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Thls report on read1ng Lnstructlon in the secondary SChOOl 1s a product
o .. % . E .

j of.a cont1nu1ng effort on the part of the- General. A381stance Center at

oS .- "

' VA request for a531stance from the Pamlrpo tounty Schools produced a Spe.lflcf

. 5

u : program tailored'to the,needs of that areaﬁ butvlts obJectlges and,nts Loe ’ -

3 5 A -/"- -
% . = - i - »

Sl content afe‘flexiblezenough to be‘used in many. other areas served by thes

4 . 5
.

. . R %
< Gerneral Assistance.Center. In keep1ngﬂwith our alm to help schooi dlstricts

..’ ‘ r‘e‘
" “identify problems, plan and 1mplement measures . of 1mprovement ahd in that
S % -

e process, to humanize the educational,proceSS, we have~made.th1s Eeport

available with the idea thattsharing experience will improve our various . ‘ .
e a. - S g ‘ -
. Ea (-3 -

capab111t1es. : S o sy e .y
h . - P . N . -

.’ . . . . h 4»'- T X [ v
They act1v1ty whxch is the subJect of this report was supported by‘the

s

s a.

) ’ / . A I
L General A351stance Center through funds made avallable from the U 3. 0ff1ce /(ff

. P , » A

_of Educatlon Department of Health, Educatlon d@nd Welfare. ‘However, the1

R contehts of thls program do not necessarlly reflecﬂ the p031t10n of e1ther',

of those agenc1es on solutlons to the problem of reading’ 1nstructlon

T J"\> - ). ) < : - L . N
L0 \Jhe program descrlbed here1n is 1nstead the collectlne work” of teachers .
.enrolled in the workshop whbd are implementlng the program 1n the Pamllco .

County ngh School 1n the fall of 1975 It 1s subJect to revision and
n .
T Ay, ' - .
modlflcat%bn, dependlng uponolts pract1ca11ty in that SpElelC env1ronment.'
: \ K C e

_ ;V~4 It has~the full endorse?ent ‘of those teachers -who helped deslgn it, and of e
. / i \ g ¢ - ‘ R K - PR ) " . v :r\‘
the adm1nlshrat1ve staff respon31ble for 1ts 1mp1emEnu§tlon.~ o T o X
» ‘ \‘.{ Ty . . . i N . . ,
Publ;c school personnel deslrlng further 1nformat10n abhut " this '

- . v -
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program or\about dther serv1ces of the GeneraL A881stance Center should
.
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. channel their,requests'through their local superintendent of schools: | '
‘ I ! M . . . . -
K ' Upon request, ‘the. Gengral Assistance Center- can and will furnish assistance,
A . . . e . T K . E . . 5
7 . C . . ] ! . a -t .
. ® T . N Iy . . i . . ' L. . ) . .
. not only ,in reading, but in mdth, special education, learning disabilities,
’ - V . : . . o N . : '
. . . . . ) S . | . d
. health, science, counseling, and in other areas. We welcome your response N

. » \". - . ) R
to this report and your requestvfor assistance.:
R »r o - '

h E N . :

" --Gfinton.Rl Downing, Director

{ . i General Assistance Center. -
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S T cmaPmER e e

L T LR ‘iffﬂE“PROBLEM“I‘”' A

: B On January 29 1975 the éeneral.AssTstance_Center-attEastTCarolina
Un1vers1Ey approved an L. ‘E.A. -Proposal submltted by the Pamllco :County
” Schdols and des1gned to f1nd solutlons to numerous readlng problems ‘l » J\\
I 'l‘ - . ) N .

A o "\ ‘already, 1dent1f1ed by teachers at varlous levels in the school system. n

[

S r

. Superintendent GeorgeoR. BFinSOn, Project Director Paul Delamar, and L
e .. o ' :

. } two other commlttee members had reported that teachers [in gfades 7 12
‘ uﬁ&k SN
— needed tra1n1ng in teachlnD both comprehens1on and bas1c readlhg skllls.

The needs assessment in the formal proposal summarized the problem as l o IR

. a - 4 »

' follows. T , fﬂ Cwe - : .
- i \ . , R i . r A -
' Contlnuing assessment in- grades 7212 reveals that as many as T
fifty percent of secondary students are readlng'below grade
level. . Many haye def1c1enc1es SO severe that opportunities ) ' ¥
for real success in the course of study ‘are limited. ) . o :
_Teachers con51der the reading. problem to be the primary
reason—for the hlgh failure rate‘and a contr1but1ng factor -
. to the drop-out: -problem.. -Assesgment statistics "indicate th&@k\ .
non-white students score lower than wh{te students.

*

raditionally, -seeonddry teachers have .not been tra1ned to
cope with,the broad range of abilities in a .given classroom, .
much of which can be directly related to the students' . | '
. reading levels. -Language Arts tea ts need a better under-
A standing of how to provide remedigtion in reading. Other
o secondary teachers need trainingfin the selection of subjec! .
[ area~mater1als appropriite to the students' reading levels ’ .
- and instruction in how, to design-individual activities in _ .
which the student.can succeed even.though readlng ab111ty /
is 11m1ted R - .

‘- ’ °

'}

- y . - . ! ) Y

‘ Theuobservatlon of ‘the commlttee about the ex1stance of a read1ng C -

T problem in Pamllco Counﬁy'was not specﬁiaq;ve Readlng test'scores glven

to Junlors in the Pamlico ngh Svhool during the academic year 1974~ l975 _ \

s : : o e . o
. .
) - A ». . 'S . }




reVealed that the percentlle scores fell drastlcally below natlona norms.

- Cy - /

A Of the 155 students tested\ only 2 ranked above the 90th~percent1 e,’

whlle the scéres made by 76 students fell below the 20th percenvlle Ihe
i '”‘w

average range for those students tested was between thesl1Ua- d the l9th

v -

v

percentlle. o o

The total performance is recorded in- the followi g summary :
R R '
Percentllef oo L Number of Stud nts 1n Rangﬂ
- & . . - . 8-
90-100. = .
80-89 .
70—79’ o \ . :,.('f'f» A
50-59 . .
S ' Total “in Top 50%
. “ . I3 i . ) . ”
40~-49 ‘- / o . / ;
30-39 . L : |
.. 20-29 I o T L
a 1-19° e N 5
, . _ Total in Bottom 50% ;11 S

] - Further ev1dence that a read1ng problem ex1sted in the»county was. .
. . :
gathered in-a su/wey made to get 1nformat10n ab0ut the preferences of v

0y o -

students for content in_short courses to be‘designed and.incorporated into
' - - . o, ’ : .
i - 2

The follow1ng short courses were suggested‘to students and the1r '

)

preferences recorded as follows:

'the curr1culum dur1ng the 1975-1976 academlc year. I :f«d

Do \ " o C
-* COURSES -~ CHOICES : . TOTAL
~ Adventure and Sports o i X - 1st PR 110
‘ S ‘s . 2nd . o 25
- : w3 . _22
. : ﬁ S S - 157
BaSic'Speech - ‘A" T o _ ‘lst,j Qf_' 14 o Cok
o ’ - 2nd -7 : “ 17 s
- -.. 3rd W , 17
¢ ‘ y ’ % 48
’ ' 2

g

ey




b

ka-Readi“ﬁg-Workshbﬁ K

. COURSES -

~ .
.

-

Contemporary’ Media’ .

.'7 Fad ! ’ X .
Bﬂumor in Literature

LY

v

<

-Mystery ana\Supernatpré!‘.
, \ i

LD

¢ AR Ny

, Mythologyuand Folklore:

4

Y

[T &

North Carolina Literééﬂ%e

[y

 Reading fér_?leaéure' A
Sc,hgol Publiica.t‘io;s’ !
Short étpry

R R ‘

o

\

CHOICES
TV
2nd ;L
3rd - .t

1st
2nd
- 3rd. .

s
lst °.
- 2nd. :
3rd- K .
"c

ist e
l2nd’ L7
3rd

1st
" 2nd .
3ng

< 1st
. 2nd;
. 3rd-

1lst
2nd
3trd

 1st
. 2nd
3rd

1st o
-2nda_‘"
3rd

‘ o 1st . L o
) 2nd :
3rd

o0

107
48.
31
26 - .
105 -

31 - _

55 - .
)

135

54.°

S S

=20

.13 " ,
14 . “
18
45

.30 . 3.

29 :

80 ' .

13 & L
36 v 7 /"J it
32 TN

66
|
131
30! -
35
78
e },:x_"::"

B
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COURSES - | 3 CHOICES

o -

=
A

Survey of American Literature 1st
' 2nd
3rd

w O

|

T
Lo

Survey of English Lit athre. % ‘lst-
< . S ’ E 2nd
1 : ’ 3rd

— U O

MO
Y

B

Teenage Fiction -

i

'.Teachers gathering information for~schedulin
R " . . ‘ ’ . .‘), PRI B R
hlgh level of 1nterést in 3 proposedrreadlng workshOp to learn basic Skllls
K - € ~—, -

and 1n a course in readlng for pleaspre, in wh1ch students would share what

AN o R I i

~thev chos to read with’dthérs.‘ Thq most! popular of the proposed courses:

.; provi;ed.the ideal environment foi/gp»estigatlng solutlons to the problems

iy

| X ¢ .
,,

was one c lled slmply “Teenage Flctlon en 1nd1catlon that there mlght

[ R

‘otlvatlon to read, even among stgdents w1th serlous readlng‘

s

deflClenc1es. Th1s comb1nat1on of hlgh 1nterest w1th low p%gformance ‘

> 4 . //

- v
i

iden’ifled in standard testing and through teachers' observations. In & |

.
' . . : R |
. ;




CE

=L
|

R Y

O

MC

Full Tt Provided by ERIC.

v

-

o
‘

: ¢ -l
5 . H b
N ‘; . , " » ~ - a
I Y '. » - X
« 7 L - 2
- -~ . " CHAPTER II.. ° . C e
. *» S ° “h.' . o ; - ' M . y b ’ . °
: - THE, OBJECTIVES .

. . .
B A * M . . . . . . -
o
. )

Once -the read1ng problem in Pamllco County had been#glearly recog—.

nized by admlnlsbratlve staff and teachers in the school system, it became
: L

~ -
.

.

the:1ntent of th@yproposal to f1nd a means_by.Which it'mightjbe solved.

~
o 't ‘_ .
It was.decided that a course of 1nstruct10n by a reading gonsultant to
. .' . - "l' - M

cont1nue through ten consecutlve three—hour sessions should be providedrfor

[ .- -~

all secondary language arts teachers and for 5elected secondary teachers in-

Ay
all subJect areas.‘ The course was 'to: be ent1tled Approaching Remedlal

. v " x ~

Réading, *A Staff Dexelopment Act1v1ty for Secondary Teachers, Progect

Numbey. 690Q2l').~" R T S

- %

An addltlonal obJect;ve sodght through the tra1n1ng of . these teachers

‘Was™to 1mprove the readlng skllls of: the Students‘ o il

These obJectlves were formally stated 1n the prcposal as,fOLlows:

N

'1 1

1. By June, 1975 all secondary language arts teachers will have
successfully completed approprlate staff develbpment activities’
v in reading as measured by a competency 1nstrument-to be adm1n— '
istered by the instructor. : . "
'2. By June, 1975, sdlected secondary teachers in’ all subJect areas
- . will have successfully completéa appropridte ‘'staff development
o . activities in reading as measured by:a competency 1nstrument :
© to be: adm1n1stered by the 1nstructor. : -
3. By/June, 1976, 75% of the target students (secondary students with
reading deficlencies) .will gain 1.5 years in vocabulary and . |
reading comprehension as measured by the Test of Academlc Progress.

S 3

The proposal sought te reallze these"objectives through a series of

[}

o A

activ1t1es a’s follows. o I ) A" L

. .

1. ALl secondary language arts teachers (grades 7- 12) will . . A
.participate in a series of staff development activities e
des1gned to provide the knowledge and skills needed to - '

1nstruct secondary students in remedial reading.- Selected subject
N - N . 0y . &

* . .« 8 . N - .
. . . B .

o
l’."‘ ¢

w

"‘a'v .
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'areafgeachers'hill pa?ticipatc in thasc‘acti%ities designed

T . © to.improve th¢ teacher's ‘abilitx to cope with the reading -

-aproblem as 1twre1ates to a particular d1sc1p11ne such as
‘biology, home ecodwm1¢s, éte. : e 0

L] e

2. e propose’ ‘thiat a‘'consultant in reading“be~employed‘h””fhe n,M;~~”’Wﬂ“

® Génetal Assistance Center at: 'ECU’ to sconduct st&PT ueveiopment
act1v1t1es fn remedial- reading for {hose seconddry teachers

.’ described above. . : . ™~

3. _We propose.that the General Atslstanre Ccnter consultant meet
. with ,beacher; participants ‘oncg a week beglnning in February

~and concluding in- April for ajtotal of “ten sessions.

-

B

P ) . o
- . 4

s ' . el - . ) i -

The workshop described\fn\the'proposal actually began on March 13,
S P e , - _ o
1975, under.the directﬁon-of Janice\Faulgnerf Assistant PereSSop~of

English at East Carolina UniverS1ty Thrée ses

& - oo P
lecture, 1nformal discussion, and~shar1ng of exper1ences

-

v

ions were devoted,to.formal

ith reading

Yoo

d1ff1cultles ‘the part1c1pants had encountered in thgir work This rambling
1nvestr§7t1on of the scope of the problem resulted in a’ decision by the-,
’ #groupvgprompted'by_Supervisor Paul Delamar, that the class design a

S R . N ' . .
reading workshop for 'students to be implemented into the curriculum in

» . :
g@éfember, 1975 Sessions four through ten were then devoted to formulating

!
/é/rationale to govern the diurse, writing behav1ora1 obJectives, developing ¢
-/ 4

S

A Astrategies to achieve those—objectives,'and‘then selecting”materials w1th

WhthﬂtO implement the strategies.
These seSSions, like the first three, were informal and for the
. ) ."_‘v .
most part unstructuﬁ@d. There was a specific obJectlve for each session,
3 A '

[ 4 °

but the means by which it was arrivéd at evolved from-the contributions

Ky

4

participants made in their separate areas'of‘expértise.

- »

‘The f1rst concrete result of the.horkshop was the compilatlon of a ;

list of obJectives tor the proposed short’ course im reading. They 1ncluded

v

the development of perceptive skllls both V1$Udl and auditory, phonet1c

.

and structural analySLs skil] ; contextural and vqocabulary.skills and

A2
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groups as follows:

-

_readimg-study-reference skills. Fdrmally,xthethereAassembked'info two

LI ( ) o ’ N

» e

BASIC SKILLS (Areas‘covered} ‘Word Recognition Skills and Survival Reading)

1.

5.

6.

7.

.8 R AL B TN M

- reading; wr1t1ng,:and spelllng v * . )

a.  initial consonant sounds . 1

) . . . °

Perceives visual forms:

shapes T e

1etters‘ capital and lower-case forms; 1etter names’
‘words as units made wp of letters .

.sentences as units made up.of words.

’
@

Perceives auditory sounds: '

e

background sounds .~
central sound stjmulus
‘difference between background sounds and central sound Stimulus

+

b

.rhyming words . e

{ ‘o . ’ .
Demonstrates ability to’ move eyes from }eft to rlght and make
accurate return' sweeps-. : .o .-

, =

-

Demonstrates 1ncreasEd eye span by read1ng in word unlts of
increaslng 1ength

. N
Demonstrates the ahility to use _thé ' shapes (configuratio g N
of words as clues to word recognltlon S :
k4 . . A Y

d

Demonstrétes_bhe ability'to use context to determine word meaning.
3 : . .

Demonstrates'increasing developmient and use of sight words in
3
: r
Demonstrates the-ablllty to use the following phonlc skills as
clues to word recdgnltlon for words found in content—area materlals.

" b. 1initial consonant. substitution

c. final consonant sounds .

,d. medial consonant- sounds

"e. consonant blends (initial, final, med1al posltlons)' bl, Bhr,

cl cr, dr, f1, fr, pl, pr, tr, Eﬂ, dw, _s£ gr, sm, gl, sn
‘conconant d1graphs. ch, sh, th, wh, gh, ph
consonant clusters: spl, str, thr, scr, shr, spxr, squ
“multiple sounds of s, c, and g:
names of vowels:. a, e, iﬁ o, u
. short vowel sounds ' a
long vowel sounds oo,
vowel substitution - " - ~
‘common phonograms (word fam111es, rhymlng words) such-as:
ad, ame, -ar; eny ight, old, ate, 111‘ ing, ast, amp, in, ale, _g_
\

@ . E1Y ’ : . . Y
. . - \

.

s




. u. sylldblcatl ng --— basic patterns

. . T & * T ee : .t o -
Far * " " - . - Ye
v { ‘f L . L . + >
s .- < . ()
) | \ . \ § e
- i ° = . LT ~
' W i " . . 4 T o ) ‘; oo o .
{f‘ ' - ‘l ‘ I . ~ ! LR ’
W»L 8. n. var;rnp sounds of a and y: A
1 o 1 & as in "nll” . oL , t
. 2. aas in "car" - e v
307 a as in "bIss'" and "bdss" B : ' E
4 4. u as in "full" and. ""dull" . - : : .
. 0. Adiscrimindtion betweeg»long ‘and short vowel sounds. o K ‘
‘p./ vowel digraphs: ai, dy,-ea, ee,’0a . o ) o
Né vowel drphthongs' ei, ik, Dl "oy, 00, Ou, au, aw, ow,.tr,,ue i
) 'r.. vowel + r tomblnatlons and Vdrylng sounds rtsultrng
, S. ,sllent consonnnts IR s ; , .
L sllent Vuwels S . L . :

. / ™
V. Lnflectlondl endlngs and varylnb sounds s, es, 's, ing,,and

RRNE PR E

three sounﬂs of.ed 4 ‘ .
w. d1ct10nary pronunc1atlon keys as gu1des to letter soumds. S
9.. meonstrates the ability to use the follow1ng structural analvsls L
.- "skills as glues to bdth the_ recognition -and meanlng of words N
L found 1n content are a/haterlals SR , o
a. -compound words . - , % oo
b. base words or root wofds ) | . *
"-¢. s prefixes andﬁsufflxes e Y -
’ d. t/ﬁe plural. w1th s and es e C . )
~ . ~e. .the contractlons (slngle and double) _ .;? ‘;wf ;=f'. g .-
' f. . the past tensge w1th ed . e :
’ 2. .syllablcatlon .- L MR - ' : e
. h: inflectional endings: s, es, ing, 's, ed : )
, - A. words formed by adding ing .- .- .-
7 #vji doubling the consonant Before adding ing or ed’ 1f wcrd ends ,
z in single consonant o 4 : , -/
+ k. uses of. the apostrophe S. : ’ - o '\g‘"' ]
lOvP Demonstrates the ﬂblllty to use the following functlonal or - ;
- "survival" reading materials such as o . , )
3 a., ,catalogs. . o
b. road maps T el '
c, charts ' R ..
d. highway and-safety signs P IR
‘e. locational and information, signs . : T A
f£. . labels and ingredients lists on consumer products
- g. cartgons - o oo o T ae
4 h. eadllnes in. neWspapers S o ' S,
. i.  want. ads in newspapers ' -
? ; " j. wvarying type sizes and patterns in headlngs ] o ;
/. k.'.lllustratlons and photographs :
/' 1. specialized diagrams, patterns, outllnesq
: mﬁ__advertrsements f N
a n. letter forms: - simple buslness and simple frlemdly X )
' 0. punctuatiombas a key to meaning
5.' appllcat1on forms: job, social securlty, unemployment food
-7 - stamps, school records : P o
. . . PR | - - .
. ’ !
Q L _ - L. :

ERIC -, SR SR § S
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’l,..\_ \. o .
) Eod \n = A Py
- - . \‘ ,uM.‘-f.‘-/’.‘)ﬂ‘«/l, : ‘ \‘ \ . ° # L] : )
. . ‘ .8 \ ! ) .
. LT e g, ' spoxts box scores for baseball, football basketball
e r. spécialized schedules. TV, radio, movies, bus, plane, school
7. . work, shifts
. B - P outlinks: content-area notes, text—books - . )
. , " t. Tableswof Contents, indices,/glossapiesv "
e u. titles, headings sub—titles, authors B ,
' V. menus ' . V L
. LW telephone llstlngs and yellow pages : *
o . .x. operator's manuals for radios, Tte tape players, small app11 [ 5,

T y. calendars, appoaptment books, diaries

; o z.»fcheckbooks, receipt books, pay envelopes, bank statements, ’

> time-payment agreements credit applications, bills.

© " aa. .legal documentts: 11censes for hunting, f1shing, marriage;
blrth and death certiflcates, famlly treés, w1lls.

N . '
COMPREHENSION (Areas covered ' readlng for meaning and understandlng sifills, -
. work—study skills, readlng to- 1earn skllls, rate skillslf . *

*
. - f .

. Demonstrates the ablllty to recdgnlze andXCOmplete m1ss1ng p;‘l
aand "take away »speclfied parts of: : S

’—‘.',/)

H
»

L s @ flgUIE§{ R : BT S
. o b. objects¥ - . ’ : o e e

. n" .c. geometric shapes . S 1(:
7. 'd. written wordg '* = o : C
" e. sentences., i . . : :

-~ .

. specifled obJects and/or p1ctures of obJects from varlous
environments and/on cont&nt—areas. ST

3. 'Demonstrates thenabiljt ‘to use_pictnres'to:
a. answer questiohs [ : _ S !
b. find the main idea ‘ ' o ‘ o
c. find supporting detalls S '
d. make predictions’ ' B P
e, draw concldsions J R
. f. interpret facts given' - -
g. . identlfy emotlonal traits of characters and/or setting
. . ’ R A

o
‘o 4. Demonstrates the ablllty to use given redding mater1als tor

|

e

answer questio% R .
find the main pdea ;! o P . T
-find supporting detalls ' ' L
make’ predlctlons . _ _
draw conclusions . . R N D

nterpret facts g1ven S et
identify emoqdonal traitg ofgcharacters and/or settlng ’
.interpret matierials in rédation to own experiences, -

e e [l
! A
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'Demonstrates the ability to use location and reference skills With

SE-¥

.0 ~ -

» :? .

Demonstrates the ﬁblllt} to cdrry” out correctly a SGQqence of; ¥
printed directions. ¥ o . : N
Demonstrates the ability ‘to recall sequence of events in materials'
read , -

o

’Demonstrates the ability to use punctuation as~a guide to meaning:”
-period,

comma, exclamation mark, quotatien marks, question mark. 3

« .

Demonstrates the, ability to usé special type (boldface, italics,
special lettefing, all capitals, underlining) as a guide to . -
.meaning and to correct pitch and. stress. in oral reading. - .

1]

Uses context as an indicator or clue to_meaning of materials read.
Uses context as an indicator'to correct pitch and stress.
. ' \ -
Demonstrates the ability to make inferences and state generalizations
from materials read .. : - _ ~ .
Demonstrates the ability to perceive words in- units of thought’”,;a
(phrases and sentences) . e T o
- & . M L .
) . Ca . :
Demonstrates the. ability,to recognize basic story elements.
Demonstrates ‘the ability ‘to recognize~the Various Vocabulariesﬂ o
of the content—ageas in his, areas of | -study.- e I SR
s e . o |' ) 'V' . W e
Demonstrates the ability to use the SQRRR ‘method of reading in
given materials from varioué content-areas.” .. . . .

P -

Demonstraves;tpe abriity to outline criven material%& ) A

Dempnstrates the ability to’ reCognise antonymns, synonyms,
homonymns, and homographs as clues to meaning in written materials. o~
N J '6' A ! P L ° ’ -

-

written: materials in:, = o P, - _ ;
) o ) o : « . . . : ’ //
a.'qencyclopedias N T : L v ' )
~b. almanacs. L ) '

¢. magazines . . . 2 o . ,

d. card catalogs ) L : v e .

: textbooks (,. N N ot ' Coy

f. indexes : ‘ \\§>\ Y S
g. . tables of [contents 1 - ‘ e
h¢ maps ' : ’ . P
i. chagts

. tables and graphs ‘ ; o

k. footnotes’ o

M , .
- lO —
% s ) -

18
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- . ' . PR o .
! - / ’ -
[y : ’ - N /'/ ‘ N -,/ 1 ’
.i . 19, Demonstrates the ability to matth multi~mean1ng words with A o S
S ~ definitions appropriate to the context. - v A O 1
. . . . /,// . ] | ) ! : ’()}
" 20. Demonstrates. the aEility to clasSify words by anal%gy and/or Y
common characteristics. ; 5 ' S
. . : . \ . . $
K . 21, Demonstrates the ability to perceive relat&onships in written. !
materials: \ :
. : . . » .
i e P ! . . ; . o «
. ) a. part-whole relationships , T .
* _ b. cause-effect relationships . \_ ~

".c. -general-specific relationshrps
. .d., place relationships
: ‘e, sequence relationships
f. size relationships
- - g.: time relationships

LY

22.° Demoastrates the ability to tell the difference' etween fact.
and opinion; fact and fantasy ’ :
- . . _
, 28,7 Demonstrates the ability to identify andqevaluate \haracter traits,:
s character réactions, and character motives ‘in mater'als read
. "m.‘ N . . .
24, Demonstrates the.ability'to.vary,rate of:reading to arying purposes.
’ ’ v ~, Lo . . .
25, Demonstrates the ability to develop.rate improvement {ktlls siich
Y : - asi R : ' .

"ia: ‘left-to- right progress10n .
'b. reductjon_of regreSSions and number of éeye- fixatiqns per line.
¢. reduction of vocalizationtin: silent -reading

. d'. scanfiing and skimming for specific purposes.
: | R ..’-‘ - ) AN T . . .

. S . . . . ) N ’
o Thevparticipantsswere,well dware of two things: one is that no't

~ o R & : . . ‘ ]
S child in Ehe school system can,master every skill in either category. The

e
; e ® ’ » . [4

every

other is that ‘some obJectives listed under "Bas1c Skills” cannot be separated
) from others listed under'”Comprehension ; that is, that theflearning of. basic

‘ g . "s 14 6 ) v

S skills increases comprehens10n, so that learning 1n both areas i sometimes

simultaneous. The separation of the obJectives into two: baSic groups is,

ot

-

o .
- a .

B ) -therefore /somewhat.arbitrary. The iist was compiled as a guideline for

N @

, ch0051ng course content and designing st"tegies for teaching reading to

| - TR oL
| \; SRR - - . . : : ’ ! | . | . g I. . " . . ( .. o . .. | ‘ ) . .J:.;..

el R R R S o AN
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Lo . CHAPTER IIT- - L, S
" -~ - .THE COURSE o 3 .
¥ . -
IS T Onéeqthe problem had been clearly ideﬁcifiéd andnfhenquedFiVeS~ ' P
\ A, . ) ‘ s ' JOEN / '~ . ! “ N ) ) )
.‘.dgllneated; it remaineﬂvfor mempers of the classbto;design a reading ..
o coursetailored to the ‘specific \needs of, the students who needed reading - '
- B _ . o -

instruction. The following course is unique 1n that it is pattérned on a

afh*S\frack similar to that uséd by swimmiﬁg.inétnuctorslﬁﬁﬁﬁsét up skills.

0y

'

13

'} stations where students take a quick diagnostic test to determine whether
: o o o : , - .
they need instruction in that particular’ skill. If performance is satis-

. , factory at thdt §§ation, the-ﬁtudenf'moyes to'the,pexf station for a.
& 7 ‘ L » b Lo ..z v
-test of the, skill taught at that station. The-student moves on from
station to station until he/she- encounters -a test he/she cannot passy and
§ R ) - ° . ’ . c .

Thus"begins his/her instruction at a level suited-tb his/her individual |
. A ) ! - ' '.‘-‘ . . . :
v need.-;Tpé rationale for su _a course-design is formally stated in the

v 3 - .
2 L} . f . . . . . E . P

~ “ syllabus és follows: % - e U E T S o
. Al ’ - L. L :
= ’ The student deficient in reading can best be heipéﬂ.tovfead.if o
S reading is geared to his level of ability. :He should be con-" * ‘ ?'
fronted only with selections which dre interesting and manage— .4 ‘M : ';';
‘able. Emphasis shoild -be upon helping the student find satisfac- *'.{A. ‘
tion and enjoymént and should ‘teach him to absorb information . N
he*will;need" for functioningxin'ah'everyda& world., Myriads of
intefesting: techniques ‘with a-practical appealing nature should -
be uged. o : B SRR
vV “Beféfé instruction in'.this course i§Abegun, all available means
of identifying thevreadingﬂabiliiiesﬁof the student must be g
s utilized. Once these weaknesses are discovered, intensive’ guidance
- .should begin in the area needed: 'basic gkills, comprehension, and

- Toe
* ' .

‘.. speed.

” | a

7 The cburif makes use of the following diagnostie tools. . L

.

\
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TAe course itself is descr1bed for: teachers in a synop81s as follows.

This course 1s'de31gned to guide- students in developing to their
maximum in reading use and capacity<. It is also de31gned so as

"to ‘reinforce .and extend those read1ng skills~ and appllcatlons e
~acquired in prev1ous years and encourage development of new skills

- and appreciations as- they are needed to’ comprehend and enJoy advanced
reading materials.- ,

All students enter1ng the cqurse w1ll be evaluated as to the follow1ng
areas:. phonetic analy31s structural analysis, visual .and. auditory
'dlscr1m1natlon,‘comprehen31on and affective behavior. After studying’
the individual's evaluation forms, he W;ll be d1rected ‘to the level
Aapproprwate for his advancement. : .- - L
Level I. . Pe ptdve ‘skills 6‘!sual and aud1tory)
Level II :;Decodlng (phonetic® and structural analysis skills)
Level III Encodungv(thought unlts -contextual clues, and vocabulary
’ usage) 'L, " S o S

-

Level IV 'Readmg—swdy-nefe;a}\ce Siills

v~

°
s - . . . . R
-~ L L

. .

eThe"cohceptsg behavioralgbbjectives,_strategies, and suggested materials

v T : BN

v

been.incorporated'into the syldabus' that. follows. N

-
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- . ; , [ S
a ., T
SYLLABUS
CONCEPTS: e S
" I. Reading is talking written down. ) - ‘h CoTed ‘ .
. BEHAVIORAL -OBJECTIVES:- N Lo
" ' <t A, Percelves V1sual forms : I B -
1. shapes ° , : S . o N
. 2. letters, capital and lowet case ™ - ‘
3.. words as. units made up of Jetters =~ . - ‘
4 sentences as units made up of words. .
} ’ _ L e ’ ’ B
-, STRATEGIES‘ o, o s
} E . i " . a . . L. ‘
S T tery @ 'l Choose p1ctures of* hot. rods, and other thlngs of 1nterest and oL e
. 1dent1fy shapes: cirtles, squargs, trlangies, eté. : T A
° "~ Z. Play classroom games w1th puzzles, obgeéts, etc. than suggest o
(‘. . . . . hape - o : : ) .
e . - 7 -3, ‘Take v1sual perceptlon rnventoﬁies i ) ;
' . u i
B. Perce1ves auditoyy sounds: S B,
‘1. . backgreund Sounds ' x - N .
2. central sound .stimulus + SPSY R by
3. d1st1nctlon between background and central sounds N }f, ] '
. 42,_rhym1ng words : . B : -5\\_ o )
5. word endings:. ed, ing, d, t,.s, es, sy ete. | . \
STRATEGIES: = ° ey T ,
L 1. °Record school sounds and play back for 1dent atiom.
. 2. Play games (Name That Tune, for example) whe 11sten1ng must
; ‘ " occur.’ B ~
- .- 3.. Identify mystery sounds. prerecorded of env1ronmental sounds
' . 4, Identify ending sounds of words- from a d&ctated list of known ‘
: . ' ; words. , N oL e .
L - _ 5. Take auditory perceptlon inventories. . A o
. . . .C." Realizes the importance of: z N ¥ _
1. moving eyes .ftom right to left S e
2u 1ncreased eye span for reading in "word unlts o
'(,, . . .
' STRATEGIES: e -, R T e
A .. . ./ 1. Conduct/hold 1nterv1ews :with the teacher for 1dent1f1catlon of
. ; " eye span problems. .
! 2. Confer with teacher concerning d1scovery of problems. '
3. Take configuration test (recognlze shapes of letters as -
; clues). _
D. ;Understands that written instructions are as valid as oral ones are. "7

- - ) ‘ . - ) . ‘ . '..‘ . - N . ‘%i "J.

L] . ’




0", / ." ~ ﬂ o -
R o [
. S . - .

L 17 D ' T
."‘)l . E e R \ K .
S I 3;”l. Carry out several sequences of pr1nted 1nstruct10ns related o -

v ~°  to own interest afea: . .. o . . o
oo A 'recipes o : \1 . L . ' : -
' o ~ ‘b.  patterns- Co ; T . o .-
e ‘ c. operators' manuals T S o .o ' .,
o o d. personality-type. quizzes.’ : e ' ' ' -
Y - 2., Follow set of appeallng directions.’ ,~_’“\\\
e - .o . - s .
. .. E. Recognlzeq the relatlonsh;p between s1ght words already mastered L
D f.' o ,ggnd poteﬁtlal understandlng . - . : . oL 'f‘.

_ . ] . .
N . . X . - ~

W , : ° L C . P SNCA <3;‘~ O
Lo . . Choose a spec1al interest area and identify words ot fam111ar.4 ;F- o

1
. . , 2}‘_Mahe a "m1n1-d1ctlonary" of all wordslneeded for a project or . N
T~ © . - & an;copfent-area. assignment. ~ R '

o Tl ‘[3{' Magg 'y m1n1—d1ctlonary" of alf:;or s needed in a spec1al
ffﬁ'[j ‘4: pr03ect'for a content area prOJect . 0 e T
! P LY . - - : s - e e

o SUGGESTED MATERIALS. | L T

\

“s and newspapers te cut up for p1ctures, puzzles, and games.

. e players récorder and cassettes.‘u.f - RRESRIS . u‘j.“fi.e,

‘ReCOFHlﬂgS. . - R L ., N

'.Manf'uiatlve shapes and loglc puzzles. ' B o ,i; L
Word) Lists: . R ' A

.

W

. .. Perc P 1on Tests from Potter and Rae,'INFORMAL READING DIAGNOSIS o
s 7., ) ". .- .Q/ V'_.‘..; . M 'v . .
- 9, Gan % Password Monoply. _ '
‘ 10+ manuals. ‘
S11. - \
/ i
) . \ )
> \ v
o Q
) } =
. 53&.
.'fijp . :v,';' : PR ‘ R A ‘dﬂ .
: o K Co W \
i R :Identlfy, emnloy, practlce, and apply follow1ng phon1c SklllS - .
¢\ TT¥lagtclues’ to word*rECognltlon for words found 1n content—area =
' ' mater1als.v-~ - Do . ) °
& | . '::. ® e 1 .
o 0 ' ? v : ”f o X ‘18. o : e :
_v R ) i ‘ .. .. ‘v ..'. - 28 | - . : . _‘ . ’ o
- ’. st ‘ ' - . . ! »" . . N
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1 Aruitoxt provided by Eic:

initial consonant .sounds -

initial consonant substitution ) .

final consonant :sounds . - . o
" medial consonant sounds ’ .

consonant blends (in initial, final medial positions) .

bl, br, cl, er, dr, f1, £r, pl, 2_, tr, tw, dw, st; -gr,
sm, gl, sn

consonaut.dlgraphs. ch, sh, th, wh, g_, ph ‘ ' ' I
censonant clusters:, spl, str, thr, scr, shr, spr, squ °* : ' '
multiple sounds of s, G, and g . .. v ) e =
names of vowels?. gy e,-i, o, u " . ' . ¢
short vowel sounds* O e . o

long vowel sounds, -
vowel" substltutlons : ST

E common phonograms (word fam111es, rhymlng words) such as:
~ad, ame, ar, eny 1ght old, .are, -ast, 111 ing, amp, im,

ale age . : ‘ ‘ ‘

varying soundfof a and u: oo ( : B

1. a as in "ar1l' _ ' : e

2. a as in "car" ' . ,

3, a as in "bdss"’and'"bass" “ . ' .
4. u.as in "full' ‘and 'dg11" - f - ; e ,
_difference between SoUfd short/long vowels N 5
vowel- digraphs: ai, ay,"ea, ee, 0a o e
v0wel'diphthongs: ei,.ie,hgig oy, 00, Ou, EEA,EE’ oW, . - S~ §
er, ue e i
v0wel +.r comblnatlons and: varylng sounds resultlng from :

ar, er, ir, or, ur PR ) o
silent consonantS-_v ' - - ’ ’
sikent . vowels':

syllabication -- bdslt patterns - N )
inflectional endings and _varying sounds: s, EE:.LE;VEEEa

and three sounds of ed -

d1ct10nary pronunc1at10n keys as gulde to letter sounds.

. Uses structural analysis skills as means to recogn121ng and attacklng

unfamiliar or unknown words.

1.

STRATEGIES’

Ident:fy, employ, practice, and apply follow1ng structural ana--

¥

lysis skills as clues to*wor&wrecognltlon for words found in

content-area materials: - \ d : o
- . . : N . .

a. compound words LE 0

b. base words or root Wwords - . s ' . NN
c. prefixes and suffixes ’ . - R

d. the plural with s and es '
_e. the contractions, both | single and double .

f~ the past tense with ed ; _ PRt ' L '
g. syllabication - : X : e ' - *

h. inflectional endings: s, es, ing, 's,ed " B 0 ..

<"



SUGGESTED MATERIALS e

and qnelling

i. words formed by adding ng
j. sdoubllng the- consonant before adding g or ed‘1f word .
- ends in single consonant = ! . e '

k. uses of the apostrophe s .’ \
A

Develops sight words and applies sight words in reading, writing,

X

70

STRATEGIES:- - TR S | ﬁ \\ -

1. Develop lists of sight words from general read1ng and from

‘ _content-area reading: :

2. "Practice-application of s1ght wo?ds by dlctatlng personal
experience" stories, then reading stories.

3. Develop stories or paragraphs using given lists of spec1fic

3 s1ght words from given content-area materials.

4; Make' a "mini-dictionary" which 1llustrates the correct usage

of spec1f1ed 31ght words. CR . S

»
s

Words lists, from content—area materials. = v el

1.
. mr{lm.,Recordlngs, tapes, charts 111ustrat1ng phonemefgrap 18Te
) COTTOSPEHARIITeS  FOEPERCELG B wrmrrrmemrirrer ™™ v ;
o 3. Workbooks, work sheets for practice.
4, Games: , '"Phonics Checkers"' "Phon1cs Tic- Tac—Toe .
5. . Check tpsts. : ' . : v
B 6. leacherFmade kits: "Using Sounds";‘"Building Words"; "Sounds -
Crosswords''. : : .
4. Consonant/vowel subst1tut10n cards. _ b ;
8. SRA‘Reading Lab I: "Word Games ' o
9. Collag%s of "sound .pictures" k
10. 101 Activities for Teaching Readlngr(J Weston Walch)
C11. Remedlél Readrggr(éct1v1t1es, lessons, and games) Sp1ce Serles.
12. "Word lists from coritent area materials. - S . e
13. Charts, ‘diagrams, posters, 111ustrat1ng correct forms for structural
E analysis.
" 14. -Workbopks/worksheets for skills.practice.
15. Games: Word Building = "Word Parts Checxers .
~ 16. . Scholastic Scope 1
- 17. .Teacher-made games, puzzles, ‘check tests. .
" 18. Slghthord lists-for application from content area materlals._. ;
19. Sight word lists from graded readers. ’ : 4
— - 20. ‘Catalegs, magazines. ' ‘ o’ . i
' 21. Paragraphs for: (1) d1ctatlon' (2) remov1ng basic sight words.”
CONCEPTS: ., . : . S T X :
. N 3

CIII. Encoding'is\a\primary skill for~reading.

S BEHAVIORAL OBJECTIVES | SN , o

A, Percelves words 1n units of thought (sentences and sentence, parts)

20

| »’2’8
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A.

B.

C.

D;_

.74'..

STRA

TEGIES:

Percelves the relat;onshlps ln wr1tten materlals.

1.
2.

3.
b,
5.
6
7

Restate series of sentences in units*of thou0ht (phrases or

‘1.
sefitence parts) to relate meaning.
2. Mark off given reading materials in interest area in un1ts of
thought to proceed oral read1ng :
Applies context clues to determine word meaning. ) A
STRATEGIES: :
= * T .
1. Match mult1 “meaning words‘w1th definitions approprlate to " .
context? T
2. Clasdify words by common, characterlstlcs. ' [RNRCRN
.3+ . Classify words by analogy.
~4. Supply words missing from’ g1ven readlng materlals u31ng the .
context as a clue. . '
5. Use context as an 1nd10aror to correct DltCh and stress xn
©  oral and silent readlng. 3 O . .
Recognlzes vocabulary as ‘it applles to spec1f1c subJect mattér area.
" STRATEGIES : . .
1. Build a vocabulary llst from a subJect matter area for spec1al
study
i ’“Play 'concentration game" us1ng sets of cards that require

‘the correct matching of vocabulary and def1n1tlons from
tontent areas. : v .{, Do . .

. » .
part—whole L t _ ‘ ’ ) | : ;
causé-pffect , .. v - . o : o
general—spec1f1c

place~f R :

sequende - S ey | : )

siZe . b P : Do N

time i

; *

STRATEGIES L

1.

S

7 ;7‘

S

‘bu.

Recognlze-and .complete missing parts and “take away" specified
part§ of: . . ‘ '

. figures N

objects N T

-geometric’ shapes S ) . -

Tk

C..

. d. wr1tten words

2.

‘\
3

?fﬁ

e. fsentences.- N L :
Recognlze and name a wide range of specified object and/or
plctures of ObJECtS from various environments and/or.content
areas. - P <

Categorlze words according to use as 1nd1cators of sequence,

s1ze, time, place. :
‘Use given reading materlals to flnd and indicate cause—effect

relatlonshlps.

‘”;;~ 21

2y




.Demonstrates the ability to use the functional or "survival”

® s .
5. Use given reading materials to find and indicate general—
specific relationships. . .« .
6. Use reading materials ‘from interest or subject areas and make
. inferences and state generalizations found.

Carries out in correct ofder, a sequence of printed directions or’
instructions. "_ .

LY

STRATEGIES. L o o

1. Arrange in correct sequential order many different kins of
exercises: .
a. -words in lists (alphabetical) N
. 'b. _cut-up comic strips

- '¢. ‘cut-up sentences o B ' - SR

-';dl questions and answers Y
e. scrambled outlinés and/or paragraphs ) ¥
£ receipes, or crift instructions. ~ - " .

- . K

,2’ Use locational and reference skills to research topic of

interest or topic from content—area assignment u51ng _
a. encyclopedias ' ; ¥ - .

b. almanacs -, o #* ‘ : o
c.. atlas, . T - K .
d. magazines and/or neWsp pers S T

_e. card catalogs” s %$3~” ,
f. textbooks : : o ‘.9u‘~w“[. N
gr index - - L o _
h., tables of contents : ’ o AR

i. maps and/or globes ' = - ' ~
j. charts, tables, graphs

S

. footnotes, bibliographies,ﬁ

reading materials.

4

STRATEGIES: .
B ) : a0 A .
1. - Do numerous assignments of a‘ ractical nature using such
materials as: <. 1B f e
a. cataloge ‘ Sy .~
. b. road maps w;v' . o P
c. .charts o ]
d.vvhighway«and safety slgns ST ' o .
‘e. locational and 1nformational signs - 'fQ 1.
£, labels/j ngredients lists on consumer products
g. cartoons SR R . B
h.. headlines in newspaperSﬁwwyl . ..
i. “horoscppes and advice columns , ’
j. varying type sizes and patterns in headings in all types
of printed materials = % - _ o
k. dillustratieqns and photographs ‘ v -
1. ,specialized diagrams, patterns, outlines~
e T, X2 e ' T,

N v . ) A

o, .30




»*

III. F. 1. @. ddvertisements 3 _W{ ol </
* ' . letter forms: simple business and simple fﬁ'endlyytq ' ’ '
. ~ W tﬁ&nkv , and get“well”notes',ﬁ ;0 L AT '
' g 0. punq@ga ion marks as clues to mganing = & - -
B, applﬁcation forms:" job, social“sesurlty, uﬁnumloyment ‘ ’
. food stamps, insurance, school records o - . S
. ’d.‘ want ads in newspapers . v ' I
o 1. sports box scores for baseball football ‘basketball, etcy
* 4. outllnes from content-alea notes, and textbOoks '
‘ «§. tables 'of content, index, glossaries
i.' titles, leadings,'sub-titleS5'authors ' , 1
" y. menus, simple recipes ¢’ - ‘
‘%. “telephong listings .and.yellow pages s
* X%.  operator|s manugls for radios, TV, tape players, small
N . ., appliancgs . S R
h " ¥.  calendarg, app 1ntment books, d1arles, , .
."g. financialt records:” checkbooks, pay ‘envelop s, bank )
‘s ; stateme-ts, ime-payment agreements, CLeult apprications,, ;
' . L loan ag eements, recelpt books, bllls, inst llment buylng
. : 1 terms A _
SR ‘ag., legal dbcuments?. licenbea'?t.operatlng bu31nesses,.‘ _ .t :
o o llcens S for nunﬁlng and flshlng, auto licen es and -
. Sl
T i w1lls,
L Y ¢ :
" G. . Demorstratgs t e ab111ty to recognlze varylng uses ang-puyrposes of o o '
: flﬁt'on an no,-flctlon. R ' u\ _
. S ¢ -
A : STRAﬁEGIES;'~.\ \\’

.
\
\

SR . ', R

' about.
Recognates and- employs a readlng rate based(Qn the 'purpose"

3 o the reaalng

a

at all ti es

’Emcf |

B A ruiiext provided by R
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14.

SUGGESTED MATERIALS:

2. Show a reduction in the number of regressigng and the. number
of eye-fixations per line when reading coxt_nt-area'materials
and when reading for pleasure. C

3. Show a reduction in'woealizacion when e dlna assignments
silently. ' _ /4

4, Practice scanning/skimming reading Sg ;gdments to flnd maln
ideas . 4

.

10.

11.

12.

13.

15.

- 16.

17.

18,
19..
20.

21.
22,

23,

24,
25.

26. -

27.

‘28,

29.
30.
31.

32..

33.

3,

35.

- 36.

" areas, and (c) magazines, newspapers,rpaperbacks. <

" Selected readings from subject areag for making sentence lists.

High interest readings from magazinpgs, newspapers, etc.

Lists of multi-meaning words frequehtly confused. @

Word Analysis Practice Cards (Harco\rt, Brace) Levls A, B -and C.
"Cloze-type" activity sheets made from materlals inh content areas.
High-interest paperbacks. T oL ;fi
Vocabulary lists from- conténﬁsarea materials. . +

Tards for maklng a series of "concentration games'. .

Photohraphs or draw1ngs of spec1allzed objects peculiar taﬁﬂtbject
areas or environments.

Collectlon of objects, tools; equipment “for correct nam1ng
Magazines, books, and catalogs for f1nd1ng 1llustrat10ns and
descrlptlons of objects.

Q\_

Lists of ‘words that indicate sequencel t1me, place, and size. .

Selected readings from. (a) h1gh~1nterést materials, (b) subject- .
" Word lists. , )
Comic strips. A _
Advice columns as "'Ann Landers , ''Dear  Abby'", or teenage question~
‘answer columns in magazines of- 1ntere§t. :

Recipe books. : - P

"Qutlines from eontent-areas.

Craft magazines. " : o -
Sentences, questlons/answers from content-areas. »
‘Loecational and reference materials. : :

Lists of topics for simplified research from 1nterst areas and
‘from content-areas. ‘ . o , oo
Sears and other catalogs. ' AN

Road maps from many states; several cop1es of each

®Assorted catalogs, operators' manuals how—toqdo 1t handbooks.,

Charts, diagrams, photographs of signs.-

Empty cartons; . boxes, 1abels,'conta1ners for many assorted consumer

. products.

Newspapers, maga21nes, and student publlcatléns. :
Books that illustrate the varying types of pr1nt1ng styles.
Collections of printed advertisements.’ ' :

Varying forms of stationery and " envelopes.’

A variety of application forms. g
" Content—area outlines.

Textbooks from content-areas.
Collections of menus/recipes.

Assortment.-of telephone directories.

. ,. ' 24 h - . k
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lII..ﬁSUGGESTED MATERTALS: . . . \, o S L

‘37.;_Assorted operator's manuals. ) .
38. Samples of 4 wide variety of calendards, and app01ntment books

39. Samples of financial rec&xd—keeping mater1als. e
40. Samples of a wide variety of legal documents. o E
L. 41, ‘Magazlne artixles. . . ° e
*. 42. Selected short stories. . . ' : - gﬂif.f )
_ 43, Tapes/recordings of stories and/or plays. e e '
V' 44, Newspapers, magazines, ‘hobby booksl}biographies, ed1torials, i
‘columns.
45. Selected short stories of high 1nterest Such as. the PAL Paperbacks
" (Xerox Publications). = *

46, Short plays and biographies of ‘well- known f1ct1&nal and non-
) fictional characters.
47. Reading materials in content*areas, graded for d1ff1culty of:
R (l)gvocabulary,.(Z) concepts,. and (3) format. 4

~ 48, Controlled Reader... o

g L4
I

2 - . ' N ?
%9, Tachomatic 500. L : . S v .
50, Graded oral- reading paragraphs. . , RIS —
‘51, Study guides from SRA or Xerox Publications. : o .
. ] 1/ - .. . . a . i :
GONCEPIS . AP o .

iV. Readlng, both now and later, -can tontribute to one s pleaSure and
, knowledge*that he requires and will require in later Tife.

o o

BEHAVIORAB OBJECTTVES: .
YA Understand that people read either for pleasure or for 1nformat10n
or both . ) E 2 :
- STRATEGIES" ; o e ‘
. 1. Discuss areas of 1nterest —- both vocational and. avocatlpnal
.2, Draw from "Project Box" one that interests you; plan the
(’ : -+ project and project all necessary mater1als, etc. to complete
' it, including the costs. - »

3. Use the TV GUIDE to search for and 11st programs of intereSt
in the areas of Sports,- comedy, music, drama, sc1ence,'nature,,v
qu1z shows, -family life, etc. - N _ R
B, Recognizes own lamltatlons in reading ability. .

P

STRATEGIES: , . . - e . o

¢ 2 ‘ 0 ' : :
1. Skim textboek=mater1als for central 1deas "or f0r¢spec1f1c'
4 points determinig g meaning from context P
2. Use newspaper headllnes for making a bullet1n ‘board, in <
: collage style. LA L :
C. ' Realizes that individual_reading ability can be improved. o .
. . . . V . . ‘ ‘ W ) 2T
Sw N '1‘, ~ a
25 . PO




. : o e . . o
~ : § T ¥ \. :
.- . o
s s - L . -
e o B P o N : L") : i
gy IV, C.  STRATEGIES: s T
- {7{ 1. Take simple teacher/student—made ‘tests freqUently and
RV : . standardized ones at regular intervals. S
S s 2. Interpret individual readlng scores and keep-1nd1v1dual . o '
' ) ' . reading charts. ' o : R
T o 3. Choose»appeallng books from Book Barrel, library, ‘etc. to ' :
R “\ , ;\f, . read and compete with belf for’ speed/comprehen51on 1 '
SUGGESTED MA’IERIALS RS T I
f'ff f’ 1, Catalogs, guch as - Sears Monthmery Ward J C Pennx .
e 2. Project box with a. wide variety of suggested prOJects ‘that. ‘
“ - refleqt a very’ w1de range of 1nterest &
- 3. Newspapers. . ‘ _ , ‘ .
N S Maga21nes _ ’ o B R ‘ R
‘ . 5. IV GUIDE. TR ‘ _ : ' o o
6. ’Materlals to make readlng charts » _ R
' 7. Collection of high-interest books DR ‘. L :
-y 8., Teachpr-made tests. . : ¢ N o
' 9. .Student-made tests. M ' 6 & : ' ’
. 10, Informal imnventories for “checking rate and comprehen31on .
- - 11., ’Speed Readlng Machlnes . ) a o
. : : ’ . A ' o B .
fa] '
‘[3
: » 3 *
1 ® ° !
. , 2 . 3
.. L3
. . N
f' » . .
- a? :
". . o ¢




CHAPTER TV
-7 Yoo . - i . : . K v
* ™ THE EVALUATION,

N
t

. 4 , - ,
An important prov1s10n of the Pamlico County proposal was evaluatlon
S P

of the tralnlng workshop by the part1c1pants themselves Egpecially

important were the cr1ter1a on wh1ch evaluatlon was to- be based,- They

-

were formally set forth 1n;the proposal as foIIOWs:.

1. The’ qua11ty of . the staff ‘development act1v1t1es will ‘be
" determined by surveylng participants as to the effectlveness
of. the® training after classroom application. - woe
2. The long term effects of project act1v1t1es‘W1ll be determ1ned .
- by the success 1n reaching obJectlve #3 under ObJectives.

ey

%
~

YE .
i )

The obJectlve #3’referred to.in_ this prov1slon of the proposai a1med at,

’elevating vecabulary'and reading comprehens1on_among target students by

°If5 years as measured by the Test,of Academic Progressh
,The value of the wWorkshop was'to be'judged by whether the_pr‘
. / gl

produced would get measurable results in Pam11co County «Participants

devoted one half hour of the last sesslon to the wr1t1ng of a short

'impromtu comment on the wbrkshop. ,Signatures on the papers were optional.

- The uned1ted evaluatlons, all un51gned here, read as fo]lows.
. . 'L% e . . u\.ﬁi . : . é)‘
. . . Y
‘The - ¢lass has been very en11ghten1ng 45 to the dire needs of
‘the hlgh school sutdentSrof the county. he introductory lectures
“the 1nstructor gave led the class d1reatly into a .discussion
of the needs’for the county pubiic 'schools. The majority
" of the course was spent very productively with¢ every .member
of the class sharing 1deas and experiences. .1 feel that at the
'completlon of the course every member involved had gained
tremendouslw in her knqwledge of the problems our: students

face not he'ng able to read. - also, feel that the read1ng

Aruitoxt provided by Eric:




BN A v ext Provided by ERIC

- and course outline.-- Wow!

. .
,

The ‘ten meetings of this inservice workshop provided me with-an
excellent opportunity for personal and professional growth.
The hackground lectures, group discussions, and individual . c
partﬁh%pg&ions'were major features of the workshop that contributed |
to its syecess.” The most*outstanding feature:of the workshop was

the eﬁd-pfdebt: a plan, with detaiks, for the implementation

of an acroSsché—bodrd-teaching of reading in the ‘secondary school.

" This readiﬁgbworkghop'ﬁas been invaluable for»many_reasbn; but T
_shall only attempt to mention three. First, the instructor gave

of her time and talent unselfishly and honestly in that she rolled

'up her sleeves and went to work along wfth us helping us identify our

own problems in reading and to do-somethingtabout them. 'In the
second place, we openly -:and unselfishly opened up qurselves and
"o )

fbutfour problems on the table’. and réally_took a good long look at
them without thinking of our various subject matter-areas.’ Finally,

_and whaﬁ\hits me as most importantly, we weré .led to develop and
~ design a readihg course for our own partienlar sitnation '-- one to .

be implemented in the fall of 1975. Instructor, s;udentét(teachefsfﬁ
What.a combination but a very unique-.one.

_ S o ' ook : \
Although I am not a reading teacher, this course has spoken to .
several of my areas of concern. The writing of the course objéctives

“and plan of actiom wds a good experience .for this new teacher.
The most important part of the course has ‘been listening to. the

discussionf of- the more experienced teachers as they hashed(odt

this new course. I'm sure I learned more about teaching-here than
I did in college! . The course was well-moderated and always moved
in an obvious direction. ) : ' : '

s

This course| has been both informative and interesting. I uLave
learned a great deal about discovering: various reading problems’.

"and solvinyg .those probelms by the use of different materials. For

example, we worked with two students and discovered that one had -

"afproblem with compréhension‘and the other with phonetics. We

partially solved their problems in twe nights. Also, I have_acquixed '
some knowledge of how to design a reading course: "I have found :
Dr. Faulkner to be a wonderful instructor who has the ability to -

9

really motivate her students. e - i

o - . "

The reading course has been enjoyable and rewarding. I liked the
informal, relaxed atmosphere. Each participdﬁi, irnpspective’of

her background and training, was encouraged to participate. My - o
understanding of reading problems and thgir effect on young people
has been greatly increased. The idea of bringénp in students with
reading problems was a good one. . We learned much. from the inter-' v

view with Jamie ‘and his friend. The reading course to be included.

in the -high school ¢hrficuluﬁ this fall should be Hore successful
becaust of the work done in this class.: Those "of us whé have

.attended are enthusiastic about the project. We have an-under-

standing of the importance of all teachers- coptributing to its .

‘success'and we have ideas of ‘ways in which we can actively assist.

. . LI *
. . . : L4 . e o R
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N v ' (continuedj The‘hnit outlined throughvcooperative planning has been ? .
a learning expenience for edach of us..!1 have-enriched my - own - e .
classes. through use egies and materlals suggested I have_ o S

plans for using additiodal 1deas learned from examlnatlon and - - o
;_evaluatlon of materlals. - g v : a Lo & “ﬁ;a' :
S — EN . - . v :
The readlng uo;kshop was an 1nformal d1scuss1on perlod last1ng ten
. »weeks. The part1c1pants were, all interested in problems wh1ch ’ S -

—_ . 'concerned teach1ng in our own. county. During the discussion perlods,

- we talked of practical methods to aid slow readérs and those con-,

) sidered- non-readers. Two students were brought in to talk to the ,
N _ group . These students demonstrated ‘the types“of reading handicaps R
which our. studeﬁfs face, and we were able to see first hand exactly .
how much we needed to know how to help students read. The group
‘also worked out a practlcal " (we hope) read1ng currlculum for the
h1gh school »

’

;- Th1s course 1n readlng has been most helpful in d1rect1ng my S
understandlng of individual students and their reading problems. As o,
a result of the. methods which have been illustrated and- discussed >
in this class, I feel that my future students will be. able-to acquire
a wider knowledge of our “language than the past students. I am very
grateful to Mrs. Faulkner-for her: time, patlence and enthus1asm that’
she has utlllzed during thls class time.

R@adlng workshop has glvep me some deep 1nSlghts 1n'read1ng that are
) practlcal approaches to improving read1ng, The course was 1nformal,a'
- = relax;ng, and_elevating. Mrs. Faulkner, our instructor, was very
1nterest1ﬁgjﬁhumorous,.and knowledgeable.' I recommend this course.:
. and her as the instryctor for all Engllsh and readlng teachers.' -
Obtalnlngxa broad V1ew of the klnds of read1ng skills in wh1ch ‘the .
students "are defgplent the extent of these deficiencies, and some
of the casual factors; being lnvolved in discussing and developlng
\ n ~ specific strategies for correcting these deficiencies and in ~
’ _-critically reviewing materials to support a course in reading; and
~w« "  participating in the development of. the reading course of study

.7 "+ planned for the Pamlico County High School has provided me with =~
clearer insights and concepts that will improve my ability to

select and utilize library media to meet the students' reading needs,
prepare relevant library read1ng dlsplays, and prov1de reading

gu1dance for the students.. _ . .
' - L

In evaluating this course, I ‘cannot put into words the measurement . .

of, the appropriate amount achieved. This class Ras been tremendously ;
—helpful to me in reinforecing the read1ng (llngu1st1cs) course. L. had ’_ L

in college. - Some of the basics introduced are being and haye been

used in class. I have recognized the problems 1n read1ng and the

approx1mate‘solﬁtions to them. - O L i

Aruitoxt provided by Eic:




Even though the ‘class was® jot llke I had expected it ‘to be, I-,
think it was benef1c1al to all who took it. » Many dlfferent o
reading techniques were bro ight out’ in the discussions. The
‘teacher 19 each subject’ matter field had an opportunlty to be
benefited in their own. dlsc1pllnes. Preparlng a course outline
* for ‘a- reading course was, a new experlence. Even though;the P
course was: different from what l had expected everythlng isa,

Toui

well that ends well : el _ .w,

v .
I . - .

Slnce the partlclpants had themselves prov1ded most of the mater1als

»

lad de31gned andvedlted the readlng course descrlbed in Chapter IIT1,

'.reactlons to the workshop were more 31gn1f1cant than they mlght

-

‘rW1se have been, for they were in. effect called upon to rate‘tﬁe

&
*

w

w o L

f Ly » . . . . L . . v’ " . | )

JAruitoxt Provided




ERIC

Aruitoxt provided by Eic:

a feadlng program at the1r level The obJectlve of the superv1sory staff
j1n the des1gn1ng of its tra1n1ng module for school openlng was to LT

convince ﬁeachers in the content areas that they need to teach process

RO ' . .CHAPTER V

* ;L

THE TRAINING MODULE ~ ~  * . R

©
-

Before any read1ng course, no matter how carefully it is des1gned can~'

-/ . . . -

be 1mplemented w1th any deg(ee of success, it must ‘be accepted a@“a S S

ey,
leg1t1mate and necessary partWof the: curr1culum.. Most of- éhe teachers

a

in Pamllco County have held the trad1t10nal view that read1ng 1nstruct10n
!

R

should be f1n1shed in the elementary grades and'that skllls not mastered - T
there: w1ll pr b ly.not be learned.'.It ‘thus became the responS1b111ty'of} .

the workshop leaders to persuade the teachers in all academlc areas that - .:'“;'
[y % ‘

the reflnement of read1ng skllls is gradual and that direct teach1ng of

o

. w - y
: reading skills'must proceed'in an unbroken lliéﬁfrom flrst through twelthl;j R
: T -~ P a
. : . N N ) . o \
grades." L ' - L S I ' o7 . '
bR As is the case w1th mos't teachers 1n grades seven through twelVe,

) . - =

| the fec"lty perce1Ved themselves as. untra1ned for any role in 1mplement1ng

s \, . . 5

h ' . N . o . oo ’ et
k &
hd A

“ . . R

e
or the procedures by wh1ch students acquire- 1nformat%on and grasp concepts .

“

in their areas. The aim was ‘to encourage the'teachlbg of reading as a =

o, .,

-~ . 1 . -

means of 1mprov1ng understandlng of content. . ' S .‘ .
4 . . N 73

Among the SkLllS needed by.teachers to implement 1nstruct10n basedﬁon

e gk ) , ] &
reading awareness are the following: D ie ; ' L , e,
. . . R B . . : R -
1. A way to determine a student 'k readiness to read assigned .
. ) ) A . ’ ) - \ . . ° ‘.
materials. ) : _ N

4 -

2. A way to determine the readability of assigned tests and




RETR !4;:_A“method'ofvdéﬁigning lesson:plans-hased"on_aQareness.offreading -

-

IR -"p u R L . ‘
i . T * . . B -
i . ,Q‘ | ' ..". o ‘ . v. o . ‘ |m N
: . ! . o o ‘ . A ' : . . B
t _ and supplement ry materials oA }aw : R L
! u , | : Lo . S ool
' 3,_.A procedure toeshow students how to prev1ew read1ng mater1als for -
et . T ’
Ky _ X B - . N L - O
1study1ngf S S P S N L e

by B

1deffcienc1e§‘%*'

In ogder to provi:e tbachers 1nstructlon in read1ng—or1ented teachlng
:-K

in contént»areas, ‘the superV1sor Paul Delomar,. and member§ of his staff .

George R Brlnson, Superlntendent Pamlico County‘SChaols.

E v

9:00 f7ll:30 ”The&Readlng Problem.] Dlagnosls and ;Identificatjon"

. Ann Burks, Readlng D1rector, Pitt. Technical Institute:

 (9:30-9:50).. - Break {L S

)

-

Con . .."1. i . P < £ ‘n' (

. 2:00 - 3:00° "The Rola of the Content Area Teacher 1n Extendlng Read1ng

, Skllls”'u . g S
to _' Annte Paul Pamllco Juhior ngh School f . 33
Fr1daz, August 22 = ' j;° Tliyﬁ ‘ ;ih ";r
8:30 - ll:30 . "Teaching, BLadlng in the Content Areas S ;V'iﬁ ) T
.. | Anne Paul ' - 2 : - W ’
.. . ' . : . :‘4, ‘ ) AR . .. . -.«;

- (9:30+9:50) 'vBreak- .'(yb éf?ernodnyséssion)“'

-
R

32

o u },.' L‘;#i' vhdl]f. : - ih

‘.,’im\. . v : [ T . A - ‘f"
designed a fourfday 1néserVLCe workshop fllled with activity—centered
. , S C : R B
seminars: The program.follows. - - » L '
" e ' i i Lo e . b
. S | .. .
'Wednes y, August 20 ST S R
8: 30 P 9;90 . fIntroductlon N S T T

- (9:30-9:50) .. Brejak B e T A N ..
S Vi B S o e co
1:00 - 3:60 ’”De;ermlnlng the Readablllty of . Classroom Materlals )
e ' Janfice H. Faulkner, Engllsh ﬂepartment East Carollna? R
" Uni er51ty Y ' ’ :
(All teachers should bring q‘copy of thelr content area,
text an&?one supplementary source frmm their area. )
', l LS . L
_Thursdax, August %l o '
.8 30" - ll 30 _ ”How Chleren Learn to Read" ‘
) and" ,'Elizabeth Humphr1%s§7Elementary SuperV1sor, Pamllco Coﬁht%'
%1:00 =" 23 30 - _Schools fﬂh . , 5?

aw
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ER Y

8:30 -

'%1:00 -

'

" was based»

.. report.

[

Ektendlng Read1ng Sk111s. .

Honday,

9:30
9:30

8:30 -

(9:30-9:50)

£ 9:50 = 11230

3:00

JAugust 25

Janice Faulkner
(All Language Arts teachers, secondary)

[

£
H

3

"App11cat10n of SQBR to Content ‘Areas™

" Ann Burks

Z(All secondary teachers excep Language.Arts)

Break~ vfm'

Areas"
Ann Burks ‘and Jan1ce Faquner

\

"Réadlng in YOUR Classroom
Ann Burks .and Jan1ce Faulkner

”’NOTE

' *The afternoon session on the 1ast day was given over to the actual_’
des1gn1ng ‘of lesson plans based on read1ng—awareness.,
" content areas.worked alone and in groqu to plan their’ ‘first units
work and conferred with the specialists about the 1nstruct10na1
soundness of the1r read1ng-or1ented plans..'" . :

" All classes w111 be. held in the Bus1ness Lab
Pamlico County High School. ' :

o Con

Teachers in

,'"The Relationship Between Readlng and Wr1t1ng Skills

.. *

"Appllcatlon of Comprehen31on and Study Skllls 1n Content

C By the end of tn@ fourth day of the: workshop, each part1c1p3§1ng

-

by request from the General Ass1stance Center or: from the ed1tor of this- L

schedule for the names of sem1nar 1eaders and thelr SubJect areas.
. The folloW1ng out11ne is provlded as a sample of those govern1ng the

workshop sess1ons.

i

. !

‘\
‘-

"

K

f

The follow1ng items are’ examples only.

A

S

See the tra1n1ng module

.

* teacher had a notebook full of supplementary materlals on whlch 1nstruct10n_;_u

<A flLe of all materlals dlstrlbuted id the- werkshop is available,

—~ N

It was complled by Ann Paul 1or an afternoon se531on on

g
e

o

—

.

“::Thursday, August 21, ent1tled UThe Role of the Content Area Teacher in r,f

Q

POR

.
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~03JE€T1VES:
\‘ . e
ki
Al To- 1nsp1re a content teacher. to help his student understanu his
s 'subJect as fully as his capablllty will allow. K
. \ o
B. To provide strategles for the teacher to help develop skills needed
for this understanding

AR

. . . .

Cf To 1dent1fy ‘the skllls students need to Rerﬁorm well within ydur
d1sc1plnne. : ‘

<
%
LE

N D. _Io eValane the1r ab111t1es 1n u51ng these\skllls.

Mg . Eh.vTobdevelop your competence in constructlng réadlng exercises to
improve these»skllls based on the content materials used in the
classroom._ - Yo : o

L. INTRODUCTION_l‘, S o s

-\". P N . -

A General remarks = . ° ’ . .
AR - P Why teach réading in. content areas- L _
R P Respon51Ul11ty of all teachers . ¢

2 TS avoid being an ‘assumptive teacher . .
- . ‘3. To develop strategy (game plan) for promotlng success
V.C. Croft's remarks . : s e
TR D. Types of reading 1nstruct10n ; . o C s
~ . . 1. Remedial reading -- e
' L-2L Corréctive reading S % )
,, I Developmental read1ng (content teachers) .
| “ fT. READING PROCESS -
< 1A Perceptiom: . )
*B. Comprehen81on Y
C. Reac ) ' ' .
D. Integratlon
III. ROLE OF THE CONTENT AREA TEACHER P ,
. A, Readlng read1ness . .
< B. Vocabulary develOpment
. C. Reading comprehension ' ! .
. . D. Study skillks! "~
'E. Rate
_ ‘IV. ESTIMATING READABILITY S S .
' A. Textbook problems ’ ; ' C S

1. Understanding the content itself
2. . Purposes the teacher establlshes for read1ng the material
: 3. Readability =
T - ' B. Knowledge Of readability means’
' ' 1. Supplemental materials selected more 1ntelllgently

P .

o , o S 34

42

3




S VI.

VII.-

VIII.
(

- IX.

B. 2. Reading level matched to level of student

- £. Written activity (ungraded)

-INTERPRETING GRAPHICS

YMAKING'AN INFORMAL READING INVENTORY

‘Uowy

- E. Patterns through which context reveals meanlng

v
: :
¥

» - . .

C.© Factors causing the greatest difficulty
1. Vocabulary ) ) _ :
2. Sentence length o

USING BOOK PARTS -

A. Introduce orally
B. Emphasize unique features

# 1, Problem solving exercise -
a. Questions
b. Crossword puzzle based on preface

'D. Test students - skills in informal readlng _inventory on

1. - Using book parts e -

®. Using sourcec materials” o o

.3 Using maps, charts, diagrams’ ; '

4.« Understanding vocabulary . : 9

5. Notlng main ideas, etc. ‘ A Y o= Y

N

-A. Kinds-

N

B. Problems inherent . o
. N

ASSESSING STUDENTS' ABILITY TO READ CONTENT

A, Readlness activity based on repres\htatlve selectioh

B. Reference based on social studies -- "The Art of Questlonlng ,
- Handbook for Social Studies Teaching (Holt, R1nehart & Wlnston,
1967) . Appllcable to any content f1eld \ , » 5

A. Sample English 1ﬁ%entory test gvailable
B. Sample math survey test avallable
C. Group reading inventory sccial studies proflle chart avallable

n

EXTENDINQPVOCABULARY
General vocabulary
Technical terms
Specialized vocabulary (content’teachers)
Necess1ty for vocabulary efphasis
- Most bLgnlflcant determlnant of reading comprehenslon
21 Most important skill -- determining word meanlng firom
5 context clues:

1. Outright def1n1t10n

2. Examples

3. Modifiers
-4, Restatement _

5. . Inference - ,

35 R .




LI,

VII.

F. Vocabulary exercises . : .
- 1, Senténces from text with multiple ch01ce exercises S
,2. Analyze word parts - reveal meanings of - ‘technical terms
3. Categorize words ’ . S '
4 .

. Word puzzle

IMPROVING COMPREHENSTON )

L.
5

A. Uiteral - '
B. Interpretive o
C.. Applied . . -
D. Exercise based .- .
1. Phrase meaning
2. Sentence meaning .. i
3. Paragraph meaning ‘
4. Analysis of patterns oﬁ organization W1thin pafagraphs
. a. Time sequence (Soon, then, last) . B .
e " b, Comparison/contrast {(on the other hand)
c. Cause/effect
d. Enumeratiye (Flrst, second)
5. 5. Chapter, unit meaning - \\ ‘ ‘ -

RELATING RATE TO PURPOSE

A. Intens1Ve read1ng
. To analyze or criticize - purpose
2, Slowest -
B. Casual reading . e

1. Recreation o " U G

2, Faster than intensive
C. Accelerated reading

.1l. Main ideas ' .
2. Time shert’ . i
D. Selective readlng - rapid '
1. Scanning exercises e . .
a. .. TRink - think- . °  thank think : o

Include '15 words:to mark f1rst word each time it appears

e (35 séconds)

b Key word mixed in list of forty- words all beglnnlng with
same letter (20 seconds)
c. Multiple choice of phone numbers B
2, Skimming exercises - systematic, approach T
a. Newspaper article - 30-45 seconds .
~b. Magazine article - 60-75 seconds . L
¢. Textbook chapter - 2-3 minutes =~ . S

DEVELOPING STUDY SKILLS/PREPARING'STUDY GUIDES o co '!‘

A, Clar1fy purpose of assignment by preview1ng
B. Pose questions on reading K
C. Provide exercises based on text material to "deveiop vocabulary

and comprehension.to promote reading carefullz S I

~ o -36.'.




& o ) ) . .
t Y i . R .
D. Summbrizewto check recall . - ’ . . . .
. . E. Test! (Ry’ teacher or ‘self-imposed) . . o N
v : SQﬁR\(Survey, question, read, recite, review)
e 3 »““ﬁﬂ Study‘guide format (for chapter or text)
Background discussion : : g
. . - Previewing techniques ‘ RPN o i
) B .. Objectives in behavioral terms ' . :

Vocabulary exercises.of key terms
Prepare 25 questions on several cognitive levels » o y
Exercise stressing organlzatlonal pattern of the chapter ' o
Develop at least 10 different enrichment activities including
research questions requiring use/of sundry sources

NoOWw AW N P

The followiné/instructions for determining thé readsbility of

. : . . N \
classroom materials are provided as a sample of the instructional supplementsA' ~
distributed to participaﬂtsminltheeunrkshop; It was compiled by Janice

Faulkner for uselin an. afternoon session.on Wednésday, August 20, entitled -

- ,'

! "Determ1n1ng Readabillty of Classroom Materlals "

‘Teachers were,asked v -
to bring a copy of their Content ‘area text and one supplemeﬂi@ry source -

from their area. They used_thevformulas on these materials durlng the
b3 ) . ,‘/ . “ - -
) Co. session dtself.. / _ ' . c

-

DETERMINING READABILITY THROUGH FORMULAS Lo
B
~ READABILITY: - The 'match between student and magerlals is an ongoing problem.
' . Textbook publishers usually indicate a grade level for tHeir reading materials.
These grade levels are useful as a fough guide in’ choos1ng readings for -
“students who show-a grade level score on a.standardized test. But since -
different publisliers apply different readability formulas, the results

and the match are often uneven and unrellable. ¢

“Readings in the content areas such as the sciences, the social studies’
and mdthematics are most often ungraded. Then, too, as your collectlonfof
trade books grows, you need some way of assessing them for use.

Readablllty formulas can help-you in making these asses |
"formulas have been vriticized because they deal only with wotd giigth or . .
number of syllables and the length of,sentences. They do- nottf A3 '

Yiis on
.structural complex1ty such as types of clauses, and how these’ clauses are
embedded. For example, linguists note that long compound sentences are

easier to process than complex sentences which ‘are short. Nevertheless, S
. : research supports a high correlatlon between sentence length and structural '
- . . . . ) : . C . - .
2 . .37 S , ”
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" . the Gunning'Fog'lndex as an easily learned and easil

-
’

complexity so that the ex1st1ng readab111ty formulas can be taken ser10us1y -
at least Untll more precise ones are proved in.. g oy » .

There are at least eight readab111ty formulas in current use which .
deserve exploratlon. Promlnent names in reading are attached to them.
(Spache, Dale-Chall, Flesch, Fry) They.are all simjlar in content, but
differ in .the way the:content is manipulated. ~We w*?lg like to recommend
pplied rough measure.
1. Count a sample of 100 words. IR : °
-2,  Count the number of "difficult" words (words of three
syllables or more). :

_ o 3. Computé the’ average number of words per sentence.

GUNNING .- 4. . Add the answer for (2.) to the answer for (3.). I
FOG. : ."v _Multiply the sum by ‘the constant: .4 . . Your answer is
INDEX s an approximate grade level.

5. Repeat the process oh at least two more samples spaced
thrOughout the material- or book. ' Take an average of,
all the samples for a f1nal determination;

\

Be sure to- include a sample of any passages wh1ch g1ve d1rect10ns to "
the student. Most of all, remember to apply such formulas flexibly. USE

*THEM -- DO NOT LET THE FORMULAS USE YOU OR YOUR*STUDENTS *

. Another readeblllty formula wh1ch gages .the level of subJect matter

/texts above fourth grade level is the Smog Index.
. <

_ ; 1. Find the- first 10, the m1ddle lO, and the last 10
" , . ‘'sentences in the book: (B-M-E)
. ‘ 2. Count the number of polysyllablc words 'in eacd sample
SMOG .~ ‘and add them together..
INDEX . 3. ‘Find the closest perfect square ‘of that total.
» 4, Find the square root of that number and add 3.
5. The total 1nd1cates the grade level ‘

. A third read1b111ty 1ndex 1s the Fry Index which’ gages read1b111ty
by plottlng the results of the survey on the attached graph *k N .

a

‘#From‘lnstructor's Aid, Volume,2, Number 25 lssue,‘March 19,}1975,
A and B editions. : S T

- o

**The graph is.not prov1ded in this sample but it is avallable from - ‘ e

the General Assistance Center or from the editor of this report.
> Ly ~ o .




.o
o

1. Randomly select 3 one—hundred word passages from a
' book or an article.

. :%&‘:Count nhumber of syllabies per 100 words in each passage.'
FRY . 37 Plot average number of sentences per. 100 words on a :
°. INDE& , - graph to determine the grade level of the material.
. B -~ 4, Choose more passages per book if great variabllity is
. ' S ' observed and conclude that the book has .uneven
’ readability. Few books will fall in gray areas but
} o when they do- grade level scores are invalid.
‘ o ‘ : ° )
” - "Example:- - . . o -
. : » _ - . Syllables Sentences»~' -
L A C o . 1st hundred words . .. . . 124 L 6.6 R
| A _ , 2nd. hundred words . . . . . _ 141 - = L. 5.5
e Ly 3rd hundred words . . . . . 138 . - -f"‘_,,;-6m8‘
| : AVERAGE . . . . . 141 | 6.3
'Readability 7th grade. ' ‘
* . ) : . . .
FOLLOW-UR o : .

The snccessvef the Pamlico County'reading—oriented program will Be o
eValuated duringtthe middle of the academic year and avfuil study of its
merits made at the ehd of'the‘schoel year. “The implementation»of ther
program w1ll be closely superv1sed by those persons invelned in_its‘
design and the consultants will be avallable to confer with the teachers

at intervals ‘during the-academ1c_year;~
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