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The third party evaluation report focuses on the

second year activities of a three-year exemplary project in career

education conducted by the North Central Technical Institute (NCTI).

The project was de51%zed to provide career education activities to
f

the adult population

an economically depressed rural area in

north-central Wisconsin. Job upgrading and retraining, career
information dissemination, and inservice education were carried out
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such areas as commnunication, adults 16 and over, women, agency
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NCTI staff, school participation, and personnel. The
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the RCTI district. Overall, the school systems accepted the project
consultants and the concept of career education, although with
varying degrees of effectiveness. This acceptance was regarded as an
indication of the need for such services. It was found that the
efforts of the project staff were often frustrated by the personal |
characteristics of the target population, as the staff was preventad
from dealing with them in groups such as classes or other captive

situations. (RJ)
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PREFACE

This report represents a third party evaluatioﬁ‘of the exemplary
project, 'Career Education for Persons in Rural Areas, Primary Focus on . “
Adults 16 and Over" funded by the United States Office of Education under
"The Vocational Education Amendments 0of .19568." This assessment focuses on
the act}vities of the. second year of an anticipated 3 year project. Eval-
uation services were grovided under a contract with the Center for Studies
in Vocational and Technical Education, University of Wisconsin, Madison.
There are -two aspects of tﬁz evaluatioe; First; the report deals Yith
sucé areas as Communication, Adults 16 Years and Over, Women, Agencies, North
Centxral Staff, School Participation, and Personne}. The second part of the
report deals with the results of the efforts of the staff in selected schcols,
elementary énq secondary, located in the North Central Technical In§§}tute
District (NCTI), Wausau. For this purpose, the procedure for evaluation was
used as outlined in the Draft Guidelines for Fhe Evaluating of éareer Educa-
tion Programs submitted to the U.S. Office of Education by Development
Associates Incorporated, Washington, D.C.
The scope of the é?aluation was outlined by Dr. Russell Paulson, Project :‘
Director, "Guidelines f;r\@valuation of Career Education," the contract with

the Center for Studies in Vocational and Technical Education, University of y

.

Wiséonsin, Madison.

-

The evaluation was carried on by: . ~

Merle E. Strong, Director, Center for Studies. in Vocational

and Technical Education and Professor, Department of Educational
Administration, University of Wisconsin, Madison, Evaluation
Chairman;




Henry C. Ahrnsbrak, Professor Emeritus, Department of Educational
Adninistration, Project Consultant, Center for Studies in Voca-
tional and Technical Education.

This is the setond and official édition of the third party eveluation
. of Career Education foé Persons in Rural Areas - Primary Focus on Adults
16.and Over, Exemplary Prpject in Vocational Education cond;cted by ilorth
Central Technical Institute under Part D of Public Law 90-576. The first
edition was issued minus the treatment and control group test resQ}ts to
enabl: the director df the project to make his interim report. The test

‘ results were not to chsn in the opinion of the evaluators, the recommen-
£

dations \for the continuctlon of the project and, therefore, an incemplete

b

_ report wéé\ggyéidered pernissable and the first edition was issved. ,

-
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INTRODUCTZON

This chapter sets forth a demographic setting for the.North Céntral Tech~
nical Institute (NCTY) operations and hence this pro}ect; the cbjectives of the
NCTI whereby to meet the needs of the peééle of sthe District; and the objectives
of the Exemplary Project in Vocatiopal Educagion-Career Education fox Persons in
Rural Areas-Primary Focus Qn Adult$ 16 and Over.

Demogra <Setting*

The North Central Vocational,,Téchnical 433 Adult Fducation District is one
of 16 post-secondary education districts in Wisconsin charged by the legisla-
ture with providing vo;;;;onal, technical and adult education opportunities to
tﬁe‘inhabitagts it serves. The District consists of Price and Menomires counties
and pc;;ions of Marathon, Isaglade, Lincoln, Clark, Taylor, Shawann, Portage and -
Waupaca couﬁties.

Population -

The total pcpulation .of the Nbrth Central Institute District in:}??O was
327,142. Minorities nuirbered 5,743 or 1.2 percent. The largest minosity growp
is American ‘Indians.

Over 53 percen* oﬁ the toéal.population lives in rural areas, 54,21} on farms
and gﬁotgér 136,%10 in rural non-farm areas. This is almost twice thé‘state aver-
age of rural gopulaticn. ‘ S

t

Men make up 99.6 percent of the population and women 50.4 percent. About

£

three-fourths of the men 16 years of age and over are working or gre locking ior

* Third Party Evaluation Report of Career Education For Persong In Rural Areas-
Primary Pocus on Adults 16 and Over, Center For. Studies in Vocational, -Technical
and Adult Education, May, 1974, Madison, Wis. ~
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wofk. Of women 16 years of age and over oniy about 39 percent .are in the labor
force but studies show an increasing proportion of women have been entering l
th7/1abor force in recent years.
Poverty

In 1969, 7,923 families or 9.1 percent of all families in the District had
incoies less than the ?overty level of $3,800’for a non;ﬁarm fagily of four.
The total number of persons who were poor, including family heads, spouses,
rhilidren, and other poople not living with relatives was 33,614 or 12.1 percent
of all persons. If you allowed the poverty level to be one quarter hiéher
(i.e. $4,750) income f;r a family of four, then over 12,000 families and 47,000

persons would fall into the poverty class.
¥ N ) . .

Employmeﬁt
In 1971, employment in tﬁe District averaged 123,300 - about the same as

1970. Over 80 percent of the employed have non-farm wages and salary jobs, 12 per-
cent are employdd on farms, and the balance are made up of non-farm self-

14

employed persons, unpaid family workers and household servants. -

e

An estimated average of 8,290 persons op/6.3 percené of the work force
"were unenployed in 1971, . -

Rg§erva§ion Indians

Al X ~ ~. . .
An estimated 2,173 Indians are livind within or adjacent to reservations

in the ilorth Central District. Of peréons 16 years and over in the lahor force, ° .

409 are employed, 369 are considered unerployed, and 107 of the unemployed are
actively seeking work. A total of 329 persons 16 years and over are not in

° the labor force becausq they are students, are physically or mentally disabled,

are retired or institutionalized, housewives or are women for whomn no chilq

’ 13

care substitutes are available. )

10




Welfare Recipients /

A total of 1,765 fami;ies were on the Aid to Families With Dependeat Chil-

dren (AFDC) regular prog;ém, and 82 families on the Unemployed Parent Com-—

ponent were reported fdf the District as of July 1972. 1In addition, 395 chil-

. dren in foster homes and licensed child care institutions were covered by AFLC.

General Relief caseé totaled 315. '

School Enrollment

In 1970, 100,024 persons 3 to 34 years old were enrolled in District
sqhools.e Elementary school earollment was 57,605; high school 26,890, and
9,255 persons were enrolled in collage. |
- Objectives of the North Central Area Qbard of Vocational, Technical,

. And Adult Education !
70 neat the éducational challenge of its district population the No-th
. Central Di;trict Board'adoptéd the following set of objectives as sat forth in
the Institutlional Profile, Area Roard of the NSth Central Vocational, Tech-
nical and Adult Education’DistricF, Decembé} 1; 1972.
‘ 1. To prepare persons for employment in a wide variety of mid-manage-
ment, technical, skilled and semi-skilled positions.

2. To upgrade the cepabilities of persons employed, to enable them to

~ maintain employment by keeping abreast of technological advance and/or

§

to advance in their fi2ld of employment.
-’. 3. To develop im employed persons new caﬁa@ilities to meed;Eheir desires
or to cope with the necessity for jeb cﬁangé. !
4, To assist persons in self-evaluation and determinapion of career di-
" rection through tgs%ing, counseling and guidance so that they may,
through @ducation, realize their maximum emplcyme;t potential.
5. To provide an opportunity to remove deficiencies according to indi-

¢

o ‘ 3
‘ . - ’ . ' 1 1

»

’e £
.
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vidual needs of people who lack adequate proficiend§/;;\;¥ckgroupd ’

courses necessary for success inethe vocational or technical curricu- .

lum they need to pursue. , f' . i

6. To encourage and provide opportunity for persons presently employed to

' »
become involve% in education related to emplo;hent, to also develop

Al

as an individual to meet responsibilities as a member of a family and

citizen in a free society. -
£ .

7. To provide éfea leadership, education programs, education services and

[ ~

. i
facilities, consistent with the institution's objectives, desired by
the persons in the North Central Vocational, Technical and Adult Edu-
cation District. . . |

.. \
Objectives for Career Education for Persons In Rural a ¥
Areas-Primary Focus On Adults 16 and Over*

1. To increase career education activities to
- those persons 16 years old and older for those persons--
. a. presently in high school, public and private,
b. presently unemployed, and
c. presently employed. -

tives, by helping them beccme aware of - -

their abilities, provide career awareness . ’

experiences, career exploration activities .
and career preparation programs. ) : .

2. To develoﬁ career awareness materials. .
Emphasis to be placed on "mini-course" :
development concept, and transpertability K
feature for dissemination ,particularly ) s

_as they relate to broadcast educational
television.

3. TO expand careér awareness programs at - s
K-6 grade level.

4. To expand career awarensss of the world e
- \ .
*Third Party Evaluation Report of Career Education For Persons in Rural Areas-

Primary Focus on Adults 16 and Over, Center for Studies in Vocational,
Technical and Adult Education, May, 1974, Madisom, Wis.
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of work to junior high or middle school. . o ' .- A I
5. To expand carcer ecduvcation activities to . : ' _— . .
small rural high schéols where a high o ' o ' o o
percentage of the student body are from P S
disadvantaged, icw income families.- ' - “ oo
6. To provide career awareness programs for . e o
the parents of high school seniors who in T e
the fall semester are undecided as to ‘
immediate career objectives (approri-~ . : ' : .
mately 15%). - . kY . . N R

7. To praovide summer carcer exploration . ‘
activitles to those youth presently 16 s
years old or over, wvho are in high school . ‘

.and/or work experience programs. - ‘

8. T. provide counseling services and career = . . R
informetion for the mature wvomen who wish . " . '
to re-enter the labor market. \ | ' NN

. " . ’
.

9. To expand career awirenars, career exploras . . . ‘
tion and career: p*epa:ation activities to . . R
Vietnam ve t2rans. . . ! -

10. To expard the articulzation of curriculum ,. 3 |
development in carcer preparatlon as : . . '
depicted in the career education model . : < ‘
(see- RAppendix) between high school voca- . R i
tional programs and ‘post-secondary voca~ ... . : ' : i
tional-technical education programs in af . . ‘
least four ; programs the first year. .. S o

11. To expand caqcer awarenéss\énd career counseling. . ‘ :
services to. those persons 16 vears old and over: ° . - ‘ .
a, in high echool . ’ "

b. in post-secondary vocational—preparatqry ' % N S
‘Frogreay vy ) . .

c. at least 10 of those »ersons presently - N ]
uvneaployed vho ave registered with the - ' o ee . A
Wausau office of the Wisconsin State’ . T o
Employment Service. . ' A -

d. at least 2000 adults presently : . I : : S
employed \ o ) ’
e. wouwen who desi*e%to prepﬂre to re- . v I
enter the labor ﬁarket. ] . i e
f. American Indians ¥ J A N U
g, rural disadvan»uged whites’ . .0 el

12, To identify and disseminate employment 6§enin% - ' '.-ﬁ

- . " . PR
“ . 4, .. Y

S ° ) . . 4

.
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infofmation within the district, and vhere 2
feasible within the state.

13. To provide information on post-secondary
vocational, technical program oﬁ%nings
to high schools within the‘district.

14, To expand part-time career preparation -
opportunities for those persons over 16 years
of gge by four n2v courses per year (two per
semester) to serve approximately 5060 ge%sons.

The seotion to follow will compare in a general way the objectives of the .

NCTI and the obfectives of the Exedﬁlaiy Project. First, the comparison is to

indicate that the Project's objectives are coterminous with specifieé objectives

¥

of the NCTI and generally with others. Serondly, the comparison will highlight
those areas of service which the NCTI Area Board chould consideré?pnding when

Federal funds terminate the project. »

>
The Exemplary Project Undergirds N.C.T.I.
’ District Objectives

The purpose of this;section of the report is to show that the Project staff
members, in pursuing the objectives of the Exemplary Project, have implemented -
o ' o -
and enhanced the objectives of the NCTI Area District Bgard, some gore than rs,

The Exemplary'Proiect has carried out objectives whlch up until the establishment:
of the Project.had received passing efforts more or less in the dailly routine ac:

t{z}ties of the staff of tﬁe NCTI. This review of NCTI.objectives and the objec~

~

tives of the Exemmflary Pfoject will have implicatlons for the NCTI administretion .

s

ané for its services to the District residents after the third year 2§‘Ehe Exemp— -

lary Project when Federal funding ceases. 3 . .

- »g,»«- -

HCTI Digtrict Obgective No. 7 will be considéred first for purposes of this

-~
"

report. Objective 7 states tﬁat NCTI is "to provide area 1eadership, educational
programs,ueducktion services using the District 8 facilities cemsistent with the

institutions' cbjectives desired by persons of the District”. The writing of the

Ao .
? R ~
Ve R v
L
LY




proposal, and the funding of it, in which are recogaized the staff sgrvices an&

activities now provided or provided insufficiently is evidence of leadership. The

-

effort to reach populations hitherto reached partly or not at all, to assist
persons with the development of self-awareness and career awareness at all age

i levels is. a new thrust or a long delayed one. A few‘examplig are, providing as-

5@

sistance to school with materials and demonstrations in the classroom dealing
with self-awarengss and career awareness in grades K-14, job exploration workshops
held at the NCTwahere high school students could engage in actual work experience
in the various laboratories of NCTI o;king with parents of undecided high school
seniors and to provide guidance services in the schools where the services ;ere
either non—éxistent or were inadequate.' At the adult level 16 years and over ser-
vices were provided éo enroliees at the Store Froas{ School, to perzuns who caze
to the intake supervisor of the Marathon County Scoial Sefvices, cooperating with
\\the Job Services and the Community Agtion Program, and assisting the Senior Citi-
;ens. The staff éf the Project was successful in artichlating the efforts of
the departments,gf the NCTI with their counterparts in the publiic school system.

The‘second Vistrict objective for purposes of this evaluation is Objective

No. 4 which perta'ns to assistance to persons in self-evaluation and-determinaticn
‘ hh—-\

of ﬁgfeer direction through testing, counseling and guidance so that they may //

. through education‘realiae their maximum employment'poteptial.. Objective No. 4

£

was implemented d}.enhanced through the Project staff's efforts with persons tak-

a ing the General Education Developmental Testing ?%gram and the counseling and_

educational program that was set up to be followed by the abplicant. This ob-

jective was carried out by éorking closely with those adults who were enrolléd in .
i.t e N . ‘:\'.‘ -

P N\
the Addlt Basic Education Program. The introduction of these persons to self-
< o

avareness and career awareness and the implementaitoanE\a prozram of education




I
i

YB#ch went beyond the basic 3 Rs was an innovation. The entire program with

&
3

schools k—ld was in fﬁlfillment of this NCTI objective. This was especially sig-
nificant in view of the many small rural schbols in thei NCTI District.

The third NCTI objective of siénificance to the Project, Objective No. 5.
deals with "opportunities to remove deficiencieg_according to individual neeés
of people wﬁo‘Iack adequate proficiency in backgro;nd coursesg nec;ssary for suc- ]
cess in the vocational or technical curriculum they seek to pursue'. Persons in-

cluded in this objective have been mentioned above. Tﬁq\zzziéct staff very defi-

Wit
i

nately exten.)ed themselves in their efforts to seek out and to encourage and assist
persons with deficiencies. As great as they feel’thap the need was to Seek out
these persons and to assist them and even though they coordinated thelr efforts
with other agencles, their effort proved to be less successful many times due to
the personal characteristics of the persons to be helped. A more complete des-
crip}ion of the efforts of the Project staff will be found in later sections deal-
ing with "Adults 16 Years and Over'", 'Women" and "Agencies". The list is sufficient
and it 1is most import;nt at this point to point out that the efforts of the Project
staff have decvastrated a real need for the NCTI staff and Area Board to give réal-

consideration as to how to best serve these populations in their fulfillmeat of |

-
~

their objectiwe.‘

- .

The Project “staff members were not unmindful of the remaining objeétives oé
the NCTI and they attempted to.fulfill them as they encountered peréons who fell
into.the respective are; of operation delineated by the objectives. However, .
the concerns whicg prompted the development of the Project where concerns related
Eo the 3 objectives of the NCTI described above. ) »
Observations

The Project is entering its third and final year.: Generally, these Federal

projects ara demonstration projects as the term "Exemplary Project' indicates.




It is assumed that Federal funds were sought to demoﬁstrate a_needland that if
beneficial results were found that lécal authorities would provide funding or
find other sources of fundé, to continue to provide for these needs.
The'experiences'bf the Project’étaff clearly indicate that the quectives of
- the NCTI l}sted above were not being met or mgt inadequately when offered to the
populations mentioned above. The following 6bservations are briefly stated in
preparation for the recommendations fo foilom. A fuller treatment is given in the
sections to follow in the next chapter.
1. The best intentions and efforts of the Project staff too often were frus-
v(QE;d Lty the pertonal~£haracteristics}of those whon they sousht to help.
They were prevented from deualing with them in groups such as those in
classes or in other captive situationé. Most of these persong ar;‘Fbet
dealt with on a one to cile basis. |
2. The staff found that agencies which dealt with the same prospective clientel
were %ooperative and that they offeéq? valuable hkelp. -
3. The acéeptancé of the staff in the eléﬁggzéry and secondary schools and

the many services reﬁdered is an indication that thé services are needed

’very muck. Witnesses from the small shcools were impressive. The larger
' . . .

e

schools appreciated the additiomal gservices provided as weil as the coopera-

.
»

- © tive use of bibliography and materials of instructiom.

A

4. The efforts at the articulaticn of instructioral activities and programs

’

at’ the NCTI with those in the secondary schools opened up new vistas fo;

g N

instructional personnel at the secondary schools, .nd the NCTI, as well
, > ag for the secondary school students.

" Recormmendations N o

.

4

The efforts of the Project staff hayé been exteggive and noteworthy. From
k] ' . ,! .

.
. -
9 . ’

Q ’ ' \ ’

7 "
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{ the beginning, it was obvious that even with the best intentions and the best
i efforts that the staff could not fulfill completelx all the objectives that were
sat forth in the proposal. This is to say that a way must %e f€und for cdfrying
on the work that the staff has so significantly pointed up. Ths following recom-
' mendations are presented for the NCTI administration. ,

| 1. The administration of the NCTI should estabiish a formal liaison with social

service agencies in order to work with adults for whom the agencies fill a

pr;mary need. It appears that whenever a grimary need is fulfilled for an
adult the project staff achieved a degree ok success which would not have been

™~
gained without the cooperation of the agency.

|
2. The aéministration of the NCTI should seek tﬁe codperation of public school ‘
administrators to establish a position in the Cooperative Educational Ser- . ‘
vices Agencies of the NCTI Districtito assist schools in impleuenting Career ‘
Education. These persons should be qualified to assist w{th curriculun im-
- plementatfon,by means of banagehent by objeétfves.‘ e
3. The administration at NCTI should make formal provision for staf%ito articu-
late the vocational programs in the secondary schools with thgkvoeational-

technical programs at the NCTI, and to be of assistance to the persﬁn igfthe

Cooperative Educational Service Agencles responsible for Career Educaeion\%\

qtge;puﬁlic and if possible, private elementary add secondary schools. \
ook ' X
] The following chapter dezls with the mamner in which the Project staff by A

various means communicated with as many of the public as péasible; describes
selectedﬁexperiences with the broad area of Adults 16 Years aﬁa Over; Women, as

a separate category of adults; the Project staff's relations with the NCTI staff
aﬂd the introduction of career education into NCTI ciasses‘as well as the cooper- -

ation of NCTI staff at the time that the Project staff was trying to introduce

. \
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the Career iducétionicqncept to the clementarf,and secondary schools and to assist
with the iﬁplementation into the curriculum of the schoéls* describe the project
staff's experiences with the introduction of Career Education into the schools and
finally 4 seview of the Projcet personnel in relation to the services performed.
Another section to follow will deal specifically with the results of the

tests given in selected schools as- recommended in the Draft Guldelines for the

Evaluation of Career Education Programs

..*.O
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THE SCOPE OF THE PROJECT .

This chapter consists of the following seven subsections: Communication,
Adults 16 Years and Over, Women, Agency Cooperation, NCTI Staff Involvement,
School Participation, and Personnel. Each section deals with an aspect
of the total effort in which the Project congult;nts were involved and which
was evaluated as,beét as;was possible under the circumstances. After a brief

description of activities some observations are made and recommendations are

stated.

TﬁF féllowing chapter will deal more specifically and at the same tine,
more conprehensively with the work of the project codsultants in selected
‘schools. The section on School Participation mentioned above is a general sum-

mary and was included in order to complete a deécription of the scope of the
, Ed

L]

Project. N
Cormunications , .

The Project staff announced the establishment of the Project and the

services available from it by ueans of the media available, newspaper, T.V.,

 radio, flyers, a newsletter, handouts and a»agsaker's bureau.

They appeared before local service organi?étions. They worggg with parents

» -
it

and teachetrs at conferences and provided displays. .

As time went on they‘produged more newsletters and-issued 2,000 flyers

for 3 educational programé. They appeared as guests on '55" Feedback, a radic

’

program and the estimate was that 69,000 persons had viewed it. They also appeared

.

. i 12 .
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on TV emphasizing Area Employment Trends and Education and Work Opportunities for

Women.
They presented the American Pie Forum over the local TV station.
Workshops, although largely meant for instruction, are l:}gans“‘ to communication

when presented successfully. Such was the workshop on New CareeflOpporﬁuni;ieé

- fgr Women.
. - Career Development displays were presented at meetings of all kinds. Clascses
at the NCTI such as "Going Places with Your Personality" were popular. Slide

presentations produced at the NCTI were thought tn be affective comnuﬁiannzef”(;%e

excellent bibliography completed by the Project personnel as well as the materials

centergat NCTI were well received.
! i
Observations : |

i

l ’ L
Career education may need to be defined more specifically in the minds of

the various publics. It needs to be related to cqpcepts that variou pubiics may

hold, rightly or wrongly. Career Education must be associated in the|minds of

. <

the yarious publics with the idea that working is something most of us must do to

. exist, that there. are many kinds of careers, that some persons are bekter‘adepf

at some careers than others, that interests can be determined and cﬁaQSeléd.~ The

public must know that Career Education is 1eafning about oneself and re‘atihg one's

interests and abilities “to occupations "(work), to learning in school in generai.

. . They need to know that Career Educatioa is related to the job market, to employment

.. : . L
. and to the avoidance or diminution of the ranks of the unemployed. % \

A v

Successful‘implementation and assured continuation of Career Education im | //‘ﬂ;”,//

PR

“schools is dependent upon public support. Public support, in additf%n to anﬁég-.

~

preciation of the concept and the manner in which Career Education is impleﬁeﬁf%ﬁ
Iy - o

in the schools should be demghstrated when special personnel are to be eﬁploye57:§

and additiodnal inatructional materials and equipment are to be acquired to im- sf%
- RN

1

3
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plement the instructional program.
Recommendations

It i8 recommended that a special project be financed to conduct a survey

that would:

1. identify all the publics of a community relative to theiy concepts of Career

P

Education, ,

N
;i;} 2, identify the various publics in relation to those who might profit from -
Career pducation, and

3. determine the degree of support for the implementation of Career Education

at grade levels ¥-14 and:for Adults .16 years .and: over.

.

-

. Y
The results of such a surve¥ should enable a school system contemplating

| the introduction of Career Education to deal with the public effeqfively first,

» ¢

| as to who understands the concept and is in favor of the adoption of the concept

and thereby gain support for the idea. Secondly, the identificaticn of prospect-
“ t i‘.’ & . !

. 1ve clientel for the Career Education program and their attitudes toward it

would thereby emable the school siaff to prepare effectively for dealing with this

7

clientel. " o N
| Adults 16 Years and Over

This category, Adultg 16 Years and Over, is a very broad category. There

-

are persons who are 16 years and over who are not in public schools. Neither

.

are'thgse people permitted employment in competition,with those 18 years and over.
- Still, they are either subject to attendance at vocational schodls and/or .

are there for special reasons as is illustrated by descriptions to follow.

" ~ < -~

| é’Furthemmore, there is the &dult employed, the adqu;?nderémployed and the

adult unemployed. There is the matter of women adults anhd men adults. ~
~

3
~

|
@ The effort in this project has ‘been directed toward various adult groups. ,
| ! ' o

E The discussion that follows deals with those 16 years and over in a general way.

. ¥

>
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It appears that the expectation was that something for everyone wcdld somehow,

in some cases at least, crystalize into a given group of -sufficient size to work

wi}h effectively.. - . »
“ One of the earlier egperiendés of the Project consgltants was with a group
of 80 NCTI full-time students who were instructed in the use of the Job Bank.
A NCTI staff person is assigned to the administration of the General Educa-
tion Developmental Tests. A general education development preparation class was

instructed in the interview methods of job application. This class also pro-

vided the students with an opportunity\to seek answers to general education ifi~-

-

formgtion"guestions. » \
A girl visually impaired wanting to drop out of school was counséled to

remain in schogl. ' ’ . . :
The conguitants found difficulty in reaching gisadvahtagéd aduits. They .

are of the opinion that working with another agency such as the Job Service 0f~

fice or Community Action Program has been more effective by agsuring definite en-

£

rollmen;\bf a more cohesive and similar group of participénts.

Some senior citizens have been reached through an effort by the Marathon

Py
-

County Public Library. . ' y;

An effort has been made to reach enrollees in Basic Adult Education programs

with career education programs such as self-awareness and career awareness.
!

Pareats of high school seniors’who are undecided as to their future have re-

R
J

ceived help from the consultants. y ,
fhe consultants experienced difficulty with attendance of igetings for adults.
Apprrently experiences differ from city to city.
rOut—ghtients at the Marathon County geélth Care Center have received:help

from the Project consultants.

.. L
The consultants have provided in-serviee programs for 6 members of the ,




{

Community Action Program Youth Development staff. They are planning a joint effort

working with high school dropouts. '

- g

The consultants have been condudting weekly meetings at the\Store Front, an
T ¢ )

alternate school program for'dropouts'from the publir sch syétem. ;his is
N oo

. ~ .
a program supported by VISTA, The Community Action Youth Development Program aQi;

the Board of Educatipn.

'vThe staff is organizing to deal more effectively with rural disadvan;gged.

)

The Associate Director will coordihate the Basic Education Program because it
appears that Career Education and Adult Basic Education are geared to the rural

»
disadvantaged. <«
Observations - ‘ ‘

- -

1. The diverse clientel described above_ié an indication of the problem of
dealing with the adult in general. Thgwdesire to help everiane is adinirable
; | a

. T ey i
but it spreads a limited staff too thin. In addition, the staff has not.the

v

time to determine the reaton for their success or failure in dealing with

~

these groups:. (. p

v

2. Apparently, there are primary needs more important to many a&adults than

W

Career Education as they see it at a given timeL} Therefore, they take care
of thgir'primary needs first and education is secoidary.
R .0 . v
3. The observation of the consultants may have merit that they might deal with

some adults more effectively by working with other gréups: Apparently, or-

ganizations such as the Job Service Office or the' Community Action Program

2

fulfill the needs of adults or their primary needs.
4, Store Front Schools have been found effective in somé‘c%;ies; The consul-
tants have found thus far that the emrollment has not been sufficiently

stable to offer a program effectively. An attempt %411 be made to sta-

bilize the enrollment.




~

Reconmmendations

0

1. Liﬁjt the number of categories of Adu%tsﬁ16 Years and Over to be dealt

with,

.
-

2; Coordinate the efforts of the Project.consultarts with the staff efforts

L]
~

" of organizations who geem to command the continued attentlion of the adult
clientel they serve. The consultants have had some experience with this.
Other recommendations appear in the section OQ Agencies. .

3. The disadvantaged need to be sought out. For w@ile they may need to be
dealt with on a one to one .basis. The cons tants need to use the case

) sfudy approach and keep records as does any clinician in order to of £ér

guidance and to observe and record progress. ™
% .

.

Women
The movement dealing with the status of women has been sufficiently éffec~

tive so that they received thuir sﬁare of attention among adults by the Project

copsultants. The consultants worked with women's groups such as the Women's
&

Group at the U.W. Marathon County Center, At a particular time they met with

Norma Briggs, Executive Director of the Governor's Commission on the Status of

-~
s
L3

Women. On the other end of the spectrum they have had a fair amount of success
~
in working with the Mother's Club, a welfare group, an AFDC group known as the

+
1
{

Tuesday Morning Mothers Group.

The YWCA has a women's group who call thems;aveé Holiday From A>von Strings.

-

They viewed the filmstrip 'Women Today".

Tuesday Morning Mother's Group viewed the filmstrips "Yomen Today", "Woman,

.

at Work" and self-awareness film strip - "Why I Am Afraid To Tell You Who I Am".

4 -

At!qnother time this group viewed the filmstrip "You are Importaat®,

The consultants organized a "New Career Options for Women Workshop-Promoting

-

the Development of Girls and Women". One hundred and fifty women attended.

0 o . S
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Another program was organized around trends for women's awareness of the

iﬁ‘ status of women and gelf-awareness. This program was presented In 6-~2 hour ses- {
By |
. sions withian enrollment of 16 women. The program included the filmstrips, "Women
. Today", "Why Am I Afraid To<?e11 You Who I Am", and "You Are Important”.

) The consultants have met with the members of the University of Wisconsin

Women's Center group to plan acgivities for women in the community. At the same

meeting the filmstrip "Women At Work" was presented. Also a plan was developed
A\,

for a workshop on "Sexism in Education".

P

P

Observations

1. The presl.l concern for the status of women, and a workidg group obviously

with some prestige }/a3 given emphasis to career education for women. It isa
g mp 1

good nucleus to‘work with and the consultants have capitalized on it tq/,// ‘

their=credit. However, the question darises as to just how much was ac-
P . .- , .

complished. Nonetheless, the illustration bears out h: point nad

consultant that working with an established (group gives greater impetus
. ’ ‘
to successful career education.

)

- 2. Another established group to work with and'éith some success is the-Tu.sday.
Morning Mothers Group. This group which obviously does’ not have thgtad—
vantages of the U.W. Women's Center is worthy of the consultants effort. r
Fu;thermore, a planned program wi;h definite plans for measuring progress

would be rewarding.

Recommendation. j . .

« -

. 1. Consultants should concentrate on working with the Tuesday :loraing Mothers

Group because they are a disadvantaged group.’ If neccssary, use the case

3

study approach to enable the consultant to be productive as well as to

‘

measure progress.

“
1

'

4 ‘
|
|

~ 26 o ’ )
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2, Whon working with groups cstablish a spécific goal or' sdt of goals and ﬂcr

+ &

termineswhether these were achieved. Detcrmine mcthods of évaluatioﬁfin ad- |

.
.

vance, possibly with the members of the group. This insures, ndt only ef-

fective presentation but assures the group of meeting its nbcds.

- . . ~
\ * . ’

Agency Cooperation . v e . b

Project pefsonnel have sought the assistance of agencies in carrying opt° B .
, objectives of the Project. This is very much to their credit and is likely to

be very productive and of permanent value to the NCTI as well. Not all of the

agencies qinmbe ligted here but the list is an indication of ttj agencies that
g¥e 3 K

share an interest in Career Education and education gene;ally. : ,

)

- Tmmediately, the coasultants conferred with the public schoals of the area.

a

Since the schools'in the Distmict héve a district organization of their own (not

1 {3~¢§ffssarily coterminus with tggkggTI District) the consultants sought the coopera~

‘;§i°n of the Cooperation Educational\Service Agencies (CESA)..
Cad

1

v
.

The chambers of commerce wqre'sought out in several cities. Business,

Industry and Education Daxs were uysed to an advantage for the schools, the'com—
. . . o

.

munity and the purposes of the ?foject. ) . ‘ . ' o

&

The Job Services Office a]p the Community Action Program Group were appealed
to for assistance and cooperation. WIN and CETA groups were sought out.

The civic clubs such as the Kiwanis Club and thc Lions Clubs served as

. »
S,

é means of publicizing career education and the purposes of the Project.

e . M

. The YMCA already had a number of orgénizations Ehat }esponded to the appeal

of the consultants such as the Holiday From Apron qcrings Group and the Tuesday

3
&
AN

1 Morning Mothers Group. . ) | :
‘ - . w 5 N ) ' 3
. . The U.W., Marathon County Center was tﬁc nucleus fer’ the University of Wis-
consin Women's Center and this group aopears to ‘be an effectiyc ally in working
- . . "' ‘. ¢ » N + . s
. Ty’ - " C : . ,
- . 2 { o) . , 0




the classes of the vocational and technical programs, a number. of vocatj,oﬁgl .and

,techniqg; program instructors have begyn tp incorporate Career Education in thé€ir

J ‘;: | | :\“\
with w ﬁin in the cghmunity. -
e Marathon County Health Care Center and the Marathon Cifnty Social Ser-

vices provide a‘iource of persons whom the Project consultants can help.

The Marat County Public Library has a clientel to be served by the Pro-

—
4

Ject. Furthermore, the Library has facilities as we11 as prggram personnel to

put ar the disposal of the Progect personnel.

- Observations

“' ! ‘/.. .
1. The Project staff has successfully gone to various agencies for cooperation.

. |
2. The agencies have responded generously and openad up doors to various types

of persons in*ﬂgéd of assistance which the Project staff can offer.
Recommendat ions ’
1.;Cgﬁ£inue to work with agcncies éo procure clicntel.
2. Attempt to integrate the efforts of the agencles and the Projéct consultants
when objectives appear to merge or are duplicated. The professionals in |
- all giese agencies have siﬁilar problems concerning ciientel and their prob-
lems are similar to those of the Projéét personnel. Therefore, pool resourcés

.as often as possible:

NCTI Staff

*

The part plﬁggd by «the instructional staff and the administration of the NCTI
is vital,to the- continuaf§:?>f:f Career Education after the Project is terminated.

Whereas the Project staff members have demonstrated Career Bducatior in some of

courses. This experience on the part,of theTechnical Institut

T -

ables them to deal understandingly h their counterparts in the public schools

n

" as well as adult groups. ' ~




j The Director and A;éocigte Director have participated in the articulation
meetings of the deal.Vocational Education Coordinators (LVEC).

The Project consultants conductel sessions with classes, demonstrated ma-
terials and conducted individual counseling as a meaps of incorporati?g Career

“~ Education into several NCTI programs

The Project persomnel arranged articulation meetings to be held. between in-
séfuctors_at the NCTI and representatives from 17 district‘;iég\ijPools.

Tours at the NCTI were arranged for students and parents. A Cluster Busfgr
Symposium in marketing, and contests in business and agriculture were held. As

da,joi;t effort bdtween the busihess department and the Prodect, a questionaire

to determine the time and subjects for further group articulation was presented
to approximately 50 secondary school business education teachers dt the Wiscon-
sin Eddé%tion Assdciation meeting.

. ~ .

- Efforts have been made to involve instructors at NCTI in Career Education
through the gemester in-service meetings, flyers were produced, planning meetings e
conducted, and- classroom demonstrations held. Racks containing brcchures with
information'on programs at NCTI and career development have been delivered to
schools as a cooperative effort to student services. ' .

Slide tapd presentations devgi;ped by NCTI instructors at the Career Ex-

ploration Worisbop For Students Involved in Youth Work Experidnce Programs have

’:Eéen completed and, are currently being circulgged through the NCTI library.

B

A a ~ ~

. - Observations
‘ r

The Project staff has been permitted by instructors in the vocational and
technical instructianal progtams bc’aé&onstrate Career Education in thedr classes.

A few instructors are beginning to introduce Career Education in their classes

at levels where Career Education can make a contributioh.

29 y




Recommendations-

1. Continue to maintain and develop still further art%;ulation between the

(-

Project staff efforts and instructional personnel of the NCTI.
2. Continue to use the resources and instructional peésonnel of NCTI.for the

development of materials of instruction for use,in the public schools. &t ;
. :‘ 1) " -
{i School Participation

Thts section is intended to serve as a summary review of the manner in

which the schools were opened up to the Project sultants. It also points up
/
2
arrangements provided in the schools intentionally or otherwise by means of which
the Project congultants served the faculty and students of these schools. The

next chapter will deal with some of the results in the schools of the efforts of
the Project staff. . -

There were a total of 25 schools involved, including elementary‘schools,
middle schools, junior high schqols, senior high schools and a Catholic elemen-
tary school and a Catholic high school. All schools in the District were in-

vited to join the Project. -

A

These schools were serviced'by five coneultants representing the Project.

/
One of these consultants was located origin=lly at Medford, ‘Wisconsin to serve

the schools in the Western and Northern reaches of- the NCTI Diéérict. Another

L4

consultant was located dt Antigo to serve the schools in the Eastern and North-~
eastern reaches of the District. The other three consultants served at the Cen-
tral area and Southern section of the District. ’ “ .

-

After a general meeting ¢f all school administrators letters were sent

out again inviting all schools to participate. Enclosed in the letter was a
copy of Potential Services in Career Education. The information provided by '~ -

the responses to this inquiry plus a Careers Invento{ﬁvSuIVey for high school-

.
@ ' . .-
AR
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seniors'served as entrees to work with the. schools. An additional activity
to~encourage participation in the Project was the Career Explovation Workshop
held at*the NCTI. Students attended and were able to try‘putof;¥ir abilities,
skills, and interests in the various departments qf.instruction at the NCTI.,
Generally, after superintendents of schools’were satisfied with the )

intent of the Project, condultants, and the scope of.the program projected

by the consultants, the.congnltants met with counselors, LVEC's and teachers.
The school cownselors were looked to by.the consultants as the coordinators or

) the persons to run interference for them with teacners and administrators.

In some instances the administration selected Career Education Commitrtees.

- L4 4

The comsultants found thac their activities were more successful in those

schoo{/—;here the administrators continued to manifest a vital interest in

the Project. . ) ‘ ’ -

Project consultants had relatively free access to teachers. Consultants
orked with entire departuents of subjed%%mstter groups, grade level
‘ . - - . ..
eachers and with individual teachers. In some instances, Project consul-

tants met with individual teachers by apbointment and in other instances

3

the zonsultants were available in a given room and teachers were able to

~

confer with them at their convenience. !Many .times the lumch hour was the/\>

- [

most convenient time for the teachers to confer with the cnnsultant. One
. . )
school system provided substitute teachers to permit the regular teachers to

attend meetings that extended over a period of 3 days. It would appear that

L 4

more school systems could organize for scheduled in—service purposes as’

did the school system just mentioned if not for so extended a period of

AN

time.

}‘The purpose of this evaluation is not to-review in detail all of the dctiy--

ities'in the schools. These can be found in the quarterly reports issued by.

N 23
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!e Project Director, Dr. Russell Paulson.
The career interest surveys completed by high gchool seniors and the Po-

* tential ?ervices ié:;ggeer éducation provided the scope of services available
f;om the Project Consultants. The Project ﬁas an. utonstee.library of instruct-
ional materials and equipment to loan to schools. In addition, courses were
offered forlcredit in cooperation with U.W.-Stout. Classroom demons;ratibns
were conducted by means of mini-ccurses. -

The activities that were develsped by the respequve school faculties and

students are of interest. Again, a detailed listing and description is not the -

intent of this report. However, some highlights are in order. One school sys-

i
tem organized a mobile unit to wove among the elementary schools to give students ;
the experience of taking simple equipment.apart and to put it together again,
Arother school developed a céreer program for retarded chilaren.

Another schooiﬁsystem set up a two week workshop to develop an 80 page
- handbook which included guidelines; object;ves and goalg to be adopted by the \
school administration to be used system wide. For the same commuiity the P;o;
fessional Womenig Club volunteered help to implement the Career Education pro-

gramn in the schools. .

One of the area school systems set up a 3 day "Community-Schools Career Edu;“

»

{ ‘ .
cation" program. Substitute teachers were provided. During this time classroom
demonstrations were given, panel discussions were held involving students and

\
teachers. Instructional materials and audio-visual presentations were set up

— /

for students and teachers. * v

o . . *
New teachers needed to be introduced to and oriented,to Career Education. .

\
. A special effort was made in one system means to carrying on effectively
\ .

V\ - -

where a previous teacher had left off.

32
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* Career Resource Guides and Comﬁunity Resources Guides have been developed
by severql schools.
Career Development, Days for students and faculty have been set aside by fome

schools.

Other schools have seen tye necessity for the establishment of Parént—Teachér
vConferences and often in connection with these conferences information films have
. been shown such as "Future Shock" and "The.World of Work".
In some instanceslconsultants have been available to studeﬁfs, pareﬁts, and

teachers meeting together.

-

*, Faculty members at one school indicated that materials of instruction were g

more impoagant for high school teachers whereas elementary school teachers rated
in-gervice education more important. .

Coordi;ation among agencies serving the éntire community is en effectivd
aid to Career Education. Iﬁ one community, all the agencies serving the commun-
ity participated in the development of a Community Services Guide to _Career Edu-
cation. ‘ .

Smaller schools have found it profitable to arramge for schools coming to a

o ~r

convenient locati&n.to make better use of the consultant's time and also to share

ideas.

’

-

' A draft copy of the "Guidelines for the Evaluation of Career Education Pro-

3 ~. "

grams" was introduced during the latter part of the year. An attempt was made

4

to establish treatment and contrél groups of some of the schools to determine any
progress in Career Education especially in self-awareness and career awareness.

Commercially produced tests recommended in.the Guidelines were used. Test results

Y

<

_ will be discussed in the Cﬁapter on Evaluation at Grade Levels 3,5,9, and 12.
The consultants were of the opinion that the adults with whor they had worked

wo§}d not respond elther in groups or as individuals to the qu:f% tests such as
L 0

[N S = = (el .
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fecommended by tbeigéédelines.

There is no~25ubt éhat the school systems of the NCII Distriet have ac= '
cepted the Proj;ct consultants and the concept of Career Education, althcugh
they mé;*have donecso with varying degrees of effegtiveness. Furtherwore,
their accpetance is testimony also to the leadership and services provided by the
Project personnel. ' .
Observations :

Al

1. Project ccnsultants have observed that they are most satisfied with their S

prearess at those achools where there is active support by the administra-

-

tior.

- ¥

2. One of the schools in which it appears that a great effort was concentrated

k) & - .
- in 2 or 3 days provided substitute tecachers to release teachers %o werk with f}
ctudents and parents on Career Education projects. -

‘3. Another school made 3 specizl effort at the induction and criencation of
ncw teachers to the program.

2% 3. One of tha. superintendents of.schoolg appointed a Career Education Comuittee |
t o

¢ .
consistiug of faculity members to develop a guide for the introcuction of

.. . »

X, Career Education into the system.
S. Ir some comnmities citizens organizations participate in the development

of conmunity resource guides.

5 ‘
. 1. Be sure that someone in a school system keeps the top administration in-

formed about the :progress:--of Career Education in a-given system.
- £

Reccmnendations ) T .
2. Encourage the release of teachers from classes by means of substitute

PN
.- )
b

teachers. ) ‘ S

~ - ~1

3..The induction and orientation of new teachéf::}nt5 Career Education should

14 . u

be encouraged. - . -

e

- | | - 34 . -
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4. The appointment of committees of teachers to plan guides for Career Educa-

tion for adoption by the administration should be encourzged. Sucﬁfteachgr

participation in policy formation makes for continued success of Career Edu-

cation. ‘ )
5. Encourage ad hioc citizen participation wherever they can help develop and
strengthen the program. ¢
" ’ , Personnel

The Director and Associate Director have attended national conferences to

keep abreast of develcpments in Career Education. The Director has offered UW-

Stout credit courses in Curriculum and Methods in Career Education. Consultante |
& .
\ i have atténded staée wide meetings of the Personnel and Ciiildance Association.
A Director and Associate Director have conducted articulation mectings with KCIT
staff and LVECs. b
~T The consultants have directed in-service programs in the public<schools aai .
' wi;h individuals. .

Business, Industry, Educaticn Days sponsored by chamberg of commerce have R

been attended by the comsultants.

i Ser%ice clubs have been op;ned to them to tell their story.
They have presented filmstri? showings at the Marathon County Public Lib-

rary. . \

- - The incorporation of Career Education‘into the clasges at NCTI is to their
credit. % )

A review of their dealings with agencies attests to their accpetance with

-~ 7

then.

They have been willing to meet with parents of undecided seﬁiors,'anQ with
. =

—

teachers during their noon hour.

3 - -




/

A5 a means of atlvracting more adults to the Career Educatiorn program, and

-~/

2

as a more efficieut, effective use 6§ personnel,the”Asnglate Directer has also
taken on the respoasibilities as Coordinator of Adu1£ gasic Education at NCTI.~
Since both progiams aie geared for the xural disédvantaged adult, mauy of the
responsibilities are o§2rlapping. Another consuliant will be hired to assume tle:
censultans role in the schools which have been ser;ed by the Assoclate Director.

A review of the previous sections dealing with Communication, Agency Coope:a-

tion, Adults 16 Years and Over, Women, vorking with the NCTI staff and the coa=

; R
sultancs wouk with the schools Jleaves no doubt that much has been accomplished by

the consulrants in their attempt to make the comnunities and scnools CareeeéQZLa-

tion conscious. However, this is largely ase;\;;ﬁ>bservatlom, and observation

.

that is based or. che evaluctors assum2d vledge of conditions prior to the in-

roductilly oi the Career Education conccpg. : . . \

Cbservacious _
L]

1. An integr a the evaluation of personnel is the establishment of cb-
Jectives,.a ities and outcomes as butl%?gd above for a projecc and 1iis
«Subsidiery parts. " . //A\~ .

7. Job analysis andé;ob descriptions are important to employer as well as to

eyployee in that each must know what is to be done and what is consilered

to be normal accomplishment— ~

’

3. urowth of personnel aud special advancements of the project are designated

as 30Q expectations, iz other words, expectations over and above the normal

acttvities to get a given job done. The latter may be illustrated by a

ansultant working with a school. The normal outcome would be for teachers

o,

to accépt the instruction of a consultant and apply it in the school situ-

ation. The student would do well on a career dévelopmen§ assessment aad

"

p+ ents wogld seek the consultants' counsel. However, i‘e determination of

. - 36
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the administration to release a teacher or teachers and employ substitute

tedchers ;r addqparaprofessioﬁ;is to éﬁaﬁle tﬁe teachers to attend an iﬁ~
N service program or to plam or to pfoduce special materials would be con-
sidered a job expectation ovetr and above the normal roufine.
The evaluation éf cousulting and supervisory persqnnei presents some hazards
because the object of change is twice removed and ofteﬁ more. In other words,
B ﬂetween the administrator or the Project Director and the student or the recipient.
. _. are the consultants and the teacher and possibly others. Consequently,_ a constant _
éiertness to obstacles of succesé aﬁd changes by all personnel involved is impor-
tant. Frequent consultations between teachers and coﬁsﬁltants and the consultants
and ;he Director are most important and the establishment of formalized procedures

to maintain such communication is imperative. The consultants were aware of com-

munication problems and as a result located thelr offices in Wausau rather than

reducing distance by locating consultants in regional offices. Furthermore,

4 they soon discovered that reach had. special contributions to make and.then pot only

_pooled their resources but also worked in each other's territories.
. )

B,
Recormendations - . _ . N {

1. That objectives, activities and outcomes established for the Project and

4
4 *

- for subsidiary aspects of the Project be constituted as an aspect of per-

sonnel evaluation.

o~

a. Specific objectives for subsidiary components of the Project along with
. the general objectives should be stated. Objectives are guides to ac-
tion and the greater the specificity, the mgre likely is the effort of

. '

the consultant to be directly related to the ojbective.

“b.. Specific anticipated activities to be conduc by the consultants in’

their efforts to carry out the purposes of the Project should be stated.

% N LA

< o
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These may be modified from time to time a(/;ircumstances may dictate.

/

9.'S§-"fié outcomes‘éntiéapated byAtEe consultants resulting from their
efforts to implement the objéhtives,shgpid be listed. Variaticn in
outcomes can always be explained and many times justified. Outcomes
may be demonstration of skills, verbal or physical, they may be inter-
vactions among persons and they may be written respo ‘ses.

These statements submitted prior to the signing of an evaluation agreemant.

-

__will senve as a means to arriving at a consensus Letwcen thé Project petséynel

and the cvaluation team concerning the method of evaluation.
The benefit to, be derived from such an understanding would enable:

a. the consultants to pursue a more purposeful activity

’ 2

b. the consultants to direct their énergies to specific targets.
- c. the evaluators to eliminate as much bias as possible 'since they would be
’ locking for specific pre and post data rather than relying on the pos-
sibility that they may understaid the clientel's previous condition.
Specific items furnished by the consultants to be eééluated would be more
likely to produce a more fair assessment of the consultant's efforts. The evalu-

— - o

ators should evaluate on the basis of stated anticipated outcomes and of the effor:

put forth by the consultants rather than the evaluators expected outcomes and the

o

effort the evaluators think the consultant should have put forth. The latter

point of what the evaluators believe the consultant should have donme in preference
f ( 'q M B
to what he did is a question that can be discussed after the evaluation.

2. That job analysis’and job descriptions be instituted to enable consultants

to know what ‘is considered normal accomplishment.

3. That<expectati§ns of job performance beyond the goals of normal accomplish~

“

mént be establiéhed.

1)

4., That formalized procedures for constant communication be maintained

A -

and improved whengver possible.

. - 30
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EVALUATION AT GRADE LEVELS 3,6,9, and 12 -

The Project staff has been working intently for gbopg one and one-half
Ly

years with the' school staffs introducing Career Education ;ntdhthe curriculum.
Teachers, not all, have accepted the challenge to implement Career Education

and have taken it on as an additionai assignment to their regular duties in

most instances.  Sources for Career

Education have been books, articles, lec-
tures, films, workshops and a course offered by the University of Wisconsin-
Stout. After 13 months of Project activity some measure of progress is in

order.

¥

Standardized tests were introduced as a means of evaluation because

through the standardization process objectives have been arrived at which are
p .
generally accepted. All students are responding to the same questions: In

fairness to those associated with the Project the use of standardized tests

was not anticipated in the evaluation in the Project proposai, in fact, the

€

Guidelines had not been issued. Consequently, there are bound to be varia-

tiéns in what different teachers taught and counselors advised. Nevertheless; ~

the attempt to use standardized tests may be a more fair basis for evaluation

to the g¢rantor of funds as well as to teachers, students and Froject

personnel than on the spot observation by the evaluators.

Furthermore, this is an evaluation midway through the three year Project.

A

The use of standardized tests at this time will set more specific goals,
will cause teachers to be more selective in their neans of implementation,
and be more conscious of specific outcomes fg§‘the third year in their

participation in the Project.

The tests recormended by'éhe Guidelines were submitted to the consul~

~

i
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tants for their evaluation in terms of which test, in their opinion, was °.

>

appropriate to + c.isure what had been inplemented in the curriculums

including the counseling activities. They selected the Self-Observation
Ceales Form A, 1974 published by the’ National Testing Service, Arlington,
Virginia, and Career Education Cognitive Questionnaire Form A, 1974 published

by the Minnesota Research Coordinating 'Unit For Vocational Education, Univer-

sity of Minnesota,'Minneapolis, for grades 3 and 6. The Assessment of Career

Development test of the American College Testing Program and published by =~

Houghton Mifflin Company, Geneva, I1linois, was selected for grades 9 and 12
because the Project staff was of the opinion that its contents were appropriate
for the Career Education~contenr implemented 'In the curriculums of the schools
aud dotroduced by the counselors in _their counseling. F

The introduction of these tests after lS_nonths of Project progress
‘created some problems since neither the Project %Eaff/nor the school staffs
were prepared for it. Nor did the Project staff anticipate their selection
of treatment and control schools. Consequently, the Project staff selicted
those schools' as treatment schools and grade levels at which the teachers’
and administration had been most receptive to Career Eduction and had done some
imp{ementing. Schools and grades selected for the control group were those

who were not opposed to any implementatibn but who, in the opinion of the

Project staff, in comparison with the schools in the treatment group had not

.
’

progressed as far in’their inplementation efforts and who were not opposed to

administering the tests.

The groups were not selected as being representative of all the ele-
mentary and secondary schools in the North Central Technical Institute

District, They represent only themselves. They are equated only in the sense

32
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that all are schools in rural farm and non-farﬁ areag wiggﬁa similar ethnic
i . - A NN T ‘M ‘_:_; -
population mix. To repeat, there are a number of reasons for the introduction

. Vs
»

of these tests; ore, the test method appeared to provide a more objective .

9 & p
-

evaluation of the progress, if any, of thg impiémentatibh of ‘Career Education

into the schools than an on the spét observation; two, to acquaint Projecf

>

staff and school staffs with these tests; apd fhree, to establigsh more définite R

3 ‘),»

# -
of implemontation, and &Q;,Leachers and counsalors to airilve at wmore ponsciougd

pursued outcomes for the final year of the Project.

-

-~

£}
‘

The sections to follow will deal with the test .results for Self
Avareness - Grades 3 and 6, Career Awareness - Grades 3 and 6 and Assessment
/ ’
For Career Development - Gradés 9 and 12. Lo

’

SELF AWARENESS N ‘ 3
GRADES 3 AND 6 '

e s

The“variables with wﬁicQ»the evaluation was concerned-{é{ Grades 3

B
- o~ .

and 6 included Self Acceptance, Self Security, ‘Social Haturity,, Social
. ¢ \ 1
Confddence,  School Affiliation, Teacher Affiliation, Peer Affiliation and ’

Achievenent 'lotivation. Haturally, the test results were given in scores

although, for purpoées of this eva1§;tion and for the sake of brevity, the

o

. \ . -
results will be given in terms of the signific&ht differences gf the meaff///,

between the control and treatment groups.*
Grade 3 ) \\
@ . Y

The variables with which the evaluation was concerned for grades 3 were

gelf-Acceptance, Social Maturity. School Affiliation, Self Security and

Achievement Hotivation. High and low scores‘identify children as follows:
g \

*See statist@cian‘s note at the end of the chapter. RN

33 - . ’ L

41‘J | ,

- goalsy to-assist teacher ~and,ugﬁhaelarsﬁ£9‘be“more_sglec;;vg in their methods



‘l
- . 1
- 12
’/- =
L ’ . '
¥
- .
- R .
-

\ - i -

3

Self Acceptance: Children with high scores view themselves
positively and attribute to themselves qualities of happiness,

importance and general competences They see themselves as bein%’-—_*’/}‘

valued by peers, family, and teachers. Children with low scores
see themselves as unhappy, lacking in general competence and of
little inportance to others.

Social Maturity: Children with high scores on this scale know
how they atre 'supposed to think and feel in a variety of social .
situations. They have learned the importanceupf such notions . |
aS\gfairpIay," "sharing,'’ perséverance, ' “helpfulness, and . ¢ {
geherosity.” Children with low scores on thtls scavé have’ )
not learned these notiors and are likely to evidence behaviors |
}hat most adults would characterize as selfish inconsiderate or
: irmature.

u

School Affiliation: Childrer®with high scores view school as
. a positive influence in their lives. They enjoy going ‘to ﬁ .
~ . school, and they enjoy the activities associated with school? M
Children with low scores view school as an unhappy Mlace to be.
They do not enjoy riost schodl related activities’ and are
negativc about the importance of school in their lives.

,1

‘ Self-Security: Children with high scores report a high level nf
S emotional confidence or stability.. They feel that they are in-
. reasonable control of the factors that affect their lives
/ and spend little time worrying over possible troubles. Children <
’ with low scores on this scale vary a great deal. They are concermed )
thgg*gomething bad may happen and report feelings of nervougnéssy

|

|

|

\

1

\

1

L
A Achieveisent Motivation: This is a special scalé, relating achievement |

- ’ - . and ability to self concept. High scores imdicate increased ‘

l

|

'<probability that the child will achieve well with relation to ability,
1ow scores indicate increased probability that the child will hot
achieve as well as might be expected on the basis. of his ability.

This scale is considered to be experimental; we zeCOmmend that - S
s use for individual assessment be deferred pending the results

of our current program of confirmatory analysis. Ny
>,

, |

T

Table I preeents the dﬁ%a for Self-Awareness for Grades 3 at the Primary i \J
\

.

, Level, The data are presented in terms of the significant differnnces of

- the ecatistical ricans of the control and treatment groups.

34 BR

+3
8 )




"&J TABLE I

SUY™MARY OF TEST RESULTS FOR SELF AWARENESS FOR GRADES THREE

Viriable Sample ifean ' | Saople ilean For t-Value Significance
For Control Group| Treatment Grdup 2 df's Level
Acoptance 49.64 50.46 19673 w
orerity 52.13 50,8 -.32815\-;i> A
—‘igggiiation 47.89 45.15 R
gziﬁrity 52.55 53.00 -.16766 A
o ievement 43179 - 4§Z§y - 4621 .

*RA - Significancé level greater than., 15~ .

Test Interpretation

There are no significant differences between the coptrol and treatment
<

groups.

Observations

~

v

/

v

That there are no significant differences between the control and

. ’ -
treatment groups is not surprising. At this grade level teachers may still

be more conscious of the variables included under thé classification of

; T
self avareness, more so than teachers at the more advanced grade levels. Con-

<

Y

sequently, the treatment group teachers may not have differed much in their

eﬁ}orts fron those of the control group, particularly so, since the teachers

@

c 4
did not anticipate a testing of their efforts when they joined the Project. °

-

Furthefmpre, the very broad spectrum of the Prohect dealing with many

publics of w

h the schools were only one public and grade 3 only one

of 12 levels ‘of this public may have prevented the Project staff from devotiff///

35
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sufficient time to this grade level.

Dealing with fewer publics end a determination of ‘Specific objectives
and outcomes at the beginning of the Project probablyiwould have produced
nnre identifiable results.

Some of the observations made by Pr. Billie Rader in the following .. - -

“section on Career Awareness, Grades 3 and 6 way be applicable here.

~ Grade Six ] ~
. =~ 2

The additional variables for grades 6 were Social Confidence, Teacher
Affiliation and Peer Affiliation. High and low scores identify children as

follows: (
Social Confidecace: Children with high scores on this scale feel
confident of their ability to relate successfully in social
situations. They feel confidént that they can mwake friends easily.
Children with low scores have difficulty making friends, Jo not
feel valued by others and see other people as being more socially
adept than themselves.

’

Teacher Affiliation: Children with high scores on this scale like
their teachers., They see the teacher as helpful, attentive,
understanding and generous. Children with low Scores see the teacher
as arbitrary, inconsiderate of children, and/or as a source of
emotional pain.

Peer Affiliation: Children with high scores on this scale
consider their relationships with other children to be both of C TN
high ¢uality and of considerable importance to them.. They see

- e themselves as approved and-valued by their peers. They like .
to be with other children. Children with low scores do not see -. . -
their peer relationship as an asset. They see other childrem
as unfriendly. They have few friends and do not accept the
responsibilities of friendship. :

, . N~
Table II presents the ¢ata for.Self Awareness for Grades 6 at the y
Internediate Level. The data are presented in terms of :iie sicmificant

differences of the statistical means of the control and treatment groups. _9/)

.

-




TABLE II .
SUIPMARY OF TEST RESULTS FOR SELF AWARENESS FOR GRADES 6

| et | gemte e | e o or | ot | st
xgpcance 52.63 . 52.76 " | .0s585 A%
o 2§J;f,rity 50.83 50.42 -.20901 A
3;:};;“ 53.69 © 52,49 -1.0270 A
contidence 35.07 54.42 -.2919 A
SOt etem 1 4156 50.68 2.1349 A
e o 51.16 .50.22 ~3.8923 .06
izgiliat;on 53.30 53.01 -.43224 - A
pohievement 49.70 50.66 1.42636 - | A

5
*A - Significance level greater than .15

-Test Interpretation

Students in the treatment group of schools saw their teachers as
nore helpful, sttentive, understanding and generous than the students in

the control group schools. The difference was statistically significant.

»

It yas the only variable statistically significantly different among the
8 variables.

Observation ) [4 .

-

A further investigation into the selection and employment of teachers

as well as an investigation of the envirdnments of the treatment “schools

. and control schools for teachers and students may reveal thereasen for .

- the differences.

¢




CRADE LEVELS 3 AHD 6

| 5

N

| This section will vary in format from the others. Dr. Billiec Radet,
l senior author of the Career ﬁducation Cognitive Questionnaire handscored

the Primarf and Intermediate Level Tests and wrote an analysis and interpre- .

LAY

tation of the tests along with making some observations ?; a régalt of his

experiences. Consequently, this section consists largely of quotes from

" his report. ’ . .

\ * ”

‘ CAREER AWARENESS ]

. The test for the Primary Level was designed to meauure the competencies :

) ’ |
I

of identification, recognition, and multiple discrimination. It measures

|
. - ——
-, the following types of awareness concepts. 1) industries and job ‘titles,

2) oecupational levei{ 3) worker ability requirements, 4) worker satis-

faction, and 5) working conditions. .

The test for the Intermediate Level measures the fbllowing't?pes of .
. ’ . \Y
avareness concepts: *1) industries 4nd job titles, 2) occupational and

Ie@ucational levels, worker abilities and requirements, scﬁoolosubjects as

' ‘ they relate to woérk requirenments, worker satisfaction, working conditioms,

and decision making process.
Table III shows that for third grade stu-
- dents the experimental group obtained .
a higher mean score than -did the control -
group. The’T-test for significant dif-
ference between control and’ experimental
groups showed a significance of .20

y . 38 c '
h‘ .




. TABLE III
MEANS FOR COWTROL VS. EXPERIMENTAL, T-VALUES, AND ‘
SIGNIFICANCE FOR GRADES THREE AND SIX

Grade Control Experimertal| T-Value ) Significance
X X
‘ 3 | 16.45 16.8 l .883 .20
- 6 29.9 29.2 7 1.662 .050 »
4 RS

This difference wodld not normally be considered
statistidally significant. Another way of
interpreting this level of significance is that
the results obtained could be expected to occur

by chance 20% of the time. ’ j

°  The data for sixth graders showed that the
control group obtained a higher mean score than
i did the experimental group. The difference in
" . .+ pean scores of 0.7 was found to be significant .
at the .05 level. :

Test Ianterpretation

Dr. Rader gives the following interpretationm:

A ,
R 1. “Career Education instruction in the experimental

schools may.have been ineffective: In other

words, there may not have been any real instructional

differences between experimerfal and control schools.
2. The Career Education instruction in experimental

schools may not have been as intensive as needed

to nake an impact on students. .
. . TN

- . ' 3. Control school children may have received more
’ career education outside the classroom than the
experimental students. This happens wheére parents
of control students are blue-collar workers.
.t 4. Validity studies have shown that there is a positive
) relationship between a father's occupational level. .

and student's mean score and father's education and *
student's mean .score. If there were vast differences
between experimental and control groups in father's
occupation amd ®ducation, one could expect that a
differcnce would occur between experimental student's
pean score and control student's mean score without -
consideration of the amount of career education

instruction.




-
P

Dr. Rader cites research in other statss to substantiate his analysis.

The results of this evaluation are not unlike . ,
those obtained by numerous evaluators across the ‘
country. Htichigan and Ohio evaluators ob-

tained similar results in very large career :
education studies. They found that in Ohio's :

four najor cities~-Toledo, Cleveland, Cincin-

atti, and Akron, where the career education .
emphasis, costs an average of twenty-five -
dollars per studeat, there were no significant

differences between those who receive -

specific career edueation instruction and

those who did not.

- N . .
Dr. Rader comments on problems in career education that he encounters
in his research.

There are problems in career education that
I am presently researching. - In the develop-
pent of a career education evaluati
instrument, a person can only sample the
: knowledge identified as important to career ‘o
education instruction. The questions sclected
to tap the identified knowledge may or may |
. notahave been specifically taught in the
“eclassroom. As an example, students may be '
asked on an examination to identify a specific
tool with a specific occupation. Unless
children h&ve been shown the exact tool and *
“ told the name of the occupation, it is unlikely//
2 . that they will be able to answer the question
correctly. Children appear unable to transfer .
. and relate one occupation with another. This ‘
~ 1s especially true in the elementary schools . -
\
\
|

where children are shown one tool and given an
..explanation about it, and then given an examina-
tion showing another tool and another occupationm.

Dr. Rader then offers'the following strongly held conviction. ’ -

Poséf%ly career education cannot be taught _
effectively in the elementary schools without _
\ - a great amount of specific emphasis on the
! N concepts., It has been shown through several ' v
major avaluations, including some I have done, , { o
that integration of career education with other “
: classroom subjects is not effective. Career Edu-
cation must be taught as a separate iptensive
session with equal time and emphasis as other

classroom courses.




" Observations

The results from the Career Educatién Cognitive Questionnaire in some

<

respects are not surprising for several reasons. First, the use of tests

as a means of evaluating the introduction of Career Education in giveﬁ‘
schools in the NCTI District was not anticipated by the teachers nor the
Project consultants. Secondly, the choice of the treatment and control

schools for testing purposes, while deliberate, was, in part, because

the school staffs were willing to cooperate. Thirdly, the tests were

given at the midway point in the life of the Project and instruction was not

éomplete. Concepts taught may not have been clearly‘de({iis/ht this point
in time and specific outcomes may not have been realized. =

Dr. Radgr's observations concerning the relationship between fathers'
occupational level and studenfis' mean score and fathers' education
ané students' mean score ;ay or may not be applicable to thess students who

kY
come from rural non-farm and farm homes. Unlike many city students, these

students come from homes where there is a great deal of self-reliance when

it comes to maintenance and repair and the use of the respective tools and
equipment.
chhe evaluators also hold the stroﬁg conviction that there is need for

a great adount of specific emphésis on concepts. Whether these concepts

Y

should be taught in separate courses remains to be seen.

,

Obviously, there are a number of variables which cannot be controlled
in Career Education instruction in the various schools during this last °

year of the Project. improvements in the effectiveness of instruction and

counseiing can be achieved by means of setting specific goals, improvement

in the selection and use of nmethods and the pursuit of anticipated outcomes.

.




CAREER DEVELOPMEHT ASSESSIMEUT GRADES 9 and 12 . “

A

development in the treatment and control schools was based on his knowledge

r “The assessment of the students' ability to purgsue his career

’ of occupational characteristics, his knowledge of occupational preparation

»
o

,

’w) requirements, 4 general summary of exploratory occupational experiences,

his career planning knowledge, his career planning involvemenf and his

A

exploratory occupational ¢xperiences related to occdbationalﬂclusters.

e

Table IV presents the data for Grade 9 for the students' knowledge of
’ H

_occupational characteristics, their knowledge of occupational preparation
! k¢

Grade line

requirements, a general summary of explpratory occupational experiences,
their career planning knowledge and their career planning involvement.

The data are presented in terms of the significant stq%}stical difference

of the means of the control and treatment grohps.

< TABLE IV-

SUILIARY OF TEST RESULTS FOR OCCUPATIONAL CHARACTERISTICE,
OCCUPATIONAL PREPARATION REQUIREIENTS, A GENERAL SUILIARY OF
EXPLORATORY OCCUPATIOIAL EXPERIENCES, CAREER PLAITWING KNOWLEDGE

AHD CAREER PLAINING IiIVOLVEMENT FOR CRASDS (LK .
« Sample teans Sariple lleans for t—Value‘,Significance
ariables for Control Group | Treatment Group 2 df's Level ’
Occupational ’ : ,
Characteristics - %ﬁ'46 35.11 i -4905 A*i -

Requirements

Occupational g ) érﬁ"ng ,
Preparation 0.30 10088 e 74669 .07

) General Summary of’i ‘) . 4

Exploratory Occupa- - . o .
tional Z:periences! 1.75 1’73‘ , 0 A

¥

Career Planning 1 .
=" |FKnowledge . 23.62 25056 .|3.9190 .06 i
|
|

Carger Planning . .
Involvement 1.66 1.82 16,0000 Brk .

*A-Significance level greater than .1. **B-Significance lgyel less than .0001 ~

50
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Test Interpretation .o .

The treatment group scﬁéolg'perfo}med statistically significéntly
better in terms of knowledge ;f occupational preparation requirements,
career planning know}edge and career planning involvement.
‘5 There was no difference between the two groups in terms of exploration
of occupational exp;riences.
. . Observation -
The fact that these students came from rural fgrd and non-farn homes
nay account for the two groupsfﬁot to differ statisfioa11y significanﬁly in
terms of knowledge of occupational characteristics and lack of exploratory
oécupationalvexperiences. This finding may have implieations for the
problems small rural,séhools have to provide this knowledg; and experience.
Table V—éresents the data relative to exploratory occupat%onal éxpe-
riences related to occupational clustérs: The data are presented in terms of
the significant statistical differences of the meansiof the‘bontro; and
treatment groups for Grade 9.

) .
TABLE V

7 " ..
SUMIARY OF TEST RESULTS RELATIVE TO EXPLORATORY OCCUPATIONAL EXPERIENCES
RELATED TO OCCUPATIOMAL CLUSTERS FOR GRADES NINE

Varjable B Sample Means Sample Means For | t-Value | Sighificance :
For Control Group | Treatment Group 2 d{:s Level"
. Soclal, Health &  , 44 1.78 .7994 A%
i Personal Servic%s ‘ . - :
Business Sales & -
Management | 1.76 1.69 -.9900 A
Business Operations 1.66 1.67 -.4000 A
Technolaogies &. | ) N
Trades: 1.83 ’ ‘1.89 - " .54717 A '
_Natural, Social i L N
& Medical SciendFs .1.72 . 1.62 1.6610 A
' Creative & Affiliated . SR &
. Arts | 1m 1.79 -.2150 A
_ #A - Significance level greater thaum .15 i
[ 43 ¢
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Test Interpretation

There is no statistically significant difference between the two

groups. The data bear out the related results in Table 1IV.

<3 ~ -

Grade Twelve- [

Table VI presentsithe data for Grade 12 for the students' knowledge of
-/

occupational characteristics, their knowledge of occupational preparation
requirements, a general summary of exploratory occupational experiences, .
their career plapning knowledge and their career planning involvenent.

The data are présented in terms of the significant statistical diffgrenc;s
~of the neans of the control and treatment Zroups.
» TABLE VI
SULLIARY OF TEST RESULTS FOR OCCUPATIOJAL CHARACTERISTICS, OCCUPATIONAL
PREPARATIO! REQUIREMENTS, A GZIERAL SULIARY OF EXPLORATORY OCCUPATIONAL

EXPERIENCES, CAREER PLANHING KIIOVLEDGE AIlD CAREER PLAHUIJG INVALVEEJT
FOR GRADES 12,

3
Variable Sample ileans Sample Means t-Value|Significance
For Control Group For Treatment Group| 2 df's Level
Occupat ional y; Y .76041 A%
Characteris®™®@s '1f22 . ¢ 42.19
Occupational
Preparation 12.66 . 12.66 0 A
Requirenents —
General Surmary | ,
of Exploratory 1.34 1.78 ~-2.3534 .14
Occupational : .
Experiences °* A ‘ .
Career Planning .
Knowledge 258.11 29.96 2.7389 .12 o ‘
Career Planning
Involvement 1.91 1.98 1.1587 A

%A - Sign%ficance level greater than .15

\ ’

P
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Test Interpretation R

The treatment group did statistically significantly better in the
rd
general summary of exploratory occupational experiences than did the

control group. Likewise they scored better concerning their career planning

. knowledge.
- B ’

Observation
Despite the statistically significant difference in favor of the treat-
ment group the Project staff as wéil as the school staffs need éo continue
their efforts to assist students in these two areas as well as the others.
Table VII presents the data relative to exploragory occupational
experiences related to occupational clusters. The data aré presented in

terms of the significant statistical differences of the means of the control

and tréatmentfgroups for grade 12.

?

TABLE VIT -

SUIGIARY OF TEST RESULTS RELATING TO EXPLORATORY OCCUPATIONAL EXPERIENCES
RELATED TO OCCUPATIONAL CLUSTERS FOR GRADES 12 -

-

Variables . Sample Means For | Sample lleans For t-Value | Significance
Control Group | Treatment Gréup ;2 df's Level
LY
Personal Services ’
. Business Sales & . ) T
. llanagement | 1.86 1.79 | =2.4752 12 ]
) Business Operations 1.8i 1.75 -.92519 . A "
Technology & Trade . 2.03 1.99 .-, 78446 A
Natural, Social - .
& lledical Sciences’| = 1.70 | 1.66 -.51210 ’A . .
Creative & Aﬁ%ﬁied ) " ‘
Arts 1.73 . 1.71 1 -.84889 A |

*A - Significance level greater than .15

2 | ‘ <




Test Interpretation

A%

The treatment group scored statiétically significantly .better than
. H | e

the control group in-the area of business, sales and management.

[

Obsexrvation .

7

Although the treatment group did better thian the control xélativa‘po

business, sales and management, the Project staff and the schoolwftaffs

R
need to continue their efforts to assist students in this area as well é%n,'

the others.

3 . os
Some of the interpretgtions and observations made by Dr. Billie T. Rader
relative to the results of his.tests at the third and sixth grade levels
;o doubt are applicable aé the sixth and twelfth grade levels as well. "
A great deal of caution must be exercised in the interpretation of
the results of thé threg tests used. It must beﬂrecalled that evaluation

S—

-1
by means of standardized tests was not anticipated by the Project staff

4

nor the participating school staffs. Furthermore, the i&ea of evaluation by

tests was introduced almost 18 months after the start of‘the Project. ‘ o

In view of these circumstances these schools do not represent sampling in

the trué sense. The schools represent onig themselves;r
In addition, there are the usual cautions to, be observed relating to

the use of treatment and control groups as well as ghe use of pre and bost

test situations‘ There are also the possibilities of contamination and the

Hawthorne effect. Wever-the-less, keeping these quaiifiers'in migd, the

;esults do provide food for thought and some guide posts as the ProjRct

personnel anticipate a productive last year working wiéh the respective

schools.
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Recommendations

The availability of standard tests in the field of Career Education
provide schools with the ready means. to establish objecti;es and anticipated
J -

outcomes as well as a means for evaluating instructional activities in Career

Education. This is not to say that these tests cannot be developed locally,

in fact, local development should be encouraged. However, for many school

systems, the cormercially produced test will facilitate the evaluation of

-

career educational instructional activities. . The tests used in this

evaluatien bear the 1974 copyright date. - Thus, unlike in previous years,

in many instances the evaluation of programs in Career Education may be

measured moré-objectiyely. leasurements of this kind require that specdfic

goals and anticipated outcomes be established. ’ i

a

1. The test results of the present-evaluation should be studied by

the various participating schools under the leadership of the
Project staff.

2. Objectives and ant{cipéted outcomes “should be established by the
participating schools.
3. These objectives and anticipated outcomes should be written
© and the methods of implementation and the use of instructional ,
materials should be anticipated in the written statement.
4,

The progress in each school toward the achievement of these
goals and outcomes should be measured, zuong other ways,
by means of a pre and post test.

-
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. SUMMARY AND .RECOMMENDATIONS
-~ , R ‘v‘—.“ h ‘ N
Anticipation of the consequences of the efforts expended during the -three

’

year Project after two years pg,its existence is ‘in order. The momentum

developed and the direction set during the first two years will carry the

[N}

I'e

// ‘Project to/tts successful conclusion. Funds were used purposefully and .

ipdiciously. The local District board as) well as those agencies whose pur- ¥

poses are of.agcooperative nature, in cases such as this, for the welfare of

the citizens, can choose those aspects of the Pruject which they £ind condn-tve

to the furtherance of their objectives.

Exemﬁlary projects arc thoce that should sot an example 6f gset a pattern.
There are those aspectd of tﬁé/;roject which at the end of the first two years
indicate a pattern to be followed ornce the Federai funding ceases. For these
aspects it is important“}hat\efEOrts be.started to set up or ;;t in motion
the administrative machin;ry, describe positions to be filled, and duties to
be performed by full t%pé and part time personnel with the District Boérd of
V;cational, Technical and Adult Education: in other égencie;, and .in coopera-
¥ tion with other agencies. Other agencies to be directly toncerned are the

_respective Cooperative Educational Servic; Agencies. Agencies ;ith:whom‘to
coordinate the efforts oé the District Board of #ocational, Techmnical and

Adult Education are the social and welfare agencies of the respective

‘ counties along with the private agencies and local civic and professional |
'—"L o;ganizations. Project personnel have worked with theseNagenciéé with some
cuccess agd-these relationsﬁips need to be firmed up and formalized as much as ;
possible. It is important that no time be perm}éteijto elapse for the under-

_.standing and appreciation of the results of the Projgct to become dissipated

and for the lack of leadership and funding.

A 58 R
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A gf&at deal of the effort of the Project personnel was devoted to the -
/
] educayei\g\n\o}the ublic Career Education during the first *lf of the

Project perjiod, and understandably so. Newspapers: radio, TV, handouts,

-/

! teachers meetings, panel discussions, film showings and agg?arances before
professional and civic clubs were used to an advantaée. Career Education is
being introduced and implemented in schools.in various degrees and with
varying success without legislative mandate as inco .cro.t to other curricular

Off%Zi?é;. This may be a strength. What do the various publics conceive

Caresr Education to be? To what extent do ilie various publics think that it

applies to them? To what extent are they willing to finance it? These and
related questions ought to bé answered. Unleds the answers to these questions
,and related ones are answered in favor of Career Education, ?he results of
efforts at its imPlementation may be a long time in coming. The fin%q:ing

of such an investiga;ion would be in order_at this time. The results might
lead to a clarification of the present apbio§ches-o; btﬁer alternatives father
than awlegislative qandare and a more firm support for Career Education in

our !thools and for adults out of school.

The cooperation with and the coordination of efforts with other agencies
has beén mentioned above. Adults who definitely were in need of)assistance
from the Project often were not found in organized classes or groups, and if
they were, they‘were in an agency not directly related to;the schools. Often

. . these anlts had found the fulfillment of their primary needs with a welfare

cial égency supported by the government. More often these agencies were

- ‘ p&blic rather than private, although not always. Personal characteristicsnof
these individuals often were‘sucg that they were very wary.of highly organized

groups, at least at first. iﬂimalizedtcooperative and ceoordinated and, hope-

A}

~

49

SERIC- 99 | S




fully, integrated efforts should be instituted with public and private
.- agencies for the benefit of these aQuits 16 years and over. .
The category of Adults 16 Years and Over is a very broad one and the
"category or the terminology in reference to it should be used with reserva-

-

tions. Often the term adult is used when the speaker has in mind a specific
category of adults. There are too many categories of individuals under this
general heading to talk about them meaningfully. At first the efforts to

serve individuals or groups in this- broad category were too diffused, first,

in an effort to reach them through the media, and later, in trying to work

- _"Wﬁtﬁ'tﬁémfiﬁ”gfﬁﬁﬁ§fw‘Iﬁ’reaiity, etfofts'if'é5ﬁf§Etiﬁg”thESE“pEUpié"ShUUi&’“* -
be as specific publics and/or as individuals. After some experience, Project
personnel did deal with them in groﬁps. Furthermore, the efforts shouid be
directed toward the disadvantaged. To be of assistance to well educated |
women in the cause of the equal status of women is noteworthy but the disad- I
vantaged are'in far greater need of assistance. I
The efforts to evaluate personnel are hazardous. This becomes more so ‘
as the end product becomes farther removed from the source of the innovation.
In the case of this Project there are et least the Project consultants and the
teachers bctween the originatcr of the Project and the recipients, students
or adults. These hazards can be reduced first, bf a very specific delineation
of objectives of the Project, . a description ef the activities and skills of
the consyltants for reaching the outecdmes, and then\the outcomes’anticipated,
the outcomes to be stated as much as possible in 3s near-beyavioral terms

as possibie. Secondly, these hazardsvcan be relucel still more if before

employment of personnel a job analysis is made and a job description is pre-

pared. This job descristion should include a description of any specific
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competencies or skills that nay be ;ﬁg:l;ed. These job specifications can
be still further enhanced by a statement of job expectations. Job expecta-

tions are those activities and results of efforts of the consultants which

3
>

are over'anﬁ above thdse normallysrequired to carry on the work of the Project.
Thirdly, a continual reviev ;f the activities and problems and successgs
encountered by the éptire Project staff are essential. To insure this con-
stant review, the Director of the Project should formal!!s—;\ﬁthedule of such
reviev meetings as well as provide for special meetings requested by a member

of the staff. Project persannel, after a few months of experience with their

organizational structures and location of consultants out in their respective

territories, revised the structure .and based all consultants in the central
office in\order to impr0vevcommunication and to use the special abilities of
the consultants where the respective consultants saw the need for them.

In summary, the.ffforts during the last yearyof the Federal funding should
be directed in p}rt, toward formalizing working relationships with schools and
Cooperative Educatlonal'ServicesAAgencies, and welfare agd social agencies, R
public and private, an§ civic and professional organizations. Secqndly,‘the V/
number of publics to be sgrved by.the Project should Be reduced in order that
specific gains or failure of gains may be.deternined a?d in order to establish
the success or failure of“givenf}ethods used as a means to achieving the goals
of the Project. Spec%flc types of persons or groups should be identified
with whom to work suzh as the schools and welfare mothers or certain categories

of unemployed men and/or women.

< Recormendations

1.. The administration ofgthe HCTI should establish a formal liaison with

social service agencies in order to work with adults fc: whom. the

agencies fill a primary-need, It appears that whenever a primary need ’h
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is fulfilled fof an adult the Project staff achieved a degree of

success which would not have been gained without the cooperation of

the agency.

The administration of the NCTI should seek the cooperation of public !
school administrators to estébl}sb a position in the Cooperative Edu-
cational Service Agencies represented fn the District to assist the
public schools (private if possible) with the implementati;n of Career
Education. Persons filling these positions should be qualified to assist

with ioplementation of the curriculum, the establishment of behavioral,\>

objectivgs and the evaluation of the program. ; ‘ ’\\b///
The administration of the NCTI should méke formél provisions for its
iastructional staff to ;fticulétg the vocationad programs in the secondary
schools with the vqgational—technical programs at the NCTI and to be
of assistance to the persons in the Cooperative Educatio;al Service
Agencies responsible for Career Education in the public and private
elementary and ‘secondary schools. -
A special project shoul&‘be financed to conduct a survey that would:
a. identify,aii the publics of a community relative to their concepts

of Czreer Cducation,
b. identify the ;ariOus publics in relation to those who might

profit froﬁ'bareer Eduisﬁ;on,éand '
¢. determine the degrge of support for the implementation of Career

Education at levels K-14 and for Adg;tg;}ﬁ yeafé agd Ovef.

The results of such a §grvey‘shbgldﬂenable a school sysggg‘ggntemplating

tﬁe introduction of Career Eduéa;iép to deal with the several qulics

effeﬁtivéiy; first, as to who uﬁders;an&s the concept, secondly, who is in



\ ) . * ~ )
/ . £
Al > . ’ -
:

favor of the adoption of the concept and thereby gainm. support for it, )

NI

and thirdiy, the identification pf the prospective clieﬁfel for the -
Career Education program and-the attitudes of this clientel towar&/I:/in
order to enable the school staff to prepare effectively for dealing with
¢ ‘ this plientel.
5. fpr the next year, limit the numbég of categories of ghults 16 and Over
tg be dealt with.
6. The Prgject consultants should figm up their coordinating and cooé-
erating effort; with the staff efforts of organizatiéns who seem to
—— -~~~ command the continued atfention of the adult clientel they sorve. _The
consultants ha;e had some experience with this. '
7. The disadvantaged need to be sought out. For awhile they may need to
. be dealt with on a one to one basis. The consultants:need to use she.
case study approach and keep records as‘does a clinician in order to | (/
offer guidance and to observe and‘reCOrd progress.
3. Consultants should concentrate on working with the Tue8§ay Morning
lothers Group.because they are a disadvantéged group. A;ain, consq}-
tants should use the case study approach to gnable‘them to be produc-
tive as well as to measure progress:
9. Consultants when working with groups sh uid establish a specific goal or. '
N ) goals and degide the means by which the achi;vement.of'these goals can
” be determined. ilethods of evaluation shpuld be determined in advance
with'thevgroup.' This would insure not only effective prcsentation ,
but would assure the group thdt its needs would be met. qu?h\>"
10. The professionals in all social and welfare agencies have similar

4

problems and they are similar to those of the Project consultants.

< -
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Therefore, efforts should be continued to exéhange knowledge and other _

resources with ;ach other as well as to procure clientel. .(

11. The artiqulation of the efforts of the Project consultants with the .
instructional staff of the NCTI must continue.

12. The use of the instructional resources of‘the NCTI for the development .
of materials of instruction for use in the elementary and éecondéry
schools i; to be commended. T eﬂextent to wvhich this must continue is
dependent on the rgsponsibiligi;:\zgp Career Educatiom accepted by th;

£ Coopérétive Educational Service Agencies after the Project is terminated.

13. After school administrators have given the%r approval to the Project ) j

consultants\ESJyégi with instructional personnel, . consultants work ‘ |

Y

with the teaghers regularly. However, Project personnel have found

<o

& out‘that their success has been in those schools where they had the.
continued support of the éaministration. The administration of the

" schools rust continually be informed and a definite time and, procedure for

k o
doing so rust be é:tablished.
©

14. School administrators should be encouraged to release teachers from

. classes and to employ substitute teachers to enable regular teachers to gf’

I
[

attend workshops, in-service training and to develop mﬁteriéls of
' instrﬁction. i .
15. The induction and orientation of new teachers fd:Caregr Education should .

b ( ’ »
g be encouraged.

16. The appbintment of cormittees of teachers system~widé to plan guides for

r

Career Education for adoption by school administrations‘should be

\ encouraged. Such teacher participation in policy formation mages f%r

coptinued success of Career Education.

%




e i . ‘.‘}’?“ t.
’ -
Y

I
- " 17. Ad hoc citizen participation whenever they can help develop and

strengthen the program should be encouraged.

18. ,That objéctives, activities and outcomes established for the Project

. and for subsidiary<§spects of a project constitute an aspect of per- .
- : . sonnel evaluation. - . “
. a. Specific objectives for subsidiary components of a project along

v with the general objectives should be stated. Objaébives are |

guides to action and the greater the specificity, the more likely

islthe effort of thHe co.sultant to be diréctly related to the objec-
tives:

b. Specific angicipated activities to Be conducted by the consultants
in their efforts to carry out the purposes of the Project should
be stated. These may be modified from time to time as cifcum—
stances may dictate.

c. Specific outcomes anticipated by the consultantg resulting from.
their éfforts to implement the objectives should be listed.
Variation in outcomes can always be explained’and many times

justified. Outcomes may be demonstration of sizils, verbal or

physical, they may be interactions among persons and they may

be written responses.
. ' Thes?fgzateménts submitted prior to the signing of an evaluation

agreenent will serve as a means to arriving at a consensus between

A
“

the praject personnel and the evaluation team covncerning the mgszfd of

evaluation. ) . . ~ .

The benefit to be derived from such an understanding would enable:

S B 4
a. the consultants to pursue a more purposeful activity
-

’ 3
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b. the consultants to direct their energies to specific targets
c. the evaluators to eliminate as much bias as possible since they / ‘}

would be looking for specific pre and post data rather than relying

v

on the possibility that they may understand the client's previous

condition °

r

Specific items furnished by the consultants to be evaluated would
be more likely to produce a more fair evValuation of the consultant's i ‘

efforts. The evaluators should evaluate on the basis of stated antici- . :

pated outcomes and the effort put forth by the consultants rather than
- the evaluators' expected  outcomes and the effort the evaluators think
the consultant should have put forth. The latter point of .what the

evaluators believe the consultants should have done in preference to what

<

he did is a question that can be discussed after the evaluation.

19. That job analysis and job descriptions be instituted to enable consultants .~

}

to know what is comsidered normal accomplishments.
20. That expectations of job performance beyond the goals of normal accomplish-

ment be éstablished. ) : T .

T .

21. That formalized procedures for constant communication be maintained and

improved whenever possible. - —-\\\\////

22. The test results of the present evaluation should be studied by the various
participating schools under the leadership of the Project staff.
* +

4 -

23. Objectives and anticipated outcomes should be established by the participating
. ap 2

- L L3

schools.
24. These objectives and anticipated outcomes should be written and the methods
B ‘ \ ¢ -
of implementation and the use of instructional.ﬂﬁggzgals should be

anticipated in the written staiément.

25. The\g:ogress in each school towagﬁ the achievement of these goals and |

. outcomes should be measured, among other ways, DYy means of a pre and post test.
. )

| s i
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The Center for Stidies in Vocational and "rechnico’l
Educationat the University of Wisconsin-Madison was
reorganized with the support of the Wisconsin Board

of Vocational, Technical and Adult Education within

the School of Education in 1971. The function of the
Center. is to serve the State of Wisconsin in a unique
way by bringing the resources of the University to
bear on identified problems in the delivery of voca-
tional and manpower programs—-vocational education,
technical education, adulteducation, career educa-
tion, manpower training—to citizens of all oges in
all communities of the State. The Center focuses
upon the- delivery of services including analyses of
need, targetgroups served, institutional organization,
instructional and curriculum methodology and content,
labor market needs, manpower policy, andother ap-

. propriate factors: - To- the -extent that these. goals. are

0":.'_-.
N R<_?\er Lambert, Associate Director

IR
.

" .
2

enhanced and -the foci of problems widened to en-
compass regional- and national concerns, the Center
engages in studiesbeyond the boundaries of the State.

Merle Strong, Director ’

Forn gfurnthern Anformation on this on
othen Center activities, contact:

Center fon Studies in Vocational
_and Technieal Education
321 Education Building
1000 Bascom Mall
Madison, Wisconsin 53706

, . 608-263-3696
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