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This is a revision of a gui&c originally ehllcd Instructor’s Handbaok to the
Package Economics Course, published by the Center for Economic Pducation .
- at Portland ‘State University and the Oregon (ilouncil on Econoric Education
in 1969. Because of the success of thé course, the staff of the Joint Council feli -
that a slightly reviged version of the guide would be of value to othéss-involved
: in the training ofc?cmenlary school teachers. The new edition, now entitled 4n
. - Econoniics Course for Elementary School Teachers..is not intended to be a pre-
scription that others can follow precisely. It is intended as a framework or model
of a courserdesigned to blend economics content and methéds of instruction.
Although the Handbook was tailored for use with materials produced:;in
Oregon, and.was intended for tgachers who are serving in Oregon schools, there
.are many sections which present ideas which can be adapted for use in training .
elementary teachefs in any stateZideas which teachers, in turn, can use in their P
classrooms. In otHer wofds, many of the suggested activities do have transfer- =
. ability. In several cases, materials and activities will have to be revised. This L
is particularly true in regard to statistical data and other facts on Oregon, but
~ these do sefve to suggest to users in ather areas the kinds of data and specific
" Treferences they might want to gather for teachers in their states or cifies. It is
up to the user to replace them with more up-to-date or locally relevant' material*
"of a simi{arnalurc. (As we go to press, the teachers guides for grades 1, 2, 4 and
’ _ 8 are still available in limited quantity from the Joint Council on Ecoromic
) Education. See the latest Checklist. *“Elementary School séction.”) i )
7 ~. The Joint Council on Econom‘ic' Education is indebted to professors Hugh
L] Lovell and Charlotte Harter for giving us the opportunity to publish this revised
hd edition, and for their help in making the necessary.changes. Those planning N
to use this guide should consult the Joint Council's latest Checklist for other ' )
materials that might be useful in helping teachers to present economic concepts
to children. oL

N

e \‘1‘ R
ERIC - \ . | S
L, =, \, -




ERIC

Aruitoxt provided by Eic:

: e : .
“ . \b —
. Introduction to the Second Edition"

N : : n '

‘

D

This is a slightly revised second editiorr of a Handbook originally published
by the Oregon Council on Economic Educatianfin 1969. It is a “*how to teach”
Handbook and, like the original, is designed to demonstradte to-economists and
others one way of showing classraom teachers “‘how to teach egonomics” to
children il grades one through eight or nine. -

The original handbook was based ofi a seven-sessibn noncredit in-service
training program for Oregon teachers. The program was later expanded, by
Charlofte Harter of the Center fo Economic Education at Oregon State Uni-
versity, to include additional sessions on consumer choices;en jobs and incomes,
and on Oregon government services and taxes. The enlarged ten-session course
has been succegsfully completed by over 1,000 Oregoa-teachers, It was the first
and economics course for most 6f those who enrolled; :
~ The Joint Council’on Economic Educa}?on asked us to revise.the original,
Handbook so that it could serve as a **‘model” from which econdmic educators
in other areas could develop teacher-training courses which blend significant
economic concepts with teaching/learning strategies which actually work in the
classroom. Those who use it for this purpose will naturally wish to incorporate
state and local examples and otherwisg modify it to fit the curriculum their
teachers are using and other special needs. '

" We have had more than five years of experience with our course ‘and with the
Handbook and if we were asked to suriparize would reply like this:
L. The teacher is not the ultimate target. The target is the‘student in the
teacher’s classroom. ' , .
2. It pays to express economic content in terms of the subject matter and the
grade [evel with which the teacher is familiar. . .

3. It pays to use methods and materials like those that the teacher will use

in the classroom, - _

4. It pays to organize the course so that each teacher will teach several eco-

nomic‘ concepts to his or her students before the course s over.

N Rugh G. Lovell and Cgarlollc T. Hartey
‘ . Oregon Council on Economic Educatiofi

‘ N
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. A series of Teachers Guides to Economics for grades
one through eight was published by the Oregon Board

" "¥of Education in 1968. These guides resulted from the

Okegon Developmental Economic Educgtion Program,
an activity of the Oregon Council on Economic Educa-

tion, and were designed to help classroom teathers to+

insert appropriate economic ideas into the existing social

studies curriculum. Subsequently, a “Package Econom-.

ics Course for Teachers™ was developed.for the Council
by Hugh Lovell and Leonard Robcrls&n of Portland

State University and was taught by them’in the Oregon’

City, Lynch, and David Douglas School Districts near
Portland. The package course was designed for use by
school districts which wished to give their teachers addi-
tional in-service training in economics and/or to get them
interested in putting the suggestions made in the Teachrers
Guid€s to actual "classroom use. This Handbook is 4
_description of, that course and is offered for others who
may be calléd upon to teach such a course but who are
less familiar than we with schools and teachers or with
the Teachers Guides themselves. -

Abglut Schools and Teachers T .
ur friends\jn education tell us that “‘curriculum is
at happens when the teacher shuts the door behind

" him,” by which they mean that teachers have a good deal
of say about what actually is going to happen in the class-

" room and hence find it very easy, to ignore suggestions

that they introduce material of a’ new or different kind
such as economics. Because of this the Teachers Guides
were consciously designed to present economics as a sub-
ject which (a) was™easy enough for children and teachers
" to undeystand; (b) would “enrich™ things that teachers
were already doing—i.e., make it possible for them to
do a more interesting and better job with the material
they were already teaching; (¢§ would not require them
to give less time to other important subjects like reading,
arithmetic, or history; and (d)-would help them to pre-
sent economics from an objective point of view. The
Guides are built around the subject matter generally
TN

!

o
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taught at a particular grade level (for example, the Grade ,

Four Guide deals with economic aspects of Oregon his-
tory: the Grade Eight Guide, with economic aspects of
American history). They are organized around economic
concepts.or “big ideas™ which are both relevant to the
subject matter that the teacher will be covefing and sig-.
nificant from an economist’s point of view. They suggest
pragtical, devices a teacher car use to explain the *‘big
ideas™ to children and "to djscoyér whether they are in
" fact understanding them. : Ja
~
Why the Package Course . :
" The Package Course was designed to supplement the
Guides on the theory that the Guides would not teach
themselves and that the ideas and suggestions in them
wotld be more apt to be put to use (a) in a school district
which. was willing to organize a districtwide training
program-and by so doing tell its teachers that it views
economics as a significant part of the z;ft.:iculum, and
{b) where classroom teachers have had a chance to talk
about some of their own. doubts -and misgivings about |
trying to handle the new malerial and, with luck, to
become genuinely enthusiasti¢’about putting it to use in
their classrooms.
. Thus, while we were concerned with giving teachers a
better understanding of economic principles, the objec-
tives of the package course are considerably broader than
that. After all, much of the economics that a fifth-grade
teacher can teach is already written down in the Fifth
Grade Guide. The prime objective of the package course
is not to give this/material in a lecture form. The prime
objective is to convipce teachers that economics is fun
for teachers and children, that it can be taught, and that
one can teach it without having to abandon other cher-
ished parts of the curriculum. Once we have accom-

plished this_objective, once we have teachers who are.

actually handling economic ideas and liking it, then we
can proceed to offer additional coyrses and programs
that will further enrich the teachers’ own understanding
of'the subject. *

. X a '
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How the Course Is Organized ,

First, this is not a one-instructor cturse. The instruc-
tor, an economist, w, ‘;}l be generally responsible and will
handle “General Sessions,”
also recruit experienged classr[pom teachers to handle
practical “Grade-Level Meetings™ for smaller grouﬁs of
teachers before or after the general presentation by the
economist. Such teachers will be drawn frorh those who
have taken this course arnd used cuonomlcs activities
successfully in the classroom.

Second, the course calls for a variety of ingtructional
devices. Some lecturing is probably indicated, and with
this in mind we have prepared overhead transparencies
which state the essential concepts thyt we think the
teachers-should grasp. However, we have also prepared
problems and quizes for solution by individuals or small
groups, we have prepared three short 16mm. films for use
at appropriate places in the course, and we have identi-
fied other, longer films which we reuommcnd because we
think they do an excellent job of presenting or summariz-
ing certain parts of the material. Our thought in doing all
this is a simple one: teachers are pretty tired people fter
a day in sch8ol; they are more likely to stay awake and
interested in a classroom session that includes several
types of instruction thap in one’that consists entirely of
a lecture. :

Grade-Level Meetings

Our experience with preliminary #ersions of the course
indicates that at lgast one-third of the available class-
room time should be used for **Grade-Level Meetings™
led by classroom teachers who have previously taught
economics to their children.This permits a 40/80 minute
split in a two=hour session or a 60/120 minute splll in a
three- hgur session. However, we also galher that“the
grade—level meeiings in the preliminary versipns of the
course were not as producllvc as they should have been.
The difficulty seemed to be that we used teachers who
were employed, by the districts that were arranging-the
course. These teachers had some difficulty in f@%uring
and maintaining an ‘“‘expert’’ status vis-a-vis their
colleagues.

Our current view is that the teachers who handle the
“Grade-Level Meetings™ should try very hard to main-
tain such an “‘expert’ status. The instructor should meet
with them ab least once before the course starts and agree
with them on assignments, procédures, departures from
the recommendations made in this ““‘Handbook™ and on
such other matters as is appropriate. It should be made
.clear that they are expected to function as teachers of the
teachers in their grade-level meetings, and should urge
them actually to denionstrate some of the things that
they do with their own children: e.g.(, have the teacher-
students behave ag if they were children for the purposes
of the demonstration. We have’ fgymd that it is useful to
meet with the expert-teachers during each week of the
course to hear from them how things are going and to
talk about adjustments that may be necessary. .

Suggeslcd procedures fgy each.grade-level meeting
appear in the body ofthe Handbook. Generally, we urge
the “‘expert” (1) actually to demonstrate how he or she
would teach the current topic to the children; (2) to urge

R

but the Oregon Council will

teachers to teach it to their children, (3) to discuss the
results of this experimentation at the grade-level meeting
for the following week, and (#) in preparation for the fol-
lowing week’s topic, dS‘k the teachers to think and talk
abdut ways in which they may have already attempted
to teach material related to that topic.

Genéral Sessions ‘

. The General Sesuons are the relsponSIbllny of the
economist who teaches the course. .

The Handbook' material on these General Sessions
does three things: (1) It provides a shorg_description of
the topics we think should be covered ih each general
session. (2) It lists related films, filmstrips,
materials and overhead transparencies. (3) It gives a
general description of how we would organize each
session, how we would use the films and the handout
materials, and what we had in mind when we prepared
the yarious transparencies. Some of the films are avail-
able from the Council and some from other sources. The
handout materials can be reproduced by the Council or

in the field as is required. The transparencies can be

made from the list at the end of this book.

We da not anticipate that anyone- will actually have

time to use al/l the materials we suggest, or that they will
* wish to follow all our suggestions to the letter. Our intent
was to suggest.a method of instruction and a fevel of
instruction that seemed to be effective with this rather
special audience of experienced grade school teachers.
Our method is one that minimizes lectures in favor of
buzz-groups, films, and discussions in which, teachers

explain “this is what I tried to do,™ so that the instructor-

can comment on it. Qur level is one that is closely geared
to the economic material that teachers will actually be
teaching to children in the primary, intermediate and
upper grades. ey

-

Textbook and Assignments
We have asked the teachers or their districts to pur-

chase copies ©of Caldgrwood and Fersh, Economics for .

Decision-Making (Macmillan Publishing Company,
New York, 1974), $3.95. This is a useful little book and
fits our outline well enough, but we haven't actually used
it very much in class.
The prinTipal assignment for the teachers is carrying
out with their own pupils activities which teach economic
ideas. The mdin criterion is the quality and guantity of
activities completed (or planned in detaif if it is a sum-
mer course).- Teachers of the lower grades can be
expected to do more activities as they are usually simpler
and shorter than activities which might be done at the
upper grades. The teachers share their experience with
their activities in groap discussion and also hand in a
brief description (concept taught, how done, how did it
go?) on a card. The classroom-teacher teaching team

member who is leading the group seSsion is responsible.

for helping the teachers to plan their-activities, mod~
erating the discussion and collecting the activity cards.

The other criterion for success or failure in the course.

is attendance. "\ “‘just for fun’ quiz is part ofour sug-
geslcd program for the final session.
p_—
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. What Economics Is Al About: How the Teachers Guides tg Economics T
were developed and what they are like. Economics is an analytical subject - . . >
\ and is concerned with the allocation of scarce. resources. We are all con- . S ’
sumers. Someone must produce thefgoods and services we need. Our - .
resources are scarce. We canproduce more with-our resources if we use
tools and machinery (capital), and if we specialize. C&F, Chapters | and 2.* * _
! 2. Producers and Conswmers in Our Economic System: Ours is a modified . . i
market economy. Producers buy resources from those who own them. They . i
sell the goods and services they produce to those who want them.and have .
the money to buy them. The circular-flow diagram shows these relationships .
- between producers and consumers. Individual and economywide decisions
’ about what to produce and what to buy are influenced by price changes and
help to cause them. C&F, Chaptérs 3 and 4, pp. 72-78 and 89-97. ' -
~ - 3. Businesses and Governments: Some of our goods and services are praguced .
s by governments and paid for by taxes, but most of dur goods and sérvices
* are produced by businesses. Businesses are willing to risk money and - - 1
resources in the hope of earning a profit, on what they_sell. The operations of
our economy are influenceq by the fact that some of oyr busirfesses are very, «
very larfge. C&F,"Chapters 5 and 6; pp. 75, 109-117, 150-153. o
4. Regional (and International) Specialization and Trade: Oregon has *‘pri-
mary industries” which produce goeds and services for sale to people in
, " other plices, and “?ccondary industries’ which produce goods and services
. for sale to Oregonians. Each region and_country has such primary and
‘ -secondary industries. If primary industries grow-or shrink, the secondary - .
» industries tend to follow. C&F, Chapters 13 and 14. . . \\
‘ * 5. Money and Banking: Money makes it easier for us to exchange our good$

TR .

N

. and services for those produced by other people. Most of the money we use
- in the Unitell States consists of bank deposits. Qur banks accept deposits
and make loans and have a lot to do with the amount of money in circula-
tion. We attempt to_control the amount of money in circulation so as to - .
” - - avoid unemployment and inflation. C&F, Chapters 10 and 11.»,
6. Economic Growth and Stability: Why our economy grows and changes.
«  How we use Gross National Product, price indexes, and other statistigal
. _ togls to measure econdmic growth and change. Why we are interested in
‘ " economic stability—a pattern of growth.that avoids depression and infla-
tion. Some of the ways in which we try to achieve economic stability. C&F, v
Chapters 7, 8, 10, 12. '
< ) R . L4
. ¥ NC&F gi’grs to James D. Calderwood and George Fersh, Economics f?)r Decision-
- g Makin Nyk: Macmillan Publishing Company), 1974. : ® .
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7 Jobs and Income: ln most famllles someone earny an ‘incéme by selling
labor. A worker’s income depends on how many hours are worked and ori
the wage rate he or she received.” Wage rates ultimately depend on the
demand for each type of labor and on the supply of wgrkers with the neces-
sary skills and abilities. Society’s standafd_of iiving depends on the produc-
tivity of our.national economy. Job op ortuttities change as our economy
grows and changes. People who want to findjobs that-fit.them need to know
about themselves and .about available job opportunities, and need to kriow

how to find-and keep a job. Many workers are organized into unions which

gbargaln with employers about wages and cmployment conditions. C&F,
pp. 60-62, 74-75, 119-121, 125. «
8. Oregon Government Services and Taxes: Orcgomansmhavc dlrcctcd their

_state and local governments to produce certain goods and services. Ore-

gonians have wanted more services, of many types, than goods; education
is the largest service of Qregon’s state and localgovernments. The amount
and qualwy"xof services and godds citizens want have risen over the years
and, in order to pay for them, so have taxes. Citizens mu¥ frequently
rethink what goods and services each level of government shoul produce,
and what types of taxes should pay for them. Economics of Taxdtion book-
let; C&F, pp. 75, 153-158; Corvallis budget, Oregon GovernMem Spending
and Income (Center handout). v
9. Consumer Choices: Consumers share the basic economic problcm since
indomes (resources) are limited but wants are, unlimited. Corisumers must
make difficult choices among various goods and seryices, between buying
‘+ things now or in the future,"and among types ofcredit. To make the best
N
- ¢hoices, consumers nged to know where to get sound infofmation about
goods services and credit, and understand what prlces and the economy
are doing. Consumer choices are a major force in detérmining what our
economy produces. C&F Review, pp. 39- 46 57 (table) 114-119, 196-198.
“10. Review, Dtsplay, Justfor—Fun Quiz.

.
+

¥

CENTER FOR ECONOMIC EDUCATION
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Corvallis, Oregon 97331.
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. 1. What Economics Is All About
) s ) e .
Description : A
How the Teachers Guidés to Economics were devel- -
oped and what they are like. Econpmics is an dndlyllcgl
subject and is concerned with the allocation. of scarce
. - “regources. We arg; all consumcrs Someone must produce,

. “the goods and services we need (OUr tesources are scarce:
.o We can produce more with.our resources if wg use tools
and mdchmcry (Cdplldl) and if we specnallze (Calder-
wood and Fersh, Chaplcrs 1 and 2) e :
\] .
= Materials Available ’
‘HANDQUTS: Course Outline. Pa&cs 3 dnd 4 of lhls
. Handbook. .

The Oregon.Coungl,[ on Econamu‘ Edu-

cation. "A one- page summary of the

activijties and organization' of the-Coun-
; © [ cil. Page 7 of this Hafidbook:

Gomg to Seattle. A problem that dcéls
-~ "with the costs of operating-a family_car .
,and@specmc‘llly calls for a decision
- -, -ahout which of various automobile costs

, . 'should be charged against the Seattle -
_ trip. Designed for buzz-group use. Pdgcs

P . 8and9ofthis Handboo.k -
MATERIALS: Assembl} Lme Demonstration. (A lcam

of 'six teachers working as individuals
.competes with a team of six teachers

. working on an_assembly-line delS to,
) produce a paper dutomobile with glucd-
on doors, wmdoigxs and. wheels. A vic-'
’ tory by the assembly-line team illus-
trates the advantages of specialization.

3 ’ Described more. tilly*on page 10 of this
? " Handbook.) . .

1émm, FILM: Dr. Dale Parnell. five minates. (Dr.
Parnell, the Oregon Superintendent of
Public Instruction at the time h’r&Gmdcs
- were published,,talks about the need‘er
+ economic education and welcopfie
teachers to the training progra
Spurce: OCEE)

.
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- competing group who works as an

- TRANSPARENCIES - l‘t»hroughl 13"

" tify activities for tgaching’that. concept with other type

- whereto integrate and teach particular economic con-

. actiVities to tcaeh each paTllcular co’nccpl can be found.

#cussil
economic concepts. ( ‘How many of you now handle

dat

fOOOiz’-gl;,i “{}. '6-

. . Assembl} L'ine. about ten mmules (In-~

' dividwal third ‘graders. in;. Mr Lou15

. Cava's class are oulproduq\éd th the
 manufacture of paper dulomdbnles by a -

o assembly line. Moral: spcc:alfialnon v
. pays'off in oulp’ul Source OCEEy

Grade-Level M'ergtmgs S . . A
One importarit activity for the lcachcrs to carry oul as
the. course progresses—thé matrix outline—should . be
infroduced, at the first gtade-level group session (sm3 l-x
scale version of matrix outlipe onl page 13 of the Hand, ™
book). The outline has proved ‘useful in helping th
lcachcrs to identify where and how they can teach the*
_“ecénomic concepts they are Iearnlng On the left margln
are the desson. topics. The teacher can write under each "
~one specific ccmccpls like “'scarcity, “specmllzaljon
" The first column to-tHgright can be used to put the page
numbers dnd/or subject headings where thatoncgpt can
be taught in the c:ﬁ);lculum the teacheF is using. Then.
in the secbnd colurhr, each teacher can pinpoint the page-
numbers fol activities teaching that concept in the
Oregon Tedichers Guide to Economics for his/her grade.
" The right-hand_ colymn (or columns) can be ysed to i

of, materials (filmstiips,” ‘games, books) or in other cur-
ricula. This outline should be filled in as ‘the ‘course
progresses, shared each time with grade- level groups,
and perlyaps checked by the master teacher near the end
of the course. It will provide the tefcher with a perma- -
‘nent, handy reference for several purposgs: (1) to pinpoint

cepts m the cyrrlculum ‘each is using; (2) finding Where =~ *
(or if) there is an activity in the Oregon ers Guides .
"1 Economlcs for each concept; and {3) where a variety of

. ‘ - N
General Sessnon ol
(1) ,We strongly urge lhal this session open w1lh a dis-

of the extent_to-which the teachers now handle

vos

#als or dCLIVllICS dealing with ec0[\om|cs" Show of
. P B R
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hands. *You had your hand up, what did you do? Did
it work? What about some of the rest of you?") We think
that this procedure is wgfthwhile, even in a very large
. ¢lass, ®ecause it -tends to open up questions and prob-
lems that the teachers actually face and gives the instruc-
tor an opporturiity to comment dn and/or build material -
around situation$ in which some of the teachers have.a
direct and immediate interest. o

~ Some of'the questions and answers that came up in our
opening sessions ran like this:

(a) “Why did the committee that designed these
Guides think that this material could ever be taught at ¢
the
without preconceived ideas about what could be taught
at any grade level. The ____ grade teachers in the project
found that significant economic ideas could be taught in
the grade, that the children were interested-in them,
and that they didn’t detract from other important things.
These ideas are the ones that appear in the Guides.

(b) Isn’t it a mistake to gél children all concerned ¥
about this materialistic dollars-and-cents view of life?”
Dollars and cents are not the,only thing worth worrying
about. However, what we are trying to do s to cl‘;’) the
children to.learn how to make intelligent decisjg& about
personal matters angd about public economic issues, as
well. Dollars and cents aren’t the onty thing to be con-
sidered in making such decisions, but they do play a very
- real part in all our lives, from grade one clear up lhﬁ)ﬂugh

retirement. : _ . N

(c) **Isn’t this*whole-program some kind.of capitalist
{communist) plot?” Bias is a very real problem when
youdeal with significant economic issues. Take the sim-
ple question of thrift. Should children be taught to put
their extra money .in the bank, in a savings and loan
association, in stocks and bonds, in a new car, in life
insurance? The Oregon Council on Economic Education
and its counterparts in other states Yre committed to
handle such choices in an objective and nonpartisan way.
They accomplish this in part by trying to include repre-
sentatives of all major economic interests on their.-gov- %

grade level?” We entered the DEEP project -

. -

H . R .
When the groups are finished, we generally ask fota -
show of hands to see how nfany groups felt that the trip
could cost, say. more than 15¢ per mile, 10¢ through™ .’
14¢, 5¢ through 9¢, or less than 53¢, and encourige
those who came up with some of these conclusions to ex-’
plain why they decided the way they did. Transparency
1-4 mentions fixed, variable and alternative (opportunity)
costs and may assist in a discussion of this. Differences
between our answer—3.4¢ per mile—and other answers
sometimes come about because our model differs from
that used by some of the teaghers. Such differences can

be used to bring about a discussion of models and how
economists use them. ]

£. [ .
(3) The 16mm film, Dr. Dale Parnell, and the handout, ad
Oregon Council on Economic Education, permit a more
formal introduction to the course and are designed to

-

- lend official sanction to it. They do ot need much com-

ment here. We have used the Parnell film”at the.very
beginning ‘of the course (before the'Seattle hagdout) but

. now think that the other #pproach is better for ice-break-

ing reasons. The film might afso be used 4t the end of this

lesson. ; A ;
(4% SCARCITY AND-SPECIALIZATION. Trans-
parencies 1-5 through 1-13 cover only the very simple
concepts in Yegard to scarcity and specialization. In using,
them we try tp gét the teachers to think and talk about
ways in which they have.taught or might be able to teach
such concepts to their children. Transparency 1-9 appears
in the deck because primary teachers (grades 1, 2, 3)
spend a good deal of time trying to convince their chil-

,dren that there is a distinction between needs (things that
children do ‘not like but grownups think they should
have, like cod-liver oil) and wants¢(things that children
want but grownups think they shouldn’t have, like a digt
of potato chips and candy). The iransparency suggest
that if Mr. A and Mr. B have different tastes, they should
buy different things and that it is not for the economist
to worry about individual differences iff tastes or goals.

Transparency 1-13 is more important than‘it looks.

Grade school teachers often spend quite a lot of time on
methods of transportation’ and - communication—the .

v

erning boasds. The Oregon Council’s board thus includes® * Pony -Express, the. telephone, the Apollo program—

teachers, educators, representatives.{rom the state’s
major industries and labor organizations, and elected
politicians from the major parties.

* (2) We then suggest use of the handout, Going to Seat- -

tle. It serves as a useful icebreaker because everyone is
concerned about the cost of running an utomobile, but -
it also ‘makes the point that we are ?caling with an
analytic subject rather unlike the more descriptive social
sciences with which most teachers are familiar. Our pro-
cedure has been to divide the teachers into buzz-groups
of four ¢by walking through the class and saying, *You,
you, you and you will be in this group,” and **You, you,
you ar}d you in that ong™), and by asking each group to
work out its answer to the problem. The arrange-
ment of chairs seems very important to the success of
these group discussions: we try to insist on a close group-
g of four people like this _ (@) because person four
in a morescattered M=)

thisone® @ @ @ is unlikely to be drawn

. oA
arrangement like

without realizing that transportationgis significant_ be-
cause it permits a higher degree of egg}’bmic specializa-
tion and hence more productivity. They often also fail to

. realize that money plays an important™role in permitting
specialization. (More on money in Session Five.)

(5) THE ASSEMBLY LINE. We stress the Assembly
Line film and/or demonstration for two reasons: (a) the
idea of specialization is a powerful one and one that can
easily be handled at all grade levels, (b) at this stage the
weachers in the course need an dctivity that they can try
‘out in their ¢lassrooms and report back at the second
“session of the course. The Assembly Line demon'stration
is described on page 10. Our experience has been that °
clgssroom assembly lines do not always pay off in greater
output, but this can lead. to fruitful discussion of the
relationship between specialization, interdependence,
and so on. The /6mm film, Assembly Line, shows an
actual classroom situation in which the assembly line
does win® It may be r bet than the.defnongtration

Jinto the discussion and probably will not participate. in a large class. o

ERIC . o N : 00013
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OREGON CgUNClL ON ECONQMIC EDUCATION* - R
: P.O.Box751 ., ' . "

. Portland, Oregon 97207 PO : '

) The Oregon Council was founded in 1957 and is ocganized as a nonprofit
’ e, corporation. It is one of, almost 50 similar Council3 affiliated with the Joint °

- ‘ 4 Council on Economic Education (1212 Ayenue of the Americas, New York, NY

C 10036) and like the others is governed by a Board of Directors that represent a
e wide range of community interests, among them agriculture, business, labor, / s .
: 3 ! and education, The chairman of the Board for 1975 was Mr. Alden Toevs, ~| .. >

) President ¢f Citizens' Bank of Corvall§‘. and the Presiden; was Ronald WJ

Kelleher of Pacific Northwest Bell. T . ! 7

. " The Council’s constitution empowers it to undertake a wide rang(: of getivities -
o -on behalf of economic education in Oregon. The Council’s Teachers C?ufdes to )n , .

. o ) Ecoﬁomj(f*s, GradesOne through Eight, were published by the State Depagtment N V.
: of Education. Almost 1,000 élementary teachers have enrolled in the Council's
‘ten-week. ""Package Economics Course.”” The Council worked with KGW-TV SE
. “on an hour-long television, quiz show, “You and the'Economy.” It.sponsors e
. . ‘ cgnfqrcnces to acquaint university, college, and community college’economists - '
~, with impreved teaching methods. It makes grants available to,schools and _
colleges for specific economic education activities. It works closely with Centers *
for Economic Education at Oregon State University, and Portland State Uni-
versity. The Center Diréctor at Ortgon State University is Charlotte Harter, .
& Asst. Professor of Economic Education. Center Director at’Portland State. ) ’
. University is Dr. Leonard Robertsgn, Professor of Business Education. ) ‘
. : The Council’s operating budget is based on contributions by over 75 Oregon ,
‘ business firms and labor unions. lyﬁ&% are located at Portland State Uni- (
. versity ard its education director, Dr. Hugh Lovell, is Proféssor of Economics |
at PSU. Co .

*

2

N

'Subslhul;‘simjlur statements for states other lf{,'ga“Orcgon. L . * ) . M .
. . - N\
Q - 1y ‘7 .“, 4 ) ) .. . -
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., ~ GOING TO SEATTLE * : S,
. (Rcvnsed 1975) P
v What Is the C heapest Way for the Jones qully& t'
) to Go to Seattle and Back? . ' .

It lhey go by bus, $13.15 round trip.'2 adult and 2 children’s tickets, $39 46
divided by 350 miles, 11.3 cents per mile:

cents:per hile, §

Ry

i lheygo.by car: 350 mjles round trip at

-Your problem: From the information given below (it ié based on a recent stud)'z
by the Federal Highway Administration), (a) decidé which of. the Jones™ auto-' ~
* mobile costs should be applied to the Seattle trip, (b) add.yhen ip on a per-mile

basjs, and (c) multiply by 350 miles to get the costs of drlvlng to Seallle O:
(a) accept the accuraty of our calcutations. They may not fit your ‘own experi-
ence, but théy are good enough for this purpose: (b) use the margin of this page
for galculations. Don’t worry about the relative comfort, fun, educational vajue,
or convenience of the bus versus the car, or about local lraVcl in Seattle—just -
work out the cosl ofdrlvmg there and back.

vo

~

-
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The Joneses are an average family. They have a compact car (2-door sedan)
with’typical equipment (6 cylinder engine, aulomalio;rangmission, power steer-

ing, radio, body protective molding). Their car will last a tyfical ten years and

fun a typical 100,000 miles, bug gew cars are driven more than old ones so the
Joneses drove theirs a typical 14,500 miles during its first year and will cEivc ita
typical 13,000 miles during this, its se¢ond year. L .

Our cost figures assume that the Joneses paid a typical $2,696 for the car
when they bought it 13 months ago, and that they will drive it the typical 13,000
miles during its sccond year. Some of the costs, like gas and oil, are per-mile
costs. We underlined these in the per-mile column but we multiplied them by
13,000 to give you an annual total for the per-year column. The other costs are
per-year costs. We underlined them i the per-year column but divided them by
13,000 to give you a per-mile total. . :

. . . A Per Mile .Per Year

Depreciagion: The vaiue of the one-year old G,

(cents)  (dollars) R

April 1972). v

3 ~
»
B g ’

.

N $2,022 I€Ss its value when it will be two years éid, : "
51,503 = 8519 - . 3.99¢ 3519
‘ ., . . 27
“*Finance Charges: Original price, $2,696 less $696 Co )
- trade-in and down payment = $2,000. Loan of « ‘
P . $2,000 paid off in 24 installments of $103.33"a '
A month, with interest at 2% a month, totaffinance R
d charge $480 for two years = $240 for this, the : ' .
) second year. o . . Vo185 240
*Lost interest income: (If the Joneses sold the car ;
after one year for $2,022 and put the mgney in the
bank at 6% they would have earned in irfterest
during the year about .,. .) 93 121
2y .
Repairs and'thaintenange 83 - 107
‘ Replaccmenl?ircs, including taxes A2 15
Accessories . . .02 3
Gasoline and oil, including taxes 2.46 39
" Insurance ' 1.13 147
. ). f .
Garaging, parking, tolls, etc. 1.53 199
chislraliorl; - : o A7 20
~ 13.03¢ 51,690
Source: " Indicates our own calculations. All other information is taken from Highway
. Statistics Division, Federal Highway Administration, U.S. Department of Transporta-
. ¢ tion, Costs of Operating an. Qutomobile (Washington: Government Printing Office,

4
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PROCEDURE FOR AN ASSEMBLY-LINE DEMONSTRATION,?
¥ PAPER AUTOMOBILES’ o

This demonstration involves a race between six nonspecialized teachers, each
of whom produces a complete paper automobile by glueing precut paper parts
to a precut paper body, and six speciali%ﬁﬁeac%&rs who produce. a similar
vehicle on dn assembly-line basis. (Teams of four may also be used.) The objec-
tive is to demonstifate the advantages of specialization in terms of olitput. An
alternative objective, in case the assemhly-line group does not win, is to open

. adiscussion on problems of interdependence, coordination, etc., in a specig}ized
society. The demonstration takes about ten minutes and is fun. The automagbile
-'.is thé same oge used in the Oregon Council’s 16mm film, The Assembly MNne. -
Other possibleassembly-line projects include the packing of Red Cross pack-
ages, sorting crayons by color,’and so on. . ’ .

Materials Required: Two work tables, ten chairs; a chalkboard or wall on
which to digplay the finished cars, two or more dispensers with cellophane tape,
mine small bottles of Elmer’s Glue, precut paper parts for 50 automobiles: i.c.,
5Q bodies, 50-doors, 100 windows, 100 wheels. These should be prepared from -
poster. paper in contrasting colors and accbfding to the illustration below. It .
helps fo ditto or mimeograph X marks on the bodies to -assist in locating the.
glued-on parts. . . ‘

(about ten inches long)

CJ
¢ Proceduyre: Select volunteers, show them how the finished car will look, divide
the parts between the two teams. The nonspecialists will each finish a complete

car and will fasten it to the board. The tasks perform‘ea by the specialists will =~

probably be as follows: (1) door gluer, (2) front-wheel gluer, (3) rear-wheel
gluer, - (4) front-window gluer, (5) rear-window gluer, (6) displayer.”Allow
enough time—it takes a while for the first car to reach the end of the line and
this gives the nonspecialists an advantage in a short race.

Oregon Council on Economic Education
“P.O..Box 751, Portland, Oregon 97207
Dr. Hugh G. Lovell, Education Director -

' . T 0 /
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2. Pr’oducers-"a\nd Consumers

In Our Economlc System

Descrlptlon

Ours is a_modified market economy. Producers buy
resources from those who own thém. They sell the goods
and services they produce to those who want them and
have the money to buy them. The cyprcular-flow didgram
shows these relationships between producers an
sumers. Individual and economy-wide decisions about
what to produce and what to buy are influenced by price
changes and help to cause them. -(Calderwood and
Fersh,' Chap;ers 3 and 4, pp. 72-78, and 89-97.)

Materlals Available -
FILMSTRIP Work Outside the Home. is strip
+ AND 33-RPM shows what first graders can do s they
RECORD: «work through the Senesh SRA economic
malerlals Our Working World.? We
suggest yse of a short portion of the

slrlp, a portion showing children work-

ing as producers of houses, food and
clothing. They earn"money and take it

home to their wives who spend it on
houses, food and clothing. One day the

- wives don't buy houses, they buy clolh—

« ing insteads The home builders are
° ruined until, the clothing manufacturers
decide they neéd another factory. The

best place to start the filmstrip and the
records where the picture and the voice

say, “‘Someone who is unemployeds

Dick is ‘our neighbor. He used to work

at a trailer factory but it closed down.
(Sour€e:

Now he doesn’t have a job,”
OCEE) V4

Allocating Qur Resources, 30 min.,
B&W. This is one of the preview films
for the American Economy Telecourse.
Dr. John Coleman contrasts a complete-
ly planned economy on the Russian
model with a completely free enterprise
economy and then places our own mixed

l6mm FILM:

economic system between the two ex-

tremes. Source: Division of Continuing
Education Film-Library, P.O. Box 1941,
S Portland, Oregon 97207

<,

con- -

" TRA

HANDOUT: Iowa Corn Blight (@n page 13 of this
Handbook.)—

PARENCIES: 2-1 through 2-19. v

Grade-Level Meetings \3.

(1) Talk about the assembly line and/or specialization
projects and why they worked or didn't wdrk for the
teachers. (2) Demonstrate and discuss a circular-flow
_project- for the teachers to try out with their children.

- (3)" For next time encourage thé teachers to think about

-

and repoit, on (a) their own success or failure with the

circular-flow concept and (b) ways in which they have -

taught or think they might be able to handle concepts
relating ¥ g0vcrnmcnls and businesses in our @conomic

system. , , ..

General Session

(1) As before, we urge that the sessions begin with a dis-
cussion of (a) the extent lo%whlch the teachers experi-
mented with an assembly liné (How many of you tried to

use an assembly line? You had your hand up, did it work '

‘as well as you hoped it would?) and (b) the extent to
whicli they have taught or think they could teach con-

cepts dealing with the relationships between consumers -

and producers in our economic system. If participation
lags, as it may do at this stage, we recommend that you
ask for a show of hands from those teachers who are will-
ing to promise that they will think about something
dealing with governments and businesses and be prepared

" to talk about it next time. Make the point that thg eourse

1)

is deSIgncd to work with their problems, and get a many
of them'as possible to **show their hands and promise”
. because the actual show of haands seems to have a lot to

“do with the amount of actual parucnpallon lhal will result

in the third and subseqWient sessions:.

+42) THE CIRCULAR-FLOW DIAGRAM. The film-
strip, Work Outside the Home, is probably best used as
'seon as the opening discussion is finished.” We would be
inclined to show it twice because, although it doesn't
introduce the idea of the circular flow as suchr, it clearly—
and in" first grade language—demonstrates a circular

. flow between consumers and business firms. This circu-

¢

11
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lar-flow idea is probably the most important idea to get
over in this session. ’
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Transparencies 2-1 through 2-3 relate to the ¢ircular ent point of view, but this is all to the good. We find that
flow. Transparency 2-3 is a simplified version of a cir- there are real advantages in having a film review of mate-
cular-flow diagram that is built up step by step in our rial that we have presented—for one thing, the film seems
Grade Three Guide (pp.'32-36). It shows “*families”™ and to carry a great weight of authority. (We would be sure

“firms"" but does not include a separate box for govern- to use this film even if there i§ a time problem.) -~
" ment. Some teachers report that they get better resulls The Handout, Jowa Corn Blight, was also designed as
.. if they simply put “‘businesses and governments™ in a a review exercise and can be used with good results. We
¢ single box when they first construct the diagram. Trans- present it as a surgrise “TEST!™ designed. tg see if the
parency 2-3a is a barter circular-flow diagram based on teachers have really grasped the basic workings of our
the ‘Grade:Four Guide’s discussion of a pioneer Oregon economic system and use it as a buzz-group exercise in
economy (pp. 20-22). the same fashion “as the Seattle Trip problem of the first

(3) PRICES AND "ALLOCATION OF RE- session (the same buzz-groups can be recoavened). The

discussion that follows the. buzz-groups will probably
SOURCES. We think that’it is important to make sure lead into such matters as (a) elasticity—the corn farmers
that the interrelationships shown by the circular-flow

diagram and the Senesh strip are clearly understood may wind up richer instead,of poorer, (b) substitutes and

before placing a'lot of emphasis on the times con complements—not all buyers will switch from, corn to °
ore p galoto P somictimes co oats, {c) prices as signals to producers and consumers,
fusing role that prices play in .affecting the flows between

(d) the impact of producl prices on factor prices,(e) the
fr"llrzr:ds I‘:]n?r:n(?;sa’zllds These ra—llonshlps are summa- idea that an economy.is a system in which everything

cies 2-4 through 2-19. Transparen
2-11, *“The Succotash Theorem,” tries to present ﬁ& affects everythfng CISC

relatively sophisticated idea that prices affect not only a
choice between high and low- priced yersions of a single
.product, but *also affect the mix o the famll’ys pur-
chases. Transparencies 2-13 and 2-14° deal ‘with the
economic’ decjsions made by businesses. Transparencies
2-16 through 2-19 attempt to explain how the overall
‘economy decides what, fiow, and for whom to produce
and how *‘good” its decisions are.

% .

- ) [

- (4) SUMMA&Y AND REVIEW. The 16émm film, 'James D. Calderwood and George Fersh, Economics for Decision~ -
Allocating Our Resources, serves as an excellent review’ .
OZ:)lh the circular flow and the price ideas. It presents,

Making. New York: Magmillan Publishing Company, 1974.

2Qur Working World. SRA Resource Unit, Grade 1, Science Research
Associates, Inc., Cﬁ"lcago, 1964 Tstate-adopted). (The Our Working
thgse ideas at a somewhat higher level than we handle  * worid series was revised and updated in 1973. Write Science Rescarch

them in the transparencies and from a spmewhat differ- Associates, 259 East Erie St., Chicago, 1L 60611, for details.)
: . v -
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: , - PACKAGE ECONOMICS COURSE - J
Teaching Activities o “x

- g ) My Curriculum Q;fé;'gon Guides
. (whereitisor “for Teaching - .
Subjects,, . where to plug itin) Economics  Other Sources

1. “What Economics is ) ‘

all about.™
“Scarcity™ . - ]
. .-

“*Specialization™

. 2. “Producers and
Consumers in our : S
Economic Systém.™ o

.

3. “Consumers Chojces, " A /
Chonces ‘ ] . . \

4. *Jobs and lnCOmc".:,, v

~ w
.

-

5. *“Business and Govern- . ’ : .
© ments.” .o -

v -

' Put 6-10 on 4n additional page:

Y

. . »

- IOWA CORN BLIGHT

—

) Augusl 1970: Corn blight strikes lowa Most of the corn crop is dcstroycd
s . Thisiscorn used for feed. Whal lmpacl is this llkely to have on lhe following. .

l.. The prlce of corn?
. The demand for oats? ~

. The income of corn farmers in lowa?

2

3 .

4. The prie of oats land in Minnesota? B . . . ,
5

. The earnings of a locomotive engineer in Nebraska?

0rcgon Council on Economnc Education
4 P.O. Box 751, Portland, Oregon 97207
s ,:DFf. Hugh G. Lovell Education Dlrcctor

~
2
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3. Business and Governments
Description \ 8

Some of our'gqods and services are produced by gov-
ernments and paid for by ‘taxes, but most-of our goods
and services are preduced by bfsinesses. Businesses are
willing to risk money and resources in the hope of earning
g profit on what' théy sell. Some of our businesses are

vcry, very large. (Calderwood and Fersh, Chaplers Sand-

6, pp. 109-117)

©

L4

Matetials Available *
HANDQUTS: The Fabulous Cost-Free Product (page
15 of this Handbook)

Questions from Quiz, “You and the
Economy.” Gives the questions 48ked on
- a television quiz program préduced by
the Oregon Council on Economic.Edu-
cation (page 16 of this Handbook).

By C

16mm FILM: Case For Competition, 30 min. B&W.
: This film discusses why competition
begets lower prices, provides a greater
variety of products and is generally in
the consumer’s best interests. Antitrust
-officials and business discuss their dif-
fering views on monopoly,
profits and subsidies, and . if fear of
antitrust action restricts new investment
and growth: (Source: Division of Con-

tinuing Education Film Library, P.O."

- Box 1941, Portiand, OR 97207)
TRANSPARENCIES:3-Tthrough 3-27,

Grade-Level Meetings

(1) Talk about circular flow and price §yslem projects
and why they worked or.didn’t ‘work for the teachers.
(2) Demonstrate and discuss projects dealing with

labor, .

’

General Session
(1) As before, we suggest beginning with-a discussion
of the extent to which the teachers actually used the
citcular-flow and price system concepts presented 4t the
second ‘session. It helps if 'some of the teachers bring
“actual diagrams-magé by the children and explain them
to the class. The.circular-flow and price allocation ideas

are difficult for teachers to grasp and will probably need -

some review atthis peint. A frcquqnt,qucsuon has to do
with the proper handling of-government in the circular-

» flow chart: **My children don’t understand about the - post

businesses or governments. Encourage the teachers to .

try them out with their own children. (3) For next time
encourage the teachers to think about and report on
(a) their own success or failure with material on busi-
nesses and government and (b) ways in which they have
taught or think they might be able to handle economic
ideas relating to Oregon, to the various regions of.the
United States, or to foreign countries.

14

office bccause it gets its money by sclllng stamps to
people.”

(2) BUSINESS AND THE ECONOMY Teachers

often establish classroom enterprises which scl! cooﬁles

snowcones, or similar products in an effort to earn money

for a picnic or field trip. We like t8 encourage them to -
e linﬁs (a) because.

tell the class about ventures along t
it is sometimes possible f6T us e venture by
asking about concepts that th er may have misded
—i.e., “Should this teacher have asked the children to
‘pay her interest on the $3.65 she lent them for cookie mix
“for the cookie sale?”” and (b) because it might give us a
.chance to comment on activities of dubious educational
or cconomnc significance.

Transparenczes 3-1 through 3-5 talk aboul busimnesses,
as such. The *‘Business as an Adventure” idea in 3-2 re-
flects our attempt to compare modern business ventures
with the early voyages of discovery and the early trading
companies. (See the opening pages of the Grade Five
Guide.) Transparencies 3-6 through 3-10 relate to the
industrial revolution in England and particularly to the
impact of the new textile factories on the hand-loom
“weavers. This historical approach to the technological
change/free entry/equilibrium price concept was devel-
oped for use in the Seventh Grade Guide but seems easy
for the teachers to understand and paves the way for
material on monopolistic competition and big business.
Fifth and eighth-grade teachers may want to use it in
terms of Eh Whitney and his mass produced musket.

..The Fabulous Cost-Free Product was . designed as a
buzz-group exercise. It attempts to deal with the idea of
elasticity and, . particularly, with the thought that a
monppolist is able to set his own best price”gy controll-

te3
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- suggest things like the “tax walk"—a walk through the

. . * .o
ing the ‘quantity which he places on l&:\markcl. It is
probably best used just before Transparencies 3-11 and
3-1< onr monopolistic competition and concentration of
ownership. C L e -

The film Case For Competition is an excellent sum-
mary for this ses_lion. . -
(3) GOVERNMENT AND THE ECONOMY. As
with business, we like\lo~bcgin the discussion of govern-
ment by solicity g Questions from the teachers and/or
by asking them describe government projects that
they have done or &ye interested in. The primary guiles

neighborhood so that the children can logk for things
that were paid for with tax money (Grade Three Guide,
pages 26-31). The private-enterprise fire. fighting busi-
ness mentioned on page 27 of the Grade Eoyr Guide is
based on an actual news item,and might be worth men-
tioning; the wolf bounty meeting debate from page 24 of ~
the same guide is also useful; more advanced material~

.
-

1

c J

appears in the Grade Eight Guide, pages 94-97.

" We like to start by discussing why we get government¥
to be our “‘purchasing agent™ in providing us with some
of our goods and services, and what these are (transpar-
encies 3-14 and 3-1%). Transparency 3-16 explains pie
chartg and it is included hecause this is the first time we -
use them. The ‘You and the Economy’ quiz sections dre
used at this point to reveal how little the téachers actually
know about taxes and to lead into the progressive/re-
gressive concept. (Answers to these questions dppear o
“page 17. Most teachers, and most of those who take the
Qquiz, seem to favor a proportional tax system. Transpar-,

~ encies 3-21 and 3-22 attempt to analyze the income trans- -

. fer {ymctions of government by suggesting that -under
some circumstances we might increase total satisfaction
}W“t’ransfcrripg $5000 from Family B (with $25,000
income) to Family A (with $5000 income). Transparency
3-23 leads #to the two principal philosopHies df taxation.
The session ends by nreasuring the federal taxes (income
and payroll) by some key tax criteria. ?

DU '
3

THE FABULQUS COST-FREE PRODUCT .
You have invented a fabulous product which you can make_»aﬁd distribute
- v for absolutely nothing (there are no money costs of any kind that you will have
. to pay). You are the sole producer, and you can chiarge whatever price you like.
. . However, if you charge 10¢ each no one will buy your product: if you charge | ,‘
'9¢ each you will sell one item: if you charge 8¢ each you will sell two; and so AN 5
c_)'r'l as is shown in the table and on the chart below. , \\ ~
Price Number sold 10 .
10 0 P
9 1 o N \
8 2 g \ '
'> 7 3 i \
' 6 4 - \
5 5 ¢
4 6 e ]
3 7 g
2 8 . . Y
! 9 4 -
0 10 ¢ |
1. ~ 2 T ol ‘
A o g
Yl * T ol
# o1 B
i : e
i
. _ [ R N N
454 [Ill‘lr,lll‘ll
) 4 ° 6 Quantity
You want to make as muah money as possible.
N
WHAT PRICE SHOULD YOU CHARGE? )
/ )
HOW MANY WILL YOU SELL AT THIS PRICE?
HOW MUCH MONEY WILL YOU TAKE IN?

7

Oregon Council on Economic Education +
- P.O. Box 751, Portland, Oregon 97207
= Dr. Hugh G. Lovell, Education Djrector
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QUESTIONS FROM “YOU AND THE ECONOMY” QUIZ

. This is an 0p|n|0n question. There is no correct answer. If Mr. Jones & carns

five times more than Mr. Smith, s o

~ Al

Jones and Smith should pay the same taxes—they are both citizens. -

B. Jones should pay five times as much as Smith—he earns five tlmcé

- as much. —

C. Jones should pay more than ﬁve tlmcs as much, as Smith—he can ‘afford
it better. , .

. If Mr. Jones car}ls fivedtimes more thah Mr. Smith, his federal income tax

bill will be - ..

A. aboutthe same as Smith’s. - L
B.« about three times as much as Smith’s.¢
C. more than ﬁve times as much as Smith’s.

. If Mr. Jones ca(lrns five times more than Mr. Smith, his property tax bill

will.be

A. about the same as'Smith’s.
B. three times as much as Smith’s. e ‘
C. more than five times as much as Smith’s . y

»

. If Mr. Jones earns five times more than Mr. Smlth his sales tax bill will be

A. about the same as Smith’s’
B. three times bigger than Smith’s.

+ C. more than five times bigger than Smith’s.

&

Oregon Council on Economic Education
P.O. Box 751, Portland, Oregon 97207
Dr. Hugh G. Lovell, Educallon Director
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+ ANSWERS TO QUESTIONS FROM “YOU AND THE ECONOMY” QUIZ

1. This is an opinion question. There is no correct answer. We dsked it because ' .
we wanted you to start thinking about what kind of taxes.you think would be ' < . ’
,most fair: 4 R ¥ . 4 .
- 2. C is the best answer. With the federal income tax, the more you earn, the . '
higher percentage of your income you have tg pay. (A study of the federal ‘ .«
incomme tax Vshokwcd that the average $20,000 t_‘ani’ily, with five times as much
tncome as an average $4,000 family, would pay 23 times as much in federal
income taxes.) - .

3. B is the best answer. A study of property taxes showed that the average
- family with an -adjusted gross income of $22,500 paid approximately three = | ¢
times as much in property taxes as families with adjusted gross incomes of -

‘ © $4,500.* . o

* 4. B is the best answyer. A study of sales taxes across the country showed that |
the average $30,000 family, with five times as much income as the average ,
. . S : ok »
$6,000 Tamily, paid about thrée times more in sales taxes.

L
P

. . -

*There are some cases, however, where people with very high incomes pay little or nothing in
fgdcral incomcpxcs, as in situatjons in which dn individual derives income from tax-free muni-
”CIpaI bonds. :
Studcnt§ must not get the impression from this question that the property tax is based upon
> money income. People with higher incomes tend to own more valuable property” It should
nofed that the property tax sometimes takes a higher percentage of the poorer person’s income
than of the rich person’s Yncome, ‘
*** The richer family pays more in sales taxes because it spends more. Again it is possible that the
poorer family will be paying a higher percentage of its income in sales taxes, however.

h A « 17
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4, Reglonal (and International) -
~ Specialization and Trade

Description - ‘ .
Oregon has **primary lndustrles which produce goods

and services-for sale to people in other places and “‘sec-

ondary industries’ which produce goods and services for

sale to Oregonians. Each’region and each country has.

such primary andl secondary industries. If primary
industries. . 8row or shrink, the secondary lndustrles terld
to follow.* « . ’
Spegialization and exchange btheen individuals,
regions or countries is of value even to those who are

s very efficient or who have abundant resourses. However,

while we are interested in encouraging specialization, we

" have also passed tariffs and other laws which affect the

degree to which we specialize fTrade between nations is
complicated by the fact that fach country uses its own
kind of money. (Calderwood nd Fersh, Chapters 13 and
14; Grade Eight Guide, pp. 52 59.)

Mlaterlals Available
- MAP: Land-Use Map of the Portland Metro-

politan Area. This map covers the area -

- from Gresham to Hillsboro and is
. colored to indicate residential, business

and industrial activity. Transparency 4-1

is a copy. Additional copies may be ob-

A tained from the Columbia Region

Association of Governments, Portland.
- Similar maps may be available from

planning commissions in other metro-

politan areas. .

"HANDOUTS: Hatﬁelds and McCoys. This is a com-
' parative advantage exercise and was
prepared for buzz-group use.

N Questions from "}/ou and the Economy:
. Oregon Economy”

16mm FILM: Economics of Trading Among Nations,
: 30 min. This film is from the National
Economics Telecourse. In it John Cole-
. man points out that trade among nations
is similar to trade between regioas or
between people and stems from differ-
ences in natural and other resources. He
discusses comparatlve advantage tariffs
and so on.

\
.

R}

“a

TRANSPARENCIES: 4-1 through 4-38

A

Grade-Level Meetings .

(1) Talk about what the téachers dld An regard to busi- - °
nesses and governments. (2) Demonstrate and discuss a

project related to primary and secondary industries and/

or to specialization and trade. (3) . For next time encour--

.age the teachers to think about and report on (a). their

- own successes or failures with activities related to pri-

mary and secondary industries and/or specialization and
trade, and (b) ways in which they have taught or think
they might be able to handle concepts deahng with
money and banking.

)

General Session- B
(1) As usual we recommend beglnnlng th a dlscuss10n
of thlngs that the teachers actually did Wit the third

session material on businesses and governments

(2) PRIMARY AND SECONDARY INDUSTRI
Transparencies 4-1 through 4-11 follow a train of thought

- built around the land-use map. (See Grade Three Guide,

pages I-3.) We suggest that third-grade teachers obtain
or make maps of their own metropolitan areas, put flags
on them to show where parents and friends of the chil-
dren work and shop and that they goon from here to talk

about thekinds of goods and services that Oregonians -

make, where .they are sold, and how changes in the

’
¢

demand for our prlmary products have an impact on in- |

comes and employment in Oregon. This line of discussion
leads naturally inta a reinforcement and review of the
circular-flow concept and of the idea, first introduced in
the Senesh filmstrip, that a declining demand for a pri-

mary product may mean unemployment for those,who _,

"~ " make it and also for those who provide them with

secondary goods and services. Somewhat the same line
of thought is introguced in the Grade Five Guide, pages
25-29, which de#lg”with a ““Regional Appreach to the
American Economy” and ties into the combined regional
geography, regiondl history approach that is used in

-many grade five texts. Sixth and seventh-grade teachers

- 18
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would be interested in appllcatlons to Latin American

and European countries.  « ‘

*(3) DOES SPECIALIZATION PAY OFF? The hand-

out, Hatfields and McCoys, was designed for buzz-group”



¢ .

use-and is a simple probleni in comparallvc advanlag&
Transparencies 4-12, 4-13, and 4-14 summarize the Hat-
field and McCoy analysis: Transparehcies 4-15° through
-4-20 continug the.discussion of specmllzallon An appli-*

cation to American hisfory is invojved in 4-/8 ‘which : that- appears,there. Transnanenc:es 4-30 and 4-3/ are an . -

. relalcs to the impact of the Erie Gafial on shipping costs
- .and, hence, to the possibility of in¢reased specialization
and {rade between downstate New York-&nd the Great
Lakes region. Activities related-to_this appear in the
Grade Five Guide on pages, 16 and 17.

\- 4 - lNTERNATlONﬂAL TRADE. Some lnslruclprs'-

may find time fo handle all of the following materia], .
but we were never able to do so. The 16mm film Econom-
ics of ‘Trading Among Nations is from the National.
Economics Telecourse. In it John Coleman poirts ut -
that .trade amang nations is similar to ‘frade between

g

regions or bclwcen people, discusses comparauvc advan-

”

tage, and points owl lhat“mporis cempete wnh local
producls Tragsp_grenaes 4-21 through 4-29 summarize .
“some of the ideas presented in the film and review the . ‘
« .Einmark/Den)and comparative advaritage illustration

¥

attempt to expand a. collon tariff illuslfal1on from the
Grade Five Guide (p. 2 to. a discussian of balance
. of payments problems. 'f'ﬁe R.O.W.’s mcnlloncd onsome
“of lbcsc transparencies are an, imagidary ‘‘Rest of the

. World” currency.. Transparencies 4-32 through 4-38 .
"deal w:lh balanle ofpiymcnls and. dgvaluallon problcms i
\ . ‘_; . -
- : o8

v

L
*Some ecqnomists refer to."iprimiary industries™ as “basic industries”
- and “secondary industries” as “‘nonbasic industries.”

Q

Aruitoxt provided by Eic:
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THE HATFIELDS AND THE McCOYS S

The Halﬁclds and the McCoys don’t talk to each other mucH. Thcy would -
rather shoot than smile. The Hatfields are better off than the McCoys in every
way. Why; it takes only 8 hours for one Hatfield to grow "Onegbushel of corn
(for bread or whlskcy) and only 9 hours for or\c Hatfield” lo make one yard of -
cloth. -

.» The McCoys aren”l any faore (or lcss) shiftless than the:Hatfields, but their
land is worse and their tools argn’t so good. Anyway, it takes 12 hours for one
McCoy to grow one bushel of corn and 10 hoursfor one McCoy to.make one. *
yard of cloth. The McCoys are worse off lhanj Hatfields bccause they have

“

.

to work longer for everything they have.
# ~ Now old Ma Hatfield i a sly one, and sh been sitting and rocklng and
thinking for years.and years. One day she says, ‘‘Paw! Paw, I've been cogitatin’,.
You know what I think? I think we’d be a whole lot better off if we slopped
fighting the McCoys, spent more of our time raising corn, and jraded with the
McCoys when we needed clolh T S T

Paw spat. :

**Damnit, woman,” he said. “We are bcller farmers than- lhose varmlnls and
better weavers, too! Bcs;ldcs I don’t Want to ‘be dependent on that poor whllc -
trash for my clothes.” = » P Q) :

u

© %7 Was-Md right? .
Suppose it“Would pay the Hatfields to trade corn for cltfth. Would it-pay the ™+ -
McCoys to trade cloth for corn? ’ .
Was Paw right? - o,
[} . < ~ . o
) M
. ! ¢ uF C .. b ) , ,
i N 5 - \ / “' L4
4 ' ) , o » . .
~ . - d e ) > ‘ _" m,
. . Oregon Coungi#ton Economic Educatign . L
. P.O. Box 751, Portland, Oregon 97207 - . )
’ : *  Dr. Hugh G. Lovell, Education Director L .,
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QUESTIONS FROM QUIZ:
“YOU AND-THE ECONOMY OREGON’S ECO MY”

. The income of the average egonian isphigher than that of the average

American.
True or false
, .
How many Orcgon households had less than the poverty level income in
19702

A. One out of every four o -
B. One out of every ten "
C. Oneout of every twenty

- Which of these Oregon industries employs the fnost'peoplc?

A. Lumber and wood products ‘ ‘ . ' ..
B. Agriculture and food processing - -
C. Wholesale and retail trade

.

employment in the other westé®n states. 1

. Since World War I Oregon gmployment has been growin about as fast as -
£ wovis
n

True or false 0

If we want Oregon to grow and prosper, we should

" A. produce everything we need right here in Oregon so we won't have to buy

- from outsiders.

B. produce as much as we can for sale outside of Oregon so as to brlng
money into the state. »

C. buy outside products whenever they are chcaper than ours and se&l our
products outside whenever we can.

. Too many Oregon firms are owned by, out-of-sxatcrs who take their prof"ts

away from Oregon. -
8

True or false

~

Oregon Council on Economic Education
P.O. Box 751, Portland, Oregon 97207
Dr. Hugh G. Lovell, Educauon Dlrgctor
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ANSWERS TO QUESTIONS FROM QUIZ:
- “YOU AND THE ECONOMY: OREGON"S ECONOMY”

I. False. In 1972 Oregon incomes averaggd $4,287 .per year for every man,
woman and child. This is $205 beloy the pational average of $4,492.

2. B is closest. One out of evcry‘ 11.Oregon familfes was below the poverty

level income in 1970. (Poverty level varies with the number of children in the
family, etc. For an urban family of 4 with 2 children, it was $3,700.)

3..Cis correct: Here are the figures for 1973: .
Wholesale and retail trade IR AN 190,200
Service industries (incl. finance and realty) 177,600
Government (federal, state and local) . 159,500
Lumber and wood products - 78,500
Transportation, utilities, communiéation 52,200
Agriculture » 45,600
Contract construction 38,000

o

4. False. Oregon employment is up only 55 pcrcenlt compared to 94 percent for

the 11 western states as a whole (excludes Alaska and Hawaii). Here are
some figures: '

Growth in Nonagricultural Employment, 1947-1967
© 'No. of New Jobs

State . Percentage Increase

Nevada - < Y 111,300 . 207.6
.. Arizona .. ¢ > 298,100, - 204.6
California 4 4R83,400 . > 106.6
Utah v 144,000 78.3
*Oregon ® -~ 231,500 . 55.2
Washington * . 360,700 ' 52.6
.Idaho 62,600 ' " 50.1
Montana / 44,600 . 30.7
‘ . {Z =3 )

{ C is the best answer. We would, be poorer, not richer, if we tried to grow our

own bananas or to make our own automobiles. We would be pdorer still if
we tried to sell Oregon bananas in Nicaragua or Oregon automobiles in
Detroit. Qur best bet is to specialize in things that Oregon is particularly
good at—Ilumber, plywood, peppermint oil, grass seed—and to go to out-

siders for things that they can make cheaper than we can.

6. False. Oregon won’t grow unless it gets more machinery, more factorics,

more equipment, more tourist facilities. If we had to rely on Oregon money
to buy these things, we wouldn’t grow s -fast.. Businessmen-—both Oregoni-
ans and out-of-staters—won’t take their funds away from Om{on as long as
Oregon is a good place to invest. - ) o :




5. Money and Banking
Y *

Description

Moncy makes it edsier for us to exchange our goods
‘and services for those producéd -by other people. Most
of the money we use in the United States consists of com-
mercial bank deposits. OQur banks accept deposits and
make loans and have a lot to do with the amount of
money in circulgtion. We attempt to control the amount
of money in circulation so as to dvoid unemployment
and- inflation: (Calderwood and Fersh, Chaptgys 10
and 11.) :

A

-

4

Materials Available )
l6mm FILMS: at Money [s and Is Not, 30 mirj. We
récommend use of the first ten migudes
of this film, which is.fromthe Amerjcan
Economic Telecourse. (Oum\print/has
been cut at a suitable stopping plce.)
Professor Coleman makes the
that money is anything that peopte will
accept. There is an excéllent display of
exotic money and a skit in which a
woeman buys groceries with ice cubes.
The last twenty minutes, which we do
not recommend, deals with the history
of money in the United States and with
other matters. Source: OCEE

AN
" . Money in the Bank and Out, 15 mif. A
perfectly beautiful colog film that begins
with a grade school boy who lends his
friend a dollar toward a baseball mitt
and continues with a building con-
tractor who borrows money from a

-

3 ‘l:l bank. Source: Division of Continuing
Education Film-Library, P,O. Box 1941,
Portland, Oregon 97207.

MATERIALS: Bager Game Skit. This is a role-playing

sitd§tion that makes the point that *

barter is much more cumbersome: than
the use of money. Based on an example

' X in Grade Four Guide, p. 5 gpage 23 of

. < this Handbook).
Banks and Banknotes Skit. Another
role-playing situation: The BafiR of

Atlanta and the Bank of Boston print

22
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o

.
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paper “‘bankhotes™ with a rubber stamp.
Thesé are issued fo borrowers and are
accepted as money until a run develops
that destroys the Bank of Boston and
then spreads to the’ Bank of Atlanta.
Based on an activity from the Grade
Eight Guide, pp. 52-57 (pages 25-26
of this Handbook). Tcachers may want
copies of these skits for their own use.

TRANSPARENCIES: 5-1 througti 5-18 y

Grade-Level Meetings N

(1) Ask the teachers to talk about their specialization
and ;regional trade projects and-‘why they worked or
dldnl work. (2) ‘Demonstrate and dfscuss money or

~

banking projects for the teachers to try out with their -

children. (3) For next time encourage the teachers to
use and report on (a) activities dealing with money and
banking and (b) ways in which they have taught or think
they could teach concepls\ relating to economic growth
and stability. *

‘
.

General Session .

(1) As usual, we recommend beginning with a dis-
- cussion of things that the teachers actually did with the

fourth session material on primary and secondary indu$-

tges and/or on specialization and trade, and-with their-

thoughts on how they might deal with material on money
and banking.

(2) WHAT MONEY- IS/WHY MONEY IS USE-
FUL. We would then use either The Barter Game film or
the Barter Game Skit to make the point that barter is
clumsy and slow while the use of money is relatively
quick and efficient. The skit may be a more effective way

o

s

af doping this than the film. On the other hand, the film

does*illustrate an actual classroom pl‘OjCCt We would
then suggest Transparency 5-1, “‘Money is anything that
people will accept™ and the first ten minutes of the 16mm
filtm; What Money Is and Is Not. Transparencies 5-2 and
5-3 involve a historical application to the revolutionary
_period. P

3 HOW BANKS OPERATE. The transition from
-money as a medium of exchange to banks as institutions

is a little hard to manage, but we cannot presume that *




the teachers really understand enough about banks to
take them. directly into the material on expansfon of
dcposils The l6mm film, Money in the Bank and Olt,
is very strong and, because it is designed for use.in the
intermediate grades (¥, 5, 6), it is easy to (.omprehcnd

L4 OUR MONEY SUPPLY IS FLEXIBLE: The
,Banks and Banknotes Skit and transparencies- 5-4
through 5-10 tie into the treatment of the banking system
that appears in the Grade Eight Guide, pages 52-59. It
deals with the banking system as it existed ‘before the
Civil War when banks issued their own banknafes which
circuldted as currency. In our view it is easier to show
changes in the money supply by using banknotes which,
when issued to borrowers, have the immediate and direct

effect of increasing the monay supply, rather than by-

using bank deposits which requnrc a rather compllcaled
explanation &f the relation belween one generation of

banks and another. The transparencies and the skit also’

4 .
—_-

)
w

deal with bank runs and with laws designed to prevent
them. A full description of the skit appears on pages
25-26 of this Handbook.

Transparenc:es J-1f and 5-12 handle the cxpansxon of
bank deposits in a more traditional way. We preger to
use them only after working through the-banknote mate-
rial, with or without the skit, and do .not bother with

“them when time is short. .
..(58) TIGHT MONEY AND LOOSE MONEY. Trans- -

parency 5-13 says that our money supply is flexible; 5-14
through 5-16 poml out the ¥conomywide consequences
of “loose money" and its impact on borgowers and lend-

ers. Transparency 5-17 lists some of the famous histori- ,

cal controversies that have involved loose money and
tight money and is hcluded to show fifth and eighth-
grade history teachers that an understanding of this
economic concept may make some of their historical

material more meaningful to the children.
! . .

-

a,
.
Sy .

"PROGEDURE FOR THE BARTER GAME SKIT

This skit is based on'an example infthe Grade Four Guide, page 5.1t requires
" four actors. Thefirst four teachers who enter the room are logical candidates,
as they can study their lines while the others are arriving. The characters they

play are as follows:

7

" 1.
. 2

3.
4.

An Indian who has a salmop and wants six eaglé feathers

An Indian who has six eagle feathers and wants a bow and arrow
An Indian who has a bow and arrow and wants a tomahawk

An Indian who has a tomahawk and wanls a salmon

”~

The Lnﬂﬁms go on stage-one by one and explaln their roles. They have pic- o '
tures-{drawn on an ordinary file folder with a wide felt pen) of each of the com- - :
modities and actually exchange the pictures with each other. In«the “First Act” ’
no ‘exchange can take place until all the Indians are on stage. In the “Second
Act” the first Indian has a picturt of wampum as well as his or her salmon and
the transactions are much simpler. Caution: teachers’and students who play this
game “often like to bargain over the price of the goods they are exchanging. This
.18.fun but it detracts from the purposes of the game. We are careful to warn our :
teachers against it. : »
We wrote instructions on the back of each plclurc So that each Indian would
" know what his or her nole was. Our pictures and instructions follow: .

‘

You are-an Indian. You have a salmon. You want
six eagle feathers.

FIRST INDIAN

Act One: Explain your role.‘Slay on »slaigc until o
you have'traded your salmon for the feathers. Do: '
not trade your salmon for anything else: . ,

Act Two: You have wampum. You are willing to
spend*the wampum for the feathers.-You are will-
b . ing to sell your salmon for wampum. You may
leave the stage as soon as you have sold the salmon
and have the fealhcrs

(sa;lmon)

2 4




SECOND INDIAN

.

THIRD INDIAN

(baw a'r:;;ld arréw)

o

> FOURTH INDIAN

(tomahawk)

ERI

Aruitoxt provided by Eic:

You are an lndlan You. have six eagle feathers.

" You want a bow and arrow’

Act One: ,Explain your role. Try to trade your
feathers for the bow and arrow. Don’t accept any-
thing else. Stay on stage until you have made your
trade.

.

Act Two: You are willing to sell your feathers for
wampum. You are willingto spend the wampum.
You are willing to spend the wampum on a bow and
arrow, Slay on stage until you have your bow and
arrow,’then leave.

[N

- \( \ . ) .
You are an Indian. You have a bow and arrow,
You. want a tomahawk. .

Act One: Explain your role: Try to trade your b0w/
and arrow ‘for the tomahawk. Don’t accept any-
thing else. Stay on stage until you have made your
trade. -

Act Two: You are willing to sell your bow and

-arrow for wampum. You are willing to spend the-

wampum ,on the tomahawke Stay on stage until
you have your tomahawk; then leave.

«

L}
~
1

You are an Indian. You have a tomahawk. You.»
want a salmon.

Act One: Explain your role. Try to trade your
tomahawk for a salmon. Don't take anything. else.
Slay on slagc until you have made your trade.

Act Two: You are wnllmg to sell youg. tomahawk

- for wampum. You are willing to spend the wam-

pum on a salmon. Stay on stage until you have
your salmon, then leave.

Second act: All Indians have
a string of wampum.
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PROCEDURES FOR THE BANKS AND BANKNOTES SKIF - )
., ' Banking as.done before 1860 - ) .

Act One: The teachers on the left-hand side of the class are citizens of Boston.
Those on the right-hand side are citizens of Atlanta. The instructor appoints * )
= . two bankers and helps them to organize the Bank of Atlanta and the Bank of =~
' Boston. He does this by,fiiving each banker $10 in gold (ten slips of yellow paper ,
: " marked *One Dollar'in' Gold™ will do) and a rubber stamp for printing **bank- o N
- notes” which reads, “*The Bagk of Atlanta (Boston) will pay the bearer one ’
P L dollar in gold on demand.” Each bank%g issues im §5 in banknotes, which he /
is willing to accept because of the pramisedo pay in gold, and gredits him with =~ -, -
a $5 share of stock in-the bank. The banknotes pass into general circulation in
each *‘city.” Use different colors of paper for each baﬁk"s notes. The instructor
helps each bagker to establish a T:account on a nearby blackboard.

° - The accounts should loo . '\ .
¢ like this: . Sy S ' _ _ o
' ’ BANK OF ATLANTA (BOSTON) y
. ] o Assets Liabilities
- . Gold - . $10 | Instructor's . ’ ) \ '
r stock $5 , .
e Banknotes $5 : o .
'$10 $10 . . : ;}
Act Two: Borrowers appear. Cyrus McCormick, Samuel Morse, and Olivér ) \

Evans in Atlanta. Eli Whitney, Robert Fulton, and Samuel Colt-in Boston*
. They have big name tags (same color as‘banknotes of those cities) so people
) will know who they are. Write invention of each on back_of nametag and have
student explain it to class, The bankers accept I©OU’s from each of their respec-
tive borrowers and print up to $10 worth of banknotes for each of them. These

are accepted and pass into general girculation in each city because of the prom- __

ise to pay gold on demand. . )
N The T-accounts now look _ . ’
/ like this: ) ’
: T ', BANK OF ATLANTA (BOSTON) . ) . \
@ - ~ Assets -~ Liabilities ’ ' :
} . ) Gold “$10] Instructor’s .
LN O . & - * stock $ 5 , .
I0U's 30| Banknotes + 35 - !
& PR ERAN $40 s '
; Concept Demonstrated: Our money supply is flexible: It expands when com- R
. ‘ mercial bank loans-are made, and contracts when loans are repaid. (To make y
L : this clearer, have’one borrower repay his loan. Have Banker tear up IOU and

also-the banknotes, They are no longer. part of the money supply of the com- .
munity. New ones can be printed for next loan.) .- ‘

-~

‘ L0
Act Three: One of the Boston inventors (on a trip South) tried to spend his-

& "Boston banknotes in Atlanta. People in- Atlanta refuse to accept them because
they do not believe the promise to pay in gold on demand. Howkver, the Bank of
Atlanta knows the Boston Bank is willing to accept the Boston notes at par and
to issueits own banknotes in return. (We ignore fees imposed for this service as

. they would complicate the T-acco{mls.) Later on it may be able to sell the Bos- .

Y .
. " *Sumuel Morse Invented telegraph, increased speed of communicating.
Robert Fulton First successful steamboat, faster, more dependable lrunsporlalion;&cnlarged
. o . the market area and encouraged speciulization and trade. -
Cyrus McCormick 1850’s: mgafianical reapeq: increased agricaltural productivity.
* Oliver Evans His gravity-flow grist mill was the first continuous-process production.
Saruel Colt His repeating pistol was mass-produced, so lower cost. “*Gun that won the
. West.” . P ] /
. Eli Whitney - 1790s: cotton gin: made cotton costs low enough so cotton could sell to mdlls .
- in England. Made cotton most profitable use of land. Also first to use inter-
. changeable parts} in manyfacturing muskets. e
k] B 4 - )
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Aruitoxt provided by Eic:

N\

s

ton banknotes to a northbound traveler, or the Bank of Boston may acquire .

Atlanta banknotes. See the Grade Five Guide, pages I9 20, Ohio Frontier .
Scene, for more elaboration. '
The T-account for.Atlanta now .
looks like this: . -
BANK OF ATLANTA (BOSTON) '
. ¢ Assets Liabilities
Gold $10 | Instructor’s - ) . -
Boston - stock $5s ’
banknotes 10 { Banknotes 45 E °
I0U’s 30 : ‘ .
$50 . $50 °

Act Four: Bostonians are horrlﬁed to hear thgt the ‘Morse telegraph isn’t
going to work. They fear for the value-of their banknotes and descend on the
banker en masse to collect the gold that his banknotes promise them. He is, of
course, unable to pay th&t much gold on demand and his bank goes bankrupt
News of this spreads to Atlanta, and with-it the information that many of the
Bank of Atlanta’s assets are in the form of now worthless Bank of Boston bank-
notes, Atlantans are horrified, fear for the value of their own banknotes, and
descend on their banker en m@se. He goes bankrupt, too. "

Concepts demonstrated: (1) Banks make profits by lending money for inter-
est, and (2) the main asset (or backing) of our money supply was (and is) the
promises (and assets) of the borrowers—not gold.

\
Discussion Questions:

1. Was there any limit on thg amount of loans a banker could make?

2. What happens to the communlty whcn the bank goes bankrupt"‘

3. What could be done to prevent “runs” and bankruptcy? |

Study and dlscusswn can theq lead into how banks and our money supply oper-
ate today. Discussion qucstlox

1. What laws do.we have to prevent “runs’’ on banks, causing bankruptcy?

2. How is the increase or decrease of the money supply regulated today?




- 6. Economic Growth and Stability

. Description

Why.our cconomy grows and changes. How we use
Gross National Product, price indexes, and other sta-
tistical tools to measure economic growth. and change.

Why we are interested in economic stability—a pattern -

- of growth that avoids depression and inflation. Some of

the'ways in which we try to achieve economic staBnllty '

(Calderwood and Fersh, Chapters 7, 8, 10, 12.)

Materials Available »

16mm FILM: American Business System: How It
Evolved, 30% min. A° NAM-National
‘Educational Television program dealing
with the evolution of American industry
from early colonial times to the present.
Shows reproductions of early machin-
ery, modern factories, mentions big
business and corporations. Source: Divi-
sion of Continuing Education Film.

Library, P.O. Box 1941, Portlaad,
Otegon 97207.
16mm FILM: Search for Stability. 30 min., CBS,

Coleman-Schoenbrun. Economics fluc-
tuations, monetary policy and fjscal
policy explained for the informed lay-
man. Best used as a summary-review
but- useful because the authority of the,
film lends support to the instructor’s
own explanation of these sometimes

’ suspiciously viewed topics. Source: Divi-
sion of Continuing Education (see ad-
dress abovc)

HANDOUT: Quiz ot Econamic Growth and Changc
TRANSPARENCIES: 6-1 through 6-29.

Grade-Level Meetings .
(1) Talk about what the teachers did in regard to money

and banking. (2) For next time encourage the teachers
to bring in actual posters or other material for display
at the final session of thg course. :
General Session )
(l) As usual, we recommend
sion of things that the teachers a
scssxon material gn money and banklng

\

a%lnnlng with a discus-
u

EKC

fally did with,the fifth®

T e
”

(2 WHY ECONOMIC GROWTH? The Quiz on
Economic Growth and Change attempts'té get at this
by raising questions that are posed at-various places in
the Grade Four and the Grade Five Guides, It can be
used on amindividual or a buzz-group basis. Somewhat
the same results can be obtained by asking buzz-groups
to-agree on “The single most important factor behind the
growth of our economy.” This question and a list of im-
portant factors appear on Trarsparency 6-1. Thes16mm

" film, American Business System: How It Evolved, could

00033 -
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also be used at this point. It is a good film but is not
essential. .

{(3) HOW WE MEASURE ECONOMIC GROWTH
AND CHANGE. Ouy working definition of Gross Na-
tional Product is the one that appears in the Grade Five

" Guide, p. 34: “How much money would it takg to buy all .

th&goods and-services our economy produced last year?”
Transparency 6-2 is a pie chart showing the main ele-
ments of GNP for 1968, 6-3 is a similar pie chart for
Guatcmala 1965, and is included to permit a contrast in
the proportnon of GNP available for mvestmcnt and
government purposes.

Transparency 6-4 reproduces a “Cafeterla Price
Index™ illustration from the Grade Eight Guide, page 68.
An overlay is used to show how an arbitrary factor is
used to produce an index of 100 for the base year. Trans—
parency 6-5 shows GNP at constant prices from 1870 to
1970. It indicates a_doubling-of real GNP between 1910
and 1935, another doubling between 1935 and 1960.
Transparency 6-6 shows GNP per person oventhe same
periopd—it indicates that while it took 42 years 16 double
the 1900 GNP per capita, it will only take 28 years to
double the 1942 level. Transparencies 6-8 and 6-9 are-
“Gee Whiz” charts with overlays attached to show how
the same data would look if presented in a proper, con-
servative fashion. Some of the teachers may want to refer
to Darrell Huff, How to Lie With Statistics (New York:
W.W. Norton, 1954) for further information on this.*

(4) . WHY WE ARE INTERESTED IN ECONOMIC

STAB!LITY Transparenczes 6-10 through 6-14 intro-
duce the basic ideas that output responds t0 changes in
aggregate demand, and that we may be able to contrel
depression and inflation by taking steps to influenge the
level of aggrcgatc demand. Transparency 6-15 makes the
point that these relatively new ideas were first system-
atically used—at least at the fiscal policy level—in the

Ed
.

-

- : ~
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tax cuts of 1964-65 and the surtax of 1968. Transparency

6-16 has to do with problems of predicting futwre-eco-

. nomic activity and, hence, of deciding on policy. It lists

pi
Q

ERI!

Aruitoxt provided by Eic:

a number of lcadlng |nd|cators including sunspot activity
and skirt lengths.

Transparencies 6=-17 through 6-19 point ‘out problems
of choice between alternate goals (stableprices vs. full
gmployment) and alternate®methods (higher_taxes vs.
tighter money) and comment on the national debt. They
can be used at this point or saved until after the historical
explanations have been made.

(5) HISTORICAL EXAMPLES OF INFLATION
AND DEPRESSION: Most school teachers have strong
backgrounds in history and respond particularly well
to material which presentseconomic concepts in a his-
torical content. Transparericies 6-20 through 6-23 sum-
marize the material on the Civil War inflation which
appears in the Grade Eight Guide (pp. 66-73). The-Union
and Confederate armies needed products or resources
which had previously goné to civilian buyers. The govern-
ments of the North and South printed paper money with
which their armies could outbid the civilians. The result
was inflationary because aggregate demand thus in-
creased at a time when aggregate supply was limited.
Transparency 6-22 hints at a multiplier effect but we
don’t usually stress this. Transparency 6-23 lists alterna-
tive economic policies that#he North or South could

have used to cut civilian demand and limit the infla-

tionary pressure.
Transparencies 6-24 through 6-29 deal with the Great

- Depression in somewhat the same way. The depression”

was marked by a 45 percert decline in Gross National

-

Product. It was caused by a tremendous 90 percent drop

- in business expenditures for new plant and equlpmcnt a,
drop which caused a major 40 percent decline in con-
sumption expenditures as well. {GQvernment expendi-
tures fell by 5 percent.) Transparency 6-27 suggests that
our .initial policies—tight money and lower government
spending—were wrong.and tended to make the depres-
sion worse.t Transparency 6-28 uses overlays to suggest
that the proper pollcy was one of trying to replace about
$15 billion in lost investment derfiand but leaves the class
tq decide how to do this. Transparency 6-29 shows the
actual policies irr terms of deficit spending and interest
rates for the 1930-1940 period.

The film, Search for Stability, reviews thcse various
concepts from a different and somewhat more compli-
cated perspective. However, it-uses excellent visualsland
is a very good film, one that should be shown even if other
material has to be left out.’ e

*More recent books similar to this one ate Stephen Campbell's Flaws
and Fallacies in Statistical Thinking {Englewood Cliffs, N.J.: Pren-
tice-Hall, 1974) and Robert Reichard’s The Figure Finaglers (Ncw
York: McGraw-Hill, 1974).

$See A. G. Hart, P-B. Kenen and A. D. Entinc,ﬂMoriey, Debt, and
Econamic Activity (Englewood Cliffs,” N.J.: Prentice-Hall, Inc.,
1969), pp. 409, 411. >

L) ) . v
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QUIZ -ON ECONOMXC GROWTH AND CHANGE
) 1. Did pioneer mothers have more fun than modern mothers? '
- 2. List three occupations many people used to have—occupations that we
; hardly see today. .
1.
o ) 2. N ) —
. 3.
. e . i - -
o~ List three occupations many people have today—occupations that no one
had 100 years ago. - A
I _ ' : :
J2. L
3. '

3. Why might a modern farmer w'omi« more about*crop priges than a farmer
of 50 or. 100 years ago?

< g )
4. List three th’ings that great-grandmother would have made for herself—
things that today’s home-maker would buy at the store.? .

72, _

3

. ‘
5. How much money would it take to buy all the goods and services our econ-
omy produced last year? '

Where-to find angwers:
1. Fourth Grade Guide, pag'e'ZZ. )

2. Fifth Grade Guide, page 42.

3. Fifth Grade Guide, page 34. N
4. Fourth Grade/Guide, page 22.

5. Fifth Grade Guide, page 34.

"J

Oregon Council on Economic Education
P.O."Box 751, Portland, Oregon 97207
’ Dr. Hugh G. Lovell, Education Director:

5/ o
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7. Jobs and Income

-

Description '

In most families someone earns an income by .selling
labor. A worker’s income depends on how many hours
~.are worked.and on the wage rate he or she received.
+ Wage rates ultimately depend on the demand for each

type of labor and on the supply of workers with the neces-

“sary _skills and abilities. Society’s standard of living‘_,,t.‘fi

depends on the productivity of our national economy.

Job opportunities change as our economy grows and

changes. A person who wants to find a job that fits him or
: her, needs to know about him or herself*and abog}' avail-
able. job opportunities, and needs to know how-to find
, and keep a job. « .

Many ‘workers are organized into wnions which bar-
gain with employers about wages and employment
conditions. (Calderwood and Fersh, pp. 60-62, 74-75,
119-121, 125.) g . !

. Materials Available ’ T
lémm FILM: Job Interview: Whom Would You
Hire? Part A: Three Young Women,
or Part B: Three Young Men. Each 17
minutes, color. Actual job interviews
filmed with a hidden camera. Film
- viewer is asked to evaluate each-appli-

cant as to appearance, attitude, reli- -

ability, motivation, and preparation
for employment, to answer the ques-
tion, “Whom would you hire?” Source:
. Division of Continuing Education Li-

‘brary, P.O. Box 1941, Portland,
Oregon 97207.

Job Interview, 15 minutes, color. Fol-

) . lows a young man_from when the
LA .

\ - employment service counsellor tells

t6mm FILM:

him of the job opening until he has

been hired, with some scenes of poor
job-hunting procedures for contrast.
Source: same as above.

Getting a Job Is a Job, 17 minutes,
color. The correct procedure to follow
in applying for employment. Follows
two young people as they seek employ-
ment, pointing out the right and wrong
«  ways of applying for a job. Source:
o same as above.

l6mm FILM:

~

W

’

30

~

HANDOUT:  Choosing :Your Occupation, or How to
' Gei and Hold the Right Job. Similar
- booklets which include self-inventory
forms, tips on interviews, letters of
application and where to look for a
job are available.free from your State

_Employment Service Office.

How Pacific Northwest Occupations

, Will - Change—1960-1980, and How
Employment Will Change in Pacific
Northwest Industries—1960-1980. Bat-

telle Memw@rial Institute, “The Pacific
Northwest: A Study of" Economic

s Growth in a Quality Environment,”
' reproduced in Grade "Five Teachers
‘Guide to Economics, pp. 59-60. “\

BUZZ-GROUP Does College Always Pay Off? Use
ACTIVITY: with
pamphlets (*“mini-guides’™) available

free ‘from your State Employment

Office.
l6mm FILM: Grievance, 30 min. How the rights of
a worker with a genuine grievance are
protected under the union’s contract.
The orderly processing ‘of a grievance
through several stages of negotiations
between union and management.
Source: Division of Continuing Educa-
tion, P.O. Box 1941, Portland, Oregon
97207.

$
Inheritance, 45 min. The late 19th and
~early 20th céntury migrations to Amer-

16mm FILM:

ica. The social, economic andgcultural -

changes which marked the immigrant’s
early years in this country. Conditions
since 1900 as found in the sweatshops,
coal mines and weaving mills and as

- evidencedwin the labor struggles of the
thirties and the civil rights movements
of the sixties. Source: same as above.

2

TRANSPARENCIES: 7-1 through 7-29.

.
&

v
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the two-page job description
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General Session
(1) As before, we suggest beginning with a discussion

-of some of the activities the teachers carried out to teach
the concepts in the previous lesson. . ) ®
(2)" INCOME EARNED BY WORKING SETS THE -
LIMIT OF MOST FAMILIES' CONSUMPTION. In |
an industrialized, developed country like the U.S., money
income is earned by family members at specialized jobs
outside the home. This is in contrast to a pioneer family
whose consumption depends mainly upon what it can
produce for itself. It might be wise to show the circular-
flow diagram briefly for review, at this point. Other
types of income (property, transfer) should be discussed
here when it¢an be easily pointed out that the principal
source of income is from labor (transparericies 7-1
through 7-5).

(3) WHY DO DIFFERENT JOBS EARN DIFFER-
ENT INCOMES? After transparencies 7-5 and 7-6 are
shown, have the class list various items which might
affect the supply of 6r demand for a particular occupa-"
tion. Transparencies 7-8 through 7-1/ summarize these
supply and demand factors. The collective-bargaining
and supply-limiting roles of some unions (and other
groups) are included, but it might be wise to postpone
more discussion of unions until the end of tHe lesson. The
‘buzz-group activity, “Does College Always Pay Off?”
can be used either to launch this section, or to summarize
it. If it is used at the end, each group might try toidentify |
the supply and/or demand factors which explain the
wages of the job investigated. )

(4) YOUR JOB SHOULD FIT YOUR INTERESTS,
ABILITIES AND INCOME NEEDS. To make wise

-~

. . . bad

-

choices, everyone needs information about (a) him or

herself and (b) job opportunities. The State Employment
Service booklets are an excellent device for self-evalua-
tion: After distributing them to the teachers, you can
either give them a few minutes actually to fill in the self-
inventory themselves, or discuss it-¢and the rest of the
booklet). Be sure to mention that these booklets are
available free. Transparencies 7-14 through 7-21 review
the workforce and job opportunity projections to 1980
for the country*as a whole, and the mimeographed sheets
provide some projections for the Northwest specifically.
The discussion of job opportunities provides a chance
again to stress the derived demand for labor, and the
influence on wages of the changes in the demand for
goods and services.

(5) WHAT YOU NEED TO KNOW TO FIND AND,
KEEP A JOB. Transparency 7-23 emphasizes the variety
of the labor markets in which to look for-a job. The job

~ ingerviéw films are an excellent way to “‘spark™ dis-

cussion. ‘
(6) . UNIONS SERVE THEIR WORKER-MEM-

“.BERS IN A VARIETY OF WAYS. The roles of unions

are outlired on {ransparency 7-24, and some discussion '

of them, especially those other than collective bargain-
ing, might be. fruitful. Which jobs-are unionized and

“which are not, and the trends for the future unionization

parencies 7-27 through 7-29. & b,

of public employees, white collar, and agricultural labor
can be brought in. :

(7) TOTAL U.S. INCOME GOES UP WITH PRO-
DUCTIVITY, BUT SOME GROUPS’ INCOMES
MAY GO UP FASTER THAN THOSE OF OTHERS.
The income distribution quéstion is discussed in trans-

$

3

DOES COLLEGE ALWAYS' PAY OFF?

You are considering college at $2,000 a year for four years, and planning to
become the owner of your own business. Reports show your average income will
be $9,500 a year. You pick an occupational “mini-guide”™ up off the street.
Before you toss it away, you decide to see how much you might make in that
occupation. ’ .

What would be the costs of preparing for this job? Would the training needed
be obtained on the job, as an appreatice,. in high school, a community college,
or other training school? - | : .

After working 30 years in each occupation, how would the total net earnings
compare? (Remember: you must subtract not only the cost of college or train-
ing, but also the “‘opportunity cost”—the income of say $6,500 a year you could
have earned if you hadn’t been in college or training.) .- .

Your 30 year net earnings as a business owner: $_.
.

DID COLLEGE PAY OFF FINANCIALLY? ‘ ' e

Your 30 year net earnings as a

*Obtain from your local State Employment Office. Folders on over 50 different jobs.
- <y

-

Center For Economic Education
‘Oregon State University, Corvallis, Oregon
Prof. Charlott€ T. Harter, Digector

/
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IN PACIFIC NORTHWEST lNDUSTRlES*—l960—l980

A (in perccnlages)

Professnonal and related services ......... e 142.9 (increase)

Finance, insurance and real estate .. :................... 95.1

Business and repair services ................ .. 0.0, 94.6

Public administration .......... e 66.7

Personal services ............... D e 61.6
Retailtrade ............ ... ... e w oo 4.0

Total Employment : « 5Ly
Entertainment and recreation services ............. P | 50.5
Manufacturing ............ P e "49.6
Wholesale trade ....... P e 44 .4
Conslruclion .......................... P 29.3
Transportation, ‘commynications '
and public utilities .......... e e 18.0

Agriculture, forestry and ﬁshlng ................ | e —33.4 (decrease)
Mining ...... B R R P —47.5 (decrease)

*The Pacific Northwest: A Study of Economic Growth in a Qualuy Environment, Battelle Mem-
orial Institute, Columbus, Ohio, 1967, ’§73 ) <
Source: Teachers Guide to Economics

¥ade 5, edited by Hugh Lovell, issued by Orcgon Board
of Education.’ ! '

I
HOW PAClFlC NORTHWEST OCCUPATIONS WILL CHANGE*
1960-1980 ‘
\ (in percentages)
All occupations . ......... ..t e 100 . 100
Professional, technical and kindred workers ............. 12.4. 184
Managers (including farm) . ................... e 15.4 13.3
Clerical and kindred workers .......................... 13.8 17.8
Sales workers . .... e 7.5 6.9
Craftsmen and foremen ©........... ... . ... ... 14.3 1.7
~Operatives and kindrcd'vsforkers‘ ............... %..oe.... 149 11.1
Personal servicesy(including private household) .........:. 11.8 14.1
" Laborers (including farm) ............. o 99 6.7 -
*The Pacific Northwest: A Study of Economic Growth in- ‘@ Qualtn Environment, Bdllclle Mem-
oriul Institute, Columbus, Ohio, 1967, p. 73. i ,
Source: Teachers Guide to Economics, Grade 5. edited by Hugh Lovell, issued by Oregon Board
of Education. ' . (ﬂ
- 7
. HOW EMPLOYMENT WILL CHANGE

v
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‘Description

Jeu N

8. Oregon Governn)eni
- Services and Taxés

-

\ .

Oregonians have directed their state ard local govern-
ments to producg certain goods and services. Oregonidns
have wanted more services, of many types, than goods:
Education’is the largest service of Oregon governments.

Families and businesses pay for these services and goods™ -

by a variety of taxes. Some of the taxes go to local gov-
ernments; some go to the state govefnment. The amount
and quality of services and goods Oregonians want have
risen over the years and, in order to pay _for them, so have
taxes. Oregonians must frequently rethink their pasi”
decisions "about what goods and services each level or
government should produce, and what types of taxes
should pay for them. .(Economics of Taxation booklet*;
Calderwood and Fersh, pp. 75, 153-158; Oregon Govern-

. ment Spending and Income; and Corvallis, Oregon,

ERIC

o

budget.)
Materials Available oo ; ~
HANDOUTS: Mr. J. P. Tillamook of Corvallis,

: Oregon. Estimated federal, state and
property taxes paid by home-owner’
with a $l:2,co‘me in 1974. Taxes
stated as do¥ar amounts and as a
percentage of income.”

: ‘ Questions from **You and the Econ-

.omy: Government Services and
Taxes.” Gives the questions asked on
a tejevision quiz program producedy
by the Oregon Council on Economic

Education (page 35) of this Hand- -

v book).

BUZZ-GROUP  How Should We Finance These
ROLE-PLAYING Projects? Each buzz-ggoup takes a
different project and the members

of the group take different roles. The

group decides and reports to the
whole cdliass. .
Wolf Bounty Meeting. Teachers take"
roles, of Oregonjans of 1845 to decide
’ who should be taxed to pay the
bounty. (Grade Four Guide, p. 24.) -

TRANSPARENCIES: 8-1 through'8-29.

.
- +

X

- -

‘. 33 ) ’ l . .

Grade-Level Meetings = ™
(1) ~Talk about what the teachers did j
and- income, (2) Dgmonstrate and .
related to Oregon’s.public s€rvices pMd taxes. (3)
next time encourage the teacherg/to think about and
‘report on ‘(a) thejp own stccessfd and problems with
activities related fo Oregon’s spuplic services and taxes,
and (6)-ways in which they. haye taught or think they
might be aglc to-handle ‘concepts dtaling_with regional
\ specialization and trade and/of
" industries. :

, regard fo jobs

prlméry ,and scconc!afy

. ta “ o
"General Session: : : M
(1) - As usual, we recommend beginning with a discus-
sion ‘of some of thg things the teachers actually did with
the previous lesson’s material. = v '

(2) This lesson st'ﬁrt§.~by making clear that-the state and
local governments’ taxing and spending activities have a
more limited objective than the federal government’s,
namely, that they do not try to stabilize 'economic

growth. In fact, government may_have a destabilizing .

- effect because of the constitutional requirement that the
state budget‘be balanced. .

1
(3) Services and goods. We first look at the services,
and goods, that we have directed governments to provide
for us, empHasizing the overwhelming importance of edu-

, cation at hoth state and"local levels (trgnsparencies 8-2 .

through 8-8). At this point have the teachers act out the
Wolf Bounty meeting. This; helps: them to think about
why citizens have decided to provide sdme of the goods
and services.they want through government rather than
by private businesses thipoughfthc markets. Transparency
8-11 distusses this; directly dnd other, reasons can be
added. . . * > b . :

4y How do we pay.for these services we've directed

government to provide? The Wolf Bounty skit introduces -

some answers to this question which can be drawn from
the class. At this.point, we-like to give the **You and the
Ecenomy” quiz questions 40, sffmulate further discus-

sion. Transparencies'8-13 throefgh 8-15 discuss the qugs- -

tions and ideas introdudedjde mright be well to point out
that recent studies in‘didgn‘%e' at the property tax on pri-
vate homes tends to be about preportional (using income

1

00040 . ;’ : s a o '
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Aruitoxt provided by Eic:

as a base) for those with incomes above $8,000, although
it is regressive for those with lower incomes. Other fac-
tors to consider in Judglng a tax are covered in 8-16 and

. 8-17. At this point, it might make the discussion of t
concrete if you passed out the Mr. J. P. Tlllamooka§
estimadtes, and went through it. Then the state income tax
is evaluated by the criteria presented (8-18 and 8-19).

(5) 4re Oregon taxes high? The comparisons’ given oh
transparenctes 8-20 and. 8-21 indicate no. In fact Oregon
has slipped, by 1973, to the bottom among the Western
- states in terms of “‘tax effort” (percent of income paid in
taxes). The figure for.Nevada in transparency 8-21 dem-
onstrates the desirability of using income and not per
capita as the measure if the burden on the resident is to

. be accurately measured. »

(6) The Gap: A developing prablem and how to deal
. with ir. Especially at the local level, but also at the state
level, a widening gap is developing between the services

demanded (and their cost) and tax revenues. The demand -

for sesvices (and their cost) increases as incomes increase.
(The price of labor is a mgjor component of most
people’s income and alsg a major component of most
services.) But the base for much of the tax revenues
(cspecnally locally) Jds property, not |ncomc So auto-

P

O

- summarizing activity. The instsuctor and discussio

matic increases in tax revenues flo not tollow increases -
in income. Therefore, as incomeg go up, the demand for 2
(and cost of) services is increasing faster thanhe tax
revenues—a gap which grows wider and wider (8-22). _~

Ways to close this gap which might be considered are
explored in TMnsparencies 8-23 through 8-30. While these
alternatives are presented separately, they are certainly
not mutually exclusive, and the possibility of using a
combination of these alternatives needs to be stressed.

“How Shall We Finance These Projects” is a good |,

leaders gan bring in more details of the various taxesg i
helping the groups to make their decisions.

{ R |

* Economics of Taxation (Economic Topic series), Joint Council on
Economic Education, 1212°Avenue of the Americas, New York,
NY 10036.

v
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QUESTIONS FROM QUIZ “YOU AND THE ECONOMY
STATE AND LOCAL TAXES”

. Oregon s state and local twre higher than those of any

other Western state.

Oregonians pay more state and local taxes%er dollar of .
income than those who live in Washington and Californ™. ~ Trué or false

True or false

. Generally speaking, the Oregon income tax goes to the state

of Oregon, while Oregon property taxes go to local govern-
ments. True or false

. About one-tenth of your total tax dollar—federal, state and

local—goes to people who are on public welfare. True or false

. Imagine a Corvallis famjly with two children, one nine and

one 14. Their annual property tax bill is $1,000/ About $530
of this goes to the Corvallis public schools. This $53O is
enough to keep their children in school for .

A. one-quarter year. B'one-halfyear . C. oneyear!
The property tax is unfair because home o®%ners haye to .pay
it while people who rent go tax-free. _ Trueor false

. This is an opinion question. There is no correct answer. If Mr. Jgnes earns

five times more than Mr. Smith,

A. Jones and Smith should pay the same taxes—they are both citizens.

B. Jones should pay five times as much.as Smith—he earns five times as
much.

C. Jones should pay more than five times as much as Smlth-—-he can afford
it better.

. If Mr. Jones earns five times more than Mr. Smith, his property tax bill

will be .

A. about the same as Smith’s. -

B. three times as much as Smith’s. . e
_C. about five fimes as much as Smith’s. &

"If Mr. Jones earns flvg,tlmes more than Mr. Smith, his sales tax bill will be
A. about the same as Smith’s.

B.- three times bigger than Smith’s.

C. more than five times bigger than Smith’s.

’ 2]

’ .

~

\ ’ a

. Oregon Counéil on Economic Education
P.O. Box 751, Portland, Oregon 97207 -
Dr. Hugh G. Lovell, Education Director N
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" ANSWERS TO QUIZ “YOU AND THE ECONOMY:
STATE AND LOCAL TAXES” ,

1. False. Oregon per capita taxes (state and local) were lower than those of
_.cight of the twelve western states in 1972 (3463 per capita). ’
-2, False. In Y972 Oregonians paid the least state and local taxes per $1000
of income of all the twelve western states ($119). The average for the western
states was $131. .
3. True. Oregon property taxes are paid to state and local governments;
Oregon income taxes are paid to the state government. However, local

.. governments in Oregon get about one-half of their revenue from property"
taxes, they get an additional one-quarter from the State of Oregon, and the
rest from other sources. The State of Oregon gets about one-third of its
revenue from the individual and corporatg income tax, another one-quarter
from the federal government, one-sevcnthifrom special sales taxes on-gaso-
line, cigarettes, etc., and the rest from othek sources.

4. False. Only about 7 cents of your total tax dollar—federal, state and local
combined—goes to public welfare. . ~

5. A is the closest answer. In 1974 it cost about $1500 to send a Corvallis child
to school for one year. About $690 of this comes from the property tax; the -
rest from other sources. This works out to about $1380 in property tax money
for two children for one year. Our family paid $1060 td the schools, about
one-third of the total cost. oo ’

6. False. Renters may not write the check that pays the tax, but they do pay
the property tax when they pay their rent. A part of what they pay the land-

- lord—about two months’ rent in every twelve, in fact—goes for property
taxes, just as part of ‘what they pay goes for wear and tear on the property,
for fire insurance, for other bills the landlord has to pay, and for profit on
his investment, '

7. This is ah opinion question. There is no coxect answer. We asked it because
we wanted you to start thinking about what kind of taxes you think would

“be most fair.

8. C is the best answer. Several recent studies show that people with incomes
of $8000 or more pay about the same percentage of their incomes for prop-
erty taxes as people with higher incomes. (Those with higher incomes “move
up’“to more expensive homes, or buy a second home.) However, those with
incomes belaw $8000 do pay a higher percentage of their incomes for prop-
erty taxesthan those with incomes over $3000.

9. B js the best answer. A study of sales taxes acro$s the country showed that
the average $30,000 family, with five times as much income as the average
$6000 family, paid about three times more in'sales taxes. '

N
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* MR. J. P. TILLAMOOK OF CORVALLIS, OREGON
1974 )

The family consists of Mr. and Mrs. 1. P. Tillamook and son J. P., Jr., and
Betsy. They have # home for which they paid $22,000, on which they have a -
$20,000 mortgage at 6 percent, and a gross income of $12,000 a year. What do
they pay in taxes, both in terms of dollars and as a percemtage of their income?

Home: $20;,000 Mortgage at 6% Average interest $600.00 yr.
Assessed value of house $25,000

/ Property Taxes: City of Corvallis $ 457
« » Bepgton County - 1.07

ScHool District 16.03

Lign-Benton IED . 100

inn-Benton Com. C. 1.47

$30.14

Less property tax
" relef .90
$29.24

means $29.24 per $1,000 valuation $ 753.50
., - .
Federal Income Tax: Grossincome \ - $12,000.00

Deductions: Mortgage interest 600.00

Property taxes 754.00

Gas tax: Oregon 70.00

(7¢ on 1000 gal)

Oregon income tax 426.00

. ' 1,850.00
Exemptions: 4 @ $600.00 > 2,400.00

Total deductions: . $4,250.00

Net taxable income: ‘ ) $7;750.'00

Federal income tax: : . 1,142.00

-,

Oregon Income Tax: Gross income $12,000
U.S. deductions (not Oregon Tax) 1,507.00
U.S%excmplions 2,400.00

U:S. income tax » & 1,142.00

Total deductions: i ) 5,049.00
Taxable income: : 6,949.00
Oregon income tax: (marginal rate 8%) . 426.00

Total Taxes: : 2,321.50

Federal incame tax as % of $12,000 income: 9.5%
State income tax as % of $12,000 income: 3.6%
Property tax . as % of $12,000 income: 6%

Total taxes as % of $12,000 income: 19.4%

Charlotte Harter, Director
Center for Economic Education
“Oregon State University, Corvallis, Oregon
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-HOW SHOULD WE FINANCE THESE PROJECTS?*

Divide the class into small buzz-groups (3-4). Have each group consider one
of the following list of projects and agree upon a recommendation to be reported
to the class.

How would you recommend financing your project? Why?' !

As each committee report is presented, the other members of the class can serve
as a group of local citizens reacting to the proposal. Assign special roles to
some of the class members by distributing slips of paper with profiles of people
specified.

Widow, 67, owns her home.
" Mlarried man, 28, one two-year old child, rents an apartment. |

Father of three school-age children, owner of a local clothing store, rents an
apartment.

- Teacher,-40, llvcs outside town.

Keep profiles on 3 x 5 cards for easy reference. Studcnts can help to create pro-
files from real-life examples.

Each buzz-group should“make an effort to answer objections raised by each
citizen. Citizens should be instructed to support ar object to each rccommcnda-
tion as specified by the profile. .

Id
0

Projects to be considered:

A two-year community college free to all residents of your community. Or
should it not be free?

A new park and playground to belocated in a slum area
J A new park and playground to be located in a high-income residential area .
" Anew hospital .

Atsewagc disposal plant

Increased salaries for firemen and teachers

- - -

*Source: Taxation in the U.S.: Teaching About by Mindella Schultz (Economic Topic Series),
Joint Council on Economic Eduqation. 1212 Avenue of the Americas, New York, NY 10036.
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T " WOLF BOUNTY MEETING

# In 1845 the problem of wolves attacking the livestock had become so bad that
the settlers in the Willamette Valley called a meeting to discuss this. It was
proposed that a bounty be paid for every wolf killed. It was generally agreed that

~ this common practice would, be a good solution: But then the question of how to
raise the money to pay the bounty had to be dcciQed.

Have the teachers role-play the discussion am\)ng the pioneers. Put each of
the following quetations, representing different opinions, on cards fo be given
t& the players: :

*“Let those who are attacked kill their own wolves.”
“Let those who want to contribute to the bounty fund.” ~
“Why should I contribute? I live in town and wolves don’t bother m&.”

“Why should I'contribute? If everyone else does, the wolves will be killed and
C,)I will be safe.” ‘ : i

“Everyone is threatened by wolves. Everyone must contribute whether they

want to or not! Otherwise there won’t be enough money to pay the bounty *

and to get rid.of the wolves.”

. .
«*Some of us can afford more than othgrs. Let thoSe who can afford more
pay the larger share.” ‘

Have each one, in the course of the discussion,, explain the reasons for his or
her opinion. After the discussion, have the class vote on each point of view.

* -
C. Harter, Center for Economic Education
Oregon State University, 1972 -
( 7 39
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9. Consumer Choices .
- Description * \

Consumers, as individuals or families, share the baSIC
economic problem of limited resources and unlimited
wants. Most of our families use their resources of time
and skill to earn money, and they use their money to buy
most of the goods and services they need. In our economy
family decisions about what'to buy affect lhc mix of
goods and services that aré produced.

Each family makes its own choices because each fami- -

ly has its own unique foals and values. But all families
need- the best informatjon »they can get about the choices
they have to make. .

Should the family spcnd moreion food and less on rent
or clothing? What brand or quality of food and clolhmg

-should it Buy? Should it spend any extra income, or -

should it save? If it saves, where should it put the money?
‘Or should. it borrow money today and pay back tomor-
row? Where should it bérrfow from? And how should the
family stand on proposals.for higher (lower) taxes and
additional..(fewer) government services? (Calderwood
and Fersh, pp. 39-46, 57, 114-119, 196-198.) '

Materials Available
16mm FILM: A Visit to Consumers Union: 28 min.,

black and white. The film includes de- ‘

tailed segments of the testing of prod-
ucts. Source: Consumers Union Film
Library, 267 Wést 25th Street,
York, NY 10001. Free except for 2-way

. postage.
léemm FILM: - Beginning  Responsibilities:  Using
Money Wisely, 11 min., color: for pri-

mary grades. Simple economic facts
about money and its uses. How money
is exchanged for time and skills and used
for necessities of fdod, clothing, hous-
ing, taxes, and savings. Why careful
choices are negessary to achieve maxi-
mum satisfaction from your income.
Source: Film Library, Division of Con-
tinuing Education, P.O. Box 1941, Port-
land, Oregon 97207.

Using Money Wisely, 28 min., color,
senior, high and adult. The skills and
knowledge essential to effective handling

New -

o
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of money. Buying and credit power,

counselirig and information setvices:
’ How to counter “*high pressure” sales
» techniques. Source: same as above.
FILMSTRIP
AND

Truth in Lending: What Consumers
Need to Know, 15 min., color. Tells how
the truth in lending law enables an indi-
vidual who wants credit to make better
choices. Contents do not promote any
one type of consumer credit. Source:

“

Federal Reserve Bank, Portland Branch,

P.O. Box 3436, Portland, Oregon 97208;
or your local:Federal Reserve Bank.
Free both sources.

“Choosing Made Difficult.”” A price
comparison activity on instant teas.
Approprlalc for buzz-groups.

“It Is Pagticularly Important to Think -
Before You Buy Something Big.”

TRANSPARENCIES: 9-1 through 9-26.

HANDOUTS:

General Session

(l) As usual, we ‘recommend bcglnnlng with a discus-
sion of some of the activities teachers actually tried with
the previous lesson’s material. )

(2) A consumer can satisfy more of his or her needs and
wants by wise .choices in spending income (and using
other resources). We develop thjs concept with trans-
parencies 9-1 and 9-2. 9-2 highlfghts the nonmonetary
resources which are often overlooked (such as time). The
point needs to be made that they, too, are limited. How-
ever, money income is the principal resource of con-
sumers in the United States.

(3) &Each family has different values and goals S0 the
way each family chooses to spend its income will differ.
Transparencies 9-4 through 9-6 give the opportunity for
exploring how values and goals of individuals and family
are developed and influenced, and therefore why they
differ. Every consumer seeks maximum satisfaction.

4)°

The collection of goods and services a family buys

Jor itself reflects its own values, goals and income level. 3.
Transparency 9-6 briefly states the 5 major decision areas »

e il

iy
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each family must censider in spending.its.income. Trans- .
parengy 9-7 takes up the first of these choices, and can
lead into -a discussion showing how values, goals, and
income lével will cause different families to choose dif-
ferent alternatives. You might compare the.things a-
sports-oriented family would buy with tHose a musically

oriented family would buy. .

(5) Even choosing between similar goods is difficult !

because price is not always a reliable guide. Consumers .
are confusgd by product differentiation, product com-

- plexity. and the scarcity of objective infofmation. The
buzz-group activity, **Choosing Made Difficult,” is a + consumerism, Ralph Nader, et¢. Competition among.

|

w;‘hc effect of inflation on the purchasing power of savings:

@

E

~part of his or her earnings to pay for needs during unem-

RIC |

Aruitoxt provided by Eic:

good way to introduce this concept. It makes the point
that comparing brands of the same product by price is
difficult, and trying to get a per-oupce or per-serving
price’js even more difficult. Transparency 9-8 addresses
itself to alternatives to a new, top-quality product. Trans-
parency 9-9 makes the point that top quality usually
means high price, but that the reverse is not always true.
The lessening of price competition by means of product
differentiation, and advertising, can give business power
to push up prices; higher incomes can raise prices by
demand-pull. Transparency 9-10 makes an oft-neglected _.
point that because cd'nsu mers’ time is limited, they need
readily available, objective inform'ation an which to’
base their choices.' This is a logical place to show thé
film, **A Visit to Consumer’s Union.”

(6) During one’s working years, a person needs to save

ployment or retirement (transparencies 9-11 through
9+16). Transparencies 9-14 and 9-15 are concerned with

"When prices are relatively stable and the dollar is not
losing its purchasing power, “‘fixed’’ dollar incomes™ are
satisfactory. But when prices are.rising, in order not to
lose purchasing power, the dollar amount of your income
should be rising at a comparable rate.

(7) Whether or not a consumer should use the readily
available credit depends on both the state of the economy
and his or her individual situation. On transparency 9-17
the answer to “"how sure is your job," should include con-
sideration of what the economy as a whole is doing—are
you likely to be laid off because of a recession? The film-
strip and record Truth-in Lending would be best shown
after transparency 9-19. Classmembers might be asked
to look in particular at how the new regulations dp
increase competition among lenders, and why this helps
borrowers. e :

(8) Transparency 9-20 deals with the fact that through
the ballot box Americans can decide that some goods and
services are better provided 1o everyone through the gov-

N

Q

ernment and taxes, rather than privately marketed to
those who can gfford them. For instance, besides pos-
sible social or politigal benefits, are there economic bene-
fits to the individual and/or to the nation in having free
education through the 12th grade? '

(9) Some people feel that certain consumer rights
" should be guaranteed so consumers can make the choices
which will best fill their needs. The right to choose is
-best protected by maintaining competition among sellers
-so a variety of goods, at prices close to costs, are avail-
able, This can lead to a discussion of the recent wave of

sellers is an important way of prétecting the consumer’s
right to'choose and of keeping prites as low as possible.
(10) Consumers. spending decisions, affect both what
the economy produces and stability. Transparency 9-22
makes clear how much of our total output consists of

. consumer goods: and services. It might also be pointed

out. that.much of government spending is for.consumer

goods and services like education and parks.* Trans-

parency 9-24 introduces the multiplier and shows how it

contributes to recessions and inflatiods. While the

« point should be made that’consumer spendjng fluctuate’

less than investmgnt spending, nevertheless a small per-
centagé increase in consumer spending (sometimes
reflected in a decline in savings or credit repayment)
involves a large fiumber of dollars. The recovery of 1971-

{, 72 was started in large theasure by.an incréase in con-
" sumer spending. Transparencies 9-24 and 9-25 make

clear that the_effect of the increase in spending will
probably be-different.depending upon the state of the
economy when the ingrease takes place. Transparency
9-26 brings up the idea that e firms can choose lower
outpitt and employment ‘instead of cutting prices. This
could lead to a review of the fact that the American

. - . o, .
economy has many miarkets for goods and services which

are not very competitive:,
(11) It-might'be wise ta take about five minutes to_sum-
marize the lesson by running through the key points of
it, both regarding consumers as individual spenders in
the ecofiomy and how consumers as a group affect the
economy. :

I3

*The instructor Jnight want to point out that education is considered
by many to be aform of investment—investment in human capital. -
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Center for Economic Education
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’ IT IS PARTICULARLY IMPORTANT TO THINK
: BEFORE YOU BUY SOMETHING BIG
I. The money you spend for x cannot be spegl for anything else
A. Which would you rather have: a washing machine, shares ofslock ora
vacation? Why? .
B. Every additional dollar you spend for one thing is a dollar that you can-
#~not spend for something else. Is-it worthwhile to spend an add»onal
 dollar on that thing? (Dlmlnlshlng marginal utility.) ‘
Y
2. There are good and bad sources of information about major purghases.
«3. Many big items don t sell for a flxcd/prlce (bargaining range).
» 4. The true cost of a b;g item is the difference between what you pay for it and
‘what you get when you sell it. This is influénced by: ©
A. depreciatian. .
B, inflation or deflation.
C. cost of buying or selling lhe item. :
D. rcpalr 3, LI
*5. It costs money to borrow money. On the other hand, money that is savcd
can be earning interest. Interest you pay out, and interest that you could have’
. earned both affect the true cost of buying and owning an item.,
6. Some items are easier to sell than others and, prov1de better protection

- agalnsl cmcrgcncncs

* / [}
‘ -
-~ -
: r s i
Hugh Lovell
- Oregon Council on Economic Education-- -~
5/14/71
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10. Review, bisplay,

l
“Just For Fun” Quiz .
Materials Available
HANDOUTS: Evaluation Form, Package Course for
Teachers ] .

. Suggested Readlngs in Economlcs
Suggested Books for Elemcntary School
Instruction in Economics /
- Quiz -‘Padkagc Economics Course for

Teachers’

CERTIFICATES OF COMPLETION: from Division
of Continuing Education

Grade-Level Groups .

(1) Complete the evaluation forms and return to thc

group leader. (2) Discuss questions, plans, activities,

etc. (3) Discuss the questions on the evaluation form

and the *“‘goodness’ or “bad([}ess" of the course.

General Session

(1) This session should begin with the actual posting—
on walls and blackboards—of display material brought

r . .

in by the various teachers. Some of the teachers should

be asked to explain how their material was produced and
how well the children responded to it.

2) lnstcad of the usual general discussion of successes
and failures in dealifig with last week’s material on eco-
nomic growth and stability, it might be wise in a large
class to organize big buzz-groups—ten to 15 people—
which could. conduct their own discussions of successes *
and failures relating to the course. .

(3) Our most successful review activity is the *“just for
fun™ quiz. It could be administered on an individual basis
and actually scored in the usual way. However, we
organized one class into the usual four- or five-person
buzz-groups and asked the teachers in each group to try
to agree on the best answer for each question. This
brought forth lots of discussion and debate between the
teachers, who would call the instructor over to their
group if they couldn’t agree on an answer among them-
selves. The instructor finally read the correct answers
to the entire group and made-comments on some of them.

&

(4) A brief formal rgview of the six concepts may be |nd|cated The major ones

andsrelated transparcncncs are generally as follows:

\

Concept
What ecoﬁo\ai'éﬁs
Scarcity, specialization, etc.
Our modified market economy

Business and governments
Business -
Government

Specialization, the Oregon econo.my
Oregon co
Specialization-~

s Money and banking
Growth and stability

- Jobs and income’

. Oregon government services and taxes

Consumer choices

44
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Transparencies
1-2, 1-3

1-5, 1-6, 1-8, I-11, 1-12, 1713

2-2, 2-3, 2-5, 2-6, 2-7, 2-10, 2-12

31, 3-4, 311
3-13, 3-15, 3-17, 3-20, 3-24

4-3,4-6,4-7, 49, 4-10, 4-8
4-16,4-17,4-20

'5-1, 5-10, 5-13, 5-14,5-15,5-18

5-14,6-2, 6-10, 6-11, 6-12, 6-13, 6-14,
6-16, 6-17

- 7-1,7-9, 7-16, 7-13, 7-16, 7-24, 7-217,

7-28, 7-29
8-1, 8-3, 8-4, 8-5, 8-21, 8-22
'9-2,9-5,9-6, 949-14, 9-15, 9-24
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(5) We have found that this final session presents an
opporfunity to acquaint members of the school adminis-
tration, school board and the community with economic
- education. We invite them to join the class for the last
. half of the final session to hear the teachers discuss their

projects which they have developed and have on display,

and to award the certificates of completion. (We do the

- :

quiz during the first part of {he session.) The film de-
scribed in session one, Dr. Dale Parnell, works very well
to introduce economic education to the visitors. They are
invariably impressed with the teachers’ activities, and the
teachers are pleased with the praise received (although
sometimes they are a bit apprehensive in advance).

s o -
. - y .
. Y
5\ v
’»’j , <
1 ' . R
¢ . ,
3 ’ A
- - - v
, EVALUATION FORM
N Package Economics Course for Teachers
‘ Please be frank. You need not sign your name. ’
. What grade do you teach" R
2. How do you feel about thé course as a wholc"
Strong points: A ,‘ \Q ‘
Weak points: —~~ S . ;o ! ,
‘ 3. Is there anything more you would like to tell us about. . . .
[} oo
a. The big-gl;oup session
¥ * b. The gra¥e-level sessions
. : : o 4
I N . Spend Spend About
M « 4. How should we divide our time next time. . . . moz:stimc - lessi?me rig(;ll:
' Big-group session
' Problems to be worked on
Films ‘
\ , Grade-level sessions

¥ ‘
~ @
1'" '\ 13
Oregon Council on Economic Education

P.O. Box 751, Portland, Oregon 97207 »
) Dr. Hugh 'G. Lovell, Education Director -
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oSUGGESTED READINGS IN EGONOMICS

Milton Friedman, Capitalism and Freedom (Chicago: University of Chicago
Press, 1962), 202 pp. A very readablé’and provocative argument for a free
enterprise economy by a noted arnd conservative economist from the Univer-
sity of Chicago. He would, among other things, abollsh public schools and
end the licensing of doctors.

John K. Galbsaith, American Capitalism (Baoston: Houghton Mifflin, 1952),
208 pp. Paper. Sentry Book, 1962. In this, his countervailing power book,
Galbraith argues that the power of big manufacturing corporations is checked
by big labor unions on the one hand and big chain stores on the other—at
least as lortg as we don’t get too close.to full employment.

Walter Galenson, A Primer on Employment and Wages (New York: Vintage
Books). Discusses employment, inflation, poverty, and government policy,
etc.

Robert L. Hellbroner The Worldly Philosophers: The Lives, Times, and ldeas
of the Great Economic Thinkers (New York: Simon and Schuster, 1953
1967). 342 pp. Paper. Readable, lively, a best seller.

Robert L. Heilbroner, The Great Ascent: The Struggle for -Economic Develop-
ment in Qur Time (New York: Harper and Row, 196%), 160 pp. Paper.

® Economic problems with focus on the western world and the problems of
underdeveloped countries.

Laurence Leamer and George Dawsong Suggestions for a Basic Economics
Library (New York: Joint Council on Economic Education, 197‘*3) Relatively
inexpensive works for the teacher. Ideas for building an economics library in
the school or at home.

Delbert Snider, Economic Myth and Real:ty (Englewood Cliffs, N J.: Prentice-
Hall, Inc., 1965). Snider debunks some economic misconceptions widely held

* by the general public.

Barbara Ward, The Rich Nations and the Poor Nations (New York: W.W.
Norton & Co). This book looks at the rich and poor nations from cultural,

_ sociological, and'economic viewpoints.

The Ecanomic Report of the President together with the Annual Reports of the
Council of Economic Advisers (Washington: Government Printing Office,
yearly). Published annually in January, provides an duthoritative description
of the nation’s economic posture, charts, statistical information.
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SUGGESTED BOOKS FOR ELEMENTARY SCHOOL ' .
| ‘ INSTRUCTION IN }‘JCON(*MICS D - : ' .
i S .. Primary Level ) . ' o . :

- Muriel Stanek, How People Etrh and Use Money (Chicago: Benefic Press, “ -

w ~ 1968), 48 pp.: How Series Supplementary Social Studies Progfam: Basic :
Understandings for graaﬁ levels 3-5. Informative and factual descriptions of S
individual services and ‘industries told simply. Selected vocabulary far clear, i ‘
quick comprehension of subject matter. ' oo ' . ,

Rossomando, Leventhall and Szymaszek, Earning Money (New York: Franklin - * . _ ‘
Watts, Inc., 1967), 48 pp. (Working Together Series) w ' : o
Rossomando, Leventhall and Szymaszek, Spending Money (New York: Frank- .
3 lin Watts, Inc., 1967), 48 pp. (Working Together Series), Lo N '
‘ - John E. Maher and S. Stowell Symmes, Ideas About Oihers and You (New
‘ / - York: Franklin Watts, Inc., 1969), 48 pp. (Ideas About-Series) "~ -

fipd o - Intermediate Level . ' . - . L

m - Sherwin S. Glassne/;:d Edward N. Grossman; How the American Economic ‘

' ' ‘ - System Functions (Chicago: Benefic Press), 96 pp. Supplementary Social - '

. ' ~ Studies Program, ‘Basic Concepts Series for grade leyels 5-9. Systematically - . - -

arranged to develop understanding of today’s world and-its problems. En-

) riches and amplifies basic social studies concepts and skills. .o . ' .

(- ' Paul R. Hanna et al:, Economics: Modular Learning Unit (Glenview,Ill.: Scott, : . e

: Foresman and Co., 1970), 48 pp. o ‘
Elmer R. Kane, How Money and Credit Help Us (Chicago: Bepefic Press), 96
pp. Supplementary Social Studies Program, Basic Concepts Series for grade -
levels 5-9. Systematically arranged to develop understanding of today’s world.
and its probléms. Enriches and amplifies basic social studies concepts and" -
skills. . ey, . .
- John E. Maher and S. Stowell Symmes, Learning About People Working for . o
* You (New York: Franklin Watts, Ing., 1969), 70 pp. (Leaining About Series) - - '
A treatment of interdependence in our economy; shows how goads and :
services are. produced by both private concerns and government; .traces ﬂ;c-” .
modern trends in our economy and their effect upon our'society.
Benjamin ‘l?‘crles and Charles M. Sullivan, Economics for Everyone (West-
. s+ chester, Ill: Benefic Press, 1971), 160 pp. ' . AU =

A " For Additional Books-See S - '

: : Learning Economics Through Children’s Stories by Napgi, Moran and Berdan + ~
r o (New York: Jaint Council on Economic Education, 1973), 55 pp: An anno-, ,
2 tated bibliography reference book: - ol ‘ .

LY
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o ‘ QUIZ—THE PACKAGE ECONOMICS COURSE FOR TEACHERS v

‘ the influence over what goods are produced?

- ) a. eorporations , L |
: : , b. governments . . |

QS N c. consumers :

d. labor unions

1. In % -market cconomy llkc ours, which of the followmg groups exerts

2. When we talk about economic scarcity, we mean that
. a. much of the world’s population lives in pov .
b. many natural redources are rare and hard tﬁ"@ '
‘c. there will never be enough g6ods to satisfy all hwman wants. I
Y d: we do'not use our natural resourcés to the fullest exterit.

) ' - 3. If the price of somiething goes up, those who produce it will
Yo : " a. get richer.

\ . b. get poorer.
p c. get richer or poorcr but we can’t tell Wthh .

4 If the price of beef goes up, which of the Eollowmg prices will go up too?
. barbecue sauce .
‘chicken .

cowboys . | ’ | : A

automobiles: - o : o

P-."P‘P’

* S, People who own stocks issued by a corporation : ' ‘
. a. are owed money by the corporation. )
) b. can lase their personal assets if the corporation goes bankrupt

c. can get their money back from the corporation after giving a sultable
. . . notice.

d. own thc corporatlon

s , *_6. The governmcnt of the United State} spends most on™
. L a. education. t ' o .
- b. interest on the national debt. :
' ) ‘c. national defense. ’
. d. “foreign aid, R o _ ,
7. Bhe output of our economy will probably not mcn’easc unless we have -
: Qﬁla technological progress. » v .
. ) b. a grdwmg demand for goods and services. o fo
. : Y+ ¢. agrowing population. . -
: ' . d. full employment. . . S
. . 14 RN
“ 8. .Whlch ofthe followmg womﬁe the bcst money" ' oL,
) . a. ice cubes e E ' i : : B
» '~ ' = b oliveoil ' o - . : . ‘ :
, . C. cigarettes ’ ST T - . :
. d cows ° o

- . N ~9 We could prevcnt’Gank fallur'complctely if we
o forbid banks to lend money.

. required them to carry deposit insurance. | ,

prevented banks from making risky loans. v

. required them to keep' S0 percent of théir deposits in a government  ’ .
. ‘ bank like the Federal Reserve Bank.

?
aooe

*Note that the proporuon spent on various items can change, apd that one must be careful to note

< how govcrnmcnt,cxpcndlturcs are categorized and.defined. In 1972 and 1973, for example, defense
was not the largest single item in the Federal budget. In the proposed 1976 fiscal year budget,
defense-combiried with , foreign policy, space, and veterans accounted for 33% of the total while

income sccuntyaccountcd for nearly as much—32%.

.
.
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Aruitoxt provided by Eic:

»

. a. when depression threatens.

»

¢ -

1930's? g
a. family spending on consumer goods and service
b. business spending on plants and equipment’ : ’ © .
c. government spending on goods and services . ‘
d. all declined equally s \ »

. Which of_the followiqg decli miost sharply in ihc depression of the

. The authorify that decides whether we should have *‘tight money”’ or *laose”
money” in the United States is .
a. the Congress.
b. the Secretary of the Treasury. - - ’ . -
c. the Federal Reserve System. ' i
. x i

12. Usually we should increase taxes

b. when inflation threatens.
C. never ‘
. ]

13. Specializationand trade would not pay off

if we had no money and had to rely on barter.

if all goods h!g to be transported by mule train.

. if I can do evgkything better than you.

in any of the cases mentioned above. -

aoow

14. Competition is important to our economic system because it -
a. eliminates wasteful advertising.
b. prevents large firms from driving small ones out of business.
c. forces prices and profits to a reasonable level.
d. insures high quality products. . .

15. The largest revenue, of total Oregon State revenues, is
a. the genemal fund.
b. the *locked up,l)’spccial purpose funds. ' Ce .
c. thefederal grants and aid revenues.
d. none of these.

16. Measured in dollars, the most important service of an Oregon governmcr‘l}

is . ) .
highways and parks. .
education. .
health, police, prisons, hospitals, and related services. 1.

welfare. o .
: zﬁf‘.;ﬁq x . \ .

e o

I7. The largest number of unionized workers are found in
“a. Small firms. 7
\ ba fhc South. - .
t. service industries. .
d. manufacturing companies.
k. “‘white collar” jobs. .

18. **Locked up,” or allocated funds in Oregon
a. can be spent as'the Yegislature votes to spend them.
' b. include funds for education and welfare,
c. are only asmall part of the state’s total funds.
~——=d. come mostly from income and property taxes. ;
: e. provide services especially benefitting those who pay the taxes into
these funds. “

. . A .
l9."Son’1\e¥~’0rkcrs don’t change to a higher-paying job because .
a. they can’t get the special training they need to qualify. /
b. special talents are needed. ‘ . R .
c. licenses or memberships are needed. ‘ * -
d. conditions are so bad the higher salary doesn’t make up for them. '
e. all of the.above. : ) -

' s
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S ) - . ' :
, 20, A product is likely to be more expensive is - -
' f higher quality. ' |

- ~ gi produced where there is little competition among producers.
: " c. any of the above-mentioned. , )

. 21. The Truth in Lending Act concerning consumer credit ‘

a. decreases competition between lenders. ‘ |

b. makes it hard for you to compare interest charges at~-annual percent ‘
rates. s

c. puts a ceiling on interest rates. : J

d. requires that all charges connected with getting the credit be stated

: in one figure. ‘ . .

* 22. Draw a circular flow diagram. , : - 1

£

~ Y

Oregon Council on Economic Education
P.O. Box 751, Portland, Oregon 97207
Dr. Hugh G. Lovell, Education Director

_—
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; LIST-OF HANDOUTS

. Outline—The Package Course in Economics .. ... J
Oregon Council on Economic Education ........................
Going to Seattle . ...........
lowa Corn Blight ..................... e .
The Fabulous Cost-Free Product ..............................
Questions from *You and the Economy™ Quiz....................
The Hatfields and the McCoys .............. [

. Questions from Quiz “*You and the Economy

Oregon’s Economy™ ...........0 . ... ... . . . .,
Quiz on Economic Growth and Change . A
Does College Always Pay Off? ....... e e

. How Pacific Northwest Occupations Will Change— :
- 1960-1980 oL e g,
. How Employment Will Change in Pacnfc Northwcsl

Industries—1960-1980 ... ... ... ... ..v.. . i .

. Qucsuons from Quiz " You and the Economy State and Local

TaXes L
. Mr. J. P. Tillamook of Corvalljs, Oregon ........................
. How Should We Finance Thesc Pro;ects" ........................
. Wolf Bounty Meeting ............................... e
. Choosing Made Difficult ......................................

. It Is Particularly Important to Think Beforc You Buy

Something Big ...................... Lo
. Evaluation Form ............................... Ve S
. Suggested Readings in Economics ..............................

. Suggested Books for Elementary School lnslru@hon in

Economics .. ... ... .
QUIz——-Thc Package Economlcs Coursc for Teachers ..............
™~
) /
\ -

51

00058

P




Q

Session One:
What Economics Is All About

1-1  ECONOMICS (1) Allocation of scarce resources
(2) Analysis

-2 ALLOCATION = deciding WHAT to produce
‘ HOW to produce
Lo FOR WHOM to produce -

i3

1-3  ANALYSIS = logical decisions

14 Three kinds of ¢ost  (overlays):

FIXED—insurance
VARIABLE—gas, oil
- ALTERNATIVE—Ilost interest

1-5  The basic and universal economic problem—SCARCITY

-6 ,Everyonc consumes goods and services

I-7  Goods = things SCrviccs = un-things

I-8  Someone must produce the godds and services we need

1-9 Wants and needs (chart) ‘ .
1-i0  LAND—natural LABOR—-—pcoplc CAPITAL—tools and machines
1-1T  Qur resources are searce- N | '

N

1-12 To stretch our resources we . . .. (overlays)
(1) Use tools (capital)
. (2) Specialize
1-13  Two things that help us to specialize:
-(1) Transportation and communication
(2) Money - o

AY

Session Two:
Producers and Consumers

2-i A SIMPLIFIED MARKET ECONOMY
Everything is bought and sold
_ Families sell resources, buy goods and services )
Firms buy resources, sell goods and services .
No government : : —

2-2 A MODIFIED'MARKET ECONOMY
Almost everything is bought and sold
Goverfiments regulate, produce and transfer

2-3 . CIRCULAR FLOW CHART
2-3a CIRCULAR FLOW CHART—The Pioneer Barter System

2-4  How do prices help to detérmine—
What to produce? -
How to produce? , ¢
For whom to produce?

@

2-5  In most families the father or ' mother works to earn money—sometimes

both .
2-6  The price of labor (pay) helps the father or mother to decide what work
todo

*Transparencies on an overhead projector have proved effective in making the key points and are
popular with the teachers. The exact wording for most of them is reproduced here. They can be
constructed with a typewriter having primary size type and some simple art work.

-«
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[ detnren

2-13

2-14

2-15

2-16
2-17

2-18

2-19.

Session Three:

How a market econ.omy allocates its labor resources—
away from low-wage tasks
toward high-wage tasks
' B
Families buy most of the goods and services they need i
4
Prices help the family to decide what goods and services to buy

Families won't pay a high price if they can get the same thing for a low
price ' » ) :
The Succotash Theorem:  If the price of corn goes up./se more beans

Prices help families to decide: . o
How to earn money
How much they can spend (mcomc)
What to buy

What to produce? — Make lhings that earn a high profit )
—Stop mdklng things that earn a low profit
(Prices influence profit. Profit = income minus cost.)

t

How to produce? —Buy from the cheapest source
\.- —Beefficient
—Follow the succotash thedrem

Prices help. firms to decide —what to produce
' —what resources to buy
—how to use them

What? Whatever you want—if you can pay for lhc resources nkeded

How? As efficiently as possible—considering Lhc prices of the resources
used

For whom? For families who want to buy’and can afford to buy

Problcms of a market economy—
What—Immorality, shortsightedness
How?—Waste of free resources.

Far whom?—Unfairness

Business and Governments

3-1

33
3-4

Business firms—
produce goods and services
sell for money
use money to buy resources
Left-over money = profit

The adventure Get a good idea
Borrow money
Do your thing _ -
Wind up rich/broke

Busmcssmcn (explorers) run great risks, hope for great rewards

How do we encouragc business enterprise? ~ Bianks
1 Civil law
T Corporations
: 4 Insurance companies
* Patents/trademarks

Post Office
Stock exchanges
Transportation systems
Uniform money
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3-5 Threc types of business — Proprietor — me o >

L Partnership — you and ime
Corporation — stockholders
limited liability

elected directors

3-6  First—handwoven cloth
low total quantity
high price
® “normal™ profit for weavers

3.7 **Normal™ profit: Enough to keep the present firms alive
Not enough to bring new firms into the industry

3-8 Next—first textile factory
higher total quantity
lower prices
high profit for factory
low profit for weavers

39  Third—more factories
still higher output
still lower prices -~
lower profit for factories
ruination for weavers

3-10 Eventually — high and stable oulpul z
. : low pricg .
*normal” profit for factories

3-11 ~ Why it doesn’t always work One giant firm may be enough
A few giant firms may be enough
We pass laws to limit con¥petition

s

3-12 Corporation assets in 1966 (pie chart)

.73-13  Governments regulate, proauce, transfer

3-14 Why buy through Government?
(1) I benefit if my neighbor has fire protection, schools, sewage
disposal, etc.
42) Some jobs are too big for private groups — e. = welfare

3-15 Federal spending®
3-16 Pie charts: Easy to make o ‘
3-17 Federal income® _ ' v

3-18 An opinion question: If Jones earns five times more than Smith . ..
(a) They should pay.the same taxes — both citizens
(b) Jones should pay five times more — he earns five times more
(c) Jones should pay more than five times as much — he can afford
it better

3-19 1{f Jones earns $30,000 and Smith earns $6,000
Jones’ sales tax is 3 times greater . . .
Jones’ property tax is 3 times greater / .
Jones federal income tax is 14 times greater .
3-20° Federal government — income, payroll taxes
State,t local governments — sales, property taxes

v

3-21, Intelligent buying: (About maximizing a family’s safisfaction) - -

3-22 Family A and family B: (About maximizing total society’s satisfaction)

- "
3-23 What _is fair?

*Available in: Council of Economic Advlsors, Economic Report of the President. Pubhshcd cach
year in February, U.S. Gov't. Printing Office, Washington, D.C.

tIn Oregon, income tax; no sales tax. - ° : ~

-3
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The one who gets should pay
The “benefit’ theory ,
Is ““the one’ a perspn, society? ‘ »

The one who can shoid pay - '
The *ability” theory

3-24 How does the federal income tax measure up?
! (1) Isit **fair™? Is it equitable?

(2) Is it easy and cheap to collect it? °

(3) Does its revenue grow with the economy?

(4) Does it help to stabilize the eéonomy?

3-25 Federal income tax: *‘Soak the Rich™ tax
Progressive — higher incomes pay higher rate
Ability to pay philosophy

3-26 Graph of nominal vs. effective federal income tax rates

-’ . .

3-27 Payroll taxes: Social security and unemployment compensation
(1) “Insurance Premiums”
(2) Employer pays part of them
(3) Help to lessen the **booms™ and *‘busts”

Session Four: )
Regional Specialization and Trade —
.4-l Land-use map of Portland area '

4-2  Use the land-use map to show

where we live
whgre we shop
where our friends and parents work

what goods and services they produce ’ —
who buys those goods and services : K

4-3  What 100 Oregonians would produce —
.~ 37 produce goods
63 produce services

4-4 37 produce goods: 9 farm goods
10 lumber
4 building roads
14 other goods —

4-5 63 produce services: 2l in stores
19 in schools, governments - @
5 in trangportation

18 in other service industries

< ©

4-6 © Goods and services we sell to each other:

milk auto repairs -
schools roads -
government hospitals

(secondary industries) . -

4-7  Goods and services we sell to other places:

apples vegetables :
fish fruit - S
eat, lumbcr ) - (primary industries)
paper . . swim suits
N heavy equipment electronic gear  Source: V, p. 50
4-8  What Oregonians buy from other places  * ?
bananas auos
lettuce oil
shoes movies -
. ,books television sets Source: V, p. 52

49  When ﬁrin{ary industries grow, secondary industries follow
. » .

-
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4- lO Fifth-grade questions:
What are the primary 1nduslr|es"
Why are they here?
Is the demand for them growing?
Is the region growing, prospering?

-4-11  What would happen if there was . . .
A housing boom? .
A big demand for whegt?
A way of making paper out «ofgarbage’

4-12 Before Hatfields and McCoys
8 hours 1 bu. 12 hours
9 hours | yd. 10 hours

17 hours 22 hours

4-13 Specializing Hatfields and McCoys
: 16 hours "2 bu.
2 yd. 20 hours

4-14  After trading Hatfields and McCoys
16 hours 1 bu. 20 hours
| ] yd.’ (was 22)

(was 17)

4-15 Specialization STRETCHES our resources.

4-16 Specialize whese your comparanve advantageis
If I can do everything better than you?
ITThaveto do my second-best thing?.

How we encourage specialization —
Banking system '
Post Office
Transportation subsidies
Uniform currency
Uniform weights and measures”

Cost per ton — Albdny to Buffalo — before canal $100
- - dfler canal §$ 20

a

Specialization .

helps " may hurt
us me

4-20 Laws that affect specialization —
. You can’t use foreign ships
You can't export hats, woolens
You must pay atax (tariff) on imported machinery
You must pay a tax (tariff) on wheat from another state

Specialization and trade help:
" neighbors
regions
countries
What we export:  Vehicles (%2 of all our exports)

Electrical and other machinery
Farm prodqcls (17% of our farm output)

What we import: coffee, tea, cocoa, spices, fish, bauxite, tin, newsprint,
~ typewriters
3

Foreign trade rs—&-geodwthmg
toverlay:) Those *!%* foreign products will ruin me!

No specialization — 50/50 division of resources
Finmark Denland Total
600 bu. - 500 bu. 1,100 bu.
300 qts*? 500 gts. 800 qts.
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4-26  After Specialization — All resources used for one product

Finmark Denland Total
. 1,200 bu. . 1,200 bu.
1,000 qt. 1,000 qt.

Galn — 100 bu., 200 qt.

\

4-27 If Denland was better 5{ both products

* ©  (Istoverlay):  Originally —50/50 resource use .. o
" Finmark Denland Total
400 bu. ' 1,000 bu. ' 1,400 bu.
s 300 qt. 400 qt. 700qt. -
(2nd overlay):  After specialization -
Finmark Denland =« Total
2,000 bu. 2,000 bu.
5 600 qt. 600 qt. ‘
(3rd overlay):  Modified for more wine —
S Finmark “Denland Total
_ - 1,500 bu. - 1,500 bu. *
: 600 qt. ‘ 200 qt. 800qt. |
/ 4-28 Argumcnls dgdlnSl free trade: It will hurt me
o Protect infant industry

National defense

4-29 We spend $50 on machincr); )

$50

R.O.W. spends $50 on U.S. collon
Everything cancels out

4-30 Bnglish machinery man sold his $ for R.G.W.
R.O.W. cotton man bought-$ with R.O.W.'s
Price of § in R.O.W. changed with supply of and demand for $

4-31 U.S.A. Wewill buy/sell gold at $35 an ounce.*
R.O.W. We will buy/sell g’bld at $700 an ounce.
Result:  1/35 0z. of gold = $1 = $20 -

‘ N [} must be made clear to students that this is no longer the case. The dollar has been de-
valued and currencies are ‘‘foating.” Important points can be made about such things as-
inflation and its impact on the demand for American goods, and the resulting effect
that this can have on the value of the dollar in relation to other currencies. »

v

4-32+ Balanced “Trade” —  ¥%alue of Value of
our exports our imports

" (Goods and $ervices — tourism, shipping, etc.)

4-33 Balanced *‘payments”

¥ received from overseas $ sent overseas N

- U.S. exports - U.S. imports

- 'stocks sold to foreigners - foreign aid

- ¥ - interest on U.S. loansto - stocks bought from
foreigners ‘ " foreigners ‘
- etc. » - interest paid to .
foreigners ‘
- gifts toXoreigners
- etc.
]
©
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NG 4-34 . $100 ‘
(Q} (imports, etc.) , = .

. ' - — $50
¥ ) . (U.S. exports, etc.) )
U.S. - $25 R.O.W.
_ ’ (R.O.W, dcposnls in U.S. banks)
- - $25—
(cash)
4-35 ) USA " R.O.W.
.343 billion ounces of - $12 billion deposits in
gold, at $35 &n U.S. bank’
B . ounce 12 billion U.S. cash
$12 billion ‘ $24 billion

4-36 A run on the dollar —
(overlays) (1) The run: Let's buy gold whlle the price is still $35 ]
an o@nce IR
(2) The devaluation: We are running out of gold We

must raise the price to $70 an ounce.
:1/350z. = $12 = R20

B ( -~ =%1=8%10 )
(3) The Aftermath: Those who bought $100 worth of gold
. ' at $35 an ounce can now sell it back to us for $200
4-37 What devaluation means in theory : -
(overlays): () We would import less — imports cost more in dollars

(2) We would export more — our products cost less in
R.O.W. money /
. (3) Our balance-of-payments problem might thus be solve'd
@4-38 What dgaluation would mean in practice® p
! . (overlays): (1) Other countries would devaluate, too — no gain for us A
(2) Our enemies would get rich (including Union of South
R Africa, US.S.R.) °

(3) Our friends — who have been holding dollars — would
suffer greatly
(4) World trade might be greatly reduced .

*The international monetary situation has changed drastica’lly since this was written. The
instructor might present students with this item, pointing out how it says what would hap-
pen if the dollar were devalued, and then asking the students to discuss.what did happen -

, . : after the recent dollar devaluations. To what extent were thc predicted effects accurate?
How can we explain what happened?

Session Five:

) Money and Banking
5-1  Money is anything that people will accept
f 5-2.  The colonial balance of payments problem
, . Colonies gold England
to pay taxes, *
interest, and to ‘
, buy English goods ? )
y 5-3  Which way? Philadclp{l;ia Valley Forge | \
- {we pay gold) (we pay Continental
= e \/ currency) .
— . S
the farmer ?
with food
™ .
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5.4 . "‘.;'Bank of Atlanta (Boston)

‘ Gold - $10 Instructor $5 \ p
: Banknotes -
$10 , $10 _
g 5-5 o Bank of Atlanta (Boston) _ -
Gold $10 Instructor $ )
10U’s 30 ) Banknotes 35
v $40 . « 840
- |
56 Bank of Atlanta’ ) ) ,
~ Gold $10 ) Instructor $ 5 - ’
, Boston banknotes 10 Banknotés 45 -
* I0U’s 30 "
$50. T $50- N
. 5-7 Money orders e *
& ' Boston’ Atlanta
takes money takes f.o..
issues m.o. issues money _ - .
Later . .
takes m.o. takes money
issues money issues m.o. . .

(no money ngcd be shipped)

’

5-8  Proposed banking laws

~ (1) Forbid banknotes, not gold
(2) Forbid money lending,
(3) Regulate lending (portfolio)
(4) Take no “‘foreign’ banknotes
(5) Reserve requirements

. o '
5-9 A gold-only bank run
o First — a deposit of gold gold  $I10 I dep. $10
\ Second — the gold is lent IOU $10 | {dep. $10 .°
.Third — the run starts ' ' Bankrupt
' - (no [ gold)
\
¥ '
5-1¢ Modern‘banking laws — No banknotes ’
: —~ . Portfolio restrictions M

Reserve requirements
Deposit insurance .
Emergency help

5-11  Deposit expansion — Bank A ‘ s
(After the borrower - (Initial deposit
(An 3800 loan) . spends his deposit) $1000)

R $1000 [*D $1800 R $200| D $1000 R $1000| D $1000 '

. »
10U 800 | 10U 800 )
$1800|  $1800 $1000|  $1000 ‘
59 )
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5-12  Deposit Expansion — Bank B , ‘ J
($800is .,  (Theborrower ' : |
! deposited) (A $640 loan) spends his-deposit) : -
- : : R $8001 D $800 R $800 | D $1440 R $160 |D $800 .
) IOU 640 IOU 640: - »

$1440 $1440 $800 $800

5-13  Our money supply is flexible.
\ °  Wecan increase it
We can decrease it

5-14  When new money is put into circulation —
more goods and services are sold P
those who produce them can buy more .
employment and output rise , . e ~
shortages may develop
prices may go up : 4

“#? 5-15 Why oppose “‘loose’” money?

(1) fear of panic, depression

(2) gold outflow problems

(3) inflation helps borrowers, hurts lenders

5-16 Then — 50¢ wheat Farmer'Brown borrows $100 — i
can buy 200 bushel o, o !
Now — $1.00 wheat Farmer Brown sells 100 bushel —

pays back the $100

5-17  Tight money vs. loose money

1 . Andrew Jackson and the U.S. Bank )
N Bimetalism . .
Greenbackism ° x »” -
Free silver
The “surtax™ , ' - -
]
5-18 Our money supply  (pie chart) ¥
Session Six: ' - : . {
*  Economic Growth and Stability . T o
6-1  The main cause of U.S. growth . - ' © v
transportation . ‘ ' o
invention and inpnovation o .-
more, better labor : ‘ . -
. more capital and natural resources . .
g people willing to buy something else ‘ * L.
' N~ wE
6-2  Our Gross National Product and who buys it © -
(pie chart) ) . T
$870,000,000,000 — 1968 - ' ‘ . ‘
6-3 GNP in Guatemala — 1965 (piechart) : .
/ 6-4  Cafeteria price index s o '
. ‘ Price then Price now
. . . . ¥
Y2 pint milk § 10 J 8 _ .15
' - 1 hot dog .20 . 30°
o _ 1 bowl soup ° .10 .15 .
¢ 1 dish ice cream . .10- * .10
, . $-.50 $ .70 :
(1st overlay) multiply by ) ’ ' A 1
price index =" 2 2

-

“then” base . $ 1.00 5 140 - : {




@

(2nd overlay) multiply by
price index =

“now’’ base $s

143

1.43

a1 $ 100

6-5  Gross National Product — constant prices — Source: \, P 56

(chart)-

1870 - 1970

66 Gross National Product per Person — constaht prices

(chart)

Source: V, p. 56

6-7  Our labor force — 1940 and 1975 (pie charls)

Source: V111, p.

68 “Gee whiz" chart and

17 .

6-9 . “Gee whiz" chart and ordinary chart
6-10  Potential GNP

6-11"

ofdinary chart |

}

(chart shdwing inflation and depression’)

How to get economic growth without
(a) inflation

+

(b) depression -

, 6 12 Output GNP responds to changes in dcmand —

Demand f
Dcmand ‘ s

GNP 4
GNP |

- 6-13 To increase demand and output —
(1y up government sp:ndlng
(2) use easy money — so borrowers will spend more ;
(3) cut laxcs — so taxpayers will spend more

~

“ X

¢

6 14 To reduce demdnd (and mflallon) —
(1) cutgovernment spending
(2)-use tight money — so borrowers must spend less ~ +

(3) up laxcs — S0 taxpayers must spcnd less

- 6-15 Newness — Kcyncs- 1935
‘GNP data - 1940 - . .
Council Ecori. Advisers - 1946 v

Kennedy tax cuts - 1964 65
The surtax - 1968

6-16 Prediction —

v

sunspots -
profits

orders for durable goods

construction contra
working hours

s

¢

skirts
stock maﬁcel

* profits .
layoffs 4

inventory change

etc.

S~

6-17 Choice.

(1st ovcrlay)
Which method?

4

4

S

(2nd ovcrlz;y) *
Which goal?” .
~§table prices or

/[ -

-

\__. lower government spending or |

higher taxgs or
tighter money-

6-18  Fiscal policy and the national debt —

6-19

If we cut federal taxes and increase federal spendmg,,our national

dcbl will go up

Is the national debl a problem?
(1) small compared to GNP
(2) transfers money from taxpayers to bondholdcrs (\
(3) depressions are worse .

reduce unemployment

v

.

or v ’ L
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6-20 The economic battle of the Civil P-Var '

’ Civilians - "< 1" food ’ But
. had : . clothing ) . now
. been . tools ‘the - ,
\ buying labor L armies : .
' * transportatjon - needed A
. them! .
. .+ 6-21 Policy: Print money fgr the A:rmy.,ALcl it outbid the civilian buyers .
o . L. A
6-22 Result: Inflation! .
. . - Supply.was limited. ) -
“ ' . Military demand. ‘ -
* Civilian demand . o
e T (Civilians who sold to the military had more money to spend) "

- 6-23 "Alternative: Cut civilian dcmand thus releasing supplies tothe mlhlary

higher taxes . -
, tight money - R " .
. patriotism : ®
. direct control v
o . A N ’
6-24 The Great Depression . ' ) .
o Our? ood but ’ R '
.. people” lhmg suddcnly .
S .. had shclter they
) ' . beedi | tools . stopped! :
“  buying etc. o, .
6-25 GNP dropped ~ 1929 - $104.4 billion 1933 - $56.0 billion
K ) o o (pie chart)’ (pie chart) -
6-26 What happened to demand? .
. . o (l)r Busmess demand vanished — no one wanted to buy . _ g
§ » B . no one wanted to lend - -
(2) Consumpllon demand slumped — no job — no mgney -
6-27 Our initial policy was wrong
(1) Tight money — to rebuild the banking system
)  , , (2) Cut government spending — because tax collections are down - o
- ' 6-28 What we should have done; b ' _ ; ,
(1st overlay): i -t .
(1) Diagnosis — 1929 and 1930 - -
. Itwestment dropped $15 billion . &
, , . Caused consumptlon to fall by $33 bllhon .. .
-, Total drép in GNP, $48 bllhon . . o : .
-(2nd overlay): - . e e - -
(2) Plan. ‘ St .-
i ' chlacc the mlssmg $15billion - ° o~ / . )
: - U .o - Then consumption will stay . ’ :
g : : : the same and GNP woni't fall
. . ¥ (3rd overlay): , :
: ) (3) Procedure.. -
ot : . (a) Get busmess to spend lhe $15 billion (how") v .
L .. (b) Getconsumers tq spepgd $15 billion mioré (how") RN : .
’ (c) Let governmenipspe 15 billion morg (but no tax increases) o \
’ 6-29 What we did:. \ ) v
. (Ist overlay): ' L
. (1) Government spending  ° ° Federal deficits —
’ _ ©1930-40  $3.5 bilfion a year
. . 1941 ., - $13.4 billion.
- . o - 1942 $48.2 billion
h S ‘ , -,
» . . 62 . ’4
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y o

"% (2nd overlay); - . N
J (2) Loose money cheral Reserve ‘discount” interest rates : o
h 1929 -'5.16% o
. 1930 - 3.04%
1933 - 2.56%
" ) ‘ s ©1935 7 - 1.50%
1938-47 - 1.00%
Session Seven: ; ,
- Jobs and Income - , t
; , .
7-1  Household income: »71% Labor Income *
(pie chart) . " wage, salaries, royalties -
_ . (including fringe benefits)
- ‘ - 14% Property Income
_ : - rents, dividends, interest
‘ 10% Proprietor’s '

partly for his or her labor; partly
return on his or her capital ~
‘ 5% Transfer
. . social security, unemployment
' -benefits, welfare, price support
. payments to farmers .

80% Household Income (pretax) from ‘Labor

7-2 Clrcular flow diagram of resources/goods and money »
MONEY: TAXES
GOODS & SERVICES

l_ MONEY <—l ) | , ‘

o 7| Gov'TS|BUSINESSES FAMILIES | .
- . \ N
.‘ . ;ﬂt' . R ‘ “L“ . .‘ }{—; . "
. L ,' MONEY‘\J . ]
> ' * ) + + m - ) ) ‘ ’

RESOURCES

von

-

-

7-3  The proportion ofwomc;n in the work force will continue to rise: .
« 1950 . 30% of labor force
1974 45% of labor force
(50% lncrcase)
Number ofwomen in labor force:®

. 1950 18 million : .
, ' 1974 42 million .
| . (more than doublc) ,

7-4 - 2/\3 of women working are married to men who earn less than $10,000
t a year (1971) . :

7-5  Working wives contribute about 1/4 ofthe family income

7-6  For a bigger paycheck: (1) work’ longer (Quantlty) (2) get more per
hour (Price); paycheck = P X Q

7-7  Median yearly earnings: occupations

63 N
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3 7-8  What sets a wage rate or salary?
Bemand for that type of work interacting with
Supply of workers to do that work
7.9 ° Deman&for workers comes from (1) what the worker is making; (2) what
"~ the article sells for; and (3) how fast the worker turns them out
(productivity)
7-10 Supply of workers depends upon mobility. You will move to {bellcr-
paying job if you can!
7-11  Why workers can’t move to better-paying jobs:
. (1) Requires inherited talents that they d¥n’t have
(2) Inadequate training
(3) Cost of training
(4) Don’t know about the better job
(5) Discrimination e
. (6) Family ties .
(77 Market power keeps people out -
(8) Dangerous/unpleasant work
7-12  Groups which represent their members and influence wages: )
Amierican Bar Association Oregon Barbers Association
American Medical Association  Unians
Nalional Education Associalion ,
7-13  Public policy affects wages:
Minimum Wage Law; Child Labor Law Employment Act; Social
Security Act; immigration quotas; compulsory.education
7-14  Which occupation to choose?
(1) My inlerest,s {2) my abilities; (3) training I have—or I can get;
(4) what income will I make? (5) will there be a job opening when
I’'m ready?
*7-15 Labor force will grow by 15 mllllon in the 70’s
*7- l? Employment will conlmhe to shlfl toward whllc colldr and service
occupallons
' *7-17 Professional, technical and service occupations will grow fastest.
< .
*7-18  Most new jobs‘will be in the service producing industries.
*7-19  State and local govérnment and service industries will grow fastest.
7-20 Z Jobsfor ‘ 1980 N N
College Graduates® Supply vs. Demand {No. Required)
= Occupation. % Increase Required * Supply
¢ chemists 55.7
~ (overlay 1) counselors 49.8 P
dieticians 403 . significant
dentists 31.7 ’ shortage
physicians- __ 53.I" .
_physicists 63.9
’ (overlay 2) engineers 40.2 -
geologists and - » ' slight
geophysicists 20.6 shortage
optometrists ~ 23.5 .
(overlay 3) architects . 47.1 : in balance
lawyers 22.7
pharmacists 7€ slight sutplus
(overlay 4) mathematicians 60.
life scientists 40.8 significant
teachers, elementary 7.8 sweplus’

’

and secondary

*if past study and work patterns continue
564
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*7-21

7-22

7-23

7-24

7-25

7-26

7-27

7-28

7-29

»
o N

Reduced teacher openlngs will prompt many college graduates to enter
other ﬁclds

To find and keep a job, you need to know how to:
(1) Look for ajob .
(2) Fill out an application form
(3) Beinterviewed
(4) Meet the boss’ requirements about work rules, attitudes, etc.

Where do yeu find job openings?
- (1) State Employment office — your city
(2) Private employment agencies
(3) Want ads in newspapers
(4) School employment services
(5) Contacting companies directly — on the chance . . .
(6) Apprenticeship programs — earn while you learn

5"C’s"” of Unionism
(1) Cash: wages -
(2) Conditions: hours, vacations, work specds. etc.
(3) seCurity: job senlorlly. dlschargc for reason only; appeal
W right; union security
(4) Complaints: Grievance machinery
(5) Club: gives social importance to members

Refuse to join a union?

Where would you find a job?
(1) Farm worker; (2) finance; (3) retail trade (buf have fastest
growing union); (4¥ white collar _]Ob (5) small firm; (6) in the
South (2/3 of all ‘union members in the lO northern industrial
slatcs) .

How fast can wages rise?
As fast as productivity
Raise wages (and incomes) faster than productivity — get inflation,
prices go up, not living standards

How big an income pie — for all of us?
(1) Productivity
(2) Supply of resources

How are the productivity gainé®o be passed out?
To consumers — as lower prices?
To workers — as higher wages and fringe benefits?
To business — as dividends, bonuses, or for expandlng the buginess?
Or some for each? -

How big a slice — for any one group?
(1) Productivity of workers in group
(2) Market power: Compelluon" Easy entry? Bargaining power?
(3) Legislation — minimum wages, etc.

D

¢
1

N {

*Charts from U.S. Dept. of Labor, U.S. Manpower in the 70’s: Opportunity and Challenge. Supt.
of Documents, Gov't Printing Office, Washington, D.C. 55¢
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Session Eight: Oregon Government

Services and Taxes

8-1

N

8-2

8-3

*

8-4

8-5

8-6

8-7

Oregon governmgnts W
o produce g%(;i: and servicgs — mostly services
Do NOT stabilize annual growth
(State’s biannual budget must be balanced)

Local government is many governments
- Cities
- Counties
- School districts
" Special districts: cemetary, domestic water, drainage. ﬂood control,
hospital, park and recreation, etc.

What local governments produce
Local government spending — 1967 (pie chart)
“57% Education — K-12, community colleges
15% General government
10% Highways
8% Miscellaneous

4% Police ‘
3% Health \ ?
3% Parks and recrcauon . .
Local government revenues {pie chart) -
Property taxes 50% '
State grants - 25%
fecs, etc. 25%

a

State government- produces mainly services (education most important)
Oregon 1966- 1967 (pie chart):
24.2% Highways
20.7% Higher education ) } 40%
19.3% General education )}.
12.8% Other ‘
9.2% Public welfare
5.6% Natural resources -
5.2% Health and hospitals
"1.4% Correction
0.8% General government
0.8% Police protection

-~

State highways, parks .
Second most important government service
Controlled by Highway Commission, not by legislature
"Financed by “locked-up™ gas, vehicle taxes.and by federal highway
. funds .
* 25% ofOregon slalc expcndllures ‘

Total state revenues

1969- §0/71 (pie chart):
‘Locked-up™ and other special fundsﬂ

s 31% General fund ,
, 25% Federal funds (education, wel far_c;lransporlalion)

] +
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8-8  Services produued by General Fund spending
(voted by each legxslalure) 1969-70 (pie chart):

. All education g 59%
. : Basic (local) school support . ' 25%
) . Higher education - 24%
~ Other educational services 7%
Community colleges - ) 3.5%
Human resources: _, , . 30%
Welfare - . 15%
Other . . 15%
Other 7%
Properly tax relief - 4%
' 8-9  Welfare: Third biggest serv ice
15% of General Fund - -
° Federal government matches state payments

Local governments pay nothing

® _ 8-10 Who gets welfare? .

- Chrildren — ADC 50-60% of total . )
Sick — medical assistance
Aged — old age assistance

8-11  Why buy through gevernment?
’ (1) I benefit if my neighbor has fire protection, schools, sewage
disposal, etc.
{2) Same jobs are too big for private groups — e.g., welfare

. 8-12 Cartoon picture; **You know, the idea of taxation with representation
~ “doesn’t appeal to me very much, either.” from New Yorker magazine N
8-13 An opinion question:
If Jones earns five times more than Smith . . .
{a) They should pay the same taxes — both citizens
{b) Jones should pay five times-more — earns five times more
(c) Jones should pay more than five llmes as much — he can afford
it better e

8-14  If Jones earns $30,000 and Smith earns $6,000,
Jones® federal income tax is 14 times greater
Jones’ property tax is 3 times greater
Jones’ sales tax is 3 times greater

8-15 Why — An example . »
. . Smith's house $12.000 Jones’ house $36.000

s Tax = $300 Tax = $900
. at 2.5% of value

8-16 How tojudge a tax

Fair? (What is fair?)

Equals are taxed equally?

Easy to understand?

Cheap to collect? 4
Hard to evade?

Most feathers, least squawk"

Steady. predictable revenue?

8-17 What is fair?
. The one who géts should pay i !
The **benefit™ theory
Is “‘the one’" a person, society? R
- The one who can should pay .
4 The>dbility,’ theory : ’ :
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8-18

8-25

8-26

8-27

Individual Oregon income tax — 24% of state revenue
Rates are mildly progressive:
4% on $1,000 income up to
10% on $10,000 and dbove
Federal income tax deduction (up to $3,000) - -
Hard to administer, but hard to evade

Little *;squawk,” because=withheld.

)

Individual income tax — the *effeative rate”

(graph chart showing how it is progressive, proportional dnd then

regressive)

Higher incomes match higher government spending, 1957-1967
State and local taxes, spending . up 79%
Oregon personal incomes up 81%
Government taxes, spending still 10.37% of income

How Oregon taxes compare B
State and local taxes: 1969

Calif. ¢high) 12.6% of income
Oregog (5th) 10.5% of income
Waslfington (9th) 9.7% of income
Nev dd(lOlh) 7 1% oflncomc .

- The W|den|ng gap

Dcmand for_(a_nd cost of)
seryices growing faster

Tax revenues growing slower ~

s 1 1 1
T T L T ¥

Total income going up —

>

~{.

RESULT: Not cnougb moncy to pay for services

How to close the gap?
Which alternative?
Which combination-of alternatives?

Alternative | . Cut services
Which ones? Welfare?
Result in higher police costs? ’

State Parks? No property tax relief;
Their money comes frony locked-up gas taxes

-Alternative 2 7 - Increase productivity
Hard to do with services; they use much labor and
“*machinery”
In education: 40 in a classroom? Specialization?
Morye capital (compulers, teaching machines, TV)?

Alternative 3 The one w}ho benefits should pay
(1) Higher state park fees?;
(2) Parents pay some tuition for clemcnldry schooling?
(3) Higher college tuitions? ,

Alternative 4 ‘ More tax revenues
From present taxes?
From new taxes?
By shifting taxes or services?

68
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8- 2& More tax revenues from present taxes
(1) Higher tax rates for property:; ’ » ¢
- business? home? agriculture? timber? public ulllllles’ on
c1garcllcs"
(2) Make income tax more progressive
add more steps and higher rates on higher incomes .
(3) Tax more TYPES of property and income
country clubs, lodges, churches, federal government land,
timber, inventory
- remove federal taxes exemption
remove interest payment exempfion

A s !

Ny
~ .

8-29 New taxes for more revenue
o (1) Retail sales tax, exemption food and drugs (proportional)
- (2) Value-added tax (hidden $ales tax)
(3) Land tax; on land, nér improvements
/ - E :
8-30 Shift tax revenues ’
(1) Unlock “locked-up™ revenues (federal and state gas taxes)? .
(2) More of cigarette (and other?) tax receipts to local properly ; ’ . -
‘ tax relief? =
(3) Federal government share income tax revenues with states, .
cities? o o : .
(4) State pay higher percentage oflocal school costs? A

A

‘ - Session Nine: | - z - L
Consumer Choices .

9-1  Income (and other resources) limited. Wants unlimited . : ' .
So CHOICES must be made - :
9-2 - Resources
" (1) Money income: present income, past earnings — saving, credit
¢2) Nonmoney (help stretch income) &
Time, knowledge, skill, community: library, extension, etc. o

9.3 Are you a “*keep-up-with-the Jones-er’? ’ N
Lured by_every ad?
How do you choose?

9-4  Values influence choices (drawing)

9-5  Vote your § for your choices _
(1) What you think is important (values)
(2) Where you want to go (goals). Every family is different

9-6  Which wants? Choiccs{
(1) What “mix™ of goods;servjces?
(2) Which of similar goods .y
(3) *Grasshopper™ or “*ant*™ ~ . -
i (4) Save first or borrow? |
(5) Private or public services? /

9-7  What mix? ' -
$3,000 trailer? Trlp lo Europe? college" car? )
$50-bike for sis? ¥2 pig for freezer? savings bond? : . .
- $200-stove? outboard motor? trip for Grandpa? life insurance? .

9-8 Choices: _

(1) new or used? ) L

(2) a2i-jewel watch for your 5-year-old? AV
(top quality or utilitarian) ’

69 .
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9-9

9-10

9-12

9-13

~

Do you get what you pay for? Does high price reflect:
(1) quality only?
(2) or market power of producer?
(3) or what you can afford?

Quick reliable information for family choices
Which tires? which car? which peanut butter?

Home extension agent. U.S. Government Printing Office. U.S.

Government Grades.

Consumer Reports* Consumer Bulletin* Changing Times*

*no ads; consumer-oriented

Grasshopper or ant, or what if we live to be 80?
(1) hoew much to spend now for security then?
{2) what type of savings/investment will do the job best?

Choice: For future income
“Social sccurlly, private retirement, and pension plans
private insurance
stocks and bonds, real estate, savmgs account

“Best buy” will depend on
(1) what it cost you for every dollar of future i income
(2) what prices will be doing in next 30 years
(3) what economy will be doing in next 30 years .

9-14 Good income sources when prices are stable —

A

9-15

annuities, life insurance, bank savings, government and corporation.

bonds, rent, salary, what you lend

Good income sources when prices are rising —

own business income, home you live in, real estate, farm incomes,

common stock, what you borrow

9-16 Social security a best buy

Employef pays'part of its cost, assured m|n|mum income, benefit

~———checks usually rise with prices

9-18 Borrow — enjoy it while you pay for it. Consumers debts 1970 — $420

Least chance of going bankrupt; goes with you from job to job,

covers widow and children, even for some college

9-17 Save first or borrow?

(1) How sure is yourjob7?
(2) What are prices doing?
(3) How much debt do you have already?

billion!
Pie chart: 60% house mortgages, 30% consumer credit installment:
cars, washers, charge accts., 10% other bank and ins. loans

(aboul 60% of all families havc some personal debl not counting

9-19

9-20 Medical care, educauon old age pensions — How should we provide

— 7 ~thargeaccountsy

Wh ich credit? The cheapesl' Federal regulations help borrowcrs
(1) to make it easier to figure cost of credit,
~ (2) to premdte more campetition amaong lenders.

these?

(1) Should each individual buy it if (a) he or she-wants it? (b) and

- he or she has enough income to buy it? .

9-21

(2) Should we ask government to provide it to everyone free (or

below cost) and pay for it with taxes?

(3) Would-some combination of (1) and (2) wark best?
Right of consumers o
- to choose, competition among sellers
- to be.informed about grade -

- to be heard (complaints)_
- to restitution

70
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Consumers both sell to and buy from producers (circular flow chart),

Of all the goods and services produced, how much do consumers buy?
‘(pie chart)
Consumers 2/3rds; business investment 1/7th; governments 1/4th

Small spending “spree™ will cause bigger increase in output and income.

Consumers spend (instead of sive) more; about $10 billion. More

* goods sold; more orders to busiriess; more people hired; more goods

produced and incomes go up. So increase in total output)and income
(GNP) of about $30 billion. . \ C )

Is the $}6 billion more goods or higher price tags? If it was a fglly em-
- ployed economy, mainly higher price tags
If it was a slack economy, mainly more goods

Small cut in spending will cause a bigger drop in output and, income
(GNP). Mainly a decrease in goods and services, employment dnd
income .

Not muchdrop in prices

-




