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INTRODUCTION

I. ACTIVITIES .
a. Metaphors . -
b. Mixed Bag -
¢. Fables ‘
An Exercise 1in Language and Symbols - -
It Is... It Is Not.
The Times They Are A Changlng
This Is Stupid ¢
. Who Am I? .
Words To Live By
. On Learning . ‘
Thanks, I Needed That
Help!
A Real Lemon’! i ,
Short Shorts . «
.-What Do You Know?
. Jotto :
. Categories
r. More Categories
s. For Sale
t. Suppose
u. Mad, Sad, Glad )
v. Button, Button ’ -
w. Dear Jane or John Doe ‘ .
x. Here And Now : »
y. Imagine A )
z: Getting Specific : . T

DT 08B XG0 Hh 0 QL

II. QUICKIES - FOR OPENERS
a. Surrealistic Poetry
~ b. My Grandmother's Game... exc1u51on inclusion game
c. Hink Pink .
d. What Did You See? : -

e. The Critic ’ R
f. Nemesis . ,
g. e.g. . ) . e

- h. Ne Plus Ultra

III¢ GETTING TO KNOW YOU
Warm-up Activities (or more "quickies")

+
* o .
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IV. WORKING TOSETHER ‘ ‘ - - .
a. Interaction Activities , .
1. Plan the Perfect Crime Y
. 2. Paraphrasing
- 3. Sequencing : P
4, The Daily Planet ‘ ' a
5. Styles of Leadership . ) :
6. Stereotyped Roles T ) §
©+ 7. Group YWriting .
b. Wriiiig/&bdut Intgrpersonal Relationships. 1 >
¢. P-T=R<0-Y-A -- An Exercise in Cooperation o
: d. Cooperation~Competition ‘ . ,
e. Writing #ith A Partner . . ) L

V. WHAT DO YOU EXPECT? -
a. Looking At Roles And Expectations

A
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During the Crimean War, Florence Nightengale fought long and

e

hard, sometimes vehcmently, to impose what, were then rigid standards

.

of sanitaticn <n the male nurses who resisted these "newffangled,

(5]
B Y]

he replied that "whatever else'a hospital ghould

” S

be, it should nct be a sourcee of infection.™
»

3 } ¢

»

In the same vein, whatever else a teacher should be, he or she

shoald not be a cource of dulled spirits, lowered ambitions or

aspiretiv.s @ cheapened sense of self-worth, damaged self-concept,
- - /
deadenad interests. And whatever else a teacher should be, she or »

3

he should Le «a source-of heightened awarenecs of one's own abilities’

and potential. The teacher. who can share a vision of the world and -

‘of individual potential that allows studsats 1o become all that they

might is, for us, the truly hwdanictic teacher. Good ‘teachers, we

belicve, care respect themselves and others, and value life. They

.allow and encourage students to learn and‘be all that tﬂey dan be

.
5

and assume that every student can be much. o '

“

* /
When we azk students to ob*erve thelr envxronment 1n order +o

.determaine wbother all tpees are allke, careful observers report ?yes"

and "no." For yes, all trees have bark trunk, branches, and leaves -

and no, all trees are not the same in helghtr shape, growth patterns

L3

..and color. . -

*,
»

K
*
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. // hen we “loor at students we diccover norvh e ©onew piecdusds i - - ’
By ’ 1\
’s 1hay are al} alike and 'no, chhy aie 1ot alike at ati. nirh
people, the simildritizq und differences arc, at the -amn Uire,
both more obvious and nc¢re subtle than’ thoz2 anony ire-n. gl Ll
. more important than identification and obtervation, howeved, are U .
- the decisions teachers male on the bas i cboopvati o n”t oof o
- similarities and difr ronces among thel:s tolrto. e, o ..lens
are powerful influences in shaping students! fives as they Qntorning L
’ - ! . <4 - x .o
their opportunities and chailenges which .n turn CORLT e ahn ouch to o~
- I T ‘ « " v
- ! -~ N T A 3
’ whatjthcy understand atcut the world and to =act child's ay.s 2isal
=5 of fis/her own wuran an? the worth of others. .
1’ . *
4/ - . - .
M / ¥ e - 3 b - P . 4 F—
/ Whether students belisve that they can lcsrn and’ <o have
: ‘ . ’ . ) “ 2
some control over their destiny derends ?rﬁailj upon *h ir teachers' .
_— A * S : . . -
de01“lDHS abouiwxhgt ey are able to do. - ' T ) .
. © : ) L -
Some assumption. made Lycthe authos oI tnis pemphect folacynt
L L - - . -
‘ * .
- B . - " °
: 1) Children want to.learn and grow. - - .
- - - -~ -
- 2) Education chould Help children tc zain power 4ver thelr
. ’ own- lives - independance. - : .
* 3 - - . - .
. 3) Language “ompetence is essential to human indapendane.
. . ) ) S : g ‘
< ) It s 5mp0rtant for students with varving abilities, . ]
- backgrounds, 4nd lngelebta to interact and communicat: with
-one another. . PR .
1 - A B -7 :
B - ) . N :
- + What we intend, theh; is po include in this pamphlet a variety.
| . "of suggestiQﬁz Jnd art;f*@le ot stimulate lanzuar= an?
[ H
| increase students c.gx i over theil ervironsenic and
I 2 - * . -
- ) hd PR ™ o i -
O v N - ® * . G
B » * s )
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»Alfhough many of theée activities can be uged. with eleZehtar§

. students, our -particular empﬁasis in this collection is language

stimulatior aiong secondary school students Not all of tpe
activities will be appropriate fér all/iréégnts - or for éll teachers.
It is expected) that teachers will se}ébt, adapt, and build upon

.these ideas on \the basis of theirlﬁgowledge of their students and .
. ./ . }
thenselv 5. Beqiuse we are i;;éreéted in assisting tj%chers in
. A s . L
icapped chil}dren into regular,classes/ we have

\

selected activiti

integrating hand

-

s tha@,ﬁe believe can be used effeétively with

y
students of greatly varying abilities and béckgrpuqﬁs and in thgn
same cl;ssroom of/ ther educatlonal settlng. We bélieve that étudents'
, individual r sepns s to these activities can both fa01113§fé their
personal grg/bh toward 1ndependence and ingrease their dnderstanding
+ of 8ne anof%er through sharing their qultg dlffejj;;/f/ews of the

sworld. /.

E

:
.
/
y
‘ /
.

v

- b*he 1mporL§n* “thing is\ response. We wan{ students to talk to vrite,
. & . N - *
,/ ///;o grow - to gain comp\tence and pqwer.

. / ‘\ . R
// Just a'%s tﬂachers havm long known that seldom is a single lesson

or p“eoentatloh approprlate for the thirty plus people in their
classrooma at -one %1me, they have also known the dlfflculty of
providing a multﬁplicity of lessons/plans/learning opportunities

in a single settang at a 51ng1e Clme‘h and i.1 the secondary school,

all of this in 50 minutes or less and then to change for the newt group.
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Two organizational approaches that we have had some success with

. are the multi—activitim&l - lesson plan and learning statlicns.

Multi-activitied lessons -are those that plan for a variety of
- - 5

] .
activities, groupings, and types of response during a single class

) . .
period. Teachers who uce the multi-activitied approach ne-d a sypply
i ’

of '"quickies."* These are activities that can take from two to ten
) 2

$a
. - . 3 . . .
minutes and serve as cpueners or as fillers whén the activitics run
i

out before the period «does. The former ic planned of courze, the .
latter is for M"wingins" it. We use "quickies" much more often for
apeners than fillers. Their value in opéning class lies- in their

ability to do juét that - OPEN the class. They open the class in v

that they begin the session and also in that they often are revealing

or enlightening.

These "quickies" need not apply to the central theme cof the
lesson. What we hope they do is engage the learner, stimulate him/ .

her, make him/her laugh or think - or both. .

]

1 . ‘. . .
Hipple, Theodore . Teathing ELnglish in Secondary Scheczols.
(New York: Macmilianl’ 1373, : ] .
f ‘j"’ . R

{

*Some popular quickies can be found on pages &
. Q ) L -
ERIC . 8
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A multi-activitied lesson %ight go something like this:
1) A éuic?ic; Z) A Srief review of work céﬁpléted and a statél'
ment of the day's objectives; 3) A problem pos§d to the whole
group via éeacﬁcf or stuéent lecture,‘film, filmstrip,,pr’printed

/ information; Uu) Trios or.small groups: discuss their responses

/;//// to the problem; 5) Ine pefson from each group becomes a meﬁbér

of a panel to present conclusions to the rest of the class; 6) _

Teacher or studént provides closure and/or connection to past and

-
[

g Ffuture work. : s
&

To provide more individualization within the classroom teachers,

. «can establish.cznters or s.ations for learning whére students can

pursue individual interests, items tangential té class units, and/or

in-depth concerns related to class, group, or individual study.

- o
. v . ow
N, -

N\ . . .-
. . .

-

Having ghesejcentérs can help to free the teacher for individual
©or group consultation as students ‘work on their own in developing

basic skills, problem solving skills, creative talénts or personal

.

. ilnterests.

2

Teachers may begin slowly with one .or two centers fgr(learhing

activity in a traditional,classroom or work in concert with others
. * o L. . »

2

- ¢ - - N .
to convert the total curriculum to centerQ.

L3

&

+ <
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.

. Centers may contain commercial, “‘eachcr-made, or student-made

materials and should have a statement of obljectives, list of activities

»

possible and/or requircd (with complete directions), and criteria

-

for evaluation® so.that cach student can proceed at his/her cun
rate and with her/his own interests and needs in focus. The center's

activities should enyp«y- the student and proviae opportunitics for
!

2

self-dirvected and fuartnen

-
. s
rn-~oeRth

-

Tud .

w3 -
-~

Te

@

*

#Because .

believse that students should know what and when

they are learnin,, we believe that objectives and criteria
: C 3

for evaluation :cnguld always [ . shared. Better still they

should be mutually Jcrived.

N

O

E
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: Ask st;dent; To U
be sufficient, but it
the nmetapher. lve o«

. _more like. .
.  Are you n.«

- a Voilli

’ xR .-
. Billy oo
) - Ca yes u
: * sunric
: a tea o
*oe ' o SLH!%&;;&: L
a fil~ _
. i a niA*\T
- - .
. : .
Varatlo§{ I T
’ .t arrang: Lil...
Cadiliac om
dlSCusﬁifﬁt
time, Lol
) Way. P e
like . "a"” or
Follow-up: Find
“the trea 4~ °
e — e " -+
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MIXED BAG

L Students divide a sheot of paper into elght parts and write a

word ur uﬁr ace

in each of the following catego.,lies:

}

1) color,.2) a

tool or implement, 3) plac~, 4) a weather condivion, 5) a name, 6) an

animal, 7) an emotion or mood, and 8) an action or movement. Tear

collect each number separately and shuffle.

~

.of eight.

or cut Lhe.pag er apart'

Redistribute 30 that each suudent has .a "mlxed bag Ask

.+ students tG imagine a circumstance involving all e;ght (or as many

y - .

‘as possible) and to describe it.

FABLES | , K

/ N ' Al
: : Take a well-known saying such as "Too many cooks spoil the

-

broth” or "People who live in glass houses shoulan't-fhrow stones"

-~

and change it into a spoonefism, for instance, "People who live in -

grass houses shouldn't stow thrones." Write a fable with a spoonerism
Or just write a fable - choose your own moral.
X .

- as a moral.

d Write a fable~from a different point of view, for instance; what

“

feel in "The Boy Who Cried 'Wolf'"

~ [+

~dces the wolf %hink, see,

Y
-

! ’

R

5

o ;
L .

-
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AN LXERCISE IN LANGUAGE AND SYMBOLS N

el

étudy these two‘shapcsz Answer the followihg questions.

&

1. Which one of these shapes is named Oona? Which is named
Kepick? ) 5

2. Which is a cy&bol? ¢hich is a violin?
3. Which is a saxophone? Which is a %rumpet?
4. Which is a kind of gas? Which is a kind of 0il?
5. Which is a melon? Which is a lemon?
6. Which is strong? Which is weak?
7. Which is wet? W£ich is dry?
S 8. Which is cold? Whieh is warm?

. 9.. Which is a car? Which is a boat? . "

it

'10.  Which is a house? ‘hich is an foice building?

11. Which one is a banker?

-

12. Which one is a dancer? ) - . ‘ . .o

. 13, Which one is a farmer?

~
PN

"%, .14. Vhich one is a dietitian?

P 155 . Which one is .an economics teacher?

16._ Which one is a Spanish teacher?

17. Which is male and which is female? .

R




IT IS... IT IS NOT...

Use this to cn . yrage studénts to select words that convey
exact meaging and '+ lLe¢li. them to break standard patterns of des-
cripticn. ' .

) ‘Describe .1 object, person, or event using no form of
‘ the verhb "he.v I

THE TIMES THEY ARE A-~CHANGING'

What is the di! ference Setween then and now? Gathér data

about what student L(hree or four years younger .than you are doing.

Has seventh grade «i1- age ten changed since you were there?

S . THIS IS STUPID!

How many times u day do students complain that this or that

~is "stuypid" or "awful"? Take advantage. of the occasion to work on
use of supporting material. T ‘ . .

N

Ask studcntis to write about this stupid thing telling

"what it is that is "'stupid” and why.

.

]

Fa

v
»
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WHO AM I?

In order to help students to understand that they each have

many and varied perSOnalities'and ways of responding to the world

beginning with "I am." e

follow-upr 1. Share lists orally.
2. Write a statement or paragraph explaning what
the student has learned or become ware'of as a
resilt of making this list (or as a result of the
sharing). i .
3. Think of the various selves one has and wyite
a dialége between two conflicting elements.
4., Read or listen to Nikki Giovanni's "Eéo TrippingR"

and then re-write the list. (Watch the blossoming

of metaphér!) . n

- . WORDS TO LIVE BY

This is .an exercise in economy and preciseness of language as

» 3

have students w:'ite ten nouns or ten adjectives or ten statcments

well as an opportunity to examine one's values. ' y

! What are the "Ten Commandments" of your family? of your

-

school? of your peers? by which your teachers live? you

. would like to live by? .




ON LEARNING

>

The following activity can provide invaluable information to
the teacher who is trying to accomodate various learning styles.
It can also give students insight info their own best learning modes.
! .
Describe your most satisfying learning experience. (It
does not have to be a school experience!) Did you acquire

information, concepts., or skills? . Were you physically active?

A

'Did you gain power ove% yourself, others, or-things? Were you
. . rewarded? Vas perserverance involved? Did you prove sopething
to yourself or others? Did you know ahead of time what had to

ba done?

Szlect the best mode for this activity: small groupiigopic,

' . L . . . . . i
total class discussion, questionnaire, interview, theme ~
; P -

. centrating on supperting details), etc.

o




THANKS, I NEEDED THAT . - /

o
T
o

Because we often remember to voice our complaints but ar7 not

o) mindful’about\compliments, we ask students® to do this activity.

- - -

Write a néte to someone who has dQne somethlng that pleased

you. What was done’> How, dld you feel? What spéélal
f

1
i
i
{
i

message do you want to send?

-

Send the message. (Another reminder that the teicher is

not the only .audience for student writing.).
‘ i
\

HELP!

Practlce concise wrltlng by hav1ng students compose telegrams

i

for sltuatlons Example. You are travellng and find youﬁself
} £

stranded in Morroco w1th0ut money. Whom do you sernd this go and what

do you, say? Or to make it more real, you have run away from home
/
o

and want to return - whom do you telegraph and what do you say.

{
.o ;

'Send an "I urge" telegram to someone that ydu would like to

have do something. Use day or night letter word limits.

N

s A}

. *Teachers; too! Whenever feasible teachers should do theg
activities they ask students to do. This one is a must - and
you need not wait for the assignment. -

- "M“

18 1 :
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A REAL LEMON' ' . h

@
L~

To encourage the use of specific details and invoke sensory

imagery, describe a lemon - nét just any Lemon’, but this one.

w

Bring a lemon (or several) to class and’have,students . T

»

examine it closely - touch it, taste it, smell it, look at it,
’hear(?) it. Then students should describe the lemon for some-=

one who has not examined it. e .
\ - - (—\—, N ] -
. .

Variation: 1: Describe the lemon using only one of the ' .-

& ey

senses. 2. Try the same exercise with pobcoin;

: - PR AR Y
o : < - o5 B - ot ht

- e B
.
4 -

SHORT SHORTS T

-
.

When working on economy and explictness of language, have

students write five to eight sentences that téll a "story" about...

¥

-a boy and a violin. oy R

--an apple and an orange. -
- - -l

N o

€

-a bicycle and a car.

‘~an employer and an employee.
-a student and a teacher.:

.
» . - - [
)

Variation: 1. Put three unlike objects in a paper bag.
N\ Students will write a short—shbrt story about these objects.
2. Give students a one-word title: happiness; oranges,
' -

alone, green. Have them write five sentences - no more
€

. - no less -~ on the topic. ;f{

]
*

3. Use five lines rather- than five sentences.

—— - B Y

= 19
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WHAT DO YOU KNOW?

Each student (or group) selects a topic of ‘interest to her/hin

" The students then list everything that they know about it and every-

thing that they would like to know about it. .
. /

) Follow—dps: 1. Decide what methods and sources one would
. . _

use to discover the desired information.

. - 2. Students do the research to find out what they wish

7
-

>~ to know.*® . ,

&

—~ o $ 0T :
o “~Five letter word game.  Students.can play this one quietly in

" . \\\ B N - - .
pairs at their .desks.. Each person thinks of word (5 letters) and then
. e - '

by saying other five letter woPds and their oppoment telling them

how many Jletters in the gdesséd word are.in their secret word, the
% T

_players try to deduee what the letters are in the "secret"'" word, then
- Iy )\‘*a“ .
their order, then the word. (Note students tell only how anz<i“N“~\\\%\%;

Al
B ~ -

not whlch‘lettqr.) _ .

letters are in both words,

4~

- %A CAVEAT: Once students have dcquired the new information,
the experience need not be documented in a deadly dull (often

plagiarized) "report "+ Let them discover imnovative and

. interesting ways to share the information with their classmates
if ‘sharing is necessary. (Avoid, in all writing experiences, °
letting the tﬁacher be the sole audlepce ) Sometimes students
might be &ncodraged to do this activity just for the joy and.

satisfactdion ogﬁlgarnlng something they want to know.

v
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. Students

students name five categories.

-

complete the chart. See

"CATEGORIES |

suggest a five—lpttef word.

.

Example "Table." Then

Tndividuals try to find words ‘to

example.

~ When each

Category . . T A B L E
Cars . )
4 -
-3
) Cereals . . .
.E;,. - .
w2 { % - >
e . R
Musicians o
- * )
~%$ . . “ D
i) ‘ ‘ |
F otballk .. i 2 . R
Teams 5 .
i x, N & »
e -\;. Y — — - — Lo .
£ - " % . »
: Vegetables ’ o | s 1 ‘
. - -
" ) 3 ¢ *
\ . T . . - .
- ) = N * . §. - Y & 2 =
\ - ‘ - . ¢ ’ ] <
_ - @ »
N * - ” N £ » - -
1 4 r - - .

T

work togethsr Aefly to try to finish the’ grld . :
N h\; N A * S
- , . %
* + .
" E3)
Q ’ ~ v
ERIC : <
.
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i MORE CATEGORIES

»

Leader thinks of a word that goes with others in various contexts

Py

. ) ’ N
and lists three of these related words. Class members try to add correct

words to the list until q?eryone recognizes the category. For

example, leader lisis foot, room, basket; and students add base,

tether, ping pong, bearing, -spit to go with BALL.

> -

Find interesting pictures from a photography magazine or A ‘

some other source. Have students write their own captions.
Write new captions for old cartoons.
Select or draw an illustration for a favorite poem or a book

cover or a gquotation.

POR SALE .o -

Write want ads for unusual objects = kittens, old WW II bomber, .

-

. sinking sailboat, kids' sandbox, whatéver. In ten words or less,
twenty—five spaces, or a similar limitation ertice the seller. This

-

. might also be done with real objects and placed on a class bulletin

‘board. To test the effectiveness of one's language - does the object

sell? . ‘ . . h
. ) 2

Variations: 1. Identify favorite commercials and tell which

elements‘make'them effective.

2. Write-a—comiercial about yourself - What about you might
!’f-x-*‘ -

S ~ , .

- others also like? What can you do well?

{ ) 3. Sell self to interviewer for a specific job.




SUPPOSE. ..

A blade of grass?

Imagine that you are level with the grass. What do you see?
htre there Lugs, WwOorms, roots on the ground? How do they look if you

How does "a grain of sand look?
How much of the world can you
: o

<
-

are very very small?
Are colors different?
}

A spider's web?

.
c=e? ~
) If you are a worm, where do;?ou iive? How does it look? Ho§
does it feel? Do you like the sunshine‘above the ground or the dark-
ness of underground? Is the ground wét_ér dry?} Which do you,pfefer?
o An ant?

What do you dc¢ if you meet another worm?

What do you eat?

A person?
Do you wonder what lies beyond the next clump of grass? Is a

meter a long distance to travel? What do you think when you see a

flower? Do you think it is pretty, do you want to smell it, or do

B

. you want. to eat it? What do you do if it has insecticide on it?

MAD, SAD, GLAD
Write a brief account of the last three times you were angry.

o
b
™y

) [
responded? What would you do differently if the same situation occurred

+
i

What did you do? How did you feel? Are you glad abdut how you <

e

today?,
\
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BUTTON, BUTTON...

Find some people tb work with and form a poster button company.
You will nced construction paper; scissors, straight'pins and pens.

Cut shapes from colored construction paper and -use straight pins to

-pin them to clothing. Write messages on each;énet Collect words to

"use on your buttons; experiment with words that rhyme; look at signs,

posters, billboards and poems to find "catechy" phrases; try your hand
at_puns; listen to slang words and jingles on télevision. Play with
words and put them together in different ways.'7Wha£ does the message

tell about the person who wears it. What does s/he want it to tell? |

L4

Why does s/he wear it? What could you say that.starts "I'm..." or
"Stop..." or "Go..." or "Be"? , .

DEAR~JANE OR JOHN DOE /

€ -

-

You have been asked.to help a friend who wants to know...

‘~How- to send love to somedhe far away.

' -How to make holidays more meaningful.
-How to tell parents; "I love you, but léave me alone."
- -How to help another friend who ﬂas a body odor, problem.

-How to get along with a sistar or brother.
: \

-How to make/save money. :

N

(If the problem is real, the advisee might respoﬁd\to each

5

alternative with a note to indicate that s/he will try it, will

consider it, or will not try it.),




HERE AND NOW

.

Stop class. Urite the date and time. For five minutes write

- . . + . S
what you are deing/thinking/feeling here and now.

% & &

-

Write ten sentences each beginning with "Here and now" that

Al

describe what is happening to you rithe now.

* & %
I learned... I wonder... I realize... I wish... I am glad
that... Tinish the sentence on a graffiti board, in your journal,

" or with an oral "whip" around the room.

\

% = .

¢ Find a place toesit for one hour . Dur%ng that hour write whit-

ever yocu are feeling, wishing:, thinking.

IMAGINE

Imagine that you are a Martian anthropologist who has come to
observe Earthlings at work and play. You have no knowledge of life

on Earth so 9qu must usupally guess at what is going on..

~

¥
-

How would”you describe: ..

¥

N

-an orchestra?
__-a rock band?
-two people arguing? s

~ -a football game? ' . v

-a wedding? ¢

e - i ,-peéple putting on make-up?

Variation: Yc: also hdve no sense of hearing.

S smmmen s e ST - - 1 4 - Tt - = - 3
'2}5‘ ‘ 3
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L GETTING SPLCIFIC

v "~

N

¢

An inteprn created an ad like this oﬂe and put .it on thé averhead
projector. After a brief discussion of.the néed for a real friend,
he asked the students to meet with soﬁibne that they.did not know

very well and interview to find out the information required on the
: ‘ : - : '

order form (see page ). AF¥8r the order form was completed, he

[y

- asked students to write an appropriate business letter ordering'Q

ROBO-PAL and describing methods to, be used for delivery and payment.

g . : .~

Follow;up: A week later students were told that their ROBO—PALS

had arrived, but that theylWeﬁefdefegtivei The assignment

then wds to write a letter of—coﬁplaint specifying:what'was

-

. . . = o L .. : .
‘ unsatisfactédry and what the writer wished the student to

* do about it. . )
R )

- " n
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ROBO-PAL. ORD_FO!

’
-Cotor of hair: Y .
- . , z ,

Color of eyu%:

. Height: » ' . &
wéigh:: “
Sex:,

Other important physical characteristics: A

‘.

Favorites Lt

~

Food:

Song or type of nusic: . : ..
o Singer or group: . SN
In-School thing: -

. 0ut~o£iSchool thing:

Car: ~ .
. y
» Person most admired:
s ) -"Place to be: .
Movie: -

T.V. Show:

Poem: N

# . -

Saying:

‘Major Interests:

N Send Delivery Instructions. . - . .o, — o

L . ,_ 28 .

R L N
P -
B




’ ' QUICKIES - FOR OPENERS

7 . Ve

To begin a mulii-activities Lesson, to stimulate

€

thinking, to have fun - use one of Zhe goﬂfbwing

activities. They are short, self-contadined, and

a Lot of fun for boith teachenrns and sludents.




=
et

e

A

. Hlnk Plnk

. 4 ’
¥ \. . «
Surrealistic Poetry //(l ’

. s ) . 4 . . . ..
~ Divide the class in half; if the rumber 1s uneven, the teacher joins

“n the first half, writes a complete question

w

.?" Each person in the second half of the

one halfi Each person

beginning with "Wha

class wri es aygp plete ‘sentence beginning with "It 1s...." Then,

<,

Y

"7—‘
giving evefyene a chance to participate, students on alternate 51oes

ask "What &s e andArespond "It is...." The resulting combinations

-

are maglcal and llke flreworks - some sparkling and some duds, but

well'worth zhe flve minutes. No threats, no promises, no fears, and

-
rd

Aots of hope for t unlikely and perfect combination that often comes

regardless of the individual's ability, background, or knowledge.

¥
€ -

“
My Grandmother's Game... exclusion~inclusion game.
: : ,

My grandqgther likes kittens, but not cats, walls, but not
‘celllngs, cheeSe, but not crackers; Betty, but not Sue; green, but
not blue. As spoon as a person '"gets" the inclusion-exclusion cdteg—

ories, s/he agdds a response. Continue until all (or nearly all) have

caught on. Use any variations - double letters, vowels, words with-

L3
4

out "s" in thém, wordg?with an "o" or double vowels, etc. .

leen a definition, the studen;s try to suggest a rhymlng adjec-

v

tive and noun (that |identifies the thing defined. Example, police

chief = top cop; short poem = terse verse. By expanding the néme
(Hinky-Pinky) to extra syllables, we add another dimensicn. Example:

dieting gambler - thinner winner. Try Hinkety-Finkety and geéghigh

O

E119

giass Theft = snobbery-robbery. Have students help in definitions,

v

r have class. start coll~ction of them. - ] oT

I I 30 /
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What Did You fes? - ~ ) N

Form a circle. Place from 15-20 familiar objects on a platter.
Look carefully at the objects for a short time or pass the platter

around. &rite down what you remember seeing. This can also be done f

" with a-list on the board or numbers or a single picture with many

elements. It is dometimes worthwhile to ask students to éhare the

-

methods they used to remember. .

The Critic
[ ]

Ask students to recommend a book they have read or movie they

N
nave seen recently. Why is it recommended?

-

©

Hemesis

Teach two or three spelling demons. All right, separate, etc.

are sometimes easier to remember if discussed in short intervals.

\

. ' . . s ., -4
Lists of most common isspelled words .are available. Remember mnemonic

O

ERIC

r

<

deviées.—— all right/all wrong, separate has "a rat" in it.

Teach abbreviations - i.e., viz., etc., R.S.V.P. are encountered
much in reading and it is satisfying to know what they mean.

~
<

Ne Plus Ultra

Teach some common Latin phrasés - just for fun. Students enjoy

having som.e esoteric information and it just might prove useful, too.

They might aireauy know-some tike corpus delicti; or modus operandt

from their favorite detective show, but what about caveat emptor,

1

spersona non grata, quid .pro quo, ‘and the like? 31



GETTING TO KNow You

~—

© Because we think that it is important foxr

students ?o develop intenpersonal skills, we
offen the following activitiesd as "warm-ups."”
These ane'actéuftieé deéigned to promote student
Lnten&ciion, thqy'qﬁlow,étudenié to neveal some-
thing aBout‘zhaméeﬁueA and Learn something about
othegg. They can be done as a total cliss or 4An
gnouEi of eitht to ten, simulitaneously.

s When aaiﬁuéxieé 0f this type are done;eanﬁy
in the school team, we avoid the often found .
pnobéem 0f having students who have "sat together"
forn 180 days and don't even know each oZhern's
names . I%hié particularly meontani to take time
for iﬂéée'ﬁctiuitieb when the student bddé_ib very
mobile ‘on when .(ts membens Zravel knom various

“areas to school.’

3




‘Warm-up Activities (or more "quickics")

Someone gives a short lecture to the rest of the group.

Listeners pay attention to the speaker while, at the same time,
] 4 -
noting how they listen. = In what pogcition is your body? What do
)

ydﬁ do with your eyes? Where are your hands? How tense are you?

Where do you feel it? What do.you think about? How do you feel

being a listener? Can-you give the speaker éﬁi suggestions?

. s
* .
k3 - Y3 f *
1] P
7

‘Introduce yourself. Throw an object, a ballcon, a ball,
. an eraser to someone else who introduces himsel§§ and o on.

\ 1 & N

¢

%

Close your eyes and pictuﬁe thelgoom you are in. Try to
remember how théagz?éoﬁsxlqok‘who are sitting around you, on
your left and right sides, behind and in frontngﬁggpqﬁﬁ Open
yogspg&?%. Look at the people. Leave the roomfand cgﬁe in
again. Look at the room from every angle; use dil your senses.
Move the furniture around. Place yourseif where youwﬁee; .
comfortable.

& , % ' *

Divide into groups of six or eight with oﬁe person in the

cenéer of/each group. If you are the center'persoﬁ, say your
= name and place it, as you would a pﬁysica; object, into the
hands éf each person in tﬁe circle. The receiver repfats your

name and then returns the gift by saying his name and placing

it in your hand. After everyone has been in the center, break

up the circles and move freely around the room, giving and *

receiving names from hand to hand.

R e —_ © - —— T ——— — =

. B 7 ¢ i )
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- Slt 1n a chair in the center of a circle. Each chair

Remember a room in a school where you wrote your name as’

H

a- child. ertc your name holding the pencil or pen in the "wrong"

hand and imagine that room. Draw a floor plan. If you can't

-1

remember, pretend. How does it fecel to be that pupil again?

Tell somebody else or write in your journal.

* i SR (I %*

Wr}te a. secret about yourself on a piece of paper. Placeq
it in a box or a hat. 'Others'add their secrets. Esch in turn
draws a secret, reads it aloud, and says it as if it weré his
own secret. Speak in ¢ﬁe first person.

"k S % ‘ %

Share your favorlte poem or quotation. Write a one or

two-line '"quotation" of your own. What words can you offer to

&

live after you? - | ) =

* % %

ks

v

represents an important person in your life, and as you slt in
each chair, play .the part of that person. Talk to these persons
about what you are, and what they want of you, and what you

want for yourself.

1508

* . i ‘ % i ]
Focus on a conflict. Use three chairs. Let the adult
in you talk to the child in you and the parent in you. Parents

tell. you what you should do, and children want to do what they

want to do. What do your voices say?

<34




«Finish a . sentcrce. Share the answers with somebody or put

the sentences in a hat, draw them out, and,take turns answerlng

~

aloud. VUse only cne or two ol a time. 'Sentence beginnings ih\i

seem to evoke good responsep follow.

.

»

I particularly likq.péople who. ..
I'm regarded‘bylmostfpeaple as. ..
Strangers mage m;_feel.:. ’
If you ask me...
~If only...
I believe that...f
In a new situation I usually...
When I'm 30, I think I'll be...
I feel really happy when.
I feel sad when...
¥hat makes me furious 1is...
When I'm"in troublé,yI turn to...
What I like least about school is;..
What makes me anxious is...
If there were no érades, I'd...
If I think a %eacher doesn't like me, I...
When there's no .right answer, I feel...
What most emﬁarrasses me is...

I learn best when...




down flat on a piece of paper;®

Let your partnéf . -
or a pepson in a group ’ . /( \\K
\
trace, your outline. - ; Y
.”f\

Draw, paint, color imnside ]
. ot cgm——y ‘ N .’,f’ i‘.
what you feel 1is ’ -

Wy

8
. - »'
within you. .

P
¢

B

Compare your outline with others.

Are any like yours?

N

ot

s
-
*
-
S

#Have student> draw freehand outlines .if this pb&gedure

. causes problems.” ‘ o |
AC - 36 N
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&

What have you learned? Write one idea on a slip of paper.
) )

4

a

Drop it in a box. One by one, come up, pick a slip, read it,
r L T I

3

-1 zomment. Guess who said it.

% . . %
L ) . *

Fut on the board a question~you}ve discovered. What's

ecth rnoWing?® What's worth teaching?¥® .

L

. . . . . &
.

Create or £ind an object that represents you - as MHama's

ant in Paicin' in the Sun. Tell why or just show it.

. ;'\ , 9 . - ]
' -
Make a collage showing the many facets of you - your .

ams, ambitions, worries, successes, values, etc. .

s H

I

i

E] E

b5
.
.

Form two lines ,facing each other. The first persons in -
M F .

P

z2-h line begin a conversation. At any point, the person behind

caver can tap his shoulder. The speaker then goes to the end

2 5

e

~i the line and the conversation continues between the new

. i

<peakers at the exact point it was interrupted.'

7

. % s %

"

’

.
5
’

.

“These questions are worth exp%bring with your students and
colleagues. You may also wish to look at what Postman and
Yeingartner haves to say about what's worth knowing in
Teaching as-a Subversive Activity.

-

37 ' ,
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"WORKING TOGETHER S

Often, in school and in Life, we expect people Zo -

work effectively and efficicntly fogethen. Students
- = l v - B

who are detive in school arganizations or athﬁetidé'

(ubuafﬁy Zeéé than” 29 pencent 0f The Atudent body)

have some QYPLKJQHCQ Ain wonrkding coopenat¢ve£1

‘iowand a god&; most.other students have few school-"

; baéed.oppontunLtLQA to Leanrn ox pnact&ce effective

human neﬁatLoné skifls . We believe Teve Zhat these
sRiLLS are dmportant eno&wﬁ*lo Wan@gnt atteni¢aﬁ
in Achoo£ and offer the foLLowing activities as
Atantené 5on Ieachené who desdire thetn Atudanté ?

to develop skiLl in and awaneneéé af tha eﬁﬂecté

and affects of human behavdion.

-

e




¥ 3
ot

INTERACTION ACTIVITIES :
H

' ‘Plan the Perfect Crime -. . -

No holds barred as to what students dream up. «Crimes will be

‘exchanged among groups who try to find-flaws in_thé crimes.

N

Paraphrasing - - <,

Form small grbups. Discuss a.t0pic of general interest.
. wBefore you respond to another's comments put his ideas in your !
f;’ -

own words. If‘they re not acceptable to him, try agaln. Discussion

.is slower, but wunderstanding is greater.
' P - .

Giye each group of five or six students an envelope with several

sentences that make a paragraph. Each group will arrange the cut-upR

re

sentendes in what they consider to'be a logical order. Have them

discus and defend their order before showing the original. They
1 . . *
should| see that it is possible to have more than one "correct" order.

(Have [students write thejparégraphs for this and other exercises and.

free your time to work individually with other students.) /7

The Daily Planet -

Clip a news story or lead from a newspaper artlcle Give a

clipping to each vroup of three to five students and have tﬁem

A

develop the story as a group. They may begln with llsts of addltlone

T

and move toward the- actual wrltlng of the stony.

it
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Group Writing -

2

Styles of Leaderchip. -

+

.Create an apathetic committee of four or more péople. Three

people volunteer to act as leaders and go out of the room. One re-

N +

. - : h \
enters at a time and trigs to energize the group. After each has

had a turn w;tbouﬁ'séeing the. other in operation, open ub class

three approaches. Which .leaders were most effective
l »*

discussion cn tha

:and vhy? .
-Stereotypaed Roles - . ‘
. L
Decide “on come discussion topic (i.e., What are eight character-,
= . . ge
istics of a good teacher? }1ace in rank order.). Create a demon-

Stratianxgrcgp. _Fut on slips of paper the names\of typical group

roles, suclh 4o the warrior, the Peacemaker, the Informer.. Six pgople

~

draw from a hat, form a group, and play out their roles. The class
obscrves and tries to guess what roles are being played. Then replay

the discussiocn, changing roles or groups. Try the same discussion

. i

. Are you'sfuck'

~

without assigned rcles. I

-

D6 you recognize yourself

in a role? Are you imprisoned by it? How can your group help you?

-

How canyyou Irelp yourself?
N .

* Y

‘

’

©

7

Make up opening sentences (or use real ones from literature

or your students' writingj.' Write one on the top of a page for each

Y

student. Students each add a logicél second sentence and pass it to

the next person who .continues with a sentence of his/her own.
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_WRITING ABOUT INTERPERSOMAL RELATIONSHIPC .

7“ t

Group Task - . ! ' , |

¢ IS Repreéent "jdeal" school/family/governmental organisation
) with tinker toys or construction paper, wire, ctring, etc.

: .V

| . . :

L II. Build a tower with newspaper and masking ‘tape that will be

| judged for its height, stability," and aesthetics. <

Writing ¢

( . 1. What did you have in mind?" Why was it done this way? :

i ‘2. Reflect on the experience and respond to any of the follow-

ing questions: . :
a. What percentaggfof the plan did you contribute?

| b. What percentage could you have confributed?
c. Did your group have a leader? Who? How was s/he chosen?
What.was characteristic of the leadership style?

d. What best characterizes your role in ‘the planning session’:
wallflower, dominator, facilitator, inventor, negativist,
2 questioner, clarifier, humorist? Is there a word that
describes your participation even better?

[T

v by . I

> . .
e. How were your ideas received during the planning session?

¥

- f. List three specific things that were done during the
planning session that you feel were helpful.

g. List one thing that you did during the planning session o ]
that you feel was -helpful. T

*

- 3., Freely respond tq the activity or any aspect of 1it.

-

;E_‘
B
:
:
é
.
{
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‘P-T-R-0-V-A -- AN EXERCIBL IN CO@PERATION .

’

' Choose any $ix letters that will make éords. We have had success
using P, T. R. 0,+V, and A.

Divide the class into grecups of six and assign one or two
recorders %o each group. Members of the group arg—each,assigned one
letter which they draw on notebook paper and hold in,front of them.
At a signal from the teacher or timekeeper aﬁd without Falking, push-
ing, or shoving students begin to make words.{ The recaorder keeps
track of each word. Call time after 5-7 minutes. Compare the lists
of words. Ask students to talk about how they felt and behaved
during the activity. How did it feel to be "V," for instanqe? Could
vowels do anything on their o&ﬁ? What were the causes of frustration

or satisfaction?

EAA

" ‘ . COOPERATION-COMPETITION

Two students make a list of ten words that will be unfamiliar

to the class. Divide the rest of the class into two groups who try

-

N

to find the definition of each word. One grouﬁ competes, how fast

~ AY

- can you find all of ;the meanings? The other group cooperates, all
work together to find the meanings. "At the end of a specified time
.(about 15 minutes) evaluate and discuss the relative merits of each

approach.




4

WRITING WITH A PARTNER

~ -

Stydents select partners and take a walk together. They should

’

M have notebooks and pens for taking notes as they walk. Ask ctudents

'

/ . >
to pay careful attention to what they see and feel. You might say

AR

something‘like Fhe following.
| | As youfpreparq to leave the classroom; will you walk side
. by side or will one of you/go out first? How do you feel about
the way you are walking? Look at the room you are leaving. |
How do yéu feel about leaving it. How does your bartner feel?
Who will open the door? What gind of door i; it? Do you like
\the‘dooré Do you want "to get through it quickly or would you
lratber linger? What are your impressions as youvlgavegthe room?
Now that yougare outside the door, how do you‘feel ab;ut the
room? the door? your partner? the hallwa&?k the walk you
_intend to take? What do you see in the hallway? What do you
think about as yéu walk down the hallway? Go outside. Does
it feel -different to be outside?' How is it different from being
inside? Is it :.cold or warm, windy or calm, sunny or cloudy?

-How do you feel about the,weather? Does the building seem

. diffe;ent from the outside? In what ways? Does it seem smaller
or larger? Do you walk the same outside as you did inside?

Do other people Qéhave differently outside? Walk around the
building. WOuld'§Qu rather walk around the building or” through
it?: Why? What do you see and feel as you walk around the

] building? How are your feelings different frém your partner's?

Do you feel the same on the shady side of the building as you -

do on the sunny side?

L]

,
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When students return to the room, ask them to read their notes

s

LR

together and organize them into a two-page description of their walk.
Some approaches that students might take to this writing assignment

are: to work together to tell about each part of the walk, to contrast.:
their views of what was seert and felt by alternating paragraphs, to

b . . .1 ‘
- write separate accounts of the walk and join them with an introductory

i

paragraph and a transitional paragraph.

an

? , 44
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WHAT PO YoU EXPECT?

These activities anre designed fo have Aiudenié
examine the ways that expectations shape thein
Lives and Rook at the derivation of thein sex
nole expectations. These &né panticuﬂanﬂy

nelevant Lo the developmental needs of adolescents.

- ¥ o




LOOKING AT ROLES AND EXPECTATIONS .

- " /’

. . '

Go té any newspaper or cdtalog (Sears., Wards, Pennys, etc.).

-/

Cut out pictures of toys, clothes or games for children. Note the
descriptions or pictures or captions which segretage items for boys

and girls. Rewrite the description which would make such items for

N

all little people.

Rl ' * : ¥ *
Present 3-4 commercials or skits portraying men in'roles of°

women for housework, cosmetics, dating or the family roles.

(i .
% - % *

.

Go through your friendly grocery shelves and note names of house-

h&ld products. Explain ﬁhy you think such names are used.

x

Select your own names and make up a realistic commercial showing the

product's use.

% - * : *

Draw a series of stick figures (indistinguishable as to sex)
holding objects or- doing something (e.g., holding a broom, driviﬁgx

a van, hqldiné a bat). Have the students make up stories about them.

T

-

P . % ’ *
KXeep a running list of ﬁways I have benefited by bé?ﬁg a'male

(or‘female) today.." Or keep two parallelalists, plus and minus,

%

for the day or week. . .




. Have students conduct interviews with prominent men, acking them

for their favorite home repair techniques, how they combine narriage
5 * -

and career, what size suit they wear, how the manage to stay VOUng
and handsome. This should illustrate some of the conventicug that

kéep,men's and women's roles strictly defined.

13
Iy ' b4

b2

"Today is my 80th birthday" -- Have students look back «t and

describe their lives since leaving high school.

% 8 %

. Allow each‘stuéen£ ten minufes to make a list of characteristics
of womeq}(gr men)., If they have diffiéﬁlty, tell them to try thinking
of one woman (or man) they kﬁow. Then divide them into small ,

. groups (3-5) and ﬁave them first read %heir lists; then say which
characteristics on thé list are true of themselves, then which D
charcteristics they like. Then have the small grohp; as a team,
select ten items from the combined lists that they think are most
important. It is essential that tbey agree oOn the meanﬁnv of each

g

'characteristlc. Then have thein rank the items*from one to ten. " ¥ho'

7 is the person they have created? The ideal woman (or man)? Are the

irl:c

03

characteristicrs positive or negative? Try several variatl

R

working on female characteristics and boys on male, vice-versa, both

sexes working on the same sex, all-fémale and all-male cmall groups,

mixed small groups. ' Have the teams compare their results.




a

Visit an elemgntary or nursery school. Observe and take note’s

. of the activities belng offered glrls and boys, the dlstlnctlve ways

(f any) that boys and girls are handled by teacher. Interview’ the
teacher on his or her attitudes toward equal education. Also, look
at some bf“the readers used...check to see what roles women and

men are seen in.

. *
- »

A
e

RS

Analyze five nursery rhymes or children's stories whlgh include
women alone or both men and women (boys and girls). Wrife down the

- cu

nursery rhymes or explain the descriptions, roles played S& the girls =
and boys in the stories. wgat is the role played by each person?
What do you think this implies or suggests as to the way boys and
girla see themselves? |
% L, % %
Make up a collage or montage or simply. draw what society considers

to be the "ideal woman" and the "ideal man." Then explain your montage,

etc., ... include: pphy51cal description, emotlonal characterlstlcs,

'personallty and mannerisms. You may do the same thing ... but instead

use the idea for students' own age "popular girl" or "popular boy."
% # ’ #
I
Make a list of at least ten verbal expressions...cliches or
sayings which involve the traditional view of woman. Do the same for

a man. Present this to the class by skit or through some visual

presentation. ‘ .




