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We in New York State are ched with the State Eaucatioh'
Department mandated re-registration of all preparation programs
for edﬁcational administrators in Jahuary of 1976. The.

re-registration process has two important dimensions; the
s N ,,' N
- restatement of program in specific competence-based format

and thetformationtof a tripartite cOnsortium to restate the
.brogram and tofmonitorrthe certifioatioq prdocess

The restatement dimension is rather straightforward. _(/
Eechvprogram.must contain at'Least the following elements:

a. Thé program must be stated in terms of lnstr,ctlonal

objectives.
b. The rationale and procedures for program evaluatlon
" . and renewal must be explicit,
c. The procedures and processes for assessing _
: students must be specified. . .
d. The procedures for counseling students must be
' stated. . '

-

The second dimension is more complex. A tripaptite consortium
made ‘up of members from the university, the school districts,

and the teacher association wor union WillldeVelop the re-regis-
(Ve ‘ ' . . . {
tration documents and monitor the implementation of the revised

programs. The problems that arlse outbf the consortium }

act1v1tles are SLgniflcant and worthy of careful examlnatlon,

.

however thPt examination is beyond thF scope of this paper.

e,

’ Currently, we at the: State Unlverslty of New York at

-

Albany ark. attemptlng Lo state Lhe objectdives of our program
and are experlmentlng w1th varmous proceduros and technlqueq
for assesﬁing'students and for,operating;and evaluating,a

competence-based program.
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Wé are faced ywith tﬁo major assessment dilcmmas, that
§f deciding what_toAéssess and then how to as}ess withopt
resorﬁing t&’the omnipresent 1aundr§ list format{' In this
¥ %iéht then, it is the pu se of this paper to describe a ._ _: -
pracéduré for asséssment?zg £he objectfves in an advanéed |

graduaEe course for educational administrators. The course
" is called.Communi;y Analxsis’and is part of a core sequence
foé,ceftificéfe and:doctoral students. The course is taken

/

during the residence year. The students have varied back-

'groqnds in terms of content and depth'of'preparétion, and in’

| ' : ,
terms of occupational aspirations. ,
- ' R ' ' . . o
. ! All features of a competcnck;bésed4program, particularly
assessments, derive from the careful .statements of the

' .

. . !
. . .‘

oL o jgétives. - The objectiﬁes;of the Community Analysis course. . 3
are father.compleﬁ.j The course is not Qgreiy cognitive, noé |
ils it puggly performance,.hor pdrély'hffective.i Qur first

ask was the'es;ablishment of course objectives.k'These'haé' |

o se revised as we, the studenté and professors, came to i -

know more ,about each other and as the course was more fully N

2

analyzed. Some of the objectives lent themselves to tra- S

.

. « . > . . ‘\ ’ . .
ditional forms of assessment. In some cases, howevex, it
" : :

ﬁecessary to fLrst'éxplore:with the class, what needed

o

. was

to bg assessed and then devise ‘appropriate means of assessment.
Cognition‘lént itsélf to traditional means of assessment.

The course has a nu;ber of loyer order cognitive‘objectives;éB

[ 8
A i . . ) ’ .
" which are easily assessed. For example, consider the first

. . -
(‘ oL . 3
" -
. -

-
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objectl&e as it was assessed in the take-home final examin~
ation, diskributed on the first day of class which was ocur

; means of making the objectives and assessment of the course

expllc1t and publlc- 1

' 1) In the llterature of the social sciences, the

I community is defined in many ways. JTdentify
B . (author and title) and state five (5) definitions
: of community. (500 words). '

There were also some higher order coeghitive objectives

which required the application of facts tola specific situa-

v

tion. Agdin from‘the‘take—home'examinatio B

. .43_tDiscuss'with'reﬁerence to the literature, your
e ~ .. role as an investigator in a field study. (500 ° :
S words). = . - - ' .
, ..’v' - . ° : N ) N s 3 ‘ . . »
’ 'Implicit in both of these objectives was that they were-

.

to be'completed to the satisfaction of the instructors,subject

L

to negotlatlon w1th the student,

" There were objectlves whlch related to skills training

(~‘
whxch were, lnltlally, on a Iormatlve level assessed nq¢ in

'terms of knowledge or performance but rather in terms of | !

" experience. - The skills were taught in a labond{ory s1tuat10n

o and the assessment was simply a recoxd oprartlclpatlon in g
the experience. A summatlve assessmcnt of the skills was |

deferred untll later in the course when the students were
' doing the field work. The objective as it appeared in print

j"'looked liPe this for one.set of skills: ‘ ' -
< .
Upon completlon of this tralnlng unit you will Qe able to:
, - identify and use five (5) basic communication skills
i .+ = determine the approprlate use of any of these skills
A : in.specific sltuatlons. ~

- - - | | 3

-

0.

- E Tkj. Y Rdaptaed from the instructien Supervi Training Program
‘va¥fP developed by Boyan et al, U. S a Barbara, 1973
' e v . ) . Q) . L .




»

- Buts the assessmeﬁt was through. attendanece_at this training

session and self-apsessment. This obviously was formative -
_ , v ! ) :

in nature. ’ /

;
/

" Once the cognitive materials had been mastered, at
least on the lower lewvels, and the skills“had been intro-

‘duced, at least on an experiential levdl, the group was

-3, . 2°

" ready for a, jor performance objective. The objective was

. defined, mgde public and negotiated With,the,plassj In

' Thz Community Analysis class will conduct a
‘ parative study of decision maklnq in ‘two
ipstitutions using as an entré the perfo@gance b
£ organizational development studies which meet ‘
he needs of the respvective organizations. These
. studies will reflect the learnings ,of the first
- part of the course.

< . -
| Q

| The assessment df ‘this complex oblcctlve was accomp11 hed

o

in a series of actlvitles related to the various pnases of
the field study. As the work.atztﬁe separate 1nst1tutions

went through the phases of initial’contact, client problem
definition, negotiations for resonrces available to accomplish
problem solution,"specifications of oﬁjectives of the o
organgational developmcnt consultancy, data §athering, final
report development, and presentation of the report. There were
constant dlSCUSSlonS among students-and between students and
the professors over the way" partlcular Jobs were to be and

»
were in fact done. Sometimes these’ discussions focused upon

.

the perfnrmance of individuals and sometimes upon the progress

-

it can be stated that the objective nas that: Y

.

J

Al




ofhthe.claSS as a whole oraon«a team within the class.

M \‘ e —

W% ‘ :
A Addlt;onal opﬁertunltlcs “fox ‘assessment developed

— %“

ﬁaftmr the reports of the organlzatlonal development studies - .

have,been written. The_asse sment took the form of study team

. discussion of whose namé would appear on the fihal report,

3 Cn . . ot S .
the criteria for inclusion being based upon contributions made.

4

— e

At th;s polnt the two cllent organlzatlons recelved and

revxew@%}the final reports of the organlzatlonal devclopment

studxes. They proylded the class.wzth.feedback.regardlng

their satisfaction Wwith the reports. , -

- 7 Once the two organfﬁhtional ét@dies wvetfe completed and

k)

the results reported to the clients: the class theh had .to A

prepare. the comparative analysis,of defision making in the two

client otganizatioﬁs. To accompllsh thlq a new round of
dlscuSSLOng/negotlations took placc. As these discussions
and the\wsrk activities resultlng frOm the divcussxons vent
on, there were continual feedback se551ons among 1nd1v1duals,

between students, between studentsg,.and professors and betveen

the class as a.whole .and prdfessors as’to the progress of
: > _ .

the report and the contributions made by individuals.




N
-6~

- .
rd

On two occasions during this period a two hour period was

spent by the class reviewing the professors' role in lecading
Vs

~the class. On the secTnd occasion a form was employed to make

a record of individual pecrceptions which might, have been lost

in the general discussion. As we have used the terms evalua- -

tion and assessment, this was an evaluation of the progress—of .

the course and not ar( assessment of students.

Finally, after the class. had as a whole produced three

documents, the two studies of organizational development ’ D

probldms'and the comparative sEudy of decision making, which
were satisfaétory to the class and to the professors, a final
feedback session occlrred. '

- . ’ ¢

Prior to the final feedback session each student was

asked .to prcpare a short statement outlining their contribution

‘to the studies. It was to be organized around three areas.

First, the individual's cpntribution in terms of scholarship.

Second, the individual's success in meeting obligations to the

group, attending meetipgs, performing chores assigned by the
group} volﬁnﬁeerinq for chores and so forth. -And, thirdly;"

the individual's mogé of operation within the group. Thé;;fzhree
categéries werce supplemented by guidelines as appended to‘this
paper. " The ;elf evaluations were to inciude statements of what

the individuals actually did in behavioral terms followed by the

individual's judgement of thé value of that contribution.

| J—

‘ Onfthe day of—the final evaluation the class was divia¢dfr

into two groups. The professors functioned as facilitators

’
1

4
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cgnrining'their activities'tO'time keeping and ‘monitoripg the
- dischSions to keep the topic in focus. The first actiyity was
% | to have each person s self assessment statement passed to the .
‘ one person 1eft. The porson who now held the self evaluation
‘%' 'hadvthree'minutes to read- it and append a written, signed-

;J comment ‘either in support or in modification of the self asseSsﬁ
ment or on topics npt covered by the self assessment. The only

restriction was that the commenL had to refer to specific
¢ {
behavior in order to support any positive or’negative Judgement.

'y

At the end of three. minutes the papers were again passed to the

left.and so forth'until all had seen-and commented upon each

. self assessment. When the papers had returned home the group
had five minuLes to rLad and prepare a summary, to be deliVered
orally. It was suggested that the summary should include a

brief Ftatcment of what the individuﬁl\\id, a selectionsof

positive comment and finally a statement from the individual as
N

- to what the individual feels should be improved in terms of

self growkh. Following the indiVidual's summary of his or hpr.v

, own assessment and the rcaction'to it, there wasvtime for a few
W _# - N

'minutes of further discussion by the groug)for clarification.

o When everyone had had their s r when the allotted five
‘ a minutes had .expired, the person immediately to the right of the

‘person whose assessment was being discus: was charged with

..

paraphra%}ng what had taken place during the oralléortion of
. _ A .

' the asses sman;‘ As stated above," the inerucLors confined

 their participaiion to time kecping and kceping the discuSSion

.

~on the subject and in behaVior terms.
. | g 4

o . ' . ) o 9
ERIC - ' | o
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The results of these sclf assessments as\tested against
. S S SR ‘ : : .
“the group were most dinteresting. In some cases contributions
which 1nd1v1duals made which had not come Lo the attention of

iy

a

the professors were revealed.:- In some case“ the group brought

~ out the lack of contribution although the individual im /4))
-guestion had left a favorable impression with the instrwftors.

, : . : . - - . - ' :
Generally, hqwever, it was clear thatgthe-perceﬁtions of the

students and the professors were very close. The.final assess-

ment wOuld not have been substantlally dlfferent if it had been
Y

‘made- by either one of the 1nstructors, or by the cla In one

).case a person s self assessment was much better than that wath

which the group or the professors would credlt Lhat peroon.;;In
several casgs ‘the individual's self asSessmenL }as less than
that of the class or the professors. It was %bundantiy clear
'_that indivﬁduals made differing-eontributions to the class.
They die‘gzzksrent-things. Contributions whieh wereteonsidered

'equally worthy were very'different in nature. -

There were some students who organized the group, .that is
I < ' .
'who recruited people:to accomplish tasks. 'There were', those who

made external contracts foirthe class.' There were those who

.
Pi4 ¥

planned the work of the group. There were thos:Lwho wrotev
) .

- There were those who rescarthed and there were ose, the
majorlty.'who did comblnatlons of these and other task but .

lusually with an emphasis 4in one area.-
. . : ‘, . . & . "'

These'fOrms of assessment, paper and pencil tests of lower
and hlgher order cognltlon, attendance at 1nit1al experiences,

B the productlon of a product to as ess performance and self

10
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gave the profeébors and the c! aspg a great deal of’ c0n£1dence .

-tion. The self asgsessment as tested against the berc?ﬂtions ‘

- of others served to ple up and point out the cqmpetexoes

‘importance and significance to the‘érofessors and thi

= e -

-u

-
> s otei
-

aSSefvment as tested against'the perceptions of the ‘group

e

A

"‘%
1n thelr procedures, Wlthln the usual- dlﬁferences of- OplnlOn
as to speczflcs the paper and penc1l tests plcked up the

v ko
degree to whlch 1nd1v1duals had maetered the thtoretlcal base.

& ‘

o

X

'_Attendanco at the laboratory sessions .was ‘as prec1se an assess-

ment of the Skllls being tauqht as was poselble at the y7me.-u

This formativ® assessment was fdllowed by asses sment of more

W .

summatlve nature through cont1nuous 1nformal fcedback ses%1ons

'as the skllls were applled The product was avsessed basically

A . .
by external organlzatlons. They. had a need and the produﬁt BRI

: had to meet thelr need. In a sense the orgahlzational deVelop4-~

" ment studles done for the out51de organ;zatlono were alqb i‘* c

summatlve assessments of the applicatlon of the cognltlve: ) "f

" objectives of,the earlier parts ofvthe program‘to a qeql situa-

>~

v

about which there were dxfferences of opinion, f
[ o =ty

‘e These procedures dllowed assessment to focus on%areas of .'/
1" .

‘é students.,

Objectives which wvere accomplished without difficulty were -

informally self’assessed../Such self assessment was checked

both informally and in formal situetions by pecr and pro-‘

fessional perceptions. ™Time was not spent going through an
atomistic laundry list of ObjeCtlch. " / i

~

The fOIIOW1ng charé relates the type of opqectlve to ' (

L : o Yy
I ) .

the asseaament.- o ' T | -
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TYPE .OF OBJECTIVE

/
.

 .Cognitive objectives
- for students -

A

-
V-

-'

FORM -OF ASSESSMENT

s

* Paper and penciLzéest§

Inirdduction to skills'

for students -

-

e

Attgndance at'ft'expefience

]

(4

[

. Performandéa ObJeCthQS '} - a)

for students

- .

product

c) peer cbmmLLtee revdew

, N\
¢ d)

outside xreview of

student = profcasor
¢ confercncc»

L)

b) peer discussxon (informa17

Complex of objﬂctivcg
which combined knowledge,

peer percepti

skills and) attitudes and § « .
were correclated to '

individual student needs.

2

ARDALES.

24

on

Course lnstrﬂctlonal . a)

objcckives

-

fishbhowl

professors

in student

.

b) written aValuation,

s A AR AL nlae 4B

Self cvaluat1on tested agalnst




