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The Joint Council on’ Economig Education is pleased to make this publication available
1o busimess educators who desire L%include more economics in thejr general and basic busi-
ness courses. 17(is intended 1o serve as a curriculum development document to be used by
persons charged with redesigning present course offerings. Hopefully it will stimulate more*
extensive economic education activity among business education teachets because econom-
ic education is a crucial factor jin the national effort to raise the level of economic decision-
laking . » . .
We are indebted not only to Professors Ray Price and Charles Hopkins for their editorial
serviges butsalso 10 the Business Economics Curriculum Project Coordinators: Thomas

Duff, Richfield, Minnesota; Catherine Merrill, Fulton County, Georgia; Odessa Wyckoff .

and Eunice Judg, Oklahoma City, Oklahoma, for their untiring “front line” energies within
their ¥chooal systems. Others who contributed professional expertise to raise the quality of
the curriculum through on-site consultation, manuscript review and teacher education w\ere'
Dr. Herbert Jeliey and Dr'. CTayton Millington of Oklahoma State University, Dr. Theodore
Boyden and Dr. Charles Boardman of Georgia State University,.ant Dr. John Helmberger
and Dr. DarrelMewis of the University of MinneSota. These individuals represent the best
in cooperative se;vices rendered by universities on behalf of school systems. ’
Organizationally we must also credit the National Business Education Association and
Delta Pi Epsilon for constant encoyragesment and endorsement of the objectye that eco-
nomic literacy can be acfiieved through effectively combining busingss and econgmic educat
tion. Of course, the Jginl Council’s Oklahoma, Georgia and Minnesota affiliates were instru-
mental in providing supportjve human, financia] and material resources which local cur-
riculum ‘projects rzﬁuire. Cerntainly the tndividual school districts and their a(fmin’islr@live
ang teaching staffs deserve much praise for taking the initiative and moving into uncharted
waters with a resolute conviction that the job of economic education can be tackled through
cooperalive action by teachef§, community leaders, and university scholars. Perhaps this
“curriculum document will encgarage other school systems to join' in the process. .

,‘:‘

M ¥ . .
Director of Curriculum
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The following course outlines are selections from three business-economic curriculum projects. The
purposg of these projects was 10 develop sev ral'patler.ns‘(')f econgmic education to be ma_de available to
e economic competency and.understanding of students
through the Business Curriculum. The projects were carried out in three schogl systems: Oklahoma City . -
(Oklahoma), Odessa Wycoff, P'ro"qcl Coordinatar; Fuliton Cou_ﬁly (Georgia), Cathariné B. Merrill, Pro-

ject Cooméin{nor; and Richfield (Minnesota), Thomas Duff. Project Coordinator. Funding was provided L
by the JointLouncil on Economic #ducation, Affiliated Councils or Centers and the local school dis-
B l . A
tricts. . . ‘ c o :
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General Business is the first or int%ductory course in ghe Resource Unit in Economics: Geueral Business.! The purpose of ’.
basic_business seq&ence As such, it is sometimes called - this umt was to help teachers to mlegrate economic concepls
“Basic Business I,” “Begmmng Basic' Business,” or “In-" _ in the teachmg of general busmess It.was the feeling that in .
- troduction to Busingss.” Gene:al Business is the course lhat‘ our complicated society a basic understandmg of ecofiomics e

should provide all students in the school an introduction fo } is essential tqg every cmzen The unit was an attempt to place T
the business world in which they live. The specific purpose of . emphasis on the areas of €CoNnomics- -that_are both Wnl .
general business is to explain the role and purpose of busi- ~ and adaptable t4 the general busintss course. ©
ness in otir economic system. The course is generally taught The Ger}era‘l Busme3§ section of this publication mcludes
- in the ninth or tenth grade, although this may vary from one topical course outlines from two schools: Oklahoma City
school system to another . (Oklahgma) and Elgin High School (Illinois). ln addition, a™
. N L list of fifieen topics.identified by a national panel of experts
General Business—OklahomaEi‘ty\' ‘ as those which should be stressed.in ninth ar teath grade
i (Oklahoma) Public Schools - General Business is included. The topical course outltwe for *
- . General Business in the Oklahoma City Public Schools is Oklahoma City is expanded to include the econonm idefs to.
an elective course at either the-ninth or tenth-grade level. ‘4 be emphasized and the student pérformance objectives for
Through the Business-Economics Curriculum Project, a writ- .  each economic idea as presented in A4 Developmenial Resource ’
ing team in Oklahoma* City prépared A Developmental Unit in Economics: General Business.
. _ . J ) , N . ‘
i < @ R - . . , B L
SN T . TOPICAL COURSE OUTLINES FOR GENERAL BUSINESS | ) S , “
Okhhoma City Publi¢ Schools' ) _ Elgin High Scliool? , . Fifteen Meodules of Learﬁing for -
" Oklahoma City, Oﬁ,ahoma . Elgin, Illinois ' Selected ’!‘bpics in General Business’
1. The Basic Economic Problem 1. Business in Our Economic System " 1. You and the Business Economy -
2. The US. Market Economy 2. US. Labor Force - t 2. Characteristics of a Free Enterpnse ' .
3, Compétition . ’ 3. Taxes and Taxation ’ "System , »
4. Gross National Product - 4. Consumer Purc| ng\) 3. Planning Your Future
% The Business Cycle - M 5. Conditmer Credit . 4. Consumer Buying .
6. Monéy and Banking . . 6. Money Management 5. Services for Consumers
7. Monetary and Fiscal Policies . 7. Money and Banking . 6. Problems of the Consumer
8. Saving and Investmént o . - 8. Savings and Investments . 7. Sources of Consumer Informagion
- 9" Role of Government in Consumer Protec- 9. Insurance 8. Establishing Credit | » K_o
tion , . 10. Career Guidance . . 9. Kinds of Credit - . : -
10: Labor A . . . 10. The Cost of Using Credit -
I1. Insurance ) o . * . 11. Citizenship Responsibilities . -
12. Problems of a Growing Economy Y ——r 12. Automobile Insurance j N :
. 13. Economic Conditions in.the Local Com- 13. Borrowing Money
. munity . . : ) ' 14. Planning a Savings Program |
s ) .- 15. Planning the Use of Your Income
‘ . < N * ' i o o ' ’ ’ A

N v i h . .
'Mike Barlow, Hashel Deibel. Deanna Shepherd and Odessa ‘Barry L. Van He%"lndividual Progression in General Busi-
WycofT. A Developmental Resouirce Unit in Economics: General ness.” Business Education Forum, 26 (March 1972), 56. 1
Business. (Oklahoma City: Oklahoma City Public Schools, - 2

1971). . . P . T,

t Mike Barlow, Hashel Deibel, Deanna Shepherd and Odessa Wycoﬂ{ A Oklahoma City Public.Schools. 1971).
Developmental Resource Unit in Economics: General Business (Oklahorpa City: !
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ideas to be emphasized, and student perfdrmance objective
for each economic idea as presented in A Developmerital
Resource Unit in Ecohomics: General Bisiness. ] .
I.  Theé Basic Economic Problem
Economic ldea: The basic economic problem is scarcity.

Related Economi¢ Idea A: The people of any society
possess unlimited 'wants for gogds and services, but the
resources avadaBt= to any society are limited.
Resources include not only “natural resources, but
human resources and capital as well.

Student Performance Objective: Given a list of

resources, the student will be able to classify them

aseither natural, human or capital. He or she will be

affle to recognize the basic economic problem by ex-,

plainigg the meanfng of skarcity as related to
. resouries .

Related Economic Idea B: Individuals and societies
must allocate scarce resources among alternative uses.

Studeni Performance Qbjective: Given a production

possibilities table and a list of wants, the ‘student

will be able to choose the production possibility

*  which utilizes the most efficient allocation - of.

' resources in $atisfying wants and to explaln the
teason for that choice: .

\

Listed on the follo}/ving pages are th\e course topics, economlc )

-+

Related Economic ldea C: An economic system must
answer the questions of whar? how? ‘and for whom?

goods and services will Be produced.

Student Performance Objective: Given information,
about how a society answers the basic economic
questions, the student will determine whether the
society has a planned economy, a free economy or a
mixed economy:

1]

[y
s

Economic Ide?The 1.S. economy is primarily a market
economy; the actlvl,tles of productlon consumption
and distribution of goods and servnces are determlned
by the pricing system.

Related Economic Idea A: The foundations of the
American market economy are profit motivation, com-
petition, the right of private ownership of property,
and economic freedom.

Student Performance Objective: Using the sotirces
of their choice; students will write a short essay in
which they will show the relationship between the
economic freedoms found in the foundatiqns of the
U.S. market economy and the individual freedoms
found in the U.S.-Constitution.

* Rejated E(OIIOMI(‘ Idea B:The re\_yrces needed for pro-
duction afe supplled to -business by individuals in

.
-
:i' . -
+
-

]

-

- Economic,Ideas to be Developed in.General Business ...

IIL., Competition ~

«

C ! 00009 . v

return fof payments. Businesses.use these resources to
produce goods and services for the consumer in the
hope of makrng a proﬁ

Student Performqnce Objective: The student will be
able to construct a chart showing'the circular flow of
goods and services and to express verbally the sig-
* nificance of .the flow, to the funtioning of our
economy. .

Related Economic Idea C: Prices are determined not
only by the seller's willingness and ability to offer
goods for sale but also by the consumer’s will'mgness
and ability to buy the various goods and services in the
market. .

Student Performance Objective: Given the situation
of a shortage or asurplusof a product in the market,
the student will’be able to determine-the effect on

. the price of the product. He or she will also be able
to predict the probable effect of an increase in de-
mand for a product on its price. t

.
. . 4
N

E(‘OIIOIm(‘ Tdea: Competition is a regulator in a free en-
terprise economy.

Related Economic Idea A: The consumer benefits When
. ‘there is competition between firms because: *

1. prices,of goods and' services are lower.

- 2. quality of goods and services may ‘be better,

3 new kinds of goods.and servnges are introduced 16

t consumers.

Student Performance Objective: The student will be

able to derfionstrate an understandlng of the

+ benefits of competition among busmess firms to the

* consumer by predicting the effect on prices, quality

of the product, and the introduction of new pro-
ducts, if firms were not allowed to compete.

S Related Ecoriomic Idea B: There are four majer market
structures: ’ . N
1. pure competition )
2. monopolistic competition B
. 3. oligopoly . .
4. monopoly * _ L :

Student Performance Objectlvthhven lnformatlon
.about a business firm, the stulent will determine
what t)7pe of market structure ltﬁepresents.

Related Econom/c ldea C Two major forms of competi-
tion are price competition and product competltlon

Student Performance ObJectnve Without asmstance
the student will compose an'origin
to illustrate prcﬂluct competition; and will select the
market structure where price competition would~
most likely be used. ¢

- -\
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IV. Gross Natior:al Product

V. The Business Cycle .

. .

R

Aruitoxt provided by Eric

" Related Economic Idea C: GNP must 6%
C

changes in physical output—not changes in prices.

.
i

~ @

—_—
. ) e
Economie Idea- Gross National Product (GNP) is the -

market value of all goods and services produced by, a
nation in a given year.

Related Economic Idea A: Spendmg in ‘lhe U.S.
economy is done bx: .

I. consumers. .
2. buSinesses.

3. governments. ’ . ’ -
4. foreigners. A .

VL.

Student Performance Objective: The student will be

able to list the spending groups in the U.S. economys.

and will be able to discuss the types of expenditures
~made by each group. .

D

_ Related Z’conomic Idea B: A nation’s standard of living

depends on its total production. .

Student Performance Objective: The student will be "
able to. demonstrate, through verball response, that
he or she perceives that the i increasejin our natidn’s
standard of living is refated to the inérease in spend-
(ing and production that has occurred over the years.

adjusted for

changes in-the price level so it will acctirately reflect

-

. Studenf}Rerformance Objective: Given a chart of a
hypothetical GNP and price level figures, the stu-
dent will be able to adjust the GNP figures to con-
stant dollars and will be able 1o explain the impor-
tance of making such an adjustment when compar- 3
ing GNP for different years. ’ '

» . -
o

e o
Economic Idea: The business cycle represetnts the
changes in business activity and indicates the health of
the economy.

Related Economic Idea A« The ld%dl business pattern
shows a steady trend of growlh in output at stable
* prices; this pattern, however, is oflen interrupted by in-
flation or recession.

VH.

Student Performance‘Ob’jective: Given a chart that
shows the general trend of economic activity, the
student will be able. to identify the different stages :
of the business cycle and explain the conditions
which exist during each stage.

.Related Economic Idea B: Periods of inflation are” .

y

characterized by
tion, and declining proﬁls" ) . Yo

characterized by rising prices for virtually all goods and
services.

3 . L . .0
Student Performance Objective; Given a list of
economic conditions, the student will select the con-
ditions which are characteristic of pemods of mﬂa-

LY
tion. !

Related Economic Idea C: Pe}‘iods of recession are
igh unemployment, falling produc-

_.Student Performance Objective: C‘wen an oppor-.
tunity to role-play an adult durmg the “Gredl-

. N gi
. ' ' o 3,

. ) r 200010

Depression,” the student wdl,descrrbe economic
conditions of the depression and will be able to
compare-economic conditions durmg 1929-33 with
those of a more recent recession.

[ -~

” )

)

%

Money and Banking /e

Economic Idea: Money facilitates the exchange of
goods. and is necessary in a markel economy.

’ Related, Economic Idea A: Anylhmg can be used for
_money if it is acceptable and has a degree of scarcny

Student Performance Objectwe Given |nformauon
about the resources of a hypothetical society, the
s‘ﬁdem will be able to-decide.what resources could
serve the society ds a medium of exchange, and will
be able to choose the resource that could best serve
‘- asa medﬂ*rm of exchange and explain the reason for
the choice. \ _

Related Econom/c Idea B: The money stpply in the
Unitd States consists of currency and demand
déposits (checking accounts).

Student Performanee Objective: The student will
recognize thavmoeney does not have td have intgn-
sic value, as gold does, in order to function as
money, and will be able to contrast the relative fm-
portance of currency and demand deposiis in .our
mone supply. Ve . o -

Related Economic Idea C: The money supply is in-
creased when compmercial banks make loans and
decreased when loans are repaid. The Federal Reserve
System corrtrols the amount of money lhal can be cre-
ated by commercial banks.

« o Student Performance ObJeclive: The student will be

able to describe the process by which the commer-
cial banking system mcreases or decreases the sup-
ply of money in our economy.

Monetary gnd Fiscal 'Policies

Economié ldea: Monetary' and fiscal policies are com-
panion tools that can be used to promote price stability,
full employment and economic grleh\

Related Economic Idea A: Moneldry pollcy is action
taken by the Federgl Reserve Syslem to'regulate the
rate of growth of the money supply in an attempt to ¢
promote full employment, price stability, and econ-
omic growlh

Sludenl Performance ObjeCllVC After participating
3
in a project 1o dernmonstrate the process by which
commercial banks make loans to individuals and
+ businesses, and the influence of the lmplemenlauon
of -the major tools of monelary- pollc‘y the student™
will outline the three fnajor tools of monetary policy
and select the one that He or she feels would be
most successful in increasing the supply of money
-in our econonty in an &ffort 1o promote full employ-
ment and economic growth v ;

-~

R&ated Economic* ldea 'B: FrsCal policy is action laken
by the federal government o stabilize the economy
T.- .

- -

~




o

E

. ( N
through appropﬂale changes in government spending
and changes in tax ralei . .

Student Performance’ Objective: Given the condi-
tion of anfassumed inflation, the student will
describe 1wé fiscdl policy sctions that could be used
to curb the upward trend; ahd .given the condition of
an assumed recession, the student will describe two
fiscal pollcy actions that could be used to curb the
economic decline.

VIIL Saving and Investrhent

”

[}

Economic ldea: The sw’ngs ‘plans of individuals and
the investment ‘plans oT business firms influence the
nation’s gconomic growth. _

-

. Related Economic Idea A: The savings of | drvrdu:ﬂs are
needed to. produce capital goods. .

Sludenl Performance Objective; The student will be
able'to trace the sequence through which savings of
individuals are used by busifiess Frms 1o incredse
thejr capital equnpmenl ’

Retated Economic Idea Bc,lnveslmenl“m capital goods
|ncreases production andsstimuldtes économlc growth.

Studerit PerformancbObJecllve The st’udenl ‘will be
able 10 distinguish between “‘real™ and “financial™
investment by choosing from a list of expenditures
those that represeht “real” inveslmenls*and will be
able to show the relation of “real” investment 1o
economic growth describing, in detail, hoy a
specifici investmenh! could result in the producuon of
more consumer goods. T
’r!»—\/'

o

IX. Role of Govermnent’in Consumer Protection

%

- Economic Idea: In a complex industrial sociely,

ot

7

R
spme
kind of consumer- protection is vital to insurg in-
telligent consumption and to prolecl the intergsts of
the individual consumer.

-Related] Economic Idea A:Both privale and public agen-
cies provide consumér protectiof against googs that
may be harmful or falsely adverused

Student Performance Objective: Without assistance,

X. Labor , . v

h

/

*= Related Economic Idea C: The governlfnenl looks aft

XL

the student will list five public or private agencies

available to help in protecting the consumer; and

will make a general statement of the rationale for

the development of consumer protective agencies.
. -

Related Economic Idea B: A knowledge of consumer
legal rights and responsnbllmes I'S necessary for con-
sumer competency. -

Student Performance Ob_]eCllve Jhe student will be

°

able to outline the major rights and responsibilifies

of the consumer under the Oklahoma Uniform _

Consu mer Credit Code

Relalezl Ecomﬁmc Idea C:-Sourceg of consumer -infor- -
mation are an aid to wise consumer purchasing.

' _ N

* Teachers in other areas may cite tpc laws of their own stat
0y »

<

\S\tﬁenl Pe‘rformance ObJecuve’ The student will

demonstrate the ability 10 make intelligent use of -

consumer information by using reliable sources to

" compare similar products manufactured~ by
different firms. He or she will summarize the find-
ings? decide which product to buy; and give reasons
for this choice. ..

’» 0y

Economu Idea: Labor has a dual role’; in the etonomy:
(1) it produces the goods and services the natidn usesw
«and’ (2) it consumes the goods and services produced
by the nafion’s economy.

. -

Related Economic Idea A: The compoSition of our labor
forCe has chiangeyl over the’ years.
Usmg the re-

. .
ﬂlden.l/-Pegg‘rpance Objective: “Usi
sources of* their choice, siudents ‘will write in~

-dividual reports which relalerchanges in the level of

[

education of te worker (o the economic growth of

lhe.nauon \
Related E(onom/c ldea B: ln;irvrdual workers have

" joined labor unions to bargain with employers on equal

tertns. . i .

Student Performance Otuecuve Without assrslance
the Student will compile an accurate list of some of|
/he conditions that existed in the American econ-
omy that gave rise 1o the developmenf of the labor
un.lon he or she will also compile an accurfie list of

) ,some of 'lhe changes that ha‘l:-occurred in the

»

- Ameriean economy during the 20th century whrch ‘

have contrlbuled to the extensive growth of unidh
meritbership. -

the public interest in labor- -management negotiation

Student Performance Objective: The student will
write-a paragraph to idenlify carrectly and explain
the role of government in labor managemenl rela-
tions. i ‘-

e

-

Insurance N °

A

Economic ldea: lnsurance provides for the mutual shar-

ing of economic risks. -

Related Economic ldea A.‘ The private insurance intus-
try plays an important role‘in slabilizing‘lhe American
economy by providing economic securny ‘for the in-
dividual and the business person.

Student Performance Objective: The sludenl will

dem®nstrate an understanding of the importance of.sg
. m;urﬁnce by designing a financial security plan 10

meet er individual needs.

Related Economic Idea B: Through the sdcial securny

g/

insurance system intour" economy, the economlc-'

problems of old age and disability are shared by society
in gengral.

Sludent. Performance Objective: (See Student Per-
forme Objective for Relatdd Economic Idea A.) -

.

~ / . ~

e
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R’“elaledfonom/c IdeaC"Educauon isatype of“Job in- 1. employment -~ : .o :
surance” Jo help guarantee gconomic security. 2. consumer protection ‘. L,
Studen Performam:e; bJecW (See Student Per- - i ;T:;Slg?f::'s::ﬁgrm ent . N E
« formance Objectiviifor Related Economicldea A.) ' & ‘ BN oo,
. etk e Ty O SN 5. local government . N .
. . . . . 6. Chamber 6f .Commerce =~ '*. .
. R - 7. unions * : o
ing * . a
X1 Prob}ems of;aGr.o:vm gepnomy ' c SludenlPerformanceObJecuve THestudemwﬂl in-"
Economic Idea: As "an:gopnomy industrializes and . dicate an increased knowledge of the institutiens *
grows, social and econor prgblems are ereated and - and economic conditions in thelocal community by
compounded. A society m&sg -be prépared-to deal effec- (3) gathering information and surhmarizing. ¢he
» o, tively with these problems i order 10 maintain or im- o ﬁndmgs about each of the SubJGClS below, and (b)
prove the lifg of the m"ll' lddal in lh(: socnely X revising lhelor‘inrfdl summary o include, ney infor-
s ; Student Péefformance Ob,leé,’llve The stident will be . mauonlgresgn d bythe various resouyrce- speakers
‘::: able to idenytify socnal and eéonomlc prablems which )] employmenl 2) consumqr protectibn: (3) in--
existin a g owing econ my and will be able touse *© . dustrial development; (4 ldle govemmenl %

current publications as arch 1ools as an aid in Chamber of Commerce; (69 ocal governmenl (7

developing possnble "-/soluuons lo ¢ unions. |
. these problems. - . o - 3. g .
\ T Texthook’s: - ’ \W AT
A . . 8. Josgph DeBrum PelerG Haines, Dean alsbary and -

.

Ernest H. Crabb@ General Bzgsmc'ss for Economlc Unders-.
XIII Economlc €ondmons in the Loca Commumty mnd/fg-“l)om ed. (Cfncnnnalr Soutf- Weslern PUthhmg
Econom:c Jdea: The sludenl shqm] be informed about _ Ray G. Price, Vernon -A. Musselman dnd J. Curfis Hall,
*the msmuuons and economlo I 'v . General Business for Everyday:Living, 41h ed. (New York:
i - Gregg DwgsnoMMtGraw ’Hxll\Bob‘k Contpany, 1972). .
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' ADVANCED BASI C BUSINESS

-

. e
e 3

)
o et

N o

. W

_ 5aught;r-ey has deﬁned basic business as:

.that broad ared of knowledge which deals with the
Amerlcan enterprise system,-which identifies and ex-
plains the role of business as an American economic
institution, and which provides gontent and ex-
periences that prepare the individual for effective par-
tlctpatlon as a citizen adfd consumer in the* American
society. Moreover, basi® busingss is a part of the
general education of everyggrdividual because-its con-.

~fent aids him in developmg understanding of busi-
ness as a basic mstrtutl ‘%‘e American social pro-
cess. of the role of bust és?s in the economy, and of the
individual¥ economic role in relation to both his per-
sonal needs and to the eeonomy as a whole. .Further,
basic business content aids the individual-in ‘developing
a functional knowledge of the role of American bu3|-
ness 1{1 rélation to world affairs.’

* fire area  of foundatlonai and advanced busmess and
€CoNnomics: courses cormi y offéred at.the secondary
school level. Some "of- the .courses. commionly found n thls
. area include general businhess, COnsumer eCOnomlcs

(problems), applied econemics, econom?_,,busmess law, and
g blntroductton to business. ' 7. - . ®

“ -

The term basic busmess éfgaften used to desjgnate the en-

o

.
¢

Basic Business—Richfield ¢Minnesota) .
Pubhc Schools
* When the Business-Economics Curriculum Project began,
there was only one course offered in the Richfield schools
. which could-be considered basic business in-nature. There
were no separate business {aw,.general business, consumer
economlcs introduction tor business courses. The course
“which, was jacluded in the curriculum was entitled **Basic
Business™ #tid attempted to mtegrate macroeconomics,
+ microeconomics, personal economics, consumer economics,
general business, and business law ali'into one course. The ra-
“tionale for - this integration was the feeling that students
should be exposed to all aspects of a topic when.it is studied..
For exampl‘e when studying insurance students learn certain
facts about msurance discover the economic 1mpl|catrons ‘of
insurance (personal and societal), and examine the legal
- § aspects of the insurance contract. Through this approach an
attempt is miade to integrate the legal and economic aspects
as each;topic area is studied rather than studying: them
separately as might be done in separate courses AN

@

o

. 2

“

' AnnaScott Daughtrey, Methods of Basic Business and Ecanam:c Eductirion, 2nd
ed. (Cincinnati: South-Western Publishing Company, 1974}, pp. 41-42.

6
X

Q
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_ For the past severtl'years, “Basic Businegs” wag offered
only as a full-year elective course for students in their junior
or senior years. There were no _prerequisites for the course
and students who enrolled, camé with a brdad range of SkI"S

- knowlgdges, experiences and understandmgs ’
+  In 1973-74, the “Basic Business™ course was changed from

< a full-year offering to four trimester* courses. This was con- * -

sistent with & curricular. reorganization which took phlace
throughout the entire hlgh school. The trimiester courses con-
tinue’ to be elective courses for students in their junior or
senior years., There are no prerequisites: for any of“the tri-
mester courses. and they are orgaryzed on a nonsequential
basis. Students are allowed to register.each trimestés and all
four courses are offered each trimester. Trimester *‘Basic
Business ™ courses offered at: thhf'eld Senior Hrgh School-in-
clude lhﬁ following:

-

zf‘ -
Basic Business—Introduction to Business
Basic Business—Income Earning, Spendlhg, and lnvest-
ing
Basic Business— Personal Law and Credlt
Basic Budiness—Insurance

" Materials from the R|chfeld Projett are presented in two
sections. Section One contains general course objectives,
generaf coursg outline, and four sample instructional guides -
with behavieral ob_lectrves for}\the “Basic Business” course at
Richfield Senior High,School as it was organized and taught
as a full-year course. Sectioh Two includes outlines for the
“Basic Business™ course as it has been reorgamzed to fitinto -
the trimester scheduling recently instituted at Richfield -
Senlor High School - e o

-

- .

’

*A trimesteg is a three-month period of time.
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s, T Advancet-Basic Blisiness (Full-Yedr Course) N
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b h - Gener:ﬂ Course Objectlves T ey oo ‘e

f ~.‘Ad»dﬁce asic BuSiness «Course ebju.lm.s hdve been
: L\SldbllShLd in two broad areas: e A

* 1. Societal economics : ..

*2. Personal economics '

The objectives listed bglow, are minimal objectives. In
other words: 1t is expgcted that évery student enrolleg in this
course will accomplish at least these things. 1t is Béliéved.
however. that many students are capable of going beyond
these generat objectives while completing their work-in this

. course, This is made possible by allowing students to ®¥x-
amine areas of societal or personal economics which are noé
- included in the gerferal course outline or by assisting student

.. . lo examine in greater depth one of the general areas.already ™ . » understafiding of how these services can be used 10
"~ being studied. SRRV * assist in their economic dulvmes‘ I 2
: . L T 8. Students will become aware of the magy d1fferenlvp-,

Objectives. in the Are:# of Societal Economics; . |

.- 1. Students will understand better “why an “economic

system is a necessity of every society—1o gid in sofv-

*ing the basic economic problem of‘allocating resources

N to best satisfy wangs and needs. .

> 2. Students will deve!:)p a foundation on which to build

an underslandmg of the Amerlgan economic system,
particularly how it functions ig the busmess and con-

& .sumer seuors " e
3. Students will d'cvelop a better ,underslandmg of their
responslbllmes and opporlunmes as consumers,
workers and voters in our American ‘brlvale- en-

- terprise system.

’ 4. Students will broaden their business and economic
yocabulary. which will enable them better to ynder-
stagg news reports and other information which
affect their economic activities now as consumers and
later as consumers. workers. and volers on economic

- issues that uffecl the nation as a whole. N
()hjecm es in the Area of PersonaLEconomlcs

o0 1. Students wjill develop an dwareness oflbe importance

of analy/ing personal economic problgms and will

*develop/ concepts which will. make fthem skillful

buyess {and ysers of goods and servu.es dleldble in
our Private enterprise economic sﬁglem ‘

R 2..Students wilf develop an understanding of the nature

0! government's role in providing aids and controls to

mlegralz. the operations of the busingss and consumer®

. sectors of our private enterprise ‘sysdem.

3. Students will glevelop an undeistanding of the impor-
tant roles of Tabor. maragement and.government in
our private enterprise system and will develop an ap-

- preciation of «the complexity of their relationships

: because of the‘human factors involved ineach area.
4, §ludenls will, become aware of the various types of
laxes-levied by governmental units and wi]l develop~
an undersianding gf why these taxes are necessu&y’if

. . ’
.

'[mc R
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'

governrqenhhlmts 1re 1o provnde the services desired
by individuals: famjlies and businesses in our-ndnon
today. . ~-
S Students will develgm an Undersmnding of the_organ-
ization and operation of our banking system and the
. nature and use of monj:y in our private enlerprlse
system. : .
6. Students will develop an undersldndmg of the nature
of-gredit und how it can be "used ddvanldgeously to
v* help fo solve their economie pr‘oblems PAEEN

. 7. Students will become aware of the services available at

financial institttions in the area and ill develop an

"« portunities provided for-saving and investing in our
F economy and will develop an understanding of how tp

plan saving upd investing in order 10 meet their -

specific economic goals. - :

. Students will become aware of the different types of
insurance prolection available®ind will develop an un-
derstanding§ how to use the different types of in-
*.surance® as protection against potential economic

~* losses. P

10. Students will become aware of the m.,my legal docu-

. ments and instrsments commonly used in.consumer

transdctions in our economy and will develop better

msnghl regardmg their legal problarns

h

2

\ ' .
[ \
- General Course Outline . -

v

Follownr& is the course ou”tﬁne for the one year aMnced
- basic business course. The outline is general. therefore, some
ch,.mgés are made as the class progresses. To achiéve the pre-
viously stated objectives, however, every attempt should be
made 1o stick with the outline.

‘The number of days tentatively allotted for each unit is in-
dicated. This time allotment includes a// ac tvities fGr the unit.
including the final unit exam. ,

The units have been separated into two types: Soc1elal
Econories Units and Personal Econemics Units.

SO(‘IETAL ECONOMICS UNITS +*

.

1 .
I, Basic Economics A (10 days)

A. »Wants and needs®
B. Allocation of resources
C. -Rational decision-making B -

N\




.

. D. DeciSions for every economic syslem/(produclion
"~ and distribution) : N
E. Ehtablishing and attaining economic goals

JAN II. Qur American Economic System {15 days) °
) _A. Characteristics—private enterprise, modified free
market < . - ‘

B. Supply and demand
N €. Cjrculdr flow of goods and services .

- “ D.=Comparjng economic systems
‘ E. “Measuring our efonomic growthy

’

-3;34 . PR J’ERSONA'L l;[CONOMICS UNI
. ~'., . \ . . .
. - I Law,and Legal Problems . R
*. A. 'Nature and kinds of law,
M * B. - Types of courts .
. C. HoOw laws are enf&chd
-, D. Legal rights and duties
A E’ Landlord-tenant re_spoflsibililies_ ’
.y o o .
. {1.  Business and Consumer Contracts
v;»,i):} “A. Nalure%fcontracts ' ) .
. B. Elements of contracts
- C.yDischa_rge of contracts N -
D.7 Remedies for breach.of contract -
E. Uniformtqmmercial code
3 . P
, : /
II. ,Protectiirg Against Economic Losses (15 days)
‘ A. Economic risk and sharing of losses ﬂ‘
, B. Property and liability insurance , N )
. 4 "C. Automobile insurance . S .
N ‘D. Health and accident insurarice -
E. Life and social insurance _ 3
R IV. Business in Qur Economic S?stem’ (15 days)
A. General chardcteristics of business o,
. B. Legal*forms of business organization
"o . C. Management of business
s D. Business’s changing technology -
E. ~ Agribusiness developments and problems
V. Consumer Protection . (10 days) ~
A. Advertising and the consumer
:B.  Government protgction agencies (federal, state
and loca)) S '
C. Private tection agencies (Consumers’ Un"ibo,n,
Consumers’ Research) ‘ i ";;?'.'_
D.  Better Business Bureau CLTE
.o E. Buyer-setler and the law . V°
VI. Taxes in Our Ecarigmic System 1 (15 ,days)
T . :
A. Why taxes? (fed‘éfriﬂ( state and local) »
. B. Principles of ta%ation T €
\ C. Individual and corporate income taxes 3
™ .D. Social and employment taxes
E. Other 1axes borne by the consumer ,
L3
t
) 2 o > Y
p -

o

. .

v E. Servicesry ol%ﬁ financial institutions’ -

VII. Labor, Management ) .
* and Government Relationships {15 days)
A. Labor movement ‘ -
B. Current labor organizations
L. Legal aspects of employment contracts
* 'D. Labor-management relations . A
E.” Governments rale in labor-management.relations

.Vlll. -Money, Credit and BanKing
’} and Their Effects

' (10 .di_lyS)" )

b

A. "Nature and kinds of money )
B. Our money supply and its, bagking .
C. Nature and kinds of dredf{ _— . ya
-~ D. Effects of money and credit on the total economy L
* E. OQrganization 'lﬁn'd‘funclipns of the Federal Reserve- /1 .
SyS':elin ] ‘G - . I/‘(
/IX. Using Consumer Credit, - (15/}4) .
A. Essentials wf consumer gredit | .
B. Installment and noninstaliment credit
C. Cfedit agencies . a
D. Ifgal problems of debtors and credjfors
E. <Costs of using credit .
. / .
X. ,Services Available From '

al‘ N
Finaneial Institutions (10 day¥).
A. FRunctions of financial institutions in dur economy
B’ Séfvices of commercial banks .
C. . Setviees of savings and loan dssociations ‘
D. FRunctions and services of credit unions

XI. Saving and Investing (lO days)
A. Why savirig and investing?
B. Saving and inveslmen'\objeclive_s e
. C. Opportunities available ~
D. *Risk determination and eval‘uali(’ -
- E. Operation 8 investment markets
XII. Consumer Sg;ending Ly (10 days)
A. Budgeting .
B. Buymanship - - - S
C. .Pamily financial decision-malgi‘n{ :
» ¥
Textbooks: .

W. Harmon Wilson and Elvin S. Eyster, Consumer Economic |
Problems, 7th ed. (Cincinnati: South-Western Publishing
Company, 1967). (A 1971 edition is also available.)

Workbook 10 accompany text listed above.

McKee Fisk and James C. Snapp, Applied Business Law, 9th
ed. (Cincinnati: South-Western Publishing Company,

¢ 1966).

Workbook to accompany text listgd above. .

Ronald A. Anderson and Walter A. Kumps, Busiriess Law,
9th ed. (comprehensive volume) (Cinciffnati: South-
Western Publishing Co., 19]2). )

~ L
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: - SAMPLE INSTRUCTIONAL GUIDES .
.o ‘e .Advanced’ Basic li\':smess o
. - ' Societal Economics oo s
Y : : ~ N ' =
L. . - v ! \ < -
‘ Instructiong¥Guide 1: Basic Economics - . - . : .
. . . « . I
GENERAL OBJECTIVE FOR T/HB,QNIT: B. Allocation,of Resoygces ‘
The, students will better. understand why an economic Activity 1: Teaéher»dlrecledclass discussion on why it -
syisfem is a necessity of every society—to aid in<solving , is 1mpossnble 10 satisfy all wants-and needs
the baSig &conomic problem of allocanng ®esources 10 ) for.economic goods and services. -
satisfy wanis. .
. Behavnoml Objecnves' .
Do TIME ALLOCATION FOR THE 1¢NIT 1. The students will mdlcale that .the)XreahzeJ\Js virtually -
Ten (10) days T impossible to satisfy all our wants and “needs for )
- EQUI STUDENT READI . economic goods and services by their oral discussion of i
. R—-Cb.aQ pl};f:;l? pp. 1-18; Chapter JNSp 35- 60 and Chapler 4, the question ““Is [t -Possible to Sausfy All Otir Wanls i
. pp. 61-78 from the lexlbook Constumer Economic Prgbléms, and Needs?™ - ‘
. . 7th ed. 2. Thé students will indicatean-awareness of the fact lhal‘ ‘
! . . ™\, ¢'satisfactiofi of some wants and needs for. esonomic’ *.
Coe SUPPLEMENTARY STUDENT READING: ) goods and services creates additional wants and needs” ;
’ (To be completefflater when all resources are organiz¢d— N by orally indicatihg what additional wants and fieeds . A4 .
R supplementary reading lists should be duphcalEd. *and - can be créated by the purchase ofec?)nomlc goods'and - .
, handed out to each student.) _ ' . services. . K
INITIATORY ACTIVITJ‘ES » .. 3 Each s'ludenl will inditate an aware‘ﬁess‘,of the fact that - N
. }\" Uses as a pretest Study GAu1d4e V‘f om assngned _ “scarcity™ constitutes the basic economic problem-of - K
workbook: Pretest on wants. needs, gtfods and ser- s mankind by wmmgmdlvnduallyaparagraph descrlbmg
“ wices—40 i true-false items (pages |- 2 of wotkbook). .the basic economic problem. § .
. 3 Use as a pretest Study Guide 3 Mfrom assigned 4 Each student will indicate " reali ajion that one’s
an wqubook Pretest on production. faciors of produc- . abilily to satisfy wants and needs for economic goods (
. tion. and he like—35 true-false and completion s and serviees'is limited by presenting orally orif written |
. (pages 9-10 of workbook). . form five reasons why this limitation exists. .
5. Each. sludenl will-indicate that he or she realizes that
° 3. Use as pretest Study Guide 4 from assngned workbook. study of economics involves a study of the reldllonshlp
Pretest on distribution, marketing, channeis of distribu- .
tion. and the like— 35 matching. completion and {rue-’ , ~of limited resources and unlimited wants (the scarcity _ F
false items (pages 13-14 of work‘book) \ " concept) by writing in fivelminutes or less a definition '
’ }/p .- \ ~ of the term economics. ‘
v :”‘; ’ - ' d . i ‘ ’ .
n; DEVELOPMENTAL STUDENT ACTlVlTlES AND C. Rational Decision-Making :
e BEHAVIO AL OBJECTIVES Activity 1: Teacher lecture and.case studies on ra-
tiorral decision-making.

*o

R

d |
L}

\,

A . Wanrs and Needs )%
Activity'1: ‘Students develop an individual list of needs
* and wants for gconomic goods and services
which they have at prgsent or will have in
the future. Wanis wiil be classified as eg-
sential and nonessenual

o !

.

.

Behavioral Objectives:
1. Each student will indicate an awarengés of whal con-

stitutes wants and heeds for economic goods and ser- |

vices by listing at least five examples of each.
. Each student will indicate the ability to differentiate be-
tween nonessential and essential wants by classifying

from a list of wants those which fall into each category. .

3. Each student will indicate a knowledge of what con-
stitutes economic godds and services by being able
orally to give examples of at least five of each. :

4. Each student will discover that wants are unifmited
and will be able to write a brief paragraph explalmng
why this is true.

5. The?*students will recogmze some of their wants and °

needs for economic'goods and services by preparing in-
dividual lists of at least 15 wants and needs for

economic goods and services. .
!9 - 2

: e 4

B

Aruitoxt provided by Eic: e

} e’sh, ,..’0946 . .

I

Behavioral Objectives:

1. Eacl;?smdenl will indicate an awaréness of the deci-
sion-making processes. in solvmg economic problems
by presenting decision-making steps in proper se-:

_quence either orally“or in writing. .

2. Each student will indicate an awareness Thategoals o

" objectives are necessary for. making ratiopal economic
decisions by identifying at least one irrationa
economic decision made recently because _goals &t ob-
jectives were not in mind when the decision was made. ,

*3. The students will indicale a realization qf the fact that

. “there are usually a. number “of possible solutions to
econormic problems by identifying at least three alter-
native solutions 1o each case study presented for dis-

- cussion. ,
. 4. The students will indicate that they realizegsolutions to
s various economic problems thags€em rational {o one

person may not séemrrational to others by oral discus-
sion of alternative solutions proposed for each of the
case studies. .

5. The students. will indicate that they realize that some
solutions to economic problems which are beneficial to
specific individuals may not be acceptable to the nation

4 . - . ‘ 0




must be madg in ®very economic system. * ' .
2. Each studept ‘will indicate an awareness that évery.
gcgnomic/system must decide how muich of each

ecahqoC good or servicewill be produced by present- v - 4
" that indiyidual economic goals may ;diffe( greatly as

+ ing orally or in writing 4 list of the four economic deci- "
sions which must be made in every economic s¥stem.
3 Each student will indicate an. ‘awareness that every
- economic system must make Hecisions on fow to pro-

duce economic goods and services (e.g., automation vs.

=% manual labor. computer billi_ng vs. hand billing) by pre-

senting orally or in Writing a list of the four ednomic®
decisions which must be made in €very economic¢
,system. * : , ¥
4. Each student will indicate an awarenéss that every
economic system must make decisions on how 1o dis-
tribute the economic goods and services it produces (in
the US. income distributian determines distribution of
goods and services) by p,regq?‘g orally or in writing a

list of the four economic deciSions which must be made ’2

in every €conoric system.
5. Each student will indicate a knowledge of the fact that
ecBnomic systems may and do differ in how they make

these basic economic decisions by writing a paragraph 3

_indicating at least three differerices between the
economic systems of the United States and the Soviet
Union in the area of making these-basic economic deci-

sions. | 4

Activity 2: Teicher-directed class discussion of'pria.duc}Ton

)

and distribution in economic systems.

Behavioral Objectives: - - e -

ERIC

Aruitoxt provided by Eic:

1. Students will be able 1o define and differentiate orally

or in writing the two broad economic terms *“produc- s

tion™ and “distribution.”
2. Students will indicate an awareness that production
and distribution are interdependent in ecogomic

_systems by giving three examples, orally or.in writing, .

of howthe activities of each are interrelated. o 6

3. Students will indicate an awareness of what constitutes
the factors of production—tand, labor, capital, manage-
ment and government—by writing a short definition
and giving at least one example of each. .o

- indicating factors affecting t

Behavioral,Objeclives:Q .
- T Each student will indicate an awareness of what the

factors which/must be consiggred when'estabfishing in!
dividual ecofiomic goals by itk

' chéices. - “ -
The stydents wili develop an appréciatipn of the fic
lists of selected godls are read (anomymoyusly) to the en-

tire ¢lass. - - o e

*Activity 2!"Teacher lecture on the five national econoffiic

goals: freedom, growth, stability, justice and
- security. Students individyally arrange these five
national economic goals in order of priority.
Using students® individual lists, determine the

priority of these goals for the class as a whple.'?’%

. 4 " A
- " * + . .
' ,
as a whole by giving'orall\;or in writing at least five ex- page or less three examples of how the factors may be |
amples Jo illustrate this concept. ] v apportioned. bl ® .,
6.- The students will jndicate the ability to use a rational . . R T .
. decision-making process in economics by presenting . . .
- " 4. , v . M . . LN .. ¥
solutions for five case problems and an outine of the *  E. Establishing and Attaining Economic Goals .
steps followed to arrive at their solutions. , . ° Activiy 1: Students choose from previousiymade list,
. : ‘ of wanis and needs their five major wanis
: Lt . _ . .. and arrange these wanis in order of
- D. De(./.s‘/.ons Jfor Every E(.(mom/( .Sysrwn_ 5 " - priotity 1o establish their individual
\ Activity'l: Teacher-directed class discussion and.read- . : economic goals. B
. , ing from the textbook to establish what T . P
- nomi¢ decisions h: - : ~ - :
¢ economic deus‘ s have to be made by ev Behavioral Objectives: . SN
. €[y society. (Scaccity of resources necessi- - . . . . -~ "
. . L T 1. Swudents will khéw what their. five major economic
, tdtes choices in their use.) - ; [SIVE ;
” . - : . . _ " goals are at the present time by indjvidually preparing a
Behavioral Dbjectives: .- ¢ ‘written ljst of them;,  « e
1. Each student will indicate an ‘awarenéss that every . 2. Each’ student yviH'de've'lop an understanding of how
. .. cconomic systerp must“make decisions .on. what * difficult it is to decide on a priority for individual
ecbnomic goods and services 1o produce (e.g., gu"n§ vs. * economic-goals by ajtempting to arrange five' major
buller;sgace ships vs. education) by p(rjisiming orally economic goals in g;d'e; of briorit‘y-in a written list.
- or in writing-a{ist of the f@lir.economic d¥isions which™. _ 3. Each squdeny will develop an awareness of the many

aring a list of goals and

- ’

' .

five national economic goals are by identifying themy
orally or in writing. . »

.Each student will“develop an appreciation of the
difficulty of determining the jmporiance of the na-
tional economic goals by attempting to develop a list.of
the goals in order of priority. . !

‘The students will develop.-an appreciation of the fact
that indjviduals rate these national economic goals

differently as the individual lists are tabulated 10 _ -
establish the priority listing for the. class as a whole. /

The students will compare and relate their individual
economic goals (from Activity | under E) 10 these na-
tional economic goals by writing an essay of at least one
page indicating similarities and/or differences between
- the two sets of goals and reasons Tor the similaritiés or
differences.
Each student will indicate that he or she has discovered
the priority generally given to each of thesg national
economic goals by the two major political parties by in-
dicating orally or in writing the ranking of th¥se goals
by each political party. s N
ach student will know how his or herindividual rank-
ing of the national economic goals compares 1o or
differs from the ranking of the class as a whple when
the tabulation fog the entire class-is complet

4. Students will indicate a realization of the fact that all Activity 3: Teacher-directed discussion and development of

the factors of productioh are ysed in varying Guantities
to carry out production by identifying in writing in one

- . \ 10

the concept that nations can have only two of the
three goals of freedom, growth and stability.

.
0y

L .




| Behavioral Objectives: - ) ’ )
I. Students will indicate their un‘derslandmg that in order
to increase the emphasis toward attaining one national
economic-goal 2 nation must decrease its emphasis on
attaining another by giving examples orally orin writ-
ing of sityations where this principle applies.
2. Students will ifidicate lhal-they are abte to use this an-
-alytical 100l 40 help them betiér to understand shifts in
the emphasis placed on these three national economic
*  goals m.c6nlemporary society by writing. individually
onhe-page reports giving their opmlons-and examples to
:support them on which of the ‘two national economic -
goals. are given primary. emphasis in our present. .
- society. what changes,4f4ny’, have laken place in the
. emphaSIs during the pdStten years: whal changes, if
< any,are likely to occursn the emphasis during the next
: Zten years. . . N v

Acljvity 4: Students conslrucl a bar graph indicating ownér-  *
. ship and use of selected eConomic goods and ser-
. _ . viges in le‘lO s countries.of the world. Data
e . needed to co 6t these bar'graphs are available
- ’ o . in the sluden{wgrkbook ‘pages 4-6. or. ‘may . be ’
found in reference books dvdllable in the,

- . Cg cldssroom or school library. *

Behavioral Objecllves
1. Each student will demonslrale the abitify to pldn con-
struct. read and lnlerprel a,bar graph by preparing one
for an individual economic geod or service.
. The'students ‘will indicate that they realize that owner-
-ship .and use of selected-goods and services differ
greatly in various countries of the world by giving an
¢ oral comparison of the graphs lhe)?JTave prepared.
3. The students will indicate that they «realize thgt the
level of living. as indicated by these. graphSﬁ% con-
sidgrably higher in the U.S. than in any ‘ethe counlry
of the world by-indicating orally which country used
the greatest total amount and per capitasamount of
each good or service graphed by members of the class.
4., The students will indicate ati awareness of the fact that
the United States puts a major emphasis on production
of consumer goods and services by orally stating this
fact when comparing lhe graph@prepared by members
of the class. .

EVALUATIVE ACTIWTY -

i’ Each- student will complete in a maximum time of 45
minutes a 40-item. five-option multiple-choice exam in which
each will be judged on knowledge of facts and vocabulary
terms covered in this urit and on ability 1o apply principles
which have been presented and used throughout the unit to
solve various problems. (See Appendix 1,'pp. 21-23.)

s «®
)

Instructional Guide 2: Our Ameérican Economic System
2@

1LY

GENERAL OBJECTIVE FOR THE UNIT:
The students will develop a foundation on which they can
build an .understanding of the American economic -
system, particularly how it functions in the business and

consumer sectors. . X .
TIME ALLOCATION FOR THE UNIT: \
Fifteen (152/days : ' )

R
At

ERIC :

Aruitoxt provided by Eic:

7 REQUIRED STUDENT READING:

Chapter 2, pp. 19-34; Chapter 9, pp. 156-180; and’ Chaplers
. 12-14, pp. 215-274 from the textbook Consugier Economic
Problems - .

SUPPLEMENTARY STUDENT READING

(To be completed later when all résources are orgdnized—
supplementary readmg lists should be duplicated and

handed out to ®ach Student.) , =

lNlTl ATORY ACTIVITIES: .
.-Students - will complete a 40-item inventory of -

* economic attitudes. (See Appendix 2. pp. 24-25.)
--2. Use as.pretest Stidy Guide 2 from as$igned wofkbook.
Prgtest on the “American Free-Enterprise System™—
true-false ilems. (pages 7-8 of work?oo!g)A - :

‘ B o~ 4
DE}J LOPMENTAL STUDENT ACTIVITIES AND
BEHAYIORALNOBJECTIVES: \*“~ v

)

" 4. Charactéristfe s—P'nvarc I:nrvrprzw Mod[/‘icd Fr('c'_'

- Market <y )
"Activity 1: Students read Chdp{ér 2. pp.-19- 34.in text-
o baok. Tedchey(dlrecled discussion of what
. ‘constitutes the basic ChdrdCleUSllLS of our
Iz . ~ American economic System—competition.
' private property, profit motive ahd_free,
Trldrkels

Behavioral Objectives:: *

1. Each student will be able to identify orally or in writing
the four characteristics of qur American economic
system. -

2. Each student will be ablé 1o write a brief defmition for
each of the tegms used to desdribe the characteristics of
our economic system. .

3 Students will indicate that lhey can define additional .”

terminology used in the assigned chdpler by being able
to choose the proper deﬁmuon for each term from five
opllons on a multiple choi¢& quesuon v

Activity 2: Sludenls conduct an informal survey to discover
if the local population is aware of what con-
stitutes the basic characteristics of.our American
economic system. Students will determine which
members of the-community will comprise the

“. survey (size of sample, stratification, and the
like). which students should conduct the actual
survey to collect the data, which students will
‘abdlate the results and which students will pre-

v pare a class presentation interpreting the results.

8

Behavioral Objectives:

1. Students will indicate their dblllLy 1o organize as a group
10 solve a particular problem by completing this ac-
tivity.

2. Students will indicate their dwareness of what con-
stitutes a representative sample for a survey of this
type byractually determining who Wl” constitute lhe

" sample.

3. Students will indicate whelher or not they feel the
results of this kind bf a suryey using thistype o sample .
provides an accurate dppralsal of the communiy’s un-

. derstanding of our economic system by wrmng at least

@ a one-page paper expressmg their views on_this topic.

4. Students,will indicate, in writing, their suggesuons for
lmprovmg this acuvlly in the future.




Acllvlly 3. Each student wnll write out as a homework
*  assignment and be prepared to discuss orally id
class the ten (10) questions for discussion at the

end of Chapter 2 of the testbook, page 33.

Behavioral ObJecuves .

1. Students “will mdnvndually indicate by a w,rmen dis-
course on each question that they have spent a cgrtain
amount of time developlng opiniops regarding the
questions. ,

. Students will dlsuover through oral discussion on each
ofy these questions that different opmlons preyaﬂ for
..UmOsl all of the questions.

8. “Supply and I)(’mant.L—Our Market System '+
Activity 1: Studen® read Chapter 12, pp. 215-234, in~

. the textbook. Them, using duplicated '

copies of hypolhe.ucdl _supply and dqgnand
. . curves for "assistancé.. participate in a
.ledgher difected discussion of supply - -and

demdnd Students will use duplicated .

' ot A . material as a 100! to help them to see how
) > supply and démand determine pr»ces of
prod_ucls in our economy. - R

\‘Behm‘loml Objectives: b -
. 1. Students will ingicate their “ability 1o read supply and
demand curves properly Jby orally answermg questions
regarding’ the duplu.dled supply and demand curves
they use in class. .
Given a supply curve and a demand curve. each stu-
dent will indicate the ability 10 determine what the
- -equilibrium price will be by writing the eorrect price for
at least three examples.

3 Students wiffindicate 1heir ability 19 identify defini-
tions for t€rminology used in the chapter by choosing
the proper defmition for each term from five options
on a muluple-chonce exam.

-2

Activity 20 Students will develop simple demand curves to
indicate what the demand curve would look like -
for cach of the following producls

' J Sd“
. b. Automgbiles
' Teacher-directed discussion and transparency il-
stration of what these two demand curves
would iook like should follow student attempts

at constr UC[IOH
\

Behavioral Objectives: '

| Students will indicate the ability to differentiate be-
tween elastic and inelastic demand by wtiting in-
dividually at least a one-page paper that differentiates,
compares, Contrasts or discusses generally the two
types of démand.

2. Students will indicate orally or in wm-mg at least Fve
products whose demand curves would tend to be elastic
rehat least five products whose demand curves would
tend to be inelastic.

Activity 3: Fach student cl%eses a particular producl and
prepares a written list indicating what factors
may cause changes in

¥ .

* 'a. the demand for the products. * U

b. the supply of the products.

Students should use their individual lists for par-
4 ticular products to prepare one large list indicat-
- ing factors which may cause changes in either

»

4 »
‘i«‘.‘v' ' | c v
R

-

. " .present whole concept..

Y

suppl)7 or demand in generdl Class list to be
o dupllcaled dnd handed oul 10. e‘ch sludenl

Behavnordl Objectives: .
. Students will indicate, on lhe baSls ofb\hsl prepdred for
an 1?1@41 product, that they are aware of the fact *s ~
Jhat Thanges may ogcur in supply and demand. for a
particular produc®. *
o2 Sludems‘%alll indicate lhelr dblhly to identify at leas:.l
. five reasons for zhan&e in both demand for and supply
of a produci by orally listing; reasons for changes in
each of these areus. “" .

3. Students will indicate their ability 16 identify ,[edsohs
for changes in eithef supply or demand of a product i in
generdl by choosing valid réasons from five opnons on
a multiple-choice exam with at least 90 percent ac- *
curacy. (Seq‘ Appendix 3. Pp. 26.28) e

-‘\ ‘

C. Circular F/ow of Goods and Scrwc 3
Aetlvny I: Teacher directed presentation wrd discus- -
. sion of circular flow concept.- Sludenls give
) . series ofrexamples illustrating each type of *
- -+ flow. Use whole-part-whole apprgdch—dn*,
: ovérview of enllre concgpt through gircu-
lar flow chart; eXamination of each part by

T use of illustrations, put all parts 1ogelher lo
b4

Behavioral Objectives: . .
. Each student will indicate an derslandlng of the-cir-

N cular flow concept by explaining in at least one page of
wrmng the cancept of the circular flow of goods and
services, productive resources, and ‘money in our
economic system.

2. Students will indicate their ability to identify which
type of flow is affected by a parllcular transaction by
choosing the proper flow which is affected for at least -
seven out of ten transactions.

D. Comparing Economic Systems ‘
Activity 1: Teacher-directed planning. session on
" ‘problems of comparing economic
' systems. Students will determine why
they should compare economic systems, - -
how to compare them, and suggest an out- . .
line tp be used for comparing various °
economic systems of- 1he natigns of the
~world. .

Behavioral Objectives: g

I. Students will indicate their awareness of lhe impor-

tance of studyirfg other economic systems by giving
orally at least five reasons for Lomp‘mng cconomic
systems of the world.

2. Students will indicate that they have ideas on how to
approach comparing economic systems of the nations
of the world by establishing an outline of the procedure
10 be followed in examining the economic systems of
various countries.

. Students witl indicate their ability to accomplish plans
as a group through the democratic process by develop-
mg the outline to be followed by all groups in examin-
ing various economic syslems

Activity 2: Students will orgaﬁnze groups of lwﬁ% three
members to gather information on the economic
systems and developmghl (resources, systems,
GNP and the like),6f various nations. Each com-

.
s

Vo . a




D

“the instructor to .factlitate gathering data on
different {ypes of nations. Each committee will
preparg a ‘written report and be prepared to-sum-

marize it$ report orally to the entire class. The -

reports W|ll be structured by the outline sug-
gested by the students in Activity 1, above.

. Behavior®Objectives:-
1. Each student group will indicate its gbility to use
. reference book? available to locate, analyze and report
the facts required for each economic system by prepar-
_ing their written reports structured around the outline
. suggested by the class.’

2. Students will demopstrate, their-ability to synth_esxze'

. and summarize .info rmauoﬁ by .briefly summarizing
. their writterr reports in a three~m?nutaoral report to the
entire clasS.
\. N
- E Measuring Our Economic, Growth - -
. N Activity 17 Teacheridirected discussion to assxst stu-
/’ dents in developing an unde”rstandmg of
) GNP—definition of GNP, definition of
components of GNP and examples of
goods or services which ' comprise _eachr
‘component. Students are made aware of
. " the fact that GNP is the basic measuring
device of am economy—it may be inaccur-
ate in sOme instances, but it is the besr
_measurement available.’

Behavnoral Objegtives:
1. Each student will mdlcate knowledge of what com-
prises, GNP by writing an accurate definition of GNP.

2. Each student will -indicate knowledge of the’ compo-
nents of GNP by listing. them in writing—consumer
spending, government spending, private domestic.in-
vestment, and difference between value of exports and
imports.

3. Each student will indicate knowledge of what com-
prises each of the components of GNP by being able to
choose an example of each component from\five op-
tigns on a multiple-choice exam. (See Appendix 3, pp.
26-28.)

- 4. Each student will indicate that he or she knows approx-

year and what the predicted GNP is for this year by

currently identifying these figures orally or on a five-

- option muluplechonce exam. (See Appendlx 3, pp. 26
©28)

AClIVIly 2: Students complete Projects 22 and 23, pages 45-46
- from their assigned workbook. These projects re-
quire students:

a. To find, regord, and graph data (amounts) on

‘ current economic indicators (GNP, National

Incomesand the like) and compare the current
data with figures from the past.
b. To find, record and graph data on current
GNP Qf the United States and its compo-
nents. . -

ERIC

Aruitoxt provided by Eic:

- mittee will select.a nation from a list prepared by -

imately what the GNP of the United States was for last

r"/. v
"/ﬂ’ehavio.:al Objectives: Ca
- 1. Students will indicate thejy awareness.of economiic in-
dicators by listing orally or in writing the names of at
\  least five of the major economic indicators used'm the
.United States. -
2. Studen'ts will indicate that they gan identify the deﬁm-
“tions or explanations. of what:constitutes the compo-
" nemfs of an"economic indicator by selecting the proper
definition fot “econdmic indicators on a five-option
multiple-choice test. (See Appendix 3, pp. 26-28.)
3. Each student will indicate the ability to find current
data in the reference books on each of the economic in-

’

dicators-by successfully completmg WOl‘kbOOk-”l‘OjeCL'

22.
4. Each student wilt mdlcate the ablllty' to construct a

graph based oa-current data which he or she has found
for components of GNP for the United States by com-

pleting Workbook Project 23. ' Lo,

.. [ -

Actmty 3 Each.student chooses a toplc from a teacher-pre-
~ paredest ofproblems and/or issues in the area of
- . measuring economic growth. Students will in-

4

dmdually preparg’ a.one-page. discussion paper

_deﬁnmg or explal ing the issues surroun‘dmg the
« . problem as$ it is Posed in the lg})lc list and ex-
- presses their mdmdual views and Opinions
3 * ! regarding .the topics. Some of the topics which
may be used include:-
a. How can economic g-owth be increased?
b. Should we be concerned if*our economy does
notgrow as fast as that of the USSR?

. tries economically ?

d. How are economic growth and personal in- ~

come related?
. How is economic growth measured?"
- How are economic and population growth rel-
“ated?
g. Why have some of the poor countries not
grown economically ?

™o

h. How is demand related to ecoriomic growthi in '

the agggegate"

i. Who determines how Fast the United States

- , economy should grow?

j. What is inflation and how does it affect eco-

Lo ~-nomic growth?

k Why is continued economic gr0wth desired?

Behavioral Objectives: o aE

1. Each student will indicate an awareness of the
problems and/or issues involved in one of these subjec-
tive questions by describing the issues in at |
page written report incorporating his or hef percepuon
of the issues.

2. Each student will indicate v1e's and opinions regard-
ing the problem and/or issue posed by one of the ques-
Ltions by writing at least a one-page paper discussing his
or her feelings regarding ¢he topic.

c. How can America help less advantaged coun-

st a one-’
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Personal Economics
. s C ) : 1Y .
Instructional Guide 3: Law and Legal Prohlems*

GENERAL ©OBJECTIVE FOR THE UNIT: ' -
Students will become familiaf with the law, court struc-
“ture,dlaw enforcement and rights, responsibilities and
obhgauons regarding our legal system. This will assist =~
? them m solvmg persoml legal difficulties and enab]e*fhem

-~z [y

1o reCognize when they should seek the servnces of a
-qualified attorney, ' -

TIME ALLOCATION FOR THE UNIT; | -
Twelve (12) days -

'‘REQUIRED STUDENT READING v
Unit 1 (Parts A- . pp’ 1-2L and Unit 11 (Part C), pp.
514-524 from textbook, Applied. Busmess Law; 9lh ed.

" SUPPLEMENTARY: STUDENT READING :
Duplicated materials to be handed oui in class at the-dis-

-~

cretion of the individual instructor. . .
lNlTl ATORY ACTIVITIES: . > .
1. Students will compiete a 20- item yes-no business Iaw '
- survey. (See Appendix 4, p. 29.) . e
2. Examination of how 1o study business Iaw P vii, and '
v how 1o solve legal problems and’ cases, p, viii, of the-

- textbook by the class as a group.
~ 3. Discuss, as a group, the everyday use of business law,
pp. 1-4 textbook.

DEVELOPMENTAL STUDENT ACTIVITIES AND
BEHAVIORAL OBJECTIVES: ’

A. Nature and K inds of Law,
Activity 1:

. ". worksheets, Part 1A.(See Appendix
30-31)

Behavioral Objectives:
1. Each student will*be able 10 define the four forms of
- law discussed in the assigned reading and will be able to
give illustrations *of existing laws in each category.
2. Each student will be able to match correctly all legal,
terms with their definition on the assigned vocabulary
worksheets. 0 .

Activity 2: Students will view film, The Law Protects the Peo-
ple.

Behavxordl Objectives:
Students will be able to prepare a one- page essaydescnb-
ing in their own words how laws are designed 1o protect
them in our society. S~

-y

? ! v

* Note: The economic aspects of this section, *Law and Legal Problems,” may
not be readily apparent. It is refated to personal economics in the sensé that the
consumer’s real income may decline if he or she is ignorant of his or her legal
rights and how to go about securing those rights. In the case of renting a house
or. apartment, for example, the total real cost_to the coasumer, may be higher
than it should be if the tenant is ignorant of the landiord’s obligations and how
1o take actidn against a landlord who fails to live up to those obligations. The te-
nant may not be getting all the services he or she is paying for, and this con-
stitutes a decline in real income. (Real inconie means the goods and servnccs
. one obtains with ones money income.) . .

. 14
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‘Students read Part 1 A, pp. 5-12,ih t
book and complete duplicated vocab% 'Y

B Types o[ C ourls aml Law Enforcemem
.-Activity 1; Studehts will read Part 1-B, pp. 13-20in the =,

’ * textbook and complete duplicated vocabul-

ary worksheets, Part 1B. (See Appendix 5
pp. 30-31.)

‘Behaviorat Objectives:

1. Students will be able to identify thé different types of
“dourts in our legal system and give illustrations of cases
which come under the Junsdlcuon of each level of..
-court.

2. Students will be abIe 10 dlfferenudle b‘elween civil ac- .

- . tion and criminal action in our legal’system.
3. Students will.be able 16 identify the power of the
- variou$ courts “and procedures used by lhe _variqus
courts to &nforce their judgments in civil cases.
" 4. Students will be able to match correctly all legal terms

- [ with their definitions op lhe assigned vocabulary _

- wofksheet. » .

Acuvny 2: Students will llslen 1o prer,eeorded tapes on jury
selection and Fnal mslrucllons to the Jury

.
o

Behaworal Objectives: - > g‘
1. ‘Students will be able to describe orally procedufes u&e '
for selection of a jury in a civil action. &

* 2. Students will be able 1o summarize the lechmques -used
in'char‘ging a jury in a civil action.

Activity 3: Students will view the follotving films:
a. Bill of Rights in Action: Story of a Trial
b. Basic Court Procedures

. True and the Just

Behavioral Objectives: :

- Students will be"able to relate the ideas and concepts pre-
sented in the films to the class discussion of courts and
law enforcement which preceded the viewing. :

- 4 '

C. Legal Righ® and Duties

Activity |: Students will read Part I‘C pp. 21-30, in

the textbook and complete duplicated

- vocabulary worksheets, Part 1C. (See Ap-
. pendix 3, PP 30-31.)"

Behavioral Objectives:
1. Students will be able to defnev'c‘lassxfy and distipguish
orally and/or in wrmng among 1he various crimes and
torts. .
2. Students will be able to xdenufy who is not legally
responsible for crimes and torts in our legal system.
‘3. Students will be able to state orally and/or in wrmng
their-liability for crimes and torts committed by*them.
4. Each student will be able to match correctly al! legal
terms with their definitions on‘the assigned vocabulary
worksheet.

'

Activity 2: Students will be divided into small groups and
study Case Problems 1-4, p. 30, of the textbook.
Each group will appoint a group leader who will
report the decision of the group on each problem
and the rationale of lheFroup for its decision.

Behgavioral Objectives:
1. Students wil! indicate lhelr ability to organize as small
proups 1o solve a particular problem by making deci-
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Aruitoxt provided by Eic:

- sions m this manner for the cases assigned.
Students will realize that given the same set of facts
different groups- may arrive at different decisions
because of the use of a different ratiopale and in-
terpretatron of the facts. Thus ‘§tudents W,l” realizethat
law is a social science with unprqdlctable .outcomes
‘because of the human elements involved. .

3. Students will ‘indicate their ability to analyze*cdse .-

"problems and apply points of lay they have learned by
rendering decisions on each of the case problems
assigned. - . "

-~

N . . o
Activity 3. Students will complete, a summary and ‘rexiew

worksheet of  multiple - choice and' complétion
questions for Umt I+, Parts A- C workbook pages -
' 7-8. . f

. "
P - s ;

Behavioral Objectives: N
Studen]s wi}l review thg aSsrgned readmg from Unit | and

.~ using +heir textbooks correctly answer all items on the

]

. Behavroral ObjeCtIVCS

R dssrgned worksheet e, . f 1

D.. Landlord-Tenam Responsibilities .
Actrvrty 1! Students vgrll fead Part;11-C, pp. 514-524 in
i textbook and-complege duplicated. vocabul-
v -ary worksheet, Part llC (See, Appendlx 5,
pp- 30-31. ) -

~ -

. Students will be able to llst orally and/or in. wrrtmg the .
parties to a ‘lease and ‘the drfferent kinds of leases

. available. . . ¢
2. Students will be able to I|st and defirie the duues and
rights of a.tenant. .
3. ‘Students. will be able to list and;-deﬁne the dutres and

rights of a landjord. 5
. Students willF be able to state conditipds under which a
* - lease may be terminated by éither a tenant or landiord.
. Students will be able to match correciy all legal terms
with their definitions on the assigried \?gcabulary
worksheet.

Actrvnty 2: Students will be drvrded into small groups to
study Case Problems 1-5, p. 524, of the texthook.
Each group will appoint a group leader who*will

» ' _report the decisions of the group on each®
problem and the fationale of the group for its

decrsrons
- - 1
Behavieral Objectives:

1. Students will indicate their ability to organize as smail
groups to discuss and reach a decision on specific prob-
lems relating to landlord-tenant relationships.
Students will indicate their ability to analyze case prob-
lems on tenant-landiord relationships and apply points
of law gleaned from readmgfhe assigned portion of the
-textbook by renderrng group decisions on each of the -
five case problems assigned. :

Activity 3: Students will complete a worksheet of matchmg
and yes-no questions for Part 11-C of the text-
' book, workbook pages 127-128.

Behavioral Objectives:
Students will review the assigned reading from Part 11-C
and, using their textbooks, correctly answer all items on
the worksheet.

- “ v

Activity 4: Students will complete a 20-point exercise which

/ ag Y
"m
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. will require them to apply poiz"tts of Jaw t6 com-_-
B experience problems. Common experlence
problems ‘will be selected by the teacher from
each of the.four parts covered for this unit.

‘ Behavror;'ﬂ Objectrves S
Each student will indicate the ability .to apply the correct

.. point of [aw 1o a given situation by successfully¥complet=
. ing at least~ﬁfteen of the tventy problems assigned.
EVALUATIVEsA‘Sﬁ'IVITlES

A. Each student w/U complete a’ ZO—pomt yes-no quiz’ '

, ‘covering Parts 1A-IC. (See Appendix 6, p. 32.) o
“ B. Each student will complete a Z%vpomt matching quiz
‘covering, legal vocabulary from the entrre unit. (See
Appendix 7, p. 33.) 3

Each student will complet€ in a maximum time of 45
minutes a 40-item, ﬁve—opttbn multiple-choice exam in

.. C

which he.or she will bé reﬁuired to indicate knowledge -
. .of legal factg ‘and terms’ covered in this ‘unit and the
* » ability -to apply legal*principles which have been pre-.

sented and used throughout thes unit to’solve various
" .problems. (See-Appendix 8, pp-34-36)
’ . - L

v - R . .
~ . -
. g SRR .
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Instructlonal' Gulde 4 Busmess and Cons.umer Contracts
‘ GENERAL OBJECTIVE FOR THE UNIT:

. Students will degelop an- awareness of the many legal
documents and instruments commonly used in consumer
and business contracts in our economy. They. will ex-
amine the elements of contracts to develop bétter judg-

"ment regardifg contractual obligations which wrll help
them to avoid serlous legal difficulties.

TIME ALLOCATION FOR THE UNIT:
Eight (8) days . .

-REQUIRED STUDENT READING
Chapter 22, pp. 423-445, from the textbook, ,Consumer
Economic: Problems. Unit 2 (Parts 2A-G), pp. 31-110; from
. the textbook, Applied Business Law.

SUPPLEMENTARY STUDENT READING:
Duplicated materials to be handed out in class at the dis-
cretion of the instructor.

INITIATORY ACTIVITIES: -
1. Read Chapter 22, pp. 423-445 |n the textbook Con-
sumer Economic Problems.

{

2. Complete the 45-item, yes-no, multrple choice and’

matching study guide on Chapter 22 from the assigned
workbook.

DEVELOPMENTAL STUDENT ACTIVITIES AND
BEHAVIORAL OBJECTIVES:

A. Nature of Contracts &

Activity 1. Teacher-directed discussion of Chapter 22
; pp.~423-445, and the.Study Guide for
Chapter 22 which was completed as in-
itiatory attivity No. 2. .

Behavioral Objectives: *
1. Students will be able to explam oraliyangd/or in writing
the 1mportance and prudence of seeifng competent

» .
t

’ 4

o
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A tegal counsel\;efore entering into important contracts.
2. Stuckents Will be able to match correctly all legal terms
with | their “definjtions on the assigned vocabflary
N - worksheet. (See Appendix 9. pp. 37-39.) .
-~ Activily 7 Swdents will read Unit 2 (Part 2A), pp. 31-38. in

the textboole. Applicd Busingss Taw.- *

2 A .
Behavioral Objectives. S ‘

<, 1. Students will be able 1o stdle orally and/orin writing

the importance of cofitracts in their everyday, con-

sumer uclivilnies and l/bc,extem to which they are in-

. * volved in contracts at'present.
. 2. Swudents will be able to differentiate between agrée-
Y » mgnts and contracts, - ver

3" Students will be-able 1o descrfk;e.oralty several différent

“the term “legdlly’™ " .. _—

Activity 3. Students will view the film™What is a Contract?”

Behavioral Qbjectives: , « @ oo -
. , I.-Students will be able to relate the ‘ideas and toncepts
presented in.the film to. the class discussion of con- -

= tracts which preceeded the viewing of th&Tilm. '

. - 2. Each student will be able to state orally and/or in wgit-
ing that a contract must include all the elemenlsé.'m

@ order to be enforceable in the courts. '

, B. Elements of Contracts

Activity |: Students will read as assigned by the in-
stryctar. Unit 2 (Parts 2B-G). pp. 39:110,
in the textbook, Applied Business Law.

(Behav@brul Objectives: :
¥ I. Students will be able to ‘identify and. define orally
and/or in writing the five basic elements of a contract.
- Students will be able to match correctly all legal terms,
LR with their definitions for each part on the assigned
*  vocabufary worksheet. I .
3. Students will be able to describe in writing thg rights
and responsibilities and the requjrements for entering
0 into a contract while still a minor. )
Students will be able to describe orally the proper tech-
niques of offering, accpting and fulfilling contracts.
5. Students will be able to identify and give examples of
fraud, duress and undue influence which render con-
tracts defettive. ) _ :
6. Students will be .able to define under what circum-

~

N

- 2 4 meanings of the térm “property” and be able to define

«

* stamces a contract is illegal or can be made illegal. -
7. Students will be able to. identify whal constitutes the
~ . concept of consideralion. . . .
) 8. Students wiil be aware that centracts may exist in -
several different forms and still Be legal andsgnforceal
J* blesby law. A -

" C. Uniform C ommercial Code .

*

Activity 1: Students will be given informatiori by the

. " «instryctor from the Uniform ‘Commercial *
- Code Teaching Guide. * - .

-
-

ABéhav.ioral Objectives: : M .
«Students will be able to identify some of_l}'lg.areas in

> which attempts have.been made to make laws and policies’
regarding sales contracts somewhat.uniform.among the 50

states. v

‘Activity 2: StudentS will bé divided ‘into smal| groups to
study case problems and law applied to common
-experience problems. Each group will appoin® a
group leader who will report the decision of the’
group on each problem and the rationale of the +
group for its decision.

&@ﬁ\ehavioral Objectives:
s

i 1. Students will indicate their ability to organize as small
groups to solve a particular problem by making deci-
sions in this manner for the assigned cases.

2. Students -will realize that given the same set of facts
Eiﬂ'erem groups may arrive at different ‘decisions’
ecause of the use of different rationale and
tion of the facts.»
3. Students will indicate their ability to analyze. case
problems aid:apply points of law they have learned by
rendefing decisions on each of the problems assigned:

EVALUATIVE ACTIVITIES;

A. Each s'rtfélem will " complete a 20-point matching
vocabulary . quiz covering Unit 2 (Parts A-G) of the
Law text and Chapter 22 of the Consumer*text. (See
Appendix 10, p. 40.) . ,

. Students - will complete in a maximum time of 35
minutes a 25-item, five-option multiple-choice exam in .
which they will be required to indicate their knowledge
of legal facts and terms covered in_ this unit. (See Ap-
pendix 11, pp. 41-42.) '

interpreta-

Q’,’i

-
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. SECTION H e L X

- [ ‘Advanced Bas" ¢ Business ¢Irimester Course Outlines) A .,
4 LT . RICHFIELD SENIOR HIGH SCHQOL* - _ R _ .
. ; Course 1 . ) ;- - LTt

& - o 7 Advhnced Bésic Bu§in‘ess—lntrpduct_ion to Business - - - .

- . . \»’, .. e L

. gfoup compelmve situatiow' in mdkmg mandge) e
lhe slu'— AR ent decisions regarding "production and distribu-

- in this course)
c ’ l’ Knowledge or mformauon lo be learned

T . dent: t . lion of a product while ﬂdrum{)aung ina manage-. .~
* <" a. The studeni w1ll_ledm ,thdl an economic syslem i ent simulation exercise. { .
.a'necessity, of every soclely to aid in solvmg the -« 4 d.- The student will be able to 1denufy and describe
.basnc économic proﬁlem of allocating’ resources to ’ * A the various methods used by labor and manage-.

sansfy the wants and ‘needs of the mgmbers of the ment in the collective bargaining process as well as

o society.

~ . : the government activities designed (o settle ldbor- v
- ' b. The stugéent wi(l de’;/elop a foun'dalio'n on'which 10 ’ management disagreements. .
- M build an understanding of how the business sector . e. The studems will expand their v0cabularles lo
' of the Americin economy operates. - « 7 enable them }Ler to understand business reports
c.” The student will learn to identify and compare \, » of .all kinds as’they are exposed to them through
- y oo - different types of businesses by acuvny and legal . allgypes of communication media.
- . orgdmuuon o .
. d. The student will be myde award of the roles of . B Student Characteristics-(type of Atudent lopge served-
labor, management and government in the collec- by this course) , :
. live bargaining process. - Thé€oniy requirement for enrolliment in this course is
e. The studenu will become acquainted “’“h some of that the students be interested in examining tHe busi- |
. the general principles of business management. -~ ness sector of our economy to improve their under-
. f. Students will learn business terms which will ena- standing of the world of business—na course or skill- pre- . R
: ble them better to understand news reparts regard- requnsntes L
ing activities “of the 'busingss sector of the . . .
economy. L L _
: \ 2. Understandings to be developed: ~ C. Description of the Course . : .
- a. Phe student will develop an dpprecmllon for the Advanced Basic Business—Introduction to Business pro-
complexity of our overall economic system and* Jvides an opporlunny for studenits to fosus on an ex- l_
™ : especially for the complex operations of the busi- “amination of the 'busiress sector of the American .
~ ness sector of the economy. - economy. Students will identify and compare different
’ b. Students become more tolerant and positive types of businesses by activity.-and leggl organization
toward- business as they develop a better under- and will becomg familiar with 'methods used by labor -
standing of the operations of the business system. and management in reaching agreement during the col-
¢. The student should recognize that all types of busi- : lective bargaining ‘process. Part of thgr¥ourse will prop
néss activity—productio, distributjon and ser- , vide students an OPPOHUﬂlly ‘to apply. management prin-
. vice-—contribute to the success of our overall “ciples while participating in a compuler deCd simula-
- economic system. » lion exercise. * . .
& The student will develop an understanding of the s . - - ,
. complexity of the collective barg.ammg‘ process D Units-to Be Taugﬁt in the Course '
g?:cl;:s‘_lware of the human factors involved in the . 1. The consumer, business ‘and government sectors of ’
e. The student will realize the difficulties of reaching 2 géﬁlﬁi{:(c):no?cl()):s(:?eyss ‘n our economy .
/S . ’ ‘:vgr:ﬁzmn(::;lsnlgn r:)hdengég;llzlddeé:élsslf)onn?dklng process, 3. Labor, management and government in lhemollecuve
. 3. Skills to be developed: - . 4 ll)";lrrglz:;r:ll:sgopfr(r)r::rslsagemenll ' - ‘
a. The student will be able to calegor,lze -a business by . 5. Management simulation exercise . a\

type of activity and by legal organization. . .
b. The student will be able 1o describe the role of the ‘ ; : i

business sector in our American private enterprise E. Textbooks
economy. ' o ' S. Joseph DeByum, Peter G. Haines, Dean R. Malsbary

and Ernest H. Crabbe, General Business for Economic
Understanding, 10th ed. (Cincinnati: Soulh Weslern
Publishing Co.,/1971)."

»

* As cxplmned carlier (p. 6), in 1973-74 the Rlcﬁﬁcld school system in- Ray G. Price, Vernon A. Musselman andJ Curtis Hall
v troduced a series of trimester elective courses for students who were in their ‘ ¢
junior or senior years, The lour trimester basic business courses are outlined in General Business for Evelyday Living, 4th Ed. (New
the Section 11 report of the advanced basic business program at Rlchﬁeld — The 1Y907r§) Gregg Division/McGraw-Hill Book Company,
Edirors. . '

/ | - " 00024 - o




Al

E

>

Roman F. Warmke Eugene D. Wyllie; W Harm

()bjectwes (whal students . are ex'peued to accomphsh
in this course) .
1. 'Knowledge: or lntormauon 10 be learned by the stu-"

.dént;

a. The student will have a knowledge of compuung

financial riet worth,

The students will learn. ways to improve their

spending for consumer goods and how lhe con-

sumer i§ protected.

The student will have knowledge of the services of

financial institutions. ) .

d. The students will become dcquainted with the
various. lnveslmenl opportunities dvanldble in Sur .
economy.

- 2. UMderstandings 1o be developed: "+ ° .

a. The student will understand the vilue of earping '
an income and of setting goals for its, use.

b. The student will understand lhe value of shopping

for con'sumer goods.

. The student will understand n@ need for being .
selective in the use of ﬁmncrdl institutien ser-
vices. -

d The student will realize the dlfﬁculues of planning
*an investment program that provrdes 1he best
return for the individual. .

3. Skills to be developéd: N
a. The student will be able 1o estimate income ang

sel up various plans of money management and
how 1o spend wis

b. The student will be able to describe various ser-.
vices provided by financial institutions.

c. The student will be able to réad and understand

) the language of the investifient world.

- D .

. p
a‘ -°

b.

C.

. -

’

! - Course 3

T

N - : 3
<

Mandgemenl Slmulanoh Game are dleldble on ma- |

B. Student Charactenstlcs (lype of. sludenl lq bezserved
by this course)
Studen?s enrolling i in this course should hawe an interest

~.in consumer problems ang financial planning. There are
no olher course or skill pri

.

equisites.

N

»

C. Description of the ‘Course - .
Advanced Basic Business—income Earning, Spena’mg and
~-Investing gives the student a chance 10 examine factors
- affecung persohal economic activities in- the area of .
- earning, spending” saving an& investing. One portion of
tHe course will focus spegﬁcally on personal mvesung
~and lhe role of i mveslmem in 'the total economy.
D Umts to Bé Taught in the Course
l. Budgeting and spendlng income
2. Consumer prolecnon 2
* " 3. Using services of financial institutions
4. Savnng and investment prog~rams‘

-

"R Textbooks’

S. Joseph DeBrum., Peter G. Hﬁlnes Dean F. Malsbary
and Ernest H. Crabbe, General Business for Economic
Understanding, 10th ed. (Cincinnati: South- Weslern
Publishing Co., 1971)«

- Ray G. Pric€, Vernon' A. Musselman and J. Curtis Hall,

~ + General Busmess Jor Everyday Living, 4th Ed. (New
Yor& Gregg Dmsnon&McGraw -Hill Book Company,
1972y

Roman F. Warmke, Eugene D. Wylhe, W. Harmen
Wilson and Elvin S. Eyster, Consumer Economic Prob:
lems, 8th ed. (Cm\gnnau South- -Western Publlshmg

. Co., 1971).

a

Advanced Basic Busmess-—Personal Law and Credit

’ -

/A, Objectlves (what students are ex ected to accomplish
m this course) /(p_\
Knowledge or information to be learn&by the stu-
dent:

. a. The students will develop’ benerJudgmenl regard- -
ing the law and legal problems to enable them to
avoid serious legal difficulties and-recognize when
they should seek the services of an atiorney.

. b. The student will develop an awareness of the
many legal documents ‘and instruments com-
monly used in consumer transactions. o

¢. The student will dévelop an understanding of lhg

-

~

Q ‘ T . : . .
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nature of borrowing and credit and how ey can
s, be used advantageously to help to solve economic
1 problems one may eneounter.
The students .will - broaden their vocabulary to
allow them Hetter fo understand the busnness
world. .
2. Understandings to be developed:

-

o “‘Wilson and Elvin S. Eyster, Consunter Ewno;m 0b- _ jor computer systems.) * -
_ lems, 8th ed. (Clncmndu South- Weslern Pub lshlng . Adrian A. Paradis, Labor in Action: TheSloryojrhe Amer~
, Co:, 1971). . < icah Labor Movemem (New York.. Julldn Messner,’

Managemcm Snnu/kzuon Game. (VdI'IOUS verSIOns of lhe - 1972) ; ’ - -
/ e ST - - . \ e, *
I - ) ' Y - - B 'Aj R ' .
v - . . R o, Se T e '.% - " , :
T o . CourseZ . : .
b E Advanced Basnc Busmess— lncome E@nng, Spendmg and lnvestmg ) :

a. The student will become more tolerant and under- -

standing of the laws and legal procedures. that are
4' necessary in a highly complex society... ~ .
b. .The student will understand the various types of
credit and the implications of edch.

Ay

<

© .

~
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< ‘¢. Thé students wiil learn lhe various elemenls of

B.

C.

ws

A

3 Skllluo be developed:

« . £ontracls and, agreéments and understand their:
rtghls duties and: responsrbllmes as a parly )
-these documents>* \ .

1.
Cd, The'studénts will develop a‘sen of reSponsrbrlily .

D.

«in completipg class assignment¥ RIS '

*. o a 2
.

. The stugent wiil be able o’ recognlze and dlS- .

tinguish belween lhe kmds of law and their enfor- .

cement. o -

*b. Tgc srudem wrll be able '10 desmbe our “Gourt
system.

¢. The student will be able to list dnd descrrbe lhe

J « various types of credit available and ,,ghe advan-

o
tages. and disadvantages of each. - -

d. The student will be able to 1denufy properly <on-
tracts and/or agreements and all the ele‘menls
necessary to make them-legal. .

e. The students ‘will develop SkI”S in recognizing -

tdulty conftracts. R
Student (haractensueg
The only requirement for enrollment in Lhrs Course is .

at the student’ have an intefgst in - law +&nd legal

~

lems N .
. X , ) )
Descnpuon of the'Course : ?
1(/1 am ed Basic Bzmnvss—Parsonal Law and

*’mg an,d using ﬁredll 1o supplemenl income/in our con-

lempordry 5ocrely

2 - . .

Objecuveq {what sludenls are e)gpecled 1o act:ompllsh‘

m this course)

. Knowledge or mformauon 10 be learned by lhe stu-

dent: 3

a. The Student will know the functions of insurance
-companies [including the sharing "of rlsks and
establishment of premium rates.

b. T’ne studént wjll learn the dlfferenl l)'Des of in-
surance protection available. .

¢, The student wil} develop an understanding of how
best to use.the dlfferenl types ‘of property and

«, liability insurance as prolchon agarns’l potential

economic losses.

N d. The students will become aware of the yarlous life
‘ ’ “and” health insurance plans avallable to fit their

N

-

-

v
»

ERIC

Aruitoxt provided by Eic:

%4z own particular needs. »

e. The student will learn the VdrlQU§ beneﬁls made ’

available lﬁroug«h.our socfal ‘security sysiem and
other related social insurance plans.
'2. Understafidings to be developéd: . '
- a.! The. student will-develop an underslaﬁdl\gg of
various 1nsurance protection plans available.
~b. The students will understand lhcrr own mdlvldual
insurance needs. . -

“o v
-

o . a -
B P Ed )
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: * Course 4
Advanced Basic Business—Insurance
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Un“its to Be Taught in the Course
. Law and legal problems

2 Borrowing and,using credi

3 Busmnes&and consumer conlracl&

« RS .

Textbooks B ' ' -

MeKee Fisk, Norberl 1. Mlelus.and James @ Snapp, .
Applied Business Law, IOIH ed.. (Clncmnal(‘ South- -
Western Publlshmg Co., l972) T,

Ray’ G. Price, Vernon . Musselman 4de Cums Hall

v ‘General Busingss fot Everyday- Ervmg, 4th ed. (New A

- York: Greg‘?ﬁmslon/MeGraw Hill Book Company,
'1972). L .

R. Robert Rosenberg and 'Joseph G. BohmcegBusmess
* Law/30 (New, York: Gregg Dlvrsrog}/McGraw Hill
Book Company, 1971). - 7 P

.~ L

, Justice "in. Urbar']ﬁ America Seried (Geneva l‘llmots

Houghton Mi in Company) Roberl H’Ralchffe
General Editor. "¢
Richard Grotl and. Jack - Zevrn Law and the Crryra

1

‘ (1970).
- Roberl Berger and Joseph Teplln Law and the Con:
. symer (1969). .
George Ranney, Jr., and Edmund Parker, Landlord
and Tenam(ll970) o . # .

M. Cherif Bassiouni et al., Crimes and Justice (1969)
- M. Cherif Bassrounr and Sister Thecla Shlel Youth
and the Law (1970).
~ Robert Bennett and TMS Newman Poverry and
L Weljare (1969) .
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_¢. The student will c)develop an lnleresl and aware-

ness of insurance by parlrcnpaung in class prOJecls
3. Skills to be developed: .

a. The sludenls will develop lhe ability to plan an in-
* surance p{ogram 1o fit their individual insurance
needs.

b. The student will develop the abllny 10 analyze in-
surance €ontracts to ensure desired protection.”’

& The student will be able to complete lhe'process of

evalualrng, planning and selecting a.sound in-
surance program to-fit different individgal needs.
d. The student will become familiar: wnhmnsurance
“ vocabulary and terms to aid in understandlng in-
surance language . A x,

Student Characteristics, (1ype of studen? to be served
by this course) =~ - ¢

Students who enroll in this ¢ourse should be interested ,
in learning the underlylng functiohs of - insurance com-
panies, interested in exploring their preserit Jn(cﬁrulure
insurance needs, and have a desire tosparticipate in
.group- analysrs of various insurance coverages. In addi-
tion, the student should be willing' lo work on out-of-

class msurance proyec.ls 7 - .

.
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v C Description of the Course -

Fa

S

Advanced Basic Business—insurance provides students
the opportunity 16 explore the functions of insurance

companies including the sharing of risks and establish- ,

ing premium rates. Students will study the various in-
surance coverages, including no-fault automobile in-
surance, to gain knowledge of their own insurance
needs. A study of local automobile insurance coverages
is made to help students to maximize their protection
and-insurance dollar. Other types of insurance examined
- include motorcycle, auto risk, homéQ\?/n'ers, life, health,
and social insurance. ,

2. I}Q,and healthgnsurance A
3. Social insurance |
.. E.  Textbooks T
S. Joseph DeBrum, Peter G. Haines, Dean R. Malsbary
and Ernest H. Crabbe, General Business for Economic .
. gndersranding, 10th’ ed. (Cincinnati: South-Western
ublishing Co., 1971).
Ray G. Price, Vernon A. Musselman and J. Curtis Hall,
General Business for Everyday- Living, 4th ed. (New

York: Gregg Division/McGraw-Hill Book Company,

C1972).

-

D. Units Which Will Be Taught in the Course
- 1. Property and liabilit)&insurance
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- , . & . '
). . ECONOMICS UNIT 1 , ,
: ’ : Basic Economlcs 3
i "Unit Exam ‘
‘e Test Na.__~
Directions for Completing End-of-Unit Exams; - ° . "
A. Please put your name, test number, period number and date on the answer sheet. .
B. Read each of the questions carefully and select the one best answer for each. -
C. Record your answers on the answer sheet provided by circling the letter which corresponds to your choice. PLEASE -
CIRCLE THE LETTER COMPLETELY. '
D. If you are using ink and need {o ¢hange an answer, put an “X" through the response you DON‘T want. The response i
circled. withour an “X” WILL BE consldered as your choice.
E If more than one choice is marked wnhout an “X the item will be counted as wrong since we don’t know whlch_
* response is your choice. N
F. PLEASE DO NOT WRITE ON THESE SHEETS Use the back ofyour answer sheet for any ﬁgurmg you may have
to do.
G. TAKE YOUR TIME, READ EACH QUESTION CARE?JLLY, THINK, GObD LUCK! '
1.. The basic economlc problem which must,be solved by . B. wants becoming demands. i) B
every society is . C. wants in place of demands. ‘
~A. unlimited wants vs. limited resources. D. wants for resources. .
B. limited wants vs. limited resources. E. none of these.
C. limited wants vs. unlimited resources . . . .- .
D. unlimited wants vs. unlimited resources. 7. Whep solving the basic economic problem., socibties
E. none of these. - must somehow make decisions on all of the’ followmg
- 0 excepl :
: 2.-Our wants for. food are congidered to be "A. what to produce. .
A. secondary wants. - D. luxuries. B. how to produce. ! e
- B. nonessential wants. E. none of these. C. how much t6 produce. )
C. essential wants. }7 . D. how production will be shared. N
3 " Which of the followmg factors of production provides E. allof these decisions must be made. -t
- _protection and regulation for producers?” 8. Which of the-following is not used to heli) societies
“A. Capital 0 D. Management ¢ olve their étonomic problem? .
B. Labor E. None of these A. Natural resources - .
C. Land : B. Human résources boe "
. U . . o C. Medium of exchange
4, %t%?eggn?;yt;ollowmg is not characteristic of the * D. Man-made means of producuon : L |
Dedicated primarily to the goal of growth . E. All of these gre used - g : .
B. Relies on a planning mechanism rather than a free 9. The primary function of a manufacturer is to increase
market - - the value of goods through .
'C’. Has made use of coercion or threat OfpuniShment A. value Utlllty D. possess]on uuh[y
D. Puts emphasis on consumer goods rather than pro- ) B.  form utility. E. time utility i
ducer goods C. place utilityt
E. All of the akove are characteristics of the Soviet
! e(;onomy : -10. The economic goals of which of the.following countries .
- ' are similar t@ those of the United States? 7] -
5. Which of the followmg is. not a reason for changes in - A. Great Bfitain . .
our wants? B. Soviet Union ’
A. Changes in styles or tast N C. Cuba ‘ % )
. B. Introduction of new product - D. Communist China ' )
C. Moving to a different climaje ./ E. All of these are similar
- D. Advertising : '
E. Al are reasons for changes in our wants 11. Which of the following would, ror normally be con- :
- sidered as a capital or producer good? .
6. The deﬁmtlon we have used for consumption and the . Raw materials D. Furniture
one given in your textbook can be stated simply as * B. Buildings E. Equipment
A. wants and needs. ’ - C. Machinery * - '
S Y ; ) 21 o
Q * ) .
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Aruitoxt provided by Eic:

- In our economy

12, Producer goods are
A. ¢onsumed directly by people. N\
. of little or no monetary value. .
of little concern in the Soviet economy.

materials to goods. ol
All of the ab0ve are true of proflucer goods;

B
C.
D. used by manufacturers while - changmg raw °
E.

13. The definition of economics we have anempled to
develop in this class and the one given in your text-

book i ilar.to which of the following?

A. A study of how man eafns and spends hijs income °
B. A study of how man uses his menlal and physmal.

efforts
C. A study of how man sansﬁes his wants dnd needs
for material goods and services through his mental
-+ and physical efforts
\D.
E. A study of how the American private enlerpnse

)‘ilem provides material goods artd -services to
sfy the wants of the American people '

14 Which of the followmg could most likely be used as
both a consumer good and as a producer (capital)
good? .

A. Compufer
B. Carload-of iron ore
C. Carton of cigarettes

15. Which of the following best defines the term produc-

D. Tractor -
E. Typewriter

1i6n?
A. All manufacturmg and distributing of goods and
. serwces

B. All activity in which people engage 10 change the
form of raw materials

C. All activity in which people engage to satisfy
human wants )

D. All activity in which people engage to develop usa-
ble services \

E. All activity which is dlreclly controlled by” 1he
government

16. The term entrepreneur is sometimes used to describe
* which of the factors of production we have discussed?
A. Land D. Labor
B. Capital . E. All of them
-C. Management -

17. Which of the following illustrates how our governmient
interferes to distribute more evenly lhe shares of pro-
duction in our country?

A. Placing high rates of taxation on lhose with high in-
comes and low rates on those with low incomes
Placing high rates of taxation on nonessential items
such as cigarettes and alcoholic beverages
C. Eslabllshmg minimum wage rates for certain jobs
D. A and C %bove -
E. B and-C above

18. “It is estimated that .____ oyt of each dollar spent for

food products is their marketing cost.

As 80 cents D. 20 cents .

B. “60 cents —_ E. 5cents

C. gOcents . w .
s ! )

i 22:000 - :

A study of how mtan develops wants andsneeds for" °
material foods and services .

19. A market trading only in large lots and accommodaung .

all producers and manufacturers in a panleular indus-
try is referred to as

A. auction market.

B. commission market.
C. retail market.

D. wholesale market. . *
E. none of these. .

20. Accordin‘g 10 your textbook and the latest employment
data we have available, approximately gainfully
employed persons in the United Siates is engaged

¥ W dirgctly in wholesaling or retailing activities.

A. one in three D. one in fifteen -
B: one in six E. none of these ratios is
C. one in ten correct

21: Which of the following producers uses the largest per-
centage of direct marketing to distribute its products to
: consumers? .
o A. General Motors. C. General Electric
"4 B. Fullar Brush Gom- D. Procior & Gamble
. * pany ! E. Pepsicola [
22. Grocery stores, service stations, meat markets and
clothing stores are’ ‘representative of what type of
market?
A. Auction markets
B. Commission
markets

C. Retail markets *
D. Wholesale markets
E. Exchange markels

. 23. WhICh of the following is nolan example of an
economic good or service?

A. Education D. City park g .
B. Air . E. Newspaper -
s C. City water _ . 3

24. Economic goods and services

A. consist of the materials and services needed to
satisfy wanys and needs.
can be evaluated in terms of money.
. may be provided by .various levels of government.
. are scarce.
consist of all of these.

mdnw

25. To fulﬁll lhe wants and needs of people is the
economic goal of

+ A, government-controlled societies.
B. free societies. : ’
C. communist societies. .
D. mixed societies. :

m

. all societies..

The major economi¢ problem arises from

A. overabundance of goods and services.

B. scarcity of goods and services. ° «
C. nonessential wants being greater than essential
wants.

D. the shoriage of money to buy goods and services.
E.

all of these.

27. Which of the followingsﬁﬁt/considered 10 be an in-
centive or reason for free people to work?
A. The possibility of being punished if one doesn’t
B. The possibility of satisfaction from accomplishing
something

22
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. C. The possibility of earning an income
=\D. The possibility oF helping humankind
E. All of these are used as incentives to work in our

society °
28. Scarcity of economic goods may be created .
. A' because of failure to use resources properly. *-
B. by restrictions or limitations on production by busi-
ness. «
,C. by- restrictions or limitattons on production by
laboy. _
D. by regulation of production by government. .
E. by all of these. o

29. The purchase of which of t{le following economic
goods would nor create additipnal wants and needs for
-the purchaser?
A. Automobile
B. Home =
C. Set of golf clubs

[

D Ice cream cone
E. Typewriter ’

N .

30. Which of the factors of production includes all natural

resources? . .
A..Capital L D. Land - ' :
B. Government E. Managgment

C. Labor - -

31. Which of the factors of production receives payment
for taking the risk involved in producing goods and ser-
 vices in our society ?.

A. Capital D. Land
'B. Government £. Management
C. Labor :

32. The key 1o soiving the basic economic problem of scar-
<Xity is :
A. efficient production.
B. mass ditribution. .
C: decreasing unemployment. -
D. increasing government regulation. y )
E. all of these. '

L

4

Which of the following is nor considered to be one of
the five national economic goals? o
Freedom )

Growth

Peace

. Justice

All of these are national economic goals)

monw»

]

¢ ik,

-

00030 " -

PRI A et provided by eRic

’

34. Members of the Democratic party would generally ar- !
range the national economic geals in the following
. order of priority: . :
A. (1) Stability (2) Freedom (3) Growth.
B. (1) Growth (2) Security (3) Justice.
C. (1) Security (2) Growth (3) Freedom.
'D. (1) Freedom (2) Stability (3) Security.
E. (1) Peace (2) Jugtice (3) Security.

35. Which of the following nations has the highest per
capita ownership of automobiles?

A. India - D. Canada
B. United Siates _ E. Japan .
, C N{\uslralia : .

36. Which of the following is nor considered to be a func-
tion of marketing or distribution? : ‘
A. Transportation D. Manufacturing
B. Selling E. Storing
G Financing ’

37. Which of the following would be considered as labor in
the broadest economic definition of the term?
A. Physical effortwsed in production
B. Mental effort used in prodfiction
C. Technical skills used in production
D. AandB "~
E. A, BandC

'38. A country attempting to curb inflation in its economy

would probably put major emphasis on which one of

the following national goals? = . ’
A. Stability D. Security

B. Freedom 4 E. Justice

C. Peace - '

39. In India and similar developing nations the production
of economic .goods would be based on and rely pri-
marily on which of the following?

A. Skilled labor

B. Automation

C. Unskilled labor

D. Capital goods

E. Technical knowledge

.

40. In the production of goods and services management's
responsibilities include alt of the following excepr
A. ideas for improving processes of pro,d\‘u’clion.
B. determs@ing the mix of the factors of production.
C. planning the specific operations of production.
D. establishing policies governing production.
E. all of these are responsibilities of managemeht.

v
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. BASIC BUSINESS ' ° ) -
° Economic Attitude Inventory .
- - : N - < N Name
- . — s .
This activity is designed to solici your opinion on various statements. You can check to see how your opinions compare
" {ements regardlng the operation of our American with theirs. This,is not to say that the €conomists’ opinions

economic system. Will you please read through the following
40 statements carefully and indicate. with a mark of “X” in
the proper column at the left whether you **Agree™ or “Dis-
agree™ with thesstatements as they stand or whether you are
“Undecided.” Be completely honest—THIS IS NOT A
TEST—we are trying only to get your opinions. The easy

way, of course, would be to check the *Undecided” column .

for most of the statements. Try, howexer to ayoid doing this
unless you are truly undecided—record a negative or positive

are correct. There is no right or wrong answer on this sort of
attitude inventory. -

At the end of this unit we will let you record your atti tudes
or opinions on these statements agaln to see if your oplnlons
have changed This is one way in which we ¢an measure or
evaluate whether your work and acquisitions of (hopefully)

_? new knowledge during this unit has changed your eCOnOmlC

attitudes. - s

attitude or opinion if at all possible.

When everyone has finished, we will check through the
. attitude inventory. You will be given opinions expressed by
five nationally' recognized economic experts on each of the

4

Unde-

G de d Disagree

Agree

-] SN AW

"

18.

Q

ERIC : .

Aruitoxt provided by Eic:

. Large industrial units do more harm to socnety than they .. dé good.
. Consumers generally buy the things for which théy hav
. Federal,\\control over our economic system should be kept to a minimum.

. Free competltlon operates to the best interest of the consurter.

. A planned-economy tends to stifle the economic growth of'a nation. -

. The prosperity of our . nat|on is dependent on the rapid extension ‘of sc1ent|ﬁc

10.
. Our.economic system should function to satisfy the wants and needs of the phople of

12.

13.
14.
15.
16.
17.

21.
. The nation should maintain a balanced{budget at all times.
. Other countries could be as well off econpmically as the U.S. if they really wanted tobe.

. TAKE YOUR TIME—READ EACH STATEMENT

" CAREFULLY—INDICATE YOUR OPINION FOR EACH

AND EVERY STATEMENT-BE HONEST—THERE -
ARE NO RIGHT AND WRONG A’N’S‘W@RS.

o B ¢ ' a

- r

~ 4
& ‘ on . B

. Inequality in the distribution of wealth and income tends to reult in depression and

unemployment.

e most need.

knowledge.

. Except.in periods 6f grave emergency, such as war or serious national disaster, the na-

tion should pay its way as it goes.

. The replacement of workers by machlnes will result, in the long run, in large-scale

unemployment.
Goods which are higher in price are better in quality—"you get what you pay for.”

our society. C .

Wise choices by consumers tend to raise the general, social ancl economic level of
society.

Government control.is needed to keep prices fair.

Amerijcan democracy will net last unless we avoid the evils of mass unemployment.
Free competltton will use our natural resources to the best advantage

Big business controls the ecgnomy of the whole country.

Most natural resources should be dwned and controlled by the government.

The U.S. ShOl'lld not have to depénd on other countries for products which we now im-
port. .

. All businesses should be strictly regulated by the government in our country.
20.

By borrowmg, our federal government-placed upon future generatlons the real burden
of paying for World"War II.,
Generally, competition between pmduBC will result in lower prices.

24
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Economic Attitude Inventory:

Agree

°{ Unde-

cided

Disagree|

ERIC

Aruitoxt provided by Eic:

v
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24

25.

26..

High levels of nationai income would be more effective.in raising living standards
generally than woufd 4 more equal distribution of income.

The.growth of a natton"s economy is largely dependent on the deve]opment of new pro-
ducts. .

Automation will put a lot of people out of jobs.

27.* A planned economy tends to result in a higher standard of living.

28.
29..

5

33
. 34
35.
36.
37.
38.

39.
40.

The progress of our nation depends upor the strength of our free economy.

The economy of the U.S. should be completely-self-sufficient'in regard to goods and ser-
vices.

The national government shOL\]d regulate and control all mass productron industries.
The power of taxation should not be used to regulate the nation’s economy:
People in the United States could get along completely by themselves if they wanted to.
Domestic industries which caninat compete with foreign industries should be protected
by tariffs. / < ,b/ .

The consumption of ecopomrc goods should be regu]ated by law.

The function of government shquld be both political and economic.

Producers will stop producing when production costs are equal to the price which they
' ! . N

can get.

‘Economic competltlon is stifled by the reddftion of the number of economic units com= -

peting with orie another.

e federal government should, -exercise wage and price controls in our economic
system.
Large industries can exercise complete control over the price of their products
Supply and demand determine the price of a product in our economic system.

)
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. " ECONOMICS UNIT II 3 ) :
Our American Economic System : s

a UnibExXam , — . :

p
Directions for Completi

o

. Please pul”

our name, tefst number, period number and date on the answer sheet.

. Read each Of the questions care

ecord your answers on the afi

lly and select the one best answer for each!
er sheet provided by circling the letter whith corresponds to your choice. PLEASE

" CIRCLE THE LETTER COMPLETELY. . .
If you are using ink and need to change an answer, putan “X" through the response you DON'T want. The response
‘circled without an “X™ will be considered as your final choice.

. If more than onechoice is marked without an “X " the item will be counted as wrong since we don’t know which

response is your choice.

A
B
C
D.
E
F
to’do,

G

N

. TAKE YOUR TIME READ EACH QUESTION CAREFULLY, T HT

.

1. At\u high price which of the following statements is

characteristic of supply and demand?
A. Lesser supply and lesser demand
B. Greater supply and lesser demand
C. Les;er supply and greater demand
D. Greater supply and greater demand
E. None of these E

B

A

. PLEASE DO NOT WRITE ON THESE SHEETS. Use the back of your ar:ger sheet for any figuring you may have

K, GOOD LUCK! -

B. a seller’s market. E. B ar}d C

C. anincrease in prices.

6. Which of the following proriucts is mos;alikely to be an
illustration’of a product having’ inelastic demand?

A. Automobnle
B. "Pérfume

D. Cigarette lighter
E. All of these

2. At a low price which of the following statements is
" characteristic of supply and demand?

C. Bread

7. Which of the following will tend to cause Jrlces 1n our

A. Lesser supply and lesser demand » economy to increase? -
B. Greater supply and lgsser demand A. Deflation of the value of the dollar
C. Lesser supply and greater demand B. Decrease in the supply .
D. Greater supply and greater demand C. Increased demand - ‘-
) E. None of these D. B and € only
! E. A,Band C

o o A. slowly decreasing national income. )
B. general price levels changing slowly (stable prices). 9. In economic terms, the quantity of goods offered for
C. approximately 10 percent umemployment in the sale at a given time and price is known as H
labor force. . A. surplus. . D. supply.
D. the answers provided in A and B. B. demand. E. index. '
E. the answers provided in B and C. .ot C. parity.

E

Q

RIC

3. @hnch of the following ‘is npr a charactensuc "of our
free-enterprise system" .
A. Freedom' of choice in the market place
B. Profit incentive
C. Centralized distribution of products
D. Private ownership
E. Competition - : .

. Economic stability and prosperity are characterized by

5. When supply is great and demand is low, we have
A. a buyer’s market.” .D. AandC

2

26

ha

1
+

: [
8: ¢Lhe plan the government devises to promote economic
. growth and maintain a stable economy through control
{ of the supply of money and bank credit is known as its
A. public finance pollcy
B. fiscal policy.
C. monetary policy.
D. surplus policy.
" E. deficit policy.

-

10. The central government agency, which is responsible

for analyzing and interpreting business conditions in

)

- - 00033
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13.

14.

13.

17.

Aruitoxt provided by Eic:

order to guide Congress and the President is known as
the
A. Department of Commerce .
B. Council of Economic Advrsors\
C Federal Reserve Board.

D.*Council of Business Analysls

. E. all of these.

.

Which of the followmg will tend to cause prices to
decrease? .
A. Increase in the amount of money available for
purchasing

Increase in the supply offered for sale

Increase in taxes on materials used for production
. Decrease in taxes collected from individuals and
familiesyby the federal government

. A, Band G

m onw

\

The relationship betweer price increases and wage in- z

creases is referred toas  ~
A. Gross National Relationship.
B. Aggregate Production.

C. National Relationship.

D. ‘Aggregate Relationship.-

E. none of these.

Productivity is a measure of
. how much is produced by a firm in one year.
how much is produced by the nation in one Year.__
the rate at which a good or service is produced
. the standard of living in the'U.S.
the level of-unemployment.
A

v

moOw>

L J N . ' .
The period with which eurrent: prices or current pro--

duction is compared when using index numbers is
called v
A. parity period., .
B. price ceiling. -
C. index period.

D. base period.
E. none of these.

Which of the following is not used an an indicator 10
determine business conditions?

A. National-Income

B. Employment status and wage level

C. Consumer prices*

D. Conisumer credit outstanding

E. All of these are used

The ﬁross National Product (GNP) for the {United
States for the year 1968* was approximately

A. $850 miltion D. $600%billipn.
B. $850 biilion. E. $300 billion.
C. $600 million.

If econom/c growth is to take place m the United Slales

or any country

A. there must be a decrease in per capita income.

B.

duct per year must be greater than the increase in

population. ’

the rate of increase in gross national product must

equal ‘the i mcrease»m population.

. the rate of mcrease in populauon must be greater
than the increase in GNP.

.

y

4

rd

the rate of increase in growth of gross national pro;

97
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18.

E. none of these situations would mdlcale economic
growth. oo

Which of the following is not a.reason for the American
worker being the most produétive worker in the world?

A. Americans are born with more natural ability than

othe'r people
B. Americans are makmg efficient use of modern
technology

*C. Americars"have developed eff‘cnenl managerial

19.

20.

21

22.

24.

- ability -
D. American education and lrammg programs are
superior to those of most other nations’
E. All the above are reasons for our superiority in pro-
duction o v
Dlsposable personal income is used for all the follow-
‘ing except . .

A. purchase of durable goods. ~

B. purchase of nondurable goods.

C. purchase of services.

D. savings. L. = \
E. taxes. » . s

Which of the components of GNP of the United States
accounts for the smallest percentage of total GNP?

A. Individual consumers

B. Business investors -

C. Governynent expenses

D. Foreign purchasers !

E. All account for eqnal percerflages of GNP

Which of the components of GNP of the United States
accounts for the fargest percentage of total GNP ™ »
A. Individual consumers

B. Business investors . /

C: Government expenses

D. Foreign purchasers

E. All account for equal percentages of GNP

National income includes all lhe followmg except
. wages and salaries.

dividends from cq.rporanons.

transfer payments. .

. interest from savings accounls

rental mcorne .

mon®>

The largest percentage of ndtional income is accounted
for by

A. wages and salaries. D. rent.
B. profits. E. taxes.
C. interest.

a . 3

Which of the follpwing /s included in national income?

A. Welfare payments .

B. Pensions

C. Taxes .

D. $5 allowance for being a “good” boy or girl

E. All of these would be included when calculating na-
tional income

+

.

>

* Teachers may use a different (later) year with lhc appropnalelyvdrfferem

ﬁgures
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25. If we are 10 make gqins in our level of living in the U.S.
A: production must increase faster than wages.

B. wages must. increase faster Lhan production. .

C. rproduction must match wages. ‘
D. production must decrease faster than wages.
E. production and wages have no influerice on level of

living. ’
26. The result of inflation is -~
A. higher prices and-decreaSed purchasmg power of
money.
B. lower prices and decreased purchasmg power of
money. .
C. “higher prices and increased" purchasmg powé”r of
. money.
D. lower prices and increased purchasing powér of
* money. a oA )
E‘ inflation does not affecl lhe purchasing power of -
money . —_—_—
27. The chlef' measure thal consumers can take to halt in-"
flation is 10
"A. decrease personal savings. ) ¢
B. increase personal spending. -
C. decrease personal spending.
D. demand more wages for their services.
E. none of these would help halt inflation.
28. Which of the following is not characteristic of infla-
tion?
A. Prices increase 10 unreasonable heights
B. Prices increase at a very-rapid rate s
C. Purchasing power of the dollar mcreaSes considera-
bly
D. Demand for goods and services is greater than the
supply

E. All of these afe characteristics of inflation— "
29. If the price index number for a parlxcular product was
140 in 1969 you would know that
- the product costs $1.40.
the price is 140% higher than itwas in the base
period.»
- C. the price is 40% higher than it was in rhe base
period. P . s .
D. the product costs $140.
E. the product costs $14.

w© >

. s

30. The Jargest percentage of g0vernmenl expenditures is -

for . S

A. fixed interest charges. - "
B. foreign aid. :

C. social security payments.

D. national defense.

E. agricultural subsidies. ’

. 31. The amount of money that the_federal government has

LY
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borrowed from individuals, business firms and others
is commonly known as _

A. the budget surplus. D. the fiscal policy. ‘
B. the budget ?gﬁcil. - E. the monetary policy:

C. lhe nationaf debt. .-

32. In recent years theamount of increase in GNP for the
- United States has been .

06085

0

28

A. relatively low. * D.elatively high.
B. moderately low. ¢ E." substantially low.
C. about average. :

33. In the federal budget, if the total estimated expen-

ditures exceed the estimated receipts, the government
is said to have a -

A. surplys. D. Aand B.’
B. excess. ; E. None of these.
C. deficit. = .

34. The c1rcular flow analysis of Qur economic activities in

this counlry indicates that two major sectors of our
economy are
A. government and financial msmuuons .
B. government and business.

# C. business and financial institutions.
D. business and consumer.
E. consumer and government.

-

35. According to the circular flow analysis, consumers

A. exchange their productive resources for money
with the business sector.

B. lose some of their income 10 government through
taxes.

C. channel the income they don’t spend into financial
institutions.

D. Band C.

E. A,BandC. ,

36. As the demand for a product increases:lhe price of the

product will most likely A

A. increase. D. Bor-C.

B. remain stable.”.. & E. none of these
C. decrease. ;

37. Government- subsidies are mosl frequently pand in

which of thelfollowing industries?

A. Post Office

B. Agriculture

C. Automobile R 3 .

D: Utilities .

E. All of these receive much of their mcome from
government subsidies

[4

38. An example of a governmenl-comrolled monopoly i in

our area* would be

Al ?’mmll State Bank.

B. Northern State Power Company.

C. Southdale’s Medical Building. -
D. Hub Shoppmg Center. ] . Ve
E.-All of lhese .

39. Which of the following producls would be, the best il-

lustration of a product with an elastic demand”

A. Automobj D. Salt
B. Cigarettes E. Oil
C. Bread o

40. Which of the following is the best illustration of an in-

dustry characterized as an oligopoly? " -
,A. Hair oil producers .

B. Steel producers .

C. Laundry detergent producers ..

D. Toothpaste producers .

E. None of these :

v -
* Teachers may substitute well-known firms in their own areas.
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BUSINESS LAW

/ Pretest

- ' The followfng twenty questions are designed as a pretest to fet you dlscover how much you do not know about everyday -

law problems Please cnrcle yes or no for each- quesuon

YES
YES

YES
YES
YES
YES
YES
YES
YES
YES
YES
YES
YES
: YES
YES

YES

. YES
YES
YES

.E\
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YES'

’

‘

NO
NO
NO
NO
NO
NO
*NO
NO
NO
NO

NO~

NO
NO
NO
NO
¢ NO

NO:

NO
NO
NO

1
¥
23

Are small children affected b the faw?
Do some customs have the force of law? .

. Does a crime conSlst only of an act that injures an individual?
. Is speeding a car a .misdemeanor?
May a decision by-the jury require unanimous agreement of the jurors?

. Does Jaw consist of the rules of conduct that can be enforced by court acuon"
. Do high school students enter into contracts?
. Do all contracts by law have to bg#made in writing?

st |llegal for a minor to agree hot tg marry while still a mmor"
. Is a promise to give someone a gift effforceable?
. If Grey owes $100 and djes before paymg it, is the debt dlscharged”

. May a hotel be liable for loss of a guest’s property caused by fault, of the guest?
slsa saleqthe mast common contract that most people enter into?

- May tainted meat and dlrty milk ‘be sold legally at greatly reduced prices?

. Is a'bill of sale required in all sales?

. Is a physician an employee of his patient?
. Doessevery worker receive protection under the Social Security law?
. Do all states have minimum-wage laws for women"

. Is a gambling or wagering risk insurable? - _
. Does a flashing red signal require a vehicle to come to a complete stop?

’

. g
- * . g;"‘%%ivﬁ
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VOCABULARY WORKSHEET-—Parts 1A,-1B, 1C and 11C

which best matches each of the definitions gi ven below and write or print the term in the blank which precedes the
tion. Note that the definitions are divided info sections for you;

.

BASIC BUSINESS
Personal Law and Economics: Unit I
Law and Legal Problems

Name

= -7

e ‘ Period

' Using the list of legal terms given at the end of each part of the assigned textbodk reading for this unit, choese the tefm

from that part only.

PART 1A—Terms on Page 11:;

L ] . >

1. Like cases are to be treated in like manner.

- Rules df conduct that can b®enforced by court action.

! _ 4 .
. The customs .and the usages of the people that have the force of law.

. The printed collection of case decisions.

o - - .
. Rules and regulations of government agencies having the force of law.

. A body, of basic principles stating the powers and limitations of government.

. Enactments of Congress and state Iegislatures.

. Enactments of local governmental bodies.

O 00 3 N W bW N

. A legal system that protects a .pérson when there is no adequate remedy at Jaw.

10. The rules that apply to business situations and transactions.

PART 1B—Terms on Page 19:

.
|
4 . e

N : .
1. The decision of a jury with respect to the facts in a trials

7

. -~ . * . ~ ., N .
. A series of statements seekingto support a cause of acty@or, 10 defeat it. -

. Oral statements of witnesses. ! S

.

- A tribunal established-to decide controversies and to punish wrongs.

. The power of a court to hear controversies. .

. A petition to a court setting forth the cause of action.

A ¢

. A written order commanding a person to appear in court and give testimony.

2

3

4

5. A person who has knowledge of the facts.
6

7

8

9

. The one who brings a legal action against another. .

Log

.

10. A proceeding brought by one party against another. '

PART 1C—Terriis on page 28:

~

1. Failure to dj s”omething required by law that causes injury to another.
2. Failure to perform one’s obligations under a legal agreement.

-3 Failure to obey a law for which punishment is provided.

4. Interfering with the right of a person to be free from malicious gossip.

5. Interfering with the-right of a person to be free from unlawful physical treatment.

ini-

use.the terms at the end of each part for the definitions




) > ~ ~
v - [
:
. - - d
. 6. Interfermg with the right of a person 1o possess property without interference by others.
o - 7. A crime of a serious nature pumshdble by death or imprisonment in a state prison.
A |
wg, 8. Defamation by the spoken word.
o .
A 9. Interfering with the right of a person to own, possess and slse personal property free from in-
‘ - ~ terference by olhers
~ 10. A crime of a minor. nalure. _ v )
PART 11C—Terms on page 522: °* s _
) . v 1. A contract that eslabhshes the relation of landlord and tenant. . \
' L2 The one who owns the property. ‘ s .
3. The one who is given possession of the properly ; -
4. The considération given by the tenant. '
5. A lease that may be terminated at any time by one?or both of the parties.
~ ¢ .
~ 6. A lease that exists for a definite period of ume : .
© S 7. A petiodic tenancy, where the rent is paid by the momh ' ‘
f 8. A periodic tenancy where the rent is paid by the year. )
2 9. Thb tenant transfers his or her entire interest in the lease to a third person.
. - A .
s . 10. The tenant lea/ses a part of the property for a part of the:period.
Ve 7
' ‘ - L
>
. . ¥
I
? A
¢ \) [=ryd
t24 ~, -
/ .
4 .
(4 » )
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. BASIC BUSINESS |
] o Quiz
(Parts 1A-1C-—Law Book)
* Name: hd

* Read each statement belpw carefully and etermine whether the answer is YES or NO. Indicate your choice for each
statement by circling the “Y" or the “N™ at the left of each’ statement. Read each statement carefully; take your time.
4 Please bring the quizzes up to the desk when you finish—do your own work.
. Are courts an essentlal part of the'law? ‘ -
. Is punishrrient of people for wrongdoing one purpose of the courts? -
. Are all maral duties also legal duties? N
. Are court decisions based on customs just as bmdmg on people as statutes?
s the purpose of the Uniform Commercial Code to reduce c0nfusron resulting from differences in the state”
laws? - |
6. Are the actions of an administrati agency final without th right of appeal to the courts" A ’
7. ‘Does common law find its authority in the customs of the p®¥ple? . .
8. Is the rule of precedent a body- of f fodmal written law? . .
9. Do administrative laws establish agencies to garry out governmental functions? )
10. Does a court have control over matters that are outside of ltSJurrsdrctron," o . S
11. Mdy the jurisdiction of a court be limited t0 controversies of a particular kind?
12. Does one always have a right to a jury in a trial?
13. May testimony consist of written documents, objects or prctures"
14. May a decision by the jury require unanimous agreement of the jurors?
15. Is the right of appeal limited to the party who loses the case?
16. Is a judgment holder always able to collect the judgment? . *
17. May an act be both a crime arid¥a tort? v ' o
18. To commit a tort, must a person_deliberately do.a harmful act? ‘
N 19. May words without .a display of Torce constitute an assault? .,
N 20. Is trespass limited tg entering land wrthout permission? ’

Y

.3.;'

2'22222222?222 22227
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- * Appendix 7
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a - '
R v * , ,% . . S o f o
: ’ A -7 BASIC BUSINESS YN
Lo Personal Law and Economics: Unit I ' . ‘ . : - .
s - b . . 20-Point Matching Quiz . 9 . .
w e : A * Name: % ul 2
. . Y . o "
* . "®+ Period: - - i
. - Nt
) Read the statements or deﬁnmons grven below (I- 20) From the lrst of terms (A-X) decxde which termbest comﬁleles. b I3
\ the statement or matches the definition givén and indicate |n~the blank at th¢ left the letter corresponding to your choices. - y oL
Not all ternis will be used—each term should be used only g JLEASE PRINT YOUR CHOICES CLEARLY INTHE - :
- ‘BLANKS."TAKE YOUR 'I'IME—READ CAREZFULLY . » ) ) /
VA Admlmslratlvé law G Defendant« M Ordmanc‘és‘u - 'S, Subpoena ~ . *
. B. Assignment of lease H. Feldny . N. Plaintiff ~ = ° * . Tenancy abwill . ° o »
C. Breach of contract L. Jurisdictiofr. - * O. Rent - ' . Tenancy for years °
'D. Common iaw J.Law , © P. Rule of precedent V. Testimony - o :
E. Complaint K. Lease -/ & Q. Statutes * - W. Tort -8 .
" . F.Crme . L Mlsdém'eanor R. Subletting . X Verdlcl .
S o ‘., o s
— 1. Rules'of conducl- that can be enforced by court — 12. Failure l%)erform one’s oblngauon under a legal i
.. action. | . . . . agreement. b
e 2. The cusloms and the usages of lhe people that * ____ 13. Failure to- obey A‘Iaw for whnch pumshmenl is
. haye the fprce of 1&w. <, . . proyided.
3. Rules and regulations of governmenl agencnes _ 14, A crime of a serious: nature pumshable by dealh .
having the force of law. , or lmprxsonmenl in-a state’ pnson N
“
= 4 Enactments of Congress and state legrslalures " ____ 15. A crimé of a minor nature. ’
5 Enactments of local governmenlal bodies. ' __ 16.. A contzact that eslablnshes lhe relation of land-
___' 6. The decision of ajury wrlh respect 10 the facts in lord and tenant.
: a trial. - ____ 17. The consideration glven by the lenanl ‘o’ the
C : 7. Oral statements of witnesses. e C, landlord. .
’ ' ot ' coe ——_ 18. A leage  that may be terrpinated at any time hy .
~<—— 8. The power of a_court-to hear controversies. one o-both of the parties. . ;
— 9. A written order commandlrgg a person to appear
. in-court and give tesumOny . % — 19. A lease lha% exists for a det‘mne ;;(;rlod of time. ) .
S ’ ____- 20. The tenant leases a part of the property 11 of
v
- 10. Thelhone who brmgs a legal actlon against- - the property. 0 ‘another party for a part®¥ the.
. zanother.., A S g " period of fime covered by the leasg. .
1l Fallurc o do someﬂn?}g requlred by law that ) .
cause"somjury to anothe - i - .
"o ) .
. . g - 1
® : - p & : -
" ﬁ . ! ~x 4 . . FEEAN
" - ® - '
‘ ) A N ’
« . 0 'Q ' ° . -~
- . Agi a, ~ . . i N N
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. . " / é:g_ﬂ . égp P - . ! -
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BASIC BUSINESS
Personal Law and Economics: Unit I
Exam

 Test Numtfzgr

4

R . ,."

g

Read each question carefully and demde on the one best aver Circle or darken the letter on' the answer. sheet whlch cor-
responds to your choice. If you need to change a response X" out the response you don want. TAKE YOUR TIME—
THERE ARE ONLY 40 QUESTIONS TO THIS EXAM. Take as long as you need. Bring your papers to the front of the
room when you have finished and please keep quiet so everyone has an opportunity to think while they are finishing the

.

ERI
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4

.

“exam! GOOD LUCK! ~ .

)

1. Laws passed by the United States Congress are known
. as
A. constitutional laws.
B. administrative laws. E.
C. common laws.

D. statutes.
torts.

2. A crime punishable by a fine only is a (an)
A. felony. D. misdemeanor.
B. breach of contract. . E. injunction.
C. tort. :

3. A judgment in a trial is rendered by the
‘A. jury. D. attorneys.
B. judge. E. defendant.
C. bailiff, . TN

4. A verdict in a trial is arrived at by the'
A. jusy. = * D. attorneys.
B. judge E. plaintiff
C. bailiff.

5. If an individual was caught speeding and issued a

ticket, which of the followmg would classnfy his legal
" wrong?

A. Breach of contract

B. Felony

C. Misdemeanor

D. Tort

E. No legal wrong involved

6. If an individual was convicted of perjury at a trial de-
fending one of his “buddies,” which df the followmg
would classify his legal wrong?

A. Breach of contract ¢

B. Felony .

C. Misdemeanor

D. Tort

E. No legal wrong involved .

v

7. The Geneva Convention; a set of laws governing the |,
.care and handling of prisoners of war, would be an ex-
ample of
A. natural law.

[

D. common law. -

- .
»

B.. mbral law. E. international law.
C. Roman or civil law. :
8. When we assume that an individual is truthful or
honest in his dealings with us, we assume that heis act-
ing under the unwritten and unenforceable
A. natural law. D. commen law.
B. moral law. E. international law.
C. Roman or civil law.

. When reference is made to the /aw or rule of precedence,
reference is being made to which body of law?
A. Natural law . D. Common law
B. Moral law E. Roman or civil law
C. International law ~ i

10. The major purpose of the Uniform Commercnal Code

is to
A. standardize (make more uniform) the local, state’
and federal laws. -

. Standardize (make more umfbrm) local and state -

laws.
. standardize (make more unrform) state laws—
. among the various states.
. standardize (make more uniform) all federal laws.

. none of these.\
‘ §

The institutions used in our society to enforce the law
f society, to determine rights of parties where conflict

%nses and to provide remedies for enforcement of
ghts are known as '

A. courts

* B. constitutions. -

C. Congress. .

D. legislatures.

E. Federal Bureau of Investigation. ..

a0
12. The highest court of appeal in our state court system *
is called
A. Minnesota Cour-t of Appeals.
B. Minnesota Appelate Court.,
L

* Teachers may substitute courts in their own states.




13.

15.

/‘

C. Minnesota Supreme Court. ,
D. Minnesota Court of Statutes. '

"E. Minnesota Adminjstrative Court. ,

Which of the following would .be considered a local
court—a court with jurisdiction ¢overing ohly a small
territory?

A. County Court

B. Justice of the Peace Court

C. Superior Court -

D. Circuit Court

E. Court of Common Pleas

. The Supreme Court of the United States is composed
cof ___ members.

A. three D. nine

B. five .E. eleven

C. seven .o
\ 3

Most cases mvolvmg v10|at|on of federal statutes

‘would first be heard in

A. US. Supreme Court. ;
B. U.S. Court of Appeals.

.C. State Supreme Court.

16.

17.

18.

19.

20.

o 2L

Q
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D. State Superior Court.
E. US. District Court.

The individual against whom action is being brought in a
coury case is known as the

A. plaintiff. D. defendant. ‘
B. complainant. " E. appﬁ}late.
C. attorney: . ,

y

The decision of the jury in a court case in known as the
A. verdict. D. subpoena.

B. judgment. E. summons.

C. jurisdiction. -

)

The written accusation of a grand jury indicating that
these jurors feel a specific individual may be_reasona-
bly suspected of havmg committed acrime is known as

a (an)
A. verdict. *D. execution. |
B. judgment. . ~ E. pleadment!

C. indictment. #

Jusuces of the United States Supreme Colirt are

A. appointed by the President of the U.S.

B. appointed by the
firmed by the Senate.

C. dppointed by the Presid¢nt of the U.S. and con-
Qrmed by the House of Representauves

D. appointed by’the Senate.

E. appointed by the Fouse of Rep-'esentatwes

The written order issued by a court otdering a person
to appear in the court as a witne¥s in a trial is called a

A. summons. >~ D. judgment.
B. subpoena. E. pleading.
€. complaint. ‘ -

»

If an individual fails to perform a duty he or she agrees
to in a contragt, he or she is considered to have com-

2 )

- ., 00042
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esident of the US and con- ‘-

22.

23.

24.

25.

26.

27.

28.

29.

30.

31

- A. perjury.

. A. execution.

A. tort. D. breach of contract.
B. felony. E. crime.
C. misdemeanor. :

Which of the following is nor a tort?
A. Conversion
B. Slander
C. ’§peed‘ing . .
D. . Trespass :
E. All of these are torts
g %

Which of the following would not be cIassnﬁed as a
felony?

. (Murder !

% obbéry
C.#A crime for which punishment is death :
D. Crime for which punishment is city Jall
E. All of these are felonie

An order issued by a judge preventing a person or per-
sons from performmg a certain act or acts is knows as a

(an)

A. injunction. - D. tort. )
B. indictment. E. felony.
C. execution. *
Libel is a form of v

A. nuisance. D. fraud.

B. defamation. E. conversion.

.C. negligence.

Steallng is one form of - .
A. nuisance. ¥ D. fraud.’
B. defamation. E. conversion.

C. negligence. .

The failure to exercise the degree of care requ1red by
law- constitutes
A. nuisance.

B. defamation. .
C. negligence.

D. fraud.
E. conversion.

Taking money which is in your care but which belongs
to your employer is known as

D. robbery.

E. libel.

’

B. embezzlement.
C. arspn.

, Y
The power of a certain court to hear certaih controver-
sies or cases is known as its
D. petit.
B. indictment. E. equity.
C. jurisdiction.

Published court decxsmns are found in books known as
A. blue books. D. reporters.

B. statutes. E. petits.
C. laws.

. ’
The common law consists of -

A. rules designed to protect people when no other ade-
quate rermedy exists.

B. decisions of courts based upon the customs and
usages of the people.

" C. ordinapces..

r
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32.

33.

36.

-

}

-B. rent.

Y

]

D. all of the above.
E. none of the above.
If Jones gives false testimony in a cogrt proceedlgg, he
is guilty of”
A. conversion.
B. nuisance. ( .
C. negligence.
k]
A contract that gives one person possessmn and con-
trol of the real property of another is “
A. sybletting. D. tenpancy.
E. none of these.

D. perjury.
E. none of these.

C. lease.

- A lease existing for an indefinite period of time with

rent due at stated intervals is a (an)
A. assighment.

B. periodic tenancy.
C. tenancy at will.

D. tenancy for years.
E. none of these.

- A lease that exists_for a specific perlod of ume con-

cerns

A. renting.

B. periodic tenankgy.
C. tenancy at will.

D. tenancy for years.
E. none of thgse.

A lease may be terminated in which of he,follo';ving
ways? -
A. Surrender

B. Eviction

C. Mutual agreement ,

€. D. Expiration of lease
E.Auofmaey

- 3

— X P B ‘E
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37. A contract whereby a tenant grants to another all his of
her rlghts to the property for a part of the ume the te-
nant is entitled to it is a (an)

. A. assignmient. D. ferminating.
B. periodic tenancy. E. none of these.
C. subletting.

38. If a tenant wishes to move and is under a lease he or
she may
A.- just move out.
B. refuse to pay rent if forced to stay.
C. sublet. .
D. tear up the lease, thus endingrit.
E. none of these. R
39. The landlord has the reSponS|b|I|ty and liability to -
. make all repairs.
keep up the yard and lawn.
make sure tenant has made all repairs.
. pay the taxes’”
add on rooms at the request of the tenant.
tenant has the responsibility to
. pay the rent.
make some repairs.
. a third person who might be injured
. the landlord if he sublets. &
al] of these

40.

moOwy» > mUOW>

o

36 : ’
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BASIC BUSINESS

Pd@ibnal Law and Economics: Unit 11 ~
onal and Consumer Contracts
MY } Name a
: 5 Period

VOCABULARY WORKSHEET—Parts 2A, 2B, 2C, 2D, 2E, 2F and 2G .

Using the list of legal terms given at the end of each part of the assigned textbook reading fyr this unit, choose the term
which best matches each of the definitions given below and write or print the term in the blanri\which precedes the defini-
tion. Note that the definitions are divided into sections for you; use the terms at the end of each part for the definitions
from that part only. o . )

L
t .

PART 2A—Terms on page 37: ‘

1. Rights in tangible or intangible movable things. .

2. Legally enforceable rights in anything subject to ownership.

. 3. Rights in land and things attached permanently to it.

4. The crime of deliberately setting fire to another’s building.

5. An agreement that is not enforceable in the courts.

6. A contract that the courts will enforce against one of the parties but not against the other.
N *

7. An agreément that is enforceable at law.

8 One who makes a promise.

9. Another name for personal property.

o Gy 10. Not contrary to law

PART 2B—Terms on page 48:

1. One whose mind is unsound, de[anged, or seriously defective. .

2. An adult’s action of affirming a contract made during minority.

3. A tort of false representation.

4. In most states, a person under’ age 21. .

-

5. One who has capacity to contract.

S i 6. That which is reasonable and proper for one’s maintenance.

A4

7. A statement or an act showing an intent not to abide by a contract.

’ 8. The age at which a minor becomed of age.

'

L} [N
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PART 2C—Terms on page 60:

ment.

3. The party to who

* PART 2D—Terms on page 72:

PART 2E-~Tefms on page 84:

L 3. The rate of interest specified by statute when no rate is Stated in the contract.

offense.

P
PART 2F—Terms on page 94:

m an offer is made.

5. The party who makes an offer.

6. The assent to an offer.

1. A belief, not factual. .
2. False represéntalion or concealment.
3. Improper persuasion.

4. That which is intgnded to influence action.

3

S. Threat of force ar act of violence.

1. One to whom a claim is owed.

ment regarding the amount of a debt. .

il : 4. One who owes an obligation.

4
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2. Agreement by ?h parties to do or not to do a certain thing.

4. A contract to keep an offer open a cerfain length of time.

7. An accepiance that varies or qualifies the offeror’s proposal.

8.. Withdrawal of an-offer before acceptance.

A
1. A contract in which bribery is to be used to influence legislation.

2. A lender who charges an excessive rate of intérest.

1. The saving of life or the preserving of health or property.

9. A permit to do something that wbuld otherwise be unlawful.

q

2. Refraining from doing what one has a right to do.

§

4. The charging of interest on a loan of money beyond the maximum rate.
5. The rate agreed upon by the parties to a contract for the lending of money.

6. A bet on any event, the happéhing of which depends upon chance.
%

1. A proposal that expresses the willingness of the offeror to enter into a legally binding

4

agree-

8. Accepting any money or pry@ in return for a promise not to prosecute a criminal

3. Mutual promises of a debtor and creditor to refrain from going to court to settle a disagree-




, ‘ : o |
. 5. The agreement of all creditors to accept a proportion of their claims in full satisfaction xyx )

debtor’sgbligations.

6. The thing person asks another to do in return for his or her promise.
\ .
; . e SN
. s a .

PART ﬁ—Terms on page 107: ' . . -

’ _ . 1. A contract in which the agreement of the parties is shown by their acts or conduct. *

- 2. A comtract in which the agreement of the parties is shown by their spoken or written words.’
o

¢

3. The rule that declares the writing 10 be the only evidence of the agreement. '

r 4. A writtén contract that must be in some special form to be enforceable. -

. . : ¥
5. A contract to which a seal is attached. & .
4

6. All contracts that are not formal contracts. ,

7. A wrillen contract that must meet special requirements such as the use of ceftain words.

. s

L 8. A law that’requires certain agreements to be in writing 1o be enforceable. .
|

’ : 9. A contract that has been fully performed. ‘ R
o it 10. A contract that has not been fully performed.
£ . -
Q " ‘
I v ¢ o
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BASIC BUSINESS
Personal and Consumer Contracts ' ' .

’ / . ' * leliz

~ ’ . l‘ \% Name

Kead the statéments or definitions given below (1-20). From the lidt of terms (A-T) decide which term best completes
the statement or definition given and indicate in the blank at the left the letter corresponding to your choice. Each term will

-

be used only once. , - . .
.} 4 ’ ’

A. Arson - F. Disaffirmance K.Option P. Undue influence

B. Concealment’ G. Duress L. Personal property Q. Usury 2

C. Consideration H. Fraud M. Ratification R. valid :

D. Contract rate I. Legal rate N.Real property * -, S. Void

E. Counteroffer J. Necessaries O. Revocation « T. Voidable

. .

—— L. Rights an individual has in tangible, mova- — 11a The rate of interest specified by the statute

ble things such as clothing; automobiles, and
radiosare____—_ rights.

when no rate is statel in the contract is
known as the of interest. .

——— 2. A contract where a minor purchases an owt- A contract entered into becauge of a threat of
* boardmotorisa______° contract by the harm is voidable because it was entered into
minor. . under____ |
——— 3. Charging a rate of interest in excess of the — 13. Rights an individual has in a home, a lot or
maximum rateiscalled __ | place of business (if he or she is the owner)
. .+ ——— 4. If the seller intentignally conceals important areknownas_______ rights.
T facts that have an effect on the buyer it is When a minof becomes an adult and makes a
calle . : -~payment on a past contract this act con-
— 5. When the offeror wants to cancel his offer stitutes_________ of this contract.
. and does it in a proper way it is can be a form of fraud.
S called | - The amount of interest printed in the agree-
6. A proposal made by the offeree that changes ment is known asthe_ |
the original offer makesita___ . . A contract in which the offeror agrees to keep
7. If a contract for an -automobile is made be- the offer open for a specified period of time is
* tween an adult and a minor, the contract is calleda (an)_____ ~ | :
) . a_____ contract from the adult’s A wager on the Super Bowl which was in writ-
*  standpoint. . ten form and signed by both parties would be
. —— 8. The contracts of minors are always enforcea- a(an)_____ contract.
: - ble if they pertain to____ . When a minor decides to avoid a contract for
) — 9. Some people such as doctors and lawyers ~a luxury item; this act is known
must be very careful when contracting with as— - .
their clients because of ___ | An agreement to destroy®property by fire
——_10. Each party to a contract must contribute , would constitute an act of .
¢ something; thisiscalled .
h . v
\
]
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§ ‘ BASIC BUSINESS
) . Unit I1 Exam: Personal and Bnsiness Contracts
s ~ (Chapt. 22 Consnmer Book, Parts 2A-G Law-Books) -

" '_ | , 7 ) " Test No. \

Reach each of the folloxi'mg statementsgquestlons definitions or the like carefully. Select the besr response from the
five which fellow each item and indicate this response on the anwer sheet by circling the letter which corresponds tq your
choice. There are only 25 questions so you have plenty of time. TAKE YOUR TIME. GOOD LUCK! L/\

- 1. Jones, an 18-year-old Richfield resident, purchased an A.-14. D.-21. ' B¢

- automobile from Swanson, a 22-year-old Bloomington ’ B. 16. _ E. 25.
resident, for $396. What essentlal elementof a gontract C. 18 '

was missing? , = : ]
8.'Which of the following would most likely be con-

A. Competent parties .
B. Mutual assent (agreement) sidered a necessity to an 18-year-old"high school gradu-
C. Legal agreement ate who has moved from hlS£arens’ home?
D. Offer and.acceptance } A. Stereo . ) 4 .
E. Consideration : ‘ T B.. $125 suit .
: C.” Automobile
‘2. Ames purchased fence parts, wire and gates and - ) D. Gasoline for automoblle
enclosed his suburban land. After he completed the E. $10 worth of groceries
work, the materials would be considered to be e ' :
A. chattel property. D. statute property. : 9. The two necessary elements of mutual assent or agree-
-B. personal property.  E. county property. ment are
C. real property. A. offer and acceptance. .
. B. executed and executor.
3. A contract which can be enforced by one party, but C. assignor and assignee.
cannot be enforced against him is- known as a D, implied and express.
contract. : E dlsaffrmance and ratification.
LA, valid - - D. executed . ‘.
B. voidable E. negotiable 10. An advertisement in the Richfield Sun by a used car
C. void - dealer indicates he's willing to sell an automobile for a
N specified price. Your grandfather goes to the used car
" 4. All contracﬁs made by minors which are not for neces- dealer and offers him this price. The car dealer refuses
sariesare _________ contracts. . to sell. Can your grandfather force the auto dealer to
A. valid < e D. formal . sell in this instance?
B. voidable E. negotiable A. No, not unless your grandfather lives in Richfield.
C.'void . " B. Yes, an offer has been made and your grandfather
. . T ' has accepted.
5. Which one of the following could!nor be considered C. No, advertisements.ar'e not considered to be offers
legally as a competent party to contract? . - in most instances.
A. 2]-year-old housewife - D. Yes, your grandfather could sue for misrepresenta-
B. 67-year-old caretaker = . tion if no agreementis reached.
+ €. 59-year-old retired mail carrier on a pension E. No, this is not undue influence on the part of the
D. 60-year-old mental patient at state hospital auto dealer.
E. 23-year-old hospitalized after broken hip in auto - R
accident o 11. Which of the following is nor one of the ways an offer
: - R _ ~ may be terminated?
6. A statement or act whlch shgws intent to break a con- A. Definite refusal By an offeree ;.
: tract on the part of a minor |s.known as B. Death of the offeror
A. for‘beargnce. D. dlsafﬁrmaqce. C. Counteroffer by an offeree
\  B. ratification. E. fraud. 3 D. Revoration by offeror before acceptance
C. duress. ’ E. All of these legally terminate an offer
7. The agg of majority for males and females in our stite - 12. Killebrew wrote Chance offering to sell him his 36-
is ' ' ounce bat for $10 and stated that'if he didn’t hear from
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Chance within 10 days he would consider the offer ac-
cepted. Chance made no reply. Was there a contract?
. No, the acceptance must be unconditional.

Yes, there is an offer and acceptance here.

No, the price of the bat is much 100 high to be en-
forced.

. Yes, the acceplance is-indicated by adack of action
or words.

‘ No, the acceptance must be mdlcaled by some word
. . or act. .

. . I —

A man is talkdd into buying a chest of drawers because
the salesman, who knows what it is made of, says it is
made of “solid cherry™ when in fact it is maple veneer.
| This is an example of )
A. duress.
. B. fraud.
= C. undue influence. .

m o Owp

D. misunderstandipg
E. good salesmanship.

14 A salesman selling TV sets made the following staie-
ments. Which of these statements would nor be a basis
for fraud if a purchaser later wanted to return a TV set
he purchased from the salesman?
A. “The cabinet is made of solid mahogany™

“The piclurﬁ\lube has a two-year warranty”
. “This TV setgives true color”

.- “This TV sdi can bring in both VHF and UHF with
4

a1

out an adagiter
itch glves instant sound and picture.i

A1)

™ UOFD

“This new

A guardian who gains personﬁl profit from an unfair
. contract made between him and the one he should be
. protecting is said to be guilty of .
A. duress. * ~D. misrepresentation.
a B fraud E. concealment.
. C. undue influence. .

.

_A man enters into an agreement because of a threat to
do bodily harm to his wife and children if he doesn’t.
This is an example of L
A. duress. - D; misunderstanding.,

B. fraud. E. concealment.
C. undue influence.~ <

17. A teachersigned an order for an expensive set of books

(3250) because he hurriedly read the order form and

thought he was simply requesting an examination copy

of a single book under no other obllgauon This is an

example of

A. duress.

B. undue.influence. .

‘C. concealment.

D. mistake that does not affect the agreement. ‘
E.

mistake that renders the agreement void.

18._The maximum interest rate on written contracts in
our® state is

A 6% ‘ D. 4%
B. 8% E. 18%
.C. 10%

19. Which of the following types of agreements would be
an example of a legal agreement in our state?
A. Agreement to restrain trade

e

“EMC R
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B. Agreement 1o pay usurious interest

C. Agreement affecting marridge of adults
D. Agreement 1o éngage in a lottery

E. All of these are illegal agreements

. AN
20. Zeke engaged fgr~$8 per hour the services of an

unlicensed electrician with 10 years of experience to
wire his home in an area where only licensed electri-
cians may wire. What element of a contract is missing
in this agreement?
‘ A. Competent parties

0 B. Mutual assent (agreement) =
C. Legal agreement
D. Offer .
E Acceptance

Which of the following is nor one of the ﬁve essendial _
elements of a contract?

A. Competent parties

B. Printed form

C. Consideration

D. Mutual assent

E. All of these are essential elements

21

While Temple was ill, Bush, a neighbor, harvested
Temple's crops without his knowledge. Temple was
grateful and upon arriving home from the hospital he
promlsed Bush $100. When Temple failed to live up to
« -his promise, Buss%vsued him for the $100. Would Tem-
ple have to pay? ~
A.’Yes, all elements of a contract are present
B. No, past acts are not consideration for later pro-
~~ mises
Ceres past acts are valid consideration for later pro-
mises
D. No, the amount is under $500 so it must be written
E. Yes, being incompetent did not relleve Temple of
his debts ‘

23.

LIEN

24. Which of the following contracts must. be in writing ?

A. Purchase of an automobile for $300

B. Sale of a lot in Podunk for $483

‘ C. ’10-month note with the bank for $287
* D. 6-month employment agreement

E. None of these needs to be in writing

Which of the followingagreements does not have 1o be

in writing? .

A. Purchase of 1970 automobile ($3,300)

B. Sale of apartment building

C. Agreeing to cover your brother-in-law's debt for

$35.78
D. 2-year note with the bank
E. All of these must be in writing

25.

-

-

i) )
.

* Teachers may need to change answers 10 correspond to their states.
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. - - . Foreword

- \ . s

. .
The Joint Council on Econdmic Education is pleased to make this publication available
to business educators who desire to include.more economics in their general and basic busi-
ness courses. It is intended to serve as a curriculum development document to be used by
persons charged with redesigning present course offerings. Hopefully it will stimulate more
extensive economic education activity among business education teachers because econom-
ic education is a crucial factor in the nationgl effort 1o raise the level of economic decision-
making. )
We are indebted not only 1o Professors Ray Price and Charles Hopkins for their editorial
services but also to the Business Economics Curriculum Project Coordinators: Thomas
Duff, Richfield, Minnesota; Catherine Merrill; Fulton County, Georgia; Odessa Wyckoff
and Eunice Judd, Oklahoma City, Oklahoma, for their untiring “front line™ energies within
rtheir school systems. Others who contributed professional expertise to raise the quality of
the curriculum through on-site consultation, manuscript review and teacher education were
Dr. Herbert Jelley and Dr. Clayton Millington of Oklahoma State University, Dr. Theodore

- Boyden and Dr. Charles Boardman of Georgia Statg University, dnd Dr. John Helmberger

and Dr. Darrell Lewis of the University of Minnesota. These individuals represent the best
in cooperativeé services rendered by universities on behalf of school systems.

B!
Organizationally we must also credit the {National Business Education Association ang

Delia Pi Epsilon for constant encouragement and endorsement of the objective that eco-
pomic literacy can be achieved through effectively combining business and economic educa-
tion. Of course, the Joint Council's Oklahoma, Georgia andgMinnesota affiliates were instru-
mental in providing supportive human, financial and material resources which loca‘: cur-
riculum projects requite. Certainly the individual school districts and their administrative
and teaching staffs deserve mugh praise for laking lhe'inilialive‘and moving into uncharted
waters with a resolute convictiohthat the job of economic education can be tackled through
cpoperative action by teachers, community leaders, and universlily scBlars. Perhaps this _
curriculum document will encburage other school systéms 1o join in the process.

. 35 S. Stowell Symmes
' Director of Curriculum

. [
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The following instructional activities are selections from three business-economtics cug- -
 riculum projects. The purpose of these projects was to develop several.patterns of economic

‘education to bemade available to other school systems.as aids to improving the economic -
competency and understanding of students through the Business Curriculum. The projects
were carried oyt in three school systems: Oklahoma City (Oklahoma}, Odessa WycofT, Pro-
. Je%t Coordinator; Fulton County (Georgia), Catharmeﬁ Merrill, Project Coord tor; and
Richfield (anesota) Thomas Duff, Project Coordinator. Funding was provilied by the
Joint Council on Economxc Education, Affiliated Councils or Centel% angd the local school

dlsmcts o
=,

-

- Ray G, Pric_e
Charles R. Hopkins *
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Thé teachers who participated in the Business-Economics
Curriculum Project suggested the use of a varigty of ac- -
tivities. These proposed activities were used in several
dlfferen!, business subjects to help students to develop eco-
nomic understandmg .

The major contributions of business education to the
development of economic understandings is through the
basic business subjects. It should be noted, however, that
some eccmomlc understandings can be developed through
the vocational business subjects. One subject that provldes
ample opportynity for presenting economic concepts is book-
keeping/accounting. All the project schools used many units
in accounting to develop economic understandings. The
following are examples of those used: profits, credit, taxes,
business organizations, and capital formation.

Most of the instructional activities submitted by the par-
ticipating schools were 'used in basic business classes.
Therefore, activities selected for inclusion in this report are
for use in the basic business subjects.

J Q
ERIC
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Instructional activities included were selected because
they illustrate the range of techniques that were used in the
classrooms of the projéct schools. No formal evaluation of
the effectiveness of the activities was conducted.

The activities are not necessarily recommended for use in
their present form, but rather to be used to stimulate other
ideas that may result in creative teaching. Any ofAhe learning
activities reported should be modified to fit/Students, sub-
jects, and needs of a particular situation. Eor example, ac-
tivities suggested for use at the 9th or 10th el_#vel may be

e. The reverse is

appropriate for use in the 11t
The activities ar¢ organized according to levels rather than

also true.

\% specifi¢ subjects—General Business (grades 7, 8,9 and 10) |

d Advanced Basic Business (grades 11 and 12). The basic
business subjects from which the majority of the activities
were selected were: General Business; Consumer Econom-
ics; Business Law; and Advanced Basic Business (dne-year
course combining Consumer Economics, Busmess w and
Economics).

’
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ACTIVITIES FOR USE
IN GENERAL BUSINESS

Activities 1-9 were presented by the teachers of Fulton Cour?ly (Géorgia).

ACTIVITY 1 .

Idea: Strip Booklet

Purpose: To reinforce understanding of the role of
banks in creating money. M

Procedures:: Develop through discussion the points listed

below. Students.indicate understanding of dis-

cussion through illustration of the relation-

ship of these ideas by preparing a strip

booklet. .

1. Who makes money? The government?
Banks?

4

.

. 2. What is money? Who creates il%

3. What is legal tender?
- 4. Whalt is deposit currency ?
5. What are bank credit limits?

o

. ACTIVITY 2,
- Nﬁldeéi ‘Guest Speaker

Purpose: To familiarize students with busiress careers,
current practices, and economic topics
through a guest speaker.

Procedures: Speakers can be used effectively in any busi-
ness class and on any subject.
1. Obtain name of possible guest speakers
2. Obtain permission of principal 10 contact
them
*3. Write letter of invitation outlining topic
*4_ Introduce speaker 10 administrators and to
‘ the class
*5. Prepare questions in advance to ask
speakers!

! For cx5mple, the following types of quéstions might be asked of a business ex-

+

©ecutive:

What goods or services does your firm prdduce'.’ Why these?

What costs are involved in the product of your output? Fixed costs? Variable
costs?

How important is the competition from other firms in.the same industry?

"What factors bring about_changes in the demand for your output?

How quickly can you respond to changes, in demand?

How is your firm affected by the business cycle—by recessions and by
“boomsi .

Do your employees belong to unions? Is there collective bargaining?

Aruitoxt provided by Eic:

As would be expected, each of the three pgoject schools used a different format in preparing their suggested activities for use
in helping their students to develop economic competency. With but little change the activities are presented in the form in
which they were prepared by the teachers.

¢

v

R.G.P.
” CR.H.

*6. Wrile\gank you” note

*Student funetions

ACTIVITY 3
ldea: Case Study—Buying a New Car

Purpose: Analyze advertisements and compare finance
charges

Procequres: Each student is given $1,000* cash 1o use as a
down payment on a new car. The car is
chosen from pampbhlets and pictures received
directly from car dealers. ‘

The total price of the car after subtracting the

down payment then either has toipe paid in
. instalments to the bank or the A¢me Loan

Company. )

*Note: This is in theory—not cash!

1. Students choose a car and itemize extras.

2.-Determinestotal cost of car and amount of
down payment. ]

3. Subtract down payrfient from total to deter-
mine amount to be paid in'instaiments to -

bank or Acme Loan Company. B
4. Given rates (approximately as of March,
1972) ,

Bank Advertisement—11.08% interestper year.

Loan to be repaid in 3 years. 11.12% interest

per year. Loan to be repaid in 2years. No pay-

- ment for 3 months. We'll ¥ig free. Payment
holiday option.

How are wage rates established? How important is worker productivity ?

What government regulations apply to your firm?

What taxes—federal, state and local—do you pay?

How do you relate to other businesses in this community? To what extent do
you use local suppliers, for example? Local transportation firms? Others?

How is your business affected by international economic matters? Do you face
strong foreign competition? Do you sell your output abroad? Are you
affected by such things as 1ariffs, quotas, export subsidies, changes in the |
value of the dollar?

How do banks serve your business? Are you affected by such probiems as
*“tight money™ and high interest rates?

~ 00058
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Acme Loan Company Advertisement—14% 'in-
terest per year. Loan to be repaid in 3 years.
14.57% interest per year. Loan to be repaid in
2 years. No payment for 4 months. Need only
small amount of collateral!

5. Each student should figure exactly how
much payments would be per month from
N the bank and the loan company. Also deter-
mined is the total cost of a loan from each
source. Students then make a choicg be-
tween bérrowing the money from the bank
or the loan company and whether to bor-
row the money for two or three years.

ACTIVITY 4
Idea: Skit-with Tape and Slides

Purpose: To provide guidance to business education
students preparing for careers in the business
world.

19

P
Procedures: Opportunities Unlimited in Business Education
i1s a sample script about business education
courges that can be presented by means of
slid®s and a tape. '
1. Formulation of script
2. Selection of actors
3. Taping of narrative °
[ 4. Photographing scenes to accompany narra-
. tive :
5. Making slides of photos
6. Synchronizing tape and slides
7. N—Narrator »
S—Students

OPPORTUNITIES UNLIMITED IN BUSINESS
- EDUCATION .

Narrator: You are about to chart your course to take your
boat through the channels of education to the secure land-
ing in a future career. Let us look first at the broad base of

~ education that you will use to give you needed building
blocks for your career. You will need to follow the school
curriculum that requires you to take English, social
studies, mathematics and science. You will ha many
choices to make as you journey through your high school
program—be sure that you make the choices best suited to
YOUR needs. Remember to talk over decisions with your
counselor, your teachers, and your parents.

Now we will talk about specialized training. We will
take a look at what Business Education can do for you.
Ho ay you participate in a sB;cialized program in the
8th frade? You may start your program with the most
widely used machine in the business world—the
typewriter. ,

Student: You mean you can learn to fype in the 8th grade?

Narrator: You certainly may learn to type in tﬁ”é‘Bﬁ;: grade.
The Fulton County Schools have this proé¥ision for you to
take typing as an elective in the 8th grade. In fact, that is
the ideal time to take typing; you will then be able to use
this skill for your other classes. I am sure your teachers
would much rather read themes and other work that are
neatly typed. .

S. Maybe we are too young to learn to type.

N.

N.

. ]
] N

On the contrary, reports from teachers working with
8th-grade typists report that they do quite well. In addi-
tion to just learning the keyboard, you learn the correct
way to type themes, business letters, and reports. You
will study spelling, punctuation, and,rules that will help
you to use your language more corréetly. 'You will learn
to ke€p up with the world of business; after all, this is
your world and you need to prepare yourself to live in it
successfully. As the Atlanta Journal newswriters are
fond of saying, *“ An informed citizen is a better citizen.”

Suppose we are going to college.

Then you will surely need to be able-to type to do all your

--required themes, reports, and research papers. You may

not be able to afford to hire someone to do this typing
for you. In your typing class you will learn how to do
manuscript typing.

Think what a big-help it will B¢ to you to know how to
type your personal and business letters.

I have a cousin who took typing in high school. When he
~ went in the army, he.worked in an office typing reports.

That frequently happens. When you look at unemploy-
ment figures, you wjll notice that it is harder'to get a job

* when you have had no special training. Good typists are

always needed in business.

But aren’t these jobs just for girls? Wouldn’t these jobs
be sis‘sy jobs for boys?

It seems that boys with lon§ hair do not consider them- -
selves sissies. The statistics show that more and more
-boys are going into the clerical field—the white collar
jobs—that was once a clear field for the,girls.

What type of job training will we get in addition to typ-
ing? !

All right. Consider our other levels of business subjects.
But before we leave typing, let me remind you that you
may take typing at any grade level in school. It is only
suggested that you start in the 8th grade. Now you may
take your general business course at the 9th-grade level;
this is a course in business economics that will help you
to understand how your business world works and how
you may be an effective worker. In this course you will
receive much information that will guide you through
the remainder of your business program. S

I have a sister who took that course and she said it
helped her to make up her mind what she wanted to do.
She decided she wanted to be a secretary. /

That’s good. You need to be thinking about what you
would like to do. But remember that your typing will be
the foundation for the courses you decide to take. In the
10th or 9th grade you may be able to choose advanced
typing classes if you have completed your 8th-grade typ-
ing. It would be necessary for you to get yourtyping in at
least by the 10th grade so that you could proceed with
other areas of your program. Also, you may choose to
" take your business mathematics courses in the 10th
grade. This is a good practical course that will give you
the type of experience in working with problems that

will help you %ﬁe matt{ that is related to business.
d-hal

Then we shoul e our course in general business pro‘-\
cedures, our typing, and our business math completed
before the 11th gyrade.

Wi ) -
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Yes, that would be ideal. Of course you would also be
meeting the other requirements in the curriculum—your
English, social studies, math, science, and perhaps your

. physical education requirements. However, it is really in

the 11th grade that you must start your career chojce.

I think I would like to go into the construction industry.
They really make money—more than teachers.

That is sometimes true. Plumbers too sometimes earn,
more money than teachers. If you like the construction
industry, |ook at the bookkeeping and management
programs in business education. In the 11th grade you
may want to enroll in bookkeeping or business principles
and management or both during your 12th year. This
will give you a program that will enable you to under-
stand the operation and recofd-keeping that are a‘vnal
part of industry. Don’t you think-that this would give
you a sense of security for your future?

Yes, I do. What else could I take that would help me to
get ready to handle a job?

You may choose the clefical program—getting practice
on business machines and an introduction to data-pro-
cessing. Why not lét me discuss the clerical program
with all of you and thén you can do some thinking about
all the opportunities you will be offered. Back again tQ*
the question that was asked earller Are these jobs just

-for girls? The answer-is “no.” More and more boys are

going into the clerical field.

We are going to assume that you now have your general
business ec®homics course completed. You have had
your preparation in typing. You have had your book-
keeping (although this is not required) and pr(§ably
business math. You are ready to develop a variety of
clerical skills. You will be working now in a classroom
situation that will simulate a real office. You will be play-
ing many roles, as it were. You may be involved in a typ-
ing project, you may be keeping pagroll records, you
may be acting as a receptionist, you may be working on
displays and exhibits, you may be learning to fill in
forms de make reports, you may be learning how to
handle mail, you may be learning to plot travel plans and
costs, or you may be learning the correct techmques in
usmg the .telephone. To summarize, you will be ex-
penencmg the variety of tasks that occur in offices.

Then what will we do in the 12th grade?

You will continue to study, to sharpen and refine thése
skills that you have leained so that you will become an
expert. Perhaps you wiHl find that you like one particular
area and would like to concentrate on séme special job.

We have talked about clerical and management

programs. Now we should look at the stenographic
program where your main thrust will be shorthand.
Before we move on, may I remind you that you may
wish a combmauon of studies. You need to be a good
student in Enghsh to elect the shorthand program;
however, shorthand is very effective in implementing
your grammar skills. If you find that you cannot plan
your program to include shorthand in the 11th and 12th
grade, you should ‘postpone the course until the 12th
grade. Of course complete secretarial training puts you in
a very advantageous position in the job market. You may
find that here is where you will be able to command the

&
¥z

S.

N.

S.
N.
S.

N.

best salaries. I'm sure that you are all thinking now that *
the more skills and training that you have the better will
be your opportunites. .

Would you please suggest how we may choose subjects
in the business department wisely if we are on an
academic course and plan to go to college.

Let me say thls Your extra business skills are something
like an insurance policy. You could use your shorthand
in college to help you have a complete set of notes. You
could use your typing skills for your letters, reports and
research papers. Then, too, have you thought of this:
You may need to make money to help yourself get
through college. The many offices on campus use skilled
help; your business skills would certainly comeé in handy
in getting a part-time jbb. You must realize that during
your high school years you need to avail yourselves of
every possible course that will serve you in your future
preparation.

You are saying that I do not have to be enrolled as a busi-
ness student in order to take advantage of courses
offered in the Business Department.

Students are welcome to elect subjects in the busmess
program if they need them, regardless of the major they
may presently be enrolled in. You need to keep in mind
your required courses plus your elective courses. I hope
you understand that you may wish to go through the
business program with the purpose of going immediately
into the world of work—or you may wish to choose the
subjects that will help you in college. Of course if you
had to drop out of college, then you would have your
business skills to fall Mack on. I say agam—busmess
education is similar to an insurance policy in that it pre-
pares you for a variety of employment opportunities.

It s that the business program has something to
offer"to all of us. - -

Yes, there is something useful for everyone in the Busi-
ness Department.

Would you please summarize the mformauon that you
have given us. '

Yes, I will be glad to go overthe highlights of w)hg}/you
may expect so that you may think carefully ¢ the
choices you wish to make. However, ther
program that you may wish to consider.” This is Voca-
tional Office Training (VOT). This program would in-
volve you in a business education trammg program—
plus work experience. You would receive your voca-
uonal office training at school and then spend. part time
in an office job. . .

That sounds neat. What do we need to do to get on this
program?

J
First, find out if this program is offered in your school.
Some schools in Fulton County offer the Vocational
Office Training program, others do not. If you find this

program is available, then talk with your teachers, your

‘@ counselor, and your parents. Be sure that any choice you

00060
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make is the best one for YOU and YOUR FUTURE.

Let’s all think together now about ‘the best possible in-
dividual choices. Probably some of you are -thinking
about record-keeping and bookkeeping. You may be
thinking in terms of owning and operating your own

\
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business—s0 you would plan to take the management
courses to get the necessary background. .

[ \ .
I think I would like to be a sgcretary. Secretaries are such
an important part of the world of business.

That is very good. You must remember that in the world
of business you are going to be very important people if
you haye the preparauon to perform your job suc-
cessfully .

I think it would be good for me to start a busmeSS of my
own or go into a partnership with others.

You will learn in your management and other coursés

about the advantages and disadvantages of various types

of ownership. This will help you to determine what
choice to make.

I see a lot of advertisements for clerical workers. That
would seem to be a good field to enter, a field where
workers are needed.

I read a lot about data-processing. That seems 0 be the
trend of the future.

»x
Yes, and in your clerical program bookkeepmg, busmess
math, and office machines course, you are going to be
given background in data-processing. Of course it all
starts with your typewriter. -

1 am sure that you are thinking now that you'will need '

all the training you can get. There are courses that you
may,choose to elect. Business law is a‘ourse that would
help you to understand the functioning ofour laws as ap-
plied to business and individual transactions in the busi-
ness world. This course would be helpful to anyone. The
consumer economics course would Be helpfulsto anyone
in understanding the role of the consumer in our
economy and the necessity for making wise choices in
the selection of goods and services. Then, certainly, the
business principles and management course will ilelp
you to understand the organization\pf business and how
to apply this information to your own needs; this course
-is very important to those of you who may be going into
business for yourselves or as manager of some area of
business. -

We should be very well informed about what is going on
in our business world. 1 think it is very interesting the
way our country. operates the free enterprise system.

It is most important that you, as future wsrkers and
titizens, know how your economic system works. You

# must learn to understand and communicate effectively.
Speakmg of communications, .you will have an .oppor-
tunity to study BUSINESS COMMUNICATION in your
Business English course. You will learn how to compose
effective business correspondence—a MUST in the busi-
ness world. You will study how to be an effective partici-
pant in group discussions. You will learn to read and
analyze materials. You will learn ‘the importance of
developing your own individual communications skills
so that you will be effective in your business and per-
sonal relationships.

You see that you do have OPPORTUNITIES
UNLIMITED in the business education field. You may
decide to be a typist, a file clerk, a secretary, an office
machines operator, a receptionist. You may decide to go
» into business for yourself or-go inte the field of manage~

%

S.

\ ‘
ment. You may decide to'go into data-processing. All the
way through your program you will be relating to the
economic concepts that prevail in our free enterprise:
system. You will become acquainted with the market
system, government controls, natural and human
resources, standard of living, choices in buying goods
and services, fluctuations in the stock market, our mone-
tary -and fiscal policies, employment, transportation,
"labor and management relationsHips, competitive buy-
ing and selling, and comparison of our economic system
with other economic systems.

I think that I can now begin to make wise decisions for
my future carger.

4

N. That is what 1 wanted to hear. Now is the time to start
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. your planning to enter the ranks of the gainfully

employed Good luck to all of you.

< . ACT IVITY §
Idea: Filmloop .
Purpose: To involve students in illustrating how com-
) . petition affects prices. To illustrate long-run,
. short-run, equilibrium prices.
Procedures: 1. Study carefully the subject that'is to be pre-
. sented.
- 2. Write the story
T 3. Determine a series of pictures that would

tell the story without the use of words.

4. Get the pictures drawn.

5. Put the pictures in sequence.

6. Look at them and let others look at them to
see if they can piece together th‘e story that

~ you intended.

7. When at last the story is so clear that_you
feel anyone could understand it, send the,
pencil-drawn pictures to audio visual to be
made into a loop. i

8. If the loop does not turn out well it could
be that timing for each frame has not been

% correctly given. Don’t give up! Make ad-
9 justments where needed.
\
ACTIVITY'6
Idea: Student’s Choice: Students choose their own
methods to present theirmaterial to the class.
Purpose: To allow students to share learning and to
develop their own understanding-ef economic
topics.

Procedures: Students are given a list of the economic
topics that have been presented in class. They
are told to prepare a report on any topic. They
are allowed to choose the form that their
report will take. Sample skit is included.

List of possible economic topics that can be
presented:
free market
social security
economic risks.
opportunity cost .
economic growth " ,
-rational choice

¢ capitalism

é ,
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dollar devaluation
supply vs. demand
5 &overnment spen ding

monopoly causes higher prices
consider necessities first; then luxuries -
competition lowers prices
collective bargaining
factors of production -

' U.S. wars increased the national debt
increased credit buying now reduces future
- buying power
interest rates influence credit buying
worker productivity

increase your education and you may increase

your salary
- SAMPLE SCRIPT
Robyn: Faye guess what! I got $25 for my birthday from
‘my grandmother. «
Faye: Gosh! What ya gonna buy, with it?
Robyn Nothmg. dummy, I'm gonna‘put it m a sgvings ac-
count at the bank.
. Faye: In a what? '
Robyn: In a savings account. That way instead of my $25
just sitting around it can make money for me.
Faye: Make money for you? How in the world can it do

Ré’byn

Faye:
Robyn:
Faye:
Robyn:
Faye:

that? Magic?

»

No, stupid. It’s really kinda simple: 'You seé, the
bank will invest my money in a factory ,and that
will help the factory grow. Then because they're
making more products they'll need more workers
and then my Uncle Ralph might move down héré
to work in the factory. That means his family will
have 10 have a house and food and stff like that
s0 it'l make the community keep on growing. You
see?

Wow! Your money’$ gonna do all lhal?
Yep! 4
Gee, could I do that with my money? "

Sure, dummy. Anvbody can do it. o

Good. Now all I have to do is wait for somebody to
give me some money'

ACTIVITY 7
Idea: Bulletin Board—Current Readings

Purpose: To create interest and motivate students to

Procedures:

read about current economic topics.

Political satire has long beena popular teach-
ing technique. It can be used in the high
school class by allowing the students to collect
cartoons and other humorous items on
economic subjects and place them on a special
A\ bulletin board. The students must be en-
" couraged 1o bring in the items, and a good

start may be made by placing old cartoons on
the board and having a general discussion on -

o

the place of satire in history. Encourage stii-
dents 1o produce theif own cartoons related to

the concept under discussion or in the news. -

Readings suggested are current local daily
newspaper, The New York Times, The Wall
+ Street Journal, National Observer, NanonsBus-
iness, Farm Journal, The Federationist, and,
weekly news magazmes . l

<

ACTIVITY 8
Idea: Simulation—Airplane Factory

Purpose To illustrate that there is an opumum com-

bination of land, labor and capital.‘Also, 10 il-
lustrate the law of diminishing returns.

Procedures: Small tables of equal size are set up as “facto-

N

Purpose:
Procedures:

ries.” The first factory gets one employee;
the second, two; the third, three; etc. All
employees then produce paper airplanes for
“one minutg; each plane folded 10 a standard
design. All activity—storage of supplies, pro-
duction of the plane, and storage of finished
-goods—must be done in the factory; that is,
on the table. An inspector who is not
employed in any particular factory assures
that all planes meet specifications.

After production sl?fps a matrix is completed

showing the efficiency (output per employee)

of each faclory The matrix will show that up

1o the optimum number of employees per fac-
. tory, efficiency will increase. After this op-
timum number, efficiency will decrease. Then
lead students in a discussion of why this hap-
pened.

The depth to which this simulation may be

carried depends upon the matutity of the stu-
dents and the level of projection the teacher
wighes 1o carry it. The more advanced courses
may use it with greater expansion of under-
standing of factors involved in the production

* process and the -point at which diminishing ,

returns begin. Could other factors, such as the
personality of the inspector, cause less pro-
duction? Are instructions clear? Is the job

description accurate? What is the balance of"

capital, human and natural resources in rela-
tion to entrepreneurship? Does this balance
affect returns? '

*The tables must all be the same so that
differences in size ar shape will not affect

output. ((7
ACTIVITY 9

Idea: Small Group Project—Cartoon Drawings
‘. . \
To dramatize economic concepts for students

I. Select a concept.

2. Draw a cartoon illustrating the conceplt. »
3. Write a narrative explaining thé cartoon.
- 4. Present the carioon to the class.

5. Post the cartoons on the bulletin board.

4
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Activities 10-29 were prepared by business teachers in the Oklahoma City Schools.
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ACTIVITY 10

Tell the students that they are to assume that they have each
~ been crownedoking of a small country with 400 subjects. They
are to answer the-basic economic questions:

1. What to produce: How much of the production will be for
consumer goods and how much will be for public goods,
such as highways, schools, libraries, parks, etc.? How
much of the production will be for capital goods: factories,
machinery, tools, etc.?

2. How to produce: Will production be mdstly by manual
labor or will machinery be u§ed to a high degree? Will the
people or the.government own the means of production?

3. For whom to produce: ‘Will the people_or the government
be the beneficiary of the production?

ACTIVITY L

Discuss the students’ answers to the questions asked in ac-, _

tivity 10 in terms of the type of society created and the
effect of economic decisions on the entire society.

.Have each sjudent determine whether he or she has cre-
ated a planned economy ora free economy. A dictatarship
or a democracy. !

Discuss the differences between traditional, free en-
terprise, and cenMlly directed economic systems. Pgint
aut-that-econpomic plangers should-consider the social im-
‘plications of their decisions. :

- L

g

. ACTIVATY¥ 12

Ask the students to name industries in which there are a.
number of competing firms. Choose one industry from-

those named and discuss:

a. the price of the goods or services produced.
——bthe quality of goods or services produced. .
c. new goods or sérvices that have been introduced 1o
the market recently.

Have the student assume that it is the only firm in this
type of industry. Discuss the effect on the three areas listed
above:

ACTIVITY 13

Have the students use reference books for information
‘about the principal ‘characteristics of the four major types
of market structures. Choose several students to describe
the market sttuctures to the class. Be sure that they have
discussed the following: )

a. pure competition—many buyers agd sellers of a
homogeneous prdduct so that the price is established
by the market; one individual seller has no control
over the price. s :

b. ‘monopolistic competition—many buyers and sellers
of a slightly differentiated product. Individual sellers
—have some coritrol over prices.

c. oligopoly—few sellers controlling an induslry.

R.G.P.
C.R.H.

d. monopoly—one seller of a product that has no ac-
+ ceplable substitute.

ACTIVITY 14

Have students bring to class examples of advertisements

fryom newspapers and magazines. Classify the ads as price

competition or product competition. Display the ads on the

bulletin board under these headings. z
ACTIVITY 15

Have the students find an editorial or a carfoon in a
newspaper or magazine in which bdsinessmen are urged to
help the economy in some way. Example: not charging
more for their product or reducing the present price of
their product.

S

Use the editorials and cartoons for class discussion and |

then have the students display them on'lhelbullelin board.

' ACTIVITY 16 ,

Divide the class into four groups. Grou[; I will represent
the President in a time of inflation. Group 2 will répresent

Congress during inflation. Group 3 will reprgsent the -

President during a recession. Group 4 will represent Con-
gress during a recessioh. Ask the groups to recommend

measures to be taken to stabilize the economy. Write the .

recommendations made by each group of students on the
chalkboard; ask for general comments for discussion as to
the possible effectiveness of the suggested measures.

ACTIVITY 17

. - ~
Invite a resource person from a local financial institution

. 1o visit the classroom to discuss the activities of his or her

institution. (Suggestion: Have students write two or more
questions or topics they woudd like to have discussed. C
lect the information and compile a list jo give to the
resource person prior 1o the visit. Go over'the students’ list
and add other questions that might be needed.)

ACTIVITY 18

A major responsibility for protecting consumers is
assumed by the federal government.

a. Appoint a committee to find out some of the prac-
tices in the advertising of patent medicines before
the Pure Food and Drug Act was passed in 1906.

b. Appoint a committe€ to findout about some of the
recent activities of the Food and Drug Administra-
tion in protecting*tfie consumer.

c. Appoint a committee to present the arguments for
and the arguments againt labeling cigarettes as a
cause of cancer. What effect has such labéling had on
the tobacco industry? r

d. Appoigt a committee 10 make a report on the
FederafTrade Commission and its role in protecting
the confumer. - v o

e. Appoint a committee to make a report on the

_ responsibility that the United States Department of

2
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- Agriculturé assumes in consumer protection.

f. Appoint a committee to make a report on the
Securities. Exchange Commission.

ACTIVITY 19

Have students use news magazines and newspapers ta find
information about néw laws or proposed laws that will aid
in protecting the consumer.

ACT IVITY 20

Important sources of consumer information are seals of
appr0val government publlcatlons consumer-testing
magazines.

a. Ask students to bring labels or advertisements show-
ing that a product has been approved by a particular
magazine. Read the label carefully to determine

= what the seal actually states.

b. Point out that claims by the seller require careful

. study to be helpful to the consumer.

c. Have' students use library resources to determme
whal government publications are available for con-
sumer information. ‘

d. Invite an employee of the Central Food Service
Department of your school to visit the classroom to
describe some of the sources of information they use
before purchasing food for the school cafeterias.

ACTIVITY 21 : o

The real value of consumer information is dependent on
its use.

Write an editorial “Consumers Do Not Make In-
telligent Use of Available Aids.”

5  ACTIVITY 22

Through class discussion have the students name areas in -
which they believe problems exist in our growing
economy. Ideas that will probably be mentioned are: (1)
poilution; (2) overpspulation; (3) poverty; (4) technologi-
" calunemployment (automation); (5) increasing scarcity of
. resources; (6) deterioration of the cities.

ACTIVITY 23

Divide the class into groups of four or five students.@E'ach
group is to choose one problem area from the list the stu-
dents provided in Activity.22. As a group, they are to

research the problem area and prepare N , B
a. a written report. ' e
b. an oral report. .
¥t Il
Arrange with the school library for about three class
periods so that the groups may research their problems.
The reports should include information covering material
such as:
- . a. Historical Background ‘
" (1) When the area became a problem.
(2)-When the area was recognized as a problem
{ 3) Causes' of the problem.
b. Economic Implications
. (1) Effect on the entire society.
s 8 -
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(2) Effect on the individual.

c. Solutions _
(1) Those actually attempted by the ﬁyvernment.
(2) Those proposed by private indus

7 (3) Those proprosed by the students.

ACTIVITY24

Collect the students’ written reports. Each group is then to
present orally its report to the, entire class. Following its
presentation, the group should sit as a panel and answer
questions from the class in their problem area. The teacher
should be prepared to questlon the panel in the event that
class partlcrpatlon is poor. .

ACTIVITY 25

Divide the class into groups of three to five students. Each
group will make a choice of the automobile they would
purchase from the following list; »

Chevrolet’ Pontiac

Dodge Buick

Ford Ambass$ador
Plymouth (Others can be added)

The results of the decision should be tabulated and listed
on the chalkboard or on a transparency to be prOJected ona
screen. .

The students wi_ll answer the following questions:

1. What economic decisions might be. made by the au-
tomobile manufacturers on the basis of the con-
sumer votes that were cast for each automobile?
Possible Answers: . ,

a. The manufacturer of the car or cars receiving the
most votes would increase production and
employment and decrease costs and prices.

. The consumer votes would¥influence the style
and design of the other cars in order for these
companies to compete in -the automobile
market.

c. Manufacturers of the cars.receiving few or no
votes would probably decrease production,
decrease employment, increase prices, as a
result of higher costs, and possibly withdraw
from the automobile market.

2. Why did you select that'particular-car? '
Possible Answers:

a. Well-known company

b. Influence of advertising

c. “Keepiqg up with the Joneges -—(status sym-
bol and social pressures)

d. (Other responses)

.

3. What products have you seen enter and leavé the
market as a result of consumer demand?

Possible Answers: .

®

Hula hoops

Daniel Boone coonskin caps
Edsel

. (Fads of the moment)

co o




4. Would you like to own a-car? Why?

Possible Answers:
a’ To drive to work
b. To-drive to school
c. To go 1o a movie K
d. To do my shopping

; (The responses can be classified+under busi-
a ness and social needs.)

5. What would you, as a car owner, want now that you
didh’xol want before you owned a car?

» Possible Answers.

a. Mag wheels

b. Stick shift

c. Tires

d. Gasoline andoil = " =

e. Job to pay for car expense

f. Car insurance

g. Driver’s license

h. (Other responses)

6. How dre you going to pay for all of these things out
of vour income: ‘

The students will answer these questions:

a. Have you evér bought anything on credit? .
! b. What did you buy?
c. What were the terms?
Suggested topics for student debates:
e Should lee\wge credit be abolished?

» -® Or should teenagers have their own charge ac-
counts”?

ACTIVITY 26

The students will bring to class clippings from newspapers,
magazines, advertisements, or sample letters from bulk
mailings which urge people to buy on credit or borrow
money. Post these on the bulletin board.

The students will react to the following® question;: What
would happen if, beginning tomorrow, all stores required
that all purchases be made with cash?

Points to emphasize:

a. The reasons for having credit
b. The advantages and disadvantages of credit buyipg

e ‘ Students should conclude that tredit provides them with
immediate purchasing power by means of a promise 1o pay
at a future date. - ' ’

~ Students will watch the film “/mpulse 90." This film showé
how a CHECKLESS-CASHLESS socipt'-y could work.

N e :
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Students will lisgall the credit cards they can think of and
classify them according to the threg basic forms.

EVALUATION: Divide the class into two groups. One
group will make a list of what they consider to be the ad-
vantages of using credit cards. They will describe specific
occasions when the use of a credit card has been (or might
be) advantageous to them. The other group will use a simi-
lar procedure in pointing out the possible disadvantages.

The students will find references in the Readers’ Guide to
Periodical Literature concerning the credit card ‘or the
cashless society. Each student will read one or more arti-
cles and summagize the contents briefly. The summary
may be+n the forr® of an outline, a graph, a statistical table
or a paragraph: .

. Invite the manager of a major oil company 1o tell the stu-

dents about company problems with lost or stolen credit

cards.

% ACTIVITY 27\

The students will select a product which is priced between
$5 and $25 and find three advertisements for this product
in newspapers, magazines ar catalogs. Each student will
write a short report telling why he selected for purchase
this particular article. The.student, as a consumer, will pay
cash for this purchase.

ACTIVITY 28

Invite/a speaker from the Better Business Bureau to talk
about sales practices. involving credit, an overview ol
unethical business practices of which the consumer should
be aware and whalt are considered honest business pracz
tices.

ACTIVITY 29

Test on buyer’s rights.

Show the film “ How to Buy a Used Car.” The film tells the
story of a father and son discussing guidelines for the
purchase of a used car.

Invite a car salesman to talk with the class on “The
Teenager Buys a Car” or “How to Buy a Used Car.” The
class will prepare for the visit by discussing what they
would like to know about buying a car. Thgir questions
might focus orl the Conditional Sales Contract and the
legality of such a contract with a minor. They might want
to know about such things as guarantees, accessories,
repair and maintenance. Some students will want pointers
on how to judge a used car.
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ACTIVITESFORUSE = s
IN ADVANCED BASIC BUSINESS , o -
(Grades 11 and 12) : ' . .

ACllVIlleS 30-39 were presented by busmess teachers of Fulto Covn%eorgla) ) ¥
) ) . R.G.P.
, C C.R.H.
, ACTIVITY 30 - R Selec\ﬁon of students in class to perform
* , A the roles .
Idea: Student Supply Store . . b. Grievances assigned
Purpose: To give students an overall picture of business ) c. Rules for handling the discussion
management in distribution to reinforce the - developed
*  ideas of competition, consumer wants, supply ' d. Negotiations carried out by students per-
and demand. - . formmg the roles .
.Procedures: A student supply store can be eslablished aLS S~
~ part of the entire business education program. It . ACTIVITY 32
can sell school supplies during the day and Idea: Group Project—Market Survey

refreshments after school. Various classes can
use it as a learning device.

The followwg things are done by students: (n
» necessarily in this order)

O

Purpose: To help students to -unc_iersland the imporlan_ce
of market conditions and consumer needs and
wants in business planning.

I. Naming the business Procedures: Each group plans the instrumests to be used in
2. Decidigg what to sell its research. The instruments may be question-
3. Pricing ' naires, observations,’interviews, etc. Afler
4. Selecting a student manager gathering data, each group prepares a class pre-
5. Hiring employees . sentation of its findings.
6. Purchasing merchandise 7 Students, working iy groups, actually plan and
7. Keeping financial records ' ~‘complete a marketing study. Some possible
) . g Eelerm!n ng pr(l)ﬁl or loss A topics might be:
IO: P:/:n:](?lli‘lgl/gg lehn;[:)z;'ﬁ]e;s : : a. Would the student store make more
: money selling Coke than selling Pepsi?
ACTIVITY 31 b. Would a new hamburger drive-in be likely

1o prosper in a particular location?

<
Idea: Role-Playing, "c. Why do persons buy a particular brand of

Purpase: To have students participate in a role-playing . soap?
situatjon so they will better understand d. What is the image of a particular brand of
Tiegotiating procedures between labor and . product in the consumer’s mind?
8 . . ) P

- management. LT e. Is a particular business’s advertising
Procedures: Students are selected to represent management effective?

and the union. Grievances are assigned and

rulesJor negotiations are developed and roles 4 ACTIVITY 33

. v 1 |

are cgrried out. Idea: Guest Speaker

Y

"Stuglents can learn 4 great deal of basie economics in preparing for their roles.

The “business people™ should be able 1o discuss fixed and variable costs, pro- Purpose: Teach the meaning of contracts with special
ductivity of labor, changes in market conditions that might affect demand for reference to 18-year-olds.
the firm’s output. and the like. “Labor representatives™ should know the » . . L.
various ways in which wage rates are established (with the stress on worker Procedures: Discuss the business activity that results from
- productivity), how the worker's level of living is affected by infation (how to . the 18-year-old contract law.
distinguish between money wages and real wages), how much bargaining . . . .
power the union has as a result of the supply of labor available to the firm, etc. Secure the speaker and give him or her points to
/
- 10 .
; . '
£y - ’ I
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Aruitoxt provided by Eic:
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be covered i in his or her lalk Ask how the legal
system in your state serves the individual,
society and business.

Stugdents write reports and reactions to speaker

and dlSCUSS these in class. .
ACTIVITY 34

Debate 0

To iden»lify the social aspects of business law
and to relate these aspects to economics.

Idea:
. Purpose:

Students debate such topics as minimum wage
law, fringe benefits of employees, taxes on pey<
sonal income, or some Cutrent topic of vital i in-
terest to the student. Students study the ‘issue,

" read articles ahd prepare arguments to.support
their position.?

Procedures:

oy L. The teacher should select the issue to be de-
bated after the class has dlscussed several
issues.

2. Balanced teams are selected so lhal both sndes

of the issue are equally represented.
. 3.Set rules for debate—may use Roberts’

modified. .

4. Summagiz# points to be covered. !

ACTIVITY 35

Idea: Skn—Comparlson Shoppmg

To show the economic benefits of comparison
shopping through the use of a skit.

Purpose:

Hand out script to each student and have them
read it as a skit. You will need three actors:
Gertrude, Hildegarde and Prudence.

Procedures:

Ask them what they learned from the skit.
From their answers, a discussion will -come
about. These’points should be broughl out in
the discussion: e

a. The ec_onomic concepts sHould‘be iden-
tified and defined. List the terminology .

- on the board and explain each term. Ask
the students to relate each term on the
board to a specific instance in the skit.

. Students sheuld understand the rationale
for making individual economic decisions
about where and what tojpurchase.

. Students should understand the economic
problems involved in impulse buying as
compared to scheduled buying.

\

'

TAKE THETIMETO SHOP, COMPARE AND SEE ORA ~

PAUPER YOUMAY BE,

Setting: Hildegarde bought a red dress and has taken it to
Gertrude’s hbuse to 'sh‘ovy Qerj

* Be sure that economic principles relating to the issues are understood. For ins-

® 1ance. students should examine the question eof whether a minimum wage
causes unemployment. Will employers substitute machines for, labor? The tax
1ssue should include a study of progressive. regressive and proportional taxes.
What taxes do your students now pay themselveés—directly or indirectly? Are
these taxes “fair?” Are they progressive or regressive?

o .
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Gertrude: That’s gorgeous but you won't believe this! 1
bought, that same d.ress in blue a few days ago.
oy

Hildegarde: Oh, where®?

"G. The Exqu1sne Shoppe for $37.50. .

H. My, my, Gerue I paid only $35 for it at the department
store. .

G. Why did mine cost $2.50 more? It’s the same dress.

H. Gertie, haven’t you heard of comparative shopping? 1
used 10 go to the Exquisite, but I discovered 1 was paying
for their beautiful decor in the price of their clothes.

"G. Oh, Hildie, what on earth are you talking’ about?

Surely you noticed the chandeliers there ar.ld\lhe shag
cargpt in the ladies’ lounge—not 1o mention the im-
ported marble exterior. We pay for these extras in our
7~ purchase price. . ‘ -

G. Hildie, you're all wrong. They put those lhmés.there to
make shopping more ‘pleasant for the consumer.

Besides, I feel like royalty when 1 shop theres

You're right, but, those “extras” cosl the store a large
amount and they didn't get them for nolhmg Those
things represent an operating expense for Jhe=stOre and
must be accounted for through profits. Also. the expen-
sive packaging they use! Who needs more than a paper’
bag—they use cardboard cartons with handles for a//
purchases! You think you're geiting these things for free,
but you pay for them one wa¥ or another. _

Well, even so, I believe I'll pay a little more for luxurious
shopping.’ It’s worth it to me. “

That’s fine with me but / would rather save a few dollars.
1 go shopping to buy what I need and want—those “‘ex-
tras”—well, I can take them or leave them!"With the way
prices are rising these days, | have to watch my spending.

The doorbell rings and Prudence, ﬁineighbor enters.

Prudence: Hi! there. How do you likg my new green dress? l
got it on sale for $30 loday, It.sure pays to watch the ads
in the paper before you go shopping.

\

H. and G.It3s the same dress we Bought‘and it costs even less!
I guess-there’s more lhan@he way to shop for the best
price!. o

Note: The skit can be lengthened to lnclude other economic
topics, such as the opportunity cost concept. For exam-
plé, after Gertrude says she does not mind shoppmg at
the more expensive store -Hildegarde might poift out
that the rea/ cost (opportunily cost) is not simply the

_additional $2.50 she paid for the dress but the other
goods and services she could have had"for the $2.50.
Hildie sacrificed the opportunity to use her $2.50 to buy
a new pair of hose a “licket to a rock concert, or
whalever. <

ACTIVITY 36

Idea: Guest Speaker—Consumer Credil Counseling

To acquaint sludenls ‘with consumer credll

Purpose:
: counseling.

Procedures: 1. Establish™ with students problems of young
T people who succumb to the “Your credit is

« }
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good” line. "
> 2. Distuss alternatlves for financing large
purchases. -

+ 3. Discuss the role of businesses§n helping peo-

ple- handle the, problems through consumer
credit counselmg ) ‘

4. Obtain a speaker from a consumer credit
counseling ag®ncy. )

5. Give him or her a resume of what has been -
done in class and a list of points to be .

. covered. . .

6. Speaker makes presentation. '

7.-Discussion and question period w1tﬁ
speaker.?

8. Follow up in class to summar;ze and expand
economic implications.

9. Students write letters of* appreciation td‘
speaker.

ACTIVITY 37
ldea Flip Charts

»

~

_(
Purpose: To show the effect of using credlt on future buy-
ing potentral -

Procedures: A series of color Chal'[S are miade to" accompany
a discussiog on credit 1llustrat|ng, step by step
what takes place when a person borfows
money, and the opportunity cost, mvolved in”
usmg credit. . .

Students develop the means by which they can
illustrate opportumty cost through a series of
charts.

° They draw the charts and add the script toac~ ~
company each drawing.

Example Borrong fora TV Set

After careful consrderatlon of income, ex-
penses, and other income needs, a typical
American family, the John Paul Jones family .
decided to borrow $500 for a -period of 12
‘months to purchase a color telévision. Mr.
. Jones arrapged to get aloan from thie XYZ Loan
Company. He was issued a check-for $500. He
also has increased purchasmg power. His
N " monthly check received for his wages, and the
- money he borrowed.is equal to $1, 100 that is

available for spending this month.

LI

The family goes shopping and |§Urchases the
color television they wanted.

Next month; John Paul Jones will not have

. $1,100 to spend. Hé will only have his monthly

e - incofne of $600. When allocatmg his income for
the -next* month, in- addmon to ' his other’

monthly bills to lUpa‘t,d he will have a new bill

« of $41.66 a month to be paid i in 12 monthly in-

* Students should be prepared in advance to ask lntellrgcnt qucsuons‘on such
things as the true annual interest rate. The oppoﬁunny cost principle can be
introduced again, for the additional cost-of buying on credit means that the
consumer is sacrificing the chance to buy some other good or service with that
money. The general problem of interest rates can-be included. Does the
“speaker think that consumers are helping to cause high interest rates by buy-
n]g on credit to an unnecessary extent? How are intereht rates affected by the
supply of and demand for credit? Should government control credit buying to
a greater extent™ If so, how? If not, . why not?

. Mrs. Coursey: Oh, . ..

stallments to the XYZ Loan Cémpany. His buy-
ing pétential will decrease by $500 over a period
of thé next 12 months. . wey

- ~

- The opportunity cost (d the Jones fari

$41.66 per month given up which couid be used

to buy other things, or which coul(‘j be placedin

a savings account. _ o )
ACTiVITY .. S

Idea Skrt—Saved by Savings

Purp_o§e

o

To help.stuQeﬂts to become awareof thé. i rmpor-
tance of their own bersonal savings @iccounts. ©

.Procedure‘@" DevelOp understandmgs with students about.
the role of commercral banks in the financial ac-
tivities of individual$ and businesses.

-3 N

. » Develop'a background of* undefStandings about

o ) income and soyrces, mcludmg interest from |
savings.

Discuss roles that should be included in a skit to
illustrate the rdeas ginscussed v -

“ Ask a committee’ of students to prepare the Skll for
pr%entatlon to the class. (See below for example
" of skit.) W

Present to the class i — n

Discuss the pomts shown m the sk|t ’ -

SAMPLE SKIT SAVED BY SAVINGS

* Characters’ Mrs. Coursey—Nan, Mr. Coursey~—Charlie;
Bank Teller; Dr. Thompson; Manager; Announcer

< Announcer: Welcome to “As the Bahk Closes.” As our story

*  opens, we see Mrs. Coursey (Nan) weeping with Mr.
Coursey (Charhe) wringing his hands by her side. Is it
because of sickness? or because of all the bills?

get me my aspirin, Charlie.

Mr. C ursey Yes, dear, Oh—what on earth aregwe gonna do
ab ut all the bills? Insurance wil only cover 50 much, and
I'm°not a r|ch man!

’ P oo .

Mrs. Coursey Well, if we don’t hurry and pay the blllS e’
they’ll be coming for our house! I'couldn stand that' . “

Mr. Coursey: Oh! They wouldn’ tdo that not for at least two
weeks.

Mrs Coursey: We could always let . Mary Martha’ make
potholders, and John could™sell fruit at the airport, then -
there’s Tom, ke could wash windows and mow lawns.

Mr. Coursey: Of course—We ve got good kids, Yeah .
they’ll doit. -

Mrs. Coursey Wait a minute, Charheq It would be |llegal
they’re all under age, and we would be arrested!

Mr.,Coursey: We must think of somethmg else.

Announcei: As Charlie and Nan fade intd the backgroUnd,
.s We hear moamng and cries. "

Later: Lo -

Dr. Thompso # Charlie, Nan has got to. stop worrying
(pauses). She has-the biggest ulcer in Hapeville and she

5 - -

"
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cannet cope with these money problems. And if I under-
stand this correctly, the problem is *No Money.” Hmm-
mm ... I'td hate to cope with that one myself!

Charlie: But dear old kindly Dr. Thompson—we just
received your bill today and that really blew her mind. I
had ta go out and get another case of aspirin.

" Dr. Thempson: Charlie, do you still have that money you put

in the bank n 1947 when yOLf were sellmg vacuum
cleaners? .

Charlie: 1947! Cleaners! 1 had forgotten all about that $500

Dr. Thompson: Well, you'd better hurry—the bank closes at
5 p.m. and it’s now 4:30.

.

Announcer: During the long trip across'town, Charlie was B

happy, thinking of the money he had put in the bank.
How could he have forgotten? Charlie arrived at the bank
just at 5 p.m. He rushed to the door and stuck his foot in
just as the manager was locking up. -«
Charlie: Give me my money!
Announcer: He was almost violent.

Charlie: 1t hag been here since 1947; I need it and all the ac-
cumula'tecﬁ"terest. Twenty-five years is a long time, you
know.

Manager: There is only one teller here, Miss Rigby. You will
find her at the last window.

Charlie: Thank you, sir.
Announcer: Charlie walks to the teller’s window'

—

Charlie: Give me my money, honey!
Teller: May I see your passbook? .
Charlie: Of course!

Teller: Mr. Charlie Coursey, why of coursey! I'll run to get
- your money.

Announcer: Charlie waits patiently while she ‘writes him a
check for $906.50—the value of his $500 after 25 years—
and has it signed by .th anager. She hands it to him and
he says—

Charlie: Thank you,'my dear—
Announcer: and boogies out the door!

| ACTIVITY 39
Idea:’ Use of Financidl Page of Newspaper

Purpose: To familiarize Students with the bond section of
- . the financial page of the newspaper ang rein-

" N

o

\ . k
ACTIVATY 40

Have each student create a drawing or a diagram that shows
mcome generated in the process of productlon flowing to

-

force skill in working with percentages.

Procedures: The class already knows that bonds are means
by which corporations and governments borrow
Lo money. They also know about kinds of bonds,

who issues them, and for what purpose.

The students are asked to bring the bond sec-
tion from the New York Stock Exchange,
American Exchance, or Over-theCounter sec-
. ) tion of the newspaper. v

They are told how to interpret the following
kinds of information:

Corporation’s name

a.
b. Interest raté )
° ¢. Year bond will mature -
d. Sales
e. High,low, and last price
f. Net change

The students then answer questions—interpreting
the information on the section df the newspaper
they have with them.

It is then explained that the pn'ée quotation is a
percentage (%) of the par value of ‘the bond.

a. 66 = 66% of par value
b. 104 = 104% of par value

The students then figure the dollar price for same
of the bonds listed.
It is then explained that when the dollar price is
less than par valuel:);/t.he bond—it is said to be sell-
ing at a discount. Avd that when the dollar price
o is‘more than the par value of the bond it is said
_ to be selling at a premium.

The students look at their section of the
newspaper and determine which are selling at a
discount and which are selling at a premium.
Discuss under what circumstances a bond
might be sold at a discount or at a premium.
- How do these cirecumstanceés affect the yield?

- R.G.P.
C.R.H.
households in return for their productive resources. Show the

flow of money from households back to producers in return
for the goods and services produced.

00069 o
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ACTIVITY 41
When we say a firm must earn 4 return on its capital (a
profit), we mean that it must do so to stay in business, but
not that it must be provided a profit even if it |s‘mak|ng apro-
duct that cmsmers do not want to buy or when it is operat-
ing inefficiently. Ask the students to inquire about businesses
that have not been successful in the local comffunity and try
_to d5certain why they have failed.

ACTIVITY 42

A *“fair” return on its capital, or a “fair” profit may mean
different things to the consumer and to the producer. What is
generally considered “*fair” may also vary within the indus-
try.

a. Appoint a committee to study some of the requests of
public utilities for rate changes. Have them determine
the factors that were considered in asking for the

. chafige and the factors used to determine the base used
for rates.

b. The drug industry has at times beeh criticized for
receiving more than a “fair” profit. Appoint a commit-
tee to study the information available about thé indus-
try and present the arguments of the producer and the
government about prices and profit.

ACTIVITY 43

The spending of dollag votes by many-consumers indicates
approval of a product.

a. Have the students discuss what happens to a product if
not enough votes are cast for it.

b. What economic decisions must a producer make as a

result of the number of votes cast? Consider those

listed below. Make additions to the list.

— expand producuon

— go wvut of business

— reduce prices

— improve the product

t P

ACTIVITY 44 - .

A purely_competitive market has all of the following charac- .

teristics: (a) large numbers of buyers and selters; (b) identical
economic products; (c) independence of buyers and sellers;
(d) well-informed buyers and sellers; (e) free access to and
from the market on the part of all buyers and sellers. Discuss:

(a) Is the market in the U.S. purely competitive? (b) What -

reasons can you give for the fact that a purely competmve
market rarely exists?

ACTIVITY 45

, What effect would unlimited competition possibly have on:
(a) streamlining and increasing the efficiency of productipn;
(b) reducing costs; (c) improving a product; (d) introducing a
new product to the market (consider the fact that to in-
troduce a new product, a firm needs sufficient funds to fi-
nance the research needed for the introduction of the new
product). Are\the funds needed for this research likely to be
earned in & si*nuuon of unlimited competmon" Why or why
not?

ACTIVITY 46
Most businesses in the U.S. aré subject to private ownership.

Aruitoxt provided by Eic: )

* that to arrive at the ultimate expansion the initial deposit is

Have the students name some kinds of businesses that can- -
not be privately owned and discuss the reasons why they are N
not privately owned. |

ACTIVITY 47

Ask the students to name several local businesses that sell

both goods and services. For example, a real estate agency .
sells lots and houses, but also rents apartments; a service sta- .

tion not only sells gasoline and oil but also makes repairs,

fixes tires, and whshes cars. v ,

ACTIVITY 48

‘ -~ .
Students will discuss the following questions: How would
your willingness to supply babysitting or lawnmowing ser-
vices be affected if the customary prices for these services
were to double? Were cut in half?

What ecor‘)mic principle does your answer illustrate?

ACTIVITY 49

Have $tudents discuss these restraints on the. creation of
money: (a) demand for currency by depositors; (b) action of
other’comimercial banks; (c) legal reserves required by the -
Federal Reserve, System; (d) selling government securities
through open market operations. )\

ACTIVITY 50

Have the students work on the foliowing problem to illus-
trate how banks “create™ money:

Mr. Smith takes $1,000 from his strongbox at home and

deposits it in his bank. There is'a 20 percent reserve require-
ment in effect. The bank keeps $200 in cash (as required) and

loans out $800 to Mr. Jones, the borrower, who deposits the

$800 in his bank. This bank, in turn, keeps the required .20

percent ($160) and loans $640 to Mr. Brown. Based on the

original $1,000 cash deposit and a 20 percent reserve require-

ment, how much would deposits expand ultimately as a~
result 6f demand deposit creation through various banks?

Let the students work through several steps; then show them
divided by the reserve requirement. (31000 : .20 = $5,000)

ACTIVITYS . =}

Ask the students to explain the following statement: A busi-
nessman will use the resources that maximize profits. For ex-

ample, when labor becomes expensive because of excessive o
wage increases, the businessman might find a greater profit
margin through the use of automated equipment as a produc-
tion method. Or, the businessman might automate his ﬁrm to
increase prodfuctnon to meet demand.

ACTIVITY, 52

It is generally égr{ed that there are three kinds of levels of
automation:

1. assembly line automation (at this level, raw materials
are converted into ‘a finished product by the use of
machinery)

2. feedback automation (at this level changes m produc-
tion are regulated and controlled automatically by the
use of machines)

.
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3. electronic computer automation (this is the level at
which complex data are collected, analyzed, and in-
terpreted in a short period of time by the use of
machines).

a. Ask the student to determine the levels of automa-
tion that have been implemented in the various
departments of ‘Western Electric or some other
large firm in their community.

b. Ask the students to make comparisons between the
level of automation on the assembly line with the
level in the business office.

c. Have the students discuss several reasons why one
department might be automated to a greater degree
than another.

3

ACTIVITY 53

Divide the class into small groups to discuss the question:
How should the cost of technological unemployment be met?
(Consider both private and public sources of funds.) Justify
each source of funds. The chairman of each group should
report the group’s suggestions to the class. Compare and dis-
cuss the suggestions made.

ACTIVITY. 54

Discuss with students ways in which automation can increase
the level of employment. Suggesuons

a. Workers will be needed to bunld the new machinery.
b Workers will be needed to maintain the new machin-

ery.

c. fzxe increased production resulting from automation
brings a need for an increased labor force.

d. The possible expansion of the labor force to produce
new products made possible by ‘automation.

e. The-increased number of people needed in the service
industries.

ACTIVITY S5

Select a current controversial proposal for government ex-
penditure. Appoint committees to study the various view-
points and arguments concerning the proposal: - When
material has been prepared, hold an open forum on the ad-
visability of approving or disapproving the expenditure.

ACTIVITY 56

Appoint a committee to obtain information on the method
by which the local government prepares and adopts its
budget of expenditures. (Have the committiee consider using
a speaker from the City Manager’s or Mayor's office.)

. ACTIVITY §7

From local sources, obtain information on the principal taxes
levied by local, state and fedetal governments. Prepare charts
1o show the relative importance of the various local, state and
fedkral taxes. Display the charts in class. Discuss whether the
level of expendllures for the various funclions seems ap-
propriate in-view of the most pressing needs for governmen-
tal services. .

ACTIVITY 58

Define progressive and regressive taxes. (A tax is considered
a progressive tax when it requires a wealthy person to pay a

15
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greater proportion of his inu,)me 1o the goVernment than a
poorer person. A sales tax on food would be considered a
highly regressive tax, since poorer people spend a greater
proportion of their income on food than do the wealthy.)
Why is the personal income tax in the U.S. considered to be a
progressive tax?

ACTIVITY 59

Have each student select a service performed by one or more
of the three levels of governmeqt and explain why it would
be difficult-to provide this service through private ﬁndncmg

ACTIVITY 60

Ask the students to give examples to show how taxation may
be used to control consumption or regulate business.

ACTIVITY 61

Have the class discuss: “Should the tax policies of the federal
government be based entirely on its needs, or should tax
policies be used to help 10 prevent inflation and depression?”

ACTIVITY 62

Ask the students to assume a decline in economic activity

- (recession), and then to consider each of the following as

possible aclions 10 be taken by the federal government (indi-
cate and discuss why each action woutd be appropriate or in-
appropriate): (a) raise taxes; (b) increase government spend-
ing and cul taxes; {c) leave taxes as they are bui increase
government spending; (d) cut government spending.

ACTIVITY 63

Have the students review the monetary cont used by the
Federal Reserve System (see the. unit on Moitey and Bank-
ing). Then have a class discussion on combining fiscal policy
and monetary policy to help to curb inflation. Have the stu-
dents name specific monetary and fiscal policy actions that
they would recommend and give a logical reason for the
recommended action.

! ACTIVITY 64

The teacher will make the following s{atement to the class:
“Except for the possibility of borrowing from abroad, the
people of*a cotiniry cannot add to their capital eqﬁﬁ'mem if
they consume all they produce. They must save.™ (Saving is
income not spent for consumption.)

Ask the students to discuss:

1. What are some of the factors that would influence the

amount of saving done by an individual? by a business
v organization?

2. What are the general forms of savings?

3. What are the major. considerations people have in
deciding which form of saving to select?

4. What is the effect on the economy when savings are not
invested? 1

ACTIVITY 65

Divide the class into several groups. Assign each group the
task of making a decision as 10 whether, if they were in
charge of making investment decisions in different jocal in-
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dustries, they would consider the present time a good time to
invest in capital equipment designed to (a) expand produc-
live capacity, (b) improve a productive process, (c) expand
production 1o include a new product.

After making their investment decisions, the groups will
compare the factors they considered in making each decision.
They note which factors affected all selected industries in the
same way and which were different for different industries.

ACTIVITY 66

Have the students discuss how the amount of investment by
businesses can be greater than the saving of individuals and
business firms. (Invesiment expenditures can be made from
past savings and on credit.)

.

RN

ACTIVITY 69 .

Students develop an individual list of needs and wants for
economic goods and services which they have at present or
will have in the future. Wants will be classified as essential
and nonessential. (An essential want is a need.)

. : ACTIVITY 70

Students choose from previously made list of wants and
needs their five major wants and arrange these wants in
order of priority 10 establish their individual economic goals.

ACTIVITY 1

Teacher lectures on the five national economic goals:
freedom, growth, stability, justice and security. Students in-
dividually arrange these five national economic goals in order
of priority. Using students’ individual lists: determine the
priority of these goals for the class as a whole.

)

ACTIVITY 72

Students conduct an informal survey to discover if the local
population is aware of what constitutes the basic charac-

teristics of our American economic system. Students will

determine which members of the community will comprise
the survey (size! of sample, what type of person,, stratifica-
tion, and the like), which students should conduct the actual
survey to collect the data, which students will 1abulate the
results and which students will prepare la class presentation
interpreting thé results.

ACTIVITY ’

Each student chooses a particular product and prepares a
written list indicating what factors may cause changes in:

a. the g&mand for the products, and
b. the sﬂpp[y of the products

Students use their individual lists for particular pro-
ducts to’prepare one large list indicating factors which
may cause changes in either supply or demand in
general. Class list to be duplicated and handed out to

, each student. .

inqsé teachers in Richfield, Minnesota.
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ACTIVITY 67

Discuss some of the.ways in which technological changes and
innovations affect investment. Consider: (a) they may force
some businesses to invest in order 1o remain competitive; (b)
the businessman may take the initiative in developing still

- more new products or methods of production, some of which

may require substantial investment.

ACTIVITY 68

If the amount of saving by all Americans were 10 become
greater than the amount of investment next year what would
be the effect on (1) capital formation, (2) the level of national
income. (3) the level of employment, and (4) the rate of
economic growth?

.

ACTIVITY 74

Teacher-directed planning session on problems of comparing
economic systems. Students will determine why they should
compare economic systems, how to compare them, and sug- |
gest an outline to be used for comparing various economic
systems of the nations of the world.* . '

.

Students’ will organize groups consisting of two or three
members 1o gather information on the economic systems and
development (resources, systems, GNP, and the like)- of
variouss nations. Each committee will select a nation from a
list prepared by the instructor to facilitate gathering data on
different types of nations. Each committee will prepare a
written report and be prepared 10 summarize their reports
orally to the entire class. The reports will be structured by the
outline suggested by students.

* ACTIVITY 75

Each student chooses a topic from a teacher-prepared list of -
problems and/or issues in the area of measuring economic
growth., He or she prepares a one-page discussion paper
defining or explaining the issues surrounding the problem as

" it is posed in the topic list and expresses views and opinions
regarding the topic. Some of the topics which may be used in-
clude:

a. How can economic growth Jie increased?

b. Should we be concerned if olr economy does not grow,
as fast as Russia’s? BRI

¢. How can America help less advantaged countrie§
economically? o

d. How are economic growth and personal income re-
lated?

e. How is economic growth measured?

0
s 8

* The outline might begin by asking how each system answers the basic eco-
nomic questions: What to produce? For whom? How much to produce? How
to produce it? It might also provide for the students to determine whether
each nation studied basically has a iraditional economy, command economy,
markel economy, or mixed economy. Other possible categories are: capitalism,
socialism, or communism as economic systems. Since most economies today
are in reality mixed economies, the students should determine which type of
systemn prevails in each nation. For instance, a country may have a miged
economy but lean more toward socialism than capitalism.

N
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f. How are economic and population growth related?
g Why have some poor countries not grown
£conomically? '
. h. How is demand related to economic growth in the ag-
gregate?

-
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Teaching Personal Economics in the Social Studies Curriculum.

Teaching Personal Ecoromics in the Home Ectonomics Cur-
riculum.

Teaching Personal Economics inf the Business Curriculum.

Teaching a Course in- Personal Economics.

Test of Understanding in Personal Economics.

A series of publications, classroom-tested during

1967-1970 for use in improving consumer competence
through the schools. Each is a self-contained teacher’s
guide 1o introducing the economics of consumer deci-
sion-making into one of three curriculums or in a self-
standing course. Suitable for junior and senior high
schools, and adult education classes. Published in 1971
by the Joint Council on Economic Education, 1212
. Avenue of the Americas, New York, NY 10036.

Evonomics in the Business Curriculum.

" A collection of 22 articles offering insight into teaching
economics within the business curriculum. Articles
selected from three publications that resulted from the
combined efforts of the National Business Education
Association and the Joint Council’ Published in 1972
by the Joint Council on Economic Education.
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1. Who determines how fast the Wnited States econom
should grow?

J- What is the wage-price spiral andNow does it affect
economic growth?

k. Why is continued economic growth dedited?

Foundations of Education for. Business: Natwonal Business
Educarion Yearbook. No. [3. edited by Gladys Bahr and F.
Kendrick Bangs. ‘

This Yearbook provides an examination of ecodomic-
related, business-related, social-related, and education-
related foundations. Part I, Economic-Related Founda-
tions, includes a concise history of the economic con-
tributions of eight eminent economists as well as a dis-
cussion of basic economic principles and systems. Part
II. Business-Related Foundations, discusses the Amer-
ican institution of business and its component areas.
Differing views of the business world as judged by
management, labor, and the consumer are also in-
cluded. Part Ill, Social-Related Foundations, delves
into the philosophical, psychological, and political
foundagions, and Part V, Education-Related Founda-
tions, discusses the contributions of the various levels
of education and major types of organizations to educa-
tion for business. Published in 1975 by the National
Business Education Association, 1906 Association
Drive, Reston, VA 22091.

%




