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lqyroduction

1n n changing psoclety Lho role as unll o tho -compntancion de-

manded of teachsers will changs. It 19 aagentinl, tharoforoy that in-
service activities be avsilable to nssi%t toachars in coping with
these changes. These sctivities will be more meaningful if the plan-
ners are aware of where the participants are and Lake them from there

in the direction they wish to go.

In an AVA Journal article,'Rakes1 is very critical of the millions ..
of dollars that are spent on national, state, and local wotkshops, in-
secvice mestings, courses etc. ang the limited success of these efforts.
:Hn recomonds a oiagnostic program in which participants determine to

some exténfrwhat is covered.

Lan02 states that 'no one asks a teacher much asbout anything
and about professional developmeht, &ven 1e@ss." Surveys of nseds
axprassed Dy teachars are few and infrequent, and there is danger

that toacher education programé may become insensitive to actual
teacher neads. .t
fany school systems require teachers to obtain additional credits

for sslary incremsnt. Graduate level courses should be aveilable to

meet the constantly cnanging needs of teachers. This added responsibil-

ity may tax the alraady iimited resources of the colleges and universities.
Crabtr993 advocates tnat the exprossed needs qf the teachers must be
considered in asteblishing any new programs GI COUTS8S.

Finding out what teachers need and want was the first challenge
of NEA's Oivision of instruction and Professional Dsvelopment. A

preliminary in-depth study {s currently being conducted to identify

teachsr problems end the typs of essistance that would reduce the problem.

1. Rekes, Thomas. "A Diagnostic Approacn To Inservice fducation.’
american Vocational Journal Vol. 47 (Jdenuary, 1972) pp. 99-100.

2. Lano, Richard. it's Time To Ask The Teacher" American Vocational
Journal Vol. 46 (November, 1971) PP. 47.

4. Crabtree, Beverly and Lois Huges "Inssrvice Programs for Home
Economics Teachers." American Vocational Journal yol, 44

(Soptlmbﬂr, 1969) ppo 69"500 P o s e . 3




Bohn4 believas that the current .teachers must be the ones to

introduce the new concepts und ideas inte the schools. Thase idees
/ can be introduced to the teachers through in-service education, but
esspntislly the teacher must be convincud that the change is desirable
gné will improve his instructional program.

In the preparation of home economica teachers, the controversy

} o)

of goneralist vs. specialist is svident. Tripple5 proposes that at
the undsrgraduate levsl a general background in the field of homs . --
economics be provided and specialized tru;ning occur through in-
service or post-baccalsureate work. This program would give more
responsibilities to the colleges in the in-pervice arsna.

The literature points out é definite need for initiating in-
service educationsl programs, and to be effective an sasessment of
needs expreesed by the teachers 1; necessary. Aiso helpful is a
knowledge of the current statusof existing programs to.provide a bagin-
ning point.

is a reasult of these concerns, Fframingham State Collegs through
the Home Economics Resource Center with the aid of funding from tha
Massachusetts Department of Education,Division of Occupational
Education, sponsored & study to aesess the current status of home

ecomomics programs in Massachusstts and to determine the in-service neede

of the teachers.

’ The objactives of the study wers:

1. To determine the current status o homs sconomics programs
in elementary and secondary achools in Massachusetts.

2. To detarmine the sxpressed needs of home sconomics teachers
in relation to in-service education.

3. To determine the most desirable types of in-service activities
for home 8conomics teachers.

4. To determine the most desirable aubject matter sreas to be
included in such programs. g

5. Yo gather educational background data, teaching expsriencs
and other related dats.

4. Bohn, Relph. *"Inservice Education - Vehicle for Change" American
Vocational Journoel Vol. 44 (September, 1969) pp. 29-30.

’

s. Tripple, petricia. "Some Thoughts on Preparing Home Economiete
end Educetors” American Vocational Journsl Vol. 46 (November, 1971)

pp. 83-84.
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Chapter I}

Methedg and Proce-fires

Dovelopment of Questionnaire (see Appondia 1 and I1 for sample questionnairs)

Tho questionnaires were developad ly the principal investigator
with assistance from FSC personnel and The Home Economics Resource
Center. Two questionnaires were desvised. One to gather iniormation
on home economics pfograms and the other for tuvacher information.
Most questions could be answered with a check response.

Progrsm information was cqllected on type and size of school,
type end length of home economics courses, percentages of student
body in home economics, and subject content of the asurses. Content

was gathered on three types of home sconomics programs: (a)Junior

:High”or,Bth”grade“énd”beloWA.(b),Nonzoccupational for 9th grade and up

(c) occupational home economics courses.
The information recsived from the home economica teachers included
their teaching experience, educational background, marital status,

professional affiliations, subject aress taught, future study plans,

topics of interest for in-service programs, most desirable types of .

in-sarvice activities, and. principle influences on course content.

For the purposa of pre~testing, ths questionnaires were administered
to a group of homa sconomics teachers taking & consumer educetion -
course at Framingham State College. Comments by the teachera were
considered,in the revisions. The questionnsire- was refined and the
final form was developad with assistance foam the staff of the Rasource

Center and Teacher educators st Framingham State College.

Collection of Data
The Pirst week in May, 1973, the teacher questionnaire was

coded and mailed to 1403 home,aqgng@;pg teachers in Massachusetts.
o
This waes the entire populaticn of home econcmics teachers in the
state according to the latest list compiled by the Resource Center.
The home economics program quastionnaire was included for %31

schools. Any school from elementary through high school with a home

-
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econoimice program was survsyed. A letter was included with the
questionnaires which explained the pruposes. of the study and a stamped,
self-addressed envelope was enclosed for oase in returning the completed
questtonneire,

Two weeks after the return date, a reminder post card was sent
to all those teachers who had not returned the questionnaire. Some

telephone calls were also made.

A totsl of 956 home economics taachers, or 68% of the population,
returned the completed questionnaire. Home economics proé?éawsurveys
were received from 426 schools for a return rate of K 57%. This. leas-
than-100% response could be attributed to the time of year the study

was conducted.

Analysis of the data.

A1l answers were given a numerical codse- and those were key punched
on cards. Tha SPSS (Statistical Packaga for The Social 5ciences)
computer system wes used to analysize the cata. Responsea wers tabulated

according to fraquercy and percentaga.
The results of this analysis is presented in the following chapter.




Chapter II1

Analysis of the Data

part I- Home Economica Program Information

Replys were recsived from 426 schools. The schools ware of the
following typss: 138 senior high schools, 127 junior high schools,
45 junior - senior high schools, 58 middle schools, 47 elementary
level and S vocetional schools. Six replys did not indicete type of

school.
The largest number of schools, 185 had an enrollment from 500

to 1000 students. Eighty-two schools hed less than 500 pupils, with
92 enrolling 1000-1500, 36 had 1500 to 2000 students. Senior high schools

tended to be the largest.
The -following teble- indicetes- the length--nf -home--economics--courses

according to the type of school.

Tebls I- fength of Home Economics Courses

Length of Courses Typse of School
Sr. High Jr. High Sr-J¢ High Middle Elem Voc.

Continous for entire yr. 70 71 23 37 40 4
Semester or % yr. 19 23 5 3 2 0
Both sem. and full yr. 46 22 14 8 2 9
Other type 2 5 1 8 2 1

Thirteen people did not respond to the question pertaining to the
length of their home economics courses. Those checking "other"
cetegory usually meant thet courses were less then e semester in length
such as & block program. Over half the replies, 58%, or 248 schools, had
rome aconomics courses that were continous for ths entire ysar. Fifty-two

or 12% hed courses 8 8emestér in length and 92, 22%, hed a combination of
1

both.
Schools showed some diversity in their requirements for students
to enroll in home economics, courses. Tsble II illustrstes whether

home economics was raquired!or s+.ective, the students affected, and

the type of school. \

~




Table I1- Enrollment roquirements for home economics courses

Enrollment Requirements Sr. High 5r. High Jr-Sr High middle Elem Voc
G?QHﬁrggdf8518$rls in Bth 25 106 31 45 16 0
Ronuired for boys and girls

Btg grade and bz10w 9 0 2 2 3 5 0
gégsgive for 9th grade and 124 52 37 3 2 2
Dther course enrollment

requirements 17 38 11 26 36 3

/1
! s

As expected, home economics was réquired for girls in 224 schools,
but only 12 schools requirsd it for boys. The 25 senior high schools
indicating the requirement for girls may have refered to- their school
systam's crequirement, rather than their epecific school. The "other'
category, when checked was sometimes follewed with requirements different
than the previcusly stated onas. Some of those listed were to require
home economics only for girls in one junior hich or middle grade ievel
and not for all davels. Soms hed elective programs for boys and re-
quired ones for gigls.

A much nigher percentage of the atudent body took home economics

a% the junior nigh level than senior high, as indicated in Taeble III.

Toble 111~ Parcentage of student body snrolled in home economics courses

Percentags Sr. High Jr. High . Jr.-5r. High Middle Elem. Voc.
Over S0% 8 60 5 34 9 0
25-50% 27 53 17 13 11 1
15~25% 42 5 1 & 9 2
5-15% . 62 3 7 1 %
less than 5% 8 1 2 0 1 1

Talbe IV indicates the percentage of boys anrolled in homs economics
courses. Half the schools, &43.%9%, did have boys in their home economica
coursas, and 13 schools enrolii ' over 40 or more of the boye in home

economics.




Table IV- Parcentags of boys in home economics courses

percentsge Sr. High Jr. High Jr.-Sr. High Middle Elem. Voc.
Nono 58 81 17 30- 26 4
less then 5% 37 27 13 11 6 1
5-15% 22 1 8 3 3 0
15-40% 13 4 6 2 0
Over 40% 5 1 0 4 3 0

Separste questions wers asked relating to home sconomics course
content for progrsms involving 9th grade and sbove and those 8th grade
and below. Tsble V shows the replys for 8th grade and below. A few
senlor high schools responded to this question, but it cen be assumed
that they were probably referring to progrsms in the school system

rather thsn the specific achool.

Table V- Coyrse content for B8th grade snd below

Content . Sr. High Jr. High Jr.~Sr High Middle Elem.
Equsl emphasis on foods 7 93 25 45 17
and clothing

Primarily foods 1 7 3 1 3
Primarily clothing 3 15 4 4 18
Balance of all homs 4 21 12 g S
ec. sreae

Other- than aboves l 16 6 10 2

for courses involving 9th through 12th grade students, the res-
pondents wers to indicste the number of home economics courses they offer-
ed in various subject sreas. This question was misunderstood by a number
of teachers who checked the areas, rather th;n indiceting the numbar of
toursss. ffl those responding in this masnner were listed &s offering ane

coursa. Others iisted number of secticns rather thsn number of courses.

Thsae factors should be coeidered in interpreting Table VI.

-8-

A
.‘L




Talbe VI- Homo economics course offerings grades 9-12

Sub joct Areas

one
Mainly foods & Clothing 63
All homs ec. areas 67
Foods courses 55
Clothing courses 57
Family living courses 81
Housing & ID courses 61
Child development ,65
Consumer education 47
Other areas 36

2~3
19
16
41
46
10
5
14
2

3

4-5

- - &

Number of Home Economics Courses

6-7

S O N tn

8 or over
A7
0

6

Information was gathered on occupational home economics programa.

Thirty-two schools indicated they had an occupational program in child

care sarvices, 21 in food services, 8 in dietary aide and 16 with programs
0f the 53 schoois with home

in other home economics related areas.

sconomics occupational programs, 43 wers under the auspices of the home

aconomics department ana 10 under another department.

Thirty-{our

schools had 8 work experisnce program as part of the occupational homse-

economics prografm.

Talbe VII indicates the number of home economics teachers in each

school.

Ta8le VI1I- Number of Home Economics Teachers

Number Sr. High Jr. High Jr.-Sr. High Middle £lem.
one 33 29 16 i6 31
2-3 74 65 1¢ 28 9
4-6 19 20 6 6 1
over 6 5 2 3 0 0

Voc.

[ S S =

fo

Half the schools 49.2% indicated @ home economics department head.

Several school systams have 1ty supervisors who pacform similar functions

to e departient head.
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Part I1- Home Economics Teacher Information

The four page teacher survey form was roturned by 956 toachers.
Doth personal -and professionsl data were collected, with the major
focus on in-service educational needs.

Teaching experience of the rospondents ranged from beginning
teachers to those ready for retirement. 18.5% or 177 teachers taught
2 years or less, 236 had taught 3-5 years, 186 completed 6-10 years,
208 were teaching 11-19 years and 139 had taught 20 years or over.

Information on marital status and children produced the following

reaults: 211 were single, 239'were married, but had no children, 418

were married and had children, 22 were widowed or divorced and had no

children, while 56 were widowed Or divorced with children.

Data on educational preparation indicated that 36 had not received

their Bechelors degree, 522 had a Bachelora degres, 171 had obtsinedr 15

credits beyond their Bachelors, 189 had a Masters and 37 had a Masters
plue 30 credit hours. Over halft, 56% had received educational preparation

i{n home economics sducation, 170 majored in foods or & related area, 71

in clothing, 68 in a homa economics subjsct area other than fooas or cloth-

ing and 64 did their Bachslor's level of prebaration in a non-home

aconomics area.

Thirty-seven percent or 355 teachers had received their Bachelor's

level of educational preparation from the Framingham State College, 91

the University of Massachusetts and 44 from Simmons Collegee.

greduated from
granting institutions in the

Thus the three major homs sconomics degree-

state have prepared Over half the home esconomics teachers currently

smployed in the state.
211 were enrolied in a collegé in one of the six

0f those. receiving home economics preparation

from other schools,

New fngland states while 201 groduated from an inatitution in another

‘part of the Unitsd States. 367 respondents taught in Senior High Schools,

311 in Junior High Schools and 177 in combinaticn Jr-Sr High.SChools.

The remainder taught in middle schools - 79 teachera, at tha elementary

level ~Al, or in vocational schools -~ 4.

Teachers were asked to indicate their current membership statue in

four professional associations. Thase results indicatsd that 331 were




membora of the American and Messachusetts Home Economics Associations.

23 wore mombers of thefmericen and Massachusetts Vocational Associatzron,
130 were mombers of Home Economics Oivision of NEA and 642 were members

of the Mnssachusetts Teachers Associastion. Membership figures indicate

a much lower humber of teachers are attuasl member of the Home Economics
Oivision of NEA than the data present. Many reapondents may have thought
that membership in NEA would aotomatically make them a member of this
Division, which is not true.

All except 32 teachers were employed es full-time teechers by their
schools. 94 percent of ({hose Fesponding or 900 teachers spend all of
their teaching loed in home economics courses. O0Of ths ¥emaining ones, 28
spent 75%, 12 devoted 50% and 9 less than S0% of their teachihg load
on home economics or related areas.

A little less than 4% of the teachers or a total of 36 were involved
in an occupational home aconomics program. All the rest taught in a
gonsral-.homececonomtics program.

The breadth of the respondents' home aconomics teachking was
measured by tha psrcentage of time they devoted to ths subject areas in

home aconomics. This is indicated in Tabla VIII.

’

Table V111 Percent of home economics tasaching load spent in content areas.

Content Areas Percentage of Teaching Load
100% 75% 50% 25% 10%-or leas

foods 111 101 222 182 56
Clothing 121 ii0 199 184 47
Chi-ld- Davelopment 21 11 27 70 236
family Living 8 16 83 233
Housing & Int. Design 0 3] 5 45 . 196
Money Managsment 1 i 33 222
Other Arseas 1 3 8 25 107

As expacted, the Toods and clothing arsas receivad the greatest
concentration. Two-thirds of -~i]l the respondents were teaching in these

content areas with 24 percent spending 100% of their time in one or the

oong_Or
no raspo

264
295
591
606
708
697
812



other asrees. The'other" category was checked by 144 teachars and subjscts
most often mentionod were crafts, first aid, or home nursing. ‘

Sgveral questiona related to current or future plans for gréduata
study. Analysis of these questions indicated that 150 were currently
working for a Mester's Oogree and 206 intended to atart work on this
Dogree within the next five years., 226 toachers alresdy had the Degree,
which left 376 who wers not interested in working for a Masters Degree
hith;n the next five years. The reasons given for not puTrsuing graduate
work were: family reaponsibilities- 158, No desire-51, not enough financisl
gain-23, no treining center near home -42,.not required for promotion-1i0,
lack of time- 26, retiring in near future- 91.

Those teachers currently in a Masters program indickted the following
areas of major concentration: 46 in home economics educati on, 47 in @ home
economics subject area, 38 in an ares of education and 10 were s$udying e
non-homa economics or non-education’ area.

0f the 158 teaéhera who plan to work toward their Masters within the
next five years, 25 would study home economics education, 29 would chose
a home sconomics content area, 103 plan to take work in an education aree
and one selected a liberal arts area. 134 teachers indicated the college
or university at which they plan to teke courses toward their Mester's Degres,
These colleges were framirigham State College -~ 63, University of Mass-
achusstts - 5, Simmons College -20, another college in New England- 32
and an institution outside of the New Englend areas -14.

Sixty-five percent or 622 respondents indicated that their school

required course work or participation in in-service activities as &

fequirament for salary increment. Of this number, 276 said thsir schosl

systema required this coursa work to carry graduate credit.

A great majority of the tuachera had recently taken course work :in
home economics or education. 610 indicated they had taken some curses
within the lest two years and 189 had course work within 3-5 yearsi thus,
87 percent hao pursued course work within the last five yesrs. Of the
temaining 13 percent: 57 teachers had not taken @ coursa in 6-1C years,

42 in 11-20 years and 19 had no course werk in more than 20 years.

Teachers responded tc a {ist of 36 topics according to their need

sl 24
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for information that could bs included in an in-service education program.
Interest was indicated by a five point scale ranging from Highly Oesirable
to Highly Undesirabls. The Number of Teachsrs responding in each category
to these 36 topics is included in Teble IX.

Table IX- Interest level in In-service prica

Topic Highly Desirable Slightly Undesirable Highly
Qesirabls Oesiralbe Undesires
Foods T 299 274 206 60 20
# Nutrition- 325 ’ 284 184 8l 21

weight control -

Home Mgnt. in re-
lation to dual 228 256 ’ 228 94 42

role of home-
maker wage esfnsl

Textiles 220 276 230 87 41
« Consumer £d. 417 297 126 25 10
» Femily Life 339 287 176G 45 19

Child dev. in

relation to - 296 242 193 88 39

ed. for parent-

hooo i

Housing & Int; 133 . 237 1073 111 65

Oesign -

Communicationsg

§ Humen Relat}ons 248 252 223 92 34

Sociai issues

affacting the 262 260 226 78 32

family :

Health Ed« 177 266 245 14 50
S e— 8

féén&g in Homs

o
£c. Ed. at H.S. 243 214 211 1069 1S
level
Home [c. at ! 151 170 204 157 145
£lem. level
Boys in Home: ]
Ec. 9th grade 271 194 161 128 104
or below
8oys in Home
Ec. Above- 9th- 265 226 162 104 96
grade
Clothing selec- 54, 261 205 77 38
tion, construc- ,qfs
tion L.

-13-




Table IX- Con't

—————

Topic Highly Dosirable Slightly Undesirable Highly -
Desirable Desirable Undesirat

¢ |

|

Adult Home 99 156 239 179 161

tc. programs

Dapt. Admin- 128 147 210 179 162
istration - -

Curriculum Dev.

fiehavioral -175 221 262 114 - 76
Ob jectives

Curviculum Dev.
concepts and
generalizations 151 219 283 115 76

Curriculum Dev.
Individualized 257 232 204 71 5
instruction by

learning packets

» New Teaching
Methods,Tech- 509 268 g5 17
niques and
Materials

+ Desveloping and
using instruct- 307 307

. 177 44 15
] ual media )

Stgdent Eval- 139 315 279 77 32
detion

Program Eval- 169 328 248 74 30
ustion-

# Dealing with Yow 307 260 182 62 22
ability students .

! initiating .
change in tha 182 276 24€

£d. anvironment

VL e Fw o

8% 37

Legislation .
. affecting 169 236 288 102 - 47

home ©c.

Occupational 215 232 226 i1 , 53
home sC.
! New Ed. 256 256 208 73 33

concepts

Trends in
Home Ec. at
Mmiddle or Jr.

. Q High Levsl
3 D 14—

316 186 180 104 68
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Table IX- Con't

Topic Highly Daesirable Slightly Undssirable
Deeirable Desirable

Disciplins

problems 179 196 249 138

Motivation ;

of Students 330 306 159 47

Communicetions

with ade, Teach- 141 222 306 119

sra, Parents

Incorporating

FHA into 73 ' 127 264 201

progrom

Yeaching in

inner-city 104 113 185 200

environment

#- Ratad highly desirable or desirable by 2/3 of the teachers.

This same 5 point rating scale was applied to the desired types -of in=

service education opportunities. Ysachers wera aaked to rats gach item
according to their desire to poerticipate. Some teachers were not inter-
ested in any type of activities and gave no responses. The information
collected from those responding to desired types of in-service programs

is shown on Table X.

Jéble X- Desired types of in-service sducation opportunities

Highly Oesirable Slightly Undesirsble
Desirabile Desirable
Summar Sem=
inars{i~2 325 222 133 76
weeks)
Summer . - 0
Courses 271 211 136 104

(3-6 weeks)

School year .
late aftor- 225 193 153 122
noon courses

-15=-

17

Highly °
Undesirab]

77

24

47
157

219

Highly
Undersi

64

100

135



Highly

|
|
|
|
\
\
: -+ Table X- Con't
Dssirable 5lightly -Undesirable Highly
) Desirable Desirsble Undasiraﬁ
Lvening 178 188 152 151 144
Courses
# School year 340 2736 120 71 a7 |
wouk day work-
shops
wWorksheps or i
courses dur- 70 86 115 198 346
{ny school .
vacation
‘ Sat. work- 106 133 187 173 220
shops or
| meatings .
‘ *
i Courses on 140 262 248 86 62

Coliegs Campue

* Coursee ‘held 269 260 187 59 40

off campus.

Series non- 46 96 210 210 220
credit even- .
ing seminers

Ubserving‘ 184 276 137 34 25 .
programs in
other schools

Borrowing 492 235 <82 12 ia
home ac.
materials

., intardisciplin- .
" ary workshops 245 279 201 52 36

and projects

Informotion was collected on the principal sources ysed by the
tsachers for determining the instructional centent of their classes.
{ p 1ist of 10 sources were presented for @ response. The number of teachers

indicating an influence from these sources are 1isted below. The list is

arranged in order of influence.




of local school

Toeacher (Yourself) 854
Textbooks or Journals 629
Other teochers in dept. 456
College courees 398
Department head 292
Home Ec. Resource 175
Center Materials

Professional Association 150
Teachers in other schools 134
Home Ec. Resource . 125
Center Workshops

In-service program 83

Ths last two items related t& the desire of the teachers to form®
FHA or HERO club or their involvement as a coopereting teecher. To these
questions, 265 teachers indicated a desire to start a home economics
youth club such as FHA and 429 were interested in becoming & cooperating

teacher for-pre-service college students.

)
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Chapter 1V

‘Discussion
o

Home economics program analysis revealed thet approximately oné-
third of the schools in Messachusetts had some courses of less than o
full-ycar in length. This indicstes some progress toward sub ject-area,
ssmester or 4 year, home economics offerings. This type of home economics
program tends to be more .attractive for boys. Half the schools did have
boys in home economics courses and in twenty percent of the schools boys
made up 5 parcen@ or more of ghe total home economics enrollment.

Foode and ciothing areas constituted the major part of the home
sconomics courss content. At eighth grade and below, two thirds of the
programs poncentrated on these two areas. The offerings at the senior
high levsl indicated a broader coverags of home economics aub ject areas.
There were 384 course offering in Family Living, Housing, Child Development,
or Consumer educetion out of a total of 1380 courses. There were indications
that more courses will be ogfered in themse azreas in the futures. Some schools
showed offerings in subject aress as part of their next yeir's curriculum.

The impsct of federal funding in vocationsl arese was not very evident
in the study, with only 12% of the schools having any iybe of home economics
occupationel program. Ths most common type of wage-earning program was in the
ares of Child Cere Servicas. This seems to indicate that more needs to De
done to promote occuaptional heme economics programs, in. a8 greater number:
of home economics related occupational areas.

. The neaed to work for more diversified home acoqomica programs was
supported by results from the teacher questionnaire. Over two-thirds -of
the taachars taught in tha foods and tlothing aroas, and one-fourth--gpent
their time exclusively in these two subjects. ’

fin indicstion that the teachers were interested in broadenting their
programs was gained from their intarest level in in-service topics. The ‘
home economics content oreus with the highest interest level was Nutrition,
Consumer Education znd Family Living. These topics could serve as a focus
for professional mestin¢s, workshops and course offerings. The use of

instructional media and new tedching methods was alao of great interest and

-18~
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could tie in to an in-service program on how to implement snd incorporate
the high-interest content nreas into a home vconomics progrom.

Tonchara, nlao indicatad n nend for informntion on how to dnnl with the
low-nbility or spncinl oducntion astudont. Thene atudenta are beling incorpor=
ated into thn rogular achool progrom and home oconomice tenchar nood Lo
feel more compotont in understanding thesa students. This ia an 5reo
that should be considered in both the pre-service and in-aervice prograoms.

The most desirable times and types of in-service programs were waekday
workshops held during the school year or short ona-two week summar seminars.
Late sfternoon courses were also more desirable than evening ones, which msy
e of interest to the institutions offering caurses of interest to home
economics teachers.

Some interesting results were obtained relating to the incentive for
continuning further study. Over 40% of the teachers indicated no interest
in pursuing graduste study anytime within the next five years. The most
common reason for this was family responsibilities, the credentisling system
or salary increment policy in the state or local community provides little
incentive for continuation of further study. The study indicates that more
couid be donse to motivete the teachers to continue professional improvemsnt
through graduaste study and participation in in-eervice activities.

Other data not mentioned in the discussion should prove very useful

to the groups planning professional growth activities for the homs economics

twacnars.
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CURRICULULUM CENTER

- Whittemore Library UM 18
Framingham Stete Colloge,
fFramingham, Mass. 01701
Telephone B872-3501 Ext. 357

May 4, 1973

Dear

Enclosed are forma on home economica program information and teacher
aurveys. UWould you please have each member of your department or
system complate a survey form? Program information is necessary for
oach school in the diatrict. UWould you pleaae deaignate a teacher in
soch school to compiete thia form or fill it out yourself. Schools'
names are on eaclh aheet. '

It ia most important that forms be returned from each teacher. To

eogiat in identifying those that have been returned, a code number hasa
bean given to each questionnaire. You have received teacher
aurvey formes from code no. to + You may collect all tho

forma and return them to the Caenter in a group or have teachers return
them individually. If they are returned individually, ycu will rscnive

a notice by May 25 of all the numbaers that have not been returned. Hope-
fully you will keep a record to know which teachers have the unreturned
forma.

If you havg,axtra formas or need more forms for your staff, wouid you
pleaas ;onlact the Center.

{
Thank you for your esssistence. ’

Sincerely,




H 0 M E € €C 0O N O B I C S

CURRICULUM CENTER

) Whittemore bLibrary Ui 18
: fFremingham State Collegs
Framinghem, [ans. 01701
Telephone B872-3501 Ext. 357

AN

May 4, 1973

Deer Home Economics Teacher:

To sorve you.in e more efficient mennsr, the Home Economics Curriculum
Conter, Freminghem State College and Meesechueetts Depertment of Education
hevo joined together to provide servicee thet meet your needs end deeiree.
To leern more ebout your program and your needs, we ere asking you to com=~
plote the encloeed gueetionneire. You end all other home economics teachers
in Massechusetts hevs been included in the survey.

One fector which will effect the usefulnees of the results is the extent
to which ell teechers perticipete. Since we ere attempting to echieve
1005 responsa, we will went to know which responses heve been received.
Therefora, this questionneire nes been coded. All deta will remein
enonymous.

The deta collected will be used in plenning courses, workshops end other
in-service -activities. Your idese ere very importent end neceesary for
the success of the program.

A stamped, self-eddressed envelope ie enclosed to simplify return of the
queetionneire. Please return the questionnaire by May 18th.

It is eseential thet one program information form (blue sheet) be re-
turned for each school.' Results of the study will be available from the
Curriculum Center.

Thank you for your cooperetion.

Sincerely,

/Ciif7ifvtkzz:~ K:Ei;<L£-<$4éidLn
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PROGRAM INFOPPAATTION

(Plooso complato thio soction only once per schaol.)

School __

L - $r 8 W W im .  Errm b W o e A -  — o —————_ A & v -

Addroes__

Typo: ___8r High only, __ . v High only, ___ Jr-Sc High, ___ Fiddle, _  0Othor
Approximote school enrollmont: _ under 500, _ S00-1¢00, __1000-1500,
.. 1500~2000, __over 2000
Homo Economic Courses aro: ___continusus for eontire yoar, __ semestor or 3YT,
.both somesters and full year, _ _othar
Home Economic courses in your school arco:
>___;oquirod for all 7th and 8th grode girls
___roguired for all 7th and B8th grade girls and boys
-..olective for ninth grade and above

__other (please spocify)

What percentage of the school student body is enrolled iﬁrhome economicc?
___over 500, __ 25-50%, _ _15-25%, __ 5-15%, __lees than 53

What psrcentagc of the students who take home asconomico are boys? ___ nor~
.__lees than 5%, __ 5-15%, __ 15-40%, ___over 40%

I. Complete this section only if courses involve B8th grade or below. Indicate
m& jor emphasie of hnome economics courses.
_foods and clothing emphasized equaily
___primarily foods
__primarily clothing
—.omphssis on balance of all homs economics areas

other areas (please specify)

- [,

\“l
II. Complete this soction only if program includes occupatiociial home ecoriomics.

<y

Indicate if the following occupational programs are offered:
—.child care services

___food--services

___dietary aida

other occupational homo sconomice arsas (please state})

S o e . . . N = A — - - —

Ata the occupational home sconomics programe undar the auspices of tho
home economics dopartment?

yos  ___no -
(I? no) what depertment includes them?___

Is on-the-job work experisnce included &s part of the oocupational home
acorigmice program?

- . s

yos no

(over)
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27
28
29
30
31
32
33
34
35

36

37

38

I1II. Completse this soction only if homa oconomics program includos 9th oy i

nF ——— e wme gy e

emphasis is on the following sub ject areass

_[ mainly foods and clothing

| omphaisis on all home economics areas
- foods

clothing

| family living

housing and intorior design
child development

consumer education

other (please epecif;)

Iv. Indicate the number of hame economics teachers in the school.

ona, __ two-thres, four-six, ____over six

Is thers a home economics department haad?
yes no
(1t yes) does the department hsad have a degree in home economics?

__yes no




Code No.

-

HOMC ECONOMICS TEACHER SURVEY

2-5  Town or Rogional School District_

e BB e ISR AR e ¢ B G S m O M A g on B P S B W W F 00 T Bt

Please check oppropriote category for the numbor of ysars you have taught.

6 w.0-2 yro, ___3-5 yrs, __6-10 yrs,  __11~19 yrs, ___ 20 yrs or over
Pisase chock marital otatus.
7 .—8ingle, _ married without children, _ married with childran,
. uidowed or divorced without children, __widowsd or divorced with
childran

Please indicate the highost degres which you have earned.
B8 .. less than Bachelor's
..Bachelor's -
....Bachslor's plus 15 semester hours
....flester’s
—Master's plus 30 semester hours
9 What was your major areas of study for Bachelor's degres___

———— i - o —— U 4 5 g

10 Collens or University e e et o e s

Check grade level of homs esconomics program in which you teach.
i1 —.-Junior & Senior High, ___Senior High, Junior High,  __Middle,
— Elomentary, ___ Other

Indicate if you are currently s member of any of tha following professional

associations,
i2 ..hmericen end Messachusetis Home Economics fAssociation
13 —_fAmerican and Massachusstts Vocational Association
14 ... Home Economice Educaticnal Associaticn - NEA
is .. Jassachusetts Teachors Association

Are you teaching

io full time e part time
Ploase indicate unat porcorntasu n? your ¢fotal teacning iosd is wavoted to
homo sconomics courses

17 360, _ s, _ SO%, ___isss than SC%
Ara you toeaching in

i6 ._..82 goneral home aconomics program

..8n ocrupational home economics program

. other: pleaso specify
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What porcentage of your home economica teaching is spont in the'fbllduing~ Ly

sub ject areoasst

19  Foods ___100%, ___ 75k, . __S0%, ___25:, ___104 or loos
20  Clothing __lo0%, __15%, __ S0, ___ 25%, ___10% or leso-
21 Child Developmont __ ook, 754, _ SO%, 25, __1G% or less
22 Family Living' ___loog, __75%, ___S0%, . __254, ___10/ or leca
23 Housing & Int. Design ___100%, 75K, __50%, __ 257, __ 10% or loss
24  Money Management ___loog, ___75%, __50%, ___25%, ___10% or less
25 Gthar arcasy 100%, ___75%, ___S0%, ___25%, ___10% or less
26 , T loow, _ 7sh, sod, 25, __10% or loso

If you do not hold & master's degree are you currently studying for this degree?

27 yos —_ho

28 a. If yes, what is your major arsa of study?
29 b. 1If no, do you intend to atudy for a master's degreo within the next
five years? ___yes _no |
FTT T 0, l'If- -y;m answered yes to b, what will bc your major area of
atudy? _ o \
31 bz. I? yes, please indicate the college or university at which you

plan to atudy

i? you do not plan to pursus graduate work within the next tive years, check

the main reason.
32 "<~ ___ family responasibilities
—___No desire
_not enough financial gain
__._nc training center near home
.___hot reguired Poxr promotion

__Jack o time

- evas — e W - o —————

othar {axplain)
ODosa your achool require coures work or participation in in-service activities
as a reguirement ?cr salary increment?

Y ___yes ___no
I? yes -~ Is {t nacessary that accepted course work carry graduate credit?

24 __Yyes __ho ’

. . -edeback.the bliank that rapra?entn tha” time iapse since 90ux: last course in h’ome
sconomios or education.

35 _“_2 yrs or less, ___3-5 yre, __ 6-10 yrs, ___11-20 yra, __over 20 yrs

o9




37
38
39
40
a1
42
43
44
A5
A6
a7
48
49
50
51
52
53
54
5
56
57

58
59
60
61
52

63
64
65
66

67
68
69
70

n

36|
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Plonse respond to each itom In the following liet nos to your noed for topica to bs
included in in-service eoducation programa. Use tho following scale to indicate
praferoncos )

5 = Highly Deairable

4 -~ Desirable

3 - Slightly Oosirable
2 = Undesirable

1l - Highly Undesirable

Foods

Nutrition - weight control

Clothing selaction and construction techniques

Textiles

Home management in relation to dual role of homemaiker-wage sarner

Consumer education

Family life

Child developmant in relation to aducation for parenthood

Housing and interior design

Communications ana human relations

Social issues affecting the family

Health education

Trends in home economics at high school level

Tronds in home economics at middle or Jjunior high level

Home sconomics programs for elementary schools

Home economics programa involving boys 9th grade or below

Home economics nroqgrama involving boys above 9th grade lesvel

Adult home sconomice programs

Departmental adminiatration

Curriculum development - hehavioral objectives

Curriculum devaiopment - concepts and ganerelizations

Curriculum development -~ individuslizing instruction by use of learning
packages

Using new teaching methods and techniques and msterisls

Develaping and using instructional media

Student svaluation

Program evaluation ~

Doaling with students of varying ability levels especially special ed. stu-

donts
initiating chango in the educational snvironment
Legislaotion affecting home aconomice
Occupational programs (curriculum, planning, and organizing)

Implomonting now educational roncepts i.e.: modular scheduling, indspendent

astudy, caresor education, opn clossrocm, community aa a classroom
Oiscipline probloms
Motivation of students

Communicating with administtatora, teachers and parents - public relations

Incorporating a chapter of tra Future Homemakers of America into the
program
Teaching in tha inner-cit,; unvironmont
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11

12§

13

14 |

k]
Py

1
P

17
18

30

.o .Y
AVAILALLE
Below & @ opiehens: ve lisT of la-,erviee aducation opmortunitina. Pleass

- mrnns i e @

cipate. Numbors represent the following scales
T = Highly Dasirable
4 - D()si.rahlo
3 -« Slightly Desirable
? - Undesirable
1 - Highly Undesirablo

Summor seminars (1-2 wooke.)
~ Summeor college crodit courses (3-6 weoks)
Late aftornoon college credit courees during school year
Evaning collegs credit courses during school year
Full-day workehops on a weekday during school vear
____| Workshops or coursos on school vacations during the ysear
Saturday workshops or profeasional meetings
Courses held on collego campus

Courses held off--campus

Sorins (4-6) non-credit evening seminars ,
___.1 Goservation of home economice programs in other schools

S— fpportunity to borrow home economics educational materials

e =

Inter-disciplinacy workshops and projects

indicata the principle source(s) used for detarming the instructional content
of your home economice classee.

teacher (yourselif)

other teachers in department

department nead

local school district - in-service activities
other echool gistricts or teachers

textbooks or journsls

profeesionsl association

Home Economics Curriculum Center materials
Home Econnmics Curriculum Center workshops

... college coureas
ould you be interestoc in forming & noms aconomice youth club auch &s HERO or
f1if for studsnts in your school?

voe ro

The colleges are internstad in designating exemplary programs in home econcmica
06 a centor for pre-service studsnt teachers. If you feei your prog-am mrets
this criteria, indicato your interest by checling beiow.

_____ yes, 1 would be interasted in being a coopsrating teachesr

no, I am not interested

. — o




