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FOREWORD

. o

This teportVdescribes a project conducted by the Human Resources

»

. Research Organization, dealing with a progfay for the training'of the

was' Project Director.

AXN

interpersonal aspect of competence. ‘
@ =

[~ . P E . )
The study was performed by HumRRO Division No. 4, Columbus,

Georgia for Supplemental Education Service, Inc. (contract No. S 74-3).

9

-

Dr. T. O. Jacobs is Director oquivisionvNo. % and Df. L. L:-Lackey

v

4 .

Alton Boyd, HumRRO Division No. 6, who pérticipated throhghoﬁt '

L

the project, conducted a substantial portion of thé training programs.

Dr. Paul Caro, HumRRO Division No. 6, conducted & portion of the~ '/

1 . M .
lrainingvprogram ‘and substantially contributed to the approach taken

in this project. - “

Sarah C. Morris tabulated the data and Ronald W. keeﬁ assisted

with the analyses.

Meredith P. Crawford
y "President o B
° - Human Resources Research Organizatipﬁ

/

o




SUMMARY AND CONCLUSIONS ;
BACKGROUND - - ; S ' ©

\ o

. This report describes a project dealing with the development
. - . - ’ ) v . ’ ) . ‘ o
and implementation of a model for training the interpersonal aspect,

- of competehce.

OBJECTIVE

- The projéct had four purposes fof the student parpicipants:,

- ’ .
.

(a) increase the interpersonal competence of students who previously 4

. , , , ) , . / . ~ o a® . - .
exhibited deficiencies in"interpersonal relatioms; (b). lessen the
;" B )

communication pFoblems between students and teachers and between

students nf differént ethnic groups; (c) reduce student perceptions
- of réjection by their peers; and (d) develop more positive'‘attitudes
) . - . B 1 " . . ) a

toward school, teachers, and students of the other ethnic group.

weTRODOLOGY . ) 1

L. ; fn'Phase i,lspedially selected students were trained both in
the impleméntgyiontof_an interpersonal rélatibnsptfaiﬁiné modei and
iq’thé’cohduét_oqumail'diséussion groups of pgers;> In Pﬁaée'II,v 

these selected students served as interpersonal relations training

e
n

gfodp'leaders,in conducting the training program for volunteers from

" the high schools in the Tay1or County, Gaofgia.schoolAsystem. ‘The

" effectiveness of the training program in dccomplishing the specified -

@

o

N «
a,

R \ . . e =N . :
- purposes. was evaluated by mearns of several quesﬁionnalres developed

.

" for this project; . . R . \\\\\\\; . o
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"students were foquxtglhave significantly decreased during the

R Analyseé indicated that the trainiﬁg program had not affected

.ticipantg toward school,

CoNCLY:

) ? ‘ - ' . . _‘" ‘-4 o . ) * ) . . . .
RESULTS, _ o o . S | .
The results showed that the traiping program had a significant“j

.o

. : . . .//‘~ .
behavioral dimpact.upon the studént participants. Phaig/l'student

o !

B . . - : . |
B . . - 3 . b
- self-reports,. observations of classroom teachers; and a questionnaire

. . . B . . bl
measure of assertiveness reflected a-sigpificant positive increase
in interpersonal competence by many of the program participants: ° b

-

‘The program participamts' perceptions of rejection.by other

course of the/égg;ol year. o : i .

4

teachers and between students of different .ethnic groups.

the level of reportéd communication problems between students and . | .
The effect of the training program on the attitudes of par-~ - ’ kol ‘

teéchers,_and'students of, the other ethnic
o ‘ > LUEEL g :
group could’ not be ascertained due to a general shift in attitudes - .

o

on the post-test on the part of both participants and nonparticipapts}

IONS

%

The effectiveness of the training pfogram in increasing inter-

personal competencé of many program participants makes this’program

a valuable addition to a school curriculum.

The demonstrated impact of the program on the participants' per-

ception of réjection by peers could represed&tan igyaluable effect in
. ‘ ' ' A2 B N
o o X L . M . . . .

a school system having a history of conflict between students..

, Y o [
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While space and time constraints precluded an expansion of the
graining program‘described'in_this repdrt; it is felt that if a

gteater number of students had been éblg/te participate in the

b »

pgqgram the results would.have been more positive. Tdeally, every
o . : _ A

rétudeht in the school would have had an opportunity to participate

"in'the'program, S .

- attitude measures byvaimajgrity“of the student.

year. . . L

O

FRIC
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The observed shift to a less positive attitude on each of the -

> o .
body was an-un-
. .

, ~

éxpected result., Such a shift may be asséciat@d with the frequently

observed incréase in disruptive behavior near the end of the school
o ) : °
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INTRODUGCT1ON

PROJECT BACKGROUND

This project was conducted by the Human Resources Research OrganieA

"zation (HumRRO) to prov1de training in the 1nterpersonal aspect of

competence to high school students 1n the Taylor County, Georgia school
éystem.Quring the l973—7é school year. Participation in the program

was on a voluntary basis. This report describes the results of the

project. "o i
SCOPE OF PROJECT ' ' A
) ' K . ) '// ’/": . . A o ”
The “project had several purposes with respect'to:the'studentslwhe? [
. e, & BT ; -
. ’ . ’ e RN v_v:\;l_‘_'!v“ .: [ N BN
participated in the training program. The first purpose was to increase . -’ ~

- the interpersonal competence of students’who had exhibited deficiencies

tions of rejection by their peers. The final purpose

. . o . ’ B | .,;"' »";\. ':, - ’ . .
in interpersonal behavior. A second purpose was to lessen.the communi-

cation problems between students and teachers, and Between‘stbdenté of

different ethnic groups. The third purpose was tovfédueé student percep-
. oups- Nty ad | P
B éé to deveiop mofe

p051t1ve attitudes on the part of participating students tdward (a), school

' COMPETENCE T S ; S

‘transactions with the environment which result in its maintaining 1tse}f,

o © " ~'~. ke

(b) teachers, and (c) students of the other ethnic group.

N

RELEVANT LITERATGRE AND CONCEPTUALIZATION OF THE PRQJECT )

), ) ) c .

3 )

The concept of "comﬁetence” prdposed by White (1959) was defined by
. : <)
him (White, 1960) as an organism s ‘fitness or ability to carry on those

10




.

- f

! individual and the environment. Examples of such critical personal

k Hﬂﬁwﬂﬁ

"growing,.and flourishing.” 'The.development by,the individual of success;

$

ful technlques for deallng with its env1ronment was cons1dered by Wh1te

(l963)‘to be the prpduct of learnlng In much of his writing, White

L

(1965) u%derscoreﬂ the significance of successful transactions with.
EI I . . °

" the environment on'the'motivation of the individual.

.
3 B}

“When act10n is focallzed %ntended and effortful,
and when-it produces effects bn’a bit of environment:
toward which it is aimed, ‘the': consequent experience
- includes a feellng of efflcacy, a feeling of power
. ﬁ‘“f ”*to be an effective agent "« (White, 196? p. 206) .

K (

XY

Y

’ ;- * N . -
Y .The probab11}tywd£;experiencing'successﬁul,transactions with the
- \ ‘_":1.‘ ‘-4-‘:. R ‘ -

i "_‘ S N .."‘_L . . .. e ~ . '
- environment is’affected’ by interactidn between the resources of the -

K ' . : E

resources*are intelligence, self-confidence, and the desire to excel.

-In addition ko adequate personai resOurces, the situation itself will-

. ' . -

influencé:the\i{Eelihood'of c0mpetenf performance occurring. '

”Opportunlty to$show competence, the nature of the
“task and’ relat10nsh1ps, and the response of othets
appear in research studies as important determinants
of conditions favorable to the productlon of desirable
\a feeling of efficacy." (Elder, 1969, p. 256)

”

~ . outcomes and
e

-~

The individual's hlstory of successful and unsuccessful transactions

with the environment resultsnihfa»”sénse:of‘competence” (White, 1960).
The motivational aspect of a sepse of compet’nce impacts directly upon

] ) i . . ‘ . ' % TR .
the subsequent dealings of the in 1vidua1 with the env1r8%ment. "An
%pdididual with a histofy of successful transactions with the environ-
A
. » /
to attempt futur@ transactlons than igé the individual

3

with a backgrefnd marked-by~mbre/freqhent unsuccessful-transaetions.' The

ment is more like

3

¢eﬁcé the individual has in his own ability to ‘deal success-

P

with the environment, the more likely he will attempt such -

rafisactions.
p
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1955; White, 1960; Moment and Zaleznik, 1963)..

* INTERPERSONAL COMPETENCE

\ . o :
critical indiv;dual resources are (a) perceptual competence and. (b)

o 0

invdlves sevexal elemerts, (a) technical;(relatéd to things)y, (b)

.

intellectual (related to idéés), and*(c) interpersonal (reldted to -,

people). Similar view f-interpersoné;/cbmpetence as an operational

s

ofther researchers (Fodte and Cottrell,

13

concept are presented by severa

— o )

The Epncept of interpersonal éompetence represents the focus of

. this report. ‘Following a review of interpergonal competence, a specific

A

technique for developing skills in-interpersonal competence is presented.

\

I

Argyri§ (1968) viewed irfterpersonal competence-as the ability to

. o 9
%y

Eége effectively with interpersonal.relationé. This.ability to cope with

the interpersonal envirqpmgnt is, as previously mentioned, affected by
. T ’
LN 4{

Coa . . . 0 X ] . . i N
interaction between individual resources and the environment. Two

action competence, the successful implementdtion of perceptions.,

Perceptual competence involves accurate appraigal of the inter-

personal situation, and involves attending to both the verbal and nonverbal

]

. cues emitted by the person in the situation. These cues provide infor-

mation about many aébeéts of the other person (e.g., attitudes, needs,

cognitions). Accdrate appraisal of the situation requires the iﬁdividual‘

B -

- to accurately weigh an adequate number of cues as to their relative

mportance. To effectively accomplish suchptasks'it is necessary for

]

i
*,
I

t

he most relevant cues to be elicited from the other person. Therefore,
N a

-

the skills necessary for perceptualwcompetence of the perceiver are (a)

ensuring that the most relevant cues have been emitted by the other and

LS

(b) accurate inéerprepation of the emitted cues.

P o R ‘ ' 15va
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Aruitoxt provided by Eic:

.-able to the actor. The'ektent_tg/whicﬁﬁsﬁcﬁ favorable outcomes are

ST e Lo |
Action competedcéﬁ based on percep%yal competence or an accurate

- ©
.

evaluation of the sitpation, involves the production of outcomes favor~

. . h » ¢

6 ¢ L ¢
,d€tained involves two skills, (a) iderntification of the most effective

Id

behavior and (b) implementation of the 1dent1f1ed behav1or.

- . o

3

@

1
;.

Skills such as’ those which have been a soc1ated with perceptual
and action competence reflect a cognitive.éiz

roacT to development of

interpersonal,competence.- Adoption of st e\cognitive approach expresses “«

‘the'belief that the skills necessary‘for}interpersonal competénce can’ Y,

N .

- be learned. If appropriatt skills can be learned older and less

N {

.effective ones can’ be changed rMaiadaptive as well-as appropriate

» Y

behaviors, learned.through social"learning‘principles, may be seen as

. N - » - . 1

- . K B A . . X . \6.'"
the result of inappropriate generalization of respdhses to,stimulus

, " @ \

situations, perhaps caused by inattention to appropriate aspects of Y

-~ 13

the'situatiod” (Hansen, et al., 1969, p. 741). The only limrting/factor"

”

. upon the, acquisition of appropriate.skills would be aspersonal'attribpte

. . R X 7' - - . v i,L__
of the perceiverVWhich interferes with either perceptual or action -
- ) + . : ,
. v : &
competence.

..The -skills related todperceptoal and action compefence have been

;specified by several researchérs. One set of skills which seems most

O

Steel | 1964, pp. 688-690) : | S .

relevant to'thislstody is presented below (Bennis, .Schein, Berlew, and
v : A

v 1. Skill .in sending and receiVing 1nformation and-
feelings reliably. -

2. Skill in e;oking the expression,oﬁ accurate coes ¢
by others. . . :
7

K]

S

s
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3. Skill in processing sent informatioﬁ and feelings
reliably. . . -

s <
N

4., Skill in implementing communicative acts.

5. Skill in utilizing experience in each of thé.
above areas for further growth.

~e
o \ R a

Effects of Intefpersdnal Incompetence . ‘ L
. . / ‘
Implications of unshccessfui masterf‘of these skills by the . - I

in%%yidualégs part of his development are widespread and critical.

~. o

Since much of ;he'pasis for an individual's success in life is heavily

influenced by his relationships with other people; mental health prbblems
may be one resultant of a low level of interpersonal competence (White,

, 1963). ’ -

-

Another adverse effect of inadequaq$ development of the appropriate

. - .

- skills may be the more ffequént rejection df.thé igdividual'by his peers.

0 - 7 ’
"This, in turn, leads to fewer opportunities for development of the,

aPﬁropria;e’skills. : . T .

. c ' . ;
.As one approach to preventive mental health, training in developing . |
\ C ! ] ' . o R e R N ‘
* adequate interpersonal”skills would seem most productive at the’ adolescent ~ - |
, R ) ) ‘ Y o . '
. or post-adolescent period of developmént. One basis for the -greater
A N . i Q . v C .
+ perceived effectiveness of such skills training at this age was commented
- . 2 - . R .

R ' ° . . .b : . Lol " , s v , na
on by Bowerman and Kinch (1959). These writers suggested the transition
N . ' ’ . ) .

L] M W

from elementary tbiseébndary\school marks a shift in the individual's <

preferred source of reinforcement. Rather than parents, dependence on

-

- . i

peers for affective security and support, and aid in problem solving

characteriggS'tﬁis developmental period. If the individual fails at

1
- B4

: . o .
this 'time to develop the necéssaty skills for interpersonal competence, .
& o .
- i - i 5 / °
a "
£l . .

’ ) i ' e s - :
+ $ w - v /". B -

'ERIC e . 14 - : :
. ¢ T A . ' o , // : . . o Cy .
T e .o ’ E] \ - . R ,

. t Sy . . Ao . ) . . . . ]




T “ .7
* N
s, . . - o . _ : ’
" the future opportunities for modification of these faulty skills'may be »
Cdi T _ ' - - .8 o
diminished. R : . :

"

& On the other hand, effective'use of .peers as sources of reinforce-
ment for learning appropriate interberéonal skills, and correcting in-

| appropriate ones, has tremendous.potential for future adjustment-of the
individual. Providing such.reinforcement in a group settingéwas alqd
) ."\ - . /I‘
found to be an effective technique by Hansen, et al, (1969). These '

o

1"

researchers stated that "...group counseling is an excellent setting -

for children to learn or relearn appropriate behavior" (p. 741).

The feasibility and efféitiveness offusing‘a model to improve an
individual's ineffective interpeﬁsonal-skillS"is supported in a study
by Mayer, et al. (1969). Results from the approéch taken by these re-

P

-searchers, com@iniﬁg social learning theory and.dissonanqg'théory,
suggest that attitudinal and/or behavioral bhanges are more likely when
béhavior contrary to the child's opinion or préviouS'béhayior is modeled -

for the child.
LI p.. - . 1 '..
There are several techniques which are quite effective in training

°
[y

/, in interpersonal skills. One whith was recently éuggesteg, and is the _
: . . - . - ‘. . - » ' . '
focus of this study, is assertive training, a behavioral role-playing

Y

R

technique. C T _ 3 "

o

ASSERTIVE TRAINING = - o «
Behavioral role-playing techniques were described by Kélly (1955),

e .

|
|
|
Wolpe (1958), and Lazarus (1965). While the theoretical language used J
to describe the techuique varied from reéearcher to researcher, séve;él I

fundamental treatment procedures and principles were common to all

‘ .

. .-

4
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descriptions: individuals with various ineffective interpersonal skills, °
. € ' : ) N

such as inappropriate assertiveness, receive training in developing the

[ .
- 2

deficient skills. The procedures used in such training include model- o
ing, tesppnse rehearsel, and therapist coaching (McFall and Marston, .
1970). © . C

L 5

Assertive training hesfbeen used in developing a wide tange of .«

: o . & : v e
interpersonal skills (Nydegger, 1972; Serber, 1972; Wolpe, 1970). The
'skill to exhibit an optimum level of assertive behavior for a specific

situation is directly related to the ipdividual's '"sense of competence.'
, ctly p

[}

It is'onl; th%eugh the perfdrmance of en apfropriate level of assertive
. o . . S
‘beﬁavior that an individual%is able to experienee successful outcomes °

. . ) o // hd
in dealingswith the social eﬁvironment‘wiqhout experieﬁcing uppieasaht
side effects as a concomitentaof'such_outCQmes. - |

o

' . The relationships among "winning" in a transaction with the social ]
environment, the experiencing of‘hnpleasant side effects, and the, 'x
appropriate level of assertive behavior are shown in Table 1. - - S,
o P ° s I" - ',.l'
. ' .~ . Table 1 - e y > .
RELATIONSHIPS- AMONG ASSERTIVE BEHAVIOR, WINNING IN
fSOCIAL INTERACTIONS,:AND UNPLEASANT SIDE EFFECTS . -
N  Assertive Behavior ',Q Win Urnpleasant Side Effeéfs"

Underaésertive S ‘k No- ;'Yés (e;g., feelings -of low -
‘(passive, submissive, - self—estee@, incompetence) 7 .
non-reactive) . . oo '

Appropriately "~ +Yes No )

© Assertive : E o B . o T

Overassertive .. Yes Yes' (e.g., feelings of rejec-’
(over-reactive, ’ ’ ' .tion, dislike) .
dggressive) I _




]

. ' Only by displaying appropriately assertive behaviors does the' o - -

b -

- » ‘ . ) . : i B N .
individual receive positive reinforcement for éxperiencing succdessful ‘ : -

outcomes in interacting with the Social environment (Alberti & Emmons, 1970).
’ . ’ ’ : ' N . o 0

2

. Assertive Training Model ‘ A ' . )

. N

Based on the fundamental principlee and techniques of essertive

i

tralnlng, a model for prov1d1ng such tralnlng in a group context was

- i

developed. This model, relylng heav1ly upon the behav1oral rehearsal

[y

approech to behaVioral therapy, is shownrin’Table 2. Descriptions of
each step shown in the model are presented/immediately following Table 2.
Table 2 . .

%

" GROUP ASSERTIVE TRAINING MODEL-

Step 1. Investigate o ' ' e B e

T . Step 2. Role;play

Y

Step 3. Feedback and Guidance ' , o »

- Step 4. Model ) : o | ’_ B

IR ’ _‘.:Step_5. Feedb;ck‘and Guidance | |
. s;ép 6; ﬁeheetsal - b‘ | - ‘g}

'Step:7} Reinforcemeot , L ’ B, o A

\

e - . . .
v . o ‘

Follow1ng are complete descrlptlons of eaell’ utep 1n,the model

Step l——Investlgate In the comfext of a small group of peers, f'p/?’*”

o \

-~ \

each partlclpant is questloned to 1dent1fy 1nd1v1duals who have experlenced '

> [}

o unrewarding social outcomes due' to fa;lure to penform appropn%gtely asser-—

tive behaviors.




- . BN . . 7 ° * ’ ) L o )
0 Step 2--Role-Play. One of the individuals who has”identified such

4

an experience in Step I, role-plays a°specific situation exactly the way

it originaiiy happened. Nther group members participate in the rolefplay ’

~
r

‘ds necessary. . - C L -

Step 3——Feedback‘and,Guidance. Feedback'on the performance of the-

¢

1ndiv1dual hav1ng the behavior problem is given by the group. The only?

F3

type* of feedback perm1tted is positive relnforcement wh1ch is provided

1

n ~ to some aspect(s) of the performance.,'Guidance in\the’form of ‘'suggestions’

is elicited from the peer group as to how the observed performancé might

be improved. S ‘ L S O B

Step 4——Model; One of the other particiﬁants‘in the group“rolerplays e

the or1g1nal s1tuat10n incorporating the guidancefprovided by'the group.

members. The group member is modeling more effect1ve performance for the
. . N - . . 4 ‘
original~actor.4‘ - o, ,7:- I . -

Step 5——Feedback and Gu1dance. As'before,stme aspect(s) of the el

‘ n -

[ - v . . .
actor's performance are pos1t1vely re1nforced by the . ~group and the in- CeT i
7 \/fstfuctor. Group members contr1bute suggestld s as tc how the performance ' -i

v ’, ur . ) .
could be made more effect1ve for the 51tuat1on. . . v =3
“ Lo . : . . B
vz i b,
Ll

Step 6~--Rehéarsal. 'The’original actor a galn role—plays the same

'

.

s1tuat10n. His performance should now be modlfled‘by‘the.guidance and

S . |
mode11ng whnch'has b’en‘prov1ded by the other group members.

: LI |
Step-7——Re1nfoLcement. - There are two phases in. this step. In'the v : .
i
|
|

. -
i

: f1rst phase, the 1nstructor and peers p081t1vely re1nforce the mod1f1cat10ns
, B B Sy &gx - " . .
to the or1g1nal performance which have- resulted . from the group guldance.

- e [ :
+

The second phase occurs at the time of the next .group meetlng and is

Tos
“

wRc - - - 18 o

Aruitoxt provided by Eic: . o~ . v . - - e . . |
. . - ® . N . N -
. . . . : . - L N -




2

P P o
. - . . .
f . : -

focused on encouraging and reinforcing'the»transfer of training to other

social situations. At that time, the instructor determinesiwhether the

o

individual'with the previous skill'deficiency has implemented in real life
any of the guidaHCe which has,been‘providedlby the;ggpup.;}An§ implemqntaf '
tion attempts’ by the individual are positively reinforced by the group.

This model 1q’.'rrently belng used by-the treatment staff in prov1d1ng

A

1nterpersonal relatlons training to the residents of the Eufaula AdJustment

-

Center (a.state mental health facility), Eufaula, Alabama, with great success.

- The model is designed to capitalize on the reinforcing properties
. o . . ) . L x’;n““
of peers for the adolescent and post~adolescent. To the extent that

e ‘a

Y
1

. . N N\ . . K )
such an individual receives positive reinforcement for developing skill

in demonstrating appropriately-assertive'beha&ior, the greater the likeli-
hood of such sklll generallzlng to. future soc1al 1nteract10ns.

Numerous studles ‘have emplrlcally'documented the 1mpact of classroom

]

peer relatlons on a student s self esteem, atﬁltudes toward school and

utilization -of academic’potential. Schmuck, et et al. (1963) summarized a
. iR o
‘variety of studies which showed that academic potential was legs effec~

" tively utilized in the classroom situation by students who felt the{r

» ° '
. . - b

- peers did, or might, reject them, and that. their attitudes were different
from those of other students. .

e
. >

While such concerpgs. are typically -adolescent, they can assume a

. ¢

N . N v < N : .
‘different and dangerous meaning -when they occur between students of

@ - . . N

different races. T .

a

The general view that prolonged social interaction between races in

i

the classroom situation would im#rove the quality of ‘interracial relations -
a : . v l -

, 10
\)( ' .“ - '.l; | * . . ‘ :
(RIC o180 e
i e B T . : | :

o o . 1}\,7' . : ‘. A. / . - ) - | .'. - ,'_.'

sy



has not frequently been found tg hold (Ches1er, 1969)'. After a year of 4

attending a desegregated Southern school many Negro students 1nd1catedF

[ - -\L.I. [

that little additional faith and rapport with: their white classmates had -

)

. . been. developed R L o SR )

o

Not only the . quality of interracial nelations, but the 1mpact of

.

the 1nteraction upon members of the minority group have been,examined

As. suggested by Katzenmeyer (l963), academic performance of a Negro )
'ﬁstudent depends upon a communality -of experiences with white pupils, the'

adequacy of his performance having increased'as the degree of social

T  interaction increased." ,

- "

. \ c . e
Inexperience.in_interracial situations, and deficiencies in ipter-

personal behaviors may combine t6 produce interracial inciderts ofY grave

significance to the community - : ' t ' o -

.- ! 2

By prov1d1ng a training situation in which the student receives not
'only training in interpersonal relations, but also is made aware of ‘the -
\ .
beliefs. and assumptions underlying the behav1ors of members of the other.

race, the potential for 1nt°rrac1al incidents is diminished’ greatly. In
N ~ » ' . ' B & ‘
addition, as one approath to preventive mentalrhealth, this?training is °

of tremendous value'in and of itself. : ‘ ' X

»

Frhay,

. E .
¢ )

An additional benefit of the agsertive training- model presented

~ -~

gt

' earlier is that 1t 1ncorporates‘the concept of peer 1nstruction.' ?eer

instruction is a training technique‘which has been used with great success:

° i

in many'situations,p:Thﬁwgroup setting allows the individual to receive
specific information about suggested behavioral changes from!his peers

»

with whom he interacts on-a daily basis.. = !
11

Aruitoxt provided by Eic:

e




" was also developed and conducted for the teachers..’ This.workshop'was‘

APPROACH | | N -
o . PR ‘ 3 CE B § .
The assertive ttaining'modellwhich was pfesehted in the preceding//

section was used in oxder to accomplish the specifieddpurposes of tﬁe

4 y -

- project. The mode; was followed in providing training to both'vclunteer ’

high_ school students and teachers. o . -

3

It was felt that making such tralnlng avallable to tﬁe.teachers

/

Vwould,enhance the effeCtiVeness of the ptogram. An additlonal workshop

Fite . ' . ' , . . . . . ’
foggsed on increasing the familiarity of the téachers with certain
. » | p - \

techniques of classroom management.

Each component of the tfaining program is described below

&

TEACHER TRAINING

Contingency Management'. o L »

F -
. -

Teachers in the,two high scﬁools in Taylur County were given the

opportunity to attend a two-day in-service instructional workshop on

. classroom management techniques. :There were several reasons for providing.

this training to the teachers. One reason was to increase their
skdll in positivelygteinforciug student -behaviors in a consistent fashion.

. ) : , : o ® » -
A second reason was to increase the teachers' effectiveness in concentrating-

on the observable behavior Cf'students,'rather than on their motives and

- e T b

) ’ '-... i .- . . . . Q@ ! .' .
.other affectiVe characteristics.. This second reason was considered

‘eespecially'important in light of various IWterature which supports the

contention that’ the teacherﬁcanvmodify and control the performance of

-

. - . ) . : R
.

lDr. Paul Caro, HumRRO Divlsion No.'6, adapted rhe procedures suggested

by Alberti and Emmons (1970) to the specific¢ situation in which th1s

-0

prOJect was conducted

‘12 ,

ERIC . 21
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" '

students, both' academic and disciplinary, by~c5ntroi&ing her own

' responses_(e.g., Hall, et al.; 1968; Madsen, et al.;§l968).

*

Interpersonal Relations Training - ’ ’
Seven of the high school teachers also participated in a two-

- . - 1
¢

week, 1.5 hours per day, 1n—serv1ce assertive training workshop.; The
assert1ve training model prev1ously described was used in administering

the training.

3 . ) 'A‘ 3 G ‘ . 0 ) ’ -.
Several considerations were involved in the decision to provide
. P : . . .
such training to ‘teachers-as well as students. it served to

First,

familjarize participating teachers with the program. Secondly, in the.

%A
evernt- a teacher des1red to participate in the student training program,

‘she would have sufficient 1nformatJon concerning program techniques and

ERIC

BRI A v 7ex: Providod by ERIC

IH ) '
. . O . . L Ut

procedufes to actively contribute to .the session.

Additionally, it was

-3

deemed likely that several.teachers might be needed to serve as studentb

training grohp-ihstrnctdrs. If this need materialized, -the vdélinteers
would need"adequate information about the-training in order to function
) - \- . : : : .

Finally, such training has the potential for increasing

effectively.

comfunication among teachers, as well as between students and teachers.
Tradﬂtionally, teachers are portrayed as fully autonomous profesaionals.

o T

Such. a perception decreases the likelihood that a teacher will seek adv1ce
’ L
or assistance from a peer ot a supervisor due to the perception of a pos—

sible loss of esteem. To the extent that communication becomes more.open,

‘
'

the teacher is more likely to make and less likely to anticipate a negative

reaction to a request for advice or assistance. N

-

13 N




STUDENT TRAINING N

The assertive training model was used for-providing_interpersonal

relations training to volunteer high school students. This training )
: . L . ] _ _

nas conducted in two phases; each of which,is separately described
below.

‘Phase I° o - . : e

One purpose of this phase was to train students to serve as inter—’

personal relations training group ipstructors, ‘which groups are comprised
of fellow students. Students were selected to participate in the Phase
I training on the basis of maturity and competence as judged by the

school.administration.j Since the Taylor County School System is ¥

segregated on the basis'of sex, it was necessary to select 30 students

in each of the two h1gh schools. The selected students were'then asked

to decide whether or not they w1shed to participate in the training

program. - , . ' .

I

The training provided these selectedwstudents'was'twofold in. nature.
@~ 3 i
- First the participating students received 1nterpersonal relations train-

<

ing through application of the assertive training model. While these
v \.

stddents,.by virtue of the'selection criteria, were; less in need of

.

interpersonal relations training than the average high .school students,

N

it was necessary that they be thoroughly familiar with the training

» . -

model and procedures. Secondly, the participating students weré

"

instructed in eﬁfective»procedures for leading_a discussion group. §

During this phase of the training, groups of not more .than 13 stqdents

'
T i

13 o
were established and scheduled for separate meetings. Each group met

ERIC. - S S

i e R : e
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TIL. ‘

e |

" for\one hour per day for three weeks,

by a HumRRO staff member.

II

e were concerned with/previding inter—
/ : . / :
to all high school s dpﬁEsAwho wished to

The activities in this ph

par igipatﬁ in the pregram. Each student wag free to.terminate participa-

s . B .

vere selected to serve as inter-

» v s

relations training gr-/B/instructors during Phase II. These

-

ents were selected on phe basis of the HumRRO staff's judgment of

the capability of each#hdividual to serve as a ﬁeer‘instructor. The
HumRRO staff serve /}ﬁ a consultive, supervisory capacity during Phase

-

.The }righ school'studehts wishing'ﬁo’partiéipéte in the program were

) aséip;ed to a discussion group composed of up to 13 vqlEnteers and two

Q

RIC L

pger. instructors who had received the Phase I training and were assigned
v i <

. ‘A' [~
to each discussion group.to facilitate effective control and member par-

‘ticipation. Each discussion group was assigned a location suitable for

o

discussion, and was scheduled for a one“hour session edch week.. ‘ -

&

u

Iqsoéar as schéduliﬁg and available stuaentsipermitted, each ethnic
group .was represgnted(in evefy'discussion group. EStablishment of
»trainiﬁg groups having memberé of both races as participants prqvided
a specific‘means~of increasing the level of soéial‘inte;action‘btheen

members- of the two ethnic. groups. In addition, the constraint contained

o -

in the training model that onlyapositive~reinforcement be provided for

P

’ - 24
15
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participation ensured that the increased inter-ethnic group interaction

i -
: &

wasvpositive in nature. . i
A v1deotape ‘recorder was used to rLcord the role p]aylng aspect
of the training. Lach partlﬁlpant v;e%ed the. v1deotape of the role—
Vplé& énd then uséd this inférmation in!the course of‘ﬁeﬁeléping an
effective'behaVioral strategy for deaﬁing with>a specific type of social.
situation. o ? T L 2
The Phase IT act1v1t1es were’ 1nyt39ted~as shortly after the éompletlon

- :
f

le, thereby minimizing the performance’
. ‘ i , : L L
‘decrement of the studentwmdeaders 1njconduct1ng discussion groups. :
\ i ) .

evaluation wire develoPed to assess the effective-

of the Phase I tralnlng as was feasd

N EVALUATLON
\
_Several types of

‘s

ness of the in r//;sonal relatiogs tralnlng program ' Each type of

evaluation Used is dlscusued'bel W.

Phase I -~ Student Reactions

%

nd value of such®a program. This ques~-

perceptions of the benefits/
. . M !'v ' . ‘ )
" tionnaire is presented in Appendix A. ; ‘ . N
v - !

Teacher OBservations - A

J D e

“ E PR . .
At the end of the school year, a list of the students who had

participated in the interperéonhi relations training prégram was dis-
; /- o : "o.
. tributed to the high school teachers. Each teacher was asked to briefly

e indicate Eny observed changes in the interpersonal behavior o£ each

student. The teacher was instructed tobrespond only for%&ﬂose students

4

. . ' 2 {3 4 s B
Q ‘ » : ‘ 16
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. \ . . ) _.
with whom sufficient contact had occurred to provide a reliable data

: _ S . C oy .
base. These observations were obtained’through'administration of
. ’ B ) : ! \ " +
the Student Assessment Form shdwn in Appendix B.

o
5

Ny P . o
Student Questionnaire . °

The specific purposes of the interpersonal relations training
program were presented earlier. A'questionnaire was developed to -

measure the extent to which such purposes were achieved. The

-

.questionnaire was ‘administered ‘at the beginning and end of the school

year."Each.of the measures is described below. A copy of the ques-

tionnaire which was developed on the basis of each included nmeasure is
shown in¢Appendix C. The rationale and score interpretation is pre-

sented in Appendix D. o . .

1. Measurement sof an increase in interpersonal competence.
i "".",u,‘.

R \ §
& ) ¢

This was assessed by administering‘a behaviofal inten-

+

tions form to the participating students,-both before
- and after the interpersonal .relations training. Following
° 9
is, 6 a description of, this form.

a. ‘A number of interpersonal situations designed’ to

_measure the individual's assertive behavior were

identified. Examples,of such situations are ‘as
follows: your friends are inferrupting'your

‘studying; a teacher asks you to stay after School

5

ey

ERIC

Aruitoxt provided by Eic:
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Aruitoxt provided by Eic:

[

n

»

and help her; a friend of yours asks you to do’ -
a favor which could seriously inconvenience you;

someone ‘in front of.you in a long line.wants to

-let hi% friends ih the line.
. , o
b. A number of alternative behavioral descriptions

reflecting different levels of assertive behavior
s

o

were listed. . )

c. ‘The individual then ctiecked the behavioral descrip-

3
tion ‘which best describes what he would do in‘such
a situation.

A score was then assigned which reflécts_the level of

assertiveness exhibited by each individual.

'Measurement of changes in repqrted communication problems.

A questionnaire was.developed to determinme the extent of

communication problems reported, at thg beginning and ond

" of the séhpol year béﬁween (a) students and teachers and

- e =

(b) students and étudents, with special emphasis placed on

the perceﬁtage of interracial'communication problems. A~

$range 6f both stimulus persons and activities was used to

identify the locus and type of the most frequently per-

' . .
ceived communication problems. v ,

Measurement of changes in studefits' reports of feeling

3
d

. rejected by their peers.

I3

‘b‘



A form eliciting the students' perception of rejection

‘r

by peers was déveldped. Specific item$ reflecting - ,
53 . | ." - ' ' C
’ perceived interracial rejection were included.- ..
4. Measurement of changes in attitudes of students toward :
« ° a. Schaol. . . L . p o o
. ) . ) ) - !1 * ) . . .
.b, Teachers. , N . o
s - ¢. Members of the other race. - . -
These three attitude measures were administered to all i
was used to assess each of the various attitudes. - *
' v B - T
5. Measurement of chahgés in interracial interaction-
o The extent to which a member*of the opposite race was -

\ selected for participation ip a specific typeiof.act1v1ty
) ¢ ’ . 34

was used to assess. any changes during the course of the

‘high school students. The semantic differential technique .
. | S \
. : |

school year. - .~ .

FRIC . S
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o RESULTS . o

STUDENT PARTICIPATION N

Phase T R A ' - *
ase 4 - v - :

=t

Tweﬁtyvof the 60 students-selected:bi-the ébhool adminisiration for’
partiéipatién in the Phaézal’traiming electgﬁ not to attend the program.
in addition, seven students were forced t& drop.out of the program due
.tovscheduiiﬁg conflicts which‘developéa. rThere?were 13 studenté at the
 Téy;or County Boyé School and_20 stqdeﬁts at the.Taylor.COUnty Girls School
who completed all of the -scheduled Phéée'l;éctivities. Six of the boys

and seven of the girls were selected to serve as interpersonal relations
B ¢ L

training group leaders during Phase II af the brogram. : ©
D K . = e :
Phase ‘T : A o
Several of the students participated in the -entire Phase II train- : .

ing activities, while others attended sessions only for omne quarter.
* At the Taylor Courty Girls School,.22 studgﬁts pérticipated during the

second quarter-only, 8 participated only during the third quarter, and

18 participated for both quarters, for a total of 48 student participants‘

in the program. Parpicipatipn in the program at ?heATaylor County Boys

:

School was lower. A total of 25 boys signed up for the program during the

second quarter; but twé—thiras ofithis number had dropﬁeﬂ out of the
,.program45y‘the end.of ;he quartef;_ At the\begiﬁning of the third quarter,
.seven Boys'gigned up;for'the program-and‘participated until the ﬁrogrém was
"tgrminated shottly'before'tae end of the school yeéf. a o - o

e




,PHASE T STUDENT REACTIONS't' .
. - “The verbatim responses by 29 of the students Who‘participated in Phase -

"I to each item on the.questionnaire‘are presented ‘in Appendix E. .Where.

appropriate,'these responses were conteht-analyzed in order to develop
. 2 N LT ' . . BN
summary statements which accurately reflected the student perceptions of

. . . +

‘the beneflts and value of the tra1n1ng program i o B

"o -
.

All 29 of the students reported that they enjoyed the program and

l." . -

_felt_that they had learned something. The majorAty felt that the pr1n01pal

&

learning involved increased skill in controlling the1r~own,behavlor.‘ Other

learning which was reported by the studentsfinvolved increased awareness-of

the effect of thefr behavior on others ‘as well as greater skill in tech- g

)

niques of‘interacting‘and communicating with others.
A majorlty (25) of the studenta reported that they had used some of

the new behaviors Whlch they learned in the coutrse of ' the trainipg program.

4 v
J -

As eéxpected, most' of'the new_behaviOrs involved dealing with others in'a
more direct, less submissive-manner. Several of the behavioral chianges

1nvolved 1ncreased control of the students own behavior

]

Alw"st all (é\) of the students feltAthat most h1gh school students

wouid benefit from assertive training. —The chief benef1ts percelved by
the students.involved inpreased'abiiities to get along with others and to
control one's- own hehavior,'esheeiaiiy in regard to avoiding viofenoe.

' %he same‘number of students (28) also felt that thevschool;benefits )

o from an assertive training program for the students. The principal

benefits perceived by the students were decreased violencé and fights,

b",'
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1' . 9 : V:
- increased discipline, more positive sgydent attitudes, and an increase in .
“ ‘ . ’ N - A

’

the students' skill in coping with various problems and sitUations.

In all but a very few cases, the student reactions té& the 1nLer~‘

.
3

. personal relatlons tra1n1ng program were extremely pos1t1ve with numerous

benef1ts perce1ved for both the student participants and the school system.

TEACHER O,BSERVATIONS. ' C oo

- Late 1n the 1973~ 74 schoo] year, the h1gh ‘school teachers wéfi re—

. ,ftu .“ -
quested to prov1de 1nformat10n concerning observed changes in the manner “

o : .

in which program participants dealt with .various interpersonal situations.

S : . ~ 7 : s
The Student ASsessment_EG@m was used to obtain this information: Only

: . . . 'y ° N
those students ‘'who' remained in the program for, at least six sessions were

' - o

assessed by the teachers. Althonch ne teachers were reqhestcd-to describe.
I3
s1tuat10ns wh1ch 1nvolved changed” student behavior, most of the teachers

-

who responded to the quest10nna1re stated the type of 1mprovement rather

-

AN

than the situation in‘which-the change was observed. Add1t10nally, 2 number
oo \ : . .

3
'

responses to interperso“\l situations. The responses of the 14 teachers

. are presented in Appendix F. 'The remaining'18 teachers in-the high.school

4
_;‘(

system had/not 1nteracted suff1c1ently with any of these part1cular students

to judge changes over. the school year. However‘ even the teachers who did

respond to the form were not able to cite changes for every student on the

Y
(=N

list. The reason for not c1t1ng a change for a part1cular student may have

been either that no change=had occurred or that'the teacher was not suf-
% : :
flclently acquainted=w1th the student to spec1fy any changn over the school

¥ ',-_>
year. Whatever the reason, no changes were described for 41.5 percent

[y

(or 47) of .the student part1cipants.

.
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Ten of the 58 changes asspciated with the 48 students were in line

N N

N :. !
. , oo |
with the instructions’on the student assessment,form'and involved,be- _!
havioral-changes in the interperSonal area. The behavioral changes

s

Lok . o
" N . ’ e

described generally involved appllbation of technlques and strategles
# ‘ n

whlch were covered in the 1nterperoonal relatlons tra1n1ng program(

. These reported,ehanges were very effective'instances of applieation,of ' . !
»

the traihing principles;j

Thirtv of the 58 descrlptlons reflected improved -academic per—

T D

e - B

Brmagce. Whlle improved Sklll in 1nterpersonal relatlons has, on

- - Al

‘occasion, been associated with.academic improvement, n0“additioﬂal data .
IS - o : = . ) ’ .
was available to determine a relationship between these two factors for
Yo L S0 : : * T '
this project. : -
. . . . . . < X . . M
~Seflen” of the 58 descriptions concerned'improved personal hygiene, - . 4

ES

(ST

while-5 of the descriptions 1ndlcated a cooperatlve 1mprovement. Al-
though these specific,tobics were brought'up in several of the training
. . . o .

group sessions, no data is available to relate such changes to participation

Lo

in the training program. °

: S‘TUDEN'.L; QUESTIONNATRE ’ i
| "The student'queatioonaire.contained six separate meaeures. Each of'these
'measuresfwiil be presented below:amd the results obtained through administration

SN . o .
of that measure will be'shown. 6n each of the measures the»studeots other than -

“ - Ce |

. s . ) . - v
the program participants were broken out on the basis of both. sex and ethnic
- group. The program participants were not.divided on the same basis due” to

~
-

. \)' o " . . | o _2122 i K N
'ERIC - S < B
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the relative number of participants versus nonparticipants. The five groups

for which results will be presented are:as follows: (a) progran part1c1pants,'g
- (b). white females, (c) black females, (d) white males, and (e) black males,‘ba
The results for five of the six measures will be presented in twohways.

,,First; the significant changes over the course of the school year as shown
‘ ) o o 4.; o? . . . '»
by the pre- and post~test scores will‘be presented. "fhe statistical sig-
nificance of the change in the form of a "t" test and associated probabi ity
. . e S o s r 5
of occurrence will bé presented for each group. Second, .the end of s 00!

year (post-test) scores for each group were compared by means of "t" tésts.

“The differences Which were significant will be ShOWhv“

' . . +

The complete listing of the "t" tests conducted are shown in Appendices

\

G and,H. ‘The results for the sixth measure, a sqciometric type'of assess-

ment, will be presented in Appendix I. The Tesults will be presented in the

L3

form of a_freouency of choices for.members of the same and of at least one
; ) ) N . L . . . N ' R
member of the opposite race  for each of three criteria. It should be noted

that the n's shown for each group may be discrepant\with the‘numbexs pre—

£

viously 1nd1cated since the criterion for inclusion in the analysis required

"that the student have«scores for both the pre— and the post—test. In addi-

3

tion, the sample sizes ‘may vary between measures ‘on the questionnaire, as

-

o ‘some respondents failed to complete all sections of-the questionnaire.

What Are You Like? -

v . ‘ .
A 5 , . : . :
\ - The first measure in the questicnnaire was designed to measure the level
'%f assertive behavior of the respondent There were 13 situations presented

th the respondent for which. he was required to select one of four response

T

g : PR

. ‘ . N T e
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. v S A e
s v . . : :
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ki

v
.

alternatives. The‘response alternatives'were weighted - and the larger the ' .
respondent s score, the more likely that assertive behav1or would be ex-

hibited., . o - o : . .

[ :

The results indicated no-change over timé in. the mean scores for any °

of the groups. In-addition, there were no significant differences among
" < . N . .

the mean pgst-test scores for the five groups. In general, this measure

” 1

~.did not seem to discriminate among the groups. . ' : , S - -

N . . b . . . : .
\ .

What Would You Do? . ‘ S . .

- ' ) ' - . ’ !
. o .

Th1s is also a measure of assertiveness. The respondent was required.

&

to select one of six behavioral alternat1ves for each of six situations.

1 »

‘A score in the 21 26 segment of the scale was designated as reflecting -

appropriately assertive'behav1or.<

» ¢

-/a,&
Three of the'five)groups showed'significant increases in mean scores
for this measure. Each group score was closer to the "appropriately

] .- - ’ ) . : -

assertive' section of the scoring dimension on the post-test than was '

oi:served for the pre—test.'vThc.three groups, their post-test means, and
’ : A ’ f. . . . . !
‘the. associated probability of such a change were (a) program participants

-

(19. 72 p<. UOl),‘(b) white females (l7 93, p<: 01), and (c) white males
(l9 04 p<. 05) ' Comparisons among the post~test means for the'groups

'1ndicated several s1gn1f1cant differences. Program participants scored

. /”"/> EN

;lsignificantly higher than white females (t 3.36, pP< OOl) White females

:also scored significantly lower than white males (t=1.99, p<: .05) or black

~

males (t=3, 91 p < OOl) Black males scored significantly higher than

black females (t 2.48, p-< 02) or white“males (t-2 07, p<< 05) vBlack.males

did not differ 1gn1ficantly from the program participants.

™

' .
/ ATV 7 .
& : N . - .
. .

e = .
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Understanding:People!'

e "Thishmeasure dealt witle reported‘communication problems between the

' respondent and various stimnlus groups. The higher the meanvscore, the -
more freouently problems'had been‘experienced in‘communicating'with a

specific group of stimulus persons. The three stimulus groups which were

e\ .-
included in this measure are presented below.

Regpondent-Teacher. There were no‘significant changes in the relatively
‘ T - , .

low level of reported communication problems for this relationship. In-

°

' tereStingly enough, in.a form administered to the teachers to ascertain
their perceptions of communication problems with students, the mean score

was 15.3; which is very close to most of the group means.’
\‘ ’ . o .,\ R

+ -~There were some‘significant differences'amghg thie sgroups on the post- '
test comparisons. Black males reportedﬁsignificantly more communication
problems in dealing with teachers than did program participants (t=2. 72

: p<: Ol) White females: reported significantly fewer communication problems : %@E

‘with teachers than did black females (t= 2 7, p<: Ol), white males (t= 3 6l

p<< OOl), or black males (t=4. 37, p<. OOl) No other significant dii—' . '
ferences were identified. - g o _' ' .:_ ¢

T

. Respondent-Peer of Same Race, Opposite Sex. There were no»significant changes

‘over the sc¢hool year in.this measure for any of the groups. One reason for

this 'lack of significance was due to the large'variance noted for each group.
H 4 . hid . : z . X - : N R . ) .
The between_groups‘comparisons resulted in identification of several
significant differences. White'femalesvreported signiﬁicantly'fewer problems

)

in communicating with this group of stimulus persons than did the program'

participants (t=2.22, p<.05). White females also reported'significantly fewer
A . i - _f )
30 T
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problems than d1d black females (t=3. 45, P < 001) or black males (t 3. 31,

[ . - -

p<: OOl) White males also reported s1gn1flcantly fewer communlcatlon

1problems than did black females (t=2.9l, p<:.Ol)'or.black males (t=2.82,

-
’

A grend in the data which was not tested was the fact that the mean

o ’ ) ' ” . ) S i .
scores for males decreased over the year while those for the females
‘reflected small increase. in communication problems.
.L , o . B . : . ' -t )
Respondent-Peexr of Another Race, Same Sex. As with the other -two stimulus

-

’ groups'ingluded ih this measure, there were 1o s1gn1flcant changes over

" the school year. Simila¥ly, in the post—test comparisonq, white females ]

L L N R T ‘
reported significantly,feher_communication problems than did program
participants (t=2.29, p< .05), black females (t=2.74, p<.01), whife

males (=445, p<‘.001")'; or black males (t=3.89,,p'<.0001). White males

_ reported s1gn1flcantly more problems than did program partlclpants (t 2. 65

p<.01) or black females (£=2.31, p<. 05). -~

In comparison with the preceding stimulus category, the mean score for.

white males was the only one which substantially increased for this stimulus

category. ’
 Summary. None of the groups exhibited any change during the school year'

concerning the level of experieneed_communication_problems'in_dealing with

the’ three groups of stimulus persons. : . A

How Others Feél

e

LN
-

- The extent to "thh the respondent has felt rejected by various groups

- -

,of stimulus persons was the focus of th1s measure.A The larger Qhe score
. . . : \
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ks
”,

the[greater the respondent's sense of rejection by a stimulus group. The
three stimulus groups which were included in the questionnaire are pre-

_ . _ - . o S .
e ) . '

sented below. . S . .

.

v

Other Students. The program participants were the only‘opes to ahow sig~
. X o . ‘ 2 : L
nificant charges over the school year. Program participants reported

_ 's}gnificantly'less perceived rejection at the end of the school ﬁear than
,.the perceived level at the time df-the»pre—test (t=2.40, p=.02), The
between'groups comparisons identified a single significant bost—test mears

“difference. Program participants reported significantly less perceived

rejection by»otherratudents than did the black females (t=2.29, p<.05).

1

Members- of the Opposite Sex. Three significant differences iﬁ‘Bre— and

posgt-test mean scores were noted in.connection with this stimuids group.

"

{vProgram participants reported significantl? lower feeling of rejection by
members of the opp051te sex for the post—test than had been felt at the

beginnlng of the school year (t=2. 05, p<. 05). Borh black females (t= 3. 07 o

.p <. 01) and black:* males (t=3.08, p<: 01) also reporLed a._ decrease in per—”

—cetved” reJectlon by members of the opposite sex over the school year.
. f ’
There wete no algnlflcant differences among the grdhp.posq—test mean e

scores., . 3 . . . ;
» : : o f

Members of‘Another Raceé. One grodp eahibited a significant‘change over the
sehddl year‘in.the degree of perceived*rgﬁection by members .of.another -race.
,The white males perceived significantly less rejettioh by members.of another
race at the end of. the school year"than‘they had at*its beginndng (t=2.22,

p<.05). - . . L
s : . ‘ . .
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There were no significant differences among ‘theé groups at the end of

the school year in the péfﬁgiVed level of rejection by members of another - -

race. “ - . ' e

~

Summary. The white female group was the”only'one'which di{ not demonstrate
ény significant change invperceivéd level of rejection during ‘the course of

' o . o " .
the school year. The white male, black female, and black male groups each

éxhibited a signfficant decrease in perceived rejection by a s{hgle stimulps
group. The program participant group demonstrated significant drops in
reported Eejection by two of the- three stimilus groups.
’ & L . - »

" - : ) ) \
¢ . .

How DQ You Feel? - .

> v S vy B .
E

. - \ . . -
This measure elicited the”stuﬁpnts' attitudes toward four d1ffergnt

referents: (a) teachers, (b) sfﬁ;;l, (g)‘bi§E§7§;ﬁdéncs, andv(d)Vﬁhite

Q

students. The semantic differential technique was used to assess the

o

strength.of each attitude, with a higher score indicating a more positive

.attitude toward the refepeﬁt. ‘Results for each of the *four attitude

objects are presented belaw.

”Teache%s. Three of the five student groups demonstrated‘éignificant chénées
in their attitudes:téward tegchers dufing the couﬁse 9? the school year.
The three érqups whiéé displayed'less positive attitﬁdes toward tqgchgrs at
_the énd than at the‘beginning of the échool year were (a)'black‘females

-~

(£22.90, p<.01), (b) white maleés (£=2.10, p<.05), and (c) black males .

(t=2.23, p<.05): vPrdgramvparticipants and white females did not appreciably

change their attitude toward teachers.

1




-

o

g

cdifferent from each other.

n
"
. . . ) . »

“The compariscdns of ,the post~test scores indicated that the attitude”of

= the white male group .toward teachers was_significantly less positive than
\ v ! o .

that of the (a) program participants (t=2.83, p<.01), (b) white females

(t?3l9l,vp<(.9015, (c) black females (t=?l40, p<.02), or (d) black males

'(t=3.43} p<<.001). The attitudes of the other groups were not: significantly

i
— . ‘ "

“

School. The attitudes of three of the five student groups had signiﬁieantly

changed‘by‘the end of the school yeat. The grOups which'had developed less

" positive attitudes toward school were the (a) program part1c1pants (t 2 Sl

p<<.02)] (b) black females (t=4.79, p<.001), and (&) black males (t=2.56, -

v ' . . . ¢

p<.02). =~ o - e e

’

- ) . N T ‘.
In compgring the post-test attitude scores, it was determined that the

- v N

white male group had a signifiéantly less positive attitude toward school

than did the (a) pfogram participants (t=3.93, p<t.001), (b) white females

o (t=5.25, p=<<.001), (c) black females (t=3.53, p<.001), oc (d) black males

b -

(t=2.31, p<:;os). f s o L e ’

- S 4

While every group displayed an attitude decrement during the year,. the

. “ [ .
pre— est ccore for the males was lower than the post-test score for uﬂy of

the remaining fqur groups.
. ; ’

L Com . . » : 4 .
Black Students; The_attitudes of the five groups became less pesitive'toward

black: students dur1ng the school year. The program partlcxpants (t=2.81,

€3

Tp<L. Ol) and black females (t 4.49, p<<.001) were the only two groups which

displayed a s1gnificant shift from the post-test p051tion; “The attitudes

»

' of the two white groups® remained essentially the same, while the attitude of

39
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the black males became slightly less positime.

‘

. a s ”
Comparisons among the groups on the post test att1tudes showed several.

s

1

‘significant differences. The attitude toward blackastudents of the white

o 4

male group was g¥gnificantly less positive than were the attitudes Gf

. Ya) program participants (t=8.76, pA:.OOl) (b) white females (t 6 . 30

p<.001), () black femalea (t=11. 08, p<( OOl), and (d) black males

(t=11.87, p<fe001). The attitude of the white female group wWas

”

ig—

n1f1cantly less p051t1ve thﬂn were the att1tudes of the (a) program

. partncipants (t 3. 95, p<C.001), (b) black femaies (t 6. 50 p<. 001), and

.t black males (t=8, 67% p=<<. OOl)

" was sign1f1cantly lower Lhan the attitudes of the (a) black females «(t=2,29,

]

p«\ 05) or (b) black malgs (t= 4,13, p<. OOl) Black males showed a sig-

nificantly more positive attitude toward black students than did the black

'femaleigroup.(t=2.l2, p<il05)) o : - A ‘
P o ! . a2 . ‘ A » g .

4

' White Students. Three of the five groups demonstrated s1gnif1cant time-

v

related changes in their attitudes. tOWdrd wh1te students. Fhe three groups'

which displayed a'significant decrease in the pos1t1vity of the1r attitudes
toward white students were the (a) white females (t=2.21; p<z.05), (b) black

females (t=3.30, p<=.01), and (c) black males (t=2.F8, p<<.05). _The other

s two groups dcmonstrated only negilgible sh1fts between the pre- and post-test.

Comparisons of the pdst- test scoresg Tesulted in the identification of

several‘significant betweenJgroup attitude differences.
. .

The attitude'of the

white female group toward white students was significantly‘more positive than

that of the (a) program participants (t=2.60, p<<.01), (b) black females
. . "e&g“." - . . ‘1 . »

10
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‘The attitude of the program participants{
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am§1ES (t 6. 35 p<: 001y. - ' . .- e \\{ﬁ;/‘
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group.. - ° T ‘ o : *

1ess posltive than“that of the wh1te females who had the most positive’ o
’ attitude of the five groups. - . ‘ - .
) ] s * g . ’p ) . . ‘{A / ‘\’ ;\\\ ——
) £ . . ) \ X L. . . o ; ‘o . 1 \
INTERRACIAL INTERACTTON _ ' _ L e : _ ’
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- ’

(t=3.56"p2:-001), and (c) blagk males (t=5.19, ~p<:.001) hﬁoweber, the
e Q'
attitude of the wh1te females was s1gn1flcant1y less positive than that .

-
’

of the white males (t=2.46, ps.02). - '3
o 3

;;The white male group also displayed a significaéély more positive

LS

attitude toward white students than'did the (a) program participants -

(t 4, 62 p<3.001), (k) black femares (t 5.25, p<1.001), or (c) black
e : ,

&
v

Program participants- and black females held similar attitudes toward .~

- white students, whilereach demonstrated significantly more positive attitudes
. ; S e

- than d1d the black males. (t=2. p<<.05; t=2.18. p<7.05, respectively).

S \' ) : -

-,

Summarv. ‘The end-of-year mean att1tudes of the white males toward (a) teachers,-

.(B) sehool, and (c)‘black students were less positive than those of the other

groups., Both male groups d1sp1ayed the most pos1t1ve att1tude toward .their

" own ethnl@mgroup ‘and, the 1east positive att1tude toward the other, ‘ethnic

Lo

ot h N o
The altitude of the- program partlclpants toward each of the four

ﬂfﬂgﬂﬁhts was generallv less posit1ve than the- att1tudes ‘of” two of ‘the

e

groups but more. positive than the att1tudes of the remalnlng two groups.

The attitude of the program participants toward school was only slightly -

0ne section of the Student Questlonnalre requ1red the respondent to name

the three most preferred and - the three least preferred students for each of

A . L IS

o

4;lf | ,}. v * 4
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¥ o

three activities: (a) as a classmate, (b) to work with on a schopl project,
‘and (c) to talk with. The frequency with whith at least one of the..three
' » . . - - .

Y

choices iﬁvolved‘a'member of another race was then determined. Comparisons
between these pre- and pbst—test frequencies were made to identify any

changes in the extent of interracial interaction. No appreciable“changes

Y

were detected'fbr.any of the groups.

Aruitoxt provided by Eic




. ‘ ' - DISCUSSION

Discussion concérning the results of this project will be
presented in thréé‘éections.L'The’first will contain a summary :
deécriptionaandyanalysig of project;actiyities.- The secgnd sgétioq
wili‘coﬁsis; of .an interpretative discussion of the findingé in -
which the project results are feiated';p the purposeé of the program.

. The final section covers considerations in establishing an inter-

personal rnelations tralning'prqgram in a school setting.

DESCRIPTION AND ANALYSIS OF PROJECT ACTIVITIES, . ;

Purposes

The project had four purposes, all oriented toward the de-

.velopment of increased interpersonal'effectiveness\of stﬁdedts L.
pafticipating in’ghe training'program. ;Thése purposes‘yére‘to‘ o : -

" (a) increase the interpersonal. competence of students who
preQiously exhibited deficieﬁciés in-intérpersonal.¥elations;

(b) lessen the communication problems between students and teachers

n

and ‘between students of different»ethnid'grodps; (c) réduceustudent
perceptions of rejéction by their peersj ang (d) develop mofe.
~positive attitudes toward school, teachers, and.students of the

other ethnic group. : : - E
\

Model

3

. ' The interpers&nal relations’' training model which was pregented
\ earlier ih‘this'repokt constituted the basis wherehy the project * , -,
: L .

- 1Y
s Y
D 1

\
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ﬁhrposes were to be accomplished. The training<model Waszimpiemented .

in a small—grbup‘coﬁtext. The members of the small discussion'group
were student participants in the training program.- The use of this

type of context for implemehtation of the training model allowed many

of the soc1al forces common to small groups to be used in furtherlng .

the 1ntent of the program. The approval of peers represents a N

positive reinforcement that is seldom equaled” by those:typically

available to teachers and trainers.

~

In addition, free interchange amdng members provides,a rare

opportunlty for students tc become aware of the d1ffer1ng inferences

_which can be drawn from a behavioral episode.

|

G , While the tralnlng model used in this prOJect was 1n;t1ally

-

developed as one method of devéloping approprlately assertlve be-

o

havior, it also readily lends itself to interpersonal relations
training in general. The model proved very effective in its. use in

‘this project. B ‘ : ‘ .# _ A, .

Activities

The project,was'broken into two phases. Phase I involved the

selectioﬁ and training of.high school students judged to be‘suf—

ficiently mature and competent to.serve as leaders of interpersonal -

. \ A o
‘relations training groups. -These selected students were trained in -

1
-

implementation of the training model as well as in effective conduct
' : = _ .

of a discussion group. = - ‘ : -

R ] -

- . ua .
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- INTERPRETATIVE DISCUSéION OF RESULTS

Phase\II activities included the assignment of. student

“‘l'\ L .
volunteers to d1scus§ion groups. Two of ‘the selected students
Iy - .
., ¥ - .
from'Phase I-were‘assigned‘ each*discussion group. These groups °

met on a weekly basis for the remainder of the school year.
r < .

There was . some in1t1al concern as to the extent to which the

,student leaders would be able to effectively handle groups composed

%

of peers. This concern was especially'salient because the discus-
’ : i : . [ :

sién of a role-played situation frequently becomes very animated.,

>

( . . ' A ’ * .
This concern proved unfounded as the student leaders did an

excellent job in conducting the discussion groups. Group membersi

were extremely responsive to requests by the student leaders, e.g.,

\
-

to maintain order. A videotape recorder was used to tape the, role-

w

,playing portions of the grolp se551ons which were played back

for. thewactors upon completion of the role play.
i

e P

a . g

Student participantsgin the Phase I training activity were very

<
<

positive in| their reactions to the training program. Most of the

respondents'stated that the program had’ personal’ relevance in that

L

they were able to use 1nformat10n obtained in the program to ef-

/Q N

fectively deal w1th 1nterpersonal 51tuations. In many cases these

were recurring situations w1th which the students had not been able

LI

to»deal effectively in the past.

Student reports of the behavioral 1mpact of the tra1n1ng program

hd Ly

.were -supported-~ to some extent by the teacher observations of the

P
-
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‘program participants. Several of the teacher comments concerning in- -

-

dividual behavioral changesigre directly related to the intent of

~the-training program, e.g.,»one student learning to control her

temper.

~'Based on both the students' reactions -and observations of the

’*teachers, it seems obv1ous that the training program had a definite .

behav1oral impact. upon at least some of the program participants.

'This result bears directly on the initiai and primary, purpose

which was specified for the progect——to increase the 1nterpersonal
Q, et "

competence of student participahts who had prev1ously exhibited de—
ficiencies in 1nterpersonal relations.

At no time was it assumed that every participant would have

_low.interpers0nal competence, Since students participated on a

l—\v

voluntary basis,. the motives forﬁparticipation varied widely.

4

- However, behavioral changes such as those discussed above are specific

- Y

to those individual participants who have, by self- or teacher report,’

demonstrated interpersonal deficiencies.‘ The fact'that positive

changes were reported. is indicative of the potential of the training

program for increasing»interpersonal competence.

a

»).

Assertiveness. One aspect of interpersonal competence, appropriately

[y

, assertive behavior, was assessed by two measures which were 1ncluded

¢
ERI
s e

in the Student Questionnaire. These'measures represent a more in-
! ot Pl

direct and inferential—type assessment of the impact of”the’training

program on"%tudent"participants.,=To the ‘extent that levels of
¢ - .
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assertiveness as reflected in the scores change over the course ofs -

~

the sch\ol year,?the'training program can be assumed to have af-
fected the behaviors of specific students..

e . ) 3 . v ) ‘ )
. The.’irst measure of assertiveness, What Are You Like7 did “

not discri inate sufficiently among the groups to allow for meaningful ¥

.
o

and valid cphmparisons.

The secbnd measure of assertiveness, What Would You Do?, proved
‘ Aw . B
-,

to be a more effective instrument for detecting differences'between'
: groups and ove time; The scores of three of the five groups re-
,,“ﬁlected changes ovér the school year, all of whth were in the

. R

_direction of incneased assertive behavior. - Interestingly, while

s two ofrthe groups which demonstrated significant shifts were wﬁite,a

the program participants, the majority of whom were'black,ﬁrepre—

= . : : . i

.-

~

sented the third grnup-to'show a significant increase.  In addition,.

the mean difference hetween the pre- ahd post-test scores for the

-- S -
¥ . . . R -

Yo

group ‘composed of program participants was larger than either\of the

. mean differenees for'tse;other toolgroups. ‘The. basis for the‘observed"

~ changes in each of the t‘o white groups {male and female)‘was not

- ‘ - ° L T
ascertainable, 'Alternatihe explanations, e.g., a‘maturation—related‘
'change:'could be‘adVaneed hut, in the ahsenceiof aoequate data for'

Y

testing, would only represent an intellectual exercise. AS’such; no

.attempt will be made to account for these observed changes.

v - . D
3 . . -

The conclusion that'the E‘aining program_had.a significant and

." s \ Y -
\

pos1t1ve impact upon many progr am part1c1pants seems amply supported

: \

by the preceding results. \

s ‘ - : : \
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Videotape. ‘A scale was developed in an attempt to measure the level of

¥

aSsettive.behévior‘as seen in a standardized videotaped fole'play {shown

:in Appendik I). However, this measure did not qorrelatq significantly

v

with the paper-and-pencil measure and did not discriminate among the role-

| players; theféfore, thié‘aﬁproach was not pursugd.
The viaeotapef;ecorder which was used dufing.many:of the group sessioné

"fof taping and pléyin% back the-r0lé+pla§ activities proved td be an:ex—

\tremeiylvaluaBlé technidue; The procesé of viewihg théir own behaviprs as:‘

they, appear to others had a marked impact upon the participants. The video-

. tape recorder coutribhted to‘phe'effectivehess of’the program byéallowing'

. . demonstration rather than just verbal descriptions of ineffective and ef-
. - e . o . , Lectivy

- . . ] 4 . . . o :1 . - [N
fective interpersonal behaviors. <
. - . 'v\

Communication Effects .

0

The second purpose of the broject‘was to lesssﬂ/lhe communication

Lo .

‘problems between students and teachers and between students of different

- % ol . X . ’ ¥
ethnic groups. Data relevant to this purpose was collected by means of

a measure included in the Student Questionnaire. This_méasure was

entitled "Understanding People' ahd had three‘sections. These three o

sections dealt respectively with-communicatibnzproblems conrfected with

.

interaction between (a) student-teacher, (b) respondent-peer of same race

~ >

and opposite.sex, énd (¢) respondent-peer of another race and same sex.
While gome'changes in the extent of'repofted communication problems were .

\hoted,tnoqg of these-changeskpro?éd statistically signifiecant. While
o L . S ' 3
several of the differences apprbached a significant lavel, the extremely

large variances stociated with the mean scores resulted in ‘a decreased

.

.erbability of an observéd difference excéeding the specified‘prebability

. . t . -

r

level. . . . L

o . S, 48 R
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AIthoughatth secoga pufpose of the .project was npf achieved, in
. .~ ' ' . ) ‘ . . ,r/ . " > . .
retrospect the optisism of ;QE staff concerning the probable: impact of - !

the program may have led them toxdevelop'unrealistic goals. The sources .
_ : 2

of communication” problems betwéepvpeSble_afé mu}tiple'and'divéfse.' While

~ ~

a program of this type can be expected to pbsifively impact upon comﬁunica—
.tion effectiveness, participatiodﬁin the prdgram'would ﬁecéssarily be at a-

: o, \
in order to produce significant 4
. . / i ' G w Y
results. ) o /

much higher level than on a weekly basis.

/

e

Effect on Sense of Rejection

-

The thitd purpose of the projgct involved the efféct of the program

[ /

on participants’ 'perceptions of rejections by their peers. The measure

in -the Student Questionnaire 5elevaqt to this purpose was the segtion

entitled "How Others Feel." ‘This section ascertained the extent to which
/ . . . [y a

3

‘the respontent had experieﬁced'a sense of rejection by three different

stimulus groups: (a) other students, (b) members of -the opposite sex, '
/ : : ' . ' o
and (c) members of aﬁoﬁher»race. L o . ., o

The results of ;the analysis indicated that this purpose was satis-
. / - .

’
/

fqgtorily achievedc " The only %qe bfv%he five student groups reporting

’

’

a significantly ‘lessened sense of rejection by other students over the

B N L ) .

; . _ . : . e, N
course of the /school year was.the group composed of the program participants.

< .

Increaséd interpersonal competence leads,td such a result in two

. v ‘/,',' . . . [N .
.ways. As the individuali develops increased interpersonal competence,

his selflconfidence increases while his expectation of experiencing
: rejection by others decreases.- Secondly, those with whom the indi-

- vidual interacts are in fact less likely to reject ‘someone who

diéplaysvself—confidence, thereby further décreasing the indiviaﬁaifs e

,éxpectation of being rejected. The individual who expects to be

o : o _ 40 . ‘ d
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accepéed‘byNthers is more likely to be'accepted than the person who

. . LY
anticipates rejection. - 7 B ’
- Ty .
.People are less reluctant to.reject an individual who behaves-in
a submiséive of aggressive manner than one who displays appropriately

¥

assgrtive behavior. ' . . - C

4 N : . 4 . K

" The data relevant to the students’ eption of réjection by

members of the oppésite sex showed some interesting chéngesi The

g 3 i —

“proggam participants reported a significantly lower sense of rejec-

tion by mémbersfof the'gpposite sex at the end than'they did at the

" of the school year. ‘A similar shift was.also reported for

‘the black:male and black female éroupé. The reaSSngfai the éhange in

thése_latter two groups could not be identified on the basis”of the
\ oL ‘ . LT ' o ' . . )
available data. It is“unlikely that the change is related to in- 4

g
2

creased familiarity with members of the opppsifé sex just as a result
) » . X - . . . . . . . “. E . . vt
of contact during the school year. If this yere the case, significant
: - e N . " . \
differences should also have béen observed for the white male and

female groups. .Other than- the fact that the pre=test scores for the

- "

black male %hd £emale)groups'were‘ﬁhe highest of the five groups and

e

the shifts might only represent regressio% to the mean, a reasonable

”
explanathg‘forvthe*changes was not identified. 4 , e
v 0 ' .
) E ’ : . P ’ ' \
One- additiopal significant pre- and post-test difference occurred

in the white males' sense of rejecticn by members of another race..

<

This shift'may have resulted from a reiatively‘heavy emphasis upon .

‘

reports by the school aﬁd'éommunit§. A high degree of contact between

4 ) . ’ B 4 . ’ . '] . "
the races in the course of school athletic programs and other recrea-
tional opportunities, together with shared positive reinforcements, could

have ﬁroduced the observed shift.

-

. ’ = /1),




- . - o

The factAthat only the program participants sigrnificantly de-

créased_iﬁ their“perceptioqs of rejection by other students in
general, while shifts in other group scores were associated with
more specific stimulus groups, tends to support the conclusion that

- ‘the effect upon the program participants was relatively perﬁasive. oo

~

- Attitudes

The final ‘purpose of the;report dealt with the heveldpment‘of

~—- - ..-more positive.attitudes.on the part of program participants toward

‘(a) school, (b) teachérs, and (c) students of fhe other ethnic

group. ' : . ‘ o ‘ v
Pre- and post-test scores for each of the five groupg for each

of the four attitude ‘measures were compared to identify significaﬁt
a R .

ghanges over the course of the year. An unanticipated finding was

- .

that -18 oﬁ'thé 20 observed differences were in a lessuppsitivé direc- .

tion. The two’exceptions inﬁvaed*véry small shifts in a more positive~- *-

< . . o

direction.

Since the attitude measurement technique which was used has been
employed in numtrous attitude studies cited-in the literature, it is

unlikely that the shifts are an artifact of the instrument.
\ ~ Several alternative explanations for the observed changes were
considered. The first alternative is that the shifts reflect a

statistical regression to the mean and are not valid indicators of

the studeﬁps' attitudes. A second alternative explanation is that

’
a

R . A

Aruitoxt provided by Eic:




in the course of interacting with many of the students throughout the
. . < ’ . ’ ’ Llll,‘;;
. school year the HumRRO staff members were viewed .as more trustworthy,

..
“ .

by the students at the gime of the post—test. This increased trust
o resqited in tﬁevétudents exb?éssing their‘éctual attitu&es yhich were
notiipflated by th;pfacfér of?SGciai degirability as were their pfe—'
: test scores. A’ thitd élgernative explah;tion éoncefnsithe point in
. : o tegn e . '
time at -which the post—test%was admigggpered; Byfthe'end of the

" \ 5
. . :

school year, many of the.students will have developed a relatiyely
N I3

negative outlook toward anything connected with school. Since the

. . . . . . - : -. . ‘.
Student Questionnaire was administered in a classroom setting and

~ . »

mentioned both teachers and school; the attitude measures might -

’
'

' simply have tapped the general negative feeling of the students. ° i
© These alternative explanations are obviously not mutually ex- ) ‘
clusive. It is possible that all three are relevant to the observed'

0 ' : ’ v 3
results. o )

4 . 4
. ~ 2 . - v
- “u . . d @

CONSIDERATIONS IN ESTABLISHING AN’ INTERPERSONAL RELATIONS TRAINING
e  PROGRAM : : ‘ : e g

3

Program Structure ana Scheduling » S

i

-~ ' Separation of the training program ﬁnto/two phases and training

student leaders for the interpersonal relations training groups proved very

effective in this project. In any program of this type, Phase I should Zfast
for at least three weeks, with meetings scheduled on a daily basis. Ihié

allows sufficient time for the/sfudents to become thoroughly;familiarIwitH4

1

the training modgl and its implementation. The students also have .

~

Q ‘ ’ . : / . - 43
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v
s

sufficient time to rehearse their.role of group leader under super-.

vision._ The selection by staff menbers. of students to serve as group A

i

. leaders 1n Phase II can be made on a more reliable ba31s when the o i
studeqts.can be observedhfunctioning as group leaders for eeverai _ “ N
'sessions. o . ' o I . >

The second phase Should be broken into segmente on a logical
ba31s to allow shifts in the part1c1pant group. Each segment ehOuld v ' .
dbe of sufficient length to allow 12-14 hours of participation per

-,student; It is recommended that each group mest twice aiweek for the

9

. first tWo weeks and'on 4 weekly basis thereafter. The frequent initial

. . . >

£

meet1ngs facilitate the development of :a relaxed and open group

- atmosphere which is a criticalgrequirement for program effectiveness.
5 P - . .

Program Participants . L

By having the school counselor sit in some of the group discus—

-

sions, continuity throughout the year is assured. Other, Well—accepted

teachers can provide valuable inputs to the group discussion.  The
. " , ‘ v ‘ - ’ o \
teachers should be present on a participative rather than on an obser-
‘“ ‘vat‘ional_basis.‘
oo X

»

. They, students participating in the program should be provided some

-
type of 1ncentive, which may take the form of course credit, money, or
t
& -
3 recognition. (In this project, the stiidents in Phase Icreceived both
. » . 5]
financial and recognition types of incentives.) Provisjon of an in-
centive,may be necessary to obtain the initial commitmeft of those

students who are considered critical to'program success|, the leaders in

] . M >

* the student body.

o3
b ' -
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Support by the System v

*

»

Student léaders‘should be familiarized by the appropriate ad-

ministrator with the system used to account for students' location

‘x

’ during~éhe day. -These student leaders should be required 'to use the

- \

" system on the daYs the discussion groups meet to insure that all “« -

students are accounted for. .:

a . W

. The school system needs to visibly support the training program. v

B

v

Coordination -between the principal and the student leaders in- R
scheduling the’ group meetings will sometimes be required;; Suitable;-T

phyéicalAgacilities must also be made available. It will also be

necessary to establish procedures which allow the participating

¢ °

students to skip any activity which conflicts with the éroup o R

session. If possible, the séhool system, should make a vidéotape -
recorder available for taéing the role-play portions, of eaéh group
session. » - N . ’

B S
-

*

Information Dissemination -

~ ’ . . . H

‘Every individual in the school {teachers, students, a@ministrators)
should be fullyqinformed of the prdgram and its purpose. In addition,

: e ‘ ’ ’ . .
information about the progress of the program should also be provided o

to all individuals in the sYEtem during the course of the year. In. "~ :

the event of the trainingyprogram being institupidﬁalized, this~ﬁro—

~

eedure will need to be reported annually.

9 . 45 | . | |
EMC . . . ‘1\. .. . | ‘ ‘ . . | . | .

s .




REFERENCE. LIST :
. Alberti, Robert E and Emmons Michael L. Your Perfect Right: T

A Guide to.Assertive Behavior. San Luis Obispo, California:
+ IMPACT, [c] 1970 ( v _ ' :

8§ & e N

Argyris, C. ”Exploratnons in Intelpersonal Competence,'" Journal = ‘
.. o of Applled Behavioral SL1ane 1965, I, 58-83. : ‘ «
'Argyris, 'C. "Conditions for Competence Acquisition and Therapy," )

“.Jgurnal of Applied Behavioral Science, 1968, 4; 147-177.
T . Bgmmis, W. G., Schein, E. H., .Berlew,,D. E., and Steele F. I.
PR g TnteApersonal Dynamlcs Essays and Readings on H"man“Interaction. .o
B - Homewood ‘I1linois:  The Dorsey Press, 1964. ° : ' :

Bowerman, C "E. and Kinch, J. W. "Changes in Family and-Peer -
OLLunt&tlon oE"Children Between the Fourth arnd Téhth Grades,"
Social Forces, 1959, 37, 206- 2111. -~ - &

L 5 YA N . . . L he .

Chester, M. A" "Interaction and Teaching Alternatives in Deseg-,

. repated Classrooms " 1g,R L. Green (Ed.), Racial Crisis in "
‘ ; Americalt fducation. ChL%ago Follett Educatlonal CoTp. 4 . [c], .
o - 1969, 90-15.

>

. EN .
< R
. P

P Eider,,Clen H:;er{ *”Adolescent Socialization and Development.''
In Fdgar F. botrgatta and. William W. Lambert (Zds.),‘Handbook of
Personality Théory»ahd Research, Chicago: Rand McNally & Co., 1968..

e

. Footé N. W., aﬁd doptrell,;L. S.j Jr. Ideﬁtity and InterEerSonal<;
.ACQmwétence, Chlcago Illinois: University of Chicago Press, 1955.

' hall R. V.,qunyon Marioq, Rabon, Deloris, .and Broden, Marcia.

“Tnsfrnctlng B“OLHHIHg Teachers in Reinforcement Procedures Which

Improve Clnssroom.Control ! Journal of Applied Behav1Qr Analy51s

L s, LymSdze T ~ T e

. . e ¥ o
R ﬂavw@n,va C., Nllard, T. M., and Zani, L.P. ”ModeL Relnforcement
Coodn Groups Counoelgng with Elementary School Chlldren,' Personnel and
Euléﬁnce Jaurnal 1969 47, .741-744.

. .

0 °

KaLzuhmeyer, W. "300181 Interaction and lefereﬁces in Interaction
- angd DiFLerenLLs in lnuelllgence Test Performance of Negro. and White..
’Ll&mentary bchool Puplls, Dlssertatlon Abstracts, 1963, 24 1905.

Rel]y; G. A. The Psychology of Peraonal Constructs ‘New York: -
,“’srton lx955 B N , . R -

\

”’kLazarUb, A, A "Benav1or—Therap Incomplete TrpatmenL, and Symptom’ W
Substltutlon._ Journal of Vervous and Mental Disease, 1965 .140,

- 506




Hcﬁall, R. M. and Marston,. A. R. "An Experimental'Investigation

Nydegger, R. V. "The Elimination of Hallucinatory and ‘Delusional

1972, 3, 225227, | . , , .-
179-183. , - R

- 289-297.

White, R. W. "Motivation Reconsidered: “The. Concept of Competence."

Psychological ReView, 1959, 66, 297~333: ' - ' " ¢
.White, R. W. '"Competence and the Psychosexual Stages of . Development '

* Lincoln, Webraska: University of Nebraska Press, 1960, 97- 141.

P 4

‘?az
Madsen, C. H., Jr., Becker, W. C., and Thomas;, D. R. 'Rules,

Praise, and Ignorlng Elements 6f Elementary Classroom Control,"
Joulnal of Applied Behav1or Analysis, 1968, 1, 139- 150.

%
+

" Mayer, G. R., Rohen, T. M., and Whitley, A. D. "Group Counseling -
with Children: A Cognitive - Behavioral Approach.'" Journal of:
Coungeling Psychology, 1969, 16, 142—1%9.

of Bellavior Research in Assertive Training." Journal of Abnormal
Psycholopy, 1970, 76, 295-303. . '

Moment, D. and Za}eznik, A. Role Development and Interpersonal
Competence. - Boston, Mass: Harvard University Division of”ResearCh,
Graduate School of Business Administration, 1963. ’

- ] s

Behavior by Verbal Conditioning and Assertive Training: A Case
Study." Journal of-Behavior Therapy and Experlmental Psychiatry,

Serber, M. Teachlng the Nonverbal Components of Assertive Training.'
Journal of Behavior Therapy.and Experimental Psychlatry, 1972,P3

€

Schmuek ‘R , Luszki, M. and Epperson; D.. "Interpersonal Relations
and Mental 'Health in the Classroom Mental Hygiene, 1963, 47,

Shaw, Marvin E. and Wright Jack M.. Scales for the Measurement of
Attitudes. New York: McGraw-iill Book Company, 1967.

In M. R. Jones (Ed,) Nebraska Symposium on Motivation, 1960.

White, R. W. "Sense of Interpersonal Competence: - Two Case Studles
and Some Reflections on Origins." 1In R. W.“White (Ed.) The Studz
of Lives: Essays on Personality in Honor of Henry A. Murray.

New York, N.Y. Atherton Press, 1963 13- 93

Y ¥

-

'Pszchlatrx, 1965 “28, 199 211. . L.

- "

White, R. W. '"The Experlence of Efflcacy in Schlzophrenla o o




.. ” @

Wolpe, J. Psychothergpy By Reciprocal Inhibition. Stanford,
Calif.: Stanford University Press, 1958. : k

Wolpe, J. 'The Instigation of Assertive Behavior: TransCripts
from Two Cases." Journal of Behavior Therapy and Experimental
Psychiatry, 1970, 1; 145-151. ) ' :

r

oy

]
=

&



Appendix A -

* STUDENT. REACTION FORM

This form, completed by students who pafticipated
in Phase I of the interpersopal relations training
program, elicited their reactions and perceptions
concerning the program. . : '

O . R A-1 . -

ERIC

Aruitoxt provided by Eic:




. . - .
S S QUESTIONNAIRE = . . "
1. » Did you enjoy the assertive training program?
Yes .' No - o

-

<
%

2. a. Do you. feel that you learned anything from the tra1n1ng
program7 . .

-

A . _'Y.e,s r' No - o N

b. What do you feel that you lea}ned?
. =

. - . ' ut i \ o
3. "a. Have you used any of the new behaviors:you learned about
“in assertive training? :

) Sy Yes ~ No . ' : . - ’
‘b, If Yes, please describe how you were. able to. use the
behav1ors oo "

%

b, Do you feel that ‘most high school students would Benefit
' from assertive training?

[y

Yes "No
’¢\ —— — e .
. 5., *Describe the wavy that you feel most students would benefit

“from asSert?oe trainxng’

"6.- a. Do you feel the school benefits from students receiving -
assertive training7

o

Yes No

’ —— ——

b. 1If Yes, in what, ways does the schoolibenefit?

~

- 99

e
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+ STUDENT ASSESSMENT FORM . : R
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\
\ o . .
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, (v ) . . < . . B .', . M
i ¢ /Thls ‘form was used to obtain’ the teacher o . S
' observations concerning those students '
-who had plartlc:lpated in the interpersonal
"relations training program, " e
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DO "

Stuydent Assessment

-

" We are interested in determining whether any changes ip the manner
with which each of the following-students deals with varidus’ inter-
personal situations (involving other\ students or teachers) .have '

° occurred since the beginning of the 1973-74 sehool year;

- We are requesting your cqoperationx%o aid us in this determination.
o o

Please use the following procedure in c pleting this form.

‘ 1. Consider each student im turn. If you have not had any contact
ey . with that student, write N/C in the row beside that student s
= : " hame.

2. If you have had sufficient contact with that student to form
an impression of the manner in 'which the student deals with
various interpersonal situations, then ask .yourself the follow—
‘ipng question: ''What incidents have I observed during this
school, year that reflect changes in this student's effective-
ness in/dealing with interpersonal situations?" v
\ -/ . .

3.  a. /If you are unable to identify any such situations, write

o / N/A to the right of that student's name.

/
/

¥. 1If you are able to identify one or more situations,

/ briefly.describe the situation, and also indidate how -
k// this situation demonstrates a change from the beginning
7 '+ of the school year. ' Please make your comments brief,

'// but compléte. ' S :

// : If you wish to write more than you can get in the space
/ + = _ prowided, you may use the back of the sheet. Please put

i //A‘, o - you make on .the ‘back.

4. " When you have dompleted this form, please enclose it in the
attached envelope and leave it in the principal's office.

5. You do not need to sign the form. = = =

v

- We' apprediate very much'your cooperation 1n prOViding this very
Valuable informatien.

e

e \

Y. : - the student numper be51de any additional comments which*
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'Studen't Situation descriptions and specification of the _ : i
o manner in which any perceived changes were demon- T
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v o A Appendix C

- _STUDENT QUESTIONNAIRE ,
. O ' T % - -
~All high school students were required to e T,
. : . “complete this form; which contained six ,
~different measures. ’ r
. /
h 4
-/ i .
63
o - o1
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This -booklet is part of a project being conducted

in the high schools in Taylor éoﬁnty'bx the’ Human

Resources Research Organization. .
° L *  Your answers to the questions in this‘booklet will
be strictly confidential, only the researchers will
‘see thém. Please answer the questlons on the ba51s Y
aof how you feel as there are no right or wrong
. answels. This is not a test. | o
We would like for vou to put your name on the booklet
There will be other questlonnalres durlng the school
year, and we would like to bé able to match your
answers on one questionnaire with those on- another
questionnaire.
o . .
.&.
Name .
5 ’ M
Grade
. " Sex: Male
Female .
{
\ -~
o Cc-2

Rl o
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WHAT ‘ARE YOU LIKE? ° _ B

’

~

'This section contains a number of descrlptions of how someone might
. act. For each item, decide how much you atre like that, or how often you""
do the thing described in the sentence. o i'

After reading the sentence, de01de how well 1h fits you. Then look
at the answers below 1t and check the ONE -that best fits’ you.

"Example: T try to be on time for class.
b . . .
1. : : i r

Always v o S o B

Most of the Time

Somet imes s ' . » s
- . . .
Never . ' "

If you feel that most of - tQ% tlme you try to get “to class on time,
put a” check—mark in the blank be51de "Most of the Tlme "

Do the same thing with each of the 1tem5 on the follow1ng pages.. Be
sure and mark a choice for each item. /

-

Mark only ore-choice for each item.

‘Remember, there are no right or wrong answers.

®
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T let people know about 1t when I think they are belng unfair to
me (like if they keep me waiting a long time for them).

o

Always o | d
Most of the Time

g o - Sometimes-

_ Never .
) , . ‘ .
2. TI-tell peopie how. I really feel, instead of telling them what I

think they might want to hear (like telllng friends ‘what " 1 think
of their clothes e they ask me).

o
©

&lways : . . "l
‘Most of the Time
Sometimes -

. Never
A}

3. When I meetﬁsomeone I think I would like to knowwhctter, I try to
be very frlcndly and talk w1th that person. :

Always
Most of the Time ' ' ‘ ' - /
Sometimes ’ -

Never.
4, If 1 disagree with someone, I tell them s0 1nstead of Just keeplng
’ ;1t to myself
_ . Always
— . Most of the Time
| Soﬁetimég ' N ' LT )

Never




E

AR ; h - oy

s .o ﬂ"’f" . @

5. When I feel that I have done somethlng 1nterest1ng, I let others :
know about it.

Always
. .~ Most of the Time \
Sometimes ) >
\ ) ' 3
Never

3
. .

6. If someone compliments me.on something, I feel as thoug Lhat'person
.is making too much of a big thing out of it.

AY

. Always _ . . T
_Most‘of the Time - " R
Sbmetiﬁes : ‘ A » SR
Never~

7. . If someone compliments me on something, | get flustered and dou't
really know what to say. ,

Always

Most of the Time o I

2
Sometimes )
, © 3 R *
Never
8, If a frlend makes a request of me that I feel is unreasonahle,
I refuse. _ : .
:S ) . ) ] :
Always - ' o ,
Most of the. Time ‘ ’
’ Sometimes
é 1]
Never
. -
AR "‘ll :
) (
\ : C~-5

O

RIC
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I3 . :
K \ . -y ‘
T 'y » EN
- . .
. : . ~ .‘ .
9. If someone quLstlons my oplnlon when we're dlscuselng thlngs I
try to justify my opinion.
. » 5 N o . a
| Always ‘ - . . _ o .
H —_— o 5 PN
. . A 7,
Most of the Time. . . ‘ -
- - ‘\ . - r
. . . B ,.: - - - - s ~
Sometimes i ’ ‘ % ‘ -
¢ . - . ¢ ' .
Never - ] <y =,
& = .- * S
“ » . . B
10.° It makes me uncomfortable when I meet individualé of the opposite ’
r . N \ . 1
sex. (I don't know what to say to that person.) '
. B . ‘ 1
: . AL N '
‘ Always ‘ . o ' '
R ‘- . - - ] -~ . l“
Most of the Time ) -
‘ . A
Sometimes -
- ) \ \“" N * .
: : Never ST Vg /
L £ N . T
s . \ : .
Ll, I makes me uncomfortable when I meet 1nd1v1duals of another racp
don t know that to say to that person.)
B R a ) ‘ Y
e o AlWx"l‘,’S . - ST B
-_— - S : o a1 ¢
' . - : o Y - . * -
. Most of the Time : : . ’
Sometimes g
d Hever.
\\ -

* - 12, I look people in the gye when I am discussing sometﬁing with tﬁem.

1
3 Always e : .

Most of the Time

. Sometimes
Never : ' . - : L
= . .
. - '
- - -
' l 4
’ . "
' : . )8 .
. A
Q . C-6 !

s ' L,




. : > ‘ - B
" A . . o .
. s B
o 4
* - M B A - .
M ) ° -
'(P s .
- 2 i
) C 2 Y " o ’ s N
13, T become upset if someong criticizes me.
e T . ' A
" Nlways . L, ;
SR S_.qmetlme§
< . S . i
‘ ' v Not Very 'Often )
ol , 1” . v R )
\ _ Never . :
. : - 5 0
4
< : i
Lt v ® "
AN ’ B
-
1 * " -
\ . o . N .
Kl - . .
' b -
T T/ .
o a. ¢ . ,
B ¢ o ?
I_b : ¥y
; e R -
N ' ’
° t - .
- N : )
ST n
. . A o N .,
& i . :
4 . N
] - . & .
) . ' k4 /‘ .
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: ' WHAT WOULD YOU DO?

A number, of s1tuatlons are desgrlbed bLlow.' Fach situation involves
. two " or more people. You are to decide how you would act-in each situation.
Follow1ng the description- of each s1Luat10n\are a number -of ways in which
that situation might be handled. Puf a check in the blank beside .the one.
you chdose. Check only. one, There are no right or wrong answers. -Your
opinion is the only answer. : . S

. . . .
. ) - ' ' @,

. ) ¢
L.} You are trying to sgpdy because you havwe a very important test
the next day. Several of ydur friends keep Lalklny 'to you and o
1nterrupt1ng your - study o

What would you do? . ‘ o=

a. I would quit studylng and join in the conversation. -
. b. I would try to answer any questlons they asked and would )
‘ try to study when I wasn't talking. R Va “”“?
.t . . ' ‘,v’/v-‘.\ R . ,‘ \/A//
. C. I,w0uld*try to ignore .them. ' Y RN
~ . . — ° g . /’ B
; . .
d. I would flrmly tell them that I had to study and ask S
them to’keep the n01se’down. " : ) e : /é,xk
e, I would slam the book and tell them to leave me alone, S .
£, I would get angry and leave, e ) : I
. 2. You are sEanding in line at a movie. ‘You have been waiting for 15
o minutes and it's getting pretty close to show time Vouﬁre still :
pretty far from the beginning of the line, and you re starting to oo
wonder if there will be enough tickets left. You are waitipg patiently
when two people walk up, to the person in front of you and-they begin . .. < .
talking. They're obviously all friends and they're. going to the same : ’f{

movie. You look at your watch and notice that the show starts in two
* minutes., Just then one of the newcomers says to the friend -who is in
-line, "This line is pretty long. . Can we cut in here with you?" Their

friend tells them,-"0.K., a couple more won't make any difference."

As the two people squeeze in ‘line Detween you and their friend, one

Q ( : B | 4~. ' o c-8 ° o : N
ERIC - - -
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of them iookszat'you and says, "Excuse me. You don't ‘mind if we

cut in do you?"

.
4

What wonld you do?

a. I would quietly answer that I didn't mind.
b. I would ignore the question,

C. T would quietly answer that I ‘did mind and suggest that
they go to the end of the line. . ’

d. . I would ahswer that I did mind and I was going to report

them to the manager.

e, k I would become very angry w1th these people, and would

tell them so.

£, I would force-tnem out of the line on my own,

The bell has just rung, ending your last class of the day. You and
your friends have made plans.for after school“and you are really
looking forward to getting started.. As you collect your books and
get ready to leave, the teacher calls you to the front of the room,
You wonder what could be wrong. She asks, "Would you mind sLaylng
after school? I need some help to flnlsh up a project. It won't
take more than 45 minutes.'" One. of your friends is going to drive
a car, and you know that your friends want to leave as soon as:
possible. If your friends wait for you, all of you will be late.

What wouldiyou do?

a. I would tell her .that I would be gldd to stay.

be I would tell her that- I would be glad to stay and, without
telling her about my plans, would send word to my friends. ’

to go without ma. .

.cJ I would tell her that if I hadn't made plans I would be *
glad to stay, but my friends were waiting for me now.

-d, I would tell her that & couldn't stay and then leave.
e. ' I would ask her why she was picking on me, end tell her

¢

that my friends ‘were walting.

o

£. I would agree to s;ay but would let her know that I didn't
really want to and that I was very upset with her,

o u

1




4. You have wanted to date a particular person for quite awhile,

' Finally, you have a date with that person to attend a movie.
Your date's parents offer to take the two of you te a restaurant
for dinner before the movie. Your date accepts the offer. At
dinner you order fish. and when it is served, it is too raw for
you to eat. ‘ . S ‘

What would yor do?

a. I would go ahead and try to eat part of -the flsh.

b. I would not eat any of the fish and would just leave
it on my plate. ;

c. T would teli my date's father about the fish.

. _d; I would comment about. the fish so that the walterzcould
overhear me..

e, ¢ 1 would quletly tell the waiter that the fish wasn't
. coo(ed enough and would ask him to return it to the
kyéchen. i '
- ' >
£. ' /I would be angry with the walter and tell hlm to take

/ the. fish away and cgok 1t some more. -,

5. A frignd of yours asked you to a party.'lWhen you arrive, you find -
that/iour friend is the only one there that you know. Your friend
‘has/to leave you pretty often and is net able to spend much time
w1th ‘you,

;ﬁhat would yod do? N

- =/—g— 1 would §tay out of the way and talk to my friend from
‘ time to time., e
h. - Tell my friend that I had to leave early, and then leave

as soon as p0551ble.

“

c. Ask my friend to introduce me to some of the people there.

© 0 d. Go up to someone who is standing-off to;the side and
introduce myself, and start a conversation.

“ e, ' Go. up to a very small group of people who are talking,
wait for: a’break in.the conversation, and iftroduce myself.

f. Go up to a group of people who are talking, break into
the conversation, and introduce myself. - . ‘

c-10 . -
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o

You are attending a dance. You really want to dance with one
of the girls there but you haven't met her, although you know
her name.: s

What would you do? .. - ' " ’ ¢
a. - Since I hadnft met her,.I would just forget about
dancing with her. : ) ‘ ' ,
. E \ :
~ b, . I would ask one of my friends to see if she would '
o " dance with me. . o, A
C. } I would try to find someone that would introduce me .
to her. ' '
. ¢ " .
Fu . o )
do & - I would go up to her and ask’ her”if she wanted .to dance.
) C Ty : . . . : :
e. » I would go up to her and tell her that I wanted this
: dance. : ' o i
“f. I would go up to her, take her hand, and lead her
onto the dance floor. ’ ‘ .
s’
& o
¢
" . C sn !
[e]
. .
£
© <@ -
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Sometimes people have trouble understandlng what someone else means
when they say something. This has happened to almost everyone at one time
or another. = ° : - )

We are 1nterested in finding out who you have trouble understandlng,v
"arid whether you have more trouble with one topic than with others.

Below is a listing of different types of people who mlght discuss some-
thing with you. Several things that you might be dlscu551ng are, llsted for
each type of person. S ‘ -

I .
-

Following each description are a number of percentages. For each
description, select the ONE percentage which comes closest~to showing how
often you have trouble in communlcatlng %ith that person about that specific’

_thing. Place a check-mark in the blank beside the percentage that you choose.'

wl - . .
~ «

There are no right or wrong aﬂswers, only your opiniOn is important.

1

¥ 1. -1 have had problems fn understanding what a teacher meant
when we were discussing classwork. ‘

.Y 0% of the time. *
10% of the tiﬁe
Yo 25% of the time
50% of the time B - o ]
75% of the time : L
90% of the time | |

- " 100% of the time

ERIC - c

. . N
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-

3,

\. ’ . N . / ’ ’ . “’l’
I have had problems in understandlng what a teacher meant when We’
were discussing my behavior in class. A . f,

0% of the time' :
10% of the time

VéSZ of the’time
' ' o : ] -

50% of the time
75% of the time
. 90%.of the time

_____ 100% of the time o » B

I have had pfoblems in hnderstandﬁng”what a teacher meant when we:

were discussing the way I had acted with one of the other students. -

ERIC

R A 1 Texc rovided by ERIC

2

\
0% of the time

10%.0f the time .

25% of‘fhe éime | ‘ﬁf
. 104 of the time ‘ e /(

752 of the gime" v//,‘ | o '?K

90% of the time |

100% of the time * -

"y 75
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N g e e

4. 1 have had probléms in understanding what someone of the same race,
but opposite sex, meant when we were discussing the actions of someone

0% of ﬁhe time
__i;;; 10% of. the time
25% of the time® - .
501 of the time.
.t75% of‘the time | ' o .
90% of Lhe<time .

100% of the time

o

A ‘ . . .-
5, I have had problems in understanding what someone of the same race,.
but opposite sex, meant when we were discussing people in general.

. ;____,_'“oz of the fime
lO%aof the time -
25% o}.the'tiﬁe
50% of the time

75% of the time

1\_ ]
90% of the time
'100% of the time. '
a . . " \\v )
4‘\
. ’ o - “ r7(3 . o |
Q L N
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6. T have had problems in understanding what someone of another race,
but the same sex, meant when we were discussing the actions of someone

else.

»

0%
10%
257

504

ERIC
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time
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time

time -

of the time
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time
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time

time

time -
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7.. T have had problems in understanding what someone of another race,

_but the same sex, meant when we were discussing people in general.
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c ' HOW OTHERS FEEL

This section concerns thevwéy you think.that others see you.

Your opinion is the only correct answer.

Select the one apswer to

each item which best expresses the way you think others feel about you.

Place a check-mark in the blank beside the answer you choose.

‘ . . ! . )
1. Other students are interestéﬁ\i: what I have to say.

Completély Aéree A

AgreevPrettbeuch

2. Members of the opposite sex do not lik

Complegely-Agree
Agree Pretty Much

- Slightly Agree.

3. ﬁembers of another race ahéept‘me as
Co&pletely Agree
Agree,Pfetty Much
___ Slightly Agrge
4. Most of the other students accept.ﬁe
l__;__EOmﬁleﬁely Agree |
Agree_?retty.Much

Slightly Agree

-
A

Slightly Kgree \

.Completely Disagrée-ﬁ

Disagree Prgﬁty Much

Slightly Disagree

Completely Disagree

Slig tly Disagree

I am. . . .
_;_ﬁ_'Completely\sigagree
- Diéﬁgree ?rett&Lthh
____ Slightly Disagree
as i dﬁ?

CmelGEEly Disagree
-~ ﬁiSégfﬁe éretty'Much

Slightly Disagree

N

{sagree Pretty Much




Completely Agree o Completely Disagree
Agree Pretty Much o __ Disagree Pretty Much
Slightly Agree . - : Slightly Disagree /

Q




N HOW DO YOU FEEL?

The purpose of this section is to find out how you feel about several
things. : .

'On each of. the next four pages you will find one or more w0rds at the
top of the page. Use the scales on that Eage to tell how. you feel about
the word or words at the top of the page.

- llere is how you use the . scales. There are seven pairs of words listed
on each‘paoe.' Place a mark in ONE of the seven boxes between EACH PAIR of
words, The closer you put your “mark to one word of the pair, the more you
thln& that word desarlbes the term. better than the other word of the palr.

For example, if you feel that the word "Good'l completely describes the

" way you feel about School, then you would mark -the box closest to the word
”GOOd " . oA‘ : :

‘Examgle:

Bad |. = _ R . M%) Good

But, if you felt that "Bad" best describes the way you feel about School
then you WOuld mark the box closest to the word "Bad." :

e .

ExamEle: : ' : - : _ : T
- Bad X . o : . ‘ Good

If you think that one of the words does not describe your feeling any
~better than the other wnrﬁ-of“the'pair! then mark the middle box,

ExamElE:. . 5 ‘ - '
- .~ Bad l X -t . . | Good

You can use any -one of ~the seven boxes. . Choose the one that best shows
_how you feel., '

Y
A
\

Place only one mark between each pair of words.

<

Remember, there are no right or wrong answers.

o L




—

Bad

Dirty

Worthless

Cruel

" Dishonest

ERIC -
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‘Beautiful

.Clean

Valuable
.7 )
Kind : /

Honest 4

Fair
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WHO DO YOU PREFER?

- »

-« - .

) In completing this section, please use both the flrst and lasL
names, . ‘ :

o @ Ceo
-~ -~

Remember, your answerns will be kept complete]z confldentlal Write
what you rLally feel, ‘

- a

. ~
"
>

1. a. Write the names of the three students in your grade that you
would most prefer to be in class with you (Lven if they aré
already in. this class with vou).

b .- ,Write the names of the three students in your grade the¢™ you

.- would least prefer to be.in class with you (w1athur they are
. ’ " in this class with you or not). ]
, S o . . , ,
. : e, -
’ kY a
. » A .
. : 2, a. VWrite the names of: the three students in your grade that you

would most prefer to WOlk with'on a school prOJELt

.. - - . R N

-

b, Write.the names.of the three students in your grade that you_
: ) w0uld least prefer to work with on a school project.

,“—. " . ©

ERIC
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a. Write the names of the three;students in your grade that you

would most prefer to talk with (on any topic).

o -

S ) a

b. Write the names of the three students in your grade that .you

would least prefer to talk with (on any toplc)

-

s
-
-
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. ; \ STUDENT QUESTIONNAIRE RATlONALES )
L S SCORING PROCEDURES, AND
S _ J”J;gf SCORE LNTERPRETATIONS
y \ »
This Appendlx presents the ratlopale, scorlng ; /“ : .%v.""if
procedures, and interpretation pf the assigned . N S A
- score for each of the six measures included-—in. e !l P

the Student Questlonnalre.
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v

What Aﬁe.YouvLike? . o

Rationale " .

<

This is one of the two sections included in the questionnaire for the
purpose of measurlng each'student's present level of assertiveness. This
section required the student to state how.well certain behav1oral descrip-
tions apply personally - The descriptions pertained to assertive behavior.

v

Scoring

There were 13 items in ‘this section, with four response alLernatlves per
item. Weights based on the level of assertiveness were asslgned each response

‘alternative. Each individual's score was the sum of the weights associated with

the alternatives selected. Following are the items, response alternatives, and
the welghts assigned each alternative.

1. I let people know about it when I think they are being unfair’
- to me (like if they keep me waiting avlong'timeiﬁor'them).

4 Alwaxsf“

étrMost‘of.tﬁe Time

2 Somgtimes‘ - . ‘
. 1 Never ‘ é

@ .
il . R ot

2. I tell pedple how I really feel, instead. of teiling them what
I think they might want to hear (like telling friends what I

. think of their clothes if they .ask me). °
’ 4 Always - ' ;g
¥ R

s

Most of the Time
2 Sometimes

S | Never - _ . ‘ }- -

i




=

When I meet someone I think' I would like to know better, I
try to be very friendly and talk with that person.

e,
° o

4 Always

2}'Most of the Time

;g. Sogetimesl LT
1 ‘NeVer ’

If.T- dlsagree with someone, I tell them so 1nstead of just
keeping it to myself.

"4 Always

3 Most of the Time

Sometimes

1 Never

3

’.When I feel that I have done somethlng interesting, I‘Iet

others know about it.

£  Always

'3 Most of the Time =

°|

2+ Sometimes

1 Never

RN . . B ' .
If -someone compliments me on something, I feel as .though .that
person is making too much of a blg thing out of it.

Always‘ - 17.? ;
2 Most of the &iéé\ | \
3 Sometimes )
4 Never | i

89




10.

fwo

.1~ Never

]

If someone compliments me on somethlng, I’ get flustered and ¢
don't rLally know what to: say. B v :

1 Always . ' L T S

2 Most.of the Time . o o '\'. ,

3 Someﬁimes ' “

4. Never . ) g :

<@

If a frlend makes a request of me that I feel is unreasonable,
I refuse, '

év'Always - f
Most of the Time
\ \
2 Sometimes '
e

\

If someone questlons my oplnlon when we' re dlscu351ng thlngs,
I try to Justlfy my opinion.

1 Always
-Mest.ef the Time : , o B o
: . S .
;Q Sometimes ﬂ
4  Never |

5 \ K v

It makes me uncomfortable when I meet 1nd1v1duals of the' opp031te»

sex. (I don't know what to say to that person. )

=

Always :

2 Most of gﬁé Time E - » L, P
Some;imes

4 Never ‘ e | : . y




11. -
race. (I don't know what to say 5Q’Lhat persom.)

12.

13.

The minimum and'méximum'ﬁossible scores are 13 and 52, respectively.

Q
It makes me uncomfortable when L mLLt 1nd1v1duals of anotner

~ - ‘

1 Always . ‘
2 " Most of the Time

-3 Sometimes

\w ) i +

4 Never

e

-I look people in the eye when I am dlscu351ng something with

them. 4
4 Always sl :
3 Moést of the Time ™

\g ngetlmes

1l Never

I become upset if someone criticizes-me.

1 Always

2 Sometimes
3,'Nothery Oftet
4 NeVer.

!

ScoreInterpretation _ I /

The larger the scoré, the more the respondent can-be expected to

generally éxhibit assertive behavior.

;/[mc |

%
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What Would You Do? - . S : :

Tt

Rationale : ‘ - .
’ This is the second of the two °sectiens in the questibnnaire which were
designed to measure the respondent's assertiveness. This section contained
several detailed gituational descrlptlons 1n which assertive behaVLor COULd

".be exhibited. -

A uumber of response alternativel were provided for eich situational
description. These response alternatives allowed the raspondent to -select

behavioral descrlptlons which could be categorlzed as either: (1) unasser- » .

tive, or (2) assertive, or (3) over- -assertive (agg&es51ve) ‘ R

Scoring o . - o f R N 7 ©
i ‘ , '

~ There were six situational descriptions [in this section, with six
_behuvidral.alternatives listed for each situadtion. The alternatives were
weighted according to lével of assertiveness reflected by the behavior. A
total score was asslgned the respondent, basedl on the sum of, the weights
associated with the six ‘behavioral alternatives Selected by that tespondent.

Following are the sltuatlonal descrlptlo 8, behav1oral alternatlves, “
" and weights. ©

e

1. You are trying to study because you have a very important test
the next day. . Several of Jour frlends keep talking to you and
" ‘ \

1nterrupt1ng your study. . .

v What"would you do?

a. 1 ’I would quite studying'and join in the conversatioh.“

I would try - to answer any questions they asked and would

b. 2.
try to study when I wasn't talking. g
. : 2 o
c. g_ I would try to ignor@ them. : / i
d. 41 would firmly tell them that I had' to study and askxthem

to keep the noise down. = ,

‘e. 5 I would slam the book.and tell them to leave me alone,

w 3 -

f; 6 I would get.angfy and ieaye.

ERIC - o -
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You-are standing in line at a movie, You have beerq waiting for
15 minutes and it's getting pretty close to show time, You're
still pretty far from the beginning of the line, and you're
starting to wonder if there will be enough tickets/left You
are waiting patiently when two people walk up to the person in
front of you and they begin talking, .They're obvipusly all
friends and they're going to the same movie. ‘You [look at your
watch and notice that the- show starts in two mlnutes, Just then
one of the newcomers says to the friend who is in |line, "This
line is pretty long. Can we cut in here with you?" Wheir '
friend tells them, "0.K., a couplé more won't mak¢ any difference,
As the two people squeeze in line between ypu and|their’ friend,
one of them looks at you and says, ''Excuse me. Ypu don't mind

if we cut in do you?" o

What' would yot do?
I would quietiy answer that I didn't mind
I would‘ignore,the question,

:I wou]d qu1ptly answer that I did mind and suggeqt that
they go to the. end of the line,

I would answer that I did mind and T was|going to report
them to the manager, : :

- L would” become very angry w1th these pe ple, and would
tell them so,

£. 6.. 1T would force them out of-the lineaon my own,

¢

The bell has, just rung, ending your last clasg of the day You

and your frlends have made plans for after scliool and you are
really looking forward to getting started. AS you collect your
books and get re,dy té leave, the teacher callls you to the front
of,the room. Yot ‘wonder what could be wrong. She asks, '""Would
’yoh mind staying a@fter school? I need some Help to finish up a
project. It wdn"t take more than 45 minutes," One of your friends
~1s going to drive a car, and you know that ygur friends want to '
leave as soon as possible. If your friends wait for you, all of
you will be late. : ‘ '

ﬁWhat would you do9
a. l "I would tell her that I would be glagl
b. 2 I would tell her that I would be glad to stay and, without

telling her aboqt}my plans, would send word to my‘friends
" to go without me:-

- 93
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a . R

c. 3 T would tell her that 1f T hadn't made plans I—would be
" glad to stay, but my friends were waiting for me now.,

- . -

1 would tell her that 1 couldn' £ stay and then 1eave. - ;i \‘i

fa
|

e. S I would ask her'why she was picking on me, and tell her
that my friends-were waiting,’ B
L N K — - . vl

I would agree to étay,but would let her know that I didn't -
really want to and that I was very upset with her, e

4

n
()

/
4. You have wanted to date a partic;lar person for quite awhile. ’
Finally, you have a date with that person to attend a movie.
,Your date's parents offer to tdke the two of you to a restaurant_ .
- " for dinner before the movie. - Your date accepts the offers At
_ dinner you order flSh and when it is servéd, it is too raw for
- you to eat. - s :

What would ydu do?

s

a. 1 .I'would go ahead and try to eat part of the fish. , .

.~ b. 2 I would not eat any of the fish and would Just ‘leave
s C . it on my plate.

c. 3 T would teli my date's father about the'fisﬁ.

d. 4 I~would'comment_about the fish bo that the waiter could
overhear,me. o

I would quietly tell the’waiter- that the fish wasn't
-cooked enough and would ask hlm to rcturn it to the
kitchen. '

©
il

.

f£. 6 I would be angry with the waiter.and tell him to take
' the fish away and cook it some gore, “

t

5. A frlend of yours asked you tg a party. When you arrive, you '/
find that your friend is the only one there that you know. Your . {
friend has to leave you pretty often and is not able td spend -
‘much time with you

What would you do?

\

a. 1l I would stay® oyt of the way and talk to. my friend from
‘ time to time.

"
S

(i ! -
\) <

. s
" . 2




What woﬁld you do?

N

b. 2 Tell my frlend that I had to leave early, and then
leave as soon as possible,

- Q. F
c, 3 Ask my friend to 1ntroduce me to some of the people i
there _
d. 4 Go up to“someone who is standing off to the side and

introduce myself, and start a conversation,
e. 5 Go up to a very small group of pEOple who are talking,
wait for a break in the conversation, and introduce ¢

<

myself , !

f. 6 Goup to a group of people who -are talking,, break into§ ’ E
the conversation, and introduce myself. ' L
. U

(Male) You are attending a-dance. You really want to dance
with one.of the gLrls there but you haven t met her, although
you know her name. . \

i

\ . .

o

&

a. 1 Since I hadr't.met her, I would just forget: about _ .
' dancing with B o e . ~
b. 2 I would ask onepofjmy friends to see if she would
-dance with-me. e @ i

5
%

. I would try to find someone that would introduce me
¢ to .her. ) ) '

0

- . . -
v

: ‘ . 5
d. 4 I would go up to her and ask her if she wanted to dance.

¢

“e. 5 I would go up to her and tell herﬁtﬁgt#L.wdntedfthis dance:'

" What would you do?

£

f. 6 T would ge'up to her, take her hand, and lead her onto

"the dance floor.

.
t s

. (Female) You are etLending a dance. A boy'w?%m yoﬁ don't know

comes up to you and asks you to dance. You dpn't feel like
dancing and don't like the looks of the boy. / o

a.._l I would get Qp and go dance with him janyway. ' N
4 : ‘ \

b. 2 I would dance with him but would tell him that I might \\\
not be able to finish. the dance. . BN

-

s %
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.
) c. 371 would explaln to h1m that T didn t feel well and
, would rather not dance now.
// ‘ ' d.o 4 I woqld tell him that I would prefer not to dance noy . . '
e. 5 ﬁ?xvould tell him that I will not dance with boys I
. : don t know. ‘ . '
f. 6 I would tell him that I*didn't want to dance with him.
. \ :
° .The minimum agd maximum possible scores are b and 36, respectively.
- Score Interpretation . v
This section presented a'greater problem with respect to interpreta-
tion than any other section in the questionnaire, Basically, this problem )
. stemmed from the fact that the same weight,was not assigned the most
- . appropriate level of assertive ‘behavior for every situation. Accordingly,
? a range of total stores was developed for each of the three possdible categories’
prev1ously specified: (1) unasSertive, (2) assertive, and (3) aggressive.
These cgategories reflected the respondent's general method of deallng with
such situations. - ~ - ‘
The ranges corresponding to each of these three categories are preseénted
) > N )
below. - : ‘ i
. e B Category Range of Total Score
: 1. Unassertive _ . 6 - 20
‘ 2. Assertive 21 - 26
3.. Aggressive- : 27 - 36
5 . & ¢ “
E o
! -
3 " 0' ¢
|
N
e AN \
i rd 0 ‘ ‘ \\ a
t 96 I
;v i \;" \\ .
El{l{c s * D-lO N \‘\\ .
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Understanding People

Rationale - v ! ~

e

\This section was included in the questionnaire to identify the extent
of comnunication problems existing between (a) students and teachers and
(b) student and student, with especial emphasis placed on the percentage
of interrdcial communication problems. The respondent indicated the per-
centage of tNme a communication probkem had been experienced for a partlcular
topic with a specific category. of othier person.

- The items were subsumed by three categories: (1) respondent—teacher,
(2) respondent-peer of same race and opposite sex, and (3) respondent-peer
of another race but same sex. Several topics which might involve com-
munication problems were specified for each relationship.

EN

Scoring

There were seven percentages specified for each item (0%, 10%, 25%, 50%,
75%, 90%, and 100%). Scoring consisted of recording the percentage selected
by the respondent. Scores were developed for each of the three catégories of
relatLonbhlps specified above. .Each score was the mean of the percentages
selected for. all items subsumed by that category

’

The categories and the items subsumed by .each are presented below.

A. Respondent-Teacher
4 ) - o : L . .
* 1. I have had problems-in understanding what a teacher meant
when we were discussing classwork.

2., I havechad pro?lems %n»understanéing.what a teagher meant
when we were discussing my behavior in class,

* 3. I have had problems in understanding what a teacher meant
when we were discussing the way I had acped with one of
N\ the other students.

B. Respondent-Peer of Same Race,®Opposite Sex
- " 4. T have had problems in understanding what someone of the
same race, but opposite sex, meant when we were dlscu551ng
the actions of someone else.

5. T have‘had problems in understanding'what someone of the
] i same race, but opposite sex, meant when we were dlscu551ng
: people in general.

R I ‘ p-11 S
_ERIC. : , N . .
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C. Respondent -Peer of Another Race, Same Sex. o
EY~ -
6. I have had problems in understandlng what someone of
another race, but the same sex, meant when wée were

discussing the actions of someone else.
7

7. 1 have had problems in understand;ng what someorfe of
- another race, but the same sex;, neant when we were
discussing people in general '

o

BN The minimum and maximum scores are 0% and 1007, respectively.
. . i , . PP
o i .

.Score Interpretation

The larger the score, the greater the frequency of communication
- problems experienced by the respondent for a particular relationship.

3

\j.‘ o - - D-12
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*Others Feel ' Lo

e oo, (I - e
Rationale P
This section was designed to assess the extent to which. the student
felt rejected by: other students in general, members of the opposite .sex,
i and members of another race. One or more items elicited the student's
o perception of rejection by each of these three stimulus groups. Feelings
of rejection are frequently associated with a lack of appropriate asser-
tive behavior. ‘ ' S

o

Scoring .
The student indicated the degree of agreéﬁent'with each item on a
6-point scale. Weights were assigned each response alternative. Where
multiple items referred to a single stimulus group, the.weights'Were summed
to aptain a single score. An overall score was obtained by summing the
score 'obtained for each of the three stimulus groups.

A} @

e

The five items in this section are shown below, grouped b§ the focal

stimulus group,,together with the weights for each response alternative.

i
! . . s

N

: / A, /0Other Students-

/ R 1. Other studénté are ihterEStgd‘intwha; I havevtO'say, ) I
‘ / | - 1 Completely Agreei' 'YQ: Completely.Disagrée :
/ ' » 2 Agfee.Prekty Much 5 Disagree Pretty Much
; / _ . §_:Slightly Agree 4 _Siightly bisagree

7 -
i .

! 2. Most of the other students accept me as I am.

.l; Completely Agree o - :§  Completely Disagree
. o - 2 Agree Pretty Mﬁcﬁ "i s Disagréé,Pret;? Much

Q,.Slighﬁly Agree . 4 Siightly Diéagree T
o B 3. I feél that Iiam left out of'mos} of the cher ééudeﬁts'i ‘

activities.

-

6 Completely Aéree Completely Disagree

Diéagree Pretty Much

Iro

5 Agréé Pretty “Much -

P

3 Slightly Disagree

4 Slightly Agree




|

I
1
!
[
|
1

c 1

S .
B. "Members of the Opposite Sex

:

4. <Mémbe£s of.the oppdsite sexido not like °to be with me. 1(:
6 Completely Agree Comple&gly Diéagree _ T
_5“Agree Pretty Much ’ .g Disaép@é Pretty'Mﬁch
ﬁz-Slightly~Agree 3 Slightly Disagrge

'C. Members of Another Race

5. Members of another race accept me as I am,

1" Completely Agree 6 Completely Disagree

JENCR

:gAgréé&Pregty Much ) Dfsagreé Pretty Much
3 Slightly Agree

4 Slightly Disagree

.
S

c

. . " . ’ N
The minimum and” Maximum scotres for each stimulus group are as follows:

Stimulﬁs'Group

Minimum,~ “Maximum

. A.- Other étudents_ ’éj - 18 . ) | o
B. IOpposite Sex .~ 1 - 6 - o,
.C. Another Race i | i 5 6 .' L .

_The minimum/and makimum écores fof this_séctionﬂof the questionhaife,

" are as follows: - L [ - b
Y ' N . . .
N ' Minimum = Maximum - : L
.Overalib - 5 30

Score Interpretation

. The larger the score, the greatef the student's sense of rejection;
1 - .
- whether from

g
e

a particular -stimulds group, or for all stimulus groups. .

-

100 .



: | "© ' How Do You Feel? o o

Rationale o o : N
. . } : . o

< ThHis section contained several measures of student attitudes, These

" attitudes were measured by means of the semantic differential technique, °
This .technique involved the respondent rating a concept on a set of bi~
polar adjectives separated by seven scale divisions. The respondent
indicated how well one or the other of the adjectives.described the concept
by selecting a specific scale division. Student attitudes measured in this
section were toward: (1) school, (2) teachers, (3) black students, and

(4) white students. - : o . : ’ . 1
’ ' o Bt .
L " Scoring . _ ' J

/,

ach of the seven scale lelblOHS was assigned a value from one to
seven, with the lower value. belng a551gned the division closest to the
negative adJQ@lee The respondent s score was the value assigned the
division which was selected. The scorés for each of the seven sets of
adjectives were summed, and this total score represented the attitude
measure. e o T . <,

The same procedure was followed for all four concepts yielding four . ~
attitude measures. ’ :

RN

The set of bi-polar adJectlves used for each concept is presented
below, together with the value a551gned each scale division, _ “

Bad [ 1 2 3104 || 5 6 | [ 7 ]Good R

vgly [ 1| | 2 3 | [ 4 5 [ s 7 | Beautiful

opirey [ 1| [ 2 R 5 16 ][ 7 |clean

-

4 5 6 7 Valuable

' Worthleés 1 2 3
K i ) : .

T e e ] "l" i o 1Y o3 4 A5 |6 7 Kind

..-. : . o

S N . | . o ’ _ ;
® | . . . L X v 10_1_ . . ~ ) |
: . ' _ D-15 ' '
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L__Q 17 7 IaneSt

o

Dishonest 147 I! 2 3 4 )
oo . g L
Unfair 11 2 P33 !1 4 l =1 1.7 gFaif
) L ! | ! . LN
' The minimuﬁ,and maximum scores for each measure are 7 and 49,
respectively. . ' '

Score Interpretatiof

'The larger the score, the more‘positive the‘respondeqt'é attitude

toward the specific concept.

A
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Rationale

Who Do’ You Prefer? C

This section of the questlonnalre dealt with student 1nteractlon

patterns..

'The respondent was requested to list the names’ of six students,

the three most desirable and the threé= least des1rable, for each of three

-activities:

(1) tobbe in class with, (2) to work ‘'with on a school project,
and (3) o talk with (on any topic). —a

o ' -
8 -

An aspect of ‘the interaction patterns which was of - especial interest

involved the

extent to which interracial. interaction was reported. - This

"section allowed the identification of such interracial interaction.

4

Scoring

The cnly scoring anolved the frequeﬂcy of report of interracial

interac t 1ons

A e e

Score‘Interpretation

Inferentially,

-

- R ~

~ .

\

the greater the frequency of interracial interattion,

the more positive the attitudes of members of each race toward another race,

3

a

and the’ lower the probablllty of 1nterra01al incidents.

A

3

\ [+l
o)
- ) 103
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Abpendix E
RESPONSES TO THE STUDENT REACTION FORM

o

The spéklfic résponses to each of the six
items cgﬁlained'in the-form are presented
in this Appendix. Where a "Yes' or -''No'

response was required, the frequency with-

which each response alternativeg was selected = .
is indicated. -
[

. .

&

. ) :

[ o

K
B e
e

N
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-

' ’ . STUDENT REACTIONS.

Did you enjoy the assertive training program? " N\ '
Response: Yes - 29 No - O
.a. Do you feel that you learned anything from the training program?

Response: Yes - 29 -No - 0 - , : o -

b. What do you feel that you learned?

£

§£HQEH£ o C Response.
1 . How to assert myself . in certain situations whlch could end

up in 'a dispute.

~_ 2 - How to cope with pedple more.

\_\ . -

3\\\\How.to introduce myself to people and how to avoid fights.
N . . . . | S

4 - I‘learued 'mostly. how to handle small problems .before they o
enlarge, and how to control my temper and not to be too
obJect1Ve and sibmissive but assert myself to the umeOt

5 I feel that N have learned that I can'cope w1th any kind of
problem w1thout gettlng mad.

‘ N s ‘
6 1 have ]earned that nf you handle yourself right in a situation,

‘you feel botter : BN . , :
v “
\

7 I feel that 1 1earned how to hahdle -myself better by thinking

first. T
- 8 I have learned modtly about myself\first then you.,
9 . __ . . . . .~“ : .
10 Thut'thére are risks in being‘assertive butuit is best to'gd"
T ahead and face the situation--a way 1is p0551b1e to tell someone

something w1thout them getting angry. To talk to people easier.
11 How to analyze and overcome problems that may arise.

12 I learned how toqav01d problems and I also 1earned how to be
more assertlve

o
-

105
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vo . N

Student . . Response
13 'To act in a more'assertive manner when faced with‘problems.
- A

14 I have learned that it is best td tell a person 1 you feel
about a situation and try . not to hurt him. )?W .

\\,_‘ B
15 1 learned to be able to listen to others and let them llsten
to me to achleve an objective. , -
7]
16 I learned to be aware 'of the different types of s1tuatlons,

and I also learned to llsten to others as well as have them
llsten ‘£to me. )

17 = To be assertlve in s1tuat1?ns that I usually explode in. I
can handle my emotlons betFer o -

18 I feel that I learned how to handle different problems and -

how to talk to ptople WLthOut being too ru&
/

Vs

19 - I learned how to control myself in sitéﬁtions better, and
’ to try and help people w1th their own 4Actions. :
. . iy
Tt 20 I've learned how to assert myself properly whether s1tuat10n=

require being aggressive or submissive, I've lost a few false
friends end gained a better personality.

21 I feel that Iihe learned how“to assert myself properly. Before -
this training, the only way I thought you could, solve a problem
or situation was byﬁfussfng and fighting. '

s .
\ / Q
22 The ability toucommunlcate properly with others.
A 23 How to handle myself : -
. . C. R \
C 24 How to act lnhthe'best way in diffarent situations.
' . /‘ : . )
25 How - to reactoln ‘different situations to get my point across

without offending others.

“ .

26 I feel.that I learned people better, and how to handle situations
better than I would have ordinarily. ' . :
27 How to handle myself under certain situations.
‘28 I learned ‘to assert myself appropr1ately in certain difficult
sitdations. o
\ 29 I feel that ‘I have learned how to handle myself better in

different situations.

S | 108 |
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Have. you used any of the new behaviors you learned abouq in . -
aséertlve tra1n1ﬁg7

' Response: Yés - 25" . No -3 . NodAnswer -1 . '

4
e

b. If Yes, please describe how you were able to use the behaviors.

Student /’ , - Response , . : '
1 When I was in the iunch line and a guy“was going to cut ilhe
' im. front of me, I told him that T minded and suggested that
e 'go to the end of the llne because 1 was very hungry.
- 2 In several matters that happened arOund school and at home.
-3 /Q-HOW to talk to. girls and introduce myself to people. -0

I had this problem with my girlfriend and this friend'of hers;
this friend d1d ‘things to me (talking). Instead of getting {ipset
and probably hlt her, I didn't let her. get away, but I tol her
not to do it in an easy manner (quietly).

. ./
5 'I was able to use it- by talklng with the person that had made
" - me mad Lnstead of getting into a fight.
//' 6 One behav1or I used was to ignore people who talk abou me.
/ P
/ - 8 ‘When someone asks you something, they usually get it. [ Now I
~bay,»lf I don't offer, don't ‘ask. , .
‘ U
9 One night T had a date with a dude Lhat I really didn't want

to date and, with the training T received in leadershlp, I
was able to tell him polltely and without maklng any hard
feelings.

© 10 I slmply went to the girl,, 8ot her attentlon, stood face—to—
face with her, and showed i a no- Joklng way - for hex; not to . ! .

ddo it again. I was leaving it up to her to do it aéa1n~or deal

with whatever the situation ended in... : »“ﬁ
. e

-

- 11 I cannot recall the occasion, bBut I distinctly remember think—
ing of this training course at the time. : ;

13 My sister used to wear my ﬂiothes w1thout asklng, but I had a
talk w1th her and she doeén' t anymore. '

14 When my mother does somethmng that I do not llke, I tell her
but in a nice way that she won t be hurt or offended.

o




Student

15

16
17
18

19

.20

26
27

28

—

Response

I was able to be around my boy friend without being shy of
him, and to let people know how I 'feel without hurting them.

I was very willing to express my feelings and for the person
to express his. ‘I was not very. submissive in-handling the
situation: ,

A Eriend told a secret that T didn't want anyone to kﬁow. I
got mad, but-I didn't explode. I just told her what I felt
and were still friends. :

I had this friend who would a]ways talk things she didn't
know and she always showed off in a\crowd I had a talk with
her and explained how'I Felt about her Hehav1or and now she' s
trying to straighten up. B .

P4 K \ S
By talking about the situatiomn. and trying to convince the person
the sen51ble way to. handle °the problem
When my boy friend went to see Another girl, I told him off
but nicely. What I said made him regret what he dlu. He's
been treating me right ever since.

I used it when my\mother and T had ‘a problem (personal).

"I slowed the person down and tr1ed to. explain my feellngs and

point of view of the situation.

Different situations with my friends,
1 was able to avoid certain incidents that mlght have been to
my disadvantage if done in another manner.

I kept my cooi and did not fly off the handle.

s @ : -
One night me and a couple of: friends were walking the streets.
We saw what seemed to be three young. ladies, so, naturally, I

whistled. When they came close enough for me to recognize- ‘them,

I began to apologize, my friends ran,

I used it with peers who were harassing.me, I almost got mad
but I remembered what I had learned and I just ignored tliem.

°




g‘.

Do you feel that most high school students would benefit from
assertive tra1n1ng° :

)

Response: Yes - 28' No - 1 o

*
5. Describe ‘the ways that you féel ‘most students woull beneflt from

assertive tra1n1ng s - .
‘Student _ .o Resgpnser' -/// . .
-1 They would leard how to get along witx d1ffetent people and

|
\

R how to avoid different situations wh;ch usually end up ,in
~Te g« + some kind of violence. - . "

P - 4
\ & 4
1

2 They would learn how to get along with people better.

_y 3 They would learn how to get along with people and how td
A4 avoid from getting angry. :

N
&n

~. 4  Being around most of my friends, this program would'help a . |
- lot because some of them thinks one race is better than the T
other. I think they need this type of program to clear up |
. a lot of grief inside them. ' o ’,
5 They ‘can benefit from the assertive training By'just talkingv
instead of fighting, which can get them in trouble.. o
-6 They will learn how to handle their behavior. They will get: -
' " into lesser fights: ¢ ' :

7 I belleve that there would be fewer expelled from school
because of behavior. .

¥ L8 Students would know what to “"do in the future, they won't have ' |
to make the same mistakes. )

*hat%, but they. coqld improve a considerably large amount if
they recelved this training becduse it may make things a little
- eas1er for them in certain-situations.

9 Because some have brutal characters, I- dort't exactly mean like .
10 = Maybe if they had this training it may preveht fights among
" thé students. They could talk thlngs over sens1bly if they

are sensible enough. ) .
11 ‘Many ;eople do not realize they have rights of their own and 1

‘this method of problem solving should be illustrated to them.

. 12 I think that if the students took the class they would be able ‘
' to get alonguswith each other better.




Student B ‘ Response .

E 13 I feel that the students could learn to get along with
, each otheq better and could cope with problems better.

s L
14 Most students will benefit from'the program because it:
will give them a chance to ‘cope with some of thelr problems
they have. They will get in less trouble.

15 There are'manywstudents that are afraid to‘let their feelings
flow, but when the training is applifed, they'will learn to let
them flow and in a correct manner. Also, they may be able to
get along with thegr teachers better.

& ) - :
16 The shy students who are afra1d to speak up. would benefit a -

: great deal. They would be more prepared to face these types
of problems. : .o .

P

17 There are a lot-of high—tempered people in the world. If
r I students could go to meetings and practLoe assertiveness, I
T thlnk there would be less v1olence (e¥pecially in our schbol) .
18 I think that most students need to take the assertive training
because there are lots of rude people who don't sometimes reallze
it, and they need to learn how to handle themselves and their.
friends right.

N lb' They could cope with a’'situation better, and Ibelieve less
flghts or arguments could be handled by assertive tra1n1ng
> :b,_ }3.!
t207 They can get along better with their peers, Tt will help to
o : ~ develop a persodality. They. will become better aware of their
’ surroundings. ‘
22>, Better communication with others Less violence.or any type

"misbehavior. Better understand1ng and personality.

23. They would know how to handle themselves.

C 24 So many. students blow up at the least th1ng This would be a
" way for students to act dlfferently in s1tuat10nc

25 'A lot of fights and d1sagreements w1th fellow students could be
prevented : .
26 It would give'them a whole new outlook on people and would be

better around them and handle situations better.

27 It will help them see the other side of themselves.

a




Student . Response - ' o e

28 It would give them more self assurance. They would have more
o " confidence in themselves, and this would elevate their level -
of thinking in order for them to assert themselves appropriately.

=

29 Like me, they would learn to handle themselves better. . E

| . - o O S .

6. ‘a. Do you feel the school benefits from studénts receiving assertive
training? : ' o » . -

e

Response: ‘Yeé.i 28 "Depends on how it is used and taught” -1 . S

b. If Yes, in what ways does the school benefit?

: - &
‘Student , ‘. - Response .
—_— P - \QJ .
1 - There would be less flghtlng going on. .The teachers and
principals would have less troublé with the students.
i 2, It benefits a lot to the students. It“helps the students to
. .. cope with his 31tuat10n . ) '
3 - .
4 The reason I said Yes was because if ‘you had more traihing of
~ students or teachers to just sit down and rap to let them clear
o ‘ " their heads, this would help, because it helped me assert-myself
' in such a short time. - . o
5 One way is that a lot of students will not get into trouble by
fighting. Another way is that the students could learn that - o
“ ) you don't have to, fight to settle a dlsagreemenL ' o .
6 There will be lesser people coming to office.. Less fight&ng. ’
. The studerits will be better friends.
~7 Because of the way certain thlngs will go on. It's sort of an
' - overall thing. - - _ . A : 3
8 - The school more peaeefu&. ’ -
. 9 ' Because it's safer. I mean, this could prevent,a number of”
L ' flghts, because one of the students involved in the argument . !
' o and also in leadership training would know how. to handle the
- : situation other than flghtlng It also helps,a 00n51derably .
g large amount when you want to get a point over 1n a COnversation, .
’ or in a publlc place. L. - - :




Student

10

11

12
13 .

14

15

. fOr the whole student body.

16

17

.18

19

© 20

ERIC

Aruitoxt provided by Eic:

'There will be less disturbance in the classrooms and hall.

‘how to communicate-in the right manner;

. mates as well.

Response . ‘ ’ R

Maybe the school w0uldn t have to be bothered with having so -
much guarding, superv151on, and discipline.

n. &

(Depends on how it is used and taught.)

Maybe there won't be any more fighting; they’ w0uld try and
reason with eatch other

v

I thlnk that  the: students would try and act in an assertlve

manner. ..

Also, the school wouldn't have to enforce more rules that.
the sLudents won' t carry out. '
i
When the students began}to get better attltudes, thls will
make it easier ‘on eVeryone. The teacher will benefit from -
the students' new reaction. This *will make a better atmosphere

;A great deal will be learned,

Everyone w0uld have their owp opinion.of what ‘they feel,

and
not what the other person feels. o

™

If'thére re more assertive students, theére will be less
arguments and less fights. We wouldn't need a detention
hall .either. ‘ ' '

: =4
The school will benefit in ways of: children will know how

to settle an argument without flghtlng, students *will understand
they' 11 know how -to work
out situations in the classroom w1th teachers ‘and ‘their class- ..

w

The school could possibly be reeognized for less student fights.

.Every day in the news, you may hedt of some disturbance in a

school that ended in a fatal accident to a student. By “assertive:
training, students at ‘our sc¢hool can control themselves. Our
school has never had many problems concerning big dlsturbances,
but it is pOSSlble, and we should be able to handle it if it

happens . CE

»

The students’involved in this training can promulgate the
learning - they recelved to the other students. The school will
have a bétter spdrit. g

oo
s
ES
2




- ' Student

S 21
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- / -

"as the teacher.

There will be more students behavinguthemselves,

Response _ '

The program is beneficial because it will cut .out so much

fighting in school, and the students would be able to solve

their own sdtuatiens instead of going to the office so much.

The prindipallhas less problems and misunderstandings, as well

Better reputatlon and good name, for the school

with less disturbances. Better communication with the ‘students

toward,the principal, teachers, and fellow classmates and Erlends.
5 /

It could be more alert on problems of the students, and 'know

how to handle them. - o

. . -

The students being able to act better in situations.. O

Less problems should occur due to people involved being able
to encounter more and be- less vulnerable.

There. are fewer dlsturbances among the students, It inspires
the students to cope with melecre problems in a mannerly
fashion. , o . ‘ -

The schools will have less problems from those students who ’
received assert1ve training thar from those who haven't.

«

L1
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' Appendix F '
RESPONSES TO THE STUDENT ASSESSMENT FORM |
- : ‘ - : o
|
&
*The teacher observations of the -students who
part;clpaLed in the 1nterpersonal relations *
traiping' program are presented in this Appendix. o N
. Descrlgthe information for each student about '
whom one of* the 14 participating teachers recorded |
" an observation is also shown. . |
. 5 |
\
£3 \ |
- 2 et ' \
3 R @ :
o - . A RO
[y ) , S
LS % ° .
— a
Q 2
B [ o '
' A . i
ERIC ” "
WJ:EEE K . ) v




/ - © < L]
//‘
/ . .
/ .
’ v Y : , : .
IO ¢~ STUDENT ASSESSMENT S ,
" , ) » ‘_ ‘ /, R . . ‘ e . L.
Student| EG | Sex | Grade ' / .. * Comments
. ‘ . . . "’ ’
1. W M- 9 | Is t¢ased a’ great deal by the other boys, but seems 'to 1gnore
" the /tedsing more thls year. : .i
2 B M 11 Has a temper'and improvement has Leen seen this year. v
11 B| M 12 Has made a change to a fine student.
15 B MY 10 Can get aloncy with students, and d01ng a good JOb in his
subJect matter.
o Improvement all around.
22| B F |9 [ ‘ -
L - . Seemed to resent me as. a tedcher when first came to me, but
no longer has this attitude. WNow does well in class. )
iBi . ,B T . 9 Academic. improvement.
© 24 - _B7 F "9 Cooperative improvement. -
oot - - . . ;.’ W. . ’4 -..., l“
.- 25 B F 10 Academic improvement, S
26 © | "B} F 11 Personal hygiene improvement. ) , 4 -
. . Ll L . R
’ T Personal hygiene improvement. - ;
27 B FNedl o | — ' . —
: . © \k . | Very good in ”sharingﬂ and cooperating with teacher -and N
P _ - %] 7 | other students. - ‘ ' ’
v 0 T S ;,i)’ — 3 N _ — -
29 42 B | T 10 | Acédemic_imérovementy
i;‘ Academic improvement. »
30 i W\ F 9 — —
= . Shows more initiative. )
L ) - v -
f&36f 1 B F |9 Cooperative improvement. . ."J‘ ‘ .
°37 B.| F | 9 Academic improvement. %
) i ' : o .lll) .
O ‘ : - . » R :
ERIC. . 3 L F2 . o
Ao provi c . .o . N ‘ ) o > » 4




Student

Sex

., Comments

EG Grade a2
- 38 | B|F 9 Academic improvement. . k . .
e, T e . o ’ . X ¢
39 B°| F g Academic improvement. o o B
42 B | F 9 Personal hygiene improvement.
44 B |-F 9 When first came to me, she displayed her temper too much. T
’ . .| Now she has learned to think things out before®getting angry.
e47 | B }LF 9 ° j Personal hygiene improvement.
48 B | 'F 9 Personal hygiene improvement, ‘ 1{
| - )
49 B | F 9 Personal hygiene improvement. o
50 B F 9 Academic 1mprovementq
/ Works in food lab with group better.
51 ‘B | F 12 . | Academic improvement.
. » - A X
52 BI|F 9 | Academic® improvement. “
53 W | F 9 Acaéemic improvement. .-_ ey o
56 Bl F- 9. Cooperative imprqvemenﬁ.' o L m" o -
- ‘ L. a., PSR e . . P _\t\. - — e .. - e. PR I
57 B | T 9 Academic improyement. - \
v . ] . ! v .
58 ‘B | F. 9 Acddemic improvement. : : s : " ’
59 B| F | 9 Academié‘iﬁprovéﬁent.
) ki f -
. 7 . . %
» . N i Personal hygiene improvement.
62 B | F# 9 — — » , , >
) ' At first, attitude was one of<di§like and indifference. Now,-
N just the opposite; she now tries to avoid so many argdmentée;> '
: 3 : - i
. Improved attitude (lost chip from shoulder). 'Better
. . | attitude has helped her school work.
63 B|F| 11 ne e ]
: o 1 Academic impfovement.q o

e




»

/

Student] EG |Sex “GrgdeT ' Comments

‘ . Asked for extra FHA project work, which' is unusual.
. 66 B | F 9 _‘ —

Cooperative improvement.: R

w._67> ‘W |.F 11 Academic improvement.

68 W | F 11 Academic improvement.,- \ . .

. | ! A
69 B | F 11 Academic improvement,
E . N
70. B F 12 ‘Academic improvement. . " c

71 B | F 11 Academic improvement. : ) - o
72 BJ{F | 11 Academic improvement.
‘A AR <4 ~'.\ .
74 B | F 11 Academic imptovement.> \x
75» B |.F 12 Academic improvement. : //
76 W |F | 12 | Academic improvement, . -
77 B | F 12 Academic impfovement.
78 wloE 1277..Ac:ademl(c: improvement., , .
. N - - . . e
Accepts more responsibility.. ' -
v S ‘ . . d
79 B| F.{ 11 Academic improvement. :
- ] 4 .y R
. Academic improvement. - f% o = A
80 W|F 12 . . S ' -
. . Changed attitude. “Accepts more esponsibility toward
k ‘getting job done. _ ) . SN
81 B F 11 Cooperative improvement. - B \\ . \
P B 4, F - hféy . Academic dmprovement. S vt >\\“\\\ . .
A K : _;‘_j” . - 4 - ‘ﬁ . — .
-85 B F 12 | Academic improvement. - ) '

Ll
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: .y R Appendix G
STUDENT QUESTIONNAIRE. MEASURES:
¥ PRE- AND POST-TEST COMPARISONS WITHIN EACH GROUP
S~ *
R 'c. ] )
This Appendix shows the results of analyses performed
s : identify_anf changes in student scores which occurred
during the school year.
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Measure:

9

Appendix G

QUESTIONNAIRE MEASURES ;
PRF AND -POST-TEST COMPARlSONS WLTHIN GROUPS

@

What Are You Like

.« 0

Pre-Test

- geéponden;s ’ Mean | - SD- . MzZitrﬁesgD N t 4 D < _
Program Participants :36.51 3.10 “36.84 3.15 | 74 ;76> NS. T
White Females 35.97  3.06 | 36.01 © 3,77 |69 .10 _ NS 1
Black Females 35.52  4.23 | 3601  3.62 | 82 1.33 NS . 1
White Males 35.69  3.01 | 35.76  4.52 | 70 - .41° NS |
Black Malea 136,13 4.12 36.36  3.8L | 64 .44 - NS ‘ ‘
Measure: What'Wouid You Do voe <

Respondéﬁts nPre—Test Post-Test .
Méan | SD Mean { SD N t D .
Program Participants ~ |18.07 = 3.42 | 19.72 ,2.95 | 74 _ 4.06  <.00l
[ White Females 17.00  3.23 | 17.93  3.46 | 71 2.83 <.0L°
®  Black Females 18.79 3.59 | 18.86 . 3.13 | 80 .15 NS*®
White Males {18.08  3.49 | 19.04  3.17 |71 2,17  <.05
_Black Males 20.33  3.08 |.20.16  3.09 | 63 . .42 NS
Measﬁre: Undersfanding People

A. Respondent—-Teacher" 4

Respondents‘ éfe—Test Post-Test -}_ .

. _ Mean | SD- Mean SD N t p
Program Participants 18.85i 18,50‘ 18.85 20.38-) 74 .00 NS *

White Females 12,94  14.99 | 13.73  15.72 | 797 .32 NS
Black Females 19.38  17.13 | 22.95 21.50 | 82 1.30 NS
White Malés 23.44*  20.54 | 25.66 22.71 | 70 .85 ", NS
Black Males 32.32  28.09 | 29.44. 24.99 | 62 .70 NS .
. N "!
. Q ‘;
; ’ ‘
. - 1.1‘) ,
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Measure: Understanding People ) Lo . .

‘B Respondent-Peer of Same Race, Opposite Sex - e
" Res on#enﬁs '.Pre—Test Post-Test
P Mean | SD Mean | SD N t D

Program ParZicipants 15.34 19.25 | 17.45 19.94 74 .82 NS.

White Femalps 9.14  12.30 | 10.97 14.66 | 71 .95 NS

Black Femalles 21.98 24,06 | 22.24 . 23,90 | 82 .09 NS

. *h - ) R .

White Male 116.75  18.04' | 12.79 14.70 | 72 1.83 NS .
" Black Malds 31.16 3193 | 23.10  26.63 | 62 1.64. NS
-MEasures Understarding People : : )

- C. 'Respondent-Peer of Another Race, Same Sex . "
Respondent _Pre-Test Post-Test T
spondents Mean |- SD _ Mean [  sp N t p

Program Participants  |23.65  25.25 |'19.00 21.54 | 74 1.67 NS
White Females i1.77  12.05 | 12.00 13.96 | 69 .13 ' NS
" Black Females 21.85 24.31 | 20.68., 22.95 | 82 .40 NS

White Males’ 33.88  28.22 | 31.22 33,19 | 72 71 NS

Black Males 132.37 30,82 | 26.14 26.43 | 63 1.28 NS

Measure: How'Others Feel" ‘ ° » . !

) A. Othér Students .

" Respondent | Pre-Test Post-Test
_ Resp S . [Mean | SD Mean | SD |° N t | p

Program Participants 7.05 2.41-|" 6.38 © 2,35 | 73 2,40 <02
White Females 6.78 2.55 | 6.61  2.47 | 71 .70 NS
_Black -Females 17.09 2,51 | 7.28 2,43 [ 79 .62 NS

" white Males '7.08. 2.11 6.88 2.36 | 72 .74 NS

Black Males 7.37 2,51 |- 6.80  2.51 | 59 1.34 NS -

A;,



. Measure: How Others Feel

B. Members of the Opposite Sex
T

Black Maleg

35.44 . 8.95

R espondents Pfé-TesE ?osthest : ,
Mean | 8D Mean. :| SD N t P
: Prbgram Participants. 2.62 1.69- 2.18 1.33 | 74 2.05 <05 -
White Females 2.32 7 1.19 | 2.20 1.10.] 71 .93 NS
. Black Females - 3.28 1.9 | 2.64  1.89| 80 3.07 <.01
White Males 2.87  1.42 | 2.61 1.41| 71 1.3 NS
Black Males 3.31 . 1.62 | 2.48  1.66| 58 3.08 <.01
TN . — ‘
. Measupg: How Others Feel
. 'C. Members of Aqothe%%che .
Réspdndents - Pre-TesF Post-Test
N Mean | SD Mean | SD - N t P
' Program Partiéipanté .2.55' 1.46 | 2.42 1.41 | 74 ‘_.6OJ ‘NS
“White Females 2.26 .93 | 2.43  1.03| 70 1.29: NS
Black Females . 2.36  1.50 | 2.36 - 1.43| 79 .00 NS
. White Males 3.00  © 1.58 | 2.56  1.38 | 72 2.22  <.05
Black Males 2.72 1.59 | 2.79  1.50 | 58 .26 NS
vMeasure: How Do You Feel
—_— A Toward TeachFrQ. ;o )
 Respondents Meiﬁe—ﬁesén Mggit_ﬁesgn N |t p
Program Participants ’ 35;56v 8.85 34.08 8.80 | 73 1.54 NS.
. White'Females 36.46 ~ 7.58 | 35.56  6.69 | 70 1.07 NS
Black Femdles 36.27  8.86 | 33.29  8.65| 75 2.90 '<.0l-
White ﬁéles 31.64  10.74 | 29.23 11.57 | 70 ..2.10 = <.05
' | 38.33 8.63 63° 2.23 “<.05

L
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Measure:

How Do You Feel

B. About School

Black Males

- /
~ Respondents Mgizé—TfsgD MEZEC—TFS;D N l'c ‘ P
Program Participants §5.49 8.73 30.55 g.76 | 71 2.51 <.02
White Females 32.96  7.79 |31.76 6,61 | 70 1.54 NS
Black Females | 35.19  10.09 | 29.99 ,.9.38 | 78  4.79 <.001
White Males 26.91 ©10.58 | 24.53  9.47 | 70 1.97 - NS
Black Males 32.43  10.72 | 28.74 11.50 | 62 2.56° <.02
" ‘Measure: How Do You Feél - .
C. Toward Black Students '
v Respdndents Pre-Test - Post-Test - |
: >, Mean | SD Mean | SD N - | p
" Program Participants 37.41 10.37 34.38 8.35°| 73 2.81 <.01
White Females 29.49 801 |29.54 6.07 | 70 .07 NS
Black Females 41.45  7.81 | 37.38  7.72 | 77 4.49  <.001
White Mal®s . 49.47 10.51 |20.00 "11.13°| 70 .49 NS
Black Males ' 42;21P’, 6.58 | 40.22  8.08 | 63 1.80 NS
Measfire: How Do You Feel
R D. Toward White Students
Respondents - ‘Pre-Test . Post~Test R
Mean | SD - Mean | SD N-| ¢t p
brogram Participants  [33.14  8.83 | 31.96  9.93| 72 ° 1.09 NS
.White Females 37.37  6.54 | 35.57 -6.07| 70 2.21 ,<.05
Black Females | 34.45  8.09 | 31.3%  8.07| 78 3.30 <.01
White Males =~ 39.94  8.95 | 38.81 9.22| 70 1.05 NS
31.25 11.59 | 27.94 10.51| 63

2.18.~ <.05
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_here. “The column headed '"Direction"

Appendix H

‘ STUDENT QUESTIONNAIRE MEASURES:
POST-TEST COMPARISONS AMONG GROUPS

This Appendix presents only the results of the
among the groups on the post-test scores. The
statistics shown in the- preceding Appendix are
indicates

comparisons -
descriptive
not duplicated
which of the

two groups involved in a specific comparison had ‘a higher"
score on that measure. A plus (+) Shows that the first group
] had a higHer mean score, whereas a minus (- imdicates that

- ' a higher mean score is associated with theyéecond group.




Measure

B

‘:l

v o

v 3 .

"What Are You Like

Comparisons

Program Participants Vs
i Whiﬁe Females
’Black Females
White Males
Black Males

White Females vs

. Black.Females
White Males
Black Mdles

Black Females Vs
White Méles
Black Males

-~ White  Males vs

_ Black Males

Progratharticiﬁants Vs
"White Females
Biack Females
‘White Malés -
Black Males

" 'mite Femaleg vs

Black Females:
" White Males
Black Males
Biéck Females Vs
White Malés
Black Males '\
White Males vs
Black-Malés

124

v H-2

. D . -
Direction

1.43 -
.52 -
.67
.54

.00’
.35 -
.53

.38
.57

.83

.36
1.75
.34
.85

.73
1.99.
.91

.35
48

.07 -

NS
.02

w2
v

NS
NS
NS
NS .

NS

NS

NS
NS ¢

‘NS-

NS
.05 7
.001

£. 05




Measure L Comggrisons , Direction t P
Understanding People | ‘ | '
A. Respondent-Teacher

Program Participants vs

t

White Females ¢ 1.68 NS

Blark Females ‘ / ' 1.22 NS
‘White Males . y 1.90 NS

Black Males ‘ - 2.72 <.01

White Females vs

v, Black Females -+ 2.97 <.01

N . White Males =L " 3,61 <.001

Black Males . : S 4.37 <.001

- Black Females Vs

4

White Malles .75 NS
. ' % - -Black Males - . 1.67 NS~
White Males vs’ . .
Black Males . T - .91 NS

2

B. 'RespohdentFPéer
of Same Race,
Opposite Sex

()

Program Participants vs
B ]

White Females + 2.22 <.05
Black Females \ o -1.35 ° NS
. White Males i 1.60 NS
: Black Males | ; 1.41+ NS
Whité Eeﬁales vs -
Black Females - - ° 3,45 <.001
| White Males . & o " .74 . NS
.. v Black Males = 3,31 <.001
.Black Females vs A
White Males ; ' + 2.91 <.01
Black Males =~ = ° : . .20 NS
White Males vs e , ”
Black Males T 2.82 <.01

<
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i - “
S .
Measure i? Comparisons . . . Direction t ’, P
C. Respondent—Peer'}x . S ' :
; of Another Race;éﬁ .
Same Sex Ai% o
. 4 Program Partigipants;vs _
,lg White Females . -+ 2.29. <.05
ﬂf' Black Females ~~ ' 47 ws
, }? . White Males = — - 2,65 <.0l-
" | '\J "7 Black Males 174 NS
' White Femélés vs. ) |
° e Black Females .. - 2.74 <.01
White Males B - ‘4.45 <.001"
: Black Males - 3.89 <.001 -
Black Females vé ' . o : . ,
.uwhite Males N . 2.31 <.05
’ Black Males ; | 1.33 NS
7 White Males vs = .. - ‘Ts ) .
: Black Males A. ;97 NS .
" How Ot;efs Feel | )
A. Other Students _
h Program‘PérticipantS vs .
o | - White Females . . ° © .57 ﬁs.
- Black Females -+ 2,29 <.05
. _ White Males ;'. o . 1,28 NS
BT - Black Males & 99 NS
) White Females vs. . ' ,g .
. ; o ' - 'Black Females. : . ) - 1,65 NS -
. R , - White Males . - .. .67 NS
, © Black Males ' © .43 NS
Black Femalég vs v - '
White Males - < .99. NS
e . Black Males -’ , 1,11 NS
Whité Males v; . * £; L
- ~ 'Black Males o ‘; ._ﬂ;19 NS

.Q R ' - o ' . ' 1}2(§i




Measure

B. Members of'the-
Opposite Sex

C.. Members of
Another Race

-

‘White Males vs

et “ A B

ML N \\\ e :
. ST <
- M ) "’ N AN

megarisbns

.

Program Participants vs

White Females
* »Black Females

White Males

Bl;ck Males

Whité Egmalés vs
Black Females T

i.White,Maleét

Black'Males“

" Black Females vs ~

White_Maleé
Black Males.

White Males Vs’
Black Males

o

o : .
Program Participants vs

thte'Femalés -
Bl:}KnFemales
thite Males
' Black Males

White Femalég vs

Black Females
White Males
Black Males S
Black Females vs
" White Males
Black ﬁalés

Bléck Males
C127

r~ ' H-5

Direction

oo

.26
.61

1,45

ey
- .63

1.60

5
. 1,70

.91

NS a

- NS
NS

NS
NS

NS

«

NS

NS .

NS

NS. .

NS

ws™ -

NS
NS

NS

/‘.'
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N ‘Measure Comparisons

Do Youtﬁéegu
A, Towayd Teachers

Prégram Participants yé
. White Females ‘ ‘
Black Females
White Males
Black Males

o

White_Feméles vs
Black Females

‘ White Males

- Black Males

N

Bldck Females vs
.White.Males
e BlaéklMales
N White Males vs
; : o i '-Black‘Méles
B. About School L
o ‘.Progfam.Participanté vs
| Whi&e Females-l
Black Females
Whité Males
- Black Males
White Females Vs
- Biack Fémales"
w&ite Mai;s

Bféck Males - -

Black Females_vs
‘White Males
Black Males.

. E . oL "White Males vs

' ‘g‘Blgck Males

. 6

128
=

1.11
.55
'2.83

.89

1.73
3.91

.09 -

2,40

" 1.43

o

3.43 .

2;31

<.01 .

<.001

NS.
NS

NS

NS
<1001 ‘
NS .

<.02
NS

<.001

NS e
NS

<, 001

s

NS

©<.001 ..

NS




. L Measure: Comparisons

C. Toward Black N
Students

- Prpgfam Participaﬁt% vs
White-Females
‘_Elack Females
.ﬂjWhite Males - ‘,
Black Males )

White females vs
Black Femalés
White Males

Black Males
Black Females vs.
_ _ .White Males
v ‘ ' Black Males

‘White Males vs L e
Black Males

D. Toward White
Students -

s ) . Program Participants vs
 _ * White Females
" "Black Femalesil
f  White Males
. _Bi;ék Males

"' Wﬁite;gemales vs
e Black Females
A White Males
" Black Males

Black females Vs
White Males
Black Males

White. Males vs .
" Black Males = -

2 . -~

Direction

3495
2,29
8.76
4.13

/e

6.80
6.30

- 8.67

11.08

S 2.12

11.87

2.60

.41
2 28

3.56,
2.46
15,19

-5{25
2,18

6.35

<.01
NS

<.001
<.05

<.001

<.02

<.001

<.001

<.05
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« - -Appendix I

ROLE-PLAYING INSTRUMENTS
Included in this' Appendix is the script
which was followed in establishing two
standardized role-playing situations.
Following the scripp,‘ghe form which
was developed to measure the level of
assertive behavicr cof siudents role
playing the situations °is presented.

o . . .
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o d
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Situation 1

Narrative:"

-

Teacher:

~ (Subject responds)
Situation 2:

Narrativer

-

Friend:

Behavioral Test of Assertivepess

Scfipt for Rdle—Playing

HEE Teachef

In this scene, picture, yourself in a classrcom:. The bell
has just rung, ending your last class of the day. You
and your friends have made plans for after school and you
‘are really looking forward to getting started. You have
just finished collecting all your books and materials and
are ready to leave: Just then the teacher calls you, to-
the front of the rocm. You wonder if 1t's .going to fake

‘long, whatever it is, because you’'are very anxious to leave.
. . A . . . s , '

"and you know that -

One of your'friendsvbrouéht‘; car today
If . they

your friends want to leave ‘as soon as possible:

walt for you, all of you will be late. :

”Would you, mind staying after school?* Iiﬁeed gome help to

finish up a project. It won't take more than 45 minutes."

. Pot : “\

In this scene, picture yourself w1th a group .of your
Several of them are smoking pot, and they want
You do not want to smoke ity ;»and feel very
Your frlends e

f11ends.

~ you to try it.
strongly that it is not a good practlce.

keep on 1n51sting that you try it. : .

”Come on. It won tyhurt to try itvonce.

4

(Subject responds)
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- o
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Date '\ _
. T
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ke N " N .
.1. Duration of Reply (secs.):.
a. Situation 1
‘ 71. LA "t
, b, Situatlon 2
! s . [} 3 B . .
Total , . .. ¢ - T ,
2. Latency'of Response (sees.): - o
' a. Situation 1 . S -
. : U . .
b. Situation 2
! ) ———— . "
. Total P -
‘ .
3. - Loudness of Speech
+ a. Situation 1
, . 1. Very Low o .
e e 2. Fairly Low" :
' ‘3. Moderate
- - . v./ﬁ' B —
: . . . o
. ° 4. TFairly Loud
- k) RS
5.. Very T.oud
. .
b. Situation 2
) ) o P
. 1. Very Low.
2. Tairly low ,
. 3. Moderate - A o
4. Fairly Loud AN
o - .
. 5. Very Teud A
S— , E& . 132
N (ol SR
-R! , N I
P . : ENEEESN
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4. Compliance Content

“a. Situation -l

1. Did not

2

‘b, Situation 2
- . l..

et s

3. )Assértive Content

a._'SiQuagkoﬁ 1

, -

=

b. Situation 2
) ;

o

1. Contunt d]d not requeat a chanpc in role- plaver s behavior

¥, !

6. Assertive Affect

" a. Situation 1

-2 Flat

ERIC

s |

1. Monotonic,
B b

tone,

4. TPelatively

I’.'G.SZLS

Resisted role-plaver's position
] N .

o

“

role- plaver 8 posntnon.

Ve

Did not resist rblefplaver'g position

2. 1Resicted role-player's position

%

PEE

Y
%

2

T
unemotienal voice tone

some inflection

a3

Undcrape&gm?untiof inflection
full intonation

5. Tull intofiation

T

2. Confent requested a change in role-player's behavior

e

ConLcnt requested a change in role-player's beha$1or,

;'
[

1. “ontent did not request a change in role—player{@ behavior

&

-




v
3 ..
L3
-G .
b. Situation 2
G’ I. llonotonic, fnemotional voice tone
2. Tlat tone, some inflection
v ) . . .
3. Moderate amount of inflection
‘L 4. Telativelv foll intonation
5. - Full intonftion . '

\ - . . N
7. Nonverhal® Assertive Expressiveness
Je ¥

# . R
~ A. Duration of looking (secs. of eve gontact):
_ . e

4y

‘ (1) Situation . . .
- (2) Situation 2 ~ ‘ e .
' - Total " : *
“B. Body/Tacial
(1) Situation 1 .
. 7 o .
- (a) .Indec¢isive . )
hd ' - .
(b) Decigive. ‘ ’ T Lo
L . e -
w - (2) Situation 2
(a) Indecisive . N
R a0 _“' o . : N
(b)) Decisive ' : .
" o . [+
" 8. Overall Assertiveness i .
c p
, 1. Verv Unasscrtive
N N s .
. 2. Pretty Unassertive ' : L
-] . ) ¢ - ) . .
3. Assertive
4, Prettv Assertive : .
) 5. Very Assertive . :
SRR £:£ S

O

" . : -5 . -

A




