
| -
TOTAL \ T 367 1,66
| | P M, M, -M3 M, Ms’
SOCIOEC < +001 2.79 3.35 4,30
DOMS <001 3.16 4,15 3.82 '
RNGDS <.001 4,10, 4,00 7 . 3.69 3.13 3,28
RACEGRP - .003 3,60 L,19 '
mMP .006 - 303“ 3075
SEX ' 016 3.62 4,06 ’ : , :
DOMT .. 019 3450 3.81 . ~
L STUTURN -050 3.53 347 3.87
AN

- f - -




Item 150 -~ Safe passage for students

M SD
ToTAL | 3,58  1.64
P M, M, My M, M,
RNGDS <o°01 3095 3033 3051 3070 : 2095
PARASIZE «021 3.72 373 3432
STUSIZE <025 3.78 3.62 3.34
J.U46 3,43

AIMDWN 03k 3.8k

Y a2
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~ Job Functions Inventory
for School Principals

FINAL
BOOKLET FORMAT FACTOR STRUCTURE

I, RELATIONS WITH PEOPLE AND GROUPS

Stgdénts .

-

3. Individualized Student Development

aff & ess Associate
: 4
4, Utilization of Speclalized Staff
5. Evaluation of Teachsr Performance
6. Collegial Contacts '
. School & Community
7.’ Racial & Ethnic Group Problems’
8. Trouble Shooting & Problem-Solving
9, Commnity Involvement & Support
10. Dealing with Gangs

II. CURRICULUM

T ,/" B - 1, Curriculum Development
- 12,  Instructional Materials

III, PERSONNEL ADMINISTRATION

13. Staffing
14, Working with Unions

v

IV. GENERAL ADMINISTRATION
' 45, ‘Working with Central Office

16. Safety Regulation
17. Fiscal antrol

79

1. Personal Handling of Student Adjustment Problems
2. Organizations & Extracurricular Activities




-7“— '

. BOOKLET FQﬁ&A& FACTOR. STRUCTURE

I. RELATIONS WITH PEOPLE AND GROUPS

Lo
Students
1. Personal Handling of Student Adjustment Problems

‘Booklet , . :
Aten Nvpber _ Aten
' 59 (=) vDelegating appropriate responsibility to other membérs
I of the principals office . -
128 (=) Training and effectively utilizing vice-principals
147 Helping bused students adjust to the new school
155 ) Counseling students with severe adjustment problems
g - 80 (=) Delegating solution of some types ‘of problem to grade or
o : department chairpeople
N 165 ' (=) Developing programs to improve attendance
92 Discussing student-failures with teachers
175 Making arrangements for supportive services fbr students,
’ such as testing and speech therapy '
32 Counseling parents on student problems
. 7% . Visiting homes of problem students

-
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°

BOOKLET FORMAT FACTOR STRUCTURE

I. RELATIONS WITH PEOPLE AND GROUPS

Students

2, Organizations & Extracurricular Activities

Booklet

111

169

Maintaining interscholastic athletic programs

Maintaining constructive relationships with
athletic coaches ‘ ’

Attending school athletic events
Encouraging activities of student organizationa

Arranging informal athletic: meets with other

schools in the area. .

Dealing ethicaliy and legallyzvith -student rights

movements

/

81 . g




76

BOOKLET FORMAT FACTOR STRUCTURE

I. RELATIONS WITH PEOPLE AND GROUPS

Students
3. Individualized student development

Booilet o '
ZLtem Number Item \ :
: . , ’
51 Counseling with potential dropouts
136 Seeking teacher and parent assistance in
identifying potential dropouts
9k Discussing student career and academic potential
' - with parents . \

101 o Preventing drug use or sales on school p&emises
72 Developing special programs for gifted or

retarded students
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BOOKLET FORMAT FACTOR STRUCTURE

I. RELATIONS WITH PEOPLE AND‘GRGUPS -

) .
 Staff & Professional ASsociates
b, Utilization of Specialized Staff

Booklet

Item Nggbgr o

154
168
28

67

164

108

It

Evaluating'perfbrmance of Specialized staff,

Coordinating activitiea of regular and specialized
teaching stafts )

Including para-professionals or non—certificated
staff in planning meetings on work load and -
special schedules -

' Assuring ‘coordination and cooperation among

specialized’ academlc staff

’Arranging schedules so that teachers can meet
across grade levels

4

AMlerting teachers to help that can be provided by
para-professionals or non-certificated staff
Assigning para-professionals or non-certificated
staff where they can best provide service to
teachers

83
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BOOKLET FORMAT FACTOR STRUCTURE

b Y

I. RELATIONS WITH PEOPLE AND GROUPS

Staff & Professional Associates :

5. Evaluation~6f Teacher Performance

TN Booklet
It ar Item
107 Evaluating all types of teaching staf’f on regular
i bases * ‘
iS Maintaining meaningful and up»to-date recorﬁs on
teacher pérformancse
170 ' , Visitlng classrooms~:egu;arly to supervise
’ ’ instructional program
70 ‘Informing teaching staff of criteria used in
evaluating thefr performance o -
: 5 . Providing special supervision for new teachers
" )
159 \\ Providing teaching staff with feedback on individual
Co evaluations ‘ . §
89 Establishing criteria for evaluating teacher
: performance
132 Conferring individually with teachers on curriculum
. - " effectiveness _
L9 Documenting poor evaluations of teaching staff

performance with concrete data




N l-7$n .
- BOGKLET FORMAT FACTOR STRUCTURE
I, RELATIONS WITH PEOPLE AND GROUPS
Staff & Professiopal Assoclates
6., Collegial.Contacts p .
Booklet, . ‘
Item Nunber ., Item |
21 , Maintaining regular contacts with other principals
B IR dttending meetings of local principals’ association
6l Attending professianal meetings and seminars outside
‘ district’
22 Maintaining regular prog*am of reading in professional
field
C
85




A

I. WELATIONS‘WITH PEOPLE AND GROUPS

BOOKLET FORMAT FACTOR STRUCTURE

" ﬁ‘ . . . ) ‘ .
Sc ool & C nit . o :"
7. Racial & Ethnic Group Problems o ‘
‘rBoohlet
Item Number , Ltem
153 Monitoring and evaluating behavior of teachers in.
. dealing -with members of different racial and-ethnic
" groups in the school )
167 working with teachers to establish criteria for
§ evaluating their effectiveness in working with the
' different racial and ethnic groups in the school
145 Developing strategies for. minimizing racial conflicts
o Hithin school ‘
145 v Helping teachers adjust to a school ‘whore another
racial or ethnic group is in the majority
132 Adjnsting to changing ethnic composition of school

community

.

Developing strategies to help integrate the world of

‘the culturally different student into the life of .

the schocl

Dealing with racist groups in the community, either :
white or ‘black

Assisting in developing plans for school
desegregation

Tnitiating programs for teaching English te bilingual
or multilingual students




I. RELATIONS WITH PEOPLE AND GROUPS

Sc' " &

~ BOOKLET FORMAT. FACTOR STRUCTURE :

B

t

o8¢ Troublo Shooting & Problem-Solv1ng

- A

Booklet

»

63

P

¥

Dealihg.uiﬁh belligorent'péronts or parent grouﬁs
Clarifying for staff, students, and parents the

state and system<procedurea for removing studenta_

from school when necessary

Dealing uith informal’ groups or cliques among the-
staff

Consulting central office when legal problems arise
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BOOKLET FORMAT FACTOR STRUCTURE

%

RELATIONS WITH PEOPLE AND GROUPS
School & Commnity

9,  Commumnity Involvement & Support

~ Booklet oL ) )
. Item Numbef D Iten
35 o7 working with community to determine its expectations
5 for the school - :
57’ Informing ‘compmnity about echool problems. activitiea,.
and achievements
4s Discovering commnity views on needed curriculum
R ' changes R
10 ; ' Securing parcnt assistance in school programs and
activities
112 R Coordinating activities of all parent groupe in the
, T school
97 " Working with loeal community agencies and organizations
S " in solving problems
= 13 . Understanding community political factors affecting
Ct the school
162 Wbrking with local groups to determine bases for
S ~student evaluation
148 o Using commnity-based resources to enrich ‘the

curriculum

i
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b £

BOOKLET FORMAT FACTOR STRUCTURE

"I, RELATIONS WITH PEOPLE AND GROUPS
Sc & C t

" 10, Dealing with Gangs

ébokiotf

93 - Dealing with street gang “influence in the caumunityA
e 172 vl - Working with street gangs inside the school
140 Maintaining a security force adequate to deal with

such school problems as gang activities and crowd
control ,




Bl

BOOKLET FORMAT FACTOR STRUCTURE

II. CURRICULUM
11, Curriculum Development ; A T

.

Booklet ) 0
Ztem Numbep ’ o Ttem
143 Accounting to central office for success or failure
o . of innovative programs’ S , s
6 - . ‘Securing central office support for school-initiated Xa
) curriculum changes
106 ' ' S%gatirying unusual requests i‘or supplies or materials
Q. administrative superior \
‘ : 102 7 Working through administrative\ superior to promote .
! . innoyative methods or materials St
\ 62 Accounting to central office i‘or school academic

. o perfomance

§
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g | " BOOKLET FORMAT FACTOR STRUCTURE

II. CURRICULUM |
12, Instructional Materials

Booklet

4y " Setting priorities for distribution of teaching
" materials. , o
R Ensuring effiéient use of audio-visual equipment
87. Arranging for training in use of instructional
materials - - o
3 - Arranging opportunities for iteachers'to see new
’ . instructional methods or materials from outside
" the school » ,
25 . Arranging for easy teaéher access to ieagl@ing
materials - . - ‘ .

S
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* BOOKLET-FORMAT FACTOR STRUCTURE

III. PERSONNEL ADMINISTRATION

13, Staffing }
‘Booklet . : - -
| 160 : Making final decisions regarding removal of specialized
’ staff from school -
135 Making final decisions regarding removal of parae
. professionals or non-certificated staff from school
177 | Making final decisions regarding removal of teachers
90 _ Making final decisions regarding hiring of para- ]
- _ professionals or non-certificated staff
174 ' Making final decisirns regarding hiring of teachers
146 : ~ Making final decisions regarding assignment of

specialized staff




o

BOOKLET FORMAT FACTOR STRUCTURE

-87-

.

|

. c
III., PERSONNEL ADMINISTRATION ;
14, Working with Unions : o
" Booklet : ?
Lvem Number Ltem
' 76 'Understanding constraints of agreements with unions
or teacher «ssociations ,1 .
|
33, Developing good relationships uith union or teacher-
: association representatives on staff
" Dealing with teacher strikes {'
/
55 Dealing with grievances submitteé by staff members,
unions, and teacher associations
,83 Coping with unrea.listic central ofrice demands .

!
{
I

!
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BOOKLET FORMAT FACTOR STRUCTURE

. IV. GENERAL AIMINISTRATION

15, Working with Central Office

Booklet -

dteg Number Ltem
41 Supporting and enforcing policies of central ofrice
b2 " Reading central office reports and bulletins’ .
19 Staying informed on system policies and guidelines , 2
20 ‘ Attending required school-system meetings |
40 " Maintaining good relations with central office
‘personnel " , . X
103 Interpreting central office policies to apply to
. the school situation :
84 Distributing central office unnouncements‘to teachers “
3; Ensuring that records on students are systematically |

85

and accurately maintained

Making curriculum evaluations required for reports -
to central office ) | e
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> BOOKLET FORMAT FACTOR STRUCTURE

IV. GENERAL ADMINISTRATION

,

Booklet

82

82

130
115
61

131

16. Safety Regulation

Ztem
Briefing staff on safety policies and procedures

Staying informed on system policies dealing with
safety

_ Staying alert to possible safety hazards in ahd

around the school

“

Planning and supervising’safety drills

"InSpecting physical plant of school regularly

Organizing a safety committee to discuss safety

"#,problems

Developing procedures for reducing theft in the

school

.

Lt
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. - BOOKLET FORMAT FACTOR STRUCTURE

IV. GENFRAL ADMINISTRATION

17.

Booklet%

tem N
117
129

100

38

Fiscal Control

tem-
. Developing the annual budget

Accounting for annual budget expenditures with regard
to instructional program

Making final decisions for all budget expenditures
Allocating funds among grades or departments

-

Managing the school's internal accounts

&

£
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»Section Five

MULTIVARTATE ANALYSIS OF VARIANCE:
DEMANDS OF DIFFERENT PRINCIPALSHIPS

°

One of the premises of this research project was that the definition of
the job (the principal's perception of what were the impértant functions in
his work) would vary with differing conditions of operation (environmental
constraints) and probably also with the ethnic composition of the staff and
student body and with the personsl background and experience of the princi-
pal, Responses to the "Data Sumary Sheet" provided information on-all these
classification iariabies plus data on‘the two "derived" variables described
on page 40 in Section fhree. Study of the distribution of'fesponses to each -
classification variable indic;ted the 1ogical or numerically feasible breal=
downs or subcategories under each to be used for purposes of analysis. Table
2, pages 42‘and 43 in Section Three, lists the primary and derived variables,

L

the subcaltegories choseh for each, and the total number of cases representing

each of these subcategbries. :

fhe omparison of 'JFI fesponses between or amorz the subcategories of
the tota} sample of principals was implemented through a.multivéfiéfé analy=
sis of’variance. Results are‘given in Tab15"5 on page 92. The columns.of

»

this table are headed by thé\Bf{EEBEi and derived classification variables, v

' The first seven of these deal with characteristics of the principal. Follow=

ing are ten which cover information about the school (school district in the
case of "Administrative Levels Up"), the students.'and the teaching staff,
The final four columns relate to the ethnic composition gf'student body and

4

c . -91=-




TABLE 5

ﬁ
ANALYSIS OF VARIANCE ACROSS JFI DIMENSIONS
Personal Schoocl Ethnic and SES
Characteristics Characteristics Characteristics
S’ c|” = 5
ilelelBlz|el 1218858248
@ [ .= | | © 12l =] > ~
A EHEHEEHEEHAREE
AR A R H MR R R
Siclale|sTElale] e FlSiglc|c|®|®|%]3
SRR HEHHEEEREHEH B
x ;16618 el gt g ) .
FLEIG|S|E(S|82]2|6|2|2|8 |=|=|x|=|8]|8|8|3
Job Dimensions
Relations L ® XX |X|X]|X X
2 X X{XIX[X X
with 3 < X| | X
4 X X | X[ X]|X X
People 5 .
6
X X
and / . X X
"8 X|X|X]| .
Groups 3 ( X X
. 10 X | x | X | X X
.3
Curricul 11 . X X
urriculum
12 |® X X [ X|x|X
Personnel 13 X X - XXX
. 14 X| x| [X[X
115 X" X | X
Administration |16 X XXX |[X
17 ‘
X Significant at .001 level of confider\\ce or better
®~ Insiénificant with size of school covaried
: Q . - 98
ERIC e



92

.

teaching staff and the socloeconomic status of the school, Rows in the table

are the final identified factors or major functional dimensions of principal

perforﬁance. An "X" (circled or uncircled) in any intersection.square means

gﬁﬁﬁ&there are significantndifferences between or among the subcategories of

that variable on the corresponding factor. The criterion used for signifi-

cance was stringent, being a probability of 1 or less in 1,000 of chance oc-

currence, or a ,001 level of significance.

A number of general statements can be made about these results,

1.

2.

3e

Onlylone identified job dimension, 5. "Evaluation of Teacher Per-
formanf?." does not show a significant differentiation for any
classification variable, Al% others shecw at least two significant
differentiations.

The job dimension making the mést differentiatioﬁs is a new one to
appear in this studyee10. "Dealing with Gangs." Following this in
number of differentiations are 2. "Organizations and Extracurricu-
lar Activities" and 7. "Racigl and Ethnic Group Probiems.“

Three clgssification variables, all dealing with characteristics

of the principal, yield no signifi;ant differences tetween or among
the subcategories. These are the principal's age, number of years
as a principal in present school, and nuhber of prior principalships,
The classification variables ghich show the largest number of sige
nificant differentiations are those.  which relate to the character-
iétics of the school, especially to its size and grade range, The
classification variables with the next greatest effect on the prin-

cipal's perception of the job are those dealing with the racial
/

99 “ e

G
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compoéition of the student body and staff and with the socioeconomic
status of the school. As already pointed out, variables which deal
with the characteristics of the principal have least effect.

It was considered possible that even the small number of significant hif-
erentiations associated with the personal characteristics" variables might
not be main effects of these but rather might be a result of their relation-
ships with other variables exercising more pouarfuI effects, For example, it

. could be hypothesized that females éf.~perhaps. minority group members are.

more often principals of elementary schools. Grade range of school is, in

{ tarn, related to school size, which (as represented either by number of students
or by number of teachers) seemed to exert the stronge$t influence of any of the
variables., This particular hypothesis was tested by rerunning the MANOVAQQ for
the principal's sex and race and for grade range ana student/teacher ratio'with
the effects of school size removed, Circled "X!s" in Table 5-represent a sit-
uation where the significance level drops below 1 in 1,000 when size of school

is covaried.

- If we concentrate now on the uncircled "X's " only two significant dif-
ferences remain in the‘importance which male and female principals ascribe to
the variouvs job functions. The magnitude and direption of these differences
"gaqnbe seen from the Job Functions Inventory profile shown on page 98 aﬁd
labeled "Sex of Principal."

On this profile, as on all others to be discussed in tgis report, the
.-.erceived importance of the job dimension is expressed iﬁ terms of an equal-
interval, normalized, standard-score scale. The normative group used to con-

struct the scales was the total sample of 619 principals contributing to this

100
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study, The profile for any sqpcategory under a classification variable (such
as male or female principals) is obtained by calculating the mean raw score
for the subcategory on the dimension and converting this to a standard score,
using the nor.is established for that dimension. The norms for all dimensions
or faétors are given in the Appendix;

The profile labeled "Sex of Principal shows that the two job dimensions \
which continued to differertiate at the .001 level of ;ignifieance after co-
variation for sghool size are "Oréanizations & Extracurricular Activities" and
a personnel administration factor called "Staffing." As in the Chicago study,
male principals ascribé greater importancé to both of these dimensions than do
female prinecipals, |

Differences associated withiéhe“race of the principai are shown on page
99, Minority principals place greater emphasis ﬁn dealing with gangs and
working with the central office and white principals on administrative and
staffing issues as well as on contacts with colleagues. -

The. pervasive inf}ueﬁce on the demands of the principal's job exerted by
the size of the school (as repreéented by”number of teachers) and by grade
range can be seen in the profiles on pages 100 and '101. Widest differences
occur on such important aspects of the job as "Personal Handling of Student
Ad justment Problems," "Orgénizations‘& Extracurricular Activities," "Utiliéa- C
tion of Specialized Staff," "Dealing with Gangs," "Instructional Materials,"
"Staffing," and "Safety Regulation."

Note that the two grade ranges--K-6 and h-HS--ﬁhiéh were not used in the

. ‘“ LS i )
miltivariate analysisrgﬁgéériance are profiled separately on pages 102 and

P R,

103, Since they were@néfliﬁcluded in the MANOVA, there is no data on sig- R
: W Lo = :
- P S . ’

101
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nificant differences betuéen thémselves or between them and the other three
grade<fanges.“ However, their profiles aré included for the information of
principaig of schools within these rgngeé. ‘

The task of grouping and‘defiﬁingﬂg?ade rariges was a difficult one be-
cause of the diversity of thes; as picke& up by a ngtiogal sample, There are

many variations of rang@fwithin each of the subcategories:\ However, all of

these fit within the ranges indicated by the grade numbers and are most mean-

ingfully described‘by the category titles, as given below: \\\
. ¥
Primary (K-6) N\
. AN
Elementary (K-HS)--mostly stopping at eighth grade \\
Upper Grade Center (4-HS)--mostly stopping at eighth \\\
grade ' ‘
N \\
Junior High (7-H3)=-mostly starting at seventh grade \

and going through ninth grade

High School (HS)n-startiné at ninth or tenth grade and *\
mostly going through twelfth grade. ’

On the profile on page 104, it is not surprising that significant dif-
ferences assogfatéd with the ethnic composition of the student body should
occur for such dimensions as "Racial & Ethnic Group Problems." Principals
of racially "mixed" schools place strongest emphasis on éﬁis dimension, fol-
lowsed by princ%pals of predominantly minority schools, and lastly by princi- %
pals of predomirantly white schools., Principals of mixed and predominantly ’ 1
minority schools also place greater emphasis on 2peaiing with Gangs," where- |
as principals of predominantly white schools emphasize "Curric;lum Develop=
‘ment," "Organizations & Extracurricular Activities," and "Collegial Contacts,"

A more wholistic interpretation of the results portrays the principal of

102
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smaller schools as more involved with the students themselves-gtheir personal
adjustmeﬁt problems and safety and the associated utilization of specialized
staff. Principals!;f larger schools more closely resemble managers in other
institutions in deal{hg, as these do, with staffing and union issues, and, at
policy levels, witg personnel issues, in their case with the complex of fac-
tors relating to a racially-mixed student body.

It seems axiomatic tgat principals who perform successfully in th;se dif-
ferent types of principalship will have different interests, skills, and lead-
ership styles. Furthermore, it wﬁuld seem that principals should be aware of

the demands of the job which they might be filling and should feceive special

orientation and training prior to platement in the position. /#




JOB FUNCTIONS INVENTORY FOR SCHOOL PRINCIPALS * p € 05
Group Profile ** p .01
SEX OF PRINCIPAL **k% p ¢.001
Group 1--Male e ——9 NORMALIZED STANDARD SCORES
Group 2--Female &—2 Low |. High
Low | Average Average Averagel High
B DIMENSIONS 35 40 45 50 55 60 65
10§ DEVENSIONS . A | -
1. Personal Handling of Student - .
Adjustment Problems
L - 49 53
2. Organizations & Extracurricular
A e b
Activities ook 53 47
3. Individualized Student ,
Devel t
evelopment ’ 51 49
| 4. Utilization of Specialized )
n Staff .
Q| 5. Evaluation of Teacher
O Performance ’ 49 49
]
W 1 6. Collegial Contacts
’é * 50 48
o | 7. Racial & Ethnic Group
Prgblems ' 51 51
8. Trouble Shooting & ’
| Prob.lem-Sol\Qgg 50 47
9, Community Involvement & ’ \ ‘
Support 50 51 \ .
10. Dealing with Gangs
s 53 50
2) 11. Cu:idulum Development :
o % 50 49 .
[ {
8 12. Instructional Materials |
. ok ' 51 47
- .
L 113. Staffing . '
s *okok , 50 46
o — B
5 14. Working with Unions : : :
C. Kok : 51 49
& 115. Working with Cential Office 3l ' l
= ok B i 49 52
5 . ey
- |16. Safety Regu!ation ¥ o
, L Aok T | 49 52 |
2| —— - - .
= — * ! z % ' {4
- Z |17. Fiscal Control .
) * 50 47
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JOB FUNCTIONS INVENTORY FOR SCHOOL PRINCIPALS . \ * p<.05
Group Profile ‘ . * p .01
RACE OF PRINCIPAL ‘ ¥k p . 001
Group 1--white e—» NORMALIZED STANDARD SCORES
Group 2--Minority&——4 Low ‘ High
. . Low [ Average Average Average| High
! 5
~ . JOB DIMENSIONS 3 40 45 50 65 60 6
- ! ?vs_f d Ap | 1
1. Personal Handling of Student i l
Adjustment Probl
justment Problems 49 50 N
2. Organizations & Extracurricular ?
o : /
Activities . 52 50 .
3. Individualized Student R |
Development . 51 59 . /
4. Utilization of Specialized ) W '
g Staff Q 50 51
Q| 5. Evaluation of Teacher )
O] Pefformance** . 49 46
o .
W | 6. Collegial Contacts ‘ .
a sk 50 47
& | 7. Racial & Ethnic Group \)g
Proble -
ro msL 51 51 '
8. Trouble S‘skyooting & . j,
Problem-Splyi '
/ roblem-Splving 50 49 A
1 - 1 9. Community Involvement & ] L .
Support ‘ : 51 19 \
10. Dealing with Gangs , /
. 4 ‘ 52 56 '
. o | 11. Curriculum Development . _ )
e . _ 50 49 )
< : . °
Oq 12. Instructional Materials :
' . ) 51 '50 5
- E ) . .
%J 13. Staffing .
2. Fedesle .50 46
O - g v
h o .
8:.1 14. Working with Unions ‘ f '
a | %k 51 48 |
%Q& 15. Working with Central Office v :
=3 - el . 49 54 . . |
vd
~ 116. Safety Regulatinon . ' - -
a # . 49 51
Z |— —- . 1
2 117. Fiscal Control
< . i . . 50 47 ,
o . =
. I «99es 5. 1 O g, . March‘_1, 1975
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"JOB FUNCTIONS INVENTORY FOR SCHOOL PRINCIPALS. * p .05
: Group Profile - *¥ p .01
NUMBER OF TEACHERS " k% p «,001
Group 1-- 1- 20 e-——®o NORMALIZED STANDARD SGORES
Group 2--21- 50 A—2A Low High
Group 3--51-205 G———- Low |[Average Average | Average| High
DIMENSIONS 35 40 45 50 55 60 65
1'VSLJO?VS§ é\IVSB ® A : n
N —w
1. Personal Handling of Student 8 5 . /’. 492
- Adjustment Problems o 0 a4 ]
okt ook el . a_ }
e
2. Organizations & Extracurricular \Q‘<A
Activities \ k\
, sk ol skl skl 47 . 50 ’p 56
3. Individualized Student "
_ Developmegp::s* 49 51 59 .
4. Utilization of Specialized . Ve
g Staff Sheslesi okl ) 53 5 1 q 9/ 45
2 | 5. Evaluation of Teacher . '
: Performance 48 49 \ 48
| 6. Collegial Contacts :
% N L 50 49 ’ 50
& { 7. Racial & Ethnic Group ' A
Problems s s ek 49 50 1T . 53
8. Trouble Shooting & (% / - ' T
Problem-Solwg ok 48 49 : 59
9. Community Involvement & _ /' l g
gupport _ st 51 48 Y] 9 52
10. Dealing with Gangs ‘ | \ \ ;
otk . ek otk 48 52 } } '56
._.11 T . ) \
& |11. Curriculum Development A ) |
. / 50 49 51
8 12. Instructional Materials - _ A A .
she sl ok seoesie ! sfeslest 46 50 l 1] 55 , '
» - - ~
= 13. Staffing _ \
=z Skl seiesk s 47 - 49 . 53
a1 B B\) e
5 14. Working with Unions . //
a. e slesfe s ol 48 50 1 52 /
- ' _ - '
o |15. Working with Central Office ° , \
i K fak 52 49 \ 417
o
5 16. Safety Regulation / ' .
E i shesl stz ddk 54 51 t{ A . 45
e = TS TR e " \ -
= o
& |17. Fiscal Control H
< * * i 47 50 /] . 50
Q — -
- «100- 1 O 6 March 1, 1975
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JOB FUNCTIONS INVENTORY f}OR SCHOOL PRINCIPALQ * p .05
Gioup Profile ** p <. 01
GRADE RANGE *kk p &, 001
‘Group 2--K-HS &—— @ NORMALIZED STANDARD SCORES .
Group 4--7-HS A——&A Low High
Group 5--HS O0——— Low | Average Average Average| High *
3 .JOB DIMENSIONS 35 40 45 50 55 60 65
2vs 4 Evs D 4vs 5 ) A o
1. Persona! Handling of Student
Adjustment Problems 53 46 42
Heok Hekok
2. Organizations & Extracurricular , -
**’é\gttVItles ook I 48 54 N \,g 61
3. Individualized Student /
Development ,
‘v opmen 59 . 53 ¢ 54
4. Utilization of Specialize7
»|  Staff 47 )/
& | wokk Rdkk Aot 52 D\/ /] 43
8 . 5. Evaluation of Teacher \;\\>
Perf
o erformance 48 51 48
o
Y1 6. Collegial Contacts :
& | 49 49 51
& | 7. Racial & Ethnic Group i ‘
Problems 50 51 | 52
8. Trouble Shooting & \ }\b
Problem- i
B ro em Solvmg 47 59 ‘ : 53
9. Community Involvement & 4\!
Support i v
uppor 50 49 » 52
10. Dealing with Gangs ’ a \
ek ek 51 56 / e 56
¢ | 11. Curriculum Development Y
« * 417 51 : 50
« -
- 8 12. Instructional Materials »
* % ook Aok 48 52 \9 | 987
o ) o . 4 k)
L 113. Staffing * ,
S| ek K 46 53 53
ol - : - |
7 , e ® ,
@ 114. Working with Unions / ' ’
a ' 49 51 y j 52
& 115. Working with Central Office T
=" 51 48, ‘ 47
a1 / p
&
k~ |16. Safety Regulatjoh 51 47 f 43
‘g ok ook e e A
= T~ " ’
& |17. Fiscal Control A
S ) 49 51 - 51
M | o -~ March 1, 1975
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JOB FUNCTIONS INVENTORY FOR SCHOOL PRINCIPALS

Group Profile

GRADE RANGE 4
NORMALIZED STANDARD SCORES
- - ._—_—_. -
Group 1=-K-6 Low High
Low | Average Average Average] High
JOB DIMENSIONS 35 . 40 45 50 55 60 65
1. Persona! Handling of Student '
Adjustment Problems 55 /
2. Organizations & Extracurricular
Activities k5 .
3. Individualized Student L
Development 7
e
. | 4. Utilization of Specialized "
» Staff 5 A
a
3 v
8 5. Evaluation of Teacher 48
O] Performance (
& —
;.,‘ 6. Collegial Contacts 49 \
o
a. | 7. 'Racial & cthnic Group |
; Problems 50 1,
8. Trouble Shobting & 48
Prublem-Solving
9. Community Involvement &
Support 50 /
10. Dealing with Gangs 50 e
L_,‘ 11. Curriculum Development 50 \
«c ’ .
T ;
3 |12. Instructional Materials 5
, a
J -
PZJ 13. Staffing uy
2
2 \
5 14. Working with Unions 50
a. B
> / {
O |15. Working with Central Office ™ 50 \
- )
3 =
‘z 16. Safety Rigu-ra’tion‘ 53 ) .
z
Z 117. Fiscal Contro!
2 ‘ (o] L‘,?

March 1, 1975




JOB FUNCTIONS I‘NVENTORY FOR SCHOOL PRINCIPALS

) Group Profile ,
- ' ' GRADE RANGE -
\ § - ) NORMALIZED STANDARD SCORES
\ /
Group 3==i=H Cow | High. .
’ : Low |Average Average Average| High .-
‘ ; JOB DIMENSIONS 3% 40 45 50 o5 60 65 ‘
! 1. Personal-Handling of Student . 50’ - L
Adjustment Problems - - ’ : \ T .
2. Organiz'ation;'& Extracurricular a 52 ‘ N ¢ |
Activities . - ' , |
3. Individualized Student _ 1 s “
- Development : ’ : oo
. ¢ -8 utitization of.Speciatized , 50 |
» Staff vooa . 1 - ) ‘
2 < .
g 5. Evaluatior of Teachef s 0/ 48 : <
T) Performance ' '
3 ‘ 1
“} | 6. Collegial Contacts . 52 . >
s : T
R & | 7. Racial & Ethnic Group wr | .
" | Problems ,
' 8. Trouble Shooting & . | 50 o ]
. Problem-Solvinyg *
. 9. Community Involvement & , ' m < . .
7
Support . . :
> 110. Dealing with Gangs . 50 /\
o |11, Curriculum bevelopment . 51 '
. I ~
j @
. a 12. Instructional Materials o, 51
.‘ ’ N “ .
: - . . b )
uzJ 13. Staffing ‘ 50 i f /
3 2 ) ) ) : ) N o . .
? a : o ’ -
[ . B 14. Working with Unions iTe] {
: o T . ~ v
f 2 . . . . '
O [15. Working wnL Central Office - 51
= : * »
< T T
= 16. Safety Regulation 51 k '
= ' .
Z 117. Fiscal Contro! 2 \ ]
o 5 \ i
o <} ’

. =1 109 a1, 1975
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R JOB FUNCTIONS INVENTORY FOR SCHOOL PRINCIPALS . * p .05
N N _ Group Profile : ** p <. 01
| DOMINANT RAGE OF STUDENTS . x#% p ¢, 001
: "Group 1--White &———e . NORMALIZED STANDARD SCORES ‘
Group 2--Minority&—2A Low High
Group 3--Mixed O——a0 | Low | Average Average Average| High |
(| ' 45 0 55 60 65
. JOB DIMENSIONS 35 0 : \
lys 2 1vs3 2 vs 3 s A | : a
' 1. Personal Handling of Student % b
Adjustment Problems
| : 50 | 49 5 - 50
2. Organizations & Extracurricuiar ’ % /
. Activiti | ‘ ‘ e
. >M‘c ivities 54 50 v | 51
3. Individualized Student ’ /\% -
. Developmént ‘ /
reopmen : - 52" | 52 i 50
4. Utilization of Specialized : 0 -
3 taff A )
& Saff o w 51 | 51 49
& | 5. Evaluation of Teacher L
g Performance ‘ 49 48 AN 49
' w1 6. Collegial Contacts | @ 2
& | o kel ' 52 47 49
[ §%]
(A9

, .
7. Racial & Ethnic Group 4 . v
s COIEMS Fetet ' 44 49 \ 54

8. Trouble.Shooting &

A

Problem-Solvung 49 49. | , ' 50 ¥
9. Community Involvement & - ’ .
Support 51 50, 50
10. Dealing with Gangs ,
' odesksk sekok sl 49 57 54
o | 11. Curriculum Deveiopment o/
E Atk ek : 53 47 49 ’
8 12. Instructional Materials
50 50 51
¥ .
%J 13. Staffing :
= . % 50 47 50
o)
5 14. Working with Unions - E .
a 51 51 o/ 50
Z o . ° ) '
o | 15. Working with Central Office i . ‘ p
= * i 51 |. 50 . 49
L :
Y * . ' LY 0
"= |16. Safety Regulation ' Iﬁ :
2 : -} 50 51 o 49
=3 M ST ' K
g 117. Fiscal Gontrol “ . P ‘ }
< ’ 2 49 | 47| - &4 |, 49 |
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Section Six
‘ o 7 APPLICATIONS ,
| AND | ,
G IMPLICATIONS FOR FUTURE RESEARCH o

_ )
'DISCUSSION -OF RESULTS

Results obtaired in this. national stud& largely corroborate those from
the-pilot‘study implemented primarily in the‘Chicago School Disirict. The
pilot study identified a fairly soupd*underl g structure of job dimensions, -
which was appreciably moreisparpl?ﬁééfineé on the basis cf thq larger sample,
Furthermore, in the pfesent étudy; three ﬂew hypothesized dimensions of ﬁer-
formance, bovpred'by new items in the revised Inventory, appeared as clear
‘a&ditional"fégtbrs.i'

The multivariafe analysis Qf variance performed on data from the national

sample shows that the Inventory is sensitive en&ugh to differentiate among the

job demands fmposed b& different condiﬁioné of operation or environmental con-
straints, Note also that virtuaily-@ll the ideniified dimensions of perror,;ﬂ |
mance contribute to these differentiagignsﬂ Tabie 5 on'paéel 92 records only o
those differences which satisfy the yery stringent standard of 1 in 1.660”6r
Yess probability of Ehance o;currence, or a ,001 1eve1'of significince. " The
“p.value® notations under the dimension narmes on the profilés in Section Five ~
indicate that there are a number of furth;r differentiations uhicp are sige
nificant at the 1 in 100 or 5 in 100wprobability levels, _

Variables relating to tyﬁe and size of school éccount for the greatest‘

o>

number of differentiations, although SES status and ethnic composition of

% =105~
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student body and teaching staff make a sizable Gontribution, ‘Personsl charw
‘ acteristice of the principal produce fewest differentiations. Honever. there
are some race and sex differences s;ich should not be overlooked. By contrast,
age of; the principal and years in present-position_yield no significant dif-
ferences, . ; _ . ' ‘e . - : | |

. The Job thctions_Inventory for Schoal Principals (JFI) derived from this
,study is/ﬁasee on a sizable and diverse sample draun‘from a number of geo=
graphic locations, ’?e consider it both stable and reliahle enough for prac-

tical use in school systems,

CURRENT APPLICATIONS OF THE JFI

The applicagion of the JFI which mmediately comes to mind is its use for
objective job clarification among principals in any given/school district and
between these principals and their.superintendent(s). Pilot implementations
of this procedure have been carried out in three school districts in Illinois.

In each of these school districts, the principals completeq the JFI to )
5indicate their view of the relative importance of various activities in their
jobs as currently constituted At the same time, the district superintendents--
and in some cases the assistant superintendents--also used the JFI to indicate
their perception of the relative importance of these activities for the prin-
cipals in their district., Each principal received a computer-produced JFI
profile forbhis personal responses to the Inventory, a conposite profile for
all prinecipals in his &istricts, and the profile for the district superintendent

(or a composite superintendents' profile where assistant superintendents were

involvedf. Each superintendent received his own profile, a composite super-

Y
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intendents’ profile\if‘this were involved, and the composite pfincipals' Pro-

" file,

Job clarification among the principals took pla;e in group sessions and
generallf followed Ehe course of pinpointing and discussing dimensions where ;
members of the group differed.most in their résponseg. Pfofiles of responses
to individual‘items within each dimension wefe provided to facilitate under=-
standing 2f gignificant differences in response. As a result of their dis-
cussion, the principals either resolved their differences or agreed that these
were justified on the basis of individual circumstances. When each principal
and his super;ntendent worked to achieve a similar resolution or agreementi,
they did so in individual sessions.

The three éomposite profiles for 'tr;e principals f;om districts *C," ﬂnl.ﬁ"
and "P" on bages 110, 111, and 112 indicate some.striking differences in per=-
‘fceived importance of fuhctionSfperférmed‘aqd, thus,. in the demands of the job.
These three districts differ considerable in~SES and in the ethnic composition
" of the student body. FProfile variations highlight the JFI's sensitivity in
'reflect%ng such diffe;ehces. ‘

Oﬁe of these three school districts did not supply a superintendent's
profile, However, ithe aiailable superintendent profiles for the other two
" districts--on pages 113 and 114 ~=correspond fairly closely to éhosé for the
local ﬁrincipals. Highest agreement.appears for the district labeled "HEW

Group P," which, on the basis of observations made over tne course of a year,

appeared to have a rather smoothly functioning 6rganization structure,
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POSSIBLE FUTURE APPLICATIONS OF THE JFI

Programs of job clarification such as thoseé described above are only one

of many possible applications of the JFI in school systems,

Crganization Development and ' ovement ' ;,;;
The process of clarification can be extended to cover the whole of the

organization hierarchy from board members to superintendents to prineipals and,

finally, to teachers@ Clear definition of - Job responsibilities and expecta-

tions can then.serve as a basis for programs .of organization development and

improvément. i

Actual vs "Ideal" Opgrating Conditiogs :
The JFI could be used to compare the perceived importance of job functions '

under actual operating conditions with the perception of what their importance -
" would be under optimum conditions of operation, This information is useful in
its own right and can also serve as an input for'the programs of organization

development and improvement mentioned above.

Mahagement bx Objectives
Job clarification is a preliminary step in any program of management by

" objectives. The JFI can be used as.the vehicle for identifying important

dimensions of performance for objective setting.

Per formance Appraisal ’
" . The JFI format can be used to assess how well an activity is performed

©

by a job incumbent. This "performance rofile" can then be compared with the
R

established "importance profile” for the job.
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Selection, Placement, and Training
Another use of the JFI format is to allow an applicant for a position to

indicate the extent to which he would enjoy performing Inventory activities
or (for applicants who have held prior principalships) how well he feels he

- performs these activities. This profile can be compared with the established
importance profile for the position, which represents the demands of the Jjob.
Study of any differences on the dimensions between the two profiles could sug-

gest the need for specialized training or selective placement.

~

Reo

»
Selection and placement procedures must, of course, eventually be valiZced

‘against actual performance on the job. The JFI can, in fact, provide a good ;
deal of the essential information required for validating selection a.nd place=

~ ment procedures according to the EEOC M_s. Indeed, this application of
the JFI was the objeotive which originally jnitiated this series of studles

directed toward an occupational ‘analysis of the school principalship.
Sd
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JOB FUNCTIONS INVENTORY FOR SCHOOL PRINCIPALS
Group Profile

HEW -Group C-Principals (N=5)

- : NORMALIZED STANDARD SCORES
. “Low | " High
Low | Average Average Average| High
JOB DIMENSIONS % 4 4 5055 6065
1. Personal Handling of Student »
~ Adjustment Problems - )
- 53
‘2. Organizations & Extracurricular )
Activities o 56 ~ \
3. Individcualized Student Nb
Development ‘ 60 )
4. Utilization of Specialized ¥ /// ’
2 'Staff . d 51 ? ,
S £ : |
8 1 5. Evaluation of Teacher ,
.o Performance '
51
] - y
W | 6. Collegial Contacts <
5] 49, N
& | 7. Racial & Ethnic Group | \1\
i Problems . 59 J ~J -
8. Trouble Shooting & : \0
Problem-Solving . 60 | ///
9. Community Involvement ' 5\///’
Support ; a0 4 ‘ < P
. I
10. Dealing with Gangs : <1 ™ o.
- ' 51
o 11. Curriculum Development ' _ : >o
o 59 T
[
8 12. Instructional Materials
L | 42 o\
m 13. Staffi K
- W 113, Staffing ‘
2 15 P
3| ——
o 14. Warking with Unions Ji ¢
& 45 o~
g 15. Working with Central Office \T
= : 54 '
é 4
b~ {16. Safety Regulation i ’ /l
| <§t 17. Fiscal Control _ ’ o{/

e

: | -110- 116
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JOB FUNCTIONS INVENTORY FOR SCHOOL PRINCIPALS
Group Profile
HEW -Group H-Principals (N=3)

NORMALIZED STANDARD SCORES
Low High
Low | Average Average Average| High
JOB DIMENSIONS 35 40 . 45 50 85 60 65
o
% .
1. Personal Handling of Student . )
Adjustment Problems ‘
) ' 57 //o .
2. Organizations & Extracurﬂcular o /
Activities | 49 \\
3. Individualized Student N
Development 63 />0
-
% | 4. Utilization of Specialized - ]
taff '
& Sta 49
Q | 5. Evaluation of Teacher //
”~ N O‘».
| G Performance 39 |~ )
:ew o . ]
W | 6. Collegial Contacts o )
g 47 T~ ,
@ | 7. Racial & Ethnic Group I )
. b ' .
) Problems ' 56
“8. Trouble Shooting & L 1 |
Problem-Solving . 54 . !
9. Community Involvement & < i
Support - .
upp 47 l
10. Dealing with Gangs ‘ 10 ‘
+ . |
¢+ | 11. Curriculum DeveiOpment <i/ ' ‘
= ' 45 1> »
& 112, Instructional Materials . )J
54 __—
..J &3 B ,//
i {13. Staffing o1
Z o] {
% — ’ 36 T~ N
7} . ,
E 14. Working with Unions \‘\)
5 53 /
.z . - /-
O |15. Working with Centrat Office e}
> 52 ~
< < - RS
, = |16. Safety Regulaticn | | | So
i (é) | o - R 58 ' /_‘//1 '
prey / -
g 17. Fiscal Control - o—| .. |
B ' 35 \
Rl 1

March 1, 1975 -

-




HEW-~Group P ~-Principals (N=9)

L%

JOB FUNCTIONS INVENTORY FOR SCHOOL PRINCI@’ALS
' Group Profiie

NORMALIZED STANDARD SCORES a“
' l Low Iigh .
L Low [ Average Average Average| High
JOB DIMENSIONS ¥ 40 45 . 50 55 60 65
1. Personal Handling of Student "
Adjustment Problems A/,
60 -
2. Organizations & Extracurricular // !
Activities 47 c\
3. Individualized Student X :
B Development 49 O\‘X N
| 4. Utilization of Specialized \ :
7] Staff : b\
g 53
2 5. Evaluation of Teacher :
O Performance 57
& 7 .
, /
W | 6. Collegial Contacts =]
5 g a |7
& | 7. Racial & Ethnic Group [ S |
| Problems : 60 >‘
8. Trouble Shooting & /
Problem-Solving 54 /
9. Cdmmunity Involvement &- 1 /
S t
uppor 59
10. Dealing with Gangs & J )
51 AN o
9] 11. Curriculum Development >>
o« ‘ ] 55 :
5 . . g %
O | 12. Instructional Materials d s
49 ?
- ' B
Lé-’ 13. Staffing .)91
% 50 yd
7] ) ) ; /
. 5 14. Working with Unions {
a 45 \
Z e i s . N
O |15. Working with Central Office ™~
8| ot . !
o« - .
= 16. Safety Regulation . }
> 52 / x
g 17. Fiscal Control ] d
M2~ 1 1 8 N .March 1, 1975
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JOB F‘UNCTIONS INVENTORY FOR SCHOOL PRINCIPALS
Group Profile

HEW -Group C-Superintendents (N=1)

NORMALIZED STANDARD SCORES

10. Dealing with Gangs 7\5
. 6

11."Curriculum Development " _' -
] 3 ~ 50 /

12. Instructional Materials
' . 45

_ CURRIC.

13. Staffing
‘ 56

-\.N :

14. Working with Unions
55

Low High
Low | Average Average, | Average| High
JOB DIMENSIONS 35 40 45 50 - 55 . 60 65
: A ;
1. Personal Handling of Student
Adjustment Proble-ms ' 44 Q\
. 2. Organizations & Extracurricular \
Activities : 55 1 >\
N 3.Individualized Student ;
. Dev?lopgnent s 65 -
- | 4. Utilizatio of Specialized , i </
@ Staff . . 53 — |
8 5. Evaluation of Teacher >
T} Performance - 65
. - ' ]
wile. Collegial Contacts ) —t |
8 T . : §§ D N
a | 7. Racial & Ethnig Group - , T
! Problems 60
;| 8. Trouble Shootirig & , ' L
/ | * Problem-Solving . 54 /K
" | 9. Community Involvement & . /
t g .
. Suppor 41 .
\
-

15. Working wiih Cantral Office

ADMINISTRATION | PERSONNEL

49 |
gl
; 16. Safety Regulation ¢ '
X3 | . e 40 :
17. Fiscal Control _ . X
: ' 42

13- 119 " March 1, 1975




~

JOB FUNCTIONS INVENTORY FOR SCHOOL PRINCIPALS ' R
Group Profile

HEW-Group P= ~Superintendents (N=3)

¢

-
NORMALIZED STANDARD SCORES
\ ’ i Low High
| ; L.ow |Average Average Average| High
‘ JOB DIMENSIONS % 40 4580 55 60 65
1. Personal Handling onZStudent
| Adjustment Probler}ns _ 70 ‘—// 70
4 " e
2. Organizations & Extracurricular . e
Activities an AL
- 3. Individualized Student o \A\ .
> . . - *is
3 Development . 49 N
i 4. Utilization of Specialized -
] , g Staff i : 55 N '
S | 5. Evaluation of Teacher : ' \l :
3 U] Performa;noe 61
o3 ——
: W | 6. Collegial Contacts (
- & | 7. Racial & Ethnic Group : )
: " Problems 69 e
8. Trouble Shooting & ) —
Problem-Saiving - , 51
9. Community {nvclvement & : ) ‘
Support § 59 ) P
10. Dealing with Gangs . 4 . -
45 .
o) 11. Curriculum Development | . \¢ J )
o 50 /
o - :
8 12. Instructional Materials ‘ 4 \ :
z | 49 L
- ‘ . ‘
- W 113 Staffing ’
> . 53 | o i
2 o /
@ |14. Working with Unions - » \ :
w
a - ‘ 50 / '
& |15. Working with Central Office Q
[ ' 46
g b . ‘
= 16. Safety Regulation }
g | 54 — |
. % 17. Fiscal Control- _
S 45 ‘
e 120 March 1,1975 .,
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Job Functions Inventory for School Principals . (1)
Detailed Instructions A (8)
Data Summary Sheet on School and Principal (1)
Normalized Standard Scores for 619 School Pr_’u-ucipa.lsv (‘;3)




C -' | ] | (1)-
Please Fill in:

Name -
)

School . -
School District

Ciiy or Community .

State .

Dwotoaed by: Melany E. Baehr, Ph.D., ' ) -

Erances M. Burns, M.A., -
R. Bruce McPherson, Ph.D,, %
Columbus Salley, E4.D.

DIRECTIONS: ,
This Job Functions Inventory for School Principals provides a standardized and quantlf'ed
procedure for identifyin major dimensions of a principal’s job as determined by the
- special operating conditi®nis and constraints of that particular prmcrpalshnp The Invento-
ry consists of 180 items or descnptlons of functions a principal may have to perform on
some regular basns. of course even this many items cannot refleci the full complexity of
the job or all dimensions of every principalship. However, a comprehensnve sample of .

principals who touk part in a pﬁ_ot study, as well as a number of academic specialists in ce

the-field of education, participated in its development.’ Their participation helped to en- !

sure wide coverage both of functions common to most principalships and of ones charac-
teristic of certain specialized job circumstances, such as a ‘high’ school vs. a Ibwen—grade
» . school, an inner-city school vs. a suburban one..

-

Your task in completing the Inventory is to rate the importance of each item or function

» for your particular principalship and to distribute your ratings equally along a six- pomt
scale. This “forced-choice” type of rating is time-consuming but. represents a standdrd -
research method for producmg results which can be easily and drrectly compared among '
mumdua/s and among groups of individuals. ' ‘

’

To complete the Inventory., use a #2 pencil, not a pen. (You will probably need to change
some of your ratings as you'go along.) First, fill in the identifying information requested
in the box on the top right of this page. Second, open the booklet and tear off.the bottom
strip on pages 3 and 5 along the perforation provided for this purpose. Discard strips. -
Third, lay out the separate detdiled instructions accompanying this Inventory booklet.
‘Read them through carefully, consulting the “example’ illustration as you go Then fol- |
low them step by step as you make your ratlngs in the booklet -

\

" Research Edition \ TIVR-145
. A\ ‘ 6-4-2000

1

ey

ERICT—==

A

- Copyright 1974 )

”’
,, ~
Industrial Relatjons Center Eonsortium.for,
The University of Chjcago . Educationai Leadership
1225 E. 60th st. 5801 S. Kenwood

1 2 3 Chlcago. Ilinols 60637
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. Suggesting possible special curriculum resoyrces to teachers

A Super,vis'ing student programs to make sure they meet graduation requirements

. Dealing with teacher strikes
) Arrangiﬁg for advanced
. Undérs-iiﬁding community political factors aftecting the school
. Ensuring efficient use of audio-visual equipment

. Staying informed on system policies and guidelines
. Attcndmg required school-system [neetings
. Mamtammg regular contacts with other principals

. Arranging for easy teacher access to teaching materials
. Conducting ongntatnon meetings for teachers and staff .. .. ..
. Orienting new teachers to the cor)nmumty
. Assuring coordination and cooperatzon among specnahzed academlc staff
. Counseling studenis on college entrance procedures
. Approving all student promotions

Assigning teachers to specia! duties, such as hall supervision

Arranging opportunities for teachers to see new mstructnonal methuds or materials from outside
the school

Offering teachey vacancies to current staff before reporting them to central office
Providing special supervision for new teachers
Main*aining constructive relationships with athletic coaches

Seeking communiity health services for studentsinneed. . . ....... ...
Maintaininginterscholastic athletic programs
Securing parent assistance in school programs and activities

programs

clementary students to enroll in high school prep programs . ... .. ...

................................

Maintaining meaningful and up-to-date records on tzacher performance
Securing extra resources from the school systein for dealing with drug problems in \ the school .
Staying informed on system policies dealing with safety
Arranéing' for school observance of special racial or ethnic holidays .-

Mamtammg reguiar program of reading m‘professnonal field
Helping teachers adapt the curriculum to fit the needs of the students
Scheduling special events, such as assembly speakers and career days

...................

..............................

COLUMN

TOTALS —>

-

30

3

30

124

30

Below Average

. Total Pages2&3..... P
Total Pages 4 & 5 T
Total Pages 6 & 7
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31
32
33
34
35
36
37
38
39
40
41

St

. Encouraging activities of student organizations . . 1. .............. .. ... ... ...
. Counseling parents on student problems. . . . ... ... ...
. Developing good relationships with union or teacher-assoctation representatives on staff . . . ...
. Cooperating with other schools in the neighborhood on common problems. . ... ... .......
. Working with co}nmunity to determine its expectations for the school . . . . ............. .
. Personally supervising lunchroom. . . . ... . ... .. ... L e
. Ensuring that records on students are systematically and accurately maintained. . . . ... ... ..
. Allocating funds among grades or departments. . . ..............................
. Oiganizing student monitors for safety in and around the school building. . . .............
. Maintaining gobd relations with central office personnel . . .. ........ ... ... ... .. ...
.- Supporting and enforcing policies of central office . e
. Réading central office reports and bulletins. . . ...................... e
. Attending meetings of local principals’ association . . .. ........... .. ... .. .. ......
. Setting personal professional goalsonayearly basis .. .................. .. ... ..
. Discovering community views on needed curriculumchanges . . . .....................
. Eliciting teacher cooperation for exceeding policy or contract guidelines . .. .............
. Setting priorities for distribution of teaching materials .. ... .......................
. Arranging meetings between teachers and custodial staff . . . ... . ... ... ... oL
. Documeating poor evaluations of teaching staff performance with concretedata . . . . ... ....

. Organizing staff, such as librarians or secretaries, to handle supervisory tasks during teachers’
duty-free periods . . . . ... ...

. Counseling with potential dropouts . . .. ..........% . .. .. .. ...
. Evaluating student progress T LT 113 113
. Attending school athleticevents . . . ... .. ... . . ...
. Dealing with belligerent parents or parent groups . . . . .. ... ... i i
. Dealing with grievances submitted by staff members, unions, and teacher associations. . . . . e
. Working with studeni icaciiers from local universities . . .. ... .......... .. ... ... . ...
. Informing community about school problcms: activities, and achievements. . . .. ... ... e
. Administering special lunch or breakfast programs . .. . ..... ... ... o oL
. Delegating appropriate responsibility to other members of the principal’s office. . . . . .. .....
. Managing the school’s internal accounts . . . ............... e

v

e
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61.
62.
63.
64.
65.

>

Organizing a safety committee to discuss safety problems

Accounting to central office for school academic performance e e

Consulting central office when legal problems AMSE. . . . e
‘Attending professional-meetings and seminars outside district. . . ... ... ... o

Working on:a higher degcee'in the field of educational administration

- 66.
67
" 68.

69.

Securing central office support for school-initiafed curricylum changes. . .. ........ e

Arranging schedules so that teachers can meet across grade levels

Encouraging teachers to ask for needed or additional instructional matenals ..... o

Coordinating activities of regular and specialized teaching staffs

70.
71.
72.
73.

Informing teaching staff of criteria used in evaluating their-performance. . . ..............
Initiating programs for teaching English to bilingual or multilingual students. . .. ... .. .. S

Developing special programs for gifted or retarded students . . . . .. ................ ...
Reviewing student performance on standardized tests for general evaluation of the school . : . . .

74,
75.

Visiting homes of problem students

.........................................

Reporting school activities and events at P. T. A. meeiings. e

- 76:

Understanding constraints of agreements with unions or teacher associatiors

71.

Serving on advisory boards of agencies working within the school

78.

Dealing with community visitors to school

....................................

79.
80.
81.
82.
83.
. 84.

Supervising ibrary SeIvices. . . .. .. ... :

Delegating solution of some types of problem to grade or department chairpeople

Accounting for monies collected by teachers . .. . ... ... ... . i

Staying alert to possible safety hazards in and around the school. . . .. .................

Coping with unrealistic-centrai officedemands. . . .. ............ ... ... ... ... ...,

Distributing central office announcements to teachers. . . ... ... . e

85.

Making curriculum evaluations required for reports to central office

86.

87.

Developing teaching schedules
Arranging for training in use of instructional materials

................

............................

.............................

- 88.

89

Deiling with-informal groups or cliques among the staff

90..

Establishing criteria for evaluating teacher performance

Making final decisions regarding hiring of para-professionals or non-certificated staff. . .. ... ..
. J

COLUMN., TOTALS —>
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91. Clarifying for staff, students, and parents the stats znd sysiem procedures for ®moving students
from school whennecessary . . . . ....... ........... ... e

- 92, "'ﬁ)iscussing student failures with teachers. . . . ... .. e e e
93.. Dealing with street gang influence in the community. . PP
94. Discussing student career and academic potential with parents . . . ... ... e
95. Supporting grievances when they will be of long-range benefit to the school . .. ...........
96. Working actively with religious institutions in developing special programs asneeded .. ... ...
97. Working with local comrmunity agencies and organizations in solving problems. . . .. .. e
98. Supervising student health services. ... ... ................ e R

99, Coordinating state and federal programsin theschool. . ... ........................

100. Making final decisions for all budget expenditures . ... ... ........ ... ... ... ...

101. Preventing drug use or sales on school premises . . ... ... U S

102. Working through administrative superior to promote innovative methods or materials. . . ... ..

103. Interpreting central office policies to apply to the school situation . ... ...... AN e

104, Making sure that instractional programs meet accreditation requirements . . .. ... .........

105. Keeping teacher work loads about equal for all teachers. . . . ...................... L

106. Justifying unusual requests for supplies or materials to administrative superior. . .. .........

107. Evaluating all types of teaching staff on regularbases . ... ...................... L

108. Assigning para-professionals or non-certificated staff where they can best provide service to

. teachers . . . .. e e N e e e

109, 'RéVerSiﬁé grade-level advancements if they prove not to be in the student’s bestinterest . . . . . .

110. Reviewing student performance on scirovi-designed achievement tests . . . . . e

111. Arranging informal athletic meets with other schoolsinthearea. ... .................. :

113. Working with parochial school systems to share educational or other programs . ...........
114, "Being a speé‘k\er at community organizations . . ... ..., ... .. L e R
~115. Inspecting physical plant of school regularly

~ 116,
R YA
118.
'119. Writing proposals for federal grants . . . . ... ... ... ..

. 120. Reviewing lesson plans on a regular basis. . . . . e e e

|

|

112. Coordinating activities of all parent groupsin theschool . . ......................... o
1

|

o
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" 12). Making independent decisions with teachers and staff regarding the acquisirion and use of
i instructional materials. . . ... ............... e e e

: 122, Assigning personnel to subsmute for absent teachers. . IEEREEEE e I i s

123. Evaluatlng performance of para- professrona‘ts or non-certificated staff . ........0 ........ '
" 124. Developing contacts and procedures for dealing with TUANCY . . vt ee e ee i oen

125. Involving students in decision-making on their individual plans of instruction . . ........... :
" 126. Dealing with racist groups in the community, either whiteorblack . . . ......... PP )

127. Supervising Playgrounds . . .. ... ... .iceiie e S
©*.128. Training and effectively utilizing vice-principals . . . ... ...... .. ... i
- 129. Accounting for annual budget expenditures with regard to instmctional program. . . ........
130. Planning and supervising safety drills . . . . ....... .. o ool e e e
% 131. Developing procedures for reducing theft in the school ...... e e
-132. Conferring individually with teachers on curriculum effectiveness . . ... ................
. - '133. Involving community in selection of instructional and library materials ... ...........«...
134, Supporung teachers in dealings with students . . .......... e e e

. *135. Making final decisions regarding removal of para-professicaals or non-certificated staff from
SCRMOOL .« . ot e e e e i e e

. 136. Secking teacher and parent assistance in identifying potential dropouts . ................
" 137. Supervising work-study programs to make sure they meet certain graduation requirements. , . . .
138. Requiring teachers to send parents all required reports, such as regular or special report cards. . .
. 139. Adjusting to changing ethnic composition of school community . . ............ =

g 140. Marntarmng a security force adequate to deal with such school problems as gang activities and
' crowdcontrol . . .. ... . e e e

141. Appeanng in court with students with legal problems e e e e
142. Briefing staff on safety pohcres and Procedisres . . ... ...
143, Accountrng to central office for success or tailure of innovative programs. . . . ... .........
144, Expenmentrng with new types of ISEIUCHIOM. « « o v e ettt PR |
145, Helping teachers adjust to a school where anotheér racial or ethnic group is in the majority . ‘
L 146. Makrng final decisions regarding assignraent of specializedstaff. . .. ................... : - ‘
l

'147. Helping bused students adjust to the nevoschool .. ............ .. ..o v
"148. Using commiunity-based resources to enrich the curriculum ... ........... ...l

: '149. Developing strategies for minimizing racial conﬂi(‘cts withinschool. .. ... ........ e N , N
- 150. Providing students with safe passage to and fromschool . .. .............. e
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151. Gathering information about polmcs of system decision-making . . . .......... ..o

152. Dcvelopmg strategies to help integrate the world of the culturally different student into the life
OF e SCROOL . « « « o v o e e et et e e e e e e

153. Monitoring and evaluating behavior 6f teachers in dealing with members of different racial and
' ethniC groups in the SChool. . « . .o v oo v v e

154. Evaluating performance ofspeclahzedstaff. e e e

155, Counseling students with severe adjustment problems . . . ... ...
156. Assisting in development of plans for school desegregation. . ... .........cvvevnnnes

157. Gaining support of individual board members for programs in the school ................
158. Encouraging staff to develop own plans of instruction. . . . . ...

. 159. Providing teaching staff with feedback on individual evaluations . . . ........ e e

160. Making final decisions regarding removal of specialized staff fromschool . ...............

161. Administering disciplinary pohcy ...........................................

-162. Working with local groups to determine bases for student evaluation . . .................

163. Developing communication between teachers at various grade levels where possible and -
applicable . . . . .o

164. Alerting teachers to help that can be provided by para- -professionals or non-certlﬁcated staff .

165. Deve]opmg programs to improve attendance . . . ... ...

166. Conducting school-initiated curriculum evaluations. . . .. ......oev e

167. Working with teachers to establish criteria for evaluating their effectiveness in working with the
different racial and ethnic groups in the school . .. .. P

168. Including para-professionals or non- -certificated staff i in planning meetmgs on work load and
special schedules . . ............ e e e e e

169. Dealing ethically and legally with student rights MOVEMENtS . « . .o v vve oo e e
170. Visiting classrooms regularly to supervise instructional program . ... ......... e .

171. Recruiting teacher candidates. . .. ... .. ..ottt _

172. Working with street gangs inside the school . .. ... [

173. Developing sex-education programs . . ... ... e e e -

174. Making final decisions regarding hiring of teachers . .. ...........oovvene e

175. Makiig arrangements for supportive services for students, such as testing and speech therapy . . . ) .

176. Developirig strategies to reduce student transiency . ......... R R

177. Making final decisions regarding removal Of teachers. . . . . v v et et e e e 1

178. Developing resources to secure part-time and temporary jobs forstudents. . ... ....... e

179. Involving parents in hiring of teachers ... ........ ... J

180. Developing strategies for deahng with high teacher (UTROVET « « v v o e e e e e e ce e

.
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(1%)
'DATA SUMMARY SHEET ON SCHOOL AND PRINCIPAL
Name Qf Principal
 Name of School
School District
, ':City or Community 1‘ e "State
Data 0:1 Principal
A ’Age' Sex " Race
Highest Academic Degree Major Field
#of YearsasaPrincipal - # of Years in Present Principalship
# of Previous Principalships
# of Previous Principalships at Different Level? from Present One

- Which Levels? ’
# of Administrative Level.; between You & Superintendent
# of Administrative [ ~vels between You & 'Classroom Teachers

Data on School
Lowesf\ Grade Level ___;Highe;t Grade Level
(In figures reported below, exclude kindergarten.)
# of Students __ # of Classroom Teachers
# of Para-Professionals & Non-Certificated Staff
% Student Turnoverper Year % Cliassroom Teacher Turnover per Year
% Para-Professional & glg,qn-Certiﬁcated‘ Staff Turpover per Year _____
(OVER)

: ’ -
3 L. . .

: 133
Developed by

industrial Relations Center Consortium for

The University of Chicago Educational Leadership
1225 E. 60th St 5801 S. Kenwood
i
Q . Chicago, 1llinols 60637 |




‘, o . . ) k ’ ) } .
;o (12)
Ethnic Composition K
(approximaté percentages)
a . Para-Professionals
Students . Tedechers . & Non-Certificated
. White .
" Black .
; \ -
Puerto Rican . .
Mexican .
o 1

Ogiental . .
P F
' ' 3 n

Other (specify) ‘

Socioeconomic Status [ ]High [ ]Middle D Low
(vour judgment) _
ARE THERE SITUATIONAL FACTORS IN YOUR SCHOOL WHICH WOULD HELP US UNDERSTAND YOUR
S RESPONSES ON THE INVENTORY BETTER?
'S

Pt




i - » | s/23frs -,
T : | JOB FUNCTIONS INVENTORY o \
. o FOR r ’
' SCHOOL PRINCIPALS e
Normalized Standard Scores for 619 School Principals _ o ]
Relations with People and_Groups ) ‘
Factor 1. Personal Handling of Student Adjus‘tmenty Problems ‘ L
Raw  Standard Raw  Standard ‘Raw  Standard
Score Score Score Score _ - Score Score
53+ 79 f*g 58 Y4 L
52 76 3 57 26 43
' b)) 75 38 55 25 L2
. 50 .73 37 54 24 40
' b M 36 53 23 39
L8 70 35 52 22 38
47 69 W 51 21 36
16 67 33 50 20 . 34\
Ls 65 . 32 L9 19 32
by 63 31 49 18 29
43 62 30 L8 17 26
L2 61 29 L7 16 - 23
b 760 28 45 15- 18
Mean = 32.66 ‘
¢ 8.D. = 8.15
5 Factor 2, Organizations & Extracurricular Activities -
Raw Standard Raw Standard Raw Standard
Score Score Score Scgore ' Score Score
e 79 22 60 1 50
30 75 21 59 © 13 o 49
29 72 . 20 57 12 u7
;28 70 .19 56 on 45
27 67 18 55 10 43 -
2 26 65 17 54 9. 40
' 25 63 ’ 16 53 8 37
. 24 62 15 52 14 33
- 23 61 | 6- 27
Meah = 15.17
S.D. = 6.15




| \ , (14)

| L | | 4/23/75

T JOB FUNCTIONS INVENTORY K\\\\X\\\
- : ~FoR

SCHOOL PRINCIPALS

Normalized Standard Scores for 619 School Principals

Relations with People and Groups

Factor 3. Ihdividualized Student. Development

Raw Standard " Raw Standard . Raw Standard

Score Score Score” Score Score Score
29+ 82 21 63 -~13 46
28 79 20 61 , 12 43
27 76. 19 60 . 11 41 _
26 73 , . 18 57 10 38 J
25 71 17 55 9 36
24 70 - 16 © 53 8 - 32
23 67 ) 15 51 7 28
22 65 14 49 6- 24
Mean = 14,99
S.D. = 4.28

' Factor 4. Utilization of Specialized Staff

1

‘Raw Standard - Raw Standard  Raw Standard

Score Score Score Score _ Score Score
b1+ 82 32 59 22 " 39
Lo 7™ A 57 21
39 - 75 30 55 20 35
38 73 .29 53 . 19 33
37 70 28 51 18 31
36 68 27 49 17 29
35 66 26 . W7 16 .27
34 64 .25 L5 , 15 24
33 61 - . 24 43 14- 18

’ 23 -, L1
Mean = 27.48 ¥
$.D. = 4.90

136




" Raw

Score

5k

53 .
52
5Y
50
[
48
47
46
43
A

Score

24
23
22
21
20

19

kf23/75
i i
/ JOB FUNCTIONS INVENTORY
. 'FOR . h )
SCHOOL PRINCIPALS \\\\
Normalized Standard Scores for 619 School Principals
. Rglations with People and Groups . 5
Factor 5. Evaluation of Teacher Performance s
Standard Raw' Standard . Raw - Standard
Score : Score Score Score Score
74 43 48 32 34
69 . b2 L6 ' N 23
65 41 . 45 30 31
63 . . 40 43 29 29
61 39 42 . - 28 27
59 38 b 27 26
57 . . 37 . 39 : 26 26
55 : 36 38 ¢ 25 24
53 35 37 ‘ 26 v 23
51 34 36 _ 23 23
L9 33 35 22« - 21
N \
Mean = 43.60
S.D. = 6.07
Factor 6. Collegial Contacts
Standard ; Raw Standard o Raw ° Standard
Score " . ‘ Score Score - Score Score
‘2
79 18 57 1 . 38
74 17 - 5k - 10 36
70 16 52 9 33
‘.67 15 49 "8 3N
63 14 4y . 7 . 27
. 60 s 13 4l 6- 22
- 12 49 ’ '
Mean = 15.é7
S.D. = 3.56
137
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(16)

- 4123(75
 JOB FUNCTIONS INVENTORY
- L FOR
- ~ SCHOOL PRINCIPALS
Normalized Standard Scores'f;r 619 School Prinéipals
Relations with People and Groups
- Tactor 7. ,Raci£l & Ethnic Group Problems
v - L&
. Raw  Standard Raw  Standard _ Raw  Standard
Score Score Score - _Score ¢ . Score Score
51+ 9 37 59 22 k6
50° 76 * 36 58 21 ks
w 74 35 57 20 4
48 72 , 34 57 u 19 43
b7 . 70 33 56 18 L2
L6 * 68 . 32 5 : 17 L
k5 67 . N 54 - 16 40
44 66 730 53 : 15 39
43 65 29 - 52 14 Y
L2 64 v . 287 51 ‘ 13 - 35 :
41 63 27 51 ' 12 33 v
4o 62 26 50 11 30 , .
39 61 25 [ 10 27
38 60 24 48 9~ - 23
L 23 47 ) . .
Mean = 26.99
S.D. = 9,81
Factor 8, Trouble Shootipg & Problem-Solving ‘
Raw Standard ~ Raw Standard Raw Standard -
Score- Score Score Score Score Score
22+ 75 - 16 " 54 10 37
21 - ‘70 f 15 51 9 P 34
20 66 1% 48 8 SN
19 62 . 13 4s . 7 27
18 60 12 43 6 23
17 57 " 1 4o 5- 21
- Mean = 14,54 -
S.D., = 3.40
- 138 -
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4/23/75
JOB FUNCTIONS INVENTORY
FOR
SCHOOL PRINCIPALS
Normalized Standard Scores for 619 School Principals
Relations with People and Groups
. Factor 9. *Community Involvement,& Support
Raw  Standard Raw - Standard " Raw  Standard
Score . Score Score Score - . Score Score
51+ 79 9 %6 27 38
50 75 38 54 26 37
Lo 73 37 . 53 25 36
48 70 ! - 36 52 24 34
47 68 35 50 23 32
45 67 34 4 22 " 30 -
4s 65 ' 33 47 21 28
Ll 63 32 L6 20 27
43 62 T 31 4 19 26
42 60 30 43 ' 18, 24
41 58 29 41 . 17 22
ko 57 28 40 16- - 18
Mean = 34,94
S.D. = 6,67
Factor 10, Dealing with Gangs
Rawv  Standard " Raw  Standard Raw  Standard
‘Scors Score Score "_Score Score Score
18 7 13 P 7 54
17 71 12 63 : 6 51
16 68 11 61 5 49
15 67 . 10 -59 4 b5
14 65 9 57 : 3- 39

8 - 56

’ 139




, . 4/23/75
JOB FUNCTIONS INVENTORY
FOR
SCHOOL PRINCIPALS
‘ Normalized Standard Scores for 619 School Principals
Curriculum ,
. 7
Factor 11. Curriculum Developmént
Raw Standard Raw -~ Standard Raw Standard
Score Score Scors Score Scorg »Score
30 82 22 57 ~ 13 36
29 79 . 21 55 _ 12 34
28 75 .20 52 11 32
27 71 19 50 10 30
- 26 67 18 48 9 23
25 64 17 ~. 45 ‘ 8 26
24 62 » 16 43 ' 7 24
23 59 ' 15 40 b~ 18
: 1& 38 : .
! Mean = 18.94
S.D..= 4,16
Factor 12. Instructional Materials
Raw Spandard' ‘Raw Standard Raw  Standard
Score _Score Score Scare Score Score
30 .. 82 22 56 : 13 35 -
29 ‘76 _ 21 54 o 12 33
- 28 72 20 51 : 1" 31
27 69 19 Ly - 10 - 28
26 66 , 18 "4 - 9 25
25 64 17 45 ‘¢ 8 22
24 62 - 15 b2 - to 7 21
23 59 15 4o 6- 18
. 14 38
Mean = 19.26
S$.D. = 4.14
. " Y
140
-~ r

%

(18)



(19"

] s ) . '

: - | 4/23/75 l
. . ) b]
JOB FUNCTIONS INVENTORY
. FOR L
;SCHOOL PRINCIPALS
Normalized Standard Scores for 619 School Principals
' . Personnel
_ : Factor 13. Staffing ‘ .
Raw  Standard Raw . Standard Raw  Standard . o
Score Score Score Score Score Score _
36 7 26 53 ‘ 15 38 .
35 69 .25 . 52 1L 36
3 66 24 .50 . 13 35 . p
33 65 23 Lo 12 34 ) -
32 63 . 22 47 1 . 33
31 60 21 46 10 32
30 59 N 20 bs SS9 30 )
29 58 19 43 ‘ 8 28
28 > 56 18 42 . 7 26 ' '
27 55 17 3 b= 23
. 16 .39 : , )
Mean - 23,51 —
' 8.D. = 6.64
. Factor 14, Working with Unions
Raw Standard Raw Standard Raw Standard
.Score Score Score Score Score ._Score _
0 82 ' 21 58 13 45
, 7% 20 57 : 12 43
8 74 - 19 55 11 40
2 71 ‘ 18 53 ’ 10 37
26 69 17 52 9 - 34
25 66 16 50 8 32
24 64 15 49 4 29
. 23 62 14 47 6 26
22 60 : 5« .' 21
Mean - 16,26 ‘
~ S. = 5.08




Raw

Score

54
53
52,
51

50
49
48
L7
46
ks
N

- .43

JOB FUNCTIONS INVENTORY

FOR -
SCHOOL PRINCIPALS

Normalized Standard Scores for 619 School Principais

3

Standard

Score

82
77

2andard

Score

79
75
72
70
67
64
62
60

58

General Administration

Raw
Score

b2
14
40
39
38
37
36

. 35 .
34
33
32
31
30

Mean
S5.D.

Factor 15. Working with Central Office

Standard

—Score

52
50
[iTe]
k7
46
uu.
b3
L3
39
38
36
35
34

40,32
5.88

_ Factor 16. _Safety Regulation

Standard

Raw
Score Scorae
27 56
26 54
25 52
24 50
23 - 48
22 u6
21 Ly
20 43
19 40
18 38
Mean = 23.83
S.D. = 4.99

: s
¥
4/23/75

Raw Standard

Score Score

29 32
28 30
27 29
26 28
25 26
24 24
23 22
22 21
21 21
20 21
19 21
18" P 18

Raw Standard

Score Score
17 37
16 35
15 33
14 31 -

13 = 30
12 28
1 - 25
10 22
" Qe 18

(20)
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| - W23/7s
\ “ : JOB FUNCTIONS INVENTORY
FOR '
SCHOOL PRINCIPALS
Normalized Standard Scores for 619 School Principals
-Genfral Administration
‘Factor 17. Fiscal Control
Raw ~ Standard .Raw Standard Raw Standard
Score  _Score Score Score Score Score
30 72 22 L1 14 37 S
29 67 21 49 13 35 |
28 6k 20 L7 12 33
27 61 ‘ 19 L5 : " N
26 59 18 Ly . 10 30
25 57 : 1?7 k2 9 . 28 .
2k 55 16 40 8 25
23 53 15 -39, _ 7- 21
f ’ Mean .= 21.09
S.D. = 4.99
/\4
A
§
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