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. ® Every classrcom, ‘in form and content, is a micro- ;f "
y _ society. Although the cantent and thejstructure of L i
’ , eaclr classroom.- dlffers markedly from the content ‘ . oo o
i . and structure. of. macro—soc1et1es, enough similarity 3 '
3 Ea T exists between them that the»processes that can alter A
one may well be used to altetr the other. More impor~ . ‘
1 b4 . .
tant, 1f classroom mlcro—soc1et1es appear to resemble
. 0r to have clear affiliations with pact macro- : . . ' ' -
R soc1et1es, then every classroom—-llke eVéry soc1ety . ’
--can be said to be experiencing within itself a -
- * historical process; If that process has its roots - N .
i . in the structurecof the school rather than in the = K
» content of.its pré§Cr1bed currlculum, .then it f£ollows
. . that any real change in the way schools do business- *
. . must occur on a historical dimengion with sufficient
power to change ‘the structiire of the institution. ° : *
‘ . ‘ R )
N . . , --George Richmond '
© : . S The Society School ( .
~N. - ) . : .li‘\}b . ¢ T . ' - -
: . During my‘first year as teacher'in a troubled Brooklyn school, I ‘
» ) ‘
[ found. myself in a sofial system in Wthh children were- constantly warrlng
P < . .
i . - e ,
[ among thdmselves. Through the dndtial &evelopment of a micro—economic .
dimulation, I began in sudcessive interventions %o engage sttuents in .
0 . . . . : . .
* designing, commercial, justice, and:political institutions, Through these
¢ . roo- . AN \ . c, A ‘ ) . ¢
. SN institytiqns students generated processes thachonstantly placed ghem‘in .
" R - the middle of genuine'eﬁhical and survival dilemmas? * These dilemmas i - 0
VA : \f © o de ~ .b SN
, ( ‘W e/manlpulated to oblige students to define and redefine the envirdn- L \ .
. . N 4 N L & R Lt ) I .
'_Zw ments they lived in and to_establish for themselves what it means to be -
o humane in an organization context. While developing social systels with i
. . K .
.
: stude?:'s, I became convinced, that the approach promlsea educators and
©o . . . .
r K a’ ‘
+ o s“udents alike uAusual opportunities to shape the environment' to exﬁress
t & - . . o % .. ) ! ) " * A
o ) ‘the aspiratiens, valdes and principles of the peoRle’llv;ng in them. 4 .
. R . A - | 4 - . .
" ’ Moreove;,<g came to believe that the So;iety School schema held within

H i
I
1]

it the prodisetof a unique synthesis of behavioral and developmental '

L Vel . N ) N . , 3 M . . ;

psvchology, and of affec¢tive and cognitive development.
-4
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N K
o Believing ;hgt-a strong aq@-vi?ﬁle humanism can only emerge out of

v 6 - “’ ' SRR, . o
f the realities of ecogomic press, I deweloped a real -estate simulation

+ ¢

- i . » - Y o ] .
mgdeled after Monopoly, called "Micro-Economy."” The simulation begins

with the introduction of money into the classroom. ° Behaviorally, the
. & . ’
injection of thid new instthﬁen& into the classroom environment pﬁpvides
w.\ ¢ N a
: students and teac ers w1th an occa51on for dellberatlng over and revamp—

- v \

* ing the reward structure ope;ating in the schoolhouseL To increase the
p?tency of this new currené; and to make it éompétiﬁi&e wigh the grading
practices and o#her';ew;fd systéﬁs Ybraigf, plaéf) ope?aping éhereﬂll

decided to back the currenéy with EangibigiQOOds such ds toys, books,
. " [ v

k4
b} .

rs<\caﬁe, ¢lothing, rg%ords, etc., Peiigdically, auctions .were held spo that -~

3 o “ w» 4

étﬁdénts could exchange their scrip for these goods.

-

To our scrip I tied

[N ? - . -
" the 'idea of labor. Where yonopoly reward§‘players't%Zngh various chance. X
- ewe .

mechanisms, students in my class earned theirs by perforping school. work,

by-offé&iﬁg themselves for communiti service, by acceﬁting employment®in
our mlcro—economy, and by selllng goodi ahd seIV1ces produced(elther at

43

PR '

N o,

hofie or in school. ¢ Yoy ) s 4 : .
, . ~ P =] B ’ .
- R i s -~ " bl

Thisylinkage,_betweéh a gystem of reinforcsmenﬁs and a vartiety of

. : ™~ .

o 1 -
desired behaviors, produced a number of by—pro@ucts. Studez?é7who were

-

" \ ' /
behaving to a&gquire the tanngLp beneflts the system conﬁerred soon
f Y, 4
dlfferentlated their behaV1dks and*began respon41ﬁ§ to comblnatlons of
I i ( . s . 74

“

L™ -
o
b

tangible and intangible,rbwards fdr action: 'pleasure in making some-, L\;ﬁ'
N ’ . t N .

-
‘

?ﬁing,_developing and selling'a product someone else wowld evchangeytle .

fruits of their labors for, peer esteem, status, community recognition,

R
.

etc. "More important, I permitted studentsxto assign values to the
-~ ! . .

‘ 4

C
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°
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T ! reinforcement system and thereby transferred to them a major fresponsibil- . ,
- ' !
Ve ) . *
. ity for structufing their ¢wn environment. PR ¢
® . . . . ) ) +
£y . i - “‘ . . [N « . (:
‘ . . . . . : w8
¢ . The creation of micro-institutions, wcalled for.in the model, con-

I .. v »

ferred'ancther set of important opportunities on students.  Organizations .
. . N . ) ' , ’ 2"
. dominate modern society the way individuals once dominated the frontier.

The dominance is no accident.. The titles, remunerétion, the status and

B #

’ »
. . L3

- a

-~ ", the security organizations give their members make them a dominant.fogce
‘ R} - A !

., 7in the culture<of achievement. \ Paralleling the transfer of control over. -
o A N . .
” . . ’ - - . ¢

\ ) the payQff system to children, my colleaguesgépd I decided to trag5fer‘ .

A hd - POY ¢
RS f

5 , ’ L.
\\L;he right to make organizations to children as well.: ’ .

" .

N | 4]
- The first institution ofganized was a bank.  An auction market for

. .
Y

v N -

™’  Tand followed. A constructiop "company" was, formed to create model bujild-
. ‘;‘ . : . : ‘ . . \ i ‘ -
ot 3 . . . O B ® ’ ' ; . v
. Angs, and properties as class¥oom shelves became the "game boagd,"-*Later, - . ‘
. E » A
' i B { - * . N 4 . . : -
. credit uni%ns, cooperitives and savings and loans associations were cre-’ !

, e PR S
ated. The more general significance of these activities should not be

! L . . £ . ‘
. ‘ ST /
. : missed. More than a mere’ §imulation of a real “estate, banking”gpd con- .
£t “ | ) L . g ) '
striiction experiences had occurred. Simulation had provided the impetus ’

o U LY . . .0' ‘ P R e
for the bedinning’ of institution-building. :instltutlon—buildlhg~1ncreased'

. ~ t « Q
.

R -§ <¥tudent cont¥ol over the most‘imporbahtldimensions'GI the” environment.
7/ -
v As one might expect, this tontrol often produced inequities, injustice, . :\“
) . K } ™~ -~ b .

. . .
even exploitati.n. However, while producing this alienating“béhavior, - ’

. N gl . ' . o !
- ‘ migro—sﬁciety activity also produced oppo;ﬁunities to correct the wrongs, .

- ~ .
.

' . ~ ' g

4&\3 cacasions to consider issues of justice and fairness, and opportunities
3 - ' {
1

¥ 3

. ' . to_gJQYVe society through a thousand' adjusdtments and readjustmenks in the

-

’ ¥

social ordef. The model made students makers of history in 2 micro- ‘ .
~ . ’ ' et ~




‘1" k- ? .
O . . ; a
.. . [ . _4_ . .. s .
2 ” "
’ ¢ _ ' . . e .
v . . ] - . .
environment ‘and assiyned therm the task of bearing the consequences of
. - i
; their actions. . | - . &
. hi .
'l ~ 5 - - . -
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A second micro-economic effort took place in Publ&c School 122 in

< . il '

~

‘Queens. There, the predatory practices of an ll-year-old exébrtionist

a -
v .

led to the formation of a legislatiée and judicial process to deal withv,»

i . -4 . ’ * .
him. The third and fourth micro—economic efforts ocqurred in Project

.
-

Broad Jump, a sxxrweek Upwara Bound‘type program afflllated with the Bovs
"élub of New York. 1In that settlng, boys of intermediate- school age con-
e ‘ . -
structed an. elaborate city within the framework of- the Mlcro—Econony_
% 4

simulation. _This time an older §rpup‘df boys tried to exploit a youﬁger

gréup,'giving rise to the invention of Sogiety School %prboration: a

' - | ' L AN

real estate cooperatlve. . . o , S C K;

qﬁ[;//if . . ' , - ., L. -

‘13

The project togk a more @laborate form in Public SChao% 126 in Man-

. . b N 4 7&’ kY

»

o hattan, a school serving a lqyrincowe population of Chinese, Puerto:*
. 1 . A ' A} . .

. + Iy .

. 4 ’ . ! - v ! N '
Ricans, blacks an%‘whités.‘ The P.S. 126 model addressed the problems of
oL - .o t T .
- expansion.of the éxperience ts the s&hool at large. A schoolwide economy
. - Lo . . Ty

-
\ . . N . . DR

Qxéis piloted ag was a schoolwide legislative organization, the latter

. S

g e - s T . ~ C

growingdout of a constitutional copvention. A series of couris emerged,
* ) ‘ : e ' ’ ! Ny : v \. .Q

fo handle conflicts S?ataarbsa. >Students assumed new leadership roles,
[ Y ¢ . ’ . " )

often demonstrating great kiAdness to their fellows, -especially those in

. . . ‘ )
Adistress.  They explored genuine work. experierce, Ppolitical activity’and

& . k4 Iy oo

-

a : y -

legal processes, always trying to fix the system where it broke'down.
- -
The pilot program grew from 1 teacher and 30 students to 15 teachers and-
' . . . N At

400 students in two years, ' : » "

-
5 R o
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« The model réemains to thig day a product of improvisation. My col="

leagues .and I feel strongly .the necéssity for developing materlals that |,

' ' - - N
A . . <

Cwill help students understand the optioﬁs they;have in designing the !

t . 2
reward matzices for their euvironment, in selecting and im?Iementing

’ -
-
s . . -

° organlzatlonal env1ronments, and in developlng eth;cal precepts based -on
. ’ . - ) ‘ Lk

) experience with soc1ety in miniature. .We also feel a necess1ty for de- "
L . . ‘ . A - é —'. . v.
signing research instruments and’methodologies ‘appropriate to the power

.
. .

' transfer objectives of the model. : :

w _ . S ’ ' S o o N,
. . L : ‘ LT ) \
., * Although thése transfer objectives express~m9 own central tendency - o

A R
. s
7 . . 4 . . . . f »

‘ . ° . . ' T J -
: , ip texms of research activity, researchers other than myself may choose
) . <3 . . " ’ : . ' - )

. differentl&. 'The research questions and lines &f investigatiopsstretdh - "
.- vy 127

- . fav beyond this narrow personal agenda. ghe remalnder of ‘this paper .

! T e . . . / y

w1ll be devoted to-enumeratlng the pOSSlbllltleS and to outllnlng the . . AR

. ¢ . - .

. i -
! A

~ - ’ N
i . . *

- dfiontier T think we have reached.’ . o . v .
S \g R . ., %}9 -’ . o . ) ey -

. ~&,". ' Co, S ‘l‘ NI ) S . '
Resgarch Issues e v , s ' ’ "o o
Al v &? ) . ° : L : 5 -, . L. \ . ‘
= B Plrst, we believe that E%achers will. f;nd this model attfactlve be'[“, S
* ) ¢ N N .. m . ] - .
. ; cause it allows them to bnang neal world experlences ;nto the»classnoom . L s
' * S . --
. . . . ) . . ) :
s . and-to demonstrate the c0nnectlon between coTpetency in gradltlonal . . S -

P ) > «
PN .t

o

v . . [y
v ¥ . ~ ' o N - .

¢ language and mathematics skills and‘success in the ‘social system that . %
' S B K] ‘ T N ) T
: . ' N 3 ' . # )
“p evolves. Of necessity students need to perfoéorm as readers; \writers or
) . h o ) . , . . %
T, computersj as well as decision-makers,” in the resolutioen, of conflict ' .
4 1

.

“ . € R Y “ . . . ) ) ‘ . ’ '
A \\; "confronted in their’ inStitutiOn—buildiné experiments. . : ‘
L . " .

ERIC 1 . 000U , | o
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e . . ‘ a )




. ’ : «
. & % . . » -~
- » o Te -
. ~ s
- » y ‘. v -6 - . . . , s
. »
. * . -~ k) -
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o + pPossible Research Issues: . G; . : - - . . .
. g ’ % X . . : N . )

M -
.

1. Can the agquisitibn-of{language and computatidn skills be'speeded
5 ‘ . . . . . ‘ o‘ . ’ . . ) » '
‘0 by raising the value of these skills within the student peer culture?

a

. .
LI Y [y

2. Al;ernativély, cdn the acquiéition of language and computa{iOn skills ., °

a . 5

e N . be speeded if children perceive reading and writing and computing - ‘
. S ’ ‘ ' “ ’ P .
s, ~ as processes essential to their survival within‘'a‘social system that
: i s s ,, : .
o - they deYlse. ) . : .

make’ teaching more rewarding for adults? ,

3

3. Does model actiwvity
B : - o ) : .

! The program ‘also givessstudents access te new ways to think about ,
themselves and their own compétencies. Since thedmodeffcdntaihs the pos-

I3 :
? * . a

sibility for the creation of many different institutions including a wide

) ’
o €

'occupational.sgecﬁrum,'students will have the opportunity to-inte}act with
P . .

5

s 2
-

-

‘ ¢ . » a dozen or more different institutip&s in a single year. The'mdltiplica~
N o N ‘ . i . . . /

- o . . . . Ca 3 e M : .
. Jf ~ tion of student-created institutions inside a class implies an 1ncreas$

*'in the,oppdrtunities fgrﬁ§tudents to perform,iﬁ management and 1eadership

e roIes.§ The Micro-Society idea also cgrrieé certain other likelihoods.
PR Fgfeinstance, most students will probably experience being in superordinate

L ' and spbordinate:roleé'simultaneously. Students will alternate between
’ ) - . \ o ¢ . . ‘ ' . ,\'
v . ;producer and censumér roles, between empowered and powerlegs roles. Such- =~ ] .

ST _experiences will provide 'students with new insights into understanding
) . . % . - , . .

‘ . “ the perspectives of others.and the need to exercise skill in negotiatjon, v,
e, . . ) . ’ , . :

i . ~ .. . . . ‘ ’

bargaining, and decision-making. . ] ¢ . - .
i - - ) ~ Lo . , . m .

: t“{ ’ '\ y . /) ) N . A

< Possible Research Issues: - e

[ 3 . ) . Ay

1. Does student céntrol of the reward structure.and of classroom,.
. 4 . . ™ -~
' AY

\J

v . \ _— . N | , | )

S . . .- " ) ’ N .
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P . . . 4

. institutiqgs have any short~‘6# long-term effect oﬁ ipdividual re-
,‘ "v t . . : » v .
quirements ‘for positive and negative, reinforcement? ‘

Does student control over the reinforcement patftern and the values V

e : . % .
.0 they~assign_%t have any short- or long-term effect on self-concept?

- -T ¢ . ) ‘ ) ha -'e . . + r
. The Micro-Society ?odeL'offers grounding in commercial, legal and

N i . . . 15

political, practice. Althcugh this grgunding should give the student a

clear,intxoductiqn to the basic duties and,responsibilities of oit%ien- e

" ship, more important~are the linkages the model forﬁs‘betyéen a student -

»
N o

and his own culture. By connecting students with the origins of institu-
it‘isApossible to make explicit the reasons., necessities,.and'
’ I

Understapdlng of these con-

tions?%

limitations,underlying those organizations.

i . M ‘

nectlons appears to us to be the toundatlon for the éﬁerC1se cf the rlghts

- of éitizenship and . for the shoulderlng.of the burdens and opportunities °
. s . P . ?
ey s | AR , . y
those’ rights imply. . L : :
" . & N . ) t
, ) ) L A . . .
. Lf , N . \

\ .
Possible‘ReséaLch Issues: )

o . .

. <

- » . . l,~ . " ’ . .
1. Do‘students; given the oppgrtunity to develop a social system,‘merely

‘mimic the social system they percelve as adult soc1ety~or do they
. - ‘
/ innovate and create gocial agreements that respond to‘thelr spec1al
needs?s A . -

., - . . 4 '}
R -

.

% . FA
2.- If, says tpe'model is implemented with a special agenda aiﬁed at .
[ . {~ .
- ‘ “ :
eliminat%Pg sex-stereotyping, will it result in a changed perception
L+ /' D . . I3 ‘

"of male-female roles? > . B o ¢

¢ T

o,

If the model is implemented with a special“agenda calling, for eoon¥

&

LL“ N\ [ w
¢ omic deveyopment, "will the 1nd1v1duals who leave thezmodel hHave

Al N -

received adequate tnalnlng to manage economic: development in adult -

. . . oy

" socliety? ) ot , ' S ;'

Y

.e?




w

4. wWhat effect will early occupationa} experience and. exposure have on

student career choices, on student perceptioné of work, on student

~ . . - .
. . 2 . . -

‘ . \ perception of parents who work? .

- . -
B N .

v - ' The central unity of the éxperience of'inéEiputiod—buildingfemerges

within the domain of human values, for students will need to consider

:
Al

- ’

human values in connection with the Society School materials and model

] -
.

.dctivity. In building an institution from scratch, they will promu gate

. - ; - . ¥ .

b the rules that ultimately 1limit, direct, and shape their actions.’ Thely

¢

\

face of competing claims. Tﬁeyﬂrill study the ways other people have

arrived at rules for doing this: So, .too, they will confromnt the enduring
o o . ) . ‘. : g A . - :
3 ; . human dilemmas that engage all people, in and out of school,. today and

¢ . .

yestexday, when they seek to resc .’ vse human prbbleﬁé imposed on Ehem‘by

. " s b *
. o

. { S
existing institutional arrangements. . . 4

Possible Regearch Issues: : : S ‘ :

s
)

1. What effect will genuine moral dilemmas gncountered during implemen-—

tation of the model have on_studnet capacities to reason morally?’

* 2. Wwhat impact, if any, does .the model have on need achievement? °*

< =~ L

. . “ N

In addltlon to these more traditional research queries, and the list-

s

' A - /
e ing might be ex;ended con51derab1y, the Soc1ety School model will require °

ain new research technclogies. Because the model -

4
the invention of ce

1th1n schools the reallty of the oqulue world,
‘o L1

e ?

- it follows that indicators traditionally used to evaluate performance and {

surports to establish

/ ) » . . Lo R
%y b;igvior in the outside world will have -to be made over-to function for

o

stident activity connected with the model. . . 3 _( .
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For example, students generate an economy in their ischool: The

. 4 ot [ ! - C et .
| . . sconomy produces gdbds and serviees. The relevant indicators for eco-

. . .0

. " ‘nomic performance,in’tbe outside world are indices*of'eméloyment, unem- -
s e 4 - . ! N
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ployméht, gross national product, bonéqmption; savin T*%nd wealth dis--

'tfibutiOn. These 1nd1cators, -made over for appllcatlon to classroom
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) ‘ economlc life, wrll someday be applled to schools and wil someday pro-
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vide us with useful data concerning‘the health of one school economy

I

compared to- others. ' o ) ‘

~ From ‘the educat01 s p01nt\of vacw, 1t lel also be lmportant to keép

track of the nu&ber and quallty of organlzatlon'experlences each student

Q , - i .
-has.’ For example,mstudents mlght be expected ’to experience living in
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,ﬁlghiy rout1n1zed environments and in unstructured env1ronments building
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. up*tolerance)for'ooth; In thé‘interests of a liberal education, stu- -
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@’ dent's might be expected to explore their possibilities in profit and *
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« nonprofit enterprises, in manufacturing and service industry corporations,
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"-in cooperatives, and in other forms of ‘organization. Educators will also
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want to monitor student income and to break it down into element contribu-

P . [ LA N

‘ tlons as a way of assesslng the performance of - 1nd1v1duals along a
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variety of dimensions. ’ ! !
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.. N Using the accounﬁing‘and‘bookkeeping system‘we'propose to design,,
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researchers might be able to reconstfuct the transactions between indi-

. . E
a . . 4 . . »
.

T yiduals in(societx and thereby asses$ the poxgr of economics tn over-
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~ ,turn racial, ethni¢ and gender biases and prejudice. Possibly more
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innovative, researchers may Find themselves able'a?a willing to train
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Aruitoxt provided by Eic:
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students to carry out‘cgrtain,parts of their. research and thereby lessen
o, S :

the impact.research has on behavior within an intervention.

. : N

The leg:l and political systems developed within the model place

‘children, on the.one hand, in\fﬁ? position of deviging ﬁunitive and re-
PR ' . Y . ‘
* habilitative systems for criminal elements within their social system, ,

s -

and, on the.othei!‘inithe position of formulating govefning_bodies with
real ‘powers. The rgsearchable issues raised by one or the other of these

systems}alone could keep uneﬁployed’Ph.D.'s fed and c16£hed for anothex
£ifty years. . ; )
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If you-sense my excitement at these prospects, perhaps I should also
N : . "
acknowledge my frustraﬁion. There-is so much to.do, so much undone, so

much room for collaboratiun and colleagueship. But there is also, at
/‘ '

9 ' .
this point in time, so little recognition of the potentialities that, if

you come abpard, you would have to spend a good deal of ydur time lobby-

ing for support.
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