
DOCUMENT RESUME

ED 115 724 UD 015 665

TITLE Multi Ethnic Handbook, Volume 1. Later Elementary and
Middle School. Lesson Plans for Teaching COncepts
Dealing with Racism Contributions of Blacks, Latinos,
Native Americans.

INSTITUTION Michigan Education Association, East Lansing. Div. of
Minority Affairs.

PUB DATE 73
NOTE 102p.
AVAILABLE FROM Michigan Education As"sociation, 1216 Kendale

Boulevard, East Lansing, Michigan ($2.25)

EDRS PRICE MF-$0.76 HC-$5.70 Plus Postage
DESCRIPTORS African History; American History; American Indians;

Biculturalism; *Ctiltural Pluralism; Curriculum
Enrichment;*Curriculum Guides; Elementary Education;
*Elementary School Curriculum; *Ethnic Groups; Ethnic
Studies; Multicultural Textbooks; degroes; Negro
History; Racial Discrimination; Racism; Social
History; Spanish Americans

ABSTRACT
This volume contains lesson plans for 4rades 4

through 8 on the contributions of Blacks,-Latinos, and First
Americans and on prejudice and racism. The lesson plans are presented...
within the framework of main ideas, activities for the ideas,-and-
resources for the activities. The section on racism includes
definitions and examples of racism.' The section on Blacks, First
Americans and Latinos are developed in a chronological manner. The
Black section deals with the Pre-Columbian Period, Exploration and
Colonization, Developing Another Nation, and Struggle for Identity
and Equality. First American topics are Pre-Columbian, Columbian
Period, Developing Another Nation 1775, Western Imperializa;tra7.-..and
Struggle for Identity and Equality. The Latino materialsclude
General Background Information, Mexican Indian Cultures of the
Pre-Columbian Period, It is suggested that the handbook be used as a
reference upon whidh the teacher can build. (Author/AM)

**********************************0:************************************
DoCuments acquired by ERIC include many informal unpublished

* materials not available from other sources. ERIC makes every effort *
* to obtain the best copy available. Nevertheless, items of marginal *

* reproducibility are often encountered and this affects the quality *

* of the microfiche and hardcopy reproductions ERIC makes available *

* via the ERIC Document Reproduction Service (EDRS). EDRS iGs not

* responsible for the quality of the original document. Reproductions *
* supplied by EDRS are the best that can be made from the original.
***********************************************************************



o M
U

LT
I

E
T

H
N

IC
 H

A
N

D
B

O
O

K
a

V
olum

e
I

Liter E
lem

entary and M
iddle S

chool

L
esson Plans For T

eaching
C

oncepts D
ealing W

ith R
acism

 C
ontributions

of B
lacks, L

atinos, N
ative A

m
ericans

C
.Prepared by the D

ivision of M
inority

A
ffairs

M
ichigan E

ducation A
ssociation

1973

.

U
tQ

 /5'665

S
 O

E
 P

A
R

 T
rQ

rt +
or', 01 N

[a, Y
orr

O
U

t A
\O

N
d reett.O

LR
E

N
A

T
,C

rN
irl,

oorS
T

vorT
t O

F
E

C
Ivcat,on,

..



FO
R

E
W

O
R

D

V
olum

e I of the M
inority A

ffL
rs M

ulti-E
thnic H

andbook for grades 4-8 con-
sists of lesson plans for including in the school curriculum

 contributions of
B

lacks, L
atinos and First A

m
ericans. It also contains lesson plans on pre-

judice ands racism
. T

his docum
ent has been developed in a chronological

m
anner to help teachers utilize historical periods in presenting

the m
aterial.

T
he M

inority A
ffairs D

ivision M
ulti-E

thnic H
andbook provides teachers an

opportunity to bring cultural pluralism
 into the classroom

 in an easy but
effective m

ariner.

E
ducators should not perceive the H

andbook as a panacea for teaching
about

m
inority groups; but it should be used as a. reference upon

w
hich the teacher

can build through further research preparation
and a personal com

m
itm

ent
to m

ulti-ethnic learning.

Feedback relative to the effectiveness of the handbook w
ill be

appreciated.
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PR
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D

IC
E

:

D
E

FIN
IT

IO
N

S O
F R

A
C

ISM

"U
nfavorable opinion or feeling form

ed beforehand
w

ithout
know

ledge, thought or
reason ."

--from
 R

A
N

D
O

M
 H

O
U

SE
 D

IC
T

IO
N

A
R

Y
. 1967

4
R

A
C

ISM
:

"A
ny attitude, action or institutional structure w

hich subordinates
a person or group because of their color

... R
acism

 is not just a
m

atter of-attitudes:
actions and institutional structures can also be

a form
 of racism

."
--from

 R
A

C
ISM

 IN
 A

M
E

R
IC

A
 A

N
D

 H
O

W
 T

O
 C

O
M

B
A

T
vIT

, U
.S. C

orn-
m

ission on C
ivil R

ights. 1970

"R
acism

 is different from
 racial

prejudice, hatred, or discrim
ination.

R
acism

 involves having the
pow

er to carry out system
atic discrim

ina-
tory practices through the m

ajor institutions of our society."
--from

 W
H

A
T

 C
U

R
R

IC
U

L
U

M
 L

E
A

D
E

R
S C

A
N

 D
O

 A
B

O
U

T
 R

A
C

ISM
,

by D
r.

D
em

o D
ella-D

ora, N
ew

 D
etroit, Inc. 1970

W
H

IT
E

"R
acism

 and w
hite racism

 m
ean the sam

e
thing, if w

e are referring
R

A
C

ISM
:

to practices of m
ajor institutions and dom

inant societalpatterns in
the U

nited States today ...W
hite people are in the

m
ajority in the

country ...T
hus ,440vernm

ent, business, industry, unions, churches,
educational and other institutions are alm

ost alw
ays dom

inated
by

w
hite people. W

hen you com
bine

pow
er w

ith racial discrim
ination,

1



(cont'd.)
W

H
IT

E
R

A
C

ISM
:

IN
ST

IT
U

T
IO

N
S:

IN
ST

IT
U

T
IO

N
A

L
R

A
C

ISM
:

the result is raciSm
."

- -from
 W

H
A

T
 C

U
R

R
IC

U
L

U
M

 L
E

A
D

E
R

S C
A

N
 D

O
 A

B
O

U
T

R
A

C
ISM

"A
re fairly stable social arrangem

ents and
practices through w

hich
collective actions are taken." (E

xam
ples of institutions are

govern-
m

ent, business, unions, schools, churches, courts and police.)
- -from

 IN
ST

IT
U

T
IO

N
A

L
 R

A
C

ISM
 IN

 A
M

E
R

IC
A

, edited
by L

. K
now

les
&

 K
. Prew

itt, Prentice-H
all, 1969

"Institutions have great
pow

er to rew
ard and penalize. T

hey rew
ard

by providing career opportunities for som
e people and foreclosing

them
 for others. T

hey rew
ard as w

ell by the
w

ay social goods are
distributed -- by deciding w

ho receives training and skills, m
edical

care, form
al education, political influence, m

oral support and self-
respect, productive em

ploym
ent, fair treatm

ent by the law
, decent

housing, self-confidence and the prom
ise of a secure future for self

and children."

"O
ne of the clearest indicators of institutional racism

. is the exclusion
of black m

em
bers of society from

 positions of control and leadership."
- -from

 IN
ST

IT
U

T
IO

N
A

L
 R

A
C

ISM
 IN

 A
M

E
R

IC
A

Som
e O

f the m
ost conspicuous exam

ples of (institutional racism
) are

in housing patterns; segregated schools; discrim
inatory em

ploym
ent

and prom
otion policies; segregated churches; w

hite control of new
s-

papers, radio and T
V

;
routes selected for construction of

expressw
ays

or freew
ays; and textbooks w

hich ignore or distort the role of black
people."
- -from

 W
H

A
T

 C
U

R
R

IC
U

L
U

M
 L

E
A

D
E

R
S C

A
N

 D
O

 A
B

O
U

T
 R

A
C

ISM



(cont'd)

IN
D

IV
ID

U
A

L
V

S.
IN

ST
IT

U
T

IO
N

A
L

R
A

C
ISM

:

H
IST

O
R

Y
 O

F
R

A
C

ISM

"R
acism

 is both overt and covert.
It takes tw

o, closely related form
s:

individual w
hites acting against individual blacks, and acts by the

total w
hite com

m
unity against the black com

m
unity. W

e call these
individual racism

 and instituionalyacism
. T

he first consists of overt.
acts by individuals, w

hich cause death, injury or the violent destruc-
tion of property. T

his type can be recorded by television
cam

eras;
it can frequently be observed in the process of cdm

m
ision. T

he
second typeds T

ess overt, far m
ore subtle, less identifiable in term

s
of specific individuals com

m
itting the acts. B

ut it is no leSs destruc-
tive of hum

an life. T
he second type originates in the operation of

es-
tablished and respected forC

'es in the society, and thus receives far
less public condem

nation than the first.

"W
hen.w

hite terrorists bom
b a black church and kill five black chil-

dren,,thatds an act of individual racism
, w

idely deplored by m
ost

segm
ents of society. B

ut w
hen in that sam

e city
B

irm
ingham

,
A

la1am
a

five hundred black babies die each year because of the
lack of proper food, clothing, shelter and proper m

edical facilities,
and thousands m

ore are destroyed or m
aim

ed physically, em
otionally,

and intellectually because of conditions of poverty and discrim
ination

in the black com
m

unity, .that is a function of institutional racism
."

-from
 B

L
A

C
K

 PO
W

E
R

, by S. C
arm

ichael &
 C

. H
am

ilton, V
intage. 1967

"R
epresentatives and direct taxes shall be apportioned am

ong the several
states...according to their respective num

bers w
hich shall be determ

ined
by adding the w

hole num
ber of free persons... three fifths of all other

persons (slaves).... and excluding Indians not taxed."
-U

.S. C
onstitution' approved 1778

T
his is the "3,4 clause" (A

rticle 1- Section 2) w
hich defined the B

lack
slave as property and 'equal to ,three7fifths of a m

an. D
espite the asser-

tion of the D
eclaration of Irfdependence that "all m

en are created equal."



a
(cont'd.)

H
IST

O
R

Y
 O

F
the C

onstitution denied the slave his hum
an rights. H

is Indian
R

A
C

ISM
brothel w

as w
ritten out of the C

onstitution, tool,* T
his clause

legalized institutional racism
 for alm

ost 100 yeah-, until the 13th,
14th, and 15th am

endm
ents to the C

onstitution defined the B
lack

m
an as an equal.

R
A

C
IST

"Is one in w
hich social policies, procedures, decisions, habits

SO
C

IE
T

Y
and acts do in fact subju ate a race of people and perm

it another
race to m

aintain control ove-N
t

acism
 m

ay be expressed
as an individual act or as an institutional practice."

E
X

A
M

PL
E

S
O

F
R

A
C

ISM

in

"N
o society

11 distribute social benefits in a perfectly equitable
w

ay. B
ut n

society need use raee...'as acriterion to determ
ine

w
ho w

ilL
be 'rew

arded and w
ho 'punished. A

ny nation w
hich per-

m
its race to affect those w

ho benefit from
 social policies is racist."

--from
 IN

ST
IT

U
T

IO
N

A
L

 R
A

C
ISM

 IN
 A

M
E

Z
IC

A

Identify these exam
ples at individual or institutional racism

 and
discuss their effects on m

inorities.

1. L
ouisiana state representative A

rchie D
avis recently opposed

proposals to elim
inate racial labels on blood plasm

a in his state's
hospitals, saying:

"I w
ould see m

y'fam
ily die and go to eternity

before I w
ould see them

 have one drop of nigger blood in them
."

T
his w

as an act of
racism

.

2. D
r . C

harles D
rew

, B
lack surgeon w

ho perfected the m
odern

blood bank system
, bled to death after an autom

obile accident in
1950 w

hen he w
as turned aw

ay from
 a "w

hite only" hospital in the
South. T

his w
as an act of

racism
.



(cont'd.)
N

.

)
E

X
A

M
PL

E
S

3 . A
 store clerk sispects that B

lack children in his store
O

F"
w

ant to steal candy but that w
hite children w

ant to buy candy.
R

A
C

ISM
H

e treats the B
lack children as probable delinquents and the

w
hite C

hildren as probable custom
ers. Is this

a deliberate or
'unconscious act of

racism
?

4. A
' suburb'n com

m
unity passes a zoning \law

 prohibiting
lqw

=
cost m

ultiple dw
elling housing.

Its official reason is to pre-
ven (bvercrow

dingribut the effect is to prevent m
inorities from

'm
oving to areas w

hereoindustry is
nding and jobs are 'availa-

ble . D
oes the com

m
unity's action perpe taate institutional racism

 in
housing, em

ploym
ent and education?

A
SSIG

N
M

E
N

T
C

ite instances of individual and institutional racism
--both overt

"N
and hidden--that you have experienced or. observed in

your
com

m
unity. W

hat can be done to elim
inate all form

s of racism
?

4
"U

N
FA

M
IL

IA
R

 Q
U

O
T

A
T

IO
N

S"

"C
oncerning, the killing of...Indians, w

here blood is once begun
to be shed, it is seldom

 stanched off a long tim
e after."

--John R
obinson .

Spiritual leader of the Pilgrim
s, 1623

_T
his w

as the Pilgrim
 leader's w

arning' w
hen,4 learned that M

iles
Standish and a half-dozen m

en from
 the Plym

outh C
olony lured

som
e of the local Indians,into their stockade and m

urdered tw
o,

chiefs, hung another and shot or hacked to death three m
ore. N

o
w

hite m
an had been attacked by any Indian. T

he alleged reason
for the'm

assacre w
as aplot suspected against the Plym

outh set-
tlem

ent.
It is a plot w

ase existence is claim
ed only by the testi-

m
ony of those w

ho coi'nm
itted the m

urders. T
hey.called it a pre-

ventive action, and historians have defined it that w
ay rather than

as an early act of individual and savage racism
.

5



I

ISO
M

E
 T

H
O

U
G

H
T

-PR
O

V
O

K
IN

G
; M

O
C

K
-H

U
M

O
R

O
U

S
D

E
FIN

IT
IO

N
S

"B
asic

B
lack folks in A

m
erica do riot hate w

hite folks. W
e

hate this'stinking vvbite
racist ,s*ystem

 w
ith these stinking w

hite racist institutions,
not you. T

he U
nited States

C
onstitution that gives a m

an-freedom
 of ezcpression gives,you

a right to hate m
e. Indi-

,vidualracism
 w

e're not w
orried about." It's this dkm

ninstitutionalized:racism
that's

choking us to death. Flee's w
hat B

lack folks is tall
about today:

a w
hite racist

'system
 that keeps .m

e locked in a B
lack ghetto all m

i lifp
so I've got'to develop a'differ-

.

ent culture to survive w
ith' the rats and the.roaohes. A

nd w
hen- I

break out and com
e

to your institutions,,you ask m
e the w

rong tests.' Y
ou don't ask

the about the ghetto.
Y

ou ask m
e abou't the E

iffel T
ow

er."
D

ick G
regory, T

H
E

, L
IG

H
T

 SID
E

: T
H

E
 D

A
R

K
 SID

E
, Poppy Indugtries

album
. 1969

C
le*

B
L

A
C

K
 IS

being told you m
ust "earn" the rights that the U

.S.
C

onstitution
guarantees to al'l A

m
erican's.

B
L

A
C

K
 IS

going to court to be judged by a jury of your
peers and finding

that all your peers look bleached.

II;D
IA

 IS
w

atching John W
ayne defeat 50 "savage redskins" w

ith
a single-

shot pistol on the late, late show
.

IN
D

IA
N

 IS
learni g in school that your country w

as "discovered" by 6hris-
,

topher G
oltim

bus.

C
H

IC
A

N
O

 IS
learning in school that the pioneers "settled" the W

est 200 years
after your ancestors w

ere

PU
E

R
T

O
 R

IC
A

N
 IS w

onderingpiy-W
hice tourists get brow

n on your island's beaches;
w

hile-y-6-tr get pale in'a m
ainland ghetto.

A
 R

A
C

IST
, SO

U
T

H
E

R
N

.ST
Y

L
E

, is som
eone w

ho alloW
s B

lacks to live close
as long as

they don't get "uppity,"

11,



(con'td.)

A
'R

A
C

IST
, N

O
R

T
H

E
R

N
 ST

Y
L

E
, is som

eone w
ho_all w

s B
lacks to get "uppity" as

long as they don't liv

A
SSIG

N
M

E
N

T

1--Find
accusations im

plicit in each of the above "defini-
1

s." W
hat kinds of racism

 are being ridiculed?

2--M
ake up your ow

n definitions of racism
 beginning w

ith:
B

L
A

C
K

 IS
W

H
IT

E
 IS

*D
efinitions collected from

 m
inority sources. For addititinal definitions see:

B
L

A
C

K
 IS, by T

urner B
row

ri, Jr. 1969; W
H

IT
E

 IS,
Preston W

ilc.ox,`E
ditor, 1970.

G
rove.Press.

1



R
A

C
ISM

M
A

IN
 ID

E
A

A
C

T
IV

IT
IE

S
R

E
SO

U
R

C
E

S

T
o help students under'stand

1, and have
a1/4eeling forw

lpt
institutional racism

 is, and
.

how
 it feels to be a victim

'of
racism

r

f
i

r

1.
T

eacher divide class into 2 groups.
O

ne group of children w
ith.blond

hair, other group O
f students w

ith
brow

n, black or red hair. (could be
blue-eyes and brow

n eyes)
.

T
ell

students that O
nly those C

hildren w
ith

blond hair m
ay have recess because

they are the better people.
can think of variety of pri
give to, one group drink of

T
eacher

ileges to
er, get

out of seat, answ
er questions, etc..

A
ctivity could last A

 darto one full,'
day depending upon the group." It
is m

ost im
portant to discuss after.w

ards
w

hat feelin"gs students-in both 'groups
,',1-iad during the abdve activity. D

raw
i-etationships'betw

een how
 students

felt and hoW
 m

inorities have L
leeh vic-

tim
s of institutionalized racism

.

2.
stiiate to fiid,out'if th:ty.know

 of
groups or ,persons:w

ho have been
-3:

victim
s of

H
ave students do_

research to see if tIkey can find. evi-
dence

of discrim
inatory law

s, policies,
or practices in schoolroom

, 'school, or
governm

ent.

E
ye.-of the Storm

 'Film
) -Institutional R

acism
fact Sheet. Foundation for C

hange.
t



R
A

C
E

M
A

IN
 ID

E
A

A
C

T
IV

IT
IE

S
R

E
SO

U
R

C
E

S

R
ace refers to a m

ethod of
classifying m

an .
H

ave children look up the m
eaning of

race
in "dictionary.

H
ave students, m

ake a bulletin board
display of a racial txee representing all
races.

D
iscuss the follow

ink:, A
ll m

en are created
equal.a.

D
oes it m

ean all are born w
ith

sam
e intelligence?

b.
should have sam

e opportuhity,
to get a job,.(educatioh etc.?
have equal treatnentby the law

s?

g

Several m
agazines: E

bony, N
at'l G

eogra-
phic. E

ssence as'w
ell as other popular

m
agazines.

Film
strip: E

xploding the M
yths of

,Prejudice

Film
: B

oundary L
ines, C

olor of M
an



R
A

C
E

M
A

IN
 ID

E
A

A
C

T
IV

IT
IE

S

T
o introduce children to the

concept of race or "ethnic"
group.

1.
Show

 film
 &

 filstrips of a variety of
ethnic groups.

2.
H

ave children m
ake representations

of them
selves and other ethnic groups

E
ncourage children to use realism

in draw
ing hair and skin color.

E
ncourage children to use a variety

of art m
edia.

3.
U

sing pictures, posters, film
s, books,

etc. R
ead stories and show

 pictures
of a num

ber of persons of all ethnic
groups and their fam

ilies. E
m

phasize
the fact that all people are im

portant
and have m

ade great contributions
to A

m
erica.

10

R
E

SO
U

R
C

E
S

Film
strip: People are L

ike R
ainbow

s

Film
strip:

G
etting to K

now
 M

e

Film
strip:

C
hildren of the Inner C

ity

Paint, paper of m
any kinds of colors, chalk,

scissors, paint brushes, crayons, clay or
other m

aterial teacher m
ay have on hand

Fam
ous A

m
erican Indian C

hiefs: R
ead and

C
olor.

A
m

erican ked C
ross

Y
outh N

ew
s. T

he First A
m

ericans, W
ashington

N
ov : 72 issue

H
itte, K

athryn, M
exicali Soup. Parent's M

agazine
Press..

W
einer, Sandra, Sm

all H
ands B

ig H
inds

Pantheon B
ooks

B
ontem

ps,'A
rna, Fam

ous N
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, C
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I.
Prejudice

M
A

R
,: ID

E
A

A
C

T
IV

IT
IE

S
4

R
E

SO
U

R
C

E
S

Prejudice has m
any faces.

A
sk students to list prejudices that they

are aw
are of.

A
sk students to respond to these questions,

1.
C

ould m
aking fun of som

eone w
ho

is different be a form
 of-prejudice?

2. ,Should girls be allow
ed the sam

e
oppokunities as boys?

3. W
ould you choose a person for a

friend w
ho is of another race than

you?
4. Should children w

ho are m
entally

retarded be allow
ed to go to your

school?

11

Film
.

D
oss, H

elen G
., Fam

ily N
obody W

anted

B
ein, G

errold, Sw
im

m
ing H
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undred D
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Fem
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ittle M
iss M

uffet Fights
B

ack



PR
E

JU
D

IC
E

M
A

IN
 ID

E
A

A
C

T
IV

IT
IE

S
R

E
SO

U
R

C
E

S

O
stracism

H
istory of M

inorities :
T

he Japanese as an exam
ple

of the extent to w
hich preju-

dices can breed extrem
e

hatred
1.

Japanese im
m

igration to
U

.S.
T

he Internm
ent years

and their effects

D
iscuss or w

rite about
"H

ow
 w

ould you
feel if":

..no one w
anted to play w

ith you?
..som

eone called you a nam
e?

..som
eone m

ade unkind rem
arks about

a m
em

ber of your fam
ily?

U
se these topics as story starters

"H
ow

 I felt w
hen":

I felt left out w
hen...

O
thers like (dislike) m

e because...
T

hings I don't like about people are...
I'd like to m

ove because...

Independent activity could be set up for
fam

iliarization w
ith nam

es and events in
history of m

inorities. O
ne set of 3x5

cards, print dates, im
portant events, and

other clues. O
n another set of cards,

nam
es only. C

orrectly m
atched cards

have corresponding num
bers on the back.

D
ram

atize an event from
 the history of a

m
inority; e.g. , a slave sale, the internm

ent
of N

isei, and the com
ing of the Padres.

12

G
ram

bs, Jean D
resden, Intergroup E
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O

pen-ended stories:
"E

eny-M
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"B

ut N
am

es W
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ever
H
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Film
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lue D
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(G
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K
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y D
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K
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nd N
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 M
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B
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onder W
hy

A
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. W
hat C

olor is L
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Shotw
ell, L
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D
aniels, R

oger T
he Politics of Prejudice

H
osokaw

a, B
ill N

isei, T
he Q

uiet A
m

erican,
T

he Story of People

L
eather, N

oel In-A
m

erica Series
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"W
hat is A

frica to m
e:

C
opper sun or scarlet sea,

I.
Pre C

olum
bian Period

A
. A

frica (T
he B

lack M
other L

and)
-: A

 C
ontinent

Jungle star or jungle track,
W

om
en from

 w
hose loins I sprang

.
Strong bronzed m

en, or regal black
W

hen the bird's of E
den sang?" C

ountee C
ullen

M
A

IN
 ID

E
A

A
C

T
IV

IT
IE

S
R

E
SO

U
R

C
E

S

A
frica is not a country, it is

a continent. (E
m

phasize
the inclusion of the A

rab
c ountries as a part of the
continent of A

frica. H
is-

torians have tended to om
it

the declaration of this fact.)

1.
.

Show
 students pictures of A

frica and
the U

nited States.

2.
R

aise the follow
ing questions:

a.
W

hat is the difference betw
een

a country and continent?
b.

W
hich is the U

nited States?

c.
W

hich is A
frica?

3.
O

utline E
thiopia on the m

ap of A
frica.

A
sk students w

hether this is a conti-
nent or country.

4.
O

utline M
ichigan on the m

ap of the
U

nited States. A
sk w

hat it is.

5.
D

raw
 and explain this design:

C
ities -4 States -.->

 C
ountries -4 C

O
ntin-

ent.

6.
H

ave students w
ork in sm

all groups
labeling the countries on the continent
of A

frica. (Y
ou m

ight w
ant to have

them
 color their m

aps as w
ell).

N
ote: T

he teacher should
have com

pleted
m

odels for each activity.
14

1

1.
R

ecent rriaps of the continent of A
frica

2.
D

rum
 and Spear Press, C

hildren of
A

frica, D
rum

 and Spear, t971.



I.
Pre C

olum
bian Period

B
. A

frica
M

other of B
lack H

eritage
1. W

est A
frican K

ingdom
s

M
A

IN
 ID

E
A

A
C

T
IV

IT
IE

S
R

E
SQ

U
R

C
E

S:

T
he B

lack People in A
m

erica
have a vast and w

ealthy
heritage. L

ong before 1142
w

hen the Portuguese brought
the first A

fricans to E
urope

sections of the continent of
A

frica had 'highly organized
states and kingdom

s. T
he

W
est A

frican K
ingdom

s w
ere:

1. G
hana

2 .
M

ali K
m

elle)

3. Songhai (songhay)

1.
Illustrate w

here the ancient K
ingdom

s
of G

hana, M
ali, and Songhai are

located on the m
ap of the continent

of A
frica.

2.
Illustrate w

hat present day countries
are located in the sam

e geographical
areas.

3.
H

ave the students draw
 as a class

project a m
ap of present day A

frica
and color code the ancient kingdom

s -
as w

ell as list their outstanding points:

A
. G

hana
1.

In existence in the
7
0
0
'
s

A
.D

.
2. Strongest leader w

as
T

enlcam
enin

3. People had various m
eans

of m
aking a living:

a.
farm

ing
b. herding (sheep &

 cat-
tle)

c. T
rading in gold,

ivory
and rubber

1.
T

E
A

C
H

E
R

M
aps of the continent of A

frica

2.
Franklin, John H

ope, From
 Slavery

to Freedom
, A

lfred A
. K

nopf Inc.
1
9
6
1

3.
M

orsbach, M
abel, T

he N
egro in

A
m

erican L
ife, H

arcourt, B
race &

W
orld, Inc. N

.Y
.

1
9
6
7

4.
W

oodson, C
arter G

. , T
he N

egro in O
ur

H
istory, T

he A
ssociated Publishers, Inc.

1
9
3
8
.

1.

ST
U

D
E

N
T

Johnson, C
hristine, A

 B
 C

's A
frican

H
istory, V

antage Press,
1
9
7
1



I.
Pre C

olum
bian Period

B
. A

frica
M

other of B
lack H

eritage
1. W

est A
frican K

ingdom
s

M
A

IN
 ID

E
A

A
C

T
IV

IT
IE

S
R

E
SO

U
R

C
E

S

So

B
.

M
ali

1.
G

reatest ruler w
as

M
ansa M

usa
2. D

epended m
ostly on

A
griculture

.
3. T

rading in G
old

C
.

Songhai
1.

L
argest and strongest of

ancient K
ingdom

s
2. T

rading in G
old

3. M
ajor city

T
im

buktu
(the intellectual center)

4. H
ad a m

ajor U
niversity-

U
niversity of Sankare

5. G
reatest ruler

A
skia

M
oham

m
ad w

ho began hi8
reign in 1493 one year
after C

olum
bus stum

bled
onto w

hat is now
 C

entral
A

m
erica. H

e established
a highly developed banking
and goX

ernm
ental adm

inis-
trative system

.

16

i



.
II.

C
olum

bian,Period (E
xploration and C

olonization)

:M
A

IN
 ID

E
A

A
C

T
IV

IT
IE

S
R

E
SO

U
R

C
E

S

B
lacks participated in the

E
uropean exploration of the

W
estern H

em
isphere. T

hey
cam

e as freem
en, servants,

and as slaves. (Som
e

scholars say the A
frican

discovered-from
 a E

uropean
perspective)-A

m
erica before

the E
uropeans. D

iscoveries
of shells, potteries, etc.
in the B

aham
as and B

alboa's
locating a group of B

lack
people in the D

arien district
of South A

m
erica).

1.
D

efine
"contribution"

for students

2.
H

ave the students identify those
E

uropean countries involved in
exploring the W

estern H
em

isphere.
a. Portugal

c. E
ngland

b. Spain
d. H

olland
e.

Fr-ance

3
E

xplain the "Papal line of D
em

arcation"
(D

iscuss language spoken in B
razil

and w
hy).

4.
H

ave students identify the follow
ing

B
lack explorers:

a. A
lonzo Pietro (Pedro A

lonso
N

ino-C
apt. of the "N

ina" one
of C

olum
bus' ships).

b. N
uflo de O

lana (exploring w
ith

B
alboa w

hen that expedition
brought E

uropean sights on
the Pacific O

cean for the first
tim

e).
c. E

stenan or,E
stenanico (L

ittle'
Stephen-E

nglish translation)
led first explorations into the
Southw

est of the land now
know

n as N
ew

 M
exiC

o and
A

rizona.
.

17

Pictures of B
lack E

xplorers from
 A

fram
A

ssociates

2.
B

ennett, L
erone, B

efore the M
ayflow

er,
Johnson Publishing C

o., 1966

3.
B

locker, Jerry, "A
dventures in N

egro
H

istory", V
olum

e I, L
.P. R

ecord, Pepsi
:C

ola B
ottling C

oinpapy

4.
B

row
n, O

scar Jr., "Sin and.Soul" L
.PI.

C
olum

bia

5.
H

endricks, John, "E
volution of the B

liies"
L

.P. R
eocrd, C

olum
bia.4
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c\?
II. C

olum
bian Period (E

xploration and C
olonization)

M
A

IN
 ID

E
A

s-A
C

T
IV

IT
IE

S
R

E
SO

U
R

C
E

S,

5.
D

efine "freem
an," indentured servant."

Ilslavery," (Pictures could
possibly

best illustrate difference).

6
.

Stress the follow
ing to,your class:

A
. Slavery in the W

estern W
orld

1. Started by Spain
2
.
 
1
6
1
9

First B
lacks brought to

colonies
3
.
 
1
6
1
9
-
1
7
0
0
!

Slavery increased to
m

eet the labor needs of tobacco
and rice.

7.
E

xplain the " T
riangular T

rade System
!'

and the "M
iddle Passage."

A
. H

ave student role play the tri-
angular trading of slave in this
sequence:
1. Purchase of slaves from

 the
A

shanti tribe in W
est A

frica by
E

uropeans for trinkets and goods
m

anufactured in E
ngland.

2
.

V
oyage of slaves to W

est Indies
w

here they w
ere traded for

m
olasses and rum

.

18

e
a
r
-

6
"B

lack H
istory:

L
ost, Stolen or Strayed.",

Film
, C

B
S N

ew
s,

1
9
6
8

(U
niversity of

M
ichigan R

ental)

7
.

"C
hildren W

ithout" N
E

A
, H

ugh Scott



II.
C

olum
bian Peridd (E

xploration and C
olonization) g-

M
A

 PI ID
E

A
A

C
T

IV
IT

IE
S

R
E

SO
U

R
C

E
S

3"Ships then returned lo E
ngland

to deliver the m
olasses rad rum

and pick up m
anufactu /ed

goods (Y
ou m

ight also w
antto

have the students dem
onstrate

the overcrow
dedness on the

ships"
slaves w

ere shackled
for/the duration of the trip

',viith no toilet facilities.
A

pproxim
ately one out of every

eight died.)

8.
Illustrate the difference betw

een house
slave and field slave.'
A

. H
ouse slave
1.

B
etter fed

2. W
ore the planter's old cIo

3.
Felt affection for the fplanter

4. C
opied speech and m

anners of
planter

5. Som
e w

ere taught m
usic and

how
 to read

6. Som
e w

ere taught to be crafts-
m

en, carpenters, brickm
akers,

coopers, blacksm
iths, and

butcher6

B
. Field slave"

O
pposite

19
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III.
D

eveloping A
nother N

ation

A
. R

evolutionary W
ar

,

4

IS

M
A

IN
 ID

E
A

A
C

T
IV

IT
IE

S
R

E
SO

U
R

C
E

S

B
lacks participated as

-414

gallant people in the R
evo-

lutionary W
ar serving w

ith
both the B

ritish and C
on-

tinental arm
ies.

14,

1.
D

iscuss C
rispus A

ttucks as the first
patriot to die in 1770 in the B

oston
M

assacre. H
e w

as part N
ative A

m
eri-

can and part B
lack.;

2.
D

iscuss w
hy B

lacks served w
ith both

the B
ritish and C

ontinental A
rm

ies
(B

oth prom
ised freedom

 to the slaves
if'they fought w

ith them
).

3
D

iscuss G
eorge W

ashington's opposi-
tion to B

lacks serving in the C
onti-

nental A
rm

y. (Y
ou m

ay also note
G

eorge :W
ashington's ow

nership of
slaves).

H
ave the students role play the parts

of the follow
ing B

lack m
en in the

R
evolixtionary, W

ar:
a. Peter Salem

 (fought in B
attle of

B
unker H

ill)
b':'Salem

 Poor
( fought in B

attle of
B

unker H
ill)

c. Prince W
hipple crossed the D

ela-
w

are R
iver on C

hristm
as D

ay in 1776
to surprise and defeat the B

ritish
at T

renton)
20

1.
"B

lack Soldier ". Film
,_C

B
S N

ew
s

1968 (U
niversity of,M

ichigan.R
ental)

ay



III. D
evelopi.ng A

nother N
ation

A
. R

evolutionary W
ar

M
A

IN
 ID

E
A

A
C

T
IV

IT
IE

S
R

E
SO

U
R

C
E

S

5..
Points to stress
a. G

eorge W
ashington and T

hom
as

Jefferson ow
ned slaves and did not

free them
 until they

died.,

'
.



III.
D

eveloping A
nother N

ation'

B
. T

he Im
pact of the C

otton G
in

M
A

IN
 ID

E
A

A
C

T
IV

IT
IE

S
R

E
SO

U
R

C
E

S.

T
he invention of the C

otton
G

in m
ade the system

 of
slavery stronger in the
U

nited States.
.

.7?

1.
D

iscuss the follow
ing:

a. W
ho invented, the C

ottori,G
in (E

li
W

hitney)
b. Purpose of the C

otton
.

(sepa-
rate m

ore rapidly the C
otton fiber

from
 the seeds).

2.
B

ring in cotton sam
ples w

hich still
have the seeds. D

em
onstrate w

ith the
students how

 the slaves separated the
seeds w

ith their hands.

3.
D

iscuss w
hy the C

otton G
in invention

increased the need for slaves rather
than decreased theneed. (M

ore
cotton could be processed so m

ore
slaves w

ere needed to pick-m
ore

cotton and sim
ply put -- m

ore slaves-7
m

ore cotton picked
m

ore cotton
processed

M
ore cotton sold

sold--
m

oney m
ade).

22

ore ,

1. Pictures of E
li W

hitney's C
otton G

in

2
Pictures of present day C

otton G
ins

3. Sam
ples of,cotton w

ith and w
ithout seeds.



III.
D

evelop.ifig A
nother N

ation

C
. T

he A
bolitionists

M
A

IN
 ID

E
A

A
C

T
IV

IT
IE

S
R

E
SO

U
R

C
E

S

A
 num

ber of w
hites in A

m
eri-

ca w
ere devoutly oppos,ed to

slavery and vow
ed to free

as m
any slaves as possible.

1

1.
D

iscuss the definition of "abolish",
"abolition" and "abolitionist"

2.
D

iscuss-w
hy som

e w
hites w

ould be
opposed to sky.ery w

hile others
seem

ed so supportive. Y
ou m

ight
m

ention the Pennsylvania Q
uakers.

3.
D

iscuss som
e of the w

ays the aboli-
tionists carried their convictions, Y

ou
m

ight W
ant to m

ention W
illiam

 L
loyd

G
arrison and his new

spaper "T
he

L
iberator," John B

row
n, Frederick

D
ouglass, D

avid W
alker and his

."W
alker's A

ppeal"
, H

arriet T
ubm

an,
the conductor of the U

nderground
railroad, and "Sojourner T

ruth."

-
Z

-3



III.
D

eveloping A
nother N

ation

D
 .

O
utstanding B

lack People

C
\I

M
A

IN
 ID

E
A

A
C

T
IV

IT
IE

S
R

E
SO

U
R

C
E

S

M
any B

lacks played signi-
ficant roles (although con
fronted by great odds)
during the R

evolutionary W
ar

Period.

1.
D

iscuss the follow
ing B

lack People w
it

the students.
a. B

enjam
in 13anneker

b . Phyllis W
heatley .

c. Paul C
uffe

d. Jam
es D

erham
e. R

ichard A
llen

2.
U

sing the calendar chronicling B
lack

historical events, have the students
find the follow

ing for each of the
persons in activity 1:

a. date of birth?
b. place of birth?
d . their contribution to 'Society?
d.w

hose birth m
onth is the sam

e
as one of the outstanding B

lacks

24

1. C
alendar on B

lack H
istory



U

III.
D

eveloping A
nother N

ation

E
. T

he D
red Scott C

ase (1857)

M
A

IN
 ID

E
A

A
 tragedy .

A
 B

lack m
an is legally

reduced to a property having
no rights.

A
C

T
IV

IT
IE

S
R

E
SO

U
R

C
E

S

1.
D

iscuss D
red Scott and his case ulti-

,
m

ately heard and decided by the
Suprem

e C
ourt.

2.
D

iscuss the double tragedy:
a. T

he Suprem
e C

ourt's ruling that
Scott w

as only property
b. A

fter the Suprem
e C

ourt's ruling
his m

aster set him
 free but Scott

soon died of pneum
onia.

3.
H

ave, students to role play the C
ourt

scene.

i
25



III.
D

evbloping A
nother N

ation

F. T
he C

ivil W
ar (1861-1865) and B

lack Freedom

M
A

IN
 ID

E
A

1
A

C
T

IV
IT

IE
S

R
E

SO
U

R
C

E
S

B
lacks first struggle for

freedom
 w

as ostensibly w
on

by a W
ar and am

endm
ents to

the C
onstitution.

D
iscuss the role of B

lack volunteers
for both the N

orth and South.
(Freedom

 w
as the issue not w

ho
w

as
granting it.)

2.
D

iscuss the E
m

ancipation Proclam
ation-

January 1, 1863-and w
hat that m

eant
for slaves in the South as opposed to
w

hat that m
eant for slaves in states

not rebelling against the U
nion.

3.
It m

ight be helpful to read aloud the
content of the E

m
ancipation Proclam

a-
tion .

D
iscuss the 13th ;A

m
endm

ent,
D

ecem
ber, 1865.

26

1. C
opies of the E

m
ancipation Proclam

ation
and the 13th A

m
endm

ent.



a

IV
. Struggle for Identity and E

quality

A
. R

econstruction E
ra

Part I.

M
A

IN
 ID

E
A

A
C

T
IV

IT
IE

S

Freedom
 for B

lack people
took a definite step back-

1;
D

iscuss the U
.S. Suprem

e C
ourt

C
ase

Plessy V
s. Ferguson (1896)

(Y
ou m

ight w
ant to explain "V

ersus").

2.
D

isc-L
iss "separate but equal"

a. H
ave students w

rite w
hat they feel

"separate" and "equal" m
eans.

(Y
ou m

ight w
ant to use the exam

ple
of sisters and brothers living in
the sam

e house and having ,sepa-
rate bedroom

s w
ith one group's

furniture and other facilities
being better).

b. D
iscuss "JirinC

row
1! L

aw
s

(Separating FZ
ople because of race

w
hich resulted in B

lacks having
poor schools, poor housing, and
poor jobs).

c. H
ave students role play a

"Jim
C

row
" resturant or bus situation.

R
E

SO
U

R
C

E
S

cl. H
ave students recom

m
end rem

edies
to "Jim

 C
row

" or "separate but
equal" concept. T

im
e perm

itting the
students m

ight role play their
rem

edies.
27



IV
.

St/Juggle for Identity and E
quality

A
. R

econstruction E
ra -- Part II

M
A

IN
 ID

E
A

A
C
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Freedom
 for the B

lack people
. w

as a' bag of em
pty prom

ises.
B

ecause of this
, new

 and
sound legislation w

as neces-
s ary .

1.
D

iscuss the follow
ing legislative A

cts:
a. 14th A

m
endm

ent to the U
.S.

C
ongtitution

b. l5thA
m

endm
ent to the U

.S.
C

onstitution
c. N

ote the) relationship betw
een ra-

cism
,and sexism

 in that only B
lack

m
en w

ere given the right to vote.
(no w

om
en could vote U

ntil the 19th
A

m
eridm

ent w
as passed).

2.
D

iscuss "Freedom
"

a. A
sk students to w

rite or verbally
state w

hat they feel "freedom
 "

m
eans.

b. H
ave student-draw

 a picture of
w

hat he feels "freedom
" "looks"

like.

3 .
D

iscuss T
he "C

onstitution"
g . A

Sk students to state w
hat they feel

a cons titution is -- W
hat kind of

"parts" does it li.ve?
b. H

ave students w
ork in sm

all groups
and draw

 up a constitution from
 the

basis 'of their discussion on w
hat

"freedom
 " and "constitution" is.

c. D
gpliC

ate and share w
ith each stu-

dent.
.28
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B
lacks played m

ajor roles in
developing the W

est.
1. A

sk students have they ever heard of:
a. Jean B

apiste Pointe du Sable?
(Started the first perm

anent set-
tlem

ent of C
hicago. T

rading post
at tae m

outh of the C
hicago R

iver.)

b. Y
ork

C
lark's (of L

ew
is and C

lark's expe-
dition fam

e) B
lack servant w

ho
served the crucial role as'inter-
preter during the expedition from
St. L

ouis to the C
olum

bia R
iver and

back.

T
ranslation Process

L
ew

is &
 C

lark
Y

ork
C

harboneaux
N

ative
E

nglish
) French A

m
erican ---4

L
anguage

Sacajew
ea

N
ative A

m
erican L

eaders
N

ative, A
m

erican
L

anguage

1. Y
ork's contribution to our present

day understanding of the N
orthw

est
is inm

easurable..
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2.
H

ave students draw
a m

ap reflect-
ing the route of the expedition's
party.

3.
H

ave ,students role play the deli-
cate translation process that m

ade
this group a team

 and successful
in its efforts to explore the N

orth-
w

est.

C
. Jam

es P. B
eckw

ourth
(T

he lives and adventures of K
it

C
arson, D

avy C
rockett, D

aniel B
oone,

and Jim
 B

eckw
ourth w

ere very sim
i-

lar, but beckw
ourth, a B

lack
m

an, has
been left out of m

ost w
estern histories.

B
ecam

e chief of the C
row

'Indians. A
.

trapper, scout, and explorer. D
is-

covered the im
portant "B

eckw
ourth.

Pass" through the Sierra N
evadas.

1.
Y

ou m
ight w

ant to have the
students do the follow

ing:
a. Identify the state of N

evada
on the m

ap of U
.S. along

w
ith the Sierra M

ountains
and the B

eckw
ourth Pass.

30
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B
lack Soldier, John H

. C
larke, D

oubleday;
1968.

Jim
 B

eckw
ourth, N

egro M
ountain M

an,
H

ow
ard Felton, D

odd, 1966.

T
he B

uffalo Soldiers in Indian W
ars, Fairfax

D
ow

ney, M
cG

raw
 H

ill, 196

T
he A

dventures of the N
egro C

ow
boys,

Phillip D
urham

 and E
verett JO

nes, D
odd

&

M
ead, 1965.

N
at L

ive, N
egro C

ow
boy, H

ow
ard Felton,

D
odd &

 M
ead, 1969.

O
ld E

bony M
agazines
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b. D
raw

 a m
ap of N

evada
labeling the state, Sierra
M

ountains, and the B
eck-

w
ourth Pass.

D
.

"B
uffalo Soldiers"

T
he N

ative A
m

erican w
as intrigued by

the B
lack soldiers' short and curled

hair. B
ecause the textural sim

ilarity
w

ith w
hat they considered a sacred

anim
al, they called the B

lack infantry-
m

en "B
uffalo Soldiers" .

1.
A

sk students to bring in
,pictures of B

lack cow
boys

and B
lack soldiers.

2.
C

onstruct m
ural of B

lack cow
-

1

boys and B
lack soldiers.

3.
Students m

ay w
ant to draw

their ow
n pictures to be a

part of m
ural.

31
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1.0

2.
C

ivil W
ar (cont'd.)

D
r. G

.P. M
iller (of B

attle C
reek

M
ich.)

T
he First South C

arolina V
olun-

teers
L

ouisana C
olored V

olunteers

3.
W

ar w
ith M

exico
T

he N
inth C

avalry (B
uffalo Sold-

iers)
- T

he T
enth C

avalry (B
uffalo Sold-

iers)

4.
Spanish A

m
erican W

ar
T

he N
inth C

avalry
T

he T
enth C

avalry
24th Infantry
23rd K

ansas V
olunteers

M
ajor C

harles Y
oung (O

hio B
lack

V
olunteers)

5.
W

orld W
ar I

T
he T

enth C
alvary

B
enjam

in 0. D
avis Sr.

6.
W

orld W
ar II

L
ieutenant-C

olonel B
enjam

in O
.

D
avis Jr.

D
orrie M

iller
92nd D

ivision
93rd D

ivision
--ItT

2P
ri 1.3a,j)

E
xpress"

32
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T
he suprem

e of contradic-
tion:

B
lack m

en and w
om

en
have fought and died for
A

m
erica in every w

ar in
w

hich she has been involved.
A

ll of w
hich supposedly rela-

ted to achieving, assuring,
or sustaining freedom

 for a
given people." T

he irony:
A

fter all 'those w
ars - Seven

Y
ears W

ar through V
iet N

am
fighting and dying for the
freedom

 for others the B
lack

people of A
m

erica still
attem

pt to convince this
'

society of their w
orthiness

of equality .

"T
he suprem

e com
m

itm
ent of a people to

their country is found in their w
illingness

to fight to protect and preserve it
C

.
W

illiam
s.

T
eacher should state to students:

1.
"T

he essence of this lesson is to
show

 that B
lack people have a com

m
ittm

ent to A
m

erica and that one
of the m

eans of dem
onstrating that

cornm
itm

erit has been for B
lack

"
people to fight for. A

m
erica in

every w
ar that she has ever had."

.
H

ave students play "B
lacks in

A
m

erican W
ars"

.
In preparing

for this gam
e you m

ight w
ant in

addition to looking at B
lacks in

general consider the follow
ing

B
lacks and their specific roles in

A
m

erican W
ars.

I.
R

evolutionary W
ar

- Prince W
hipple

- Salem
 Poor

Peter Salem
C

rispus A
ttucks

2.
C

ivil W
ar

Frederick D
ougla ss

W
illiam

 H
. C

arney
John H

. L
aw

son
33
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7.
K

orean W
ar

Y
ou nam

e it
(T

rum
an's E

xecutive O
rder

D
esegregated the U

.S
. A

rm
ed

Forces.)

8.
,
t

ietnam
Y

ou nam
e it.

Prepare a "B
lacks in A

m
erican W

ars
'fish bow

l' " gam
e

a.
C

ut out several paper fish from
m

ultiple colored paper. (sug-
gested dim

ensions are 3" by 2")
b.

L
abel each fish w

ith a role that
B

lacks played in the various
A

m
eri

.
rs.

c.
Place three paper clips on each
fish-head, tail, and m

iddle
d.

Secure a stick 21 feet in length
to serve as fishing pole.

e.
Secure a sm

all m
agnet and a

string 2 feet inlength.
f.

T
ie one end of the string to the

m
agnet and the other end to the

stock.
D

itto several pages of fish. In-
clude the contents w

hich appear
34
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4.

g.
on cut out m

odels. E
ach student

w
ill get a com

plete .set after the
gam

e is concluded .'

"B
lacks in A

m
erican W

ars G
am

e" .R
ules

1.
E

ach student gets a chance to fish
2.

E
ach student w

ill fish until he or
she m

akes a. "catch".
3.

W
hen a "catch" is m

ade the stude'nt
(if students do not read the tea-
cher w

ill do the honors) w
ill read

the contents on his fish.
4.

E
ach student is to receive a set of

ditto copies of all the fish includ-
ing the role content.

5.
It w

ould be helpful if the teacher
had pictures of the persoris in
questions or general pictures of
B

lacks in A
m

erican W
ars to dem

on-
strate to students and reinforce
the role content follow

ing each
student's "catch".
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T
he conditioning of racism

'in A
m

erica has had a tre-
m

endous im
pact. Sonie feel

it does not exist, som
e feel

it is individuals, som
e feel

it is a system
. T

hoseW
ho

struggle. for change have
an ideological base for that
struggle.

A
.

H
ave students-define "equality"

(R
ecord on board the m

ost acceptable
definition to total group, teacher in-
cluded).

B
. A

 pointed question for the studentS
to consider:
1.

"W
hy m

ust B
lacks and other T

hird
W

orld people (highly- visible
ethnic groups) have to struggle
for freedom

 or equality?"
a.

L
ist the various responses

on board
2.

A
re there any W

hite people w
ho

are struggling for equality?
W

hat equality do they struggle to
achieve?

a.
R

ecord student responses
on the board

C
.

B
lacks have had m

any cham
pions w

ho
fought for equality for B

lack people...
Som

e have been m
ore effective than

others. Som
e of the m

ore w
ell know

n
are:

(C
heck to sde w

hich of these
students have heard of and w

hich ones
they know

 som
ething about their in-

volvem
ent) (D

iscuss each of these

ry
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C
.

pergons relative to the role they have
played in the struggle for freedom

 for
B

lack people in A
m

erica. A
lso dis-

cuss the obvious differences in ap-
proaches betw

een W
ashington &

 D
ubois

and M
alcom

 and K
ing)

1.
B

ooker T
. W

ashington
2 .

D
r. W

.E
.B

. D
ubois

3.
M

arcus G
arvey

4 .
M

s . R
osa Parks

5.
M

alcolm
 X

6.
D

r. M
artin L

uther K
ing

7.
R

ev. Jessie Jackson
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If people are convinced that
equality...
1. does not exist for T

hird
W

orld people by and large
and...
2. that equality should be an
experience shared by all in
the U

nited States of A
m

erica.
then individually as w

ell as
collectively w

e show
 com

-
m

it ourselves to action to
achieve that goal.

T
o introduce this activity, the teacher

m
ight state:

"W
e have briefly studied

the role of B
lack people in the.U

nitecf'
States.

I think w
e generally agree tha

w
hile m

any m
any people both T

hird
W

orld and W
hite have struggled to

bring equality to T
hird W

orld people
in A

m
erica such equality has yet

to
be achieved. T

he im
portant question

as a class it seem
 is w

hat can each of
us do to 'help that equality that is not

.

yet achieved be a reality for B
lacks

and other T
hird W

orld people in
A

m
erica?" E

m
phasize that you are not

talking about "pie in the sky" activi-
ties (things that sound good but are
im

possible for a given person(s) to
achieve). Som

e realistic exam
ples:

1.
R

ead m
ore about T

hird W
orld

people
2.

Introduce m
y friends and

parents to these books
3.

B
e intolerant of racial jokes

4.
T

each m
ore students about the

contributions of T
hird W

orld
people

5.
D

isplay only m
ulti-racial pic-

tures ir'im
y classroom
38
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6.
A

ssist the librarian in acquir-
ing m

ore reputable m
aterials

on T
hird W

orld People.

A
. R

ecord all of yours and the stu-
dent's responses.

B
D

uplicate all of the responses and
place in a folder for each student ,
T

his m
aterial-could be accom

-
panied by any pertinent handouts
that you have had during the
year on the roles

of B
lack in

A
m

erica.

C
. Y

ou should title this booklet.
O

ne title m
ight be "W

hat one B
ig

H
um

an B
eing and Several L

ittle
H

um
an B

eings H
ave D

ecided to dc/-
A

bout E
qualing in (local city)."
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I.
Pre-C

olum
bian

II.
C

olum
bian Period

III.
D

eveloping A
nother N

ation 1775

IV
. W

estern Im
perialization

V
. Struggle for Identity &

 E
quality
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I
.

C
O

N
C

E
PT

: Pre-C
olum

bian Indian
tribes had a specific lifestyle

w
hich w

ere dicatated by their
environm

ent prior to the
arrival of C

olum
bus.

M
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E
A
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A

C
T

IV
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R
E
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U

R
C

E
S

1. D
efine tribes

E
ach tri-

bal group w
hich existed

w
as a separate people

w
ith a very distinct

culture.

1.
D

iscuss w
hat is a tribe?

2.
D

ivide the class into tribes and
separate them

 letting each tribe
perform

 a task but using different
m

ethods.
3.

U
sing a m

ap locate areas w
here the

m
any tribes lived.

4.
D

iscuss w
hyqhey are different.

(e.g. clim
ate, geography, language)

5.
C

onstruct tim
e line from

 this point
until the present day.

2.
Structure of tribes
chiefs, clans, and roles

O

:t-

1.
W

hat w
as the role of the C

hief?
2.

H
ow

 m
any cheifs w

ere there?
3.

H
ow

 w
ere chiefs appointed?

4.
H

o* w
as the clan designated?

5.
W

ha.tw
as the role of the

m
en, w

om
en,

and children?
6.

D
ivide the class into tribes, divide

each tribe into a clan, assign a role
to each clan. A

ssign a task to be
perform

ed, (e.g. m
aking a cam

p)
Show

 how
 each clan w

orked together
but had separate tasks. D

oes,this
show

 how
 the tribes shared 'for the

betterm
ent of the tribe.

41
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3.
L

anguage
E

ach tribe
belongs to one of the
m

ajor language stocks
(e.g

.
Iroquian; A

lgon-
guin, Siouxan)

7.
W

hy did people never m
arry w

ithin
the sam

e clan? H
ow

 does this com
-

pare w
ith not m

arrying your brother
or sister?

8.
U

se a resource if possible..

ST
U

D
E

N
T

T
E

A
C

H
E

R

1.
L

ocate on the m
ap w

here the 7 basic
language stocks existed.

2.
W

hat tribes w
ere part of these lang-

uage stocks?
3.

W
ouldssit be, possible for these groups

to talk to each other?
4.

D
id sign language allow

 these tribes
to talk?

Indian T
alk: H

and
Signals of the A

m
.

Indians, Iron eyes
C

ody, N
aturegraph 70

4.
Foods

E
ach tribe 1iad

a prim
ary food group be-

cause of their particular
environm

ent (e.g.
buffalo, w

ild rice, deer,
berries, potatoes, pea-
nuts, fish, corn)

1.
Prepare a dish of food from

 each
tribal group and let the students
taste each one.

2.
W

hy did each group have a different
prim

ary food group?
3.

D
iscuss the use of cultivated crops,

although they w
ere not the m

ain
source of food.

4.
T

ry to locate different types of ar-
row

-
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.
heads for killing anim

als. (Stress
that Indians only killed for food, not
sport.)
W

hy did Indians share food? D
oes

this have to do w
ith tribal struc-

ture?
M

ake a display, of the foods each
tribal group used &

 developed.

5.
D

w
ellings

E
ach tribe

had a particular type of
house in w

hich to live
(e.g. W

igw
am

T
ee-Pee

Pueblo s
H

ogans )

fp.

ST
U

D
E

N
T

C
lark, A

nn N
olan, In

M
y M

others H
ouse

N
ew

 Y
ork; T

he V
iking

Press, Inc.

T
upi, A

w
ani Press,

1955
Parrish, Peggy, G

ood'
H

unting L
ittle Indian

N
ew

 Y
ork, Y

oung Scott
B

ooks

C
onstruct houses, either as sm

all
m

odels or a large one in class.
W

hy didn't each tribe live in the sam
e

type of house?
W

hy did Plains Indian use T
ee-Pee?

43

B
leeker, Sonia

T
he Pueblo Indians

T
he C

hippew
a Indians

T
he C

herokee Indians
T

he C
row

 Indians
T

he D
elaw

are Indians
T

he N
avajo Indians

W
m

. M
orrow

 &
 C

om
p.

Inc., 1953

T
E

A
C

H
E

R

D
river, H

., Indian
of N

orth A
m

erica
2nd E

dition
Spicer,E

dw
ard, A

 Short
H

istory of the Indians
of the U

:S., V
an N

ost
R

and R
einhold C

om
p.
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6.
R

eligion
E

ach tribe
believed in one G

od just
as C

hristians believed

1.
W

hat w
as the Indian's relationship

w
ith nature?

2.
D

id religion play an im
portant role

L
in the life of Indian people?

3.
W

hat types of cerem
onies did they

have?
4

H
ow

 m
any w

ere sim
ilar to-C

hristian
cerem

onies?
5

D
id each tribe have different cerem

o-
nies?
H

ow
 did Indians believe they w

ere
created? U

sing a m
ap show

 how
 som

e
people believe Indians arrived on
this continent. (e.g. B

ering Straits
land bridge theory)

7.
W

hat values do Indian people hold
high?

ST
U

D
E

N
T

H
ood, Flora M

ae
Som

ething For the
M

edicine M
an, C

hicago,
M

elm
ont Publish., Inc.

B
aker, B

etty, L
ittle

R
unner of the L

ong
H

ouse, N
ew

 Y
ork,

H
arper &

 R
ow

B
rew

ster, B
enjam

in
T

he First B
ook of

Indians, N
ew

 Y
ork

Franklin W
atts

H
ofsinde, R

obert; T
he

Indian M
edicine M

an
N

ew
 Y

ork: W
m

. 1V
iorrov,

&
 C

om
p. , Inc., 1966

-T
E

A
C

H
E

R

L
andes, R

uth,
O

jibw
a R

eligion &
the M

ide-svinw
in;

,U
niv. of W

isc.. Press
1968
B

lack E
lk: T

he
Sacred Pipe: B

lack
E

lk's A
ccount of

T
he O

galala Sioux
U

niv. of O
kla. Press

1970
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7..
C

raft
T

he crafts
w

hic each tribe m
ade

w
ere vital to the lives of

tribal m
em

bers.

W
ood: B

ow
 &

 A
rrow

Snow
shoes

T
obaggans

D
rum

s
C

anoes
T

w
ine

C
lay:

Pots
Stone: K

nives
Scrapers
A

xes
G

rass: M
ats

Silver: R
ings

C
om

bs
B

ones: K
nives

Pins

D
iscus's the use of each of these articles

.

H
ow

 m
uch did environm

ent dictate the
type of utensils w

hiC
h w

ere m
ade?

D
iscuss how

 the Indian did not control
their environm

ent but learned to use
w

hat w
as available to them

. D
isplay

som
e of the articles w

hich each tribe
used. M

ake drum
S:or teach the child-

ren how
 to bead using a bead loom

.
C

ould be used as an aid in teaching
children how

 to count. U
se a resource

person w
ho can show

 how
 m

any of
these crafts can be com

pleted:,,D
escribe

the different beadw
ork designs used

by the tribes.

45

ST
U

D
E

N
T

C
lark, A

nn N
olan

In M
y M

other's H
ouse

N
eiiv Y

ork, T
he V

iking
Press.

B
ench ley, N

athaniel
R

ed Fox and
H

is
C

anoe, N
ew

 Y
ork:

Scholastic B
ook Serv-

ices

Parrish, Peggy
L

et`g B
e Indians

N
ew

 Y
ork: H

arper &
R

ow
,

T
E

A
C

H
E

R

H
urt, W

. B
en

T
he G

olden B
ook

of Indian C
rafts

and L
ore, N

ew
Y

ork, Sim
on &

Schuster, Inc.
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1.
W

hite
C

ontact. D
id

Indian values conflict
w

ith W
hite E

uropean
values initially (e.g.).
A

. Iroquois C
onfederacy

1559-70
B

. Founding of Jam
es-

tow
n

1607
C

. Pow
hatan C

onfederac
D

. R
oger W

illiam
s

Providence C
olony.

W
ho needed m

ore assistance to live
in' this land? W

hy?
W

hat contributions did Indians m
ake

at this tim
e?

D
id the Indians feel threatened?

If
riot w

hy?
W

hat w
as the Iroquois C

onfederacy?
D

iscuss how
 this influenced

the new
settlers in form

ing their colonies'.
D

id everyoiony treat Indians the
sam

e?
D

evelop a m
ap show

ing w
here other

W
hites w

ere landing.
W

hat groups of people cam
e to the

new
 land? (French, E

nglish, D
utch,

Spanish)
D

id the - Indians trade w
ith W

hites?

46

ST
U

D
E

N
T

B
alch, G

lenn, H
orse of

T
w

o C
olors, N

ew
 Y

ork,
G

rossett &
 D

unlap, Inc.
C

handlei=
 E

dna W
alker

Y
oung H

aw
k, C

hicago
,

B
enific Pi=

ess, 1957
C

row
eil, A

nn, A
 H

ogan
For the B

luebird, N
ew

Y
ork: Scribner

&
 Son

E
step, Irene, Iroquois

C
hicago: M

elm
ont

Publisher, Inc.

a

T
E

A
C

H
E

R

Jacobs, W
ilbur

D
ispossessing T

he
A

m
erican Indian

Scribner &
 Son

D
river, H

. Indians
of N

orth A
m

erica
2nd' E

dition
'
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M
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2.
W

hat ,influence did the
gun have on Indian-
W

hite relationships?

Q

D
id the inc eased useage of the

gun
for huntin ha e any im

pact on the
Indian- W

hite relationship?
W

as there a conflict in the view
s of

nature? D
id the W

hites w
ant to

control nature or live w
ith it?

Is
this in conflict w

ith the Indians.
religious view

s?

47

ST
U

D
E

N
T

M
artin, Patricia,Poca-

hontas, N
ew

 Y
ork:

G
.P. Putnam

s Sons

M
eans, Florence, T

he
R

ain's W
ill 'C

om
e.

B
oston: H

oughton M
if-

flin C
om

pany, 1954

Pistorius, A
nna, W

hat
'Indian Is It, C

hicago:
Follett Publishing C

om
p

1956

R
ogers, L

ou, T
he

First T
hanksgiving,

C
hicago, Follett Pub.

C
om

pany

T
E

A
C

H
E

R

Jacobs, W
ibur

D
ispossessing the

A
m

erican Indian
Scribner &

 Son

D
river, H

., Indians
of N

orth A
m

erica
2nd E

dition
C

hicago, Ill. U
niv.

of C
hicago Press, 1970

IN
!
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ST
U

D
E

N
T

T
E

A
C

H
E

R

3.
W

hy did. the W
hites de-

1.
D

iscuss how
 the increase of popula-

,Stiles, M
artha, O

ne
D

ennis', H
enry C

.
sire m

ore land?
tions and the need to have m

ore land
A

m
ong T

he Indians
T

he A
m

erican Indian
created problem

s?
N

ew
 Y

ork: T
he D

ial
1492-1970; A

C
hrono-

2
W

hat w
as the view

 of Indians in re-
gard to ow

ning land?
Press, Inc. 1962

logy &
Fact B

ook

3
W

hy did Indians resist the increased
pressure applied by W

hites?
A

verill, E
ster, K

ing
Phillip, T

heIndian
Fenton, W

illiam
A

m
. Indian &

 W
hite

4
U

se a m
ap to show

 how
 m

uch land th
C

hief, N
ew

 Y
ork:

R
elations to 1830

Indians w
ere losing

.
H

arper &
 R

oW
 1950

N
ew

 Y
ork, R

ussell
5

D
iscuss the reasons w

hy the Indian
&

 R
ussell 1957

fought for his land.
it

4.
W

hat is a treaty?
1.

D
iscuss the uses of a treaty.

C
raig, John, T

he L
ong

Jacobs, W
ilbur

2.
W

ere treaties another w
ay to take the

R
eturn Indianapolis:

D
ispossessing the

Indians' land?
T

he B
obb M

errill C
o.

A
m

erican Indian
3.

W
ere treaties only used to stop w

ars?
Inc.

Scribner &
 Son

4.
R

ole play the signing of a treaty
U

.S. T
reaties

5.
L

ocate a copy of an original treaty
that has original signatures on it.'

Indian T
reaties

1178-1883, N
ew

Y
ork, Interland Publish-

ing 1972

M
cN

ickle, D
arcy, T

he
Indian T

ribes of the
48

U
.S. E

thnic &
 C

ultural
Survival, O

xford U
niv.

Press/N
ew

 Y
ork 1962
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5.
W

ho w
ere the Indian

L
eaders w

ho resisted the
W

hite's m
ovem

ent onto
Indian lands?

t
i

D
iscuss such leaders as Pontiac,

-H
andsom

e L
ake, K

aiaghshota, Sequo-
yah.
W

hat w
ere Pontiac's m

otives in try-
ing to organize the Indian tribes
against the w

estern m
ovem

ent?
W

hat influenE
e did these Indians

.hs<
re on the new

developing nation?

ST
U

D
E

N
T

M
arriO

,t, A
lice

SeqU
oyah,, L

eader of
the C

herokees N
ew

Y
ork: R

andoni H
O

use,
Inc. 1956
G

ridley, M
arion E

.
Pontiac; N

ew
 Y

ork,

PutriSm
Z

Sons
1970

T
E

A
C

H
E

R
'

Jacobs, W
ilbur, D

is-
possessing the A

m
erican

Indian
,

Scrifaner &
 Son
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C
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C
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: D
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C
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.,41.
Indian-W

hite conflicts
1.

.D
iscuss Indian w

ars &
 possible rea-'

sons Indians lost.
2.

L
ocate the sites of battles fought

betw
een Indians &

 W
hites

3.
W

ere Indian tribes fighting am
ongst

them
selves? W

hy?
4.

W
as T

ecum
seh

role sim
ilar to

Pontiac's? W
hy?

2.
'W

hat other m
ethods w

ere
1.

D
iscuss the use of.trea ie/s.

used to take the Indians'
2.

D
iscuss the use of di ease? (e.g.

L
ands?

sm
allpox &

 m
easles

3.
H

ow
 w

ere Indians forced to m
ove

*w
est?

ST
U

D
E

N
T

B
leeker, Sonia

T
he Sem

inoles, W
m

.
M

orrow
 &

 C
om

p. Inc.
1954
C

aper, Jean &
 G

race
D

ickerson, L
ittle

T
urtle, C

hicago,
A

lbert W
hitm

an &
 C

om
p

1959

T
E

A
C

H
E

R

D
eloria, V

ine
C

uster D
ied For

Y
our Sins, N

ew
 Y

ork,
N

ew
 Y

ork, M
acM

illian,
C

om
p.

3.
Indian rem

oval (1820)
A

;s
1.

W
ho w

as A
ndrew

 Jackson?
2.

W
hat w

as the trail of tears?
3.

,R
ole play the forcing of a tribe to

give up their land and go to aland
unfam

iliar to them
.

D
oes the fact that the language they

speak is different from
 the language

50.

4.

H
all, G

ordon L
anghey

O
sceola, N

.Y
.: H

ort
R

hinehart. &
 W

inston
Inc. 1964I

D
eloria V

ine, O
f U

tm
ost

Faith, San Fransciso
Straight A

rrow
 B

ooks

Forem
an, G

rant
Indian R

em
oval,

T
he E

m
igration of

5 C
ivilized T

ribes
U

niv. of O
kla. Press

1953
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4.
W

ho w
ere som

e of the
Indian heros during
this period?

5.
W

hy did Indians continue
to live as they did?

of other:Indians tribes hinder their
ability to live in their new

 environ-
m

ent?
5.

W
hat tribes w

ere rem
oved to the

w
est? L

ocate on a m
ap.

1.
D

iscuss O
sceola, T

ecum
seh, Prophet

C
hief B

lack H
aw

k, Sequoyah.
2.

M
ake displays of these leaders

1.
D

iscuss the reasons w
hy Indians

continued to live as Indians.
2.

D
id the C

herokees achieve their
goal in trying to live like W

hite
people?

3.
W

hat role A
id religion play?

4.
D

id .IndianS'still follow
 traditional

lines w
hen selecting chiefs?'

5.
D

id the clan system
 still exist?

51

ST
U

D
E

N
T

T
E

A
C

H
E

R

C
ook, D

avid C
. , T

ecum
seh D

estiny's W
arrior

C
anada,' C

opp ,C
lark

Pub. C
o. 1959

G
urko, M

iriam
, T

he
B

lack H
aw

k W
ar, N

.Y
.

C
row

ell C
om

p. 1970

Fenner, Phyllis, Indi-
ans, Indians, Indians
N

ew
 Y

ork, K
nicker-

bocker Printing C
orp.

1950
K

jelgaard, Jam
es,W

olf
B

rother, N
ew

 Y
ork:

H
oliday H

ouse, Inc.
1957

B
ritt, A

lbert,.G
reat

Indian C
hiefs, Free-

port, N
 .Y

 . B
ooks for L

i-
braries Press,1969

D
ebo, A

ngie, H
istory

of the Indians of the
U

.S.
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6.
Should the Indian be allow

ed to live
the w

ay he w
as brought up to

believe is right?
7.

W
ere Indians treated as citizens of

this new
 country?

52

ST
U

D
E

N
T

K
roeber, T

heodore,
Ishi, L

ast of H
is

T
ribe, B

erkley:
Parnassus Press,
1964
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C
O

N
C

E
PT

: W
estern Im

perialization
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M

A
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E

A
A

C
T
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R
E

SO
U

R
C

E
S

1.
A

fter the rem
oval of

Indians W
est

W
hat

other m
ethods did they

use further to take Indian
lands.

E
.g . A

llotm
ent A

ct 1887
Indian R

eorgani-
zation A

ct
H

oM
estead A

ct

1.:
2.3.5.6.

H
ow

 did this effect Indians?
D

ivide the class into a tribe and
im

pose the principles of the' Indian
A

llotm
ent A

ct.
D

id the Indians have respect for the
land change?
H

ow
 did they view

 the land?
W

ere treaties still being m
ade w

ith
tribes?
H

ow
 m

uch land did the Indian lose?

ST
U

D
E

N
T

K
roeber, T

heodore,
Ishi, L

ast of H
is T

ribe
B

erkley: Parnassus
Press, 1964

Josephy, A
lvin

T
he A

m
erican H

eritage
of A

m
erica , K

nopf
Pub. C

o. 1968

2.
W

as the structure of the
tribe changing?

1.
W

hy did the governm
ent im

pose a
fixed structure for tribes to follow

?
2.

D
id Indians accept the governm

ent
sponsored councils? W

hy?
3.

H
ow

 did the governm
ent force Indians

to behave?
4.

D
id Indians continue to live as Indi-

ans?
L

ocate on m
ap w

here Indians w
ere

living now
.

5
.

53

Pine, T
illie, T

he
Indians K

new
, N

.Y
.:

M
cG

raw
-H

ill B
ook C

o.

D
eloria, V

ine
C

uster D
ied for Y

our
Sins, N

.Y
.

, N
 .Y

 . :
M

acM
illan C

o. 1971
D

eloria, V
ine

O
f U

tm
ost Faith

, San
Francisco, Straight
A

rrow
 B

ooks. 1971
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3.
W

hat are reservations ?

I
4.

W
ho w

ere som
e of the

im
portant Iridian leaders

at this tim
e ?'

D
ivide the class into tribes, place

them
 in different areas of the room

.
D

o not allow
 them

 to stray too far
.

a.
D

iscuss how
 this caused m

ore
fighting.

b.
D

iscuss how
 should Indians be

allow
ed to live w

here they w
ant

c.
W

as the land very good on
reserations?

2
H

ow
 did living on these reservations

differ from
 the w

ay Indians had
alw

ays lived?
,

3.
H

ow
 long did the India'n W

ars last?
4.

W
hat tribes w

ere involved?
5.

U
se a m

ap to locate these battles.

ST
U

D
E

N
T

G
oble, Paul &

 D
orothy

B
rave E

agle's A
ccount

of the Fetterm
an Fight

1972

L
am

pm
an, E

velyn
C

ayuse C
ourage, N

.Y
.

H
arcourt, B

race &
W

orld inc. 1970

L
auritzen, Jon R

eed
L

egend of B
illy B

lue-
sage, B

oston:
L

ittle
B

row
n C

om
p.

D
iscuss C

razy H
orse, Sitting B

ull, C
hief

Joseph, C
ochise

M
ake displays

stress the real reason
for fighting .

"

54

G
oble, Paul &

 D
orothy

R
ed H

aw
k's A

ccount of
C

uster L
ast B

attle
,

Patheon B
ooks, 1969

L
aFarge, O

liver,
C

ochise of A
rizona ,

N
.Y

. E
.P. D

utton &
 C

o.
M

cSpadden, W
alker

Indian H
eros, N

.Y
C

row
ell C

o. 1950
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5.
W

hat is the B
ureau of

IndianA
ffairs?

Should Indians be controlled by
the governm

ent?
R

e. play how
 the governm

ent
) controls reservation w

hich
belongs to the Indians

.

ST
U

D
E

N
T

M
eadow

craft, E
nid

C
razy H

orse, Sioux
W

arrior, C
ham

paign:
G

arrard Publishing
C

o. 1965

T
E

A
C

H
E

R

Josephy, A
lvin

Indian H
eritage

of A
m

erica
V

iking Press 1968
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1.
W

hat tribes exist today?
1.

D
iscuss w

hat tribes have been eli-
m

inated.
2.

W
hy and how

 w
ere they elim

inated?
3.

L
ocate on a m

ap w
here Indians live

today?

ST
U

D
E

N
T

C
lark,. A

nn,A
rgrc

Sandy T
rails, N

ew

T
E

A
C

H
E

R

C
ahn, E

dgar, O
ur

B
rother's K

eeper
Y

ork:
T

he V
iking

Presg
T

he D
esert

C
itizens A

dvocate
C

om
m

ittee
C

om
m

unity Press
People, N

ew
 Y

ork:
V

iking Press 1962

a
.

G
orham

, M
ichael, T

he
R

eal B
ook A

bout Indi-
ans., G

arden C
ity:

G
arden C

ity B
ooks

1953

2.
W

here'do Indians live
1.

D
efine a reservation.

Farquahar, M
argaret

L
evitan, Sar ,

B
ig

today?
2.

D
o all Indians live on a reservation?

Indian C
hildren of

B
rother's Indian

3.
W

here are the four federalq-eserva-
A

m
erica, N

ew
 Y

ork
Program

s w
ith R

es-
tions in M

ichigan?
.H

olt, R
hinehart &

 W
ilso

ervations
,

M
cG

raw
4:

R
ole play past and present life on a

B
ulla, R

obert, Indian
H

ill
reservation: Past

confinem
ent

preserit - no restrictions .
H

ill, N
ew

 Y
ork:

Indians of M
ichigan,

C
row

ell C
o.

C
om

m
ission on Indian

5.
D

efine relocation
.

H
ow

 did Indians
happen to live in the'city?

6.
Is life better in the city or.on the

B
aker, B

etty, T
he

A
ffairs, E

xecutive O
ffice,

State of M
ichigan

Sham
an's L

ast R
aid,

N
ew

 Y
ork:, H

arper &
----reservation?
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3.
H

ow
 do Indians live,

today?

4.
W

here do Indians go
to school?

1
D

iscuss how
 som

e Indians choose to
live in the traditional m

anner
.

2
D

iscuss how
 m

any tribes have tried
to m

ix the traditional as w
ell as the

m
odern w

ay of life.
3.

' W
hat kind of jobs do they hold?

4.
W

hat kind of hom
es do they live. in?

5.
H

ow
 do, they dress today?

D
iscuss boarding schools. (e.g.,

leaving fam
ily; going to school w

ith
people from

 other tribes).
D

o all Indians go to this school?
W

hat do they learn?57
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I. G
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ation

II.
M

exican Indian C
ultures of the PreC

olum
bian Period

III. E
xploration &

 C
olonization

IV
.

D
eveloping A

nother N
ation

V
. Struggle for Identity &

 E
quality

C
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: G
eneral B

ackground Inform
ation:

Introduction of Spanish V
ocabulary

Particularly R
elated to C

lothing and Food Item
s

M
A

T
hl ID

E
A

A
C

T
IV

IT
IE

S
R

E
SO

U
R

C
E

S

T
he basic objective is to

introdlce Spanish. w
ords

to the children for the
sake of pronouncing and
identifying .

T
he w

ords
introduced are relative
to basic articles of
clothing in Spanish
stressing the phonetics
of Spanish.

1.
T

he teacher should first of all have
a w

orking know
ledge of the Spanish

Phonetics:

2.
A

s a pronunciation activity, identi-
fy objects in the classroom

 and have
students repeat each w

ord.

3.
R

eview
 from

 tim
e to tim

e the pronun-
ciation of each object.

4.
Proceed then to identifying articles
of clothing .

5.
H

ave Students cut out pictures of
articles of clothing, and identify
them

;

6.
U

se the cut-out pictures and use as
flash cards foil identifying. and
pronouncing.

7.
D

em
onstration

have children
identify-w

hat each of them
 is w

earing.

G
lossary:

1.
zapatos

shoes
2.

pantalones
pants

3.
cam

isa
shirt

59
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c.

r.

o.
4.

vestido
dress

"5 .
'clacetines

socks
6.

pizarra
blackboard

7.
silla

seat
.

m
esa

table
9.

tiza
chalk

10
papel

paper
11 .

lapiz
pencil

12
.

colores
crayons

13
.

tijeras
scissors
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ation:

Introduction of Spanish V
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s
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M
A

IN
 ID

E
A

A
C

T
IV

IT
IE

S
R

E
SO

U
R

C
E
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T
he children should be

m
ade aw

are of the fact that
all children have m

uch in
com

m
on.

H
ow

ever, the
foods w

hich w
e eat m

ay be
different but still all good
things,to eat.

A
t this

level they w
ill be learning

how
 to pronounce Spanish

w
ards.

1.
T

he teacher s
have a w

orking
know

ledge of Spanish phonetics.

A
. V

ow
el Pronunciation K

ey

Spanish
E

nglish

aeu

father, car
they

-

police
low
rude, fool

2
A

fter review
ing the Spanish w

ords
that the C

hildren already know
, the

teacher should proceed to introduce
Spanish foods.

3.
U

sing pictures, the children should
learn W

ow
 to pronounce the basic

foods that all children eat; i.e.
,

carne, leche, pan.

4.
A

s a class activity, ask children to
bring in Spanish food (tortillas,
frijoles, pan dulce).

5.
H

ave a m
id-m

orning snack of pan
tostado or pan dulce and chocolate.

.61
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Introduction of Spanish V
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G
L

O
SSA

R
Y

:
1.

com
ida -. food

2
leche

m
ilk

3.
frijoles

beans
4.

tortillas (round, flat corn or flour
bread)

5. pan (pap tostado, pan dulce) toast
or sw

eetbread
6.

carne
.

7, papas
potatoes
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Y
IP

Students should learn the
basic foods .chart.

T
hey

should be able to classify
all 'foods according to the"'
chart.

T
eachers should

stress that even though
there m

ay be ethnic dietary
differences, generally foods
can be classified w

ithin a
category of ,the basic foods
charts.

T
he concept of the

"balanced m
eal" should be

om
itted' because of the

value-oriented im
plications.

1.
T

he children should m
ake the foods

chart that is to be used in class after
the teacher has explained the basics.
of 'the footl&

chart

2.
T

he class should keep a record of
-

w
hat they eat every day and analyze

it according to the chart.

3;.
T

he teacher should point out that even
though the content of ethnic foO

ds_m
ay

,,'be different, it is nevertheleSs,.
nutritious.

G
L

O
SSA

R
Y

 O
FT

E
R

M
S

1.
tortilla,- corn or flour bread

2.
pan - bread

3.
leche - m

ilk
4.

queso - cheese*
5.

m
antequilla - butter'

6.
verduras - green vegetables

7.
vegetales - vegetables

8.
carne - m

ea;t.
pescadO

 - fish
10. pollo - chicken
11.

furtas - fruit
12..

frij oles - beans
63
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T
he children should be

m
ade aw

are of the differ-
ences and variations in
types of clothing, using a
com

parison of types of
clothing in M

ichigan and
in L

atin-A
m

erican coun-
tries.

It should be
stressed that the differ-
ences are a direct result
of w

eather, custom
s and

m
odes of living.

1.
Show

 updated film
s on M

exico,
South A

m
erica, Puerto R

ico, and
C

uba, pointing out features like
types of clim

ate and vegetation,
the people, how

 they are dressed
w

hat kinds of jobs they probably
have.

2.
T

he teacher should then proceed to
establish the types of clothing in
term

s of w
eather.

3.
H

ave students prepare a picture chart,
placing people dressed properly to
the designated type of w

eather.

.
T

he teacher should then proceed to
establish types of clothing in term

s
of profession.

H
ave students cut pictures out of

m
agazines and have them

 identify the
probable profession of the person in
the picture.

.
H

ave a discussion on the custom
s of

L
atin A

m
erica as it relates to, dress, i.e

the non-use of shorts,
except for

athletic purposes.
64
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1.
2.3.4.5.6.7.8*.

9.
10.
11.
12.
13.
14.
15.
16.
17.
18.

botas
boots

sueter
sw

eater
calcetines de lana

sw
eatsock

abrigo
overcoat

pantalones
pants

guantes
gloves

cortos
shorts

huaraches
sandals

blusa
blouse

falda
skirt

vestido
dress

rebozo
shaw

l
sarape

sm
all blanket

cam
pesino - farm

-w
orker

trabajador
w

orker
fabrica - factory
oficiria

office
m

aestro
teacher
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T
he children w

ill learn
that clothing. is m

ade from
m

aterials processed from
plants and anim

als,
stressing that the reasons
people in different coun-
tries dress differently is
directly relevant to the
types of resources natural
to the L

atin A
m

erican
countries.

1.
T

he teacher w
ill introduC

e,this unit
by stressing that all m

an-m
ade

m
aterials com

e from
 plants and ani-

m
als.

2.
A

 brief study should be m
ade on the

clim
ates and natural resources of the

L
atin-A

m
erican, countries.

3.
A

 trip to a leather shop w
here shoes

and jackets and le4her goods are
m

ade is suggested. It should be
em

phasized w
here the leather com

es
from

.

If available, a film
 on how

 cotton is
processed into fibers and then to
m

aterial should be show
n.

A
s a suggested class activity, the

teacher should provide the children,
if possible, w

ith leather m
aterial for

the children to do artw
ork w

ith.

H
ave students m

ake a collage on
processed m

aterials.
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cuero
suede

2.
vagueta

leather
3.

planta
plant

4.
algodon

cotton
5.

zapatero
shoem

aker
6.

trabajador
w

orker
7.

hace calor
" it's hot"

8.
hace frio

"it's cold"
9.

llueve m
ucho

"it rains a lot"
10. zona arida

arid zone
11. m

ontanas
m

ountains-
12. piano

flat level pl .ne
13. vegetacion

vegetation
14. rios

rivers
15.

selvas
forest
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1.
Students w

ill develop
an aw

areness of the
spacial aspects of the
classroom

, school and the
im

m
ediate com

m
unity.

T
o heighten the spacial aw

areness of
students utilizing the follow

ing activities:

1. A
n introduction of the classroom

 and
things w

ithin the room
, i.e., bathroom

,
blackboard, w

indow
s.

2. H
ave children draw

 a picture of a
certain aspect of the room

3. A
 tour of the school building focus-

ing attention on principal's office, boiler
room

, alibrary, gym
, playground, etc.

C
hildren can follow

 up this activity by
m

aking a collage of the school on the
bulletin board.

4. A
 tour of the com

m
unity ,.paying

special attention to residential zones,
businesses, m

unicipal buildings, m
ain

streets, railroad crossings, etc.
T

eacher m
ay use the values clarification

strategy of focus to have students des-
cribe w

hat aspect of the tour w
as m

ost
interesting, im

portant, etc. ,'to them
.
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5.
Students can follow

 up this activity
by m

aking a m
odel of school in relationship

to w
here the students live.

6.
Students can develop "M

y C
om

m
unity

Journals" w
hich w

ill be a collection of
student artw

ork depicting aspects of the
im

m
ediate com

m
unity.

7.
T

eachers should lead a discussion
centered around identifying and categoriz-
ing aspects of the room

, school and im
m

e-
diate schoo.1 environm

ent. A
n exam

ple
w

ould be to identify such aspects of the
com

m
unity as com

m
unity helpers, businets-

ses, apt. dw
ellings, and em

pty space.
H

opefully the students w
ill dekrelop an

aw
areness of the function of various as-

.,

pects of the 'com
m

unity w
hich w

ill be used
as a correlation w

hen discovering M
exican

-lifestyles.
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1.
Students w

ill develop
an aw

areness of com
m

unity
functions

.

A
ctivities that w

ill foster an aw
areness of

com
m

unity and its function include:

1.,
Field trips to stores, m

unicipal build-
ings, other schools and other points
of interest.

2.
D

iscussion w
hich w

ill focus on the as-
pects of w

hat the com
m

unity looks like,
its business, schools, population, etc.

R
eplication of a functioning com

m
unity

w
ithin the classroom

; i.e.
,

the stu-
dents m

ay elect to begin com
m

unity
consciousness by developing a post
office. O

ther ideas include banking
m

oney, developing a short term
 sm

all
business through a bank loan, and the
dem

ocratic process in voting for
officials.

.
A

 clasp project of "O
ur C

om
m

unity"
utilizing pholographis to m

ake a scrap
book

.

Sim
ulation gam

es utilizing a m
ock radio

or T
V

 station to describe "O
ur'

C
om

m
unity."
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1.
Students w

ill be able
to identify such geographic
term

s -as w
aterw

ays, cli-
m

ate landform
s, anim

al and
vegetation life uing Such
term

s as Peninsula, isthm
us

island, coast, gulf, m
oun-

tain range, etc.
T

he
student shall develop ,an
aw

areness of basic com
-

m
unity needs and hoN

ii
landform

s play an im
por-

tant part in the population
developm

ent of regions,

1.
U

sing m
aps and globes of M

exico,
Puerto R

ico, C
uba and the state of M

ichi-
gan, the students w

ill identify the basic
landform

s and tem
perate zones.

2.
H

ave students divide into sm
all groups

to give their perceptions of the basic needs
of people and the concept of com

m
unity.'

L
ist should be printed on new

sprint for the
class to see. Folloveup large group discus-
sions should indicate the top priority needs
of a com

m
unity.

3.
T

he teacher should then look at popu-
lation patterns of the aforem

entioned
countries and trust territory during the
Pre-C

olum
bian period and based on past

class w
ork should have students develop

inferences on population and m
igration

patterns in M
exico, C

uba and Puerto R
ico.

C
orrelations can be m

ade to E
uropean

population patterns in existance in the
U

nited States.

4.
T

he teacher should stress correlation
of developm

ent of the eastern and w
estern

hem
isphere as opposed to the east to w

est
expansion syndrom

e w
hich usually exists.
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5.
M

ystery Island strategy. T
ask-

w
here w

ould you place the m
ajor city on

this island? Students m
ay w

ork indivi-
dually, in sm

all groups, or as a sm
all

class to list as m
any reasons for their

choice. T
eacher should not m

ake refer-
enee 'to C

uba or Puerto R
ico but rather

let students m
ake inferences of the kind

of m
usic, art of all form

s, governm
ent,

society, etc. W
here w

ould the follow
ing

people prefer to settle:
hunters, herd-

m
en , farm

ers, m
erchants.
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M
exico L
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Plum

ed Serpent by
C
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A
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C
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1. M
any of the M

exican
Indian's possessions and
lifestyles reflect an agrarian
existence. M

exican Indians
learned to cope w

ith the
environm

ent and to m
ake use

of all existing plant life, such
as the M

aguey plant.

1.
T

he M
aguey plant, also know

n as the
century cactus, has served as a m

ost use-
ful plant to M

exican Indians. Som
e of the

m
any uses w

hich
e eacher should

point out are:

"pulque"--the ferm
ented juice of the

plant*

corazon" --(heart) scraping from
the inside of the plant w

hich w
as

roasted and eaten.

fiber--leaf is m
ade into a pulp

from
 w

hich a fiber is spun

soap--m
ade from

 the pulp

bandages--m
ade from

 the skin of the
leaf

needles--m
ade from

 the end of the leaf
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1.
M

exican Indians utilized
indigenous m

aterials to con-
struct their dw

ellinr,s. M
any

of the dw
ellings reflect an

architecture w
hich dealt to

adapt to the existing elem
ents

of various regions of M
exico.

1.
Indians w

hich lived in M
exico used

a
variety of m

aterials to construct their
dw

ellings. T
eacher should discuss the

basic construction of hom
es in the Pueblo,

T
oltec, A

ztec and M
ayan culture and how

such factors as clim
ate plays such

an im
-

portant role in the construction of hom
es.

2.
H

ave students build a m
odel com

m
uni-

ty to depict the lifestyle of Pre-C
olum

bian
M

exico.

3.
E

ngineering feats such as the pyram
id

structures of the M
ayan Indian in the

Y
ucatan, and the A

ztecs in the V
alley

of M
exico should be correlated w

ith w
hat

is considered one of the 8 W
onders of the

W
orld--T

he E
gyptian Pyram

ids.
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1. M
uch of M

exican Indian
lore is based on Pre-
C

olum
bian legends and folk-

tales .
Perhaps the m

ost
fam

ous legend relates to
the founding of w

hat evolved
to be M

exico C
ity.

1

,e

1. T
he A

ztec legend of the eagle and the
snake. T

he'foundation of w
hat is cur-

rently M
exico C

ity took place in 1312-
1325 A

.D
. H

ow
ever , as legend has it,

M
exictli, an A

ztec god, advised his
people to seek out an eagle devouring a
snake. T

here, according to the tale,
the people w

ere to erect their tem
ples

and hom
es. In 1116 A

V
ID

. ,
A

ztec
people lead by their priest set out in
search of the vision. M

any years later ,
the eagle and snake w

ere view
ed

perched upon a cactus.
It is here that

the.great city of A
ztec E

m
peror

M
octeZ

U
m

a
II w

as created. T
oday the exact location

is m
arked by the N

ational Palace, the
C

ity H
all and the N

ational C
athedral.

2. A
 sim

ulation experience enacting
w

hat conceivably took place in the
discovery of ancient M

exico C
ity w

ill
place students in the role of A

ztec
I
n
d
i
a
n
s
.
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3..
T

eacher w
ill encourage discussion

relative to fam
ous A

m
erican legends, e.g.,

D
avy C

rockett, D
aniel B

oone, and others.
D

iscussion should center around dif-
ferentiating betw

een a folktale and a le-
gend and to glean from

 students their
perceptions as to how

 such things as
legends m

ay perpetuate im
portant cultural

aspects of a group 6-f people.

Q
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1.
A

ztqc Indians developed
very sophisticated m

ethods
for calculating tim

e and sea-
sons. A

lthough the A
ztec

calendar is fam
ous for its

.artistic qualities, very few
people know

 the significance
of the characters on the face
O

f the calendar.

1.
T

he A
ztec Indians w

ere follow
ers of

their 'ow
n calendar "'Stone of the Sun".

T
he face of the calendar is a circular dial

w
hich is com

prised of the face of the fifth
sun directly in the center. A

round the
face' are rectangles representing the four
elem

ents, E
arth, A

ir, Fire and W
ater to

correspond to the four seasons of the year
E

ach A
ztec m

onth had 20 days, the year
had 18 m

onths. T
herefore, 20x18=

360
days to w

hich w
as added 5 additional

days used for w
orshipping the gods m

ak-
ing a grand total of 365 days in the year.

T
he carving of the calendar w

as begun in
1427 and w

as finished 52 years later.
It

w
eighs approxim

ately 25 tons! T
he huge

stone calendar is four feet thich and 12
feet in diam

eter and is m
ade of black

porphery stone.

2.
T

he reacher w
ill bring to class an

exam
ple of w

hat the A
ztec calendar looks

like. T
he student w

ill analyze all aspects
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ti

a

of the characters and correlate the A
ztec

calendar to the currently used calendar,

3.
T

he teacher, w
ith the help of the art

instructors, could follow
 up this activity

by developing an art lesson using the
.

A
ztec calendar as the thenie. Such art

projects as m
obiles, clay figurines,'

batiked w
all hangings w

ill not onlV
'pro-,

duce creative art form
 in students but

also reinforce the concept of the A
ztec

calendar as`w
ell as understanding its

significance.13,
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1.
A

nother fam
ous M

exican
legend centers around the
god called Q

uetzalcoatl. T
his

legend is responsible for
facilitating the biggest con-
quest over a group of people
in the w

estern hem
isphere.

1.
T

he legend of Q
uetzalcoatl as told by

the T
oltec Indian is described as having

long w
hite hair, blue eyes, and a m

ous-
tache. A

ccording to the legend,
Q

uetzalcoatl w
as possibly-a-gdrvivor of

a shipw
reck, in the A

tlantic O
cean and

m
ade his w

ay by accident to A
m

erican
shores alm

ost 1000 years before C
olum

-
bus cam

e to the W
estern W

orld.

2.
C

lass discussion around the com
m

on
aspects of the legend Q

uetzalcoatl and the
landing of the Spanish explorer, H

ernan
C

ortez, should be processed.
It should

be noted, that there w
ere m

any coinci-
dences w

hich led the A
ztecs to believe

H
ernan C

ortez w
as, in fact, the god

Q
uetzalcoatl.

ST
U

D
E

N
T

 Q
U

E
R

IE
S:

1.
H

ow
 w

ould the legend of Q
uet-

zalcoatl help C
ortez on his

m
ission?
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'2.
If the landing of C

ortez had not
been preceeded by the legend,
w

ould the results of the m
ission

been different?

ST
U

D
E

N
T

 V
A

L
U

E
 Q

U
E

ST
IO

N
S:

1.
W

as it good or bad that the out-
com

es of the m
ission w

ere in-
fluenced by the legend?

2.
H

ow
 w

ould-you have changed
M

exican history regarding, the
C

o'itez "conquista" over M
eX

ico?
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1. V
ery little significance is

iz
given to the A

ztec civilation
other than token m

ention of
their pagan ritual of hum

an
sacrifice. A

ztec culture is
believed to be as advanced as
any civilization to that point
of developm

ent in the m
ore

recognized"' eastern hem
is-

phere.

A
C

T
IV

IT
IE

S

1;
C

lassroom
 discussion leadi 'g the

C
olum

bian Period. M
any hist° ians dis-

credit through errors of com
m

'ssion or
om

ission the significance of the W
estern

W
orld prior to the Pre-C

olum
bian Period.

It should be rem
em

bered that there w
ere

approxim
ately tw

enty m
illion people liv-

ing in the valley of M
exico w

hen C
ortez

invaded the W
estern W

orld. O
ne of C

or-
tez's soldiers w

as heard to say T
o m

any
of us it seem

ed doubtful w
hether w

e w
ere

asleep or aw
ake. N

ever did m
an see;

hear, or dream
 of anything equal tothe

spectacle w
hich appeared to our eyes this

day." T
he m

yth of civilization developing
on an east to w

est pattern
should be

exploited.

2.
T

eachers should encourage students
to take part in individual or group

study,
to research literature regarding

the A
ztec

civilization. T
eacher should em

phasize
the param

eters of the research such as
art, architecture, agriculture,

and other
functions of life necessary to sustain a
civilization.
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1. M
exico should not be

thought of as containing a
hom

ogeneous' group of people.
It should be noted that during
the Pre-C

ol. period, m
any

tribes of M
exican Indians

existed.
It is not only im

por-
tant to verify their existence,
but also their cultural and
technological contributions.

1. H
ave students outline m

aps of M
exico

and identify the Indian civilization
w

hich existed such as:
H

ohokam
Pueblo
T

oltecs (R
eed people)

A
ztec

M
aya

2.
Significant aspects should be intro-
duced to the class. H

ave student
list all the products and by-products
m

ade from
 m

aize (corn), a foodstuff
w

hich only existed in 'the W
estern

W
orld. E

m
phasis should be placed

on the m
eaning and significance

of
staple. O

ther aboriginal A
m

erican
crops such as beans, cotton, tom

a-
toes, potatoes and squash should
also be discussed as a part of the
staple foods of M

exican Indians.

3. T
he large-scale system

atic irrigation
w

hich the H
ohokam

 developed can be
replicated in the classroom

 on a sm
all

scale. R
eference should be m

ade
of

the engineering im
plication

irriga-
tion had for farm

ing. 81
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1. T
he spin-off effects of the

"C
onquista" are untold in

num
ber. T

he thrust of the
follow

ing activities w
ill be

to explore the Spanish influ-
ence and the m

arriage of tw
o

continents.

1.
H

ernan C
ortez has perhaps m

ore his-
torical significance than any other
explorer .

T
raditional texts tend to

rom
anticize the "C

onquista". A
 m

ore
appropriate term

 to use is the Spanish
Intrusion. Som

e im
portant aspects

w
hich should be m

entioned:

A
.

C
ortez burned all his ships

to prevent his m
en from

escaping before their m
is-

sion w
as accom

plished.

B
. T

he Spanish cam
e to M

exico
for tw

o prim
ary purposes:

(1) to gain w
ealth and glory.

for them
selves, and (2) to

spread C
hristianity to the

M
exican Indians.

2.
T

he teacher should em
phasize the as-

-
pects w

hich w
hen com

bined w
ith the

M
exican In ian culture, developed

a unique cu tore and the creation
O

f=
"el m

estizo."
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T
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.
T

he "C
onquista" and

B
uilding of "N

ew
 Spain".

C
uauhtem

oc, M
octezum

a's
successor,

w
as captured and tortured. .R

elate
the story of the capture of the A

ztec
em

pire (em
phasize the hunger and

greed of Spaniards for gold and
riches.)

.
C

o'rtez leveled the city of the A
ztecs

and built a N
ew

 Spain.

.
Show

 pictures:

A
. Palacio N

acional
B

.
C

athedral

H
ave students lay out a m

odel of w
hat

T
enochtitlan (the plaza) looks like

today.
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1.
O

ther explorers besides
H

eenan C
ortez also had an

im
pact in the w

estern H
ispano

countries.

.
O

ther notable tSpanish explorers
include:

A
. Ponce de L

eon, G
overnor of

Puerto R
ico, discovers and

nam
es Florida ( "L

a Florida"
the flow

ering) irk 1513.

B
. L

ucas V
asquez A

yllon at-
tem

pts to colonize the C
aro-

linas in 1526.

C
.

Pedro M
enendez de A

viles
founds the oldest city in the
U

nited States, St. A
ugustine,

in'1565.

T
he N

orthw
ard E

xpansion by the
Spaniards into the Southw

est is
basically.a search for another Peru,
another *M

exico, another E
l D

orado
(an Indian legend about a,ritual
w

hich transform
s a chieftan into a

golden im
age)

.

85

ST
U

D
E

N
T

T
E

A
C

H
E

R



H
I. C

O
N

C
E

PT
: E

xploration and C
olonization--Factors and Influences

W
hich led

to the A
w

areness and D
evelopm

ent of a N
ew

 N
ation

M
A

IN
 ID

E
A

A
C

T
IV

IT
IE

S
R

E
SO

U
R

C
E

S

M
ention should be m

ade of the cultural
m

arriage of the Spanish and the Indi-
an. W

om
en w

ere not a part'of ex-
ploration ventures; therefore, the
m

ixed m
arriage betw

een the Spanish
and Indian gave w

ay to a new
 nation.

Students w
ill develop an exploration

m
ap and trace the footsteps of the

above m
entioned explorers. Students

w
ill decipher routes of explorers by

m
ens of colored pins w

ith attached
flags.
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I. M
any of the M

exiC
'an Indian

cultures w
hich inhabited,

M
exico follow

ed pagan rituals
,as their religiouSi beliefs. T

he
Spanish influence in the
w

estern w
orld brought a new

religious order and also for
m

any, a new
 w

ay of life.

In order for Spain to m
aintain control'

over Indians, they w
ere going to have

to "C
hristianize" them

:

A
 .

Influence of the churdh
very

successful

B
.

Indiansm
.vere forced to be-

com
e C

hristians (R
om

an
C

atholics)

It should be em
phasized that the

Indians w
ere stripped of their

religion (w
orshipping, hum

an sacri-
fices, etc.) as if their religion w

as
brutal and savage; i.e., the im

po-
sition of Spanish "values!' on Indians.

2.
R

ead the tale of Juan D
iego.

3.
Spanish m

issionaries played an instru
m

ental part in reshaping the new
w

orld. A
 w

ay to dram
atize the

encounters w
hich m

ission groups
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faced is to sim
ulate a situation in

volving a M
exican Indian group and

Spanish m
issionaries. D

iscusiion on
value system

s should be thoroughly
processed in the talk-clow

n-once the
sim

ulation is com
plete.

O
utline the expansion from

 the stand-
point of the building of m

issions?

Indians are stripped of their culture.
T

he teacher w
ill stim

ulate individual
and group research ,-egarding aspects
of the developm

ent of a new
 nation.

T
he follow

ing topics are suggested:

A
. A

ztec schools are destroyed

B
.

Spaniards "book burning"

C
. T

he developm
ent of the part-

s
Spanish, part-Indian, .culture.
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1. T
he 'colonization process

spread throughout M
exico.

T
o the south as far as G

uata-
m

ala and to the north as far
as w

hat is now
 C

alifornia and
the greater southw

est part
..))

of the U
.S.

.
E

xpeditions in T
exas, N

ew
 M

exico:

A
. Fray M

arcos de N
iza

B
.

E
stevanico

C
.

C
oronado's m

ajor expedition
covers the areas now

 called
N

orthern M
exico, O

klahom
a,

K
ansas, N

ebraska, W
yom

'ing,
C

olorado, and A
rizona

D
. 'U

nsuccessful attem
pt to colonize

the R
io G

rande V
alley by G

aspar
A

ntonio 'de Sosa.
E

.
C

olonization of C
ham

ita, near
Santa Fe by D

on Juan O
nate

.
E

xpeditions into C
alifornia:

A
. Juan R

odriguez C
abrillo explor-

ed w
est coast

B
.

T
hreat of R

ussian intrusion
forces Spain to colonize C

ali-
fornia

C
.

Juniper C
 Serra and Jose G

alvez
organize an expedition into
C

alifornia
89
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1y C
O

N
C

E
PT

: D
evel

ing A
nother N

ation:

M
A

IN

D
. San Francisco B

ay is discovered
E

.
M

issions are established.
F.

Juan B
antista de A

nza
fore-.

runner of the

3.
C

reation of M
odern M

exican C
ulture:

A
. T

he m
estizo

B
. T

he language
C

.
R

eligion

4.
Students w

ill look up pities in M
exico

and identify those nam
es w

hich are
affiliated w

ith the original
Indian language.

5.
Students w

ill m
ake a C

om
prehensive,

listing of vocabulary and nam
es

of
cities w

hich have rem
ained in the

A
m

erican E
nglish language as a

result of the Spanish influtence.
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m
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Film
strip:

"E
arly

C
alifornia," N

o. 37,
A

m
erican W

est Series

Film
:

"L
a R

aza", 12
part series, D

r. Julian
Sam

ora
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C
O

N
C

E
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E

quality: W
estern Im

Perialism
T

he Southw
est

as a Part of M
exico

M
A
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E
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A
C

T
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S
R

E
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U
R

C
E

S

1. M
uch of w

hat is recognized
as the southw

est U
.S. W

as once
part of northern M

exico. M
uch

controversy has existed regard-
ing the legal ow

nership of the
land and/or the process in -
w

hich it w
as secured by the

U
.S.

T
he m

otive for the w
ar is the tur-

m
oil over T

exas. T
he teacher

should em
phasize the follow

ing:

A
. T

he debate over the boundary
w

hen U
.S. buys L

ouisiana
---,----234:5.12a.se in 1803.

B
. M

exico adm
its A

nglo-A
m

ericans
into T

exas w
hen they assum

e
responsibilities of M

exican
C

itizenship.

C
.

In 1830, M
exico decrees that

no m
ore colonists shallipe

adm
itted from

 the U
.S.

A
nglo -T

exas rebelto M
exican

role.

E
.

A
nglo-T

exans sena Stephen
A

ustin to M
exico to present

their case of separation from
M

exico. M
exico-refuses, jails

A
ustin.
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F.
A

nglos keep com
ing to T

exas,
disobeying the decree.

G
.

M
arch, 1836, T

ravis' m
et-C

are
all killed at the A

lam
o by Santa

A
nna and his troops.

H
.

Santa A
nna later captured by

Sam
 H

ouston--forced to sign
treaty of V

ilasco (recognizes
T

exas' independence).
It w

as
never ratified by M

exican C
on-

gress, therefore illegal.

I.
L

one Star R
epublic is established

Provide students w
ith graphic m

aps
have them

 identify on the m
ap, using

crayons, the area w
hich w

as M
exico

(ter'ritories w
hich belonged to

M
exico).
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V
. C

O
N

C
E
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: Struggle for Identity and E

quality:
W

es,tern Im
perialism

--T
he U

.S. G
ains C

ontrol of T
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M
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E
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S
R

E
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U
R

C
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1. T
he T

reaty of G
uadalupe

H
idalgo is the nam

e of the
docum

ent w
hich guaranteed

M
exican residents w

ith speci-
fic inalienable rights. A

s w
ith

other U
.S. treaties, the

stipulations under the treaty
w

ere not kept w
hich caused

further controversy betw
een

M
exico and the,U

 .S .

1.
W

ar continues after T
exas is declared

a republic.

2.
M

exico C
ity surrenders on Sept. 14,

1847.

3.
Provisions of T

reaty of G
uadalupe

H
idalgo (detail the rights given to

M
exican people in the treaty and how

these rights w
ere violated).

C
reate a classroom

 situation w
here the

w
riting of a treaty is necessary.

E
xam

ple: T
he class is split and the

students are disagreeing over the
control of classroom

 space. E
m

pha-
size that a treaty is an official docu-
m

ent recognized*by both sides and
that it is illegal to violate w

hat is
stated in the treaty.
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1.
In 1842, gold is discovered,

by 'Francisco L
opez

.
L

and-
grabbers and greedy A

m
eri-

cans flocked to the w
est

coast in search of the land
of m

ilk and honey and person-
al riches.

For discussion purposes, teachers should
note the follow

ing sequence of events
w

hich led to the U
.S. control of C

alifor-
nia:

1.
T

he A
nglos in C

alifornia "play the
T

exas gam
e."

2.
R

ebellion led by O
sas (A

nglo fur
trappers). C

aptain Frem
ont F their

leader.

3.
U

.S. troops gain control.

4.
,G

old R
ush

A
.

Francisco L
opez in 1842 dis-

covers gold.

T
he rush is on and the Sonorans

teach. the A
nglo-A

m
ericans about

the panning and m
illing of gold.

C
. A

 conflict arises betw
een A

nglo-
A

m
ericans and A

xican-A
m

eri-
cans w

hen the latter are m
ore

successful at m
ining gold.
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D
. A

nglo-A
m

ericans
pass a law

 -
Foreign M

iners T
ax L

aw
 in 1850

to elim
inate foreign m

iners.
(Sonorans and other M

exicans,
.

C
hileans and Peruvians). T

he
"foreigners" are driven out and
it affects seriously the

econom
y

of the area -- it is successful in
reinforcing the negative attitudes.
of the L

atin-A
m

erican tow
ard

the A
nglo-A

m
erican.
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1.
C

esar C
havez is recog-

nized by m
any as the cham

p-
ion of the m

igrant w
orker

.

A
s the "organizer and spokes-

person of the U
nited Farm

W
orkers, C

esar C
havez has

attem
pted to elim

inate the ex-
ploitation of farm

 w
orkers by

those in agri-business.

1.23.4.

5.

D
iscuss the term

"m
igranV

 w
ith the

children and relate it to several
contexts and connotations.

H
ave children read about the m

igrant
situation (resources).

H
ave students outline how

 the sit-
uation.of m

igrants can be im
proved.

O
nce they have done this, proceed

to introduce C
esar C

havez to the
class.

H
ave them

 read a biography of
C

esar C
havez (resources).

G
ive C

esar C
havez a place am

ong
leaders in the U

.S. recognizing his
im

portance.
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1. T
he M

exican-A
m

ericati is
the second largest m

inority
group in the U

.S. W
hen

considering all H
ispanic

people, the U
.S. is claim

ed
to be the fifth largest Spanish-
speaking country in the w

orld.
T

here are m
any factors in-

volved relative to the L
atino

and his relatively low
 status

in A
m

erican society.

1.
Focus on the w

ords prejudice and
discrim

ination.

2.
C

reate classrodrh situations w
here

a student is discrim
inated against

because of a particular color of
clothes he's w

earing.

3.
Proceed to create a situation w

here
only Spanish is spoken. G

reet the
students in Spanish (if there are
Spanish-speaking students in class,
carry on w

ith them
 only.) B

e aw
are

of feelings!

4.
A

sk for reactions of how
 students

felt and w
rite them

 up on the black-
board.

5.
Proceed to explain w

hy Spanish-
speaking students have problem

s
w

hen they first enter school.
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