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INTRODUCTION

The Appalachian Adult Education Center herein transmits a portion

of a final report, COMMUNITY EDUCATION: COMPARATIVE GED

STRATEGIES, covering a scope of work for the period July -1, 1973,

through June 30, 1975, conducted under the auspices of the U.S. Office of

Education, Bureau of Adult, Vocational, and Technical Education, Grant

Award: OEG-0.73-5212, P. L. 92-230, Adult Education Act of 1966 (as

amended).

The multi-project activity is reported in four distinct volumes:

Volume I: COMPARATIVE GED STRATEGIES

Volume RURAL COMMUNITY EDUCATION

Volume III: A HANDBOOK FOR ETV UTILIZATION IN ADULT
EDUCATION

Volume IV: KET/G ED SKILLS PACKET

Volume III
ADMINi::TRATORS' UTILIZATION HANDBOOK, is herein presepted as

a generalized planting, management, and assessment guide to aid program

administrators of adult ETV.
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\
A Handbook Tor ETV Utilization in Adult Education

ETV Utilization inAdull Education i. a handbook diN.igned to aid program adminktrators
ill planning, managing. and assessing. adult ETVto, ...stir adult viewers the maximum
instructional/learning benefit possible.

The handbook is divided into four sections:'

(I) Introductionthe Appalachian Adult Education Center Experienc

(2) Justification for ETV Utilization in Open Broadcast

(3) A Management Planning System for Adult ETV

(4) ETV Utilization Data Collection Forms and Analysis Systems

The discussion and the systems design arc based upon the AAEC experience in a

comprehensive demonstration stud) of an adult educational television series. In this case the\
ETV was Kentucky Educational Television's General Educational Development Preparation
Series (KE"11GED),a high school equivalency examination preparation series,

The study was conducted in Kentucky, in collaboration with the Kentucky Educational
Television Authority, the Adult Education Unit of the Cominonwealtli of Kentilek), State
Department of Education, and the Bureau of Adult, Vocational, and Technical Education,
as part of an AAEC project entitled "Community Education: Comparative GED Strategies."

WI1Y GED?

The GED locus of the AAEC study was a deliberate decision in response to the increasing
concern of AAEC and the national adult education field with adult secondar) education.

In its early work, the'AAEG was concerned about the functional literacy of adults (adult
basic education or Al3F,). At that time, functional literacy was considered less than eis.,(ihtli
grade skills as measured oh common standardized tests. However, the term functional
indicates usefulness. The -Adult Performance Level Study at the University of Texas has
found that fifty-five percent of the adults in the United States cannot comprehend, i.e.,
tho cannot function in relation to the print they meet in everyday life. The AAEC then

-

settled on the tested tenth grade level as nearer functional literacy.

The AAEC, therefore, in its second phase, changed its focus from ABE to ABE/GED. The
GED is the high school equivalency examination: It is mostly a critical reading test will' the
addition of grammar and computation:It tests high school lcvcLskills, not content. In R.:1.1w.



of the "economic man" the absence of these skills and/or certification of high school
equivalency may prevent him from anti t a dead-end survival job.

The coheent was also ,parent in the priorities which listed models for adult1 secondary

education as the number one priority in 1973. Adult secondary education received further
emphasis in the statements of the President's National Advisory Council on Adult Education
and in the wording of newdegislation, P.L. 93 380, Title Y1-, Section 603.

For those adults why left school without high school completion, several aN elutes to
etimple ti on exist:

( I ) academic course work with or without credits for work experience and through
examination as ,(ermined by local 'regulations. This avenue stresses content al'ul is
somewhat time-consuming, although in many states that time is being shorteued.

(2) entering technical and higher education institutions, by passing high school completion
in those locations where one is allowed to do so.

(3) preparing to pas. the GED or high school equivalency examination. This avenue is
generally less time-consuming than traditional academic course work (depending upon
the starting point of the adult student.) The AAEC, llumBRO, and other researchers
have demonstrated that the high [met of critical reading and math skills needed to pass
the GED (about 10.5) is also necessary for flexibility in the market place.

For many adults, not all of these avenues are open. Adult high schools are few in rural areas
and accumulating Carnegie units through evening schools takes many years. Although area
vocatiocd-technical schools exist, many of their twitting programs have requirements of
minimum levels of schooling which many adults do not have. Consequently, the GED route
to high school completion is extremely attraetive to adults who know about it, and who can

partieipa temany cannot.

SCOPE OF THE PROBLEM

Raw statistics cannot give a full picture of the depth and urgency of tdtteational needs in

A meria. Yet statistics are an index. The reptint below, taken from the 19 75

Recommendations of the National Advisory Council on Adult I:lineation, clearly shows the

scope of theprofilem add the needs:

2
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1975
Reccznamentlations

A% the decade of the 1970's beg.in. America found in itsmidst
a total of 541/3 million perms of labo: force age not enrolled in
school arid with less than a high school education.

The potential beneficiaries from programs in adult education
will Vol inue to he '.cry large. comprising a significant proportion of
all Americans. Even though a bigger percentage of the population is
finishing 1101m:hoot and beyond, the population is also going up,
still le.V.hig America with large numbers of those below the none is
school attainment.

In I 970. there were mole than 27 million woikeis 16 years of
age and Over with less than 12 years of school.

Projection: for 1OSO show that about the Name number of
workers. shill also not hate completed high scIllool by that year.

Projections for 1991$ shim there will still he about 22 million
workers with less than a high %chool education.

The moportion of workers who have not finished high school
will keep going down. but that declining percentage keeps being
aptiinal t o increasim; number of workeis. leaving the adult edu-
cation fa qtct population still large.

THE RESOURCES FOR ADULT EDUCATION, THERE-
FORE, MUST CONTINUE TO BE PROVIDED AT LEVELS
WHICH TAKE INTO ACCOUNT THAT A LARGE
GROUP OF AMERICANS WITHOUT 12 YEARS IN SCHOOL
ARE GOING TO FIND IT EVEN HARDER THAN NOW TO
COPE IN THE ECONOMY OF THE NEAR FUTURE:

Since as early as 1964, a tuitional (fede(t1) effort has been underway to resolve adult Mew)
needs. But legislation and appropriations haw been only token, as reflected in a lucent
General Accounting Office review, of adult edueation'progratns in Education Daily, June 16,
1975:

Page 4 Education Daily June 16, 1973

ADULT-ED PROGRAMS FAILED TO REDUCF.d LLITERACY, GAO SAYS Adult'
education programs are reaching only one percent of the 57 million Americans with less
than a high school education and have had little overall impact on reducing illiteracy
since Federal support began in 1965, a report from the General Accounting Office
charges.

Although some participants obtained U.S. citizenship and registered to vote by attending
adult education programs, Congress' watchdog agency said that Office of Education
statistics "show that the program has had little impact on reducing illiteracy among
adults. And these statistics overstated program accomplishments. Only about 1 percent
of the Adult Education program's'estimated.target population of 57 million adults and
4 percent of the 15 million adults with less than eight years of school have participated
in any given year."

the problem is particularly acute among adults with the least amount of education.
"only 17 percent of the program's 3.5 million enrollees at or below the eighth grade
achieved an eighth grade equivalency education in fiscal years 1965 -72- -the only years
for wiirEFd157rtpi-eti*a-da.V.:wris available, "Elie report said.

But the biggest obstacle preventing adult-ed programs from being more effective,is
inadequate funding, GAO saiji. "If Congress determines that the program should better
meet its objectives, additional funding will likely be required.

3
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The adult population to be served has widely varied learning needs, which limited,
traditional programs cannot hope to serve. lint even with limited funding, programs can be

must be diversified in many ways to reach greater numbers.

THE AAEC INVOINEMENT

To encourage such diversification, the AAEC deliber\tely designed a series of studies to
determine the relative -importance of a vailety of adult education support systems in
strengthening student achievement and success. Having already demonstrated improved
practices in differentiating adult education programs, the AAEC set out to incorporate all
pos..;ible systems under one general program effort in Community Education demonstration
projects.

Adults differ in achievement levels, in life experiences, in cognitive styles of learning, in
physical and social isolation, in available time, in rates of learning. Adult education
programs must be prepared'to differentiate every component of their programs to fit the
student. Adult ETV is one of the potential program diversifications to'lp considered.

'VHF, AAEC INVOLVEMENT IN KF,T/GED

For a number of years the AAEC had cooperated with the KET to investigate adult ETV
potentials in Kentucky. The Kentucky Educational Television Authority was successful in
oLtaining resources for program production and a KET/CID feasibility study, and invited
Center representatives to the planning Task Force. The AAEC and others pressed for several
major concepts in jhe KET /GED series, placing emphasis upon:

. rending skills in the GED Preparation Series,

2. "coping skills " life, job, and family problemsolving content, and

'1

3. the provision of instructional support systemsformal and informal assistance to
persons engaged is orvicE9 preparation.

Items (1) and (2) above were implemented to varying degrees by those responsible for
eurricula*and production content. Item (3) became a central theme of an AAEC proposal,
"Community Education: Comparative GED Strategies," with ETV being one strategy.

WHY ADULT ETV?,

Adult Education Television teaches. It works. Adult ETV teaches as effectively as any other
method mode of instruction., ETV offers several new modes or dimen.§ios of adult



education. It can bring life, action, and relevance to content; it c.m repeat in new forms,
emphasize, motivate, and create favorable new conditions for learning. in short, it is capable
of all the basic ingredients for instruction. For a large segment of , the educationally
disadvantaged polAilation, particularly those close 10 mastery SN ho are uxotivaled bill for
many reasons cannot or will not participitte in formal adult. education programs. ETV on
open broadcast pr(Kides for them the only convenient:opportunily, to achieve. ETV may be
the only practical', realislic deliver) of instruction for thous.ands of adults in llte United

States. ;

ETV

ETV has the capability of reaching into virtually ever)? home, school, and building in

Americatbe greatest potential of reaching the greaNst number of unnerved adults in their
homes or wherever they are. ETV can serve and reach those pd'Ople who (1) cannot or will
not parlicipLte in formal programs, (2) are home-, job-, or fancily - bound, (3) are-fearful of
failure, anal of other people, or (4) are reluctant to plitlicly admit not having a high school
diploma.

ay has proven to be an effective, efficient means of presenting information and/or
instruction:

ETV, programs can be designed for inter-active use by adult students. This interaction is
facilitated by means of student stud) guides corresponding with subject areas Cloy'red
the broadeaS'l..

C ;1'\ ean be individualized in individually prescribed instruction (an AAEC demonstrated
sysl em).

r.I'V eat; be adapted to VTR. and utilized within the local classroom /learning centera
highly effective added didrension to the scope of curricula materials and leaching
techniques. As curricula, it might stand alone, but it can also be enriched by the multiplicity
of eurriculi"im materials available. VTR systems, however, are limited in the number of
receivers and subsequently in the number of students served. This tends to make their use
relatively expensive.

WHY NOT ADULT ETV?

1 If adult educational television ha, zaich oad- reaching !mien Gals 'and can incuipoutle all the

. necessary elements of a teaching/learning system, why, in America, has adult ETV not been'
employed broadly and Succ6;:sfully? No one seems to know vvliy, nor why ETV has all too

5
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often been prematurely abandoned as a major delivery system. ilany- adult education
programs have not attempted rcpli,cation of ETV broadcasts far adults as a result or
inconclusive evidence of .slleee:;$, or failure, elsewhere.

PAST EXPERIENCE

Alost adult E"I'V drograms have met with only limited success. At least one state mounted a
remarkable adult student recruitment campaign, obtained a phenomenal number of adult
commitments (as measured by the purchase of related study guides), and broadcast a
emnprehensivt. adult instmetional series. The results,(Mvasured by persons attempting a
certification test) were dismal, and represented essl than two percent of the total number of

the committed; adults. .

Results are generally unaNailable and unreported. One eau only at"..,l1IFIC that result:, are not

known. or represented exceedingly low levels of success and were not reported.
a

UTERATUlt E

A review of the literature I related to the use of instructional television in adult education

rmealed that radio, televisionany teeth virtually all age groups anywhere in

the N% orld. The review also confirmed the AAEC assumption that nowhere had !derision (or
radio) beeiTutilized efjiwtively for instructional purposes alone or without a variety of.
differentiated support systems for different clients under differing circumstances.

1Major references were:

ehramm, ' "Learning from Instructional Television, " Review of Educational Research, Vol. 32, 1962.

Godwin, C. Chu and W. Schramm, Learning reom Television: What the Research Says. Prepered and issued by ERIC -ar
Stanford, Calif.. The Clearinghouse of Educational Media and Technology, Institute for Communication Research,
Stanford University, August, 1968.

.
John Scupham, "Broadcastinkand the Open University," Journal of Educational Technology (Now. British Joftol of
Educational Technology). Vol. 1, No. 1 (Jan., 1970), 44-51.

Carnegie Commission on Educational Television, F:libhc Television (New York: Harper and Row, 1967).

International Institute for Educational Planners (I IEP), The New Media in Action, Volumes I, II, III (Paris. UNESCO and
InternatiOnal Institute for Educational Planners, 1967). Sea also W.,Schramm, P.J. Coombs, F. Kahnert and J. Lyle, The
New Media: Memo to Educational Planners (Paris. UNESCO and International Institute for Educational Planning, 1967).

R.J. Blakely, "Use of Instructional Television ,n Adult Education. A Review of Some Recent Developments." an Occasional
Paper: Syracuse Universi tY,(*

Select papers prepared by the Corporation for Public Broadcasting, e.g., ALPS and Strive.

Presentations by representatives of Honduras an'd Columbia, the Multi National Workshop on Basic Education and
Functional Liter"cy, Washington, DC. January 4-10, 1975.



The real questions that must be raised are: Under what conditions and for whom is the use
of television or radio (as opposed to more traditional systems) tt necessary or optimum
delivery sy tan? Under what circumstances is it necessary to link ETV or radio to existing
tradition. teaching/learning systems for needed supp ? llow, under a v iety of
conditit Its, are ETV deliver) system, to be planned,ananaged, and evaluated to prove to
decisionmakers their effectiveness?

TIFF. KEY-TO SUCCESSFUL ADULT ETV -PEitsoiNho.PERsoN CONTACT

TIL AAEC IS ABSOLUTELY CONVINCED TIIAT EVEN TILE MOST NOMINAL
PERSON -TO- PERSON CONTACT IS 'I'llE CRI'T'ICAL ELEMENT IN TIIE SUCCESSFUL,

UTILIZATION OF ETVCRITICAL TO STUDENT INVOLVEMENT, STUDENT
RETENTION, STUDENT PERSEVERANCE,, AN 1) STUDENT SUCCESSFUL

ACHIEVEMENT..

Persons close to mastery often choose and are able to work with ETV alone, but are prone
to disengage out of boredom unless specilk knowledge needs are prescribed and met in
broadcast viewing and study guide review.

The AAEC found in its sampled populations that a pre-test atulglyittol--01 vided
needed parson -to- person contact and resulted in a commitment on the part of the adults to

complete TIIEIR programs. A single monitoring call, in person ot teleglione, seemed to

further encourage the client. The final offer of a post-test screening for the certification test
(GED) and prediction or success brought the t. lieut eloser to the testing sittiation, helped to

eliminate fears, and cncouragedthent to schedule for testing. However, many "ready.'
clients were discouraged for a Variety or reasons, including lack of trausportation, lack of
needed` service (baby .sit th tg), delays of local an II unities in au I 1101 iza lion, employers' release

from jobs, dektys in waiting roomssimple but discouraging and frustrating problems
experienced continuously by the disadvantaged. Whenever possible, AAEC and support

,personnel tried to intervene. The person-toperson contact and readiness to intervene and
support clients with materials and services were not necessarily time-tamsuming or expensive.

Person-to-person e011 tact, however, was essential to the StleCe:,,S of 1110.1 ettelit:,. The lack of

even minimal human contact Appears to reduce the chance of biieeez,S On the AAEC
experience among those clients engaging independently a n d in other ETV programs
studied).

SUPPORT CONDITIONS

Although large segments of the En' population are able and willing to engage in ,ETV as a
primary instruction/learning system and require only ittiniovl support., there are.many
reemited and/or motivated b) ETV who iinot on need direet, eoutinuetis instmetionar
sti ppo

1.2
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Many support systeAs already cxigt in most state adult education programs. Others !nay
need development but nil should ht. strongly strnetured and coordinated toisupport clients .

in an ETV broadcast series.

Some of the possible m,:jor support systems are:

(I) traditional classes

(2) Icaruillu

(3) volunteers and paraprolessimml home instructors

(4) irtuistri:il

(5) tele hone serviceS

(6) public library services

(7) Right to Read programs

(8) cominunity education prograrps

ti

CRITICAL, PROGRAM DECISIONS

The relationship between average daily attendance formulas for the maintenance of official
program units (which permeakadult education) and local program support of persons
independenth cngziged iry ETVthose who may require only periodic helpis the most
important administratiNe decision to be resolved.

-Since Ilre end goal of the irational(state) adult cduczttion program is the achievement of the
adult, not the maintenance of the program or the class, then monies invested to assure the
maxi intim number of adults achieving are-appropriate. Unless localprogram direetorreceie
credit in new formulas for support of ETV sthdents, they wilt continue to advance avpr:ige

.
daily-attendance and the t.,Ty elient needing, at the very least, a person-to-person contact in
pre-/post-testing, and will be neglected and will probably disengage from th ETV
edneatitpud/learning system and opportunity.

)

The A ARC i ucly has clearly demonstrated the value and impact of support systems for
ETV, reqviiri if; minimal funding and yielding high levels of achievement andsuccess.

The ory elin" be considered a new piece of curriculaa more inttAting, dynamic, and
sometimes colorful and entertaining piece of curricula. 11 can and has been added to the
multiplicity of materials of traditional adult education classes, learning centers, and libraries
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in dissette form. When teaeherdominated4 as in one AAI;',C demonstration site, ETV in
cassette form provides a neat framework fo1 teaching /learning --a system within itself,
sequenced in structure, out of which a teacher can paceinstruetion analcarning.

ETV in cassette form is a valuable classroom tool but a tool z.iniong many. ETV in open
broadcast reaches far more people (ban one or twenty classroom/learning center students.
Were the time of the teacher/instruFtion applied to recr,uitmenit and to -minimal support of
adults engaged independently in ay open broadcast in their homes, the population served

might
F 0
be ten-fold, involving many persons who might not otherwise Participate in either

ETV or formal programs.

Educational Television is expensive. It is expensive (1) in planning for production; (2) in
prothiction; (3) in broadcast time; (4) in management and assessment, and (5) in viewer
time. Fortunately, the problems posed in planglhg and- production tire generally the
problems of the pioduceddirector. (It is, however, important that adult leadership and
curriculum experts Ile a part if the planning, validati,pn and assessment teams.) ,

Once "canned"producc.dthe ETv program' is similar to printfixed and difficult to
change but always available, Assuming; that the ETV production package is sequenced and

contains the content and instructional elements to insure learning, it becomes the tusk of
the adult educator to collaboratively plan the, broadcast, schedule; to organize and train all

professional staff hi varied support sy4tems; to coordinate promotional campaigns; to
provide for student recruitment and in take, systems; to diagnose; to tHai pees:critic from the

diagnosis (the individualization of, knowledge needs within the ETV package)oitt to assess

the results. .

.

Careful planning, although subject to special difficulties with media, will directly reflect
increased adult participation, therefore increasing the cost/effectiveness. 'Without a
comprehensive, coordinate;d plan and management system, adult ETV is most likely to fail

or to result in a prohibitive. cost/effective analysis.

This handbook suggests a comprehensive plan of action and provides examples of tools
required foe the suceissful use of ETV in adult education. The suggestions are'hased upon
the experiences of the AAEC in demonstrating, planning, and .managing ETV utilization
systems which were highly prodtictive in terms of student achievement and success.

9
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The utilization of ETV in adult education mist be considered soul created in terms of five
maior coinponents:

(1) PLANNING AND MANAGEMENT
Decigions
Operations
Evaluation - Assessment System

(2) PRCNOTION AND RECRUITMENT
Recruitment
Inter-agency Co Itaboration
Citizen Involvement

(3) MANPOWERDEVELOPMENT
Community Resources
Staff Development
In-Service Training
Support Services

(4) MATERIALS AND CURRICULA
Selection or Preparation
Distrihntion

(5) STUDENT NEEDS AND INTAKE SYSTEMS
Diagnosis
Prescription and Counseling
Instructional Support
Assessment
Follow-up Support

PLANNING AND MANAt ;EMENT

.
i-A comprehensive plan ot action s essential to the successful utilization or adult ETV. All

components noted below must be considered in terms of the uocessiiry decisions' and
sanctions 'to insure success of operational procedures and: assessment techniques Iv hie,'
must 1w made an integral .part of the system begiiming with planning stages.

The coordination of all community, educational forces, particularly the broadcast
component'and the stale department of education, is essential.

re,

Planning, orientation, and involvement of many state agencies %vitt help to insure sanction
and accepted responsibility at the local level. Although state agencies vary, some of tho:o to
he urged to participate are:

15
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Office of Adult Education, Bureau of .Vocatiolial Education, State Department
of Education

Ethicational Television

Derntment of Economic Security

Department of Corrections

Area 1)evelop(nen I. Councils, Appalachian ltegioual Commission

1)epartment of Mental Health

1)cpartment or Parson:lel

Program Development Offices

Depar.tment ()I' Libraries

I(.clitucky Training and Iievelopment Foundation

Associated Industries of Kentucky

Special Commissions

Governing and Adyisory.Cotnieils
-

Although broadcast and support programs, may be slate or region w We, local control zinc)
planning is the basic structure--since succ,ess seems to be dependent upon personal contact,
the Iotal program must assume the guided' responsibility. The critical personality in local
planning is the school superintendent,sinve it is cisually this person \yrs() is rqost capable of
mobilizing and tn ganizing Uic educational comnamit) inchnling the public school, its staff, k

and it's firtlilitics. Adult cducatipa is often'a major acti\it) or the local co'inninnit schol
program and community education council.

The superintendent of the public -s(4(ool can bring together representatives of the
community from: public libraries, service clubs, Chamiler of Commerce, ehureh(s,
recreational agencies.extension divisions or nearby universities and colleges. cit) health,
social, and service agencies, farm bureaus, surd area development, officesthe list could be
and should' he all-inclusive to inaximidt enthusiasm and the learning ckperience.

PROMOTION ANI),IIECRUITMENT

The planning (mist identify existing channels'of communications and create new channels to
reach :did inform the different poitulatioils of minas of _the ETV opportimit) and the
primedures slid alternatives for involvement:.

IG
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ALL possible and media for promotion and recruitment need to be emplovcd.

ludividuar4, agencies, and community groups of every conceivable kind should be involved
in the planning, promotion, and recruitment of prospective adult ;tridents. Planning phases'
may .require state and local level sanctiou.;. At least two levels of promotion are necessary:
(I) action and -rals of a variety of agencies and community groups, and (2) individual
agency juvolvement to provide creditability to all oilier promotional eFforts personal
contact is essential to success.

MANPOWER DEVELOPMENT
Staff Development

All existing adult education program personnel should be employed in an adult EcV effort.

Often explicit decisions,, authorizations, aid directives arc necessary. 'I'inie and scope of
work will vary bid can be defined and are"ofteu minima'l or simply a strengthenie of existing

formal programs. Requirements may be: (I) 1n-service training which can 1. designed to
coincide with existing in-service trai'lling- schedules; (2) Local community planning and
interagency contact and collaboration for ETV. recruitment and promotion campaigns; (3)
Personal contact f .11owino response to recruitment efforts; X) Counseling siluLpre-testing
potential adult students; (5) Diagnosing and prescribing learning needs in ETV ;I:items; (6)
Providing needed format and informal support; (7) Post-testing, when appil ,.riate, with
counseling :to further activity; and (8) Often limited mipport or the student to insure
success of en 'aunt I in the new activity , e.g., a GED examination.

The scope of work outlined above is already a part of the job descriptions of most adult
educators in formal program,. Additional work reqiiirementt occur in ETY promotional
activity in the weeks prior to broadcast, and in addition, the individualization needed by
students in response to recruitment unnpaigns =a time pcliod of appioximately three weeks.

A second phase of staff development will require explicit in service orientation and training
including: orientation to promotion and recruitment materials, and scheduling; orientation
to use and content of ETV i%roduction and related soft-ware (study guides); agreement on
demographic, data and testing (diagn6stie) instruments and procedines, unders?anding of
roles in intake and support of adult students, including referral; assessment (student
post-testing or screening) and follow-up; and the maintenance of data collection systems.
Obviously, certain staff roles will require more intensive training than others, but all need to
know about and support the ,ETV effort, and an analysis should he made of th respective

roles.

A program might also include the training of the professional sign' as trainers of
:paraprofessionals and-volunteers.

`12
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MANPOWER DEVELOPMENT

Collabbatin,g Groups, Agencies, and Individuals
fw 1

7.0

The mobilization of all of 'the educational and other leadership fort es of the community is
es,;enlial to the support of promotion, recruitment, and ETV utilization by students. The
number of suppoi t agents and tile degree of invohement and service to adults will Nat) froth
one counnunity to another. All potential agents need to be acquainted with and in% oh cd is
a total community ETV cf(ort. Local adult leadership trained as trainers can make the la-,11/4
of manpower development regularly available, efficient, and effective.

MATERIALS AND CURRICULA

Adult E,T1 will moot usually be act ompanied or siimortcd with study guides. All lit:R.NOVF-
inNolved in instructional support systems should lie familar with both the broadcast and *

study guide content.

The adult student will lived to be carefully oriented to the tee of the reference manuals and,
further, the use of the mill' ,y,stein should.. be individualized with careful counseling,
diaguusis, and speedie prescriptions.

The acquisition and distribution of all related materials requires careful planning said
seheduling. A pi ogram decision regarding the student materials coot is essential. The \ AEC
belices free ;:oft -ware strengthens potential client support and reinforces client

uommit men 1.
ILA

terials and curricula need to be a local part or all ETV iu-scrs lee/ training and staff
development actkity. . Existing .materials placement sy stems should be puked Ivith theETV
to fill additional knowledge needs not satisfied Fry eon len

1:

STUDENT IC;E. DS

Assuming 'recruitment procedures are succes-ful and needed ,pcisonal contact Rd:, bum
made, programs must be flexible and be prepared to offer students all possible alternalke,.

Diagnostic inotruments,should be used to assess,student learning knowledge needs. 11w.t..
assessinhits should be non-threatening and understood by the student in caiti,cliti;!

prescriptions, and material/curricula orientation.

Alternatives for program support can be clearly defined and a program /client agreement
developed; e.g., telephone, elasses, informal learning center, libraries, home Mob in lion, and.

study alone with periodic two-way contact.

1 8
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Instructional support a, agreed upon should be provided as scheduled and changed as a ppropriate.

Po:A-broadcast assssments should be a part of the program/client agreement and seltedule, and
when completed, interpreted to the client with appropEate counseling into furthc, Jell% it) .

Program staff should be prepared to support the client in engaging in the recommended activity.
Next steps are often difficult fur clients...and man): times inhibited b) personal, social, economic,
and aulltoritarian constraints which, with minimal program assistance, can be overcome.

Care must be taken to impersonalize and authenticate all data for total program assessthent and
evaluation.

Each of the five major component systems will be outlined in detail in terms of: (I.) the scope and
sequence of work, aml (2)-a-planning and management-schedule-.

The .Axel;(: has utilized the network method known as PliRT (Program Evaluation and Review
Technique) to plan, schedule, and control it., activities -lo cApcdi te completion of
and pEtrucoAt tilt! cost control function-will not be considered in the AA EC model since au
anulytiis

_ .. ft,/ +Wu..

IIMA he situation specific and dependent upon program, its resources, time, capabilities,
and size, e.g., state-wide, regional, or local; and upon circumstance of delivery in open broadcast,
cable or VTR..

'file PERT' sy stems which follow, pages 16 through 26 eau be adapted along (he critical paths of
planning and operation to fit most adult programs. Program managers should be able to assess.each
event suggested in terms of (1) its necessity, (2) the time required, (3) a cost analysis (4) the
resources available, (5) 'ranting requirement (atarf de% eloPmen t), and (6) respousibiliities to be
assigned.

Careful notation Of these is:se:sun:id an relatjd to essential eAelit; or (ivities \Val ViCid a
e01111)101e; effective and crfiei,111, ituation specific adult ETV utilization management syMein: will

mstly errors of omission; and w ill ) idd greater success in serving 11w educational needs and
desires or adults.

.This IsandboOl. recommends PERT or a similar collet:1st of a network diagram as (4.01WitliCalt.)
applicable to virtually all projects ini,tiation 01 ;Midi. ETV.

14
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PERT For The Utilization Of Adult ETV

The PERT network for the utilization of adult ETV has been described in a planning sequence
and separated into major systems corresponding to the five components:

(1.) Planning and Management System
A. Critical Decisions
13. Overall. Planning and Management.
C. EvaluationData Collection and Assessment System

(2.) Promotional and Recruitment System

(3.) Manpower Development System

(4.) Materials Developmentiand Distribution System

(5.) Strident En-take System

It must be eecognized that. the systenjs .are interrelated and inter-dppendeut_Dependency-and---
constraint impacting upon the system being described by another event VI another system have been
noted in the right-hand margin, for example:

(1) A3

In the illustration, the first Figure "(1)" represents the specific system; the second-figure, "A"
represents the sub-system and the numeral "3" represents the specific event.

The iroken arrow (446- - ) indicates a constraint upon the event being described by another
event in another system. The broken arrow (- indicates a constraint upon an event in
another- system by the event Th-.-s....sjeseribed. The unbroken arrows (----140) indicate direct
linkages between activities in each system.,

20
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Figure 1.

(1) PLANNING and MANAGEMENT SYSTEMS

A CRITICAL DECISIONS

1. Begin major decisions.

2. Develop ETV support ferrules.

3. Average daily attendance formula

ETV varied support formula

5. New formula for personal contact in ETV

6. Define manpower responsibilities.

7. Central coordinating catthority

8. ETV authority

*9. Define local support conditions

10. Set time schedules.

11. Plbm staff development.

12. Pre-service and in-service training

13. Initiate materials acquisition/development.

14. (Development ,(who, how, numbers,

25. Purchases and distribution (central or local)

*16... Client study guides

27. Purchased by client

*18. Free with Pre-/Post-test marrsitrlent

19. Agree upon uniform data collection.

*20. Demographic (what and why)

'220 Testing (which,

22. Records

2S. Collation of data

*24. Analysis of data (what and why)

25. Reports of data (to whom, why)

26. Despribe agency resources and support needs (who).

*27. Agre upon promotion arldMateri.ale distribution.

28, Describe refernas, support systems, and monitoring.

29. Complete major decisions.

(1) B 6

-+ (3)

. (3) 25

21
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Figure 2.

(1) PLANNING and MANAGEMENT SYSTEMS

B OVERVALL PLANNING and MANAGEMENT

1. -SDE review ETV production

2. Investigate utilisation potential.,

3. Advisory Board

4. Budget

5. TV stations (state - vide /local)

6. Decide upon ETV utilization

7. Yegate system

8. Begin comprehensive planning

9. Initiate materials acquisition

10. Provide orientation

11. State level orientat.ibn

22. Local level orientation

13. Complete state level orientation, sanctions, and support plans

14. Complete local level orientation (administrators)

C

(1) A

Begin major planning, managem.nt, and operational phases

16. Begin planningfor promo:ion and recruitment phases

17. Begin materials development systems

28. Begin site mazpor development systems

29. Begin student intake procedures, system, and materials

20. Begin planning data collection system

22. Stat., supported promotion and recruitment picots

22. Local supported promotion and recruitment plans

23. Complete promotion aAd recruitment plans and materials

24. Conduct local staff orientation

25. Conduct local ataff development and training

26. Begin community orientation and support plans

17. Complete =paver and site deVelopment

28. Initiate promotion and recruitment procedures

29. Activate student intake system and

30. Activate data 6//ection system

31. Begin broadcast

32. SuPport ^or monitor students

33. 'Begin plotting data

34." Complete broadcast

35. Obtain student assessment

38. Make student referrals-
.,

17. Complete data collection

38. Analyse data

39. Report

_ _..(2) 2_55/ (1)A13-25

.2(4) J_35 / (1)A13_25

..(3)C 1-27/ (1)A6_11

(5)1-36/ (4) 18_35 / (1)A 19-25

__,(1) C 1-37 /'(1)A 19-25

22 .

17

(2) 2_55 /14) 8-11,15

(3) 4_12
(3) 13-27

(2) 19-41
4. (3) 27

___ .(5) 19 / (1)C 31
<_:(1) C 31, 32 37

(5)18_36 / (1)A 19 -25

(1)C 46

(S) 44-46

y (1) C '50 .
i,(1)C 51 / (4) 40
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Fi sure 3.

(1) PLANNING and MANAGEMENT SYSTEMS

C EVALUATION: DATA COLLECTION and ASSESSMENT SYSTEM

1. Begin data collection system

2. Begin planning of demographic data

3. Consider diagnostic testirig devices

4. Consider demographic data and the la.)

5. Consider existing dzr.ographic information collection

.6. Consider existing testing instruments

7. Consider new instruments

8. Agree upon diagnostic testing instructions

9. Agree upon demographic information

10. Begin IPI Systegs Development ,

Design new IPI for ETV

12. Adopt existing IPI for ETV

13. Complete IPI system

14. Print demographic forms and instruction

13. Order/print diagnostic fonts and instruction

26....02:der/print IPI forts ar.d instruction

17. Complete demographic and diagnostic prescription planning

18. Begin analysis sub-system

19. 'Develop plotting sheete

20. Order plotting sheets

Linked w (3) & (4)

(1)A 21

(1)41 20

--(1) A 20

(1)A 20 / (4) 24
_ - _ 4(1)A 20/ (4) 20, 21

x(3)18, 22'

,. ) 25

21. Decide upon analysis respOnsibility

antra/ offices or local

22. ,Complete instructions for plotting

23. Begin staff in- service training data collection sub-system

me.

24. Interview techniques and records

23. Dynagraphic data collection

26. Pre-teat data collection

27. IPI techniques -

28. Monitoring records

29r-plotting system and coding

30. Studeht ETV viewing and program asaessment records.

32. Complete local staff training in data collection

32. Begin student intake systems

information33. Interview for demographic

34. Administer pre-teat

35. Diagnose learning needs

36. Prescribe broadcast and software

37. Complete student intake data collection

38. Begin broadcast

e -

- 43)13 / (4) 20, 35
1(4) 22, 25

.0(4) 25, 35

..,(4) 35

r(1) A 22 _25

(4) 33

(1) A 6-9

(412 / (4) 19-35
(4) 21, 35

(4) 20, 21

(424
(4) 26,27
,(4) 35

) 32, 35
(4) 28, 29

y.

23
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39. Record monitoring and support activities

40. Record,'code, and analyze ail intake data

41: Complete broadcast

42. Collect end of broadcast data

03. Post-teat data

44. Flit data

45. Referral data

46. Student viewing 4cords and assessments

47. Complete data collection

-se. Begin finals data analysis

49. Record, code, and plot data

50. Central analysis of complete data

51. Report findings and recommendations

52.'

53. Advisory committees (local. and%ptati)

54. Media

Figure 3. (cont.)

----- (5)48

0) 36

---- (2) 58

(4)49

SS. Local staff

56. Complete reporting and dissemination

57. Begin recommended changes in data collection systems necessitated by

S8. analysis and

59. changes in related sub-systems

60. Complete changes in data

61. Reactivate data collection system, second broadcast '

19
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Figure 4.

(2) PROMOTION and RECRUITMENT SYSTEM

1. Begin pre-campaign promotion

2. Begin SDE Planning State Level Advisory Committee

3. Send invitations and material to:

4. 'Governor's Office

5. Vocational Education

6. State Librarian

7. Chief Stateachcol CWicer

S. Broadcast Associations i

s

t i

9. Representatives of StateAssociation of School Administrators ;

i

10. State-Inter-agency representatives 1
t
,

11. Conditct Advisory Carittee Nesting
. 0

1
ti . --- (4) 3 G 4

/ 44) 13
12. Orientation

s

t i i

13. Obtain Advisor? Committee sanction, cooperation, and -support 1 i ,/

:-----, in

li. Governor's Offi.te (press release) personal endorsement
1 1

10,

15. Chief State School Officer endorsement
it t

16. Interpretati of sun.- .o local administrators

17. Complete state !eve: pre-::-paign proration

Id. Begin state level prvv:ion

19. Begin local Zevsi Oonotion

20. Orientotion'cf loca: :du:: odUcation program administrators

21. Begin planning iota: :0V4: advisory coittea meeting

Begin community assessment (survey)

2. Send invitations Co:

23. Local school persotne!

24. Local radio, E7r, newspapers

25. Local service agencies

26. Service clubs

27. City officials '

28. Vocational and higher education

29. Chamber of Commerce

30. Recreation agencies

31. Public library

32. Volunteer organisations

33. Other

34. Sevin loSal level advisory committee

35. Conduct orientation

36. Revieo community covey (status)

37. Develop objectives

36. Determine needed resources

39. Plan campaign achedule, collaboratiOs promotion, and recruitment

40. Distribute or plan distribution of prorotibn and teruitn:nt matrials

41. comploa L. Na 14.),m Wen and recruitment planning

1r3)11

(1) 3 1-7

1)B 11/ (4) 11, 3, 4

(1)3 12 /( 4) 11, 3, 4

{4)13

(1) A 27

- - 3, 4, 11, 14

25
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Figure 4. (contY

42. Begin promotional ccepaign (17 A It (4) 8-11
43. Press releases

44. Ads

45. Radio and TV spots, talk progrars (orientation.

46. Posters

47. Flyers, brochures, registration forma

48. In schoolshome delivery

49. Adult e&acationiceria4nity education classes

50. Recreation programs

SI. Paycheck enclosures

52. Agency enclosures, publications and referrals

53. Magazines

54N OtherReference: AAEC Alabama Adult Zducation recruiting publications

55. Follow-up campaign

56. Continue promotional campaign

"57.. Enlist participants as recruiters

58. Evaluate materials used in pranotion and recruitment -- (1) C 51

59.
r

Coordination

- (1) B 23

60. Distribution

Cl. Populations reached/not reached (served)

62. Effectiveness

63. complete swats:aims 1)C51

64. ,Revionotion an recruitment materials and activities \ C51
65. Energise PR eyotem in second cycle

21
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Figure 5.

(3) MANPOWER.'OEVELOPMENT SYSTEM
.1

1. Begin SDEstafforientation,andtraining.

2. Begin Zocar administrators orientation and training.

3. Begin Local staff orientation.

,4. Adninistrators in-service training and orientction G2.!

S. Local promotion

6. Interagency involvement

Promotional Materials and responsibilities

7. Student intake procedmres

8. Monitoring systems

9. Data collection systems

10. Materials distribution and utilization

11. Lacer staff roles

' 12. Complete aerrinistrativc training

13. 'Begin local staff training in:

14. Local pramotiona/ activity and roles

15. Student intake procedures (sta ndardized)

16. Intirpicv techniques

17. Tatting techniques (a11;nrnatives)

18.
A

l19. Equipment usage

20. Data collec tion and codisgerocedUres

21. Instructional systems and techniques

22. Teacher drinated,ETy (VTR)!

23. ETV support (on site)

24. ETV no-support (monitor)

25. Assign specific roles and responsibilities.

26. Develop schedules and scope of work:

27. Complete in-service trainin,'g.

28. Initiate Broadcast Systems

4.

2'2

27
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Figure 6.

4'

(4) MATERIALS DEVELOPMENT and. D I STR I BUTTON SYSTEM

1. Begiri materials development

ibzus

3. Raceive orien ation films

4. Receive ETV films

Order software !study guides)

C. Plan storage

7. Plan distribution and accounting

3. Begin promotional materials development for:

Local community use

1

Rosters

Flyers

Registration card ,.

Fors letter;

Information sheets

10. Media

News releases

.47V and radio spots

11. Training

Orientattart packets
,)prowticna1 pacooets

Agencies

Local programs

Role directives

C

(1) A 13,14,15

.(1) A 16
----S(1) A 13

(1) A 27 / (1) V 21, 22

(2) 21, 39,40 / (3) 5, 14

P

iP (2)8, 24 / (3) 5, 14

-,(3) 4 - 11 / (3) 13_26 .

10. Begin plans for promotional. =serials distribution and responsibility

13. Complose ps4motional =serials

1.1. Complete promotional materials distribution plan and responsibilities

13: Begin distribution of promotional materials

IC. Regin promotion. (mass' ive effort)

1 . Continue promotion

23

-42) 58

-00(1) A 10 / (3) 4, 13



Figure 6. (cont)

28. Begin student intake materials development

19. Plan demographic forms (standardized)

20. Print demographic forms

21. Distribute demographic farms

22. Plan pre/Port-testing (standardised)

25t Order testing /answer sheets and teacher manuals

24. Receive testing materials

26. Plan ETV/IPT system

26. Ordir/print IPI materiaZe

2?. Distribute materials

28. Plan and print ETV broadcast schedule

29. Plan student vieving sheets

30., Complete printing viewing log sheets (schedule)

`0,

31. Begin data analysis system

32. Plan and develop computer,program and coding

33. Order code iheets'and

34. Clear and verify with computertcenter

35. Print definitions and instructions

36. Begin nmat Report planning

37. Consider audience for dissemination

38. Consider content and Layout analysis

39. Prepare dissemination and distribution plan

40. Prepare and print Final Report

42. Distribute Final Report

rt

- ------- (1) ..: 3

1,(1) A ?),

(1) C 13

Var:0.1:.le (3) 13
(1) A 27

(1) A 10

Broadcast

(1) A 10 / (1) C 30

.f (1) A 19-22 / (3) 13

24

J2

(1) A 26/(1)538/(5) 45/ (2) 58
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Figure 7.

(5) STUDENT 1N-TAKE SYSTEM

-

1. Begin strident intake system (response to promotion/recruitment)

2. Received: Central control (mail/telephone)

3. 'Received: Local control (mail/telephone)

4. Record a21 responsescentrally

5. Distribute responses to local AE service area

6. Immediate follow-up (Iss.rz/w-c: telephone, nvil)

7. Confirm client interest and offer alternatives

8. Arrange interview and :es:ing (alternatives)
9. at Center

10. at Home

11. Other (Library)

12. By mail (last resort)

13. Begin interview rAd re-:eszing

14. Alternative programs-ea:ablish type

15. Center direct support: 0:43SCS4 learning center,

hone instruction
16. Alone with telephone

27. Alone--no 3upport, periodic monitoring

18. Complete demographic da:a forms

29. Being courfselIng and ?re-testing

20. Caution-completion elsewhere with counseling

21. Complete pre-test

22. Begin diagnosis and individuaZization

23. Determine learning needs

24. Prepare student presorip:ion

25. Broadcast

26. Software

27. Supplemental

(2) (4) (3) 14

.(1) A 6

28. Introduce viewing and study record sheets.

28
29. Complete prescription with student (or selflreacriptiont

30. Arrange student schedules

31. ETV viewing schedule

32. Support schedules

33. Ho-support monitoring

34. Post-test Schedule

35. Complete scheduling

36. Complete student intake system

36-a.Distribut4 materials. -b. study guides Urea OP coat).

-c. ,vieuing schedules. -d. prescriptions
37. Begin broadcast support system

(1)A 19/ (1) C 8, 9

---- (1) A 9

(1) t 14

(1) C 13

(1) C 13

----t.-41) A 10

(1) A 16

(1) C 14,15

(1) A 1C

.41) A 16, 18

3

25



38. Maintain support

C

39. &niter no-suppor: as scheduled

40. Obtain exit information on dropouts

41. ,Second monitoring call

42. Schedule post-test

43. Complete broadcast

44. Post-tect and interview '

6

Figure 7. (cont)

Annotate student responses to ETV programs and content
(utefal informati:tn for ourriculu7 swritere and producer/directors

43. Refer and-prescribe into

46. Second ETV cycle

47. Refer to new system (e.g. GED examination)

48. Obtain all exit information

49. Support rhferrals where necessary

SO. Qualification/cern:ftcation testing, e.g. GED

SI. Obtain assessment, e.g. GED

52. .Referrals to ETV second cycle or support

53. Follow:-up and support

-- - (1)C44

26

j.(1) A 24,25/ (1)C44, 47

(4) 17
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Finishing your high school education
may be one of them.

Now, an exciting new -TV show helps
you do it. It's called G.E, D.

By watching this show regularly, and
following along with a study guide we'll
send you (at a small charge), you should
learn the skills needed to pass the high
school equivalency test (also called the
G.E.D.).

Maybe it's difficult for you to get out
of the house, 9r adjust your schedule to
regular adult education classes.

No problem any longer. Now you
have the convenience of your home. That's
where you can finish your high school ed-
ucation.

And you know what that means: Better
jobs. Better pay. A better feeling 'about
yourself. 44

Interested? Call us (we'll pay the
charge) or write us (use the attached card).
We'd like to tell you more about it.

Call collect and ask for "GED INFOR-
MATION."

Keta
Phone: (606) 233.0666

33
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MASTER DEMOGRAPHIC
DATA

FORM ,

Adult Education
Comparative

Analysis

Morehead
State Univeisity

Interview Information

Site Location:

Interviewer:

Date:

Student's

w i o

Name:

Age:
Sex: M F Race: 0

Address:

Phone:

Woo code}

Street

City
Soso

2,p ow.

MaritalStatus: Single0
Married

size of HouSehold:
1 2 3 4 5 6 7 8 9 10+

Employment
Status: Employed0

Uisimployed

HousewifeEa

Family Income:
Less than$45000 $4500 $65000

More than $6500
Public Assistance:,

Yes Nola

Racruitment:
Radic.0

TV0 .Newspaper
Person Other0

Student's
Goal: GED0 Job , Other Ej

Last Grade Completed:
0 1 2 ,3 4 5 6 7 8 9 10 11 12 13+

TABS Level.

' Reading

1 Math
Language

Total

Pretest , Dire

Posttest
Date

'

Gains:
,,

.
.

.

Total Student Study
Hours

Total Instructional
Hours

GED Test:
NotAttempted

Attempted
Passed

Failed
I

Location al
Testing Centel

Scows
English

Continuing inPogrom

CEO

Alb

Health

Soc: Studies

29 3 '1

Silents
Literature

Math
Average

Lost Interest

Moved

Other

0 lksingf
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general educational dzvelopment
2====mermairiarsomormarstrzanam=v-Y...-==ancrcarr-

Thank you for your interest in the Kentucky Educational Television GED ser,es. To help us with future
program plans, we'd like to ask for some information whether yo:r have watched the series or not.
Please take a moment to answer` the questions below and return the form to us: postage is necessary.

Thank you for taking the time to I:dip:1s with this study.

I live in (name of town or city)
I live in the city C.' in the country C

I am married 0 divorced :i separated C single 0 widowed C

Number of people tivin§ in my home: (circle one) 1 2 3 4 5 6 7 8 9 10.'
Number of adults in my home 18 and over

(pleas;: write out)

Household income: less than S4500 = 64500$6500 S6'33083500 more than 58500 =

Public assistance: yes =7, no .. (foodstamps, AFDC, etc.)

I did Cfdid not know there were other ways to finish my H:ghSchool education.

I am interested in the GEDTV sedes because: (check as many as apply)

O I can not travel to study centers because of health problems.

I can not travel to study centers becau:e it is too far away.

I can nut travel to study centers because I have no way to get theta,

Cl I can not spend the necessary time in a study center.

I cannot spend the time away from my children.

I cannot spend the time away from home.

I cannot spend the time away from my job.

I am more relaxed 'studying at home than m a crass.

I feel I ant too old to be in a study class.

O I don't want people orwork to knew I didn't finish high school.

O I don't want anyone,to know rm studying for my certificate. ,

0 I can study at my own speed.

oanurnr..-nzarr=ezarxzeirau:.-.r4acimeav:o.4arestzescoar

0 t)

. 32



Thank you for your interest'in the Kentucky Educational Television GED series. To help
ttswith-future_progiarn_planswe_'_d_like-to_asiaor-some-informationP-lease-tak-e-a-moment,
to answer the questions below and return the form to us: postage is not necessary.
Thank you for taking the time to help us with this study.

My Name:

My Address:

Race:

4.

street city state zip

Black White a Other

I am: Married El

Number of 'people in

Household income:
more than $8500

Age:

Phone No:

Sex: Male Cl Female

Single Divorced E Sleparated C] Widowed

my home:( (circle one) 1 2 3 4 5 6 7 8 9 10+

less than $4500 $4500-$6500 $65007485000
Public Atsistance, AFDC, Foodstamps, etc: yes 0 no

I am employed C] unemployed housewife retired El
Please describe ene types of things you do in your 3ob:

I-
L__

0

I am interested in the series because: better job
other:

better pay personal satisfaction

(please write out)

Last grade completed. ie,school (circle one) 0 1 2 3 4 5 6 7 8 9, 10 11 12+

KET wants to find out how you felt about the parts of the GED series listed below. Please
respond only 'to questions pertaining to parts of' the GED series the t you have actually
watched.

rnd the program elements listed below make you want to watch the ptograrns because they
were:

1) interesting, infor:native>use?ul ?
2) entertaining, fun to watch, enjdyable ?

PROGRAM ELEMENTS

Reading,:
Girl with flat tire
Man in Dent. Store
Program Host
Written Passage on
TV Screen

Social Studies:
Cartoon(mouse trap
factory)
Film of W.W II.
Program Host
Graphs '& Charts

Science:
Program Host
Displays: model of
Heart, etc.
Interview: sickle,
cell anemia
Heart-Lung-Heart
Express (train)

I interesting, informative,
useful

Yes No I don't know

2. entertaining, fun to watch,
en o ab e

Yes:- No I don't know

3 a
33



Prograr: Elements cont'd
/ interesting, intormative,

useful

Literature:
Pete Rose,: baseball
game
Program Host
Dream Scene: brickwall
Studants working in
Workbooks
Harry Reasoner: 5 yr.
old girls & fathers

Grammar:
program.host

. Stanley the. Gorilla
French girl With
Gramauhone
Senator Phil A-! Buster
Black Fouple on Park
Bench

Math:
Program Host
Husband & Wife

Yes No I don't t-tow

2entertaining, fun to watch_
enjoyable, ' l

Yes No I don't knew .i
P' 1

st
Did the elements listed above make you fail easier about taking the GED tests? yes no

Ii yes, please list which elements were helpful:

. ...

In what ways did the elements you listed contzeoute to your feelings of confidence about taking 1

tha tests? (mastery of the content, fir:tate:1w ..vith2tasting procedures, practice exercises,

What time of day is it best for you to watch? (be. sure to specify a.m. or p.m.)

KET would like your suggestionS on ways to make the GED series more helpful eti you

Thank you.
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Thank you for-your interest in the Kentucky Educational Television GED series. To...help
us with future program plans, we'd like to ask for some information whether you have
watched the series or net. Please take a moment to answer the questions lielow and
return the form to us: postage is not necessary. Thank you for taking the time to help
us with this study._

My__Name:- Age*
My Address: Phone Nor :

Sex: Male El Female

Married Single Divorced El Separated a Widowid

Number of people in my home; (circle one) 1 2 3 4 5 6 7 8 9 10+

Race:

I am:

street
Black Vita Other

zip

Household inborn
more than $8500

I am eniployedi
Please describe

LI

ess than $4500 0, $4500 -$6500 I I $650048500 LIPublic Assistance, AFDC, Foodstamps, ett::.: yes[J noD

unemployed Q 'housewife retired 0
e types of things you do In your job:

I am interest n the series because: bitter job J better pay personal
satisfaction. other

(please write out)

In question's 1-4 below, please mark the space for theappropriate answer 'for each
section of the series that you have watched. Do not mark spacei for sections you
have not watched.
1. The ideas in the program's were:

Reading Soc. Studies Science Lit. Grammar
eas to understand

Math

kind of easy to understand
kind of hard to understand
hard to understand
no oninion
Comments: A

2. Keeping in mind, your reason for watching the serlesi how helpful were the ideas
discussed in the programs in satisfying those reasons ?,

Reading Soc. Studies Science Lit. Grammar .Math
very helpful
kind of helpful
not very helpful
no help at all
Commdntst

3. How helpful were the program examples ? (Stanley the gorilla, the moose -trap factory,
the Heart-Lung-Heart Express, the husband and wife team, the baseball game, dept.
store complaint desk, etc.)

ye heloful
somewhat helpful,
not very helpful

Readin Soc. Studies 'Science Lit, Grammar Math

no hel at all
Comments:

' 4. In your opinion, what is necessary to make the program ideas clear?
Rea dine Soc:. Studies Science Lit. Grammar Math

the _programs alone extilained it well
the'programs + previou's knowledge ,
the programs + previous knowledge+

extra stud
the programs + previous knowledge+

extra study + help from another
__person .

S. Have you taker, the GED tests ? yes no if,,not. why not?

o(please write out)



PLEASE DO NOT ANSV. 212 QUESTIONS ON THIS SIDE UNLESS YOU HAVE TAKEN THE GED

TESTS. THANK YOU FOR YOUR EIELP WITH THIS SURVEY.

1,Vh.ich elements-of-1h e-GED-programs-would-you-consicterto-b-e-nrajor-scre-n-; or;week.-
nesses. in helping you prepare to take the GED test? (check all appropriate spac6.s .)

Major Weakness

lip Having additional workbook exercises
,: ..

I-1Lito do after the programs

Level of content
(1;ardness or easiness of information)

Stopping to.do exercises
during a program

Major Strength

Test-taking hints in the v:rorkboo4ks

. 0 Orientation and test-taking ski s program 1-1

a
Comments:

/-1Use of television teat er
'._.J

r Ilse of htimorous examples
(Stanley the gorilla; spelling are show; Pete

Rose and Cincinnati Reds)

Use of actors in real-life situations
Ihutband and wife in math programs, eta.)

Use of film clip examples
(Alms of World War !Lin Social Studies Programs, etc.)

, . .In what ways.do youbelieve the KET/GED programs were MOST helpfullo you in passing
the GED exams Th.. LF.ASZ helpful?

#.

.MOST helpful

LEAST helpful

Is there some way that Kentucky Educational Television could make the GED series more
helpful to you in preparing for the GED tests? (Workbook unit tests; aciditlopal programS
in certain areas, etc.)

KENTUCKY EDUCATIONAL TV
600Corver Drive'
Lbtington, Kentucky 40502

WYN.1...=.M1...

fGED
KENTUCKY EDUCATIONAL TV
600 COOPER DR.
LEXINGTON KY. 46502

FIRST CLASS)
PERMIT NO,

1131
LEXINGTON,

`KENTUCKY



COLU:06

1-3

4-5

6-7

8-9

10.

11

-12

13-14

15

16

17

1

2

3

4

5

6

1

2

3

'01-99

0000

00.0

00.0

00:0

00.0

1

.0000

1

2

00.0

00.0

00.0

00.0

00.0,

00.0,

0.6,

00.0,

00-99

e00.999

000-999

Yes 1

No 2

1

2

0099

r

i

1

.

M '

.o.d

-0.0

-0.0

-0.0

4

--CARD # 1

06

07

OS

09

10

11

12

13

14

15

01-91

01-91

1

2

1

2

3

1

2

00104)

1

1

2

3

2

cone

001-999

01-99

01

02

03

04

05

1

I

1

18 0.. Recruitment .

Radio ..

Television

Newspaper

Person

4 Flyer

Other

19 Student's Goal ti

"GED

Jul.

Other
-.0

20-21 Lost 'rude Complutod

22-25 Prctie: .. , . Month and Yenr
. .

26-28 kondl,-,V

/
29-31 ... -Usth

r
..

32-34 Language
..

.

35-37 Total /tottery

80 Card Number
.--

CARD # 2

ITEM

Itmrel

Treatment Condition .

ETV Alen. Urban

ETV Alone Rural

ETV Learning Center

ETV Home Instruction Urban

ETV Home Instruction Rural

ETV Library

ETV Traditional Class

ETV Telephone .

No Treatment Uiban

No Treatment Rural

Learning Center Only

Home Instruction Only

Traditional Class Only

Library Only

WIN Only ...4.

Site Location ...,

Age

Sex

Hale

Female

Race

White

Slack

bther =

Nerftal Status 1.

Single

Married

Size of Household

.Employment Status

Employed

Unemployed

Housewife ..

Family Income

Less than 54,500

$4,500 - S6,300

Nomthan $6,500

Public Assistance

Yes

No

. .

Coln inns , Items and Code are identical to notations

,, on Card # 1, Columns 1_3, 4-5 and 8 -9.
-..

8-11 01. Posttest Date -Month 6 Year

Test Fora12 0

CAT

TA8E
. .

13-15 Reading

16-18 Math

19-21 Language

22424 Total'Oattery

25-27 Gain-Rending
-

28-30 Gain-Math 0
31-33 Cain-Language

34-36 Gain-Total flattery

37-38 Leeson. Viewed . ...
II

a
39-41 inatructionol Hamra2

42-44 Independent Study Hours
2

la GM) fittemptad

46 Clab Attempted 6 Passed

CEO Attempted i Failed

47-48 CO heating Conte-
a

4
37



COLUlMS

49-51
52-54

35-57

61-63'
58-60

,

64-66

'7'

%

e.

ITEM CODE

CED Score English 00.01

CED Score Social Studies 00.0!

CEO Scum Science

CED Score Literature 00.0

CED Score Math 00.0 ,

CED Averige Score 00.0

Exit Infoneation

)1
'Continuing in Progvad 1

CA1(1)4 3

Columns, Items and Code ate identical to notations
on Card it 1, Columnss1-3, 4-5 and 8-9

8-9 Television Lesson Number!. 01-34 i

10-13 Broadcast Time5

:c-25"114

15-16

17-18

... Hours of Independent Study

Viewer Rating6

Television Lesson Nu mber .

...1.

. 01.34

0.0-

4'9-22 Broadcast Time ' I-^Tever
. ,

'23 Viewer Rating 1-5

'24-25 Hours of Independent Study 0:0

CED 2 ,f
26-27 Television Lesson Number 01-341

Jobs .3
Vesml28:31 .. ..... 4roadca3t Time

'7
Health A

,

[

Lost interest

Moved
I

Ocher

5

6

7

$5 ..t Stddy Along .

Yes,

No
2

69 . If No, Help deceived P'rom

! ' Other Student 1

Member of Family ? 2 ,

Learning Cencer 3 ,

ABE aght Closs .4

Telephone

Library

.. , 5

..

70 .... Reception

Good

l
: 0ther 2

80 Card Number 2
I

32 Viewer Rating 1-5

33-34 !lours of Independent Study 0.0

a
35-36 Television Lesson Number 01-34

37-40 Broadcast Time . Tesel
..

%

. 41 Viewer sating 1-5

4I.

42-43 .. flouts of Independent Study 0e0
- .

44-45 Television Lesson Nobber 01-34

46-49 Broadens[ Time Vies.'

50 'Viewer Rating 1-5

51-52 Hours of Independent.Study 0.0

53-54 Television Lesson Number
..

01-34

55-58 Broadcast Time Vase;

59 Viewer Rating, 1-5

60-61 Hours of Independent Study 0.0

62-63 Television Lesson Number 01-34

64-67 trosest Time Ter.!

68 Viewer Rating 1-5

69-70 Hours of Independent Study 0.0

71-72 Television Lesson Number 01-34*

73-76 Broadcast Time Yes.1

77 Viewer Rating 1-5
., '

78-79 ..... .. Hours bf Independent Study 0.0 1

1

80 Card Number 3 I

,

.38

.



OBJECTIVE QUESTIONS TO SPSSSTATISTICALeACKAGEFOR THE SOCIAL SCIENCES

1.. To determine the difference in characteristics of each group, analyze by, treatment
condition (4-5), site location'(6-7), and total popul e following demographic
characteristics:

Age report in median
Employmentreport in percentage
Sex--report in percentage A

TaMilYInCOMe"'ZrPOrt-141VerCentage
Recrditmentreport in percedtage
Student's Goal-=report in percentage
Last Grade Completed--report in median

2. To determine the entry skill level of each g opp, analyze by treatment condition (4-5),
site location (6-7), and total popul tion e pretest scores based on TARE.

Reading Grade Level median
Math Grade Level median

Language Gride Levelmedian
Total Battery Grade Levelmedian

3.. Tordetermine poverty level, analyze /correlate the percentage of size of household with
family income to determine the-size of household in each family income category by
treatment condition, site location, and total population.

4. To determine the retention of each treatment condition, site location, and the total
population, analyze exit information and report each category in percentages'. Dropout is
-defined as all those who leave for reasons other than GED or continuing in program.

5. To analyze the last grade completed'for each treatment condition, sitelocationond total
population.

6. To determine what programs were viewed most, determine how many times0each person watched
each program, determine the rating of each program. Do this according to treatment
conditibn, site location, and total population. (Do also for groups using m le
skills packet.) .ry

7. To determine, for persons using skills packet, which programs were self-contai
sufficient by themselves for GEO preparation,and which programs require ad
suppurt and Materials.

;44.

8. To determine how many persons passed the GED in each treatment conditi
and total population according to specific pretest (entry) grade le
reading, math, lanpage, and total battery.'

9. To determine the median gain of each treatment condition, s e locatipn,and total
population according. to reading, math, language, and total attery. Gains computed
with CAT posttest should be noted and reported separately

10. To determine the gain of persons at entry grade lever of 7-14 in reading, math,
language, and total battery according to treatment cond tion, site location, and total
population.

-117--To-determinethe'rTXtionshiIrof last -grade completed and pretest scores in reading, math
language, and total battery for treatment condition, site location,`and total, population
by age at intervals of five years.

12. To determine which treatment condition, site location, produced the greatest total ba tery
gain.

1

13. To determine the correlation between pronrams watched and gains in reading, math, language,
and total battery for treatment condition, site location, and total population.

14) To determine which recruiting method was used most according to treatment condition, site
location, and total population.

15. To determine the number of programs viewed the the following categories,, reading (programs "

1 through 13), language (programs 14 through 23), and math (programs 24 through 34), and
correlate them with the gains of reading, math, language, and total battery for each
treatment condition, site location, and total population.

16. To determine the average rating per program for the total population.

17. To determine the median number of instruction hours according to treatment condition, site
location, and total population.

18. To determine the median number of independent study hours according to treatment condition,
site location,and total population.

19. To deterMine the average number of times each program was viewed according to treatment
condition, site location, and total population.

d and
tonal

ation,
1

for

1

42
39



20. To determine the-relationship between pretest scores of reading, math. language, and total
battery with the following GED scores: English, reading (social studies, science, and

literature), math, and total average score. Correlation done reading with reading, math

-wVth-math, etc.

21. To determine the relationship between posttest scores of reading,zath, language.and total
battery with the fdllowing GED scores: English, reading (social studies, 'science, and.

literature), math and total average score. Correlation done reading with read,ing,'math

with math, etc. .
.

22. To determine the relationship between CAT posttest scores with GEO using the same
categories in doing correlations.

, 4

23. To determine the correlation*between TABE gain scores and CAT gain scores.

24. To deterMine the difference in gain scores of persons who used ETV alone, and received no
help and those who used ETV alone and received help.

25. To determine the percentage of those who had good television reception according to treatment
condition,'site location, and total population.

26. To determine the number of times each program rated exellent, good, fair, or bad according
to treatment condition, site location, and total population.

27. To determine the most popular viewingtime according to treatment condition, site location,
and total battery.

- --

2.&__Io-determine.pretest scores, TARE ONO., by treatment condition and'by ETV. help and'ETV no

help on all scores, reading, language, math, and total battery (1) by treatment condition,

mean, median, and ANOVA between treatment conditions: and (2) by ETV help and ETV no

help, mean. median, end ANOVA between ETV help and no help.

'29. To determine posttest scores, TARE ONLY, by treatment cond ition and by ETV help a nd

ETV no help on all scores.?reading, language, math, and total battery: '(1) by treatment

condition, mean, median! and ANOVA between treatment conditi6ns; and (2) by ETV help

and ETV no help, mean, median, and ANOVA between ETV help and ETV no help.

30. To determine gain scores, TARE ONLY, by treatment condition and by ETV help and ETV no

helpon all scores, reading, language, math, and total battery: (1) By treatment

condition, mean, median, and ANOVA between treatment conditions; and (2) by ETV help and

ETV no help, mean, median, and ANOVA between ETV help and ETV no.help. -

'31. Ta determine GED scores by pass/fail for treatment condition and for ETV help and ETV no

help. .

;

32. To determine GEO scores by treatment condition, -mean, median and ANOVA between treatment i

conditions. Use all GEO scores, all tests.

4,3
40



c.

ASeelectilen Adult Education Comer

Morehead State University, UPO 1363
More heed, Kentucky 40361

(608) 784-9229 (09011)783-3111

The work presented in this document was performed pursuant to a want from the
Department of 'With, Education, and Millar*, Office of Education, Buieau of Adult,
Vocational and Technical Education (0EG-0-73-52121. However, the opinions
*swelled herein de not necessarily reflect the position or policy of ths U. S.Offics of
Education, but we **solo responsibility of the Appalachian Adult Education Censer.
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