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. An Assessment of Self Concepts and Racial Attitudes of

Black Preschool Children

Harriette McAdoo

Howard University

The objective of this study was to explore the relationship between

the-self concepts, racial attitudes and self identification o4 Black pre-
;

school children who are enrolled in day care programs. Concern in these

areas of the child's development grew as a result of observing Black

children growing up in a minority status, and observing on a non-empirical

and empirical level the interaction of racial awareness and self identifi-

cation.

While several researchers have studied the development of racial

attitudes and self esteem, these two variables have not often been com-

bined in-studying the same children. The author did combine these

1.
variables in Black preschool children from two different demographic

areas: Mississippi and Michigan, where these two variables were correlated

and where the demographic differences were examined.

This study has gathered information about the Black child who is

living in a predlinantly Black urban community, Washington, D.C. The

attitudes of children were compared who were of different sexes and who

lived in families of different structure types. These children were then

compared with those tested earlier in Mississippi and Michigan.
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S 1 concepts and racial attitudes were examined by the researcher

(H. McAdoo, 1970) in samples drawn from Mississippi,and Michigan in 1969.

No.differences were found between the samples in race attitude., However,

the Southern group was significantly higher in pelf concept (p_s.01) and

racial identification (II .01 ) . The Northern group did have higher PPVT

IQ scores (Es.01). No relati'onship was found between racial attitudes

and self concepts. While the children tended to he out-group oriented,

they still had good self concept scores.

While all of the children were Black, working class children, who

were involved in year-Long Head Start Centers, the resul s haye been

influenced by the following factors:

1. The racial composition of the centers and town; one was integrated

and the other was all Black.
4

2. One was in an industrial metropolitan area and the other was in a

rural farming community.

3. The regional differiences; one was in the deep South and the other

was in the North.

Because of the built-in differences in the earlier artidy, and because

of changes that may have occurred during the past 'four years, an additional

stud; was designed to aid in factoring out if the positive self concepts

were the result of being in an all-Black center or were due to the demographic

location of the centers. The factors examined in the present study were:

(1) racial identification, self concept and' racial attitudes of the children;

and (2) the relationship between the variables. These variables will be

examined in terms of: (a) the sex of the child; (b) the family type, intact

(both parents) or non intact (one parent); and (c) the socio-economic status

of the child's family. 7
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These negati\e racial attitudes ha+.t.- hen obtAined repeatedly in

studies. Self concept and, racial attitudes were assumed to have a linear
.

.
4

relationship. lhe self hatred hypothesis has been widely accepted in the lay,/ _..
,

.

and professional literature (Clark and Clark, 1939, 1947, 1963; Goodman,

1952; Asher and Allen; 1969, et. al.). There has been only limited question-

ino of this view (Porter, 1966, 1971; Greenwald and Oppenheim, 1968).

More recent findings had indicated a more positive view of the Black.

Child's ethnic identity (J. McAdoo, 1970; Hraba and.Grant, 1970; Fox and

Barnes, 1971; and Ward and Braun, 1972). These desirable results have been.
,.

attributed to the increase in Black consciousness and self pride within the

Black community.
I

Several studies' have been made of the development of racial awareness,

attitudes-and self identificatiOn of Black children, while many authors

have examined the development of self concepts and self esteem. However,

these variables have not been combined in empirical investigations util

recently (H. McAdoo, 1970; Ward and Braun, 1972). Care must he taken in

reading other studies of these variables. Often authors have collected }card
y

data on only one variable, i.e., race preference, but have extended the dis-

cussion into other areas, as when inaccurate perceptions of skin color are

interpreted as being indicative of Impaired self concepts. These interpre-

tations mayor may not be supported by data.
1

In contrast to the self hatred philosophy, some'.researchers have just

recent!), begun to take .p different tactic. Thi/s has resulted from concern

with the depressingly negative view that has.been projected of Black

children, similar to that dominant view of the Black family. The researcher

WAS motivated also by the data uhich repeatedly showed little relationship

between race attitude and self concepts. In fact, while the children did

8



4

rr

continue to give out group oriented responses, they consi'siently obtained

good self concept §cores.

-Suer alresearchers, John McAdoo (1973); Margaret Spencer (Personal'

Communication, 1973); and Bill Cross (1973) had independently begun to explore

. the same hypotheses., that there is not a linear relationship between RA and

SC. Instead, Spencer (1973) has hypothesized that there will he a curvilinear

relationship between the two variables in the data she is presentl> collecting.

and analyzing in Chicago. Cross (1973) proposes that RA and SC are able to

develop somewhat independently from each other. It appears that the Black.

Child has indeed internalized the soc.ietal preference for white attributes,

yet at the same time has been able to develop a positive view'of his own

worth. The child thus seems able to compartmentalize his view of himself

and of his racial group.

The importance of theself concept is seen when the various definitions

for self concept to a child are examined. The child's self concept -is a

measure of his evaluative attitudes towards his own worth (Coppersmith,

1967). When a child evaluates himself, he does not refer to a unique isolated

entity, but to the self-oth elationship between himself. and some limited

aspect,of h s own vironment (Drggory, 1966),. It is seen as a mediating

agent betWeen the organ -m and his social environment, which foams the basis

of his attitudes arid beliefs about himself (Johnson and Medinnus, 1965).

For the Black child, this role has been one of subservience and of being in

a continuously negative gpsition.

The established importance of the child's self_esteem and his feelings

about how he and group are perceived by society at large on his achieve:

ment in school cannot he over-emphasized. Preschool programs must not only

attempt to increase cognitive performance, but must pay equal attention to

9
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the development of the child's self esteem and identity formatIon. A .

child must feel good about himself before heis able to perform successfully
i

. in school.
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Method

Sample

1

The subjects in the study were Black children enrolled in a child

development center located in Was ington, D.C. All of thechildren in the

center aged four and five years were tested. The testing for the study was

.
conducted during the summer of 1972

1
and during the summer of 197.)

2'
. See

Table 1.

Insert Table 1 about here

1972. All of the lack children within.the center who received the,tests

are included in this sample. The 1972 N was 68, with 41 boys and 27 girls.

The total mean age was 4.6 years; 4.6 years for both the boys and girls.,
r

1973. 61 children who were enrolled in the summer of 1973 received the

tests and were included in the sample. There were 31 boys and 30 girls. The

total CA was 5.4 and also 5.4 for both boys and girls.

DC I, DC II. Children who were present in the center during both

years (N =55) have been separated for some analyses to form a small follow-up

study. DC I refers to their data obtained in 1972; DC II denotes their 1973

data. There were 31 boys and 24 girls; both groups had a mean CA of 5.4

years. 26% were from intact families and 69% from one-parent homes; 27%

were.middle class and 65% were working class. No-family data were avail-
,

able for 6% of the sample.

1 1972 data were collected under a 1972 Howard University Faculty Grant

2
1)73 data were collected under an Office of Child Development Grant

#0CD-,Ci-282.
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ting Procedure

!

he testing was conducted by trained Black adults. Two weeks of daily

sessions were used for training., The examiners made several visits to the

, center, played
t

with the children, read stories to them and took them for walks,

before any testing was attempted. The Peabody Picture Vocabulary Test was

used as a screening devi'ce, basically of test taking ability. it was assumed

that students who had difficulty taking the PPVT would also have problems

on the other tests that here of-similar format. Only two children were

dropped from the sample fo'r this reason. Several foreign-born children en-

rolled in the center here tested but their data are not included in the analyses.

The total time of actual testing was approximately sixty-five minutes.'

Tests here administered in the empty rooms within the center. Students were

tested during the hours of 9:00 and 11:30, and 1:30 to 2:30.

Test Materials
-.--- ___

Six sets of materials were used in the study. Race attitudes were

assessed with the Preschool Racial Attitude Measures (PRAM I and PRAM II).

The Dolls test obtained two subscores: a racial preikrence score and a
i

N\
racial self identification score. The total Dolls score yielded a race

attitude score. ,Self concepts were asse6scd with the Thomas Self Concept

Values Test and the Engel Self Concept Scale. The child's IQ scores were

obtained, as pars of the screening uocedurc, with the Peabody Picture

,..,
4--Vocabulary rest. Background family data were obtained from the center's

records ,and from sheets sent home to the parents.

PRAM. rho Preschool Racial Attitude Measure 1 (PRAM I) was developed

by Williams and Roberson (1967) to provide a measure of (a) the child's

attitudes tohards Black and white persons, and (b) the child's awareness of

traditional sex-role behavior (a control measure). PRAM I was used on the

DC I sample and PRAM II was used on the DC II sample.-
) 12. .
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PRAM'I is. composed Of_ welve stimulus cards, 23 ,x 28 cm., contat ing two

full-length drawings. of human figures, varying fi'om ILI/2 to 20 1/2 cm, The
At

figures:drawn with minimal facial characteristics, are posed in neutral

standing, walking, and sitting positions on plain white backgrounds. The

age level of the figures varies from young boys and girls, teenage boys and

girls, iolo'adult men an women, The even numbered tctures comprise the racial

attitude scale (RA) -inc the odd numbered Pict a 0 the sex-role scale

(SR). The RA figures arc identical in sex and appearance except for hair
a

and skin color. No effort is made in the drawing to represent other ractul

Features. The black figures have black !mir and medium -brown skin, hhiie the

white figures have light yellow hair and pinkish -tan skin. ThWtest is one

that children delight in taking. The pictures are bright and attractive, and

the stories are appealing.

P In PRAM II several changes were made in the test materials. The skin

colors of the two figures in each picture were the Same as in TM 1 hut

both figures were drawn with black hair. In the series of 24 pictures,

figures of both sexes were employed, and a variety of ages- -from young

children'to "grandOrents."

The list of six positive and six negative adjectives employed in

PRAM I were each doubled by the addition of six more adjectives. The tw Ivo
4

positive adjectives used in PRAM 11 were: clean, good, 'kind, nice, pret

'

smart, and friendly, happy, healthy, helpful, right, and wonderful. Th

twelve negative adjectives' used were: had, (IT), mean, liattOty, ugly,

stupid; and cruel, sad, selfish,,s.ick, unfriendly, and w rong. In both

adjective
ea?

groups the first six adjectives here the "old" adjectives used in

PRAM 1, while the second six are the "new" adjectives added in the PRAM II

repsion. In PRAM II, 'the old and new adjectives w're equally distributed

14
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'between thel first half of the test (called Seri.es A), and the second half,

of the tes (Series B), These same sex-role items (Williams'and Rbberson,

1967) were incorporated into the PRAM II procedure. For these items, a net

series of twelve 8 x 10 sex-role' pictures was drawn, each of which displayed

a male and female figure of the same*general age, and of the same race (half
I

of the pictures represented whites; halfBlacks). Analyses the _A scores

revealed good inter consistency (r =.80) and test-retest reliability

(r =.SS over a one year interval).

n both tests the child is shown the pictures, one at a time, and read

a stor about it. He then is asked a key question about one of the persons

in the cture, i.e., "Which person is the nice little girl?" The child

points to one of the figures and the respohse is recvded. The same pictures
.

.

were shown both administrations, but with different Slories'',and questions.

t

A lower obtained RA scort is considered to be a better score for a

Black child, for it would tend to indica\ a more positive attitude toward

Blacks on the part of the child. A higher score is interpreted as repre-

senting more stereotyped thinking..

Thomas Self Concept. Thomas 0967T\Self Concept Values Test measures

the child's self concept through the use of questions based upon the child's

on Polaroid photograph. The chil(1411be asked to give his view of him-
. i

self and then to 'assume the position of three "significant others" in his

life (mother,,teacher, peers) and to give his perception of how these .people

iew him. The questions form a core of fourteen bi- polar adjectives, items

repres044,4qK the value on which the children reported their perception..

This controls for race, skin colOrotype of dress and sex within the testing,4
situation.* This was felt to be better t 4heotick figures and photos of

other celdre that are more commonly used'in moS,..0 self concept tests.

1544
4

O
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The items are presented in either/or format, using the childts. own

name, i.e., "Is Johnny happy or is Johnny sad?", while referring to the

child's own picture. The more desirable choice is scored +1. The first

two reference groups, self and mother, are presented first, followed in

one week by the last two reference groups, teacher and peers. An average

of eight minutes was required for the two reference groups, with about

fifteen minutes needed for the picture taking process. For this study, the

Thomas test will be scored differently from the original. In the 'Thomas

original scoring, the dimensions of strong-weak and big-little were scored

differently for the girls, with strong and big given a negative score. The

author did not feel this wz valid reversal, therefore both sexes were

scored similarly. Such re ersals are,uot used in other self concept tests
47

designed for small children.

Engel self concept. The Engel (1963) self,concept measure, the "Where

Are You?" game, has seven bi-polar dimensions. Each dimension is considered

to be important in the child's self concept. The child is asked to rate

himself on a 5-point scale in the form of a vertical "ladder." The factors

covered are intellect, happiness, popularity with peers,, braveness, physical

40
attractiveness, .strength, obedience.

A piece of 8" x 1,1" paper ik placed directly in front of the child,

that has a black andWhite line drawing of a'seven step ladder. At each end

of the ladder a stick figure person with a ropncl face_lias,a'neutr.0 .;5.1/41ression

.
.

.
. , ,

drawn on it.. The examiner states that here is a Iaddet and points to each

y
rung of the ladder. Thq'examiner then states, whi1C'pointing to each figure

e

that there are two people on the ladder, one per-on is sad and one person is

happy. He then asks,the child, "Where are you o this ladder?", while again

touching each rung of the ladder. An X is placed on the rung the child

15



selects_ The procedure is repeated on a new sheet of paper for each.of the

seven bi-polar items.

The positive and negative terms were randomly assigned To the top posi-

tion to avoid a bias introduced because of positional preference. "ifie

Positions were reversed in the two forms of the tests (A and B). The two

forms, were administered randomly to the children.

Dolls Test. The Dolls Test is a modification of the *Clark Test (1939)

used to ascertain racial preference and attitudes of Black pre-schoolers.

Two plastic swings, that measured 9 1/2' x 4", were placed in front of

the child in random positions. On each swing was a Black or White doll of

approximatelrfoddler age. Both dolls are identical except for hair and skin

color, with Hack hair, and blond hair, Both dolls wore play suits to afford

greater exposure to their skin color. The dolls were placed on the table

two inches in front of the child. The examiner says, "See these dolls?
V

want to ask you some questions about them." The questions were read to the

child and he pointed to one of the dolls to answer the questions.

The Racial Preference subscore was comprised of questions, i.e.,

nice dolls, like to play with, 'nice color, pretty doll, .looks bad, ugly

doll, and bad doll. The Racial Self Identity subscore had the questions of,

"Which doll looks Like you?" and,.:Which one did you look like as a baby?"

The questions were arranged randomly within the protocol.

The child received 1 point for every response in which the Black doll

was givna-po'sitivo response and 0 when given a negative response. The

total score was the Dolls Race Attitude score.

16
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Results

Intercorrelations, analyses of variance and t tests were the main

statistical, techniques used in this study. All analyses of results were

performelseparately for each sex and family grouping. Description and

analyses of variance results will be presented prior to the correlational

data. The preferred analysis forthe follow-up sample was a three Way

anatyses.of covariance (sex x family x SES). However, the program was not

oyerational on this and nearby computer centers and programming attempts

/were unsuccessful, causing a great loss of valuable time. Therefore, f

/ and F tests were run on pre and on post data.

/

Thomas Self Concept (TSC). The mean scores on Thomas for all samples

are presented in Table 2. All of these. scores were within the average range

of one SD from the standard score mean, of 50, with 10 SD. The 1972 mean

Thomas score,for'all the children was 42.71 (SD = 11.17), while the mean

score for all the 1973 children was- 49.88 (SD = 10.65). The mean TSC for

the follow-up group, DC I and DC II increased 'Significantly over one year

from 44.00 to 49.30 (t = 2.74; 53 df; Rs.01).

Insert Table 2 about here

Sex differences were found only in the total 1972 group TSC scores,

shown,in Table 3. The boys' mean of 45.08 was significantly higher than the

girls' mean of 4,0.8.0"(F = 4.33; 1, 66 df; Es.04). No significant-sex differ-
,:

ence was found in the 1973 data (t = 0.54; 57 df; n.s.). There also was no

sex difference found in the DC I sample (t = 1.67; 53 df; n.s.) nor in tide

DC II sample (t = 1.12; 53 df; n.s.). In all groups the boys were higher than

the girls. 17
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Insert Table 3 about here

Significant self concept differences were found in family type in all

groups except 1972, as shown in Table 3. In 1972 the intact mean was 46.85

and the nonintact mean was 43.37 (t=1.41; n.s.). In 1973, family type

differences were found, the intact:mean of 54.87 was significantly higher than

the nonintact mean of 47.55 (t=2.68; Es.01). The results indicate that

the 1973 children with both parents present had more positive self concepts.

Family type differences were found in only one of the follow-up years.

In DC I the intact families had a mean score of 47.14 (SD = 6.64) and the

nonintact had unonsignificantly lower mean score of 43.37 (SD = 9.77)

(t=1.58; S3 df; n.s.). A grater difference was found the following year.

In DC LI, the intact group had a significantly higher mean Sea Concept

score of 54.07 (SD = 8.70) and the nonintact had a mean of 47.11 4SD =

10.93), the difference was significant at the .01 level (t=2.286 50 df).

In hQth years the children with only one parent present in the home had

lower TSC scores.

Insert Table 4 about here

.So9ial class differences in TSC were not found in 1972, 1973, or in

DC 1. Differences were found Id DC II, where the middle class children had

significantly more positive scores. The total 1972-middle class (MC) children

had a nonsignificant higher mean score of 46.87 while the working class (WC)

children h'ad 43.17. In 1973 the same pattern was d, with higyer MC mean

scores obtained, the MC had 49.29 and the WC had 46.16. For the De I group,

18
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the MC had 46.87 and the WC had 43.17. The middle class children had

nonsignificantly higher SC scores in all three comparisons. Significance

was evident in the 1973 DC II group, where the MC scored 54.40 ancithe WC

had a mean of 46.78 (49 df; R5.01).

Insert Table 5 about here

When broken down into the four sex x family type groups, in the DC I

group, the intact boys had the highest mean (49.78) followed in order by

the nonintact boys (46.05), intact girls (42.40). and nonintact girls (40.39).

The results of the analysis of variance that was run on the four groups

approached,'' but did not reach significance (F=2,75; 3,48 df; n.s.). No

significant difference was found between the .four grOups on the first testing.

Different results were found 4n.the,DC II group, where significance was found.

All groups had more positiveslf concept scores. The DC II intact%girls had

,

m,"a mein score 08,.,60) that was much higher than the othei three groups,

,

eating a major shift. See, Free 1. The increase by the intact girls from

a mean of 42.40 to one'of 58.60 was-significant at the .01 level (t=9.65;

4 df; R5.01). The intact boys had a mean of 51.56, the nonintact boys had

50_50 and the nonintact girls had the lowest mean of 43.33. The difference

between the four groups was significant at the .05 level (F=3.84; 3, 48 df).

a .
Insert Figure'l about here

The Thomas total score mean scores'for the four Sex x SES groups were
.re

compared. No difference between the DC I groups were found (F=2.65; 3, 47 df,

n.s.). The MC boys had the highest mean of 49.67, followed by the WC boys

(45.84), MC girls (42.67) and WC girls (40.18). Significant Sex by SESP

19
.7i
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differences were found in the DC I group (F=5.72; 3, 47 df, p<.05). The

MC girls had the higher mean (57.00), mUch higher than the MC boys (52.67),

WC boys (50.0Q), and WC girls (43.00), iwho were lowest. The change occurred

in the MC girLs' group, who increased an average of IS points, a difference

significant at the .01 level (t=6.75, 4 df). These girls were the same girls

Who contributed to the change in the intact girl group. Five of'the .six MC

girls came from intact families. See Figure 2. The intact middle class girls

showed the greatest change towards more positive views of themselves.

Insert Figure 2 about here

A self concept score was obtained for each of four reference groups:

self, mother, teacher, and,peers, See Figure 3. All reference mean scores

increased, with the greatest change occurring in teacher and peers.

Insert Figure 3 about here

, 'During the first testing the highest total mean (M=49.07; SD=6.99) was
, v

given to the self as reference, indicating that they had good average views

, of themselves. The second highest mean score was found for the mother as-

reference scale (M=47.64, SD=10.36), slightly less positively than`they'

viewed themsekiies. The next 'two reference groups were scored much lower.

The teacher'mean (40.06; SD=10.59) and the peer mean (41.33; SD=10.06) were

very similar. The children reported that they felt the teacher and peers did
4,4

. not perceive them as highly as did their mother or as they viewed themselves.

The scores of the seebod year'had a similar pattern, except the mother

asp reference received a slightly higher score. The mother meal as 51.58

(SD=10.07), the self scale score mean was S0.82 (SD=7.09), the peer scale

20
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was 48.02'(SD= .07), and,again the teacher receivedihe lowest mean score

of 47.16 (SD=12.97). Again the children felt better about their mother's

perceptions of them and themselves than they lid about the teacher's and

peers' view of them.

The t tests run on the pre and post scores are shown in Table 6.

No significant change occurred in the self scores (t=1.30; n.s.). The

mother reference score increased significantly over the year (t=2.03, Es.05).

The teacher' scores increased significantly (t=3.15; Es.01), as did the peer

scores (t=3149; E.01). Both the MC and WC girls had significant increases
4

on teacher and peer reference scores. On teacher perceptions, MC girl's

increased from a mean of 37.67 to 57.33 (t= 19.67; 10 df; Es.001), the WC

girls increased from 36.53 to 39.53 (t=.300; 32 d-- f, Es.01). SirOlar dramatic

increases were made on the peer score. The MC girls increased from 39.17

to 55.33 (t=16.17; 10 df;
/
E1.001), while the WC girls increased from

37.88 to 42.35 (t=4.47; 32 df; Es.001). The changes in these two sections

of the Thomas account for the overall increases seen in both girls' gr:oups

in total SC scores. The girls increased fri self esteem irregardless of

social class status. The boys did not exhibit similar change.

1
Insert Table 6 about here

The children did not change their assessment of themselves, but did

feel that significant others in their lives perceived them in a much more

positive' manner. At the end of their'fir'st year in the child development'

21
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center the children, as'a whole, felt that the teachers and the "other

kids" had a rather low assessment of them, but by -the end of the second

year in the center, the children felt themselves viewed in a much more

positive manner.

In summary, these children had good self concepts that improved during

their second year.in the day care center. Especially large improvements

were noted in the teacher and peer reference scores. The boys tended to

have slightly higher self concept scores, while only significant in one

group. The children from two parent homes had more positive scores. The

socikil class of the child's family was found to be significant in only

one group-in which the middle class children were higher. The intact, middle

class girls made the greatest increase towards more positive self concepts

of all the groups

Engle Self C9ncept (ESC). The mean scores of the total chillfen-tested

ears had a pattern similar to that observed in the Thtmas data.
during both

The total group had a low mean score (24.72) during the first year that

becamhigheT (27.43) during the second year. However, when only the means

of thui85 students who were enrolled during both years are examined, no

change in scores was shown. The DC I mean was 28.87 (SD =4.55) and the

DC II mean` aas 27.96 (W26.071. See Table 2.

Sex differences were not found in any of the groups on the Engle data-.

See Table 3. Of the total 1972 sample the 40 boys had a mean of 27.85

(SD=S-15) and Xhe 27 girls had a mean of 29.04 (SD=4.13), a nonsignificant

t of 1.02. The 1973 total 31 boys had a mean of 28:16 (g1)=6.31) while the

29 girls had 26.72 (1)=6.10), a nonsignificantdifference (t=0.85).

The follow-up group had similar results. The DC 1 boys'mean of 28.48,

SD=4.91, was similar to the 29.79 mean of the 29.79 mean of the girls,

22
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SO=4.22 (t=1.06, n.s.). The DC II boys had a nonsignificantly higher mean,

28.87, SD=5.94, than the girl's' mean, 26.54,'SD=6.31 (t=1.39, n.s.). The

boys had consistently higher self concept scores, but only approached sig-

nificance in the total 19-72 and in the DC II.

Family type differences were found only in 1973. The children from

intact families tended to have higher scores. In the total 1972 group, the

intact families had a mean score of 28.45, SD of 4.63, while the nonintact

families had a similar mean of 29.04, SD=5.10 (t=0.40, n.s.). The total

1973 had a 31.27 mean for intact and significantly lower 25.83 mean for

nonintact families (t=3.06, Es.05).

The DC I groups had no difference, intacts had a mean of 29.29,

SD =4.29, while the nonintacts had a mean of 28.97, SD=4.37 (t=0.23; n.s.).

The 1973. DC II group had sig iificant faMilY type differences. The intact

had a mean of 31.86, SD.5.71, but the nonintact ha4 a much lower mean of

26.45 It=3.02; Es.05). While no differences were apparent during the first

year, the difference between family types became significant during the

second year of testing. The children it intact families increased (29.29

to 31.86) while the children from one parent homes decreased in self

concept scores (28.97 to 26.45).

The results obtained from Thomas and Engle data were not identical for

all groups. However, the overall results are that self concept scores did

change differentially. The boys were initially higher,and increased. The

children from intact families were higher initially and became even higher,

the children from middle class homes were higher at first and became more

positive.
,

The follow -up sample.was broken into the four family types by sex_

groups. (See Table 7,)' There was no difference-I'mthe mean scores during
Sp
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the first year (!F=0.50; 3, 48 df, n.s.) but the scores were markedly

different during the second (F=6:68; 3, 48'df; Es.01). The intact girls

/

had the greatest increase, from a mean of 31.00 to one of 34.40 (t=3,40. 8 dfj

t

Rs.01). The nonintact girls had the greatest decrease, going from a mean of

28.61 to one f 23.89 (t=4.72; 18 df, Es.001). (See Figure 1.) The two

boys' groups ith similar scores did not show marked change. The intact1)

-

boys moved from 28.33 to 30.44; the nonintact boys had means of 29.30 and

28.75. The ritact children of both sexes exhibited an increase in self

esteem as measured by the Engle test.

Insert Table 7 aboift here

The children were again broken into four SES x sex groups. No dif-

ference was found in their initial scores (F=0.30; 3, 47 df; n.s.). Upon

retesting, the two boys' groups remained the same while the girls changed,

the difference between the four groups was,found to be significant (F=4.53;

3,. 47 df; Es.01). See Table 7.

The greatest change occurred in the WC girls, who went from a mean of

28.65 to 24%00 44.65; 32 df; Es.001). Because most of the working class

girls were also from nonintact families, this decline'is similar for that

family x sex subgroup. The MC girls increased slightly from a mean of 30.50

to one of 32.33. The boys' scores remained the same, the MC boys went from

28.36 to 29.11 and the WC boys went from 29.11 to 29.47. For both family

x sex and SLS k s'ex groups, the girls appeared tO have the most change, the

working class, nonintact girls showed considerable change in the direction

of low self esteem. 111(' impact of the absence or presence of the father in

the home did not appear apparent on Engle results. .13ut SES difforences were

strongly apparent; the boWer groups foil in self esteem.

24.
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Preschool Racial Attitude Measure (PRAM). The PRAM had a possible

score range from zero ta twelve, with the highest score indicating a prefer-

ence of white over Black figures in positive roles. A score of six would

indicate that' the race-and th'e figure theoretically was not a factor in th

selection. 1'4 mean scores for all of the groups were similar. The total

1972 Sample had la mean of 8.59 (SD=2.64); the total 1973 group had a mean

of 8.41 (SD=2.88); the DC I had a mean of 8.60 (SD=2.06); and DC II had a

mean of 8.56 (SD=2.90). All groups indicated a negative evaluation of the

dark skinned figures.' /See Table 8.

Insert Table 8 about here

No sex differences were found in any of the groups, however, in each

case the boys were slightly out-group,oriented. In 1972 the boys' mean

was 8.77, while the girls had 8.00 (t=0.04; n.s.). Likewise, in 1973 the

boys had a mean of 8.90-and the girls had 7.57 (1.80; n.s.). In the

smaller DC I group, the boys had a mean of 8.90, while the.girls had 8.17

(t=1.28;n.s.). The following year this same group had similar mean scores,

r the boof 9.07 and a 7.92 for the girls (t=1;46; n.s.). The sex of
( .
the child did not appear to impact the PRAM scores. See Table 9.

Insert Table 9 about here

The pattern of the family structure appeared6to affect PRAM scores in

only the DC I group. Similar scores were obtained in the total L972 sample

for intact, M=9.07, and nonintact, M=8.32 (t=1.01; n.s.). The total 1973

had similar scores, with the,intact mean of 7.33 which is simildr to the

nonintact mean of 8.83 (t=1.39; n.s.). 25
,
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Significant4family type differences were found in, the DC I sample.

The nonintact children had a significantly' lower mean of 7.92 than the intact

children, with a mean of 10.00 (t=3.82; 52 df; Es.01). The lower score
A

would he considered the preferred scbre for a Black child, thereby being

more in.-group oriented. However; this difference was not found at the bnd

of the second year. See Figure 4. The intact score had fallen and was not

was a change in the preferred directison,different from the nonintact, which

The intact mean way 8.29 and the nonintact was 8.82 (t =0.52; n.s.). See

Table 9.

Insert Figure 4 about here

Social class differences were only found in the DC I 1972 sample.

In the other three

of the SES groups.

groups, almost identical scores were obtained for both

The middle class children in the DC 1 group had a mean

of 9.73 that has significantly higher' than the working class mean of 7.94

(t=3.35; 50 df; Es:01).

almqst all in the intact

the preferred direction.

It should be noted that these MC children were

They were

See Table 10.

higher at first but moved in

Insert Table 10 about here

The' follow up grotty was broken

Family and Sex by SITS groups. See

the DC I sample, under, both groups.

into four categories, that,,T,of Sex by

Table 11, Significance was found in

In Sex by Family, the intact girls

had significitntly higher (pro-Khite) scoees, witli.a mean of 10.20

(F =5.27; 3, 48 'df;
1

ps.01).
4

The three other groups

26
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8.40 for NI boys, and 9.89 for I boys. Of the Sex by SETS groups, the MC

of both sexes had a greater out-group orientation. The WC girls herd the

22

lowest score of 7.35, the WC boys had 8.47, while the MC boys had a mean

of 9.67 and the MC girls had the highest mean of 9:83 (F=4.09; 3, 47 df;

Es.05). Both MC groups dCcreased, while the"WC groups increased, resulting

ifi no significant difference in the DC II data. The MC intact children, as

direction of 'giving a greater evaluation to !dark-
,

1

a group, mod in.the

skinned figures.

Insert Table 11 about here

The PRAM data indicates that these children, on the %%hole, gave

responses indicating a preference for white over Blacks, with a small move

in the preferred direction',over the course of a year. ,The greatet change

occurred amongst the intact children.

Dolls'Test. A total score, Race Preference'), and two :,ubscore.

Self Identity (S1(14 and Race Attitude (RA), were obtained from the Dolls
t

Test. The total RP scare had a ringe,from'zer.o to nine, with thC higher.

1 -

score indicating a more positive attitude towards th arlver-skinned doll,

rather than the lighter- 'skinned doll in the seven choice situations. Two of
c

the seven questions referred to, self identity Mooks like you" and "you

looked like as a baby"). The RA testions asked the child to select one

of the dolls, in,seven Fl.ituations,.indicati.ng preferencebiksk`on skin cdllr.
A

The total 4972 group had a Mean RA ref renct score of 2.80.(SD=2.43);

the total mun score for ,the 1973 sample wa 2.54 (S1) =2.78). DC I had a RP

i mean of .2.48 (SD=2.36), while the DC, II hac me. of 2.48 (SD=2.66). All 1

of the groups had displayed positive evaluation of the white dolls. See

Table 8. 27
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No differences were found between girls and bOys, or between family

types, on race preference in any of the total or fpl ow up groups.f Both

A.04
groups had very low scores, preferring the white over the dark in'almost

01
all situations. See Table 9. All ofwthe groups had means between 2.0 and

3.0, out of a possible 9 points. Similar results were found in the total

RP scores for the two SES groupings. No SES differences were found for

any groups (Table 10). ,These children gaVe out-group oriented responses

regardless of sex, SES or family type group.

The low RP scores persisted even through the follow up year. See Fig-
.

ure S. The total meaty remained the same (2.48). The girk.improved,

veceiang the highest score,going from a mean of 2.33.to 2.83, while the

`r-

boys fell even lower from 2.61 to 2.19. The intact4children increased

'in-selecting the dark doll going from 2.07 to 2.79. The nonintact children's

mean score became even lower, froM..68 to 2.16. The middle class children

had a mean that increased' from 2.00 to 3.00, while the working class group

went down, going from 2.78 to an even lower 2.06. See Table 10.

Insert Figure 5 about here.

Table 12 contains the results of the Sox by'Famfly type groupsfor

both yeas. No differences were found for either year: the DC \r"IF=0.33 and

the DC II F.0 35. All group's received depressed scores both years. The

intact girls were the -only ones who moved in'awsitive direction from a

very low,,of 1.60 to a comparatively high mean of 3.20.

Ittsert Tablq 12 about here
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Differences were not found in the Sex by SES groups for the two

years. The DC I F was 0.63 and the DC II F was 0.87'.. TheX, girls showed

the greateSt change in the preferred direction.

Insert TableTable 13 about here

As stated earlier, the Dolls test produced two subscores, self identity

and race attitude. See Table 13. The race attitude score was extremely

low for each group. The DC I mean was 1.69 and it was 1.49 in DC 11, out

of a possible high of seven. Very similar scores were obtained for all

groups during both years. No sex, SES, or family type differences sere

found, for all scores were .equally out-gfoup oriented.

.

No overall or sex-relatedNchanges were,noted in dolls race attitude.

See-Figur& 6. The family type ,groups'had different patterns. The intact

children developemore posit.i.va.ati"tudes, while the'nonintact developed

More negative attitudes; Likewise, the middle clas children increased,

while the working class fell loWer.

I

Insert-Table 14 about here
. .

When broken into the Sex by Family type groups, and-Sex by SES groups,

only the intact, middle class girls showed an increase in the direction of
.

positive attitudes*towards Blacks. However these girls had an i itial

mean score of D.80 (intact) and final score of 2.20, a nonsignificant

increase of 1 40. The score differences on Family by Sex were not signif-

itinit for DC, 1 (F.0.96) or DC II (F= 0.75). Nor were SES by Sex differences

significant for DC E (F.1.14):r*DC II (F.1.64). All groups were white-oriented.

29
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Insert Figure 6 about here

Two of the Dolls Test's questions referred to self identity. A child

who identified himSelf on both counts with the brown doll would receive a

score of two, with the lowest score being zero. The total mean score of

0.93 in DC I and 0.98 in DC II indicated that these children exhibited the

correct self identification only half of the time. The same mean score of

approximately 1.0 was obtained forall subgroupings, with no significant

differences found within any subgrouping. No changes occurred over the

two-year period. See Figure 6. No differences were,found in the Sex by

Family groupings in DC I (F=0.44) or in DC II (F=0.51). Nor were differ- '

ences found in the Sex by SES groupings in DC I (F=0.16) or in DC I'

(F=0.261. See Table 15,: All had approximately the same score.

Insert Table 1'5 about here

The Dolls test scores indicated an orientation towards,preferring the-

, white doll over the brown one. These results are consistent across all

groups for both years. Only limited change was found with the total

girls, the intact and middle class children moving in the preferred

direction.

Both racial attitude tests had the.same overall results. The children

remained out-goup oriented over both years. Shifts in the direction of

viewing dark- skinned figures in a more positive manner, on both tests,

were made by the girls, intact children, and those from middle class,

families.

30
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Peabody Picture Vocabulary Test. The mean IQ of the total 1972 was 87.03

(SD=15.7,2), whdle the total of 1973 was 91.73 (SD=19.45). The DC I group was

85.3.5,/,(SD=143.47), but was a higher 92.07 in 'the second testing (SD=20.3a). The

IQ difference between the two tests was nonsignificant because of the wide range

in scores. The groups could be considered as being in the low average range

during the first year, but within the average IQ range in 1973. See Table 16.

Insert Table 16 about here

No significant spx differences were found in IQ for any of the groups.

The 1972 boys mean was 86.55, S1)=15.48, while the girls mean was 87.14, SD=16.20

(t=0..16; n.s.). In the'total 1973 the.boys'mean was 88.84, SD=26.19, while the
f,

girls had a higher mean of 91.67, SD=18.47 (t=0.49; n.s.). In the DC'I group

t

similar means were obtained, the boys had 86.19, SD =14.93 and the girls 84.21,

SD=11.54 (t=0.56; n.s.). In DC II, both sex group'd6ns were higher, boys had

92.48, SD=21.02, and the girls had a mean of 91.54, SD=19.96 (t=0.17, n.s.).

The boys had increased an average of 6.29 points (t=1.346;. 16 ..if; n.s,.) and the

girls had increased by 7.33 points (tF1.56; n.s.).

Insert Table 17 about here

1

The groups were broken into intact, nonintact family groups to determine

if the family background influenced the PVT\IQ mean scores, No differences

were found.' "The 1972 intact children had a mean of 89.29, SD=16.07, the

nonintact group had 84.58. SD=13:32 It=1.03, n.s.), a nonsignificant difference.

The 1973 intact group mean was, 97.13, SD=33.49, with a wide range, While

the nonintact !973 group had a, lower mean ofA87.59, SD=17.59. The difference

-... 31
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between the groups was not significant (t=1.05i n.s.).

Insert Figure 7 about here

No family differences were found in the follow-up group. The DC I intact

group's mean was 84.79, SD=12.37, and the nonintact mean was 86.16, SD=13.63

(t=0.35). In the DC II sample, the intact meam was higher at 100.14, but

with a wider SD of 25.64, as compared to the nonintact DC II mean of 88.58,

SD=17.81 (t=1.55; n.s.). The intact children showed greater increase in IQ

than the nonintact. See Figure 7.

'Vs!,

Insert Table 18 about here
t.)

kik

The two SES groups were compared on IQ to test for social class differ-

ences. The MC children had higher, but nonsignificant, means in all four

groups; The 197, MC mean was 88.91, SD=18.00, similar to the WC mean of

85.97, SD=13.16 (t=0.50; n.s.). In 1973, the MC mean of 97.24, 0=31.99 was

higher than the WC mean of 87.36, SD=17.52. The DC I MC mean was 89,13,

SD=14.84 and the WC mean was 84.69, SD=12.51 (t=1.02; n.s.). The bC II MC

mean of 101.73 was much higher than the WC mean of 88.05, however the MC

SD was a very large 24.49, while the WC scores had less variability, 0=17.63.

The difference between the two groups was not significant (t=1.96;n.s.)".

Insert Table 19 about here
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When broken into the four Family x Sex groups in DC I on IQ, no differences

were found (F=0.83; 3, 48-df). The mean scores ranged from 82.78 to 89.20.

See Table 19. In DC II similar results were obtained, no family x sex group

differences were found (F=1.59; 3, 48 df). One small subgroup, the intact

girls, did show a,marked increase, moving from 86.60 to 107.40, a difference

significant at the .05 level (t=5.15; 3 df). The intact boys made a smaller

increase, from 83.78 to 96.11, a difference that was nonsignificant

(t=1.06, n.s.).

No significant SCS x Sex differences were found during either year on IQ.

In DC I the MC boys were higher, but in DC II the MC girls were higher. The

differences between the DC I group were nonsignificant (F=0.83; 3, 47 df), as

was the case in DC II (F=I.69; 3', 47 df). The MC girls showed an increase,

going from 87.83 to 103.00, but the difference was nonsignificant.(t=2.6

4 df). Sex differences were'not as'marked as were the class differences for

this sample of children.

Sex-Role Attitude (SRA). ThiS subtest of the PRAM had a possiblenge

from zero to twelve, with the higher, score showing an awareness of the socially

.accepted sex-role characteristic. The total 1972 group had a mean of 10.00

(SD=1.99); the total. mean score for 1973 was 10.62 (SD=174). In DC I the mean

was 10.09 (SD=155), that was similar to the DC II mean of 10.73 (SD=1.74).

See Table 16

Insert Table 20 about here

-.No sex differences were found in anx of the sex, SLS, or in the

family groups. See Tables 17 and 18. Nor were differences found when 'the

Children were broken into Family x Se1/4or SETS x Sex groups. See Table 20.

33

ti



29.

All of the children by this age had developed an awareness of "appropriite"

sex role related behavior, as typified by the figures within the test.

34



30'

.

Intercorrelations of Major Variables

Self Concept

The Thomas and Engle self concept tests correlated during the first

year only in the girls (r=.483; Es.04) and the nonintact group (r=.39S;

Es.02). Newever, the two tests were found to be positively related4during

.e ,

the' second year in all six of the groups, between the .01 and .001 levels

of signihcance. See Table 21. These results indicate that the two tests

are measuring the same fac OrS.

Insert Table 21 about here

ti

Thomas SC total was highly significantly related to all four refer-

ence SC subscores during the first year, between the .03 and .001 level.

The same results were found in the second year, with the exception that

the boys TSC was not 'related to the Peer scale during the second year.

Engfe SC was positively related to only a few of the Referent group

scores during the first, but was found to relate to almost all of them

during the 'second year. See Table 21. Children receiving high ESC

scores also received high Self reference scores in DC I only in the girls,

nonintact, and working class groups. Yet in DC II all of the group,

except the boys, had significant relationships. ESC and the Mother refer-

ence were3 related only for the girls and intact in the first year. All

six groups' had significant relationships during the second year. ESC and

Teacher as reference during DC I was related only in the nonintact group,

but in all 'six groups during DC II.

The responses' the children gave on the Engle were similar to those
'---/

given to themselves and when asked to rate themselves as they ,felt they

35
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were perceived by two significant others, mother and teacher.

Race Attitude and RfFferencel 'Scores

All of the race attitude, preference and race self were intercorre-

lated. See Table 22. PRAM and,Dolls RA had a significant negative

correlation for boys (r==.586;Es.004), intact (r=-.687; Es.03) and MC

(r= -.595; Es.05), during both years. Because of the scoring versal in

PRAM, with Black-orientation being given a low score, the negativecorre-

lations indicate that the children responded in the same manner on both

tests. The-tests were correlated at the .001 level for these three groups

during the, second year-.

Insert Table 22 about here

Pfr

Self Identity and PRAM werenot related the first year. However,

three groups had negative correlations between the first year's PRAM and

the second year's race self identity: boys (r=-,500; Es.01), intact

(r=-.590; Es.04) and MC (r= -.546,25.04). This meant that while the scores

were not related the first year, those who were out-group oriented on PRAM

in 1972 tended to select the white doll, when asked in 1973 which one

looked like him now and as a baby. Self Identity and PRAM were related in

1973 scores only for the girls (r=-:432;

PRAM and the Total Dolls race preference scores Were negatively

related during the first year for only the boys (r=-.497; Es.02). Yet for

the Intact (r=-.560; Es.05) and MC (r=-.533; Es.05), those who were Black-
,

oriented in 1972 tended to select the Black dolls for'positive attributes

in 1973 but not in 197:. The same relationship between responses to PRAM

and doll selection existed during the second year for all but the nonintact

36



children. No relationship of any type between the'Se racial attitude

measures were found for the nonintact during either year.

Thomas (TSC) and Race Attitude

In the first year, Thomas SC was positively related to the PRAM RA

for the boys (r=.5(11; Es.05), indicating that the boys with high SC score's

were more out-group oriented. The relationship between TSC and PRAM did

not continue during the second year. See Table 23.

Insert Table 23 about here

But the relationship did become significant during the second year for

the nonintact (r=.391; Es.008) and working class group (r=.343; Rs.05).

The same type of relationship between self concept and out-group

orientation was consistently found in the first when Thomas was run against

the Dolls race attitude score. For the Dolls test; a negative correla-

tion would indicate a relationship between high self concept and out-group

orientation. During the first year, negative correlations were found

between TSC and dolls attitude for girls (r=-.591; Es.01) and intact

(r=-%593; Es.04) groups. See Table 23.

During the second year, the rel9tionship between self concept and

out-group oriented racial attitudes, as measured by the doll test, no

longer existed for the .intact children. It continued to exist for the

girls on the Dolls attitude(r=-.414; ps.04). In addition, TSC and Dolls

attitude' reached a significant negative correlation for the nonintact

-.366; Es.03), working class (r= -.319; ps.05), and the total boys

ps.03).

37

4



33

F

The TSC and dolls race self, identity scores were not found to be

related in any group during either year. Negative correlations were found

for TSC and the total Dolls race preference.scores for girls (r=-.556; Es.02),

intact (r=-.596; Es.04) and for the middle class group (r=-.588; Es.u5)

during the, first year, but only for the boys (r=-.337, Es.04) during the

second year.

The nonintact and the working class children werethe only two groups

reaching significance between TSC on both the PRAM and Dolls attitude test

including 1973. The girls were significant on the dolls RA total for both

years.

Few significant relationships between TSC and RA measures were
._

obtained by the first year, while more relationships were found during the

second. In each case of significance the children with the higher self

concept' were more oriented toward the dominant group in our society, with

that orientation being more apparent over time.

Engle (ESC) and Racial Attitude

While the Engle scores were found to be correlated with the Thomas

scores, especially in the second year, fewer of the RA scores correlated

with Engle. The same pattern of relationship remained in the few signif-

icances found. No relationship was found between ESC and race self identity

or total dolls race preference for any group, in either year. See Table

23: Inthe first year, ESC and the dolls RAttitude were .found signif-

icantly related for the boys (r=-.365; Es.05) and nonintact (r=-.340;.

ips.03). Neither group's relationship remained significant during the

second year, when only the intact was significant (r=-.503; Es.04). No

relatLonship between ESC'and PRAM Were found within either year. However

the first year's ESC score was found to be negatively related with the second
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year's PRAM scores for the working class children (r=-.403; Es.001). See

Table 23.

The self concept scores obtained with the Engle, did not appear to be

strongly related to the RA scores rtceived on the four measures for the

six groups over two years-7 The groups found to be related indicated more

out-group orientation when higher ESC scores were obtained.

Self Concept and IQ

The TQ scores for both years of all six groups were related at the

.001 to .003 level of significance. See Table 24.

Insert Table 24 about here

TSC, and IQ were not related for any group in the first year.

N44*

However, the girls' 1971 Thomas Self Concept scores were related to higher

IQ scores-in 1972.' The girls who felt good about themselves in 1972

obtained higher IQ scores the next year (r=.501; Es.041

The 1972 IQ scores of the boys (i..319; Es.OS) and nonintact (0.290;

Es.OS) were positively related to TSC in 1973. The first year's brighter

boys and intact children achieved high regard for themselves by the end of

the second year. TSC and, IQ were also positively related during 1973 for

the boys, intact and MC children.

Similar result,s04were obtained when the Engle test scores were related

to IQ. See Table 24.-1. The brighter boys, intact, and MC children had

higher self concepts. This relationship was true within each year and
/

across the two years. No relationships of any kind were found for the

girls, nonintact, or working class children between self concept and

dbili/fy as measured by the PPVT.
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IQ and Thomas Reference Group Scores

IQ and Self reference SC score was 'found to correlate only for the NI

(r=.356; 25.03) and WC (r=.356; 2,5.03) groups. But two additional groups

had 1972 IQ scores that were related to pleir 1973 self reference scores:

boys (r= .419; E5.02) and MC (r=.475; E5.05). The girls' 1972 SC score was

related to their 1973 IQ score. In DC II the boys, .intact and MC children

had positive significant correlation

Is

. It each case, the Higher the IQ

the higher the child viewed himself, as shown by the Self reference Score.

See Table 25.

Insert Table 25 about here

IQ and Mother reference scores were not related in 1972. But the

WC 1972 IQ was related to the 1973 Mother score (r=.326; 25.03). A

similar relationship existed between the girls' 1972 Mother an1973 IQ

scores (r=.427; 25.05). In DC II the girls, NI and WC IQ scores were

related to the matter as reference score. These results indicated that

in DC I, IQ scores were unrelated to how the children felt they were

. -----
perce%vtd1Ytheir mothers. Ypt ty the eS-Pcond year the girls, NI, and

LIAwor ing class chAldrenwith higher IQs felt that their mothers had a high

\!,

regard for them. This did not hold true for boys, intact or' Middle class .

children.

No relationships were found in DC I between IQ and Teacher or Peer

score. By the second year, boyS, intact and MC were positively related

for Teac er reference and only the boys had significant IQ and Peer

relationships,(r=.332; 125.04). How the children felt themselves perceived

by their achers or peers was not related to IQ scores, unlike their own

self Scores and mother as reference scores.

40
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Intercorrelations of Major Variables (Summary)

In review, self concept, in general, was not found to be related for

most groups to race attitude, except during DC II, when the boys, onintact

and working class groups did reach a relationship with Thomas as PRAM.

Engle'SC'afid.PRAM were not related either year. The 1972 Engle was posi-
t

tively relatcd'to the 1973 PRAM score for boys and working class children.

Self concept and IQ were positively related during the second year for

the boys and girls. In addition, for the boys and the NI, the first year's

IQ was directly related to the second year's SC score. While the girls had

the opposite crossover relationship, with the first year's SC being posi-

tively related to the second year's IQ score.

While not a part of the priginal study, a small group of foreign

chilli-en from Africa and India were a part of the day care center and

located in the neighborhood. The number was very small and was therefore

not included in the regular analyses. The data are presented briefly because

of their interesting responses. This was an attempt to explore attitudes
A

of other dark-skinned individuals who were not indigenous to our country.

These children were all middle class children from families related to the

Embassies in the city. Twenty Indian children were tested by an Indian

graduate student, and the elementary African children were tested by an

African graduate student. Both testers were trained by the autho All

spoke English as a second language, in addition the testers and children

spoke the same mother tongue.

The 20 Indian children, 11 boys and 9 girls, had responses very simi-

i)
lar,to the DC II childen. Their mean TSC scores were 49.45 for the total,

55.46 for the boys, and 42.11 for the 'girls (t=6.99; 18 df; n.s. sex dif-

ference). The mean PRAM score was 8.10 for the total, 8.00 for the boys, and

8.22 for the girls, which stood as moderate outgroup scores
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The 11 African students had mean SC and RA that 7ould be considered

ideal -for a dark-skinned person. They had very Aositive self concepts and,

at the same time, yery'good racial attitudes.''Their mean TSC of 52.36 was

higher than any of the other grodps. The boys' mean was 4.8.67 and the

girls were 53.75. Their PRAM mean score was 6.36, which is the theoretically

ideal point in which the child is able to assign negative and positive

attributes to the figures without regard to color. A mean of,six indicates

that the child sawthe draker skinned perSon in ositive situations as many

time as the white, which is almost a random selection. The African boys had

a mean of 9.00,, moderately white-oriented, while the girls' mean was 5.50,
)

a nonpreferential position.

In summary, the Washington, D.C. children had good positive -self con-
s

cepts, average ability levels, and racial attitudes that were in the
.

moderate out-group range. A great deal of positive change was found by the

end of the second year in the child development center. Self concept had

moved significantly from the lower average range to a very high average

score. 1The race attitudes did not change7 The average IQ scores moved from

the low average range to the average range, with some subgroups moving high

in the average range.
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,. .

,Discussion /

,o

The'overall purpose ink studying these three groups of preschool children

was to assess_t-he impact upon thes'e major; research variables of (three demo-
.

._ . " tot,

graphic settings:
. attut

A

1. An integrated urban Northern area;

ow
2. An all-Black rural Southern area; and

3. Any all-Black urban/mid-AtlantiC area.

The two major dimensions were found--in the urban-rural and the all-Black

integrated characteristics. el

It would appear that the dark skinned child feels better about himself

when he is surrounded.by those of a similar groupmembership. The Black

child in such a setting may come into fewer direct contacts with those who

evaluate him negatively because of his :dark skin. It could be that the
c.)

child-ihas a greater sense of security in this sitting, which may not be found

in integrated situations. The Mississippi children in an all-B1acig community,

and the African child sheltered within an all-African enclave, may be more

ptotected from the abrasive impact of racist attitudes and responses that

the children may perceive in an integrated or predominately white setting.

The DC children moved from a profile similar to Michigan to one similar to

. Mississippi, to the more positive self esteems, as they remained within the

Black setting for an extra year4i,

The children may have been able to pick up very-subtle clues from their

, .

environment, which may then have resulted in a lessened, self evaluation. In

all of the settings the children viewed.themselves; dnd.Mother as referent,

higher than teacher or peers. The perception of the teacher rating was the

lowest referent group for all settitigs, with the lowest score being found in

Michigan and DC I. The highest teacher score was obtained in Mississippi
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.

(M=50) where the children felt the teacher viewed them, in a strong positive

manner. It should be remembered-that the Southern teachers were all Black,

as were the DC II teachers. The Black teachers could have been giving out

supportive signals,to these children that could beof benefit in later school

years. This point is highlighted in the relationship between SC and IQ.

An interaction was found between how the childreu assessed themselves and

how they scored on a test of mental ability. While not directly related in

either year in DC, the girls who had felt good about themselves during the

first year-scored higher on ability during the second. 'Boys who were high

in IQ the first year felt better about themselves during the second. These

. children afe receiving positive reinforcement and are thereby performing

better. It could be hypothesiZed.that these same children willbe the ones

-
who are able to benefit most from the education programs of regular elementary

sc}iools. These children will enter school feeling positive-about them-

'pelves, have higher ability levels, and wili,enter a system of Mince positive

feedback that will enable them to maximize their school experiences.

All groups had similar PRAM scores (Mist. M=8.86; Mich. M=8.71; DC I

M=8.59; II M=8.41). The children consis ently scored in the moderate

white-oriented score range (7-8). The pre ence'or absence of white chijdren

and teachers did not seem to affect their race attitude scorer, nor did \the

.Urhari-rural dimension appear to'impact RA scores. The children ,appear to

have internalized the societal- preference of white over /Black. However, these

ohjldren did not have scores that wete etremely white-oriented as earlier

studies of Black children have found, nor were they as negative as results

obtained from contemporary white children.
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There was little significant sex difference found in any of the variables.

Ffmaily differences were found in Thomas Self Concept, Engle SC, and to a

smaller extent in the PPVT, with,the. intact having significantly higher

scores. The I children had a greater out-group orientation. The SES of

the child affected the TSC, PRAM, and to a lesser extent the PPVt, with the

MC children receiving the higher scores.

In the Family x Sex groupings the intact girls were higher on most

scores, especially in TSC and PRAM. Likewise in the SES x Sex groupings,

middle class girls received higher scores on TSC and more Black-oriented

RA scores. These intact MC girls seem to have responded to and received

more from the school setting than the other groups. This group would be

the one expeCted to achieve More once it reaches school age. This same group

of I girls had-thilgreatest increase in self concepts and IQ scores.'
The increase in SC for the,boys, I, and MC and in IQ for the I, MC

0

indicates that the-children derived positive benefits from the child develop-
,

ment program whiCh was placed within an all-Black community. Igo change,

occurred in race attitude.

The children appear to have compartmentalized their view of themselves

and their racial group. They are able to separate how they feel about them-

selves from ,how they feel about their own ethnic group. While remaining

moderately white oriented,'the children maintain good, positive self images.

ff
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Table-1

Frequency Distribution of Subjects and

Mean Age by Sample and Sex

SAmple

Group
Wash., D.C. 1972 Wash., D.C. 1973 DC I & II

N Age N Age N Age

Sex

Total 68 4.6 hi 5.4 55 5.4

Boys 41 4.6 31 , 5.4 31 5.4

Girls 27 4:6 30 ,..:...4 24 5.4 .

Family Typg

Intact 18 15 14

Nonintact 42 38

No Clta 12 4 3

AC,

'

Total 68 61, 55

SES

M, Class 14
4

17 15

W.. Class 38' 39 36 Akg

No Data ' 16 5

.... Total 68 , '61.

IY C.A. in,year and` months

2Age in 1973.

46
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Table 2

Means and Standard Deviations of,Self Concept Scores

by Sample Totals

Simple

Thomas Self Concept

N T1 SD

Engle Self Concept

N Dl SD

Wash. D.C.' 68 41.71 11.17 72 24-72 4.91

1972

Wash:, D.C. 59 49.88 '.1-0.65 '60 27.43 6.19

1973

A ,

DC I -1 .55
- ;

9.68 55 28.87'3' 4.55

1972

DC II 55 49.30 10.69 55 27.96 6.07, .

1973-.4

ID C- I and are

follow-up portion o(

D C '72, and D C

*..

the SAme -cttildrenf, et,est.ed.t

the study... Their

2
Thomas u C I and 11

3t
Engle D C I and II

one, year later for the

ta:rzrV also','included within

j '; %^,,Z., I,

t=2.74; 5;df:\R k'" 01`2",r;lx!'
/i

l

l.,
,.,,r; .1

t=0.89; 53 ,d

,

f; n.s.d 1,.,.-,,, , -te-
, ,7"? tV,, \ :', -

,

,
_

--t.,

,, -

. j z,,'` !,

; .'
. Atks

. ,

47



43

Table'3

Means, Standard Deviations, and t,Tests of Self Concept

Measures by Sex and Family Type

Sample Group

Thomas, Self Concept Engle SelfCon ept

N M SD'

Wash, t.

1972 Boys 41 45.08

Girls 17 40.80

Intact 13 46.85

Nonintact 38 43.37

Washi, D.C.

#T973 Boys 31.3 50.61

Girls 28' 49.07

Intact 15 54.87

Nonintact 40 47.55

DC I Boys 31 4487

Girls 24 41.58

Intact 14 47.14°

Nonintact 38' 43.37

DC 1'I Boys 31 50.81

,

Girls 24 47..42

Intact 14. 54.07

1\1Ogintact 38 ,47.11

1.47 0.17

40.08,-

6.82 1.41

9.177

9.27 0.54

12.13

8.1'8 .684.,

10.97

.10.23 1.67 ,

8.77

6.64 1:58,

9.77

t

9.23 1.12 ,

12.47
,

.

8.70 2.28* ,

10.93

48

41 '27.85 5 4$' 1.02

27 29.04 13

16 28.45 4.63 0.40

27 29.04 '5.10

31 28.1,E 6.31 0.85

29 2t, 2 6.10

15 31.27 5.96 3.06*

42 .83 5.68

31 28.48 4.91 1.06

24 29.79 4.22

14 29.29 4.29 0.23

38/ 28.97 4.37

/
31/ 28.87 5.94 1.39

24 26.54 6.31

,

14 31.86 5.71 e3.a2*

38 26.45 5.76
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Table 4.

Means, SD and t Tests of Self Concept Measures

by Socio-Economic Status

Thomas Engle,

Sample Class N N

' Mean SD t Mean SD t

4DC . 1972 Middle 15 46.87 6.50 1.57 15 29.33 4.37 0.33

Working 36 43.17 9.96 36 28.89 4.38

DC 1973 Middle 17 49.29 7.66' 1..211 17 29.77 x.2.1 1.73

Working 37 $6.16 10.91 68 26.66 6.06

DC I Middle 15 46.87 6.50 1.57 15- 29.33 '4.37 '0.33

Working 36 43.17 '9.96 36 28.89. 4.38
f

DC II Middle 15 54.40 8.31 2.69** 15 30.40 6.31 1.84
)

Working 36 46.78 11.10 36 269 6.00

4

,

4

4

)

,..
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Table 5

Mean: Standard Deviation, and Anova of.DC I and DC II

1

Thomas SC for Sex by Family Type and Sex by SES

Sample Group

Thomas Self Concept

N Mean SD. Source df Mean Sq

DC I Intact toys 9 49.78 6.59 Between 3 208.11 2.75

Nonintact Boys 20 46.05 9.85 Within 48 75.58

Intact Girls 5 42.40 3.58 Total 51

Nonintact Girls 18 40.39 9.0

DC II Intact Boys '9 51.56 10.13 Between 3 380.85 3.84*

Nonintact Boys 20 50.50 9.17 Within , 48 99.13

Intact Girls 5' 58.60 4.14 Total 51

Nonintact Girls' 18' 43.33 11.72

DC I MC Boys 9 49.67 6.73 Between 3 2Q3,1 2.65,

WC.Boys 19 ,45.84 , 10.04 IWithin 47 6.56
. ,

MC Girls AI 6. 42.67 3.27 Total 50

WC Girls 17 40.18 9.26

DC II MC Boys' .9 5.2.67 10.11 Between 3 378.64 3.72*

WC Bdys 19 50.00 9.37 Within* 47 .101.75

MC Girls 6 e57.00 4.05- Tdtal 50,

WC Girls 17 43.00 12.00

*E s.05 (3.36)

50



Table 6

Means, Standard Deviations, and t Tests of Follow-up

Group on Thomas Reference Groups

Reference

Groups

6 'I'
Thomas Self Concept

Sample
Mean, Standa*rd Deviation

Self DC I , 49,07 6.99 1.30 .

DC II, 7.09

Mother DC I 47.64 10.36 2.03*

DC If 51.58 10.0,7

Teacher. DC I 40,06 10.59 3.15**

DC IL 47.16 12.97

Peer, ADC I 44.33 10.06 .49**

DC If 48.02 10.07

N=55 V

46

*p. s .05 (2,00)

"E s .01 (2.66)

Yn
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Table 7

Means, Standard Deviation, and.Anova of DC I and DC II

'Engle SC for Sex by gamily Type arid' Sex by SES

Sample. Group

DC I Intact Boys

Nonintact Boys

fact Girls

Nonintact Girls

DC II Intact Boys,

onintact Boys

Intact Girls

Nonint'act Girls

,DC I MC Boys

WE Boys

MC Girls

WC Girls

DC II MC Boys
a

....
WC Boys .

iC. Girls

WC Girls

Engle Self Concept

N Mean SD Source df Mean Sq F

9 28.33 4.80 Between 3 9.45 0.50

20 29.30 4.62 Within 48 19.09

5 31.00 2.83 Total al

18 28.61 14.16

9 30.44 6.'.77 BetWeen 3 191.19 6.68*

N %20 28.75 5.62 With* 48' 28.65

5 '34.'46 1.34 Total 51

18 23.89 4:86,

9 28.56 5.18 Between 3 5.86 0.30

19 29.11 4.57 Withi'n '47 19.65

6 30.50 --2.81 TOtal 50

17 28.65 4.29 '

9 29.11 6.94 Between 3 145.58 4.53**

.a.

19 29.47 -5.74 ',Within 47 32.15

.

6 32:33 5.20 Total sp

17 24.00 4.99

**ps.01 (4.10)

52
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Table 8

Means and Standard Deviations Of Racial Attitude Scores

by Sample Totals

Sample
Williams' RA

SD N

Dolls Test,

e M SD

Wash., D.C. '79 8.59 2.64 78 2.80, 2.43

1972

Wash., D.C. 61 8.41 :.88 61 2.54 2.78

1973

EC I 55 8.60 2.06 55 2.48 2.36

,r

1972

DC II 55 8:56 2.90 55 2.48 2.66

1973

4,
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Table 9

and Deviations and t TeMeans, Stan , sts of Dolls Race Preference
.

Score§ by Sex and Family Type

49
.

Sample Group

-/

Wfsh., D.C. Boys

1,972
Girls

Intact

NOnin act

Williams'

I

RA golrs.Test

N M SD t N M SD

44 8
4%4.77

2.45 0.04 43 3.07 2.71 1.15

35 8.00 2:92 35 2.46 2.01,

15 9.07 2.40 1.01 17 1.88. 2.21 1.12

28 8.32 2.14 . 38 3.00 . .2.75

(

31 8.-90 2.83 1.80 .. 31 2.16 2.38 0.75
.- .

30 7.57 2.98 30 2.67 2.83
.

15 7.33 3.42 1.59 15 3.00 2.83 0.94, $

42 8.83, 2.42 42 2.21','-' 2.64

.31 8.90 1.87 1.28 31 2.61 2.69 0.46

24 8.17 2.30 24 2.33 1.79

1 14 10.00 '1.66 3.82** 14' 2.07 1.69. 1.00

38 7.92%,4 1.94 38 2.68 2.57

31 9.07 2180 16 31 2.19 2.37 0.86

24 7.92 2.95 24 2.83 3.00

14 8.29 3.54 0.52 , 14 2.79 2.81 0.74

.

38 8.82 2.18 38 2.16 2.50 4

Wash.,-D.C, Boys

1973
Gir4
;...c,

ii:ott ct
.

. - 4

',. No
..g,

intact

DC I Bo s

Girls

Intact

Nonintact

DC II Boys

* kp s.01 .

Girls.'

Intact

Nonintact

rr
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Means, Standard Deviations and,t-Tests of Racial' Attitude

Table 10

Scores by Socio-Economic Status

Williams' RA Dolls RaciaL,Preference

- Sample Class
tN M SD N

)

M
.. _ ;.SD A

. ,

4.1. -,
,

Wash., D.C. 9 9.44 1.67 1.50 10 2.30 1.83 0.75

1972
Working 33 8.39 2.45 39 2.85 2.78

o

Wash., D.C. Middle -N 17 8.53 3.30 0.13 0 3.12 3.18 '1.11

197
Working 39 8.64 ,2.42 39 2.15 2.46

DC' -7)Middle IS 9.73 1.58 3.35** IS 2.00 1.69 1.27

Working 36 7.94 2.07 36 21.78 , 2.60

A
DC UK Middle 15 8.60 '3.50 0.01 IS 3.00' 3.30 1.02

Working 36 4t61 2:45 36 2.06 2.1.24

or/

.**Es01.
4

M

5

o -
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Table 11

Means, Standard.Deviations, and Anova of GC I and DC II

Williams' RA for Sex b'k Family Type and Sex by SES

ea,

/51

Sample
C.

Group

Williams' Racial Attitude

N Mean SD , Source Mean Sq. F

.

DC I Intact Boys

Nonintact Boys

Intact Girls

Nonintact Girls

Z

DC II . Intact Boys .

Nonintact Boys
.

/ , i

Intact.Girls'
, .

-

, DC

DC II

* *

Nonintact Girls'

MI Boys

C Girls

C Boys

WC Boys

.

-4-'

C Girls

C eirls A

.9 9.89 1.69 Between 3

20 8.40 1.88 Within 48
.

5 10.20 -,1.79 Total 51

18 7.39 .'3.66

.

9 8.00 3.57 Between 3

20 ' Q.50
. ,

S 8.80

2.50

3.83

Within

Total.

48

51

18 .8.06 -2,29

,
9 9.67 41.50 -Between 3

19 8. 7

6 v 9.83

.

2.0'7

I.8W

. ,

Within,

Total ..'

47

:50 .

7.35 1.97 /
,w 1

9 8.22 - 3.63 Between 3

19. 9.26 2.51- With -in , 47

6 9.17 '3.55 Total 50

17 7.88 2.23

18:'07 5.27**

3.43

:.§.23 1.07,

7:68

15.08 4.09*
.

3.69

. .. ,

--,

, .

6.77 0.88

7.70

s.05 (2.80).

s.01 (4.22)'.

56
I
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Table 12

Means, Standard Deviations, and Anova of DC I and DC II

Dolls Test for Sex by Family Type and Sex by SES

52

Sample Group

Dolls Test - Race Preference

N, Mean SD , Source di Mean Sq. F

-DC'I Intact Boys 9 t', 2.33 1.94 Between 3 1.92 0.33

Coys 20 2.75 3.09 Within 48 5.82

Intet Girls 5 1.60 1.,14 Total 51

Nohintact Girls 18 2.61 1.91

DC II Intact Boys 9 2.56 2.56 Between-, 3 2.40 0.35

Nonint,act BDys 20 1.95 5.95 Within 48' 618§

'Intact Girls S 3.20 3.4.9V Total 51

Nonintact 18 2.39 2.62

DC I ,MC Boys 9 2.44 1.88 Between 3 3.62 0.63

WC., Boys' 19 2.79 3.17 Within 47 5.78

MC Girls 6 1.33 1.21 Total SO

'WC Gfrig 17 2.77 1.86
r '

DC II MC Boys 9 3.22 3.42 'Between 3 5.93 0.87

MC Boys 19 1.80, Within 47 6.80

MC Girls 6 2.67 3.39 -Total SO

WC Girls 17- 2.53 2.63
.
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Table 13

Means, Standard Deiliations, and t Tests of Follow-Up

53

Group on Dolls Test: Attitude and IdentityiScores

Attitude Identity

S.imhi e, CrOup
of SD t N, M SD, t

DC I Total 55 1.69 *1.99. SS 0493 0.86

Boys 31 1,68 2.18 0.02 31, 0.97 0.91 0.23

Girls 24 1.67 .1.79 24 '0.92 0.7$

Intact 14 1.14 1.46 1.27' 14 1.00 0.78 0.10
.4

Noninta'ct 38 1.82 2.19 38 0.97 ,0.89

MC -1.5 1.13 -1.41 1,63 15 0.93 p.88 0.14

WC 36 1.97 2.18- 36 .0.97 0.58

DC IL Total- 55 1.49, 2.30 55 0.98 .0.85

'Boys 31 1.23 ,2.11 0:95 31 0.97 0.84( 0.49

Girls 24 2.53 24 1.08 . 0.88.1.83

Intact 14 2.00 2.51 1,15 14 '.0.79. 0.80 0.93

Nonintact 38 '1.13
..

2.11 , . 34 1.03 0'.89,

MC 15 2.20 -2.83 1.47 15 0.80 0:86
. .

..'

We 36 1.03. 1.91 36 0.97' 0.88 0.65'

I

1

ss
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'fable 14

Mean's, Standard Deviations, and Anova of DC 1 and DC II Dolls

Test - Attitude for Sex by Family Type and Sex by SES

Sample

DC I

DC II

R.

Group

Intact Boys 9

Nonintact Boys 20

\

Intact Girls 5

Nonintact Girls 18

Intact Bays 9

Nonintatttoysf ..20"

-Tntart Giyls,' ---- 5

Nonintact Girls

N

18T

- r .

PC MC Boys 9

WC Boys 19 .

MC Girls 6

WC Girls 17

DC II MC Boys 9

WC Boys 19.

MC Girls $6 '

44

WC Girls 17

Dolls Test - Attitude

1.56 1,59

.1.65 2.45

0..80 0.89

2.11 1.81

1.89 2.,47

0:85 2,01

2.20 2.86

M SD

1.44 2.23

1,83 2.71

1.5".> 2.21

1.56 1.59

1.74 . 2.51

0.70 0.84

2.24 1.79

2.44 3.05

0.58. 1:43

Source df Mean Sq. F

Between 3 3.90 0.96

Within 48 4.08

. -

Totl Si

BetWeen 3 3.79 -0,15
. I

Within 48 -5.06

Total 5'1

BetWeen, 4.56 , 1.14"

Within 47 4.01
.

Total 50

Between

Within,

Total

47.-

50

4'39.

59



Table 15

Means, Standard Deviations, and AnOva

Test - Self-Identity for Sex by

f DC' I and DC II Dolls

mi.ly.Type and Sex by SES,

5.5

DC I

-

Sample'

Intact Boys

Group

Nonintact Boys 20,

'Intact Girls 5

N M

9 0%88

1.10

T.20

DC Ii

DC I

Nonintact girls'. 18

Intact Boys

Nonint4ct Boys 20

Intact Girls 5

Nonint ctGirfs, 18

Dolls Test - Identity

SD Source-
Y

df Mean Sq.

0.78 Between

0.97 Within.

0.84 Total

0:83, 0.79,-
.

,
9 0.67 '0.87 Between

MC Td)4

WC Boys

MC Girs

WC Girls

DC II MC Boys

We Boys

MC Girls

WC Girls

1,10 0,85' Within

1.00 0.71. Total

0.94 0.9417

9 1.00 0,87 Between

19, 1.D5 0.97 Within ,

6 0,83 '0.98 Total

17*- 0.88 0.78

0.78 , 0.97 Between

19 1.g5 10.85 --Within

6 0.83 0.75 Total SO.

17 1.00 0.94

.

51

.-s.
.

3.. 0.39 0.51

-..0
:48 0.77

_4,

5f

3 - 0.13 0.16

47 0.'80%

'50'

3 0;33 0.44 :

48 0.75

3 0.20 f 0.26°

447 0.79

r

60
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Table 16-.

Means and Standard Deviationsof other Major Variables

by Sample Totals

1 (

. .

Sample'
ip13VT IQ

N .M

Wash., D.C.

1972

75

87.03 15:72

Wash., D:t 60 : 91.73 19.45

197,3

DC I

1972

DC II

1973'

1

55 85.33 '13:47

;

(

92.07 20.38

56

Sex° Role Attitude

M 'SD

60 1 10.00 1.99
;

61 10.62 1.74

55 '10.09 1.55

55 1'0.73 1.74

,s

.
a

`r*

61.

a_

or

*
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Table 17

Means, Standard Deviations, and t Tests olOtber

Major Variables by Sex and Family.Type

Sample Group

Wash., D.C. ;Boys

i972
Girls

Intact

Nonintact

Wash., D.C. Boys

'1973
Girls-°`

DC I

DC II

PPVT IQ - Sex Role Attitude

N M 'SD t N M SD

42 86..55 15.4.8 .0.16 33 10.18 2.08

35 87.14 16.20 26 9.69
- -

1.93

17 89.29 16.07 1.03 1] 10.64 1.36

31 84.58 13.32 29 9.76 1.86

31, 88.84, 26.19 0.49 31 10.70 1.66

30 91.67 18.47 30 10.54 1.80

'15 3349 1.05 15 10.94 1.48-

42 8.q.59 17.59 - 42 10.38 1.84

31 86.19 14.93 0.56 3 10.42 0.99

'24 84.21 11.54 24 9.67 2.01

14 84:79 12.37 0.35 14 10.71 1.20
.

38 86.16 13.63 38 9.84 1.67

92.48 21.02",1.06 31 10.81 1.67

24 91.54 19.96 24 10.67 1.83

14 100.1,4 25.64 1.55 14 11..29 1.27

38 88.58 17:81 38 10.47 1.89

Intact.

Nonintact

Boys

Girls

Intaeti

Nonintact

Boys 31

Girls

Intact

Nonintact

0.93

1.64

'0.39

1.16

.1.68

2.07

0.31

1.79

,

a

, t

et

I

,1
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Table 18

Means, Standard Deviations, and t Testk o9ther,

Major Variables by Socio-Economic Status

58-

Sample Class
- N

PPVT IQ

M SD t N

Sex Role Attitude

M SD

Wash., D.C.

1972

'Wash., D.C.

1973

DC I

1972

DC 11

1973

MC

WC

-N- MC

. pc

MC

WC

MC

WC

a

. 11

3--4.5.W

17

39

15

36

15

36

88.91

97.24

57.36

89.13

84.69

101.73

88.05

18.00

13.16

31.99

17.52'

14.84

12.51

24.49

17.63

0.50

1.20

1.02

1.96

,

8

32

17

39

15

36

15'

36

10.50

9.88

10.82

10.42

10.73

9.$1

11.07

10.50

1.31

1.86

1.60

1.84

)1.16

1.70

1.49

1.S8

1.10

0.85

2.25

1.15

4

63
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Table, 19

Means,\Standard Deviations, and AnoMa of DC I and DC

PPVT IQ for Sex by Family Type and Sex by SES

I

'Sample

PPVT IQ .

Group
N M SD Source df Mean Sq. F

DC I Intact Boys 9 83.78 15.62 Between 3 145.20 0.83

Nonintact Boys 20 89.20 13.94' Within , 48' 176.02

Intact Girls 5 86.60 1.67 Total 51

Nonintact Girls 18 82.78 12.82

DC II Intact Boys 9 96.11 31.26 Between 3 652.94 1.59

Nonintact boys 2p 90.65 15.72 Within 48 410.13

4
Intact Girls 5 107.40, 8.88 Total 51

.Nonintact Girls 18 86.28 20.08

DC I MC Boys 9 90.00 19.39 Between 3 146.47 0.83

WC, Boys 19 87.00 ; 12.02 Within 47 177.16

MC Girls 6 87.83 3.37 Total 50

WC Girls 17 82.12 12.90

DC II MC Boys 9 100.89 30.59 Between 3 685.75 1.69

WC Boys 19 89.37 14.86 Within 47 408.16'11-

MC Girls 6 103.00 13.39 Total 50

WC Girs 17 86.59 20.66

64
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Table 20

Means, Standard Deviations, ana'Anova of DC I and DC II Sex

Role Attitude for Sex by Family Type and Sex by SES
A

Sample Group

Sex Role Attitude

N ibt- SD Source df Meah Sq.

DC I Intact Boys 9- 10.67 0.87 Between 3 5.56 2.36

Nonintact Boys 20 10.30 1.08 Within 48 2.36
------

Intact Girls 5 10.80 1.79 Total 51

Nonintact Girls 18 ; 9.33 2.06

Li

DC II Intact Boys 9 11.11 1.45 Between 3 2.73 D.87

Nonintact Boys 20. 10,50 . 1.85 Within 48 3.14

Intact Girls 5 11.60" 0.89 Total 51

Nonintact Girls 18 10.33 1.97

DC I MC Boys 9 10.78 0.83 Between 3 -5.86 2.46

WC Boys
. .

-19 10.26 1.10 Within 47 2.39 '

MC Girls 6 10.67 1.63 Total 50

WC Girls 17 9.29 2.11

DC II MC Boys 9 11.11 1.45 Between 3 1.16 0.35'

. o WC Boys 19 10.53 1.87 Within 47 3.27

MC Girls
,

11.00 1.67 Total 50
.

WC Girls 17 10.47 1.94

65'
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Table 21

Significan-tIntercorrelations of Self Concept Tests and of

Engle and Thomas Referent Group Scores by Sub GrOups

61

Variables

DC I

Group'
P.

DC II

Group

Engel SC , Girls .483 ,.05 Girls

Thomas'SC Nonintact .395 .02 boys

Wotking Class .367 .03 Intact

Nonintact

Middle Class

Working Class

Engel Girls .517 .03 Girls

Self Ref. Nonintact .368 .03 boys

Working Class .350 .04 Intact

Nonintact

Middle Class

Working Class

Jo"'

Engel ' Girls .559 .02., Girls

Mot,tax..Ref. Nonintact_ .429 .01 /Boys

-Working Class .411 .02 Intact

Nonintact

Middle Class
. -

,Working Glass .381

r
P_.

.523 .006

.553 .001'

.751 .001

.430 .004

.652W .003

:491. .001

,.428 .05

.397 .02

.570 .02

.398. .007

.464 .05

.435 .01

.343 .05

.542 .001

.610

.3.46E

.586

(continued)

66
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Tablev21 (continued)

62

Variables Group

DC I .

r Croup

DC II .

.r

Engel Nonintact .321 :OS Girls .466 ,.01

Teacher Ref. Boys .382 .02

Intact .609 _01

Nonintact .330 '.02

Middle Class .451 .05

Working Class .389 .01

Engel SC Girls .551 .004

Peer Ref. Boys .590 .001

Intact ,793 .001

Nonintact .445 .003

.Middle Class :702 .001

Working Class .498 .001

'r

1

4

67
r

.1P



Table 22

Significant Intecorrelations of Self Concept and of Racial

Attitude and Preference Scores for'all Subgroups
1

63

Variables

DC I

Group

1972

r P Group

DC' II 1973

r 2.

PRAM

Dolls RA

Boys

Intact

MC

-.586

-.687 ,

-.595

.004

.03

.05

Boys

Intact

MC

-.586

-.832

.001

.001

.001

PRAM'

Dolls Self
Identity

.

Boys
/73

S Id
72PRAM)

1

Intact "

MC

-.500

-.590

-.546

.01

.04

.04

Girls -.432 .02

PRAM &
Dolls

Race
Preference

Boys'

Intact
74 PRAM)

-.560
173 RP

MC -.533

.02

.05

.05

Boys -.47D

/72 Pref
Girls

173 PRAM/
-.395

Intact

'MC -.597

WC -.277

k.01

.05

.002

.007

.05

1

A low PRAM score and a high Dolls score both indicate pro-Black

attitudes. A negative correlation between these scores would indicate the

group was pro-Black or pro -white on both tests.

68
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Table 23

ti
./* 64

Significant Intercorrelations of Thomas and Engle Self Concept

Tests with Racial Attitude Measures

DC I DC II
Variables Group r p Group

TSC & ,
PRAM

1

Boys .501 .01

NI .391 - .008 4
*

WC .343 .05

TSC & Girls -.591 .01 Boys -.358 .03
Dolls

Race Att. Intact -.593 .04 Girls -.414 .04

NC -.31b., .05

NI -.3fi6 .03

TSC &
Self Id. 1,

No Significant Relationships

TSC & Dolls

Race
Pref.

Girls

Intact

'MC

-.556

-.596

-.588

.02

.04

.05

ESC ;-
PRAM

72, ESC )

k73 PRAM/

Boys 4,

-.403

-..383

.01,

.03

Boys -.337 .04'

1.6

69

(continued)

4

11



414

4

Table 23 (continued)

65.

5

4,
WIrlables- Group

ESC &,,, Boys

DOns
Race . NI

'-'.' Attitude

DC I PDC II

r
P.

Group

-.365 .64 Intact -.503 .05

' .340 .03

,

,ESC &

Dells
Self Id

111

No Significant Relationships

ESC &

Dolls
Race Peet.

I

No SigniflAn't Relationships

4

a'

ft,

70
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Table.24

Significant Intercorrelations of Self Concept

and IQ Variables by gubgroups.

66=

DC 1 1972

Variables Group

TSC s& Girls
(72 TSC1

IQ .

.) IQ /

72
Engle &

'Boys (731Q
ESC

IQ ,

Int'a'ct "

MC "`'' ."

IhtaCt

MC
. 4...-

IQ 72 &

IQ 73
e

Boys

Girls

Intact

NI

MC

WC

DC, II 1973

r E Group

Al .04

.

Boys
(72 IQ \

73 TSCJ

NI

Boys

Intact

MC

.319

.290

.444

. .599

.610

.05

.05

.01

.01

.01

.371

.658

.617

".66J

.624

.05

.01

:.01

.02

OS

Boys

Intact

Boys'.

Intact

MC

72 IQ \

73 ESC/
,

"

340

.

.589
.

.46(1

.575

.488

'.01

.05

.04

.02

.01

.644

.604

.827.

.602

:729

.S64

.001

.003

.002

.001

.004

.001

4

,

4

r

4

"N.
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Table 25

Significant Intercorrelations of IQ and omas

Reference Group Scores,

DC I 1972

Variables Group r Group

DC II 1973

r E

IQ-&.

Preference
Scores:

Self- NI .356. -.03
Se) .

Girls
(72

IQ

lf R/
.506

173
.03

WC .356 .03 Boys .487 .004

Boys .419,
(773 ISlf O

.02 Intact .708 .02

MC , .475 ":05 MC .696 .001

1

Mother WC* *IQ
.(73 MoR/. s'326

:03
(72 MoR)

;127Girls
73 IQ

'.

054

Girls .405 .03

,NI ,.301 .03

WC .270 .05

Teacher Boys .469 .005

Intact 1589 .01

MC .558
oop,

.01

Peer Boys .332 .04

72
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