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Although elements of iodivrdUalized,i structiOn are as old as

education itself, its present popularity is ue to its use by the military

during World War II, later adoption 6y,busq ess and industry and gradpal

acceptance by the specialized professions, including education. Pro-

grammed instruction, instructional systems ipndinstruction to accommodate

differendes in learning'styles represent sUCcessiveattempts to implement

theories of. individuali. zed instruct)-on. , .
,

4

IndividudLized instruction provide way to plan and to implement

a progr-lem fora specific student--a prograM Based on that student's

unique Fearning competencies and charact ristics. This- type of instruc-

tion is in direct contrast to traditional forms which are intended for

groups of students with simitar needs and abilities.' Traditional

inst1ruction ignores or minimises the needs of students who deviate from

the average.

Individualized instruction is based on certain assumptions.

unique in that studdhts vary in their readiness,

'willingness and aptitude for Jearning,as well as in their rate of

learning. -Second, learning styles vary, necessitating tfie use of

diffeeent techniques of instruction and a variety of instructional ..

materials. Next, learning requires involvement. Finally, 'learain6 Oust ,

self- instructional if it is to be economically and operationally

feasible.

Current forms of individualized instruction display similar

characteristics. Each student helps to es6blisfr his own objectives.by
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----f: -', -a3:11-idi-ca---7etingefteferences for subject, 4,equence and depth of 'inquiry. This
........ ir.e, .

,-- illoW8,him .to concentrate on-topics of personal interest, it enables him ,.,-

r)

to Provide for personal expectations and it.promotes increased res$onsi-,

biTity for learning. The student starts at his own level of achievement

and proceeds at his own rate through a series of simplified learning

experiences. He' Cont'cols the rate of the presentation and, to some -

degree, its frequency and duration. Individualized instruction, is

especially effectiye wit-h,subjects such as science., health, social

studiesanc-the fine arts. A student's options'are 'limited in subjects

such as mathematiLs and reading' because concepts must be undertaken

sequentially.

In individualized instruction, the student. helps select

appropriate learning mterials;',therefore, different types of material

and a quantity of each are necessary to prOvide opti9ns. The student

involved in choosing appropriate learning activities and, as a part

of this, he is asked to specify the extent of his interaction with the

teacher and with other stUdept5. The student also helps evaluate his

own prog'ress by indicating his readiness for evaluation and by identifying

appropriate criteria. Derision makingip#romotes initiative and self

direction;,conStant and immediate feedback provides incentive for

improvement.

Implementi individualized instruction requyes ipranning"and

preparation. T e first step, is to diagnose each student's previous
1

knowledge, itude, perceptual strength; interests, motivation, self

discipline d learning. This diagnosis is based on teacher observation,

cumulativ records and group and/dr teacher-made tests.

1,
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After dragnosrs,..the 's'tudent and .the teacher prescribe e program

of learning .experiences. This alight consist of W'course.of skrdy,",- a unit,
. . .

a contract, a learning ckage 6r a serlesof behaVioral objective-4h4ch
.-- .., .,,

specify student behavior, designate minioum levels of achievgment 'end

a i
5,1 .17- i

describe'oond-Pti.pps of LOrning. Learning activitLes may be teacher-
.. --.

_
.

orien ed or student centered; alternatives include lectures, discussions,

demonstrations, field i-Lps, gaming, role playiag, simulation.dnd

. .

research. Prescribed activi ries should be sequential, (so the student.
te

can, build or5preNtioUs experienCe. Individual iie-d-instrArction does not

f ;--
necessarily reduce socialization; ,activities may be undertakeni3Oth the

teachers or as part of a group--large or small. The student-should be

. allowed to move about freely, to communicate at will and to help others. rr

. It is important that the student understand all aspects of his program.

.Joint student-teacher assessment is desirable.w It should be

based on comparisons with behavioral objectives rather than on comparisons

with time or with other students' achievement. Attitudes, values, self-
-

concept, capability for independent study, willingness to learn and

other aspects of Affective change should be copsidered, as well as

-

elemen'ts of connitWe'change. Interim assessment might lead to modifi-
,

cation of the ori§ifial' earning program. A teacher must constantly

judge student progress, maintain records and guide the student to new

and appropriate experierices.

It is diffioulb and time consuming to develop a learning program;

therefore, it is usually desirable, to adopt or to adapt the format of an
- .

e)tisting program. Models include work-study or ComMunity-coritribution"

programs, programmed learning, contracts and instructional packages.

Work-stujy"or community contribution programs provide opporttnitjes for



learning experiences in the community as well as in the .school. The

student and the teacher together diagnose, prescribe, 'implement-and

',assess learning activities. In programmed learning, all students complete

the.same program; however, they start in different places and prorted at

different rates. Programmed learhirig is highly structured, with pre-

arranged objectives and activities. With contracts, the student and the

teacher together diagnose student needs, estoliblish learning objectives and

assess achievement. The student alone chooses appropriate activities and

- resources. 'Instructional packages are more structured than contracts,

but less so than programmed experiences. The student. and the,teacher.

diagnose the 'situation, establjsh objectives and assess achievement. The

student chooses,from a variety of activities and resources carefully'.

coordinated in-learning packages--each package dealing witha specific

idea, skill or attitude.

Specific examples Ofiindividualize'd systems in public schools

include the Individualized Learnibg Package(ILP), the Learning.Activity

Package (LAP), the Learning Model, the Life-Involvement Model (LIM),

the Program for Learning in Acordance with Needs (PLAN), and Unit

.Packaging (UNIPAC). Comparable systems in higher education include

those that are Audio-Tutorial (AT), the Competency-Based Package (ComPac),

the Instructional Model (IM), Individually Prescribed Instruction (IPI),

the Individualized; Performance-Based Teacher education Program (IPT),

the Personalized Syste of Instruction (PSI') and the Training Package.

In traditional programs, the teacher selects and assigns basic

learning materials a d the media specialist, if consulted, suggetic

supplementary materials. In individualized instruction,, the teacher and

/

the student identify available materials and choose the most appropriate,
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With the advice andasskstance of the media speci-alist.- The student,

the teache and the media pecialist must operate within an. atmosphere

of mutual respect and'appreciation if the selection*Process,ls tobe

successful.

The media specialist thould assist the student and the teacher
.

to select the.most direct learning.experience available. Accordi-ng to
-.

Jerome Brunel/ and his cate66ries of nearning, an enactive experience is

the most direct; it is characterized by personal involvement-.,-l'earning

a

Bruner other categories of learning include the,..iconic--

learning by-doing; and the symbolic--learping by mat ching a verbal or

visual symbol with its
.

mental,-image.

Edgar Dale illustrated Bruner's learning categories in his.cone.

.v
of learning. The eneative categoryis represented at the base of the

cone by direct, contrived and dramatized experiences and by demonstrations,
, .

field tr.ips,and exhibits. Bruner's iconic - category. is represented at
/

the middle of the cone by televis,ion,-films, recoc,dings, radii) and

pictures. The symbolic' category, at the tip of the cone, includes
at. .

verbal and visual symbols.

The media specialist should also help the student and the teacher

consider characteristics of different types of media and to choose the

Most appropriate. Characteristics include cost,, pacing, sequemaincing,

group size, visual imPbct,'m9tion, audio cdritributidn, availabiit% and

need for equipMent.

Ir addition to choosing the most direct learnihg experience which -

-

'will communicate effectively,'consideration must also be given to the

student's unique learning style. Characteristics of a learning style

,

include alertness, attention span, noisestolerance, grouping patterns,

7



learning environme61,_self-directedness, preference for media, capability

for. selt;:evaluation and mode of operation. Learning style has precedence

over qther considerations during the development of a learning program.

The media specialist must be ready artd able to suggest apprOpriate

titles to meet specific instFuctional needs: To do this, he must know

tiie kinds and amounts of materials in the media-center. He must Ere

familiar With the approximate reading and comprehension levels of these

materials and different ways in which they can be used. He must bear in

mind, however, that there is not one best medium; the same material can

-serve several purposes. 4

A variety of materials, in quan y, is necessary to accommodate

.

it

different learning styles. A lack of media discourages use; likeClise,

learning is inhibited by overexp.sure to on type of media. It should

benoted that the media doesn't have to be expensive or specialized.

The cassettetape is the w. khorse of the Industry.

The media specialist should help teachers keep up with new

titles and with new ty s of media. He should provide information about-
.

new titles and oppOrt nities for previewing them. He should prescreen
.

materials, whenever ossible, to eliminate titles which are obviously

unsuitable and he s ould avoid fads.

The media s ecialist should h&lp teachers produce needed materials

when ready-made, ommercial materials are not available. Teachers should

also be encourages to modify materials or to use parts, as appropriate.

Materials have value only to the degree that they are used.

The media specialit must believe in.individualized instruction

or he will imped learning in his effort to promote conformity. He must'

believe that his primary responsibility is guidance- -matching media, the

Jf Li

,
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student_ and the learning eoerience. If he is to be actively involved in

the learning process and if he is to share the responsibility for learning,

he must also be poepared to share the accounlability.

/
In conclusion, a media program should beleIrner-centered: t

should be based on the curriculum',
.

, it should be service oriented/ it

should be adequately staffed, and it should be well-stqcked. 'It should

be able to suppdrt every reading, v3ewing"and listening.act vIty. under-
it

taken as a part of the curriculum.
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