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Although elements of individualized-ipstruction are as old as
education itself, its present popularity is due to its use by the military ~

during World War |1, later adoption by,business and inddstrx and gradyal
acceptance by~the specialized professions, |ncluding education. Pro- .

grammed |nstruct|on, |nstruct|onal systems Pnd instruction to'accommodate

C—

differences in learning styles represent successuve.attempts to implement

s
-

theories of.unduvndualuzed instructYon. . ’
[] N N .

Individualized instruction provides+ta.way to plén and to implement
N .

\

& progrem for a specific student--a program Hased on that Student's - .

unique learning competencies and characteristics. ThiS'type of instruc-
L _\\tlen is in direct contrast to tradltlonal forms which are |ntended for

groups of students wi th s|m|Par needs and abilities.” Traditional

- /7
instruction ignores or mpinimizes the needs of students who deviate from

the average. . . ) {

"

Individualized instruction is based on certain assumptions.‘/’ /
. . . » .'
First, <earning i's unique in that studenhts vary in their readiness,

~ , “willingness and aptitude for Jearning, .as well as in their rate of
learning. - Second, learning styles vary, necessitating the use of

" diffefent techniques of ipstruction and a variety of instructional ..

\ b

materials. Next, learning requires Involvement."Flnally,'learninj must ., )

" be self-instructional if it is to be economically and operationally ) ..
feasible.  _ . / - o \ SN
_Current forms of fndividualized instruction display similar - “

-

. : s o ,
characteristics. Each student helps to establisfr his own objegtives by

.
~ ’




- EH . - : 2

. 7,
b 5 By N . '
u- f?;\(nd#cgiég \ﬁreferences for subject, gequence and depth of inquiry. Thls .-

v - B -
.
] -

lowB him Lq\foncentrate on -topics of personal interest, it enables him
J‘ . * ,’k’
. to provide for personal expectations and it -promotes |ncrea5ed responsi-.

13

biTity for learning. The student starts at his own level of achievement

-“ N -

and proceeds ‘at his own rate/ through a series of simplified learning .

g

experiences. He'éontﬁpls the rate of the presentation and, to some -
‘degree, its frequency and duration. Individualized instruction, is

especially effective with»subjecté such as science, health, sogial

studies'andjthe Fine arts. A student's options are limited in subjects ’

such as mathematits and reading because concepts must be undertaken

————

+ * " -

sequentially.

) A

In individualized instruction, the student.helps select

P .

appropriate learning mdterials;[therefore, different types of material

and a quantity of each are necessary to provide optigns.  The student

if involved in choosing appropriate learning activities and, as a part

of this, he is asked to séecify the extent of his interaction with the

teacher and with other students. * The student also helps evaluate his

own progress by indicating his readiness for evaluation and by identifying

~ ; ¥ - P
appropriate criteria. Detision making’promotes initiative and self

direction; .constant and immediate feedback provides incentive for

improvement.

Implementiptg individualized instruction requjres .,planningand

Py

prepar%;ion. The First step,is to diagnose each student's previous

’ »

1 N -
knowledge, aptitude, perceptual strength, interests, motivation, self

discipline and learning. This diagnosis is based on teacher observation,

.
’

* cumulative records and group anQ/dr teacher-made tests. -




After diagnosis,” the ‘student and the teacher prescribe a program
‘ ) . . ) ’ Y . N : A .
of learning-experiences. ?hys mlght consTst of -a course of study, a unit,

N

a contract, a learnlng ggckage or a series* of behavnoral obJectlves-ﬁhwch
h

specify student behavnor, de5|gnate m;nnmum levels of achlevgment énd -
11“11,\)7
b
descrlbe conditigps of Légnning. Learning actnvntLes may bé teagher-
. . 1 . - ‘- i
oriented or student cente#ed;.alterﬁatives include lectures, dikscussions,
ot -~ . «'_ .

demons atlons, fneld f@lps, gamlng, role playing, simulation, and .

®

research; Prescribed act[vifies should be sequential, o the student .
¢ 114 ~ .
. . ;

. . . TR e e e .
can build ohA preyious experlence. Indnvnduallzed instruction does not

-
fa\

L 4
necessarlly reduce socua}lzatlon,‘actaV|t|es may be undertaken~wwth the

teacheﬁ/;r as part of a group--large or swall. The student-should be

o .

allowed to move about freely, to'cohmunicate at will and to help others. . #

X

. { : . .
It is important that the student understand all aspects of his program.
M 2

. Joint student-teacher assessment is desirable.” It should be ; .

based on comparisons with behavioral objectives rather than on comparisons

A

with time or with other students' ‘achievement. Attitudes, values, self-
concept, capability for independent study, willingness to learn and

other aspects of affective change should be copsidered, as well as
VL ;‘,:’”- ‘ * ’ \ - .
elemen'ts of_cqgﬁitigk'change. Interlm assessment mlght lead to modifi- ////

o o

B " e L. *
cation of the orlglnal’fearnlng program. A teacher must constantly
judge student progress, maintain records and guide the student to new
and appropriate experiences.

- ’ N ‘o

It is difficult. and time-consuming to develop a learning program;

/

therefore, it is_usually desirable, to adopt or to adapt the format of an

edisting program. Models® include work-study or community-contribution’

programs, programmed learning, contracts and |nsgruct|ona1 packages

Work- study or communlty*contrlbutlon programs provnde oppertﬂhltles for
/

A\ '
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assess learning activities. In Efogramqu learning, all students complete

.Packaging (UNIFAC). Comparable systems in higher education include

-—

learning experfences in the community as well as in the scﬂool:, The

’ ‘*

student and the teacher together diagnose, prescribe, ‘implement “and
s ~

Y €

.t ?

the -same program; however, they start in different places and proCeed at
: v : , : . .
different rates. Programmed learning is highly structured, with pre- )

arranged objectives and activities. With contracts, the student and the

5 ’

’ « 7 v -
teacher together diagnose student needs, esteblish learning objectives and )
: A
’o * » o"o ‘. “
assess achievement. -The student alone chooses appropriate activities and

resources. 'Instructional packages are more structured than contracts,, . . -
but less so than programmed experiences. ~The student and the teacher B
4 . -
- . 'S b R — -

diagnose the éituatioﬁ, establjsh objectives and assess achievement. The

.
]

student chooses.from a variety of activities and resources caﬁeful]y‘_
coordinated in- learning packages--each package dealing with-a specific

idea, skill or attitude.

Specific examples df,indiviﬁualizeﬂ systems in public schools

include the Individualized Learning Package (ILP), the Learning Activity = .
. / P
- [ N
Package (LAP), the Learning Model, the Life-Involvement Model (LIM),
. . ;o /
the Program for Learning in Agcordance with Needs (PLAN), and Unit
those that are Auqio-Tutorial (AT), the Competency-Based Package (ComPac),

the Instructional Model (lM): Individually Prescribed Instruction (IPI),

the Individualized, Performance-Based Teacher Education Program (IPT), .
. - 1 - . '

- X

hd .

the Personalized Systjf of Instruction (PSt) and the Training Package. -~

In traditional programs, the teacher selects and assigns basic °
’ . ’ ! . - ’ \
ﬂearning materials a#a the media specialist, if consulted, sugge%te \\

b -
supplementary materials. In individualized instruction, the teacher and

/ . ' ’ .
the student identify available materials and choose the most appropriate, P
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Wwith the advice and assistance of the media spectalist. The student,
the teacher and the media specialist must operate within an atmosphere * .

of mutypal respect and appreciation if the selection ‘process_-is to-be

. . e = . ~ v,

successful. R .

’

The media specialist Should aSsist-the student and the teacher o —

to select the most direct learning éxperience available. ‘Accofding to,
»r

- . ) Lt ¥ ’ -
Jerome Brung? and his cated6ries of learning, an enactive experience is

-

. - Cy- R . .

the most direct; it is characterized by personal inVOIVehent-rPéarnind

.

- L ~—- ——byTdoing. Bruner's oéher cgteéories~;f-learning.include theeiconic--
« L ) ', ..
. learning by doing; and the symbbl[g--learping by‘malching a verbal or
visuaj‘symbol with'?ts'mental.dyage. ' - I
"Edgar Bafe ili?stréted Bruner;s }earning categories in his.conez
of le;rning. The ené%ti;é categbry'is.;epresehtgd at the base of ;he
4 . . : . .
cone by direct, con:ri&éd and d}gmatized experi&nces and by dehbnst:ations,

.
.
~ ’

field trips, and exhibits. Bruner's iconit—c?tegory,is represented at
. /- D .

L A

the middle of the cone H§ teievisjon,-films, recordings, radio and

pictures. The symbolic' category, at the tip of the cone; inc}udes
- . . - . . .

- .. verbal—and visual symbols. T T ' T

s . - s « N\ .
. The media specialist shouldlalso Eefb the student and the teacher TZ& »

consider characteristics of diffarent types of media and to choose the

' ’

most appropriate. Characteristi'cs include cost} pacing, sequgﬁcing,,

.o
-
* .

o group size, yisual impact, 'motion, audio cdﬁtribufidn; availgbility and .

-

need for equipment. _ . ) 4 N
* [N ' ! [ [
I+t addition to chooajng the most direct learning experience which -

» .

will communicate effectively, consideration must also be given to the

student's unique learning style. Characteristics of a learning style

3 . -_— .
include alertness, attention span, noise'tolerance, grouping patterns, , .
+ * 4

?? . -

. - -

/
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learning ehvironmeﬁt,-self-directednéss, preference for media,'capaQiJity

for selfsevaluation and mode of operation. Learning style has pregedence
. . . N

over Qther considerations during the development of a learning program.
- »

The media specialist must be ready artd able to suggest appropriate
.. . ~ . ¥ -
, titles to meet specific instructional needs.” To do this), he must know

the kinds and amounts of materials in the gpedia center. He must bz
familjar with the approximate reading and comprehension levels of these

materials and different ways in which they can be used. He must bear in

.~ A 4

mind, howéver, that there is not one best medium; the same material can

]

serve several purposes.
. E ]
A variety of materials, in quantity, is necessary to accommodate
L]

- different léarning styles. A lack of media discourages use; likewise,

» -

learning is inhibited by overexpgsure to one type of media. It should

be-noted that the media doesn)t have to be expensive or specialized.

5 .
.

The cassette -tape is the wofkhorse of the ‘industry’

when ready-made, dommercial materials are not available. Teachers should

also be encourége to modify materials or. to use parts, as appropriate.

a

The media |specialist must believe in-individualized instruction
or he will impedg learning in his effort to promote conformity. He must’
y ' )
, believe that his|primary responsibility is guidqqce--malchihg media, the
Lt } . .

! . .,

e ' (o
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student and the learning experience. |If he is to be actively invqlved fn )

- o
the learnkng process and if he is to share the responsibility for learning,
\ . ° ) /

he must also be peepared to share the accountability. = = - .

. ] /

: S
In conclusion, a media program should be;learner-eentered< /It .

- - £

should be based on the curric¢ulum, it should bé service oriented; it

should he adequately sfaffed, and ‘it should be well-stocked. At should
' .- v ' ,'

be able to support every réading, Yﬂewing'and listening-act'viix under-

’ j'c
. . . e
taken as a part of the curriculum, . L
>
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