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what curriculum planning ,and evaluation are as well as discussions
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educatton role in the curriculum, decentralization®s effect oh the
curriculum, participative decision-making on curticulum matters, and
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Curriculum Planning and Evaluation ”

. . o - . . , an cufriculum, h ca t be solely responsi '
Alkin,~Marvin C. “Evaluating '‘Currieulum’ and ‘Instruc- to plan wm, eor. she canno held v respon ible
T ) for its development, as some educators assume. Babin advocates
tion’.”" Curriculum Ths{ory Network, 4, 1 (1973-74), ) : N . .

expanded inservice training for curriculum planning. He also
pp, 43-51. £EJ 097 886. ; . S >, - o AR
qguestions the rngldlty of “behavior by objectives,” pointing
The poor definition of subject is *’a major cause of many of out that teachers often find such am approach hard to
the difficulties of evaluation,” accerding to Alkin. Evaluators implement. The ofteén-perceived gap between "“theory’ and
~—treddently fail to distinguish among curricdlarm, Trstructional “practice” should be closed, according to Babin; theory is
planning, and in,strg?;tional operatign, even though these three absolutely essential in order to generate*workable curriculum.
terms refer to distinct, though related, concepts. And finally, he advocates a revision and expansion of curricu-
Alkin defines curriculum as "'the results or-ends of an in- lum evaluation methods.
structional activity. N Instruction™ consists of the ieans to Babin's arguments are clearly stated, and hig articte-makes
achieve the curriculum goals, Planned instruction and that easy and interesting reading. 4

which is actually carried out are not synonymous, though they
are sometimes confused by evaluators.

To define the distinctions among these components, Alkin
proposes the use of a matrix illustrating their interrefationship
and the variouslevels at which their evaluation may take place.
Heemphasizes that norigid ling can be drawn between "macro”’
and “micro” levels because of the commplexity of curriculum
and mstruction programs. But use of the matrix will at least
allow for more specific analysis. For example, {f a nationwide

“program s to be evaluated, the focus will be on the macro .

level {(what curriculum and instruction con st of for all schools
involved, not just for a random sample),

T Alkin’s Yttention to precision 15 cominendable, and his
criticistri f the unspecific nature of some curnicutum and
instructioy eyaluation is regrettably accurate.

Babin, P‘gﬁrick. “Staughtering Some Sac?ed Cows." Edu-
cation Canada, 14, 1 (March 1974), pp. 40-45. EJ 097
353.

The eight “sdcred cows’ that 3abin advocates eliminating
are “‘myths that must be eliminated if any real progress is to
he made in curricutum planning and devefopment.”

First, Babin guestions the notion that the department:-of
education should prescribe curriculum, stating that “individual
teachers and students (and their parents)’’ can develop curricu-
lum more relevant to the students’ needs. He points out that

tors and that a definition incorporatinmg process as weli as
@ :ontent should be formulated :
|(C Aithough the individual teacher should be given more time
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the term curriculum is defined differently by different educa-
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The Best o?@lER/C presents arinotations of ERIC liter
ature on 1mportant topics in tducational ‘management.
The selections are intended to give the practicing edu-
cator easy access to the most significant and useful infor-
mation avatlable from ERIC. Because of space limitations,
the items listed should-be viewed as representative, rather
than exhaustive, of literature meeting /Tose Criteria.
Materials were selected-for inclusion from the ERIC
.catalogs Resources in Education (RIE) and Current Index
to Journals in Education (C1JE).

.

Brokes, A. L., and Jenks, C. L. Planning for Program
Implementation—4 Process Guide. Instructional Plan-"
ning Series. ,San Francisco Far West Laboratory for
Educational  Research and Development, 1975. 123
pages. ED 102 741,

Since much important curriculum planning is done in the
intividual schoo!, it is essemtial for building principals, curricu-
tum directors, and teachers to become involved in this process
ih 4 constructive manner. The purpose of this guide is to pro-
vide schools with the means to solve instructional problems
encountered in programs already in operation. Brokes and
Jenks maintain that their process guide will be more vaiuable if
it is directly appticable to “'a real program.”

This guide emphasiZes the dynamics of group planning. The
planning 7roup..including “'persons who have responsibility
for an instructional problem or who are motivated toward a
solution,” is meant to encourage motivation and confidence
on the part of all staff members involved in instructional

implementation.

. The ""Planning for Program Implementation Unit" specifies
thrbe basic fuhctions to be carried out by the planning group.
First, the purpases of the program mudt be determined. Then
the instructional programs intended” to implement these
purposes must be planned. And finally, the eventual analysis:
and evaluation of the-program must be outlined.

This guide is interesting because it attempts to render the

1 heory of planning into concrete, workable terms.

2 @rder from EDRS., MF $0.76 HC $5.70, Specity ED
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Cawelti, Gordon .+ How to Get Your Hards on Your Dis-
trict's Curticutun " The American School Board fournal,
161,5 (May 1974)  pp. 36-40, £J 086 071,

i@ [h(S. three-part article, gaweln outlines the history of
curricutum theory, hists issue areas thdt schood boards should
consider when develeping curriculum, and sketo hies the process
whereF)y hoalds can play anactive rale in curen utun plannimg,

Three md;u? developments in curriculam theory  nrogressiy
is™, curniCuluim reform, and innovation - have attected Corrent
thinking. Since the rise ! the progressive education moveroent
in the 1930s, the number of American students graduating
from high school has i redse’rf steadily, as has tHe average per
pupil-expenditure. Cawelll points out that many of the ideds
considered radicdal four decades ago are now gicepted coo

. ponents of cuxgiculum theory.

- He SU§$ES[S so-'@e areas m which carrrculun developinent
seeris 10 hHhe expanding, and he acvises schoul boards to take
these concerns info considerdtion when rigking curfeular
decisions. They inciude vareer education, the use ot techndiogy
in instraction, gnd overcoming bics In ins[g;junal materils

The school bdard should be deeply mvolved i carmiculum
qoal setting, planning, and evaluation, according to Cawelt

Deming, Basil S., and Phillips, James A_, Jr. "Sv‘;lemdtu‘,
Curriculum Evaluation A Means dand Methodology ™
Theory Into Practice, 13, (February 1974, pp 4744
EJ 095 544,

“Evaluation has remamed of uneven quality 1n the ared ot
school curricuturn,” according to Deming and Philhips Curricy
lum evalTation has not ‘attained the state of development and
refinement haractaristic of experimentalfresearch

In their attempt o overiotue sorne of the disadvantages of
evatuation methods, these resedrchers developed an
evaluation model intended to accomphish two major qoals,
First, the mode! 1s intended to allow for “far more definitive
judgments” than previous constructs. And 1"ois mednt to o
commodate mare stringent testing so that 1ls users ¢dan edsily
apply 1L 1o their particular purposes. ’

The model emphasizes description, internal consistency
analysis, and the analysis of program components through the
use of external judgment criteria. By measuring the relation-
ships atmong the phulosophic assumptions, program ntents,

Have

Q  ocess, product, and external judgment criteria, the mode!
MC ectfies the strengths and weakgqesses of the curriculum.

Aruitoxt provided by Eic:
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These refedrohers appihied thea 1'.‘n‘k’| 1 an actual educa-
tonal program’ at Kent State Poiversily and indiedte satisfac-
non with 1t performance

Fredericks, Stephen J. " Cornicalum andd Deverttralization
The Now Yok City Potdie Schoo! Systeos.” Urban Edu-

cation, Y. 3 (October 19741, pp. 247 256 £J 108 474

What happens (o curricdum evaluation, change, and devel-
apment when g large school systerns undergoes decentralization?
Fredericks examined 30 school districts in New York City to
discover if these tocal districts and the citizens they serve had
auwquired more control over curniauluni mdtters after the city

Ssystemn was decentralized. He found that decentralization of

curticulum evaluation <and planning processes was far from
successtul

Because the ndividual districts lack the curriculum special-
sty and the, resources to assist i planning and evaluation,
these disticts continge to rely 10 part une the aiready estabdished
uuruiuigm gepgrated by the central board of education’s
curniculum edBris. Fredericks found that “'generally the cur-
riculum waggot eveludted at ali,” though some districts tended

to the olh%%xlreme, having conducted three or more evalua:,

tions. This §Foup had instigated curniculuim changes since 1969,
unlike the districts that had not evaluated curnculum,
In all the districts, the school Bodards and their superintend-

ents were 1dentified as playing o “major role’ in curricalum

dtvelopment. However | community leaders, parents, students, ]

and mdividual scigols played very hittle part in curricutum
otanning. Fredeticks states that 7in terire o qrass-roots pat
upation, the data mdicate that decentralization is procegding
very slowly . ’ -

~ ;

[ Garber, John B. "7 x4 x x4 = > What |s the Role of
the Community i the Curm,ulur')s” Community Edu-
cation Journal, 4,3 (May-June 1974y pp. 27-29.tJ 096
(90, :

-
Although the philosophy of cormmunty education allows
for participation by noneducators 1in curnculum planming, in
Pract ce (r)mfuuuily members {(specitically, membars of com-
munity dadvisory councils) r-drely have any voice 10 curricuium
determination, du ording to Garber . ‘

Traditionatly, cgrricuum d,evelnpmenl and planning have
been relegated to the plr(')fGSSIOﬂ(ﬂ eduafamrs and those u_‘{ BLsL
Lons of author: ty within state edutation depdrtrents and {ocal
cohool dhstricts, The carrent thrust for community invalvement
i all areas of education is counter to the established curricu-
lur proce. Ds Garber pomnts out, school admitistrators and
Boards of educduon are especiany rejditant to hvolve laymen
in this irocess This reluctance “is largely due to unwilhngness
to take the risk of sharing power.”

However, the -community can be 4 valuatde tesource tor
carriculum planning, Garber maintains. He suggests that it will
take for a workable relationship to evolve between
protessiona! «urniculum pianners and laymen.

Lirnes

Klein, M. Frances; Tye, Kenneth A.; and Goodlad,
John 1. “"Perspectives of Currictium.” Paper presented

I gt Amencan Educational Research Mestcslion annual
meeting, Washington, D C,,ﬁApr 1975, 35 pages. ED
103 959.

Curricutum plannfag is not necessdrily  “a ratonal and
defiberate process,” according to this proposal. Partof the dit-
ficulty i curiiculum planning, ds well as in implementation,
lies. i the complexity of “curricuium’tsett. As these authors

point out, defining what is mearit by “the curriculum’ is not
& -
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as simple as it seems. As they state, ‘Perhaps there is no such
thing as 'the’ curriculum, but the curriculum studied depends
upon who or what factor or set of elemerits is used as a data

3

base.”" -
To assist in this definition process, these authors propose
five “'significant perceptions’ of the curriculum, each contin-
gent on a diff2rent uata base. The five varieties are the ideal,
the formal, the verieived, the operational, and the experiential.
A comparison of these five types of curriculum will, according
to the authors, reveal areas of correspondence and discrepancy
among the 1 ereeptions of stutients, teachers, administrators,
and curricul  levelopers.
. The authors wpropose to include data collected from thetr
fatriculum substudy In g much more extensive "Study of
Schooling, U.S.A." whicH will incorporate data from many
areas in education. -

Order frgm EDRS. MF $0.76 HC $1.95 SDecit\{\ED
number.

".Knoop, Robert, and O'Reilly, Robert. Participative
Decision Making in Curriculum. {1975]. 10 pages. ED
102 684.

v

Teachers' perceptions of how currieulum decisions are
made are compared with their preferences for how such de-
cisions should be made in this sjudy of 192 secondary teach-
ers. The respondents were allowed to choose between two
general kinds of “‘decisjunal procedures’ -"‘one-man’’ proce-
dures in which the principal, departiment head, o individual
teacher makes the curriculum decisions, and group procedures.
The teachers matched these procedures with three curriculum-
related tasks—textbook selection, planning curriculum for a
subject, and evaluating a subject curriculum.

As Knoop and O’Reilly state, ""The most obvious result 1s
the low fevel of perceived and desired involvement of the prin-
cipal as sole decision “maker.” Also, the findings show that
teachers would prefer the department chairman piay a “sharply
decreased.’ role in decision-making. And whereas teachers
indicated a preference for selecting therr own lexts, they de-
sired less involvement as single decision-makers in curricufum
planning and evalvation, preferring more democratic group
approaches. : I

These data correspond in part with Myers' model for
decision-raking .in  curriculum, according to Knoop and
O'Rellly, especially as far as the principal’s role is concerned.

Order frem EDRS. MF $0.76 HC $1.58. Specify ED
number. M 4
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Schwab, Joseph- J. “The Practical 3 Translation into
Curriculum.” School Review, 81, 4 (August 1973),
pp. 501-622. £J 0838B18.

“To most efficiently plan curricutum, Schwab recommends
that five areas of “experience’” be represented in the process.
These areas of expertise, taken together, serve to Create a
balanced, effective curriculum. The five “"bodies of experi-
gnce’’ involve expertise in subject matter (the “‘scholarly”
aspects of curriculum) and acquaintance with the students,
with their social and culturéj miligus, with the teachers, and
with the process of “curriculum making’” itself (how to bal-
ance sometimes conflicting factors).

This latter skt is especially tmportant,, according to
Schwab, since the art of curriculum planning 1s infrequently
based on coordinated, overall educational concerns. As he
states, "' The practical problem arises from the fact that a group
OGL men is rarely commissioned or financed to.think about
education.” The result 15 a fragmentation of the planning
process--an overemphasis on one of the five areas listed above.

Texas Association for Supervision and Curriculum De-

velopment. School Gurriculum Design for the 1980's.

The Possibilities for Tomorrow’s School: A Proposed

Program Jfor the 1980's. Austin, Texas 1974238 pages.

ED 098 660.

This curriculum model, intended to carry out "Goals_for
Public School Education,” is a good exdmple of the kind of
general curriculum guidelines for school districts set out by
state education departiments, Aithough this document contains
suggested compunents for specific kinds of educational pro-
grams, such as early childhood education, vecupational and
technical education, and inigrant education, the specifics of
these programs are not spelied out. '

The model does specify four basic curnicula that should be
presentina “comprehensive school program’ problem-focused
curriculum, curriculum for humanistic values, curricutum for
specialization, and curricutuny for personal growth and devel-
opment. Correlated with these basic curricula are four “con-

.

-ceptual (_)verlays" {valuing, individualization, and multicultural

and career education) that influence “what 1s tgught, when it
is taught, and how it is taught!” .
This document, intended for direct use by individual school

districts, includes bibliographic information.

QOrder copies from Dr. DwaRe Russell, Texas Association

for Supervision and Curriculum Development, Box 6111,

S. F. Austin State University, Nacogdoches, Texas 75961.

$4.00.

Also available from EDRS. MF $0.76 HC $12.05. Specify

£0 number.

-

Wise, Robert I. “TheaUse of Objectives,an Curriculum
Planning: A Critiqgue of Planning by Objectives.” Paper
presented at American Edueational Research Association
annual meeting, Washington, D.C., Aprit 1975. 19 pages.
ED 103 956. :

The assumption that identifying ends will automatioelly
lead'te the formulation of better means is the basic one under-
lying planning by objectives. However, according to Wise, the
nature of this “conception of planning” is not as logical as
many think. The difficulties lie in identifying (or creating) the
instructional means to carry out the planned curricular objec-
tives, and in the overlapping relationship between means-and
ends. 3 )

.
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Wise points out that the specification of-education ob)ec-R
tives does eliminate certain instructional means, but does not
identify what means could be effectively used. As he states,
“the information in an objective is not sufficient 1o deduce a
learning activity which wili achieve the objective.”

Another problem with planning by, objectives ts that 1t
demands an absolute separation between means and ends. But

Wise porints out that especially in curriculum, “there are no
such things as absolute means or absolute ends.”” Teaching a
child to write a coherent paragraph is an end {and can be
stated as an objective!, but 1t 15 also a means to teaching him
to write a coherent paper.

Wise does not condemn the use of planning by objectives
in curriculum devplopment' but he does urge awadreness of
its weak nesses. o

Order from EDRS. MF $0.¥6 HC $1.58. Specity ED
number.

Worner, Roger. "Ten Questions to Pry Apart Your Dis-
trict’s Currtculum.’” The American School Board Journal, *
161, 6 &lune 1974), pp. 2224 EJ 097 858 «

I; —— —

Worner offers pointers intended €0 define and give direc -
tion to a school d|str|cts curricutum. Noting that “"the cur-
tic,”” he emphasizes the need for constant.
ing planning, as well as effective com
unication with not only the curriculum implementers, tut
“with the public as well,

Propram objectives shpuld be clearly stated inwritten form
and should be'made avaijable to anyone who wishes (o review
them. The "‘foundation gkilis’" ta be taught in each'program
and at each level should be presented in the same mdnner.

In order to most effifiently aflocate djstrict funds to worth
while programs, a bd‘dget accounting system, such as d
Planning-Programrning-Budgeting System (PPBS), should be
utilized, Costeffpuuvéness analysis should be employed 10
identify alternatives to present instructional programs.

Worner points out that annual reassessment of curriculum,
n c/onjumction with curriculum study and design, 15 necessary
to maintain cohesion in the instructional program. Long-range
management planning is also essential, and this process should
include provision for taking into acgount the opinions of the
public on curriculum. a

This article is refreshingly, concise and easy to read, al-
*“ough it is not intended to be an indepth exarnination of

l: lCrnculum and instructional planning.

Aruitoxt provided by Eic:
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Wilhelms, Fred. What Should the Schools Teach? Fast-
baek Series, No. 13. Bloomington, Indiana: Phi Delta
Kappa Educational Foundation, 1972. 41 pages. ED
number not yet assigned. \

“The blunt fact 1s that we have accumulated a lot of junk,”
Wl!helms says of curriculum.-In this clearly written paper, he
points out that “‘there is lee scrertific evidence to go by' in
this area. He calls for the applicatian of "“‘comon sense” in
determmmg whdt the schools are to teach.

The mote Irad«tonal goals of curriculum and instruction,
such as teacging the use of language and effective coinmunica-
tion, are imdpriant, and Wilhelms believes that the three Rs
should be taudht. But the four major purposes of curriculum
that he outlines supersede the traditional ““fundamentals.”’
According to this author, curriculum should offer career edu-
Lation, teach studentshow to live with "the great technology,”
develop “‘effective citizenship”™ and promote personal fulfill-
ment, .

Although granting the importance of the other three
purposes, Wilhelms devotes more attention to career educa-
tion, which he defines much more broadly than vocational
education, Career education involves the process of building
up the selt-confidence ot the students as well as acquainting
thern with g wide spectrum ot career spportunmities And it
involves fundarmentdl consumer education, intended to teach
students how to function etficiently i a complex economic
world

Order copies from Phi Delta Kappa, Eighth and Union,
Box 789, Bloumington, Indiana 47401, $0.50 single copy,
$3.00 set of six, $18 70 complete set of sixty-six, quan-

tity discounts, payment must accompany orders of less
thar $5.00
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