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The wmuwmuom in Elementary Social Studies Project (RESS)

is the second major effort in curriculum development and.
teacher education at The Florida State University in the
area of religion-study in public education. _An earlier .
project, funded by the Danforth Foundation, developed and
tested student learning materials and teachers' guides for .
religion in social studies education on the secondary level,
A teacher training program was designed and implemented to
disseminate the curritulum. These materials were developed .
by Drsi Robert A. Spivey, maSusAm..Ow:mnwa.,wnn Rodney F. Allen.

a

. >

oonan% level project,
t, began’ in September,

Out of the muwmnumnnm and mcnnmmm of the se
‘an elementary lewel program the RESS projec

1972,

o
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SERIES SCOPE: Six levels

SPECIAL FEATURES: : _ _ I

w i

*Centered on learning about religion as part of in-school instruction
studies curriculum ’ . _ ) .

*Emphasizing search for meaning, vmnmwsmw wsotwmaww

| re ’ | .,
| )

*Conceptually mnncamWHma‘

. B R P . b ' .
- “ i
. . 1 - .
T . . . . . .
e - -

. *Using mixed media : ) 4 .

3 %

; *Employing cross-cultural content samples

*aonwmwmnmw with Hanmnawmnwvwwwwmw approaches and programs in
social education, ,

) *L.evels structured to nonmmHmnm with educational research on.
. stages of learning . . . , . \q
RESS 1is designed for the emotional and intellectual development of the child in our multi-religious ~ &
and multi-ethnic society. It consists of three modules on each of the six grade levels. A module u 

focuses on the development of a main idea. Each module consists of four to mmN sequentialk learning .
msnocsnmnmsrwnram<mwovnosnmvnmmsaonmmswnwsmﬁ

deas related to the main idea. An encounter . f%
usually provides activities for one or two days of work. In this way, a module may be completed . o

in one to two weeks. : N

Each grade-level set .of three modules contains: . . . )
. : . o :

' . *a teacher's guide with general and behavioral ovumnnﬁ<mw. mmmadﬁsm strategies and . »

. . resources, and vmanW©c=a information ) ‘ o
PR . *packets of multi-media learning matérials which include: slide series, audio cassettes,
- student reading books,  student activity books, sort cards, picture sequence cards, data

W/Lu analysis and retrieval charts : - . ; N
N : While the encounters within each module are sequential, the modules nrmbmH<mm may be used
interchangeably. In this way, the teacher can use each aoacwm when it best correlates with .

P . .

the regular 'social studies program. ~ : , . ‘

<

L) . ) ) . * HH . ’ , ‘.
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RATIONALE FOR RELIGION IN ELEMENTARY SOCIAL STUDIES . _ _

» .
) . 3

ALY

"One’ s macnmnwos is not complete without a study
of comparative religion and its Hmwmnﬁosmrﬁv to
the advancement of civilization . . . .
.we have said here indicates that such study . . . ,
‘when presented objectively as part of a secular

° program of education, may not be effected consistent

with the First’ Amendment." .

‘\4

from the Bwuonﬁww ovH=H0= of the United
States. Supreme Court, 1963, Schempp Case v

Y A . : .

The religious dimension, onﬂwwwwmwos in its <mnuma secular and :oslmmncwmn Bmﬁwmmmnmnwosm.
*has to do with world view, a sense of reality from which a person and/or a community makes -
This perspective is reflected in life style, the way in which a person or a
Religious experience is a significant dimension of HHmm,l

sense of life.
community moves, acts, and lives,
in all rcsms societies. - .

.

The undeniable educational necessity for study about religion in public education is recognized
at the level of higher education. Moreover, a number of efforts have been made at the secondary

Hm<mw. What is often overlooked, however, !
which ignores the study of religion. This omission was recognized in a 1972 report on the

treatment of minorities in elementary social studies texthbooks. Among the criteria used by the

committee of seven educators Smnm.nrm mowwoewsm" : .
2 %

4 .
3 \

"Is the role of a variety of HmHHmHOCm groups. in our moowmn%. both past
and present, included?" .

.

<

"Is the Hmmﬁnwsunw of a variety of life styles acknowledged?" . o

"In dealing with various matters, do the authors commit” 'sins of omission'?

©

"Would the book tend to encourage a positive self-image?''*

*Michigan Department of macnmnwos mmnw% Elementary monHmH mncmwmm. > Report on Regards to H:mwn

Treatment of Minorities. Lansing, ZHnerms. ZHnerms Department of macnmnﬁon. 1972 ” .-

O

Nothing = .. .

L

is the impoverishment of elementary level education m
[~

o

Q
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world views, life styles, and traditions. , :

i L ' .m .
The rationale .for the RESS Project affirms that the study of religion is the proper and :wnmmmmnw
responsibility of the schools, even at the early elementary level, and that its- incorporation

vr

"into the elementary program provides a more rowﬁmnwn.mvvﬂomnr_no sogial studies education.

The child should receive a "complete" education from his earliest entry into school. ﬁmmnsﬁmw,
about significant areas of our society cannot be magically suspended until higher grade levels.

-The failure to vno<wam correct information and NCHama sensitizing experiences in the area of

religion may result in the mmnw% formation of stereotypes, menonhmvn%onm distrust, and
prejudice. The RESS program in Hmmnsﬁsm about religion is :o:nam:oﬁw:mnwo:mw non-proselytizing,
and academically responsible. The ‘program develops a broad conceptual framework, empathetic -
_attitudes, and analytic skills at each child's level of development for H=<mmnﬁmmnwsm varied

S

The RESS program draws cvos established Hmmmmnnr* in amnmnaﬁsmsm content- and methodology -
appropriate to the child's level  of cognitive and moral development. At the elementary level,
study about. Hmwwmﬁon contributes to the development of self-concept as the child affirms his
own or his family's world view and life style, whether it is secular or non-secular. At the
same time, learning about religion .in the elementary school fosters attitudes of empathy and
appreciation that are vital to the, sonstm out of mACHnmva mutual mnooaaoamnwosm in our
mul“i-religious monHmnw :

In this amw religion in public education supports a primary goal of elemeritary social
studies -- educating children to become thinking-feeling citizens whose judgments will be -
based on factual analysis and spund Hmmmosﬁsm. nmsbmnma with empathy and compassion. :

- 2 e .

'

*Jerome Bruner, The Process of Education. New York: . Random House <H=n.. 1960. o .

"Ronald ooH&Bms. Readiness For meHm%os A Basis for Developmental Religious

Education. New York: Seabury Press, 1965, 1968. : N
Jean Piaget, The Child's Conception of the World. Totowa, N.J.: Littlefield, Adams and Co.,
1969, T N : .

- Jean Piaget, The Moral Judgment of the Child.. New York: The Free Press, 1965..
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CONCEPTS

-3
-

-

world view (story) - discernment . the wmonma
lifestyle (way) - commitment faith -
{ . .
. sacred/profane: religious/secular: diversity -
N time traditions ) acculturation
space community: change
scriptures institutions
. * objects o leaders interdependence
symbols . .adherents
myth A . o ) ) ’
2 ritual , . , . )
) ceremony . . - s ) {
c€lebration ” < ‘ ’
a OBJECTIVES :

BEHAVIORAL OBJECTIVES , o "

Behavioral objectives. for each encounter within a module are clearly stated in the teacher's
-The behavioral objectives provide an evaluative check for the child's - .

guide for each level. :
understanding of each encounter's organizing idea, sensitivities, and skills.
. ¥ :

7

o - ~

GENERAL OBJECTIVES o L : -

The purpnsée of nrmumem.mHOHmnnwus its six levels is to develop the following main ideag,

. sensitivities, and skills: . : . .
. iy .

Main Ideas . . v )

3

1. The religious dimension has to do with world view and lifé style.
2. World view is a sense of Hmmmunw from which a person and/or a noEchHnw makes
sense of life. .o : :

°

} .
@
g
<
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o
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. Religious noBBcswnmnuos is m%svowﬂn. it points beyond Hnmmwm

The Yreligious dimension and culture are mutually Hanmwamvmsamsnu

.wmwumuomm experiences and expression change over time.

Life style is the way in which ' ‘a vmnmoa or a commumity moves, mmﬁm. and lives;
life, style reflects world view. - o
The religious dimension is manifested. in both waumwocm and =oanmwwmuo:m traditions.

B A .

Religious traditions dévelop out om the interaction of the adherents with the mmnnma
in timé and space. . .

A religious nnmaunwos is a vmnnmnn of thinking, mwmwunm. valuing, and acting vnmmmﬂ<m&
by a community mpu manifested in events, vmnmosm. aonﬁawbnm.,mnnummnnm..anmm. customs,
vmwummm. and Hammm. " :

-

r ¢

i
-

- n <

Hrm HmHHmHOCm awamsmwos is universally Bmswmmmn in human monumnumw. ¢

The religious dimension is both m,vmnmoamw msa a community experience.

RN

00009

. . . [3 . B
’ N b4

Hrm mn:&% omnwm Hmwwmw01ﬁ auamsmwon mb&omﬁmHHmMOCmnnmaHnHosm w@mnusnmmnmw
part of the study’ of jhumankind. o ) .

-
«
-
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T Um<mHovH5m empathy for Onwmnm . \

appreciating the QH<mWW%n< of tonpau<»msm mna life styles in mcamnvmonumnumm o ,

m‘ P ‘ , g )
. - i . \ 4 . - " R . ! . ' : ) mv:‘
Sensitivities . = . . . .
Developing mmwm concept ) _ .q . o
’ : 1, mmmwﬂsm mﬂmm to make appropriate ﬂmmmnmsumm no mna statements about her own :
- : sonwm <wm€. life style, and HmHHmHo:m msa\on secular nnmaunuosm s ) )
. . . ) i } . .

, 2. 1living ovmsww by nrm noBBHnEmsnm srunr his world view and life mnwwm entail . o i

K ) -3
s ” ’ .. - ° . H
: 4. supporting a vmnmos in his beliefs msa vmrm<u0u s#Hnr are :runcm to his mmn:wmn
or HmHHmHo:m nnmaunuoﬂ - . :
A
s,
’ TR 5. vmuam suwwuam to =mw0nﬁmnm mnnoBBo&mnHonm for vmnmosm Hs nrm living out of their R
o traditions ° . " eoe h , N
’ i 6. considering the values of vaanCHmH nnmaunuosm which might be involved in a o -
’ vnovwmaumomﬁunm situation . o -l
‘ Y hd N O I3
N * O
= Skills e . A -
< k2 M ’

Introducing Encounters.’

- *  1.. relating knowledge or real mxvmnwmsnm to the
. w ' . ) 4
N . 2. vmnnunuvmnwnm in a real experience through
( . sense ‘experience
o ] " simulation .
R o field trips >
J.L. i LI . B - .

learning situation

= o

3]
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“ ” Develnping Encounters

[3

'

considering a v@rvwma by’

mxmsﬁsﬁsm a mﬁzmwm nomnmvn mmnwmm om pictures

.

4 :
- /, o .
developing concepts and generalizations by
+ .stating and €hecking hypotheses
mnncnnﬁsm information through
. listening
viewing "
Hsnmnvnmnﬁdm graphic- EmnmnHmHm
reading o
&« - locating anowamnwos.

" organizing information .
comparing and contrasting
analyzing information .
making mmwbnﬂmnﬁosm .

.

mnnmwswsm no:nmvnm.
u:nmnsmwﬁuwsm the wmmnswsm
mvvwww:w mm:wﬂmwwnmnwoum .

becoming sehsitized through
_ exploring feelings-
. expressing feelings
empathizing )

working with om:me effectively
. . . *

&y

7

“L

00M1

S
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- m<mwcmnw=m Encounters

10. demonstrating nosuﬂmrmsmwon.mm concepts,
‘sensitivities, skills through
‘creative activity L
completion of worksheet activities
manipulative activity
. oral statements

role play

.- classroom behavior toward others

L]

organizing ideas,

¥-
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‘Levels Already Under Development

CONTENT .

. >

multi-disciplinary, though particular disciplines mm% have
A conscious effort has been made to balance ‘the -content
in the areas of WSOSHmamm mmsmHnH<Hnwmm. and skills. .

The content of the RESS modules is
greater emphasis at a given level.
so that it will present activities

)

Ll

B3 . . “
s A}

Level 1 . o . . : . : |
Social mncaumm non\wﬂunuos. Cross-Cultural Family Studies . . _ A
. \ . . - .

Module on mNOdma mvmnmluerm Home
Wmmwunwsm and nmnosmnncnnwum Bmmswsmmcw mvmnm .

Module on Sacred HHBmllanmcnmnHosm
"Realizing mwa reactualizing BmmuunmmcH time

Module on World view mb& Life mnMHmllmnonw ahd Way
World view A:mnonw:v and life style: A:ﬂmwzv and nmwmnma
mxm%&wmsnmm of Sosamﬂ and uow

Level 2 o o . ‘ S o
monHmH mncawmm nonnmwmnuon.p nnommlncanan noEBCanw Mncawmm

ZOQCHm 1: The Temple zoas& Builders

Religion as a ooBBcsun% experience in a roBommamocm monﬁmn%
, . ) A

Module 2: Java . v .
meHmHon as a community mxumnumsnm Hs a sogiety of ncwncnmw uw<mnmwn%

o .. .o

Module u Our Community X N T - R ,
Religion as a community experience Hn the nrwua_ ;oed noBBcsun%

N ¢ 2 %

.- ’ 3

” . . . a

. v i ¥
= &,

I

-

~

WA ot provided by R

E\.




) . ! e , . / >
. ’ . ) .
S |
~ ’ N v
oo Projections for Wmimwsusm Levels T o . e
¢ Level 3 . T . 4 , : i :
.Social Studies Correlation: Studiés of Societal Change in Urban.Settings v : ,
Modules to explore religious values and practices within changing-societies s

’ ‘ Level 4 i - | T | 3 . )

Social Studies Correlation: Environmental Studies . o T ) >

. - . ‘ ‘
Modules to investigate secular and non-secular frameworks for explorin .

humankind's relation to nature . s . . N )
3 ) . ) - - . =
Level 5 . i . .
i Social Studies Correlation: Studies of United States Sociology, A . .
Economics, History . ‘ve A . T
i , Modules to study the religious dimension, on_nmwumuon in its varied - . , :
secular and non-secular manifestations, in the United States, past . o

B4

- and present

Level 6 ‘
Social Studies Correlation: Studies of the United States as Part

of:a World Community A ¢

o ZOMMHmm to compare systems of values and vaHmmm of the United States
and other societies and to investigate the interaction of these
societies in areas of mutual concern :

&

IC
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METHODOLOGY

- “*

- . .
The basic strategy is the inquiry method applied to the program's knowledge, sensitivities,
and skills objectives. The ‘primary levels provide a broad background of experience for the
development of basic concepts for learning about religion. At the intermediate levéls these
experiences and concepts form the basis for further explorations of the religious dimension .
in human societies. e > . :

>

c
.

Each encounter begins with an "opener" designed to relate the area of study to the child's own

experience, or, when it seems likely that the area of study is-.entirely new to the ckild, to

° providz her with an initial experience. HMany of these opening activities involve the senses of

tasting, touching, and smelling, as well as ‘hearing and seeing. The opener provides focus for .
the area of inquiry and a purpose fer seeking further knowledge and understanding. ¢ . ,

Active learning is initiated nrnocmr.m?<mnﬁmn% of media: slides, audio cassettes, study prints,
sort cards, globes, maps, charts, z1d student booklets. At the early levels printed materials
are read with the teacher rather than independently. Children derive .information, form hypoth-_

eses and later check nJmE.vonwmswnm and analyze Hrmwﬂawn%oa. make predictions, and-develop
generalizations. Learning activities provide ovvomncsﬁmew for the child to affirm his own or o
. his family's world view and life style and to, empathize ith persons of differing-world views ~
and life styles, Activities are designed to help the child internalize the ilearning through a =~
variety of creative activities, such as art, music, drama, role vawﬁswV poetry, story sﬂwnﬁsm. .
and through real life experiences in the classroom. R : ‘

- 3

e

The evaluafive instruments for the encounters -are most often,individual activity sheets or

individual creative projects. These individual evaluative instruments provide the teacher v )
with a check on the progress of each child and do not penalize the less verbal student, . d
*~ IR/ - . : . N -
v o ! ’ ,... .
. i
- xif . ' “ .
. _.m mu.’« Um

o
! -
.
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! v IMPLEMENTATION

1

While' the encounters within each modulé are sequential,
modules on each level may be worked into the academic
calender where they best correlate with the existing .
social studies curriculum. .

.

The encounters may be used for large or small group
instruction. Frequent options are provided for in-

"dividual students of varying abilities and interests.

@ ,
Thorough study of the teacher's guide and mmEHHHmanw
with the learning materiais are essential before in-~
nnoacmwnw the program to the students. A one-day ser- -
vice zonermv for teachers and administrators will be
developed to Facilitate implementation of the program.s
Videotapes will be used to promote:

"confidence in the legality of learning
about religion in the public school

. 2
competence in using the materials and
strategies effectively

Administrative and community support should be encouraged
and the teacher mrmrwa vm,sﬁwpwam to work cooperatively

with administrators and interested vmannm.. k!

) A \

S
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u ‘ NATIONAL, FIELD TESTS TO BE CONDUCTED IN 1974-75

o During the spring of 1973,. the modules ¥or the first level
. . . a were pretested in the Leon County School System, Tallahasseeg
, . Florida. Similar local pretests will be scheduled for mmnr
) ’ . level during-its earliest stage of development in order to
. \ : provide the developers, both writer and artist, with day-to-day .
! ; s+ feedback inp the ammumnusm of vnOnOn%um materials.

»

: . A national nwmnusm program will vm.ammumdma during the summer . | . _ ) :
P of 1973. The purpose of the national testing program will be
g . - to evaluate the curriculum, methodology, and materials among a :

L e variety of student populations. Experimental use of the mate- >
oo . rials will be located in four vno%mOnlmvvno<ma national testing . ™ - .
. - i centers in the East, South, Midwest, and West Coast beginning ot
=8 . - in January, 1974. These centers have been chosen to include . : <
. “ representative student diversity in academic, racial, economic, ‘nﬂ .
and religious composition. Staff personnel will monitor' the ' - L

nmmnusm situations and provide the feedback necessary to revise s
the program mou eventual wider dissemination.

i

3 A |
N i

|

] > - N
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‘z;occnioz TO _.m<m_. ONE ,, P - o

ORGANIZATION OF° OOZHMZH AND Hm>wZHzn mxwmﬁHMZQMm

Encounter *MODULE ON STORY AND WAY.....0euvenrenneenssd oF ’ o
| ¢ . . . -

] o s S - K ) .
WONde . v eerereenesescaseserecccceeeesddl : . n

WBYeererecesersesssessssaescsscsacnencedd T, . )
" ; : .
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Tradition:..veveseeeneeoasnsoonsesnssssid3
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VW

*>nnrwmmﬁnmnwm<mw.nrmndwwamwionmm nrnmmHsnmnnmwmnm&HmmnaﬁsmgbucﬁMmmmanoucHMmoncmwsm.
on a vmnanCHmH area of inquiry about religious meaning and commitment*, o . ‘

i
**The ENCOUNTERS within a vmnnﬁncumn MODULE vno<umm a series of sequential- nosnmnnm vmnzmms the
child and the religious environment of humap societies. The potential of each ENCOUNTER dep&nds

upon the child's predispositions and prior learning. It is mxvmnnm& nrmn the learning outcomes

will differ for each child in relation to his individual vmnnmvnﬁosm. ) .

s . .
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CONCEPTS AND ORGANIZING IDEAS FOR RESS LEVEL ONE B VA
. _ ) , .
2 MODULE ON STORY AND WAY MODULE ON SACRED SPACE | . MODULE ON SACRED TIME
ENCOUNTER 1: Story ENCOUNTER 1: Personal Space - ENCOUNTER 1: Birthday =
~ story . space, personalization - story, celebration
Every person has his own story. A person in his own special {way. | Every celebration has a story.
, : , can make a space his own. _
ENCOUNTER 2: Wonder ENCOUNTER 2: Homes ENCOUNTER 2: wmnmrmnmw
. ‘ story, wonder space, homes * story, celebraticn

People everywhere wonder at
things around them.

The 'things you wonder at are part
of your story. -

A home is a plate for a familly's
.special way.

o
.

Every celebration bas a story,
. as seen in other iands.

B3

ENCOUNTER 3: Way
! _ way .
Every vmnmo: has his own way.

ENCOUNTER 3: Making a Home |-
space, homes, construction
meaningful space

ENCOUNTER 3: Passover,
story, celebration
Every celebration has a mnon%.

Every person's way is a part of - A family in its .own way can %mxm as seen in our land.
the way of her family and of a living space its home. . o,
other groups of which she is , ” . -
a part. . ) L ;
. ENCOUNTER 4: Joy ENCOUNTER 4: Diversity ﬂ ENCOUNTER 4: Tradition
joy .| space, homes, diversity w * story, celebration . | "
People everywhere find joy in A variety of homes are places tradition .

¢  living.

The joy you mw:& in living is

for each mmEHH% s special

People who share the same

|
' way. o . celebration are said to belong]
part of your way. . | to the same tradition.
. ENCOUNTER 5: Tradition ENCOUNTER 5: Moving M. ENCOUNTER 5: = Diversity of
. story, way, tradition space, homes, moving, ‘ Traditions
People who share the same story remembering <. story, celebration .

and way are said to belong to

Families can make new homes when

A variety of people share dif-

. the same tradition. ; they move. ferent celebrations and belong
p A person can remember his ow& to different traditions.
home .
¥ * | " -
. : . ﬂ
1 o
t —. . ,_ . W
J - o
5 N “k:. . .
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" 'MAIN IDEAS FOR RESS CURRICULUM

.*.
CORRETATION OF MAIN IDEAS SAHm LEVEL ONE

_,
j ¢ .

MODULE o% STQRY MODULE ON SACRED MODULE ON SACRED
AND WAY SPACE TIME

:H&m religious dimenion has to do with
‘world view and life style.

* * . x
,
!

World view is a sense of reality from which
a person and/or a commuriity makes sense
of life.

x|

i
s
|

P
I

2
[

Life style is the way Hv which a person of
a community moves, acts, and lives; life
style reflects world view.

The religious dimension is manifested in
eOnr,anHmHocm and nonreligious traditions.

wmwwmwocm traditions develop out of the
. interaction of the adherents with the
sacred in time and space.

7.

religious tradition is a pattern om think-

by a community and manifested ig events,
persons, documents, artifacts, rites,
customs, beliefs, and ideas.

ing, feeling, valuing, and acting preserved.

X Religious communication is symbolic; it

oints beyond itself.
H .H:W religious dimension is uniwversally

.manifest_in human societies.

. The religious dimension is both a personal
" and a community experience.

“110.. The religious dimension-and culture are

mutually interdependent.

HH Religious experiences wnm expression
change over time.

12. The study of the religious dimension and
of religious traditions 'is an integral

part of the study of humankind.

a

I
>

*wa development N
No mark indicates supportive development.

»

Q
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RESS MATERIALS {FOR LEVEL ONE

|

:

RESS MATERIAL

/ A s

o

MODULE ON STORY
AND WAY

¥

, MODULE ON SACRED
SPACE

MODULE ON SACRED
.. TIME

TEACHER'S GUIDE

-

Teacher's Guide,

Teacher's Guide,

, Teacher's Guide,
. PP. OIHONU UN.MOmlem PP+159~212

ACTIVITY BOOKS > ! emcmnHmH Places Special Times
READ-ALONG wOOWM f

2

-~ Aboyt Me

bout My Special Places

y

-AUDIO CASSETTES

|
Pﬁ

“

. l- ['The Story of Buddha's
. . : Tooth"
’ b / 'The Buddhist Perahera
? PR . Celebration"
. W "The Jewish Passover.
. H Celebration" .
§ J . "The Story of Hebrew
! Freedom"
SLIDE-TAPE "'Stories of Other ""The Water Jar Story'
PRESENTATIONS Children" : :
> "Wonder in My »
Story" .
"“Ways of Other | ,
Children" W
SLIDE, Joy M
' PRESENTATION ~ 2
P / .
1

*
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— ) ua . N ’ ’ % //// . T
e, : . ' USING THE L.m.»ommn.m GUIDE
V : . L . .
ot . Preceding mmnrhso&cwm. the teacher's guide vno¢uamm the following information: .
. ) : A A . “Conceptual Framework for the Module. . _

13
Learning Strategies for the Module

¢

“

.. o m . . . Role of mrm Teacher
. /y . . .
The format and annotations used M_,nrm ENCOUNT? iRS 1s described below:

. . NAME OF MODULE -
NUMBER AND NAME OF ENCCUNTER .

- KNOWLEDGE S . o 5
f . CONCEPTS: Concepts introduced at each grade level mwm‘cmmmﬁnrnocmrocn successive
, levels. (See page v.)

LY

.

ORGANIZING IDEA: Organizing ideas serve |to develop the Main Ideas. (See pages 2 and 3.) K
‘ . a - Organizing ideas are introduced in sequential order so that each
. , provides further devellopment of the understandings from the
. preceding ENCOUNTER. | . '

Y
. .

e

pxd
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SENSITIVITIES: These relate to the jtwo areas of self nosomvmwmaa empathy. (See page vii.)

SKILLS: The skills are listed in the| left Bmmmuﬁ at the point where they are introduced
: in each ENCOUNTER. A complete list of skills may also _be found on pages
vii and viii. .

'BEHAVIORAL OBJECTIVE(S): The wmﬁ?ﬁog owumOHHﬂwAmv vno/ﬁamﬁmv an evaluative check on

the child's comprehension of the concepts, organizing ideas,
. sensitfivities, and skills. . g

'

MATERIALS MEEDED: This list includes RESS materials, audio visual equipment, and any
’ special materials the teacher will need to have. available.

v - ..
o

PREPARATION: Because it is assumed that the teacher will have read the MODULE in its

. s entirety, the PREPARATION refers only to procedures which might vary

from one ENCOUNTER t another, such as: setting up and checking the

audio visual system, |previewing slide series and audio tapes, mmmmwkusm= -
items for sense~training activities or for role vwmwm. arranging the

room for mBme group (work, or contacting resource’ persons.

INTRODUCTION ! . ) : .

The INTRODUCTION provides a way to focus the child's interest

. on the organizing idea to be developed. It might be ‘in the
form of a review and further development”of the organizing idea
from the preceding éncounter. It might present a problem tv
provide an opportunigy for hypothesizing. It might.be something
designed to lexcite the student's curiosity. : .

- T .

1

"

O
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" DEVELOPMENT T - - “

The development is the major portion of the ENCOUNTER. It . !
involves nrmﬂmEva%Emsn of academic” and social skills in’a : o /
. . sequential mJnHmm of Ha<mmnummnu<m and analytic tasks which . ,
R culminate in imaking associations and, on a higherolevel, forming .
mmsmnmwﬁnmnHJnm. T - - . .ot

- . ~

2}
LY ©
s .

Some mZOOGZHme BHmTw require more than one ‘Gay to cemplete. The
dotted line mcmmmmnm logical points at.which .the’teacher may . T
wish to divide the ENCOUNTER into.shorter learning segments. :

. ) B . . s : .' a

o - o T: This symbol indicates statements spoken:by the teacher dand provides °
: - . her with a mgdel for the proper treatment of religion in public

. v - . education. It provides a guide for the teacher in rephrasing,

"

expanding. or

eliminating questions in relation to her assessment ’

of the students interest& and wdHHHnHmm..

v N

00025

. . . .
l.arge boxes are used to insert background information for the teacher. This information may e

relate to the content or to the particular approach which should be used. :

o

2

. N . .

meOnwosmmononmmsuuwsm vuwnuocwmnHmwﬂnH5NMDnH<HnHmmmvvmmn
in the smallefr boxes. : .

3
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. MHﬂmmwu: Hrmmm.sonam indicate alternate learnihg activities E , .
, . - - within an ENCOUNTER. They usually present the . = . .
- OR: teacher with the choice of a more ‘expanded or a _

. ~N - - X ,
R
—

more aummnn vnonmmacnm for HszHanHon ‘analysis.— - : .

-3 w‘vu . - .! e T T Iil‘v‘l.lt..:..!vl.v e B ) _U et . :
S CONTINUE: F&nmﬁmm the point _at which the mZnocszw e o

- ‘continues following nmmwmmwuon om one or . | . .
: o quon,om mrm “alterhate learning mnnH<HnHmm. = ) : \
. o S J o .o " :
EVALUATION: L . R , ‘ ’

a . - . ' .

v . Hrw m<m~cmnuos nmncwnmm nrm mncamsn to Hsnmﬁdmwunm the Hmmnduamm .
4 ~and to’ mvvwwhmn synthesize them in an activity ammumum& to :
o measute . the m:wmwwwﬁmsn om the behavioral objective.
; - ) . , .

A
~ -

EXTENDING mxvmxﬁmznmm o . . c
-~  These are maaﬂnuonmw mhnH<HnHmm which serve to enrich ‘the learning mna to provide
ovvonncbunumm to” Hnnw¢wacmwuwm instruction.- They mnmncmsnww suggest alternate
uses for RESS materials. The poems, books, films, filmstrips, and nmnonam used

in the EXTENDING mxwmemznmm have been nm<um€m& by the vnoumnn mnmmm\

00026

o

v =

mmmOQmomm e e ,_, ._ . v : . - -

l .

Poems, voon.gmHHBm. mﬁwamnnuvm. msa nmnonam which are listed CSan meOGWQMm
m::onmnm& where nrm% mvvmmn in the mxHMZUHzo EXPERIENCES. N

"~

mmmmmmznmm c e W S | o .

The nmmmnmsnmm used by the vnoumnn ﬁnmmm in &m<mHovH=m nrm MZQOGZHmw are: Hsnwcam& rmnm.

-

SCRIPTS | o :w . : .

& ’ . [ .
Scripts for mHH&munmvm.vﬂmmmsnmﬁuosmﬁon audio cassettes are at the very msa/Jm the ENCOUNTER. )

e -,
. 4

»
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R . g . . . B3 .

CONCEPTUAL FRAMEWORK o .M | ,

. . People are a poem, ]
. : : A mystery and a song o .
: o ‘.. Which must be learfit again and again, - .
. : .7 Which must .be learnt slowly . - :
. : With- care, with reverence, N
. With wonder, with love

T : N, " Learnt endléssly and joyously. . , R L .
- a - X : . . - ) -
. " People are™ljke this. . C . -~ :
coT , : v / . =—=Zambian grandfather - . . . )
. . | . o . page 17 . u | | . | % .
s S ) . “The YWCA Magazine - - R
. . . June Howw . , . o .. o -
\\\ ) ’ T Cor Lo 1 P -
. , . . f/ . N . . . 53 .
|;1 ’ //-n . . . - X N
- & , "The word ﬁmHHmHocm is used, then, in /nto ncHnm aummmnmsn senses. In 1its most ‘neutral ‘sense 3
~ it simply means that a human life is a amow&nmnuon of. identity, mumnum»nmnnm. nowm, vanm« a1l N

“‘In this sense, whether “they are dware of it

_action is the living out of a story in a costive,
or not, all men and women live out a coimitment,™a faith, a selection. In its second, more

’ A normative sense, religion is the awareness of the story dimension of :.mm\“. it is an awe, . !v;/:!
. reverence, wonder at the risk and terror of human fre aos./ It is an awakening from-‘a-merely
routine, Unmmaméruo round of actions and a sense of being responsible for one's own identity

: and for one's own Hn<ow<msm=n with the identities of ondm,nm. The: two mgamn_msnmw religious

questions are: 56 am I? and Who are we, we human’ beings under these m.nmnmw.. (p. 46)*- . .

LI . t N C e . . .
N - s .
¢ . B E . ‘
R ~ . E '
, R - . P R

*all ncmnmnwosm are from Michael Novak. Ascent of the Mountain, E.ﬁmﬂ#n..wm the Dove. '

New. York: Harper and Row,.1971. : . . o ; N

~- N
- - . <
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"What are the criteria for which story I ought to be acting out? Proximately, these nHHanHm
may be stated as if they were ethical princip#es. . . . (a) My story ought to be proper: to me
and no one else; there ought to be elements of uniqueness in it. (b) My story ought to be !
appropriate to the times: - partly in harmony with and‘partly in dissonance with the mmsmnmw
cultural story to which it contributes. (c) My-story ought to be appropriate to my own ﬁww
possibilities.: It ought to maximize the liberation. of my potential - ‘mine, not‘that of some .
other. (d) My story ought to be ‘appropriate to the stories of those to whom I am bound by

- family, mnwm:amrﬁv. community - partly in harmony with and vmﬂnww in tension with theirs."

Aﬂ @Hv 5 . . v : i

1
-

3

"What makes actions mn:Han is Nsmnmsmmm. choice, decision; these are always singular.
ZOHmo<mn. nwm% aHmnwsmcwmr human action from all other processes. They are the essence
of mnonw (pp. 69-70) - v

. .

-

,:mwsmww<. the category mnon< is not only personal. Institutions instruct persons in roler
nwm% should play, in manner, style, seriousness, initiative, etc. Language itself tutors
one's perceptions and emotions. So also do cultural history, economic system, class or status,
vnommmmﬁos or occupation, mmm. race, sex, religion, and the like. : Each of these determinants
inhibits €he unfolding of some stories and- encourages that of On:mnm. Besides one's own
personal story, therefore, there is the further n:mmnwos of how one's story bears on those

of njn institutions w:a groups to s:Hn: one belongs." ~(p. 68)

24

«

-~ ' : <
N ..

and vmnmonmw worth in relation to the world around him. He is mamvnwsm to a wider social en-
vironmgnt as he broadens his contacts at school and in his neighborhood. For the first time
he is directly confronted with contrasts between his own family's tradition and life style

and those -of his friends and classmates. He begins to discover that his story/traditioh is

unique in certain ways. This mmnw% mxumnwmsnm of self-discovery should be a positive one of
pride and j n vmwsm "special”. ' The child should be guided to see that this uniqueness is
part of every person's story and that it is natural. At the same time, he needs to find ways

N

. in which hig mmBHH% tradition vwm%m a valued, contributing role in the larger society in which -

N

" he HH<mm.

El

Im answer to the qiestion "Who am I?" the early primary child seeks to.establish his own identity

00029

EN

Q

Aruitoxt provided by Eic:

E




-frequent statements abtou:t how each. drawing télls ancther

.. Il

The Module on Story and Way presents a deries of encounters in which the child mwionmm

his personal Hamnnwnw and self concept by reviewing significant events from his own
world:view (Encounter 1l: mnonmv and by identifying the norms and -customs -of his own
lifestyle (Encounter 3: Way). He recognizes the social context of his story and way by
placing them within a particular tradition,” or system of a shared world view and lifestyle
(Encounter 5: Tradition). He discovers_that, while his identity is unique to himself, it

is also stxma to close ties with his own mmBHw% and with a wider community cf other families.
Be also observes the similarities and differences in the storles and ways swnrwn the nnmaHnHosm
of his classmates and begins to accept diversity- as. natural. Encounter 2: Wonder and
Encounter 4: Joy sensitize the child to those levels of perception and endeavor which give
added meaning and value to the human experience in both a personal and a social context.

* . -

LEARNING STRATEGIES

hl A

In the four encounters on Story, Wonder, Way, and J Joy, slide-tape presehtations are used to , me -
&

provide a t:sis for exploring related elements in the child's own experience. The slide
series in  he [irst tlrez encounters are accompanied by~an audio cassette. The ‘slide series
in the fourth encounter is vnmmmsnma without m@::a as a discussion activity during which the
nrwwanms are invited to respond <mnvmww< to the mHHmmm during the SHmcﬁsm

After each of these four encounters the child is mnnocnmmma to draw a picture of a m»BHHmn
experience . frcm hfs own .story.or way.. Early Hugnrm module some children Bh% block at drawing
either becausé nrmM have not yet been able to focus on what it 1is they are'to describe ’ .
.graphically or because they are unwilling to do. so. Alternate ‘activities are suggested for

these* children so that they will continue to be involved in ‘the Hmmnsﬁsm It is anticipated
that nrmw will parcicipdte more fully as. the module develops.

After two or more ¢ncounters the teacher will be mwwm to suggest that the child's colléction of i
drawings could go together in a book which tells a redl story a. OCn the nrwda She should make .

o——-

that these two concepts are strengthened and extended nrnocmroc1 the am<mHovBm=n of the module.
After the fourth encounter the books should be assembled. The children should give their v .
own descriptive titles for their quxm. : o -

w : -

s
.
i
-
-
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In Encounter 5: Tradition a '"read-along" book is used to.review the concepts of story
andekay and to introduce the concept of tradition. The child then shares his personal
"story" book with: others in.-the class to compare his own story and way with those of

his classmates. . T . . , -

" ROLE OF THE TEACHER

beliefs ‘to impinge upon the rights on,thH|vaam om.On:nnm.

The teacher should mcvvomw each child's ifdentifieation with the world view ard lifestyle of
his own particular tradition. The child's acceptance of diversity will be modeled on the
téacher's attitudé and behavior in the classroom, While the teacher may not feel she

can approve of certain beliefs, nonetheless she WUOCHu support the .child's right to hold
them. At the same time, it should be understood that she would not permit one individual's

n

The value of secular as well as religious traditions should be recognized. Many children .

An our society come from nonreligious families, and any implication that every child

should belong to a religious, group or hold church membership should be avoided. In the
module the children discover parts of their tradition which they share with their
classmates. Because children often equate "more" with "better", no effort should be ‘made
to tabulate how many children belong to a particular tradition. .

In additich to reading the module in its entirety the teacher may wish to read Chapters 2

and 4 in Michael Novak's Ascent of the Mountain, Flight of the Dove for a deeper understanding

of the conceptual framework fer this module. In his book, Novak presents religious studies

as an inquiry into vommmvwm identities, a full articulation of ways of life.” The choices %op
have made and the ones you are yet to make, thHe things you make important and those irrelevant, -
make up yoéur sense of reality, your story, your symbol. With an awareness of the story dimension
of life, we are open to awe, reverence, and wonder at the risk and terror of human freedom, = -

N

IC:

Aruitoxt provided by Eic:

Q




e MODULE CN STORY AND' WAY o

\ . "ENCOUNTER 1: STORY

°

KNOWLEDGE |
CONCEPT: mnonw '
ORGANIZING IDFA: Every person has his own story. %
SENSITIVITIES: feeling free to make appropriate nm.mmwmsnmm to and statements about his own. Q-
vorld view, life style, and religious and/or secular traditions m
ap,reclating the aH<mHm.wn< of world views and life styles in rﬁums societies - ° .
N .
* sujpo. ing a person in his beliefs and behavior. zrunr are unique’ no :Ho mmncwmn -
,, . or:religious tradition -~ : : . v :
SKILLS: | listed in the leéft margin . . n . : e
wmI><~omH$r OBJECTIVE: The child will be able to nm:, mosmnrusm about his own 'story verbally ~ ;
»or in vuoncnm form. .
: | . ) -
‘MATERIALS NEEDED: RESS sound-slide presentation: "Stories of Other Children" “ , 0B

carousel slide projector

cassette .tape recorder .
drawing. paper . . : :
crayons - o : ;

LN .

PREPARATION: mmn up and test slide projector and tape recorder.
Preview RESS sound-slide presentation, "Stories of Onrmn nrﬁhnma.

-

14
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INTRODUCTION o o D ,

I
L@

The concept of nrm mmBHH% should be one which has meaning mon mHH children. The definition of
e family as si H% 'the people you live with" seems ta have the most universal mvaHnmnHos..

< .
n

i - . . ad

v [ N

T: We're going to look at some pictures about onrmn children.

Some of the children are tiny babies. -

Some are two to five years old.

Others are your age. . . . .
Each vunncnm tells about moanrusm that rmvvm:m& to a nrHH&

> as he grew.

N relating knowledge or Watch the pictures nmnmhcww%.

‘ HmmH experience to the See 1if any of them are like something that happened to you.
learning situation : . ,
DEVELOPMENT : ’ , o . ) ™

. , . @ : : : ; . <

mnn:wnw:m information Present RESS sound-slide presentation, "Stories of Other ; S
through listening Children." : . - g o
and viewing . o . -

Review the content of the Ppresentation with the class‘by

. ) showing the slides again without sound and by -

_ v EITHER asking the children to tell what is happening in

. . each picture m:mumsnocnmmusm them to anH of similar

o . ’ o events in their lives’

- analyzing information OR using the questions given in nrm mxﬂmZdeo EXPERIENCES
< " to direct review.

[
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- EVALUATION : N - -

_H"ﬁHWmvo%mmaamHnHmmHH over nsmzonwawoc too were vonnwnno
N , a certain family. .

wnncunwnw information You were given your special name. .
through listening You learned your H&mmm mvocn,hrm world from the Umovwm who were

close to you.' -
If you would put all om these nruzmm about %ocnmmwm nommnrmn in
- a book, it would tell a story mdocn %oc.
: It would be the story of you.

£

Write the following titles on the -chalkboard:
When I Was Borm , :

- | How I Was Given a Name L
*| Things I Needed As I Grew Older ,

' Sowe Things I Was Taught

07034

T: zdunr of these things can you remember? .
\ analyzing information | . Which n:uﬁmm happened when you were too small no remember,
: .but you have been told about them? - o
h V- 2
internalizing the : Think about these parts of your story. . . @
learning : What people are in them? _
¢ ‘ . Where did these things take place?
What happened?

(Y

o~
o

.- .< ’ Hm

Aruitoxt provided by Eic:

E\.




. ) i Vs . LI - -

See if you can draw a picture about something that happened
° to you, _ . . ' ‘ ’
You can choose a title for your picture from these I wrote
. , on the board. -t ’

Your picture will be m.vmunvom your story,, Co } .7

FHmnHHGCnm drawing materials, : . i ‘ i
) . ~ -fBach child should write an appropriate title on his - : / .
, : ; picture. : . ,
demonstrating com- A child who has difficulty thinking of a picture to
prehension of concept, . draw may start by writing his full name on a page . . T
organizing idea, and - and mmnonmnwnm,nrm page. . Talk with him, stressing .
sensitivities through " | that his name is an important part of his story. -
creative activity _ Some children may wish to draw more than one picture,
: . Invite the children to share their drawings with each : kA
other and then to put them away carefully so that S T EU
. other pictures may be added later. o ™
: " o : . v | .A S
) ) EXTENDING EXPERIENCES ) , . . MW

Review with the children the content of the RESS sound-slide presentation, "Stories of
Other Children," by using the following questions as you re-show the slides without

sound: - B : . “

. Slide Number Discussion p@mmnwow - . v
) : At:the beginning of the presentation tl _re were many different sounds.

: . What sound did you hear when you saw each of these pictures?

Aruitoxt provided by Eic:

- ERIC




Discussion Question

Slide Number

10!

All of these sounds were ways of mvnmmausm moom news. .

Can you remember what kind of good news.it was?

The three pictures showed different ways of nmwwusm about vunnrm.
Did anyone tell-about your birth? Who? .

Did they nunm a cannon, ring a bell, or shout outside?

How did they tell about your birth? : . .

How are these children different from one another?
They are different in some ways, but in other ways they are alike.
One zmw nrmw are all alike is that each one of them has a name..

What is happening in this picture? O,
Hrum is the way some ‘babies in India are mw<ms a =mBm.;

What is this priest doing? ™ . L o
why is the priest doing this? ,Uomm the vmv% =mma his hair washed?

Choose a word that would best ooEvanm this mmanmsom.
Every baby that was ever born has a \\\ . ¢
What is your complete name? !

How was your name chosen?

Do you have a nickname?

Why were you mH<m= that 5HOWbmamq

What things would children need as they grow up?
Why is this baby being given a hatchet to touch? .

Why is this child getting shoes?

00036
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GHWDCmmHos,o:mmnHosm 4

wHHam Z:van o
As a child grows up he will be able to do more things.

He will have needs for special things.

- What things did you need as you became clder?

) , What things did you need to learn how to do?
12 . Children grow up and add to their stories. .

, What things will children be taught to do when they are older? -

13 . What is this Navaho WHHH doing? -

’ Why is she doing this? R C

C 14 . What is this boy of Thailand doing? : : . S
What are children of Thailand taught about diving things? :

What' things have you been taught?

. N - , D

g Read the Background Information on Names and Naming given in the . &

. RESOURCES and share this information with the children in dis- <
~ ) . cussing- their own names, ° . . : o mm

- Have each child make a '"People in My: Story" chain, similar te paper chains for Christmas - L.
trees but with a name written on each link. ) . a
Explain to the children that the people in their story are linked together by the same
. name or the same home or all the things thgy remember together. Help the child think:

- of the names of people who are important in his story: himself, mother, father, sisters, -
brothers, aunts, -unclek, grandfathers, grandmothers, cousins, close friends. It would be ‘
good for each child's chain to be long enough to wear as a necklace or to string across .
a2 window at home. Classmates might be included to lengthen the chain. Severzl links :

t should be left blank for the pecple who will be in the child's story in the n:ncnm.

.
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Bring to tlass a facsimile of a birth nmnnumunmnm for all the nrHH&nms to examine. N
Ask the childrenx - : o P
"What can: you discover from the birth certificate? . - : : .
A birth certificate tells us about the vmmunbusm of mosmosm s story. Who's story
15 this?. -
" Who are some of the people in - (1hMIMw0H%@ How do you know? -
Was very big when he/she was hexn? How do you know? .= -
™ Where was born? . . ‘
When was born?" T - ’ S o
Directing the above questions toward the children could lead into their making "birth .
certificates” for their story books. If the children do make m:nr a, page, mmx them
where they will an it in nrmwn books and sr%o “ . s
- - b : 4 .
- . rﬂ . . 8 B
. , : : . V L ]
Bring some ba»y clothes to school and let the children compare the size omvnﬂm infant o
garments with ‘he size of their own clothing. ° c
Lead the hi” ‘ren in a discussion on growing as a part of their stories. ’ o i
Ask the children if they have sequences of ernomnmvrm mnos each year of nrmHH HHmm which
. N

they could bring to school to share.
After looking at the photographs together, Hmma ‘the nruwanms in-a &HmnCmmHon on growing as

a part of their stories. .

: »
- .
-~

to the orwwanms ZNHHN Louise Allen's poem, :MH<m Years 01d" (see WMmocWOva
the children Ms a discussion v% asking pcmmnuosm sucl. as:

Read
Lead

Lo
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"Can youy remember being five years.old?
Can you ‘remember being in anmmnmmnnmse.
Now I want you to think very hard. v W . .
Can you remember something that rmvvmsm& to you vmmonm woc zmnm five?

Can you remember before that? .

What 1s the mmHHHmmn thing you can remember?

“

Close your eyes and thipk. - | o | _

Part of your life you caft’ remember, can't you? .
Can you actually remembér being a nusw newborn baby?
Yet you were a baby once.
»How de you know about this ‘part of’ your HHmm nrmn %o: can't ‘remember?
Everything you can remember yourself and m<mn<nrusm you were told about %o:n life
before you can remember it are part of %o:n story--the siory about you.'

- »

‘e .

Read to the children Dorothy Aldis's vomB..:m<mH%¢o&< Says,' and the First mmnw of
Walter de la Mare's poem, "Me" (se¢ RESOURCES).
Ask the child to think of as many ways as he can that he is "just me," <hat is, unique.

Guide the thinking to include v:%munmp mvvmmnmnnm name, mmsuww. likes and" awmwuwmm.
experiences, etc. 7 . .

Help the child Ttorsee that all these things are vmnn of his mnonw.

or
3
¥
c e

. T 1

‘Read to thie children one or more of the poems given in the RESOURCES from All About mmw<mnwmm

I Can Read : N , . .
Ask the children: . . : A
, "Does the poem tell something about %oco
Raise your hand if it does.
How many people raised their rmsamw zr%o
mmsmnusmm parts of different persons' stories are alike.'

-

~r

n . * 3
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.Wmmﬁ to the n:uwanmﬁ selections mnoa the Little Herder mmnumm by Ann Clark Ammm NMmOGWOmmV
Help the children recall Little mmnamn from slide 13 of:'Stories of Other Children."
After 11 mnmsusm to "Possessions,! mn:mvm ‘each child in the class could make his own vomB

at the same nHEm by filling in the "blanks" ocn loud mW/mmw teacher narrates: ¢
"I have hair. ' _ v
I have ’ . teeth, . : . L . H
My hands are ' with many- fingers. . L - N
. .My feet are’ . > with many toes. * o , . T
- My arms are \ aid = - o ., T v o~
" My legs are _/ i and . I " .
(Read the next six Husmm without blanks.) . o . .
"I have . . names, e
a first name, . T ; - : ,
‘ ’ ~ ) = '
a m'ddle name, \ \ ;
/ STy 7 ,, o
. . = ’ - . . .
- - a last name, - ' . vooe . o
. . . _.m - . . C
_ a nickname, ° - . « T e
a . name, o ) -
: .
But ‘with all those things . - .
still am only o o . i . ,
one little - . s ‘ . -

—_—— . v

Hms t it strange?"

Or this fill-in-the blank poem could be EHEmomHmv:mu or zﬂhnmws on the board for’the

v oe

.children to complete and add tb their e tory books. - : R

The children's attention should vm called to Huxmrmmmmm msa differences among nwnwn
classmates. ' . § ‘ R

. : 22 . .
. . . v ,. M.v uw.Jmu “ v . ‘ J.

»

O
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~After Hmmausm to the children :mmna»am.

m,wwn:msnonmEcmoxrosnEmEnﬁmmuﬁ

received her name.
Then ask the children how nrmw received their names--first nmsmmymwmmn names, nicknames.

o

_The mocn bopoks in the Little mmnamn mmnummtAMmm meocWommv would be a HmmH treat for you

and %ocn ‘class. Little Herder's story is =mwmmmmmmwa simple, beautiful free verse and
iliustrated with pen and ink drawings. Appropriate selections from the books could be .

used ‘in cenjéction with each ENCOUNTER of MODULE ONE; or-reading the books to the class
(and discussing the organizing ideas) after nrm ZOuch is nmvannma could serve as a

T
RN

delightful and rmwvmcw review. , .

A

' N

~

Read to the. children, or have available for the children to read for themselves, the
following books from the’®Garrard "Venture Book Reading Program for Grade 1" which |
relate to the concept of a personal story:

All About Me - VersespI .Can Read edited by Leland B. Jacobs AmHSva verses reflect .
" iuner nrocmrnm. summmn. moods, and activities that are universal to childhood. )
I Don't I Do by Leland B. Jacobs (Strong repetitive verses abosit activities-enjoyed
by nsuwanma help the reader appreciate n:m :5anm uo%m of being % child, as nosﬂmnma
with various animals.)
. Too Fat to Fly by Adelaide Holl AHde amwumvnmcw tale of the uniqueness of the
individual Hmummwa about an mwmvrmbn but >obwa easily be transferred to nruwanms s

- experiences.)

Around Another Corner by Emily Hearn (The themes om growing up and smnmuzm to rmwv
_others are basic to this‘story about a Puerto Rican co% )

Puppy Love by Wayne Carley (A young girl Hmmnsm to love and care for her puppy and

nrmarmncmcwcHOnrmnv , , ,
Ammm RESOURCES.) . & - . ‘ N . =

23

o

O
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Read to the mruwanm: Many Names of Lee Lu by Helen Cloutier (see RESOURCES.)

Lee Lu is a Chinese boy who has many aummmnmsn :mBmm and Hm pleased by the names mH<m=
him in an American school. . .

Do any of the children in your class have many different names?

Has the class given names to any children? . -

i - «

Read to the children Tiki Tiki Timbo, retold by Arlene Mosel (see RESOURCES).

This book features beautiful line and wash drawings in the Chinese style and relates
a folktale about why Chinese parents give their nrwwanm: mronn names.

Ask’” th& child if he knows how his name was. chosen.

Discugs with the children that each person's name is part of rwm story.

. »

+

- Read to the nrwwwnmA from Life With OHmsammnrmn by mrmswmn the story of a child in a
Kerala home in Irdia (see RESOURCES).. " . .
If the children become interested in the story about :wmum.. nrmw might wish to make a
story book like their own for '"Raja" as a class project.
Such an activity SOGHa rmHv vﬂwsm out the generalization ‘that every person has er own

story. ) v - > 3

N

o | . =
a0 -0 O

c

=)

Read to the children What Mary Jo Shared by Janice May Udry. :

Mary Jo, a little Negro girl, makes an original contribution when she thinks of something .
unique for shav-and-tell time: Her father!

Talk with the children about nrmHH families as part of their stories.

(3]
£~
Q
IC
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. » T Chi dren of mmm.zonnr Pole ,
) _ WH<mn Boy - . : B ™
‘(see RESOURCES.) : - o , -
- After the sound filmgtrip, discuss «&.nr the children m:nr questions as these: . (an
"What did you see in the filmstrip? : Neao]
. 'Did you find out something about . - 's story? What? o)
Can you think of any ways that your story is different from 's story?
Can you think of any ways that your story is like " 's story? ..
Do you think everyone has a story of his own or her own?" ) o - .
. ‘ - w .
1 ’ > :
. ~ . - i
- e
25 ? . ) O
D r—

~

Read to the children The Sky Was Blue by Charlotte Nowonoz ‘a mnOH% about a Hunnwm girl
who finds pictures of other little girls who resemble, her in ‘the family album (see . gy

e RESOURCES) .
Some children might be able to being to school no share photos from their own family

albums which show parents or graridparents when they were children.
" The focus of the ensuing discussion would be on these generalizations:

' :m<mn<o=m has his own mnoﬁ%.
Pareiits' and grandparents' mnomwmm had a beginning ucmn as nrmwanms S mnonwmm do.™

; : Stories within'a family are interconnected. (i.e., "I am part of my Mommy's story,
Mw . and my xoasw is: vmnn of my mnonw.av v . . :
. [0} . < . " . )
* N L . . . . .
Show a sound filmstrip illustrating part of a child's story (and way). , i

Each of the three filmstrips listed below are focused around one child and nosan=
excellent .color photographs-and well-written, advénturous scripts. ,

Lee Lan and the Dragon Kite . y ,

s —t—— - -

E

Aruitoxt provided by Eic:




g

.
———

N

, oy .
“Let the nrHH&Hms listen to mnm\on sing or r:B along with lullabies which are parts of . -

children's stories all wnocna the world, such as: .
"Duerme" (Children's Songs of zmnHOOV : .
"All Through the Night MOHw Songs of Many wmomwmv ' : . v .
. % .
/

"Congo Lullaby" (Folk mpbmm of Africa)
lullabies of the ocuamcwn ocuuceww. Cherokee, and Creek Hsaumsm AZOnnr >anunmb Hﬁauwa monml

(see: RESOURCES.) .
The above records are mnnosvmswma v% filmstrips srunr glve several mnmsmm per song and would i
help to illustrate "stories." . .
Ask, the children: . . I *

"Can you sing a lullaby?
How do you think a little child feels when moBmosm sings a lullaby to him?

}Ub you think the child might feel happy to have that person in his story?" .
K . ) € . I\

Y

.

RESOURCES

_POEMS M :
- v 1 _ Five Years 01d NW.
by Marie Louise Allen . -
. >4 . . N €
. o A o . p. 3 T ‘
, , Jaye, Mary Tinnin.
- Making Music Your Own.
& Morristown, New Jersey:
: _ Silver Burdett Co., 1971.
v - 5
: . . 26 , on
' o=
H
Evm
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.\x . Everybody Says -
YA . - by Dorothy Aldis

- .
1

“ P. 5 -
) o . : : ' Ferris, Helen (Ed.).
- - - Favorite Poems 0id and New.
. . - ‘ ¢ : : Garden City, New York: S
- , : : . Doubleday & Co., Inc., 1957. T

.

= . amnoEV/Zm,
- by Walter de la Mare

p-'5 :

. Ferris, Helen (Ed.).

n T : " ' : - Favorite Poems 0ld and New.
; : Garden -City, New York:

; : - . Doubleday & Co., Inc., 1957,

00045
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M .“ nmw& : Aa\, : . N
! ; ’ by Lee Blair B . . o
H .
i

3

: - ) . . . : p. 30
, _ . . ' Jacobs, Leland B. (Ed.).
: All -About Me - Verses I
Can Read. Champaign,
I1linois: Garrard Publishing
Company, 1971.

T ~ o v } -
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My Drawings
by B. J. Lee

In the Mirror

by Merlin Millet

AP

p. 8

Jacobs, ‘
All About Me - Verses I

Lelané B. (Ed.).

Can Read.

P. w

umnorm.

kY

.

Leland B. (Ed.).

All About Me - Verses I

Can Read.

o3

o

o

O

Champaign, Illinois:
* Garrard Publishing Co., 1971.

: Champaign, Tilinois:
Garrard Publishing Co., 1971:

IC

E
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Possessions
by Ann Clark

-

11

p. 7

Jacobs, Leland B. (Ed.). : P
All >Uocn Me - Verses I Can Read.
nrmavmumu. wausowm. Garrard
Publishing Company, 1971.

¢
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Herding
by Ann Clark

g

 oes

1

PP.

Clark, Anti.

14-15

Little Herder in Autumn

(11lustrated by Hoke Denetsosie).’
Division of Education, Bureay of Indian
Affairs, U. S. Department of the Interior.

@
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- . : . . pp. 60-62 ) o .
* - Clark, Ann. Little Herder in Autumn
.8 (illustrated by Hoke Denetsosie).
n . Division of Education, Bureau of Indian
2 ‘ . Affairs, U. S. Department of the Interior.

5 - . ; :
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BOOKS ot . o ) : . .

o

. N . o - V . .
nwmwm%. Wayne. Puppy Lbve (Venture Book wmwamwm Program for Grade 1) .
{(drawings by Erica Merkling). -~ Champaign, Illinois: Garrard Publishing -

Company, 1971.

"

L

.

Clark, Ann. Little Herder in Autumn o S

Little Herder in Winter : - ..

Little Herder in Spring — . o
. ‘Little Herder in Summer . . ’ . . .
oo (i1lustrated by Hoke Denetsosie).

Department of the Interior. . - ¢

-

-

P

‘Division of m&cnwﬁwos. Bureau of Indian Affairs, U.S.

Available from: wcmHMnmnHoﬁm Service, Haskell Hsmnuncnm._ﬁwsﬂmsnm. Kansas 66044,
50 cents each. . : . .
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owocﬁumn. Helen. Many Names of Lee Lu AHHHomnnmmma.v% Don mHBHv. z#Hansr 1960.

.

i
' o : | . o . -

Hearn, m&uww. Around Another Corner (Venture Book Reading mnvwnwa for owmam 1)

L

(drawings by Edwdrd -Malsberg). Champaign, Illinois: Garrard Publishing Company, 1971.

Holl, :Adelaide. Too Fat Ho Fly (Venture Book wmmmusw Program for Gtade 1)

A&nmswsmm by wHHH zonnumosv Champaign, Illinois: Garrard mcvwwmrHSN Company, 1973.

s . . ,
o
e

H

Jacobs, Leland B. (Ed.). All About Me - Verses I Can Read (Venture Book wmwausm Program

for Grade 1) AQHNSHsmm c% Bertha R. Depper). - Champaign, Illinois: Garrard Publishing

ooavmsw. 1971. . .

Jacobs, Leland B. I Don' n I Uo A<m=ncnm Book Reading mnomnma for Grade 1) AQNNSHsmm
by Frank omnwu:mmv. Champaign, Illinois: Garrard Publishing Company, 1971.

Mos~1l, Arlene (reteller). Tiki Tiki Timbo (illustrated by Blair rmsnv .
Meww York: ‘Tiolt, Rhinehart, and Winston, Homm -

Shankar. Life With Grandfather. New Delhi: Children's Book Trust, 1965.

~ -ailable from InterCulture Associates, Box 277, Thompson, Connecticut 06277,

%

»
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Udry, um:H\m.m Zw.%. What Mary Jo Shared (illustrated by Eleanor Mi11l). Whitman, 1966.
Zolotow, Charlotte. The Sky Was Blue. New York: Harper and-Row. ) -
- Ps] L
- : FILMSTRIPS ) i
.s., Lee Lan and the Dragon Kite (20-2, China, 2 parts)
. ) Children of the North Pole ‘(20-5, Greenland, 2 Ummnmv
’ River Boy (20-4, Amazon w...zmw. 2 parts) : - )
t Stephen Bosustow Sound Filmstrips, 20548.-Pacific Coast Highway, meHm.c. Cal. 90265 o m
v ) . o . v - . \.ﬂ © . .0. -
B . o =
RECORDS - ) =
. - L °
< ) . .
- Children's Songs of Mexico (4005). o s - e
Folk Songs of Many People (4002) . \ ‘ - .
Folk Songs of Africa (B~4001) » _ ‘ v
North American.Ind{an Songs (B-4025) ,
(with filmstrips) e . . ¢ .
Bowmar Records, Inc., 622 Rodier ﬁ»ﬂm. Glendale, California 91201 T
S
. PR,
&l
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C . W N . .
wboxnwoczu.HZdowz>HHoz ON NAMES AND NAMING . N\ X . . = . - o
* . Surname ‘ , g : .
Your. last name is called your "gurname." What GOCPQ rmvvms Af nrmnm were three’ uorwm wn your \

~ clasg? The second 5mBm would be used to tell the Johns apart. 4
[~

Surnames might have come from where a man lived Asooav or how he sonwma (Smith). or they might
have been given to a son by his father (Johnson).

“

v -~

.zHowsmBmw mna.wmn Namés . : . , _ T
A nickname B»mrn be an endearing or humorous phrase, It would come from anything odd or
outstanding about a person. ' A small person might be called Dolly. When children have long

first names they may be mronnmnma ‘Richard might be called Dick. A shorter name for Katherine

° would be Kathy, MM
. . . . 1 ~
Name Days . - - " <
N . . . 0
Omnma. Christian vmnmsnm named ‘children for nrnumnums saints. ' The child would celebrate his o .
"name day" instead of his birthday. December 4, Saint Barbara's Day, was celebrated by all o
girlg named Barbara. All boys named George omHdemnma April 23, Saint George's Day.
For more information see: Patterson, Lillie. Birthdays-(A mowuaw% Book) . ormavmumar Il1linois:
v . Garrard Publishing Co., 1965.
Names Around the World . B . ‘ #
Names have n:mﬁmma from country to country. Mary.is a popular name. Other countries change ,
Mary to Marya, Moire, Marie, Dolores. . . : .
John Hm used in Bwnw countries. Other forms of it are: Evan, Ivan, Scan, Ian, Jack, Juan,
Jean, Hans., . . .
" - A4 "
N K .m ’ 4 .
= 4 -\; . .
> 1 \ -
v - ) ) 34 e i - ®, H
S . . >=)
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. . _ A ) 0 ﬁ/
-« .Ah . ’
. Greek . " Jewish .
Name ) . : m.noﬁ%\zﬂausm * Name - o m,no.nv«\me.awsm . . )
Barbara . Foreigner- "= .  David . . - Chieftain - - .
George . Farmer o Jonathan = . God had given
Sandra . Defender . Mary PR " Wished-for child
Stephen , Crowned _ Peter “ Rock .
. - Timothy" Honored by , . _ Susan ? Lily L -7
ﬂ/}. . . God *  Thomas - . Twin .
o i .ZHnrmamH Who is 1like God
- * AN ’ .
N ) - P \ )
; . Celtic B ‘ ‘ . 01d English - .
. R Alan . Harmony Brenda Sword = . . . ’
Brian (a hero). \.. Charles Manly - _nmw
Kenneth " Comely . Christine . . Christian .
. , . o Edward . Happy~-guardian : &
; ' . Raymond ) Might-proteé¢tion . )
: Fo: more information see: w:HH.. Norman 'J. -Symbols: Names. (Readiness for Religion . :
. . edited by Dr. Ronald J. Goldman). New York, N. Y.: . u
: : . . S . Morehouse-Barlow Co., Inc., 1970. . .
. ) : S o : .
REFERENC . | _ - | , . ,
. . Pric., a.wnwmaus Happy Days: a UNICEF Book ‘of Birthdays, Name Um%m. m:& Growing Um%m.
. K Uni 1 Nation: 3, ‘ew York: United States oonB._Hnnmm for UNICEF, 1969.. . -
) ‘ . . ) . Y . ' .
* ) a ' [}
- ’ ) 36 - . «
o : - [} e \Um
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» ) ‘- . T < ’ LI
. K b Yo
- . ,a wovrwmn Names from Various Countries , - .
) ) ) Boys . Girls v .
) . Australia . '’ . Winmati - ’ ‘Maniya 5 o .
. . China e Cheng ., .. . Dhidi .
R .. ~Japan . -0 Kazuo, . Kazuko o
v Philippines * Rogelio Feliza . . .
. ] " India v Ramu . .. Shakuntala . . o , T
N * Africa . . Bola - Aya Co. - L -
) For more information see: * Price; Christine L mmmmm Days , a UNICEF ‘Book of Birthdays, - K.l
) " o _ -Name Days and Growing Days, United Nations, New York: qb\u
) . I o United States Committee for UNICEF, 1969. m
. ’ - , )
- - ‘Names and Stories/Meanings . .
: There are many stories behind names. Many years ago a nrwwa/smm always given a name -
. : that had a meaning. N T e T .
....”\\,\ ~ - K o ES - - -
.W ) ( ) N ¢ %, ? -
) French Réman . .
Q Name ) X Story/Meaning  Name wnon%\me:u.sm
. , Ralph . Counsel-Wolf Diana” (a m.caa,mmm,v
. * Richard " - Ruler-Hard Lucy , Light . N
.f/ Robert .,H.,msmuvﬂ.mrn . Francis ,f Man of the Franks
: <« Roger Fame-spur Patrick Nobleman .
William Will-helmet Sylvia Wooded ' .
..N - T . ) X nbyi.l R
: i A ; O ! . ‘
~ \) 3 C m
. Lt ' Or— |
v. .W L) - M
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RESS, SLIDE-TAPE PRESENTATION:

video

1. Module osxmmqu and Way
Encounter 1: Story

; 2. Stories of Other nﬁww&nmﬁ
,;\x&\\\\\\‘\w‘u‘ [
] 3. cannons
T 4. bell
5. SOEm:.m face
J .
; X .,

. | .-,\
"Stories~of Other Children"

Audio g . . ,

1, -
" 2. Stories om Onrm1 Children g
Anmssoa booming, women shouting, bell nusmusmv
3. A burst of cannons! (Boom, vooa. boom.)
A cheer from the crowds in cities and towns all across |
~ the country of England! . 4
A new little prince has been born! , m
4, Listen! . ‘ 2 T
How many times does the bell ring? (Ding, ding, ding.) 1o
In France everyone may hear of the birth of a new baby oy
_ from the ringing of the churchbell; o
nrﬂmm rings for a boy, two rings mo& a girl. -
5. ("I1141-11131-117 TI1111-31141-11! J1141-11141-411)
" When the men in the family read their holy book, :
the Galla women of Ethiopia shout the news of a
new baby's coming into the world.
The birth of a new baby gives people mdmn%srmnm cause
to rejoice. o .
ﬂ\.ﬂ\ -
o)

l C '
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Video

6. infants

7. baby in red sari

8. -christening

9, todlers

10. woman w¥th child

and rmnormn

11.,child's foot and
moccasin

0

10.

11.

* Audio | | \\\\
wmnmn".umﬂuom. Linda, Jeff.
Kwame, Aku, Awushie. . ’

Moshe, Rivka, Benjamin.
Every new baby must have a name.

A.baby in India is being named.

She is being rocked in a red silk mmH* v

Her aunt has chosen the name.

They are singing it to her in a naming song.

Some babies in Yugoslavia are named at a christening.
The name is chosen by the baby's godfather.

The Christian priest pours water on. the baby's head.
Then .the godfather speaks the baby's name.

Every baby that was ever born has a name.
What else will the baby need vmmwamm a name?

When he ‘grows up, a zm%ma vmc% suwwysmma certain tools.
A boy will need farm tools.

A Mayan girl will need tools for sewing and cooking.
The godmother puts each tool.in the baby's hand.

;he anHm how the baby £HHH CmM/Wﬁ/ﬁrms he grows cv

An Omaha Hsaums¢meHa mw<¢m:mvxﬁ#m\&ﬂ&%wmmmw:sfmﬁﬁﬁm;Wmi
old enough to walk. \\¥\\\\\\\\ : R

>

He mmnm his firet pair of moccasins.
The priest puts the moccasins on the child's feet. -
Then the child is given a smsxsmsm.

O
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14.

15.
16.
17.

.18,

child releasing birds

credit

credit

credit

ctedit

Video
12. young children . | 12,
13. 'girl with mrmwv. 13.

A

The children herd the animal

14,

Audio’ o

When nruwanws are no longer babies, they are nmmaw,no
learn to do more grown up things. \\\

Navaho Indian families keep herds o sheep.

When Navaho children are six or geven, .
they are old enough to help re for the herds.

to places where there is
grass to eat. i

They keep the baby mrmwﬁ\mnos getting lost or
mHoE falling Hsno\mMnnrmm.

Children in Thailand are taught that they should be kind to
all living things.

On their birthdays, they ‘buy birds, one for each year of
their life, 1

The birds are taken to nrm nmEva to be blessed by nrm
priest.

And then the Thai child gives the birds the mHmn of life
and freedom by Hmnnusm them fly- away.

00N57

|
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MODULE ON STORY AND WAY
ENCOUNTER 2: WONDER .

KNOWLEDGE

CONCEPTS: story, wonder o - - | . v ,

ORGANIZING IDEA: People everywhere wonder at things around them.
The things you wonder at are part of your story.

. , @ 8
SENSITIVITIES: feeling free to make appropriate references .o and statements about n
. " her own world view, life style, and religious and/or secvlar traditions m
appreciating the diversity of world views and life m.nv.Hmm in human mooumnumm. ©
‘supporting a person "in her vaHmmm and cmrm#uon which are E—Hn:m to her mmo:HmH
or Yeligious nnm&.nuoa -
SKILLS: 1listed in the left margin | .
- BEHAVIORAL OBJECTIVE "0 The child will be able to draw a picture of "something wonderful” or
_ . . "gsomeone wonderful," or she will be able to recount <mnvm:,v. some
experience om wonder in her life.
MATERIALS NEEDED: R.SS sl Mmmlnmvm presentation: 'Wonder i My Story"
: csrousel slide projector
cassette tape recorder —
’ drawing paper
crayons ) , -
40 @,
. o—
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PREPARATION: Set up and test slide vnoumnnon.ﬁsa tape recorder., ' : ’ o
. Preview RESS slide-tape presentation, "Wonder in My Story." ;
INTROQDUCTION - .
relating kpowledge .“ T: {(Yesterday) you drew some vwnncnmm about your mnON%.
or real experience Some of your pictures aﬁmrn tell about your name, or the
to the learning . people in your story, or-things that have happened no\%oc.
situation : v . or things you have done. o -
All these things are part of your story. e
. . Your feelings are also part of your story.
" DEVELOPMENT | B | “ ,

LC Jﬂ | | ¢ mm
acquiring information T: We're going to see some pictures. . nuu
through listening . Let's see how the pictures make us feel. . o
and viewing ’ o)

: Present RESS slide-tape presentation, '"Wonder in My Story.")

EVALUATION ‘ C v | e .

-

T: How did the pictures make you feel? . . .

internalizing the Is there something wonderful in your story?
learning ] Can you think of something that. is wonderful to you?
o It might be something that you saw on a trip or vacation.
becoming sensitized Or it might be a surprise you once had.
through exploring \ " Perhaps your something wonderful is a person.
feelings, mxvnmmmusm Close your eyes and think for a minute.
mmmwwﬂmm " v
/ .
_O
N 41 iy

Aruitoxt provided by Eic:

E




demonstrating com-
prehension of concepts,
organizing idea, and
mmsmunwawnwmmwnrnocw#
creative activity

EXTENDING mxvmmmmznmm

.

What you think is sonamnmCH is part of your story.

Could you draw a vuoncnm of something nrwn is wonderful to you? .

istribute drawing anmnﬁmwm.

Each child should write 'an appropriate title on

her picture.

Some children may wish to draw more than one vunncnm.
Invite the children to share their drawings with each
other .and then to put them away carefully with their]
_drawings from ENCOUNTER 1. ) -

Help the chiidren compose a :mosm of Wonder" individually or as a group.

» Each verse could be one sentence about something wonderful to ‘éee (hear, taste, smell,
- touch), a wonderful place to visit, a wonderful person to be with, etc. A picture
might also be drawn for each verse. . .
A simple refrain might be: ’

¢ ) “

"This is my song of 20=mmn.

: This is part of my $tory.'

n#uw&nmﬁ might play bells or triangles softly between the verses.

Enhcourage  the chil
what is wonderful.

% -

N

Help the:child cit pictures of nfunmm m#m thinks are wonderful mnoB magazines and

paste them tog:ther on a heavy sheet of paper to make a >ollage.
en to compare and contrast their collages and their ideas: mvocn

) J

2

42
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Read to the children Aileen Fisher's poem, "Snow Color,' given in the RESOURCES.
Ask the children: - n .

"What do you think?
Do you know of any wonderful thing ndmn doesn't. always seem the mmsmq: -

-
1

" Read to the children Langston mcmrmm poem, "April Rain Song" and/or '"Navaho Night Chant"

mH<m= in the RESOURCES.
Sugggst to the children that they sﬂunm Aon tell to an -adult to tﬂunmv a voms about something

wonderful. _ - .
. R - e e e BN s

" -

. Read to the children Christina Rosetti's poem, "Who Has Seen tiie Wind?" given in the RESOURCES.
~Ask the children if they can think of other wonderful things that cannot be seen.

Read to the children Lance Walsh's (page 11) poem, 'Bedtime' given in the RESOURCES.
Discuss with the children:
"People can wonder at many different nrusmm.
People can wonder at everyday things, can't nrqu
What did Lance wonder at? .
Can you think of something else ﬁmsnm 20=ammmm at? B
Do you ever wonder at those things? : .
What else do you wonder abdut?
Could you make a poem about the nrusmm you £opamn at like Lance auaqz i

~ 5

a

00061
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To sensitize yourself to your Howw as an adult working with children developing a sense -~
of wonder read Rachel Carson's beautiful essay, The Sense mm.20=mmn,AWmm RESOURCES.)

"If a child is to keep alive his inborn sense of wonder,'" Miss Carson writes,_ "he needs
the companionship of at least one adult.who “can share it, rediscovering with him the

~ joy, excitement- and mystery of the world we live in."

The beautiful photographs of the natural world which illustrate The Sense of Wonder
could be appropriately shared with the children. E

-

R
*

"Read to the children, or tell from reading, the biblical story of the rainbow found in
the seventh through the ninth chapters of Genesis, especially verses 8 through 17 of
chapter 9. - ' : _— . PO .

Explain to the children that this story about the wonderful rainbow and what m%,smmbm

are read and told by Jewish people and Christian people. .

o

vz.¢
Read to the children Aliki's My-Five Senses (see RESOURCES).
Ask the children to think of wonderful things they have discovered with their senses.

<
~ )

Read to nrm.nruwmnml Ann Nolan Clark's Tia Maria's Garden (see RESOURCES). -
The gardcn is the limitless desert where a little boy and his aunt discover beauty and wonder.
Ask the children if they know of a "garden" where wonderful things can be seen. :

Ve

.

Read to nwm‘nruﬂmnms. or have available for them to read for themselves, another legend about
the North Star: "The North Star" in Pueblo Stories (A Dolch Basic Book) by Edward W. and

Margu:rite P. ‘Dolch (see RESOURCES).

P

"

-~

4
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Have available for nrm n:HHaHms to look at Birds in. swsannHBmul> Story Without ZOHQm.
illustrated by Allen. mwnuma (see RESOURCES).

>mw the children: B ]
"Do any of the pictures show moanrwsm you think is wonderful?
7 Could you tell a story about the vunnCHmm in this book?". T

. Remind the children that:
- "The Stoney Indians in Canada soaamﬂma at the Hmuavos mﬁm told a special ,
. o : story about it. . ‘ . s
v scsamﬂmcw nrwsmm of ten- make people want to anH a special story." ! ;

. - "

Have available for nrm children to read wunw Pink by Ida Delage and/or Bedtime for Bears -
by, Adelaide Holl, both from the Garrard :<m5nCHm Book Reading Program for Grade I\
- {see RESOURCES.)

Pink, Pink is a brightly HHHCmnHmnma catchy story concerning the colors of the rainbow, S ™
or '"Mother Rainbow's ten nrwwaﬂms.: : . MW -
.wmanHBm for Beats deals with the wonder om the nrmsmuam mmmmosm. . ¢ o
. | - | =
Have available for the children to look through, the four books om the UNICEF "Children's
Favorites Around the World" Series edited by William I. Kaufman (see RESOURCES). The »
excellent black and white photographs of children from around the world should be ot
intriguing for the nrHHaHms even SHnSOCn csamﬂmnmsauam the mnnovaawusm text. i
. Ask the children: , . b, )
"Do you think this child has rmﬂ\rum own story? -
Do you think this child wonders at things around her/him? : oot
Let's listen to some of the legends (or poems or prayers or songs) om nrmmm children. .
«Maybe we can ‘find out what they think is wonderful."
Read to the children seledtions which particularly Hmwmnm to sosamﬂ.
ﬂ ’ . v , L4 -~
; . .
\ ' \ +
' ‘ . - IC
- kl
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Read no nrm children MNHm Jack Keat's omwamnOn mSmnauSwnswsm book, Hrm nowy Day
(see RESOURCES), a small black boy's experience of Wwonder at the first snowfall of

* the winter in the city. -
Ask the children to respond by sharing their mmmwuﬁmm mna nvocmrnm about snow and NGOCn
other things they think are wonderful. .

If the children have not experienced snow, this book would serve as a good-example of
the idea that people wonder at different things. .

’
-

v

Read to the children, or have available for them to read for themselves, Green Is Like
a Meadow of Grass, a collection om vomsm by six-to twelve-year-old children (see
WMmocwommv

Perhaps somg children in <OCH class would be encouraged to write nrmHH own poems about
wonderful things.

[ 2N 3 : ’ . .

Choose drawings appropriate to the topic of wonder to show to the children from
Have You Seen A Comet?--Children's Art and Writing from' Around the World
(see RESOURCES), or have the book m<mHHmva for the children to look at on their own.
Ask-the childreh: - ~ - .
"Did you see any pictures in’ nrwm book ‘that were like your vunncnmm of wonder?
Do you think children everywhere wonder about things around them?" .

-

Read to the children Seashore Story.by Taro Yashima (see RESOURCES).

An ancient Japanese legend~-full of wonder mon every young reader--is presented v% the
author-artist in this hook of unusual beauty. . - »

Perhaps some chiidren would like to write or tell a story about the picture nrmw drew of
something Sosamnmcw

-
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Read Eleanor Jayeon's poem, "Waves," and orchestrate it with.rhythmic activities as
~directed on page 124 of the nmmn:mn s edition of Book 1 of Making Music Your Own

Ammm RESOURCES) .

c -

%
-

. A
° Show the children a film which may elicit expressiohs of wonder such as:
MWN (Time-lapse photography catches and condenses the astounding spectacle
: - of the sky from dawn to dusk and its effects on the mountains, vnmnwmm. etc.).
Still Waters (A poetic combination of carefully chosen music and nh<mmHHﬂm
under- and above-water photography, this fascinating film opens up the.world
of animal life in a watery environment. In the midst of all this color and

: activity a somber drama of life-and death is being acted out.)
(The varied moods of the ocean as viewed from the m:onm where it briefly

£

Ocean -
touches upon the world of man) .

Rainshower Anmvnchm the beauty of nmwsv

(see RESOURCES.) -
* Invite the childxen to nmmvmsa verbally or in ammswumm.

Hsmvwnmnwosﬂmnoav

k4

Show n:m n:HHanms a sound mHHamnnHv om a legend which takes its

- something "wondered at."
.The following filmstrips of American Hsawms legends combine a well-written narration

‘with pleasing full-colo: drawings -to re-create in the viewer a sense of wonder,

conveyed in the legends.
American Indian Legends:.
How Summer Came to the Northland®
How the .Indians Learned from the Animals

The Sons of Cloud (Desert Indians)
_Great Rabbit and the Moon Man (Eastern ZOOQHmsa Hsawmsmw

How Raven Brotight the Sun (Pacific Northwest Hsaumsmv .
The Legend of Star-Boy (Plains Hsaumsmv T
(see meochanv : — .

(Northeast OQWanH Indians) .
(Nopthwest Forest Indians)

00065
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’ mw<m the children listen to and/or m»bm songs about wonder or Soaamnm.p.z, ings, m.nor. as:

"The World I$ Wonderful" - (Songs and Music.for Who Am I?)

“Funny World" . (Songs and Music for My Family and My Community) . S
"Hawaiian Rainbows" (Folk Songs of Many People) - 7 . :
"Japanese Rain Song" (Folk Sopgs of Many People) ‘ ,
Hopi "Rain Song" ., - . . s 3 # .
Navaho "Deer Song" . .
_Acoma "Prarie Dog Song" ‘ , . :
Cherokee '"Quail Soag" - ] A .
Seminole  "Duck Song" (North America Indian Songs)
; ) B . . //..- « e ‘ ) ;
. 7 . . ,f. ..A.
-RESOURCES : , , . ;
; Snow Color’ m
. . by Aileen Fisher o
_ - . v.wmmﬁ ’
. B ' = . . /A
\ : ) , : P 32 :
. : : , - . Jacobs, Leland B. (Ed.)Y —~,
- ] - L Al1 About Me -- Verses I Can
.- o . . : Read. Champaign, Illinois:
— - P S <. Garrard Publishing Co., 197F.
.\\\\4\ ¢ ) .
. . 48 I L OB
X o o 22
t L ¥4 J . &
h . 1‘\ N v . am| =%
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©

>Uan Rain Song
by Langston Hughes.

ES

pp. 74-75

‘Ferris, Helen (Ed.).

Favorite Poems 01d
and New. Garden City,
New York: Doubleday
& Company, Inc., 1957.

p. 11

Prince, Christine.
Happy Days. United
Nations, New York:
United States Committee
for UNICEF, 1969.

-
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Who Has Seen the Wind?
by Christina Rosetti

~

wmaww&m .
by Lance Walsh, age 11

p. 69 : ; ’ ) .
Ferris, Helen (Ed.).. )

Favorite Poems (0ld and Néw.

Garden City, New York: ~
Doubleday & Co., Inc., 1957.

b
IC
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: o Character macomnuos Journal

" Vol. 2, No. 2 - Winter 1973.
San Antonio, Texas: American
Institute for Character
Education, 1972.

BOOKS

. P

Aliki. My Tive Senses. :New York: Thomas Y. Crowell Company, 1962.

4 . ; : . - 3

The Sense of Wonder Aﬁromomnmvrm by Charles Pratt and others).
“Harper & Row, wﬁvwwmrmnm. 1956, 1965.

-~

Carson, Rachel.
New York and Evancston:

Tia Maria's Garden (illustrated by Ezra Jack Keats). Viking, 1963,

Clark, Ann Nolan.

Pink Pink (Venture Book Reading Program mon Grade 1)

Umﬁmmm. Ida.
Champaign, Illinois: Garrard Publishing

(drawings vw Benton zmrmsv
Company, 1973.
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UOHO: Edward W. and Marguerite P. Pueblo Stories A>.U0Hnr Basic Book)

— AHHHcmnHmnmm&vw Robert S. Kerr). Champaign, Illinois: Garrard Publishing

/mo@mnw,

~

el a
’ R

. e

/

3

_

munnmn. Allen (illustrator). wun&m in Wintertime--A Story Without Words.

New York: mown Rinehart and Winston, Inc., 1963

\

T~ ' [

Holl, Adelaide.  Bedtime for Bears (Venture Boo.. Reading Program for Grade 1)

(i1lustrated by Cyndy Szekeres). Champaign, Illinois:
Company, 1973. .

wa¢/pwxf///w : \\\\\\\\\\

Garrard Publishing

Kaufman, William I. Ama ) /!dr»wmmmbim.Mmhmmwﬁmm\wmmcsa nrm World:

UNICEF Book of Children's Legends..

UNICEF Book MM Children's Poems.

UNICEF Book of Children's Prayers.

UNICEF Book om Children's Songs.

Harrisburg, Pennsylvania: mnmanowm Books, 1970.

Keats, Ezra Jack. ~The Smowy Day. Viking Press; 1962,

i
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Landeck, Beatrice and Elizabeth Crook, “Harold C. Youngblood, and Otto Luening.

"Making Music Your Own (1). Morristown, New Jersey: Silver Burdett Company, 1971,

3

Larrick, Nancy (Ed.). " Green Is Like a Meadow of Grass--an anthology of children's
pleasure in poetry Aanmswamm by WmHHw omnrmwwv Champaign, Illinois: Garrard
m:kumwwsm Company, 1968. , .

-

Pellowski, Anne, Helen R. Sattley, and Joyce C. Arkhurst (Eds.). Have You Ever Seen

A noamn¢||oruwanm= s Art and Writing from Around the World. New York: The John
Day ooavmsw in noovmnmnwon with the U.S. Committee for UNICEF, 1971.

Yashima, Taro. Seashore mnowka <Mwwsmr 1967. ., o

FILMS

Sky (Code 407389. 10 minutes. Color. Sale $135, Rental $12.50.)

-

Produced by the National Film Board of Canada, Hmmm. Available from ooanmavonmnw
Films/McGraw-Hill, 330 West 42nd Street, New York, New York, 10036.

K
f

AN

s

O
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: Still Waters (by mwmwr Ciampi. Ccde 407821. 14 minutes. Color. Sale mwwm“
. . Rental $17.50.) _

A Y
2 Available from Contemporary Films/McGraw-Hill, 330 West 42nd Street, New York,
¢Yew York, 10036. ,

)

Ocean (by Fred Hudson. 10 minutes. Color. Sale $140. .Wmsnmw.mwo.v

’ S .><muwmvwmlmﬂos.wwnmsua Films, Box 1048, Santa Monica, California 90406.

NS &

‘. . P

Rainshower . (14-1/2 minutes-. Color.) Coe - )

" Available from Churchill“¥ilms. - . .»

<

00072

' ’ .
FILMSTRIPS . : - v

American Indian Legends (Filmstrip mmnummv
How Summer Came to the Northland (Northeast Coastal Hnaumbmv (#s-110-1) ’
How the Indians Learmed from the Animals (Northwest Forest Indians) (#S-110-2)
The Sons of Cloud (Desert Indians) (#s-110-3)
Great Rabbit and the Moon Man (Eastern Woodland Indians) . (#S5-110-4)
=3 How Raven Brought the Sun (Pacific Nortbwest Indians) (#5-110-5)
The Legend of Star-Boy ~(Plains Indians) (#5-110-6)

Available from Coronet Films, 65 East South Water Street, Chicago, Illinois 60601.

=X 4
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RECORDS

Folk Songs of Many People (4002, 2 filmstrips included)

. %,,zonnr American Indian Songs (B4025., 2 filmstrips included)

3

wozsmm Records, Inc., 622 Rodier Drive, Glendale, anMmoﬂﬂwm 91201

-2

Songs and Music for Who Am I? .

= New York and Chicago: William H. Sadlier, Inc.

Songs and Music for My Family and My:Community.

New York and Chicago: William H. Sadlier, Inc.

3

REFERENCE
o . ‘ |
Dau, Heather. Fun and Festival in Canada. New York:

63

Friendship wnmwm. 1966.

4
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RESS SLIDE-TAPE PRESENTATION:

19.

20.

21,

22,

23,

24,

Nm-

26,

NN-

Video

"Wonder in My Story"

Module on Story and Way =

Encounter 2: Wonder

Wonder in My Story

fireworks
Christmas tree
stained glass window

c

msosmumwmm

ne

ocean

baby's hand

face of child

Audio

19.

20. Wonder in My Story.
21. Have you éver watched w%nmﬁonxm on the Fourth of July?

22. How do you feel when you s<e a Christmas tree sparkling
with tinsel and lights? R -
™
23, mm<m you ever sosamnm& at the beauty of a mnmusmmvmwmmmmw
. window? } - ’
a\ \ C
Nb\\\UH& you know nrmn every tiny snowflake is made ‘in nrm
shape of a perfect six-pointed star?
Among all the millions of mnosmwmwmm falling at one time,
no two are exactly alike.

25, Have you ever beerito the seashore?
Can you remember-how you felt when you first saw how big

F

- the ocean was? .

26. Have you ever looked at a baby's hand with ever so tiny

but perfect fingernails on each finger tip?

27. The world is full of wonderful things. . .
Fveryone has his own ideas about what is wonderful,

wn
(o]
¥
IC
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Video

28. baby's hand

29. snowflakes

30. ocean

‘31. child with leaf

s+ = 32, rainbow
. [V

33. giant grabbing
rainbow

& N

34, giant tossing
broken rainbow
- in lake’

v

-

30. It Emwrn be something as bég and vosmnmcw as the ocean.

Audio : A ° . -

28.. It might be mosmnrusm as tiny and perfect as a baby' s

mu:mmﬂuwuw s

29, or mnosmeWm.

315 - Something wonderful might be a beautiful person or a .

beautiful leaf. . .

Each boy and girl around the world has his own Hmmm
about what he or she ndHﬁWm is wonderful.

This is part of each person's story.

32. Indians in Canada saw beauty everywhere they smHWmm. and .

they wondered at it. .
The Stoney Indians wondered at the beauty om a nmwﬁcos

in the sky.

33. They tell their children that voSmnMCH glants once Hm<mm

near a lake. ip]
One day a giant saw a rainbow over the lake and he nrocmrn [
- "What a.beautiful ribbon of color. ; <
I will take it and tie it Hano a rcmm,vos.: L S
e grabbed it from the sky,. : . . O
.an as soon as he touch#d it, Hn broke into a million
pieces.

i

34, The giant was_ so mwmmvvousnmm. he owwmwmmmww tossed it

into the lake and walked away without looking back.
He never saw the wonderful miracle that happened:
all -of the rainbow's vnwmrn nowonm mvaWHmm and glittered
‘in the water,
If you_get up very mmnH% in nwm morning to watch the .sunrise,
you can still see the rainbow's wonderful nowonm in wrm .
o lake. -

P

(%]
~d
4
.
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- 36,

38.

40,
41.

42,

u,.n..,

Video

ZOnnr Star

’

girl leading
Indians

Ay

37. chief pointing

to star

>

child's face
nwmmwn
credit
credit

credit

Audio

3 : : .
35. The Iroquois Indians Sosmmwmm.mn the beauty of the North
Star.
Unlike the other stars in the heavens, the North Star
never moved. . : .
It was always in the same place in the sky.
They wondered at thisj. and they called it "The Star
Which Never Moves."

36. The Iroquois told their children that once a band of.
Indians was lost far from home.
A strange girl came to them and led them to. the land of
the Little People of the Irdquois Indianms.

37. The great chief of ‘the Little People said,
"I have placed a.star in the sky.
It will always bé there to be a_guide for you whenever
.you are lost." - .
The wonderful star guided the Indians back home safely.
To thisi:very day they, use it to guide them on their travels.

000'Yg

38. What is wonderful to ‘you?

Y

. . - —~
e L A
- . .
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MODULE ON STORY AND WAY
ENCOUNTER 3: WAY

KNOWLEDGE -
CONCEPT: way . .

ORGANIZING IDEA: . Each vmnmos has his own way.
Each vmnmoa s way 1s part om the way of his family and of other groups

of which he is a part. N

r

SENSITIVITIES:

feeling free to make appropriate references to and statements mwOCn his owns
world view, life style, and religious and/or secular traditionm’s

appreciating the diversity of world views and life styles in human societies

0007

supporting a person in his beliefs and behavior which are unique to his secular
or religious nnmaHnHo=

considering the values of vmnnwncwmn traditions which Eumrn be involved in a

3 vnovwmslmow<usm manmnuos
-~

-

SKILLS: 1listed.in the left margin

Given information in the RESS slide-tape presentation, 'Ways of Other
Children,'" the child will be able to demonstrate through participation
in socio-dramas the way people in each of the sample families would be

Hurmww to behave in a given situation.

BEHAVIORAL omgmnﬁ_<mw"

The child will be able to describe how people in his own family would be
HHWmH% to behave in a similar mwncwnuon.

The child £HHH be able to describe verbally or in vunncnm form his way or
his mNBup% s way.

IC
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3)._,mw~>_...m NEEDED: RESS slide-tape presentation: "Ways of Other Children"

. : . carousel slide projector
~ . cassette tape recorder .
. drawing paper ’ ¢
crayons. \ ,

- . .

vwmv>w>+~oz" Set up and test ‘slide vno“_mnnoun and tape recorder.
Preview RESS slide-tape vnmmmnnmnuos :va.m of onwmn n—.ﬂwanmu.

INTRODUCTION - | R o

relating knowledge T: How did you greet me when you came to school this morning? . i
~ or real experience In Japan, children bow low to older people. -
. to the learning Why didn't you bow to me this morning?
situation )
; : - In China people use nrocmnMDWm to eat their food. T
’ . What did you use to eat your dinner last nﬁ.mrno @
) i - Why didn't you use nrov aticks? wﬂ.t
Girls in India wear long 3ilk saris that wrap around to make a m;
-

long skirt and shawl. ’ .
What do girls in our country wear?
Why don't they wear saris?

-

.. DEVELOPMENT : . ,

T: We're going to see some slides.
. ﬁoow for ways of living that are 'ifferent from your ways.

IC
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acquiring information . [Present RESS slide-tape presentation, :Sm%m of Other Children." - v
~ through listening . L
and viewing : HHHEMW ‘be vnmvwnma to turn off the projector and recorder :
v : for the three teacher-directed questioning mmncmsnmm :
OR”show the slide series all the way through with mocsa and
then show it a second time without sound with nrm ‘questioning
. ! v . . sequences after each om nrm three mmmﬁmanm.* , -
" - ) ...1@
T: Who took care of Adojoa a:nunm the awwo Why?
~analyzing . Who takes care of you when you're not in mn.zoou,_v Y rm——
information ~Who goes to work in your mmEHH%o . ’
_ Who goes to school?
i Does anyone stay home? ,

. Have you ever had stew for dinner? What was in it? PR - ()
comparing and What did >aouow s family use for dinner vanmmw B S INT
caontrasting Did they have to wash dishes? - ’ S

> , Why didn't everyone start to eat as soon as they sat down o
, . 4 around the stew pot? - . - O
P What did they have to do first?
e " Why did the grandfather pour a little wine on the ground?
analyzing _ Does your family do anything special before everyone may start eating?
information Does your family ever remember in a special way its relatives who
z : ~ 1ived before you? :
. How did Adojoa learn her people's story? -
, . *  How did her grandfather learn the stories? )
. How did you learn your family's story? S : .
. ‘Where does Rogelio's mother wash nwon:m&w .
) Who washes clothes in- your family? : .
Where does he or she wash clothes? o
. How did Rogelio know it was almost dinner time?
How did he know it was time to pray the Angelus? o ] ’
How do we usually tell time?
> : .3.44
. X - ,
¥ , C m
S|




. ~
o . : o g . ‘ . T
comparing and . Do you or any of your-friends have a certain anﬂ of day to say .

contrasting a special prayer? .
. Does your family have a mvmnwmw time of am% “to~do something nommnrmnw .
h ., Are there any" mvmnﬁmw things you do every day at the same time?
o o Why did Rogelio touch the hands of his parents to his forehead?
_ , zﬂmn are some ways you can show respect for parents or other -grownups?
If ooowm s mmBHH% needs food or water, why socwan.m they take it
. o - from some other family's land? .
. Who spcwa tell the family which way to go to a new campsite? .
- Why aomm Goola's mmBHH% listen to and obey the wise men? T :
. -- .. Suppose Goola can 't find any mooa to eat? Will she :w<m to go
| o A without eating? - - .
- 8 ‘ ~ Do you. or does someone you know share -food with vmovwm who don't
W - . have msocmre How? . - . -~ T —
~. . , .“ ) . o 5 . - 8 :
. . o . , ) . -l
y ’ T: Did you find any ways of living that are aummmnmsn from your ways ? &
o . What? =
Does every person in the world eat maa sonw mLm do nrwsmm the way
you do?

&
-4 .

Does your family have exactly the same way of aousm things as other
families in your amumrconrooae
Let's find out.

Choose three or more of the mouwomhhm.anHdtantmm for
dramatization in your.class.

e 4

\\\ - t i ) . T .
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internalizing

the learning

\

Hsmmusm that you dmwonm to Goola's mmBHH%. . )

You are *“ving in the rOn.&mmmnn\
You ale hungry.
What will you do?-

—_— B \.

Now imagine that it is dinner time in xocn own home.

You. are hungry.
What happens next?

(Some children prepare their meals mon themselves from 2&mnm<mn

¢ food is at hand;
cook the dinner.)

.

some families buy carry-out food;

Pretend that you are in Goola's mmBHH%.
You have just finished going walkabout.
You have found some juicy grubs and some

.No one else in the family found any food«

What will you do?

some ﬂmﬁmﬁn s

d
#

\wmwm% ants to eat.

Now pretend that you rm<m money to buy a nowm.

Your friend is with you.

You and your friend are c0n5.<mnw thirsty, but rm ‘doesn't rm<m

money to buy a coke.
What will you do? .

-

This time pretend you are wOmmHHo s brother or sister.
You live in a village on an island in the Philippines.

on the porch is mavn%,.
What will you do?

"Your mother is fixing dinner, and she says that the big water jar

\ Suppose your parents are muxusm dinner in your own home, -

They need some water.
What will they do?

(Not all American families have private sources of running water
sope families share a communal water nmv or carry

in:/ their homes;
water mHoE a spring or a well.) -

PR
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EVALUATION =~~~

internalizing “T:
the learning

demonstrating com-
prehension of concept,
organizing‘idea, "and
sensitivitdies through
creative activity

N\ L . (O

»

\.\\. I : Ce %

Pretend you are in Rogelio's mmBHH%. L

You are ocnmwam playing. . i :
It is six o 'clock and you hear nrm nUCNnrvaHm nwumusm the >bmmHCm \\ '

z °

zwmn will you ao» . .

Now pretend you are’ ocnmwam your own rosm vwm%wﬂm

- Your. friend looks at her watch and tells you it is six o nHonw , s
What will you QO¢ - ) ; R . - K .
Hammwnm you Hw4m with' >a0uom s mmbH% in West >mnwnm. . »

You have eatex your dinner from a green Hmmm v ,
Dinner is over : ‘ u -t : o -
What will you ¢» with the leaf? T e

Imagine you-are in your own home and have uﬁmn finished eating.
What will you ao swnr the dishes?

- <3
a 8 - - -

Think about your® own 'way of doing things. v MM .
Think about how you eat (or special foods you eat on don't mmnu c ¢
how_you rmwv %ocn parents, how you show nmmvmnn or love_for, hnu ’
grownups. how you’ learn, how you have fun. M N -
Think about the special rules your family has. - .
See if you can draw a picture about your ‘ways -of doing nrwnmm..
Your special ways of doing things are vmnn of yoyr- mmBHH% s way.
Your way anHm mvo:n you, - .

.
G d
—_

istribute anmsubm anmnﬂmwm. L
ach child m:ocwa write an mvvnovnumnm anHm on rum <
picture. . -
Some nrHH&nmsAamw,zumr to”"draw morge n:ms one picture.
Invite the children-to share their Amwsusmm with each
@ﬁwmn and then to put them away  carefully with nmmun . L.
drawings from MZOOGZHmwm 1 and 2. T~ N " .

©

" " au
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EXTENDING EXPERIENCES
: : )

Review with the children the conteat of the RESS slide-tape presentation,
Children," by using the following questions as you re-show the slides without sound.

'

Adojoa's Way
) Who took care of Adojoa during the day? Why?

A - Who takes care of you when youlre not in school?
Who goes to work in your family? e ¢

Does anyone stay home? ! . o

Have you ever had stew for dinner? What was in it? . . :

What did Adojoa's family use for dimner plates?

Did they have to wasn-dishes?

Why didn't everyone start tc eal as soon as they sat down around the stew pot?

What did they have to do first? :

Why did the grandfather pour 4 little wine on the ground?

Does your family do anything special before everyone may start eating?

~—__ __ Does your family ever remember in a special way its relatives who lived btefore you?

How did Adojoa learn her people's story? : . .
llow did ‘her grandfather learn the stories?
How did you learn your family's story? B

- Rogelio's Way
" Where does Rogelio's mother wash :lori.es? . &

. Who washes clothes in your family? C
Where does he or she wash clothes? .
How did Rcgelio know it was almost dinner time?
How did he know it was time to pray the Angelus?
How do we usually tell time? . @ _ . -
Do.you oxr any of your friends have a certain‘time of day to say a special prayer?
Does your family have a special time of day to do something together? . ©
Are there any special things you do every day at the same time?
' ‘ Why did Rogelio touch' the hands of his parents to his forehead? :
what are some ways you can show respect for parents or other grownups?

» &

L}

; . - “

"Ways of Other L
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Goola's Way
If Goola's family needs food or water, why wouldn't they anm Hn‘mmmEIMi1WQthLHi\al.xtw
family's land? T

ﬂ Who would tell the family srunr\zm%,no go “to a new campsite?
Why does Goola's mmewd\H\wams to and obey the wise men?
Who do you. listen to in your family? :

; : _ Does-your family HHmnms to someone for advice?
Lo . ; \\\\\\\mwvvomm Goola can't find any food te eat? Will she have to go without eating?.
“ o Do you or does someone you know share food with people who don't have enough? How?
Review nrm mHHam scries with the children individually. - , )
Have the children scswmn nrm*n vmvmnm from 1 through 6% - . [
Direct them to write "'yes" or "no" for each of the following statements: ’ .
(no) 1. Adojoa's grandfather pours wine on the ground before -dinner for good luck. | .
(yes) 2. Adojoa's grandfather learned the stories of his people from his own grandfather. &
(ves) 3. When Rogelio hears the churchbell ring the Angelus, he goes to pray with his mmBHmeﬁ
~ (no) 4, wommwuo touches his father's hand to his forehead to see if he is sick. “ o
: "(yes) 5. Goola's Arunta famiiy uses only the land of their own ancestors. <
- (no) 6. If Goola does not find her own food she will surely go humgry. ~ o

<

=

e

Read to rhe children In IN.Zonrmn House vw Ann ZOHms Clark (see RESOURCES), e descriptidn
in simple free verse of the home “and village life, farming, and values of a Pueblo” Indian boy.

v “

Help the children to generalize that: . -
"Every person has his own sw%u: . . . o

-/

<3

O
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Read to the children mnoB or have available for the mrwwanms to look at the pictures in,

- books about: the ways of other children, such as these produced for UNTCEF. )
. Ali of Turkey , \
B . Dayapala of Ceylon T , L |
: Galong, River Boy of Thailand ‘ . \

Ketut, Boy Wood Carver of Bali % o - N

. Shaer of Afghanistan . \ L

- - - all by Judith M. Spiegelman : .

Two Brothers of Peru ’ )

by Jack Ling and Judith mvummmHBma ,

{see RESOURCES.) , - : ’ : -

Hrm above books have numerous UHmoW and white photographs which would serve no cémmunicate
something of the differences and similarities of other children's ways even without the

PN

© text. " y ; ,
Ask the, o:ww&ﬂms to tell %oc something they learned about other o:wwanms s ways from the I
* books. . . . B LJ
A : Q-
o
B - ; . - =\
Read to the children the three stories, "Why Caribou Eskimo Families Live as They Do," A mw
"Why Bushman Families Live as They Do," and "Why Pueblo Families Live as They Do," on . /
pages 34-35 of Our Working World: Families At Work by Lawrence Senesh (see RESOURCES). ‘ @ §
Ask the children: . . . /
. "What did you find out about the ways of families? ‘ L <Ly
Are their ways like your ways? How? . . ) " - , - i
Are their ways different from your ways? How? : o . R . .ﬂ/
Does every family have its own way?" .
rn ) .. . ‘ - ‘
Read to the children All Kinds om Neighbors by Howard R. zmwwmmwm%. illustrated by Aliki
(see RESOURCES). -
Discuss with the children that each of the neighbors has his own way.
Ask the children if they share any of the ways of the neighbors imn the book. . .
_ “ i .
| - ,
. - ) ; - (@] :
| . - : v ) | _ 67 : o : . . Q= !




[N

- .v. .

" Read with the children "Part Four: Me and You" (especially pages 94-101) and/or

“"Part Two: Their Families" of Here We Are by Charlotte Zolotow (see RESOURCES).
A discussion with the children om the onmmsunwsm idea for this ENCOUNTER should
mOHHos 5mncanH%.

Let the children listen to and/or sing songs about the ways of other people, for example:
"Before Dinner" (Folk Songs of Many People and Folk oongs of &mnunmv
"Work Song" (Folk Songs of Africa)

* "Maya Quetyal" (Children's Songs of Mexico)
(see RESOURCES.). .

The above records are accompanied by filmstrips which give =everal mnm@mm per song and

would nelp to uHHCmnnmnm :smwm..ly : .

Go walkabout! . - a/
Teach the children-"Wagga's Song' (see RESOURCES) about mowﬁm smwxmvocn in the Australian
desert and nrms let them pantomine the actions. . y

)

o

v

.

Vs

Do some cooking Hn yoyr classroom! -~ .

Ask the children if any of them wnos how no fix th®ir own GHmNWmmmn or mcvvmn. , S

You might try some of the children's own recipes or arrange for the class to cook and
sample several of the simple recipes given in the RESOURCES.

-—

-
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. RESOURCES

BOOKS

,owmnx. Ann Nolan.

S o

Ling, Jack and Judith M.

P

' enesh, Lawrence.

©

Julian Messner,

- Spiegelman, Judith M.
. Gamini Jayasinghe). .

Spiegelmarn, Judith M.

New York:

-~

Spiegelman, Judith M.

- . ”

Spiegelman, Judith M.

mm;mm.&onrmn.m House. Viking wnmmﬂ. .

Two Brothers of Peru.

Spiegelman.

£
“

Our Sowxﬁsm World: Families At Work. nrunmmo. wausowmw .

Science Research Associates, Inc., 1963, 1964,

VHH.MM.chWm% (photographs by Levent Bimen). New York: . A
1969. &
“ ‘ ) i - 2 . 0 m
N . .O
S
Um%mvmwm om nm%wo: (photographs by Hector mcamnrwvmwm m:a .
New York: Julian Messer, 1970. \ -
1 @ ’
| \
Galong, River Boy of Thailand (photographs by Mallica Vajrathon).
Julian Messneg, 1970. . :
My _ -
Ketyt, Boy Wood Carvey of Bali. New York: Julian Messner.
. .69 . o2
t ’ y " (3 H
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Spiegelman, Judith M. Shaer of Afghanistan. New York: Julian Messner.

& N
o

SmHHmmHm%. Howard R, All Nhsam of zmwmrvonm (i1lustrated by Aliki). s

New York:

Holt, Rinehart and Winston, Inc., 1963.

Zolotow, Charlottes Here We Are (Book 1/Social Studies/Focus on Active ﬁmmﬂﬂusmv

. The Macmillan C novaaw. 1971.

A

of Many People. (4002) . .

" - F

Songs of Mexico. (4005) | . m

4 .

New York:
RECORDS .
Folk m&WWM
) Folk mﬁwnmm of Africa. (B-4001)
nruwnnws.m
(each with two filmstrips)

., Bowmar Records, Inc., 622 Rodier Drive, Glendale, California 91201.

T t
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X» : Omitted Due to Copyright Restrictions

@

's Sdng

Woaga

7

Wagga's Song. Greater Cleveland Social Studies Project,
Grade 2, Volume I, p. 118, Teacher's Guide, Communities

at Home :and Abroad. (Educdtional Researéh Council of.
America, 1969). :

£
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RECIPES

Observing wrm lentils swell should be an Hsnmnmmnwsm.vmnn of preparing dahl.

Dahl (Nepal and parts of India)

1 cup lentils 3/4 tsp. salt
4 cups water . chips of onion “

.

s
Cover ‘lentils with cold water and soak overnight. Drain and add water, salty and

onion chips. Cook until soft mda fairly smooth. If dahl becomes too thick, add
more water, as it should have the consistency of a thick soup. Server 6.

©

p. 35 8 :
Wells, Irene and Bothwell, Jean. Fun and Festival from India, Pakistan,

Ceylon, Nepal. New York: Friendship Press, 1972.

Pl

mmnrwvm the rice could be brought to the classroom ooowma. and n;w c¢hildren could
take part in grinding the peanuts for this peanut loaf. B

Peanut romm;APmHHomv

el vt

2 cups cooked rice 1-1/2 cups milk
2 cups peanuts,.ground fine - 2 tsp. salt
3 eggs .. Ppinch of pepper

3

Mix rice and peanuts. Beat eggs slightly. Add milk mnmacmHHWino eggs. Combine
with rice and peanuts. Add salt and pepper. Pour into greased loaf baking pan.
Bake. in a moderate over  (3500).. Serve with a cream white sauce or cheese sauce.

This is a good meat substitute. ,

LIPS

00NgQ

.-
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p. 38 A o
Wright, Rose H. Fun and Festival from Africa, New York: Friendship Press,

1952 (c), 1967. (from Table Talk and Tidbits, compiled by Dorothy A. Stevens.
Copyright, 1953, by the Judson Press.) ) ]

- .
s

Baked banamas give every child a chance to participate as he fixes his own (or

~ his own half!)
. ) q

~ NW .
< Bananas Assadas (Baked Bananas) (Brazil)

" Q

Peel bananas and slice lengthwise in half. Place Hs.vcnnmnna.wmstm pan,
mvnwstmKMmdmnOCmH% with sugar and cinnafon. Bake in a moderate oven until . '
bananas are soft and sugar is slightly browned. Serve hot with a dash of .

whipped cream. - ..

»

p. 43 . - ' . , ) .
- Kepple, Ella Huff. + Fun and Festival from Latin America. New York: . Friendship mﬂu
- Press, 1961 (c), 1970. A B A . nw
: : S
These tarts are easy for children to make when pastry shells are provided.’ ;
Maple Syrup Tarts (Canada) . N .
1 Hwnmm egg . ) ~ | '
. 1 cup maple syrup
1/2 cup chopped pecans
Beat the egg with a fork. Beat Hv the syrup. Pour into csvmxmm pastry shells;
sprinkle with nuts. Bake at 400° for 20 minutes. Makes 18-24 small tarts, 8 A .
medium ones. . . - - 3
pp. 38-39 o - ; _ .
. Dan, Heather. Fun and Festival in Canada. New York: Friendship Press, 1966. :
_LJ
&l

73 . .
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A tasting test of this brittle with and without chili or curry vosamnfsocwaAcm

an interesting experience for the -children.

Burmese way of nooxwum is like n:mwn way and how Hn is different.

ke

Mow means rice.
rmmd% bowl-shaped iron pan.
one of the best-liked Burman sweetstuffs.
street vendors over there.

2 cups sugar . 4
1 tablespoor butter

Curry powder or red chili powder

¢
o

Butter a m>~mnm or rectangular baking pan.
Boil suguar, water, and butt
water.

Set aside to cool. Break into small bits.

or red chiii vosamn no the sugar, water, and butter mixture when the syrup is being
prepared. .

Pauk Pauk Mow (Puffed Rice Brittle) AwCHBwv

* Pauk Pauk is the sound that heated rice makes as it pops in nrm.m..
So the name of this candy is Pauk Pauk Mow and it is’

long before it was developed as a cereal here.

er to the soft ball stage (2309).
Beat sugar mixture chVWR syrup begins to thicken.

Perhaps they could'suggest how the

n
. :
s

~

You may buy it“in any bazaar or from

Incidentally, 'people 9n Burma had and liked vcmmma rice //,
A
.1 cup water (op
1 teaspoon vanilla ‘ ’
Puffed rice . Q
c -

Fill with ,.uffed rice abiut®1/2 inch deep.
Place saucepan .jin cold
Add vanilla. Pour over rice.

For a HmmH Burman -touch, add¢ curry powder

N

v ” ) . " adea
pp. 39-40 - m ' . ,
Hallock, Constance M. Fun and Festival from Southeast Asia.
New York: Friendship Press, 1968 (Revised mmHnJhsv _
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REFERENCES T . B T .
) Bilbo, fuennie M. The mnon% of West Africa (Global Culture mmnwmm\mbos Your ZOHHQV ) ~ ////v” . .;
T Cincinnati, Ohio: McCormick ] Zmnrmnm wcvwwmrwam oovaawu Hso.. 1969. . e -v R
. . N -

o

» &= '

Roces, Alfred R. The Story cf the wwHHHmmpsmm (Global Culture mmunmm\mbos wocn ZOHH%V
Cincinnati, Ohio: McCormick zmn:mnm Publishing Company, Hno.. 1968, ! e

. . .
[ . L . . .

o b}

_ ___
Social Science Staff of the Educational Research Council’ of >HmnHam. .
Communities at Home and Abroad: The Aborigines of Cent%al Australia. Boston:

Allyn and Bacon, Inc., 1970. . ® o
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T RESS SLIDE-TAPE PRESENTATION: ''Ways of |Other "Children"

.

Video

43. Module on Story and Vay
Encounter -3: - Ways

oo 44, ﬂuwm.om Other Children
“J .
%

45, Adojoa's Vay-

b

46. Adojoa and mnmdeOrrmn
«» Sweeping

- . <

4

.buf Mother with basket .

on head
~ . - ‘
-~ 48, Adojoa meeting mmn:mn on
path
- 49, Adojoa helping Grandmother
. . " cook
/.// . N 3
T 50. family sitting around meal
B . e
~N
AN
[
~. , )

- 43!

48,

49.

-\rn\\\

50.

- I’ l’l; ) —, -’
N :
g -
Audio o’ . ’
. . : o N m ' N N
‘Ways of Other Children v .
. e . . 4 .1 [}
Adojca's Way . ¢

B [

Adojoa has vmmd helping her grandmother sweep the path
outside of their house In West Africa..
Adojoa's grandmother has been t2king care of her

= &

wnile her-mother has vmma working in the gardem-
ZOS,mrm 1s waiting for her mother to come home.

.

a
i

Mother is coming down the vmnr now !
On her head she is carrying a basket of ripe. mncun and:
<mmmnmvwmm mon the family's dinner.’ '.

S

e— - -

Adojoa has been waiting for her father’ too.
She runs down the path to meet him. *°
Father has been hunting :

and he has vnocmrn two birds for dinner.

Adojoa rmwvm rmn grandmother cook a g -

-

the <mmmnmvwwm and ‘the birds into a delfcious stew.’
Now the mmauww Hm ready to eat. i

They sit down around the good pot of stew

and the fresh fruit. ' °

L&y

»

*

.\.‘1
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51. Oﬂmsammnrmn vocnwsm
aplm wirne

52, Adojoa mmnwpm Mﬂos
leaf T

53. ’Grandfather telling
stories

54. Grandfather

55. Adojoa

56. Rogelio's Way

51.

53.

5%

55.

56~

Adojoa uses: pieces of <mmmnmvwmm to. awv Hsno the stew

- Her grandfather, Hmmndma nrmmm mhbnwmm ifrom his grandfather

e . Y
ReA . (S

Audio ) T -
Adojna. is hungry, but before mﬁ%dﬁmlmanmmn.
her grandfather must vocn.m ‘little vaE wine on
the ground. e
The little bit of wine is an ommmnwﬂm to the mmswww s
relatives who lived in nrm _past.
This is their way to show nrmn their msnmmnonm

mnm.mnHHH remembered and Smwnoama.

»

pot with her fingers.
She uses a shiny green leaf as a dinner vwmnm.
After dinmer -- mo dishes to wash. : .
She just ‘throws her leaf info the fire!
Now it is Adojoa's favorite time of day.
Her family sits around the fire.
Her grandfather begins to tell stories.
Adojoa wmm heard these mnoawmm so often . - 2y
.that she can already anH some of nrms by rmnmmwm ! ~

. . /

““around “afiother Campfire long ago. - . ré, -
Grandfather knows all the ways of the wmocwm of their
village. , . L R
Adojoa wonders if she will ‘ever WHQE Fo Be as summ
and kind as her grandfather. t .
- .\; ) . . .. . .
Rogelio's Way ° . . . A N
. o * S . - nw.. Y
* [
R
‘ ! 2 _ e
- -
B .-
‘.NN * f& ) ¥ \Um
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. ° :Video - = ) >caHd . .o .
o .. mw.,.voww in water amu. Rogelio's little vHOnrmnm.bnm vwm%usw Hs the river.
. . < They laugh when wommwwo pops his head OCn of nrmf
: , . . el water =mmnv% nrms w : . H
- Y . . I3 \ T — Y - ) )
-+ 58, Mother with laundry, - 58. wOmmHHo.w ﬁmBHHQ HH<mm on one of the Phillipine =~ ~
by river . e Islands far across the Pacific .Ocean. .
d < - . . His Bonrmn has been SNmGHsm nHOnrmm on the river bank.
MK. 59." Mother wn&‘vowm,ws.“ 59. The two-youhger, boys run ahead of’ ZOnrmn. N
Jh _path ) Mother calls no/wOmm»Ho who has* vmms trying to- omnnw
> " T small crabs msa fish at the water's edge. o
3 60. wOmmHHb filling 60. -Now womnHHo mnovm to fill to pails with water.™
’ a8 ) .+ water pails ” This is one of the jobs he does every am% mon his mmauww
) . 61. Rogelio appyoaching: mH\ ﬁ% the time Rogelio reaches woam.
. house * ° ~ . . Mother has almost finished- rmsmuam the clothes no dry.
- o . g i m»m brothers run to help him carry the heavy vmuwm
. ‘ . ) *.up the steps of the house. ) )
Co0 j . . . ) .
» | N ) _
- 62. wommwwo mwwwwsm.SNnmn . 62. wommwwo pours ﬁrm water Hano the umn on n:m vonns
umn where mother does t cooking for the fa M ly. _
. .wmw.. Onmsammnrmn plowing 63. . Grandfather anMHoﬂuﬁmosm last row in the rice fields.
- ‘ oL ’ with Buffalo , Then the water buffalo must be unhitched. i
: S Rogelio will feed. the mﬂuamH .o ’
: . o1qina;\\\\\\\\ and mw<m it a dri. k of noonﬂmnmhi e,
. ) . | . - ' ) ) . - 4

.
o,

. L

O

n
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Video .

64. family praying

65. priest mvvnomnrusm
church

66. Rogelio and ;
+ Grandfather

57. Goola's Way

68. Goola on rocks

u

65.

66.

<

)
v

Audio ®
The sin is getting lower in the sky. .
Rogelis hurries to finish his chores

for soon the churchbell in the village
will ring the time for evening prayers.
2 a ¥
It is six‘*o'clock. :
The churchbell is ringing the >bmmHCm for the third
time today.
» All over the village, .Catholic mmBHHHmm like Rogelio's
-are praying the Angelus to the Mother of God.
Every -day they pray the Angelus when the churchbell
rings in the Bondusm. mn noon, and again in the
everiing. :

After prayers the children touch the hands
~.. of their mother m:a mnm:ammn:mn to their foreheads.
This is:their way to ‘show their love and _respect for
them.

' Goola's.Way’ .

Goola lives in the hot Australian desert.

This is the land of her ancestors.

Her m:nmﬁwonm are all the vmovwm of her Arunta mmBHH%
who lived before her. : ol :

O

»
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] Video -,
69. family sitting in
circle :
S 5
’ 704 Honxmpmma tree ’
71. Grandfather
« i . *
72, mmﬁuw% walking
away -
73. Goola and others

in water //1

-

Audio ¢ ‘Au

69. Her family is camping by a water hole,
’ but now the water is all used up. .
All 1iving things must have water. -
* . Goola's family must find a new campsite swnr water
on the land of nsmun mnnwmnonm. A

)

N

Goola's mmsww% believes that the” manHnm of their
ancestors are in the rocks and: trees and ponds
of their own land.

No matter how hungry or thirsty they might get o0
Ooowm s family would not nmﬁm food or water bep)
;from another family's land. A nm

c
o

70.

71.© They listen ‘to- the wise men who »re very old - :
and know all the stories and ways of their people.
They know the best ways to live in the desert.,

The wise men will know which way they should zmww

72. The men lead the way carrying nrmun,cooammwsmm.
’ They can throw their boomerangs through the.air
to knock down birds or other animals.
.Hrm% can use their spears to kill the animals for food.

The women carry the. babies. ~
Goola's family walks all day until they come to the
next campsite on the land of their ancestors.
‘The campsite “is beside a pool of water srunr they call
a billabong.
Goo}a splashes and plays in the billabong *
' with the children and grownupsi : 2

- B

O
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Video & < . Audio

Before long Goola's stomach tells her she is very
hungry from her long walk. -
- The. family must go walkabout for some mooa y
Everyone walks around looking for something to eat.

75. family bringing . . 75. Goola finds some delicious ro:mw ants.
food . Her mother finds some grubs to toast over the fire.

74. Goola with hand : 74,
on stomach

-
Father has killed a xmnmmﬁoo. - -
The xmsmmnoo will be roasted {dn the mHHm. noo. ) ..
76. family sharing food : 76. Some Umovwm Hs the family aHm not find food.
’ . ’ s - But, no mdttér! Hdm food is always shared mncmwww with "
S everyone. .
T Tomorrow Goola's:dinner might pot be so big.
2 . 'The next day there may not be any food at all.
But she knows that if she cannot find food, .
she will get a share of z:mnm<mp food the others find.

>
4 »

77. Goola asleep
- Her only blanket is the sky full of bright sters.

m:m goes to sleep dreaming of finding good nrwnmm to
‘eat on tomorftow's walkabout.

: . . ¢

77. Tonight Grold goes to, vm& with a full stomach. R MW
o)

-]

.

78. credit

79. credit . . .

o

80. credit . . ) )

y
“
I3
oo
P
Q
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.+ -MODULE ON STORY AND WAY p .

e

ENCOUNTER 4: Jov

KNOWLEDGE M : -

CONCEPTS: way, joy ‘ *

ra

s
ORGANIZING IDEA: People m<mnv€rm.nm find joy in 1iving. :
, The joy %oc mwsa in living is part of your way. ° a
SENSITIVITIES: mmm_hsm free to make mvvnovnwmnm references to msa statements about
h>r own world view, life style, and religious and/or secular nnmaunuobm

O
. " appreciiting the diversity of world views and life styles in human societies qw
’ ; . -
supporting a person in her beliefs and behavior which are unique to her secular m
or religious tradition

. ) ) 3 . » >

SKILLS: listed in the left anmws -

&

-

BEHAVIORAL Owc_mn.:<m 1. The child will be able to recount <mnvm:,v. or in vwnncnm form some
! mxvmnumanm om joy in her way of living.

MATERIALS NEEDED: RESS slide vnmmmsnmnwon" aov.v
carousel” slide projector
drawing paper

. crayons "’ .

PREPARATION: Set up and test slide projector. v
Preview RESS tlide presentation on, joy. o . t

¢ . L

. .
. > .
- " -

: ¥

(%)
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INTRODUCTION

'

\ relating knowledge T
or real experience

to the learning

situation

DEVELUPMENT

B

acquiring information

;. ... through interpreting

graphic materials

3
[

:You drew some pictures about %wcn way. '

Maybe some of your pictures told apout how you eat,

you help your parents, or the special rules your mmBHH% has.

All of these things arz part of your way. -
Your feelings are also part of your way.

4

e > a

.

We're going, to see some pictures. .

Hn% to decide how. the children in -the vwnncnmm feel.

Present part A (children's
presentation on joy.

faces) of RESS slide

v

Turn ‘off the projector for nrm following mm@cmsnm

> v

of questions. ; ) :

o o~
N . -

How do you think the’ children felt? .
What might make them look so joyful? .

<

'
A N

Let's look at the children' m.mmnmm again,

&

a
by

or how

-

.7 This time we '11 find out what!s. making each of them rmvv%

0y

A\)
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X Present part B (children's faces/joyful situations)
of .RESS slide vnmmmsnmnwos on joy.
On the closeup of each child's face ask,.''Why do ¢
 you suppose this boy/girl is happy?" R
becoming sensitized Then invite comments ¢n the joyful experience in
through exploring the following slide. .
feelings, expressing v Encourage the nrHHanms o relate similar m»@mnwmsnﬁm ¢
feelings, empathizing . mba mmmHH=Mm. , .
B
EVALUATION .
internalizing the . T: mm<m you ever mmHn uowmcwo
" learning . Try to think of srmn makes you fell uowmcw ’
”o Suppose you were to draw a picture that would tell about some
. kind of joy you have known, or something that would make you’
e T > . joyful. N
) . Think about what you would put in the picture. A
o Would it have people in it? . )
Who would they be? °
What would they be doing? .
- - Maybe your anncnm wouldn't have people in it.
€ It might be of something joyful you have seen.
Being joyful is part of your way..
oo N <
. UHmnnHv:nm drawing materials.
demonstrating com- ¢ . Each child should write an mvvnqunwmnm title
prehension of con- ) on rmn vwnncnm.
cepts, organizing Some children may wish to anwﬂ more than one
.idea, and sensitivities . picture. : “
through creative Invite the children to mrmnm their anmsﬁsmm : A
activity . with each other and then to put them away : -
nmnmmcwww with their anwsﬁsmm mnos previous :
’ , : | ENCOUNTERS.
v ” . : \ i
- : ) <
: h 8 ) -
. & M -
N ¢ 8B4 .

00102
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EXTENDING EXPERIENCES . , 5 o

¥

or children who find it difficult to be mwvﬂmmmw<m
r the children's books.

‘ ° -

. mwnmmm painting is ,a good medium f
and might serve as an alternate for the crayon drawings fo

4

ther medium of expression for the children to recount their

>cmwo.nmvmm vno<wmmmno
experiences of joy. In addition to telling about joy, the children Bum:nsmwmmsa

record joyous sounds with rhythm instruments. .
A Pl £y i

OR, the children could compose their own song of joy and record it for playback on a
tape recorder. Four children might take turns making statements about their drawings
(such as, "It is joyful to spend. the night at my friend's house, help my mother bake
cookies, play in the rain, take_ care of an injuredbird.") A chorus of four or more
children might speak a refrain: ""Al1l these things are joyful." = Four more- children
might compose and speak another verse, followed by the same refrain, and so on.

<«

. c .
v

G ve the children an opportunity to experience and . reflect upon the joy of a surprise. °
Fide small’ candy surprises:'whete the children would not’ expect to find them, perhaps in
their crayon boxes or inside small envelopes. Direct them to take out their boxeg or
envelopes for some project so that’
After listening to their spontaneous remarks, help focus the experience on joy by
asking several questions 'such as these: N
"Do you like your surprise?
How do you fell when gpmeone surprises you with something nice? ¢
Have you ever surprised someone with something nice for them? . .
How did it make.that person feel? .
How did it make you feel?" . .

- ¢
»
<

L e}

. »

they discover the surprise treats inside. )

Q
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. © 3 " .

Lead the children in the action song, "If You're Happy and You ¥now It."

After the first verse, ask the children if they know of another way to show that

i they are happy or joyful. Then sing that way into the song. . 3

. Continue with several'more improvised verseés. If enough different ;ideas are given, .

‘" the children may be able to mmnmnmwwnm.nrmn people have different vmwmgmonAmrozﬁnm A
their happiness and joy and that there are many possible expressionms. . v oL

N,

]

N ¢
a

JRead to the children Eleanor Farjeon's poem "Music" given in the RESOURCES. . .
Before the first reading, ask the children to listen carefully and try to discover. (1) .
what makes the person who wrote this poem joyful dnd (2) how this person mrvsm her joy. :

After aHmOmeﬁsm these questions the children niight enjoy hearing the poem again.
Perhaps some of the children would like to write (or tell to an adult to write) a poem
about srmw makes  them joyful or how they mros.nrmﬁn joy.

LS

Read to the children the poems "My Kitten" by Jay Lee and 'One Little wcvvwz

|
oy
by Pauline C. Peck given in the RESOURCES.. . . .
Lead the.children in a discussion about the joys of having, caring for, loving, and Mw
, (o) -
P~
A

being loved bhy_pet animals.

Il

. , ,.. ,

4 I3

Read to the childfen a children's version of Psalm 150 given in the RESOURCES.
After the first reading’tell the children: . .
"This is a song of praise and joy. . e
Jews and Christians share this song.'"

M »
:

86 | o L

G-‘
IC
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«\ L .
) T Ask questions such as these: - . L. ’
"What is praise? ; .
Has anyone ever praised you? - ‘ . .
What did they praise you mmno o . )
How were you praised? ’ L : . _ -t
How did it make you feel? . ) . Y
Who are the vmova who §ing this song vﬂmumwsmo - . o
S Do you think vnmumn and joy go tqogether? Why?" o
' S mmonw«nmwauﬁm Psalm 150 a second time, ask the children to HHmnmd nmnmmcwww to- find
* out how many different ways of vnmumpsm (and showing uowv the people who sing this '
song have. Read the’psalm a second time; invite the children's responses. L o,
Perhaps the nrHHanms.AH=QH<HmcmHH% or as a mﬂodvv would like to snwnm ‘their own song ’ .
4 of vnmwmm msa joy~ no be sung or chanted to*the accompaniment of rhythm instruments. -

s

N

it B . N : o~ .
- - ® - * LA . ) i

Read to the nrHHadms n:m wﬂmwmn from. the Stotras given in the RESOURCES. n

. Tell ‘the children: ’ ° : R ) ()

. "This is a prayer of a Hindu person. . L : 7 i

) He is praying nrmn everyone SHHH be uo%mcw on . . o3 EE a )

-

>mxnrmnrwwmﬂms. . aa A.J . u.w ,
»' "What things does he pray for nrmn will mgke people m<mn%£rmnm uowmcwo _ ’

' _ What do you think would make people everywhere joyful?".
B - . . N * : ' - . . .

- [ : - .
. .
. . . &

Read to the children Joan Walsh >bwwc=a.m A Friend Is Someone Who Likes You (see RESOURCES). -

>

Invite. the children to respond in terms of joy they have experienced in friendships.

’ 8. B . - -
. 7o . . .
ooy s = >
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¢

N , of some music they hear.

ERE ” . ¢ .
. » :
‘ i ' ' R A ) mww
S . Read to'the children Ezra Jack Keats's Apt. 13 (see RESOURCES), the story of a.small boy

and his older brother who wander through a tenement rocmm“nﬂ%usw to find the scurce

The rmnsosunWIva%Hsm mnumﬁm nrm% Emmn in Apt. Hu introduces
¢ Vm/ theh to the joy of music.

Invite the children to share any - vmnmwwmw mxumnumsnmm of uo% in théir lives, or share
> : : -with them an experience of uo% Hs your life. ., . %
4 7 ‘ , . s .

-
- <
-
N -
¢

kY

L Read to the “children Efua m:nrmnwmnm.m me%nHBm Hs >mn»nm (see wmmOGWOva. a beautiful -
, vwmﬁm of children's mHmHomcm and black and white photographs of Africa children-at play.
Invite the children to shareé verbally and/or in “.awings the joy of their own play.

3 \ ,

; . ; - . . 5

wmmm to the chil iren, or have m<wuwmvwm for the children to ‘read for nrmrmrw<mm.
' the following Hooks from the Garrard 'Venture Book Ammmwﬂm Program f~r 5rade 1"
' which relat® to the concept qf joy:
. ’ * A Dog fo# Danny by Inez Hogan (Danny's desire to-have a mom of his own mmnm
) him into trouble first but is joyously futfilled in the end.)
. Playtime in the OHanv% Leland B. Jacobs (Ed.) (The happy times and jolly fum
’ of va%nHBm in the city are captured in these mmm%unonnmmm ‘poems about
the activities=youngsters like mosdt.)
A Goat for Carlo by Judith Lawrence (The joys om rm<u5m a pet, mwsmunm a Homn
DA pet, and a surprise birth radiate throughout this well-told story.)
o Dance to > Happy Song by Jane ‘Werner Watson A> vmmmwn s joyous, and infectious
. . T1ittle nosm captivates chief after chief mnm finally the szmHHms sultan -
. himself who proclaims a rowumm% so that m<mn%oam may dance.)
(see RESOURCES.)
Invite the children to tell what was joyful in each mno&% and 83%.
to relate similar uo%m:H mxumnumsnmm of their owm.

.
o ©

.

. .

Ask the children

.

&

00106

-

O

IC

E

Aruitoxt provided by Eic:




Y

, ne

. / -
Biblical Hunmnmn:nm is mHHHma with stories of .._ov.m%H experiences which nrm children

[]

could maov. as they cnomams and &mmoms their mmamunua&n% no .._ov. -- their own and others. 7
'Some’ examples are: . S , /- )
Birth of Issac--Genesis 18:1-15; 21: Hnw e , ) ’
. Jacob's reunion with his mmBHHv.llnmsmmHm 43-46:7 ;. . . 3 ¢ - \
Rescue of Moses--Genpsis 1: 15-2:10 - b o .
_Crossing the-Red mmmlmmxo&cm 14:1-15:2 Amwmo the mﬂﬂ.nm meQCm mnnocanv v . .
. "Daniél in the 1lio n--Daniel 6 : > . )
Tell the® nrwwanms.vmmoﬂ.ﬁﬁmmauam any of the above mnonw i :
"This story is about 'something joyful. . ; . . L * -
It is a very old mnonv« ‘ : . v ) -
The story is sharéd by Jewish persons mna orn,_ﬁ. tan v@nmonm. ; .
mcnnrmn examples are: > o Ce .
Birth of Jesus--Matthew 1:18-2:12 b : .
Luke 2:1-20 , ' .
, The lost sheep, the lost coin, ﬁrm lost moallﬁcwm Hm 3-7;
©15:8-10; 15:11-32« . . . ) .
. Healing ®f lame man--Luke 5:17- 26 . -
Pearl of great price--Matthew 14:45-46 . A .
.Tell the children .ammoﬂm reading any of the above stories: - £ _ . ) T H
. VThis story is about mosmnrwsm joyful. . . - T . -
" It is a very old story. n ) o . i m
-The stery 1s shared by Christian persons." : . S
Telling the bitlical narratives yourself in mHBvan Hmnmcmmm would vm more T _ _
rmHUmCH for the children. * : "
- Children's books which relate biblical narratives are m<mHHmch. Among nromm ’ i ) :
srwnr relate stories of joy are the following: - . T ©on - .
Hrm reat Escape by Mary Warren. (the Exodus from mm%vﬁv . e, -
H:m ILM Who Saved His Family by Alyce wmnmmv. Commnr and his!brothers) R
Daniel in the°Lion's Den by Jane R. Latourette AN ST - .
. anxmk Daniel in Bethlehem c% .umaunm Kramer (birth of meCmv . A ) )
8 © v . o

Q
M 3"
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Hrm Se. "2t of nrm Star by Dave Hill Anrm wise men)

The ﬁgmﬂmﬂlzroﬁﬁm;m& Agaifi by Mary Warren . ) n . , - N
The Pearl That Changed A Life by Judy Lund S ‘ : . . : .
(see RESOURCES. ) . . . .
Invite the nruwanms to nmmvosa no the stories of joy mba to relate mwauwmn personal . 5 ‘
experiences. - . - : : )
. Encourage nwm nrHHanms no mavmnrunm with other vmovwm in nrmun uow K . L .a
[ S 0 ; N v N
Let the nrHH&nms listen to and/or musm nwm monmm of joy of other. nrHH&nms R mu
or other wmovwmm such as: . MM
“La Pinata" . ‘ . . : E o . \ o
. "Jarabe Tapatio" (Children's Songs of Mexico) » < T : =
0N ~ . N B
"Spring Has Come" : \ : . o ]
"The Darcing Teakettle" . (Favorite Songs of Japanese Children) . s
U COPR .

"Everybody ro<mw\mwmcnmww,szrm;/\rlhmme Songs of Africa) # . ) ’
"A Merry Life"™ (Funiculi, Funicula) - : ‘¥ » .
’ "0 Praise Jehdvah" *(Folk Songs of Many People) :

"Vigion Song" - Omaha ’ . . . o
"Prayér of Thanks' -‘Semeca . T ,

~ "Thanks for My Pony" - ormwmsnm, : : : . -
“"Ribbon Dance" - Creek e o
"Peace Treaty Dance Song" - Sioux and Ojibway o . . S . !
(North American Indian Songs) A .
(see. RESOURCES.) . ) ) ‘ ‘ . .

The ' above records dre accompanied by meEmnnva which mH<m several frames per monm.

'

- B

© . ) _. ’

\O
S
= ]
Q
IC
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» ' Play or sing for the children 'Lord Buddha Is With Me" given in the RESOURCES.
“ Tell the children: s o . .
. E "Buddha was a prince in India. ; o . . ,
7 He gave away all his riches. ‘ . . Lo .
He taught people to be gentle and kind to every living, nrwnm
, dmova who loved him followed his teachings. . o . .
o These people are called Buddhists. ,m.. . : 7
* Many people in Asia, dre Buddhists. - ) - ’
Some people in nrm United States are wcmarwmnm. , . :
. This is a mopm\wcaarwmn nrwwanmn in the United States mﬁnm ' B
© . about beifg happy or joyful." . .
Ask the children what songs they sing about vmwam happy or joyful.

- . .Invite them to sing those songs.
o The children could write their own song about being happy’ vw mcvmnwncnwsm their .. R
. own words in the framework of the Buddhist song: ) : o
"Happy, happy, happy: ﬁ og,
: When I'm happy. L . : . - LT
Happy, happy, happy: . e 4 S w4
For . L ; . : Q
' ’ N.\ ' ' ’ . . ¢ O
T RESOURCES . : ,,@/ _ ~
?
i} , , . : ; X :
POEMS ¢ N
- : Music . S v . ;
by Eleanor Farjeon M .
< Q u R ﬁ
o #~ » ’ )
. . | ‘ - o f
o ° 91 B * &lm «
m .

»
2
v
.
‘
-
<



g

7

b
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w
K
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p. 85
. Making Music Your Own,

Book 1. Teacher's Edition.
« Morristown, New Jersey:
Silver Burdett Company, 1971.

: ~

00110
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My Kitten
by Jay Lee

‘p. 12 .

- Jacobs, Leland ,B. (Ed.).

® Poems About Fur and Feather
Friends. Champaign, Illinois:
Garrard Publishing Company,
1971. '

%7

>
v
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One Little Puppy -
- by Pauline C. Peck -

. . ) o

.. , pp. 6-7
. Jacobs, Leland B. (Edi). .
T . o Poems About Fur and Feather Friends.
- . ° Champaign, I1linois: Garrard A A “e
A Publishing Company, 1971. o .
- . from My Weekly Reader, published™ -
: by American Education Publications,
(c¢) Xerox Corporation, 1966. . o

> - T L.

¢ ,\ LI

Psalm 150 (Children's <mnmuomv s K .o

..

A ", . . : * p. 54
’ , : . , Madge, Violet. o
) . Introducing Young Children mwﬁw -
= ) Jesus. London: SCM z
’ : ™ . i Press, LTD., 1971, = _

.o

.

<r

IC
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. : , . " p. 324 _— ,
o Raghavan. V. (translator).
. . _ . . . Prayers, Praise and Psalms.
. Madras, India: G. A. Natesan
. : . i and Co., 1938. '

. . o 3 “ . ’ "

-

_ | '~ BOOKS . . .

Anglund, Joan apwmr. A Friend is Someone Who ﬁwrwm You.

. . ) »
A . . »,

. . Bergey, Alyce. Hrm wom Who Saved His Family AHHHcmnnmnm& by Betty Wind). . ;7
. : St. Louis, Missouri: Concordia wckumrusm House (Arch wooxmv. 1966. ”uoo

go1i2

Hill, Dave. The Secret of the Star AHHHcmmwmnm& by Jim Roberts). St. Louis,
Missouri: Concordia Publishing-House (Arch Books), 1966. 3%¢. :

2 - ’ - . ' 3

Hogan, Inez. A Do m for @ anny A<mbncnm Bock wmmausm P omnt for Grade 1)
(drawings by Liz Dauber). Champaign, Illinois: ‘Garrard wccwumruam Company, 1973.
hd 1}
g v . . 8
o4
s ) ] .

94 . @)
’ . . . O—Ji
- =
, i . - . mm] :

% X = ;



T

[

{

Jacobs, Leland B. (Ed.). meMnHEm in the OHMM‘A<m5ncnm,woor Reading wnomnmr for

Grad:'l) (drawings by Kelly Oechsli). Champaign, Il1linois: Garrard Publishing
Conpany, 1971. 3 . ) o P . : . .

’ »

5 N M
\ - . 2
'

Keatsy, Ezra Jack. Apt. 13. New York: Macmillan, 1971, : 8 .

J
3

,t . N » .
n

Kramer, Yanice. Donkey Daniel mm.wmmrwmrma (i1lustrated by Obata bmmumn. Inc.,
Alice Hauser). St. Louis, Missouri: Concordia Publishing House (Arch Books),

1970. 39¢. e : .

4 . .

J ) .
Latourette, Jane R. Daniel in the Lion's Den (illustrated by mmww%.xmnnrmsmv. .
St. Louis, Missouri: Concordia Publishing Company (Arch Books), 1966. 39¢.

Lawrence, uca%nr..uw.oomn for Carlo A<mwnsnm woow.wmmawsw Program for Grade 1) :
(drawings by Liz Dauber). Champaign, Illinois: Garrard Publishing Company, 1971.

=] >

s

Lund, Judy. The Pearl That Changed W.ﬁumm (illustrated by <mnmuﬂo Associates).
St. Louis, Missouri: Concordia Publishing Company (Arch Books), 1970. 39¢.

i : 1 “ i : ,
. «

. -

O

Aruitoxt provided by Eic:

E

BN




o

, , _ M
Sutherland, Efua. Playtime in Africa. New York: Athenéum, 1963.

® ~ [
% : - e . -3 .,
- . »
o

Warren, Mary. The Onmmn\mmnmvm (illustrated by Jim Roberts). St. Louis,
Missauri: Concordia Publishing Company (AZch Books), 1966. 39¢.

«

-
Warren, Mary. The Lame Man Who szWma.>mwwd (iilustrated -by Berry Wind).
St. Louis, Missouri: Concordia Publishing Company (Arch Books), 1966.

IAY
& 4
R N

39¢.

. '~ Watsop, Jane Werner. Dance mm.w.mwmmm.moam (Venture Book Reading Program for Grade 1)

" (drawings by Cary). Champaign, Illinois: Garrard Publishing Company, 1973.

s+
: s

%

- . RECORDS ,V : | . _

<
I3

Children's. Songs of Mexico (4005) ¥

s

Favorite Songs of uwbwsmmm Children (B 4000)

Folk mommm of Africa Awnpoova

Folk Songs of Many People (4002)

.

o

s
LW
&
{3
KL L
5
"
t
¢
°
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North American Indian Songs Aw,bowmv

(all of the above moooabmﬂuma by filmstrips)
Bowmar  Records, Inc.,’ 622 Rodier Drive, nwmnawwm omuumonnuw oHNOH
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. Lord Buddha is With Me | | - :
. ‘ - Yumi ,Iobo. . . .
SONGS - . S _
,_ i N v
® * ” ” .,.u. + /. 7
w .
® . I . ! . - 6 .
) Omitted Due to Copyright Restrictions - M“ “
‘a ) . m X
. s
- N <
A Y -

&

Reprinted from Gauthas for -
Children, a publication of
. . } the Sunday School Department, .-
, . Buddhist Churches d¢f America, °
1966, by permission of The ,
. ) Bureau of Buddhist Education,
- v Buddhist Churches of America. °

IC

]
O
Qo
O
L



15. -- 36. nruwanms s mwnmm\oruwanmp.wn joyful mHn:mnHonm (in vwwnmv .

RESS SLIDE wmem2H>HHoz" {Joy)

o

1. Module Three
Encounter 4 - . .

2. -- 14. children’'s mwnmm

'boy and adult teaching dog a nnHow . - :

girl painting a picture : o

‘boy and.adult fixing bike . . .

‘ adult putting bandage on boy's mHvos ‘ . Y.
boy tying toddler's shoe . . \\

-.adult teaching boy to play mcunwn ¢ S

- girl putting flower in little girl's hair - - . ‘ . t ‘Mu

~
-

adult teaching girl to use camera py
. " 1little boy and adults playing with .dog , - : \\ b4
boy “showing turtle to friends : . 5 - -
boy and girl reading book ‘ . \ 7

AN

37. credit | : | , : _ - .
38. credit , . . ) . y.

39. credit ’ . . . . . . /

40. credit ' M i | . B W - \\\

O
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s . | , MODULE ON STORY AND WAY - ‘ u

, | " ENCOUNTER-5: TRADITION -
S o . ) . ) v
- KNOWLEDGE A | - S S .
. 2%/ CONCEPTS : story, way, tradition . . .. LT :
7 ORGANIZING IDEA: wmouwm who share the same story and way rm<m nrm mgm.nnmaunuos. . N 4

-4 & i o 4 . B a

SENSITIVITIES: feeling free to make wvvnowmuwnm references to mﬁm statements about
' his own world view, life mnﬁ,m and nmw»wuocm and/or secular traditions

@ appreciating the’ a&émnmunw of tonu.a &,mﬂm and life styles “.5 human societies

0°118

' . supporting a umnmon in his wmwummm and behavior ﬂ.ﬂnr are unique to his
* secular or anHm»OCm tradition -

. w_ﬁﬁrm" listed in the left anmws . -
- BEHAVIORAL OBJECTIVE: The child will be able to'identify as a :nwwaunuon: parts of his story
and way which he shares with others by noavwnusm his woow of drawings

v

-

, with the doon of other children.

MATERIALS NEEDED: KESS read-along books: . Buocn.% (one for each child)
each child's set of drawings from the previous ENCOUNTERS

& . - i

R

N
IC

v
.
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INTRODUCTION

relating knowledge
‘or real experience
., to the learning
- situation

&5

' . .
s

Help each child assemble his drawings into a book, add a

o cover, and staple them, % o € .
Suggest the title, "sbout Me," for the covers or have the

children devise their own appropriate titles.

This assembling process should also serve as a time for

reviewing the previous ENCOUNTERS with the children. ,

. DEVELOPMENT

'
N

P
-

acquiring information
through listening,
’ reading

;

-~
-

, , ..
Fumnnuccnm RESS read-along-books, About MWL

AN ] B

*

T: Here'is a book about one person's story and way.

Let's read the title together.
" I'11 read it aloud while you. follow the pictures and words.

After we read the first part, we'll talk about what we've read.
See if you can find any ways this book is like -the book you made.

mwmmHoca.nrmmHnmnvmnnom.mwmmm.mw;nrnocm w
"Every person has a story and'a way." .

. .
o "

»
o
PR N

b
.

T: Did. you find wnw Swwm.nruw book is like your book? What?

‘ In this book we read: "Every person is an "
/- What de you think that means? . ﬁ .
It EmMIm that each of us is a spkcial person.. - | . :
Every person who is an "I" stand up. :

. Every person who has a story sit down. .

101 . , _ ,.

°

O
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acquiring information
through listening,. .
reading

T:
SN

internalizing

the learning - .A

-

EVALUATION

Sowxuam with T:
others effectively

&

Every person who has-a way ralsé your hand.

~

zqs let's read the rest of this book.

.!fl.[l B

ﬂmwa aloud ndm second part of About Me, : . .

starting with "If some things about me...”

-

Are any parts of your story like someone else's story?
Are any of your ways like someone ‘else's cmwmw

Do you mrmnm a tradition with someone? .
How can we find out? - o -

Let's share our books.

H<Ham the class into groups of from six to eight
o#uw&nms each. _ : .
ave each group mnnwnmm n#mammw<mm 80 nrmn the
children's books Bmw be passed around’ mmmeM

ﬁoox through each other's books very omnmmﬂuuw.
enw to find ways that are ‘e %ocn ways.

Try to find things in a person's mnon% that are like .your mnoww. :
When you find something in someone's book that is like something
"in your book, show it to the people in your group. . . ;

Tell them why is it like your story or way. . .

Y

c
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demonstrating com- o p
prehension of -concepts, : o :

. organizing idea, and o

.. sensitivities through - - . " o v -
oral statements, class- o S . S ; B
room behavior noswna . : .

- oaﬁmnm

. . - —>mnmﬁ the groups have shared within n:msmmw<mm' .
bring the nmem together meHne ) e -

~

a

T:, zdo mo:ba moamnwunm in wQEmonm mHmm 8 voew like mosmn:HnQ

in his or her own book? *

noavwnwnm and M
Daes anyone else share this tradition?

onﬁnwmnunm

s bl

EXTENDING mxvamznmm - o o o
/'. ) : v

Review the RESS mHHmmnnwvm vﬂmmmsnmnuonm mon mzooczamwm 1 and 3,
and "Ways of Other Children."
For each example, ask the children? , ; o : .
# . "1s.part of your story the same as this child's mnonq& ¥
Do you share ways of HH<Hnm with this child?
Do you share a tradition with this child? .
Who do you think.m Hmwn share a tradition SHnw anm mruwawzn

v

\

Review any materials on on:mn n:wwmnmn s stories mba ways which your class :wm
used nwnocm:ocn zocaﬁm ONE -and then ask questions such &3 nwomm given above.

"Stories of Other Children"

v

[23
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Read to the children Aileen mumrm,

s

:Hﬁm wmm Man Speaks,"

givert in the RESOURCES.

Ask: | R
"Ihat.are some.of ‘the mnonwmm ,and ways the person mwmmwunm 1in this poem mrmnmm
- with others?. ) < , a%
With whom does he share stories and ways? : o o

Can you think of a name for this tradition?"

v

*

Do

: . Y : Lo . . : )
Read to the children "A Song. of Greatness," a Chippewa Indian Song transcribed by
Mary Austin, given in the RESOURCES. , _ °

Y

Ask the questioms-guggested above and also:
"How do you thi

trauition? ) )
- Are you a part om a tradition? . N .
*! How does sharing stories and ways with other vmovwm make you mmmwaz

w
. . -

.

° . , : . r . . \
If your class ‘could vmsmmun mnos more munmnn teaching for empathy and tolerance
AnmnHmw\mnrnun\nmwumwocmv. materials such as the following, ali available mnoB the

Anti-Defamation ﬁmmmcm of B'nai B'rith, could be most helpful: . .

:nmmH|mem: stories for reading to

Little Stories by Gladys wmxmn Bond (short

children, some too old for first graders)

The Rabbit Brothers by Robert: Kraus (cartoon booklet m:x filmstrip)
"Sing a Song of Friendship" (record of orHHmnmn s songs)

" "It Could Be a Wonderful World" Anmoonn of children's songs)

(see RESOURCES.)

N B
4

< .
o v

the person speaking in this poem feels a out vmusm a part of a

«

S

- 00122

»
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RESOURCES

[

POEMS

" @ : “ ' b \_|
. v »
~ ° ~ i R ..\
4 . S 3
. ? . i o,
» _ =
"The Red-Man Speaks ) ‘
-by Aileen Fisher
~ . /W/A
- g S
- r\ ~ «

00123 

: Fisher, Aileen. Skip Around
o . _ the Year. New York: Thomas.
. Y. Crowell, 1965. :
. R o
. Co. ) . ,
P - IP * \l . ?
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. [ . *
o, . . e A Song of Greatness
o (A Chippewa Hnmﬁmn mosmv ) !
‘o ? ? - N
) N © . ) ‘
. : . . . . ’ _ t v Nb 3 a
e . . ‘Ferris, Helen Amm ).
. . ’ , . Favorite Poems 01d and New. -
. . ’ . Garden City, New York: . . Z
. . . " ' 3 Doubleday & Co., Inc., 1957. - -
\. v ’ : )
? . * /iu
.~ ' BOOKS . ) < . |
: "Bond, Gladys Baker. Little Stories (illistrated by Maurice mmnmmwv . T . . .
gnﬁlUmmmanwon League of B'nai B'rith, Homb : o : -
N ><mt,wwwm from: Anti-Defamation League of B' Eﬁ B' n“_,nr uHm H.mun_bmnon Avenue, T,
) New York, st wonw 1p016. RN ’ .
i ’ ¥ .P - e “ “
- ,W =N
. S : N SOf
106 +92h




Kraus, Robert. The Rabbit Brothers (booklet OMOH uuo. also muwsmnnuvv. - .
?ﬁ..ummmamﬂon League of B'nai B'rith. s V

<

EEmeme,, _.. ,'v..‘_‘ .. »

.:Hdm Rabbit Brothers" (also vomemnv

Available from: Anti-Defamation League of w nai B' HHnr 315 Lexington Avenue,

7 New York, New York 10016.

* . RECORDS : o
""Sing a Song of Friendship" | %W
the Story of Human Rights). . e
. Q@
o]

’ : Ceasar, Irving. Songs for Bright Children:
(A collection of Nineteen mosmm that musm

Y

e Playwell Records. .

¢

><wHHmva from: Anti- Ummmsmnuos Hmmmcm 315 Lexington Avenue, New York, New York

.

ﬁoowm Y- . . . .
N v : ’
s } . ° : < . >,
Zaret, Hy and Lou Singer. HHnnHm Songs on- Big Subjects: "It Could be a Wonderful : .
N v World." Motivation Records. . . . e e v

><mHHmva from: anulummmamnuos League, 315 Lexington Avenue, New York, New York

10016. @

™~
.
M)
4
IC
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MODULE ON SACRED SPACE

Encounter 1: Personal SpPac€.............p. 114
 Encounter 2: MoBmm..w...................vf 122
Encounter 3: Making a Home..............p. 130

Encounter 4: Diversity of Homes.........p. 141

- Encounter 5: Moving.......veveenesnnesseps 152
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' CONCEPTUAL FRAMEWORK

A House of Your Own
by Robert A, Raines




>

) . P. mu : o .
. , - 'Raines, Robert > Lord, Could You - -~
. ‘ R v . Make It A Little Better? Waco,
- T v s , Texas: Word Books, Publisher,
h : . : 1972,

2

00178

-

"For religious man, space is not homogeneous; he experiences Hnnmnnﬁvnwonm breaks in it;
some parts of spzce are qualitdtively different from others. 'Dvaw not nigh hither,' says
the.Lord to Moses; 'Put off thy shoes from off thy feet, for the place whereon thou standest
is holy ground' (Exodus 3, 5). There is, then, a sacred space, and hence a strong, signi-
. ficant space; there are onrmn spaces that are not sacred and so are without structure or 2 : .
consistency, amorphous.  Nor:is this all. For religious man, this mvmnHmH nonhomogeneity @
) finds expression in the experience of an oppositioh between space that is sacred - the. - ’
B ‘only-real and real-ly existing space - and mHH other mvmnm. nrm formless muumbmm surrounding -

ie."” Av. Nov» . ) o - S

:

) "Yet this mﬁumnwmﬂnm of profane space still Hnnwcmmm values nrmn to. some extent nmanH the
nonhomogeneity peculiar to the religious experience, of space. ermnm are, for example,
. privileged places, qualitatively different from all others - a man's birthplace, or the
scenes of his first Ho<m. or certain.places in the munmn foreign an% he viegited in wOCnr.

*Al11 ACOnmn»onm are from ZHnomm Eliade. 'The Sacred and the Profane. New York: Harcourt, Brace,
and World, Inc., 1959. . o

a ., . . _ m
- 110 ,

O
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-Even mon the most mnmwaw uounmwumuocm man, all nrmmm vanmm still retain an mNnmvnMoumH
a unique quality; they are the 'holy places' of his private cuu<mnmm. as 1f it were in-
such spots that he had received the revelation of a reality other nrmu that in crunr rm
participates through his ordinary nwww< life."” Av. Nbv

"To mumsﬁwwm< the uonrosbmmumunw of spacé€ as mxvmnumunmn v% nonreligious man, we Bh% turn to
any religion.. We will choose an example that is accessible to, everyone - a church in a modern
city. For a believer, the church shares in a different mvmnm from the street in which it stands.
The door that opens on the interior of the church mnncmwww signifies a solution of continuity.
The threshold nrmn separates the two spaces also indicates the distance between two modes of
vmuum. the profane and the religious. The threshold is the limit, the boundary, the frontier
that distinguishes and opposes two worlds - and at the same time:the paradoxical vanm where
‘those worlds communicate, where passage from the profame to the sacred world becomes possible.
A mwawwmn ritual function falls to the threshold of the human habitation, and it is for this
reason that the threshold is an object of great importance. Numerous rites accompany passing
the domestic threshold - a bow, a prostration, a vuocm touch of the hand, and so on. The
threshold has its guardians - gods &ud spirits who forbid entrance both to human enemies and
to demons and the powers of pestilence." (pp. 24-25)

- n : Ae-¥N

"To settle in a territory is, in the last analysis, equivalent to consecrating it. When
gsettlement is not temporary, as among the nomads, but permanent, as among sedentary peoples,

it implies a vital decision that involves the existence of the entire community. Establishment
in a particular vanm. organizing it, inhabiting it, are acts that presuppose an existential L
choice - the choice of the universe that one is vnmvmnmn to assume by .nnmmnwum Mn. " (p. 34)

«

00129
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The child first asks, "Who am I?', and then he inquires, "Where am I?' The need to make space
Emwuwummcw to attach emotional and cultural significance to it is as central to the child's
developing self-concept as his need to amswer such questions as "In what place?', "Which
way?", and "How far?" are tc uils cognitive development. The study of sacred space adds a
new dimension to the purely geographic study of space in terms of location, direction, and
distance. In the RESS Module on Sacred Space, the child begins té define space in his
environment in terms of how he interacts with it in the l1iving out 6f his story and way. -

o

-

In Encounter l: -Personal Space, the module begins by exploring theé child's own unique experience
of personal space. For the child’ in the ghetto, a personal space might be a cormer of a room or
a niche behind a loose brick in a wall. For the child in a rural setting, it might be a favorite
climbing tree or a moss-covered rock. A personal space might be large enough to ccatain him, or

it might be a small box just largé enough to contain his valued possessions ~ a collection of

shells or rocks, bubble gum wrappers, bottle caps, or whatever. This creation of some kind of
a personal space is a common childhood experience. Because the child has defined it himselr, it
has special meaning for him, T

. - , B o

eﬂm child's own experience of personal space is related to shared or social space in Encounter 2:
Homes. While some homes provide more moocnwnwkmﬁa love than others, any home, defined simply

as ""'the place you live", provides uoBm measure of vmnmoumw orientation and belonging. 1In the
Japanese home the distinction between "sacred" and 'profane" space is ritually defined; the
threshold ceremony or removing the shoes upon entering the home marks the difference between

space outside or inside the house. The sacred as well as the secular function of the traditiomal

Japanese home is evident in the family shrine. It is enough for the child to recognize that, -
unlike the rest of the interior space, the shrine does not serve a function related to secular
activities - it is not a place to eat, or to sleep, or to prepare food, but to worship. Though
we have limited ourselves to the mncaw of interior space in. this encounter, the replication of
a cosmos in the traditional Japanese garden wolild also lend itself well to the study of mmnnmn
space. This intermingling of the secular and the sacred in the Japanese home supports our .
intent at this level to provide experiences in which the child muoocbnmnm ‘the sacred as part of
the profane/secular world. Not until the second level will the terms "secular" and "religious"

be formally Munnoaﬁomn.» ‘

00130
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. LEARNING STRATEGIES

) B A
RESS materials for this module include: a slide-tape presentation (The Water Jar Story),
student activity books (Special Places), and read-along books (About My Special Places).

As an extension of the.concept of personal space, the teacher might wish to have each child
keep his activity beok in his "own special place" at school (his desk, box, or part of a
shelf). These books provide the student with manipulative as well as with pencil and paper
activities. The children are involved in cutting, pasting, folding, and sorting as they
analyze informatidn and make associations. )

The activity book also provides information on the Japanese home to be.derived from study
drawings. Information on the Atoni home is presented in the tape-slide series;, The Water
Jar mnomM..wnovaHHmobm are then made between meaningful space in the Japanese and the

Atoni homes.. Diversity within our own society is explored by discussing a. fold-out drawing -

_of an apartment building in which people from a variety of traditions live Finally, the.

* children sort drawings to discover that sacred/meaningful space can be reconstructed.

£

The delightfully illustrated book, About My Special Places, is to be presented in two

séparate readings. The first part of the book, which relates to personal space, is to be
read with the teacher in Encounter 1: Personal Space. The second part of -the book, which
deals with”shared space (the home), is to ve read during Encounter 4: Diversity of Homes.

v

* It is hoped that the children will have:the opportumity to re-read the book several times

.

during the module.

ROLE OF THE TEACHER B o

In his book, The Sacred and the Profane, Mircea Eliade nnmmmm.nrm manifestations of the
sacred from primitive~to modern times, in terms of space, time, nature and the cosmos, and
life itself. He shows how the total human experience of the religious man compares to that

. of the non-religious and observes that even moderns who proclaim themselves to live in a

completely profane world are still unconsciously nourished by the memory of the sacred,

in camouflaged myths and degenerated rituals, Chapter 1, "Sacred Spac.. and KWWHsm the World
Sacred". provided the conceptual framework for the RESS Module on Sacred Space. While we have
included excepts from Eliade in our iatroduction to this Boa:wmﬂan would be helpful to the .
teacher to read this nrmvnmnanmonm introducing the module to the students. -

-

.

Q
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MODULE ON SACRED SPACE
ENCOUNTER 1: PERSONAL SPACE :

- KNOWLEDGE
ooznmwﬂw“ space, vmnmwdmwunmnwos , . : .

ORGANIZING IDEA: A person in his own special way can make a space his own.

SENSITIVITIES: -feeling.free to make appropriate references to mba‘mnmnmamnnm about ;rum own
L "~ world view, life style, and religious and/or secular traditions

-

mvvnmnwmnwnm the diversity of world views and life styles inm human societies 1 -
()

supporting a person Hs, his beliefs and behavior which mﬂm unique to his secular
.or religious tradition : \

i . .
e

SKILLS: 1listed in the left margin

"

BEHAVIORAL o.wgmn.:<m" The child will be able either to draw a picture of a real or imagined
space which he has defined and personalized or to participate in’

N\ describing his own personal space at school.’

¥ .

MATERIALS NEEDED: RESS read-along books: About My Special Places (one for each child) - o
, - RESS activity books: Special Places (one for each child) _
. crayons
INTROBUCTION

»

_Ppistribute RESS read-alomg books, Ahout My Special Blaces.|-

o
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. Mzmmﬂnwwumunm nwm ‘

learning .

presenting a .
problem by pre-
senting a single
concept series of
pictures

DEVELOPMENT

acquiring information

through listening,
reading

EVALUATION I

]

Here's a book that we're going to read nommnrmnp;
‘Let's read the title., -

By %ocﬂmmwmr\woow at all the pictures in this book.

Epg,wuammou.nzmnruzumnnoHoow.mnnsm uunnanmmﬂ

¢

-

hd »

We're going to read the first part of this book today.
We'll save the last part of the book to read another day.

I'1l read aloud and you follow the pictures and words in your

own book.

’

Wmmm aloud the first part of About My Special Places, nrnoch
"a_special space to be just you?"

N

(3

<

v
. 8

<

Think about a special spac€” you may have had.
It might be real or it might bé make-belfeve. .
" Think about where it was, . . . how big it was.
Think about how you made it or how you found it.
It could be an outside place or an inside place.
_.Think about the things you.kept there.
Maybe you shared the place with someone else,
or maybe it was a place for you alone.

Perhaps you decorated i% or put a sign on it,

. Think about what you did there.

i

|
[
-

>

00133
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A
? - ‘ 4.,.\
. = S B Could you draw a picture of your special place?
. < o -
. ) ?ﬁmnn»¢Cnm to each child a copy of nrm wmmm activity book,
! Special Places... .
: Give general directions for the use of nrm monﬁ<ﬁn% voowm p
- . throughout this MODULE.
demonstrating ve the children read the title and eﬂﬁnm their names on
comprehension the covers. °
of concepts, : Then mwnmn1 each’ child no draw mheﬁoncnm of his special .
organizing idea, . | place on page 1.
and sensitivities T . . " ) .
, . * through creative . |Invite: the children to share their completed drawings. Mw
“actdvity : . R . . ,
- If there are children who do-not wish to nnmﬂ or who feel - N <
that they have no special place of their ‘ovm, have a o
) T L conversation with “them about their special place or places . = .
, . in the classroom, their desk or table, etc. Ask them to. -
v ) describe how the tell their v own wn_desk.

a

’

EXTENDING mxvmm_mznmm

Read to %ocﬂ owmmm poems nmmonwv»um other children's: vaOﬁuw kuomm. such as the four
poems mw<m= in the RESOURCES. :

Some children’'might enjoy amww:w drawings mon a poem or writing a poem about their
own special places.

. ¢ . _

-3
Q
IC .
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ich they find special places for each other, either
within the classroom or outside. ‘ 7 , -
Choose one child to be the "asker" and one to be the "finder."-. -
Read the verses of Walter de la Mare's poem, "Somewhere" given in the RESOURCES. °
Instruct the "finder" to find a good special place for the "asker."
‘Does .thé "asker" agree or disagree that this is a good place? Why? A good space for what?

Lead the children 1in a mmsm in wh

Then read the’ poem again and have the "asker" cmoosm,mrmu=m»wamm: and a different child .

become the "asker."” "Finder” and "asker" will have to talk about what makes a good
vwmnWanHmmn vo::amnﬁmm..ACHmnx.mEmHHﬁmmm. Hmnmmnmﬁm. appropriateness to intended use,
etc.). )

After m.ncBrmw of rounds of this game the children could perhaps generalize that vmovwm
» Share same ideas about what makes a good space and differ on other ideas and that the

purpose for which the space is needed helps determine it. . <4

.

. H
- . 4

wmnmﬂnm could help v&%¢uam a box large msocmﬁ for each ArHHA.no get in. Also provide
. paint, paper, and 'paste for decorating the inside and outside of the box in his own +
. — A

special way. ) .

.Talk with the children abgut their special ammuwnm. nowonm“ pictures for vmnmosmwwnuam .Jl/d

-

théir box space. . .
Allow the children time to enjoy their boxes after completion. | ot -
* With the bottoms and teps cut out, the boxes_ (like collapsable, square tubes) could be - .
stored flat. : . S . . : A L~

o

t - < “ . <

Read to the children Evan's Corner by Elizabeth Starr Hill (see WMmOGWOMmV.
“Says Evan, a small boy in Harlen, "I want a chance to be lonely . . . in my own . Q
way . . . in my own corner." : _ ”

Pral 3 .

-

RIC
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"

- (from) Tree
by Christa.Cervenka

<

-~

by Robert Louis Stevenson

R

119 SR

. .hﬂ&mnosv The Land of Story Books.

-

[=]

o

—
- St. Petersburg Times
4
p. 12 , -
- Ferris, Helen (Ed.). Favorite.
Poems 0ld and New. Garden City,

SPY,
- New York:

wsnw. 1957.
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Poems Old and New. Garden City,

New York: Doubleday and Company,
Inc., 1957. ° _ .
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RESS READ-ALONG BOOK: b&oﬁnvmm.mwmoumw Places by Liz Malbon (first mwwmv

»

I have a place : . L
. a special space . :
. ~. that iz my own. ,

‘It can be big.
- It can be small. - *
But most of all : A e
. it is my own. .
& . . . e ~ < .
: - There I can go . o o . B
. .. - and sit . . ,
o or .think
. or read .
. or play , S
in my own way.
. . 4 And I can be ,
what I want to be.
I can be .
me. .

- : . I have a special way,
you see,

- to make my space ¥ ' B
 just ‘right for me. . . v

- -

And I just may . : - R
. someday, someday, C . a P
" have a Wﬂm=n|=m€ way : « , )
> ) to make a place
- : ) " my own% :

2

A ‘Do you, too, . . .
. - hdve a_ special place
that is your own -
g for you to do . .

’ . whdt you wapt to da - : : . i
: , _a special space - I e
: ; . to be just you? ‘ : - i
L *

o 121 % , ,
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 MODULE ON SACRED SPACE
ENCOUNTER 2: HOMES .

n

KNOWLEDGE iy

CONCEPTS: space, homes

ORGANIZING IDEA: A home is a place for a mmB:Q.,m special way.

o
MY

mmzmm.:<:)‘" wvvnmnwuwusm the diversity of world views and life styles in human mooumnﬁmm

mx:.rw." listed -in the left margin .
wm1><~ow>r OBJECTIVE: Through participation in role play, the child ﬁ:h be able to
demonstrate her comprehension of the use and meaning of’ space
in a Japanese rosm.
3?4mm~>rw zmmdmwu RESS activity books: Special wHwomm. pages 2-4
- Optional: Ewnm Oor rugs -

3

_uwm_u>_.~>._.~oz. " Review script for role play for ease Hs &Hnmonusm this woﬂkuﬁ%.
OVnHosmH Arrange mats or rugs to nmvnmmmsn the Hsnmnuon of a uwvwsmmm
roBm mon the nowm vwmw. o - o .

)

INTRODUCT ION mg‘..~¢ . . o .

ost children will have been introduced to the idea of a home as 'the place you live' .in
their first grade social studies program. The function of the home as a vr%muoww mrmwnmﬁ
with places to eat, sleep, and keep belongings should be reviewed. .
This ENCOUNTER mx—uwonmm the concept of the home as a place where people usually have a
greater measure of freedom to live by their own world view and life style than they might

outside ‘their home. , .

. ) , 122

-
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relating knowledge COT:
or real experience
to the learning

-situation

DEVELOPMENT

acquiring infor- T:
mation through
interpreting

graphic materials

[

woc drew a picture (or talked about) your own mvmouww place.
A family needs a mvmnHwH place of its own too.
A home is a family's special place.

istribute, or have the children take out, their RESS| .
activity books, Special Places.:
irect attention to page 2.

L 4

Which house would this 'family choose for their home? Why?
(Encourage the children to study the details of the tree house
and of the house in terms of the needs of nrm family.)

The bottom picture is the roBm of a family in umvws.

It is just one room.

Some people in Japan have homes like ours. : .
Other Japanese people have homes like this one.

N

“~ o

Pirect attention to page 3.

. .. 2

Let's Hoox at the inside of this umvmbmmm home.

'Find the place where the family eats. (Pause)

The family sits on. cushions to eat around a low table.
"Find the place where the family cooks its food.  (Pause)
Where will .the family sleep at night? ~(Pause) -
_At night they will unroll sleeping mats on the floor.
ccnunm the day the mats are stored away -neatly.

Why are there shoes outside -the door? (Pause)

00141
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+ Japanese people take nrmHH shoes off Ummonm coming into their roBm.x
Do you see anything ‘that you have in your home? - (Pause) -

Direct attention to page 4.|

T: Why no people have pictures and mHosmnm Hn,nrmun homes? (Pause)
This Japanese family keeps flowers mﬁm a vunncnm in a special place
o *  in their home.
The special place is the umvmbmmm family mrnunm.

, o This is where the family. prays. MM ,
. - The shrine is a beautiful place to pray. -y
‘ | 0
EVALUATION - . o
- = A

le va% Hw<w=m in a umvmbmmm home.
demonstrating com— . Hrm mnnunm ‘class may vmnnunuvmnm by dividing into umvmnmmm mmBMH% .
prehension of concepts, . members and guests, with mdny sets. The role plays will be occuring

" organizing idea, and = - simultaneously with the aid of the narrator. The doorways can vm
sensitivity through - designated by a space vmnzmos two desks, nrme Husmm. etc.
role play ‘ . . o °
‘ Action: . . B "
. . The family greets the guests at nrm door.
: . \ All ‘bow politely.
v Guests remove shoes to enter. (Family already rmu shoes orf.) B

Family member closes sliding" doors. .

All sit on floor around low table with legs mowmma under while. mmnwnm.

Family tells guests goodby at the door after dinner. ,

. ] All bow politely, saying "'Sayonara.'
, Guests put shoes on and depart.
~Family kneels briefly before the shrine to pray.
They unroll sleeping mats and lie down on them to sleep..

IC
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applying
generalizations

mXﬂmzcmzm,vamnmmznmm

Read to the children the vonnuos of mn:%w umnovmon s poem, :Ummums for Living," given in

the RESOURCES.

Direct the children to look at the tree house on page 2 of mmnOHmH menmm.mm you read.

Do
Do
Do
Do
In
In

& °

you take %ocn mromm off before you go Hsno %ocn home?
you bow to your parents?

you sleep on the floor?

you sit on- the floor to eat?

your home you do things in your own mmauww way.
a umvmﬁmmm.rbsm. people do things'in their family way.

-

.Read to the children, or have m<mHHmva for the children to read mon nrmBmmH<mm.
Hello, Come In by Ida De Lage, from the Omﬂnmna =<msncnm Book Reading Program
fof Grade 1" (. (see RESOURCES). .
Hello, Come In invites the beginning reader to <men a witch's cave, a rmcsnma house,
a frog vosa a toy shop, a pig sty, and a pony barn and to explore the many aummmnmﬂn
ways of expressing friendship in aummmnmsn homes.

Read zﬁnr the children the mmnnuoam on "Families in Japan,' "Houses in Japan," and
"Schools in Japan" from Families and Social meam. Concepts in Social Science (see

NMmochva.

- Have m<mHHmva for the. children to look at the delightful and gay :orHHanms in -Japan"
section of Children in OHrmn ﬁm:mm Ammm meocwommv - -

O
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o . <Hm€ with nrm children a mHHB about a hwvmnmmm child, for mxmauwm Japanese Boy-=The Story
of Taro from Encyclopedia Britannica Ammm WmmOSSMmV
Japanese Boy--The Story of Tard presents the story of a Japanese child who loses a mﬂ_.mna ,
, gains a treasured vommwmmuos and learns that growing up often means sacrificing one mna
L «  to gain another. The film shows a Japanese home and moroow. nm<mwuhnm the attitudes, . .
T customs, and cnovaBm of a farm family,
Ask the children to tell you ‘what they learned wvocn this hmvmnmmm family's emw mna rosm.

- s

e
-

Teach the children some Japanese songs to sing, for example: . ,

"Chi chi pappa" _ : . : N
"Japanese Rain Song" :

"Springtime Is Coming" - : . o .,

- " ) .

R : (Making Music Your Own, K)
, .(also recorded on :m..w<onunm Songs of Japanese Children' D) Loyl g
"The Moon Is Coming Out" : B S . ¥
(Making Music Your Own, C - : o 1 .
ot "Hato Popo''. . A m

: . : "Shoes Squeak" )
: (Making Music Your Own, Nv ; . . . P
N v . -~ (see RESOURCES.) o : , / .

Have the children listen to and/or m“_bm along Sunr some Japanese songs, m:nr as those .
recorded on Favorite Songs of Japanese Children (see RESOURCES).

Favorite Songs.of Japanese Children is accompanied by two filmstrips which H:,:mnnwnm
each song with h several frames.

-y
.
Q
IC
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. - 3
RESOURCES. .
POEM - | o | : g . |
o /1/ (from) nmm.uml for Living S * .
. , by Ethyl Jacobson ‘ : *
8
. - - ) s , N
. . ‘&6 .

" . Ry

. . ¥

- - -l
' - 0 :

.A | : S

" The Instructor,
= August-September, 1966.
BOOKS ~ . L R . ‘- ,,, ‘
.Umﬁwmm. Ida. \:mﬁ.o. Come In (Venture Book Reading Program for Grade 1) (drawings ‘
by John Mardon). Champaign, Illinois: Garrard Publishing Company,. 1971. -
- . . [

Jaye, Mary Tinnin (Ed.). waunw Music Your Oown (K).. Morrostown, New ummmmv: Y\ m
-~ ’ ) - - C g
Silver Burdett tompany, 1971, . ‘ . S

. . N ..wwu, N.! ¥ - ) o . N o 2




. King, Frederick M., Dorothy Kendall Bracken, and xmnmwnmn A. Sloan. Families
and Social‘Needs; -Concepts in Social Science (1). River Forest, Illinois:
- Laidlaw Brothers, Publishers, 1998, ! : ’ .

»-) .A,
n .

[T

L .

- . R Landeck, wmwnnuom. Elizabeth Crook, Harold C. Younberg, and Otto Luening (Eds.).

. Making Music Your Own (1). Morristown, New Jersey: Silver Burdett-Company, 1971.

- . " \
.

LY -
o

Landeck, Beatrice, Elizabeth onooxﬂammnowm_o. Younberg, and Otto Luening (Eds.).

Making Music Your Own (2). Morristown, New Jersey: Silver Burdett Company, 1971.

Y st

: ) Social Science Staff of the Educational Research Council of America. Children in
Other Lands; Concepts and Inquiry (K). Bostoén: bHH%d and Bacon, uso.. H q

FILM ‘ .
Japanese Boy--The mnon& of Taro 20 minutes , .

Color, No. 2053, Sale 5265, Rental $9.00 __— .
B/W, No. 2054, mem $135, Rental $6.50

Encyclopedia Britannica Educational Corporation
Preview/Rental Libraries, 2494 Teagarden Street, ) ‘
. San Leandro, California, Tel: (415) 483-8220 - oo ) Lt

r
———

or 1822 Pickwick Avenue, Glenview, Illinois 60025, Tel: (312) 729-6710

i

IR
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RECORD '

Favorite Songs of Japanese Children

Bowmar Records, 622 Rodier Avenue, Glendale, California 91201 :
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Lo C ». - . KA.S *
. . N L - N\ o )
) ’ s o N . Zocc_.m, ON SACRED SPACE o o . ) e .
~ ENCOUNTER 3: MAKING-A HOME I \
i ) . L . ) . .
\ KNOWLEDGE E | I A .
, " CONCEPTS : ‘space, rmamm.. constructing Emmanmm.ﬁr space . ,.,. ’ -
- ‘ . ORGANIZING TIDEA: A mmB:..%.... in its own special way owm make ..m living ‘mvmo.m its home. @ ..
,_mmzmm.j<:.<", - appreciating n,rm .au<m~.munn% of asonHa views, and Hum.m styles .Hn human societies . m -
SKILLS: Hu\mnma in the Hmmn‘ anmus. . . ! ~ \ _ L - O L
E wm_,._><~om>_| OBJECTIVE: Hrm or:,& will be able ‘to mros how a Japanese mmBHH% and an >noau. .
: . - family make homes by noavwmnuam activities in which he arranges + "
. objects correctly in an Atoni home and identifies o:mnmonmnumnuom
o , of Atoni and hmvmsmmm rosmm. o .

~ . N i
. o

hal MATERIALS NEEDED: RESS activity books:. mvmoumw meomma.vmmmm 5-7

" RESS slide-tape presentation: ''The Water iJar Story" - i
carousel slide: projector |- a
cassette tape recorder’ - “ i

scissors - " : .
paste - . - ,

PREPARATION: . Set up and test slide projector and tape recorder. . . .
Preview RESS slide-tape presentation, "The Water Jar Story.' o
Read the information about Atoni houses given in the INTRODUCTION.

A v 7ex: Provided by ERIC
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INTRODUCTION | o

~
< - N t * .
o

. B . o

. {The house described in this ENCOUNTER is an Atoni house found in Indonesian Timor,

Access to different spaces in the' Atoni house is limited to mwmmmnmunuumovwma‘ The family uses
the ground floor-as its living space. Strangers are not wmnawnnmnuﬁsmwmm the house. Guests : o . .

are entertained on a porch under the grass roof. outside the door. When the door is closed, : )

. it usually indicates that the family does not wish to recelve visitors or that they are
1 eating. It is considered very rude to disturb.the family at, mealtime. A closed door may : ¢
~ also be a sign of emmity. The upstairs is used to store supplies of corn and rice. Members u : .

of the family other than the parents are forbidden to go upstairs, for it is believed "the K ' e

soul of the rice. and maize will flee" if others go there. ' . : , .

. The water jar ceremony is a home consecration ceremony. In an Atoni village there is no ' L ,

common ceremonial plaza or lodge.” All of the family's celebrations and rituals of birth, :

o marriage, and death take place around the family altar. . -
, 2]
- ] - - . < ) . ‘ L~y
.. istribute, or have the children take out, their RESS] - - . -l
activity books, Special Places. : . , - o o
Direct attention to page 5. . - Q@

h . b , 1
0 f RN . © -

) , o ‘T: Here is a house. .
nmwmnﬁsm oo:HnmmmEHHwHw<mHsnrwm‘vo=mm~n

knowledge or How is it different from a Japanese house? 7 '
, . real experience . . * : L
to the learning . We're going to hear a story about a boy your age who lives I
situation , . in a house like this. ‘ T o : o -
S . . Hé lives in an Atoni family in Indonesian Timor. o )
< ) .. Indonesia is a group of island on the other side of the

"¢ world from us.. - : : -
o . s - Listen to find out what the Atoni peéople do to make a house’
, S : a home. . . o : g

£ . R

X

>
]
.
.
B
“

,
N
.
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DEVELOPMENT .
‘ mmn:wnusm Muwonamnuoa

through listening’
and viewing

e

jmﬂs‘omm the_projector and recorder. . :
irect attention to pages 5 and 6 of the activity béok.

E} v,

resent RESS slide-tape presentation, "The Water Jar Story."

ad the directions with the children. - ‘ - ’
istribute scissorg and paste and °, ST o , '
ITHER allow the .children to work individually T ’
analyzing )R use the questions given in EXTENDING EXPERIENCES . .
information “to-guide,the children in. this exercise. ’ . ~
~ EVALUATION ! - . .

‘ S o - . : o
demonstrating com- ’ . ) < iy
prehension of é&oncepts - - . : .a\ . L —
and -organizing idea irect attention to page 7. O )

" through completion of , ead the directions with the children. PN -
~t worksheet activity 1low time for them to .complete the activity ‘ T B
. ﬁ,, . . I .-L_individually, then, check responses. - 1 ys C
< . comparing and : : ) ; cao T - . .
i . contrasting . : ) . . . L4 )
- u < : B R o S ‘ v
- EXTENDING EXPERIENCES . - ’ i L ' v - -
R 7.cmm the following quegtions to review the content of "'The Water Jar Story" and to guide .
. the cut-and-paste activity. IR . ? i : - -
- .7 "Let's see How the Atoni family uses these things to make a home. _ .
- The Japanese home has a shrine where the family -prays. . : " A// h e,
- Does the Atoni rdam,:w<w,m special plack where the family prays? . » . :
N . Where? (one of the four posts of the héuse, vhere the flat altar - :
o o , . stone is placed) ’ - . L >,
. : L. ° v > . >
- %@ . \ ) o . . )
/ o
; ; . : - EE . S
. \\ ) . - . e _ @) ]
~ I 3 B . f ' i
. -

j
IO
i

E




N

A.zrmnnrwbmeOnrmvanmnnrwnvwwnmu . . ‘ ‘ . .
(flat altar stone, the things of relatives who lived in the past) .
What other things does the Atoni” family an downstairs? What are
. some things %o: see? (fireplace, benches, ladder, water jar).
. How would Hanji's parents get upstairs? .
(by climbing the. ladder) - b
What things would be placed upstairs? i
: (corn and rice, round stone for farming ceremony)
Why did Hanji's mother stop him from going upstairs?
~ (She believed that the spirits of their corn.and rice would

——— " "leave if children went upstairs; it was against their mNBHH% rules.)

—— Is this house an Atoni home yet?

What else is needed? (water jar, mmEHH%v .

What special ceremony do Atoni people have ‘to make their house : o M
a home? (carrying in, placing, and filling the water jar)

Is the house a home now? Why or why not?" . '

o

. . . 1
‘ Ugn@ onnrmn:ww_&omn&mﬂ&mmwnrmnﬁuwanmsrosmumvmsmmmmwsuwwsocumamwm ‘ ram_
__——" this space a home. . . A . S
T Draw d circle on the chalkboard and ask the children how an Atoni family would wmake ()
this space a home. : , _

Sketch in, or have the . nrwwanms ‘sketch in, their responses. ‘ : , i
R : o

i “
- -

v

Using the picture of a Japanese house interior on page 3 of the activity book and the
ooBvanma worksheet of an Atoni house interior on page 5, ask the nruumnmn to tell \
all the ways they can think om that the two are &Hmmmnmsn then wHw\h:m ways the
two are alike. : - -

s

I,

IC-
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Read to the children "A New Year Housewarming" in Hclidays in No-End mMWHo£ by

May hcmncm.Amnm meochva.,oH have a good reader from the upper elementary
grades read this story to your class, to illustrate how some péople in the -
Smokey Mountains make a "house' a "home.™ ‘

Read to the children (or tell from reading) Chapter 4 of The Magnificent House of
Man Alone by Helen Rushmore (see RESOURCES), a well written story, contrasting

in this final chapter a "house" and a "home."

View with the children a film showing persons building their rocmmm. for example,
Building a House or Shelter from Encyclopedia Britannica (see RESOURCES) . :

Building a House gives children the opportunity to see the main stages in building

a house, beginning with the surveyer, and to observe the various skills of the
werkmen. Updated construction methods and building materials can also be seen
as the work progresses. g
. I
Shelter compares.igloos, desert tents, and islend huts to show that hH»an#m
conditions determine the-type of shelter people build. In contrasting a.
ploneer's log cabin with a modern home, "Shelter" illustrates how construction

techniques reflect a history of living conditions. T

After the children respond freely to the information in the-film, direct_ th
in contrasting "houses" and "homes", by asking: o
"What helps determine how a house will be built?" .-
' (climate, materials, technology)

“'What helps determine how a home will be made?”

(a family's way of living, thinking, valuing)
: : |

Pl

e
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14

For Indians of the northwest .coast, placing a noﬁms pole representing the family'
o¢nmuam the lodge is part of making a."house" a "home."

clan name of monHmH,mnocv
A "Totem Pole Song" of the Haida Indians is recorded on North American Indian Songs .
An accompanying mHHanan gives several frames and brief H@Ndnamnuos

(see RESOURCES),
HHHcmnnwnunm the song.

RESOURCES o
BOOKS : ‘ o . | ‘\\
: -
mowuaw%m in No-End Hollow AHHHCmnnmnm& by Vivian ‘Berger).
“Garrard wckumrwnm Company, 1970,

Justus, May.
Champaign, Illinois:

v
3

Rushmore, Helen. The Magnificent House of Man Alone (illustrated by Frank
Vaughn). Champaign, Illinois: Garrard Publishing Company, 1968.

FILMS

2nd Edition, 12 minutes

wcwwaunh.w.mocmm,.
Color, No. 2099, Sale $135, Rental $6.50

-

__.Shelter  2nd Edition, 11 minutes
Color, No. 894, Sale $135, Rental $6,50 . : :

B/W, No. 893, Sale $135, Rental $4.50
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o

m:ownwcvmauw wn»nwununw Educational Corporation .
Preview/Rental Libraries, 2494 Teagarden Street . - o
San Laredo, owHHm0ﬁ=Hw obmuu. Tel: A»Hmv 483-8220 .

[y

or 1822 wunwswnx ><mncm. on:<HHHm. Illinois 60025
Tel: Auwwv 729-6710 o o "

RECORD o | g |
" North American Indian Songs by EENHmH Dawley and wbvanw SOﬁwcmswun Awbowmv
(accompanied by nso mHHannuvmv , ]

Bowmar Records, 622 Rodier Drive, Glendale, California 61201

e
H

REFERENCE h R : ,
Cunninghan, Clark E. "Order in the Atoni House.” . In William A.-Lessa and Evon
Z. Vogt (Eds.), Reader in Comparative Religionm: An Anthropological Approach
Harper and Row, Publishers, 1958, 1965, 1972. - .°

4 . ,Aerun& Edition). New York:
Pp. 116-135. ! ,
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RESS SLIDE-TAPE PRESENTATION:
¢
Video

1. Module on Sacred Space
' Encounter 3: Making a Home

ML The Sann ‘Jar mnon%

3.° mcther giving
Hanji a drink

4, parents outside,
building house

.

5. parents Eo<u5m
-in bench

. -
I
Aruitoxt provided by Eic:

"The Water Jar Story"

Audio

The Sann umn Story e

'Hanji's mother lifted a cool muvvmn of water from the
water jar,
- She gave it to Hanji. . , -
The big water jar had been nvmnm as long as he could .
remember. . v .
:ZOﬁrmn.: said mwsuu. "tell me the story of the water jar." .
Mother Hm:mrmm
She had .told Hanji the water uwn s story many times;
~ but” ‘she began again. : .
"Before you were born, your father and I built this house.
We built its Hocb& stHm and its grass.roof and its OOOH .
porch. :
We would live Hs the big room on the ground floor.
We would keep our corn and rice upstairs. .
Our friends would visit with us outside on the porch.
We moved in our furniture:
one small bench for fixing food,
a largerone to sleep on,
and the largest one to sit on .
and to hold our tools and other dmhosmﬂnmm. -

00155
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o

Video ; "~ Audio
6. muther beside - 6. We made a fireplace downstairs. .
© fireplace . We would need the fire to mern the dark inside’
- a v and to cook our food." .
Hanji said, "I like to lie on the floor near the fire i
when I go to sleep at night. 3o} '
It keeps me warm." \n -
_ ed
7. parents at altar . 7. "Four big posts hold up our roof." mwwn Mother. o
post . : “One post is special. - o

On it we hung things that belonged to our relatives .
who 1lived in the past. , .
- : _We placed our flat altar stone there." i
’ . "This is where we pray, isn't it, Mother?" asked Hanji.
:&mm.. she answered, "and it is where we hold our celebrationms
when soméone in our family is wonu when nwm% mmn -married,
or when they-die."”

8." upstairs - 8. =>bm when we have our celebration for the growing of rice and
, , - . corn too, " added Hanji.
"Yes," said mother.
"We keep a mvmnwmw stone for the rice and corn celebration
) upstairs.” ™
) . "Mother," sail Hanji, "I want to see the stone upstairs.
I want to see it now:."

9. Hanji starting ) 9. mmbuw ran to nrm Hwnnmn.
up ladder . ) His mother jumped up and ran after him.
: : "No, no, Hanji!" she shouted. "Children must not go upstairs."
She caught him just as he was starting up the ladder.

o

Aruitoxt provided by Eic:




Video

10. mother and Hanji
looking“at hole

'11. mother and mmsuw;
at ladder”

- . .

-

12. parents filling -
water jar R

13. pakents inside
K furnished home = -

o 14. Hanji beside
water jar

Audio , -
~ 10. "Father and I may go upstairs. _ ,
But if children go upstairs, the spirits of our
corn and rice will leave.
Hdmn our moom edcwn not be good to eat.'

11. Soon it will be time for our farming celebration.
Father will bring the stone down mon the celebration.
and then you will see Hn.: :

"A11 right, mother. I won't go upstairs.
‘I'11 listen to the rest of the story," said Hanji.

12. Mother continued, "Aftér all of our things were inside,
the house was Hmmm% for the water jar omwmvnwnuon.
We carried in the big empty jar.
“"We were very careful to put it in the right place by
the fire. . .
Then we began to fill it. o -
We filled it to the top. ,

13. We looked at the full water jar. :
‘We, looked at our ancestors' things on the post by the altar.
We looked at the fireplace. : ~
Everything was as it should be.
20€ the new house was an Atoni roamiz - )

14, mﬁuuu mnoom cv beside the water jar.

"Look, Mother.,," he said. "I used to be mEmHHmn than nrm
water jar.

Now I am just as anH as it is."

Mother said, "Someday you will be taller than the water jar.

Someday you will have your own family. o

Then you will fill another water jar .. ~
to make your own Atoni home." ,

00157
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MODULE ON' SACRET “PACE | B

>

ENCOUNTER 4: DIVERSITY OF HOMES

4

- -KNOWLEDSE
. CONCEPTS: space, roBmm.. uwﬁwnmunq ~ ) .

~

ORGANIZING IDFA: A home is a place for a family's special way.
. . ) \u L ..v W } .
mmzmm.:<~_.:mm" appreciating the diversity om. Nonwa{HmSm and" 1life styles in human | -

societies ~

) feeling free to make mvonovnHan.nmmmnms,omm to and statements about her
own world view,.life style, and religious and/or secular traditions

v

SKILLS: listed in the’left margin ‘ >, . o)
wmI><~‘o_~>P OBJECTIVES: Given examples of living spaces, nrm. child will be able to ﬁ
, . identify those .which are homes and to appreciate the diversity o
. ’ of world views, life styles, and traditions in homes in our O
) . socliety. , : . ) : :
The child will cmbﬂb to make.drawings of rmm.osn home and family. -
MATERIALS NEEDED: RESS activity books, Special Places, ,vwmmm 8-11 | .
. * RESS read-along books: About My-Special Places (one.for each child) . :
- crayons . . ; : : ] .
: o - . o ) °
. ) \ ‘ , . ) q
/ 2
. | X
141 . T )
’ i Gm
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INTRODUCTION

relating knowledge
or real experience
to the learning
situation

P

- - ‘

DEVELOPMENT

|

All Atoni families live in the same kind of house. ,
Do we.all live in the same kind of house?

HrwnwwwocnnrmsmnwawmmmnmnnWHnamomroammvmovwmrmcm.
in our country. - o

How many kinds can you name?

(Encourage the class to name a variety of house types.)

5

istribute, or have the children take ouf, their|
.| activity books, Special Places. ' o
Direct attention to page 8.

AN

00160
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~

acquiring information
through interpreting
graphic materials

&

T: What kind- of house is this?

How many families do you think live here? What helped you mcmmmw

Each apartment ‘is a &ﬁmmmnmsn family's home.
Let's find out what each family is doing in its home.

N

Use the mowwwswnm vnonm&cnm for each apartment.]

T: Find the windows 8Mnr i
Look behind the windows to find the mmBHH% sro lives inside.

What is the mmauww doing?

s e

Fhen the children discover that one apartment is empty; ask:]

‘T: Is this apartment a home? srwwxzr< not? . .
. N , :

en all the mwBHHHmm in mHH nrm apartments rm<m been. mumncmmmJ
continue: - v : . A

T

T: A home is a family's special place.

Do you remember the book we,read about special- E,mnm@V
We ucmn read the first part of the book.

Let's read the rest of it now. .

It Hm about special places for mmBHHHmm - roBmm.

- S

©

©

v
find

Aruitoxt provided by Eric
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acquiring information
through listening,
reading

EVALUATION

o
.

demonstrating com~
prehension of concepts,
organizing idea, and

- sensitivities through

creative activity

;UumnnHGCnm RESS read-along books, About My Special Places.

A
T: chu to the page that has a vwnncum\om a family on Hn.

Your page should read, "My family has."
" Follow the words and vHOncnmm in your voow as I read it aloud.

. JRead aloud About M IM.mvmouwH Places, mnwnnunm from
N Family has.” _

/

T: Does your family have a special place Mrmn is your roamw
-We saw a picture om the outside of an apartment house and a
picture of the familfes in their homes inside. "
You can draw a picture of the outside of your own family's
home and another picture of what your family does inside it.

\

?

A
.

- : R : Vel
istribute, or have "the nrwwmnmm/nmxm o:n.-nrmHH activity
books, Special Places. -
irect attention to pages 10-11. ,,
ITHER give directions for filling in the blanks and
drawing n?m two vHOncnmm and have the children begin
work waammuwnmww.,

R, for children =mmmusw more. muannwos wmx nwm following]
pcmmnuonm.

00162
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_(OR) .
- , . T: Think first om the outside of your home.

Where will the door be in your picture?
How many windows can you see on the front of worn :ocmm.V
. Where will you draw the windows?

internalizing - You can draw the outside on-page 10, labeled :me B .Home. "

"the learning " Write your family's name, your last name, in the blank.
, Think about the people who will be imside your home.
. Which room do they usually like to be in together?
! v : A Think about the things they like to do together there. .
: You can draw the inside of your home with your family in it
on page 11, labeled ."The mmBHH% at Home."
Write your family's name in the--blank. -

3,

[

" CONTINUE: S o

&
o

Invite the children to share their mnmsﬂummvsunr mmml other.
One child could knock on another child's door and be invite
to "comé in" td see his family on the inside.

working with others
effectively : _

- - -

EXTENDING EXPERIENCES . ,

»

A To help the children think of the diversity of house types in odur society, read no them
-~ Joan Dye's poem :ﬁu<wnm mvmnmmz Ammm meOGNOMmV o -

-t
° -

- v

4

. . - ,
=

Read to the nrﬁwmnms Helen Wing's vomB. "Other nrwwmnms:,Ammm RESOURCES), illustrating
the variety of houses around the SOHHQ and also touching on similarities mBosm children

in them.

-

»

R

<

‘\)

Aruitoxt provided by Eic:

E




-

&
a
x

" ) Y - . .

. . ”

. B a - . .

Read to the nrHHanms ;DLH House" v% Uononr% wnosu H:osvmos Ammm RESOURCES).

vbmx the children:
"Is your house different nnoB this house in some ways? How? A L
Is your house*like this house in any ways? How?" _ - .

o .

- - . ° . 3 -

- . ' - . . - , - -.4.ﬁ .

fead to the children :m<m=H5m m%Bb from moﬁm In nrm Meadow by Elizabeth zmmow
Roberts (see RESOURCES). m

>mw wrm children if nrmw ‘know msw other vnm%mnm for rocmmm or roBmm.

“ . /

- B - \
- . SR Y
[ o . «

Read to the children "The Hogan" from Little Herder in Autimmn and "The Hogan" ™ _
from Little Herder in Spring (see RESOURCES).: , .

‘w Perhaps the nmwwm‘mwmﬂm like to write a poem about his home.

K
- . .

N - .
- f M

a . . .

. . o RS

wmma to the children. ﬁwnnwm ‘Boy Who Lives Up High by John and Lucy Hawk{nson (see
RESOURCES), the story of a small boy living in a high apartment who &Hmoo<mnm a
&Mmmmnmsn world when he goes ddwn in the elevator. : .

N

A}

.Read to ‘the children The Ja - Man by Mary Hays Weik (see RESOURCES) in which nwuvvwm&
Zeke, who lives of the mwmnr mHoon of a Harlem rocmm. loves the B:mun made by a jazz

v

man across the courtyard. : . . .

° ~
o

B

Read to the nrHHanms mHmm Jane Werner's Houses (see meocwnmmv. HHHCmnnmnusm everyone's -
need mon a heuse and the variety of house types+—

146 . ’ . s -
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RESOURCES
POEMS
Living Spaces . { .
by Joan Dye |
y y P )
| In a big apartment house , Other houses, .side by side,- - -
There is a separate door - Have many different faces,
For each apartment family - They stand together, wall to wall,
' .On each apartment floor. A row of living spaces.
On streets with trees and : Houseboats tie up at a whatf
- v flowers and grass e - And there they gently rock
e Homes may be o0ld or new, Until it's time to sail away
: While some hold just one mmBHHv.. . .H.o another dock.
, Others can hold two. . ; v
| S v
In the country rocmmm . Mobile homes can travel too <&
Are few and far between, But never on the sea, . . u
- There's lots of space to play in, For homes on wheels need roads , m
The air is fresh and clean. ﬁ,,c move ‘a family speedily.. -
3
A
147 o : o BN
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Other Children
by Helen Wing

——_

pp. 206-207
Hubbard, Alice (Ed.).
The Golden Flute

i




Our House
by Dorothy Brown Thompson

¢

) , <
- . . Instructor , . ol
- . _August-September, 1966 . o}
4 . [ U
Evening Hymn
from Song In the Meadow .
hv Elizabeth Madox Roberts :
ﬂv
\\\ - ¢
s . . p. 13
- SRA, level 1
"Resource Book N
_LJ
&l

149
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BOOKS
< : ’
Little Herder Series. (illustrated by Hoke Denetsosie).

Clark, Ann.
Division of Education, Bureau of Indian Affairs, U.S. Department of Interior.

Available from: Publications Service, Haskell Hnmnmenm. hmﬂﬂmnnw.
50 cents each for four parts. T

- 2

Kansas mmODb.

<

Hawkinson, John and Lucy. Little Boy Who Lives Up High. Whitman, 1967.

©
. -

Weil, Mar Hays., The Jazz Man (illustrated by Ann Grifalconi). Atheneum, 1966«

2

B o

Houses.

Werner, Elsa Jane. Golden Press, Inc., 1955.

. 150
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RESS READ-ALONG BOOK: About My Special :Places by Liz Malbon (second part)

s

My family has a special space,
a place’
that is our home.

It can be big.

It can be small,

- But most of all

- it is our home.

Here we can come
and eat
or sleep
or work

or play .

in our own way,

: or celebrate
our special days.
And we can be

our family!.

We have a special ‘way

~ you see,
> to make our space
’ a home

just right for our family.

- And if some day
we move away,
we'll have a way
to make a new place
our home.

Does your family too
have a special place
that .is your home -
where your family may
live its own way -

a special space

for everyday?

-~

L

O

L
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MODULE ON SACRED SPACE . . . . ¢
s ~ ENCOUNTER 5 movin® .
© ’ ., ‘ .\“:
KNOWLEDGE : b . e
OOZOMWHmH : space, homes, moving, remembering . X . ¢ !

ORGANIZING IDEA: Families can make = new, home when they move. :
: A person can remember his old home. ’
mmzm.:.H<:.~mm" feeling free to make appropriate references to and statements about his own
: world view, life style, and religious and/or secular traditions

living .ovmmww., vw the commitments which his toﬁh view and life mn%Hm entail &

~ , o

SKILLS: 1listed in the left margin \ . . . ] o, ~1/.— .
Q
o

BEHAVIORAL OBJECTIVE: Given pictures omnowumnnm relating to a fictional child, the child -
v . * will be able to categorize them into two groups: things which"
the child could move to her new home and things which’ mrm.nocaa

remember.
MATERIALS NEEDED: RESS activity books: Special wwmnmm.. pages 12-15 . o,

P

scissors .
stapler or tape T

IC
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. INTRODYCT 10N

i relating knowledge
or real experience

: to the learning
situation

DEVELOPMENT .

acquiring information
through interpreting
graphic materials

<

comparing and.
contrasting

“ -

You drew a picture of your home. . -
Have you ever lived in a different home?

Think about the things you moved with you to your new ‘home.
Did you have to leavd anything behind? o 7

v\ 7 , .

Pistribute, or have the children take out, their

Have the children read the UHOncnmm in the Hmmn‘;

activity books, Special Places.
Direct attention to page 12.

column, from top to bottom.

How are the three pictures aummmnm:no . -
How has the child changed? . ‘ ,

Why are the houses different?
What story do the pictures tell?
(The. child moved with her family as she grew up.) ,
Do you see anything the girl took with her to a new home? .

00171

Direct attention to the right column of pictures
on page 12. 4
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acquiring information ~ T:
through interpreting

graphic materials

analyzing
information,

>

T:

T

-~

zrwnMmrwﬂvmsunmHbmmnrvunncnmw
Who is in each picture? )
These pictures tell a story. A

How would you put the pictures in order?

Direct the children to number their pictures
in the order to tell a story.

~
What story do the pictures tell?

(The child celebrated Easter each year wm.mrm.mnms up.)

Look at the pictures of the fiouses and the vwoncmmm of

‘the family. : . .
Can you match the family with the houses? o,

2

;o
.

irect the children to draw a line from
each family pfcture to the "matching"
house picture (parallel pictures of
child at same age).- ” ‘

The little girl in these vunnnnmm is named Bonnie.

Bonnie is your age.
Bonnie likes to play with her friends and her dog.

Let's look at some thi
lives now.

3

She goes to school just as you do.

ngs that tell about where Bonnie

3

O
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EVALUATION

-y

‘analyzing
information

T:

irect attention tefpage 13.

Read the pictures with the children.

Bonnie's family is going to move again.

Direct attention to page 14.

What is thisg? w ‘

Find the pictures of things that Bonnie's mmBHH% will move with
them to their new home. -

Do you see some pictures of things that Bonnie and her family

will :on be able to take with them when they move?

‘Why can't they take those things with nrmaw

Bonnie will rememler the things she can't take with her.

[Direct attention to page 15.)
N ~X

Here is a picture of Bonnie remembering the things that she

cannot take with her to new new home. :

%

-00173
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. o

. Distribute scissors.

’ . , : . 'IDirect the children to cut pages 13, 14, an

v 15 from their activity books. -

‘ Page 14 and page 15 are to be folded in half .

‘ : . "| on the black line, then|fastened with tape

or staples at the bottom and the right.

The pictures on page 13 are to be cut apart
, - . on the heavy, ‘black lines.

: |When the o:uw&nmﬁ.rw<m.vnmvmnma their

v . envelopes and pictures continue with these

. directions: .

Put the pictures of things Bonnie and her family will
move to their new home in the moving van. o

Put the pictures of things Bonnie will remember, but
cannot take with her, in the envelope that shows Bonnie

4....@..

demonstrating ‘ T
comprehension of .
. concepts and or-
‘ M sganizing idea
through manipula-" -~ C remembering.
tive activity . 8 ]

EXTENDING EXPERIENCES

‘Read té the children The Rooftop Mystery by Joan if. Lexay (see RESOURCES), a mystery
" which young children solve set in a moving day context.
Ask the children: , S
"How .does everyone help on moving day?
. What are things that would be easily forgotten?
What things are special things that each family member moves himself or is’
quite careful to see that are moved safely?
What are things friends .can do to help on moving: day?"

Q
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Have the children wumnmﬁ to a song about nmamscmnuam an old home, "Cuatro Milpas"
(Four Cornfields), recorded on Childreni's Son ngs of Mexico (see RESOURCES).
The chorus of :ocmnno Milpas" contains this line: :>HH nrm days of my life will

the dreams of my house be a part of me.wherever I go."

» .

Playing the song, reading the words, then va%Hsm the song again, would vnov&cw% be

the most useful strategy.

Perhaps the children, individually or as a group, could ccmpose a song: mvocn moving

or about nmamsvmnusm an ow& home.

RESOURCES - -
POEM .

We're Moving : |
- by Joann Dye :
\J;
We're all boxed up in vmowmmmm
In cartons and crates
The furniture and dishes
. My books and roller skates. s
12

We're moving to a new town

To a house on a strange new street

! Where I shall go to a new school

And find new friends to meét.

And what adventures ly in store
: In a place I've’'never been before!
Like modern pioneers we'll be
Exploring our new community.

- “

-

O

—
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, . ) A Y _
“ Trema . Jg
'.
N . o, ' . el -
. . v * Our old home and our old friends ) )
. v - - We must leave behind %
" .o . But happy memories of them- - T .
Will linger in my mind. ’ : .
' A new boy is coming to live here )
- To play in my climbing tree. .
He's nice and I know you'll 1ike him - —_— . .
: - " ‘ Still he won't be the same as me. I :
. T . ) p. 85 N
wcn.OH&MHQSSm and new towns : ~ Joan G. Dye. £o:mmﬂmaH You,
. '~ ... . Are bundled together too -  teacher's guide, Georgia
_ v : " With zibbons of _speedy. highway Educational Television, -
- o So that I' 1 still visit you.™ .~ ___ _Georgia Dept. of Education, 1969
! ! : R - g
. BOOK o :

"Lexau,-John M. The Rooftop Mystery A>b I Can Read zwmnmﬂ%v AUHnncnmm G%
Syd Hoff). New York: Harper and Row wCGHHmrmnm. Homm

. @b
\ S w .
RECORD | o S ) m,
. . orwﬁmnmn.m Songs of Mexico (4005) ‘ ; . “a v -
,Awnnoavwnwm& by two filmstrips) - . ) ) - -
v Bowmar Records, Inc. A :s!!.m\ T . < L
622 Rodier Drive, . T “ . T i v R

-Glendale, California 9

\
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i
I
'

A
\

— | 1 S 18 - | o -
- o R 00476 - -

Aruitoxt provided by Eic:

_E .




<

Encounter 1:

Encounter 2:

J// Encounter 3:

i K
. ., -Encounter §:.
Encounter 5:
. .. -

. MODULE ON SACRED TIME

Birthdays... eoeeeunnnn.
. ]

Perahera........tv.e.....

wwmmo<mw....,........a..

Tradition............5..

UH¢mHmHn%.om Traditions.
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CONCEPTUAL FRAMEWORK . - .

Time  , . - :
binds not o -
nor space

the moment
‘or experience
of that
which is . , :
eternal .

which has been

before .-

for men

have written of

it -

and T .

've read "

and can imagine
‘what's

eternal

for it's .

now

and then

and here

and there -
all universally

unique.
Elizabeth Struthers Malbon

(October, 1966) -

H
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S

H
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"For religious man time too, Aike space, is neither homogeneous nor continuous. On the one
hand there are the intervals of a sacred time, the time of festivals; on- the other there 1is
profane time, ordinary'temporal durationm, in which acts without religious meaning have their
setting. Between these two kinds of time there is, of course, solution of continuity; but
by means of rites religious man can pass without danger from ordinary temporal duration to
-sacred time. S o . , .

P : : : :

Une essential aHmmMHmﬁﬂm between these two qualities of time strikes us immediately: by
its very nature sacred :time is reversible in the sense that, properly specking, it is @
primordial mythical time made present.,  Every religious festival, any liturgical time, L .
represent the reactualization of a sacred event that took place in a mythical past, 'in o . ’ -
the beginning.' Religious participation in a festival implies emerging from ordinary .

temporal duration and reintegration of the mythical time reactualized by the festivai

itself. Hence sacred time is indefinitely repeatable.”" (pp. 68-69) . o

~

o

"The religious festival is the reactualization of a primordial event, of a sacred history in ,
which the actors are the gods or semidivine beings. But sacred history is recounted in the -
~myths. Hence the participants in the festival become contemporaries of the gods and the

~

semidivine beings. They live in the primcrdial time that is sanctified by the presence and -~ u
activity of the gods. The sacred calencer petiodically regenerates time, because it makes ;

it coincide with the time of origin, the strong, pure time. The religious experience of the

festival - that is, vmnnwmwwmnwos in the sacred - enables man periodically to live <:u the

presence of the gods." p. 105 s ‘ v )

*These two quotations are from Mircea Eliade. The Sacred and The Profane. New York:

Harcourt, Brace snd World, Inc., 1959. ‘ ¢ .
. . - :
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The young child is ¢ . rned with onwmsnﬁsm UHBmmHm in time as well as in mvmnm. H:m.
concept of recurring time is a frequent theme in children's literature.’ The émall child—— "~

I T

never tires of stories which deal with the rotation of-darkness and light or with the

mwnwm of the seasons. The mmHHM\MHhawﬂ%\\wHHm seeks to recover time -which is special

' for him in some way. He want& to know if certain events will happen again - if new life

will spring from ‘rozen earth. if morning will folow mmnwsmmm. if he himgelf will

awaken af §leep, if Halloween, mmmnmn. or a birthday will come again. Always ther2 is

\\wm Tance in the repetition of the mmmmosm. of day and night, and of “the rowwmm%m (holy amwmv
\\\\\\\\\ The Module on Sacred HHBm provides encounters in which the child is introduced to celebration

as the HmmnnKkHHNmnHos of a sacred time within a particular tradition.  The module begins

with one of fhemost-meaningful celebrations in a child's experience - his own birthday. ‘ ) £
‘ The child is led to relate an initial event (birth) to the commemoration of that event:on .
his birthday every vear. While each successive birthday celebration is an event-in itself ,
ﬂ (becoming five or me or seven), it would not be celebrated if this initial event had not
occurred. ) . : ,
‘In Encounter 2 on the Budll:ist celebration of wmnmrmnm. the association between a celebration
and its story, or originating event, is reinforced in a content sample from another cuiture.
The story of how a relic of Buddha was brought to the island of Ceylon from India explains
the meaning cf the yearly Festival of the Tooth in Kandy. The celebration is relatéd to a
vmnnwnCHmn tradition (Buddhist). ‘The child discovers related elements from the mnonw of
4 , Buddha's tooth in the Festival of -the Tooth celebration. The feelings of the true Buddhist
adherent at the Tooth mmmnu<mw are compared with-those of a participant observer.

oz

The Hsnmnnmwmnﬁosmrwv of mnonw. Smw. and celebration are further developed in msnmcbnmn 3
on the Passover celebration. To encourage the child to inquire about the meaning and.
importance of the traditional celebrations of people in our society, the Passover celebration -
4s presented at first without mhvwmbmnﬁon of its story or criginating event. [The child is
then led to infer that the celebration must have some special meaning, within the Jewish
S tradition. After hearing the Passover story, he makes associations vmnsmms related elements.
" in the story and the celebration. The understanding nrmn a vmnnwncwmn nnmmHnHon shares the
same story, way, and celebrations is reinforced. @

IC

7
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In Encounters 4 and 5 the child identifies the celebrations of his own tradition and recounts 4
the originating events of those celebrations. ,He is-guided to appreciate the diversity of '
secular and religious traditions in our society. He discovers that at least one national )

holiday (Thattksgiving) has both HmHHmHocm and secular elements: «

LEARNING STRATEGIES
. k24

mem materials for this Module include: student activity books (Special Times) and=an audio ’ > Y
mmmmmnnm ("The Story of Buddha's Tooth", "The Buddhist Perahera Celebration", "The umswmr .
Pyssbver nmwmvnmnwos :Hdmvmnonw of Hebrew Freedom"). - . K

/ o : ' . B
Hrm/me mnnmnmmﬁmm in ner Module are- picture sorting m:a ﬂowm play.. By sorting pictares
the thildren are led to make associations among vaanCHmH traditions and their stories and
nmwmvamnwosm.. The activity book provides sorting pictures for Encounter 1 through 3. Pretests . ;
of the materials indicated that young children usually need to have the category established
before ‘they are able to mowwoﬁ through with a sorting activity. For this reason-folders labeled
"Story" and "Celebration" are also provided in the activity book. The sorting activities in the

l . B -

first three encounters are done individually. To internalize the learning, the children ,par- - )

ticipate in role plays of the Perahera and Passover stories and celebrations. The Tooth : i

Festival seems to lend itself surprisingly well to role play by snaggle-toothed first graders. o, @

In one pretest situation a real tooth for theyTooth Festival role play was vmo<wama by a 41..

youngster who had just lost it the night before. _ 3 MW
s

The monnwnm smnmnwmwm for Encounters 4 and 5 are amnﬁ<ma from pupil drawings about mnonwmm

and celebrations in their secular and/or HmHHmHOCm traditions., These sorting activities are’ -
to be done in large groups sc inat the children can discover the ‘diversity of traditions within .
their cwn class. The Extending Activities for the last two encounters provide many opportunities
for students to Hamsnwmw and mrmdm the stories and celebra*ions of their own traditions swnr nrmMH

f Hmnnm at school.
/ o . . : Y

163
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"ROLE -OF TEACHER _ , .o
S " . ) " ' - T .
Chapter 2, "Sacred Time and Myths" in Mircea Eliade's The’Sacred and the Profane provided
the conceptual framework for the RESS Module on Sacred Time. It would be helpful to the
. teacher to read Chapter 2 before introducing the Module to the students. ot

-

164
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. MODULE GN SACRED TIME | .
e o ENCOUNTER 1: BIRTHDAY .
v
-] N - ?
* KNOWLEDGE - ) - - | o |
CONCEPTS: - story, celébration | - T S
ORGANIZING IDEA: Every celebration has a story. o ‘ o .
o S v o] ) S
" mmzquw/\ﬁﬁwmmﬂzmmmwwsm free to make appropriate references to and statements about his oﬂﬂ,SonHa‘W
view, life style, and religious and/or secular traditions ’
supporting a person in his beliefs and behavior which are
’ unique to his secular or religious tradition MW
SKILLS: listed in the left margin " T . mu
. . | S

The child will be able to make statements which, in the
teacher's judgment, indicate-his ability to make cor .ect
associations between a given event and its celebratlon.

BEHAVIORAL OBJECTIVES:

: B Given a set of six picture cards (RESS materials), the child -
’ : . will be able to group pictures of the story of a child's birth
. and pictures of a birthday celebration.

-

) MATERIALS NEEDED: RESS activity books: mwmnwmw_. Times (one mmn each child)"

scissors .
stapler ‘or tape

=

i
3
iz
}
:

E\.




INTRODUCTION

relating knowledge
or real experience to
the learning situation

. . &

comparing and
contrasting

o

cm<m_.o_u3m_,;. |

wapcunusm Hsmwﬂamwuos o

nrnocmr listening:

T:

acquiring information
through interpreting
graphic materials

-

(

istribute to each nuwwa.w copy -of the _RESS activity book,

Special Times.
1u<m general &wnmonwonm for the use of the activity vooxm

throughout this MODULE. -
Have the children read the title and write their names on |

the covers. N .
Then direct attention to pages 1 and 2. : - ;
[Read noNMnrmn the nwnHmm of both M\MWm. "

- . S e

How are these two pictures different? ; ~

.

‘How are they alike? , o

The birthday celebration is held on the date of the boy's birth.
The peopile are celebrating because he is six %mmﬂm.owa now.
People remember the story of his birth six yearslago.

Pirect attention to page 3.]

Look for vuoa:&Mm that tell the story of the boy's birth.
Look for pictures that -tell about his birthday celebration.

.

.

r

) s
Lo &

O
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EVALUATION .

X o . [pistribute scissors.’

T Direct the children to cut pages 3, 4,
5 from their activity books.
Page 4 and page 5 are to be folded in rmHm
: . on the black line, then fastened with tape
) or staples at the bottom and the left.
The picturés on page 3 are to be nCn apart
_ on the heavy, black lines. .
. When the children have prepared their. -

‘envelopes and pictures continue with these T

directions: )

and

Put the story pictures in the mnonw envelope.

analyzing information T:

Put the anmcnmnHos plctures-in the Celebration m=<mHovm.
demonstrating compre- . , ;
hensipn of concepts and . ) : .

organizing idea through -
manipulative activity <

- .
.

EXTENDING -EXPERIENCES
Encourage the nrHHanml,wo use their picture cards in a variety of ways.

The children may color the pictures. , ; ]
Invite the children to tell about the story of a baby's birth and nrm

- birthday celebration by using their picture cards.
Ask the children to look at all six picture cards and see if they-can find a

different way to group any of them. (For mxvaHm-. presents for the new baby"
and "presents for the cunnramw child" might be grouped together.)

.
.
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"Read to the children Aon have an older child read to nrmav irom Birthdays, v%
Lillie Patterson, a Holiday Book in the Garrard series (see meOGNOva HsmOHamnHos
on cunnram% and name day customs around the world is given. .

Y ) T
L}

Read to the children "A Big Day at Kettle Creek School" in :owuammm ﬁu No-End by

May Justus (see RESOURCES). v
Before the reading, ask the children:

"Do you know‘'of anyone or anything that has a birthday celebration vmmuamm
a person?
(institutions, organizations, ounwmm. mnmnmm ﬁmnhosm. etc. )

Here is a story about a birthday celebration mon a school. -

Listen carefully. See if‘*you discover any ways that this vunnram%
party for a school is like a vwnnram% party mon a person.'

L

-

Read to the children Aileen Fisher's poem, wunnvam% (see meochva
Perhaps on the first reading you could not read the title or the word :vunnram%
in the next to the:last line and Hmn the children guess the day.
Ask the childrent:: .
"Do you know ‘what 'ring-a-bell-and-run day' is?
Tell me what you know about the other celebrations in the poem. Sunday? Labor Day?
Christmas?" : '

o o . .
. . .

Read to the children Rose Fyleman's poem, "The Birthday Child" AmmmIWWmochva.

Ask the children: .
"Did you ever have a day like that? When?
Can-you think of anything:else that is different about a vunnramww
Is everyone a cunnﬁ&m% Umnmos sometime?"

s,

O
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RESOURCES
POEMS

&

The Birthday Child
by Rose Fyleman

&3

-

Q
~

Fisher, Aileen.
Skip Around the Year. New York:

Thomas Y. Crowell, 1965.

Ferris, Helen (Ed.).
Favorite Poems 01d and New.
Garden City, New York: Doubleday

and Company, Inc., 1957.

-

-

“
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BOOKS . . . . _
, . g i A .
Patterson, Lillie. Birthdays (A Holiday Book). Champaign, Illinois:
Garrard Publishing Company, 1965. : , . ‘ N
. P ‘ . ..
S " . . , - . :
. . : ~ ; v . .
Justus, May. Holidays in No-Fnd Hollow (illustrated by Vivian Berger). :
Champaign, Illinois: Garrard Publishing Company, 1970.
i . V D
9 &
. ' . - -
. . <
- .- O
. B ) T : . ’
r N ) . . £ ) )
‘ v/' ’
o .. ' \
. . [ ‘. )
] ' >
r m ‘\— .
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™~ . mopulE ON SACRED SPACE L
ENCOUNTERS2: PERAHERA - C

— , | . | ,q, -
KNOWLEDGE = o B . ,

CONCEPTS: story, omwmwnmﬁuos., ,w . - :.. R

owo>zHNHzn,Hum>" mﬁmn% celebration has a story. - w PR . ‘ mv
SENSITIVITY:

appreciating the diversity of

. ) " r . —

SKILLS: 1listed in the. left margin ) ; . ) i R

BEHAVIORAL OBJECTIVES: Given a set of six picture cards smwm“mm. materials), the child will
A

be able.to|group pictures of the story, of Buddha's tooth and
pictures ow the Perahera celebration. = .

t

The child will be able to role play the Perahera celebration.
Given a worksheet m:oﬁu:m.vwmncnmmHNGOCn a annmam% and Perahera-
. (RESS materials), the child will be #1e to draw a circle around

all the pictures which tell about a story and put an X on all the&
pictures of telebrationms.

3>._.mx~>_nw. NEEDED: RESS activity books: Special .E.Bmm.. pages 6-9-

-Story and Celebration envelopes from ENCOUNTER 1
\ : RESS audiq tape: "The St

Celebration" s :
scissors y

. l *
rhythm instruments

» ~

ory of Buddha's Tooth" ard "The wcaarumw Peraheta

small boxes, or books, and .estrings for role play

~

world views and life styles in human societies

e

.

2

-~

IC
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,woncHnﬁsm information

INTRODUCTION

-

relating. Wbocwmamm or T:

‘real experience to the

learning situation

DEVEL”"MENT - -

acquiring information
through interpreting
graphic materials

.

through listening

T « b -
~ T~ -
2 e - N . L
™~ M P :
; . \L ' ) s
. . |
u\ ¢ \ - ’ . i .
o ' Y, . B , . : h
. T W,
‘ . ) o i
Have you -ever lost a tooth? L .
What did you do with it? | . .
How did jyou celebrate losing yeidr tooth? - .
i " » )
. : . | -
B i . . + -
o - -

We're mo&ﬁm to listen to a story mdo:n 2 me%4HBU0ﬂnmbnoﬂoon§

This wonderful noonr belonged ﬂo a prince who lived in Hsauw
long, long ago.

This is a story that wca&rumn Umnmnnw ws Hﬁ&ww ‘and Ceylon tell
their ;children. . ] . ) ‘

IS - .
” . o o ’ +
_
~

i ’ . . .
ﬂ. 1] -~
>, Al '

ocate Hﬁ&ww and Ceylon on a globe arnd a wall Bqu e .

UHmnvacﬁm. or rw<m the children nwrm out, their .

l/l

-

activity books, Special Times. v B« p)
irect attention to page 6. - . o -
- Q

-

[nstruct the children to look at this picture as' .

nrm% listen to the story. - “
. w5 - M N

lay the RESS audio tape, :Hum Story of Buddha'l’ aoonr :, ) .
. o . i /w

OPTIONAL: | - .

B,

-~

owm vwww the story of nrm Unuaommm s flight to Nmsa% with
Buddha's tooth.
ee EXTENDING EXPERIENCES for directionmns.

f, ' v PR
e E 2

12
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_ . ~. -
" CONTINUE: : , o : - - el
. ’ T Buddhists in Ceylon still remember the mnon< of how the vnunnmmm o
, “brought the Buddha's -tooth to Kandy. —
. : ) - Every year they rm<m a anmvanHos in honor of the t noonr :
[Direct attention to page 7.] - : .
w S . — et ) K

W ' , ) . . Py B ”

. . *
acquiring information . . T: s:mn do you-see in this' anmvanHoso ST I . -

- through interpreting . Does it look like some kind of procession or vmrm&me e /
graphic materials ~ Why is a procession a good way to celebrate the story of nrm s

, . princess and the tooth? -
~ s >
" . . o ’ ~ . . V\ L
‘ ~ |Instruct the children to Took at this vunnCHm as they listen . Mu.

. . : to the story. PR . . 4& ° .&W
‘d€quiring Hsmowsmnuos + ' ‘|Play the RESS audio tape, ""The Buddhist Perahera Celebration:'| ,MWW// )
through listenihg . - R ” o T Tl

) N, wr I i ‘ _ w Y wm o
: ' 4 . irect attention to page 8. , - - . , x.m. :
. - . : : Pistribute scissors. R - # . e T
o . Cive directions for ncnnuam page 8 mHoB the: m0nH<Hn< books . ™ b e
~ R . and then cutting the six pictures apart.
analyzing information . Instruct the children to put the story vunncnmm into thein ~ N B
- ’ ‘Story envelopes and the celebration annCHmm into” their { 3 .
- P : " . Celebration envelopes. , R R R v
: . [Check their groupings as they are working. - i " ! .
' - . . , . . * . 0 i l ~ t - . l
N o ’ , : | . N
: . - i O

,\)
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'EVALUATION

- . internalizing
the learning

e

vmnosusw sensitized
through exploring
feelings, expressing

feelings, empathizing

owmwwwm% the Perahera nmwmvnwnHon.

Three "elephants" come first. Hrm%.m:ocwm have small boxes
or books tied to nrmun backs for "seats." The box on _the
center one carries the tooth, represented perhaps by a
piece’ of chalk. Other "elephants" follow. The children
should clasp their hands together, stretch out their. arms,
and bend over at the waist to imitate mHmvrmbnm tu/r their
long trunks dangling down. .
Randy dancers should follow .the mwmv#bbnm and mroch MBHnwnm
the twirling movements described on the tape.

Children playing cymbals and drums should come after the -~
dancers to provide nr%nra for their movements.

An assemblage of chiefs, vﬂummnm. mbm wnnmnmmbnm mroch come

]

behind/the musicians.

Wﬁum would be a gdod activity for oCnmoonm srmnm a large are
. designated as the lake might be encircled three times and a
- return to the classroom BHmrn nmvnmmmnn a return to the
HmBUHm of the Tooth. . .

T: Did you Huxm having our ovm. proc ssion? .
Suppose you were to nnm<mwﬁno Ceylon so that you could be -in
the city of Kandy for the- celebration of Perahera.
Suppose you could watch the real vnonmmmhos pass by you.

w3~ Who would the celebraticn mean more to, you or one-of the
people in the vnonmmmuoﬁ.v ﬂw%q o o

»

Rl

5

O
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irect attention to page 9. , Y
Read the directions with the children. : .
EITHER instruct the children to work tndividually _
OR , with children needing more direction, use
nrm mowwotwﬂNW@mntmsnm of -questions: : .

E14

- ] 3 - ‘ . A

& 2
“ <

. Aowwv T )

s A T: Do you remember ‘the name of the anmvnmnHop sm rma noam%e
. Did the celebration have a story? .
¢ . What was the story about?

What celebration did we talk about A%mwnmnmm%vo

Does. a birthday celebration have a story?

What is that story?

! )

.
K]

- CONTINUE: S

[Check Hmmboammw with the. children.]

? ¢
¢

EXTENDING® EXPERIENCES . S .

v

Role play "The Story of Buddha's Tooth." ) 3 S

Assign the roles: xusmm princess, children to Hmuﬂmmmsn moo&ﬂm% to the - HmEva. \
. Use a piece of chalk .or a crayom as the tooth.

Designate areas of the room as the king's vamnm and the Temple of the Tooth.

The princess would place the tooth in the "shrine" in the Temple of the Tooth.

The two children representing the doorway should stand Hn front of the tooth.with

arms crossed on their chests. v ,
You might reread the story while the children pantomine the action the first nMBm.
A second time the children might speak their own parts. ?
Another child might volunteer.to narrate the action in his owm scnam. using his picture

cards as cues.

1

A g 175 .
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/ .
Encourage the children to use their vunnrnm cards dn a variety of ways.

The children may color the pictures. ‘ . )
Invite the children to "tell back" the story of wcmnrm‘%uW€0nr msa nrw wmnmrmnm . B . .

celebration using their pigture nmn&m
Ask the children to look at all six picture cards and see if they can find a &HmmmnmSn - 7
(For example, all the vunnﬁnmm which show mwmvrmﬂnm might 5

way to group any of them.
be grouped together.) "
Have the children combine the picture cards for ENCOUNTEKS 1 mﬁm 2 and find sm%m of grouping

&

N
.
s

them together. ,
; . 4

I3

Wmma to the children, and/or have m<mHHmva fer them no look at; the good black and white-
photographs of Perahera on pages bm 51 of Um%mvwwm of Ceylon by’ Judith M. mvummmwsms &
(see RESOURCES). . : : &
Ask the children: : M.- )
“"How do you think Dayapala felt as he smnnrm& the vnonmmmuosoz . N R mm )
Read to the children other stories about teeth, such as The True Story of the Tooth Falry -- #
and why brides wear engagement rings by Otto Whittaker (see RESOURCES)., .
. ,\ - N
RESDURCES ' . SN
. Spiegelman, Judith M. Dayapala of nawwoa Avronomnmvrm by Hector Sumathipala and O»BHﬁH
- Jayasinghe). New York: ucwums xmmmmn wao a ] i}
: %
176 &) ]
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Whittaker, Otto. The True Story of

1

B

the Tooth Fairy--and why brides

rings
Publishers, memu

v
£
*

xmwmmmznm

Dobler, Lavinia. Customs and Holid

(i1lustrated by Anne Goetzman) .

Anderson, South Carolina:

v

h T

the World. zmz.wonx.

Fleet Press Corporation, 1962. .

>
s

mMW Around
™
Y/

¥ : -

wear engagement

o

Drake House, " .

New York:
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RESS AUDIO CASSETTE: ' "The Story.of Buddha's Tooth"

El
“

Prince Buddha was a. remarkable child for as soon as he was born, .
he was able to talk and walk. . .
- When he grew up, Buddha gave away all er riches. . . o .
He taught people to be gentle and kind to every living ithing. . . .
He was so good that people who loved him called him Blessed One. . . LT
N . ' s 5
After Buidha died, some of his teeth and bohnes were saved. o
Every important king in India wanted to have a tooth or a bone -
for his own shrine., . . > o
vne king was able to mmn one of nﬁm wcmmrm s teeth. ‘ ) :
’ But he was afraid someone would try to take it from rHB
So he called his mmcmrnmn. the princess. . D
Z He nowm her to carry the tooth to safety in a mumnmsn city. S mm
But the Princess was mmHmHm someone would see the noon& . -
So she hid it in her hair. . o
She fled on wﬂ elephant tc the city of Nmb&% in omwwoﬁ. T .
a beautiful island near India. : -
A beautiful temple was built ‘there fér the noonr e
The tooth is kept in a golden shrine in the, shape of a bell.
The shrine is covered with jewels and rests on a silver table.
The temple is called the Temple of the Tooth.
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RESS AUDIO CASSETTE: "The Buddhist Perahera Celebfation" o w

b Every year acnusm wmnmrmnm. the festival srunr honors Buddha's tooth,
people come from all over India and Ceylon to "the nun% of Nmsa%.

At the boom of a gun, the procession begins. .

It starts off from the Temple of the Tooth in two mmanwozm. B . X .

s . .,
. -

’ . T ?
A white carpet is rolled out for the temple elephant tq walk upon.
His gray skin is painted in beautiful désigns
’ and on his back he carries a gold and silver seat.
Two other elephants walk on either® side. I : .
Their backs are spread with the Princess's Ho%mw blue cloth

and they carry cases cf jewels. . oo . '
. : . ) P e

A
- . ) 1
o)
o

<

Next come the wonderful Kandy dancers - : .
whirling to the bear 'of the drums and nwsvmwm. ’ ,

Every now and then the procession mnovm ’ .
so that the Kandy dancers can dance even faster. : . . .

- " They are followed by many chiefs and temple priests and attendants. 2 . i S

At Kandy's lovely artificial lake, the ‘two parts of the v»onmmmuos meet -
and circle its grassy banks nrnmm times. , :

At last the vnonmmmﬁas returns to the Temple of the Tooth. . . .

& ' .
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MODULE ON SACRED TIME - g
. ENCOUNTER 3: PASSOVER .

- KNOWLEDGE

CONCEPTS: mnonwh omevnmnHor , ﬂ

-

ORGANIZING IDEA: Every orwmcnmnuoslrmm a story.

SENSITIVITIES: appreciating the diversity of world views and life styles in human societies

~_.

v supporting a person in his beliefs and behavior which are unique to rumtn
secular or religious tradition .
. 3

-

SKILLS: listed in the left Bwn_mun )

BEHAVIORAL owgmn:<mm",, Given a set of six picture sort cards (RESS materials), the child
will be able to group pictures of the story of mmdnms mnmm&oa

. and. pictures of the wmmmo4mn omwmvnmnuoa.

¢

The child will be able no_nowm play the wwmmo¢mn.nmwmdnmnwos.

. .
~

MATERIALS NEEDED: " RESS activity books: Special Times, pages HOlHN
- RESS audio cassettes:- "'The Jewish Passover: Celebration" mﬁ& "The mnon%

of Hebrew Freedom" ., \
scissors .
tasting trays (see PREPARATION):

00198
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PREPARATION: Pr

INTRODUCTION

relating knowledge
or real experience
to the learning
situation :

mnmnwnm hypothesis

Each tasting tray is to include the following items:

epare one or more tasting nnm%m,mm -appropriate for your class and the o
procedure you will use to allow each child to taste,each food.

a votw of salt water (symbolic of nmmnmu _ - :
sprigr of parsley (to be dipped in the mmwm smmmnv - :
pleces of hard-boiled egg — . . oo
matzah (symbolizing the hurried escape from mm t) . -

horseradish and toothpicks (symbolic of the bititerness of slavery) .
small cups of grape juice (symbolizing God's prgmise) ‘
N v < ’ 4 .
T: Do birthday celebrations have any special foods? What?
Ciher celebrations besides vuﬂnsmm%m have gpecial foods too.
On wmmna<mﬂ. Jewish families have 2 dinner sunr many special

mooam. .
We're going to taste some . of nrma today. : o

. 3

Hold up matzah.]

[

o e i

T: What is this? (Allow guesses.)

This is a kind of bread. :
It has a special Jewish name -- matzah.

R 2T - )
How is matzah different from regular bread? )
Why do you think matzah is flat? : :

2

.
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wnacHnwsm_wbﬁ Ewnuos
through listening

participating in a
real experience through

. Matzah is made from°unleavered dough.

‘Leavening or yeast makes bread dough rise.

Unleavened dough does not rise. . : _
It can be bakéd as soon as it is mixed. ,
Matzah is flat vﬂmwm. -

3

Regular bread is made from leavened dough.

The leavened dough rises ‘very slowly. -

One must wait for the bread to rise before vwwwsm it. w.

i
o

Matzah 1s a very important food at nrm umﬂﬂmr wmmmo<mn celebration’
We cap taste some matzah and some of the other special foods.

‘

resent tasting trays. :
ch child mrocHa be H=<Hnma to taste each: mqoa .

sense experience ame each food.
.. After the nmmnwsm. discuss the flavors and the nrHHanms s
- preferences, - ¢ P
) Draw the following nrwnh on the chalkbeard or newsprint
" and have the children direct you in filling it in.
' e Food ' - |Taste Good ‘or Not Good
. ] 2 “Lf . %
> ¢
AN - »
182 &

ﬁ :
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DEVELOPMENT

stating rwvonrmmwm T:
S »

n

acquiring’ ‘information
through .interpreting N
graphic materials-

: NOACHHﬁam_wimONBNW&oa

through listening .
. ' ) v
L]
. mnmnﬁum r%UOnrmmHm T:
- L% LAY .
moncﬁnwpm information T:

through interpreting
-graphic-materials

Do Jewish people eat only mqmm nwmnwsw foods for Passover? _0

Why. do you think Jewish people eat some things on .
Passover nrmn do not taste good?  ° . - .

A hal .

g

ﬁmn.m Hmmnaxwonm about the omHmvanHos of Passover.

-

Distribute, or have the children take, out, their
activity books; Special Times. ° .
Direct attention to page 10, , . . ) : .
Instrict the children-to look: &n this picture as . =
nrmw listen to the mnOH%. or ) e
Hm< the RESS mcaHo.nmmh. "The Jewish Passover Celebration."| =~ L - *
- s . o , . .e . y . . . O e
N . | , N
" ' o
What do %oc suppose the word ''Passover! Bmmbm° > -
Why do the umﬁwmr vmova call ner omwmvnmnwos the wmmmo<mno . ’
Pirect #ttention to ‘page 11.] - . A T,
L ) .

What is happening in this picture?-
Who do you think these people are? . .
' This pictures tells us the story of Passovér. .
Let's listen to the story. , . .

IC
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- ‘wnncHanw.waouamnHos
- . thtough list®ning

. . -

< mbmwwnwnm HanHamnMon .

- oo&ﬁmnﬁbm and
. . contrasting

«

! Fwwmmn attention to page 12. ‘ ‘

o
¢

'

. . ! ’ 4 T

-

fPlay the RESS audio mmum. "The Story of Hebrew mnmmnonWMu

o

"t

T:

‘want their children to remember about .Passover? :
What vnoEwmm did God make ~o the mmvnmsmu How did He keep it?

‘What does matzah or flat vnmmn help Jewish vmovwm remember .
about H..mmmo<mn.V
What do somé of the other foods of n:m wmmmo<mn dinner’ help

them remember? - ¢ -

» . a

¢ E}

Distribute scissors. o . S

Give directions for cutting vmmm HN from the| -
activity books and then cutting nrm six. ;
pictures apart. _
=, |[Instruct the children to put all the story
pictures together and all the nmwmvnmnuos
pictures together.

Check their groupings as nrm% are working.

o
' . . !

‘T How are the mnon% plctures mnn the celebration pictures different?

Can-you find -any ways that the mnon% pictures and the omwmdnmnuos
. vwoncNmm are mHmeu

i

<a.

What" no you think is the most important nzunm umﬁﬂm# parents )

=

O
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£ . RN .nh ole play the Passover celebration using the sort cards as cues. : ‘ B
"y, . v . ivide the children into "families" of five or six. : . e .
T . o . ssign the roles: father to conduct the search for the Hmm<m5m& v
g ’ ., # . bread and tell the Passover story from the .- s g
- N o . ’ ’ o " sort cards - - . -
. : .« ) - . youngest- child to ask the ncmmnuos : -
T - . Co mother and ‘other children and relatives .A : .
- : , . Each "group ‘should arrange themselves around . a nmcwm.«,
ot R Give some matzah and cups of grape juice to each group. 2 i
3 : - - * [Use a pantomimie warm up manw<un< so _that the nruwaﬂmn can go
s, . »| through the motions and "get the feel of it." ‘
demonstrating com-- , . [Oor have one group run nrnocmr amaonmnnmnHQ= of the action. - )
preherision of concepts, - Direct the action: .
organizing idea’, and - Begin by mmnrmnusm up mHH the crumbs of Hmm<m=m& vnmmm
sensitivities through . . .} The "fathers!" should Hmma the search. .
role play % . | The crumbs are to be taken out of the room.
, , ' < . =| The "mother" set the tables. - .
. : , .| Pass the anNmf around the table. Eveéryone eats a_piece. o
B N T m<mn< one drinks some mnmvm Juice. ) : ) . ™
: . "youngest child" asks, é is this_ =Hmrn different from v . S
- : o . mHH other nightg?" ° -« &
. ) | '"Father" responds by telling the wmmmo<mn _story from the - .o MW
- picture cards. ' ™ . o . ., .
becoming -sensitized - T: How do you think Jewish people'feel at their Passover celebration?
" through exploring o, T Y e : ) o L. T :
~feelings, expressing : . : _ s - L . . 2
mmmwwnmm vamnrHNHbm - , ; i A . T
s N ’ 7 . R . . . . .c a " -
. ) > i . : ‘ .., , - : /v . >
y & C . . / . .
2 ) ¢ n .p
R . S
. SN ‘ ; . 185 ) “ i . o,
- \ e o : - . . <. Co \Umm

t
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EXTENDING EXPERIENCES | ¢ . . Ce | N

b i Encourage the children to use nrmun picture ownam in a <mnumn% of ways. ) - va .
< The children may color the pictures. .

Invite the « ildren to."tell back" the story of Hebrew mnmmmos and the
Passover celebraticn :munm their picture cards.
" Ask the children to look at all six picture cards and see Hmunrm% can find ~ ‘ ¢
- a different way to group any of them. '
, Haveothe ciildren combine the picture cards. for mZnoczemww 1, 2, "and 3 and mﬁba
. ) ways of grouping them together, (For example, a nruwaaaumrn group pictures

of the Passover dinner and pictures showing the birthday cake because they both . .
show food. That many celebrations have special foods is a valid generalization.)
L Y v . . o
. ’ N - ¢ R 4 H %
. Teach the children nrm Negro spiritual "Go Down, Moses." . s T
S The song could.be mnmamnuumm as it 1is m:bm. ’ - e
o - . Ask the children: . - . . - .
s . X "Do you know why N o vmovwm made up this monmo . S , MQ )
. . Who might this song be wsvonnmbn for? I . . L.
‘ ) . It is an important song for people who are non mnmm. mon vmovwm who =)
’ are slaves like the Hebrews were in Egypt. 2.
. . : ) In the past, Negro people were slaves in the United States. : . : .
. They felt like the Hebrews slaves did;' they wanted to be free. ) ¥ ’
S . When Negro slaves. in American sang this song "they nro:mrn about - © e .

. the story of .the Hebrews slaves becoming free. . )
‘ The Negro slaves also nro:m:h of nrmBmmH<mm. and nrm% rovmm thoy . R !
would soon be free*too." :

e '

A . . T4 o ¢ : K

SO . 1186 .
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wnmvmnm bread dough. . | : . |
At the beginning of the school day, prepare two" mmvmnmnm vmnnsmm of bread dough i

*# . from packaged bread mix. One batch for leavened wnmma sunr %mmmn the other

for matzah or unleavened bread without yeast,_ : .

hmn the children help with kneading the bread and punching down the leavened aocmr L

* The unleavened matzah should be perforated.so that it will not tend to rise. It S .
is only necessary that the’ children see that bread ‘dough without leaven’, matzah,

does not rise as does_.thé leavened bread dough. However, if it is possible, the ‘ T

two batches of aommxxsumrn be baked in the school cafeteria's oven so nrmv the o

-
a

b children might sdample them. . . . , )

- P

S
~ .
3 o
»
. . - -

.

. Read to the children The Great Escape by Mary Warren (see meocwWva. the retelling
* ) of ‘Exodus 3:1-15:1 (Passover and its background) in catchy verse for children -
- N |

.mnnosvmsuma by simple, anmamnwn HHHCmﬁnmnHonm. . . :

A . :
. - “

“ . . e
4.@ . ' ) . -
Read to nrm children mnonuam and vomsm about Passover., ’ v _
Pesah and the Young Child by Estelle Feldman (see ‘RESOURCES) gives an mxnmwwmsn mmwmnnuos

of mnOHHmm. poetis, and songs, in addition to’ vmnwmnocaa Hnmomﬂmnuon. 3 ) , _mm
L0

N

o~

o

Aileen Fisher's poems, "First .Night of Passover' and :wmmmo<mn from Skip Around the Year
(see RESOURCES) -are also moa& * . ‘ . . .

N -

o

¥
To broaden the children's cnnmnmnmsawbm om Passover, read to nrmB (or have a mooa reader-
from the upper elementary grades read to them) “the chapter entitled '"Passover, A B

Festival of mnmmaos: from Jewish. mbHHamMm v% Betty Morrow mna Louis :hnnsms (see meocwnmmv

. .
B - //

&
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Al
.

To broaden .your own ::mmnmnmnawsm of Passover, Hmmm from" The.Living Heritage of om wmmmo<mn
edited by Rabbi Solomon St. Bernards (see RESOURCES), an mxomHHman% vnmvmnma and
information-rich booklet mnos the >an|UmmmanHo= Hmmmﬁm of B'nai B'rith., .

. . .
. L

S

-

If the oermH@b are mxounmm by nrm dnmwm Bbwﬁsm activity, nrm mxvmnumsom Bm% be mxnmsama
by adapting ideas from the Readiness for Religion unit entitled "The Hsvonnmuom of Bread'

by Margaret E. Hughes (see RESOURCES) . ~ .
Although not all cf, the Emnmnwmwm in "The Importance of Bread" folders ‘are appropriate mon

pubiic school use, Bb:% suggestions (growing wheat, <HmHnH=m a vmxmn%. studying yeast,
HmHmnﬁnm mmmnw<mwm to dnmmmv are helpful. .

[
.

View with tle ‘hildren a film about dnmmm for example, "Bread" by Encyclopaedia ™~

Britanica. o
"Bread" presents the story of bread-from the grain fields, to food on the table.

Shows wheat being harvested and stored in grain elevators; grain being ground

into flour; and finally, a trip through a: vmeu% ‘shows nrm process of making bread.

“After viewing the film ask the children:

~ "Bread is very important for people, isn't it.
v People include things that are important to them in their omHdemnwosm. °

Can you think of a celebration in which bread Hm important?

(Passover)
Do you know.of m50nrmn omwmcnmnwos in sﬁwnﬁ mmnwsm a little vanm om dnmmm is important?

(Mass or Holy Communion or The Lord's Supper.)
Flour is m#de into bread, but it can also be made into cake.
Can you think of any omwmvnmnﬁosm in whieh cake is eaten?". -

(birthdays, weddings) . o

Have the children listen to andfor sing along ewnr a nnm&HnHosmH Hebrew Passover. song,
" "Dayenu" Amnocmr For Us), from the Bowmar records, EOHHQMM‘mosmm (see RESOURCES).

o

1y

[ ‘.r o )

" .
1 . v
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RESOURCES , |

BOOKS AND wootham
The ﬁw<H=m.mmmunwmm of Passover; with an mﬂnummm&

Anti-Defamation League of. B'nai B'rith,

wmnsmnam. Rabbi Solomon S. (Ed.).

« Passover Haggadah in English. New York:
(available as item.G4(08 for 75¢ per copy from Anti-Defamation hmmmcm of B'nai B'rith,
315 Lexington Avenue, New &onw New York Hoowmv . . i )

Pesah and the Young Child (Jewish Childhood Education Library).

Feldman, Estelle. ,
Jewish Education Committee of New York, Inc., 1968,

New York: . ¢
¢ /\\ .d . . S C ‘ ’
mwmﬁmn..buwmms. Skip. Around the Year. New York: Thomas Y. Crowell, 1965. ’ o

M ] N ; ’ ,\.\\ Id 4
mcmrmm.mzmnmmnmn.m The Importance of Bread (Readiness for Religion mmnumm. edited MN.
by Ronald J. oowmsmsv New York: "Morehouse-Barlow Company, 1970. . 3 & : MM.

) . - . e
.Jm . . . v ,. E ) .Y\ . O
, o - J : v ) : o
Jewish Holidays (A Holiday Beok). : - )

Morrow, Betty and Louis Hartman.
‘ Garrard Publishing noavmsw\lemu.

nrmavmums Illinois:

-
o

v .

The Great Escape (illustrated by Jim Roberts). n

Concordia Publishing House (Arch Books), 1966.

Warren,-  Mary.
Manrad, , 3

. , ~ St. Louis, Missouri:
" (available as item mwnHHmm for 39¢ per copy from Abbey Press, St.
Indiana buwuuv . | w ,
H % . . ., Q s .

3
Q
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"Bread" 2nd Edition . 11 minutes .
Color, No. 1813, Sale: $135, N
B/W, No. 1814, Sale: §$70

o

-

) : .Bﬁn%nwoummmum wnunmbunm mm:nmnwosmw Corporation, Preview/Rental Libraries,
) . 2494 Teagarden Street, San ﬁmmﬁmno. California 94577, Tel: (415) bmw 8220.

: OHMHmNN Pickwick Avenue, Glenview, I1linois 60025, Tel: (312) umo|muwo._ S

.4

-

¥  RECORD -/ N - . o

Holiday fongs by Alan Mills and Carrole Rinehart (B 2055) ° . R
Bowmar Records,. 622 Rodier Drive, Glendale, California 91201

~

REFERENCE . : : ” M P ‘ : -
, ) » :
Bernards, Rabbi Solomon S. The ﬁH<Mpm‘mmanmmw of Passover; with an abridged Passover
Haggadah in English. New York: Anti-Defamation League of B'nai B'rith.

. <

i s
Feldman, Estelle. Pesah and the Young Child (Jewish Childhood Education Library).
New York: Jewish Education Committee wh\zﬁs York, Inc., 1968.
2 . T .

©
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RESS' AUDIO

CASSETTE: '"The Jewish Celebration of Passover"

< ey

\ L

At Passover Jewish people eat matzah for a special reason. F c

At the Passover celebration, no leavened bread may be eaten.
At Passover, Father and the children search the home for any leavened bread.

They look in every corner and inside ‘every ncvcomna and on every shelf
to be sure_no Hmm<m=ma bread has been left about. = v
Every crumb of leavened ‘bread is nmwms out of the house. , v ) .

M-

«

Meanwhile Mother has been cooking m sosamnmcw Passover dinner.:
She sets the table with special Paggsover dishes and”special foods. ”

At Passover each food has a, special meaning. ) -
Each person will drink some wine or grape juice too.

Some of the special foods taste good. They help Jewish people Hmsmsvmn geod

times in the story of their people. - )
Some of -the special foods do not taste good. They rmHv umd\mr people remeriber

the sad times in the story of their people.

M __ , m
‘ A, . > . . v ' B . . ~
'The family gathers around the table. : . o . . mm
’ -

c

They read, special prayers for Passover..
The youngest.child in the family asks Father a ncmmnuom.mvocn Passover.

She has practiced it all wekk for she wants to say it in Hebrew,

the language of the Jewish people. - o
She asks '"MAH NISHT ANOH HALAILOH HAZEH?' g . .
This means "Why is this night different from all other 5Hmrnm¢:

Then her father Hmmam her the story of Passover.

o
. . '

o
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- God told Moses to say to the Pharaoh, "Let my pecple go'

A~

RESS AUDIO CASSETIE: ' "The Story of Hebrew Freedom" .

T ‘
The u:nmmmoﬂm of the-Jewish people were the mmvdmmw. .
Long, long ago the Hebrews lived in Egypt.

They were slaves there.

They had to work for the Pharaoh who ruled Egypt. .
The Pharaoh made them work long hours in the hot sun.
This was a sad time for the mmvnmsm.

They wanted to be free. . N

2
v
©«

God promised the Hebrews that they would be free in a new land. .

He asked Moses to be the leader+of the Hebrews.

But the Pharaoh would not let the Hebrews go free.
So God sent the Angel of Death to Egypt. “

But first, God warned the Hebrews to ‘put a mark on thé doors o their homes.

The Angel of Death saw the marks of the doors of the Hebrews.
The Angel passed over the Hebrews homes without rmnauam ‘them.
But the Angel of Death came to the homes of the mmwvnumsm.

In the Egyptian homes, many children died.

“he Egyptian:people begged the Pharaoh to send the Hebrews out of Egypt that very night.

Pharaoh ordered the Hebrews to.leave right away. .

They packed their belongings.and they took nﬁ% bread nrmw would need
to start the long jourmey. .

But there was no time tc leaven the dough or to wait for it to rise.

This night they would have to be satisfied with flat bread.

Moses led the way cut of Egypt toward the land God had vnosummn them.

But the Pharaoh and his army chased after them. .

God ‘helped the Hebrews get away. <

The Hebrews were free at last. How happy they were!

God had kept his promise. : T

COZ10

o
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, _ MODULE ON SACRED TIME o o
ENCOUNTER 4: TRADITION =~ .

KNOWLEDGE P o
" CONCEPTS:: story, way, celebration, tradition .
t
s .
s ORGANIZING IDEA: People who share the same celebration belong to the same tradition.
SENSITIVITIES: feeling free to make appropriate references to and statements about her own world
’ view, life style, and religious and/or secular traditions

T

‘ appreciating the diversity of world views and life Wn<HWm in human
societies | ;

B s “

. supporting a person in her béliefs and behavior which are unique to her
. . secular or religious tradition A .

o !

* . SKILLS: 1listed in the left margin

BEHAVICRAL OBJECTIVES: The n.r:m will be able to draw a picture of a celebration in
which she participates. )

) - The c¢hild will be able to identify celebrations which are shared
: v by persons of a common tradition (religious or secular) by
i . sorting and labeling drawings of celebrations. .

Given a worksheet containing pictures of four omwchWnHosm (RESS
materials), the ,child will be able to make a correct mmmooumnuosv1
between each telebration and the tradition of which.it is a part.

2,

24
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MATERIALS NEEDED:

N

INTRODUCTION

relating knowledge
or real experience
to the leatning
situation

- “ e
3

comparing and
contrasting

DEVELOPMENT °

relating knowledge or
real experience to

* the learning situation

5

internalizing
the learning

o

RESS activity books:
crayons. - ‘ . .
Hmnmm vCHHman vomn& and tacks for monnwsm anmﬂuﬁmm .

T:

mwm&& Times, pages u 10, 13-16 ; o

2

istribute, or have nrm children take. ocn ﬁrmwn
activity books, . ‘Special Places.,

"

-IDiréct attention to pages 7, 10, 13, and 14.

El

*

How are ﬁrmmmvvuontnmm different? , :

How are these pictures alike? .
. €2
| . | .
Sometimes celebrations are called holidays. : . (d
. How many other celetrations or holidays can you think of? Name some. MW
- ] . . , : A =3
Think of a holiday that you.like to celebrate.. .
Think of how you celebrate it. -
What anmm of ‘things do you do?” . .
Think of the people who celebrate it with you. Who are théy? iy

What kinds of things?

Think of things you uée in the celebration.
zdma does #n

Think of where your omwmvnmnuos would nmwm place.
look 1like?

Suppose you were to &nms a picture of that holiday or celebration. "

Whdt would you put in the ‘picture? . - N

&

See 1if woc can draw a picture of your omwmvnmnuos. ) ]

4 . ‘
P - -

<
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demonstrating com-
prehension of con-
cepts, organizing
idea, and sensitiv-
ities through ¢
creative activity

. N

Direct each child to draw a picture of his celebration on
the back cover of his activity book.

Assist each:child in writing in the munmn blank the name
of the omwmcnmnuouvmrm has drawn.

The second blank is to be filled Hsawmnmn in this
ENCOUNTER. :

When the children ru<m completed their anmtﬁ:mm and

labeled them, display them on the bulletin board.

.

Do’ %oc see any pictures that tell about the same omwmvnmnuoni

analyzing T:
information Let's 'put them together. - - .. . -
. s L4 <
. $Hnmamm pictures of the same celebrations -in mnocvm on the
vcwwmnws board.
g *
ome:umwsm T: Look at these mnmwvmvom celebrations.
. information Think about each of these specia’ days as I name them. :
\\\
Call attention to each group of celebrations Ausowcausm mnocvm of
one) as you name them. y
L W \\. ’
. > , /
. } ) ' . /
» < - c‘

)
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’ _ " T: What other celebrations have Woc learned about?

I B

, . . . R s -

. N .
- relating knowledge 1f Perahera, Passover, Easter, and Thanksgiving rw<mh=on
S .or real experience been named, specific.questioning bm the owHwanms 3 ¢
‘ mWWh\\nrm Hmmnsuum 1 experiences should elicit them.
) situation : muonﬁnmm\mm these celebrations, taken mnoB uwmmm 7, 10,
¢ 13, and 34 from your copy of the RESS activity voow
. . - IanHmH Timles, should be added to the bulletin boazd-’
. , _ at this nmm o .

. T: Do yqQu celebrate all om these mvaHwH nMBmmw . .
. ) . Do you celebrate Perahera? . s .
X . *  Who celebrates Perahera? . o o . .
' Buddhists in India and Ceylon celebrate Perahera. , IR
. ° : - ‘What do you remember about the Buddhist celebration of wmnmrmnmo
i . ) About the story.of Buddha's tooth?
. making assoclations People who share the celebration of Perahera belong ‘to nrm
) - Buddhist nnmaunwo:.
Do you mmwmcnmnm Easter?
. > . ;" Whe celebrates mmmnmn.w . *
B . Christian people .celebrate mwmnmn. . SR
” Do you know the Christian story of Easter? .

. Easter is the time for nmsmsvmnusm ‘the story of Jesus's life.
‘ . Peoplé who celebfate Easter in nrm Christian way belong to the
. . - Christian, tradition.

- ‘ “ Do you know .of any onrﬁnaornumnuma celebrations?.

.

-
.
&

00214
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If pictures of Christmas or -other Christian celebrations
have been drawn by your class, ask some questions from
the above sequence for mwnr Christian celebration drawn

vmmonm\m°wsm\b=. - N

' . .
1

Do you celebrate Passover? )

Do you know of someone who celebrates Passover?

Who celebrates Passover? .

Jewish people.celebrate wmmmo<mn. * :

What do you remember mmorr the Jewish Passover anmvnmnHos¢ About A .
the story of Hebrew freedom? . '

People who celebrate Passover belong to the Jewish nnwmunuos. :

"Do you know of any other Jewish celebrations? : .

.

f pictures of Hanukkah or other Jewish celebrations have been
drawn by your class, ask some questions from the above. sequenc
for each Jewish celebration &szu before mousm on,

00215

. Do you celebrate Thanksgiving?

Do you know of other people who celebrate Hrwsxmmu<usmq -

Who celebrates Thanksgiving? . . .

American people celebrate nmwﬂWmmH<Hnm !

Do you know the American Thanksgiving story?: . ,

- American people celebrate Thanksgiving; nrmw vmwosm to nrm >anwnw= * - '

tradition. 3 : :
Do you know gf any other American celebrations?

»
E}
-

* '
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©

T £ anncnmm.om other American celebrations have beer drawn by o >
your class, ask some questions from the above sequence for
each American celebration drawn before going on.

EVALUATION . . , i .
~ o ﬂNWm the children's activity books with the drawings of theix )
celebrations off of the bulletin board and distribate them
. to the children. k L
demonstrating com- Wssist each child in writing the name of the tradition of which
prehension of con-" - ! her celebration is a part in the.secohd blank on the back cover.
cepts and organizing « . 4
idea through completion Then direct attention to page 15. - - - L
of worksheet activities’ ead the directions with the children, pausing between each of the)
- { directions to allow time for completion of the task. ‘ g
o  eck responses. ~ : L @
. . L , Jl
.mXﬂmzcazm»mxvmxumznmm o v . . . MW
-

Have each child draw a picture of the story for the anmcHWnHoz mrm_mwmt.

These pictures could be labeled and attached to the end of the children's monH<Hn%.

. "books, Special Times. :

- o ‘ , : : :
v _ . . : . ‘ . ] ! o .

«
hY

<

Have each child make a set of picture cards for the celebration and/or its story which she drew.
These picture cards, depicting three elements of the celebration and three elements of the story
would purallel the cards given for ENCOUNTERS 1, 2, and 3. Sheets of 8.1/2" x 11" paper

divided in#o six blocks by lines or folds would greatly facilitate the children's work and
would make their own cards the same size as the cards they have received.

.Invite the children to tell each otHer about their celebrations and/or their stories for.
celebrations using their own picture cards. . ) ) T

Invite the children to combine their own cards with cards from the previous ENCOUNTERS. " Ask .
them if they.can find any néw ways to group cards that "go together.' z.\ o

L ;.:r , - \,Y )

- | | /

s

@

[

O

o0
3

.
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o
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All or nearly all om ‘the rowuamwm or nmwmvnmn%obm your class has been talking mvo=nanwsw

once a year." : , . . :
Ask the children: o . . i
"Do you know of any holidays or mvmnHmH &mwm that come every smm7q: ' .
(Sunday, Sabbath) . . .
HmHH the children: - .,

"Sunday is the holy day for nrnﬁmnwmnm. - . , : -

The first Easter was on a Sunday.
musnm then Sunday has been a day of joy mon Ghristians,
zovn people do not have to go to work on_mcbmmw )

2

Stores and businesses ‘are omnms closed. s :

- Many Christians -gather together in their owcnnrmm to read the Bible, no‘mumm‘q
. to pray, and to talk about their way of living. - ,
There are many Christian churches in our country.
Each one has its mvmnwmw way to keep. mcbam% holy."
:Hrm mmvvmnr is the umﬂumr amw of rest and vmmam.a | . '

.

‘It begins on Friday evening and ends on Saturday evening.
Jewish people tread in their holy book that- -God -rested after he Bmam the sonwa
On the Sabbath, Jews rest as God did. . . ,
Many Jewish people in our country and all over the sonma wmov the Sabbath holy.
The mmEHHHmm do not ‘work on the Sabbath. . - . ’
At dinner, the mmsuww says 3 special vammusm and Humwnm special nmsawmm..
moc might also read to the children Aileen Fisher's poem, "Remember the Sabbath" from
Skip Around the Year (see RESOURCES). . n .
Or have the children listen to and/or sing along with /'Dayenu” (about the Sabbath) and *
"Days of the Week" (for mcsawwv from Holiday Songs (see RESOURCES).

\

B

. .

{
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) . ) i . .
. . - - : '
v .. -

Read to the n:uw&nmﬁ R. N. eﬂwsmn s poem '"The Reason Why" mw<m5 in the RESOURCES.
Pause after.the first two verses to let the'children guess what celebration the vomB N

is describing. Hrma read the final verse. -
-~ Any celebration Bmsnuosmn in the children's mcmmmmm could be substituted into the“last
verse of the vomﬁ "by placing the name of the celebration at the end of line.l in place

of "Thanksgiving" and re-writing the reason why (or story) in line 7. Then the entire
poen could be re-read for ‘the new celebration to see if it is still a good description.
Help the children.generalize that certain elements are common to many celebrationsy such

3

elements as: joy, Hmcmrnmnn families comihg together, mnmmnwsm. mobmm. .

© ”

, ) T x4 .
Read to the n:wwmnmﬁ or have w<mHHmva ‘for the n:uw&ﬂmﬁ to read to ndemmH<mm. “the . -
following books from the omnnmna :<m=ncnm woor wmmawsm Program for onw&m 1" which

are about helddays: ' : .
Mitzi's Magic Garden by mm<mnw% >HHﬁ=moz Ammor of nrm unusual nrwsmm Mitzi plants

in her fantasy garden mnoSm Hsno a remarkable tree laden SHnr scsanocm things

f < some rowuam% )
by Leland B. umnovm (Young Hmm&mnm sﬁHH share the fun of April moow

»m il Fool!
jokes as:they follow Nancy's|.adventures on this mHHHHmmn of. holidays.)

N ' .

. (see xmme%ommv

- » : - B

>

<

Have available for the nrwwanms to look at, and read to the children from, vooxm m¢OCn

different holidays and celebrations-and the customs surrounding them. .
&mmnnuvnuosm of.

o

. UNICEF's Festtval Book by Judith Spiegelman (see RESOURCES) gives bri
festivals from a dozen countries with gay impressionistic drawings,”
omnnmna "HW81iday Books" (see RESOURCES), an illustrated ‘and well prepared series of mocnnmms 3
books on third grade reading level, nocwa be read to your. nHmmm\mw good readers in upper
mHmBmsan% grades with a little preview help for foreign or diffieult™words. . The mmnﬁmm
offers interesting information on the mnonﬁmm and nmwmvnmnuosm om numerous. rowuamwm under

A
?e
, . Lo

the following anHmm. . S . .

Q
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Birthdays by Lillie mmnnmnmosA” . .
Christmas Feasts and Festivals by Lillie:Patterson .
Christmas i America by Lillie Patterson , L : :

.ornumnsmm.mm.wnunwwnvmba Scandinavia vwﬁﬁHHHHm Patterson
. Easter by Lillie Patterson ..
European Folk Festivals by Sam and Beryl Epstein , .
<~ Fourth of July by Charles P. Graves :
+ Halloween by Lillie Patterson. , L :
Jewish Holidays by Betty Morrow and Louis Hartman ~ N
New Year's Day by Lynn Groh |' - K ™ 4 : .ﬁ . :
Patriot's Days by John Parlin : n . : ..
Spring Holidays hy Sam ‘and Berye Epstein - “ s - . -
Hrmsxmmﬁ<wbm by Lee Wyndham . 3 : . . . o
Valentine's Day by Elizabeth Guilfoile. . , ] ;

<

£ 4

. -

‘Use resource books on holidays~and celebrations for gaining background information about : .Mw
- special days of “interest to your class or for'telling about holidays unfamiliar to the. N
-children which may help them avoid- closure on the variety of celebrations.. : - . &

Many resource books are available, among them: - )

Customs and Holidays Around the World.by Lavinia Dobler (very nronocmr. arranged by L ,
‘seasons) . ; S . o n S : .o . '
- All About American Holidays by Maymie R. Kryihe (4n addition to general material about .
dates and meanings of :holidays, gives descriptions of specific celebrations in the © .
past in various parts of the United States; fifty-one holidays described) - .

Festivals for You to Celebrate; Facts, Activities, and Crafts by Susan Purdy . . ' )
(ordered by seasons; .includes ﬁ:mnﬂconwosmﬂmod making m:mwmw.nmnnwusm out: . e .
cards, costumes and masks, decorations and designs, dolls and pPuppets, games, .
party favors and foods--all related to various holidays and festivals around
the world) - o . :

Every‘Day's A Holiday by Ruth Hutchison and Ruth Adams (a holiday listed and briefly

. - described for every day of the year, nrmnmmonm.wmoam obscure holidays included; dating

A is according to where the holidays fell in 1951) : .

. (see RESOURCES). J i g T

‘Through awmmcmmuos. drawingg, Howm.vwww. ot making Picture cards the children should associate

each ce i vationd with itg story and generalize that all celebrations have stories.

-

Y

-
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' Read to the children stories which have a holiday setting and discuss with them what they

.

a

learn from the mn@ﬂ% about the celebration and its story and the nnmaHnHos of which Hn

1s a part. )
Many such stories, of course, are available. Twa. stories srwnr could be read to %o:n class

by good readers in upper mHmBmsan% grades are ''Peter Pocket's Thanksgiving Pie" and

"Little Lihu's Christmas Gift" in mwwﬁamwm in No-End Hollow by May Justus (see RESOURCES)..

. A o

<
- . : o

wmma to the nrHHanms poems about various holidays. . . . .
You might like to have the children suggest a holiday first, then read a.poem about it
from a collection. - -

Discussing briefly with the nrwwanms the story and the celebration of the ‘holiday mba the o
‘tradition- of which it is a part would strengthen the-learning of the ENCOUNTER., T
This vnoom&cnm Amcmmmmnuos poem, aHmnCmmHoav could be Hmvmmnma several times noammnCnH<mH% ’
or could be spread out (""One rOHHam% after chnr each day!") as long as interest remains ¢
VHWT - . " ~
Two good collections of rOHHam% vomsm for nrHHanmn .are: mm
Skip Around the Year. by Aileen Fisher (a wide memnnﬁos of poems by one w=nronv
Poetry for Holidays selected by Nancy Larrick Anosannﬁnm some excellent poems on =H=mA
holidays plus birthdays, however, not Hmvnmmmanunm umzwmr\GOHHam%m. vwnn of mmnnmna s
) "Poetry-Grade 3" series) . . .
(see RESOURCES), . : ¢ = o
»
Have the children view sound filmstrips which ammnanm rOHﬁmxwm and nrmHn celebrations .
and stories. - “ : N . i : .
“Two such’ sound filmstrips are: " - ;
" Easter Around the World ,
How We Got Our Easter Customs . . "
Avonr from Singer SVE, both will mcHH nOHon drawings) .
(‘see RESOURCES). . . s ‘
‘The script of the second mHHEmnHHv would vnovmcww be to difficult for mwumnlmnmamnm to take
Both

in one sitting, but parts of the filmstrip could be shown at a time and then discussged.
filmstrip's give a Christian conclusion, so be certain that the nrHHanmy csamnMnmb&.nrmn the
person mvmmxﬁsm is a vmnn om the, ornwmnwms tradition. : .,

2 . @

= .,

= .

i
o
2 . ' ‘ rhu {:

i
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Show the nrHH&nms a filmstrip which describes a <mHHmn% of anmvnmnHosm and uowocm

moments of oné group om Umovwm. for example, "Fun ‘and Festivals of the Eskimo" . -
(see meoanmmv

- -

-

Let the children listen to and sing songs about and for various celebrations. ’ R

Holiday Songs from Bowmar Records includes songs representative or numerous holidays.
Bowmar Records also presents an excellent collection of holiday records which coordinate
songs with rhythmic and readirng activities, included are: . . . .
- December Holidays . A

Winter Days | . :
~ February Holidays . . : S
. . Halloween : .

(see RESOURCES). _ ; ‘

L

RESOURCES" | | < a .

| POEMS ¢ oo | , o | m
ﬂ. ki . ) - . . ) . . R R
. | ‘ - e

(from) The Reason Why oo . : B
: ~  hv R. N. Turner . - : )

~

Ay
.
.
¢
Fd
[
-
»
[
®
O
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p. 497 . : e
The Youth's Companion.

\ " November 26, 1885.

BOOKS * ., : T d
. Allison, Beverly. Mitzi's Magic Garden (Venture Beok Reading Program for Grade 1)

A&nwﬂﬁsmmvw.nmonmmucnxmnnv.n:mSUmeumewwbonmnwnnwn&.wcvwﬁmrwsmnoaﬁmsw.
1971. . _ . B

o

- Dobler, Lavinia. Customs’ and :oww&wwm Around the World. New York:
Fleet Press Corporation, 1962, , :

/ ) “

.

@& . "
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Epstein, Sam and Beryl. European mowx Festivals Ab Holiday Book). <Champaign, o
Tllinois: Garrard Publishing Company, 1968. . _ ) o

, .

Epstein, Sam and Beryl. Spring Holidays (A mowuam% wooxv vo:msvmumn. I1linois:
Garrard Publishing Company, 1964. .

-

‘Fisher, Aileen. Skip Around the Year. New &onww Thomas Y. Crowell, 1965.

Graves, Charles P. Fourth om u:H% (A Holiday wooxv Champaign, wausoumm Garrard
Publishing noavmsw. 1963. A : -

.

Graqh, Lynn, st Year's Day (A Holiday wooxv nrwsvmuma. Illinois: Garrard .
Publishing nosvmsw. 1964. :

3

Guifoile, Elizabeth. Valentine's Day (A mowuaww Book). Champaign, Illinois: i
Garrard Publishing Company, 1965.

¢ " Hutchison, Ruth and Ruth Adams. Every Day's A Holiday. New Nomw" Harper & Brothers,
Publishers, 1951. . : . «
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.Jacobs, Leland B. April Fool! A<w=ncnm Book Reading Program for Grade 1)
. (drawings by Lou Cuhette). Champaign, Illinois: Garrard Publishing
* Company, 1973. e :

x

’
A
.

Justus, May. Holidays In No-End Hollow. Champaign, Illinois: Garrard

Publishing Company, 1970.

t

Nﬂwnrm.zm%sumw.>HH>vocn>BmHHombmowuam%m.zms.&onxummuvmnmsamnonrmnm.
Publishers, 1962. - : ,

.

<

Larrick, Naucy (Ed.). Poetry for Holidays. nrmavmumn. I1linois: Garrard
Publishing Company, 1566.

™

Morrow, Betty and ﬁ&cum Hartman. Jewish Holicays (A wowuamw Book) . vorwavmumn.
Illinois: Garrard Publishing Company, 1967. , ‘

pa

Iy

Parlin, John.  Patriot's Day (A Holiday Book). Champaign, Illinois: Garrard
Publishing Company, 1964, ~ ,

<

.

mmnnmnmom. Lillie. Birthdays (A Holiday Book). Champaign, Illinois: Garrard
Publishing Company, 1965. ) :

00224
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Patterson, Lillie. Christmas Feasts and Festivals (A Holiday Book). Champaign,
Illinois: Garrard Publishing Company, 1968. : )

Patterson, Lillie. Christmas In America (A Holiday Book). Champaign, Illinois:
‘Garrard Publishing Company, 1969. o

»

Patterson,.Lillie. Christmas in Britain and Scandinavia (A Holiday Book). Champaign,
I1linois: Garrard Publishing Company, 1970. .

E

Patterson, Lillie. Easter (A mowwam% Book) . Champaign, Illinois: Garrard wccwumrwsw
"e Company, 1966. s : ’ . . B

Patterson, Lillie. Halloween (A Holiday Book). Champaign, Illinois: Garrard
Publishing Company, 1963. ) . . S

-

rwcna%. Susan. Festivals for You to Celebrate: Facts, >nnw<wnwmm and Crafts. New
York: J.B. Lippincott Company, -1969. i . .

a

» i . ' \\

. Spiegelman,” Judith. UNICEE's Festival Book. United Nations, New Yorks U.S.
’ Committee for UNICEF, 1966. , :

A

)

Q

IC

E

PAFulToxt Provided by ERIC




Wyndham, Lee. Thanksgiving (A Holiday wooxv Champaign, Illinois: Garrard

w:kumwunm nosvmnw. 1963.

[ 2

mHﬁKwHWwa

Easter Around the zonwa A>mmm -1 CM) -
How We Got Our "Easter Customs A>mmm -2 CM)

muﬁmmn,w<m. 1345 UH<mMmmx.wmnw2mw..nwunmmo. I1linois 60614 .

"Fun and Festivals of “the Eskimo"

" from the mmnumm Eskimos of St. Lawrence Aum 2930)

L - .

Jam Handy, Scott Education UH<HmHon.
mowwowm Massachusettes 01040.

00276

'RECORDS . o | . .

Holiday Songs vw Alan Mills and nmnnowm Rinehart (B 2055)
December Holidays by Lucille Wood (B 586)

Winter Days

February Holidays .

Halloween ,

Bowmar Records, 622 Rodier Drive, Glendale, California 91201
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_ MODULE ON SACRED TIME |
ENCOUNTER 5: DIVERSITY OF TRADITIONS -

Xzozrmcmm . : . ) : _ ‘
QOZQMmHm mnomw.vanmcnmnHon. tradition . . - )

LY

ORGANIZING IDEA:

‘mal-ing appropriate nmmmnmsnmm to and mnmnmsm:nm NUOCn his own world <Hm€.

People who share nsm.mmsm nmwmcnmnwos belong to the same tradition.

SENSITIVITIES:
, life style and HmHHmwOCm and/or secular nnmaunuonm. : .
mvvnmnwmnusm the &H<mnmwn< of world views and life styles in human societies N
, N WY
R supporting a person in his vaHmmm and behavior which are c:uncm to his secular ) NN
or religious tradition : : _ <
- v X o~
. ot ~
SKILLS: 1listed in the left margin ‘ , , . ; ' o
' wmI><Hox>r owLmn.:<mm" - The ¥hild will be able to’ vmnnunﬁvmnm in an action song, assoclating «
, the name of a tradition, the’ name of a celebration, an mvvnovnumnm
Fe . greeting, and an.attitude of wnnmvnwsnm. _
MATERIALS NEEDED: RESS activity books, pages .\. 10, Hu. and 14 and back cover ,
INTRODUCTION; o o e
istribute, or have the children take out,; their ”@ - . E
; activity voon. Special Times.
: irect attention to vmmmm 7, 10, 13, and Hb in
\ ¢l sequence. - .
209 &)
>—Ji
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relating knowledge
or real experience
to the learning
situation,

DEVELOPMENT

cmnoswlm sensitized
through exploring
feelings, expressing
frelings, empathizing

acquiring information
through listening

EVALUATION

Do you celebrate ‘all of these mvmoumw nMBmm¢ zr%&

Why not?

Each tradition wmm its own omwmwnmnuosm.

People hold the celebrations of their own traditionms.

How do you feel on your vwnn:am%¢

What special greetings can people say to you on your vﬁnnrmm<¢

How might you greet a Christian on Easter?

What could you say to an American on ermnxmmu<usme

How do you think a Buddhist child feels mcnunm\wmnmrmnme

Can you think of a greeting for a Buddhist child on Perahera?
What mnmmnwnm might you say no a Jewish vmmmos on wmmmo<mn¢

There are many celebrations Hs our oo&ﬁMﬁ%.

"

Some are shared by many people.

Others may be celebrated by ucmn a few vmovwm.

Some celebrations are shared by people in other parts of the world.
‘'Each celebration”is happier when everyone adds special greetings.

¢

00228

Directions:
Children form a circle.

holding a picture of a celebration.

210

Teach the children the following action song, associating the
name of the tradition, the name of the celebration, an
appropriate greeting, and an attitude of acceptance.

One child is selected to stand in the center of the ownowm

-

o

l C 2
A FuiText provided by Eric
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demonstrating com-
prehension of
concepts, organizing
idea, and sensitiv-
sities through creative
activity:

The first two appiopriate lines for the picture are sung to
the tune of 'Twinkle, Twi.kle, Little Star."

The next twollines are spoken enthusiastically in-unison.
The children may wave to the child in the center as they -
greet him.. : ,

Then another child is selected to hold a different picture,
and the action continues as before. - ~

After the four pictures from the activity book (pages 7, 10,
13, and 14) have been employed, the children's drawings of
their own celebrations on the back covers determine the
verses. . :

Each child should have the opportunity to stand in the center
with his own celebration picture, either singly or within

Have a happy day-

Passover is a special day.

To our Jewish friends we say:
"Happy Passover: Happy Passover.
Have a happy day!"

Edaster is a special day.

To our Christian friends we say:
"Happy Easter. Happy Easter! _ .o
Have a happy day. , ,

a small group sharing the same celebration.

v

¥

Special Days: An Action Soig

by Joan G. Dye

]

Perahera is a special day.
* To our Buddhist friends we say:
- "Happy Perahera! Happy Perahera!

v

IC
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Thanksgiving is a special day." )
. . To American friends we say: " o
e "Happy Thanksgiving! Happy Thanksgiving. -
: Have a happy day!" i T ’

: is mnmvmnHwH day,. - . :

"

To our . friend(s) we say: T om : :

" « R [] 1] . -, M

Have a happy day." _ . N . .
. EXTENDING EXPERIENCES - ’ o )

Let the children tape nmnona the action song, perhaps adding nrm mnnoabwuuﬁmnn of . o
rhythm instruments. - . . : T -

Playing back the: tape‘is half the fun! (es]

, . . - & ? - 3
A I

. 3 . . 1 )

St e : b

When special nmwmdnmnuosm occur nrnocmrocn the %mmn recall for the nrHHanms the nU
action song and invite them to sing it in honor of those nruwanmn mrmnwsm the ;
particular anmvnmnHos.

Have the children mark all the holidays and celebrations they can think of on a Hmnmmm -
wall calendar. Both the name of the celebration and the name of the tradition om. i .
which it is a part should be listed. ‘ . "

See also ‘the EXTENDING EXPERIENCES and RESOURCES for ENCOUNTER 4. L -
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L Story by I S

o Liz Malbon
: o : " Pictures by
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for my 'p{?rents whose love makes a place special’

*_ CElizabeth Ann |




| have a place a special space that is my own.
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. T It can be small.
.kt can be big.. )
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- itis my own
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" There | can go and sit or think or read
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~or play in my.own way.
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what | want to be.

And | can be
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| can be'me.
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- And |_just fngy someday, someday, have a brand-new way
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~ to'make a place my ow
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_Do;.:ypu,*téo, have a $pecial place
that is your own — -
"fOr you to do what you want to do —
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| ~ aspecial space to be just you?
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My family has
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‘ltcan be\small. .
- 00249 o




But most of all, it is our home.
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Here we can come and eat:

- or sleep
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or play in' our own way, |
~or work
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~ or celebrate our special days.
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. -We have a special way you see,
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-~ to make our space a home
" . justright for our family. -




And if someday we move away, o | ?

‘we'll have a way *
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our home.

?
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- ’ Does your famuly too have a specual place )
: I | that is your homeé.— ' -
" where your family may Ilve.uts own way —
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a special space for
. everyday?.
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whose story
is of love
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And | havea way tobe — - .
a way just rightfor me.

00266




| {)026’?

3.0

¥ 7

Y

. |
-

1

things |'ve done

»”

‘ve grown

how |
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my family
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~+ 'things | see

places‘ I go



things that hold wonder for e
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things 1'm told

and more, you éég“
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are part of me .
and of my story -,
., a story about m}




And | have a story — . .
00273 a'story about me.
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what | wear

kow | eat

00275

»



grownups’ care
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- a special treat -
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happy days

joyful things
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1 ‘.
are part of me

and of'my way to be — | ,
a way just right for me.
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" And | have a way t6 be.

"I have a 'story and a way.

%
1

"1 am me.

RN And | have a story.
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‘Every person is an "I’

a

(though it may seem

~ strange to me)

-
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And every I’ has a story
' and a way to be.

Every pe'rsoh- has a story and a way.
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If some things about me. .
" and some things about you
~are the same - |

“then part of my story’

IS your story/tob,

and-we share it —

we two.
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1 s e th'ingsi I do
and some things you do

are the same

then' part of my way

IS your way too,

and we share it —

M,_TWG two. .
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" 'If we two share with-two

=+ then there-are four,
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who share in a story L
W and share in a way

When that happens _ v, Jﬂdﬁi

it'sa tradntlon,f'
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"My story is about M.
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My way is just '.
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right for me. R




Butstories and ways - ~ Because every person
‘ ' _ has.a story

. Q . i .
b can be shared, you see. o A ,
i = : o and a way to be. -



~*We all have a story and a way.
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Draw a circle around all the pictures that tell about a story. o o

Put an X on all the pictures that ‘show a celebration.
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Each

Draw

Draw
Draw
Draw

tradition hés its own celebrations,.

an orange cifcle around the Buddhist celebration.
a green circle around the Christian celebration.
a blue circle around the Jewish celebration.

a red circle around the American celebration.
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Poald

. ""One's education is not complkte without a
study of comparative religior and its relationj\ww’/‘““_’nf
ship to the advancement of civilization . . . .
Nothing we have said here indicates that such
study . . ., when presentec objectively as o
part of a secular program ot-education, may not, . ’
be effected consistent with the First Amendment."

‘e .

from the majority -opinion of the United
States Supreme Court, 1963, Schempp Case

The religious diménsion, or. religion in its varied secular and non—secular
manifestations, has to do with world view, a sense of reality from which a .
person and/or a community makes sense of life.- This{perspective is reflected .
in life style, the way in which a person or a community moves, acts, and lives. ~

Religious experience is a significant dimension of 1life in all human socileties

-

The undeniable educational necgssity for study about religion‘in publie .
education is recognized at the level of higher education. Moreover, a number
of efforts have been made at the secondary level. What is often overlooked,

‘However, is the impoverishment of elementary:level education which igmores .

the study of religion. This omission was recognized in a 1972 ‘report on the
.treatment of minorities in elementary social’studies textbookg., Among the
criteria used by the committee of seven educators were the f lowing:
"Is the role of a variety of religious groups in oeur society,‘both
past and present, inc]uded7" , W A
/
s the legitimacy of a variety -of life styles acknowledged?”

"In dealing with various matters, do the authors codnit 'sins of
omission (A o R

. . /
1 I

i

. /‘ °
”WOuld the book tend to encourage a positive self+image?"*

The rationale for the Religion in Elementary Social Studies Project affirms

that the study of religion is the proper and necessary responsibility of the ) =
schools, even at the early elementary level, and that its incorporation into

the elementary program provides a more holistic approach ‘to social studies

-

’ education. : ; ~

The child should ‘receive a '"complete" education from 'his earliest entry
into school. Ledrning about significant areas .of our ‘society cannot be
magically suspended until higher grade{levels. ‘?he failure to provide
*Early Elementary Social Studies: A Report id Regards to Their Treatment : .
.of Minorities (Lansing, Michigan: Michigan Department of Education, 1972). ' R

00329 . . S




correct information and guided senqitizing experiencee in the area of
religion may result in the edrly formation of stereotypés, misconceptions,
distrust, and prejudice. The RESS: program/in learning about religion is
non-denominational, non-proselytizing, apd academically responsible. The
program develops a bread cr '~ptua1 framework, empathetic attitudes, and
analvtic skills at each chi..a's level of development for inveqtigating
&arieo world views, life styles, and traditions.
e
The  RESS program draws upon established research in determining content and
thodology appropriate to the child's level of cognitive and moral development.
At the elementary level, study about religion contyibutes to the development of
r2lf-concept as the thild atfirms his own or his Ldmily s world view and life
styvle, whether it is secular or non-secular. At the same time, learming about °
religion in the elementary school fosters attitudes offempathy and. appreciation

that are vital to the working out of equitable mutual accommodations in cur
multi-religious seciety. :

In this wdy religion in publié education supports a-primary goal of elementary
social studies -- educating children to become thinking-feeling citizens whose*
. . Jjuggments will be based on factual analysis and sound reasoning, tempered with

empathy ‘and compasqion. . ;

GENERAL OBJECTIVES

. : ' The purpose of the RESS PrOJECt in its six 1evels 1s to develop the following
o main ideag, main concepts, sensitivities, and reflective inquiry skills:

”

Main Ideas - . e

s

1. The religious dimen51on has to do with worldview and lifestyle.
2. Worldview is a sense of reality from which a person and/or a community
makes sense of life; this sense of reality is a belief about what is, and
: a commitment as .to what ough &0 be
3. Lifestyle is the way in"which a person:%r a community moves, acts, and
s . lives; 1lifestyle reflects worldview. '

4. The religious dimension is manifested in both religious and nonre]iglnuq
fraditions. ‘ »

‘ - : ‘ .
5. Religious traditions develop out of the interaction of the adherents
- with the.sacred in time and space.

f , f. A religious tradition is a patternsof thinking, feeling, valuing, and
. - acting preserved by a community and manifested in symbols, ‘events, ‘persons,
documents, artifacts, rites, customs, beliefs, and ideas.

~3

Religious communication is symholic; it péints beyond itself.

8. The religious dimension is universally manifest in human societies.




&

9. The religious dimension is both a personal and a community experience.

-

The religious dimension and culture are mutually interdependent.
Religious experiences and expressions change’over time,.

The study of the religious dimens1on anc of religious traditions is .
an integral part of the study of humankind. : +

o

Main.Concepts

s -

STORY‘[worldyiew, commitment] WAY [lifestyle]

Religious Concepts

2

Sacred Tima . Myth Religious Traditinns
© Sacred Space: Ritual . - *Religious -Community
"Sacrgd'Literature Ceremony Religious Institutions
Sacred Objects - Celebration Religious Adherents

Sacred Symbols Religious Leaders ¢ o -

5 )
-
3

Social Process Cencepts

Diversity ‘ ) L . v
"Interaction ‘
Change ) .
Acculturation . ‘

£

%9

Sensitivities o L ( 4 ' : .

Developing self-concept

1. feeling free to make appropriate references to and statements L
about her own’ feelings, values, worldview, lifestyle, and- . . .7
réligious and/or secular traditions ‘\ ' : ,

2. 1living openly by the commitments which his worldview and life—
style entail : o S

Developing empatﬁz'for others

‘ 3. appreciating the diversity of worldviews and lifestyles in
human societies

4. supporting a person in his beliefs and behavior which are unique
to ‘his secular or religious tradition

5. consideringlthe values of particular traditions which are involved
in decisions people make

Skills

1. relating one's knowledge and nersonal experience to the learning
situvation

2. participating in a real experience through
) sense experience

. simuvlation
» field trips




4, developing and testing concepts, generalizations, and
interpretations by - -
stating and checking hypotheses
acquiring information through
li<tening
viewing
interpreting graphic materials
reading ‘ , : ‘ -
- locating information
organizing information
comparing and contrasting
analyzing information
~making associations

-

5. attaining concepts
6. attaining personal meaning of events and behaviors

7. applying generalizations and interpretations to make judgments
. . 3 . A
8. becoming sensitized through
, exploring feelings and values
. expressing feelings and values ) *
empathizing - “io ¢
exploring implications and consequences :

9. working with others effectively

social participation skills-
creativity and expressive communications skills

LEVEL-ONE: ORGANIZATION OF CONTENTJ AND LEARNIN,G EXPER\IENCES

MODULE ON STORY AND WAY* MODULE- ON SACRED SPACE

N MODULE QN SACRED TIME

Encounters:** Encounters: Encounters:

1. Story 1.” Pérsonal Space 1. Birthday

2. Wonder - 2, Homes N 2 Perahera

3. Way . < > 3. Making a Home 3. Passover

4. Joy . "4, Diversity of -Homes 4. Tradition

5. Tradition 5. Moving ..- 5. Diversity of

: ‘ Traditions
Ta, , T

*At this first level, the child explores three interrelated learning MODULES, each
MODULE focusing on a particular area of inquiry about religious meaning and commit-
ment.
b o = B .
**The ENCOUNTERS within a particular MODULE provide a series of sequential contacts
between the child and the religious environment of human societies. The potential
of each ENCOUNTER depends upon the child's predispositions and prier learning. It
~ is,expected that the learning outcomes will differ for each child in relation to
his individual perceptions. - ‘ ‘

r
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|
\ o : THE RESS EVALUATION PROCESS

The Religion in Elementary Social Studies Project set out to explore two
major aspects of religicn study in elementary school social studies curriculum.
In our evaluation we wanted to find out: '

A, 1. Can religion study be introduced into elementary school social
studies programs in a way thHat would prove acceptable to

a) diverse communities;

b) professional educators (classroom teachers and administrators);
and '

¢)  religion scholars?

(A%}

Can students learn about religion effectively within the context of

elementary school social studies curriculum consistent with

a) the diverse needs, concerns, and developmental levels.nf elementary
school students; and

b) the extant goals of social education.and emerging -instructional ‘
methods defined as the 'new'" sdcial studies? :

Qur evaluation process reflected these two broad questions. -First, we
were concerned with an Evaluation for Program Implementation which sought
answers-—however tentative--to questions concerning: Will schools elect to
teach about religion? Will administrators, teachers, and communities bé
receptive? Will educators perceive religion study as another important aspect
of social education? Will they accept a religion-study based upon more than
mastering facts about religions, and be willing to employ teaching methods
based upon inquiry and reflection? What kinds of services and materials are
needed to encourage successful program implementation? '

second, we were concerned with an Evaluation for Program Design and Revision.
"In this evaluation we needed information which would guide the development of a
fcrmat and rationale for our program, and then, we sought critical feedback from
classroom trials, teachers, religion scholars, etc. for a series of revisions
in the teaching strategies and student materials.

.

N The evaluation process involved each of the following stages: 2

Formative Research. While writing the initial proposal for this curriculum
— project. and for the first six months after our funding, the project staff . !
interviewed religion scholars and educators interested in the study of religion
in public elementary schools. Information from these interviews was supplemented
. ' by searches in current literature on 1) .ppfoaches to the academic study of °
religion, 2) religion in public schools, 3) developmental educational psychology, ‘
and 4) current curriculim and instructional models. . As our project's goals
and format. took initial shape, a consultation was held with religion scholars
from across thé continent. The staff interviewed experienced teachers and
administrators for their responses and suggestions. Copies.of the initial
rationale and goals were circulated to community leaders expressing an interest
~--a procedure which has been followed throughout the Project's existence.

£
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“lagsroom Trials. With a statement of rationale, goals, and format, the
project staff began writing instructional materials and teachers' guides.
As each draft of student lessons was prepared, classroom trials followed:

a) Initial }§ rlting Stage—-Each lesson was used with a small group
~ of students or with one class by the author who used his/her
" observaticns o revise the lesson;

b) Local Intensive Stage--OUnce -the materials for an entire Level
had been written, initially tested, and revised by the author,
a.local teacher (independent of the project staff) used the
materials., Video-tapes, teacher interviews, and student
products (art, activity sheets, etc.) were used to guide :
revisions in the materials and guides;

c) Extensive Stage--The revised sets of material on each Level were
tested in six centers by experienced classroom teachers (Kembles-
ville, Pennsylvania; Orinda, California; Oakland, California;
.Tallahassee, Florida, and Burlington, Ontario). Data was
collected to guide revision by: 1) interviews with teachers, *
administrators, -and Students; 2) teachers' comments recorded
daily in their Guides and in occasional correspon.ience; 3) .
reviews of student products (activity sheets, art work, stories,
etc.); and 4) observations of classroom interaction on brief
visits to the schools.

d) Scholarly Reviews--While the extensive tests were conducted,
' samples of the revised materials were submitted for review by‘\
religion scholars and by others concerned ahout instructional
materials in this subject area, and '

ej Summary of Findings Stage--This report is a summary of the

flndlngs, stressing revisions which seem necessary——after
stages ! and ""d" above.

At* this point, the project has conclusions about needed revision based upon:
1) teacher-community acceptance of our materials, .2) teacher judgments on
the success of the program in their classrooms, 3) reviewers' Jjudgments of
the appropriateness of the materials, and 4) limited data on student learning.
Based upon this eXperienCe, the project staff is seeking support for an
intensive study of our program in the classroom under conditions which control
for teacher competency factors and maximumize the diversity.of student abilitiles
and needs within classrooms. We are especially interested in a closely
monitored set of field trials with careful data collection”on the attainment
of knowledge objectives (concepts and '"main ideas") ‘and our sensitivity
objectives. Based upon such new information the staff would undertake a
- fingl revision of the materials and guides at each grade level.

I EVALUATION FOR PROGRAM IMPLEMENTA 10N

Data was collected for this phase of the evaluation y using interviews.
First, the project staff interviewed a number of administrators and other
professional educators when designing the project's rationale and later in
~establishing field trial centers across the continent. Second, the staff

_9-
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irrterviewed teachers and administrators at school sites as the field tests were
in progress. Firallv, the staff worked with, and interviewed, teachers and
administrators at school district meetings and workshops and, occasionally, ’ :
. at professional meetings. The results of these interviews were most revéaling
’ to the statf, but it i« izmpcrtant to note that the conclusions are not the
result of anv systematic =uryey procedures. ] .

My Eq: ;rmn‘l' Celebrahon
in myJa .y Tr:odlhon.

- p—

"The ma3or implementation problem centers on the word "religion.'" In
discussions with administrators, the uniwversal response was a wariness about
teaching about religion in public schools. The degree of confusion about the
Supreme Court decisions of 1962 and 1963 which affected the place of religion ]
and religious activities is pervasive. Few echool administrators seem aware '
that the Court banned the practice of religion but encouraged the study of
religion Also, upon suggesting that schools become involved in learning about . .
religion, administrators and teachers became wary. They are concerned ahout N
the motives and intentions of the persons who make the suggestion and the goals
of any program which set out to make, the suggestion "a- reality. This responsge
- : is generally linked to a belief that religionjin public schools is a '
. . "ccntroversial drea' and will arouse community questions and challenges~e-an.
item that most school administrators feel they have in adequate quantity now!
N Underlying these areas of concern is the perplexity about what learning about
religion and teaching about religion will "1ooK 1ike" in public school class~
rooms. Here images .are difuse but administrators and teachers tend to have .
trouble seeing teaching dbout ,religion as involving similar techniques, com- ‘
petencies, and materials as-: in teaching about other facets of human behavicr. N

1

S -10- v K
ERIC - ooazr . -

Aruitoxt provided by Eic: ~ . - R »




These same responses are present in our Canadian experience except that ,
in the absence of any Supreme Court decisions administrators and teachers are N
emerging frem a state-sponsored curriculum area which involved religious \\
instruction and from which many teachers are pleased to be disassociated.
Such reacticns were e¥plicit and implicit in teacher reactions during a brief-
ing oI a primary school curriculuym task force untii the rationale and’ objectives
were set forth. The common response was an approval of those objectives and '
concerns. As the briefing continued, teachers shared their initial perceptions
of rellgion study as set against their appreciation for the concepts and sensi-
tivities which constitute the RESS objectives and procedures. :

This‘antednte in Canada is typical. Once administrators and teachers get
beyond the abstract term "religion" in discussions and in interviews to the
pProject objectives and materials, their reservations tend to disappear and
statements of support emerge. Almost every administrator who got into reading
the rationale, the statement of objectives, and the materials saggested thut the
project ought to avoid confusion and resistence by dropping the term "religion."

3 ~ As did the teachers in Canada, the administrators suggested that our objectives
were -superb humanities and social studies objectives and should be presented as

such -- without "religion." .

Teachers who uSed the Level 1 materials and school administratorv who super-
vised the field trials in their schools did not become embroiled in- any critical
community reaction. Parents were informed of the field tests and visitors to
classes saw the materials. In several cases, the trials were reported in PTA
meetings and via school newsletters. In one case, a local newspaper carried a -
story. Persons 1in the- community'who asked questions were supportive. Parents
were accepting. : ; .

9 " The major project implementation difficulty is, and continues to be, confusion
surrounding the term "religion" and all of the reservations and images which the
term conjures up. Persons who get beyond the word to the rationale, objectives,
and teaching materials are accepting and supportive. . )

o

Level I field test : P s ‘ a -
teachers .reported that - ‘ﬂ}f‘ fﬂ& 7 JJ"";.A f- o ‘ . .
the RESS materials, their 3 : SEOA T g | S
content and objectives, oy . L - SR
related well to the regu- o ; ‘ #
lar social studies curri- ; ' o ' - g
culum. Teachers used : - -
the extending activities | *
and almost every teacher o . :
added activities which ' , c ‘ o
they normally did in - e o S
another context (i.e., | - : ; ' N ‘ i
Who am I? lessons, R - . ' S
building terrarium . W n
guest speaKers, etc.). ’ T
{ine of the reasons the P! W S
classroom use of our , % T

' materials took much ' ' ”f |
longer than expected D
_ was the creative exten-
o “18lon of our materials
by teachers who added . - .
their own activities within the format and objectives set forth by RESS.

-
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.The teachers reported favoraply on the match between the objectives and

activities in Level I and their students' nceds,.concerns, and real life
experiences. Sttderts could relate to the lessons and teachers further this
aspect by adding extending activities beyond those provided. Teachers in
Canada had.the same ex perience, even though many of Jthe resour:zes suggested

- were unavailable in their libraries. Teachers in rural communities did not
have the extensive diversity of religious expression as did urban schcols and
students’did not have such exper’ence, but that was not noted as a major
obstacle. Indeed, teachers used the divers1ty available as a springboard to
heighten student awareness of the pluralistic nature of North America.

*

]
-

“while the field test schools were selected to obtain s1tes in ivrner city
schools,»rural schools, and suburban schools, schools with homogenecous student
populations ‘and students with rich ethnic, racial, and religious diversity, and
schools in the United ‘States and in Canada, there was not a .significant difference

\ in teacher judgments of the materials,and thelr impact upon student attuinment of
TN our cbjectives. The approaches and materlals related well to student experiences J
\\ and teachers were skilled in helping to build such relationships. When differences
a did appear amorlg the field trial sites (in teacher judgments and student achieve-
\ ment), those differences seem better explained by difference in time available for
\\use of the materials and teacher competency factors, rather than to the differences
I the location of the field trial site and the  children involved.

oS

s Teachers reported that student motivation and interest was as high or higher
*than\ the usual topics and materials explored by classes. They reported that
students' attention and achilevement was equal to or exceeded their performance
on the gsual soc1a1 studies content. .
Teachers were delighted that they could retain the materials, noting that
. they would use the materials in subsequent years. 1In some cases, -colleagues
in the school had heard about the field test, expressed an intereét, and wanted
to try out some of the materials in their own classes. Each teacher said that

she would recommend the use of the materials --. and the’studyvof religions --
to colleagues. : -

These comments from teachers who used the materials are most encouraging,
especially .after the general and pervasive reactions to the term "religion" and -
to the thpught. of teaching about "religion" when simply discussing the idea with-
+ out reference to instructional objectives and matetials. Those whe have done it
-— teach about religion -- are positively disposed toward such instruction, see
it as complementing the social gducation of their students, and find it nen-

controversial in class and in their communities. . > &

-

[1 EVALUATION FOR PROGRAM REVISION

ACTIVITIES BASIC TO THE ENCOUNTERS. Teachers reported that the children»enjqud
‘making books of their "Story and Way." 8ince the national field test was begun
during the second half of the school year, several teachers found it appropriate
to have their students write stories to accompany their drawings. (Only drawings
vere suggested in the teacher's guide.) The stories and drawings show a very

gocd understanding of the main 1deas ‘and an internalization of the sensitivities
\ in the objectives. -

Role playing and soclo-dramas were praised as ways of getting concepts across
clearly to first—graders, and -as ways to develop the sensitivities specified
B 11 the objectives.

~12- 1 i
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The read-along books were enJoyed -- both .the books themselves and the

activity of '"reading along.'
¢

Most teachers reported tbat the children enjoyed the slides and tapes and
that the children's recall of information so presented was good. However,

* two teacher suggested thnt more variety in the. narrators and in the" picture
styles was needed. ) . : C

“ ... teacher commented trat there ‘was not- enough variety in the format 01 the
Yodule on Stery and Way. Her students tired of seeing. s1lides and drawing
pictures. One teacher felt that the Activity Boolts came too close togetber
in use. . .a .

-

Cre teacher commentéed that an exercise in sequencing pictures into proper

o chronological order was very difficult for her class to complete. Regarding
the same scrting task, none of the classes followed: the RESS directions of
“cutting the picturés apart and then sequencing them. All numbered the pic-
tures instead. - o . L L
When sort cards were used in another location, involving sorting them into
two categories and putting them into two envelopes, one teacher commented
-~ +  that the children enjoyed working with them. '

One teacher commented (in regard to a suggested Extending- Activity for an

Encounter that her class‘'did not get to complete before the end of the scheol

year) that it would probably be difficult for first- -graders to work with more .
than six sort cards’'at one time. e
' O terch.

Several teachers commented that ' - -
an Encounter contained too much IV chorel)
material and too many activities _ - Y‘“’F‘“j
to be ccvered at one time with 1
a class. In several cases the
teachers made similar divisions ° -
of the material into "one day's
¢ work' segments. Generally, the
modules took more class time
than the RESS staff had pre-
dicted. This was due, in part, _
to the teachers' use of Ex- - '
tending Activities, and questions
and activities borne of their
use of community resources and
examples,

)

[
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These directions, on the format for this activity must be changed.

PUTENDING l\PhRIFN(L_. Many of the Extending’ ctivities were utilized by the
tield test teachers o . . - *

Poews related to an Preounter and printed in fulll in the teacher's guide
cered exphciallx helptul and enjoyable. However seVeral poems were marked

by the teachers as-being too difficult in vocabulary or too abstract for
tirst grade children to understand and make a response.

-

A nuwber of suggested bookq were. read and teachers made frequent suggestions

tor additional books relevant to the Encountefs. However, some of the materials
fhocks, films, etc.) svwgestod for use in Txteﬂdlng Expérlences were difficult
9o imposclble to obtain in Canada.

Al * & .
Simplevrecipes were tried to the delight of several classes. ‘ |

The activities of making ''name chains,'" collages, and student booklets
were praised as being of interest to the children. )

MOCHANICAL PROBLEMS. One class experienced difficulty in hearing and under-
standing the tapes because the tdpe recorder in use in the classroom was too
small and had to be turned to full volume, thus magnifying any white noise. -

Several teachers reported that stapling or taplng (as suggested in the RESS
directions for an activity) are not practical in” first grade classrpoms and,
that pasting would be more appropriate.

One teacher suggested that we include a prominent note to the teacher in the
text of the teacher's guide at any point where a piece of material needs to ° ,
be kept in the classroom for use in a later Encounter.
One class became confused when an activity called for drawing pictures.rn the
Activity Booklets in a prescribed way (leaving the backs of pages blank.)
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. Teacher's ‘ n ro.
 Guide " Comment -

v

CONCLUSIONS . A system for designating (or suggesting) activities for able

students, less able students, and more able students needs to be devised for
the teacher's benefit. , ’

Manv hncountera need te be Jivided into suggestaed segments, appropriate for
completion at one tire. <

The poems in the Exvending Experiences which have been marked as ''too difficult"
do seem to be genuLnely too diffdicult and should be remowved.

Scme additional resources should be added, uspecially using Canadian sources.

The whole activity of the sequence cards concerning Bonnie moving could be
dropped w1thout a significant loss to the main point of the encounter on
moving which is sacred space and 1ts re-establishment (not time). This
ictivity caused a lot of problems., : ‘ '

When tapes are re-cut, some additional narrators must be used tcr variety and
interest. Taping techniques must be-improved,

-

a3
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\I Afti~Defamétion ﬁ;ague Reviewers ‘ \\\\
i | | \

Page in N

./ [Responses and revision suggestions of the RESS
" staff are given in brackets.] .

We. found the material sensitive and sound.

. ‘ .
! For the most pdrt the following are

minor suggestiphs

,There 1s mention of "horseradish and tdothpicks."
Toothpicks have no(?) the tray. Certainly no
religious significance. This word should be
removed. ~[Suggestioq to be followed in revision.]

[, -17-.
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o v " 191 - ‘You have separated into two words: that which is one.
Nishtanoh is one word. You may wish to use the
pronunciation used in Israel and by more and more

" Jews 1in America today. Therefore, the translitera-
- ’ ’ tion for that sentence would be '""Mah Nishtanoh
\ ~ ‘ - Halailah Hazeh?" [Correction to be madé in revision.]

Individual Teacher's Overall Comments

The bibliography was not helpful given our library
resources. There are many books, films, records,
and filmstrips available which will fit. into the course.
Another year (assuming I will start earlier) I will
" , . strive to work up a bibliography for my use. [Full

' : revision will include expansion of suggested resources. ]

. "~ 1 wasn't happy with the pictures in the "Spec1al Places"
‘ . . and "Special Times" activity books. They just weren't
. ' first grade pictures. . - i

Concepgs were a little hard for first grade.

As far as evaluation was concerned, I felt this
group .had a greater understanding and willingness -
to accept differences than many previous groups
'I have had. However, “in addition to RESS, I had
pupils who fostered this -- a Spanish-speaking
Puerto Rican child, a little Chinese girl who spoke
only Chinese, and two black children.
4
I am happy to have been a part of this program and
will use most of it another year. ’ :

" The children really have enjoyed the project. The'
parents have been interested and most pleased.

We've gotten very interested and possibly spent too
long on American Indian beldefs and traditions.

* )’

We completed everything and included Memorial Day
on our own.

We've even gotten into weddlngs,\géptlsms, funerals
and such. AN

- | : N
' There has been a "lot of learning." N
. In the beginning we intended to write our own Stories
‘ and write about our favorite celebrations (changlng
the use of the pages in the Activity Books), but as \\
new students came in we gave up the jdea and ®eturned
to the activities suggested. , \“\\

N

The children especially enjoyed role-playing.
Thank you for thé opportunity to teach the unit.
T'm planning to use it again‘next year and'start‘it

AN » ‘ in the Fall when we begin our first Social Studies Unit
o - "Who Am I?" in the Man Develops Responsibilities Unit.

00345




With ,the exception of some poems that were too difficult .
~and a very hard lesson on ordering of pictures, the pro-
. S gram went very nicely. I think you have a fine, motivating
’ : ) - variety of activities for the children.
{Some difficult poems and one picture sequencing exercise
will be cut from the revised edition.]

The encounters seem long and I've had to break them up
2 into smaller sectiqns. Listening, looking, discussing
v sessions can only go on 15 or 20 minutes with my, six | N ”
. - and seven year olds.
[In the revised Level One Teacher's Guide more Encuunters
will be marked with Jdotted lines ,uggesting shorter learn-
“ingp segments. ]

I have lictened to all of the tapes for Level One
on two different cassette piayers. The problem - .
. . seems to be particularly on the following sectiouns:

- g Story, Wonder, Goold, Buddha's Tooth (worst), and
Passover. Water Jar had some problems but was the

. best for the narrator ¢f ail “the above. The narra-
tor's ennunciation is fine and her voice is very
pleagant for childrer; however, it does not come
through as sharp and clear. Some adjectives might
be blurred, fuzzy, wuffled. It seems as though she
had the mike too close when recording. There is
rather an effect of double or over-sound. The
voices of the woman and man who did Rogelio and
Adayod seem sharp and clear. There are some elements
of fuzziness but they are generally better for com-
manding attention and understanding when the sound
is going out to a large group. I thought they spoke
a little tgo fast for the children's best comprehension.
Another problem is that we must play the tapes at top
volume. There is a certain amount of movement, noise,
or whispering, etc. from 32 wiggly little ones -- just
sitting ¥n a group. On account of the number in class.
and the physical set-up there is a certain amount of

¢ gpre v fnom the cassette. The fuzziness exists

to tapes and slides, some due to cassette tape plavers
.and slide projectors used in the classrooms. Revision
will include seeking technical improvements in reccrding
slide reproduction and encouraging the use of high
quality equipment in the classroom. ] :

k-

Could there be more variefy in voices and picture styles
used in stories? .
Activity books came too close together in time and the

children lost interest in keeping the book for coloring.

.

The project staff has compiled a dozen pages of detailed comments

by teachers on specific aspects of the student materisls and teachers'
guides. Each comment is keyed to one or more suggested revisions.
Readers would need a copy 6f the Level I guide and a set of the mater-
1als injorder to comprehend this detailed set of saggested revisions.
Due . to Ahe length of this compilation, copies have been made -only
[ERJ!:‘ for our office files and for funding agency review.
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