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-This essay is not writtenhéor all Speech Communication educators.
It is not for those who sincerely believe that it is somehow inconsis—
tent with their rolegtas libéral educators to be concerned with the
relatidhship of what they teach to their students' future c?:gers.
Hor is it written for those who fear that the answer to thé“question
"Wwhat can I do with a Speech CQmmunlcation education he51 es teach?"
is nothing. Nelther is it for those educators who support the notion
of a career relevant communlcation éducatlon in principle, but believe
that‘specific concern with the career goals, objectives, and prospects

offtheif students is somebody else's business.

The reasons why communication educatoré should:-even'mtst=-be
concerned with the non-academic career relevance of the education théy
prov1de have been stated well elsewhere.1 This paper is wrltten for
those-who accept that and who assume--as do these authors (1)-that the
field of Speech Communication will be challengad more and more in the
future to demonstrate the career relevance of a’'comnmunication education.
(2) that we can meet that challenge without negating our traditional
roles as Iibertlbeducators. and (3) that to do so will not enervaté
but enrich our discipline's scholarly and educational actlvitles.

» In order to meet that challenge, we communication educatofsgmust

'~ address ourselves to the twin tasks of assuring the career relevance

of the education we provide and communicating-that relevance to the -

potential eniployers of those we educate. Suggestions for accomplish-

ing the first task may be found in several recent publications whiZh
discuss ways of increaé%pg the non-academic career relevance of a

comuunication education.? The purpose of this paper is to provide

» a3
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2.

some guicdance for communication; educators interested in communicating

with and establisﬁing employment relationships with business and
'government Hiring agents. Specifically, we will discuss why such
relationships should be established and who shoyld establish them una
- we'll suggest a variety of ways in which commun cation educators caa
establish mutualiy beneficial relationships with key representatives
of business ;nd government. |
mmunication Educators:Should Establish Em ent
‘Relations g8 wit usiness and verriment,
Recent Advisorf commissions studying higher education have )

. stressed a éontemporary need for strengthening the relationships be-

tween the academic world and the larger society in which it functions.

Determining the most appropriate forms those reclationships shouid take

o

was the central theme of the 1974 annual meeting of the Association of

American cOlleges.4 In an article in which he discusces both the

limitations and the.mutual benefits of such relationships, Clark Kerr -

also suggests the inevitability of increasing future intexdependence

of the business and academic world:

Although the college and the corporation are in-
creasingly separate identities, they are also more depen-
dent’'on each other., ¢« . .  The two worlds are more separ-
ate in their identities, yet more dependent on each other
in the coriduct of their activities; more suspicious of
each other, get more bound to each other for mutual sur-
vival . . .

Of course. the notion of establishing employment relationships with
v . : )
business and government is hardly new. Schools ofnbusinéks, public

administration, engineering and others of the more obviously non-

¥
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3.
academiﬁ-career rclevant disciplines have been dsing 96 for years.
what is relatively new is the idea of the so-calléd“;nonoccupationally
’relaéed fields" / how we should wince at that charaqterization;7
ééeking to establish these relationships.

Why should the Speech COmmunication discipline scek to establish
such relétionships? The most cbvious answer is to help our gréduates
get jobs. There is some evidence to indicate that Speech Communication

departménte are beginning to recognize the need to do so. In a recent

survey conducted by Ronald Bassett and Robert Jeffrey:

o

One-half of the chairpersons responding in the survey |
indicated their departments are attenting to establish réla-
tionships with nonacademic institutions to facilitate place- *
ment of Ph.D. graduates. Furthermore, they overwhelmingly
consider business., industry and government as the most
likely markets for the Ph.D. surplus, '

While not denying the value to our depafﬁments and the students they
serve of establishing relationships which facilitate placing our %n-
dergraduate majoré in entry level positions in business and govern-
fent, Roger Hite aréﬁee,that the entire disciplike gains special Egne-
fits from secking out non~academic positioné for advanced degrece
ﬂbldcrs which permit them to use their communication,exbortise in non-

academic settings., He writes:

Why should we encourage and support the migration of
cur professionals beyond the ivy fringes? Because it will
/ accelerate_/ the understanding, recognition, and acceptance . %
of our studies both inside and outside the university. . . .
If communication professionals are placed in mid-level and
top management positions. there is a greater likelihood
that the value and utility of our discipline will be ap- '
prociated and sought outside the university. Further,
we will raise the likelihood of introducing. "communication Y
programs” into business and industry. which'in turn will re-
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quire the speéial preparation we provide our majors. And.,
fipally., the research and application of our theories in -
business and industry will provide a2 heretofore missing N
flow of information between professors and practitioners--a
flow that will assure the relevancy of our research and
curriculum, and raise our esteem in the eyes of university

administrators who look skeptically at "non-occupationally
related" majors.? -

} specifically, there‘are two interdependent objectives to be
accomplished by establishing relationships with business and governmént:
(1) to communicate to the gatckeepers of entry into business and
governmentai.caréers the range of skills and compe;encies that our
- graduates possess, and (2) to le?rn from business and government what

we as educators nee@ to know in order to strengthen further the carcer

relevance of a communication education.

. \ ) . :
Ourldiacipline must come to grips with our problem which might be
characte

ized as "everybody wants what we teach, but nobody knows we
té ch itj" In their survey of business and government to dectermine

the marketability of communication competencies. K. Philip Taylor and
!

gRaymond . Buchanan observed that although 75 percent of rosponding

organizations said that they were aware of communication problems
%ithin their companies: no one "listed a need for a communication
specialist to sélve cohmuni?atiqn problems."® various replies to an
#nquiry sent gy these authors to 2 number of business and government

°6rganizations illustrate further the fact that ouf discipline has an'

"imaééﬁxprdblem.n One corporation began its response:

¢

=

X am replying to your inquiry about career relevance

of a speech communication education for employment. We -

" are perhaps handicapped by a lack of information concern-

ing just-what skills and compegenciea a communications
major . might offer an employer.

N ©
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It is, of course, we (the Speech Communication discipline) who are
handicapped'by'business's "lack of information" concérning what we do.
And what “"information” hiring agencies do possess may often be labeled
*misinformation” and “"stereotypic." For exampie, one government agency

replied: ' \\

This is to reply to your inquiry about federal carecers
in the field of Speech Communication. We are enclosing two
announcements for job opportunities in the area. BAs stated
in the announcements, the minimum requirement for Speech
Pathologists is a Master's degree which included 18 sem-
.ester hours in specech pathology; and for Speech Techni-
cian., a Bachelor's degree in Speech Communication or a
closcly rclated field.l0

A professional businesswomen's organizaotion wrote:
&

Specch communications is a field that does not exactly
. coincide with our purposes, unless it is used as 2 prelude
to a broadecasting career. Our orgenization is made up of
. creative persons, involved in writing, editing and allied
fields in the various communications professions. Wo f£ind
, that speech involves the theater, speech therapy ard other
. disciplines not in keeping with our purposes, _ cven though
they are professional and worthwhile fields.ll

L ] .
‘It seems clear that many organizations in which our graduates could

reasonably be expected to seck employmept either havei:o ideca what
Srpecech Ccommunication pcople do or possess limited and sometimes in-
accuratq stercotypes of our graduates which simply do not refleet the
rcalities ofhthe changes and development our fiecld has recently undexr-
_gone. ff we are to facilitate placing our graduates in business and °
government. we must establish relationships with business and govern=-
ment hiring agents which will give us an opportunity to‘communicate to
‘ﬁhem more accurately what kinds of skills énq competencies they ean

A

¢




6.
- expect Specch Communication graduates to possess.

There is another side to this need to open up cﬂannels of communi-
cation betwecen communication educators and the non-acadeﬁicaworld. We
must also.give business and government the opportunity to let us know
what kinds of skills and competencies they are looking for in the peo-
ple they hire. As Lendrum Bollingiput it: "If wars a;e too important
ﬁo be left entirely to the generals, education is certainly too import-
ant to be left just to the professbrs."lz e arc not suggesting that

usiness and goverhment ought tovdictateénghemic curriculum. We are
(zhggesting. however, that if one of our goals as educators is to
prepare our studento to function cffectively in their future careors
in business and.government, we should seck to c¢stablish mcans by which
buaineaa and government can provide some kind of dircet input into
the college or university experienco.

Let there be no mistake about it. To invite buéinegs and govern-
ment to communicate to us about their needs and\bhexr perceptions of
how well the education we provide mecets those needs carries with it
some considerable risk. There is‘the risk gﬁgt we may become rware of
the fact éhat the way we have always educated students is not the only
way--not ¢ven tho best way. BDut with that risk come the concomitant
opportunity to learn what we nced to know to assure ourselves that we

¢ providing our studentg with a valuable educational experience which
is relevant to their nceds in the timcs in which we live. To do less,
to attempt to persuade business and Jovernment that our graduates are
just what they nced without bothering to determinc what skills and
competencies they do need and whether or not odr graduates de in fact

L)
o
2
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have them is sophistry in its worst sense. As Roger Hite put it:
w3 ' :

Let's make sure we are plenning a preogram that will
not only make our majors appear "fit," but indced put ithem
through some intellectual actxvxty that will really exge-
cise the important- skills needed in the "real world."l3 S

- o

who Should Establish These Employment. Relatinnshins
With Business and Government Hiring Agents

We raise the question of who should establish employmeont relation-—
ships with business and govcrﬁmcn£ because it has been our experience
that the most Eypical response -to that question is: "'they' should.”
and “they" is always somcbody elsc. Speech Communicaticn students be-
licve that their departments should be doing something to establish
such relationships; departments believe that ;hoirvechool's placeme?t
or counscling center should bé doing somcthing; both students and de-
partments are cortain that our professional aesociati@?? cught to ke
doing something., So often we have heard pedple asgert that the "disci-
pline" should be doing something without quite grasping the fact that
we--cvery Specch Communication student, faculty member, and aéminis-

tratox--arc the discipline. We--all of us--are the discipline vho ~

ought to be doing something about cstablishing employment rclation-
ships with business and government hiring agents. .
Members of the diaéipline. however, can be élaced meaningfﬁlly
into three categories and the potential contributions of cach to the
proccss of establishing such relationships can be identificd. These
three groups are (1) our national, regional, and state professional

associations, (2) the facultics and administrators of Speech Communi-
’
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R

.cation departmenta, and (3) both the undergraduate and graduate stu-
dents of such departments.

It haz been our,experienoe that many in our dlaoipline look to
our profeasional aasociations--eapocially the Speech communication
Association--as the primary source of solutions to our graduates' e~
ploymenﬁ problems. We think this is a mistake. We believe that the
primary raesponsibility for éstablishing employment relationships with
buuinots and gov€;§§int hiring agents should f£all to departments of
Speech COmmunication. while the contributiona that professional asso-
iciitions can make are considerable. they are for the most part indi- ’
rect. Certainly at the undergraduate level (although to a somewhat
‘lesser degree at the graduate 1eVe1) there is very little-that SCA
can (or should) do to get “Sally Student," Speech Communication major,
a job. There is even less that son can do to see that she has re-
ceived the kind of‘oduoation that prepares her for the kind of job or
careexr she wants. |

Thore is evidence to suggest. however, that many Speech Communi-
cation departments have not yet accepted the responsibility for assist-
ing .their graduates in gaining entry to non-academic careers. After
analyzing the survey responses of Speech communication departments
from 556 undergraduate and 157 graduate institutions, William Arnold
concluded that:

A .review of all of the results indicates a sad state
of affairs in our profession with regard not only to infor-
mation available / obout the careers that our graduates can
and do enter_/ but our attitudes toward our students as they
leave our programs. . . . At both the graduate and under-

0
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gradquate level:. there was general agreement that the [rétu~
dent_/ haslghe primary responsibility for his own place-
ment . . . ' '

cgmpiaining that when departments do engage in activities vhich assict
the placeitent of graduates they tend to limit themselves to those which
reguire little effort or initiative (e.g.: pinning employment notices

on bulletin boards). Arnold suggests: “In order to maintain interect

‘in an assertative career orientation, it might be useful for / dopart-

. - . N | 4
men:s_/ to employ more active forms of carcer aasistanco."l’

We agrec. While students should take a much more active part than
moct do in the difficult pfocesa of identifying and securing worthwhile
non-academie carcer positions. we believe that Speech Communication
dopartmenté should assume active responsibility for establishing .cm-
ployment relationships. which will f’:i;it&tc this process. We cli}rge
departments with this responsibility for three feagsons. UTPirst, it is
they~-not students nor pfofeasional associations--who deliver the aea-
demic product. To the degree that intcracting with buciness and gev-
crnment suggests the nced to modify communication cﬁrficulum cr, at
least, academic advisementmof communication majors. it is the depart-
ments who have the ability to fulfill that nced. Second, there is no
such thing as a "communication educotion." Many have commented on the
great diversity of p;ogré&s offered by Ehe somewhat ovexr 200 graduate
and 2,000 undergraduate Spcech Communication departments in this

country. Hence, while there may be mﬁch overlap in program content.,

‘each department is best able to articulate with any specificity the

corecer relevance of the communication oducation that it provides.

11
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And as the content of particular programs differ, so too should the’

naturc of the employment relationships established. Departments

which emphasize rhetoric and political communication may seck out dif- -

ferent kinds of relationships than will thdse speciaiizing in interper-
sonal communication and human rclations. Third, for most studcnts the
greatest benefit will come not from "business and government in gén;'
eral" understanding the carcer relevance of o communicapioh cducation,
but from business and gbvernmcnt in their locale uhdcrstanding that
the education éhoy received from their particular Speech Communication

departments make them especially good prospects for empléyment.

How _to Bdtablish Employment Relationships with
usiness and Government: Hiring Aqents

what Professional Associations Can_ Do Ch-

There are four major ways in which our national, state., end local
professional associations con contribute to the establishment of om-
ployment relationships with the non-academic world. Pirst., thoy eon
serve as intra-discipline disseminaécrs of information. The past fow
_bears have scen an impressive increase- in the amount of information
"disseminated throujh our pr@fcssi@hal associatiens rclative to improv-
' ing and demonstrating the eareer relevance of o communieatibﬁ cduca-
tion. Note, for cxomple, the number of workshops., convention programa,
and conferences’devoted to these issuesiis the recently published ScCA
gponsaréd ERIC book entitled Coinmunicntion Edneation for Cnreers, 17 -

various studics ap@naored by the associations and reported in vhéir

publi}atiens.lg and refercnces to sources of information on these
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' matters in assoclatlon newsletters.19 As departments of Speech Comm-
unlcatlon 1ncrease thelr efforts to establlsh employment relatlonshlps bl RN
" outside of the academic communlty, one of the most useful thlngs our -
'profe551onal assoclatlons can do is to communicate the results of
"_these act1v1t1es to the rest of the dlsclpllne.3
The second thing that profe551onal assoc1ations can do is'to make
themselvea more useful to Speech COmmunlcatlon graduates who are pur- -

suing non-academlc ‘careers. One of the recommendatlons of the recent—

1y formed “cOmmlttee on the Status of Non-Academic Profess1onals in

. s . : o

_ needs of non-academlc prof9551onals presently in. our dlsclpllne. [ and_/
present and future communlcatlon students who are or will be preparlng
themselves for careers as non-academic - pro£e581onals . . "20 By

encouraging non—academlc Speech Communication profe551onals to become

N a

active in our dlsclpllne s profe551onal assoc1atlons (whlch have 1n '

the past been dom1nated by academ1c1ans). Speech COmmunlcatlon educatorn

) will benefit by learn1ng from our non-academic colleagues about the
relevance of- what we teach to the. needs of their professxons. Furtner~'

o more., through them.we will more ea51ly be able to establish employment

relatxonshlps W1th the buSIRGSS or governmental organlzat1ons in wh1ch

nawl“;ﬂnthey arewemployed.,w

The thlrd contr;butlon that our profe551onal associations can
make is to establlsh relatlonshlps with profe581opa1 non-academlc asso~‘

:,clations wh1ch exlst to serve the needs of professionals in areas in

s

' which our graduates can reasonably be expected to pursue careers.

such 858001at10ns mlght 1nclude the Amerlcan Advert1s1ng Federatlon.
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Americsn Menagementnﬁssociation. American Society for Training and De- "

. velopment)ZCenter for Marketiga‘COmmunications, Interﬁational Associa-
tion of:Business Commuhicators; International Association of Personnel
WOmen,_Public Reletions'Society of Ameriee. and the‘Society for Techni-
cal COmmunicatioh to name but a few,2l Many of these organizations

> . have committees whose function it is to actively seek out such relation-_‘

ships Qith representatives‘of the academic communicy. The forms of

interaction-with these associations might include (1) the)simple exchange

_ of 1nformation (maklng our publicatlons, brochures, propaganda, etc.

U avallable to ‘them and‘theirs“to usfﬁ"127‘seourtng"Indivrduai‘orgtn-——*——*——*
-stltutlonal membershlps.ln their associationa and vice versa, (3)

_fgarticxpatlpgdtg or co-host;ng panels at each other's conventlons,
or even (4) co-hostlng conventions. It seems to these authors that
thls is a- very rich and relatively untapped means of establishing the
klnds of employment relationshlps that our dlscipllne 18 seeking.-

- The fourth contribution that‘our professional assoclations could

méke'is'to‘provide noniecademic olacement servicesﬁfor speech oommuni-

catioh“greouates. A distinction can be made'between the'kinds of

entry-level cereer positions for whieh aﬁy bright iiﬁerallyteducated‘

graduate (includlng the Speech Communication major) may quallfy and
mf~_mmm_those for which a. communlcatxonveducatlon,(usually_graduatelAlsmespeeﬁeﬁ_m__ﬂ
cially relevant. We believe that the professional associations'’

~ placement services should concentrate almost exclusively on the lat-

ter type of position. The impetus for this placement activity, how-

. ever, must come from';hevdepartments. As departments develop (often

interdisciplinary) degrees in career identifiable areas such as health

| ]




13. ‘
sciences communication., organizationél communication., scientific comm-
t.un;cetion. and communication technology ﬁanagement, they should tﬁen
.Vencourege our associations' placement services to establieh'relatiep-
:ships witharepresentatives of. the career areas for which their students

aré being trained.

What Students Can Do ]
While the central drive for establishing employment relatjonshipe

-

Qith business and government must come from Speech COmmunication de-
who major in thoseﬁdbpartments can do to help. The first of these is
to take a much more actlve role than most students do in analyzlng
their asareer obJectlves, discoverlng ‘what career opportunxties exist,
x; and planning their own educational experience to maximize the probabil-
-fq?' ity .of gaining entry into the careers of their choice. Excellent books

exist which provide specific advice and useful information to aid stu-’

" dents in the selection, management., and development of the career in

Commugicatigg”gdugatigg,gQ; ga;ge;s, McBath and Burhans suggest a

variety of ways in which communicatioq\majors can use the services

~which exist on most campuses to help them idontify career opportunlties

and improve the marketability of a communication education.z3

The better communication students can identify the types of ca-
reers they want to prepare themselves for, the better they can partiei-

pate with the faculty in assessing and improving the relevance and

quality of the education they are receiving. And having more speci-

which their chances for success will be,optimized.22 In their book on

Ny




. S

» | 14. .

— ~ ES

fic information about the career objectives of their students will

enable faculties to more accurately identify_the kinds of employment

,relationships they should be seeking to establish.

Establishing employment relationlhips with business and govern-—
ment hiring agents is not particularly difficult, but it is especially
time-consuming. Therefore. the second way that students can help is

*

to assist faculty members in doing much of the "nitty gritty" work

. that must be done if such relationships are to be established. Most

faculty members find it difficult to impossible to obtain any kind of

irelelaed time. “from all of their other faculty responsibilities to do

the kinds of things that we. are going to recommend that they do in the

unextesectionrof this. ennay. xet; depending on the background and
experience of particular students. much of what needs to be done could

be done by the very students who will benefit most directly from the

relationships established. aence. our advice to communication students

is: If you want your faculty to establish employment relationships

which will facilitate your entry into non—academic careers, role up

A

your Bleevea and offer to do a great deal of the time-consuming leg-

"work that can be done by studenta so as to free. the faculty to do those

things which require their credibility and expertise.

. B by
One of the first things-that a department might do when it becomes

conmitted_to establishing cmployment relationihips with business and

government hiring agents is to form a nepartmental‘Career Dévelopment“

Committee. Ideally., such a committee should include faculty members.,

.
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undergraduate and graduate students, and one or more graduates of the
'department who are pursuing non-academic careers. Among the initial”
tasks of such a committee would be:
1. Determining and describing the non-academic carecer

relevance of its department's communication education.
2., Identifying the career areas for which such an education

is relevant and identifying the direct and ingdirect

gatekeepers to the entry level positions in those areas.
3, Deviaing-add implimenting specific plans for establishing

R — the types of relationships desired with the particular
‘ ‘ gatekeepers chosen,

« -

fxé‘ia imporﬁanﬁ'to réalizé ﬁh&t these thrée‘steps.do not constitute a
~ linear sequential process, but rather an interactive and cyélical-q?é. 
That is. ;s the committee‘begins to idehtify gatekéepé;s and develop

plana for interacting with them, it will undoubtedly discover new
(carger‘relevancies which will in turn suggest;ad&itiqpal’career.areaéaA
and ¢o on. And as relationsrips are established, these will pro&idé
‘ inbut for curricular and ad&%gement modifications whicﬁ will in turn

open up additional career opportunities and create the need@ for estab-

‘lishirg additional employment relationships. S -

mthe aree elevance of Ea rtment's
communication Education
The results of Arnold's survey seemed to indicate that most Speecti
communication depa:tmenﬁs know very little about the non-academic '
career relevance of the education thef provide.24 We beileve that onee‘ 
they addreu#‘themaelves seriously to the quéstion, most departments

will discover--much to their surprise., even relief--that a communicat:ic.

" o o ‘ lf’
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education is better preparation for a much wider variety of non—academig
p031tlons than they assumed. This should come as no surprise to tho;e
who are famlllar with the many studies which have demonstrated that

the kinds of skills and knowledge whlch communication graduates pre- {\

sumably possess are highly valued 1n busmness, industry. and govern-
ment.?s Nor should it surprlse those who are aware of the surveys

which list the variety of non-academic positions now held by communi-

cation graduates or the publications which outline potential careers

for tomorrow '8 communlcatlon graduate 26

While these materlals should be useful to a department beglnning
to discover and articulate the careexr relevance of a communication ed-
ucation, the single;most valuable source of information should be that
department's één graduates. McBath and Burhans have detailed specif*c

means by whmch dezjiﬁmenta can perlodlcally survey the1r graduates ' . ~

to ask thein such stions as:.

‘v
[}

,Z-L;7 What‘types‘o f;jobs\ﬁave ypu held since graduation?
‘[ 2‘/ To what extent did your degree in speech commuriication
"  seem to affect your ability to get each of the jobs

you have held- since graduatlon?

/ 3./ To what extent have the knowledge and skills gained
as a speech communication major seemed relevant in
meet1ng the demands of the jobs you, have held? . . .

/ 4,7 In what ways would, you recommend that this school
and/or- this department change any aspect of the ed~-
‘ucational process you experienced?<!

-The results of such éfsurvev would enable a department to (1) name

the variety of-non-academic careers in which communication graduates

have found employment., (2) state with somg-specificity the skills and .

0
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N competencies that have been_mostyhelpful in gaining e#trylinto and meet: -
ing the demands of those carcers, and (3) gain some insiéht into how
its communication education and the whole educational!experience of
which it is a part can be made more relevant to the requirements of
specific career arcas. |

Before approaching anyone about establishing employment relation-—
ships, ‘from the totality of the information gathered above the com-
mittee should prepare some specific answers to the easily anticipated
questioné "what knowledge. skills, .and competencxes can I reasonably
expect your Speech,gommunleatxon»graduates to possess?“ A,department
may want to prepare a general statement Whieh is applicable to the
- majority of its graduates or it may want to prepare different responses
for undergraduates and graduates or for students majoring in dlfferent
subareas of its curricular offerings. In any event, the department's.
response should include a general statement about the nature of the .
Speech Communication discipline and might further answer the question
by (1) enumeratlng specific skills and competencies, (2) describing
particular areas of knowledge (€eTer argumentation and persuasion;
rhetoric and public address; 1nterpersonal. group, and organizational
. communication) that typical graduates have studied, and (3) xndlcating
the kinds of non-academic carcers that are currently bemng pursued by
its graduates.v At the minimum. these materials should be prepared in ‘
some kind of an attractive brochure which can be sent tobor left with
'.those with whom the department is attempting to‘establish relationships

Some departments may want to prepare faculty or students to give in-

formal or formal oral presentations (perhaps with visual aids or med;g
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4 , )
support) on the career relevance of a communication education to
those’with whom they wish te establish employment relationships.

’
-

Identifying the Persons with Whom Employment Relationships_Should
be_Established. " ‘ |

Having developed at least a tentative ltet of occupatiohe or L
'career areas in whieh its graduates might seek employment., the comm-
ittee's next step is to identify specific persons with whom employ-
ment relatlonshlps should be established. These éersone should'in—
clude both the hlring agents themselves and those who dlrectly or in-
directly influence their hiring decisions. '
, The first step is to identify all of thgee on one's own campus-
who have access to yixing agents in the reldgvant cafeer arcas. First
among these are the personnel of the campus Cereet Development and
\Placement Center, the pebple whoee function it is to serve as a direct
link between: our graduates and the gatekeepers to the entry level po-

eltiens they are seeklng.« Any department aeriouely interested 1n de-

velopinj viable employment relationshlps with the non-academic world

will spend cons;deﬁaple time educating and being educated by its
' school's carecr placement conter. 1In addition to the gencral placement .
’centero many schools have specialized placement centers, often asso-~
ciated with Schools of Business orTPublic Administrationl Under some
»circumstances) these too might be useful units with which Speech Comm-

unication departments might want to interact. Other campus units whicle

‘might serve as indirect links to particular hiring agents include a

school's counseling center, office of university relations, office of
L

continuing sducation (offerinj extension courses and workshops for

. By




.
L19.
business and industry)., campus newspaper. and alumni association.
Numerous off-campus indirect 1inks to hiring agents exist. First
among these is certainly all of a dééartment's graduates who are
currently employed in business. industrf. and governdént. Many of the
non—-academic professional associations previcusly'mentioned (see pp.’
;1;12) may.have local chapters with which departments may want to
associate. As departments develop graduate degrees leading to par-
‘ticular types of administraéiverr management posifions. they may want

S

to est#blish relationahipa with private employment agencies, especially

) thcse that ;pecisiize in executive or corporate placement. Establish-
ing'lines of communication wiéh state and federal employment agencies

a8 well as with city, county., state. and federal personnel departments |

/ 7
and with the local branch of the Federal Job Information Cehter is

also a good idea. - |
Identifyingy and locating specific hirxng agents is a falrly eaay -
task because so many re¢adily available sources of information exzst. T
To begin with, departments can usually obtain from their campus ca- |
faer development cehter the names;ahd addfegues of all business and
government hiring agents who are scheduled to come to campus during
the next yearlto interview applicants for the ﬁypes of positions fér

which communication graduates might qualify. Furthermore., numerous

reference works exist which contain spécific information on o wide

variety of businesses, industriea. and government agencies. including
descriptions of their entry 1eve1?positions and the names and addresscc
.0f the appropriate persons to contact.?8 5 visit with the campus

reference I}b:arian or the director of the campus career placement:

2 LRl
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center should produce the names of such reference wqus.which contain
this information specific to a particular cit& or séate. A telephone
call to the local office of one;s United States Senator or Represent;%‘
tive should produce the names of similar reference works which list

the key information on local hiring agents for city. county. state.

and federal sjobs.

Ecstablishiny Employment tionships with Business and Government

Hiring Aqents.

Once it has develéped a way of artichlating the carcer relevance
éf its communication education. idénfified the career areas that are
most promising for its students; and specified the direct and indirect
-gatekeepers to those career areas, a department's ability to establish
aseful employment relationahips‘ia limited only by its imagination.
time. and financial resources. What follows is8 merely illuaﬁrﬁtive of
some of the many p0381b111tles ‘available.

The first thing a department should do is work out a speclflc plan
for opeplng up ggannels of cgmmunicatlon between itself and selected
@nmcampus céontacts. The mosf éffectifé way to do this is by meaps of-
face to face contact. Have members of the Departmental Career Develépa
ment Committee set up. appointments with repreaenta?ivea of ﬁhe careerx
placement center. the counseling center, the alumni association. etc.
for'the purpose of learning from them what they know about,phe education-~
to-employment process and cducating them about the nature and carecr
relevance of o communication cducation. Offer to give talks to the

staffs of these and other ccademic units; invite key pecple from thase
. M %’
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units to keep you informed about their activities relevant to career
developmeht and placement; become knoﬁn on campus as a department

which is inﬁeréstedvih the career relevance of tﬁe education it provides,

Learn about and unashamedly hitch hike on all of the various em-

ployment relatiohahips already éstablishedvon your éémpus. Many

schools will alréady be engageé in a variety of activities which are
'-désigned to establish employment relationships between hiring agents

and stﬁdents"from the‘so~ca11ed occupationally re1a£Ed disciplines."‘
These includeo for example. such activities as "career day" durzng

-which members of busxnesa and industry come to campue to explain the
nature of their career areas or "onﬁthe-Jdb visitations" where 1nterested
students spend a day looking over the shoulder of a professional at

work to learn more about the type of job he or she does.v Once the
on-campua links to_businesa and government hiring agents come to know
members of our departments and their interest in career applications, ~ -
Speech Communication faculty and students should find themselves more |
and more included in employment relationahips already established.

Of course, Spéech Communication departments will also want to,

vdirect;y eqtdbl@sh their own employment relétionships. In their re-

cent book, McBath and Burhans describe the ?Campus Action Plan" of .
"a department at / a_7 large urban university / which 7 . . . made the
decision to locally publicize its programs, its graduates, and the

‘speech communication field in general.“29 Of interest here is the
part of the plan degigned to reach specific hiring agents:
The department responded in several ways. First, a

list was secured from the career development office of .. .
about 70 interviewers who frequently came to campus to

Py

20
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£ill positions for which liberal arts majors were eligible.
These interviewers were sent. a two-page letter which de-
scribed the field of s»eech communication. asserted that
speech communication graduates were probably among the
+ better qualified liberal arts candidates, and invited them
to visit the department to leain more about speech comm- d
- unication programs and graduates. Interviewers / who
responded_/ were asked to describe their fields and
employment requirements.30 |

k4

some departments ﬁey want to expand this school's "Campus Action
- Plan" té a "Ccmmunity Action Plan.ﬂ‘ The aéme type of letter--describing -
thebsPeech Communication graduate and inviting the recipient to explain
more about the reqﬁirements-df his or her_careér area--could be gent-
to specific hiring agents whéther or not they typically come to campus
t6 interview job applicants. Such a letter couid invite the recipiént
‘ either to rel?ond by mai;;or to-come to campus to exchange ideas witli "
other hiring agents and the Speech Communication faculty and students.
The same type‘of letter might also be.sent to key people in business
. ;and'government employment egbncies or to the: officers of_non—academic
| 'prdfesaional associations in fields in whichqoqr*graduateu are particu-
larly likely to enter. Rather éhan‘being,:éluctant to do so, it has E

“been our experience that business and-govérnment ropresentatives wel-

come the opportﬁnity to contribute to the educational process. In |

response to our letter requesting uuch_intéractidno a corpogation’ex-
ecutive recently wrots: . . . I am delighted to see that communication
educators are taking this step. I am particularly pleased that you '

recognize the input business executives can provide about skillu,néeded

by applicants for today's occupations.”31

The.willingne:n of business and g@vainmant,to provide input into
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the educational process sujgests a variety of possible valuable inter-
actions with career_oriente& Opeech Communication departments. Speech
Communication faculty may want to invite business and government rep- ‘
resentatives to Juest lecture at their classes. Representatives of |
‘business or governmenﬁ mighg be invited to teach short career specific
comqpnication courses xélative to their areas of expertise. Speech
Communication dépagtments might want to sponsor a "business executive—“
in-résidence" brogram similaxr to the ones recently conducted at Bryn
Mawr -College gnd‘puke University in which a top corpofate executive is
invited to live on campus for two or—three»weekafia~erder~%emihteraet
in some depth in a%d out of the classroom with interested students and
“.faculty.3? Such 2 program would give a department an opportunity to
probe that execut1Ve s thinking about the relevance of its ¢ommunica~-
tion program to the demands of the‘environment in which he or she works.

SOEe departments might prefer to formalizgvthe non-academic input
to their educational process by establishing a departmental advisory

¥

council of business and government representatives. A school which

recently established such a council describes :-the daties of its members

as follows: ' ' . {

(1) Student caraarn-counleling. We would like for ydu
to meet with Communication majors (graduate and
. ~ undergraduate) . and potential majoxs, once 2.
semester . .« .

(2) Divisional and area curriculum-development. . .°.
"~ Realizing that we arean educational not primarily
a training institution, we need and solicit your
advice in developing curriculum offerings which are
traditionally sovund and innovatively meaningful to
: assure our students the best, most meaningful ed-
‘ ucation possible. . . « ,

“

-

)
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(3) Assistance in cther arcas: Providing speakers, .
developing progjrams, assisting in the evaluation
- and selection of cquipment. teaching of courses,
guest lecturers, tours of facilities for students.
interesting- potential donors in our Communication
programl etc.l etco o o o 3

While getting business and government to 'come to the éampua is
one way of establishing useful relationships., getting the faculty out’
into the so-called "real-world" is another. The director of usc's
Career Resource Center recently told one of these auth@rs; "The key
to developing emplqyment relationships with business and government is
‘*"w““gﬁdb1ié'sggak;gg zriggligg ours 7." He pbinte& out that there.ia simply

no substitute for personally knowing and being known by top corporate
executives and jovernment administrators. In fact. one of the quicka
est ways for a department to'get known in the non-academic community

is to establish a departmental speakers bureau (cona%gting of both
faculty and stude;txspeakera) and let it be known that it is preéared
to provide a variety of interesting talks on c?mmuhication related
topics for various business, professional, and service éluba. In othcxr
words, departments of Speech Communication are advised to use the

v

‘ngpeech” part of that title.

x

Several other useful campus-community interactions are suggésted
by Primrese who writes: '

a
4

5 - Pagylty and_ Student Menberehipe in Busingss Qrsriiga-
: tlops. Some departments haVe found it extremely valuable for

some of their staff and students to join professicnal business
organizations . ., . Active participation in these groups
places thé members in constant touch with the employexs who ,\\
control relevant job openings, and it keeps them alert to the

' kinds of] job requirements to which they should adjust their

. courses' ¢ontent. . . .

.
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- Short Courses or Seminars. Short training programs for
business people focusing on group processes., interpersonal
communication.: non-verbal communication, etcd.. are within the -

. competence of most departments, and they permit’ potential em-

- ployers to see first hand the relevant cexpertise-represented
by the departments. If advanced studants can assist with the
seminars, employers can see the potential employees themselves.
The faculties also become acg_uainted with potential ]Ob
sources. o o o g

>

" Faculty Consulting. . . . An employer who 3ees a'speech.
communication faculty member solve a problem for him can easily
see how an employee with some of the same expertise . . . would
be an asset. The academie curriculum immediately has relevance
to the employer's job requirements.34

"vothers have,sugge ted thatiit,would be mutually beneficiel to bus-

_ iness and academia if prd essbts would from time tostime'leave‘the cam-

- pus entirez’fy and serv | ‘r:.ef internships working in business or gover.‘n‘-‘
'ment. It is argued that such faculty internships could bring the latest
ih academic knowledge into ‘the non—academic world and the realities of
that world back into the college classroom 35 S

One of the most promising educational phenomena in our field is
- the establishment of Speech COmmunication internship programs in which .

; 'students work in communication related positions in business or govern-
ment as part of their academic program. In their;hooh in whichvthey
deserihe the nature of Speech COmmunioation‘internship proqrans,- w
euggest ways of establishing and administoring such‘progransl and
list a number of departments who are already operating them, McBath

=

and Burhans write-~ "

o« o o we recommend that career-oriented departments
establish speech communication (and related) internships - .
as part of their career-orientated undergraduate and graduate

_ degree programs. The existance of such internships could
~increase not. only the non~academic careor relevance but also
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the marketability of such degrees. The establishment of
speech communication internship programs could also be an
important factor in attracting many new students to / our.
field /. Furthermore, havija number of succéssful speech
. communication internships functioning throughout the -
' nation should materially assist in _educating the non-academic
- world about the nature and value of a speech communication
education as preparation for numerous non-academic careers.36
All of our prev1ous suggestions for establishing relationships
' with business and government have assumed that these relationships
will be basically informational in. nature. We have assumed that most -
departments would want tp leave the specifics of preparing resumes,
A'collecting létters of reference. arranging job interviews. etc. to’
‘others. Bowever. at least two departments have taken a more active
- role in the placement process itself. Primrose reports that "the
' Speech COmmunication Department at oklahoma State University last -
gpring . . . collected resumes from-all their students who were. terminr
ating their studies and bound them into a catalog which was ‘mailed to
about 1500 potential employers. n37 Similarly' the University of Texas .
at Austin 8 School of Communication publishes its Journalism graduates’
resumes in a bulletin called Ig as Talent which it sends to "all ‘the
newspapers and radio and telev1sion stations in Texas."38 Other
Speech’ COmmunication departments may f£ind it useful in the future to
take on more of the direct placement activities themselves.
The possibilities for establishing employment relationships.with-
business and government hiring agents have by no means been exhausted.
;Creative Speech 0ommunication departments should be able to find many o

| ways to refine andeextend the suggestions made here. Still we hoped

o
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that the ideas presénted here will hélp‘the‘communicatiOn educator to
be able tdvanswer the once intimidating question: "But what can I

do with a Speech COmmunicafion degrqe besides teach?" with a cheerful:

nty.
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