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The approach to peer criticism that I shall outline this afternoon is .

B
1

part of a* pilot project in composition that I am currently conducting at the

Louis Brandeis High School in New York City:‘ The project is designed to teach
) .
the structure and organlzation of the non- chronological essay. It has'a number

of cgmponents, but the one on which I shall: focus is the series of ed1toral

. . + et .

~ activities 1 have déveloped in conngction with peer criticism. -

. . P . .

/
* Peer cr1tic1sm has become a deservedly popuylar feature of many writing

<
\ programs.' Teachers report that students EnJoy writing for each other and that

ED116217

they are eager for the comments of theif peers. They also suggest that the
' i . R

editorial-ﬁspect of the activity aetually improves students' writing skills. .
ve f

However, no programs that I have seen suggest that the ed1tor1al;act1v1ty re-

.

a quires any special introduction. The assumption feems to be™hat gtudents will

- - pick up,editoral skills .incidentally as they become-more proficient in their 4
. _— N .- '

v own writing and as the teacher and text provide agditional guidance.

At first glance the acquisition of editorial skills would seem to coincide

P
N
“« )

with trad1t10nar’1nstruct10n in paragraphing, sentence structure, punctuation,

gpelling and so om. If students are to provide informed gu1dance to other -
AT

students, they obﬁdously need to be able to distinguish ;hese aspects.of )
. .
wrlting and, to determ1ne 'whether they have been used appropriately anr. . \.
-skillfully. Hence it would appear that the“tradltlonai tralnrng provided by
. . . .
o most'rhetoric texts may serve as the prereouisite for informed editorial

S

«
’ . .

guidance. = S ‘ : .
N : B “ ; . . . o, .
) My own view is\that if we wish studgdts to duplicate what editors really
. . ¢ . ¥ -
- : . : . -~ ’ :
_"~do, we fieed a very different methodolegy f®r teaching rhetorical matters., .

- S

Language instruction that relies on_the rheteric text is not an adequate

o
.

-
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introduction to the editorial act1v1ty because 1t 1gnores the most significant
i

aspect of the comp051ng process,. namely,‘the writer s purpose and- the audience
which he is addressing, Its a—rhetorlcal nature conseq&ently encourages the .

student to view language‘as a codification of'abstract linguistic norms rather .
n . - -~ .

than as a.functional vehlcle that the writer adapts to his expressive neéds. N .

In contrast to the‘abstract and diserete nature- of traditional rhetorlcal .

/ instruction, the editorial\act is holistic and drganlc. Althodgh an editor is
. ¢ " ’ ' ~ ‘
often considered an expert proofreader, his major task,-as we all know, is to
: o
- AR .
assess the writer's thetorical-skill in dintegrating form and content, style’

{ . .

-

and substance. Consequently, he begins with the whole rather than with the *
™ ¢ ; ' -
parts. He first reads to determlne the writer's purpose and to grasp his ,

“

total design, if, indeed, he has one, and only then does he questlon the parts

"o see whether and how they contribute to ‘the whole. Hls judgment, in Other s
. - .

words, is based on the total communicative process instead of on individual

h ]
particles divorced from aﬂ? conceptual framework™®.
If an editor views language as organic and integrated, it seems to me
» . i B R
that we should attempt to duplicate his perspective in the classrodm before

«
g

we ask.our students to engage in the editorda} act. Specifica;ly, 1 suggest

i that we teach rhetorlcal skills through the vehicle of the total essay rather

| - .
than through the particles of language on which we now depend I know this

i
secms a tall order( Afgter all, the essay seems so 1ntractable when one con- .

siders the complex matters that enter into the writing process and to which fthe
i ro» : ) ’ .o . “
* 77 editor needs to bealert. The question that immediately arises ig:* How can we
‘ ) - [ 4 . § .

N . B
ask our students to evaluate a complete essaysif we don't first separate these

- N A,
‘. . . .o e

{
- complex.matters and teach them individually and separately outside the context
. e . .

;‘ . of the essay? Thé answer,, it seems to me, is that we don't at first seek total -
' . o’ : L) 3
. 9 - v
."- - \ "
\ 4 . 3 . . a
O , —= ; N
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evaluation but that instead we isolate specific rhetorical features and teach

\ : .
them in a rhetorj:aI/context. 1f / for example, our purpose is/to teach the
‘- ‘\' . \\
1mportance of the key idea as a.unifying deVice, then it’is to this feature

that we ask students to,éi:jlt their attentioncnhen examining an essay‘and

lnot to spelling, punctuation,,quagraphing, etc. *
\ Teaching rhetorical skills in a’rhetorical context is, however, only a

- )
part of the methodology'; propose. AnotHEr aspect, equally important, is
fthat;students be given the‘bpportunit; to)regognize a Specific‘rhetorieal

>

. N ° AN
feature;;nductively, without prescriptive and injunctive exhortation. One,
[a

- way to encourage students to discover how language may be used appropriately
’ -
: ,and gracefully is to use comparative.methodology that distinguishes between
, 2 ¢ "
3 N y . -
the deficient and the ex elfent, the mediocre and ‘the suﬁerior. What I am

recommending is that we teach rhdtorical skills through a comparative eva1ua—

tion of the same‘gtudent essay in first and final draft. ‘I stress that the

[

B3
“~ essays be student essays, for only these'have the ideas, rhythms, syntax, “and

IS

diction familiar to’ the adolescent‘and hence hé/is more likely to recognize

- 3

thea( strengths as well js -their failings. Moreover, the revision can proVide

.
-

B him with a model that\he can confidently approximate. I also rﬁt%mmend that

*

. (I

. each editorial activity be prefaced by an introduction a1erting the student to-

the skill he is eva1uat1ng and adviging him to read both drafts With an e‘? to

¢ L

the way.in which the spepific skill does or does not appear.’ : .
! When the student has completed his reading And has evaluated the speCific

. EREY

.

feature he has been asked ta examine, the teacher may ,direct him to discussion
- * . ' LY ‘
questions that ask him tor examine some of the essays' features more closely.

The disc%ssion questions 1. have in mind are comparatf@e, focuSing4;B’£he way

in which the same idea appears in\both the first and’ final\draft, They should
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also encourage the student to articulate for himself the changes that have
n ) occurre& In this way observation and discovery within a rhetorical context
¥ . .

replace descripﬁion and dnJunction within an a-ghetorical.context. )
t

- Y The . final step is to_provide the student wijth an unedited essay that

-

t has the'same.rhetorical problem as the preceding| first draft. In this way .
. N the student directly applies the editorjal sKill he has learned to an .essay
‘ 3

B wriéten by an anonymous peer.

N ~ I want to share wéth you now two of the editorial activities 1've ‘pre-

VA pared in connection with my pilot proiect. -Before I launch into g -«discussion
Cof their specific features, I want to repeat that the editorial‘skills I've

singled out are those relating to the Btructure and development of the non-,

’chronological essay. Years of teaching on many grade lévels have convinced
me that non;chronologicai‘sequence is‘by far the most formidable and least
- . . - » ‘
understood mode of wrdt(en discourse. Hence, the skills I've isolaEFd are .
, thqﬁe ieeded'dn nonﬁchronologicéi discourse, namely, a preciseiy stated key . | .

-,

-
L]

idea; adequate/_effective and:relevant guppotrt for the key idea; -and the J" i

_7Iogica1 arrangement of ideas. R \

3

. ‘ . I‘haye used essays w(itten'by'junior high school students as examples off"
s ERY . :
\“fhe first draft. 1 deliberately chose essays from this level;because I felt.‘.
that s;udents WhO are being 1ntroduced'1o editorial skills need to exabine a . .

LY .

p1ece of writlng that is relatively uncomplicated, one that will not present

~ . . .

: formidable problems in language and idea. However, ag uncomp11cated as these

. essays may be, nhey nevertheless‘exhibit rhetorical sk&lrs present oo any ' .
A PRI S e t e, - ' '3
level. .M}-assumption is\that once a student grasps the skiIi he may, with
ease, recognize it in another, perhaps more soph1sticated, context '

z I’should note”that the essays have been ed1téd Becaﬁse I wanted the

. . » -/ . ’ - M
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student-editor to concentrate on the larger rhetorical features, I deliberately

> .
eliminated errorg in spelling and punctuation. I did, however, remain faith-

F .
, oful tq the student-writer's syntax and diction. These are, despite minor

K

, émendations,\iu:yentic examples of scudent hriting.. I should also note that
‘ the gevisionsiwere sometimes written by the student, sometimes by me. _When 1

. did the quriting, T again sought to duplicate the rhythms and syntax of the

oriédnal ahd to use whenever possihle the tentences tha;.appeared in the first

. . - , K \
" draft. : ‘ . :

' : '
§\) I want now to look.gt the first editorial activity: "Does“the Egsay Have

.

‘ a Key 1dea?" (See Attachment I)." I begin with this rhetorical feature because
to my mind 1t is the single most important aspect. of the non—chronological
essay. It.is the hub to which all the spokes attach. If the essay has no key

idea, it is useless to focus on paragraphing, style, mechanics. These‘mataers

\

v . rightly concern us,. but they are of secondary importance, since it 1s,only a4

. -

they illuminate ;he central idea that they can be evaluated and defined

- The 1ntrqduction to the first editorial activity alerts the student to

P
. v

. »
. the skill he is evaluating and asks him to read the essays with this skiﬂ& in

“‘ . P

-

~minds If the student has nbt recognized how the writer has amended hiS\first

. draft, the discussion questions are designed to heIp him: The first dis-
N ,
cussion Questidn directs attention to the opening sentence of both essays,
- . -~ i

asking students to hitscover the nature and Ppresence of a key ddea. It is, in

1
. .

other words, comp ative, in keepiqé with thp methodoldgy I. %ave outlined ,

- e
4 . My assumpnﬁon is that students will readily recognize the presencesof a key
£ -

~

ideaﬁin the, revisio? simply by noting that the opening sentence of the f1rst

IS

" draft provldes a purely factual description of the writer's subJect, whereas

- . .

the first sentence of the revi31on proqides an evaluation of or a Judgment

N ‘.. ~ »
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about the suhject. 1 should note parenthetically that students participating
in the ‘project will have been prepared for this distinction through oral ac-
tivities that help them to see the difference in their everyday, speech hetween -~

‘propositional and factual statements.
® ' .o
Once the stydent recognizes the presence of a key idea. in the revision,’

.

. he should be able to grasp quickly th% nature of the other changds. Questions

(2), (3), and (4), for example, direct attention to the difference in the way
physical description is used in both esgays. Note that they do not in any

. \ - ) ;
way specify the nature of the difference-but instead encourage the student to

determine for himself the changes that have taken plage. If»thefstudent has

recognized that Debbie's boisterousness is the controlling idea of the revision,

-
-

he should be able to recognize that the physitcal description is appropridte '

only if it is related to Debbie's dominant quality. Similarly, he should be |
able to sée that the key idea present in the revision accounts far the differ-

-

ence in the title and concluding paragraph of each essay.

4
-

-

The next editorial actlvity,"Does the Essay Have a Precise Key Idea?"

y

helps the student to recognize that although a essay may seem to haveua key -
idea, that key idea may.not account;for.the contEnt of the essay. (séé‘
A¥tachment IIS._ This editorial{activity is%a good eianple of how the éditor
has tQ proceed ‘In the first‘Zraﬁx the student-writer “uses the word grEatest ;

£

to characterize her Siberian Husky, but her account ,of her dog stresses that

he is different from other dogs and, not that he is better, than other gogSc
¥ . .
{
However, qhe student-editor cannot grasp this ﬁailing until he has read the

' . »

' first draft through.. Qnly as he rgads it from beginning’to end can he recog— '

-

7 . . .
nize that the announced purpose of\the writer "does not éoincide with her actual

.

performancd. And I suggest to you that traditional rhetorical instruction
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rarely provides the opportunity for tihrés kind of editorial judgment.
N *a R >
o If the "student does nqt at frrst see’ that the essay lacks a precise
“ ) fpcus, the discussion questions will help him, aga1n by directing his obser— !
( .- A
. vation rather than by 1ntruct1ng him explic*&ly Note that the first ques— .

1 D

.

”tion directs the'stuHEnt tog a number of sentences.in the first draft and asks .
) E ! ’ ) » v
: him to find their common idea.k,All of the sentences imply that Boris, the

>

Siberian Huskv, is a maverick. By examining these SentenCes in their rheto-

€

"rical context, the student can quickly note that their shared idea is Boris's

difference from'other dogs,.a recognition that suggests.the essay's true
chus. . ) . . ) ;o - ) W
‘ . . Questions (7 and (8) direct, thi;student 8 attention to’ the way . in ‘which
{ . . ‘
| the student~writer nag’ corrected the 1ack of coherence in the first draft .by
# .
. : using a transition in the revision/! However, "the terms transition ahd coherence ..
. . \
. do-not appear in the question.: Jf&bstractions like these are seldom needed in

-

" a heolistic and comparative methodology because the context itself will demon-

.

’Ztrate elearly and dramatically the problems tHat these terms are ‘meant to

Lo summarize. Ultimately it ‘matters less that the student cannot name his per-

-~

et céption‘than that hé be able to racogniae it operatfonallv, that-is; as it

A i - . . . A . ‘ ¢

functions in a total rhetorical context. . .,

. )

1 - . .
- J If the method I've outl;ned is successful it will permft' the teacher

0 rd
4 . . . .

. -, . . ¢
~ to teaéh rhetorical skills in a rhetorical context, it will help the'student

'
to improve his own writing skills while training him to_ provide ed1torial

\

guidance to others, and it will relieve the- teacher Jf the total burden of ™
s . *y
uevaluation. For those of us who have struggled with the writing component of
+ -
" the English program} such help is sorely needed. ) ) : -,
‘ . . . e, ‘ h . ‘o . :

.. Leonora Woeodman . ' : , L.,
Cof o . - ‘Department of Languages, L1te;gfﬁre, Speech and Theat . . .
E ’ Tea¢hers College, Columbia University ° \




Attagpment I-

' ’ i - . ’ . /
"o, EDITORIAL adrivimy 1 N
. . . ' .
‘ DOES,/THE ESSAY HAVE & KEY IDEA? (
‘ “ .

PR ’
One of the first thimgs an editor looks for in an essay is its key idea.

J

4 . He seeks a focus or a center that holds everything together. He knows that
. A " S . i . ‘ 2
. without a key idea, the efsay will ramble; it will perhaps have a great deal

. .

] & . v
, to say but it willrnot show how the ideas are related to one another.

In the first drgft of the essay that follows, the writer does not develop i

'alkey idea. When her editor pointed Fyis out to her, shé was able to find an

. idea that fould hold her.essay together and she incorporated it into ‘her fe-
A ’ :

Réad tge first draft and, without looking at the revision, see if you tcan

vision.

. + . - ’
discover what the writer's key idea could be. Then see if your idea was used °

-

o’

by the writer in her revision. The questions that follow will'hélp you tqQ see

)s . hd . . .
some of the changeg the writer .made. :
- .
..-
} 4
. ’
. -
) . )
: - - - .
. . ‘
. L~ .
;e . ' ’ !
. .
o ) ‘ £
” . .
/ A \ . / -
L4




FIRST DRAFT

My{Friend Debbie

B

I (1) My friend Debbie is about five feet tall and is thirteen years old.

‘ ~

(2) She has a good complexion and llght skin. (3) She has dark, long, wavy
hair which she parts in the middle most of the time. (4) She haé dark eyes,

e thick eyelashes, and long eyebrows. (5) When she laughs or smiles, her eyes

D

squint and all you can see are her eyelashes. (6) She has a small, pointed

. . .
nose. " (7) She has a big smile and dimples. (8) She wears braces and her

&front teeth are ungven. (9) She is thin and weighs nipety-seven pounds.

. 1
(10) On her right leg she has a big scar from where she had stitches.

11 (1) Debbie is very friendly and is always laughing ‘and talking. (2)
». She is like a radio station with non-stoﬁ music 24 hours a day; ‘but she's

non-stop talking 24 hours a day. (3) What a headache shevcen give youl (4)
” . R .

She is fun to be with,vbut she can be very impossible, sometimes. (5) When

- .

she loses her temper, she'll put the blame on -someone else. (6) When she

’

gets mad, she kicks hard and will act rough (7) She has a big mouth and

likes to yell a lot. (8) She is left—thded afd bites her nails: .

‘ﬁ N . -
'II1I1 (1) Debbie is always looking her Yest and is always well dressed.’
(2) She loves jewelry and will always wear'earrings, rings; bracelets, and
¢ .

necklaces.

Cmr

+




REVISION

One is a Crowd

= :
I (1) There's never a quiet moment when my frienY Debbie is around.
. - + ! -
(2) Most of the‘time she's friendly and is always laughing and talking.

L . . . .
a ~(3) But sometimes she can be mean. (4) Either way, she creates a racket the

moment she walks into a room . ’ - : &
¢ > 7 )
II (1) When Debbie feel®-friendly, she is 1ike a radio station with non-

e ~/

stap music 24 hours a,day, but she's non—stop talking and lauggﬁng 24 hours a

day. (2) What a headache she can give-yon. {3) Her laugh sounds like the blast

of a diesel horm. (4) She opens her mouth wide and you can see the ‘dimples in

- . )

her theeks -and the braces on her teeth. (5) Her dark eyes squint and all you
3

can see are her thick eyelashes. (6) Her small, ppinted nose will wrinkle and

sometimes it's hard to tell whether she's angry or- happy.

11T (1) When Debbie loges her temper, she sounds. like a_crowd of boxing

fans. €2) Shevli yell and scregm at the top of her lungs.' (3) Sometimes 5

she'll even éick, grunting excitedly every time the kick lands.. (4) When she

*>

gets rough, you'd never guess she weighs only ninety-séven pounds. (5) Once
. > _ .

I saw her beat up a boy t&ice her size. - (6) She was 80 fast with her scratches’
. P L . ‘ . . X
and kicks that- he couldn't even find her"towhit back. (7) When the fight was

L)
Qver, she Blamed Eim for starting it, but I saw that she began the kicking

1 N ’

when the boy wouldn t move up thé stairs fast enough. (8) That's her way,
though., (9) She's. always blaming«someone else fof her hot temper.

v @D) Debbie ig as noisy ard hot'as a firecracker. (2) And just like a

firecracker, she can be fun to play with if you're careful and don't mind.

’ -
hl

the ‘commotion.
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\ DISCUSSION QUESTIONS
)
!
i

44

WFat difference do you see in Sentence (1) of each essay? Does Sentence

(&) of the revision provide a key idea for the essay? What is it?

Find the .physical description of Debbie in both drafts. How does it
differ? Why?

Has any of the physical description been omitted from the revision? Why?

»

Has any physical description been added to the revision? Why?

3

What difference do you find in the concluding paragraphs of both drafts?

Why do you think the writer changed the concldding paragraph of her re-

P »

vision? ‘ . . .

Why do you think the writer.omitted Paragraph III of the firs} draft

k4 -

from her revision?

In Paragraph IiI, Sentence (1) of the reyision, the writer tells us that
Debbie sounds like a crowd of boxing‘fans when she gets angry. Why does
this comparison appear in the revision and not in the first draft?

w

Examine the titles of both essays. Why do you think the writer changed

the title of the revision? '

»

>




A ) .
"~ * YOU ARE THE EDITOR )

" FINDING A KEY IDEA _
L N >~ Y " s

s

The essay below lacks a key idea that wqula unify all.éhé details. Help
the writer to develop a key idea that would structure the essay. You may
vfind an idea for a key idea in Paragraph II. .

> [ If yop can, rewrite the first paragréph so- that it contains a key idea. _ .
Then see' if you can provide the first sentence of each subsequent paragraph.

=

JAY

-

Jay is about four, feet tall when his shoes are off. He is six years old ' {

-

* *

and weighs fifty-fivé pounds. He looké gskinny but he really isn’t. Jay has
L J : T
blond hair and blue eyes. He has short bangs in the front of his face and ! '

looks 1fke Je?ry Lewis. When Jay is watching Batman or Mister Rogers on the
tube,'his eyés become as big as apples and start to sg:;kle. Jay is very pe-
culiar. He has a pale face, big ears, big lips, huge hands, and big feet.

Sometimes when Jay is at our house and my sister and I are playing ping-

pong, Jay uses those big han to graﬂ the ball. Then hé'll step qn it with 4

" those big feet. Most.of the time Jay smells, but to get him to take d\BE{h is

L
like trying to move a mountain. Every time you put him in the tub, he just

climbs right out of it gnd drips all over the rug. In school Jay acts rough.

He always pushes people around, wrecks other kid's projects, and calls 5§ery—

- . . ‘ h
body ngmes like dirty rat, hot dog, bad boy, and sometimeﬁ,ggatball. The only

-

food' Jay will eat is hot dogs and Spaghetti O0's. He has no manders so sometimes
while he's sver, he takes one piece of spaghetti and licks the sayce off.
After he slops it up, he puts it back in the bowl. He always spills his milk

and tries to cover his mistake by stepping in it and then walking on the carpets..

.
: . k)
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L . : ©  Attachment II S )

EDITORIAL ACTIVITY II

s . .

. DOES. THE ESSAY HAVE A PRECISE KEY IDEA? .
> - .. ‘ . . T~ ‘

’ An‘editor, as you have seen, always looks for a key idga in the essay. He -
' / ) L -
alsa checks to see if the key 'idea is precisely stated. He knows that if a key
, . . . N .

V. '.°  idea containé words_like greatest, nicest, and most wonderful, the writer will

o

NN often stray from his subjéct. Words.like these are too general.‘ They can

+
.’

apply to so many situatrons and actions that they, offer no guidance to the’

writer is to what' should or should not be included in his essay.

. ~ Y

In the ‘first draft of the essay -that follows‘ the writer uses ‘as her key

1dea the assertion that- her dog is the greatest Siberian Husky anyone could
ever want. However, the word greatest does not really account for~the 1deas

‘that follow. When her editor poipted this out tq her,:she was able to find
another adjective that stated her idea much more orecisely. She substituted
this adjective for greatest in her revision. < v _—

»

. As you read the first draft, try to discover an.adjective to replace °

. . greatest that would be a more precise evaluation of Boris, the Siberlan Husky;

Also try to determine how this adjective could apply to the various aspects
. .
o of her subject that the writer treats. : -

The discussion questions that follow the t&o essays will help you to see

how therwriter developed a précfse idea in her revision and how she was able

to connect the various aspects of her subject to this key idea. #° .

et
J X
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- FIRST DRAFT \ \
. ’ . ~ \
. . i .
;1 The Greatest Dog to Have ( . . ’
I . (1) Boris is the greatest Siberian Husky you ever wanted (2) He is véry

..

* friendly and wouldn't hdrt a flea. (3) He' 5 as tall-as I am when he is stand-

N . . .

!h}ng on his hind legs and is really soft and furry. (é) His coat has black,
¢ » -
wh1te, and a 11tt1e 511ver in it. . (5) You would expect a Siberian Husky to be

N .

‘ rough and tough because he is so big, but Boris does not like to be tough unless
it's cold out. (6) Boris is kind of tough when it's cold out and/you play with
him. . (7) Last year I had @ hat with a pomrpom on top and now the pom-pom is

only half the 51ze it was when I got the hat (8) The reason for this is that .
' M ]

when Boris: and I played outside, he nipped at the pomrpom ‘an'd pulled out one

. strand at a time. (9) Most dogs bark aanthmper-but not Boris. (10) He puffs

-

: < ) P
and yipes. (11) When I say puff, I mean a sound like a bark and' a yipe put

tegether. (12) At d1nner time he usually puffs because he's hungry. (13) And

' +

1
swhen he h®ars a 1oud bang from a firecraker, he ylpesr (14 All the dogs I

13

+

know will eat right-away when you put the dish‘down. (15) But Boris didn{t.
(16) He'll wait until you are-out of aight before he will eat.

"II (1) I think that dogs should be ﬁﬁ; boss of the animals in the house in

» ~

such a way that nobody picks on them. (2) But since our other dog Jerry died,
L .

our mother cat Buttons has taken over-Jerry's job in being head of the animals
- B . . . - % ’
in our house, even though Boris is stronger than she is. (3) The only time Boris

" shows his sxrenéth is when he wants to play. (4) Then he'll put his foot on
¥ . \ N
Button's back and hold her down. (5) But while he's doing this, he'll start
N . ‘ .
1ick1ng her.

f .

III . (1) I think Boris is really a great dog to have, even if He is a pain.

4 P

. »
~ sometimes. ‘ . ‘




‘ ;" N N ’
. f T : 'REVISION .
» ﬂ: . . /\ . “ )
A Dog That's Diff rent ) . =
I (1) Boris is a Siberian Husky, but.he is not like most Siberian Hugkies.

o

(2) Ysu would expect a siberian HuSkyito bef}ough and“tough because he is so
big (Boris is as tall as I am when he is standing on his hind’legs) (3) But
-Boris is vexy friendly and wouldn't hurt a flea. (4) However, he can be rough ¢

-

when he p1a§s outside during cold weather. (5) Last year I had a hat with a
L)

‘pom—pom on top and now the pom—poﬁ is only half the size it was when I got the
- - . : . .
hat. (6) The reason forithis is that when I played with Boris outside in the:

(.

cold, he nipped at the pom?ﬁom and pulled out bne strand at a time.

11 (1) Boris is not onli unlike most’ Siberian Hhskies, but he is unlike most

.
. .

of the -other dogs I've ever seen. (2) Most dogs bark and whimper, but not

»

_JBoris. (3) He B;ffs and 'yipes. (4) When I say puff,.I mean a sound that’ s,
{
-like a bark and yipe put together. (5) At dinner time he usually puffs be- *

cause he's hungry.. (6) And when he hears a loud bang from g firecracker, he
- “ e -
yipes.

-

I1I ) Boris doesn't eat the way othet dqgs‘éat; (2) All the dogs 1 koow

will eat right away when yoﬁ put the dish ofrfood donn.” (3)‘But horis:doesn't.
Q (4) He will wait until you are out of‘sight beforer he will eat, and whiie he's
eating, he'll watch‘ont of the eorner of_his eye to make sure\he's alone.
IV (1) Borid also isn't the bods of the other ahimals'in the house the' way
: * most dogs are. (2) hhen’our other dog/Jerry died, our kitten Buttons took dver

A

the job.-of being the head of the animsls in our house, even th0ugh Boris is
: ‘ stronger than she is. (3) But Bqris doesn't seem to mind. (4) The onLy tine
Boris shows his strength is when he wants to play. (5) Then he'll putjhis foot
on Button's back and hold her-down. (6) But while,he s doing this, he 11 start
. licking her. . o - - ' f ‘ .

v (1) Some people like their dogs to be a11 alike. (2) But I like .dogs that

‘

EIERJ!:*. are different, and that's why I'm especially fond of Boris. -

> ~f113
P’ BRI . - s % e
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~  DISCUSSIONS QUESTIONS

. ' ’ s
1. Look at Paragraph I, Sentences (5),  (9), (14) .and (15) of the first drafﬁf
What idea do these sentences share? Toes the word greatest in‘ihe<bpenigg
. ' 3 , “
genténce of tHe first draft express this idea? ‘ «

6‘4
3 2 | -/ ’ $

2. ‘What idea does the write; subgtitute for greitest in the revisionl Does

. [

- - Ve .
this become ,the key idai of the revision? e

) . _
3. Look at the first sentence of each paragraph in the revidion. I thé key

°

idea stated in each of them? How? What aspect of her subject does the

writer treat im each paragraph? .
- ﬁ
4, In the first draft, part of Sertence (2) of Paragraph I has been made E \

Sentenca;(Z) in the firét.paragiaph of the revision. Why?
\ ) . e - ' .
5. Look at Paragraph I. Sentence (9) of the first draft. What sentence pre-

. . . W
cedes it? Are these two sentences connected: in any way?
- iy
6. Where does Séntence (9) in Paragraph I of the first draft appear in the
. . hd ’ e
revision? What sentence precedes it? Are these two sentences connected

-

%

in any Vway? Are they connected to t.he key )‘idea‘? How? » “
7. Ldokﬁat,Se tence (14) of Paragraph f'in the figdt_ draft. ;What séﬂ:ence .
‘prgéédaé/:i?. Are thesé two senteﬁgeSthnnected in any wiy? g -
8. Where does this sentence (I, 14) ;ppear in the reyision?, What}senteﬁce ' .
: & . .

precedes it? Are these sentences comnected in any way? Are they connected

to the key idea? How? ' ‘ ’ ‘ C

0

9. Look at the titles of both drafts. How are they different? Which title is
a better supmary of the writer's ideas? ’
. : .

-10. Examine the concluding paragraph of both drafts. - How are they different?

Which one ig a better summary of the content of the essay? y Why?




(. YOU ARE THE EDITOR

Y i * .

DOES THE ESSAY HAVE A\PiECISE KEY IDEA?

-

In the essay below,.the writer begins with a vagué key idea that does

- ) :
adequately, account for-the details that follow. Help him to degelop‘w

: . ; ¢ . TR .
key idea that will structure' the rest 5f his essay. To do this, examine

*
-

the essay carefully to determine the writer's actual ideas. Then develop an
. . . . i

opening paragraph that will alert the reader to what will follow.

- N “

Pedro : -

b3 s

Pedro is a super dog. He belongs to my neighbor across the street. When

£

I ask him‘for his paw, he will obey. When he sees his owner picg up his car

_keys, he will run outside and stand beside the car,’ ready to take a ride.
. -t ’ . )
When I am sad or when I feel the weight of the world o my shoulders, Pedro

.

will walk quietly beside me with his head down, as thouéﬁ‘he were bearlng the

weight hlmseif On the other hand, whan I feel happy and lighthearted his

k]
~step is lighter and,qulcker; he almost seems “to dance around me. When I am

angf§:rhe'iL growl and paw the ground, as if he were getting ready to attack
an enemy. ° - ‘
" >

_ Pedro hunts for'little animals like chipmunks, rabBits, field*ice, and

a

-

squirrels. "He ig a beéﬁtiful,'muscular dog; When you pet him, you can feel

hissribcage.® It's»like feeling smooth bumps. I think I love Pedro. When he

runs \to greet me, when I 'am coming home from school or wherever I have been,

»

I feel waves of warmth bomiﬁé from him.\ And then I feel a shiver of pleasure.

.

'y
I guess that's love.

-




