
'ED 1141166

a

DOCUMENT RESUME

'f PS 008 09.0 .
,

/
I: AUTHOR Shure, Myrna B.; Spivack, George

' ?ITLE Training Mothers to Help Their'Children Solve
'al -Life Proems. .

INSTITUTION Hahnemann totmunity Mental Health Center,
. Philadelphia,, Pa.

SPONS AGENCY ational Inst: of Mental. Health (DHEW), '-Rockville, .

.,
I

. Md. .

PUB DATE- Apr 75 .

1&-.DE f1p.;'*, Paper presented at the Biennial Meeting Of the
Sodiety.for Research in Child Development (De-ii-ver,
Coloiado, April 10-13, 1975)

,
, .

. EDRS PRICE ME-$0.76 HC -$1.58 Plus PoStage
,

. .

DESCRIPTORS Cognitive Development; Comparative Analysis; Day Carp
Programs; Home Programs; *Interpersonal Competence; .
.Learning Activities; Negro. Mothers; Parent'Child .

.. . Relationship; *Parent.Education; Parent Role;

.c'
*Preschool Education; *Problem Solving; *SoCial
Deve opment; Teacher Role. ..

4BSTRACT .-- .
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An experiment was performed to determine whether the
mothers of 20, inns 'ty black preschoolers could successfully train
their children in interpersonal.problem=solvin Skills. The skills,
acquired by
'113 teacher-trained and 106 non - trained 4-ye -olds, equated onaig

the mother-trained children were c mpared with.t of shose

'initial IQ scores and school behavior. MotheEs met in small groups
5

weeklye..for 10 weeks, to learn games and dialogues which focused .on
language and interpersonal th30Aing skills

this
"How is this giyl

feeling?"). For .15 minutes daily during tlis perioZ.each.motAer used '

- the games and dialogues with her child. The teachen t-rained group of
,.. ,childrep was given similar instructions. The goal was to help- the

children cope with typica,interpersonal problems, generate
alternative solutions.to a problem, and conceptualize potential,
consequences of agiven'aet.,Results'showed

ithaL)19
of the 0

children trained by their Mothers improved n,i eipersonai. skills,
as measured by pre- and posttests. There.was no difference in skill

-L improvemEp betwee'n mother-trained and teacher-trained groups, but
children trained by either their teacher or mother improved
Significa tly more than those nexer ;:rained. Children trained by
their mot ers or t eachers,also improed in school beha7ior..(BRT)
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Training Mothers to Help Their Children

Solve Real-Life-Problems*

Paper presented at the Society for Research in Child Development,-cn

I V

. , . --Denver, 1975

Myrna B. Shure and George Spivack

Hahnemann Community Mental Health/

Mental Retardation Center

Two years ago at sRcp, I presented our program for use by

teachers to train four-year old "inner city" youngsters interper-

sonal cognitive problem-solving (ICPS) skills, a skills such as

George Spivack just described:.b, showed that within a wide IQ

rang6 (70 --120-9 it was possible to improve behavior,of impul-

sive anA inhibited children, not by direct modification of the

behavior itself, but by altering a child's interpersonal

pl'oblem-scrlYing thinking style. Youngsters'who most improyed in

(2)trained ICPS skills also improved mast in. behaviors describing
.

(:;) impulsivity and inhibition. This direct linkfurther supported
'AP4N\

Dr. Spivack's initial position that IC/8S skills serve as a

imediator to adaptive behavioral adfts,tment.c

TOday I'mtcoing to tell you how we adapted the specifi.-

CI cally designed program script used by teachers and trained

11;14. mothers (20 of them) to use it with their child at home. We

,asked: :'Can mothers of black ginner city" foui-year-olds learn-
,

. *Research supported by'Grant #5R01-MH20372, Applied Research
Branch, National Ir4titute of Mental-Health.

0cSee References.



to successfully transmit ICPS skills to their child Ahd,what

would its effect be on the child's behavi6r as observed in
2

school? Second, given the correlational data .presetitgd by Dr.

Spivack)-awe also asked: Wpilld the impact of a highly special-

ized progiam be diffeYent for boys trained by. their own mother

(N=13) 'thAn for:girls trained-,4y their own mother (N=7)?

Finally, we were interested 'in howthe,impact of training by

motherS,-in a unique position to affect:such skills,' would corn-

pare to that of training by teachers (child'N=113) or no train-
\

'.ing.at all '(child N=106).

All children attended

children trained by mothers

trained by 'te'achers.

Philadelphia Get' Set day-care, with

ftom different centers than those

The goal was to help the mother transmita problem-solving

thinking Stylelto her child that would guide him in coping with

typical problems(e.g., one child is in another's. way), by

tea6hing him to generate alternative solutionsto'problems, and

to consider the potential consequences of an interpersonal act

(e.g., pushing him out of the way). Because these ICPS skills

were intimately rglated.to defined levels of impulsivity acid

inhibition prior to training, the Child was taught how, but not

.what to think, so he cold choose and evaluate for himself what

and what not t2 do.

'First', 1 will describe highlights of the program, then'the

research results and implications%

aSee Reference
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The Training Program

In a manner similar to that used by teachers, the early

games consisted of basic word concepts needed to establish an

association for their later use in problem-so]. :Ving.

...-Thinking about the negation (through ustwof the ord hot)
'1. ,

becomes important so a child canlater decide what an hat not

to do, and whether something is or is not a good' idea. With the

games centered on people and interpersonal relations, one game

the mother played was to.say, "I am Ydar-mother. I am not a

tree:. Let's think of lots of things I'm not." Then the

,asked her child to tell what he is and lots of things he is not.

,Association with words as same and different were important

"so the child could later think of different Adeas and,different'

things that,"might happen if.. The child could also learn to

recognize that for example, "hitting and i.'cking".were the same

idea because they are both "hurting." The words same and differ':".

ent were first taught by encouraging the child to do the same

thing the mother was doing (rolling his bands), then something

different (e.g., pat his head).

Once.words that designate people's feelifigs were identi-

fie&r.happy, sad, an4ry, it' was possible to teach that people

have feelings, that feelings change, and garls were devised to

find out how people feel -- by listening, by watching, by asking.:

That everybody does not choose the same thing is important in

that many ydung children frequently assume others would choose

what they would like. Using pictures of foods, forms of trans-
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portation, animals, or place's to be, the child was first asked

what he'would,choose if given the chdice of say, playing inside
.

with a friend or playing outside by himself. Then he was asked /

what he thought another Child, (iA'the family) would choose: In'

,problem-solving it is important to find things opt about another,

person and the child was always asked, "How can you find out?"I.
If no rother.child was present, the mother picked up a family

face puppet and in the voice of the puppet "character" said,
I. t

"Which one do you think I would.choose?" "How can you find out?"

To emphasize the necessity of finding out/ the puppet character

always chose the opposite if the child made an assumption about

his choice.

These games were followed by emphasis on why, because, and.

might, maybe through use, of pictures, puppets and simple,role-
.

playing techniques. A picture is shown of a girl crying and the

mother says, "Jow is this girl feeling?' After the child says,

"sad," the mottnr follows with, "She might be sad because..."

Pointing to another child in the:picture, the mother asks, "What

can this boy to to make her feel happy again?" When the child

answers, the mother says, "That, might make hei happy. Can you

think of something different he can do?"

After having mIstered the word concepts'and pre-problem--

thinking skills, the children were -now, ready for the

games and dialogues that teach interpersonal problem-solving

thinking.

Pictures were shown, like this:

o 5
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Pidture #1 ;Girl feeding animals, boy looking on]

rhough no problem-is inherent in the picture, we just made

one up. Here the child was told that this'boY wants thip girl

to let him feed the animals, put she will not let him. The

mother than asked, -"What can this/boy do so this girl will let

him feed the animals?" After the child offered'an idea, e.g.,

"ask her," the mother would follow with, "That's one way. ,Cat

you think of something different -he.could say or do?". Responses,

"push'her out of ,the way;":"hit her," or "snatch the food from

her," were treated in the same manner-as, "ask." "Yes, hat's
1

one way, now let's think of different wayp." If other Children.

were not present, the mother would pick up a puppet and say, in

the vbice of the puppet character, "I wish I could think of an

idea. Can you help me?" Neither the puppet Character nor the

"moller ever told any solutions to the child.

Th other games, the child was encouraged to -think about

."what might happen next?" if an'act suggested by the child were

carried out.

Picture #6 [Boy'in wagon in way of girl on bike]

In this picture, for example, the child was told the prob-

lem: This girl ,(on bike) wants this boy (in wagon, to get out

of her way so she can go by. After a solution was offered, e.g.,

"bang into him," the mother said, "That's one thing sht could do.

Now, let's think of %hat might happen next the 'girl banged

into him." (If needed, the child was, guided with a more speci-
. / 4

fic questions, "What Flight the boy do or say if this "girl- barigs



into him?"1 After one response, e.g., 'the might hit her, " the

Mother would say, ,`Yes, that's one thing that might happen. Can

you think of something different that might happen?" Again, if'
. 1 .

.
-,

needed, the mother, held up a puppet and said, "I wish I could

think of something different. Can yOu'help me?" As in the case

forsolutions,,the child was never told potential consequences

to an 'act. Nonforceful solutions'as "ask lam" or "offer him a

ride on her bike" wereevaluated by. the child in the, same way" as

were forcefpl ones.' With the tools the child now has, he can

decide whether an act is or is not a good idea because of what

might happen next.

The,totals length of training was 10 weeks, with the mothers'

meeting with us weekly (in small groups). to learn the game4 s.

In addition to formal training, mothers were taught guided

dialogues (in a manner similar to that of teachers) using the

"style" of the program at other times.during"the day. In helping'

the child Solve his'own problems and evaluate his own solutions,

the mother also. learns to extract from the child bis thinking.

'Before training, a typical dialogue froour mother inter-

views:

Child: Mommy, Tommy h t me..

Mother: Hit him back.

Child: But I'm afraid.

Mother: You have to learn to defend yourself.

CHild: O.K. Mommy.



After training, both mother and child having received

-training:.

Child: Mommy, Tom* hit me.

Mothei Why did he hit you?

Child: idon;t know.

Mother: He might have hit you because...

Chil4: He 'was mad.

Mother: Why was he mad?'

Child: "Cause I took his truck.

Mother: IQ that- why he' hit you?

Child: Yep.

Mother: Grabbing is one way to getet that truck. Can
yout.think of,something different to do so he
won't hit you?

Child: I could tell him I'd just play a:liAle while.

Mother: That's a different idea
,--'

.

7

With this kind of dialoguing, the mother gained inforiation
v,

that the firsVdialo7ue would not-have allowed. fAlith the child

gaining the habit of thinking of alternatives, the mother can

elicit more ideas from the child, in case Tommy should say,' "no."

The goal is not to teach a child to simply jet*What he

wants.' 'The games and dialogues alsp help him ,cope with frustra-

tion when he cannot ha've what he wants.

Before. training:

Child: (Starts to fingerpaint)

Mother: I doff -t -want a mess now, your grandmother is
domfhg for dinner.

0 0 9
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Child: (Whining) B ut I want to I won't make 'a

Mother:, Why don't you color .* your _coloring book?

Child: I don't want to! want to fingerpaint.

Instead of constant na§gin and what now ,becomes a power

.''

play tetweenmother and child;ehereis a dialogue,a fter

Child: Mommy, r gcling out to ride my bike.
,

,
e

. 'Mother: Not mow, we're having dinner goon.

Child: If dome right back.

training:

Moiher- Knowing differently) Can you think of s'ome-
K.ft7 thing different to do irrsiae for a little .while.
Remember, we're having dinner soon.

Jr1
Child:. 'I'll go get my firetruck.'

other: You thought of a good idea.

ore training, when the mother did the thinking for the

child( .g., "Why dohit'yOucolor in your .coloring book?" the

chi s:frustrati,pn and nagging was only increased. In the
./

sec d 'dialogue,the child,felt good about his own idea and

dAn't need to mag. The mother-child power play bec,ame Unneces-
.

sa y.

R ults
%I

Nineteen df the twenty youngsters trained by'their mothers

*roved ih bo'th ICPS skills: ability.to cdnceptualize alterna-
sq

lve-solu'tionsi to interpersonal problems and.potential conse-

,

cgencesjto an. ac ys and girls improved at ti,isame rate,

itp8rtant in light the correlational data pre'sented by Dr.

SAivack.b With systematically developed techniques, mothers can
.

IDS0e Reference
4.
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transmit ICPS skills as successfully to boys as 'f.0, . There wasA_,<:--,i,,
no difference in gain between mother-rtrainedeOrteacher-trained

However, ..

.

groups./youngstdrs trained'by either the teacher or mother

gained, significantly more than those,Oever, traineL.

.Most importantly, youngste f 'trained by thdir mother at

home significantly improved in behaviot as observed by their
xt

' teachers in school. Six of ei#ht (75%) who began as behavior-

ally aberrant were rated (on a validated rating. scale)as be-

haviorally adjusted following training. This finding indicates

an important gerreralizability of training, as ratings were made

by teachers unaware of the training Procedures and goals. 'Such

imptovement was trueof 431pf 72 initially aberrant teacher-
.

trained Ss (6'0%). Percentages, in both trained groups were signi-

ficeitly,gre4er than that of 25%, with 14 Ss showing improvement

'among 56 initially non- trained youngsters.

This year, we're training a new group of 20 mothers, this

time all,being mothers of aberrant or ICPS-deficient children.

Up to pow, the emphdsis has been on teaching the child how to

think, whether the agent be the teacher or the mother. Based on

what we've learned from the correlational data, and that mothets

can, in a highly specialized program, transmit such thinking

skills to boys as well as.to_girls, we're now teaching the mother

how to think so she can develop a problem-solving style of h

own in handling actual problems with her child la 'style abpve

beyond the given guiding dialogues described earlier).

o 1,0
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The program results reported today do add to our previous

research which shOwdd.that a significant portion of the mental

health of childrdn is mediated by measurable and alterable ICBS

skills, and that it waa possible to improve behaviors describing

impulsivity and inhibition by enhancing ICPS skills through.ex-

posure t!o a training program at school. We know from follow-up

of teacher - trained Ss through first grade that the impact lasts

at least two years. The new prograM.demonstrates'that mothers

of preschool poverty children can also'learn to become success-

ful mediators of interpersonal problem-solving skills. However

long the impact of teacher-training without fuither reinforce-
.

ment', the ultiiate effect for a mother-trained child has maximum

potential if the mother,szntinues a problem-solving ,style of

communication at home.
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