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*. * The ‘special educational services provided to mentally . Vo

- wetarded pupils in seven elementary’ schools and a high

- 8chool were changed in format to include occupational — ~ .

. preparation:-—This re«définition—of-approach-used-the- - -« —— /"

'+ * ‘vehicle of occupational education to teach essential R ' .

" academics; bnoaden-awareness and involvement in commun- e
ity enterprise, develop intersst and selection of- employ-' -
ment’'opportunities, and introduce occupationel  profi- - :

» clencies and réouirements. The purpose in Project .

Occupational Adjustment’ Training was. to ddmonstrate. the ' _ . '

. implementation and coniinuation of such -an occunational- -

. -.academic public. school progran-and to .describp the benefit.

"+ to mentally retarded pupils in terms of life-work ' - N
preparedness. ) Y ' ] g !

‘ .

The 1mpos;tioﬁ’of'a re- inition required willingness,
determination, flexibility, and.innovation. Project ' )
0.K.T. was an anbitious undertaling. Some of the successes
. ~. .and failures are viewed from several points: Pupil s
' . attitudes, pupil achievement, description of population, .
+ .  teachers' opipnions and evaluatior, principals' evaluation,. .
.. - pupil employment, graduates and drop-outs; community o
- pdrticipation, ‘trainable mentally retarded, and a study \\\/‘
of costs., ° . = . . ' ot .
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R INTRODUCTION SR
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Occupational Aéjustment Training gaye attention to the L
formulation, implementation, and continuatiod ‘of an ‘occu-
pational educgtion and a job training placement procedure

for fMentally rétarded pupils.- The school systems of North-
Wilﬁggboro, North Carolina and Wilkes County, North Carolina
agree to a mutual venture to adjust: the focus of special:

‘ eduational services from one of academic orientation to one.
%f integrated acadepic¢c and oeccupational preparation. In the
¢ orth Wilkesboro Public Schools, the two participating: school §
- > were Narth Wilkesboro Elementdry, and Wilkes Central: High.
! _ The’ six Wilkes County Public Schools, were Boomer-Ferguson,
st ¥ Elementary, C.C.Wright Elementary,. Fairplains Elemeptary,,
-~ .. Horavign Falls Flementary, Mulberry Elementary; and Wilkes- -
o ¥boro Elementary. '
L . Though, theschoals under study provided the resource services
.~ ! of special education ‘teachers, 33% of the MR oupils identified
o _and receiving these services dropped out of school yearly
) (bdsed on three consecutive years of -enrollment at Wilkes
Central High). None of the MR pupils, graduated during the
same period. Fewer than 30p of the drop -outs successfully
held jobs. “any who did workéd for relatives o' had season- °
al or transient work; such as, fruit pm@king and babysitting.
The greatest “incidence of pupils dropping out of school °
occurred at age sixteen when school ' leaving becomes legally
permissible.” . . X -
This- evidence suggested the necessity for exploring chenges:
in the curriculum at both the'high schcool and the "elementary
“levels. A substantia) program of occupational preparedness
was assumed to address' one of the foremost learning needs
. ) as well as offér ati area of grehfest possible achievement
: and personal satieiactlon for mentally retarded pupils. No
7 such consistent pfogram“existed.for the IRs in the schools
‘ designated for Project 0.A.T. . A review of literature* and
. research more extensively exnlorec the need for occupatlonal ‘
programs for the retarded (refer to Appendix A)r '

-




’

- providinig jobs ror high school level pupils.

“»
~

‘ ' CHAPTER II L -

OBgECTIWES .
» I -~ ’ »
Several objectives ‘were undertaken through Project 0 A, T.

Some were explicitly stated while others were implicit.
They are as folloWé , XN

'.,' The pupil will remain in‘*schoo6l until graduation.

. In the areas of English and math that are integrated .
and adjusted to occupatfonal education, pupils will -
.show continuous-gains by the successful completion ‘. -
~ ‘of educational tasks. Instrudtional procedures

-developed as a result of this project will determine
thp learning tasks.

Pupils will be introduced to the skills, functions,
and responsibilities found throughout the occupations
in the local community. ’ _ .
ipulative skills associated with -eath occupation g
will be emphasized in the- classroom. 4

1 -

R

Field trips will be made to the sites of the businesses
eand industries in the local cpmmunity.-

A knowledge of employment opportunities and respon-
, sibilities will be developed by the pupil. | a

The curriculum will be. adjusted to.rieet the needs and .
the developméht of. each Upil at each grade level. '/ .

Pupils will demonstrate acceptable attitudes and~ .
social skills in the school and on the job:.

\’
Pupils wilI demonstra te an ability to maintain employ- \
ment during the summers and after graduation. .

Employers will participate in training pupils by

Special education teachers will undertake learning )
» activities appropriate to their professional develop-
ment and the stated objectives of Project 0.A.T,
A

PR P r \
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R , 2 \
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CHAPTER TIT.
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€ ’ . PRQCEDURE
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U

ot Project O. A T. cdéncentrated upen,the education of pupils who,.
because of their ment abilities, received special education- .
al services in gr&deigtix through twelve. For reasons of '
. length, *a deserintion of the target popuiation appe&ars in
- DESCRIP”-QN“OF POPULATION in CHAPTER IV. ' Because ‘of their
est shed posjtions of instruction for MR pupils, the
*. _special education tedchers were the' target group of educators
"~ assigned to implement this project. Pupils,who weype con- *
- ‘sidered to be educable mentally retarded accordinﬁfto criterin
established by the Division for Exceptional Children, North
. Carolina Department of Public Instruction, received from. one
.. ~ - to one and one-nhalf hours of special educational instruction
each day. These pupils remained in. the regular classroom for
the majority of their instruction. .Pupils,who were trainable
mentally retarded,” remained in the self-contained classroom
for gspecial edncational services for the egtire school day.
: The two ‘na.jor comnonents of iroject 0.A.T. consisted of
. - academic studics integrated with dccupationally oriented
. " activities and a job training component. Appendix B provides
the eurriculum guides developed for the 1973- 7h and’ the 1974~
75 school: years; the formal project period. R

The academic-occuoational studies- utilrzed the resources of
the community to bring academic learning activities in line
with the MR pupils' needs for occupatienal preparedness.

© Field trips and resource nersons from local businesses and

~industries’ were-used in conJunction with classroom activities
oriented towards the acadenmic proficiencies recuired for

-occupations in the local community. The only difference
between the elementary and the high school levels, in regards

. to academic-occupational studies, .mgs the degree of concen-

- tration. _Pupils at the elementary flevels were givén a more
general, broad snectrum of the world of work and the academic
recutrements needed for successful personal living and'working.
High ‘'school level nupils studied.more specific academic re-
cuirements of Job profxciency and personal living.

Job trainino ana nlacement occurred only at the high school
level,. Durinn the "last month of each, school.year, Dunils in
grades nine thrquh twelve were eligible to work at a full-
time job For-the entire ‘school day 4n lieu of classroom
attendance. Eiployer ndrticipation was an essential component



. to job training. Local businesses and industries provided ) .
the netessary jobs end training. The high school special -
_ education teachers and the project director acted'as job : .
counsellors. Assa trainee, each pupil was to. be placed on
8 different job each school year. Thus, the pupil would .
experiense different types of work conditions before grada-
ation and, subgequently, have useful training, as well as,
refined interests for selection of employment following
. gradua;ion« Pupils who could not funection and benefit from
K placement on a. job in a public or private business or industry -
=« ., ° were to be provided with shéltered ‘employment onportunities.
"+ All jobs were to qontinue throughout each summer contingent
upon thé employer's needs and adeouate progress by the pupil.
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CHAPTER IV

"« RESULTS ' L

Project O.A.T.” was a demonstration of both the: féasibility
and the benefit of a re-definition of-speesial educational .
services from one'that meant academic preparation to one °*
-that provided life-work preparedness to mentally retarded
pupils. This chapter is devoted to the evaluation of that
J feasibility and benefit. Since the project must be viewod

from several. points, tha separate 'sections which foliow

tend to narrow the peérspective. . In order for the yhole to

- npt be lost in'the parts, the many threads.are drawn %EJP

Yo the 1mportant fa‘b:cic in CHAPTER V.

N .
' . o

* . . ' . Lot

. DESCR;BTION OF POQULATION e s

. LN . ,
Lo As mentioned in chapters one and three, the target popul 2
. *ti consisted of trainable and educable mentally retarded
pgggis in grades six through twelve who received special
ational sérvices in the eight schools participating .
“4n Project 0.A.T:- Various sections in this chapter describe
aspects of the target population. ‘It.is appropriate here
to mention noteworthy factors that were uncontrollable
1nfluences upon. the number- and the nature of the population.
The target population was a public school group the number
of which was subject to drop-outs, translers, evaluation -
and placement changes, untestable pupils, uncollectable -
data, change of school-year (addition of new sixth graders . .
. and loss of graduates), etc. This fluidity in the number . «
was reflected in the tables and reports in several ‘msections "
of "this chapter. . . . .

The overdall mental capacities of the groun had a signlficant
change as a result of removal of pupils. ,When Eroject 0,A.T. )
commenced, less than one half of the target population was
identified and placed according to criteria established by
the Diwvision for Exceptionak¥ Children (197L) , ‘N.C.-Department’
of Public Education. Efrorts made throughout the duration
of the proiacxﬂbrought about more- acceptable identification
and placement procedures which altered the servic¢es’ provided
to many pupils. As Table 1 shows,.85% of the population was
tested by February 1975.. The somewhat higher mean I.Q. for

- transfers suggests what effect evaluation had upon the-.overall  —

!

< - R e
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mean Tor intelligénse. It muat /noted, however, that not N
- all pupils who transferred did 80 bhecause the*udisqualifled
'\ ‘for -special educaticnel servi€es and were subseouently dis
v . confinued. Other.reasoiws coun ted for gseveral pupilst. being
- considered as transfbrs. /In al¥, 201 pupils were involved,
" at one time or another, An Projest 0.A.T. Approximately 15% a
~ . were black. Approxima ly 8:7 were white. Malés cutnumberal v
. females two to one. '

-
-t DY « ¥
s .

~ c -

s . .t K . y, : |
, . . . . . .- \ .
. Table 1. Intelligence Quotients for Target Population X . ‘
. ' ' ) from April 1973 to February J975. Lo ' |
R Group e 'Total N Nimber' . Mean ° . ﬁangé , ‘
R o D Number Tested _ 'I.Q. LT .
) Educable Coa . - . C . (
+ . Graduates ] 6,. - 0] - - .
- Grade 12 - ' 4 3 75.0 72-79
>, . Grdde 11 3. g 6103 50-69
. . Grade 1Q + +* g8 70.6 1,0-81 _
© Grade 9. 9 -9 65.3 52-77
\ - ,Gra'de 8' Ve > 2. -0 8‘«, ’ 62. 8 . 6-80
v Grade .77 ¢ 32° 31 - 66.5 18-85 . :
.. Grade .6 _ ] 9. __29 . __T.0 _ _ -87_ _ _
« o« Total _ -- 7. 123 _ . 101, _. _67.5 _ _ _L40-87_ _ _ ) .
) Traineble . 12 12 36,3 25-55° -
‘. » : .. -
_ ’Tranéferred.z "33 . % 79.5 "61-103
Drop-Outs . 33 5.0 70 ¢ 6478 ey
- ’ o A ) . .
11.Q,s were determined by #ndividually sdninistered

tests of intelllgence, accepted b e Division for .ok
Exceptional Children; N.C. Depi?tment of Public
Education in complianc wfﬁ‘l evaluatiort and place-. -
ment criteria. / T ‘ .

Includes/a;l«ln/upils who we;:'e digcontinued from
special-éducational services;. pupils who were re-

41uated and returned to full-time regular classes;
pupils who moved to pther schoal.s, deceased pupils,
— - etc., s 7
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: EVALUATION’ BY TEACHERS
> . . . -

In-ogder ta provﬂde an opportunity for; teachers.to be
invelved i} the evaluation of Project 0.A.T., ak well
as provide insight into aspects of the project that
were undertaken but could only be interpreted by the,
teachersfthemselves, several auestions were asked of

teachers at the close of the project period. )

*

|
Vritten nesponsee were requested to questions that

attempte to elicit a .wide range. of uninhibited comment, -

All_teac srg of EMR and TMR puplls participated in.this
evaluatio * Their responses, are ‘numbered to correspoénd’
to the ni ber of their sdhool ‘as used in other sections-
~of this chapter. Vha oliow ‘are “thoser questions,and
the .responses. It’ must be ‘in ‘mind that three of

"the teachers who participated in this evaluation taught

did not have an opportunity to make an-evaluation based

o only’ one year, the second year, of the project and, thus,

upon experiences prior'to the project or throughout one-

" half ,ot‘ the prpjechegiod.. . . e

~.. (0

R /- o e 7
.

a

[P

v

1. What setivities havatyou carried out as 8 direct result

: of tﬁi'!projec ~,_ -

v‘.

/

(1) The two afternoon classes visited.Holly Parms to see

—

their operation..,
We do expect to visit other bu31nesses in, the city.

We- have invited»qtg%; businesses to come in_and talk with

. the class on their

»

(1) Field trips.

~

- ~

* (2) Cooking and related oocupations .(Bakery- Candy Makiﬁg)

. Sewing and related occupations
Money-Banking o v

* Health Careers S ’ . g
Farming OCCupations g .

(3) Notoanswered . ) .

(4) Study of jobs avallable-in the Wilke:
3 with field trips to these plages, -~

Learning - h6w to tead and f£ill out Job gpplications.

“Becoming aware of what takes plate at

v

pexgi\work and the quaiification.

. H >t . .
. Career Exploration thrpugh reading, etin boards, gameg,:
worksheets, . - . -

County ares

-

job interview,

Learning how “to readQ"Wart ads" in papers-how to find a

job .

. Ledrning some parts of driver's education,
, ) .7 ,

l ].i
-
*

¢
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‘ *(8) Made Bobkends ' Set up. a Post Office
Set .up restaurant Set up assembly line to
. Painted weodwork - fold and make boxes
. oSN v Went o grocery store ° Planted plants to trans- *°
oo . ghd . purchased _gro- ' plant to garden Tl
| ’ o . cerieg’ .+~ Sewed Christmas ornaments ™ .
| K e ewed garments, aprons, Framed pictures -
*  pahts, purges, -etc. Painted furniture o ‘-
Decoupaged bottles g ' Learned to macrame
-, Made lots of self-made , .,
materials . -

Relied on films and movies .
Students did s&me ind1v1d- '

o C . ual projects. 1
. » B N e
| " (6) ‘We made boards from saw dust "and school glue; built
- a log cabin and a green house for plants. We have aver-
‘ aged taking at least one trip per month. Some industries ({
+ visited, are! Abitibi, Sherrill Faw Construction siteg, ' -

American Drew F ‘Furfniture, Gaddy Motor Co., Wilkes General
Hospital, Beauty and Barher Shops, Lowe's Wholesale :and _ .
Super MarkKets, Henderson's Flower Shop and North Wilkes-
boro Water Treatment Plant. We havé shown slides, had
Resource People in, ‘made scrapbooks, and kept notebooks,
worked crioss-work puzzles, built.bird houses and- -dog
houses, doqe\ért work, set out eulip and gladidla bulbs,
ete. o . " ST _
(7) As, a result of the 0.A.T,-projdet, I have done the - . '
. 'fellowwng activities: A upit on’ gpple farming-which in-
cluded a visit to Lole's_apple orchapd to, pick -applés to -
. make .apple sauce at ‘schoo]: and alsa to pick. apples to be - L
' - sold at schodl A unit on bigrfarmlng including g visit A
tp Lowe's sﬂoked hams houue ‘and to John German's hog farm .
- where we saw some of the procedures following 'the birth -
of plgs. A unit on jobg in the hospital the supermarket,
. in cdsmetology, in auto repairs, in food sefvices. A
¢ - - detalled unit on money, short units on findirg and getting
a job,,the job rnterview, applicatlon forms. A unit on
safety. . .
. (8)/ We made stuffed animals and gave them to The Day
Care Center.
We made a small house.
Took a motor apart snd put it together agdln.
Made out menues, grocery list, cooked breakfast. . .
Made and sold potholders. . . '
Edited a newspaper. ' ~
Kept first aid. room clean,
Gave Mrs,.Ellers's class a Christmas party Tor two years.
.Made\' cookies, '
< Made\and displayed, a bulletln board of some of the 1ndgs\ .
c " “tries in the county, using their products., TN
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Visited fames Larkin Pearson. =~ . :'
Talked on the air at WKBC, . .4 I
” ‘ ’ Made paneling. ‘ ' - '

’ .
[ L

Yo s (?& Craft work-sanding Mood, ‘st ini 8, varnishing.
.,Strlnging beads-making cralts re?gt@
weaving-baskets andtw/inkle losm} ) L. |
~ Generally-Stronger emphasis ‘on vocational act1vit1es- ) ) |
: housé keeping skills 'includin
vacuuming, washing disles, e

< 20 How have pupil attitudes be

|
en affectedggy this project9 \ 3
' |

T (1) The students att1tud§§) in regards to this project

. have been good. / J’/ ‘o
.(l) The.majority are n?ﬂ mature"nough to realize tﬁe
value of ‘this project. ~ .

. (2) 7 Botter cooperation with sixth gradersuthan seventh
and elghth-however all seemed to enjoy it aftep project
¢ completed K ) <

~jﬁ%'” (3) A dlfflcult assesment to make, I can say-that the
e ) students exhiblt a keener interest in school.and have

becdme more satlsfied with the dally act1v1 ies provided
. * under this project than tney\are in the rs fular curr1c-
r~ ulum alone. . .o o ¢

. A A C L ‘
e (u)wwSome of the students attitudes have*changed £ that -
A" % ™ .. ‘they-aré more awarp of: Job positions: They are noét now :
. totelly ignorant the 'job field., On ‘the other hand, .
T _ some of these students -are still to immafure to- be"con-‘ P

cerned with jebs. Resulting with g ‘very low 1nterest
level on behalf of “these students, ”%e ma jop—of the'’

N o students still have an attitude that is .totally aga*nst - -
L. ' -‘thau of authorlty oo k A |
—~—— . .
- .(S) Yes, some behavior problen students ha‘e developed ]

a- good attitude and ‘have come: to c¢lass on‘time and have
even grranged to come for unschéduled periods for help
in other subjects. On the other hand, some students

; * want to cote for speclfnc ;alp-on spelling or math and .
. not interested in the 0.4, T\ program. Attdbudes in
) grades are greatly improved this year, so nho defin- -
1te conclusion can ‘be drawn that the O Q.T. program has i
improved ettitudes.: . | . _— R

| . .

(6) Many repeaters and older chlldren have- been suffi-
ciently in+erested and staved in school, ratherlthan
becomlng drop-outs, 9 i . A .,

- e |




(7) They lave begun to realizé that the right kind of
. willing and: cooperative attitude is important to keep-
. ing a job because almost all jobs’ require working to-.
gether with other ‘people., Some of them have changed
their attitudes toward jobs they can do or would -like.

to do. Also, they do not think of job8 as being easy ..

‘to get without certain skills of some training.

. _(8) Children are much more aware of their countyj can

_ better understand how school will affect their future
in the working world, They. are more understanding, have
better manners and their school work has improved.

. (9) Students have, found prfde accomplishments both in
craft work. and in maintenance skills,

- - 3. How hasjpupil 1earn1ng been affected by this project?
. - T - "
(1) This project ﬁas affected their learning to a step
upwafd. ' (

L 4

(1) ‘*Pupils, however, have been. introduced to the work-
i ing world and more knowledgeable about jobs in general,

- (2) The interest in the project helpqd the learning
- .- _ processes 'in most cases. s ,

- (3) I believe my pupils have 1earned a variety of things,
Primarily, we have worked on -self concept and attitudintal
changes as related. to the wortd of work,. It has beel

s . possible to develop positive inter personal relationghips
T . -with students and that, of course,-affects their learning.

ing process.

1
S

. (9) I think that 1earning has Yeen affected but‘I can-
e not tatistically prove so as ‘I do.not have esccess to
) test scores administered at the beginning of the project
S to compare them with the most recent testing data.
: Also, I do not'khow of & test thaﬁ//easures these specific
- . skills for children that fall into this range of intelli-
genge. - Obsérvations are only subjective rather’ than
‘ objective. My observation is thdt le rning has occurred
as a result of this- project. )

n
RIS -

<

. have been 'increased:. Language Arts Skills have improved

>

AL) I am not aware of anj_change—iﬁ“fheir overall learn-

() By much repetition, by varicus methods - vacabylaries
as well as Math Skills and ~pthers, *t

7 ~ (7) They have learned about some of the methods of fihd-
. ing jobs such as news paper ads, employment offices. They .
\ ~10 A
S S ~
L - 17 ) : . "

~ "\
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' hgve learned abqut job applications and*interviews. They
* have ‘learned what many local employers gxpect and look -
for in an smployee. -‘Also, they have learned the require-
ments of many different jobs by seeing .eople perform
their jobs and asking employers guestions about the Jobs
they perfaqrm,
Lo (8) Seventh' and eight .graders are showing much more inter-
. est in, reading. They enjoy writing letters for -informa-
. tion and irn most cases épjoy writing or drawing something .
about the trip, that they are particulary interested 4n,

(9) Students have gained or learned new- skills which
could enable them to become employed id the future, .

es an responsi‘- i ies? Explain, \
(l) The students have developed some skills that will

’ help them for employment when they get out of school.

. (l) Pupils are agle to name the.major industries in the
to ‘ares and .know which ones are available to.them. -

(2) Somewhat, however at this point detailed informa-'H -
tion wss not»forced when interest was low. o
(3) Yes. Use of Attitudinsl Filmstrip ‘and Cassette

~8erles was helpful in this development.

v s

~
-
-

(4) The students are aware of employment opportunities
and also sware of responsibilities, ‘which a job demands,
At this point in their life, I. dg not feel that they are -
willing ox able to- accept these" responsibilﬂtieso

(5) Ves. They have developed an overview of .general
. knowledge and have given consideration to the kind of
job they would like.’

A eyt —
-“’v KN v .
Y

(6) Ih most instances high interest has Ybeen- shown. -
There has been good over all involvement in units of work, -
Intelligent questions were ‘asked. Promptness has beer -
. stres'sed as well as doing well whatever task and finish-
» . inp it. » :
(7) Yes, as I have- stated ‘above the students have learn-
ed about many of the job opportunities available in the T
county &nd the responsibilities involved in, the perform-.
" ance of thHese jobs. ’
(8) Yes. They realize’ that other people will depend on
their part and- that everyone works together. They saw
' jobs they didn't, know existed. I think they will have &

¢

Y N\ ‘:» 11
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Writing bysiness letters, .

.
v r :
Lot A '\1/ N L.

\ » ,e a

better 1dea of where "they would like to wonk Aecause o
_they have seén a choice of jobs., - -

o ¢

(9) 'Some students have., Some are aware of jobs‘they

, could get (bag boy; cafeteria server, janitor, domestic
helper, etc.) We have strongly. emplasized that a stu--
dent has to do a job well: and préactice the ekill involved

in order to get a job. , RS )

A
v e

In what ways -have> occupationalrand academic skills been
combined?” Have English and Math been taugﬁf‘ﬁxrﬁhe

"¥eRIcle of occupa ona}-education7 i °J

(1) * The aca c skills of English and 'Math have been .

" correlated. We have studisd milage. omputing the

distance from qneé city to another in North Catolina, :
In English, learning- to spell and pronounce- these pro-
per nouns, RE é\\\

-

(L) Yes. Vocabulary of the application blank. ‘

/Telephone directory usage, etc,

‘(27 Yes, . ' ] : i ‘ o

to write checks, and keep a chéck book.

(3) Mhthematics-Use of electronic celculator in figur-

. ing 1ce cream orders and grogery 1li3ts. Lahguage Ants r

in Job Application}s, le'tter wpiting and cartooning K\h\

. related to occupational skills. ‘ " .

(h) Some ' of the aspec;e of Language Development and

math skills have been taught -through 0.E. Words asso=- .~
ciated with jobs and environmental protection, Words have
béen worked on along with'math in measuring. The stu-. 6
dents ih' 0.A.T. have also- 'studied about banking, and how

%

(5) - We have had vocabularies studies correlating with ..
each unit. -We have had scrap books and labeled .our

entries in ‘these books,. Thé studénts .have been responsible
forfleveloping .their own bulletin boards.  We have work-

ed together o make :games to go along with-at least one
unit of our work study. The students have made reports,
written letters, persOnal data, filed simple application,
ete. ﬁElated to each-unit éf study,
(6) "Yes, there, has been mﬂch intergratfbn and correla-
tion of academic skills during the teaching of units of.
work, Listering skills have bebn improved. .:Measure-
ments have been taken. Stories have been written. Vocab-

ularies have increaséd, . S .
- ‘ . 2 12 o ~~—r""
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(7) Yes, to a great extent occupational and acadepmic
skills have been cémbined in the following ways: Lan-"
guage skills hHave been taught as they relate to find-
ing and getting a job. ' For example, the filling out

of job applications and role-playing various roles of
employer and -employee. . : ,
Math skills have been taught as theyyrelate to various .
jobs in the supermarket money, math skills were involved,

.

AR

(8)° Yes. We write letters, compésitions, do reseerch
work. Look up and spell words.needed in different occu-
. pations.. We use measuring in ceooking and sewing, and

¢ learn how to make change. _ o .

t
AY

1' ’\\_ i .o
. (9) Yes, with some students. For instance, three stu-—.
. dents have applied math skills in counting 4nd changing

_money. Academic skills are not really emphasized in e

. TMR class, however. e . .
s

6., How well does this project fit into ‘the total school
currIcqum‘QBﬂecEIves? _ .

L&l

¢

(1) -This profect does fit in the total ‘school curric-
ulum objective because our objective is to ‘train the
¢hild for Lifes Work. - .

» (1) If the $8Rool objective is to prepar® the student

ully accdérding to his ability, this projeet is quite
n harmony. . % ‘ : . o
- ’ . Tk

o (2) Notiaqswered.

”
L3

" (3) " I believe the project would fif better if:1t weTe

_ directed to youngsters other than EMR exceptional child.-

. ren, - AN ’
. - . a3 ' A ) .
* . (4) The school curriculum objectives are for the total
.. improvemént ‘of~the individual child's needs. This pro-
gram does introduce the. children, of lower learning . -
abilities, to the problems they will, face later in life.

- {5)This project meets one of our pontinuing objectives
under -our accreditatisn 8ystem to prepared students for

. thé'world of work., . 4

(6)This program has grbﬁt potential, and(éhSuld be con-

tinued. . Children betause of Iow I.Q.'S and poor achieve-

ment due to no fault of their own.should ndt be penal-
ized, but provided for. - S .
- ' 13

-

- to be a-good citizen and be able to function success- L




(7) The project fit into the total school curriculum
in its attenpt to meet the needs of those students-in- -
volved by helping them become more self~fulfilled in- . )
dividuals. The project was sucgessful in this attempt
to a great ‘degree by making them-aware.of the job opportu-

- nities-around them and especially by making them aware
of the respensibilities of finding and keeping a job. ..

*\i‘ ‘The students begin to -see more clearly, that school helped

prepare them for the world of work and the decision-making -

]

- : process of the ,future as adults. .' . <

. . (8) fThe- school dbjective. 1s %o accept the chi}d where
". . he is and teack him from there. .This project is good in
C that the child who doves not learn as fast®as. the' others
f still has a chance -of doing something he istinterested in,

¢ . (9) For our purpbdses, it fits in quitgiweii”’fﬁe—;;;:
’ .. pose of a TMR class, as I see it, . is"t0 socialize thg . s /H
student as much as possibl nﬁ/a big part, of so alizing.
an individual involzes’pregaﬁing him to contribute
) ' society in whatever way he can, in our* case, throug
» job, d

'
Ve

DY

‘7. What did you most like about thi;“projectV .

¢« " .

(1) . It gives the students, that wouﬂéjlike to work a.

5. chance - t6 go to work a month before school closes and
work all gummer., . o . \ .

r 9 . ! < . . ‘ : /

(1) Flexibility of it. T : ’ . -

. (2) Freedom to develop curriculum.

(3) The chanee to work with youngsters who have academic L
difficulties un life skille, T A V_*

- (h) I think tHat students should be 1ntroduced %o _
occupat*ons. They need to learn tMe basics of life ! ..
ﬁhidh sprogram like this gives them, ) 3 st

' (S) Field trips and role playlng actiéities. : o T

(6) &t provided greater interest kept thé program from - o
becoming hum drum. It b oadenedaareas to be explored.,
Hélp to build better self images, ™ Taught greater respon-
C sibility and promptness on the part of the child and ' )

o ,children. PR ; .

- N \ » &
(7) I most enjoyed have the transportation and the- dri§er'm -
to. enable the -students and myself to visit various indust- - .
ries and places of business within the county. These .
trips,were the high Light1ﬁf each unit, as they gave the

)

Q ) B ‘ 1 - T, : y
ERIC - S : .
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"~ tiong., Fon example, - -the units on auto repdr and furnic

-
k14

e classroom. . v .
. A v, R
eld\jJZ:s,hands on projects, Cooperation.

(9) It made me more aware of the.great need to emphasize'
occupationagl education in my class and forcéd me to think.
of man skills which my students needed,- .

\ .
What did: you 1east like about this proiect? L s +

~ (
(1) 1t ines ‘the studerits a chance to get a 3ob that "
‘needs sbagle fundamental L ‘ ‘ B
(1) At the beginning there was too‘much unnecessary o
papen work and. meetings. . ) - . ‘ )
N ) ¢ . - ‘ " . ) \ )

- F
\

(2) Lack of\soney.
(3) ‘Wide range Achievement Testing Attitud%{}l Inventories.

(L) I think that the sixth grade is toolqw “to" start with L
.in this type of program. . They are tog immature emotion~. o
_ally to be concerned about ‘a few years away. I also,feel .
“that a person trained:in Occupational Education spould be
teaching ‘the Q.A.T. Program. It could be a tombined force '
with Special’ Bducation, but a Special  Education teacher;
is not qualifiled nor do they have the right training for -

. thls kind of program, .

5) This project was: very time consuming to prepare for .-
due to a-lgck of materials with a high interest and a .
loy enough reading lewel. Theré were too.many forms to ~ ~ |
fill out to request materials, forms, etc., I Ked to . e
spend a good deal of time on, clerical items, test admin-
istration, arpanging test adninistration of tests I could” : |

" not give! Often I had to talk with’individual teachers ‘
about 'student's problems when they were noj familiar with
the program, USually it was difficult to_ schedule a. time
whenn;either of us would be missing clwss. < .

(6) Not anSWered ¥

(7) 1 1east Tiked not being knqwledgeable about some of
thé units which I did, because the students. showed an
interest in them.- Also I did not feel that I had fmany,

of the skills needed to teach certain units on occupa-
ture were not as interesting or beneficial as they could |
have been had I known. more and bsen more skillful 1n
these areas. .

'd

(8) Not knowing enough about some things; so that I could. - .
' o ’ 15.. - .

~

. ' * i
. . “ g




preeent them in a well developed wpy. The child.lost
M intereat because I wasn't as well' prepared.

[}

(9) “Not anewered

| 9. In  what way have parentg;and the communi ty reacted to .

'this projec ' K . “ . e

(l) The ‘Parents and Community have reacted very favor-
ably with this project. . ‘ .S -

- (1) Nonee - - ..
(2) T suppose .the reaction has been supportive. I have
encountered no oppoeition. .

(3) »"Parents-None. ' ' )
Community-Yet to be\yetermined during spring semester
field trips. - ' , ) e

%h) I have not had any, feed back one. way-pro or con.

(57 The community Was-responsive and, helpful in assist-
ing with field trips and talking with the group.  Some
parents sent some food, éloth, etes, Tor their students
£o work with 4n my classes. I got some fayorable com-
“ments from P,T.A. members. I did not, however, ‘get .a N
: volunteer to help with any transportation or clerical '
work, I could haye used~an dide &o teach this program
, more properly.' .

+>Y{6) It has been readily accepted by ‘both parents and ¢
‘the~cémmunity. The P.T.A. bought for us a number of o
bagid tools/ahich we have found most useful e

*(7) All of.the. parents involved ‘at my school were in
favor of their children be ing involved in the Jproject:
and gave thein permisiaion for tbem to.go on each of the
field trips throughout the year.

Several of the people in the community were very co-
opegative and were used as resource persons for various . *]
units, 1

(8) I have had no .complaints about the ‘program: I have.
had a few parents say that they appreciate the progranm,

(9) Parents have been very pleased with their children
acquiring new skills, especially those which help with
. housekeeping. The.community has cooperated, especlally
the NYC with hiring.one TMR student to serve in the
Wilkes. Central Cafeteris. . . .
16 ,‘\ T
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10. In what wa*{e} do.you feel this project has influenced
other teachers > .

.+ (1) Tt has removed from the classroom those students
hat are unable to achieve academically. ‘ .

(1) I don't believe any teachere vwere influenced one. T
¢t" [ way on&another. v \

v

- (2) -I don't see any.

(3) Unknowh', ‘Very slight amount I would gueee. o

(4) It does not eeeh to have*anx/arfect on the attitude
¥ , of other teachers. . /

. (3) I feel lika the other teachere were glad that C.C. ' )
. - "MWright hed a program fon these students. ‘I've only .
heard positive comments about the program itself. I do .o
not ¥now of anything in specific. that the regular c¢lass .
d room teachers did in cohjunction with the 0.A.T. program.

: (6) Many other teachers have ehoun interest in the pro-
L ject and have been highly cooperative and have loaned us .
T their support and codperation. . .

(7) .Although most of the teachers at my school indicate’

- they approve of the project and in fact 1like the concept .
and agree with the purpose of the project, ‘I am not aware ‘s
of the projeét's having had very much influence on the
things taught or methods used by other teachers.

(8) No comment. _ . -

(9) Uhfortunately, I do not have enough contacj with
other Speclal Education teachers to anawer this queetion.‘

11, b u feel a ministrative support, direction, and part- 4
. cIpatlon havy ebn adequate . , \

. (1) VYes, becauee without the Admi ietrative support, we
¢\ wouldn't have had materials or transportation to many

4

v bueindeeea for their interest, .
(1) 'iee. -
(2) “Yes. SR : ) ‘
. (35 Yee. ‘ \“ .
(4 Yes. | ' |
M (5) Adminietrative eupport and partic&pation, YES. - o
. ’ S & S : L

‘ | Q ‘(." . | | K . // 2‘i l‘ | "‘) ‘ ¢ ' -.. |
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Direction was not-alwaye%olear. I usually ad;k indopené-

ently using my owr judgment as best I can based on my trin-

ing in Special -Bducation. : ' D

- (6) | Yes, we have had fimited_ppaqe in which. to work
. (trailors however, other pPlsces_have been prqvidgd,“yhen_“

" the need arose,

(7) * Yes, however, I feel the administrative support,
direction, and participation were better in.the first
school ysar of the project than they have been this. year.
In sotie aspects this year has been better because each
‘individual teacher has'been given more freedom to do her

own units at her own rate. Still, a bit more direction
would have. been helpful at times. - ] : ‘

(8) Yes. . _ i
'(9) Yes, in.the North Wilkesboro City School System.

S S

<
Selw

12.- In what way(s) has this project affgctedfzour-teaching'
© . me ) . . .

!

- 8
-~

i. R N : ¢

‘(1) We are able to bring into the classroom resouyrcss .
'to 4nrich the subject matter and at the same time carry .
\thgp to' the area's of ‘interest in the -city or-county: °

(1) Materials have been changed from traditional -to
career oriented, X B

(2) I have had to learn to .relate the basics (reading, °
writing, arithmetic) into meaningful purposes.. ' (I hope).

3) Nepe - .
v '-f K ) T C«' 4 ’ )
(L) I have had to learn about some of -the jobs that we -
" have, studied, I-feel that bescause I h#gve had npo pre-
vious training in-Occupational .Skills, that I have done
"a great injustice to these students. I can truly ses .
. the great importance of such a program, but I do strongly
feel that a person trained in.the fieéld of Occupational
.Education would do a much.better Job than what I have
tried to do in the past year. N .

(5) I had to be more self reliant and self directing.
I had to. be creative in order to.keep the content area
interesting to the students. I had to drammatize en-
thusiams to hold attantion at times, as these students
have a short attention span and are socially and men-
tally immature when compared with their peers of the
same chronologlicel age.

~(6) It has given me the ggporﬁunity to carry out pro-

A

‘-
‘ R
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Jjects and units of work similar to ones I have been accus=-
_tomed to in the regular classroom,

¢

(7) The project has affectéd my teaching methods in two
wa Pirst 1t has made me change my approach towdrd
E:E¥%§ the academic skills by relating them more close-
ly w occupational skills. Second, it hds mede me more
resourceful in teaching units, because I have had .to use”
,resource people, A.V. materials, and secure materials,m,

‘from a variety of sources, 8

e

(8) Madé me strive harder tq £ind materialc, be more
creative. . I have hdd more class imput. :

(9) - Alv¥eady answered'in previous questions.’

)

Were you adeggatevxsprepared for carrying out the objﬁct-
Ives of’this;pro]ecf‘ .

(1) Yes. _— . ' ' | -

(1) No, lack -of knowledge of career or job opportunitfes
in the community.

(2)! Yes.
(3) Not soundly, but by nature. S .

(4) No. I knew the objectives of the program, but as
for myself, I was personally not prepared.

{SY I was adequately prepared to teach E.M.R.'s. I was
not adequately prepared to teach the wide and diverse. °
subject matter of this program, ,@pe facilitias and space
were often inadequate..

(6) A&justments on my part- has been necessary, as my
.prior experience had been in the regular classroom. How-
eyer, I feel that these adjustments have been made and vc\
both the children and I have profited TR
“(7) No, not being adequetely prepared for carrying out
the objectives.of this project has been my major object-
ion to the project. For example, I.feel that s teacher

.With some degree of training in occupational education -

or industrial arts might be able to do a better job in
the project than a teacher whose background has been in
speclal. education,

] . \ . :
(8) Sometimes, varied from unit to unit. Some units

.~ Wereg -easler to find materials.,

(9) Yes. , "~ 19
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"1l « What training did;xou need prior to starting or during the
’ proj$ that you did not get‘T .

(1Y “or the Program:. Ve edtablished our objective.
Outlige the Priogram for the Year. . .
* Ched’ ng;and evaluating materials for diffeﬁynt levéls,
1{ '

) ;‘;' ?') NO’"O. . . f " ) ._ N e R ‘ "
: "¥2) Yot answered o . o T

- t M
¢3) A seminar in decision making for EMR students would
have been halpful. ' . 4 RN
(4) I needed to be t“ained in Occupational Education~ ..
prior to starting. But, I-really don't have an interest T
.in such training. I think ‘that there‘nre enolgh qual-- -
iried persons in this fielad, O.g., th would Have done
the correct po -
(5) I needed a ‘degree in vocational or career edication
in addition to certification in M.R. to teach some of the
subject matter ap times. It was. difficult to teach stu-
e dents’skills th I, myself, did not pdusess. . ’ -

(6) I have taken advantage of summer training, workshops
and have leaned. heavily on past experiences, hnd treining.

. (7)- I feel.that I need more training invhpnd-on type .

* scitivities that the students might enjoy doing in rela-

» tlon to the study of varigus occupations. Such lactivities
would be practicgl and beneficial,® but would require more |
direction than I can provide, - '

”

e
(8) More information or.training concerning occupations.

-

(9) NSt nnswered t e : , .

2> \ SN

\15. What training_or experiencas d ou now' have as a result ’

of this project that will be,us nl.in the future‘ﬁ_‘you . -
teach? . iy ’ v .

(1) Their interést and what areas of work they can’ do,

I have found with this project, I can move in the area

of- their interest and.n eds, { am able to relate materials
because I know their int rest and level of work, . ~ A

" .

,(l) More informatioh about the community. '
'Y e, >
(2) More awareness of relation betwsen ‘world of work and
daily activities and specific learning goals: in Math and
language arts, ]
\ 20 . . : :

t . L. . '

. »
. - L}
« .
* s
' . . N .
1 ' N -
~ 2»«1 . . . N .
.
. . .




~ . ~

(3) Xnowledge of learniggidiéa;ilitiesJWill help me ~
.make bettar choices of 4 vities for exceptional child- "’
rens Family relations have been unusual among my stu-
* dents this year. .
y) 1 have had the. experience of dealing with @and work-
ing with a subject area that I had no knowledge. of or .
‘training ‘for. - . .

(5) 1t improved my self cacept, and self confidence as /
a teacher, .
I have a -better knowledge of which material
. for student's heeds and which ones "Turns sfudents’of
_ " I got’a better understanding of the "disoryentatiens” /(7”
- that -most E.M.R. teenagers are going through. :
I found most E.M.R. students’ needs are not being met in
the schools in/ special or regular classes,” ;

(&) I Have met and taken groups into industries, which
-+ T -had not‘had an ‘opportuhity to visit previously, I will:
be better able to guide youths in choosing ‘their careers. ,

(7) The experilences that I have had as a'result of this
project have been:very much worth while. By making me’

" more aware of the adacemic skills that do apply tg occu-.
pational skills and to the qualities that most smployers
look for in an employee, 1 think I can teach from:a- more 4
practical approach.

(8) Listing objectives, competencies, gathering materials,
asking for trips.

(9; Not answered,’

What recommendations concerning this project do you have
for. other teachers and schoofs?

(l)\\It is a good project. Those that are unable tokdo
acgdemic on a high-level gre able to work on_ lower level
and do -things with their’ hands.,

(1) Any EMR class on high school level would follow the
same career or jbb oriented curriculum.

(2) Not answered.

I'e
’(3) Include ;bungsters who are disinterested in school-,
°nou Just EMR's.

28

() None. '
(5) T think this program could be very beneficial if it
- 21 .
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: teaching the special problems of the slow learners and .

‘- prepared to meet with both success and failure. Be will- C

i
. . i
k4 I
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.
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e . N -
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. N N —s . . .
.

- career exploration program. ./The career exploration pro-

.. on" activities that are not always pqssiblé,in an un-
- ject, I recommend that the teachers involved feel cap~-.

’(8) Study the occup:

ification as I see the' need.

- ~

were incorporated into the middle grades vocatiohal.or

gram has the experienced peoplo to teach skills, and the
money and facitilities for implémenting this type pro-
gram, The E.M.R. resource teaéher has the skills for

E.M.R. students. The programs should be combined with

.this approach in mind. The students need more "Hands

equipped classroon, i

(6). Keep an open mind. Accept it as’ a challenge. Be "
.ing to put forth the. effort,

[
il - “~

A7) To othar teachers and schools concerning‘this pro-

able and are willing to carry out~the project to the
best of their ability. Also, I feel it would be help-
ful if these teachers had more planning time to‘plan
their units, and access to more materdals without going’
through so much red tapg, a better means of selecting
students involved ect. e

Dgfore you attempt to teach it.
Be sure there's material avhilable such as filmstrips,

films, etc,

(9) " Not answered. '
. * N Yo b
What feelings do you have toward c mtinuimg this project
as a. pgrmanenﬁ’programY N . ] .5 -

(1) It 1is very gooa or helpful to "those that are unable
to achieve academically, but this project's objective is
to work with the lower achievers so that they might be
able to adjust in 1life. . -

3

(1) I shall continue the sare general course, with mod-

(2) Not answered.
(3) As currently constituted I would not recommend its .t
continuance. As & broader/ program for other 6th, 7th
and 8th grade students, I feel an introduction to the
world of work is'important. ,
i

. . Y
(4) It would be sn excellant program, if it was being
taught by those qualified to teach it this.area of study.

I think that it would be a much better prohram if it was -
set up as Special Education/Occupational Training-having

. - 22
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?i““’"‘“”"quuliftbd;persons*teachtngwboth~aspects~andJﬁorking~to-~—ﬁ~——~-~*-
gether., , R _— ’ ’
. . R ( .-
(5) The program meets one‘bf'our:contng;ng objectives .
.and it is needed for and by the studentsiand teachers, . '
I feel that.6 graders at age 12, with a mental age of -
between 6-9 are too immature for the.program, however. -
‘Theseé younger studentd could get some of the concepts
, threugh a ccmmunity, home, school program, wliich they
- ‘-probably failed to grasp in the earlier grades. After
- all, most of the experts in the field of special edu-
cation_say that we are to teidch a child at this mental .
age ability rather than at his chronological age. . \\\\\;

.

_* ' (6) Personally, I have not objection to continying the
O.A.T. Progrem. I have been gratified with results of
' the older pupils in particular, in that go far they have .
M not ‘dropped out. L . Ma‘ ’ : .
.. (7) 1 feel that this project should continue as a per-
. manent program, but that the following improvements,
should be made to enable the project to reach its ob-
' jectives, ’ ' : LT
More teacher training and planning time. - .
The ‘allotment of a sét amount of funds to each -school .
_ . Anvolved to purchasggmaterials and equipment used.
‘ . Select more mature stusents to take part in the pro--
ject, because they would get the greatest benefit |
) ‘ » from it, . PR A

(8) I like ths project. I think, however, by ths o
third year we might need to go back -to places already
_visited, and this will create problems for 8th graders
-"who have'been there. Some Junior High teachers may not
. . 1like the_ program, v : N ’

(9). I would like to see it continue. ° °

L] 1
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S \\ M \«-m-_EVALULT?ON:-BY- -‘PRINCIPALS
. ‘The perspective of Project '0.A.T. by principals.was sought !
’/ for the same reasons as for teachers and in much the-same ¢
-way, with two exceptions. Instead of questions, a stimulus
. Wword, words, ‘or phrase was used. Principals were:requested
to reéespond to each atimulus with a statement evaluating
that aspect of Project 0.A.T, Too; principals were twice
asked to respond to these dpen-ended stimuli; during the -
third month of the 73-74 school year and -again in ‘the sixth
month of the 74-75 school ysar. ~ The second time that :
‘primcipals provided this evaluation, they were asked to
|~ review their previous responses. and assess the change -
~ without changing the previous responses. If they saw nio -
change, they were requested to respond with NO CHANGE.
If they saw a difference, they wére to explain.. Thair
' ., TPédsponses are numbered to correspond to their school
number as used in other segtions. of this chapter. Their
initial responses (in 1973) and their re-appraisal (in 1975)
are’indicated by (73) and (75) respectively. It must ‘be
kept in mind at two new principals are represented in .
. the second evaluation. The responses to stimuli follow: v

>

.

-

‘1, ‘Orgenizetion

-

(1) " (73) Adequately organized. Director in ‘touch with ¥.
teachers and administrators, :
¢ (75) The program is organized and administered well,

" (2) (73) The 0.A.T. project required ‘extensive plan- .
- /hing, &s evidence by the written proposal. I sus-
S pect there would be consideraBle difficulty in
_~>.achieving close cooperation between widely-separ-
ated individuals, o R
(75) As time progressed, ths organization< seemed
to become more—effectiwp in accomplishing the goals
! of theé program, particulariy—thcse related to the
diagnosis of need and the placement of<individuals.

(3)  (73) Organizational planning hes been acceptable
- adequate thus far. - TS N
(75) Well planned &nd acceptable.
(L) (73) Not answered. , .o
"~ (75) Effective but ng?ﬂs more coordination.,

(Sf (73) In ny opinion, the.program was well planned
/ . &nd orgenized in an effic&gnt manner,
/o (75) No chenge. ‘ -~

. 2y, - -
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’ 2.

n (73) Studenﬁe are divided Anto. two groups of etght '

‘"'Wié)i (73) Teachor, (namé del?téd), works t%gh 10 studenta:"

v . .
§ % .
. - ’

* delf to a lesser amount of hands on experierices, .
However, there i1s some hands on involvémént with
academic taaching along wi@h limited visitations.

. to industrial areas. - _ L A
+ (75) No change.. - - o . ‘.

making for a very goqd number with which to work.

(75). Students are divided into four.groiips of from
two'to four students in seach gr.ouR. O¢A.T, ande.. .
.B.M/R, are ‘combined and correlated. Language arts- -
and meth skills are applied to oocﬁ?qtional studies,

five students from the 6th grado *studants from
the 7th grads,  and one from the B h grqd
‘\fTS) (Name deleted), teacher, workszwit2k§»students
tt the 0.A.T. program.. Sixth gradecl, stu bnta, sev-
* enth grsde 3 students, ‘eig hth grade 2 studentw.
These students are.in the 8:30-10-00 a.n, blogk, of :
time., ‘The 7th and 8th grades are separat-d from:, . .

A8

the 6th grade, Y §\'
Ogeupational and academic skills - | : .‘Qf‘&. A
:PL) (73) Good mix of both oécurring at the high sohool. v
Relation of one to gnather beiﬁg shown an wqued o,
on, ) no
(75) The application of academic skills in a woék\ RN
environment are being stressed. b

(2)  (73) Many- occupational skills invoive a nrd—reqﬂisite
academic skill, but not necessarily the reverse is
true: Truly intqgrating the two areas of skill
development w11l be -a major dqvelopment in teach-

g) No change.

.5

(3) (73) Occupational consideration receives emphasis

with academic skflls integ\fted with maximum effec~
tiveness,

-(75) Some consideration is given to occupational
fields with academic skill integrated into program,

(L) (73) Not answered. . N
* (75) Well defined and useful.

-

() (73) Thers is evidence of some oocupational and .
academic skills in the program. More dccupational
offerings might add irterest to the total program.
(75) In my opinion, each of these two: 8kills have
been used to: complement the other,

~ ) , “ ) , 25 . [
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(6)
the heed for and apprecistion of these
that they may more effectively functio

»

(73) There is an attempt ‘to make students eware of

.8kills so
n in-society.

(75) ™o chinge, . - .
(7) (73) The emphasis of the program is job or é;reer
. awareness with both. math and reading relating to
' 1;23%?;No change, ;~ | . .. _‘|\
(8) (73) Ac:a.miéfskills;wbék in’ math aﬁé—readiné‘in‘i

class, " _ :
‘Study about different ‘occupations . from

in the room, .
“ (75) Soie math is offered but more emp
© -reading snd writing as well es writing

-

positions,

3. Objectives, purposes .
‘ i : »
(1)" (73) The objective of introducing the
various jobs in the community appenrs
. greasing, The actual work experience
-~ spring was achievad, '
‘. . (75) The objmctive of introduciag the
' various occupational choices is being

‘ma£er1als

hasis on o
some- com=

»>

student to
to be pro-
of last

students to
met, however,

‘t

- appears to have been carried through quite well,

(75

“earriad out

practical applicstion appesrs to be inadequabte.

(73) Purposes snd objectives of the project appear '
‘ sound, and at the same.time, quite ambitidus, ' Fail- ~
ure to fully yesch all of. thess should not detract
‘ from the progress made, ' -
‘(75) The testing ‘and placement aspect of the program

The sucgess:of relating acedemic skill to occupa-
tions and occupationsliskills may npt have been real-
izedo ' : ) - : . n ro -

(73) Objectives have been plenned efficiently with
purposes contineously svaluated. -
Considerzble. planning through objectivas with
evaluation of  purposes,

(73):Nat Answered,
(75)‘D9f1ned nmost were met,

: (73% The objeétiveé’or purposes of the progrum ere
well defined and understood by the acyive persdonnel.

in program., , .
(75? The objectives were well defined and ‘were
very well, :
' 26.
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(7)

(8)

(6)
(75) Yo change.,_

~ (9 N

»

v e s

‘(73)\$o develop an appreclation for the world of

work in-a functional menner.

.
S i

(73) -The ultimate ijectives of the program are
well- conceived and ifrachieved will 111 a real

‘need,
-(75) The students sre made“aware of occupational

opportunities in the area;~and are prepared for
possible employment in the particular fieldw

(73) To-teach and make students aware of . jobs s,
available:in this srea and what training is nec- %
essary for the jobs\ .

(75) To help studentd be more aware of .future -job
opportunities and thHe necessary training that would

be involved .

. l& "Methods of‘ teach;ing : - . ,

(1)

"~ (75) No change. o -

(73) High school teachers anolved have .ad justed
well, Guidence personnel have created & .career
counseling service available to special students.
(75) Appropriate techniques in teaching skills for

_the variouq occvpations ape being utilized.

(73) The more practical and concrete’ the learning
experience are, the more real and lasting learning .

- takes place.

(75) Progress’ in efforts to.use more concrete and
practical learning experiences ‘has been made.

(73) Modern, and, enovative teaching methods are being
\
employed.

A75) Methods need re-evaliation. -

(73) Not answered.
(75) Outstanding. . ; : . o

(73) The teaching methods are iiried and acceptable.v

and innovative in many instances.

¥

. (75)- The teaching methods were vagged, acceptable,

(73) This is based generally on the level of’ the
students moving into this area as the need arises.

(73) The use of field trips and a variety of audio-

visual materials makes for a program which should

result in less frustration and more success ol the
students. ‘

! 27 .
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(75) Wield trips, resource people, audio-visual

materials, occupational workbooks, group discus- ;
-sion, and easy reading materials are used to give,
students a realistic view of' various occupatians.
. ' . v .t Y ’ -
(6) (73) Film strips, library books, movies, bulletin

. boards, charts, art, drafting, and hands on pro-

~ Jects, writing, reading. - . ) .

5 Mat‘eriéls _ ‘ 'y S
(1) (73) Adequate. ‘ : ' ‘
(75) Appropriate matenials to provide occupational
* training are available.

(2) (73) I am unaware of much commercially-prepared ,
materials being made available. Teacher-made (and
student-made) materials and use of community re-
source are among the best tools for lesrning. .

‘-’\ h . )
.. ‘ _\‘\K75) No change -
(3) (73) A variety of challenging"mqperials are made
available, T

(75) Materials have not been developed and expapdedf'
as was hoped forl . , . .

L
’

(L) (73) Not answered,
(75) Adequate.’

3 ‘ .
(5) (73) There are several materials available and a
: definite procedure for securing needed materials.
s ' {75) Materisls were provided by the Direct®on of
" the Project in a very commendable manner., .
(6) (73) A definate deficiency is noted here., Avail-
. ability of equipment to work with.is definately
X © lacking. . ' ' .
N (75) No change. “ :
(7) (73) So far there have been enough ‘farmal.instruc-.
' . tional materials. (See needs)
- . (7%) Many df the available materials are too dif--
! : ficul. The teacher is faced to adapt and make
needed materials,- The student are expetriencing -
success with materials.provided. .o
(8) (73) Film strips, wérkbooks, tools; such as hammar
+ .and saw, mechines, constructisen paper., ‘
(75) Wookbooks, filmstrips, mdvies, library books,
hct plate, pots. and pans, looms, RN
‘ 28 - - .
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6. OCarry over .
. (1) ﬂ(73) A great deal of pdtential is available in this .

. .arsa but more time is needed before judgment can he
‘ \ “made, -
. - . {75) It is too early to adequately assess, the ex-
- .‘tent of carry over in ‘the occupational adjustment /
-4 " . program, . -

(2) (73) It is hoped that the more activity—oriented
approsch will make skills learning more polatable;
« if so, the carry over, value should, therefore, be
strengthened,’ )
(75) No change.- “} ., .
(3) (73)—\tudents are constgptly encouraged to discuss -
- fleld trips and other activities and share with -
« others these experiences. ,
{75) More carry over value must be assured,

(4) 4(73) jNot enswered.’

_ (7 ) ‘Met sure. . S
(5) (73) There is some carry over with our resource )
teacher. Howbver, the regular classroom teacher in
,grades Gy 7, and é 27not benefit from this carry

y much.
There- 1s."evidepce of some carry over to the

o

,‘udents in the ®.M.R. program.on a yearly basgis as
vidented by,tls needs.

175) No ch?pge. o : - .

:(73) No significant change in student performance
‘¥n regular| classes has been detected at this point.
79} It agpears that students, are helpful to relate
egular cliassroom activities, however no instru-
m‘nt has bgen designed to measure this.,

(8)' (73r' e .M.R. "teacher and classroom teacher work

‘and plan .together in theme writing .on trdps made by
the group. Discusses student's needs, .

(75) ‘The E.M,R. teacher and classroom teacher work

and plan toge{ier -on many projects- such-ss writing

“ themes of trigs made, and some light library re-
search, also s®me newspsper reading. .

v i
-, .

7. Teacher initfative

(1) (73) High school teachers appear to have taken the
initiative in some 55688 of the progran, ‘ }
. , . |
\
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() {73) The overall success of.the project, depends
heavily - upon teachers! ability and\wﬂlllngness to
"brqinstorm for ideas and carry them out,

(77) Limited teacher initiative -has been evident.

(3) (73) The teacher desplays ability to plan act;vitles '
© and motivate pupils to their fullest, ¥
(75) Need more hand-on rather than teacher demon-
stration - expanded A-V ana field trips, crafts,

-

etc,
. v St ‘ ! .
(L4) (73) Not” answered, ) 3 .
- (75) Excellent. ' ' ‘ .
‘ ; .
(5) (73) Thére:are opportunities for. teacher to ‘be _
. - - . erentive in her work. The program does not limit i

the - teachepr's, 1nit1ative.
(75) No change. -

. «  (6) (73) Teacher inltiative is making inrosds to acqueint

) herself with improvement fagtors related to the pur- )
‘ - " pose of the program. ¢ ) y ¢

(75) No ‘change. .
(7) (73) The teacher seems to, fesl -somewhat insecure, but
\ is willing to try. .
. *(75) The teacher feels much more securé 'in the pro- -°
gram, but realizes the need for more preparation.
Superior effort and student relation's: have been noted.

"™ «(8) (73) Good., .She does a grést deal of plenning such
as going to the library and looking up materiels,
- " g change books, plans with students for projects.
. (75) Still does a great deal of planning such as
] .looking up materials and contacting outside resource
' i “people. i y

. . . \ B a . . . _
8. 'Ph!eeds . v . -
d (1) (73) More industry cooperation is needed.

“(75) More laboratory experiences in a.real wdrk

situation dre needed. -

(2) (73) Only ‘the limitations of the subject students

showed affect their growth. Défined - student needs, |

in view of their limitations, should dictate the

curriculnum- experiences,

- (75) Additionsl ndeds of individuals appear to have: //c
o , ~ been discovered through thé progr g

am.,
S a0 S
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(3) (73) Additional materials of a.greater variety
would add to the progran, along with more small .
roup activities. -
_ {75) Need more for continuity between teacher,
administrators, and pupils.

%h) (73) Not answered.
~ (75} More funds.

" (8) (73) There should be more carry over to the regulé?
. classroom teacher since she works with these stu-
. ‘dents most of -the time, More opportunities for,
hands-on approaches need to.be developed. -
(75) No change. C ’
(6 (73) Rquipmant and materials, space and inservice
‘ classes are vital, . . . "
‘ (75) No change. 0

(7) (73) Hore use of materials for hands-bn activitieu
-1s nasded,
(75) Veeded .materisls and supplies are in short
supply. If mdre: "hends-on" materials were ' avail-
able, the teacher wculd’ need trﬁining in use of
msterinls, :
, .
(8) _ (73) More materdials: such =s "hands-on% materials, .
motors, books that children can pnderstsnd. Some?®
. v o the bcoks on hoand now ere to difficult.. (Most
S J of, these have lLeen sent haok ). 5

.9, Vormal ue’(din” neepon51bi11ties -

(l‘ (73) Hrve heen enhuinced through the project with
its objectives.: oy -,
(75) The objectives of the program ere in Rarmony
with the classroom teﬂchers' objectives,

(2} (73\ All of us involved shou’d gudrd against allow=

/ ' © i "normal teaching respansibilities" “to becoms v | .
: "eloak behind which ws.avold our reﬂponsibilities t .

children, ’ |

(75) Tae concept of so-called "normal teaching res- N

ponsibilitigs"’ hes been_a deterrant ‘to full success- JE

of the pnoiecL. Lot ‘ 2 |

¥ v

(3) ¥73) The teacher is willing to accept hev responsi-v
i bilities and go the "second mile", -
o ~ (78) Weod for- ‘acceptability: . . . d

N ' () (73) Not answered.\”




(75) Adequate. ) .

D (5) (73) This program is part of the E.M,R., teacher oL,
: normal teaching responsibilities., I think she

* ' understands and accepte this as such,
+ (79) No change. ‘

(6) (73) Working with E.M.R, etudenta. )
(75) Working with E,M,R., students as applied the
" 0.A,T.'s program. This embraces academic, hands on
and practical experionoes and-visitation to varioue
industries.

.- (7)  (73) .Including the childr n involved in the 0.A.T,
' projact, there are 23 stuflents with whom the teacher
. . works in their regular classroom.,
' (75) The teacher works with 21 c¢hildren 1dentified
as E.M.,R. in grades 5-8., She has 15 of them in -
. grades 6-8 in the 0.A,T. Program.
“(8): .(73) Teacher works with students from grades 2-8
: particularly ir the area of reading end language_
s arts,
(75) Teacher WOrks with students from grades 2-8,
particularly in the area of reading and language .
_arts. -

2

10, - Gommunitxﬁand parent resction

: ' (1}. (73) Positive.
(75) Favorable in mosFQin s.

L N

(2) {13): Community renction islobviouely generally good-
. in"view of business and inéuetry response, I am

b unaware of specific parent reaction.

: (75) Has been gdod, .

rd

.- (3) (73) There has been a positive\reaction toward the
‘ “program ‘by parents :and the community. -
(75) Little or mo contact. . B , .
. s (4) (73) No answer. = . . ‘ o
. A v - (75) GOOd. . “ L3 e i . . R

?
¥

/, < (5).°(73) There has.been a small percentage of perents
: .’ responding in.a positive manmer. There has been .
'/ : " no kriown negative response from parents or community.
) . : (75) We received only positive community and parent
’ - reaction. i . "
\ : '
(6) (73) Nominal parental response, ! t
(75) There appears to be a very positive reaction, .
We have had no unfa;grable comment s, . 9
1 N ¢ .
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.(8)

s (" > .
(73) It is questionable whether the community has
any awareness.of 0.A,T., and the general reaction
of the parents of 0,A.T. children is one of jin-
defference.

(75) Parents have either responded favorably or
not at all. There has been no negetive reaction..
These parents do not usually respond to school
program. . \ -

(73) No comments either positive or negstive.
(75) farents appears to like, the course. - .

11, ®lexibility and democratic brocess

11) :

(3)

j , (&)

(7)

(8)

(73) Present. ‘
(75) Good. . -

(73) Within .broad limits, teachers slquld be" en- .
couraged to find the methods and style that best *
suits the mutusl needs of‘themseives end students,
(75) ¥lexibility and group decision-moking have
been positive elements of the program. "

(73) On the local school level, flexibility has
been tha keynote and decisimns hdve been made by
employing the democratic process.

(75) Not answerea

(73) Wot, answened
(75) Good. .

(73) There seems “to be flexibility in the program.
The democrates process has- Been, and/will be. used to
improve the program.

(75) Changes came ohout becsuse the program was
flexible. I saw evidence of the democratic process
in action several times in the program. -

-

(73) There is generally academic freedom ‘granted
with functional purpose.

(75) Due process is used in- securing parental per-
mission to move the students into.the program.
Parents aré contacted in securing their permission.

‘to allow their child to chome a part of the program.

(73) There probably should be more student involve-

'ment in deciding what the'major units of study are

to be. -
(75) Children were involved in decisions of what to
do. A survey was tdken from children to determine-

units of study.
(73) Flexible, and children does participate.
- 33 . \ .
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(75) Very flexible, The students.assist -the teacher
in plamning places to visit, This process seems to

(2) -

improve behavior. CoL o
Administrative participation . /
(1) (73) We have been given ample opportunity fiér in-put.
(75) Adequate. . |
(2) (73) 1 have personally participated at what I con- o
sider a minimum leave. Ideally, i would be dctively
and continuously ‘involved. ( ' .
(75) I have participated to 'what I consider ‘a rea< (
sonable degree. : . et .
(3)- (73) The director has adequately planned and followed. \ ‘
4 through with administrative metters, !
(75) Sufficient plans and directive has been offered. DT
. (hl,'(73) Not answered _: .
‘ (75) Very little. o s \
(5) (73) There are opportunities for administraters to
. participate. .
_ £75) ¥o bhﬂl’ig,o. / . B ) N
(6) " (73) Conferences fgom time to-fime with the ihstruc- )
tor to evaluate the program. . . .
(75) Yo .change. .
(7) ~(73) There is a.need for more administrative in- "
« volvement at the ‘'school level.
(75) No change.
(8). (73) The county has provided funds ‘and allocations )
: for program. . -
{75) Don't .seém to have as much financial assistance
this year as last year. (We suppose that funds, were .
short this year, but thé clasp hasn't suffered from -
At . -
Gains [ y
“(1) (73) Students appear to be more purpoSeful than in-
. the past.

(75) Many students, have expérienced. success, perhaps
for the first time,'evidenced by their being re-
pValuated‘and placed.in a regular curriculum.
(73) Not answereds; ‘ : T

(75) .There have ‘been gains in parental involvement, .

. student identification and diagnosis, placement of -

students, and in some curricular .chahges. !

3 .
41 : — -,
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{3) -

Sufficient frogress has been made in the program,
Some what disappointing.: :

P~

73
T3
{4 (73) Not answered. :
*- *(75) Difficult to obtain. '
' S N\ ,

(5) (73) Some gains are a better program for E.M.R. stu-
dents than regular classroom program;: more materials,
and opportunities for teacher to improve teachihg
methods. v ‘ o
(75) No change.

(6) © (73) I feel the program has developed some positive
’ factors within the student relative to purpose. -
(75) No change. : .

(7) “(73) As yet there, are no r¥ally significant gains.
. (75) Students have impnoved attitudes ari conduct
: both on»f%%ld trips and in class, 1t is obvious

v’

. that some “knowledge has been gained through the
' . ™~ - atudies.. \ . T ’ -
- - {8 (735 Not a fair means of measurement at this time. -

(75) The ‘students seen more mature and more aware
of job opportunities this year. Also interest

M level of students remains high. 'Some childrén
are reading more -from library.

.

N .
. 1. Pupil attitudes and cooperation
* 1
(1) (73) ‘Students discipline has improved considerably.
‘. ' according to Assistant Principal records.- ce
. (75) Positive. " .,
(2) (73) Not answered. ) > S ©
(75) I believe that there has been some positive
" change. o .
. (3) (73) Pupil sttitude have generally beqﬁ'pésitive
. with the exception. of ‘one or two instantes.
(75) Attitude positive, however, level of attain-
. ment has' varied little. ‘-
5 ! A
(4) (73) Not answered, )
- (75) Good.
. . Ed ' ' ve . ',
’ . (5) (73) The pupils have mostly positive attitudes for

the program, They are usually cooperetive.
“ ‘ E%ﬁ) No change. ‘ -

{6) (73) On the part of some. studeéhts tﬁ}refis a vé??”
positive attitude and workable cooperation.
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(75) No charige. ) ‘
«;} (73) There has been a élight improvement in student . *
SN attitudes. T K :
(75) Greater improvements have been noted.
’ (8) (73) Has -always been good, - e
(75) Very good. Probably due to the dbove statements
- affect the students. - ’
- 15. Continuation ’ ' /
(1) (73) If a true evaluation. is to take place more time ;
1s needed. There-presently appears to he -some success A
for the student participating. ’ - ) .
(75) The precépts as well their practical application G
are worthy of continuation, > . . o *
(2) (73) Not answered.-’ oo ‘ '
(75) Efforts to find weys of making the school expe- .
rience relevant and to help students develop a posi-
tive self-image should be our goal,
(3). (73) With proper eveluation and adjustmgnps, con- .
tinuation of the program should be implimented. ’ .
(75) With proper adjustment program sheuld continue.
(L) (73) Not ‘answered. . . . ’ ) -
) (75) YeS._ [’ ‘ . ‘
(5) (73) The program should be-continued and perhaps
expanded, : ; ; s T
o .- (75) No.change. =~ ' .
(6) (73) dontinuationvdf the program should be extended
) with impgrovement to be made with tools with which te
- - work afid upgrade the program. v ’ ;
‘ (75) Yo change, N ,
k . (7)  (73) Bny conclusions as to the continuatiocn of any
of a of the program would be premature at this
point, )
‘ » (75) We definitely shall conhtinue this program.
’ (8) (73) Mot enswered. ¥ g : T
(’75) YeS'.f .
167 Tdeas by teakher”’ .4 , -, X‘b T
(1) (73) Teachers have Sontributed ideas andLEhey have -
Been accepted and put into practice., .
S '/ (75) Teacher in-put.had been solicited and has be~
) / _come a part of the‘prqgram. >
/ * * 36 < n
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(6)

>

(93) Not amswered.
(75) Major growth or change has not been evident to
(me. -

E

(73) More attention should be given to. idess. and

suggestions from the teacher, .
(7 Teacher Should follow-up on initial phylosophy.
(73)-Not- answerqd ! L

(75) Grﬁat but need more. ;

(73) Teachers wonld like more opportunitias to shere
ideas with each other. They feel this-in more effec-
tiveness than any other approach to steff develop-
ment., They would welcome passive administrative '

participation.

(75) Ideas by the teacher were incorporated into
the program. .
(73) Ideas may be somewhet 1imited because of a
lack of experience and training. However, there is
a willingnega to improve..

5) As the program moves shead, the teacher becomes
more cognizant of the intent. of the need for the
program, also there i1s a greater variety of experi- ,
ences afforded for the students. ) v,

r'd .

(73) -She 1likes the program but f'eels she is lack-
ing in a wide enough’ range of skills to be effec-
tive in each unit,

(75)__§/change.f

(73) Averege.
.{75) Teacher has developed some interest reading

materials such as-Richard Petty's car racing, news=
paper., v

-

Implemgptation and operation

(1)

(2)

- (3)

integrated into the total school program.

(73) &bthgpave gone smoothly'at thé high school.
(75) /Both ¥implementation and operation have been -

(73) There seems to have developed some confusion
as to what hes to be done and what may be done.
(75) The mechsanics of the'program seemed to run
more smoothly as time progressed.

(73) Program was smoothly implimented and the oper-
ation has been acceptable. .
(75) Planning for the future of the program should
oc&gr at this point. s
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N » ' . ’ . - . .
' (i) *(73) Not answered. A , I
(75) Good., . N o
(5) {73) fhe program has been implemented and seems to. oL
.t p  be operatiifg’real well. I« %% . e
, (75) No change. - . .o
—? (6) (73) The program is cerried on in a rather limited

_ way because of the lack of availability of dquip-
..ment, space, and materials.
(75)’ No ehange.

’

! " (7} (73) The .program is running smoothly.

“

>~ 2+ (75) The program cen be implemented more smoothly
;o next term as a result of placement testing com~ .-
' 7 pleted /‘ . 'y ’
£8) (73) 0K, - | '
’ (75) Good. .
18, Teacher ohang_ . : C o - : .

»
_ (l) "(73) Teachers had position attitude to begin with, , °*
* Both ere enjoying working within the proiect frame-
" work,

(75) Positive attitude displayed by both teachers.
It is hoped that as needs and perceptions change a
‘resulting change will occur in techniques and
methods, ,

~(2) -(73) Not answered.

(
(75) No major changes apparent. s
(3 (73) Not answered.t T L .
(75) Not answered. - L : .
(4)  (73) Not answered. . : ‘ \. i

-

(75{ Not recommended.

©
acher to

(5) (73) There is an ,opportunity for E. M.R
ﬂ%y -or—other

, change. There {s very little opportun
' teachers to change.
(75) If the teacher changed as_a result ofJthis pro=-
- ————gram, I think it was a positive change. Our téacher .
had excellent ideas on this at the begifming,

N

, . (6) (73) The instructor éperates within the atmosphere*
- Do of change for improvement.

(75) I feel the teacher has become wery positive

toward the program as she realizes more and more,

the need to provide.experiences that will support

the student .later in life. . ©

4
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(7Y (73) She seems to have found a.practical purpose

for E.M.,R. activities.
'(75) No change.

(8)74(73) _Teacher appears. toﬂbe.more involved in look= _.
up materials.
%? We expect no teacher change this year. Teacher's

u“ih;regular classroom.

' attitude 1s good toward the programy.. . -
.19, Classroom study of community business aixkindustry‘
. (1) (73) Excellent. ~ R \\\\\
(75) Extensive. - )
(2) K73) The increased emphasis on.community businesses
should broaden studept's interests and provide g
* gredter base on which to make decision. .
. %79) Some purposes in “this area were realized.
(3) (73) Not. answered. - . T,
' (75) Not answered - e
Yy (13) Not answered. ’ - Lo
N, .(75) Outstanding. : ' . _ N

T (5) (73) This is present in E, M. R, classroom but not in

the regular classroom in grades 6, 7, and 8.
(75) This was a very helpful part of the program.

‘(6) (73) This is carried on in a limited amount dye to

Iimited- transportation. . s
(75) No change. o : .

(7)  (73) Thefe is & need to share with’ regular §tudents.
- (75) The study would benefit all students in the

(8) (73) Good, - Well covered. ) ' e
- (75) Studied more in class’dhd vigited less, but did -
have an opportunity to seledt places ‘to visit.

Taacher training, development

(1) (73) Excellent opportunlt es have been afforded

Fd

teachers in this area. ;
(75) Ample - opportunities/have been provided for
professional growth.

(2) (73) Not answered. o C
. (75)'%0 change. w/’ }
(3) (73) Not ansvered. - . - i
(75) Not answered. / : n oy
. ’9 o
. / ' _ ) ‘
. / 8 * . - E "
-/ . o ‘



(73) Not answered.
(75) Good.
(73) The workshop conducted during the summer and
- meetings since then have provided soma - opportunities
for E.M,R. teacher training and development.: This
needs to be expanded to includé all teachers who-
teach these students. ' . '
(75) No change. . v
‘4-( ‘. iy - .
. 7(73) Tnstructor is being involved in irservile classes.
(78) .No change. o e '

‘ oy, >
(73) The 0.A.T. teachers need tra;niqé in specific
arees of weaknesses, or else the§ afiould 'be shifted
from school to school for more complete utilization °
of present skills. C , " ‘
(75) More teacher training is needed. I would not
recommend shifting teacher from school to school,
as students need the security of one teacher., More
~resource people will be helpful. b

(73) The teacher has been involved in tow workshops:
Community college.for a week before school, started.
1/2 day at school with the Vocational Workshop T
'fersonpel. S L Ca 7o
75) Teacher attended a two day workshop at Wilkes

Central before school started in the fall of 1974.




~ et

PUPIL ENROLLMENT

ot A thesis of Project 0.A.T. was that p s become more- '
—s— - ————prepared—for-the-world-of-living . ork the_longer that

. ‘they remain in school. Two sections, E PIL EMPLOYMENT®and
GRADUATES AND DROP- OUTS, deal with available evidence of
employability. This section dedls with the duration of

- time that pupils actually remained in school.

Prior to the project period, 6hly"at‘thd’ﬁigh school levels '

- were records maintained with consistency so as to déscribe.
the number of educable mentally retarded pupils receiving
special educational services. Too, several elementary

. * . schools provided services to EMRs in the lower elementary
gra%es but not in the middle and the upper grades. The
study of. pupil enrollment is, unfortunately, limited by
tﬁbge facts to-an investigation covering the formal project
period. With such a limited perspective for comparison, N
‘results must be taken with caution. )

>

\&' Table 2 shows that the number of pupilé dropping out of
BN school’'in both the elementary and the high school grades
\ declined substantially from 73-74 to 74-75. -The number

of pupils enrolled, however, increased at all, levels., The
number of pupils discontinued from services for some other c
reason, such .as moving, death, re-evaluation, etc., also
increased substantially. Thé number of graduates rermained

v unchanged. Co : "o ‘

The decrease in the number of drop-outs is significant, but-
- *  .whether that decrease represents a result of .Project 0.A.T..
) ~ ,opr an improved evaluation and placement procedure, as ‘dig-— .. -—---
cussed in-the section DESCRIPTION OF PUPILS, or other factors

is not clear. Data from prior years would have been useful.

s Several pupils from all grade .evels were discontinued from

o special educational services. If theae pupils were the most :
likely to drop out, then their removal by re-evaluation D .
would necessarily refle¢t a change in the drop-out.rate. )
The project director suggests that this was probably not the - &
case. Indeed,.it is plausible that the effect of rermoping

pupils who least needed the services resulteéd in more improved
services for those who were most in need of special eqpba- .
tional . services and, 'thus, were the pupils who were.most

likely to drop out of school. ' -

e

Table 3 shows that almost three times more males than females

. drop out. This is more than thé proportion of males to
females who received services; which is two to one. The
drop-out. rate was greatest.at the time that pupils attained
legal age. There is some indication that as pupils are
retained longer such factors'ﬁs marriage, pregnancy, legal
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a .01 level ‘of .significance for the total group. The

* years. For eighth graders, a .05 level of .significance was
.obtained for the 73=74 school year, but no significant

- similar during the school year, but were not predictable— - --

“Mean 'scores are provided in Table 5. The mean score.in- v

" . levels for 73-74. For the T4-75 school year, no change'in - -
. the mean scores. appeared .for sevent% graders, However, a

and home problems begin to have a significant affect.
Relatively few pupils dropped out with the primary in- -

" tention .to work. Even though most pupils who dropped

out when they reached age sixteen 1nd1catoq thtt their

intention was to work, the de:ire to leave achool .
“""appeared to- supercede the ¢ sire ‘to-work. " . o T T
. | ‘ . N . Y,

' '.U ATTITUDES OF PUPILS .

In order to provide some measure of the affect of Project

0.A.T. upon the attitudef of pupils, an instrument was -
developed and then admin stered four times during the -
project period; at the begimning and the end of each of

the two school years. A description of the design, com-
putaticnal procedure, and a,sample test appears in Appendix

D. What follows 13 a. discuasion of the ronulta.

Table 4 shows thut the correquion of pre. and post teuts ,
for each school yéar (Fall test and Spring-test) yielded

same level of significance was obtained for both sixth and
seventh graders during both the 73-7l and the 74-75 school

correlation was obtained for the 74-<75 school year. The

size of the groups forwgrades nine through twelve were too

small for any reliable“prodhctions. For the total group, . >
there was a «05 level of significant correlation for Spring

74 with Spring 75 tests. There was no significant correlation
between Fall 73 and Fall 74 tests nor .between Spring 7. and

Fall 74 tests. This suggests that test scores tended to be

from school year to school year.

creased for both years for the total group,-although’ the

increase was greater for the second year of the project

(74-75). Thé mmean de¢ressed slightly for sixth graders .
for both years. There was an increase for all .other grade

substantial ‘increase occurred for eighth gradens. It must

be noted that the eighth graders in 73-74 were ninth graders
in 7haz A considerable-drop in the mean had occurred in .
the Fall of 7L which suggests a decréase in- positive attitqges
as those pupils entered a new school. The greatly improved-
hean for this’'group in T7i- 75, thus,-was & reflection of the
signtricant effect of school changing. The mean for the
eighth graders returned to a level. comparable to thé mean.
scores of 73= 7& _—




A'?‘ - ¥
S VY N , « .
The non-administration of the test instrument té nimth through
twelfth grade pupils for Fall 7} resulted when, the teacher
found little value in the effort. The mean acores, in -
comparison to one anather, tended to be higher for each grade -
level and, generally; tended to incresse. On the other hand, -
the means for individual schools were variable. School #3,
for instance, had a decrease in the mean score during the
“73-74 sahool year while the mean increased substantially
for 74~75. The new teacher at that school for the second
year o the project may have been the significant factor
affecting that change, rather than the influence of Project
0.A.T. - School #7 had an increase in 73-7l4 and had a’decrease
. in 74-75. Schools that had increases during the ‘first year
. continued to have increase’s the second year. Schools with
. decreases continued to have ‘decreases. - . )
If scores on the Pupil Attitude Test :are indicative of
attitudes, it would appear thet, overall, attitudes were
. - positive, tended to increase, and tended to be somewhat
higher the higher the grade level. There is not suffig¢ient
evidence- to 'determine, in general, whether this change
. * presulted frod-?raject 0.A.T. or from factors, such as, test -
h familiarity, testing error, new teachers, or other factors
' that could not -be  controlled. The decrease in the mean for
pupils moving from.the -elementary school to the high school
(Grade8) and the increase in the mean for the 74-75 school year
whén a'new teacher assumed responsibility (School #3) suggests
the importance of these other factors. It should also be
a~6pt in mind that EMR pupils received special educational
services (generally a separate class) one to'two hours each - -
day,” The remainder of the day was-'spent in the regular class.
Responses to the test may indicate reaction to regular class 2
‘more ‘than special program activities.

. ‘A correlation between I.Q. scores and attitude test scores

was the only factor that was eliminedted statistically when .

no significant level of correlation was found. This suggests. -
that the instrument was measuring something other than intel- ‘
ligence and the corrélate of intelligence, achievement. -The v
project director suggests that the Pupil Attitude Test was ,
measuring attitudes of pupils but cautions as to how much

of the change that occurred ‘can be accepted as a result of

. Project 0.A.T. Too, since no measures of attitudes for these
pupils were available for previous years,’ the amount of ‘
expected -change was indeterminable. Thus,.it can enly be

assumed that the positive increases in mean scores are better

than decreases. - ‘
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. PUPIL ACHIEVEMENT - . ., R

The Wide Range Achievemeht Test (W.R.A.T.) was administ-

ered at- the beginning and at the ehd of the project. The
V.@.A:T%Roffered the advantages of individual administration,
1imi €63 testing time, standardization, range of norms, strict
academic subtests (Reading, Spelling, Arithmetic), and in- ,
structional utility. Project teachers were dnstructed in y .

Ats use and were respopsible for adminiﬁfqring_it.

The related T tes{ yeilded a level of significance at .01.
Although there is a high relationship between pre .and post -
tests, the gains in achievement' demand the greatest amount o :
of consideration in this disgussion. Table 7 provides the o -
mean grade equivalent levels by groups for pre and post ‘
tests and for gains. Overall, gains in arithmetic wWere the .
greatest.of the three subtests. Reading gains were some-

what greater-than those for spelling. " Arithmetic gains for
males and females were similar. Howéver, females had greater
gains than males for both reading and spelling subtests; T
almest three times greater gains for ‘reading. .This may ‘ .
refleqt the interests of the greater number of female ) K. :
special\ education teachers ( 1 male and 8 females in 73-74
and- 2 males and 7 females in 74-75). . The difference in

gains may also reflect overall differences in abilities

for females in the area of.language. It may also account

for the proportionately fewer females (one-half the number 7
of males) receiving special education for the retarded.

§ N

'Insufficie_ﬁ evidence is presented to support these con- .

tentions. ., . L . .

‘ e ’ o "
Gains ‘at each grade level were similar td one another and
to the total group. The smaller groups 'were-probably a -
csignificant factor.attributing to the e atic and, undoubt-
edly, unrepresentative gains in grades 9, 10, 11, and 12; - [
When comparing schools to one. another, gaing were different
for-the subtests and for the total amount déggainq Though
sampling error.could.account for some-of ‘theqe differences, "
the. dissimilarity‘of- subtest gains strongly /suggest differ--
encngXh instructional emphasis at the seversl schoq}; .

hY
’

In order to determine their relevance, achievement gains:
must be compared to the gains that were expected.. With an
average group of pupils, one,year of educational growth
would be expected for each year of school. - Table 6 compares
the data of the first administration of the W.R.A.T. given .
to all pupils placed in.special education classes for the - .-
educable mentally retarded. The pqpulatige'was chahged over

the. two years of the project ag criteria/ Bluation ‘and
placement procedures disqualified several pupils from

spécial educational services.thdyeuer, this was the initial .

3 4 . f
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" group of. pupils that “teachers worked With for & substan.

tial portion ¢f the project's duration. Table 7 1is re- -
stricted to that group of pupils who .were re-evaluated
during the course of the preject ard remained at*the end
of the, project peri?d. Table 7, therefore,' represents
more accurately the' identified EMRs, whereas, Table 6
represents those pupils who were involved in Project -
0.A.T. (excluding TMR pupils). S ,

The range, as seen in Table 6, shows-a-wide distribution

of grade equivalent levels for each grade., This
suggests that there is also substantial diversity in ]
regard to individual capacities for learning. The range

of .standard scores suggests the same.’diversity. _(W.R.A.T.
staridard scores are comparable o I.Q. scores.) Diversity
in abilities-for this group of EMR pupils is not surprising,
but it does point out the fact that gain's for many pupils -

‘have been substantial and significant over the. course of.

their education.

i - -~

P i
s
-

Theoverall—change in the mean, if all groups were- con-
sidered to be eaual in rega to every other factor - which
they are not -).suggedts that very little ga :, approximately

1’.2-years of, gain, ‘could be expected each year. So, for a

‘two year effort, .l years of gain would be -expected. Eli-
minating from the sample those pupils who did not ghalify
for -special services, the expected gain would be somdwhat
lower. This rough estiimation of expected gain should be
viewed with caution when assessing the achievement affected
by Project 0.A.T. The direction of the project shifted

. . ettention away from a stric¢t emphasis upon academics -and

concentrated on the academ%gg,ﬁhatwweu&dfmake“puﬁiIE"ﬁSie
oceupationally prepared. ~ Therefore, if Project 0.A.T. was

‘ sucecessful in changing emphasis, the Wide Range Achievement

Test, and other similar measures, would be less indicative -

of growth in achievement. ‘Yo test of academics for occupa-v

tional preperedness was administered. Because W.R.A.T.

~ achievement gains can hot be compared to other, more appro-
priate, achievement measures, the effectiveness, or ineffec- -

tiveness, of Project 0.A.T. must be cautiously weigﬁpd in

" slight favor of. effectiveness.

/
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Table 7. V.R.A.T. Mean Grade Equivalents and Gaina.

Total (98 pugrls) Y r
Post Gain.
°Rouding 2.8, 3.19 - .35
Spelling 3.11 ‘-3.36 . .25
" Arithmetic 3.16 3.63 47
Males (65 pupils) . S
. Pre Post Guin )
Arithmetic 3 22 3.70° .k&
Females (33 pupils) ° ,
Pre Post Gain
Lo Réwnding 56 o L.16 .60
; Spelling . 3 7 L.0 .33 »

Arithmetic 3.05  3.5% L6
Grade 6 . (32 pupils) '

Pre Post Guin
’ Heading- . 2. 3k 2.65° <34
Spelling 2.69 , 2.96 .27
- Arithmetic 3.14 3.56° .hz.'
_ Grade 7° (27 pupils) .
. Pre Post = Gain_ -
Readirig ~ 2.59 - 3.08 149
Spelling 2.87 3.}7 .30
Arithmetic 2.78 .55
Grade 8 . (15 pupils) ) :
. . Pre  Post Gain )
Reading 2:.70 3.1 T
Spelling 43.08  3.32 .2l
Arithmetic 3.28  3.22-

Grade 9 (10 pupils).

- Pre Post Gain °
Reading 3.1 3.3, .23
Spelling 3.46 3.52 .06
Arithmetic 3.54 ° L.23 .69

Grade 10 (6 pupils) . o -
- . Pre Post Gain
‘ Reading~ 3.50 3.62° 11
. Spelling 3.02 3.08 .07
Arithmetic 3.80 k.}O .50
A 51 .
Y




* Table 7 continued,

Grade 11 (h pupils) .
- Post Geain
-* Reading 58 5.38 -.20
Spelling 5 03 5.20 A7
Arithmetic 2.85 4.63 1.78 :
3 " - Grade 12 (L pupils)
Pre Post Gain Y
.Reading - L. 75 5.30 . .55 N
Arithmetic 3.83  L.38 . .58 \ :
School 1 (24 pupils) .
Pre - Post Gain.
Reading 3.89 4,08 e19"
- Spelling  3.97 .14 017
= Arithmetic 3.5k  L.3L .80 " N
School 2 (12 pupils)
' - Pre Post Gain
Reading  2.59 2.9 .3l .
, Spelling 2.73 2.8 .15 > \
» Arithmetic 3.58 3963 .06 Y
School 3 (16 pupils) . ,
' Pre Post Gain
Reading -- 1.97 ~2.36 .39
. __Arithmetic-2:62 3.0 Al ) ”
- School U * (13 pupils)
. Pre - Post Gain
Reading  2.92  3.18 27
.~ Arithmetic 3.29 3.62 .32
School 5 (7 oupils) _
. Pre Post . Gain
47 Reading 2.60- 2.84 2l
Spelling . 3.17 3.13 -.04
Arithmetic 3.24 ~-3.47 .23
I - School 6 (9 pupils) .-
- Pre Post ‘Gain
J Reading 2.48 3.22 .Th
Spelling 2.70  3.14 iy
Arithmetic 3.16 L4.10 .95
52
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Tublo'7,cont1nuodﬁ '
School 7 (9 pupils)

Pre P%St

__Reading  2.50- 3.08

" Spelling 3.06 3

‘Arithmetic 2.81 2

School 8 (8 pupils)

Pre / : Post

Reading 2. M 2.99

Spelling 2.98 3.%&
© 3.3

Arithmetic 2.61

‘Gain

11
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. .. ' EMPLOYMENT

~

In regards to Project 0.A.T.. design and/objectives, the .
encouragement of pupils to acquire experience in work sit-
uctions prior to graduation was a"major component of the
project. The,comparison of Table 8 with Table 9 shows
little overari change in the .proportion of pupils attaining
employment for years 1973 and 1974. Some slight differences
should be noted however. Too, the success of placing pupils

onto jobs deserves to be discussed. -

Reports‘pr summer workzéxperioﬂce for earlier years and for
. 1975 are, unfortunately;. not available for this report. How-
ever, the reports. for 1973 and 1974 do show that a large
number of pupils (approximately one-third) were employed.
" The veracity of the ‘job reports made by pupils themselves
r e i e onrts - iries. —Pro-

DY P -
portionately more sixth and seventh grade pupils reported
to have wprked in 1974 than in 1973. A.supposition is that
Project 0\A.T., especially those aspects involving occupational
exploration, was responsible. -However, other factors, such
. a8, reluctance to report work experiences in 1973, false .
. reports, gther community or school programs, or changes at
home could account for the increased number of reported jobs.
Tt demands to be noted that the. job training-plagément com-
ponent'waqhesigned to operate at the high shcool level and
that no significant changes occurred there. .Field trips and
classroem activijjies related to the world of work were more . B '
prevalent in the lower grades. v oL T

In 1974, most jobg ténded‘ to last for the :entire. summeyf. In -
contigst, the. len of jobs for the previous, 1973, summer

|
| tended to be either oI\ short duration._or for the entire
t e summer. This suggests hat employability of pupils may have .
} increased from 1973 to 1974. _ N , S
As discussed in COMMUNITY INVOLVEMENT, the economy and the
willingness of employers to be involved are important
ingredients in-the operation of a job training-placement
-program and should be taken into consideration. 1In addition
‘to these are factors-which represent a reluctance to be )
em¥®yed.- This reluctance was frequently a.greater obstacle
than the availability of job training sites. Even though
. these other factors often ‘represent Just individual cases
in the population studizd, the i ce could be corsiderable
and worthy of recognition. The type,Xlevel, or pay of avail-
- .. able work was considered inadeouate. by some pupils. There
. were those who did not want to work or to participate in
job training. Some wished to .rémain on campus with friends.

-

Concern for loss of welfare benefits prevented some pupils -
from accepting employment. QEﬁPsportation was a frequent

\‘ b




determinant as to whether jobs were sought. A recognition
that some jobs were "considered" for males o6r females or
blacks or whites was an evident concern. The desire to
work where friends or relatives worked was a self-imposed
limitation. The preference for "easy" as opposed to "hard"
X * work oclosed passibilities. On the other side of the group
.. - Were pupils whose attitudes were to gladly choose any-alter-
) © .natige to-school and pupils who wanted (or néeded)’ to make

money, any means :available. 2ounee111ng and cleesroom 7
preparation was” eble to influenc® certain of the‘above
conditions.

Despite the epperent dirficulties, there were several
successes. It should be pointed out that: some jobs were ~
- secured by the direct assistance of the project director.
’ Pupile were strongly encouraged to search out and secure
. job training through their own efforts whenever: ‘possible.
- . The guidance of teachers and the project .director wereé -
: always available. On one occasion, an employer nmade a ! i
_ppraonal appearsnce in search'of trainees. On another
occasion, an employer requested more trainees after
employing one. In 1973, seven pupils were: placed oh jobs
obtained by the director. Many other jobs ‘were gotten by _
pupils themselves. In 1974, four pupils were directly
placed by- the ‘director, whiln substantially more jobs .
were gotten through the effdrts of ,pupils themsslves. .
Job training secured by'pupil's own efforts tended to be
more satisfactory with pupils and tended to last longer.

»

- Reports from employ&rs indicated,  with rew exceptions, that

« pupils as trainees met, the qualifications of their jobs, .
benefitted from the‘;;eining, and sitisfactorily performed
the functions and thé responsgibilities of the work. For
both years, only one complaint was ever received by the
project director regarding any trainee: A trainee failed
to nptify the employer before an ebsence.

Conamderxng the size of the target population and the small. ’
number of pupils who were eligible for job training-placement,
the successes are significant. So, too, are the problems.
Abandonment of the positive aspects of job training because
- of the difficulties involved is to overlook the apparent
- need. Such training may be most dependent upon-the longevity
of the effort to change the attitudes, both in and outside ‘
the, school, that have been léng in developing. A continuing .
period of occupational preparation and training as.wel ‘!
some -changes in the flexibility of the job trainingbpl cement |
" procedure may .prove more neaningful in understanding both
o, the need and the affect of job training in dchool programs
- for the mentally retarded.
‘-l
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GRADUATES AND DROP-OUTS: WORK MAINTENANCE

During thé twenty-third month of the project period, the oo

project director contacted by phone or in person the ‘
craduates and the drop-outs who had participated in -
Project 0.A.T. at the high school level. The purpose .

of the follow-up was to determine the number of pupils -~

in each group who were employed several months after

leaving school o , ~ a

-~
-

Five of six graduates were working at jobs in the
community. The other graduste .was taking technical
training at the nearby communhity college. Only one of -
those working:had changed jobs since graduation. Two
were married and had purchased homes. - ‘

.

N

Only fourteen of twenty-eight drop-outs could be located..
Seven were employed and one was successfully serving in
thé armed forces. Five were married. Of those who.were
married, three were employed. Several who. were unemployed
had- had jobs since leaving school but were either laid-off,
fired, or quit. Six of the seven who were working had
. changed jobs one or more  times since leaving school. Two

were living away from home. One had purchased a home.

+ COMMUNITY PARTICIPATION

-

Involvement with Project 0.A.T. by the community ranged

* from enthusiastic participation to acquiesence and, sometimes,
polite avoidance. Because a project of the type undertaken
requires, at least, the interested consent of employers, N
publié service agencies, and other greups, their involvement -

" is considered relevant to_other school systems with gimilar
objectives. ’ . '
Employers were asked to participate in several ways. In all,
thirty two employers were involved to some' extent. Their
asslstance was requested to inform teachers, through tours
afid meetings, about their businesses adindustries and the
various occupations found there. 1In regards to this, all
employers contacted were most cooperative and helpful.
Several employers provided materials and supplies that were
very useful and appropriateé classroom instructional aids;
employee manuals, product samples,-filmg, slide preseritations,
raw materials, etc. Many employers willingly provided tours,

-although, some' refused. One large company, which had a -

- reputation for refusing school groups by contending that .
production ‘'would be irpaired, participated on a trail basis.
They found’ that the produc’c:lorg8 was not affected agiverselyz

-

-

/ .
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\ . ,
and, may even havé increased on tour days. They willingly
agreed to rore tours. .. ®

The job training cohponent was entirely deﬁendent upon the
agreement of local employers. Like other requests, agree-
.ment to empléy pupils varied. llost decisions to hire a
pupil as a trainee were based upon the current employment
needs of the company, which put the hiring of pupﬁls directly

» at the mercy of the economy. On a few bocasions, job
positions were created in order to train pupils: For the
most part, 0.A.T. pupils competed with others. While mome

* employers saw both immediate and long range benefit to their
company and to the pupil, reasons for not employing pupils
were many, Major reasaR@ were commitments to employ children
‘of employees first and preference for 'pupils employable for
full-time, -year-around work. -Subtle.reasons did surface,
such as, the mental abilities of pupils, prior experience,

__~_and;naaeeg;Snnenal_emplngens_atipulatedmawamnenninements
and graduation recuirements as prereguisites  even though
legal agreements to waive some requirements could have been
arranged. Seldem -were job cualifications an issue in-the
hiring of Froject 0.A: T, ' pupils. J "
Involvement of ‘other agencies.tq\mutually provide services .
met with limited success. Some pupils who were unable to -
secure  employment through the efforts of\ProJect 0.A.T. were
able to attain jobs supported by the Neighborhood Youth Corps
administered by Social Services and by the Blue Ri Oppor-
tunity Commission., Social Services also provided some ~—_
guidance to the pﬁoject director in regards to interuption !
of benefits tc welfare recipients whose children were em-
ployed. The N.C. Employment Security Commission provided
aptitude testing (General Aptitude Test Battery) and employ-
ment counselling to juniors and senioirs and prior graduates.
This service wes very useful in supplementing those efforts
made by Project 0.A.T. Vocational Rehabilitation, because
of cuts in their funds, had to withdraw previous committments
for testing, counselling, job placement, medical care, re-
,'=ouired work clothing, training, and monetary assistance to

participating. employers. V.R. did agree to provide assist-
.ance to drop-outs and graduates, though not to pupils who
remained in scheool,. Wilkes Community College was contacted
about providing instructional assistance in the classroom,
development of .educational materials, use of facilities, and

. teacher training. -Thepgh mutual exchange was-never made,
¥W.C.C. provided accombdations for a teacher training work-
ShOp. The Northwest Regional Education Center was recuested
to assist in teacher tralning and material development. -The
regional consultent fa special education spent one day
assisting with the instruction of. teachers. Appalachian
State University provided academic credit to teachers parti-
cipating in a summer workshop to begin' the project. The

59

66



New River Mental Heaith Clinic was asked to provide testing
services. Although no dirett testing services were provided,
New River facilitated contacts with A.S.U. students who were
able to complete some practice testing. The Special Educa-
tion Instructional Materials Center provided the project 1,
director with ‘the opportunity to review relevant materials.
"he Material Development Center, an extension of the S.E.I.
11.C., indicated a willingness to provide assistance, but
.dia not when recuested,

yithout doubt, the' agency’ which was most willing to be in-
volved in reaching the objectives of Project Q.A.T. was the
Wilkes Chamber of Commerce. The'executive secretary provided
© . not'only useful guidance to the project director, but many

" letters of introduction that opened doors to many local
companiés. With few exceptions, those companies whigh*
received letters by the Chamber assisted in teacher training,
'field trips, and job training. -The vice president of the

)

Chamber, in charge of educational programs,. made one of the
most generous of offers. He offered to use the major

- company in which he was manager, as & training site for
Project 0.A.T: pupils. The idea was to paig pupils with
cualified employees on some regular schedule. throughout
the school year for the opportunity of watching and listening
as the employee performed his work and shared the experience.
Then, during the following summer, the pupils were to be )
employéd in some capacity with the company.,, The 7ice pres-
ident offered his and his staff's direct assistance to gain
the cooperation of other companies to expand the venture.
The project director uas unable to gain administrative

. approval for this change 1n Project 0.A.T. and, had to

- decline the offer. l -

»

The Occupational Research Unit was requested. on seVveral
occasions& especially during .the initial months of the project,
to provide assistance in evaluation. The only assistance that
was given came late and aftér much needless effort and wasﬁp
of time.
Six local clubs were revuested directly to hear a presentation
about Project 0.A.T. Other groups were contacted indirectly.
.Two ‘clubs responded positively. i

i
’
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. _ ‘TRAINABLE MENTALLY RETARDED PUPILS
During the 1973-74 school year, trainable mentally retarded
pupils'in the target population were taught in two self-
ed classrooms housed in separaté schools; North
o Elementary and Wilkesboro Elementary. Ages «
ranged from six to twenty-one.: These pupils ‘were re-
. grouped according to their age at the beginning of the -
, ~ 197i-75 "school year. Pupils of age twelve to twenty-one
/ were taught at Wilkes Central Hipn while younger pupils
' were taught in the Wilkesboro é¢lass. The instructional
program for the older group of pupils is discussed here.
The teacher's evaluation of the program is included in
EVALUATION BY TEACHERS. This group of pupils was not
inoldded in some of the dntc repérted in other sections.

: Inmtmm.mdmwwhu
group of twelve. pupils, although the basic design of ,
.+ slanting instruction towards occupational preparedness '
remained a foremost consideration. Classroom activities,
euoh.ce,identirying fopd containers, prepcring meals, .
setting tables, housekeeping, selecting clothes, and sewing _
were: -few of the numerous 1natruotione1 activities involved
§ in the self-help and help -others akille they were. taught.
Acsdemics, though not das practical‘an instructional effort
for trainable pupils, 1nv:i;;%,the’Fecognition of safety o
and traffic signs, basic ulary, identification oﬁ .
_-mQney, personal data, ete. Several pupils were able t¢
.acquire greater academic proficiency such gs counting and
making change, These skills had immediate usefulness when ‘
the. pupils sold pom-poms they made for athletic'events. o
Pupils’ learned to identify:-occupations by name and type of .
work performed.  Several learned to recognize jobs they
could perform,- especially service Jobe. One pupil was
successfully employed in the school lunch room. Though °
field trips centered mostly on experience, related activi-
ties rather than on tours of businesses and industries,
these pupils learned skills associated with several local
industries; such as, painting, woodworking, gardening,
sewing, and weaving, to name a few. A great emphasis,
upon oceupational crafts won ribbons for several pupils
when they displayed their work at the Dixie Classic Fair
in Winston-Salem, North Carolina. . Social devélopment was
no small mixture in these learnihg activities. 2 -

In the direetor'e‘opinion, the instructional methods

developed for-this group resulted in a positive and,

probably, lasting influence upon the pupils, the teacher,

and the prograf. An increasing effort will need to he

—-- - -placed-upon- specific”job~ekills“related~to~eventualm~~“—1~“~w~»*-~~-“~
employment in the community as these pupils: become older. :

\ - 6T S
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Much effort on the teacher's part. can be done td teach ’ v
skills which aré essential to the transition of pupils
‘into sheltered, semi-sheltered,\or community employment.

already taken in that direcfion, 5
Cooperation between local agencies would be very hélpful, ,35
Uf not absolutely essential, for adequate joh placement -

for these public school pupils. ‘For instahce, the mutual,
efforts ef .the school system, ithe Social Services, and :
Vocational Rehabilitation would go 'a long way towards

making trainable mentally rstarded: pupils employable ' N L

and placing them into appropriate work situations in the
community. - - C oy . R
\ o .
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TEACHER OPENIONS *

v hd -

of the great etrides R

- ~

Four areas were donsidered to be ‘worthy of 1nvest£gttion
in regard to the opinions held by teachers and the affect
of Project 0.A.T. on' those opinions over the course-of

- time. Thgfe areas were as follows: -

}

1) Affect on Pupils
* Skill Gains
Attitudes
2) Organization R
“Program Implementation
" Teaching Methods )
T Materials ’ »
3) Reaction of. Others . v
: In School -7 ' .
, Outside. of School AR .
. l4) Personal Involvement
Acceptance
Responsibility
. - Satisfaction
An opinionnaire was developed and administered at the beginning
é4nd at the end.of each school year. - Appendix E contains a
detailed description of the opinionnaire design, computational
procédure, contents, and results., A discussion ‘of the results
appears here. . o

L ¢
L BN

Affoect on Pupils:

When asked to evaluate specific gains, the group of teachers
were less positive about language skill gains as the project
.progressed- (Refer to Appendix E, #5). Opinions about math
declined s1ightly for the first year followed by a substantial
positive increase ‘during the second year (#2). Regarding

, 62 . )
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- their individual program plans which they develdoped during

" above, teaghers indicatedthat they were able to implement

SR e T
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overall educational improvement, responses remained relatively
unchanged (#3,#l,#3). This suggeste that noticeably increased
gains in langusge and-math were expected to result from the’
project but were not evident to teachers at the level they

had wished to attain. Too, -the increase in positive opinions -
sbout math, suggests that math may be more readily applicable -

to ‘the occupational world and s&n objective that was more

readily undertaken by teachers. All responses about pupil . .
attitudes (#6,;#7,#9) are positive for the group, but are

higher at the end of each year than at the beginning. 1In

contrast, pupils’indicated lower attitudes at the end and

-

/

* .higher, positive, attitudes in the beginning of each year

(Refer to-PUPIL ATTITUDES). Teachérs indicated little
change in high positive opinions towards their rapport with
“pupils (#1). ,

~

Organization L, ) . -

The positive increase made during the first year remained
relatively unchanged during the second year regardi the
ovinions-on the success of implementing the projectn%#zo).
However, concerning the continuation of the program, a slight
drop in the positive opinions occurred during the first year
while an increase took place in the second year (#15). A
similar drop .and rise occurred in opinions relating to the
input which teachers felt they could give (#10,#11,#16).

This suggest that tedchers were more comfortable .folldwing

the second year than they were in following group, plans .
developed for the first year of the pnroject. Too, this

change indicates that teachers were becoming more confident
of their possibilities- for carrying out the project. Opinions
about’ recond keeping declined from low positive to low '
negative (#17). Some record keeping was recuested during

the first year. None was-resuested during the second year. N
The decline in positive opinions suggests that the recond

keeping was not felt to be useful even when teachers

developed instruments themselves. (Teachers felt the need

to develop the Assessment Record of Educational Competencies.
Refer to APPENDIX C.) .Too, though teachers were recuested

to respond to statements about Project 0.A.T. only, other
responsibilities for record keeping may be involved with

their résvonses. There wag little change in positive ,

.oninions about orienting the curriculum towards an academic-
occunational approach (#12,#13,#14,#18) and, as mentioned

thd‘nrojed%. Oninions became more positive as the project
proceeded regarding the Saterials with which teachers had
Jto work (#19,#21).

\.“ " 63
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Reaction of Others ,

Opinions concerning the cooperation of other teachers were
high positive with little change throughout the project
period (#23). However, opinions' about the familiarity of
other'teachers with the project and their desire to.parti-
“cipate dropped from very low positive to negative (#2l,
#25). Positive opinions about the principals' involvement
started low each year ‘and substantially increased by the
end of the .year (;26). Opinions about parent reaction re-
. mained divided until a slight increase in positive opinions
occurred at the end of the project (#22). This reflects the

. consistently greater amount of contact’teachers.had with

‘the community businesses and industries and the little
amount of formal cantact with parents. .

-

S
Personal Involvement

Consistently positive opinions are .indicated by teachers in
regard to acceptance of. the project (#28, #37). Regaprding
teachers opinions about their freedom to develop the program,
the low positive score declined to low negative during the
first year and became low positive again during ‘the second
;36). This suggests that acceptance for the program
development waned as teachers took less responsibility =~
towards the end of the first year. The project director
indicates that teachers were reluctant to develop either
cooperative or individual plans for the second year's
instructional program. Opinidns regarding different aspeétsjh
of project respongsibility variegg/.For instance, opinions |
about their own overall respons¥bility for the project was™"
relatively high among teachers (#29). Positive opinions
about responsibility for securing and developing materials
themselves increased substantially the first year but
greatly declined the second year (#31). Teachers were
divided as to their heed for assistance to carry out the
program, though there was some positive increase towards
self-reliance'%#390. There was’'a low negative group
opinion about (the responsibility of teachers for changing
attitudes of pupils (#41).* As for finding the time that
was needed, the low negative percentage suggests that -
teachers are of the opinion that too much was expected
of them for the amount f time they had (#42). Opinions
variasd in regard to the ..atisfaction teachers expressed

—

4

“ow

——with—different—aspects of the project. ~A slight increass
in . high positive opinions regarding satisfaction with the
instructional results of the nrogram ‘occurred during the
first year but remained relatively unchanged the second
year (#30). Too, positive opinions regarding- enthusiasm
of teachers increased from the beginning to the end of
each year (#32). _Satisfaction with teaching those pupils
increased at-the same amount ;and time as did teacher




enthusiasm (#33)., However, what teacher. felt they were
accomplishing appeared to decrease from bTe beginning to
the end of eath year, though opinions did‘remain positive
, (#344). Little change occurred regarding teachers'  overall
satisfaction with the project. Their opinions remained
‘ - positive but low (#35). With regard to the professional
growth and preparation of teachers themselves, their low
negative opinions, maintained throughout the project
pertod, suggests that they felt little was accomplished to
increase their capsbilities for such teaching tasks (#38,

ST #0). S e

N g ’ ’.A\COST stupYy 4 T e -
. - '//‘ . . ‘.,

, A discussion of the expense involved with initiating change

in hn educational program is appropriately considered in
this chapter. The purpose of Project O.A.T. was to adjust
> the focus of an already existing program, not to establish
a service that was previously non-existant. ioney was
annually spent’ for special education. By using the existing
resourcés and expenditure of funds, but to do so with a
slight twist in fogus, relatively little additional cost
- Wwill be ‘incurred to a school system intent upon improving
'.a preparatory program for the mentally retarded by means
gimilar to those used in Project 0.A.T. This is not to
give the false impression that there is not a challenge
o ____to _do_so. _The greater the willingness to shift- from one
method to another or make some slight changes, the greater
will be the sucdzss and, important. to administrators, the‘
lower will be the cost. -

Project 0.A.T, was~funddd at $39,000 for & 27 month period.

-A .substantial portion of] those funds went for the employ-

ment of a project diréctor 'and ecuipping an office.. The
willingness and preparedness of a special education director
“to assume these program alterations would eliminate such

costs., Smaller systems which have no special education
director might use a counselior, a vrogram coordinator, a .
superintendent, 4 committee of teachers, a teacher, etc:/,”
Though each Of the project - schools was allotted funds for - .
special edulqtional materials annually, with little exception,
those funds.were not used for Project 0.A.T. objectives. . .
Instead, funds budgeted for Project 0.A.T., materials were , - —
relied upon. Proper utilization of existing local funds and

per'sonnel should also- diminish the cost of transportation

and travel. Costs related to research would not be

necessary to establish a similar program unless replication

or related investigation-were felt to be useful. However, ° |

some amount of teacher orientation and training would be

P —
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-, “Refer to discussion in COST STUDY

—

indispensible. Again, thoughtful planning with wise co-
operation for the use of resources will reduce. inservice
costs. Example: Throughout both_years of the pvoject
period, several days weare used for inservice and teacher
workdays. Noné of those days were used for inservice’
related to Project 0.A.T., Most school systems presantly
carry out some type of in-service for teacher traini-g.

" The tendency to believe that money is necessary to bring

about change is a fgllécy that may tend to produce quite
the opposite ef?ecf. ﬁocgl determination will go a-long
way towards reducing the monetary cost or;cha%ge.

Table 10 provides a breakdown of the costs incurred in
the operation of Project 0.A.T.- It cannot be over-
emphasized that Project 0.A.T. can he continued in the
presént schools and that appropriate changes can be °
implemented in other school systems for not more than .
the costs that are usually incuried Yor present programs.
That is an attainable goal dependent only upon planning
and cooperation, , . ‘

‘Table 10. Project 0.A.T. Costs For A Twenty-Seven

. Month Period.:

Personnel and Benefits! $28,963

Materials ‘
" Instructiaonal 3,730
Testing and Guidance .1,160
Transportetion 1,3%5
Travel 880
In-Service Workshops 907
Supplies _ 550
' Communications 0

by
.J Eouipment .. 1,025
» . ’ 39,000

for cost reduction suggestions.




. CHAPTER V SR '
i CONCLUSIONS

A'glimpse of Project 0.A.T. has been demonstrated in this

report. The limitation to a report is unfortunate in that -

the product must be seen through its wrappings. A great

.amount was undertaken. The successes and the failures - ..

both were present - cannot be summed, viewed, and understood
in such detail as to provide unfaultering guidance to
educators at all levels of instruction and administration.
The evaluation of Project 0.A.T. attempted to be both
comprehensive and critical for the purposes of information
and demonstration. Perhaps, despite the lack of videotapes
or films or on-site visits, Project 0.A.T., as revealed

in this report, will be useful. - S o

Can the program that was developed by Project 0.A.T. be
continued? The cuestion is not whether the objectives that
wers undertaken were indeed met, but whether those objectives
were willingly accepted as continuing goals of tesachers,
admini strators,  parents, and community. There has been no
great clamoring heard for such continuation. But, indiecations
have beeh made that some of the strideas were taken in the.
direction that educators will continue to proceed. Project
0.A.T. was ambitious to'lead the way. / . ’

The ease and the willingness of continuation will be the °
true test of Project 0.A.T. The methods are not rigid and
educators cannot afford to be. No one professes that the
goals are easily met. The grestest challenge will undoubtedly
go to'special educators who must truly test the flexibility

of their: definition of "special." ' Those who are reluctant

to f£ind a place for occupational preparednese in special *
education preclude the possibility for curritﬁlum adjustment
of the kind proposed in Projeéct 0.A.T. To think that others
are more qualified to make pupils occupationally prepared

is to take the back road to learning and find shelter in an
excuse that fails to meet the needs of pupils who have

mental handicaps and, for that matter, any pupil. The A :
challenge is there to make school education congruous with ~
life education. Project Occupational Adjustment Training

has attempted’ to demonsprate and evaluate some methods.

%
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2PN _ GHAPTER VI
RECOMMENDATTONS

The grecommendations which follow are ngitéi; placed in
order of priority nor are all the reqompendations that
could be made. These are given so t their consideration
may help to facilitate desired prograr changes in the -
schools in which Project 0.A.T. was donducted and in otheér.
¢«  school systems wishing to implement similar curriculum
adjustments:’ - o -
' f' Aiﬁlanning'comm;ttee selected from all involved staff
metbers, community agencies, and parents should have
. responsibility for the formulation, implementation, and
. continuation of curriculum changes. . -
+ A comprehensive and continuing program for training
teachers should stress technigues to develop the con-
fidence and involvement of teachers. -

Firm commitments for all necessary services and assistance
should be obtained prior to the initiation of a program.’

which will be dependent upon them.

A work training-placement component should be similar.to
other training-placement programs offered by the school
or, if an experimental design 1s-undertakeq, sufficient
flexibility to make appropriate adjustments should be
allowed. . " . .

» Occupational preparation shduld be gdjusted to all levels -
of the curriculum as well as fit into the total sehool plan.

The program should be formalized 'to the extent that a change
of personnel will not alter its®continuat®on nor should it
. be 80 structured that innovation is hampered.

‘Evaluation .of pupils and program should be thorough and
ongoing. h :

3

. Other pupils with characteristics that are exceptional should L
. be included. - - . ' g )




APPENDIX A
.. REVERW OF LITERATURE AND RESEARCH ° . L

A report issued by The President's,Committee on Mental Retarda=-
tion and The President's Committee. on Employment of the Handi-
capped2 documents “the need for the United States to provide
equal citizenship to the mentslly retarded by means of appro-
priate education, treining, rehabilitation and.employment.
These committees are putting forth maximum effort to inform
employers of the mentally retarded As a valuable manpower re-
soyrge.. A later report from the Cormittee on Employment of
the Handicapped3 included the fact that 937 of the more than
6,000 mentally’'retarded men and women hired by the federal

- government have been successful in €heir jobs even though 2/3.

© of them had not been previously employed.

1

A follow-up study of 129 mentally retarded pupils who had
been involved in an occupational educﬂtional(workstudy pro=- L
gram in the Wilmington Public- Schools4 revealed that 547% of
the pupils were in service occupations and thet 509 or better .
. of the pupils received above the minimum wage, wers promoted, -
- nd/or were employed full time. 2% recieved welfare paymehts,
10 wers én the armed forces, and 124 were taxpayers. Chafles

: Kokaska,” in reviewing follow~up studies, surports the find- ‘
—  «———ings—that with the proper educational -background-and—yocational
training, the mentally*retarded are capable of moving through
a number of work situations, often lncreesing their work skills.,

¢

K"

2Ppresident's Committee on Mental Retardation, The;-
and The President's Committee on Bmployment of the Handicapped,
These, too, Must Be Equal: America's Needs in Habilitation
and Employment of the Meptally Retarded, (Washington, D.C.,
19837, )

3Presidenp't Committee on Employgent of the Handi-
capped, The; Niné Years of Progresa: ployment: of the Men-
tally Tetarded &nd Mentally Restored, (Washington, D.C., 1970),
“~ P.3. i .

. _hn. A, Reiter, "Follow-up Study of Occupational .
Education Work-Study Program Leavers,' (Wilmington, Delaware:
Public Schools, 1967), pp..2-10, .

'SCharleg J'. Kokaska, "The Occupaticnal $ta£us of the
Educable Mentally Retarded:° A Review of Follow-up Studies,"
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Kokaska suggests that the abilities of "the mentally retarded
.person must be developed as early in 1ife as possible to allow
them ‘to enter the labor market that requires flexible, adapt-
able, and marketable skills.

In separate reports, Paul Breeding6 and Leslie Brinegar7 stress
the importance of cooperative efforts in establishing programs
for the mentally retsrded. When the Divisions of Occupational
Education, Specisl Education, and Vocational Rehabilitation
focus jointly upon the problem, optimal school programming for
these pupils cen be realized. The West Virginia State Division,
and.the Cabell County School Board conducted a three year vo=-
cational adjustment project.8< The school was responsible for
curriculum planning, academic instruction, social skills, work
concepts, and adaptive vocational training. The Division of
Vocationsdl Rehabilitation provided, such operational aspects .

as work training, counseling, job tryouts, placement, and
supervision. A six month follow-up revealed that all students
were retained by their employers.. Harold Shay reports that
follow-up "studies reveal that handicapped adolescents tend to
remdin in school longer, and there has beén a significant in-
crease in job placements when cooperative ‘efforts have inte-
grated academic studies with on-the-job. training.®

“Journal of Special Education, II (April, 1968), 369-377.

6Paul A. Breeding, "Rehabilitation Programs and Ser-
vices in-Schools Developing a Statewide Plan for Work-Study

Programs," Program Developments in Mental Retardation and
Vocational .Rehabilitation, ed. George E. Ayers, (Washington,
D.C.: American Association on Mental Deficiency, 1968), pp.

.38-&6

TLeslie Brinegar, "Indiana's Work-Oriented Program
for Educationally Handicapped Students in Secondary Schools,"
Program Developments.in Mental Retardation and Vocational Re-

habilitation, ed. George B, Ayers, (Washington, D,C,:. Am- ,

“* erican Association on Mental Deficiency, 1968), pp. L47-53.

. 8Cornelius L. Williams, "Coordianted Programs of
Vocational Rehabilitation and Special Education Services for
. the Mentally Retarded: Project RD-1649-D," (Charleston, West
Virginia: Vocational Rehabili'tation Division, '1968).

9Harold . Shay, "Cooperative In-School Rehabilifa-
tion Programs--An Overview," Innovations in Vocational Rehsb-
ilitation and Mental Retardation, ed. George E. Ayers, (Wash-
gton,‘D'C.. American Association on Mental Deficiency,
969), pp. 12-18 ‘
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-~ Oliver Kolstoe, evaluating the results of the Employment

Bvaluation and Training Project at Southern Illinois Ugiver-
sity, suggest that the crucial factors determining the men-
‘tally retarded person's suifability to the world of work is
the development of .personal,:gocial and vocational skills

rather than academic skills.lO Philip Chin contends that on- h

the-Job training experiences are probably the most valuable
aspects of education for the  mentally retarded person.ll
"Chin suggests that as.many different placements as possible
should be available in unskilled -and skilled tasks and in '
sSheltered workshops and competitive work situations.

Summq_x

Programs of occupational preparation for the mentally retarded
have been carried out with reasonably good success in public
schools and élsewhere. The conclusions drawn by researchers,
reviewers‘and special committees concerned with the subject
indicate strong support for programs that have as their goal

’ the occupational self-sufficiency of the mentally retarded.

1<‘onver P. Kolstoe and Roger M, Frey, A High School
(IEI{noIS°

Work-Study Program for Mentally Subnormal Students
Southern %IIIno{s Uh{versIty P%ess, 1969), pp. 3§-h9.

Ment;ily

Californis: cCutchan

.

v
Sty

7

}llPhilip C. Chin, "The Habilitation of the Educable .
etarded through High School Work-Study Programs,"

he Educable Mentally Retarded, ed. Harold D. Love,
shing, 1968) pp. 291-
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- I. Units of Study

- teachers will not pursue the same unit simultaneously.

PROGRAM OUTLINE 1973-7k

OCCUPATIOMAL ADJUSTMENT TRAINING
Grades ‘Six thr?ugh Eight

AY
The three following parts of study are not-to be taught at the
exclusion cf the others, OAT teachers will use-these parts to weld
together an intregal, comprehensive occupational preparation program,

The units ,of study are not mgant to be inclusive. These units
are merely guideposts by which.the imaginative teacher can build a
solid study of performance oriented activities with the following
major goals: e : ’

To offer a broad explToration of occupational oppor;'
tunities in Wilkes county. - 4

To preparé pupfls to make appropriate occupational
. choices based on developed interests, . !
To investigate with pupils the skills, responsibilities,

T and training required far occupations within several

local businesses and industries.

o To provide an opportunity. for pupils to pérticipate in
Job related experiences——-y-- — s
To provide pupils with the oppertunity to visit job
sights first-hand while employees are performing
their work. : .

e
I -

o To develop in pupils a work ethic.” - ’ '

Each unit is approximately one month in duration, Generally,
Thus, teachers
will build on the experiences of their colleagues., :

¢ . . .
> Field trips will be scheduled periodically to coincide with the
planned sequence of- learning activities, :

Understood is that all*audio-visual, prepared, ‘and teacher-made
materials will be utilized as available, )

The units of study will change for each schcol year: Thedretical-
ly, a pupil would study twenty-seven types of businesses and.industries
during the middle school grades six, seven and eight, r » _ .

Again, these units of study which follow are not strict outlines 4
for class activities. Rather, they are springboards for actively '
engaging pupils ih occupaticnal preparation. :

73 K .
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Objectives:
"+ 1. Pupils will ,relate the importance of hygiene to the personal
habits of proper grooming, . ) ‘
2, Pupils will identify the materials used by the beautizisan and
the barber.* _ L )
3. Pupils will observe the techniques of shampooing, setting, clipe
ping, and styling hair, as well as manfcuring and applying maikew
up. ‘ ‘ .
b, Pupils will demonstrate nerformance of rooming skills.,
5. Pupifs will know the prerequisite’training necessary for barbers
and beauticians, . o

COSMETOLOGY A*IC. BARBERING

1y ¢

Activities;.

. 1. Read The Delso Sisters,. . "
2, ColleCt matervals. and identify their use,
3. Set up a nermanent grooming corner for pupils to use,

<4, Demonstratiom of hatr. clipping by a professional barber.
5. Demonstration of applicatien of make-up, manfcuring, shami:uoing,
v setting, brushing teeth, and cleansing skin by teacher and/cr
..~ beautician, e ' . . :

. 6. Prepare a bulletin board describing the need for proper grooke

ing, .the services offered by barbers and beauticians, and the .

_ training dand opportunities in these services,: ‘
7. Make scrapbooks on grocming products, metheds, stylas, etc.

~

Jbb'Sample; ' : . .
| Have pupils prepare, shampco and 'set hair (wig), manicure finger-
e —na4457~and~app+ywcosmetfcgi”‘: S . .

Field Tripss
Schcol of Beauty _
Little Hcoho Barber Shop

* Lady Bee Lovely
Village Beauty Shop

Follow=Un: oo -
List and discuss with pupils the several- duties apd skills of
"beauticians and barbers, necessary training, and opportunitie- ..
as a liveiyhced, N -
‘aterials:
mirror deodorant
hair dryer soap .

-— - -shampoo - ~toothpaste~ -~ -~ -
creame rinse tcothbrushes '

" hair spray . bowl ‘ T
wig. :

. “lip stick - -
eye shadow .
brushes ) '
ccm?s ) L
rellers ’ : v
nail files' 0
emorz Boards )
manikin head

ot watef] *]? h
FRICngernail polis
. e 81
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\ WOOD PROCESSING

Objéctives: : ,

1. Pupils will identify at least five types of trees and describe
their value as lumber, _ ' .

2, Pupils will cobserve the harvesting and/for milling of lumber,

3. Pupils will observe .the processing of lumber into bui'lding mats
erials, ) . ) ) .

4. Pupils will be able to identify the types of occupations found
in the lumbering industry and describe the responsibilities and
qualifications for each, -

Activitiess - - . '
1. Make a tree identification bulletin board or scrap book using
bark and jeaf samples, . "
2, Make woodea or metal tree identification markers to label the
trees in the school vicinity,
3. Make a display of various lumber samples and list the uses of
each, - Present.the display to the school 1ibrary,
L. Class visits by resource people: - '
Forest and Conservation Rahger - Edwin McGee
Reforestration - Mr, Chipman ‘
Forest Fire Warden - Philo Phillips =« : .
, Procuring Agent - Mr. Forester at Key City Furniture Cc.
' 5. Take photographs of various people ‘working in lumber industry.
6. Make a model saw mill and lumber yard out of scrap wood, paper.

Job. Sample: . . v '

-~ - Make pressed board- from chips. Start either with saw dust or make
chips by whittling scrap wood. Crush chips. Mix thoroughly with
glue then press into a square mold to let dfy. Vhen hard, removec -
from mold,;cut, sand, and paint to make a useful nroductyy

«Field Trips: . - L )

) Ray Sheppherd’s Lumber Company to see logs sawed and chivped,

- Buchan Lumber Company to see sawed boards finished,
Abitibi-Carolina Corporation;to see pressed bocard made from chips.,

Follow-Up '

Have pupils list all the jobs done in the lﬁmbering"industry fcr
each company visited and describe the duties of each person working
there, Discuss the opportunities in lumbering in Wilkes ccunty.

Materials:
scrap wcaod
saw dust
glue
paint
sandnaner
saw
paint brush o
camira C 1 .

o fila o .75 | C -
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, FURNLTURE MANUFACTURING. - " Lo

Object1ve§-‘ S ' -,

I Pupils will undcrstan yar1CLs types cf. occupaticns found

. in furniture manufactur1ng anhd the duties, cuat1ficatzows, and .
oppertuni fcr emplioyeas, ‘ -
‘2. Pupils w nderstand the ecpnonic 1mportance of furniture
. maki o Wilkes county, . .

3. PuSils will observe the produétion of” furn1ture..
h. Pupils will show an understanding of the skills needed. to per-
form the jobys in a furniture factory. -

-
- . <

Activities: - : ’
1. Prepare a list of quest1ons to ask furn1ture manufacturing
cmleoyees about their jobsy
2, Place the questicns and answers on-a bulletin board about jobs
in furniture companies$ here in Wilkes cocunty,
3. Take pictures to use on a bulletin board about people gerforn-
. ing their. -jobs in a furniture ptant, e
b, Have a skit(s). Let scmécne role-play a fereman, .ew employee, .
tong-time emnlcyee, etc, Set un sftuations of conflict and let
them resolve; such as, late to work, pranks on the job, mean
and demanding supervisor, etc. .
+ 5. Make two teams, Arrangein an assembly line td .construct pape-”
boxe$ using constructicn paper, Judge quality ‘and quantity.
- 6, Describe the use of assembly line production,
7. Make a model of a furniture plant and the equipment used 1n
8. Read Shop Made Easy and wCrk1ng With WOod -

Job Sample: . : .
Make and sell doll furn1ture. ' '
Repair, refinish aad/or anthue furn1ture.

F1eld Trips: '
American-Drew Furnitu-e Company
Key City Furniture Comnany '

Follou-Up:
Discuss the tra1n1ng and expericnces that wculd be mWalpful for
a graduating senior in crder tc dc well in furniture making.-

Materials: , JJ
hand tocls * ' :
sand;aper - . .
glue . '
varnish .
antiquing kit . - o
paint brush ' ' '

thinner
usad furniture: ¢ s
camera ”
film. L 76
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FOOD MARKETING '

Objectives: ,
1. Pupils will kncw -the varicus jcbs in foed markcting and the
cduties, qualifications,.and opportunities of each.
. 2, Pupils will observe emplcyees performing their jcbs.
. 3. Pupils will kncw the functions and importance of focd marketing’
in Yilkes county. - ‘
£
Activities: o ) -0
1. Presare a bulletin board using magazine pictures tc show the
chain cf food frcm farmer, to processor, to packager, tc dis-.
) - tributer, to wholesaler, to retailer, to kitchen, :
. 2. Prepare a bulletin board showing the jcbs in fcod markgting;
-especially,grocery stores, List the responsibilities of each.

3. Draw a floor plan for a grecery stcre and outline where such
things as the follcwing would-be located: canned gocds, frezen
fcods, vegetables, meat counters, meat lockers, aisles, check-
out registers, etc, S

L, Make a model-grocery—stere-using—the—floor—stan—drawn, --- —— -

5. Rcle »lay situations: Let,pupils nldy employees, custcerers,

. salesmen, etc, Give situations to act. ;
. 6. Take pictures of .employees doing their work,
7. Read The Millers and Willie B.; Butcher, Baker, Chef,
. N ;
Job Samnle: o oo, . -
, Set u. 2 gracery store facsimile'using discarded containers,
Use a cash register to figure the bill for varicus ccmbinations
of purchases, Each pupil can play a different” rcle until all have -
had the experience, B ~ -

Fietd Trips: .
Lowes Food Stcres, Inc,
Warehouse o
. * Grocery store

?ollcw~Up & s ' .

Discuss and list the class likes and dislikes about food marketing,
List as many grocery stores in Wilkes county as the class can think
of and estimate how many pecple mignt be werking in the grecery
business in Wilkes ccanty. ‘ . o g ‘

L

Py

L

' Materials: . L

) cash register r
card board T- ' > ) v
construction paper U . ) . -
discarded fcod containers ' . .

- -m2eking tape '

markers \ - ' ‘ ‘ ,

camera ' 4 \\ :

film T
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Objectives: . e . _

1. Punils will learn anout *“he .occupaticns and their fumceicns
fcund in the constructicn husiness: alectricians, carpenter
nlumbers, rcofers, painters, architects, -foremen; masohs, etc,

- 2, Pupils will observe em>loyees nerfdrming their trade skiflls,

3. fubils will cbserve the variocus stages ?n constructing a bujic-

.ng. . B

Activities:
1. Explore and compare several house nlans,
2, Draw hcuse plans to scale, . " ,
3. List materials and quantities needed to build the hcuses drawn,
L, Estimate the time to build and labgr costs. :

~ List the cost-of materials frcm su™hly catalegs.

6. List the types cf jcbs to be dcne and the varicus types of
skills workers will need. S

7. Make a model cf t'e hcuse drawn, starting from the foundation.

8. Prepare! questicns to ask employees of a constructicn com;tany,

-9. Prepare:a bulletin board showing each jcb in. censtruction; the
cuties and qualifications for each,

L]

Jeb Sample: | . .
- Build a smdll1 shed, green hcuse, lean-to, bock shelf, etc., that
can be use| someplace in schcel or in the cldssrccm,
Build sumcthing to be scld, ' —
‘Repair sumething at schcol, (Make a principal hashy).

4 &‘4 { . -
Field Trips.: .
Foster-Sturdivant Construction Company
Sherrill Faw Construction Ccmpany =
Claude Fcster Constructicn Cemiany )
Jenkins Whclesale Building Materials Ccmzary

&~
7

Follaw-tUps - . ,
- _Discuss the advantages and disadvantages of werking in construction -
have punils . draw dictures of what they would be decing if they /
worked in cohstruction., Have them tell what they would most prefed
dging in censtruction and what they wculd least pref~r doirg zr.d

t .why., | ‘

1
1
i
s

Materials:
house nlans -
supnly cataldgs L _ .

: sorap lumber . °

| hand tcols

'

| nails ‘ oy

| me -suring rules . S )

| saint : . ,

; brushés . .

| thinner . ] '’ . .

K

r Ry
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HEALTH AND CHILD CARE FAGILLTIES v:

Objectives: ’
1. Pupils will know_the various jobs rela to patient and child
care, and the duties, qualifications tralning, and opportun-.
“{ties in each,
2, Pupils will observe emtoyees |
ital and a day care center,
» . 3. Pupils willt participate in some activities related to work em-
ployees wculd nerform ina hoswital and day care center, - -

!

tming their work in a hosp-

Activities: ) ' Lo
} T. Prepare questions about qualification, and tralnlng to be asked '
employees, . /

2, Read Marie Perrcne; Practical Nurse.
3. Prepare a bulletin board showing the types. of Jobs in a hospltal
and a day care center,_indicating the importance of each. Show the

.- qualificatiocns and training that is. needed. -«

- Lk, Basic first aid. Request a rescurce person from the Red Cross

- to demonstrate and then have pupils demcnstrate on onesanother.
5. Read and discuss: materials related to nutrition.
6. Study food preparation and table settin? o
7. Prepare a book cn jobs ih health and child care facilltles and .

give the bbok to the schocl library. Take photographs to add,

8. Read an oral thermometer and take the pulse, .

! 2}

Job Sample:

Assist the kindergarten or first grade teacher with some learning
or ‘maintainemce tasks,

Make a bed without a patient, then with a patient in it, Use either
+a doll or a pupil, \

Help a patient(pupil) out of and into a bed, a wheel chair, a car.
Feed an 1ncapac1tated natient (pupil).

L4

- Field Trips: ‘ . _ i
e Wilkes General Hospital .
, Wilkes Day Care Center : ° \
Carolina Rest Home T T R
Follcw Up: C ~ ) -
N Discuss what has.been observed and studied, Ask pupils to select
‘- the job they would most prefer d01ng,/the second most preferred,
and.so on, For each jcb they prefer, have them tell or write what
,they would be required to do gp-the job and what they would have
., to know to get the job, and how they could get the tra1n1ng peeded,
e 7 \.
Materials: ) ' .
) bed . N
' .blankets }
sheets o, ‘ o, ;

first aid kit or |
ccmparabfe supplies \ : -
"thermometer (oral) : ' |

’




TEXTILE MANUFACTURING '

Objectives: ' - i .. : _
1. .fupils will know the different jobs available in textile manu-
facturing, . "
2, Pupils will kncw the opportiinities, duties and qualifications
* for. each 1ob. ’
3. Pupils will observe the varicus jcbs being performed. ..
.. 4o Pupils will kncw the ‘textile products made -in Wilkes county,

~

Activities: :
- 1i Prepare a list of things to luok for and questions
a field trip to a textile factory.
Take pictures on the field trip, -
Prepare a bulletin bcard shgwing the location textile
factories in Wilkes county gzd the products each makes.
Read Mack Works In A Clothing Factcry,
‘Make @ T1T7stoF alT fhé‘fEEfTTcg_fﬁé_%fass can think of and see
how many are made in Wilkes. .
.. Make a display fcr the library of the textile products made in
Wilkes and label actwrding.to which company. makes the product.
Request samples for this display from the manufacturers. .
. Study the cperaticn of a sewing machine, c
Sort buttons, threads, or pieces of paper according to siZe and
color. Pupils can make the materials to be scrted, -

?

to ask on

o e Wl

O~ |
.

Job Sample: - 3

: Design an item to be manufactured; a stuffed, felt Easter rabbit;
a Christmas stocking; pot hclder glove; apron; flop hat; etc.,
(pcssible gifts to a day care center). Establish an assembly lipe
procedure: One nerscn lays out the design, ancther cuts,'another
assembles, another sews, another packages, etc. ,

-
-

Field Trips: '

Mancy King Textiles R

L. and L. ‘Manufacturing X -

Modern Globce ' ) *
| " sPeerless Hosiery - - ‘

Tem Thumb Gloves, Inc,

Wilkes Glove

Ithaca Textiles

Follow-Up:, - ’ , TN

. Have pupils make a list of all the jobs in a specific textile
company and put the jols im order of descending preference for -
them. Discuss the duties and qualificaticns as welf as the * |
advantages and disadvantgges of working for a textile menufacturing

comany. oo )

’

* Materials: -
camera and film .
sewing machine . T

. felt or clcth’ - : - ‘

thread . ' N
buttens, oy S
censtruction paper ’ 80 L (

wd




. ~ " AUTOMOBILE REPAIR

Objectives: - A ~

1, Pupils will know the several tasks/ski
repairing an auto. ' - . A

2, Pupils will be able to 1ist the jobs nerformed in auto repairing.

3, Pupils will know what training is necessary for each job and

" how they can get the nceded training. ' o

L, Pupils will observe the employces performing their work in a
repair shop. .

5, Pupils will participate in tasks related to auto repair.

s

11s that are invealved in

Activities: : o Do e \
1. Collect brochures from auto agencies, , ey
2, ‘Using auto parts catalogs, have pupils 1ist parts and let each
other find them .in the catalogs. S
3. Prepare a list of questions to ask.and thimgs to look for at =~ =
an auto repair shop. ; e ' .
4, Prepare a bulletin bcard srowing what an auto repairman does
. and how/where he gets hi's training. -
: 5. Make a poster showing the parts to a car, engine; carburatcr,etc.
\ 6. Make a poster. showing the tools and equipment. used.
’ 7. Identify hand tocls by sight and write their names. , N
8. Discuss the advantages-.and disadvantages to working as an auto.
- repajrman and ehe number of, people and shops.in Wilkes that
, repair aytomcbiles.’ ! ’
Job Sample: . . . \ .
Take apart and assemble a small engine and/or carburator using
hand tools. Clean all parts. — ) h

Field Trips:d- .
Gaddy Motor Company:
Key City Motor Supply
Key City Body Shop
Chick Haven Garage

1}
v

Follow-Up: . # .

' Have pupils list all the tasks an ‘auto repairman must perform in
the order that the pupils would prefer doing them, Have them tell
why they make the sélections they do.

-

v , :
Materials: . - . g . -
auto supply catalogs ~ - ’ K
poster boards S |
N carburator .
single comhustion engine A
tools -

81
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HARDWARE BUSIMESS

-

_Objectives:

1. Pupils will know the varicus jobs perfcrmed in the hardware

«  business.,: _ . .
. 2. Pupils will know the qualifications, duties and opportunities in
the hardware business.
3. Pupils will observe emplcyees performing their jobs.
L. Pupils will know the functicn and products of a hardware busi-

ness.

.

Rctivities: . ' ) y S
1. Prepare a.list of questions to ask and things to lcok for, at a
hardware business. -
2. List all the products and services found in a hardware store
by lcoking through a supply catalog. Make a bulletin board
using.this list, -
. Have the class make a vocabulagy list of important words
used ‘in the hardware business./Have a contest.
Make cut-out nictures from con§tructicn paper of all the
‘materials in a hardware store. -
Make pesters showing how the hardware helps everyone. .
Pole playing skits, such as;z. customer describing needed hardware
while salesman tries to understand or when salesman discourtecus-
ly does something cther than listen; salesman taking order frem -
customer over dhcne; shipping clerk assigning stockers their
work of which materfals to load on which trucks and where
drivers are to deliver materials; etc.
7. List the various jcbs employees perform in a hardware business.

own & ow
[ ]

-

Job Sample: . ,

. Make or copy sample orders. Make a:‘mock inventory of items, then
deduct the quantities of.the crders. Re-ordef new stock (and back-
.order if necessary) to keep supply stable,
\Use a cash register to add purchases.

’

Field Trips: ' ©
Lowes Stores, Inc,
Quality.Builders Supplies
Church Hardware Company g

FO]'OV"UP'. R .
Discuss the qualificaticns, duties, and oppcrtunities of working '
in a hardware Lusiness. Use the answers asked tc hardware store
emylcyces to guide the discussicn. ’

i
*

Materials; _ X
sample purchase orders o
cash register \ : . RN - .
hardware supply catalcgs ‘
construction paper
poster boards-
inventory sheets
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I1. Business Project <
\ \ e g
_The development of a pupih's value for work, his understanding
of the function and importance of work to the.daily lives of every-
one, and his knowledge of business and industry operations are all
desirable qualities that can be difficllt to teach or access
« progress with unless the'ractual. opportunity to participate in the

work experience is affarded.

A

"t

. Though the business projects can be related very directly to the
activities and job samples expjcred in the units of study, they\need
not be. The business project that a class engages in can be a ‘one-
time deal’” or can (and preferably will) extend, as most business op-

erations do, throughout the'school year.

The magnitude and tyhe ef business project developed will. depend
on several factors: Ability and interest of pupils, administrative
agreement, nature of business, school-regulations, determination of
teacher, etc. The business project shou?d be designed, as successful
businésses are, to make a’profit (or break even)., Howcver, the bus-
iiness project is not merely a money-makin? scheme. And, should it
become just -a mcne€y making scheme, it would not satisfy the intentions
of OAT. An example of a money making -scheme would be to have pupils ;
sell candy, magazines, cookies, etc. /iAn example of a business project ™
would be to have -pupiils determine and ordér the materials, they need, a
take orders or establish agreements with local merchants to handle the

" product, produce and package the wroduct, figure costs, loan repay-
ment and margin of .profit, determine consumption of profit, etc. The
business projeet can nrovide a service rather than produce or handle |
a product. °‘In any case, the project should encompass enough of the |
operations of a business to be considered reputable.

Al

b P . .- R .
~ Funds for business projects will be provided as loans by the OAT
project, Jas possible, Other sources should be explored,

Any resulting profits are noct to be a direct gain for punjls. A
plan for the use of profits should be devised and approved. Investment |
in further or .continuing activities .seems appropriate aSyqag SUPPOrt of

’ |
|
\

werthy community projects,

Teachers should devise the plans and gustifications'for business
cperations to be submitted in writing to the schocl principal early
in the school year. y

-The following are some ideas for prcjects, but the pogsiblitiq§-

are inexhaustible., Teachers should select and devise a business pro-

"ject that provides the fullest range .of. opportunities for pupil part-
icipation?® .o " '

. Ice Qream$Stand/tart - order materials, build stand, order
. suppiies, sell cones and sundies at
. T lunch or treak, . , l
) Post Office ~’order materials, build office, sell station--
|

R e ery, accept notes at, office and deliver to

' . classreom gt scheduled days’and times.’ o
C‘l( . " 3 - » . - i
SR : 90 :
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1

Bakery - orderi\bake and distribute bake bread, cookies,
decorated cakes, etc, for lunches, sporting
events, etc, ‘

Refinish/Repair Furniture - Request consignments from
. lccal clubs, merchants, and
individuals, Order subnlies,
figure costs and labor, est-
ablish means of collection
and delivery,-
Potted Plants - bLuild grecnhouse, plant and grow flowers,
plan distribution.and advertising.
N

Terrariums « order supplies, build terrariums, advertise,

and distfibute.

Bock Stand/Cart - build stand or cart, nurchase cr crder

, on consignment beoks, comics, magazines,

papers, Establish .time and rotation of
pupils tc manage stand,

-

’

.
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III. Occupationa! Academics >,

A well fcunded occupational preparation pro&ram does not diverce
"academic endeavors To the contrary, academic pursuits are an inte-
‘gral core of public school ogcupaticnal preparation. Including oc-

_ cupational educaticn into an academic curriculum changes the focus
but not the intent cf academicsy that is, to prepare pupils.

OAT teachers will carry through a program cf academic/occupation-
al preparation that includés the math, language, and personal' and
social 1iving skills essential to adequate job performance and personal
esteem. ‘Essentially, prepared materials available“cr purchase or- 1oan
will be used, Teachers will prepare materials as’'possible. Whenever
possible, the materials will Le used to coincidewith the units of
study. Ajso, to whatever extent possible, - the mhth and language skills
needed'b¥ empjoyees in local businesses or industries will Le taught,
An example is the requirement that employees in 1ccal hatcheries must
e ableto count chicks rapidly by fours. \ :

Neither the Units of Study nor the Occupational Academicﬁ shculd
be taught to the exclusion of the other, -

A separate pager will present in detail the sequence of occupa-
tional-academic coppetencies to te measured. . '

~



4

) PROGRAM OUTLINE 1974-75

.
* e ) .

k~C C Wright Elementary -

Unit One - Food Services - Restauranta, Bakeries, Quick Foods

A, Trips to:
1. Holiday Inn
2. Key City Bakery - -,
. 3. Hardee's
B. Role playing - Waiter, Waitress, Cook, Dishwasher, Etc.
- C.  Cleanliness and Gqad Grooming
D. Using currency
E. Make a menu and billboard

Objeotives and outcomes
Math - #1,2,3,4,6,11,16,20,21 23 36
Language Skiils - # ué u7 51

Occupational Knowledge - 79, 81 ,62,83;8u,86,87,33,{Z,99,110

Safety - # 114, 117, 120, 121
. Social Performance - #125, 126, 127, 128; 129, 131, 132,
o 132, 13h4, 135, 136, 137, 140, 143, 147, 148
Work Performance - #159, 160, 161, 163, 165, 167, 170,
171, 173,175, 176 o

Unit Two - Trueking

Activities ~ - -
1. Trip to Billing's Trucking Company

2. Report on Trucking industry

- 3. Mapping out a trip = .

. Working with motors ‘ \ ‘

Objectives
1. Math - #1 2 ll.’ 8,*9’12’13’1 ’20 22’ .
3. Social Skills - #7 79, 0, 1, 2, 7 88 89
130,138,114
©, Work Performance. - #158 159,160,167,170,171,172,173,
-176,1.177,180,183,187 ‘ :

= -

Unit Three - Civic and Government Opportunities
”~ s
Field Trips - U.S. Post Office, Radio Stdation, Newspaper
_Office, State Highway Department, and N. Wilkesboro
City Maintenance
Activities - Set up a post office; 1) Pl;n and present
a8 radio broadcast; 2) Interview and write articles for
newspaper and publish paper. 3) Hold an election.
.3
Objectives and Outcomes
Math #5%6,9,12,13, 11;.3%
Language Arts #h ,56,5 59 60, 61 ,63,68,72, 74
Social #81,82, 8u,8§,86 7,88,9
Safety - # 11&,115,116 119,124,126, 131 135,138 139,
140,141 ,140,146 . :
' Work Performance - #175,176,190 o .
86 ) .
94

4




g -4
///;nih Four - Variety and Department Store ,
/" Trips - Roses, Sky City -

Activites - Learn to Use Cash flegister .
Learn to count money and make change .
. Prepare shopping Lists
) . Role play personnel ..
’ _ ~ Set up a model shopping center

Outcomes and OBjectives .
Math - # 1 .3.&.5.6.7.8.9.10.11.?w;16,20.21.22.30.36.38.h3
Languag = #u6’50051052!5805%’55’5kr58:60:61’71 . .
Occupational - #81,83,8),85,86,88,89,95,98,110,111
Safety - #114,115,116

..  Bocial Performance - #125,126,127,128,129,130,131,133,134,

' 135.137.1h2.1h3.1hh- - -

Occupational - #159, 16&,167;168,169, 170, 171, 172,173
. 177,178,179;180,188 :

Unit Five - Agriculture (3 areas - Food Processing, animal
production, crop production) °

|
Activities- : | o }
.1. Plant a small garden ) .
2. Make bulletin boards about farming ‘ |
3, Identify farm plants and make scrap book : '
L. Make a weather chart . o |
5. Incubate eggs |
6. Learn about different farm journals and almagacs
|
|

Trips - Livestock sale, Yadkin Valley Dairy, Chicken Farm
(Ted Mathis), Tobacco farm, Holly Farms Poultry, ?reezer )
Locker, Chick Haven Egg Company, Brushy Mountain Apple ‘
Co-Op.,, Garden Cneter '\ .

|
+ Jbjective and Outcomes
Math - #7.8:9110111:12s13:1us15,16’17r20:21122923s30136
La?%“;ﬁe Skills - #h6.h7.h9.51,53.55.57.58.59.60.66.71,72; ®
. Occupational Skills - #77,78,79,80,81,82,83,8&,85,86,9ﬂ
f . Safety Skills - #11&,115,116,1]7;119,%20,321
Social - #ﬂ25,126,127,128,129,131,132,j33,13h,135,1h1,
i 144, 146,155,156 ¢
* . Work  Performance - #158,159, 162,16&,167,170,172,17&,175,
177,178,181,188,190 : )
S o

-




Boomer-Ferguson Elémentary ' ‘

One. - Apple Farming ‘ .

Unit

Visit Perry\Lowe'& apple House and orchard
Possibly, pick apples for part of a day
Sort and pack apples
Learn -
varieties of apples ' .
control of apple tree di eases and pests . .
apple by-products :
number concepts (bushel, peck, quart, ete.

Un Two - Hog and Cattle Farming

D.
E.
F.
G.

Unit

Visit a local hog farming operation (John German in Boomeg}

Visit frozen food locker on Oakwoods Road. v
Related topics. . . .
1. Breeds of hogs"’ . '

2. Pork by-prcducts
3. Seusage making ,
L. Curing hams -
Visit Cattle farm : :
Visit meat cutting operatibn at local supermarket
Rel)ated topics for study
1. Breeds of beef cattle .
2. Beef by-products
Visit-éflocal livestock market on sale day

Three - Poultry Ihdustry .

A,

. B.
C.
D.

-

Visit chicken farms

. 1. Broiler producer (tour Gilbert's at Ferguson)

2. Layers (tour Eller’'s on Hgwy 421 W.)

Visit Holly Farms 'plant in Wilkesboro !

‘Hatch, grow, and sell chickens !

Related ,topics for study

1. Breeds of chickens

2. Number .concepts (ounces, pounds, tons, etc. )

3. Temperature measurement . T
L. Cost, overhead, profit. B

Four - Gardening (from the point of view of making a

profit as well as growing food for self-use and ’
self-satisfaction)

Plant 'some flowering shrubs on the school ground

1. Rose bushes*

2. Tulips 4 . ‘ ‘

3. Glddiolas ’
Invite Bill Triplette from the agriculture extension

servicg to give a presentation on gardening R \

,Grow vegetable plants far sale:

Visit Ferguson @reenhouse

o/ T

L -
¢ ’ ¢

Lo
o3}
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Unit Five - Recrsation as a Business

]
A. Visit and make a study of the recreational enterprides
relating to the Kerr Scott Dam {i.r. Barber and Mr. Walker-resource
B. Visit Walshis Fish Lake : _ persons)
on Beaver C;Euk,Roaﬂ - ~
C. Vigit a local camping ground

-3




Moravian Falls Elementary ;

» . LY

Yo~ . .
Unit One - Growing Plants from Seeds and Seedlings
. <’ . . .o

Objectives: Language Skills to be Gained Lo

{

|

|

F 1. The child will develop a functional reading ability. . '
2. The child will learn to write legibly, both manuscript and

| . cursive, - _ : . . o

} 3. The child will learn to resd snd observe road signs, maps, etc.

li. The child will develop skills in word attack, word recognition,
syllabacation and_spelling. o

b3 . ’ *
5. The child will improve his listening skills, . .
l Activities: Field trip to Henderson's Flower Shop and Green Houses.
. - \ | |
Unit Two - Safety . o . . .

Y

Objectives: Math Skills )

1. The child will learn to read and write numbers from 1 to 100.
L 2. The child will learn to read the ,thermometer, the calendar,
) the clock. { . . .o ) ‘L .
v 3. The.child will improve his skills in all four processes.
Namely: Addition, Subtraction, Multiplication and Division.

|
l
[ .
| Using the, "Step by Step" Method. ' ~ ' )

| L. The child will learn the days of the week, months of the year,< .
’\ and the sessons. ' -
. Activity: Field Trip to Wilkes County Highway Department.

l Unit Three - Water Treatment-Plants - How Water Is Purified
I

|

|

|

|

Objectives: Social. Performance
1. The child will be encouraged to improve his self image. * ..
2. The child will learn to speak pleasantly, courteously, and
-+ clearly. - o
- 3. The child will gain self respect and to respect- others; his
) peers and figures of authority. ‘
L. The child will get practice in the use of the "Socisl Graces.",
Ex. Pleass, Thank You,,I'm Sorry, etc.

A}

*  Unit Four - A'Study of Telephone Service s
Objectives: Safety

~

1. The child will become. aware of safety for himself and others.
2. The child will learn to obey school rules of conduct.

3. The child will learn to obey traffic signs. .

4, The child will learn to respect the rights of‘othebs.‘

JActivity:\ Field Trip - Central Telepﬁone Company and/cr other
90
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Unit Five < A Study of Duke Power Services
. Activity: Field Trip - Duke Power comp*:\ : - .
- - Y . '
Unit Six< A Study of U.S. Postal Services : ,
- \
Activity: F'iel'd Trip - Post Office ) . _ . .
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Vs A
/-
(Wi . *
¢ ‘ . .
k‘ e . ) . N
’ . ’ , . e i Y
N - ;’f ‘ »
. A ~
. .‘
? . )
) ' 4




. Wilkesboro Elementary ) . . .
Unit One Z Ithaca Hoisery .
L] . [ 4 J i
JObJectives * '
" 1. To understand the jobs available, in the hoisery industry.l

O
’

. To understand the meaning of"making .production.

. A. What’ kin&& of -materials are used to make hose?
B. - How are these materials put together? . ~ -~
C. Books and filmstrips about thread.

‘éompetencies -

. 14 -

1.-Can tell tAimé* by ouarter hours and minutes.

2.

they ‘have, worked. ..
Understands dozens, half-dozen) and gross.
1. Hose are counted by dozen etc.A You are paid by the
number of-dozen produced
Can add and subtract by whole npmbers.
Can perform arithmetic functions required en a job.

a: So theY can know how n&nzkijrs .and parts of hours

‘Can -compute* pay.

Can ask for directions and help.
Knows and can write personal -data.
Understands how wages and hours are related. ,5
Understands methods of paying. .
Resiizes that it takes many different skills and know- .

+ ledges.are are'required to perform different jobs. .
A1. Can-accest und profit from ‘constructive criticism. -t ,

]

O 0 O~ O\VViF W

.
R )

,12.'Accer, cuthority and supervision., . . . ,
13. Is-pun 1al. X _ N : o T ¢
1. Is depundable. . N , } :
: Agtivitiegs o\ o . c ‘,ﬁ
. ”» . -~ .7

“ © 1. Visit Ithaca Hoiserx
2. Sewing-knitting-weaviXig.
‘Unit Two - Public Service Occupations l
Obgective - Beginning with the homw and community, work up showing.
. . the relationship of family home to the community, and
‘ the necessity of havirig a good- relationship with the -

]

.

-t community and governmental services.’ .
. % . .
Competencies: .
1.He will be abldé to perform the arithmetic functions reguired for
. :' family/personal living. ) .
‘..w¢ 2. He can give simple directions. ' .
* 3. Writes acceptable personal and business letters, notes and '
replies. .
* . L. Cen take messages. . , :
" 5, Can use the telephone. ‘ -
6. Can read the newspaper for vital information. )

, 92 . g
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g Can use directories to locate information.
Knows the agencies which provide help in family emergencies.

9. Understands the basic functions of government. .

0. Understands how to secure and maintain home’ utilities.

11. Know.thé election and voting grocesses.

Competencies no. 77-78-79-80-81-82-83 8&,85,86 87 92-93- 9&-95 %

102~ 135-138 139-153-154,141,153. .

12. Know about community organizations.

13. Know,hsomething about govermment, services (bity and state)
"1, Including something about voting.

~
RY .

‘Activities: : ‘ - Y
; : . .

1. Play roles in such areas as parents, law enforcement officiers. '
2. Visitorg such as fireman, policeman - etec. - . -
3. Set ub postoffice - ‘newspaper -

4. Filmstrips - « i »

Tripas: . ,

"WIBC . l " ‘ ‘ . ' * L ' R ‘

The Journal Patriot: E

. \' s
S Unit Three. - Key City ‘Bakery : e . ',

~f

Objective;; The preparation, equipment, packaging are part of
2 + providing the children the idea of the compléx notion
of the effort in preparing good things to eat.

Contingencies.

o
|
|

1. Can use standard measures of quantity ts, t. cup - pint. .
“ 2. Understands dozen, etc. . »
, . 3. Understands circle, square etc. - -, .
. ' 4. Has a functional reading ability. . . X
P 5. Understands the methods of paying. -
: 6. Can organize work into processes - steps. .
7. Can read thermometers. . . . . !
Activities: : . .o ) .t L

2. Select the recipe, be- responsible for materials needed for

. cooking: -
3+ Be responsible for cleanliness of baking area. .
4. Nisity Key City Bakery. ‘.

1. Make cookies. ‘ Co : w
5./Bulletin board- tracing. wheat from the ground to the finished |

product.” ) ,
6. Make a book of your favorite baked reéipes. .. \\\\\

% « )

* !
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Unit Four - - Holiday Inn’ . AL R

Objective: To make the child aware of ‘jobs related to the ,operation
o of”a successful motel. .To see the cOOperatﬂon needed
in order.to hove a smoothly run motel. ;
Competencies: : . ‘ 2_ ‘ ’
. ] » ;
1. Understands-past, to, noon, mldnight weekend ) i
2.'Recognizes  time ¢ day. ) 3 ~
3. Can read tables and schedules. } ) '
l. Gorrectly interpret information on bills ‘and statements.l
2 Can use the telephone correctly. ‘ ’
7.
8.
9.

e

Can use*the. directories to locate 1nformat10n. ]

Can write in complets sentences. R v, t_
Knows and selects appropriate cloths. . - . )

Can provide information. . g

10. Practices everyday’courtesies. . C

*91. Respects the, property rlghts of others.' 5
12. Understénds the importance of truth h hesty>and tolerance.:

13. Works towards task dom letion, Vo

14.. Can recognize when task is completed. f” N .
' 161, 162, 16&, 165, 166, 168, 169, 170, \177, 178, 180. Sy

<
‘ * 1
Y 2 . %

" Activities: . » | ﬁ \ |
»w @
1. Role playlng -1) desk ‘clerk - meking reservatlons, 29 waitress

* taking orders, 3.).maids. ‘

2. Bu}letln board shpw1ng Holiday Inns around the states.
3. Vlsit Holiday Inn.

.
. . . B *a <
\

3

' Unit Flve - Blue Ridge Shoe ' L0 \ -
-— . ;
Objective: To enable the children to seeghow g shoe is made, and’

i .to show them the’ dlfferent jobs available in the shce
* busxness. - ;

Competencies - . =« : .-

H
1
v
3
oF
%
N
N
3
i

P

-1. Can use standayd measures of length '
2. Can fill out order blanks.
. 3. Different skills and knowledgesf‘%e reoulred to perform
o different jobs.

li. Punctual. g . s ,

5. Wages and hours. . - . b
6. Understands methods of paying. ’ ,

7. Knows general job, revnon31b111t1es.

8. Xnows thé abilities ‘» ded 4n various occupations.-

9.. Knows vital statistics for- illing out application forms.
t0. Respects flammables, e.ictricity and power tools.
11. Reads for self-protectlon. ;

12. Can work safely. - ) b
13. Does not:interfere with fellow workers. ;

% .
101 - o
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. \ A
14. Knows and carries out responsibility. . .
" 15..Can use simple materials and.tools. ‘ o
16. Looks.for things fo do. ) . R
. 17. Can york at a competitive pace. ' \
18. Can pay lunches and transportation.
19. Keeps work areas orderly.,

A Activities: - o "

1 Use*catalogs to find different type :shoes. - | .. ¥ |
2. Draw outlines of feet. . ' -
. 3. Pill out order blanks for shoes.. Lo - T
L. Make moccasins or bedroom shoes. R S ‘
5.. ﬁrip to, Blue Ridge Shoe. \ . g -

K N * \
‘ V>
. .
- . Pl

- Unit Six\- Trucking !

Objective.:- To lead the children to realize what jobs are, dvailable
. ' in the trucking industry and what the~responsibilit1es
o R a.re . . : . {

-

- Competencies. . s ¢

Can make change correctly. - . - o
Can name and distinguish ceins and bills. , .
Can tell time. s e ! N >
Can use the glock and oalendar. : R v
Knows the days of the week - month. . ° e ot e
‘Can keep accurate reports. - ‘Tecords. o g -
Give simple directions.- , ' .o
Can ask for' direvtions and Belp. "o . < '
Can read tables and schedules. - : oo D -
10. Can take and read simple messages. :
11. Can fill out drder blanks. - N tT
*12. Can interpret information om bills. : " )
e 13.'Can read and understand simple sales’ contractb. - <
14. Writes legibly. . . - . :
15. Can read road signs. RN . ~ o .
16. Can read road maps. S |
' 17. Knows the laws and regulations of highway driving : o . -
184 Knows praffic regulations, hgihway safety. 4 ~ s
i9. Recognizes and accepts rules and' laws. . o
, 20. Kridwg and carries out own responsibilities.

O =30\ nNFE Wi -

¢ & o o

.‘.Acfiwities. o\

e s .
Make a “book “of trucks. ) : : : v |
Road maps. i : . . .
Log books. Ty ‘ ‘ T |
Learn the parts or a truck as compa d to a car. '
Compare trucks to. other -motor vehic
Trip to G.G. Parsons or Billings. ’ ’ : . |
Road signs. ‘ ’ X L.
Driver's Education book of rules. - e g

*» 95'
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Wilkes Central High School < e :

.
,
- MATH e L { , .
\ :
, :

.

|
I. ueneral Mathematics

A..To be able to aldd one, two and three place umbers,
B. To. be gble to subtract one, ‘two d three ace numbers

with Yérrowing and carrying. j r
C. To be \dble to nultiply with one, [two, and three multipliers.
D. To'be‘gble to. divide with one, Io, sand three divisors.
II. Decimals and Fractions - : '\\\v
* A, Te-have a general’ knowledge of decimals.~ s '
B. To b%.able to_change whole numbers to decimals "and L

.- o deéimals back to whole numbers.'| . )
C. To be-able to figure percent. L . Lo
‘D. To be able, to multiply and divice fractions. .
E. To Be able. to add and subtract ‘fractions.
I1I. Measurement ., - ' . .
A..To have a knowledge of the tools that are used in b
measurement. L
B. To be able to understand the three dimentional measuring.
‘C. To be able to use standard megasprements of length.
D. To be able to ,use -standard .measurements of Quantity. .
E. go be able to measure and figure di stan
‘7 i - Y . : . ) .
1V. Budgeting . ‘ A ’ . N .
A, To havq a general knowledge of budgeting. .
B. To be able tc set up a budget p&an within the income of

v

the student. _.4
C. To be able to list all 1tems money is spent for., .

" D To be &ble to understand how. to spend money wrsely. i

V. Banking (To visit NCNB) ¥ |
A.. To have a general knowledge of banks.
B. To have a general knowledge of the areas in banking.
1. Checking account - T \ ‘
2. Saving account N \\\\ .
) 3. Deposit slips ° - ; N o
. Endorsing checks.
C. To know the differénce between checking accounts and’
sav1ngs accounts.

¥

and Social ‘Secugity Office .and. insurances in the city)f »~
A. To have & wledge of how to,
~ social securi&y card.
B.'To find out’what sucial security provides for you and
Cyour family.
G..To find out what" you are, protected against.
. D. To find out what .kind of life 1nsurance is best for.
tight family budgets.
E. 'To understand when a person is able to ‘collect benefits
under the workmen's compersatiocn laws.

e 96 -
103

VI. Social Securi:zzﬁnd Personal Insurance (Visit Employment
13

about securing your

¥



X . FS N . ’/. . i .
3 ¢ - \ \ .. R
- VII. Arithmetic in Grocery Buying (Visit: supermarket) *
. A, The.child will be able to distinquish.coins and bllls.
. B. The child will be able .to use money symbols. ~ ) Y
’ C. The ¢éhild will be expected to ,perform the arithmetlc
_ functloné required in famlly and personal 11v1ng. . .
" D. To be able to locate materials in the store. : ’
o E.' The child w.1l be expected to read a cash register
L, . receipt and also operate a cagh register. '
. SCIENCE ’ oo , v
- I. Food Analysis (Visit Dodge House or Williams Restaurant) . e
" A, Identification of flve major flood groupings are:?
‘1. sugar NN - .
2. starch ’ P \ e ) . A
3. protein b ’
L. fads. .,
5. vitamins" -
B. Library work - .
‘C. Experiments will be carrie out in class.
‘" II. Water Pollution (Visit Water reatment Plant) ~ ' g
' A, To be able to }dentlfy man common pollutants.in water.
¥ B. The- individual(will be able to determine the.presence of
,yarious pollutants by meang of color tests. '
C. 'Be able to observe any impprity mixed with water causes "
' _ pollution. \
J * D, 'Have a. knowledge of the kinds of water.pollution, they are
’ . 1. Organic - Waiste . from sgwage
2. Chemicals - industrial jdumping into the main stream v
of water 1 ‘
3. Fertilizers and, pestlc des -~ washed into water from
farmlands.
h.'Experlments will be carried out.
III. Heredity and Environment <
‘A. To ‘understand what effect environment have on heredity.
, B. To notice the response of!the organism to its environment. .
C. Experiments will be carried out with an organism other '
N - than man - tobacco.
' D. It will determine effect of nght on the product and the
. . environent;. \ o
- N L) N
‘ IV. Seed: Structure and-Enzyme Action S Ul
A. To be able to understand that every seed con31st of aﬁ
least two parts: .
1. The embryo - S < . TN
2. Seed coa orn~Seed coats oo en
B. To understand that seeds of different plants’ vary greatly
. as to size, fotm, enternal coloroand markings, :
* C. Seed germination and enzyme will be carried Gut in the ‘.
classroom as an experiment. ’
D, This experlment will include: \
1. Corn grain : . ’ '
2. Lima bean ,seeds - : O v T T
4 97 A ‘ '
\)« 8 ' I . . *
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> North Wilkesboro Elementary~ , o ) ) |

‘T, Food Services . . .

-
b

_The pupil will name f{ive'.jobs in food marketing: be¥ery,
cannery, mea¥ packing, fruit mary ts, and wholesale
€ candy department. N
2. The pupil will know the various Jobs involved'in the_ g
retail grocery store.
3. The pupil will know' the various jobs involved in restaurant
- operation. -~ - .
Activities C ) L

ﬁ "1. Pupil will read stories about bakery, meat. processing,
. . canning,fruit and vegetable shipping.
2. Pupil will prepare a bulletin board of Operations inwvolved .
P ¢ in bakery. .
S 3. Pupils will make a model grocery store and role play uhe
o . various 'employees, custoners,. salesmen, ete”
li. Prepare a bullétin board of varidus operation involved
~' in a restaurant.. 1
5. Set up a model restaurant - serve a meal - role play . ,ﬂ’.
- vandous occupations involved in restaurant management. D
. 6. Possibly read menu, order, and eat a meal in a restaurant.A
Te Field Trips. Do L _ ) S
+ Kerns BaPery o , , . . i
. Holiday’;nn Restaurant - S .
II. Government ard Civic Opportunities : ) : T
Objectives ,

1. .The pupil will understand the various opportunities offered
by the hgihway department - Road cénstruction and repairs,,
highway landscaping, road oil forest service, and recrea-

~ fion department. Ve

2. The pupil will understand the serVices offered by ‘the

. postal service.
Ty 3. The pupil will -know -and observe the functions of the news -
‘ - media: radio, newspaper, television.

L. Law enforcement (maybe) ,/ - . L \ .
Field Trips - o Cy , A,

1. Highway department * s ‘ . . . \‘
2. Newspaper offtce, radio’ 'station o !

3. Recreation and city mafhtenance department R T v,
Activities . . o,
1. The pupil will list the serv1ces offered by the highway s\

Q- department; ~ \

2. The pupil will know tk job requirements and/or duties ?

. of road cobnstruction, re air,--landscaping, road oil, forest
. servoces, and recreatio department. ‘
. 3. Pupils will construct a‘model highway and/or city-park.

] - .
-

Objeédtives : » .

-

+



N

nts for one week. (If possible with _the administration)
. Pupils 'will understand the: opportunities and.duties %N
" of radio and television employees. ,
. Pupil will observg\the runctio & and importance of
newspaper- operati
. Pupils will know the importance of various newapapor
' < divisions and their processes, . ———~
v . 8. Pupils will set up a mpck’newspaper for North Wilkeeboro
7 ' "Elementary school<" .

9. Pupilslﬂill/s’t up a model radio station.

: III. Trucking,rndustry ’
g ' Ob ctivesr™ " ¥
. . Pupils wi}l knqs the various tasks/skills involved ih the
: *i/’ trucking industcey.
! o 2. Pupils will be.able to map out a trip for a trucker (scale_
T "drawing). g

é 8. Pupil will be able to list the jobs performed in motor
repair and upkeep of trucks.
' A4+ Pupils will be able to list
) requireéements in operating
. . Field Traps
1. Billings Trucking (Pars
" 2, International Harvester
» Activities oo ‘ :
1. Collect road maps-and calfcul,ate distances and routes from
one given poin to anoth
N Pupils will make a scale map from one given point to {0~
Y other. -
3. Pupils will meke a bulletin boargd: show1ng the skills in-
volved in being a trucker and how he gets 'his. training.
zhm Pupils will make a’ poster’ showing the.parts of:a truck.
Pupils will make a poster showi the parts df a truck
. ‘“rmotor andwequipment used in repa

e skills involved and Jjob
riving) a 'truck.

s Trucking)

. IvV. Manufacturing
) C e . Objectives
‘ 1. Pupil ‘will know the opportunities for employment in the
shoe industry.
2. Pupil will understand the & 11s involved in various
. . positions in shoe manufacturing.
3. Pupi 1 will know the differept opportunities for employ-
- wment~in the textile industrg in Wilkes County..
- ' L. Pupil's will understand the skills involved in the various
positions in textile manufacturing.
5. Pupils will know the textile products made in Wilke% COunty.

?i 6. Pupils will set up and operate a simple loom for weaving
cloth.*
Fidhd Tribs 4 - S . " e
. , 4. Blue Ridge Shoé '{anufacturing . o ' -
. , ¥ 2. Ithaca Textiles : S o .
i * 3 Wilkes KIlit ' ‘ - ‘99 ) e

" L. Wilkes Mills ) ' \




-Activities . ;
1. Prepere.a list of things to iook ror and questions on
a trip to the shoe company.
2. .Prepare a bulketin b¢-rd showirghow a shoe 1s-made and
skills[Process involved at each step.
a-list' of textile industries in Wilkes County and

‘:

3. Ma

what produce.
. Make a display of various textile products - depict,the
steps involved in making the product. - ¥
. 5. Set up a loom and weave a fabrié. ‘. N
6. Study opportunities, and skills involved in sewing.
7. Make a garment firom maferial eilther setting up an
assembly line or ‘indi; dually doing their own worka .
8. Crocheting - form of ving. ) . r o
v, &epartment Stores and Consumer Products 3- Q}‘ .
Objectives ‘ R

1. Pupils will know the various types of products sold
. in the department store.- .
/,2. Pupils.will know the job opportunities available in
; department stores. ‘
3. Puplils will know how?to uge a cash register, - .
. Pupils will know how to prepare a shopping list withim (
. ‘his money limits, .
5. Pupils will set up a model department store and role.
play various roles of ‘consumer and personnel. ot
Field Trips 4 ~
1. Roses - °~ ..

L4

2. Sky City - : . W

Activities .
1..Make a list of the products sold in a department, store.
2. Make a list of skills (opportunitiqs) involved for each
department' . - ~ A )

3. Prepare'a shopping list Lo
a. money needed .

. b. making change ° ' ,

lf. Pupils will learn to use a cash register. )

5. -Set up a cardboard model department store. Role play
occupations’ in the department store. - . : .

6. List responsibilities ih buying prooesées of‘\ '
department store.

VI. Food Industry , , )
Objectives )
1. Pupil will understhnd the skills involved in crop farming:

o ‘&, apple grow1ng ] '

b. tobacco
c. eorn

2. Pupil will understand the skills involved &Job opportunities
in. animals and related products.

‘a, beef

-

»
*

. o
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S

3.
\Sf

D)

b. poultry . R B

c. eggs - v

Pupils will understand the skills 1nvdtvéd and job
opportunities in processing farm products. .
a. apple /}

b. ‘butehering _ A
.c. livestock market ¢ ¢ A
d. deiry / .
e. poultry ( , \ K
N , f. eggs w
' Li.Growing plants and incubatlng eggsl , .
Field Trips N T : A
1. Chick Haven (’—_ :
2. Holly, Farms L.
3. <Apple’ Orcharte—(Bfushy M. A:pple C-o0p ;.
. Lovette Egg Company :
U 5. Rileys Livestock ilarket, Inc. '
6. Thomas RBrothers Slaughter House : . .y
Chicken farm . 9 )
A8t1v1t1es\ Lo
1. Make a bulletin board showing the growing cyclé
of a plant {e.g. corn) and the steps the farmer
‘ would follow, in farming the crop. (Importance of
*  weather). -
2. Plant seeds and grow a minature garden.
'Y 3. ildge a chart showing the apple growing proceas and
. * the steps involved in caring for the trees and
'&\~ .processing the apbles. T
4. Yalke a chart showing the processes involved in
. growing, processing, and selling tobacgo. !
. 5. Discussion of eg@’productlon and Job o§portun1t1e§
3 involved. - !lake charts.
- 6. Discussion of poultry production and JOb opportunitles
involved. - :lake charts. A .
7. Incubate eggs. ) .
8. Discuss process of beefl productlon and meke charts.
9, #ake charts of“meat processing and job opportunities
: and skills involved in Butchering and livestock .
narketing. o
* 10, Make bulletin board of productlon of milk and ‘dther
; dairy products - list skills involved and job oppors
tunities.
11. Hake bulletin board.of chicken process1ng, job oppor-
* tunities and skills involved.
12. Learn about farm journals and almanacs.

Other areas for poss1ble consideration
Forestry
Greenhouses . .

Lumbering
Grooming

=4
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. , Tupil s .

<+ Date Record Started . —,; Schopl___ ‘ !

¥ Teacher ¢ ) o Y School Year 19__ _ tB‘19__*_
.. ’ '“' B . . ]
. _ Teacher _“ri e . School Year 19 - to 19 5
. Teacher - School Year 19___ 'to 19
. : st . . ' N Cbntents
N . ¢ R 4. hitd . ' Pase
I Introduotbian:.. - Use and Purpoae'of Assessment Record . . +-. . %
- ” ‘ nguage Artﬂ.o' o & o o ode o 4 O s e s ce o 0 o s o o s o o] 2
. M.themtics L] ~' L] L] L] . L] L] . L) L] L] L] L] L] L] L] [N L] L] {.0. L] L] L] L] L] 9
Social. Performance ® o e 6 o ¥ s 6 s 6 .06 _ e 6 o o o ¢ o e o . 19
Safety e o o s e ¢ o e o . . ) ¢ o o ) ) ) ¢ o . ¢ o 0 . ) 0 '25 .
Occup&tional Know:ledge . .o’. o o 7 o o :\: o o e o 6 6 v o e o o 27
VOI‘k Perf(\!‘mmce .‘o . . . ot o . 0 . o ‘e . . 0 . . . o, o [ " . . 3)*
’ ’ » » L' ‘' i ' ” )
\\ - - n" ’ s ”
. IntYoduction:: Use and Purpose of Asssssment Recon$
p ) ‘ ‘When’ the™ valudé of eduontionnl endeavors is ouostionod,'tho neceod

to aocurctelyvrecord edutational progress becomes as apparent as the
neqd for good tea ing. In ordon to assoss and record achievement, the
Asscgsment Regordfof Educational Compstency containe miny statements of
L comgetoncieg that ¢an be used as a guidé in determining toaching objec-
oW tivds _and loarnor proficibney. Génerally, criteris for detormining
- proriciency havgnot boen statod. Thoroforo, thc responsibility ‘falls
N upon the teachér to dotcrmino what constitutos proficiency, what educa-
« tivnal procodures will be omploy#d to develop proficiency, how prefi-
‘clency will be assessod, and when proricioncy hna ‘beon reachod. :
- ¢ » . For convonience, -spaco has'been provided aftor cach competﬁﬁEiﬂﬂ
: * ‘30 thnt:the teacher may noto ‘criteria of proficiency, tqchnfﬁuea and
. ematerials used, prougress, etc. .As an aid.in rocording progress, each
timo proriciencv has been evaluated; the level achievement' can be
. checkod' by| circlirnig nogative (=) if therg roficiency; one (1}
for.very littlo, though some proficiency;, two (2? for almost ‘proficient;
L and, -plus (+) for proficéient. "Pupils "nchievc proficioncy may need -
. to be evnluated at a later d&té/fo daqbfmine iT thore has been retention.

The recOfﬂ/; comproliensive but thero is no assumption that-it
is all-oncompagsi: ‘Tho tedchor may-find tho need to stress compet-
n:sies in_;amé’arons that ave not provided., ‘Additional spaces for
teachers’to write competencies aro providod in the final pages. Six
. arens of achievement arc covored ‘a¥ indicated in the contents. These -
L &re basté, life functional’ competenoies. Ideally, a pupil would become' }

‘proficicent In most or all of these arbas before graduasion. Fach toach-

— er may stress only those competencies which are most rolevant to the
individual pupil's progress. For this purposg,. compotencios in each”

| ? area havé becn arranged accoriing tqoﬁelative difficulty. °
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* * \ . R Date . Proficiency-
. Competéncy . v Assessed Level ~ .
% ) ‘Can 3ivé ‘mame ar}d addi'\gss. ’ / /- N -1 2{:*@
¥ - . - 1)
! b - v y ‘/ / ~ ] N - l 2 .F_.
' Notes: \_‘\ '/ ’ -12+ -
’ “ . v /
‘ - | .
-~ . \ ‘ . h f . .
o ' - . . e I . ’ M “ : . :
A Can &sk .for qrectiwp. / : -12+ .

Can use -the telephgrie. / / -12+

o L0 A 12+ "

,q . -f“\ o~
) f‘Can.giiré diroctions. - SOV~ . - " i

1
i . . [ ) . , ~‘ \- ;

-4 !

Notes: ° > —

. N .
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T ' . . ‘ _p ' ’ Date o J\,\,‘Proricienc‘yB / | ' .
’ Competency -~ Assessed . ~Level g
\ ' 1%g:zrléc:a:;.complete sentgices when : /7 / _-lz2+ & .
N . T/ ) . Co-l2+ . : -
| Hotes: - S A SUIE X S
| s A
P Mak®s introductions with ease. avE z12% - >
- Notes: : / 7/ -2+ ©
‘e ;
/. v . . ,5‘»,-, v .0 " ¢
A ¢ S
_ ) Can converse acceptably. . /_[1_ -12+ -
/_\ . i / t 7"12’2-,._‘__,} ..
Notes:, A [/ -12+. -
k4 v, s ,' b . / ~ : .
) . O * e N
: ‘ ‘ . T ; - » .
o ,Speaks ‘before pe_ébs with ease. / -/ -12+ ‘
L . ' Y -12%
Notes: ' ' .o A T - ] -
. ‘ . » . o e
, Spea;ks} courteously and clearly‘. [ [/ . . 12+ )
T ‘ R N Y
- " . Notes:\ , . 7/ -12+ ___.\»
A ; :‘\‘ . .
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- ! \ , P
. A ‘:( ‘. "- * H )
" L - . . Date Profigiency
Competency. - - - Agssessed - \ Leyel
s 3 = - ;
. Conducis \ard participates in =124 o
committee and small group moetings: - ) i
e -12+%
Notes: \ _ ) AR - 12+ )
" ! ’ : | / i B
. \ . .
- " B ¢ e //l U — PR .
Follows rimple directions. T -12+
’ . . A / e
- _’\( / ; - 1 2 + .
Notes: * ’ . / AN -12+ . ' Y
) ) .
] _— - ’ N\ N
: - - . J.IM‘} - :; ~
I Follows complicateq_,_dtéctions. _ /. / =12+
o - ‘ ' /_/ =i+ -
T Notes: - ; i -l2@ ™ -
. K ) ‘J\l g . .
' o o B , 7 Q‘_ ;: ¥
- o * ‘ "
.7A -s ' - )
. Responds to quostions. o/ -12+ 3
. o A 12+ L -
‘Notes: ¢ A/ -1l2.* — "
Listens courteodsly. v /. / 12+
A - / i —
Notes: - ) 1 -12+ .
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/ . . L - ' ‘Date " "Proficiency 5 o
o Cofipetency Assessed -  Level P
Can rd;ll_ & story heard, movie, , /[ / ‘ﬁ -1l2+
television program, etc. - -
' // - =12+ .
- ’ ; - .- » -
_ Notes: 4 ‘ A A -12+
- 'b\ ) ‘ : o
. 4 [ '
‘ " ‘
¢ -
R&lu#b‘ messages given orally. . . WA, - -12+ . \
. : \- by . € . .
o VAR -12+ .
Notesh | - AV 12+
N : N ; 4 ’ v ‘
. * - A . . . . ’ \-
——n i ;——.—.._7.,... o riman e . . e ~
: Can ro-interpret spedkers rsss.ge // =12+ e
i own words. ¢ ) ) e
. . ) /o / -12+
A ‘ ""‘" v ey
. - '»\+
.~ Notes: / /1 -1z
~ A -
Writes legibly. * AN =12+ :
: A -12+ ‘.
. Notes: / / -12+
r'} .
s . N 3
N H : ’ .‘.(
Knows and writes personal data., . / / . -12+
' c [ -12+ )
K - 7 .
F . Notes: [/ -12+ . o
1‘- ) . ' , * 7. o
[‘; ¢ A \




i ) - . « ) ¢ /f‘/.. N 4
} \ + 6 ) e Date _ Proficiency
Competency L Assessed Level
’ “ Writes basic vocabulary. o] 7 -12+
. » i L} - ) ' o \.\ ' / / - R - 1 2 ,+
N -Q_Hotes: "1. . A / /‘ *-“ _12+
\ , . - z
N ’ / . ¢ A
Writes in complete sentengos using /[ /7 -12+ K
corrbet punctuation. . ( PR . -
, . " ) L 7 -12+
-,/ ’ - Iy \'“ ' - “4
2. MNotes: e/ S . -1-2+ .
- ' ’. , t
\ '% C”v .
' Wrifes paPbagraphs. ' / / -12+ Y
- T /[ /. -12+
Notes: , - /1 12+
" N 1 3
\“ N ) '
. ‘ . g
_ Writes dates, abbreviations, and L/ -1.2+ -
. contractions, -
4 : i -le# .
. ’ ' ¢
Notes: =~ - L _ L/ -12 +
. ‘ ,
Writes simple messages. . /_/ - 12+
/ /- 12+
Notes: " /[ =12+
' 107 ‘
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. I . TR X . X
. . : Dat Pror{ciency
GCompetency Assessed , < Level « -
v ‘(rites personal and business letters. / /  _ y o4 C
- . /
w . '-/-/\ o122+ o
f X /‘\
Notes: /" / =12+ .
4 ’ . .' . 'Y . :
.
. . * ] . A’ s
. — o e o
Completes application forms: vord [ .. -12+ '
. e ced L2
Notes: A/ ....,.:-’.3: 2
9 R
. ) hd o - -,‘ - o= 1. ‘-:-u PR - . - VR 5 . ¥ et S 5 2 g T . S e - ¢
Can order from a catalo}. ’ Y 2NN S ol SR

N )

/
. . ‘\&J L / k
/ [/

vl s

* - &
N e e =12+ °
Notes: _ . — ain -
. v ; “'". NI . : [5a
. i . '. ) _ R Y N ' .
. \ v * N
. M - ’
R B - e |
[ —ty a1 Swes  w . wer- s g . A o . e - -‘-....- \.“-~‘;-4:..n‘ o © fart "5 «-‘. L R e e o S TTRP )
Can make a shopping list. ¥ Tl T 2 2. ‘
~ N ! ¢
. N e A -12+
""" Notes: w . / / -12 +.
Je \:‘ v ‘ N »
» - " ) » -
. .
e ¥ s .
s > v .
A ¥ .
i . o s d [ B

Can make legible bank records. . esl.2* —

' ' l/ -12+ '
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~ . / _/ -12+ .
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8 | i "Date " Proficiency
Competency Agsessed Level

—— > e - A
«

Has a-basic sight vocabulary. / / -124+
v ;

——

/ /T . -2+

o e

Notes: " o / 7/ -2

v - hisaadh e s 2 aliliadabas N " o

Uses word attack skills.’ ’ . / -12+ ,

: ‘ / 7/ 12+ -
Notes: ° N A -12+
. ‘ ‘ - B ’ ~
, _ ..
. ~ , ’ R

o .- e e A war werememmr R bk -'—w—‘—-"— vrnry - - }

Can read basic commodities. / / =12+

» ’

F— ) ,'{{.\
, ' Notes:: y J / ~-12¢" .

« .

M . R ”

e HAem AT e etd e stewn vw s stermene = o e R

Can use directories to locate / /- -12+
;ntormation. " )

[y

[ /. =124
Notes: - / " / /. ‘ -12+

v v . o e e o § osimpe o LN AFITE Ut M ew dmbe R b

. M N

g 'y
s~ . ——

Can read jmaps. - A =12+
R N AT

e " Notes: . : VA 12+




.o oot " Date ' Proficiency . - . b
‘ Competency Spe—— £ ] LXT LT S 71 2 G- .

‘ Can read laws and regulations of // -t2+ ;

» - \

highwuy driuns. : , ¢ 7 7 12+
3 . ’ / / 1 (2 + . NI i
Notes: - S k - ST )
. 1. 4" . N N * . . o -
N : 5t . ) Mv 4 i
' hd * . 0 ~
» * . (\ : - ..M
) —~ " ) - .
‘ ' -12% - .
Can read and uu simple rererence . .

]
-
m -
#

7
' muteril.la and newspapers., ’ - /
/

’ " / ! '/ ¢ ! ’
o o ¢ T .
- . ‘ % ‘
) Can recognize and reproduce numbers /7, . -12+ .
ﬁh!‘ough IOO. " . v / / T ’;3._ 1 2 +
Notes: \ . i v -12+
I‘ . Y ‘. - ¢ . {‘ ¢ C o - -

Can add and aubtract in simple -/ '/ S12r - IR

combinu.tions. 0 e /é/ -125+ .

Notes:‘ N [ 5'"..(‘ ¢ Co - 1 2 + ' Q .
. + ¢

> Can ca.rry ‘in additior and borrow _:
* in subtraction. . / /

.
.
t - 2 wern
* . ’

- © . 110 .
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) . 3 L — Date Proficiendy
. Competency . __Assessed Level
Can make and retognize a circle) VAR -1 2+,
a square, a Tectangle, and a - e YL
triangle.r \. . o Lot -res
’ Notes: VA4 -1 2+
0 .- . , » “.'_*
' ‘5 ‘\\ ’ LT
- e e .\ . .: ... -: N 2 ~ - . .‘I:§ “5!-.—.
Can use simple rra\:\tions. N -1 2+ ‘Z s
- ) \ A/ -1 24+ 7
- L4 \ r— NOEE
Notes: ~ ./ -12+
. . ) - . e
' LN R ‘ }\\ ¢ a R ‘
¢ - ‘\ . -
L wree ; -‘. an . . - - pe— I ..\\."T: - ’
Recognizes times of day: morning, / / -12+ -~ F
. noon, ‘afternoon, ‘and night. \ R e o .
‘ . \ AR AL PR
“Notes: oL ...L_..'CZ......\.,.‘: ST I~ 38 S
» N ] 4 '
. ¢ . [ ‘. 7 -
Understands past, to, before, R A AR, N | :
. after, noon, midnight, weekend, ‘ 12 +
: and:until as they relate to time. L -
- : ] : s - .
Notes: o [ /. xore+t \
s Fa & , ¢ .
. \' |
) > . A . y -
f Can use AM. and P.M. | o L L -ler Lo
: [ [/« <12+ - }
*° Notes:’ i,‘ . /.1 Lolzt . |
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s R N
. N . , /
" * . ' ’ ' A \/. \\
- . ot . ) , 1
5 £ " " .+ Date Proficien y
’ Competency , oL Assessed Level -
) ’ o e " 1 1
. Knows the days of the week and- / / -
the lonﬂhw of the yoar., AN
// =12+
. Notes: » . .ot \ /7 -2+
! [ , . " . . : '—"\_C;*.\ ) ’
. - s ~. "
- ' -
! ‘ - ..\ N . )
* " Differentiates soasons by‘months. ., / / -12+ —
. . < y T o124+
Notos: / -2t
- ‘ - LI ) . " - ro. — Sy A0® B s B amma --‘-h‘l:ﬂ REEL o e »
— Can tell E:Lmo by the hour and the L. i =12+ :
4 h‘lr‘thr' P 3
! . o / >4t 2 Y 2+
« - Notes: * ) / / -1 2+
{ . ’
’4 L] 3
- 12+
Cnn tell time by quarter hours
. and minutes. -1 24+
Notes: ‘ A A szt
. ~ ' v
. ! . A )
> . ~ ~ b ]
. _ Can use a calendar to dotormine /7 -1e+
dates. . . | « / - 12+
Notes: - / 12+
: 112 ' )
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1
12 - . ‘Date Proficiency . |
Competency ) Assessod Levol
oy / 3z -
Cen budgot time. » .7 -
. o : WA, -12+
, L . - +
Notes: - o [/ 12
' KO & o - . )
4 ‘ sl e - . h\;:.
. ‘ . N
3 o . < 'e. b
Can name and distinquish coips { // ‘ i =
. ~
and bills. /. /] l12 4
\ , - -
Notes: ' / / -12+
. Coe -
- ¢ ’ * .
" - s -
Undcrstands the relative valuo / / -12+ .
of coins and paper money. AR e
: . ‘ / [/ -12
. ’ . »
Notes: . - / /¢ -1 2+
oy —
Can make purgh’ase's ‘correctly. . VA ~s 12+
D , DA LA
- ' ¥ - : - -
Notes: i v/ ‘ <42+ -
¢ : .~ o
/\
' i
& - .
¢ N T . =
Can mako chenge corroctly.. . / / - 12+ VoL
) / /o -1+ ‘
Notes: /7 -12+
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. Date Proficiency
. Competency Assessed Lovql
) - - ’ \ o
C“an corrcctly use monoy symbols. / -/ -12+4
S ) . / / o -12+
;5\ Note’: . / /L, " 1’ 2 + . .
| - ~ \ \
‘ Can read a cash register receipt. /1 — 124
N ' / -/ 12+ ¢
I o o,
SRR Notes: ) s / 7 12t
[ . [ { ) R ~ .
SR : 3 ' -
> - s
T : = - A
; ; D J i ’/ / < 12 +
Understands dozen 'and half-dozen. . e —
) ~ S S ~—
. Notes;' > S 12+ '
.& . :
v " Y ‘> ’ . R ¢
e l‘l
| & . R ) - - ‘ 4
' Can use standard measurpements of LL - 1 2t .
cuantity. o W, L -1 2 %. R
C , e sa2+
‘? . Notosa: . L /, ,
4 “ . !_.
' Y ’ ’ ! ‘ LS -t
Can use standard measurements of __ / / ~let
1en8tho . / / ) - '"1 2 +
' Notes: /I /. -1 2+
- ) TG :
. 4 } F”'
]
. K 121 ‘
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V4 .
W .
’ : - Dato Proficioney -
. Competency . Assosséd Levol
- 4 x
: Can measure and figure distance. / -12+
‘ o/ -12+
Nob.ea: ! . ‘ - / / - -12+ e
-~ 4 .
L ‘ ) ! * i R
Can read thormometers: weather, N /_/ -2t
° medicinal, culinary. -y - 13+
) . ) S . - + /
Notes: . /1 124
[ N . ‘ —
- ‘ -
Can_add.4nd subtract in whole . —t 12
: numbers. . . . / / -1 2. +N
\. ) )
. ‘ ‘ . -12+ .
h Notes? ¢ { J : —
[ _ - S : S—
N " ' /_/ -12'%
Can'multipty-and divide in whole. - > .
numbers. - ot . / / -12.%
‘Notess .’ o [/ 12t
L _ ) - ——
. \\- -
N A an” . + [ Y
\-\\ L D * et * -
i\‘ ] = Y o‘\
Can add and subtract fractions. “/ /. -1 2+
N / / -12+
Notoes: ’ / / 124 ‘
. . o 5 . i - .
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. ' r : .‘,." et . 15 - ., Lt
Dateo , Proficiency tee
CompeteRcy- . Assessed _ ’* Lovel :
_— % ' 2 e 8
h Can multipl d divide fractions. VA AR 2
N ra >
, ) ’ e =124+,
. ST e g / . i .o
‘ P B '/ -1 24 : .
‘ .N?F?a. R i? - /7 ' .
., . o~ , . - . L v "
. 2% , T ' . * e .

Can figure percent.

» ¥

Notes: ' ‘ / /- 12+

1
- "~
v

' 4
N * ‘ «

"'12'*'(‘“) .

Can use a sales tax chart. /

t
-
n

+

t
-~
n

o s

Notes:

-

58

Understands and can- figure sa.lc‘ss
ta.x'. [ / - 1 2 +

12+

. . k / / -12+

2 +

\

M
\r\'\
t
-

. Notes:

/ :
/ »
[ - Can figure discount. / -12+ o’
» /
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o . 16‘ . - Dagfd ~  Proficiendy
Compcteney &, "Assessed | Level
’ Knows he use of a' bank. ' Y - =12+
L s T
- } *: ' . . - 1 2 +
Notes: . * - / /_ ! )

—— ——— , : ;
Can use a savings account and o E / /. -2t -
chocking account: R /"/,, Tl o 4
Notes: ~\l o, - - / /- 12+

. T ( . N
, Understgnds time and. money man~ * ° ° / / -1 2+
agement. - pedee -
. * -12+

Notes: . i s/ / -1 2+

i3

E

_ Can computc pay and figure : [/ -12+
deductions. . 2124
N . A o124

Notes:

’
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) [ . 1 -
' L ) Date ) Proficiency
. Competency Assessed - Leyel
Can rolate income and expenses to - / / -1 2+
determine balance. -
“ ‘\‘ . ‘ / / (3 - 1 2 +
Notos: .o ' s -1 2+ . - .
- ! l
. ’ - } |
- X l
-~ i . - - . )
. R —_ )
Undorstands the terms budgeting, /7 -1e+ R
withholding, gross, net, taxable, ' . 12+
, credit, and deferrod. 4 .
- ‘ ~ . . .\\’
¢ Notes: - -+ - / 7/ -l.2+
a . . h - . ’
} ’ . - ." ' <
} - Can sot up a budget? ' ‘ :
- Notes: 4 . » [/ . . 12t
. p o ¢
* . Understands installment buying, * , / / - 12+ - . .
loans, chargo, and. credit. o ) s o+ - ,
3 °. Notes: , - : / /. -1 2+ .
' Understands the'valuo of crodit / ./ -12+
- and the mechanics of "financing. -
- ‘ /_/ -12+ -
Notes: VA -12+
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: Date ' P%oficiency
Competency , . - Agsessed Levol
que{sfandB fedoral, stato, and /A . -1e+ {
1l t 3. . ;
eca a.xe?_ . / / -1 2+ . \
' WARTAS

Notes:

?

-1 2+

| Can make out simple tax forms. /700 .

' / 7/ T2+
¥otes: o /7 d -ta+
. , \ '
Can perform arithmetic functions /7 ~ ? 2+
r?oul??d on & job. / / -1-2 +

o - - .
Notes: . > / /0 - let
. T &
, N
4 . ) 2 ‘ )
Can perform the arithmetic functions / / © -1 2+
reouired in family/personal living. L2
: - +
Notes: / -12+
7 f’“’w’
Understands simplé cquations and / / =124+
symbolization. ’
/ /! -12+
;I / -12+
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- ) “"Date Proficiency 19-- - o
" Competency - + Assessed Level . .
- - s —— - A
' Practices everyday courtesies. a4 -124 o .,
‘ - . ¥
[ S . ' 7 7 T e 12+ .
Notes: '’ Lo _ A -12+ .
3 . . s : . o\
> [ ’ ’ {-
Speaks plea.untly, courteously, 77" =r2# .
and clearly. - T
pearly /7 -ie+ 4
~thesz: /1L -12+.
) . RN {
[ ‘lf ‘~\
l A} . " _\‘://
% Can adapt to new situations. / -12+ ;o
’4 /L -12+ y
- Notes; . / { -12+ ¢ . L
| . N
! . A ¥ i >
. -
{ - Va ’ .: . R
[ . T : |
X Respocta tHo\p\oporty rights of =12+
j others. VR , )
| / - 2+ i
v . 1 x . . s . .
Notes: —— L./ -1+ f
e . . ¥ .
| — - . . -
i o > = .‘\\\ ,
| . . .
|
Demonstrates appropriateo hygienec /7 : . 12 +
ng hab .
and grodémi g ha ity ‘ ./ ) 12+
Notos: ' /7 -12+ .
. . $
/- ' ¢
/ : ~
' /. 120 )
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- S 20 . . .
N ° . Date, i Proficiency
“ ’ Competency Assessed Level -
Can dress correotly and attractive- L/ o =12+

ly for. various occasions,

) A

-2+

* .

. s T g : .
Notes: ' . o / /.. =12+ -
- ) T r ‘ o
. ' , t ", . . <
TV ‘Shares and takes turns* in group AN '-ﬁﬁ‘T.Q;+ 2, i
, activities. SN ; .
. . / / - ‘ 2 .k
« A }\I
Notes: / / - l1 2% '
S e e ., ¥ ‘ - N P "
. - e . ' “'..,\ S ;
Y S )
’ ’ * }\‘\ . |
;L b . ' . N ‘
"= - : — =
* _ Gan make .introductions. i / /. -12+ o Y
- . VAT S
. . } i . N R
‘Notes: / [/ =12+ L
. .. .*‘1‘
. ! |
Achieves quick and easy accoptance__ [/ £ =12+ ' |
within a group.” \ . . |
. / [/ =12 1 . ‘
Notes: ’ A =lot : ' . 4
’ < - t . ] :
- i :
! \ ! * N ‘- A -
Participates in a coopar at{ [/ =124 ‘
. or group offort. s i ,
[/ -1 2+ S '
. . 7- . 2, -12+ oL
10 r a




i o ! i:‘ . : 21 , . - ‘
| . . _ Dato ~ ~"Ppoficiency ~ ¥ s
1’ . - Competency  Assossed Levol )
| Hes a value for work. Good'work . / / ., . =12 +
improves self-esfoom. ' . e : ,'\
. . . v -l </ =12+ Lo
. - Notes: ) . oL / / -12+ . .
! » M * B - * \' I
v . . N e ll . .
{ a Iy . , ".:.
% ’ ° . .
’ . R ¥ 3 s ’ -
. - ha J " *
' YN =12%
Shares expeoriences, :possessions, e .,
and ideas with othors. Ce . / / -12+ ,'
B ; = . . —— - ; .
Notes: ' / / -1,2+ ~ -
B . : > o . .
z n " ? e
. . ' v '
% — s - ) s
, .~ Recognizos when behavior has good /_/ -12¢ \\
ig;torperscnal consequences. ; / / -1 2+ '
' Notes: » o / ’ /[ .- -12*
¥ c 0 * ? ' " e] ) - -
. v _ "
” ] ’ — " " ) s
] LS ;. re
: Recognizos the contributions. of - /_/ =1 2 A
v classmates and others. vy .32 + .
P ;  Notes: ' ) .
- ) N . - - 1 +7
2 % , 4 / i"'
by o it ™~ . :
L . - - . PR
-‘(} ! N ¥
" .*m - - - -
", * * Can accept and profit fram .- / -1 +
cqnstructive criticism. A — . ‘
P, YA =12+ . .-
o ~ . .
- . Ndtess ° : ‘ [ [ -12+
\ I R ) - .
X i r’\‘. . - h R “
C T 122 N
> N .
i ) : .
: Cox . \
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~ . N 4
e L
= 22 T ﬁtta—?roftci'ency
Competoncy . Assossed Level ‘
" Can provigdoe. information o.nd]‘ox\ Y - 124 T
directions courteously. — . :
: . =L -12+
¥ N — — — [
Notes: / /. T _-12+ «
- S e I,:"\\z' )
[3 - RN -~ L ]
i " [ ' , . i \\\‘.‘
S ' . . /[ -12+ ' 9
rConduotsand-participates—in— — —
\ . comlttee' or small group meetings. ;) -12+ - r
- Notes: . A -1e+ | ,
Y [N . ' )
, - 3 ) s \ -
Recognizes and, accepts .rules and /7 - 1 2+ —
. 1(‘“8.- ' , / -/ -1 2-+ '
Notes: / -/ (=12 + . .
- R . . . ‘ :
> . 1
R . .
. P r B . ) . . _ . . A
> Recognizes authority figures. / / 12+ .
: C. /L / =12+
s ’ >
Notes: ‘ L L -1zt —
. Assumes ;ppropriate role positians [/ -12+ _
11.1 3rp\’xp activitics. /) S12 4+ . r
. Notes: - I YA S 12+
: 123 .
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? Y . ) . . £ ’2
= 7 LT T Date —Profioctency 2 /
— - Competency . . Assessed Level N
_ Realizes and accepts his .strengths / 7 -12+ ‘ L.
. . = and weaknesses and those of 6thers.™ - -, . i
« R DA AR K . .
Noteé: \ / / . - 1 2A+
| . * ‘ -8
: . -
: e 0w -
Cm;.dil.ting\n‘eh appropriate behaviors /. / =12+
in various social situations. -
YA -1 2+
- N v \ / / -12+
L Notes: - . -
. ° ‘ n
S~ . ( ~
* Can csrfy on acceptable social /‘h / -12+ '
conversation. - ¢ ¢ . ,
1/ -1 2+ ;
. N {
‘Notes: . . 1/ -12+
° &
¥y . M
. -
S, » . N
Shows proper conduct for a - 12+ " .
~personal interview. : )
. : : -1 2+
. Notes: 12+
‘ s . . . . ':, ! .
~
4 4 1.
". v Understands the relationship /L -2+
~ .between authority figures and o y
~._.workers in occupational ‘groups. - 12+
K} “ .. . . .
Notes: - , . : =12+




v

. 2 - R Date— - —Proficteney—— :
.Competency Kssessed Level
Uses proper .}angua'ge in association / /. =12+ .
~ with co-workers and supervisors. ; :
B N : / 7/ To=1 2+ .
. - - = —- N \J
Notes: L/ -1 2+
mmmmmwwmm A -12 +.
B y /). =12
A} ——y . \
Notes: o/ / o124
,‘ -
Underst®nds the importance of / / ~-12+
honesty, truthfulness, and- " - .
, tolerance. ol -1 2+ - .
%, Notes: - . -1724+ o
. Understands the need for rosponsible . / / -12 *:,
relationships with members of the - .
opposite sex. / 7/ -12+
. ) - .
Notes: ) / / -12+ /
\ \ .
‘ _ Understands the obligatiome of dnd ——/--A___ =12+ .
) . , responsibilities for worthwhile 4 2 T -
- family life. / / -1 2+ e
- Notes: '’ ' ‘ / _/ _124
‘ - " 1zs
- v w
G‘ ‘
| ERIC - ' . 132 o
s \ ¥ .
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- Dats T Profictensy )
< Competency- v ., Assessed Level
' ny o / -1 2+
Understanis thé respousibilities, =
duties, and rights of citizens., / / -12+ e
p ’ =12+
‘Notes: / / — - -
» &
L .t >y g h 4 2 @
Has realistic vocational gosls. —_— .
. " . / / - 1 2 +
A S - + )
Notes:: . / “/ : 12 .
. - a - 4 o
X % e
| . .
:‘. ' y - y - + Yo
| Knows the recreational facilities [/ 1~2'
| - ‘available in the community. _
‘ R \' / 1 2 +
™ Notegt ! - 12+ ° =
e = 1 N
. \ A
! ) ¥ > 4 ¢
| A
? . . ' - <
Is aware of safety for himself / 7/ 12+ -
| _a.nd others. / - - 12+ ¢
| o S ~ *
| Notos: . - ,/ - 12+ .
\
| ’ ) '
- - A
f Obeys school rul’es’ of' conduct. / la+
Y Y iz
& Notes:. / 12+ ’




. \\\ i \
l‘ . - \\\.\ . -
% T T Date Proficiency -
Competency X Assocssed. Level ) oo
Recognizes direction Qigna and /7 =12+ . . -
yam;nss.‘ . ‘ e, 12+ . - -
Notes: > A -12 +.,
<
' ) ” ? *
. ‘ ,
.Understands pedestrian signs and /7~ 'i 2+
-~ mle?. g e - 12+
:' ) s . /. / - 12+
Notes: s .
LY ’ ¥
' ~ -
. . \, p‘ L4
a N . .
Reads adequately for self protection /7 -1a2+4 .
and welfare of others; such as / /- -1 2+ '
- safety signs and wdrnings,
Notes:. ¢ A A - 12+ -
@ ! ® ¥ 4, ’ M
t * .
LI b
13 . o *
- s 3 .t - . -y
Knows what to do in various / 7/ 12+ :
i . v ' -
e orgencicts L . A/ -1 2+ .
- Notas: /7 -l12+
/ . ‘ . \ L
A v
. e .z .
» - ) " )
Knows basic nursing and first aid. / =/ -12+4 %
YR o- 12+ \ ‘
Notes: / / d -1 2-<+
. ‘ - . *
‘ 1277 .. . , -
L ] . .
‘ » ‘; * ) N :
d 134 ‘ .
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1] . 7 ,
- < Date-—— ‘— ——Profiotenoy - -——— -— .
R " Competenocy' Assessed | Levol S
’ hY
N K e B - + )
Respects flammables, eloctricity, - / =/ . . 12 .
. and power oquipment.‘ ./ / .12+
¢ . . . N
Notes: \,) \ T ! / . -le+ -
) o | ' ' . IR
- Kngus_tno,ttiuomlations_md____..;" /[ /- T o -12+ ' ;
highway safety, . . X 12+ '
)l kd
. . “ 12+ .
Notost / 1 s
.y -124 )
Observes safety rulcs of plant or . .
business. -1 2+ i
g ; -4 2%
- : ' . -~ .
" .9 ]
"m\»‘. . ] . . . - 1 2 +n
Can work safely. : g/ .
) / 12+ 5
: =L -12+
Notes: . » / .
. o 'y * (]
h
. \ . .
-1 2% )
Underatanda the dirrorenco between / 12 ;
Y : work and play. . . ) )/ -1 2+
o Notel- . . . . . / / N - 1 2 + ) !
- " . A .
& rs .
128
- ,

o -. ‘ . . , -
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e e 28 ' I -
. . y Date Proficiency
. ’ Comncteoncy ) Assessod’ Level
.., Knows the roles of family members. / / -1 2+
. / 7/ -12+
AN . L - -~
. Notes: , /:/ -12+
’ ' )
\ L
Realizes that each member of a / /o -12+
family has certain tasks to por- . =
- form to koep tho homo functioning.-, / / -12%
Notes: : " VAT -12+ N

. *
. . .

-

Realizos that paronts or guardians
v work' : :

¥ ‘v / -A1 2 +
’ N - P + )
- Notes: / 1 ?
+ .t \ - .
* ' N s .
[ ! . ]
1] ’ » ‘ . / .
N . A . ® + .
Xnows the work of his fathor and . / [/ -12 .
. mother (or surrogatoes). /o S124 .
O - + .
Notes: . . /. 1 2 +
L * *
Realizod that other people work. /5 / - 12 +
' ‘ e / /' "31 2 +
Notos: . I /! _/ . =12+ ‘ '
' ' ’
- 129
* .@!
) , . . .
. . ,
g 136 ‘
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T _Dato Proficioney = .
Compotency, [ Assessecd Levol )
. Realizes that peoplo 'help othors A/ -12+ .
through work. - / / -12+
Notas: ! ) / 7/ 12+
]
Rotlizel that there are manf B 4 - ".2 I S ) .
difforent kinds of jobs at which / -2+ f |
people work. : 1 - .
_Notes: , . / 12+
I h
!)
i !
o / -12+
Knows about his community. -
. - - -1 2+
Notes: L, -12+
- ’ } : )
RoeJ izes. that 1t tokes many . ; / -1 0+
. busiiensos and'sorvicos to make up | - ~
& functioning community. N . -1 0 +
Notos: - / A =12+ ’
L 0 ) .
.
. . . . - / _ 1 2 + .« 2 l )"
Boalizes that different skills and
knowledgo are roquired to perform / / - -12 +
differcrt jobs. ) R r—
Notel: i 2%,
otek:
y N -
. 130 . ’
’ vy ! 'e" -
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. Date Proficiondy ,
. COmpetoncy/ Asscssod ” -_Iiovel - .
K.nouvanﬁ solacts appropriate clothea / / -1 2+
worn for diffeérent wpathor, school 5 ~— -
nnd job conditiqns. , / / -1 - F
. - -
/ /7 T o =12+
) ) Kotes: :
: A S / 7/ 12+
i Understends the importanceof being— -
punctual- for achool. wprk. and - / 7/ -1 2+ <
appointments.
: / / -12+ B
Notes: S . - T
!
! .
RE ,
\'\ N / / 9 9 u
‘f Knows personal Qa”f/’}ngths and : T
o ;Lmitations. K , : / /. Teoe 32 A
: \ . ° VNotes: ' /7 /. - 12+
.‘ \ . %:,’
o ¥
\ [] . \; ‘
‘t\f _ [ _7{ e
b Has r2n riistic job uspirations. ) /_/ QR o . L
. 1 , .
\ . [ -12*
| »  Notes: [/ ./ <12+
| .
X r
’
o ) . . /) / . 1 2 o
) Knows own vital statistics in -
. \ rillix}g out” application forms. [/ . . 1 2 +
‘1 Notos: ‘ / 7 -12+
] : " ’
| ' ' —
: 13N
% ¥ . ‘
l\ \
- . , |
| 1
i
|
|
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- Date Proficiency :
+ Competency . Assessed + Lavel
¥nows how to secure a socinl / /- =12+ DN
security card and o work pormi. T ; ) T f
‘ ‘ ' / / -1 2+ 3
£ . ' ) ?
Notes; . 7 /.7, -1 2+
— . . A
) . . - . . . 3
| N
¥ | Krows the public service occupations. 7/ 7 ">' 12+ / .
' ' ; - /) - 2
. “ . HNotes: , A — L 21+
b | . ocousat. / -/ -1
Knows the family service occupations.. LR
/ -/ 4 12+
Notcs: / / 124+ NO
~ , .
\ /; .
Kne: asen the loer- institmtions . - /. 7 R .
ané ..roedses and Lheir occupations., \ .
) L s A
Notes: /7 =10+
z ' -
&
) Is able to locato businesses, / 7/ . - d
inductries, and institutions in / / -1 2+
the community. Z
", Notes: ’ AN - 12t .
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| .
" ¢
- © 4 - * L .
:’ . 32 4 N *‘_ -
. = . Date Proficliency
' , * Compotencey . Assessed Level
Knows the jcb possibilities’ in ‘the / / -12+ .
- community, e
L - : Y/ R
' 7 Notés: . - WA RN
| J , R : T
2 ; ) . - - N ) j
:, ;
.. . Knows the 'sorvicos of state and s AN Y.L -12+
’ local, privato afhd public,
employment agencies. . ) / / 12+
Notes: g S s~ /_/ - 12+
- - * ‘: *
R - ‘ \
3 - :
Knows genofol Jop responsibilities. / /_ ~12+
¢ ’ . : / / -12+
’ ¢ ‘
“Notes: [/ i e 24

7a
. .
e e O L' ;
T

¢ Knows hﬁii agencics in the ' L/ f =12%
. community holp provido training. oy -4 2+
i : - -12+
Notos: o ./ L ”
< .
L 4

S22+

. / /7

Is £Hle to state some personal - o

que' .kies, charactoristics, and / / 12+
/ /

- attitudos noeded to koop a job.
4 .o v ‘_1214‘

Notes: ‘
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1 : - * ! L ‘
! ~
: . . ' ) “ e
\, ' . « “- ) 33
: N ‘s " Dato . Iroficlency -
’ Compotency { Assossed Level .
v : AR =12+ ) .
Kpows how te amalyze jobs. e : - —
. - / /- x 12+
/ /7 124
Netes: ] \ -
S : ./ < 12+
v Knows how to search for'a job. . :
’ ~ s . - / / -12+
. - /\ . 1]
)Notes: < / / -12+
¢ . P s ) RN
. . »
1 - - - - . . P
. / 7/ -T2+
Knows how to apply for a job. e ”
N ’ o . / 7/ -12+
Notes: / /o -12+ -
L4 t . -
. W , R *» Z . .
Has acceptable intervioewing skills. . / /. -12+
- /_/ 12+
. nE \
Notes: ) ) / -12+ .
. - \ . “
i : ' ‘
g P
. ) , \ -
> ~
| . . L A
} Undevstands how wagos -and hours A I
| are ~elated. . o i
| : ' ' , VA R . .
t, .
’ Notgos: * . . YA, I
[‘ “ \ TN )
| ' ' .
|
i O ) -
f




@

3%

Date + Proficiency
Competency . Assossod . Lovel

- ’ / / c =12+
Understands meshods of paying. . - .
. pleceneal ,’ salary, woekly,* / /. -12+
monthly, ote. . . -
N o . Sl / - -12+

}u

Knows current wage and ‘hour laws.
, a2+,

. ' ’\‘ ) {‘.

o Y 4 12+
Notes: ) - . —

- . tk

" .
- - . .
- -

L * ’

R S

gQ\ . [ hed

4 N . .
.

/ / -12+
Kno s the fringe benefits: | ;
Houpitalizntion, insurance, / / -1.24%
vacationd, etc. =
, iy 12+

Notes: . : : ) —

Knows about unemploymont benefits
and‘how to—-secure thom.

~

~ I~ o~
~ ININT
‘
-
n
+

3

/ 7/ - 1o+

- — —— — .ty e

Can pay for lunches and trans- f’%
. puxtation. i

rs
-1 0k

S-S .
. T .
NO*JCS:' - . ','-‘ - / / . e N : +

[ A e oS e s b e e
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- ) ) " Date ‘Proficiency,
Competency Agsessed Level:
| Worka~be ok N R I
Works™~teward task completion. , : .
U ’ - S s 2 i
* Notes: ) : / / ' -12 +
! . _ .
2 * ) ’
‘ ' - Fi
t . e ' / 7/ RN
- . Carries out routine tesks, -
‘ o - N / -tT2+
Notes: ‘ / -2+
' ) S
, ® K.
T ‘ / /- -1 2.+
Cares for school equipment and —_ ” ;
materials. . ) / / -1 Z'ﬁ
-.\ ‘ [ / / . .
, . -12+ .
‘Notes: , “— 0
N / -12+
Usually is helpful. L
, : ' / -124
Notes: - ’ / ) -1 2+
<£ v . . :_ -
~ ~
. 3
- - \‘. -1a+
Can accept and follow simple /
directions. o -1 5+
- AN /
Noiess © /7 -1a2+
S
136 ,
e
“ s . .
. . R
~ » '
431‘1'5
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. 3 ) Proficiency
| ' Competency Asgessed Level
" ' S-12

Can work alone.

SRR A, e e e

~,

4 5
L

¢ [y

:Notss:

<

~ S
~N W

-12

4+

1s punciuul.

Notes:

Is dependable.

Notes: h h

comploted.

Notes:

]

Can recognize when a task is

-12+
-12%+

NN I
S S IS

-12+

workers/pupils.

‘-Nopea:

Does ﬁot interfere with fel;ow
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V

. v Date Proi‘icienc 37 .
Competency . Assessed Level . y — N : i
Participates in group activities / 7/ -12+
a.nd projecta. -
: /- S A e
Notes: e o / /- 12+ ’ .
v A
. ¥ r
% . .
Performs sim:.lta.neous and ‘ /_/ -12+ N
soquentia.l taska. M (
. - / /. . et24+ ..V N
Notou ‘ / / -1 2+ '
Knows and carries out own 1 / / -12+ : S
responsibilities, >
‘ e / / -12+
~ - o
Notes: X !/ _/ =12+ g
- ’ B -
Works: without supervision~or . /7 - 12+ )
guids.nce. I .
: / / -12+ ‘
Notest ) /7 /7 124
. L
» ’ . \
ga.ntdistinguish between satis- 1./ =l 2+
actory and unsatisi‘acto task ’
behavior, v [/ ~12+ . -
) Notes: : L L =12+
' . ~
138 ST

[ X ~ N .. . . "- ’ ¢ )
o ., ’ .1 4 QL) ) P
« ' ! *




i
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g~ 7 | )
3 ¢ Date - Porficiency !
Competency Assossed Level .
b
L / /. -12+
Follows a doscribed workeplan, :
T i f =12 F
Notes: Y -12+
Looks for things to doJ /.l " -12+
- /7 -12+
Notes: . .12+
’ ‘\ -
. - Can initiate néw tasks. / / -12+
' - / / -12+ ..
/ / -12+
e e —— .‘-m.f—' ——— - - E—— —— P e _““P'M -— ~ —————— o~ — ——
Usos simple materials and tools. g/ -12 .- .
/ / -12+ ¢ ’
Notoss / /- -12+
; A - -
A Ky
v L
Has a facility in tho use of /_/ -12+"° £
different thools and materials.
] / / -12 + .
Notes: - / / _12+ J
139 .
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P Tt o * . /
7 | < s ( _ ot arence 39
N . Date . Proficiency .
X Competonoy * "Assessod: Level ) .o
- ‘ / / . -2t
Keeps work areas ordorly. . .
e e e e e L .. - N s o= 24 R
Notes: . ’ T /. / -12+
‘L o 124
Shows self-direction in work. / / ,
’ - A -12+ -
Ym: Notess - /. / -12+ '
LY L3
LY
— y - -
. . Evaluptes own offorts and . /_/ ~12%
- # production, - - "
_ : / / -12
: e -2+
' Notes: / / =12 ¥ .
- - ‘ :
i Exercises self-control. [/ / -12+ _ . -
| Coe - +
| /. / 12
Notps: ., . . / / -12r ” \
| o : . b
11. . _ (
4
‘\ ) ) ‘ - - i
Has pride in acgomplishmont. ' / ]/ ) -12+
: N L - y T et 4 ) ’ =
" . |4 / /, . 1 2 +\ . ‘L' .
. Notes: AR -1 2+
;. $ ’ 1L|.° \Q
| . :
: -
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h" ) ‘ . " Date Proficiency

ACQmpetency « Assessed. Level '
Accopts authority and supervision. / / -12+ 4
e : v

A A4 - -
Notes: , ) / / -12+
.) .

N . o { : -
Can listen to and carry out / 7/ s12+ .
detailed .instructions. . -1 2‘_+ . .
Notes: /7 -12f

\ . C
Can orgmig‘g work into aequon&os/ : /[ 12+ - ¢
processos/steps. /) - 12+
Notos: ./ / Z12+ ‘ )
2 s
L :
Attends to tasks for extondod ' / u/ -12¢ .
periods to time. ¢ | - / / 124 ‘ '
ilotoa: A ! / -12+ v "3
| / 1]
P ¢
. ; I
Can work at a’ compotitive paco AN _ 124 '
for a full day. ‘ . / / -12+ o
N . . t

Rotes: v / [/ -12+
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L1 B

: ' Dato ‘Profisioney ¥
Compotency Assessed ° Lovel :
o / /7 -12+
Applies time to household and
“work tasks: Pacos self; budgets . / / -12+,

the time. . ’ . - -

S / / =12+

-Notes: .
’ AY
) N

/71 =12+ :

" / -1 2+

: /7 -T2+ g
"'. _ '-

‘ /7 -12+

. l\s ’ - 1 2 +

-1 2'+

. “\ -
Sl

' 7 T -12+

; ) -12+

. . -12+

\ N
w ‘ .

’ 12+ )

/ =12+

/ =11 2 +

‘ . 2" e
) : Py
1 ¥
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C o . uz : Dato Proficiency
K mpotonsy ¢ ' Assessed , Levol . . ‘
) e ", P T ) -~ . PR » 48 . '
R AR 4 R / / -leM -
" * s e . SRS t . -
ﬁ /7 -12+ |
T . . . ) =
. notol% . / / - 1 .2 + ! »
e p— . ~ |
1 123
. $ v " i -
" _ T~
. Lo K > / / -12+ ' o,
. . / _/ =12+
- - L
. R, ' .
1 Notes: ' _ / 7/ =12+ £
v/.' ‘ . : - N »" *
J ) ' ‘ -
e"-"’ ! * “ ~ i * f
= A / _/ L 124
¢ R : :
. ’ : I, 12+
Notes: . ) / /\ .’.1 2+
N \ ) » (\ - " .
. . * [ N N
' \
. , N / [/ .-, 1.2+
/ / -1 2+ ‘
. * Notos: . ) /_/ -12+' L )
- . s ] ]
» )
‘ '] / / - 1 2 + v .
.l L v ‘ N -~
; 3. - /_/ - 12 +
- F] B
h Notest - , Vi =12+ K
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i';- ; o * PUPIL ATTITUDE'TEST
b . ‘
'éThe fgwuite of the Pupil Attitude Test administrations are.:
discussed in the section ATTITUDES OF PUPILS. ., What follows

1s a discussion of the design, qomputationaloprocedure, and
A sample of the test and directions.‘

Desig a . '_ : ' .

g - Poaitive statements were>wr1tteh, o investigete three areae:
-+ Self-parception, perception df scHool and related work, and q
relations with others. Corresponding negative statements
.. ~were written to metch eadh positive statement. , Parigting -
ﬁ ' was avoided as much as. poeaible. Positive statements were .
) grouped together. Negative statements were also grouped . ° e
;- together, but in reverse order to the positive atatements in
§ . . order'to limit the possibility of pupils cross-checking re-
v sponges and for the ease in scoring. A forced choice . .
- technigue was used along with these matched statements. L
n Agreement or dieggreement were the 'possible responses to
statemen The assumption underlying the use of compli-
. mentary po 1t1ve andTnegative statements (pairs) was to
indicate a valid reshonse to an attitude. A respondent
* - had to agree\to one statement of the pair and to disagree .
with the other in order for the response to be considered re- '
liable. If both the positive and the negative statements
of a pair were agreed to, the responses were considered to
be conflicting and, thus, unreliable. leo, if both members
o of the pair. were dieegreed with, the responses were con-
sidered unreliable. . .

v

»

h

Directions ‘were written to speciry the J%nditions unders - K
.,  which the instrument was to be administered. The major T

concern with the directions was to maintain corisi stency.

The prqje¢t teachers wore responsible for all administrations.

In order to contrg .the factor of ?chievement, all statements

were read aloud by /the teach er while the pupils Foad

silently. - This seemed to prove effective. The scores

"had no significant/correlation to intelligence test scores

which correlate well with achievement: scores. -

i
®




e

Computational Précodure'
|

‘?hb matched pairs of positive and negative statements, as

‘discussed above, provided a way to check for reliability

‘of responses. Only when a pair of statements received one

positive and one negative response was it considered to be

%reliible and was scored. A +1 was given to the pair if there

'was agreement to the positive statement and disagreement:

with the negative statement. A -1 was given to. the pair

4f there was disagreement to the positive :.and agreement with

wtbe negative. Two scorés resulted: A total of the positives

'fgdfa total of the negatives. These scores were summed

" | (+score) + (-score) = total +/- score to give a total .o
core. The limits of the total score extended from a -
ossible +48 to a possible -48. Zero, theoretically,

represented an_equal division between positive and negative
itt,ttudea. ' .

,
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~ _ PUPIL ATTITUDE TEST

DIRECTIONS

) . -
The same procedure is followed for groups or for individuals.
Pupils should have a sharp percil with an eraser. - “Pupils
should have ample working area and shouid be spaced apart
from oné another to minimize distraction. Eeast forty
minutes ghould be allowed, though some groups may take more
time uhile others ,nay take less. There are no time limits.

The stateménts on both pages of the instrument are to. be re 4

aloud to the pupils by the administrator. Allow sufficient

. time for pupils to respond. Do not hurry pupils nor allow’

the time to drag. Establish a reading-responding pace and -
keéep to it., Statements can be re-read a reasonable. number .

fad

of times if the request ii—ﬁiaé“y“pupiIs. "U’NOT—INTLRPRET -

ANY STATEMENTS. Questions as to the meaning of words can
be explained only if the administrator is reguested to do
" s0_by a pupil. Read in a singular voice. DO NOT INFLECT
OR EMPHASIZE ANY WORD OR SENTENCE PART. Avoid all gestures
that might reveal the administrator's preferehc‘ for re-
sponses.. ) . ~ .

. =
When pupils ‘are seated and attentive, say?

I AM GOING TO HAND OUT TWO PAGES. ON BOTH PAGES
ARE STATEMENTS. THESE 'STATEMENTS MAY BE TRUE FOR
YOU OR THEY MAY NOT BE TRUE FOR YOU. IF THE
STATEMENT IS TRUE OF THE WAY YOU FEEL, CIRCLE A,
FOR AGREE, AT THE BEGINNING OF THE STATEMENT. IF
IT IS NOT TRUE OF THE WAY YOU FEEL, CIRCLE D, FOR
-DISAGREE, AT THE BEGINNING QF THE STATEMENT.
REMEMBER TO CIRCLE ONLY ONE. GIVE AN ANSWER TO
Y ONE OF THE STATEMENTS. -DON'T SKIP ANY,

THIS IS NOT A TEST. IT WILL NOT AFFECT YOUR
GRADE. IT IS NOT A GAME, EITHER: BE HONEST

WITH YOUR ANSWERS. REMEMBER THAT THERE ARE NO

. RIGHT OR WRONG ANSWERS. THESE ARE JUST STATEMENTS
THAT ARE EITHER TRUE OF THE WAY YOU FEEL.OR ARE ,

- NOT TRUE OF THE WAY YOU FEEL. -.ARE THERE ANY

QUESTIONS? -

Answer any ocuestions that are asked berore handing out the
test forms.. Avoid relaying the reasqn for giving the
instrument. If necessary, simply respond that it provides

useful information for the school. Then say: . /}
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AT THE TOP OF THE FIRST PAGE, WRITE YOUR FIRST AND
LAST NAME. I WILL READ EACH STATEMENT ALOUD. Y¥OU

READ SILENTLY. DO NOT MAKE ANY CIRCLE UNTIL I HAVE. -

FINISHED READING EACH STATEMENT. DO NOT LOSE YOUR

PLACE OR TRY TO GET AHEAD OF ME. WE ARE IN NO HURRY,

- SO GIVE A THOUGHTFUL ANSWER. IF YOU DO NOT ‘UNDER-
STAND A WORD, I WILL EXPLARN IT TO YOU: IF YOU
NEED A STATEMENT REPEATED, I WILL READ IT AGAIN.
CIRCLE A, FOR AGREE, IF IT IS THE WAY YOU FEEL OR
THINK. CIRCLE D, FOR DISAGREE, IF IT IS NOT ,TRUE
OF THE'WAY YOU FEEL OR THINK. LET US BEGIN.

Do not allow any talking while administering the test instru-

ment. Read each statement carefully and distinctly. There
are plis (+) signs following statements #24, #48, and #72.
Borore reading the next statement, read the following:

“REMEMBER,. _YOU. ARE TO CIRCLE_A, FOR_AGREE, IF_THE

STATEMENT IS TRUE FOR YOU AND CIRCLE D, FOR DISAGREE;’

IF THE STATEMENT IS NOT TRUE OF THE WAY YOU. FEEL
ARD THINK. .

Do not allow pupils to compare or comment about statements
or responses either during or following administration.
Discourage pupils from checking over responses after. the

, test has been completed. Collect the tests immediately
upon completion. Avoid all conversation about the instru-
ment. Simoly thank pupils for their honest responses and
cooperation. .

. . &
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) . - SAMPFLE - PUPIL ATTITUDE TEs;\’ . - *
NAME_: . SCHOOL - « -
* N
”»
4
|} . ’ j
1 A D .I am a friendly person. .. R .
2-A° D, Most people really like me. ‘ )
3 A D i+ am interested in what other people do.
L. A D I always try to do what other people want me to do. :
5 A D Itry to get along with evelyone even when they may anger me.
6 A D I try to pleasc othors, but I don't overdo tt. ;
: g A- D I try %o play fair.
* A D I try to understand the way other people see things.
9. A D I like tho other students in my classes. . . )
10° A D Everyone is friendly. ) -
11 & D I get along well with my parents. - o
12 A D I am an 1mp6rtant person to my friends and family. - -
13 A D iy teacher 1listens torme. P
1% A D I like to do what my teacher saye. , s
1 A D 1 am an honoat person.
16 A D I like to loek nice and neat all the time.
37 A D. I have alot of self control. ..
1 A D 1 am a decent person, -
+19 A D I try to be careful about my appearance. - N
.20 A D I like my looks just the way thoy are. . \
21 A D I feel-good moat of the time. . \
22 A D _I can't do everything, but ¥ can do somotning good.
23 A D I would rather win t lose in a game. ,
24, A D I do what is right most of the time. +
25 A D I try to change when I'm doing thingg that I know aro wrong.
26 A D I try very hard. -
Zg Y D.If I've gotwa»problem,'I try to’ uolve it.
o .28--4-D T 1ike. to do my very best. - . L
29 A D I try to do more_than is oxpected.
30 A. D  Hard work will make & person successful, A
31 A D I like to work hard.
32 A D When the- going gots rough, I keop trying.
33 A-D I'm protty sure about somo things I want.. : -
.34 A D I've worked hardor in school -this Jear than ever berore.
35 A D Illike what I learn in school.
«36 A D I like my toachers more this yoar. ,
37 A D I 1like school more this year than I did last yoar.‘ '
38 A D I am learning more this year than I did last yearu
39 A D I like school the way it is.
-« J0 A D-I like what I study in school. .
41 A D School is helping me to bo-what I want to be. . s
2 A D I liko to go on trips with my class. o
43 A D Host of the time, I do well in school.
- L A D 'I come to school becauso I Yike to.~ ‘
4S5 A D What I am learning this year will help me to get a good Job.
) ¢ 416 A .D I am coming to school to get 4 better job.
47 ‘A D I need more training to do what I want in 1life.
. 48 A D I know whoro I might want to work. + ‘
! A . 148 ©o
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I have no ides where I would Iike to work. °

| 49 A D }
| .50 A D I know all I want to know. . ) . .
| . . f A D I'm just waiting uﬁi&&nschool elds. :
| £2 A D I can get a good-jo ytime I want,
l 53 A D I come to school becausec I have to.
| Sh A.-D I don't do very woll in school. T ’ «
E 5 A D I wish our class didn't go on trips. <t
| 5 4 D I've been thinking about cuitting school and getting a job.
| 67, A D I don't Iike what'Sur class has to study.
56 & D I hope school improves.
53 A Dy I'm going to ocuit school if things don't get botter.
60 %4 D Schoel is not vgry intcresting , ' Ca
61 4 D .I wish I had sofc other teachers* . ’
62 A D I have to do sgme dumb things in school. .-
. 63 A D 1 sometimes lay out of school. . - -
6 A D I chanpﬁ my mind alot. - N ,
6 A D I wish I didn't give up as easily as'I do. .
b6 A L I 11ku to tako it easy most of the time. -
67 A D L-pcrson just:has to be lucky to do well in this world. .
< 63 A D I dom't do any more than I-have to.
69 4 D 8o what if I don‘t do Wwell in-gchool, I don‘t care.
70 4 D I try not to think about my problems. )
7 A D I dontt try as hard as I could. . .
72 A D It doosn't bother me if I do things that aro wrong. + .
73 4~ D It is fun tc do things that are not always right.
70 4 D I don't care if I win or lose.
75 & D I knew that I will get a crummy job. -
) 76 4 D I don‘t féel "as wcl} ag I should,
77 & D I wish'T worc-better 1ook1ng. ;
78 A D I really den't carv whether [ 1- ok nice or.not.
79 A D I somctimos do very bad things.
80 A D T got so angry somotimes, I feol like swearing a ) g
31 A D Rcally, I don’t care how neat and clean I am. »
. 32 At D I wish I gould bo morc trustworthy. n—
83 A D I don't like to take ordors from anyone. -
8L, 4 D I secldom get a chance to help docide what the class will ‘do..
€5 A D YNo one rcally carcs about me.
£5 A D, iy parents and I don't got along very woll togctber.
87 4 D Poople arc alofio in this world.
€8 4 D I Qpn't fool at oase with other poople. b -
9 A D I don't cerc what othor pcoplc think. -
20 A D I ought to got along botter.with others than I do. .
91 A D I do not act thc way pooplo think that 1 shoulds "
- 920 & D I fcél likc punching somconc who makes me angry. =
93 A D I do what I want and to 'heck’ with ‘othcr people. . .
-, 94 A D I am not intercostcd in what other pcoplo do.
95 A D Soncday, 1 .am going to show ‘evorybody how good’ I am. )
96 4 D I am hard to bo friends with, . o .
’ B M - I ??
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APPENDIX E

)
| : TEACHER OPINIONNAIRE .
| . .

} - v vt 3 -
| As mentioned in the TEACHER OPINIONS section of the results,
; four areas were:investigated' ,Affect on pupils, organization,
| reaction of others, and personal involvement. What follows
.~ is a description of the opinionnaire. '’ . -
f “ N . - .
\
l

Desigg
) For each ared investigated, statements were written in  the
positive. en, similar statements were written in the ’

'. negative 8o als to form pairs of items: One positive state-

| " ment ocorresponding to one negative statement. Statements
were randomly scattered throughout the instrument. Teachers

““were requestéd to respond to each statement by either agree-
ment or disagreement. The instrument was adminigtered to

| - teachers four times: Fall-1973, Spring 1974, Fall 1974, and.

Spring 1975. Each time it was given as near the beginning

. or close of school as possible. There was no reauest to

- bhave teachers identify tHemselves.

~Computational Procedure tu

E Without the ability to identify respondents, the usu

X methods for computing results were inoperable. Thus, Whe .,

; ~method used was unioue for this instrument. Each agreement

' to a positive statement received a +1 score. Each dis-

agreement to a positive statement received a -1 score.

.Each agreement to a negative statement received a -1 score.

Each disagreemept to a negitive statement received a +1 T,

| score. Anything else was scored as-0 score. All responses

' for the entire group of teachers to- each statement were *

[ added together. In this way, each statement received a

| group score that was either positive or negative. Then, the
scores for each.pair of statements ware summed; that is,
.the scores for each positive statement was added’ to_the
score of the corresponding negative ‘'statement. The score

o that resulted was made angercentage by dividing the total .

; .. number of possible responses for the pair of statements

N\

into it. .

Ir the score for the pair was positive (+), the-percentage

.was positive. If the score was negative (-), so was the
= peércentage. A- ‘positive percentage indicated that the group °
“ of teachers agreed proportionately more with the positive
' . statement of the pair and‘:less with'the negative. A negative
. percentage indicated that the group of teachers favored the

,negative statement more than the positive. A zero (%}
150
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: ' \ _
‘percentage 1ndiceted that the group of teachers were eaqually
divided. The assumption of this computational procedure was

: . that the percentage derived for each pair of statements

" - repreeented the opinion of the group of teachers. These

percentages’ were derived for each ‘administration of the
instrument. ' -Percentages for the four administrations were
then compared. °‘An interpretive discussion® of the results =

' appears in TEACHER OPINIONS. \ AN

" There were two factors not’ Teflected in the derived percent- R
. ‘ages that. should be noted. Two teachers failed to return:
completed instruments for the Spring 7l administration. .
Three new teachers were represented in the Fall 7k and !
,Spring 75 administrations. Since the change-in the opinions
for the entire group was studied, these factors: were only .
significant as far as they'may have affected the overall . .
s group opinione. It is the overall group opinions, and not

’ the individual opiniong, that are represented .and discussed. . .
- Change_of- teachers to accomplish 4 - change~in opinionswis«—m -
not the gquestion of this study. : o

> ‘ .
°Contents and Results fe Cs /Z
The pairs of statements anpear below according to area. The , | °
percentages corresponding to each administration of the
" instrument appear below each pair respectively.

- . Affect on Pupils

0
PR
.~

. . )
Fall 73 gshing 74- Fall 7u Spring 75

* " #1 I have good rapport with my pupils.
‘ I do not have good rapport with my pupils.

8% 9% '89% 1007 | .

~-#2 Pupils gain more in math through’ this program, . #=- ‘ .
This program does not substantially arfect math gains. :

614 - 6% . -6% 72%

#3 Pupile profit educationally from this progranm,
Pupil gains are not substantially different.

' 50% 1% 39% 50% Lo

‘ . ( ‘ o L
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L #

#5

-

L]
L]

# -

‘#9

VA
17% 36% 33% 33%
Puﬁil cooperation is better. ~
Pupil cooperation- is the same“or less.,
6% . 79% 17p . 56% 4
o + Organization
#10 I put many new ideas to work. :
. Most -of what I do I've done before.
72% . 6L% 56% 897% -

L ‘ #11

\
I feel that things are better now than berore. -
Things are about the same as before. ) - ‘

hh% 50% 56% 56%

Pupils gain more in. language skills through this
program.

This program does not substantially affect g:ins
in language skills.

Lyg 7% 6% 5% ,
Pupil discipline probiems are less. -
Pupil discipliné problems are greater.
- hh%‘ 86% - 61% . 78%

Pupil attitudes toward learning are better.
Pupil attitudes are not improved:

. 33% L3% - 17% 33%
Tﬁis program meets the needs of the pupils ‘

pluced with me. .
This progran does not meet the needs of my pupils.

I feel that I briné many new ideas into’the ‘
teaching-learning environment.
With 1little exception, I do what others. do or
what I have done before. 0 :
72% - 147

22% 39%

152

A




-

#12 I use some different methods of teaching as a result
of this progran.. . g
My teaching methods have not been affected by this
progranm,

L 574 8% . s

#13 I teach academic skills as part of occupational skills.
I teach academic skills and occupational skills

differently.
N U N 61% 8% .
S A Achdemic skills are part of occupational skills. .
"+t Academic skills are different from pccup}tional skills.
S U - 2 61% ~
#15 Except for some possible minor ¢ es, I would

like to cohtinue with the progran®as it is operated.
. 'I would like to change the organization I.must follow.
. 39% 21% , 1% . 39% - |
#16 I 'can give input as to program operation, - .
. I am restricted as to what I can do or say about
.this ‘program. - | N

3% 29% o 18% . 18%

#i7 The records I keep are of assistance.
There is too much record keeping.

287, 214 Co% 6%
/ ‘ o .

#18 The content of the study in the classroom is based .
ori the things done in the community. .
The study of the things done in the community is a *.
! ’ small part of what is done in the classroom.

288 29 1% . 228 . o

PN

#19 The materials provided are appropriate and helpful.
N The materials provided are mostly inappropriate.

o7 g 338 L




#20

¥

#27

I have been able to successfully implement this
program, . . y
This program has been a problem operating. -
0% © L3R . 33% N 4 ‘ SIS
#21 HMaterisls ahd/or places _to find them are prdvidéd. |
I'must search out my own .materials. . ‘ :
~-17% of 26% 6%
(1 - v v N . “ -, '
o Reaction of Others : b >
~ 'q ’ ) ) . N ' Py
#22 .1 feel that the community reaction has been favorable.
Community reaction, I feel, has been unfaVOrable,
’ N P ' ” ' N
\ -B6% U3 - 508 50%
#23 Other teachers cooperate with me. - . A
' I do not have good cooperation from other teachers.
- %573 61% 72%
#2l, Others would like to engage in a similar program. -
Other teachers are not 1ntereste§3§nna similar program.
. ng 18 g e o
#25 Most everyone in the school is familiar with this :
' program. ' ‘ v . - ‘
Few know what I am doing.
| 6 -14% 3% . -6k
" _#26 - The prinéipal is enthusiastic about this program.
Thére is administrative ambivalence about this program.
6% 13% - 6% - 33% o
Parent reaction is favorable. !

There is no observable parent reaction or it is
negative.

6% 0% 11% 28%

14 :
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-
}( #28

#30

#31
- - #32

#33

#34

. W29

p

Porlontl Involvement

I. undoratand and' agree with the purpoae and the format
. of this progranm.
I do ‘not. see the point or method of this progrtm.

(- so% 89% 89%

If the program works well,'I\am reaponaible.
If the the progranm worka poorly, I am not reaponuible.

- 614 Sok 22%, 50%

1

I have integrated occupational education intpy my:
program and I am.pleased with the results.

There are better ways to teach children than those
I .am encouraged to pursue. il

sof .. ME . 5% ses

)

Securing or devéloping materials is part of my h[-)-H

Getting materials 1a\not my job.

39% 79% ek 1%

I have approachod learning with new vigdra\\

Thoso added programs tiro-me. ‘ TN
3% 518 - 28¢ 678 i

I enjoy teaching these age level pupils.. .
I would rather concentrate more energy teaching
other are level pupil's.
' *

33% 8% . 3% 678

I am uccompiishing(a great deal.
I anm not accomplishing ‘what I reel I could.

22% : 14% L% 22% .

I am satisfied with the. organization.
I would like to abandon the progrnm or change it
drastically. .

- 22% 21% C 22% | VT4
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#39

#140

=~

I have a groat ‘deal of floxibility to’ develop my
teaching program. -

I am left mostly to my own dovicos to prepare my
téaching program. 5

17% -14% 22%

3 SN
WVhat I'do as a result of this program is teaching. - )
This program is an addition to my normal responsibilities.

6% -, 21% 1%

I have gained a great deal -from ‘the experiences of e
‘other teachers involved in this ptrogram.

I am mostly out-of- touch with other teachers in

. this program. e

RIT =214 8% -6%

I could carry on this programfﬁithout assistance.
I cou}dn’t carry on ‘this program unassisted.
=17% 14% 0% 0%
I am more prepared to teach occupationsl skills than I Wa.8.

I am more prepared to teach academic skills than I am e
occupational skills.

~147 “11% ©-17%
Teachers can change the attitudes of children.

Parents are responsible for shaping the attitudes .o $
of children. - ‘ ‘

28% . _ / o

-

’ . "27/0

-27% " 1% 7% ‘
I find the time to do what is needed. A }
"I don't have the time to do all that ‘I should.
-33% 14% -14% -17% :
‘)
~ 3 - ‘ N
) ] ¢
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) APPENDIX F . a - o
. . RELATED INVESTIGATI ON
Al though oject 0. A T. was a demonstration (action TN

-

research) project which attempted to implement certain
changes in s al educational programming for the :
entally retarded, certain fundamental investigations -
/:cra undertaken for counselling and *eacher use. The
;investigctions were by.no\means as rigoroug or as com-
plete ‘as possible, but they do provide some additionel .
light for understanding the characteristics and capacities .
of mcﬂtllly retnrded ‘pupils. o )
Percentile norms were established for the Raven' Progressive
Matricea, Table. 11, which is a type of culture-fair test
developed to measure intelligence. ' The Raven correlates
well with other standardized tests of intelligence and has
sometimes ‘been helnful as a screeninp instrument for .
pupils .congidered for- special Glasses for the mentally " . ) o
retarded. The norms for pupile in Project O0.A.T. suggest '
a wide range ‘of mental capacities. Percentile norms were
also determined for the Bennett !lechanical Comprehension
Test, ‘'able 12. Again, the norms for‘nupils in Project .
0.A.T. suggest a wide range of me cal comprehension. .o
No measures of social canabi&itfes were undertaken, but .
it—is hypothesized that within the group'of mentally .
retarded oupils, there 1§ the same wide di stribution of
scores, which cuggests & wide distribution of -abilities-
‘similar to the distribution found in.the general population,
but somewhat lower. fome pupils did much better than the
.mean for the general oopulation for all.of the test re-
ported here. -

¥
The Bennett Iland 7Tool Dexteritv rest, the Stromber Dextertty N
Test, and.the Crawlford {mall Parts Dextermty Test (which has .
two parts; Pins-Collers, and uCPGWS) were adfiinistered to \
high*school level pupils in Projcet 0.A.T. .Norms were not
practical for such & small number of pupils. However,. -
Table 13 shows that there is;a-.substantial range .of abilities
svident! ‘Too, when these measures were corrélated with.I. Q,.M,v
and the Bennett Mechanical Comprehension Test (a paper and
pencil test); there were significant levels of correlation
between the dexterity measures and mecHanical comprehension i
but less -between.dexterity measures and 1.Q: scores. The
dégree to which this diversity among mentally retarded pupils .
is recognized and utilized.by appropriate school curriculum T \
programming, the more the notential of mentally retarded - |
pupils will be advantageous to their-education and the less |
intelligence scores will be a liability. ) -
~187 ; ~ - ‘!
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Table 13. Rank Order Correlations for Intelligence,
Mechanical Comprehension, and Dexterity
Measurés for Project 0.A.T. High School
Pupils.

Instrument } . Ngmber Mean ' . - Range
Wechsler Intelligence Scales 3 68(derived IQ) L40-81
Bennett Mech. Comprehension 0 25(rgn_§coré) 12-37 -

N <
Bennett Hand Tool Dexterity 2L 1min. 5ésec. Ll'-7'13"

Stromberg Dexterity 2l Imin. 6sec. 15!22m-2137M

Crawford Small Parts
Pins and Collars co2l in. LB8sec. 20'28n-513an
Screws 24 i bsec. 19'32".7! 3M

- Sl By | .18
. 59 Y& .89
.66t Tl | .85*%'
. Stromberg LB | L Bb
Pins-Collaps .76%%

Serews

.05 Level of *Significance
.01 Level of Significance




