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CONNECTICUT'S IN~SERVICE TRAINING MOLRL
FUR PROFLSSIONAL - PERSONNEL
N THE EDUCATION OF THE GIFTED AND TALENTED

PART 1

Fhilosophy

‘‘‘‘‘ . The logal school-distriet is organized on the basls of a series of processas,
sub;é;;temé‘and opergpiqps. Each component of the school district deserves
its agare of resaurcasﬂsuch &8 %ime, peopls and funds. 48 you lnow, most
decisions related to the setting of priorities among these components place

, -
"people” and "things" in competition for ths scavcity of “time" and "resources,!

The greatest need is too often placed in the "things" category.

" When we discuss la-sorvice trainiﬁg for any educational component (general
education, spécial aducation, etc.), we arz tallting about a "pa@ple"lgctiviﬁy.
The basic bellef snd the true concern should be for continuing education of

© all professicnal perscnnel invelved in the education of children and youth at
the school district level. The expectations for profsasicnal performance By
staff are highly related to pré;service and grgduata study by the administrae
tive and supervisory staffas, “Such components of professional training should
be censidéred as minimal expectancies for professionals invelved in the edu-
cation ef the gifted and taleﬂt@&,A'Thé local'schoul districts frecquently
expend their instructional programs, sdd facilities and increase ?esoﬁrces.
As these extensions and expansions cceur, they create or impose new AAPEC-

..tationé on instrﬁctional and énciliafy gtalf for positive pewformance, A

sensitive school district should, therefore, provide oppurtunities for a

number of alternsiives for continued profesaional growtl for those who work

with gifted and tulented shildren and youth,

,The total timg, suman and financial resources providsd by the school district

Q . . :}




for such professional orientation; preparation and in-gervice training will
dirsctly reflect the districts' concern for professional greowth and the process
that brings about change to effect the needs of the gifted and talented, Come
pitment to iméroved in-gervics training can best be reached when
1. the district recognizas it as part of the total educstional structure
2. the participants are involved in the planning and implemsntation
3. the district aassignz an equalizing priority to it with other components

of the educational plan,

Baslc foganptions

When a school district develops a plillesophy relative to in-service training
for the gified and talsnted, operaticnal guidelines must be developed in order
to have such a philosophy effectively function.

These guidelines may take the form of aaahmptions which are pertinent to four
variabls components relative to the concept of in-aervice training; namely,
1) human resources, 2) strategies, 31) content areae, &) fiseal fasources, and

5) the processes related to in-gsrvice training for the gifted and talented.

1. Human Resourcas

e All target grouwrs {Board of Eﬂurnnﬁ@ng'communjty, admiﬁiatration, etc.)
should have the devslopment of professional competency in this area
&8 & top priovity. _ |

b. Coumitzent to improvement is relabed to pevtieipation in the design
.of such improvement,

8, The lotel school distrlicet has a respomsibility to provide for pro-

b IN
RS

fessiondl growth of ita total staff ta aﬁx@@t change among apecial

groups of children and youth,

d.  Horgle is rolated to competency snd commitment,

1




3.

be

Strategies-Insivuction

a.

b.

Stretegles for and approachss to differentiated instruction and
thinking are conatantly changing.

Recognition of individual differences demands utilization of a
variety of differsntisted teaching strategies,

Conkent
8. Information snd knowledge are constantly being changaed, revorded,

b,

or refined, &

Rasponsibie rel-tionships with pupils and sdults requires familiarity
with aprroprizty sodies of information and know .adge.

Procegses=-In-Service _

b,

C.

d.

&,

Schoal‘distriats st determine that inessrvice training for the gifted

‘and talented is a high priority of their progran support system.

The rescurce of time muat be provided within whish appropriate
in-service activitiss can occur.

Human and fiscal rescurces are assential to any well developed
in-service program,

Expartise reguired to: - :
&, anelyze a situstion

b, deaign and develop a.program B
e. Implemont the prescribed progren and evaluste the roswits gained
School ddsiricts shéul& bs provided b& éhé.ﬁtats Agoney with models,
professional assiatancq and resources $o help establish priorities

aﬁd nesds for inesarvice education.




* PART 1T

PROCESIES OF (N-SERVICK TRAINING
FOR THE GIFTED AKD TALENTED

The various processes of in-service Lraining faf the gifted and taiented"?
deaéribe those functions which must be perfbrmcd in order to assess, deasign,
develop and implament a successful training program. The design and imple-
msntation of these prqcéssés may be carried out in various ways, apﬁroachs&,
directions and«bf?varioué c¢lusters of target grbups of those to participate
in the training.

Theas processes are defined in the following Mannar:
1, Assessment of Naeds -« asgesa the current status of a school district
in relation %o the specifics of education of the gifted and talented,

2. Prescriptive ~= Revisw the data gathersd and then make selection of

appropriate atrateéias which willyinitiaté desifad changes in staff.,-;
3+ Evaluation - appraisal which relatee to‘ﬁhé aegrae of success gttained
by the in-service progranm, Thereforp% it is’obvicns.that apeciiic. |
objectives of the training program,>aa w@li as wﬁitten outcomes for
_ professional personnal; are essontial first steps to any productive
svaluaticon,

4 Interventions — activities which refléct incorporation of various
chénges in obJectives needs or;oﬁtccmns‘ A continuous flow and
utilization of fod&bdck determines the offective wtilizstion of
Proposed activities.

" The local school district should assume primery responsibility for:

1, assessing its in-service neads relative to the educstion of the
;o gifted and talented,




3.

('™

-

De

-5

Initiatioy contact wivh Vagieusyhﬁmim rasources wWho have the capa=
bility of providing interventions to effect their noeds,
developing the goals and objectives for the gifted and talented
in-service training program in thelr school distrdets,

spocifying the outcomes they anticipate for the participants in
the process,

idgntifying the follow=through aapegts as this relstes to ﬁime,

parsonnel and resources.

The state education agency should Aesumé the responsibility of:

1.

2.

30

k.

providing a schema to assist’ the local school districts with the
necsssary technical assistance noeded to develop the training program,
providing a clearinghouse whers the districts may obtain information
relative to accessebllity of professlonal expertiss needed to conduct -
training programs.

coordinsting state~wide and regional woerkshops and institutss to
demonstrate hiow school districts way train parsonnel in the education
of the gifted and talented at various levels of training,

méintéining a continual assesement as to ths nesds of training in

the various local school district.




MODEL A

PROCESSES OF IN~SERVICE TRAINING

ASSESSMENT . - > PRESCRIPTIVE

» g o

EVALUATION : . ' ACTIVITIES




' district reveals a need for in—serv{cing gpecific camponents of a gifted and

PART III

THREE SIDES OF IN-SERVICE TRAINING
FOR THE CIFTED AND TALENTED

This instrument is designed to aasiat local school districts in the eval-
uation of in-service training programs for the education of the gifted and
talented by.
1. assessing the present status of educgtional programs for the gifted
 and talented and specifically the component of in-service training.
2. identifylng directions for future programs through ineservice
training for professional staff and obthers invelved with the gifted
and talented, |

3. developing the components nscessary for the desired outcomes.

Section 4 of this instrumeni is generally related to the'aés;ssment of
current programming for fhe gifted and talented and gpecifically to the
in-gervice ccmponént of'suﬁh programaing, lSection B cégcerns itself with
focusing on proﬁosed programs for in-service in the gifted and talented,
These anticipated programs will be specifically related to ths Qarious (3)
sides of in-service training (See Mcdel B), This model depicts in graphic
form a three sided approach té’inaservice training as a key component of.a
gifted and talented progfém. A local echool district, after awsessing the
current status of its educat{onal prcgram for the gifted and talented and

of the inaservice component, .would determine~which target group(a) or specific.

|
cunponents of the program need speclal sttention, 4 cholce would then be ’ |

"'mddo'ihcérﬁoréting chafécteristicé from each of the three sides of the model,

For example, the model could be utilized in the following mannér: the scheol

-

:' talentad prcgram. The threa gides cf the modsl are then emplay@dz

9




1, Side I « ~ @Jplarﬁ posaibilities for in-service programs related
o to one or more target groups of gifted and talented children and youﬁh.
2. Side I1 - = the spscific target group of teschers and supervisors
are at the orientation lavel. Expéctations for persoﬁn@l at this
time are minimal., Basic information is needed for both the teachers
and administrators.
3, Side III - - the specific content arsas to be covered ai these
orientation sessions might relate to: ' |
a. nesd(s) for program
b, review cf fesaarch
c. definition of target group{s)
d. écreening and identification

Briefly, this instrument is designed to assist those decision-makers in %he
school districts and the State Lducatian Agency in designing and developing
an ipdividualized approach to the la~service training cemponent of a total
program for the gifted and telented. To do Uhis requires:

1, an assessment of the current status of educaticnal programns ;nd of

in-service training;.

2. diagnosis baged on assessment; '

3. prescribing ineservice based on diagnosis and desired outcomes;

4. stating anticipated outJQM@a;

5 1ndicating spacific conmitment to the onogoing process as well as

x-g"-ﬁ(

~ follow-up,

Both sections of this iastrument must be completed, The future success of

' the in-service component -of a total educationsl program for the gfgfed and

talented will relate ir a major part to the procise, accurate completion of

this instrumeni.

10
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SECTION A
(To be cempleted by school distlict)

A. Philosophy

1. Does your school district have a written policy relative to:

Yos or No

&, Jn-gservice education

b, 'tgavel

l

¢. conferences, conventions, workshop attendance

2. Does your district use in-service education as an integrél part

of a total program design:

a., always 1
b, sometimes s i
C. rarely _
d. never .

B [ T ime ' ) Tt i

S e

Does your district provide time for in-service education:

a. regular basis (one day a moath, week, etc.)

b, ecccassionally for special programs

LA A e 08

T

= -,

¢. &8 part of orientation programs
d. swmer

e, othar

!

- COMMENTS:

-

|
COMMENTS 5 ~ o ‘ 4 .




C. Support
1. In-service educaticn is supported by:

a, granting credits which arve applicable %o
salary increments

b, released time

C. financiél assistance as per.contract

d, sumer work arrangement

[T

A}

2. Ie there a specific budget allocation in your district for

in.service education (speskers, travel, etc.)

a. Yes
b, o .
COMMENTS ;

D. Professional Staff

1

_ e, other -
COMMENTS : -

1., Involvement-
a. To what degree are teachers involved in developing in-serviée
yrogréms. ‘

1. always

2. sometimes
3, rarely

4. never

]




COMMENTS:

2, .Seiection

a. veluntary

b, appointed
1. administrator
2, teachers associatidns
3. combiﬁation (1 and 2‘)
4. other

COMMENTS:




SECTION B
{Refers to Model II)

Side I - - Areas of the Gifted and Talented

The following target group(s) of gifted and talented children and youth
are in need of in-service program development:
a. High 1.Q. - High Achiever -
b. Bright Underachiever
©. High Intellectual Creativity _
d. High Potential - Culturally Different
e, Musicai Talent
f. Talent ir the Visual Arts
g. Talent in the Performing Afts
" h., Leadership |
1, Other

SEREERERE

Side II ~ - Entry and Expectancy

A. Entry Point
1. Public(s) |
The development of in-service programs Shouldv;;flect participation of:
a. Board of Education ' '
b. Administration ' ;
‘¢. Teachers | o
d. Ancillary Staff :

e, Parents

- f. -COmbination'(please speciﬁy)

NEEEEE




G Othersﬂfﬁiease specify)

2, The designing of in-sefvice should reflect the current status of
the public, ,The‘group(s) identified in A-~l is at the follgwing
level of entry: .

a. Orientation for péogram

b. Design and Development of afﬁFQgram

c, lﬁplementation of a program

1, dnitiation

2., expansion and/or update

NEREE

d. Leadership training

B. Expectancy -
State in specifics what is expected of the group(s) at the completion

of the in-service process,

1. The statements should reflect fgsponsas given in A=l and A~2 and
should be stated in behavioral terms.




3.

Side III - - CONTENT

Please check the content components which should be included in the in-service
progranm:
a. Research
b. FPhilosophy and Objectives
¢. Needs for Program
d. Screening and Identification
e Planning and Placement
f. Administrative Design
g. Differentiated Teaching Stiategies
h,- Differentiated Curricula
i. Materials and Equipment
J.’ Transportation : ‘ ¢
T -
k. Community Resources
1, Supportive Services
m, .Legislation
n, ‘Faciiities
0. Administration and Supervision
p. Articulation and Coordination
Q. Budget

r. Parent-Family Role

'a; Community Relations

EEEEEERE RN

t . Of:her




