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ot The journal synthesizing activity. is intended to v
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associated with lecture topics are written up as short journal-
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during the weekly class session at which the related topic is being
d¢iscussed. The journal project encourages a direct encounter of
student with material, breaking up the doldrum of a lecture-only ° .
method of ,presentations. This document provides a sample syllabus for
a Jewish Religious Heritage class. Fifteen lecture topics are ' ‘e
..provided, with accompanying suggested journal activities. Activities
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develop methodology and preserve or.alter deepseated commitments in
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+ his philosophy and concerns, and are willing to spend Iinfinite hours .

h ] -

Of the many aspects of learning procezs, perhrars ;Qe most
frustrating is the cross purpose of studentst and professors. No where

«1s this'more keenly seen and fel: than in an introductory class. The ;
professor's lectures are for the most part not understood, ahd his
intellicence is furthgr insulted by the student's seeming anti-intellec- .
tualism. The profess tlames his failure on his youpg charges. He -

vents-his disatisfaction bty popping quizzes, assigning busy work asking
trick questions on exams, and springing a host of other tricks wﬂich only
his mind can fssue. Students become apath t%p, turn,off, and consider
class attendance a punishing-jail sentenCet

_In reality the probled grows out of the diversified’ roles
played by the professor and the student. The profegsor sees himselfl as
a knowlege '‘dispenser, dguedeping a new generation of scholars who share .

reading, researching, writing, and djscussing the problems at 'hand. The
average student dogs not have the scholarly way as defined by the professg*u/_.
He s a tradesman interested only in the bare essentials of the Job, how,

when, where, wkat is required of him to obtain his grade. He 20uld pot care
less about schools of thought, ohiloSophy, sociology, history, literary
analysf{s, and theoretical abstractions; he 1s interested only in the here
and now. . ", . 7 .

.
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. The nature of a college program, introductory classes in
particular, is such that a professor does not trust hig student and a
student does nct trust nis professor. Students are regimented through a

s structured progran <hich gives tnem little tima to reflect, <hinK, and
mature. NoO© wonder passivity,and fnertia set in. To rectify this problem
‘the professor could help hig‘stqdent understand the‘beauty of being a
professional and not a mere worker. One of the ways in.which this can be
done is to change the nature of the written assignment. In place of hourly
examfgations, mid-terms, and finals, which o{ten regpresent the scribbled “
jottings derived from a‘'lecture hour, there eéan be the Journ&l synthesiz- .
ing adsivity. The pajor pedagogical principle gained 1s the students will
learn better and appreciate more their understanding of the subject matter -
if they are¢ actively invelved in learning rather than being pa3sively taught.
Learning involves not anly information given but the recipient's discovery
of what, thal knowlpise means. The Journal synthesizing activity enables the
tezcher tc oe fesd of a knowledre dispenser, and more of a xnowledge fac-
1litator, who leafic the studgdt tg make discoveries and articulate values
and concliusions. ‘ s *
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cf Judalst
Twre cf classical
el's origins and

N Toplc 3 = Cjtle of =ne Jewish Year: The H:zh ~ﬁ¢-,avs and the Nature
Festivals . ] )
’ Jourral Agtivity:. Visit a stagobu or a place of Jewish
worship during tne Jewish Hign Ho Adays (in Vne Spring semester, a
Passcver Seder).- Participate in religious semsvice (worship or

meditation) cr have conversations with a nemter cf tne religious com-
~arity. Descrive your experig&ces ir a ‘ourta‘ entry

Topiz u'; Cyzle of =he Jewish.Year: The ¥inor Holy Days and the Neéw Rol\\\‘\

Days . r . .
~ . Jturnal Activity:
~ Zopstruct your own Jewlish Holy Day. What is its message, identi- .
. fying symbols, and neaningrul rivuals. E
\Topic 5 - Sasred Tire and Sacred Space: The Shabbat / .
Crerd 2 nours in a totai Shatbat atnmosphere, totally cutoff from
N athe everyla;/ exper lences around you, by participating in either a Hillel K
Shattasch \c,ﬂvenu‘onal experinental) or a Chabad Shabbat (traditional,
-mystical, Haslidlic). Evaluate your emcounter, citing both positive and nega-
tive erfects. wnat new oytlooks, 1 any, upon life have altered or emerged
as a resalt 27 the fhattat erperience. .
Tepis € = Tne wWheel of Life: Birth, Adolescence ‘
o Jdourpal .ctivity:  ‘azke up a myth about the "beg*nnings of Israel”
sr r~reate an 4.Eer ase rite of passage to the Bar-3at Mitzvah. "
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TopAc 7 - The Whecl of Life- “arriage, Dﬂath ' Y
Journal Activity: J?ﬁr”o"ﬂ critica. zralysis of the Jewlsh
marrige ceremony. o.r attempt to write a resr:rsa on one aspect of Jewish
marital relations and gituation ethics. OUr describe your thoughts atout

death.and the grezt "beyond." JUr survey Jesish burial practices and phi-
losophy with those of non-Jews, and uriye a rationale on the Jewish way of
dying. Or depigt ""death on my terms" using verse, poetry, visual arts, or
fiction.

L]
Topic 8§ - Mast{r of the Universe: The Still Silent Voice
Jourrnal Ac:ivity: Describe an experience of the "death of God."
Or of God's alUsence. Or of the &clipse of God., Or of a self- limitled God.
Or of.an embattled S0od. Or of God in search of man.

*op;c 9 -.The Good Life: Man and the Human Predicament

Journal Activity: Go out into the fleld and make contact with
one type of Jew Without Hove, e.g., tne Jewish aged and dying, the Je
poor, the Jewish runaway or addict, -the Jewish retarded or mental sick, etc.
Hrite up your experiences in a meeting-by meeting report. Be sure to
include *personal dJata on your, sutjeet, description of thé state of your
subject, progress made or needg being met, etc.

L]
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Chaose Lifc: The Jewish Ethic
S,rnal Actisityr Coocrent on othe kollowxng statenent,
R

eithor defondiT, it or attacking Lt: .

v

The moral law 27 the Gospels asks the "natural man”
t0 reverse his natural attitude towards himself and e
others, and to put the "other” in the place of the

"self" --- that 1s, to replace straightforward ego-

1sm by inverted egoism. Tor the altruism of the Gos- -
sels 15 nerther more nor less that invérted egoism.

Aitruism and egoism alike deny the individual as

such all objective moral value and make him merely

a means to a subjectrt®end; bat whereas egoism

makes' the "other” a means to the advantage of the o e
"self", altruism does just the reverse. Judaisn, .
however, ge{s rid of this subjective attitude en- .

tirely. It'simorality is based on something abstract

and objective, on absolute justice, which attaches

moral value to the individual as such, without any

distinction between the "self” and the "other" (from
. Ahad Ha'am, Between Two Opinions 1910).

_Or-
Discuss the Jewish view of Man and Nature in light of
the following remark: ’

In history there are three possible relationships of
the spirit to the clemental forces. The first is the
glorification of the elemental forces as such. We may
call it the statle of heathnism in the development of

h peoples, though there never was a pure heathenism
in history. The second is the conquest of the ele-
mental forces, the most illustrious exampler being
Christianity. The third is®the hallowing of the ele-
elemerital forces: not their glorification or conquest
but their sanctification and consequently their trans-
formation. The most striking instance of this relation-,
ship in the nistory of the Western World is Judaism
(Martin Buber, from.an adress delivered at the
Lehrhaus in Frankfort-on-the-Main in 1934),

Torah: Tradition aMd Commentazy: Continuity and Change

* Journal Activity: Writé an evaluation of the textual
readings in this section: explicate the author's
ayguments; include a list of-questions needing to be
clarified or pondered; and a listdof issues suggested
by the readings appropiate,for class discussion or
activity.

S
Holy,' Holy, Holy: Liturgy, Institutions, Diet, Dress

Journal Activity: Prepare a questionaire of at least .
ten’questions on the role of the Synagogue or of Kash- ,
ruth in Jewrsh life. Interview at least 15 informants
collate the answers and tabulate the results.

~0r- 7
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Investigate the Tay-Sachs questionaire which can -,

be ob%ained from hospitals, Jewrsh colrunity centers
or syndgogues. tthat are some of the hxstorxc:z, cul-
tural, and social dimenseons behind the surved? . <

Topic 13 - Hashoah - The 6l4th-Conmandffent: "It's 0.K. ToyCry..."

Journal Activity: Create a sociodrana «simulation, role
playing, etc.) cntitled "The Last Jew Alive". Pre-
sent at least five different views of Jewlsh bhelief
in the post-Holocaust future. Usp scction readings
and class lectures as a starting point.

. i ~Or~ ‘e

Make a collage of headlines from da:ly newspapers,
dramatizing the history and/or complexity of the issues
. studied in this unit. . .

< ~=Or=- v

View and analyze two media redources (e.g., the films:

. "Nignt and Fog", "The Garden of the Finzi-Continis”,
"The Shop on Main Street®, "The Pawnbroker", or the
plays: "The Deputy”, "Incident at Vichy", etc) on the
destruction of European Jewry.

Topic 14 ~ Encounter with Is:ae{: People, Land, Destiny, world
, . Journal Activity: Write an essab or develop a short
story around the theme of Israelis and Jews, the
continuirty, (or discontinuity) of an identity. Af- .
ter all is said and done, what are the demands of
the God of Israel upon the State of Israel?

Topic 15 - Hear O' Israel: Plural Models of Jewish Identaity

Journal Activity: Hand back students' definition of
religion and Judaism and ask then to-reconsider
.the statexents in light of their encounter with
the course structure, lectures and readings.

’ L4
hd .

The journal project permits a divect encoun@er of student
with material, leads to a variet/ of student-oriented clrass activities
and Lreaks up the dolirum of a lecture-only method of presentation.
The -leptn, variety, nature and breadth of the Jewish experience 1is
forcibly brought home 1f the student pursues his own journal pre- |
ference 1n whateser media he deems most productive. For example, the
confrontation of old-unrld, shtetl vilues with American vélues, the
A1lemma of the second generation, caught bLefWeen the old values and
the new, the question of Jewish radicalism and what happens to it 1in
America, the qguestio ™ of Jewish "survival” in America, and finally,
the sharpening of tue guestion “what 1s a Jew?"as Knericanization
process cuntinues can bLe rortrayed 1n:verse, poetry, musiC or photo-
graph. If done properly, the journal activity can weave a thread of*

i
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Tt ant nore
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£ a learning process.

’

nto corplex and diyexsified raterial and nake the course
pirti~rlar and persohal.

Y

T e journal activity takes scriously the tour se ,uenti1al steps

“wunfrontatinn, vhere the stuient experiences the

1des, bchavior, ur bjert siperficiiily; 31alvsis, where the student Scr-
tourl  prel » ¢ occasion or object in lljnt of previous esperience ard
“follelijer Toterra t,3n, wnere the stuaent's matual or reciprocal com- -

noalcatior With Whers helue his beneflt from tnir :~ellngs, ideas,

QaTerler-es wlti * . realit,
by turni~g the ne. experiencg a-

under (1scussion: ar! Internalizatmon, where

i sharing of :leas upon himsel?, the stu-

dent reacts meaninjfally <o the new reality ac :t relates to nim as an
1ndividual,’ and ar a member of society as & whole. The journal activity
deals 1n the main with real life situations and not theoretical abstrac-
tions; 1t perrits the student to confront deep philosophical iiecas in
temirkable simplicity and convincing application, many new avenues of
knowledge are ‘orcned up since 'the student relies heavily on field research
in his confrontation with the subject matter and the problems at hand;
stulents develop sensitivit; and learn empathy when they work with lwwing
infnrmants; finally, 4alues, commitments, aspirations, etc., can be last-
1n31y changed or developed or discovered when a student 1S engaged 1n
res=zarcher-subject ethical jecision making and woral Jevelopment, the twin

.pillars of a journal synthesizing activity.

. S

Tae Journal activity 1s less painful than many other writing
methods 1n deepening one's understanding of tne:richness of mifority
bistory, culture, and contribations. It harmonizes Lhe, course curriculum
of subject watter and activity,
a venture 1n human eaperience, 1t can prove more popular thgn historical
reading in fashioning mcaningful, lasting ties in the appreciation of an
ethnic minority. It provides a moré vivid and, intimate insight into life
A text must generalize but a journal entry is

In addition, the student<researcher gives a Jif“-
ferent dimension of what "human awareness" means than is found 1in the
' "heavy" findings of an anthropologist, theologian, nistorian, social

than does a textbook.
personal and intimate.

scientist, etc.

{ subjects of study and experience. As

In sum, a jougnal synthesizing activity probes different bodies
of theory avout phenomena, depending on the problem solving purposes. The
merits of a journal entry are evaluated on the basis of its content, simple
or complex, and also in terms,of its, aims and goals., For example, the
prospectus of a journal activity in the Jewish Religious iHeritage class 1is
constructed to obtain the following major goals: (1) to be aware that
the Jewish rcligious tradition has to deal with peoplehood, worldview,
to realize that the culture, religion, and history

«and 1i1fe style; and (2)

of the Jewish people are mutually interdependent. Furthermore, it is pos-
sible tqg reject an activity if®the theory upon which it is based is not
accountable in déhonstration and this it shares with other teaching

3

~

endecavors. Thus, a journal actpvity in the validity of the Halachic process
is not possitle, but as an illustration of ftalacha 1t is acceptable. 1In
effect, a jJournal activity ddes not offer solutions to problems, but rather

a modus vivendi,, in which different viewpoints may compete for accg¢ptance,,
and in the end be implemented, though not receiving total support by all.

\
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Examples of journal’activities done by studénts in the

Jewish Relijious 'leritage class tausht at Los Angeles Valley during the
academic year 1271-75 will be handeg out t3 those in’ attendance at the
Agademic Study of Religion Section of the AAR on Saturday, liovember 1,
from 2-5 p.rn. The selections will be discussed in light of the rationale
of 4 Journal synthesizing activity mentlodgd above and 1n accordance with
the appendix, a section from the Human'Awareness!Program Guide published
by the Office of Instructional Develepment, Log Angeles Corwunity Co}leges
(August 1974). Also, a select bibliography 1in the study oi.the etanic
minority will be handed out. : '

“
.
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s APPENDIX . .

The folleying are e§ahples of specific concepts -and hist-
orical levélopments pertaining to a college Human Awareness Prggram\

ublished by the office of Instructional Development, Los angeles
gommunlty Gokleges, (August 1974): 4 . .
1
a, Concept o?‘cultu:e -
1. Social afd psychological factors in deyelopment of culture
2. Effects on personality and perception
3. Value system: norms, beliefs, behavior .
4. ' Unity and diversity in cultural patterns
S. Dynamics of change s :
6. Cultural institutions . . !
7. Race, ethnicity, nationality, religion
b. Themes and 1ssues in American Histery .
{< Development of minority and majority groups in the United
States ) .
‘2. The melting pot versys cultusal pluralism
3. " Distribution and utilization of power .
4. Distribution of ‘poverty and affluence

Effects of distrimination on racial, ethnic, nationgl Ggigin
cultural and religious groups.an American society.

0

1. . Institutional aspects: schools, government and legal
systems, news mgﬁxa, business and econony, religion
the azts, commupity and public attack. - .

- After the introduct:i8n of concepts "and historical develop-
ments participation 1in practicalvfield assignments of similar exper-
iences tq allow interaction withiracial and ethnic groups is recom-
me~ded. These activities shoulduﬂﬁiite to the following:

Mpefinitions of equal ecchﬁ}on'as related to school and class-

room ) . :

-Assessment of studentd' abilitidy:amd achievements

.Differences in student learning styles

.Teacher, family and societal expectations of students

.Self-image of students '

-concepts of desegregation, integration, and pluralism as

related to the school and.classroom )

7.Role models .

8.Experience in wider community, including observation of +
comnunity organizations *and how they function . ’

9.Militancy and activism in the commupity -

10.Conflict bgtween different minority and ethnic groups

1l.Structure and governance of schoois

12.Curriculum and instructional materials

13.Communication modes and skills of students

14.self-image assessment of participants with particular
reference to intergroup concerng ' .

15.0bservation of successful teachers and their mtthody,
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