-

R o Ddtuuznm’nrsuuz " e S

- ED' 118 773 | N - csooz 219

. ***********************************************************************

(2}

-

TITLE ' o Pela ing Readlngiand the Scheol lerary Program in
- o the Primary frades. . o
INSTITUTTION California S ate Dept of Educatloﬁ, Sacramento.

PUB DATE '~ T 73 . - \ N - , ,
NOTE .. . . .= szb : P R : :
EDRS PEICE . MF~- $O 76 HC=-$3.32 Plus Postage ' o o
DESCRIPTORS - " ®xInstructional Matérials Centers; Library Planning; "' *
*Library Programs; *Prlmary Fducation; Reading - >
. . Development; Reading’ Instruction; .Reading Materials; .

Reading Material Selaction; *Beading Programs;
*School Librarigs - ‘ _ . .

»

\ ’

ABSTRACT _ .
The library progranm as a support to reading '
1nstru¢*lon in the primary grades is the focus-of this handbooh The,
first section, "Philosophy and Program Implementa*lon,“ stresses the
key idea of integration of 11brary and reading.programs and presents
specifig. suggestions for’ 1mp1emen tation. The second section, ' g
"Admlqgslratlon of the Program," offers basic guidelines and ideas
for orjanizing programs in a variety of situations. The third
section, "Materials- for the Library," suggests materials of
partrcular valud to use with prlméry grade children who are 1earn1ng

to read. (LL) - . .

. 4 -
v N ‘ ) . . . L

1 . N

_*x. Documents acgulred by ERIC:include stany informal unpubllshed *
"% paterials-not available from other sources. ERIC makes every effort *
* to obtain the best copy available. Nevertheless, items of marginal =*
* reprodugibility "are often encountered and this affects the gquality . *
* of the microfiche and hardcopy yeproductions ERIC makes available  *
* yia the ERIC Document Reproduction Service (EDRS). EDRS is not. *
* responsible for the quality of the orlglnal ‘document. Reproductlons *
* supplied by EDRS are the best ‘that can be‘made from the original. *
*****************************#*****************************************
v : .

)
1
;
g
;
;
3
J:
J




,7 A - - »* 3
. - -
NN .
[ g . US DEPARTMENT OF HEALTH., - : .
. EDUCATION & WELFARE _ N
'\. . NATIONAL INSTITUTE OF . N
e - EDUCATION “ .« . v
_a- THIS DOLUMENT MAS BEEN REPRO . o
N . DUCED BXACTLY AY RECEIVED FROMW ‘s s 3.
[ | . - THE PERSON OR ORGANIZATIGN.ORIGIN - e ?
" @ - ATING 1T POINTS OF It W OR OPINIONS oo . ¢ -
i \- . STAYEO D& NOT, NECESSARILY REPRE
. R 4, ENTOFFICIAL NATIONAL INSTCTUTE OF .
fam] *. B\DULATION POSITION OR BOLICY
- . N
‘ l ' ™ '
. - (
’ ' A\ 1 ]
“ ‘e .
. X , ot . .
: . !
\ . ”,
gt .
» - .
)
AY
* . ¢
A ~
' .
¢
,m‘ .t .
.
.
~ s
)
-
- LY
.
.
1
. .
-
N -
.
- .
I.'
AN .
A -
SN . .
() > .
W - Lalifornia Staté Department of Education “
b :
. Sacramento, 1973 v ’
i +
- . .‘
.
Y .
: a ' .
¥ N :

-
A ruText provided by Eric ! .
s




- L TTELTLLLL————————————————————
- 9 . , . N . |
. : . 2 .
R - , . . P . ’ ‘ .t \
- N 4 - s - v

. . .|
R .
."’ - - ! - ‘
..
. . : i
.
- 14 ae J( ¥ \
' I
. .
. '
n ] / . .
., . . ‘
. . . , - 1
. . .
! e '

. [

. N
v .
" . \ - -
. . “ - 0

' - * 3 ]
|
. . - " ’ . © U |

. . . . . .

. 4
\ ’ ’ e l
o . L ~ .
. . - N 7 . C—
v e . *
. . -
. -
- .
. Y““ ‘
- . s

Tag ’
1
# n‘

, ‘ oL is p lic:!hon \y edm,d .ih‘d{b spared . '
~ . pholo-otf ctis 1/prgduction b the ., ~ ° '
oo e Bus at, of. Publica¥éns;, (‘ah@m State
T e i Dcpartmentoﬂidﬁmmm,.an {pubifish ca_ : oo -
. by d]c Departthent, 721-€apitol 1\ i : 4
. . , .Saér,nincnto ‘(‘ahfmnu%glé; i * ) - :
R e : )
prrmcq by the Offla-of State P;in;;ng ‘ e
ancl.ﬂi.\tnbutcdknﬂdcr the-Provisigns oo T -
- ok or,mgmbmry Dmnbupdn At . . .
o . _.,',* 'rﬁv ,‘," i p \ '}\."' e . )
. , . . Thiyzzayn v ™ .
oo . ‘1973 . )
« ' i . ) ] ' .
o 1 h
© . 3 . . L 4
Yoo . ‘fw ) / ~ . .
«’ . : < A
4 - . A ) -q T o
, .
. - [l ‘ -
. o 6’0 . ° L WY Al ,
- v <+ -
; PR v
e L .
< . v L

E DEREBSS

\) . : Member of the Educativnal Presw

. - . R . Assocaatinn of Amesica
ERIC = 5 " . 3 ‘
. . ] . . D B ‘ - ) /




Foreword. L s
,Mark Twain once wrote that “the ma_nf\'avho does not read /
good "books .has no advantage ovér the man who can’t read/

’ Lo

them.” James Bryve,also writing at the turn of the centur
said that “‘the very abundance of ‘books in® our days/

© stupefying and . térrifying abundance has made it
important to know how to choose. 7.7 . -

" Both -of the¢ -quotations of these famous writer,
messages for"u'ﬁ in education that are even rpore ipiportant
today than they were in the early 1908s. We, along with the
par¢nts, have a growing, responsibility to introduce children
to the good bodks Mark “Twain . referred to. /We -have an

“equally demanding responsibility to teach thy/c‘l:,ildren how
to ‘make the sclections from the “stupefying abundance” that
now far exceeds what'James Bryce saw in. his day. <t

Angd today we must help children leary to- disq iminate in™
_their selectipn of all types of media, not Books alone..We must,
* . in qur schoal system, develop miedia centers which encourage
children to inquire and explore. ’ .

/

,- I.do not believe we necessarily have to gpend great sums of
money to create stch cenfers for our children. It will,
however, require much energy -and ingenuity to mgke ‘the .
media centers ‘happy places”™ yﬂlefe children éan discover for
themselves the excitement that comes from riding pn"g raft
~with Tom Sawyer or. running down a yellow brick road in the

Aruitoxt provided by Eic:
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‘land of.Oz with Dorothy or havin§ a’rendezvous at Pooh¥”
‘Corner with Tigger and Eeyore. Lo - B

This - publication offers suggestions to schools for making
, — the media center, an integral part of the reading program in
A A the primary grades. The authors have taken 4 #osition that I -
fully support: “Children learn to approah. reading with *
SRR - ¥ eafernéss as' they have opportunitiesto listen to good literary
§e!e,cti§ns, 1o eXamine good-illustrations{; to view fime films .
+ - and filmstrips [T would add television programs], and to
select, materials which “help them ,perceive Valyes, epj/oj/
beauty and humor! and.gain new ideas to share wih fellow)
‘pupils,teachers,.and their parents.”t - S R -
. This ‘publication#contains several suggestions WHich I *
believe will bé hétpful to teachers, librarians, and school
administraters as, they organize and operate library pfégrams

for reinforcing classroom instruction in the primary grades

) : and fot expanding cﬁildrerl’s reading and viéwing interests.
. ' . We know that lifetime habits and attftudes toward the
- geading of books and the viewing of films and other media
" are developed in thé-early childhood Yyears. It is the time j
slife when-deep impressions are made on the individudl. If we -
: .are.to take advantage.of these natural desires to explore and
=N ) inquire, we must create an envirohment in which cl;Li’I”dren_' .
. .., wafit to learn. We must create libraries of-exploration with | -
' . ~-doors that open the best we have in bopks, filss, and art for

w A

' the searching minds of ‘bur.children. . .




Preface,.

.. " An increase in the number of school dlStI’lCtS Teceiving .
“funds from various sources has created a growing need to
clarlfy the .role of librarjans in the school reading program.
-The advent of the-early childhqod program, with its accent
on individualized instruction, makes this cI’anﬁcatlon even
more. important. In résponse to many requests from sch8ol
- districts for assistance in developmg library reading programs
in the primary grades, a’ first draft of the manuscript

. presented here was prepared and reviewed by hbrarlans,
teachers, cansultants, and administrators. That manuscript
has sirce beerr revised” and appears now as the present -
publication. ‘ . .

. K The focus of thls handbook is on the hbrary program as’ a

~ » “'Support to reading instruction in thé pmmary grades. The first
section, Philosophy and Program Implemehtation, stresses
"the key idea of integration of library and reading programs

-"and présents specific Suggestlons for implementation. “The

\ second section, Administration of fhe Program, off;rs basic
. guldelmes and ideas for organizing library programs in a
variety of situations. Thy third section,. terials for the
Library, suggests material¥ of particular vaﬁle to use yylth
chﬂdren in the prlmary grades who are learning to read.
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Motivating"lchild'un to explore the world“of books is an aim of the classroom =
teacher, as well as the librarian, | 7 L . et A

. \/ « L c , . ) ".' .

In recent years the concept of a school library has
expanded to include the provision, organizafion, and use of a #
variety of materials and acfivities that support the education
program. With the addition of other than printed materials,
the terms “meNia center” and “media specialist”” have come’ )
into use. Medid reféer to printed-and audiovisual forms of *
communicatio. As fhe concept of a school oljbrary is.
broadening, the moge incliisive term, “media center,” is ,

* gradually bqingv._“us.eé‘[ to replace the "term, “library.” A
“media, specialist™ 'is_ a sghool libratian or other creden-
“tialed employee withéspecialized qualifications to work( ‘with +
( various types.of ‘media.in an instructional program, However,
. this publicatien continues to use the term._ “library” ‘and
+ i“libfarian” - in .the Btoad' sense:as they are defined in
.+ Tegulations adopted by the State Board of Educatiori. .

- TOM SHELLHAMMER .. ™. ' CLARENCE HALL
Deputy Supen'nte:ndent. for Pfograms : ’ Associate Superintendent
) A of Public-instruction”
LS [
* J. WILLIAM MAY

Director, General Edicgtion *
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The best library services for young children contribyte to
and. reinforce learning experiences- in, all curriculum areas.
Such services stimulate inteYest and curiosity and encourage
children to, inquire into areas of the world that are new: to
them, = ' o '
f'the schoal reading prograr to be fully

For'- the purposes of t _
realized, the integration *.of .the library program . with " the
reading program is necessary, and to this end it-is desirable -

. . that- librarianst an
Librarians should

d teachers work in - close cooperation..
be <included in the inservice programs’

provided “for teachers and should -be a part of, the original
planning , of special reading programs. A staff that works in
this cooperative manner will fecognize that the librarian has
* responsibility for a variety. of activities: - : : :

4

{
f books and to

- m——

Motivating children to explore the world o
discover the excitement to*be. found in reading
Developing in children knowledge, understanding,” and
~ appreciation of literature and history of the past and
* present’ / . . :
Planning with teachers for” children#to- have learning.
-, experiences, that involve groups of various sizes and- -
interests and that use many media

-

" 10



". ey, ’ ' ) i . "Til . o« ' o ' . .0.
*°  Conferring with .teackiers and parents to select materials “
~within children’s reading abilities and interests :
" ..  Encouraging continuous evaluation of material by teachers -
.. andpupils. . s e i
N Encqufaging establishment of libraris or media centers in
schools and providing leadership for their utilization

A

* Teachers and librarians g
P .
~ +  In an.elementary school” which has an adequately staffed
~ library with a ‘wide and varied collection of mafterials,
- " . teachers of reading, together with librarians, ,fon:n a pgriner--
. ship to plan learning ex % iences for, children. A.well-planried
program results in the poling of knowledge, skill, and
understanding to dchieve common goals and objectives.

An -effective partnership! fequir'es..‘that specific plans be
made for continuous communicatiop. T}}is_--can bt achieved
o < by scheduling time fi r bot T formal anq informal individual

-confgrences and also-by plyoviding for group planning and

inservice meetings. \Through these means -the librarian and
teacher can keep each ‘other informed of individual children’s

" interests and. problems, .and they can exchange current
*, " information pertinent to" réading instructiO'p' and use .of

media. T e e
Of particular value is a “begihniﬂg—oﬂt_he'—year”’ teacher-
librarian conference. General needs of the children ﬁé@
d

! discovered, and. the ways in which the nied_ia ceiter mayibe,
- help meet those needs may be planned by the teacher-¥n
librarian: For this purpose librarians have found a check chart
useful as a guide for establishintg priorities. Through the use
of the chart; teachers are made: aware of services that are -
possible, and they are given the opportunity to make special -
requests. Chart I, LiBrarian Consultgtions with Teachers and
, r Principals, which was developed by the §acramenﬂo City -
' ' - Unified School District, illustrates the kind of instruthent
that has been useful in that district. L
v At the end of the year, Chart II, Teacher Evaluation of
Librqril Program, is also a valuable form for reviewing .the
current year’s program and for projecting plans for the next
‘school year, Hardld L. Creager, Superintendent of Coachella
Elementary School District, developed this particular form.

11
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_Librarian Consultations with Teachers and Prlncupals - )
s Sde\m«‘rwnm'Umfwd Su\ool District®  * ° L.
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. Activities ’ wE| =8| <E|lusy | Z2E|CE
Reading of picture book .stories to - \ S )
L o \
class by librarian : K R -
. . - =1 N
Choral reading . . - ' o B R b
S . e P , -
» . Poems, rhymes . ) N ' X :
. : S R ~ v B
-Riddles, humor =, - . Y e - . °
A : »! . .
~ Puppets ) o . .
N e . . - ’ - ‘e : | -t
Conversations with children o S )
Storles by children . o ’ o ‘
Actmg out bf poen]& or stories by : I . .
children ° _ . - X
Lt R ] 4 . / . ' \
Fllmstnps,of picture stories . N N
Listenjing ta recordings or poems 4~ | . | . - | . »
-+ \tisteningtovrecordings of stories by :
» A e . > A
- .,wgll-té-nown storytellers
| N L - . S _ '
' Book tatks ‘ . _ e
. . ) ) N o - A N E
v . Other : r? . o T
’ ’ i
" v *These activities may, be ranked ®n a pnonty basis, using the number 1 for the top pryorﬁty
item. . - '
. - . . i , “
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' Using'encycro}z(edias (briefly) N
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CHART | (Continued)

o

- Putting'bdoks back on shelves &

Partsof abook * O
. N ).

Choo;ingagoo‘d//mok R \';. -

Devefopment of Library Skills
“and Habits = Primary Grades

Ski‘lls and habits*

| "Even more emphasis and time

are needed.

«

Interesting and valuable to

students.

.

.

Another activity would be -of

more value,

[y

ugh of, _

this is already being -done in

classroom,

t

. Entertaining, but eno
Of no value. Waste of time for’

Not appropriate - for tevel of

my class.

Proper care of books and other mate-
rials v . :

¥

<ty

Handling of books and other materials

£

v

Taklng books off shelves

v . Ly

.

Use and care of magij(nes :

"

' u§e of bookmotfile

/

! 5%&5*

™~

Srmple lessgns on card catalog for
ﬂ'nrd gra}ﬁers PO

L3P N

Library u7é is fun )

Other / - b9

ERIC* . *
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s CHART I} B
-+ Teacher Evaluation of Library'Pro_graim
Valley View Schooi, Coactielia, Cglitornigy

»
o]

: Grade Ler/él 5 ‘ o ____ Date L

— ==
v P

‘Please circle, the resdonse you feel best evaluates this Year 5 Ilbra‘ry program in
. terms of what it hds done for you and your class.

1=none ~ —_Iittle . 3=far .. 4=much "6 = very much
,,,,,, 1. Has there been an increase in.interest in 'readi'ng? 1 2 3 4 5
t.“ @ 1]
RO 2 o S
2. Has there beén an increase ‘in reading abllrty,
_skills; and comprehensron? 3 , 123 45
3. Are chrl_cjren askmg to ~use the library for o
o reference purposes? N /1.1 2 3 4 5
4 .~ls there an increase ‘in values of a|I readrng ¢
materials? =~ . .o , 12 3 . 4°56
o > 5. Are childien learning to take better care of o 7
S physical ‘appearancecof- book-s returning an, trme . v .
‘- andso forth? , 1.2 3 4 5
6. Are children learning to en]ov use. of aIl library \ "
.. . . materials? . 172 3 45
. 7. Are children learrring library ‘checkout, shelving - !
arrangement, and other regular library proce-
»  dures? ST o1 2 3.4 5.
. . : . . o
8, Are children’ becomrng |ndependent users of the .
library as far as use: of card catalog and finding ’ |

material for themselves are concerned7 1 2+3 4 b

9. Has the I|brarm(§?am helped students in other .
currlcularnareas besldes readmg7 . 1 2 3 4 5.

10. How effectlve has the Ilbrary, as, an mstructlona{
' media center, been in. helpr@ you develop your | f',.

curricullum? -, - L . 12 '3 4 5
3 58 B
11. How effective has the library; as an instructional ' e
media center, been in enabling you to use small- ' L 'é\’
. _group, :diagnostic-prescriptive teaching tech- . S '
®  onigues? e 123 45
. - s » ’
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. .and eventually reading books on related topics. °
.

.
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Children in a kindergarten class at Alice Birney Elémentary School, Sacramento City
Unified School District, enjoy an oral reading.that will stimulate their, interest in viewing

3
.

gram implementation .
Children learn to approach reading with eagerness as they
have ‘opportunities to listen to zood literary selections, to
- examine good illustrations, to view fj'ne films and filmstrips,
and to select materials which help them perceive values,
enjoy beauty and humor, .and gain new, ideas to share.with

fellow ‘pupils, teachers, and their parents. Whether t‘a'ct.uflli
poetic, pictorial, or -auditory, library resources. p;ggci. ¢

the realm of fantasy and also in the world of reality. The’
librarian can offer guidance through the use of communi-
cation media- tg smeet individual differences in learners by
providing them with individualized-approaches to learning.’

. The! librarTan also seeks to supply a variety of media
“SLgp'portive “to- individual and class requirements in the
instnlctionalgr()’graln. These services are an integral part of

o

f . .

-

children with experiences which stimulate the imaginatioi m’ .



- - : Direct gemce to groups of pupils may mclude such

activities a the followmg . &N

Rroviding * resottree. matemls from the hbrary or "medla
center to use within the classroom
™ Providing opportunities to selest and gain an apprecmtlon
: of worthwhile-resources for yse by groups
Providing different types of literary and reference materlals ‘

. through:
o Oral reading and storytelling activities .
; ~ Informal and formal dramatlzatlons
) , Boetry and choral reading activities
’ "-. Panel discussions about books and stories”™ -
" o “ Bpok introductions about literature and reference
« ) materials available .
Dlrect service to individual pupﬂs may include such
_ activities as the following: ~
. Providing opportu,mtles to expand interests by helping .
! . individuals in selecting materials from arranged displays N

Mairntaining the hbrary oF center in an orgamzed and
~accessible manner”

Various activities end accampanying materials jape next
BN A descrlbed that may be used by teachers or librarians. These
" .. . : ‘activities and materials have been chosen for particular
x purposes, with strong emphasis on the importance, of ,
'.motlvatlon They are described in relation to certain, specific
' curricular “objectives, but.with the understandmg that the
suggested titles and approaches may be, useful in multiple
ways in teachmg reading.

Motuvatmnal actwutles o o .

; Activities which bring different-sized growps together on
-different days may be planned by teachers and librarians.
Some groupings are suggested on the following pages, - ‘and

- examples -of activities appropriate fo the vanougagroqps are,

described, some ‘activities being described in more detail than

others: Those -activities described, however, are only sugges-

tions that may be expanded in more creative ways as

individual needs and inspirations arise. The group divisions to

o be discussed are: large group, with children going to library;
: ‘ large group, with librarian going to general classroom; small
group, with chlldren gomg to library; small group, with

o
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3 /' ﬂﬁmi’Enghsh All should feature many pictures, both ploto-

°

librarian going to‘classroom of only those children in special .)
teading programs; and individual pupils, with hbrarlan work- :
" ing dlru,tly with a th]d or consulting with his teacher.
1
Large group, with chnldren going to library 4
Example: Twenty roads to cat, an actmty planned by.the
hbmrmn : . -

This might be planned as an"activity for children who are
just learning to read. The assumption is that each child can
read at oleast two or three words. Perhaps.one of-them }

“cat.” AT review of this word ?md other. “at™ sounds may have
been a focus of-the. formal reading lesson. This game can
make use of familiar words and, by stiring interest, lead tQ
the attempted reading of more challenging words and bookKs.

, The librrian has arranged a table display which’ ampha- _
sizes the word “cat.” If 2 bulletin board is nbt close to the: - */
table, perhaps a s;tbstltute can be made from three sides of'a :
"large cardboard box covered with ‘bright burlap. On thlsg)s/“\
mounted the word ¢ a t cut from pieces of fake fur. Jackgts
from different kinds of. books about cats can be placed on .
the improvised board. On the table a variety of plcture books -
about cats and kittens is available. - .

The ‘books on display are the “reading roadS to learnmg
more. about cats. They are examples of “the ny ways to /
read about a special topic. Beginning with ver%qgimple books
‘with no text, they may progress up to the fairly difficult Cass
by, Wilfrid-S, Bronson, which includes technical.information
an{l dlrectmns 8¢ building a den. One-may be a book of
poem~§ One may feature holiday cats. Several folk tales may

¢luded and perhaps -books written in languages other

graph¢ and illustrations. Besides books and pictures, there
may be equipment set up for v1eng a film 100p ora |
filmstrip on cats.

When the children first arrive, they may be seated in front
of the table. The librarian talks briefly about roads and how
they lead to different places to see different things. Then a
discussion may follow about different books -and how they

- tell_and show different things. The librarian can point out

_that sometlmes ‘one may be chosen for a specml reason, or

another may be chosen for a véry differerit reason. Questions
Mght be raised, such as: Has anyone ever réad about
Halloween cats" Has . arayone ever heard of Puss in Boots"

o
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r7 At this pomt the 'boc)ks should be d1§tr1buted Who ould

jOne or two may’?:hoose«to use the audlowsual material. After
"about 15 minutes of “reading” and sharing_ in soft conversa-

!The, librarian at Cathedral Qaks Elementary Schdol Goleta ‘Union

Elementary
School District, discusses the topic of cats to’stumulate mteres,t in ,relat d readung
. activities. .

Who knows, what el gato means"“Whose kjttens'ha“\re ’
whiskerss <. ®

like'to look at a book that shows a kitten doing tricks? Who
wanjs to.see a kitten that paints? Children are asked to 1 ade « .
bodks with their friends during their ¢ ‘reading,pictures” tinre, |

tion, the children are brought together as ‘a group again. A‘v\
peem or/ two about cats may be read, or a story, such as -
Margit Ragdel’s Tmzﬁetoo may be read.

Finally children who wish may check out one of the onks
examined ~Some will be easy-enough for them to read alone;
othefs ‘may be taken home for a siblingor parent to.read|to
them. The chlldren are also. invited ‘to return-at lunchti ‘
after school, or at another time convement to them and their™
teacher. '

This same techmque ﬁlay be used on a variety
topics — elephants, ‘dogs, tlolls, toys, cars, monkeys, food,
and so ferth. The possibilities are limited only by imaginative
selectlon and the materials avaﬂable - .

;

-
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_ Hurd Edith Thacher. Catfish. New Yor

. The followmg books ‘are suggested readmgs in. relatlon t'o I

cats:

- .

. good and bad.
Bdldv}m Victor and Jeanne. The Outcast Kttten Los Angeles Golden
"Gate Junior Books,, 1970. - . L

The authors’ fascinating photos cause this book ta revolve around
the capers ofa S}amese kitten.

Bason, Lillian. Isabelle and the Library Cat New York Lothrop, Lee &

Shepard Co.,1966.
A catand a librarianr help a little girl overcome shyness in publlc
Bronson, Wilfrid S. Cats. New York: Harcourt Brdce Jovamavich, lnc

1959. v Sa T
[thmg illustrations in thls book help explam much techmcal
infermation about cats. Although it is too difficult for children in

primary grades the book is a good profes%rondl and “big brother”
_resource. -
Brown, Marcia. Dick thttmgton and. st 'Cat. New York~ Chdrles
‘Scribner’s Sons, 1950. - | R -
This prue-wmnmg version of an old ang, classic tale features’ lmoleum
cuts that have made the book famous. =~ .
quhoun Mary. Wobble. the thch Cat New York: erlmm Morrow dnd
€o., 1958. « B
A fun story of Hdlloween thrs book tells how a grumpy cat got to
the moon.
Gag, Wanda. Millions ofCats New York: Loward Mc.(,zmn Intc., 1938
A fayorite for many  years, this story - contmues\to_ dehght the
“read-to.me”set. 7 v

. G&abmnskr Lm,uu Grabmnskzs Cats. New York Franklin Watts lnc

1'967.

Beautiful illustrations will be “read” eyen tlrdugh the text is drfﬁcult
Hein, Jane Harmon. Un Jour A I.a Foire. New York Viking Preﬁlnc

1963. . .

Charming pictures tell . this - tale (text in French) An English- '

iking Press, Inc., 1970
Here is a daring tale about & cat who loves speed. The book will
attract adventuresome children, but -it may bother their mothers
This can present a vicarious outlet for mischievous ones!®

Perrault, Charles. Puss in Boots. Clevelagd: World Pubhshmg Co, 1969
Dating back to the seventeenth century, this French tale stjll delights
the'bold and romantic in chrJdren of all ages. Puss is not only cool,
he is clever. .

Raedel, Margit. Timpetoo. Minneapolis: Carolrhodd Books 1971,

Is this kitten useless" Even his mother hds doubts until Tim comes -
.along. - . p o

translation appears at the end of the %/k

- Averill, Egther. The Fire Cat, Ev.mston‘ Hl: Harper & Row Pub‘s., l‘)()b. .
“This is an [ Can Read book ot fiction featuring Pl(.kles a cat that»‘js .

»
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Schatz, Letta. Whiskers, Mv E Cat. Ncw .York ‘McGraw-Hill, Book

a@ _Compapy, 1967. - g
S . ‘ . (hmgeable moods of a pet re told thrbugh rhymes and Pdul
o * " Galdone’s lively. drawings. -/ I .
g S-toutenburg, Adrien. A Cag Is. N¢w York: Frmkhn W‘atts, Ine., 1971. )

Wondertul poetfc words. are Lomblncd in this book with dehghtful
) photos of many kind} of-cats, o ¢
4 Sugcmo, Yoshikatsu. The Kitten's Advenmre New York: M«.Grdw Hill
Book Company, 1971¢ » . : : -
“tunning full-pagg _photos tell this shght story with no\{"xt
A Tre/ Aljin. El Gato Fravieso; Clgveland: World Publishing Co,,-1967. **
=¥ Written in”® Spdmsh first,-this bdok Lontdms an English transl?tlon to "
= - be read from the bd(.k of theLbook to the r(;(‘}%lN‘he mischikf- ’
' maker is a little black cat that fi dlly finds a fnend\

A

: Large group, Wlth Iubranan going to general classroom‘ e
EXample Readmg for fun, an act1v1ty planned by the e s
- * librarian®’ - , T o
" "Fhe teacher and’’ hbranan " will have ‘had. a pre\}wous %

14

qonference Pncermng the vowel ,,souhds on which the
* teacher is planning to- concentrate for the next two days.-
- Théy will then involve five selected puplls who will go to the
% library -to.help choose poems that can be used. for-each to
record and add to a cassette ggllectlon Different sounds will
, be accented according t,‘o the_teacher’s" plans For example,”
perhaps theré will be a concentration on the ** sound and
on how it differsfrom the “6” sound.. ~ S
¥ The following. is a list of? some poems vseful for ya
ge-group actmty ) ) Y
B%L Hdalre *The Dodo,” in Oh How 8175) Fd]ted by Wlllmm Cole ‘.
"New York: Vikmg Press,\lnc 1970. ,
Broyvnjohn Alan."“Mole,” in Brownjohns Beasts. New»York Mac-
- gillan.Co., 1970, = | “
‘Holman, Fehce- “Tiptet,” in At the-Top ofMy Voice. New York: W,
“W. Norton ‘& Compdny, Inc, 1970. . ‘
‘Hymes, Lucia and James. “Ohio,” in"-Oodles of Noodles and Other
Hymes’ Rhymes, Reading, Mass.: Addison-Wesley Publishing Co,,
- Inc., Young Scott Books, 1964. -
O’Nelll Mary: *“Sounds of Boom,” in What Is That Sound/ New York
~Atheneum Pyblishers; 1966. :
L ,.'Pop_e,v Jessie. ““Pur Visit to the Zoo,” in Poetrv for S!lmmer Fdlted by -
- “Leland Jacgbs. Scarsdale, N.Y.: Garrard Publishing Co., 1970. LA
Wesley “The Colonel Who Owned a Balloon ” in The

Smith, Peter/

11
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Small group, wnth children gomg'to Ilbrary :

' by-the llbranan

-« ™ With this group the hbmrlan introduces thw wcﬁks of
- specific illustrators so that children can leam to recognize

™~
»

[} : - J SN
Example Joy in reading for the beginner, arr’ act1v1ty
planned by the librasian and the teachey : !

S

The librarian may plan with the’ téﬁcher to meet with a
small group of children who.are begmmng readers.As the
children enter *the room, théy -will find. a. collectlen of
begmmng-to-reaﬂ books spread out upon the table for their -
choosing. They-will then be invited to browse and thoose a
book” that _they. rmght like to read aloud. This experience

read new material and alsd reinforces the skills he has learned
in the classroon with the teacher. Books' for begmners are '

hsted in the materials sectlon of this handbook co

* . .
Small group, with Ilbranan goung to classroom of only
those children in sppcnal reading programy o -

.Example: Who drew these“pictures?-— an act1v1ty planned

4

them. As an extension of lessons in visual crimination, the
illustrations cap add a personal quality to clues the chﬂdre’n
can get for identification of objects familiar to fhem.
Children recognize their own hquses because they have
learned to look for certain- characteristics that their.houses
“have. Similarly, children can learn_ to recognize certain
illustrations by looking for familiar obJects in them.
Hopefully - this activity will. motivate the child who-is .
unusually sensitive. to graphic stimulation to want to “read”

. ® more books because he will be seeking both similar and:

contrasting types of illustrations. Tt is best to begin wrth an
artist 'who is very easy to recognize. Robert- McClosky is an
example, or “Dr. Seuss,” or Maurice Sendak. The back-
_grounds and interests of the children need to.be taken into
“consideration. For urban youngsters with minority back-
grounds, perhaps Ezra Jack Keats weuld be a good choice.
Brian Wildsmith, Janusz Grabidnski, and Taro Yashima are
other possibilities. Begin4vith the books themselves. Then for
an. enrichment activity later, more infortmation about the
illustrator may be presented. A v131t by the illustrator or the

ing of a related moving plcture might be planned. The
ice of 1llustraters need not be hmlted to those who have -

“increases a child’ confidence: and- pleasure in his ability to~ , «

’

]
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received awards. Checkmg “runner-up” books and their
illustrators may- prove as profitable anning for this
activity. as revieting, winners Only donsrderatron gust be
grven to popular tastes’ among children. . , \ o
Indmdual pupils, with librarian working d|re9tly with T

a child or consultmg with his teacher”

Example: ‘Rechargmg the reluctant an actmtx planned by
. the librarian - s

‘ This-may be the extendmg of partrcular att'erlnon to those
~« children in the' third grade “who cans but won’t.” The
librarian will want to be particularly conscious of the chrld S
emotidnal-soci background,,past failures and successes and
also his or her personal interests.

Presumably some of- these chrldren bega‘xr\l:eadrng at a
normal pace,; but for various’ reasons they- have become”

. disinterested. - There. may \be ways\ to reawaken cunosrty
~ through use of special int rests The possrbr]rtres are espe-

- cially. good for those interested in science al'gtlvrhes There are
also tie-ins to other areas of the curriculum: Some children
may_ seek highly 1magmat1ve kinds of” material; others may
want _]USt the opposrte, such as “how to make” books.
Probably these childrén will be attracted to a book that is
-different from the usual textbook. . - \

If possible, the librarian might-supply a related piece of
~ realia; for example, special .buttons, a yellow hat, a pair of ’

: wooden clogs, - or a magnet,’ or perhaps the showrng of
related film .may be scheduled. - _

. ﬁThe following books are given as examples of those that -
may motivate the “reluctant” reader (not remedral) back to
-the magic circle of.reading: . !

Agostinelli, Marie Enritd. 1 Know Somethmg You Don't Know New
York: Franklin Watts, Inc., 1970. '

. Strlkmg illustrations-by a pnze -winning Italian- artlst are’ used in an
unusual guessing gdme. This is a good book for a child in ‘the third
grade to read to a young sibling.

Aichinger, Helga. The Rain Man. New York Franklin Watts, lnc 1970.
Here. is an imaginative and funny book. Its illustrations are very
“busys” but the speual pupil  to whom thrs will appeal may spend

, - hours pouring over each page. -

"\ DeLage; lda. What-Does a Witch Nfea” Searsdale N Y ,. Garrard

Publishing Co., 1971.

The artwork and eontmlled voeabulary here are. srmllar to othér

w | e ) . \
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* have enjoyed the author’s other witch stories wil)like this one, too.
Epstein, Sam. .and Beryl Who Needs- Holes’ Ne
" Books, Inc., 1970. - : ‘

- The vocabuldry in this, book is dlffi(.u]t ‘but the ideas and pictures

*are so much fun that they will stimulate children’s efforts to read the

book. Its cencepts are science related. v .
Glendinning, Sally. Jimmy and Joe Meet a Halloween Wit&h. Scarsdale

N.Y.: Garrard Publishing Co., 1971.

The usual fun of trick and treatmg is mixed witha fargy subtle prteh

for developing more tolerance. This book is also helpful in the way"it

books in the Readlrfg Shelf series¥of whn.h thy one. Those who
t

« hapdles children’s fears. e
. . ohnson, Ryerson. Leét’s Walk up the Wall: New York Hohday }rlouse
1967, . -
N Wonderful invitations, to consrder comparisons of human and ammal
.0 » behavior appear in. this book. An easy text and exciting illustratrons

are combined here with challenging concepts.
* Kessler, Leonard. A4 Tale of Two Bicycles: Safy on Your sze N‘v .
. York: Lothrop/Lee & Shepard Co., 1971.
) A safety lesson in semistery fori, ‘this book is a blt on the didactic
§ ~ . side, but the'lesson in bike care and use may stimulate conversation.
after reading.

_;.., o Lowery, Lawrence C. Clouds, Ram Clouds Agam New York Holt >
T . . Rinehar &Wmstoﬁ Inc., 1969. *
Ca *° The cy‘le and uses of water are iltustrated) w:th emphasrs on,

relatrc;)ﬂshrps to chi

, - are %Ven

Lund, /Doris. I Wonder Whats Under» New York: Parents Magazme
Pressi 1970.
- Restless cthdren who have trouble going to sleep may 1dent1fy wrth
this story. They are bound to enjoy the book’s unusual format and.
Hlustrations. : 24
ery, Robert. Kevih. Scarsdale, N.Y.: Bradbury Press, Inc., 1970.

//Every child who has tried to, walk on stilts will want to hear this

// story. Some will try. to master the words for themselves. The ideas

and Eros Kéith’s illustrations are great fun.
Monjo, F. N. The Drmkmg Gourd Evanston 11:: Harper & Row Pubs,
. 1969
' Here‘)s an unusual 1 Caﬁ Read Book because of its content, whlch '
“is centered on the underground railroad. The title song and- poster
-illustration®add a mood to drstmgulsh this book from others in this
© . .reading series, .
/ Muller, Sonia. Magnets. New York: G. P, Putnam’s. Sons 1970

W /- ) Children in the second grade can handle the book’s vocabulary -

. Because of repetition and tie-iff to “action” illustrations.. Using a~
I popular topic, this book is stimyllating andicontams good supplemen,

( o - | 2'3 : ) : B ".f;'...‘ '}"

. -~ , .0 . : -
" .
- v : . )

York: Haw!horne ;

ren’s activities in both -urban and rural settings. .
- Occasfonally a diffidult word appears, but maximum context clues °

.

tary science reading.. S F AN




Nrshlmakr Kayak,o and Shrgeo Nakamura. The Aemd of Lost Bum)ns
* New York: Parents Magazine Press, 1970. —_— Y.
Th\book wrll appeal to special, imaginative readers Although rhr—rﬁ
longeér ‘and more difficult than ofher baoks listed, the topic and *

unusual plot may ehallenge some c‘hrl(iren to make’an extra effort to.
«read the book.” i
"Ono,, Chiyo. Whuh Wav Geta’ Camden N J Jhomas Nelson & Sons,
1970 ' Yoo ‘ ’
-Soft illustrations help to extend the tellmg of a custom mto a small '
story. Japanese: -Amefican “girls espeually will be stimulated to read s

.+ most ofthe words thetnselves, — R o S—
_Rothmans Joel, and-B. Roberts, A Lust to the Ocean The Story of the
-~ Endless’ Cycle of WaLer .New ¥York: Crowell Colller & Maomrllan
Ine., 1971, -, o - :
’ Fd&omatmg photographs and a finimum amount of text per page ¥ “
eharaetenze this book. A repetition of Suqe words and context clues ’
will help children-in-the third grade with patts of vocabulary which
are drtﬁeult Readers wrth an intergsd in eeoLogy should enjoy ‘this
' 'book.” A
"Simon, Seymour: Wer . and "Dry; ‘New York' McGraw-HrH/ Book -
. (ompany, 1969. . ‘ '
> Although this book has a rmrer drfﬁeult text, the full-page
illustrations relate to concepts presented. There” is no sequence;
. instéad a presentatron is given o} simple experrmcnts questlons and
ideas to “¥ry out.”

(O ’ ’ . N
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~ Follow up actrvmes e AT
Follow—up ‘activities should be planned Well in advance :
‘ with teach‘érs “Traditional” rofes 1 may be cha,nged fr?im time ~_____
e to 'ﬁe Sometimes' the librarian may be” foltowing the o
.. teaching of a reading_skill wrth ‘materials “for. practice or " \
© .~ - activities to extend-the classrgom exRerrences At ot};j times ‘
ca . . motivational activities by the librarian may_ corne irstand -
ou C lead into the ipstructjor. Whiche¥er order 1s “follawed, the _ S
1@ - activities should rejnforce each other. Some suggested follow- ST
' up\actrvmes for either teach®s or hbranansimrse are pne— .
-« sented in the paragaphs tha ollow .. . T N |
Soon o : ‘
- Art activities followmg storytelll v R
ﬂctlvrtres need not be limjted to 6 drawing. Pamt clay, or S
.4 .other media may be used. At activities aré especrally good if o
R A a story has been told and™Hot read from a toak. The;r the, .
L . child will ‘ot feel, -for example, as though ,the tree~hehas: “
o . m"agmed must look hke the one he has Just seen’in a book T

, - . - U ‘4 " ° -y . - * - ‘~ -
B s . . X . ' . ’ ot - ‘
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stimulate free, and expresslve movements. ‘

story

The teacher may follow the story with the art actlvxty ‘in
this plan, although in some situations the teacher may be 4

' partxcularly skilled storyteller, and the hbranan may hzave
_ many ‘special, artistic talents. '

~-n T - *

Dramatlc actwmes following poetry /
Actmg out stories is a fairly common practlce\POetry can

. also'stimulate dramatic art. This may take the form of choral -

reading. The simple addifion of special motions or sound
effects, for repeated reading of the same poem can bring
satlsfactl'oxf or if the poem expresses only a mood, then ways
in which the body can show “joy’” .or “hurt” ‘may be

~explored. What eye motions or finger signals does a mime

use? Students from modem dance élasses at' a nearby hlgh
schﬁol may be mv1ted in as specxal resource people to help
. " V / !
Hand punpets are used bvlthe llbranan at Escalona Elemontary School
Norwalk La M|rada Umfled School District, for giving dramanc expression to a

N




' \ t _Parade activqi'ties,follo‘wing.reading of several picture books .
L , Pdrade activities can take several forms. Children may want
_to choose a particular character to be in a march of
storybook characters. Others may - decide to create floats
which depict a spegial scene from their favorite' title. Allow as

}' much time as posmble for preparation before the big day
Include’ at deast-some music and probably refreshments of
Some kind. ‘Savor the whole _experience. Repeat it if. the
. enthusmsm lasts-, and’ then relive® the whole marvel by
. _ colleetmg coloted pictures for a books by - makmg a.set of
-. " adlides, or. by producing an. 8mm film. Older students in the

school may become mvolved in' this: pro;ect '

' S Sewmg actnvuty related fo specual group of books o /

‘f‘Byrlap hangings- with' s1mple, felt: appliques. may be the'
L -.ﬂ.cp-lmma'tmg record. “of -research on- animals. If a. child’s
e, favonte readmgs have been about ‘elephants, what better way

~ teachers, librarians; brothers, S1sters —is 'too busy to listen.

. . However, a chitd can be ous to demonstrate his or her’,
R sklll A suggested audlenmx{ be compbsed of favorlte
“ -7 00 characters met in books, s‘(féh as Raggedy Ann, Cinderella,

‘" Curious ,Ge8rge, and Stevie. They may not ‘be able to clap,
but they w1ll not mterrupt e1ther

MIX and match game

. o One way' to begln teachmg children how to play this mix. '
L " and match game is to have cutout characters similar to paper -
dolis which the teacherf has’ selected from books. The title of

‘a book may be put on a: flannel board. Then froma v‘anety of
. characters the correct ones -are chosen to match the- title. To

make the game more complex, two titles are used next..

Eventually the librarian or teacher may ‘uée five of even six
Lawoe - titles, and words may be gradually substituted for the cutout
" -« characters. Ch1ldren themselves may suggest variations.

=g 2w

, -

- . ~ could ‘there be to keep a pet elephant than to place a wall
R hangmg of the elephant beside a .friend’s wall hanging of a -
0. lonin the library — and there to reminisce abou&gE Imer; The
R " Story of.a Patchwork Elephant (David McKee% , &ork, -
T McGraw-Hlll Book Company, 1968) L : o

- : s , R o
-~ Readmg for book frlends ' ‘” o

Some . days it seemis: that everyone—mother father"" .

1
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Tlus mix and mat,eh g,ame is an actmty whxch exther St
member of the lllan -teacher team may use. It may “start in .
the hbrary, or it maywbe a ‘seat game, that an individual- child
plays in the roon*l f(ﬁiowmg storybook penods in the hbrary

Ideas for -enrichment actlvmes o ¥

L . Ideas for enrichment activities can be used in relation to
several groups of children. Some of the suggested ideas or .
variations of them might be tried at several sehgpl“s They are "
"of broad enough Scope to be of mt?érester relation to all
reading programs or of a;specxal-event nature,,glat would not -

_ necessarily need to precede or follow a specificilesson. Some
advanced, cooperatlve planning is needed, but of a slightly
different. kind from that described in the preceding section.
Ideas to be discussed for enrichment activities include the
following: Authors are real people; How are books made?
Oyr lxbmrlan plays a cello;and A saddle in the hbrary"

0

‘ Authors are real people

The librariun might make arrangements for an author to
come to the school to visit. A storybook author who is
-willing to do chalk drawings as he or she talks is sometimes
available. Groups should . be small, and the wsxt w1th each
group should be short,

1f arrangements can be made for the sale of personal coples-
of books (paperbacks are especially desirable), personal -
autogra.p}ung could be a part of the actn_/lty Most authors or
illustrators ‘who are willing to speak to children in primary
grades know what is appropriate to say to this age group.
They may tell funny little anecdotes about themselves,
describe young relaiives, or tell about their reading experi-
ences when they were young. The children should be given
oppartunities to ask a few questions of their own and to
react to the authers’ works in an open way. They may wish
to prepare some kind of gift or picture to present to authors
or 111ustrators who visit them.

How are books made?

» Book production is an activity that could be handled by a
medium- or largesized group, probably most suitable for
‘children in the third grade. The activity could be planned as a
presentation by the librariang who might repeat the same .
session with dlfferent classes ¢ or at different schools.

.
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At this' point. only an iftrodu; tion to- the physical aspect
of book production shopld be made, and it should relate to
the creative progesses ipvolved. Children should first haye had

-some study of authogsand illustrators.. . )

‘The librarian. fay wish to have large sheets of paper
available to show how the¥ are folded into smaller sheets for
paging (signdtures) and numbering (folios). Children are often
fascinated irf trying to do this themselves. Different qualities
of paper, printing, and samples of type .would be of interest.
Anabeb Dean’s About Paper (Chicago, Melmont Publishers,
Inc., 1968) is simple €nd 1gh’ to wse_for showing iltustrations
and for reading some ef&%‘natiohs about paper. A variety-of
book jackets may be passed around and discussed,

© ‘Next the pupils themselves co,uld atteinpt a bookmaking

‘Another. activity to follow might be a similar study of how

' filmstrips or moving pictures are produced. Again “pupils

could. latér be involved in their own productions. All of the
mentioned- activities will enhance appreciation of media, not
only from a standpoint of content but .also in terms of care

"and usage.

* . Ouy librarian plays a cello

‘A flute or some other musical instrument can be substi- :
‘tuteqd for the cello. Guitars and banjos are most portable and

helpful in getting the children involved. Possibly librarians
can turn-to the community or the local college-for resource
persons. They may have to rely ‘on a recording, and
forturfately many records, tapes, and cassettes are now
available. How does this relate to reading? There are some
delightful picture books now available which combine folk
rhymes, ballads, and pioneer songs with humorous illustra-
tioris. Most of these feature only one of two liries of text per

: page. By hearing and leaining the song first, children find it

easier to-conquer the difficult words that are a part of the

song. This practice will also help children prepare to read

words of songs at regular music periods and to enjoy ballads
and other poetry later. Older brothers or sisters may discover
similar, more "difficult sorigs that they may teach their
siblings. - B S
. 28 )
- o 19

c e

p{gi:;’t./lf might encompass several lessons, including creative”
ing, creative writing, and cover designing. It could also °
- involve photography lessons. )

o
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Pupils at Cathedral Oaks Elemlntary School Goleta Union Elemontary School
District, are involved in such enrichment activities as writing scripts and drawiug
|Ilustrat|¢>ns for a simulated television presentation.

. \

Suggested books for this dctivity include the followmg

‘AbJsch Roz, and Boche Kalglan Sweet Betsy from Pike, New York

McCail Books, 1970.
This book also offers marvelous opportumty for related art and
- sewing activities.

Aliki. Hush Little Baby. New York Prentice'Hall, Inc., 1968.

DgRegniers, Beatrice Schexk. Carch a Little Fox New York Seabury
Press, Inc., 1970.

Langner, Nola Miss Lucy. New York: Macmillan Co., 1969.

Prestorm; Edna Mitchell. Pop Corn and Ma Goodness. New Y ork: Viking
Press; Inc., 1969.

Rounds, Glen The Strawberry Roan Los Angeles: Golden Gate Junior . .

Books, 1970. _ ¢
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A saddle in the library? . : . .o

Yes! A real western saddle can be used for a month of
joyful journeys by .all reading and riding enthusiasts. This
might serve as an introduction to stories about horses, or it
might be used in relation to some of Glen Rounds’ books or !
tales of Recos Bill. . . o K

At another time a round table and two lattice chairs may
“be borrowed from a local, “old-fashioned ice cream parlor.
Perhaps a trucking firm will lend a trucksized inner tube.
Can an engineer-father round up some surveying equipment?

. Who will lend an oaken bucket or a steamer trunk? What
about a treadle sewing machine? One teacher made use of a
real motorcycle. o o

The idea is to have something large .and unexpected, -
something that adults may not associate with reading, but
which will emphasize to youngsters. that the library is an
exciting place in which they can make discoveries about the
world. :

™~

-
~

- Listening-and watching érd’ combined enrichment activities for smajl groups of pupils at the
listening center at Escalona Elementary Sghool, NorwalK-La Mirada Unified School District.

“
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Pupils at Birch Lane Elementary School, Davis Joint Unified School District, - .

develob library skills by watehing a filmstrip and listening to an accompanying r
N " - N . a

'.storry. . .
A ] " O\ ,) -.‘_,""“ )
Library' skills in primary grades ‘

. . Visiting and using the library are the bést ways.for children
to acquire skills in its use. Beginning in kin rgarten and °
grade one, visits filled with delightful and curiosity-arousing:
‘experiences with picture books, tapes, models, and other

, media can spur chifldren to a continued interest in 'searching

v for the knowledge and pleasure to be fotund in written and

. spoken records of man’s activities. Locating the materials and

' caring for them in these grades are figst : ps toward the
more sophisticated li¥rary skills that witt"be developed later.

'+ If children in these grades are interested, they can-learn to °

- usesimpleaudiovisual equipment and materials inndependently.

. In grades two and three, skills in locating and using a , -

. .. variety of materials increase. Books can be recognized, fiction

’ and nonfiction can be differentiated, and authors can begin

to be' noted. Ability to make appropriate self-selections grows .
, with the acquisition of these skills. Recognition of subject” .

. ) areas, the. use” of alphabetization, together with the growing

power to,read, can give children the freedom to explore and

use the-materials as tools for learning. T

Q ,, . 317 -




" the people involved in instruction. ¢
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. Administration
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A library or media center program may be defined as a
group of related activities consisting ‘'of a combination of
personnel, space, materials, equipment, supplies, and services.
which operate together to support the educational program
of a'school. The successful implementation of such a program

is dépendent upon its integration with the instructional «

program in support of the philosophy, goals, and’ objectives

" of the school. A library*program-becomes unified with the,

education program only throygh the cooperative efforts of all, .-

‘As the "instructional leader, the principal of theschool is
responsible for a plan of o eration that will achieve the
school’s established goals and objectives. The library has an - -
important contribution' to make, but its maximum effective-
ness depends on the incorporation of services in®the
organization and opezation of the school. * .. .

‘Patterns of organization and operation vary widely from

- school to school and district to district, depending upon size,

financial resources; leadership of the administration, and the

_values held forseducation by the community. Just as these

factors shape the school'program, ‘the school in furn shapes -
the library program. Schools with nongraded plans, team-

i L '.E' ' ,,‘32 23 e
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teaching organizatidn, or a prevallmg mﬂuence of md1v1dua1— )
ization require - programs- differént from schools with a
self-contained classroom organization. - . -

- Although the diversity among schools is great, those with
effective programs are found to have some of the followmg-
admmlstmtlve charactenstlcs In common:

School librarians. are .mvolved in planmng and: inservice -
activities with teachers.

: Can a school librarian: plan medla support for the
reading. program without knowing the mstructlonal
objectives and how they are to be achleved" ™~

"Linés of authority are¢ understood. : .

+ To whom do school librarigns report~ the district:

Hbrarian, the- school prmmpal or the curriculum.
- directot? -
Respomlblhtles are clearly deﬁned dnd expectatlons for
the program are understood. : . .
If chlldren nee‘d to see readmg as a more rewardmg
expefience, ‘do the teacher and 'hbrarlan together
make plans to.help them?
Channels of communication are estabhshed and open.a
Is the librarian aware of areas being studied. in
classrooms? Are teachers familiar with all materlals
available in the center? .
‘Prlontles are established to .provide guldance where con- :
- flicts of time and interest occur.
Is it more impertant for a librarian to keep the library
open for pupil use or to attend a teachers
meetmg"

+

-

4

"A librarian who' is attemptmg to serve more than adne
school has special needs for orientation to each school and ~ -
must depend upon’ the principal to help plan the best
utilization of the hmlted time available to any one school '
Serving more than ohe school poses many problems for a
librarian to become truly mvolved in any one of the
programs. '

‘Library services are often evaluated in terms of pubhshed
standards because provisions for personnel, space, and mate-
rals aresso basic to the program. However, more effective
evaluatjon includes consideration of the role of the program
in instruction and the assessmént of how well the needs of

' pupils and teaofiers are being fulfilled. It is essential to either-
improvement. of poor services of maintenance of superlor

,_3()
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City Unified School Dig
o trict Ioc‘atcs on a globe th

. place heis reading about in
"~ * his geography book,

u R
- . .

o servicés to develop both short- and long-range plans for the
¢ program. Even the best program must “have continuing
s * support.to provide for replacement of materials that are worn

cut, lost, or obsolete and to accommodate for change in the -
educational curriculum. Plans are also pecessary to establish - - ;
or -maintain balanced development among personnel, facil- )
-jties, and materials. The various published standards that are
available ‘may be used both as tools for evaluation and as
planning guides. . ' ‘ [ _
Standards are commonly based on the experiencefqnd ‘
-professional judgment of representative groups of interefed
* - people, including not only professional media specialists but
also- concerned members of other professions and groups.
o  One 'professional publication? indicates that for a minimum
program a K-6 elementary school with an enrollment of ‘
approximatety 500 should have: . - - - '

T Professional ( cre&en_tialed) personnel: one full-time.
Classified personnel: one full-time and one half-time.

. :

,1»%{5-*-

S

e 2These . quantities are summarized from an_application Yo a typical-sized
& ,/:lementayy school of the recommendations for a Phase 1 program in Standards for
‘ ./ the Development of Skhool Media Programs in. California. Prepared by a Joint

Committee,- California Association of School Librarians and Audio-Visual

/ Education Association of California.- Burlingame, Calif.: CASL, 1970.
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- ' Materta/s 13,500 books - not including 16mm motron v
N o prctures video tape recordmgs, pamphlets, and others — -
: shéuld be available. -

. Equipmeént: There should be equrpment adequate in

' o number in relation to available material for ready

. accessibility in the ‘media ®nter and throughout the
“school wheérever needed. ‘This would include tecord
and/or tape playets, filmstrip projectors, opaque projec-
tors, and other \eqtupment specifically needed” for . -
- materials at hand.

. Facilities: 4,500 sq. ft. of space should. be avallable S

o though not .necessarily in one media center. This may

o - _ Include resource centers, for example or other space
where média are housed and used. :

Adaptatmns to -
Iocal resources and needs |

Presently few schools in California have sufﬁcrent pe\rSon-
nel, the variety of materials, and adequate space to exemplify -
A a gooc{program as defined by the CASL-AVEAC (California -
. . y Association of School Librarians and Audio~Visual Education
D Assocratlon of California) standards. Many schools fall short
: of even the basic program, particularly in the provisions for
. -staffing. Minimum standards rpquire at least one full-time,
credentialedy media specialist™~for each school. As a result of
~ the many su standard programs in existencg, it is possible to
observe many ways in which. schools have- made a compro-
mise between the needed services and the avallable staff time.
The study of many elementary scliool library programs
-indiCates that most success occurs when funds are allocated
to achieve balanced growth in personnel to atch expansion
of materials collections: When a.staff is too small‘to enable
optimum services for children and teachers, there must be
constant definition and assignment ‘of priorities to provide
the maximum possible - tnne for. personal involvement of -
people with media. ‘
. The following suggestions for the assrlgnment of elemen-_
. tary librarians are’drawn from observations of many compro—
) rmses.between what should be and what is:

Qo o ”31)»'.:'
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~It is better to ass1gn a hb;ranan to only two schools
. (possibly three if the schbols are. very small) than to
assign so myany schools thdt no one persoh can possibly

make an effective contyibution to the instructional -

. program. The person att mptmg to serve five or more
schools is defeat¢d by numbers. : '

If one libraxian is asmgned to morethan two schools, the =

~ time available in any ‘one school will be most profitably
~used in working with®teachery by assisting them in
selectmgﬁixd' using materials with childrén; only occa-
sional contact with groups of children may be expected
little mdrvrduahzed readmg -guidance for puplls is
possible. S
« . Ttisbetter tg sci{edule the hbra'man' s time with children on
the basis of curricular needs than to schedule classes for
. . regular short-time" visits. Teachmg “library skills” to a
s : total class group for 20 minutés onée a week is seldom a -
very proﬁtable use of time. : ,
Research on individualized readmg ipstruction shows that
, children are able to practice self-sélect;on of reading:
¢ . - materials that are suitable ta themselvés with amgeing
’ - success; it is therefore- feaslble to, permit indepe dent
choice of materials from a - we]l-des1gned materlals
collection in the absence of the hbranan 3 Poor guid- -
arice may be. worse than nong. \ .
The assignment of librarians should take’into consideration -
the time required, to travel between schools. . .. -
Immediate availability of a variety of materials is essential
“to the efficient utilization of time; the librarian whose
. time is spent collecting books from ‘various locations -
(district or’ county: center, public library, or another
school) and serving as a deliveryman is not bemg utlllzed
as a professional person.. .
Arrangements should be made so that matenals ready for
.. use will be delivered to schools. Catalogmg and process-
ing services are available from various sources such as
‘ , school districts or offices of county suberintendents of
o schools and commercial firms. :
Every effort should be directed toward rehevmg hbranans
in elemefitary schools of the routine tasks of operatmg a
school library center by provrdmg the ass1stance of

. 3Education Code provisions relating to the supervision of pupils by creden-
’ tlaled personncl must be followed. - ) D

.-
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technicians, clerks, aides, and possibly volunteers from

“the community. In a viable program there is opportu-
_mty to delegate tasks- appropriate to the abllltles of

every. person available, but managing a number’ and
variety of people so that each makes his best contribu-

. tion to the. program requires skill and tlme,F}f
instance, there may be a volunteer who excels
i storytellmg However, stones to be told should be -

selected with the guidance of a professional persort’who
knows the"characteristics of the children who are to.
listen, as well as the content of the stones, and who can

" plan a story hour to achieve a defined purpose compat—
ible with instructional objectives.

Children may heip with such tasks as checkmg out

“materia¥ to other children, and older pupils can help

younger ones. Professwnal Judgment is necessary to plan
. for such participation so that it will always be a learmng
experience. - -

It is essential that “each school district have an adopted

policy *which establishes- criteria for the evaluation and
selection of materials. The selection of each item that is
to be 1ncorporated in a school Wte‘ﬂals collection is a
professional responsibility. Each item of material should
be chosen to contribute to achlevmg an mstructlonal
" objective.

Ruthless weeding of noncontnbutlng 1tems from the .

mateTials collection  demands the . exercise of profes-

sional Judgment and is essentlal to a ljive collectlon of i

)
e

materials.

The best use of a hbranan § time occurs only when it is

- possible to establish a growing relatlonshlp with the
pupils and teachers based on the mutual good feeling,
understanding, ‘and comnmnlcatlon that develops among

“them from working together.

\

Staff relatlonshlps .

- Since the success of. the,program depénds upon staff
cooperation, the superintendent of the district has a responsi-
bility for seeing- that all participants - children, teachers,
librarians, and parents — understand the role that the librar-
jans will play in the total school reading program, He or she
will need to clanfy the- school hbrary staff relatlonslups to

3h o
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the district librarian, district consultants, and school princi-
pals. Time must be allowed for librarians, §p‘écia1 teachers,
and classroom teachers to experiment with and develop ways
of working that offer the greatest siiccess for motivating the
particular children’in that - distrigt to read a varigfquf
materials. The superintendent should call upon libraria

teachers for. jnformatiom on the progress of the school

reading program. He will report on the progress to the school .

board.

‘The principal’s responsibilities parallel those of the super-
intendent, but at thé School level rathér than at the district
. level. When a librarian serves in more than one school, the
-principals should coordinate schedules. Librarians should
keep principals informed of media needs of the school for the
reading program. . .

- In a situation _where there is+ a district - librarian, the

sand

primary school librarian may find assistdnce from the district

- librarian in learning the resources and géneral policies of the
district, as well as finding opportunities for inservice training.,

In turn, the librarian can provide information about the spe- °

cial needs of children in the primary grades and about teachers
in his school. He can also offer suggestions for continuous

lanning from yedr to year.
plann .g‘rob ye oly@'.*

P

. _ R

A pupil at Birch Lane El‘emeniary School, Davis Joint Unified School District,
devetops reading skills by listening to a tape recording of what he is reading.
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" Schrool and district staff should be continuously seeking
ways of coordinating library and curriculum inservice activ- .
i&iles. that will support and reinforce gach other. In this way
the reading cutriculum becomes a’richer experience for .
yo'img children. The children are the focus of the librarian’s
efforts, and it is by working directly with them and with
.t)eachetsf in ways sjmilar to those described in-the suggested
activities sections of this publication that the librarian can
achieve the most effective results. The best working relation-
ships occur when the administration facilitates and encour-

" ages cooperation of all staff members for a productive
library “plan. : L .

[y

Y L
“Facilities for -
children in primary grades

- In Calif'or'nia,if is possible to find any one of the'fol]pwing
arrangements for }ibrary or media centers in schools:

A library or rnedia center of amﬂle size and fully equipped.
i A center in each school, but a lack of sufficient equipment
School library fooms that are also used for other purposes .
A central ‘school library depository room that cannot
accammodate groups of children - | :
Library book collections housed in small types of storage
" rooms to be used for after-hours circulation
.Library collections of minimal size found in regular
- classroom reading areas

Federal money used for purchasing school library resources
" has greatly increased the size and variety of book
~ collections and ‘other media, but little has been done to
finance the storage, housing, or. facilities to handle these
" materials. Innovative administrators have attempted to adapt
their building facilities to meet the need for more library
space,. The expansion of the reading program under the
Miller-Unruh Basic Reading Act added another dimension to
the school program and with it a need for additional
facilities. Careful school planning with present state footage
dlotments is imperative. ' ,
*The .American Library Association and the Natiohal
l“E*duCatioﬂ Association have issued a helpful guide-in their
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C pubhcatton, called Standards for School Medza Programs 4 It

has“been aof assistance to administrators and- school planners

" for the Development of School Medig Programs in California

augments the national standards in serving as a gu;de to plan .

- adequately for'school library programs.

Lat

Sonte: features of the library, or specral ‘wihg, of the hbrary :

set up for children in the primary grades, are unique for that
age group. For instance, shelvmg in ordento satisfy the needs

-of younger children should 1nclude some of the followmg

~ Counter height units with two ‘or three, shelves allowmg

.in designing new or renbvating old facilities. The Standards =

for a height of .14 inches betWeen shelves ‘to accommo- .

" date the large-s1zed picture books. Shelf depth should be.

R

at least 12’ inches, or the overs12ed pnmary books will .

overhang the shelf. o oo Ny

» £
A great convenience in shelving books is’ achlevéd by
having slotted shelves for primary p1cture books. These
books tend to be thin and large and become a problem™

* to youngsters when they fall over eagily as they are

l
e

drawn out or: ‘returned. If slotted shelves are not -
poss1ble .then 1t—should—b” noted that oversjzed metal -~
book ends with corl? bottoms are need,cd to support the

lagge books

Portable mrmature book racks are des1rablé for excep—

counter tops. Primary children. enjoy the many minia-
ture books produced specifically for th‘eir small hands.

!I

- tionally small books (as Warne’s edition of Potter’s Tale
of Peter Rabbit). These may be located on tables or

it

2

It is espe01ally 1mportant to a hbrary for children in the .
* primary grades “to have small-scaled fumiture — chairs that °

are comfortable for young children and tables that are of a:

helght conducive for reading and lookmg at books or’ ‘other

: matenals Occasionally a rocking chair of small size’ adds to

o 4Stana’ards for School Media Programs. Prepared by American Assoclatlo,n of

the enjoyment of reading in the speeial primary area of the
library. Some libraries for ‘younge{ children include sloprng
readlng tables that” are partlcularly desrgned for ease in
handling large picture books

L ‘ e

School ‘Librarians and <the Department of Audio-Visual Instryction’ of the R

National Education Assocmt;on Chlcago American lerary Assocldtron *1969.

.
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- @ne built<n feature that has great appeal for primary
children is a window seat, where this is possible. Sometimes
-one will find an ared that is elevated or depressed where

children may sit on steps provided by this arrangement. The

area may be identified for certain activities,. such _zis story-

- telling, puppet shows, or the presentation of visyal materials.

Carpeting is effective in thie primary area since -most
children enjoy reading and looking at books.on the floor.

The librarian at L‘aaosa Elementary Scho_ol, Temple Gity Unified School District,

. .helps individual pupils write their own stories and make accompanying illustra-

tions. . . ’

, : 33

*




F e oo
L . When carpeting is unattainable, large floor cushions-may be
. supplied. Some librarians ‘visit carpet dealers and obtain
‘ sample squares of carpeting. From these each child chooses
his own ‘“‘magic carpet” when. he comes to the library. The
squares are easily -stacked and stored out of the.way when
they are not in use. ° - . s
A doubleshelved booktruck should be available: for young
childrgn-to return books they have decided not to check out
and also as a place to return checked-out books. ) :
Other accessories that add inferest and value are adequate
bulletin board space to illustrate and enhance the literature in °
~.the collection; live plants and an aquarium are added
_ - attractions to the environment. An easy-to-handle puppet
theater and puppets are excellent for childrén to use for hear-
o ing. their voices in- the world of pretend. The pretengding may
. . he modeled after characters in a book or characters in an
. g original story by children. Many of the new cassette players
o and filmstrip viewers are very simple to o'perafe and almost
~  impossible to damage. This type of equipment should be
A - readily available, togéther with materials for use by children.
‘Larger prajectors and audio -equipment should be easily
- ‘accessible for use by librarian and teacher. If transportation
can 'be arranged, some schqp]S‘_fpennit children “to borrow”
- large-equipment for home use., . . ' ,
.. ' ~ To many young children a visit to the library is an exciting
. ~ experience which they loek,forward to repeating many-times.
Reading teachers who make “special” trips to. the library -
. with their assigned pupils find .that these trips serve as
additional motivation to-reading and enjoying other forms of
* communication. - B o

P

- .Useful references B
~ for administrators and staff

Various references can be useful for admini
staff. The following Hrticles ‘and books disc:.?sse
gested readings: »

_ Cyr, Helen, interviewing Joyce Martin, librarian. “New Directions: _
' Sobrante Park Two Years Later,” California School Libraries, XLII,
"No. 3 (spring, 1971), 5-8. A -
K Joyce Martin’s description of the way in which library skills are -

IS . ”
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learned by young children at Sobrante Park provndes a model for
«  other media centers or libraries. |
Fenwick, ‘Sara Innis. “Getting Along with Reading Teachers,” Wilson
Ltbrai'y Bulletin, XLV, No. 3 (November, 1970),273-277.

~—— Dr. Fenwick aptly states that the most lmportant needs of reading *

teachers that can be supplied by librarians are “more books where
students can find them at arm’s length . . ., more #open door’ hours
in the library ..., more help and time for individual students in
selecting readmg materials . ., more flexibility in borrowing
v . _rules...; more book talks or story telling . . ., more books and
' ' ~ other médm purchased on request by reading specmllst * She points
S out two distinct fallacies about children’s reading in other thari text
and, programmed materials: (1) “Library books” are ‘“‘recreational
reading’aand should be reserved for home reading or when all other
-assignments are finished; and (2) “‘Googd * books are difficult to read,
and readers begin with books of lesser quality or simplified versions.
Both of these points are Llearly refuted by the author.
Learning to” Use Media. Madison, Wisc.: Wisconsin Department of
Public Instruction, 1970. & -
This useful bogklet outlines sequentnal develop nt of library skills.
[t contains attractive illustrations.
‘Spaché, George D. Good Reading for Poor Readers (Rev1sed edltlon)~
Scarsdale, N.Y.: Garrard Publishing Co., 1970.
The. sixth edition of Dr. Spache’s pOpular reference for reading
o teachers is concerned entirely with materials'to use with reluctant
. readers. In the preface he states that actual experiepce’ with

found in the book: Chapter II, “Choosing the Right Type of Book™;

Chapter i1, “Using Books to Help Solve Children’s Problems”;
Chapter V, “Trade Books Useful for Poor Readers™; Chapter VilI,

“Magazmes and Newspapers”; Chapter IX, “Series BG)ks”, and_
Chapter X, “Book Clubs.” e

Stauffer, Russell G. “A Reading Teacher’s Dream Come True,” Wilson
Library Bulletin, XLV, No. 3 (November, 1970), 285-292.
In this article Dr. Stauffer elops the point that no reading
- competency can be acquired i\ a single book or series of books
alone. Teachers must motivate students to make extensive use of the
library, and teachers can play an active part in the selection of
materials for the library. Dr. Stauffer presents ten points for the
s - - teacher’s role in making the ry a strong extension of the

adequate materials and full-time personnel is statéd by Dr. Stauffer:
“More than ever before, it is necessary that in the schools of-today

. pupils may spend at Jeast two-thirds of thelr time in llbranes and
laboratones : -
’ . .
ey 7

)
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particular books is the basis for his selectidn rather than lists from . ’
review opinions. Chapter titles suggest the kinds of assistance to be

classroom. Emphasis 6n the need for librafies equnpped With

Ty
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~ Materials,
erJthe Ilbrary

+

Long ago Dav1d Russell said, “All studles of chlldrens
reading preferences mdlcate that they will read what is-
accessible to them. Makmg a variety of books and other
reading materials available to all children is one of the first,
responsibilities of the teacher and other school.authorities.
The usual way of n‘rakmg such prowslon is, of course, in the
school library.””’

The concept of the hbrary has expanded to mclude many
new kinds,of media, and the title “library” is in the process
of changing to media center, but the selection of books and
other media of communication remains a crucial responsi-
* * bility of school authorities. A well-balanced reading program

provides for development of oral language, social maturity,
and emotional -maturity, as well as-intellectual stimulation.
-Materials for the library must be selected in terms of their.
- value in all-these areas of development. The remainder of this
section contains hstmgs of books and -other media suggested
for use in the library. ‘

LYV
.

. . ¥
sRussc'll, David H. Children L.eam to:Read, New York: Ginn and Co., 194‘9.
%
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Selected books for beginning readers ¢ '

* Beim, Jerrold. Swmaklest Boy in the CIass New York: William M,orrow
“and Co., 1949. g -
Benchley, Nathamel The Strange Dis pearance of Arthur Clmk (I Can
Read Mystery Books). New York: Harper & Row Pubs., 1967.
Eastman, Ph111p D. Go, Do{Go/ New York: Beginner Books, 1961, «.
Guilfoile, Elizabeth. Nobody Listens to Andrew: Chicago: Follett

Publishing Co., 1957.
.Hoff, Syd. Danny and the Dmosaur New York: Harper.& Row
Pubs., 1958. . ’
. B sHoff, Syd Who Will Be My Frzends7 (Early I Can’Read Books)
Evanston, 111.: Harper & Row Pubs., 1960.
Hurd Edith Thacher. Last One Home Is a Green Pig (I Can Read
. _ Books). Evanston, 111.: Harper & Row Pubs., 1959. «
vl Miller, Patricia k., and Iran L. Seligman. Big Frogs Little Frogs New
York: Holt, Rmehart&Wmston Inc., 1963.
Minarik, Else Homelund. Little Bears Friend (I Can Reaa"'Books}
Evanston I1l.: Harper & Row Pubs., 1960. o
Selsam, . Millicent E. Tony’s Birds (Scignce I Can Read Books).
Evanston, 11l Harper & Row Pubs., 1961. .
Taylor, Sydnéy The Dog Who Came to Rinner. (Follett Begmmng-to vy b
Read ~Book). Chicago: Follett Publishing Co.; 1966. . . "

.

Selected books for development of reading readiness

‘Dunn, Phoebe and Tris. Animal Friends. Words by Judy Dunn.
Mankato Minn.: Creative Educational Society, Inc., 1971.
Tenderness toward animal pets and the need to take care of these
pets are emphasized by the text and by the photographs.»
Hoban, Russell. A Bargain for Frances (! Can Read Books) Pictures l& .
Lilian Hoban. New Yjork: Harper & Row Pubs., 1970.
Frances learns to be friends with Thelma w1th0ut allowmg herself to
be exploited. &
- Myller, Lois. No, No. Plctures by Cyndy Zaekeres ‘New York: Slmon‘
and Schuster, Inc., 1971.
) - Two hedgehogs graphlcally illustrate ch11dren s activities. which often
endanger life and limb.
~ Yabuki, Seiji. / Love the Moming. New York World Publlshmg Co.,
- 1969.
" Crayon drawmgs which resemble ch11dren s art capture the happy
. mood a small child feels about his daily actlvmes

_ The following books have no printed text but maf be used
.. . to stxmulate'lanouage development and. to help chlLdren
N understand the sequence of a story:.

Alexander Martha. Out! Out! Out! New York: Dial Press 1968.
A pigeon flies in the window; the result is chaos, for adults and fun




.

for children. The humor wwwerbal child both to talk

and to develop a sense of sequence. ‘ .
Carroll Ruth. The Chunp and the Clown New York Henry Z Walck .
v Inc., 1968. ° :

ThlS is zaney' It is probably best for children in third grade, though
N more mature, younger ones will be able to follow the antics of the
chimpanzee. A real fib tickler for chﬂdren who are part clowr} and
chimpanzee thémselves.

) Mari, lela. The Magic Balloon. New York: S. G. Phillips, Inc,, 1967 -
o “Starting with the ever-popular concept of a red balloon, the artist '
- - takes the sphere into other forms which should help the very young )
‘ to verbalize about shapes and forms. The book is simple in' both
. L format and concepts.

Meyer, Mercer. Frog, Where Are You? New York: Dial Press, 1969. o
_ A'sequel to.A Dog and A Frog, this book is evenjjivelier and furinier.
. - The series of adventures capture the mood. bothjof “the chage” and
s -affection_ between. the hunters (boy and dog)The book has’ an ’
' ending which is just right for the story.
. -Wildsmith, Briany. Brian Wildsmith's Circus. New York: Franklm Watts, N
: Inc., 1970.
All the brilliance of .this well known ﬁlustrator s work has gone 1nt0
the large, colorful scenes of people and animals in action. This is an
especially good-book to motivate discussion about- “Do - you
e remember"” {tis su1table for a wide range of ages.

This 16mm fllm projector is an added feature of, the ||brary at Escalona
) Elo_monta_ry School, Norwalk-La Mirada Unified School District.

o N | ) - o - .
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Selected books for audio discrimination

@, Idgntified topics about Wthh librarians should be seeking -

materials include: long vowel sounds, short vowel sounds,

- ¢ beginning consonants, consonant blends, Thyming sounds,

and word variants. Suitable books for these€ topics are listed .
below. . :

Pamc Gloria. Thrs Is. Minneapolis: Carolrhoda Bouks, 1970.

Extremely srmple illustrations and the easy vocabulary of this book
are good for use in practice of thyming.

Rand, Ann.. Listen! Listen! New JYork: Harcourt Brace Jovanovrch v
_Inc., 1970. .
lmagmatrve pictures are keyed to specific words; e.g., roar. Nonsense
rhymes comprise a large part of the text.

Whrtney, David. Skippy the Skunk New York: Franklin Watts lnc,

1968.
The plot of this book is somewhat contrived to put emphasrs om the
- “sk™ saund. The book is suitable mainly for"children in the upper

. %\ second t® beginning third grade level.

Wiest, Robert and Claire. Some Frogs Have Their Own Rocks Chrcago
. “Childrens Press, Inc., 1970.
Rhyming sounds are presented in a simple text. The illustrations
match the mood of subtle humor.

Selected books for visual discrimination

Identified topics about which librarians should be seeking

materials include: general shapes, likenesses and differences,

~sizes, and colors. Suitable books for these topics are hsted
‘below.

Davor, Ashok. Tallgmg Words: A Umque Alphabe( Book. lndranapolr&,
Bobbs- MerrrllCompany,lnc 1969. -
This book is wéll subtitled with truly exciting expressions of the
significant quality” of "each object chosen to represent a letter. j‘he

. book has an excellent art supplement anq&so a good mtroducnon to
,concepts

Hoban, Tana..Shapes and Thmg% New York: Macmillan Co., 1970:

] There is no text for this book. Unusual photographrc techniques -
combined with an imaginative use of everyday objects make thisa -
recommended book. .

Hutchins, Pat. Changes, Ch_anges. New York: Macmillan Co., 1971.
This book™s imaginative of blocks in pictures could stimulate the
development of motor skills. T ' d

- >
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‘Selected books for left o -right eye. progression

» - . Abisch, Roz. The Shoe for Your Left Foot Won’t Fit on Your Right.
New York: McCall Books, 1970. & .
{lidstrations play a-key pd’l‘t in this book’s progression from‘ simple
" éxepcises to gamelike questions at the end. Directions are included
- for-making left- and right-handed mittens.

Littell, Robert. Left & Right with Lion & Ryan. New, York Cowles
E&uutjonﬁl Books, Inc., 1969. v /L
This book is-excellent for reading aloud, and. the/format offers an
opportunity for yood prietice. The plot-and pictures are fun, too. ’

Stanek, Murlel Left, Right, Left Right. Chicago: Albert Whitman &
Co., 1969."

Grandmother s secret may help seven-yeai-olds who still are having
- trouble with drreetrons Herc is a warm story with a plot '

Iv »

A selected baok for sequence - . L

- Kneger David. Too Many Stones Readmg, Muss.: Addison—Wesley
Publishjng Co., Inc., Young Scott Books, 1970.
Somewhat of a spoof this book ‘'has fun handling a commo
-childhood prgblem. The 1llustratrqns fit the mood perfectly and ada
good context clues, L .

v

" Other media

\ Sets of matenals, mcludmg ﬁlmstnps and recordmgs (dlSC, : _
reel-to-reel, and cassette), were viewed by committee mem- . )
bers and discussed with teachers and librarians. Because of .
the uneven quality of materials within sets, it was difficult tq - .
recommend specific ‘titles. Instead, the general guideliffes for

_w selection agreed upon are the following:

- - It is important to prevlew materials before purchasing
' them. Many of the “skills” sets are colorful and fum, and
they could be used effectively, but they are expensive in

_relation to teacher-produced materials.
- ~~  In general, the best first purchases are recordings which
: correlate with children’s literature, ' for example, " the
Prime-O-Tec sets (two sets, nine titles, developed by
William C. Jorflan, Doubkeday & Company, Inc., New
* York), such as Marjorie Flack’s Angus and the Cat, S
N © 1961, and Ezra J. Keats’ Peters Chair (New York,. . |

Harper & Row, Pubhshers, 1967) have been found,
useful. ' " :
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Large study prints are of value at. all levels of readiness ;-
activities. "Among these study prints are ones to be *

found in the Animal Babies sets, which is. part of-a “ .

- s ".series entitled Introducing Animals (Edward S. Ross,
' ~adviser, New York, McGraw-Hill Book Company, n.d.), *
and in ghe Mother Goose Song Kit (edited by Beth Clure
- - .and Lucille Wood, Glendale, Calif., Bowmar, 1972).

. (- An 1ncreasmg number of récordmgs ot\f)oetry and other
+ sounds of language that will be useful in developing

- audio awareness and appreciation is being p{oduced

including various recordings from Caedmon®.(many .
. R now available in cassette form), such as Eve Merriam’s -
N Catch a Little Rhyme. Rhythms to Reading (edited by
: Lucille Wood, Glendale, Calif., Bowmar, n.d.) combines -

. sounds and exciting calendar prints.

It may be a fallacy to assume that the mere transfer of a
page from a children’s plcture book to a filmstrip will
. enhance the learning eXperience. The sound recordings

that accompany the filmstrip provide reinforcement,
but pupil interest must be carefully observed in regard
to filmstrips which are merely still duplications of pages,
partigularly if the books themselves have large, attrac-
tive illustrations. Budgets must also be a consideration.
Some sources . of filmstrips are Weston Woods and
Bowmiar. Recently the New York Times, Miller-Brody, .
and Guidance Associates have made new additions. .

. : v
6Caedmon Records, Inc., 505 Eighth Ave., New York; N.Y. 10018.
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This learning experience involves an older ch||d reading a story aloud to a group
- of younger children at_ De Anza Elementary School, Palo Alto Cny Umfled
School Dlstnct. . v
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State Board regulatlons )
for school 1|brary services, “adopted March 1972

‘A resolution was made by the State Board of Education to
‘add” Chapter 3 (commencing with 'Afticle 1 composed of
sections 16040-16043) to Division 16, Part I, Title 5,

- ‘Cahfomla Administrative Code, relatmg to school library

services as follows:

.

Be it resolved by the State Board of Education, actmg under the .
authority .of and implementing, interpreting, or making specific
Education Code Section 7050.1, and pursuant to the Administrative
Procedure Act, that:

" '. Section 1. Chapter 3 (commencmg with Article 1 composed of
sections 16040-16043) is added to Division 16 of Title 5, California
Administrative Code, to, read: « , . v

CHAPTER 3. SCHOOL LIBRARIES
Article’]. School Library Services

16040. Definitions. (a) “School library services” include, but are
not limited -to, the “provision, organization, and utilization of .
materials and related - activifies supportive of the educational
requirements prescribed by law and by the school districts.

(b) “A School Library Progiam” may be identified by each school
district. by any title which is descriptive of its function.

16041. Contént of School Libraries. Each school district may

3 provide in its libraries books, reference books, periodicals, photo-
graphs, pictorial or graphic works, maps, charts, globes, sound
recordings, films, filmstrips, kinescopes, video tapes, or other printed
or. audiovisual materials approved for use in the schools by the

.. governing board pursuant Yo Chapter 12 (commencmg with Section-

* 7050) of Division 6 of the Educatidn Code. '

16042 Services for Pupils and Teachers. Opportumty is to be
afforded ‘pupils to borrow school library materials at no charge for
use in the district’s libraries, classrooms and out-of-school. A school
-district shall make no charge for the late return of library materials

“unless authorized to do so by the governing board of such district.
Pupils and teachers are assisted in the selectlon and use of school
library materials.

16043.- Duties of Library. Personnel. Persons employed by a
school district as school librarians, assisted by other certificated
personnel where deemed necessary, are responsible:to perform the
duties ‘assigned by the school district govetning bbard including, but
not limited .to, supplementirtg classroom instfuétion, helping and
mstructmg.pupds in thie choice and use of library materials, planning
and coordinating school library programs with the instructional

ol
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programs of a school district, selecting materials for school libraries,
and conducting a planned course of insgruction for those pupils who
assist in the operation of school libraries, subject to such policies,
rules’ and regu}atlons as may be established by the governing board
for the operation and utilization _of school libraries. Classified
. personnel assigned school library duties are to be under the .
supervision of certificated personnel; instructional aides assigned to
school libraries are subject to the provisions of Education Code
Sections 13599 through 13599.9; puplls are under the supervision of
certificated personnel.
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