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In this report are describEdefhe c09n1t1ve 'affect1ve and class- B
. o .
room pract1ce changes that were obseyrved “in. a group ‘of educators Who took

- .

.',7 a course vn read1ng 1nstruct1on dur1ng Vhe sUMmqr of 1974, The course was

eht1t1ed D1agnost1c and Prescr1pt1ve Read1ng Instruction and was produced by _
’ - { T ©
'the Appa]ach1an Educat1on Sate111te Proaect for te1ev1s1on broadcast via .

.‘Qo

;_sate111te to s1tes in the Appa]ach1an reg1on
The Appa1ach1an Eduszv}gh Sate111te Prosect (AESP)’éegan in Uune 1973 N

’\ w1th a grant from the- Natﬂona1 Institute of Educat1on to ‘the” Appalachian

LR Y

Reg1ona1 Comm1ss1on (ARC) The purpose of t&e prOJect was to’ demons;rate

> « 1 _—

{
- the feaS1b111ty of conduct1ng graduate 1 ve] courses for teachers us1ng

. soph:st1cated NASA Eommun1cat1ons sat?]] tes (see photograph on following
,\
‘ page) The four courses deve1oped for the project were in the areas of
: )

- L {

~ career educat1on and read1ng 1nstruct1on A11 software forsthe courses was. . p

L developed at’ the Resource Coord1nat1ng Center (RCC) lTocated on the camp%s of

v’

i

- .., the Un1vers1ty of Kentucky in Lex1ngton, Kentucky

‘A total of four courses, two h d1agnost1c and prescr1pt1§e read1ng Do

’ )
e 1nstruct1on and two 1n ‘the career edutat1on area, were, conducted by sate111te
- 87 o .
between June 1974 and June 1975 . The course part1c1pants were approx1mate{9
A

R 1200 teachers’ (300 per course) gathered\at e1assroom s1te§ at 15 d1ffeant
. " . N V . 3 L '> . ’J':-v“ l ’v , 5&; . .\
o s 'r ' » . . ’ , cor * e . L - {v
v N . ’ . - “ ’I . :

> - . 'S
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v]ocat1ons in the AppaTach1an reg1on Theisites were Tocated in eight

REC transm1tted by ATS-6 and were in teTephone commun1cat1on W1th the .t

f'adequate seating for 20 students e 2l

-y

' states from ATabama ‘to New York and were grouped 1nto sets of three,-

a ma1n s1te and two: anciTTary sites " Main s1tes wer% abTe to rece1Ve

aud1o and v1dig s1gna1$ from the RCC transmitted by the ATS 6- sate111te and -

. >

xcGqu rece1ve and_send vo1ce or teTetype s1gna1s to or from the RCC and ’

\

- other main s1tes by the ATS 3 sate111te (see photograph dep1ct1ng rece1V1ng

a0

antennas) Anc111ary s1tes coqu receive aud1o and V1deo s1gnaTs from the -

. )

.assoc1ated ma1n s1te Anc111ary s1tes coqu not rece1ve or.transm1t via

a

\ @o_._—-/ S

ATS- 3 AN 51tes were equ1pg§d with a coTor te]ev1s1on mon1tor and had

R LR A =
« B . : s e
. e .

A -

The mon1tor1ng of cTassroom s1tes and many other\oroaect reTated o

+

"}tasks conducted at the TocaT TeveT were the respons1b111ty of proaect staff:
»'members empToyed at. part1c1pat1ng Reg1onaT Educat1on Serv1ce 5penc1es o

'f (RESAs) aff111ated w1th the AppaTach1an Reg1ona1 Comm1ss1on

The D1agnost1c and Prescriptive Read1ng Instruct1on (DPRI) course

_for K 3 tEachers was conducted usrng ‘the: two™ NASA sate111tes during the |

summer of 1974 The course was des1gned so that h1gh quaT1ty 1nstruct1on

- and the opportun1ty for studé:t 1nteract1on with content: experts was poss1b1e

However, it was. not necessary for an expert 1n read1ng 1nstructron to be on-

§

site during. cTass meet1ngs The ‘course cons1sted of - tweTwe half- hour coTor

'v1deotaped Tessons, tweTve assoc1ated aud1o rev1ew segments (one for each

v

‘ v1deotaped lesson), e;!goratory act1V1t1gs, uQ1t tests;' and reTated reading

materia1s, and three forty-five minute 11ve, 1nteract1ve teTev1sed seminar

», *

programs.
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‘The D?RI course was deveToped by Dr LoweTT Eberwe1n Ass1stant

fve

Professor of CurricuTum and Instruct1on at the. Un1vers1ty of Kentucky, and

Paul LaVeque a Producer D1rector at Univers1ty,of Kentucky'TeTev1s1on in

@

cooperat1on w1th many other profess1onaTs on the AESP staff. The course

~ ' &
focuses on how teachers can recogn1ze and assess read1ng def1c1enc1es, use~
d1agnost1c prescr1pt1ve 1nformat1on systems, appTy a large’ number of

"reading- 1mprovement techn1ques, and‘conduct 1nd1v1dua11zed and group

»instruction The course’ was des1gned to meet the needs of- Appa1ach1an 't

~teachers and cons1derable use was made of regional f11m1ng in jTTustrat1ng . |
‘~, points'made in the Teoture Every effort.was madéb wfthin the "time framef
N of the product1on scheduTe “to 1nvoTve teachers, adm1n1strators, and other '

r .- . & .
schooT pérsonnel as well as. cooperat1ng facwlty ‘at var1ous un1vers1t1es *

[

o
IR
TN

. .

T DO
ApRTa
B N

-and coTTeges in_the’ AppaTach1an reg1on in the pTann1ng and development of@

T the course The goaT was' to make the course part1cu1ar1y respons1ve to the -

needs and interests of teachers in the reg1on Graduate cred1t was ava11ab1é {

to the -course. part1c1pants at the Un1vers1ty of Kentucky and at a nuﬂbfr of
4

: | cooperat1ng un1vers1t1ei in the reg1on o - R .lﬂ”
}\ ' The tweXVe half-hour v1deotaped Tessons (one of which the students a
) are watch1ng in the photograph on the next page) can best be descr1bed as -
. stud1o based presentat1ons by the course instructor heavily supported by - S
spec1a1-f11med mater1a1s 1no1ud1ng cTassroom scenes and interviews with (
- various profess1ona1s in the.fher of educat1on | f o o Y - é
. - A course out11ne fs the DPRI course is 1nc1uded 1n Append1x A. The

: pretaped aud1o review segments cons1sted of four to five four choice

mu1t1p1e'cho1ce°quest1ons; Each quest1on was presented s1mu1taneous]y on

LY ' o\ :

-

. - . @ B
- o : L 0 B "
- b . R .

T




-

DLSEABL3L 04 3

]
N40A MN ‘eLiUOpauy 3B-S|eub
40 u013daday u

@

;

3L 133es
wdLnb3 uoopuj

7
s
~
. »
\
-
”
¥
.u'aA //
¥ 4 )
7. e
P Of
éUlvm
—H -
W R




' /Ad;;t\:}en selected the audfo track.corresponding.

foyr audio tracks. :The s\
to what he be1ieved the corfect answer‘to be. \ An exp1anationq%f the correct- d! ‘

-

)

-

ness or 1ncorr,ctnes§ of the answer was contained on the track selected by ) \
-~ R Q L] :
the student. The quest1ons were constructed to re1nfoj%e and expand Upon.fzé&}

-

materials presented in the v1deotaped program the student had Just v1ewed

or ‘2

E

~'S1nce there were four audio. tracks and the series. of quest1ons was presented A

—

1n r1g1d serial order the activity was s1m11ar to programmed 1nstruct1on in
'that branch1ng was possible w1th1n quest1ons However, branoh;ng between,/
,quest1ons was not poss1b1e Spec1a1 equ1pment/for the. fourrchennel aud1o

1nst“§;:1on 1nc1ud1ng the student response. se1ectors and 1q§tron1c equ1p-

- ment 1 automat1ca11y record1ng aniwers is descr1bed in A(SP Technical

.Repo#t #5 (Bramb]e and Ausness, 1975) The equ1pment i 'dep1cted«photo- S x'.

graphically in the 111ustrat1on on" the next page.

» g

_The live, 1nteract1ve seminars (see photogra ,
. - t i / o
the fol]owing way. The course 1nstructor served as/ oderator fOr a pane] YL

, of three profess1ona1s in the f1e1d of ‘reading 1ns;ruct1on Quest1ons ,

R4 “ J

about the subject matter of the course were transm1tted from the main c1ass-

-

_ noom‘s1tes to the Lex1ngton, Kentucky studio via teTetype transm1ss1on S \-

using ATS-3. Thus hard copy was immediately avaiTable for the questions}
Questions from anci]]ary\sites were teﬂetyped via .telephone lines to ithe L.

assoc1ated main site and then to the- Lex1ngton studio by sate111te (see
I

photograph of site coord\nator transm1tt1ng sem1nar quest1ons) Quest1ons
were screened in.Lexington to minimize redundancy and passed to the |
moderator. to be~posed to the sem1nar gueits Quest1ons were 1dent1f1ed by

.

“classrbom site as they were read over the air

. - R .
. . -
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\ The major project objective of, de]ivering the eoﬁrse via'satellite '

\ . ~ . -

was'adgieved with minor eiéeptions\& As th1s was the first scheduhed use of:

. the sa e111te the uplink, .and the recept1on sites there were some "bugs"
\ to_be worked out. 0r1g1na11y, there were to be four sem1nar‘g’oadcasts

However, dde to prob1ems w1th the sate111te up11nk #t was not poss1b1e to

\ .
broadcast any proarams on Ju]y 18, 1974. The v1deotaped presentat1on

: schedu]ed for that. day was, broadcast onja postponed basis, but 1t was/not

poss1b1e to reséhedu]e the sem1nar‘guests and the sem1nar was cance]]ed
There were equmeent ma]funct1ons at severdl g]assroom's1tes ‘which precluded .

the v1ew1ng of .about 2% of the programs. Videotapes and other materials

were made available to students at these s1tes to. make,up “the glass act1v1t1es

,

m1ssed aTh&JnaJor equ1pment proolem was the aud1o r9v1ew equ1pment ghd the.. -,
prob]em here was late de11very u The equ1pment was ava11ab1e Jb students for’
fewer than ha]f of the Erograms and pr1ntedf§cr1p§s were subst1tuted for

the maJor1ty of the programs The transm1és1on and recept1on (and general

-

equ1pment) re11ab111ty 1s d1scussed in AESP Techn1ca1 Report #5- (Bramb]e,

Ausness and Freeman, 19253 Vo -

-Bata were co]]ected regard1ng a var1ety nf course character1st1cs

) Rat1ngs of the various 1earn1ng act1v1t1es, the de11very system, and

) equ1pment were obta1ned frdm course part1c1pants, site monitors,,and
cooperating un1vers1ty consu]tants who v1s1tedAthe sites occas1ona11y
Resu]ts from thesé data were summar:zed and reparted 1n AESP Technicalt
Report #6 (Marion, Bramble, Wetfer, and Wh1tton 1975) . Howewer, the .

preSent report focuses on other data and other questions. The questions = .

are:




4 ’ .
~ S

L to be Va]uab1e?-

12 S - -

1) . Did the course part1c1pants demonstrate ] j .
A .
tg/ L performanig}pn tests keyed to the course obJectives?

2);

\‘Uid theﬂattitudes of'the oarticipahts towards the

1nstruct1ona1 methods and mater1als of diagnost1c
* and presentptive reading 1nstruction beoomE'more ,

N

~

posit1ve after taking tﬁe course?

¢ . . L

-

3) wa did. the part1c1pants rate the var1ous 1earn1ng '

act1v1t1es 1nc1uded in the~course%v‘

~

4) Bo the oourse,participants use the strateg1es and7

rooms7 . S \\\ . T

5)° U{d the participants consgher the course,ex erience
. N K ) ‘}:‘., ..

Y

6) Are the children taught by the course hért1c1pants
\" :
better readers today because of the DPRW course?

“h
o

~~

'mater1a1s presented 1nathe course “in the1r own class- .

Insofar as';t_is possible to do so, this report>w111vprovide answers

4

)

and post and un1t ach1evement test1n9, pre and pdst test1ng at§1tudes

towards the cours§ ob”ect1Ves, pre-course and fo]]ow-up measurement of ~

of or opinions about general features of the coque.

to the above six questions: Presented in the rebort are thé resu1ts of p?e'

iteach1ng pract1ces related to reading 1nstruct1on,~and part1c1pant rat1ngs |

]
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comp]eted the course

I d

e

* The number otgstudents at each site 1) who comp]eted i

METHOD

Ly

y -

. . R ry

,,Subjects

~

L ~

There~were 293 students enro]]ed in the DPRI course and 275 who

)
/2 . complete data were avai]ab]e for ana]ys%s of pre- post ga1ns 1s presented F

N

~the Background Quest1onna1re, 2) completed the course, and 3) for whom S

y . TR

in Tab]e 1 N . ] / o
. - H . ) a1 . _ | ‘
L TABLE 1 p '”-W
.~ . NUMBER OF STUDENTS IN DPRI COURSE’BY SITES L { ; o
i . , ',Freouency L Frequéncy'. Frequency of éom- ¢ |
Sites ~ Completing. | Completing plete Casedtfor '
e e e . -Background - - Course Pre-Post Gai |
\4;}2 . ‘ -Auestionnaire ' T Ana]ys1 -
| . .11 Fredonia, N.Y. 2] 21 . 207 B |
12 0Olean, N.Y: 20 19 165 - : t
" 13 Edinboero, PA. 21 + * 21 17
21 Lafollgtte, TN. - 20 20 . 19
_ 22- Coalfield, TN. e 20 - 19 19 (=
L 23 Johnson City, N. 18 < 16 13 - .
. 31. Norton, VA. ‘ 18 * ¥ 14
32 Sticklyv111e, ‘VA. 19 . 17 _. . 16
u 33 Boone, N.C. 20 17 15
41 . Gumberland, MD. , 21 18 18
42 Keyser, W.V. 20 - 20 '28 . 0
.43, McHenry, MD. 20 19 { _
- 51 Huntsville, AL. . 18 . 17 12 RN
52 -Guntersville,-AL. - 20 20 »
'53 “Rainsville, AL. . 1w 15 - 13- v
AfﬁTota]‘ | ’
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- As m$ﬁT§d§f background 1nformat1on on the students is pres<hted . ’ :
: 1n Table 2. A copy ‘of the Conf1dent1a1 Background Quest1onna1re may be o 4‘>‘

\ -

found in Techn1ca1 Report #4*(Bramb1e, Ausness, Hard1ng, and Wetter, 1973,

p 85) . From th1s tabﬂe it may be seen that the students/were typ1ca11y _ .
s : )
female e1ementary school teachers, in their m1dd1e thirties\\whe.11ve¢ 1n P

rura1 areA¥ They had an average of nine years exper1enCB\\n genera?

.+ teaching and seven years exper1emce in the*teach1ng of reading Almost.a11
» ' of the students he]d at 1east a bacca1aureate degree and one th1rd of them,
were working on a master S degree Most of them had taken undergraduate
' | courses in read1ng However, near1y half had not taken any graduate course’
1n read1ng¢ The 29 students who were not teachers were,’ for examp1e, >

s

v graduate students,_staff from 1oca1 educat1ona1 serv1ce agencies, or persons
working in re1ated fields.. L : o v ?_

‘/.i

4 . ' * . , - N
B ‘ . . . o 7
5 MeasurementvInstruments Used 'and Administrative Procedures '

o » . )
: - F
| .The course was 1ntendéd to produce both cognitive and affect1ve .

- changes in the‘par$1c1pants. To measure the cognitive growth, summat1ve_ S /) '
. s RE T p=

pre-posttests were developed that sampled from the total.domain of the
course content and ObJeCt1VeS A1so,'unit‘pre-posttests that samp]ed-from

the doma1n correspond1ng to ene unit of 1nstructﬂo were developed for each’

of the twe1ve lnits qf the coyrse. To measure the aff@pt1ve growth

,l ' // : .

assoc1ated with the cdurse a Likert scale ratvpg 1nstrument that samp1ed

<N

from the domain of expected desirable: att1tud3; was deve1oped§ In order to |

-’

'_ measure the effects of the course on the teachﬂng pract1ces ahd methods

//////

1onna1re that

&7
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TABLE 2 e
- SUMMARY BACKGROUND INFORMATION FOR QPRI COURSE PARTICIPANTS
P y ' (N 291) .
R Item Réquhses"  Freq. | ~Meah > Range
:i;,/f; ) _ _ . .
; ;Typé’of community where | Rural" 237
~ participant worked Urban - 50 ¢
o T no response ~ |- 4 -
' ot ‘ E i A o B . : ,
o - Sex - . Do) Mate s <18, - -
s R . : /‘ | Female _ 273ﬁ; R
N  Age st ) N [~T ol . |35.4 years 21;63hyéafsl
I Positioq during ngﬁf74 Teacher 262 N, O
~ o ‘ ] Counselor- ~ 0 | 7 -
o /a _grincipal N 0 .
' ther . — 29 , p .
co ) ' - S S~
~ ‘Grade level taught [‘ 3 1T 21 LI
2 S Y o
1. 3 48 :
e B 8 35 .
o 5-6 | 18 & A
? { . - 7-9 56
. P 10-12 18 - o0
» . not-applicaple :
v vy or no response 53
* Work experience in' . B ,
teaching . 9.1 years 1-39 years
] Experience in teach1ng N
reading : 7.4 years |. 0-39 years
Undergraduate Gradefb | less than 1. 99 o _ B v
. Point Average = - 2.00-2.49 27" ’ £
(4 points = A) . | 2.50-2.99 107 - ‘ o
p : | © 3.00-3.49 120 | . . L
3.50-4.00 21 - o
; no response 15 . o -
\ ) o - S
. . . fg D .. ‘
e . ' . S
P B R / o
~ ¥ ~ - . . \“"". ‘
R , . . | . 2 ", | .
——— e
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e . TABLE 2-:CONTINUED -, . ° BN
N S . . ‘,:« . c o L ‘{.. . )

ﬁ}“ : — v - = . ——
- o Item a J%£Avaespon§e§ \| Freq. | Mean, Range . - f*
.' ' . ) .. '] ‘ N ) ., ] Ly ] - . . * _“I ] ,_,—k‘j'/’ o
b . . . | w g g .

' . st < . R .
A : ' . . o o .

Graduate Grade 2
Point ‘Average ) 1.3
(4 points = A) . | )3
. X - ' - 3

. no regponse | *-95

[V BN
TV o

Last degree completed | High School o o :
o C -} --Diploma - - - 6-| .. - %
. - TR ' 1 Baccaldaureate | 230 | - . . . .. .
' ,)), ‘ I S Master!s - "o .46 | T o R

" - R o Specialfst =~ | .. 6 ¥ - .- o
R oo, | Dogtorate - 0 ke T

N

“ . _‘ .- - ) - ’ e L , PO . o e . .
E . . Y . : Coe .- TS R ENC B S
* " Number of undergraduate | none ~ ° .~ .| . 50  { _Q%X  Pee e “
" reading courses. ©.. . |1 . oo 88 ) oo e
compléted . - f 2 oy o o[ 60 p oo T8

‘%.25 o | \& ".. : ﬁv . »f_ »20 . : ,. _ ';;;:
SRR : S |~7ormore.- [~ 4 7} , o
P : o - 7| no response A7 e

[

- Number of graduate | none~. w9 | L
 reading courses I o 47 - '} ’
- completed . o 2;_£, - 24

. , . S ‘ . ' e 18
4$:‘"  4 0 . . . ’IO
.y : 5 or mor ) 13

no response - 30
" Are you enrolled in- .- | No ‘
. @ college degree - .| Yes: non-
program? o degree student | - 27 |- - |

“. . { Baccalaureate | 6 .

| Master's - 105" |

- - - k\;Nél Specialist 16
W | Docterate  |° .1

| no response
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sampled fromgtﬁe doma1n of desirable teaching practices ‘was deVeToped Each o

“
jnstrument )s d1scussed in detail beTow The administration schedaTe for

aTT 1nstruments is shown in TabTe 3. -

Pre-Posttest and Un1t Tests of Ach1eVeﬂent

k.

. . The pretest 1ncTuded all the unit andaposttest 1tems The :

. . . e

’ part1c1pants COmpieted the pretest at ‘the f1rst cTass meet1ng Each unit.

posttest wés adm1n1stered at the beginning of the cTass meeting subsequent v

to the meet1nq when the unit mater1aTs‘Were presented Thc course posttest i
g1ven at the lfSt class meet1ng Unit, tests werg de ayed&unt11 the -,'_i' e

jnext meet1ng because, the Tearn1ng sequence for each un1t included the home- o

“work act1v1c1es compTeted during the 1nterVen1ng week, as WeTT as the pre-

pnogram preparat1on, the teTev1sed pgllram, the aud1o rev1ew, and the

Tabd&atory per1od Ga1n scores on the preLposttest measured student )
Tgarn1ng for the ent1re course. ga1n scores on the unit tests measured :
:Sbuuent Tearning associated with- part1cuTar n ru ;1ona1 un1ts. |
Three of the unit tests were. g1ven on the same day as the mater1aTs .-'

‘ were presented. The un1t test for the Tast Jay (un1t 12) had to be,g1ven e
.on the Tast,cTass day The tests for units 5 and 11 were aTso administered

oon the same day as the 1nstruct1ona1 act1yit1es for tnese units. On these ~ ‘5
days an 1ncrementa1 Tearn1ng exper1ment was carr1ed out The part1c1pants
at each s1te were randomTy d1v1ded into three groups. The first group took
the unit tesz 1mmed:ateby after v1en1ng the _video program, the sgcond group.

. took the un1t test after v1ew1dg thenv1deo and part1c1pat1ng in the aud1o '

. ‘: rev1ew \and the third group took the un1t’test after v1ew1ng the aud1o L

_program, part1c1patirg Jn the aud1o review, and compTet1ng the Taboratory

p ) ‘ : ) : s ] I

gRIc - = -
) C . . 3 ) . '
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TABLE 3

_ S ~ ‘ . P
ABMINISTRATION SCHEDULE FORlMEASUREMEfoINSTRUMENTS USED IN-DPRI COURSE

> <
" ’ TV Programs séen ‘ ol e e
C1a§s g and associated Unit Tests Other Tests o
Meeting .[ Date’ Taboratory -administered administered
' sessions done : ' o ’ ’
B 6/27 : : : Pretest, Confidential
o | Background QueStion-
naire, Teacher Prac-
a tices Inventory,
Teachers Attitude
1 Quest1onna1re ,
2 || 1,2 | '
3 78 .2 - )
4 .7/25 (3%, 4%, 5 . 5%
5 | 81 6,7 3, 4
: . ‘. Lo &73‘, a
6 8/8 8, 9 6,.7
7 8ns | a0, 1 8, 9, 11%* ’
! )| -8/22 12 10, 12%%* Posttest and Teachens
R ' - / _ Attitude Questionnaire
5 - )
Follow-up| 2/75 ° ‘ Teachers Attitude .
S : . Questionnaire, Teacher |
Practices Inventory,
. ;Spec1a1 Quest1ons Form

- =1

carried out for

day as lecture
AN

.- *Programs 3 and 4 were scheduled for 7/18.
delayed -due to technica] difficulties.

1ectures 5 and

12 was seen.

" ¢ **These unit tests were taken on the day shownh due to their use as -
dependent variables in incremental learning- exper1ments that were

1.

v***S1nce 8/22 was the 1ast c1ass meeting, unit- test 12 was g1ven onQ%he same

»

. N

However, the broddcasts were

E

-
[}

D

<
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“given in this report. °

@

A . ‘ S [T v ; ud

&, ) . . . . ¥ I3

: exercises The goal was to determine the\amount of pre-post gain, on-the ' -

unit test due to the additive’ effects of the three 1nstructiona1 activ1ties

.

An analysis of these data failed to detect separate effects attributable to

the three’ maJor 1earning activities. A deta11ed account of the experimental

~ design and-ana]ys1s procedures is presénted'in Technical Report #4 (Bramble

et al., 1974, pp. 34-36). , ,
1 h ]
The pre-posttests and unit test? were mu1tip1e ch01ce items with

four alternatives. Exampies of - the items are found in Technical Report #4

(Bramble et al., 1974, pp. 5-9). Total scores for lndiv1dua1s<were simply -
the number of correct responses. ° o T oo

The.Kuder-Richardson formu]a 20 (KR-20) re11abi1it1es are g1ven for o .
’B 2 )

-each tESL agministration in Table 4, The,reliabiiities of the tests are
. - t - .
somewhat low for cognitive measures since'no piloting and.item analysis

was possibles This should be taken into account when considering the results

Teacher Attitude iowards Reading Instruction Questionnaire

. . 4 . ) :
TheFeacher Attitude Towards Reading Instruction questionnaire was
o
admiégstered on a pre,. post, ﬁfo]]ow-up basis and cons1sted of 36 statements <

to which the students re:ponded by rating the degree to which, :ey agregg

w1th each statementﬁ The ratings could range from 1 - strong1y d1sagree , -

-

to 5 - strongly agree. -This 1nstrument was adm1n1stered three times; at

" the. beginning and at the end of the course and as part of a foi]ow-up study

‘

six months fater. oy

§

4 . . ] ‘ > ’




20

)
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KR-20 RELIABILITIES FOR PRE-POSTTESTS AND UNIT TESTS FOR DPRI COURSE
b | MNumper of . - :
= .| # ltems .Subjects KR-20 Skewness. Kurtosis
Prétest | 60 [ - 271 . 664 | -6 T
. L . .
Posttest 60 | . 275 .747 .47 | 3.6
Pre-Administration . Poét-Adminfstiation
oo C Number of. | number of
}k. " Unit Test. | # Items Subjects KR-20 Subjects +KR-20
R 1 - ” — .
o S 12 2 | .398. 280 © 359
2 12 cot | Lm0, |1 282 ‘493
’ 3 12 o .20 |- 287, | .286.
, < S
4 12 | en | .43 | 283 +544
s .0 12 o | w096t |2t | 389
6 12 271 17 22 | o | 26 .
7 12 271 1 - .286 | 2nm . .618
8 |12 . 271 © .33 | 269 | .59
9 - | 12 . | .en - | 269 . .605
10 12 o | el 212 376
.. i . , . .
‘ n - 12 271 - .362 . 248 - 504
Y 12 el | .46 273, 488
*These va]Ues'ake/:ignif'cant1y different at thé .05 level fromAva1ues-that
\would indicate a normal distribution. .
& h \
0
- i t
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-7 7 Tt measures attitudes ‘towards.the following principle: ~ N -

o S “* L,
1) That diagnostic and hrescript1Ve reading instruction

is a good way to teach reading;

*

- o ) T - . ’ . Z‘
B ‘ 2) That diagnos?sof'tggéfidua1 needs is the necessary
* e ',f{rst step in the ef 3?1Ve‘teach1ng of reading; v oy
3) That teachers should integrate the. learning of word <
\ - o ) . » r ) . ‘
- recognition and comprehension skills with the ;) C

*

deve1opment of other language arts;

4) That teachers can he1p the1r students develop read1ng-

readiness sk111s, _ ¥ X
R CSEI v oo R ‘
e, 5)_, That recognizing 1ndjv1dua1 ‘words is less 1nd1cat1ve

L

?f“ of a ch11d s reading skill than h1s ability to comprehend .

¢
the 'meaning of a passage.

v "The statements were phrased so that there was a balance between> -

positive and negative wording‘of items A copy of this’ 1qstr"men+ may be
f%und in Techn1ca1 Report #4 (Bramb]e et als, 1974, p- 39).
Thelresponses obtained from the first adm1n1strat1on at the beg1nn1ng

. of the. course were factor analyzed - The factor so1ut1on was un1factor 9h3 e

. first factor accounted for 87.6% of the est1mated common Variance » ITtems
with a Toading on factor_one greater in absolute value than‘.39‘were retained _
for scor{ng. _Scores on the instrument were obtained by summing -the responses

" 'L across statements. Responses‘tﬁﬁitems that loaded negatively were reversed.

..‘ » 2 2 ?
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. The reliability for the 1nstrument estimated from thee post adm1n1strat1on B
* using the coeff1c1ent a1pha (see Nunnally, 1967 pp 196 198) was found to
be .807. The 23 1tems seTected from\the or1g1na1 36 are givén in Table 5. ?

o

. The items reta1ned came more‘or tess equally from the f1ve are?s' SR f

-ment1oned above. 'Thust these areas were not separate d1mens1ons but the'

-

areas taken together form a genera] meAsure of. teacher att1tude towards

[ 4

d1agnost1c and prescriptive read1ng techniques.

R . : .
. Lo . -
< v ) ' ' { « v ) .-
- . N . .
. -~ co r I. )

,Teach1ng D"'act1ces Inventory E : |

>

Th1s 1nstrument was adm1nqstered before the course and dur1ng the * | e
‘)f.' f61low-up study, It included .53 dichotomous, multiple choice, and
‘ cempletion items and was designed for tho purposes. firgf, the instrument
a11owed course participants, through responding to the questions,-to
‘deséribe the}educationa1-enyironment in which'they'work. Second,'the o o “J
instrument ‘measured the degree to w“ich participants‘imp]emented the |
techn1oué§~and procedures of DPRI in the1r jobs. The instrument was
adm1n1stered\4mmed1ate1y pr1or to the course and s1x mon€hs after the _
complet1on of the course asgart of the fo]]ow-up study. -A copy of this L

. instrument appears in Technical Report #4 (Bramble gt,gl,,-197 ). . . P

‘Special Questions Form

This 1nstrument was adm1n1stered to a strat1f1ed (by 5 i e) random .

amp1e of 50 course participants during the fo]]ow -up study.| It included t ¢

nine items of the multiple cho1ce and cOmp]et1on type. Adequatq’space ?- -t

was provided for comments and respondents were urged to prdede comments.

ol NN
The instrument 1nc]uded items to determ1ne why the responden,Swsigned ~ - s

7
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v v . TABLE 5 .
- FACTOR LOADINGSEFOR SELECTED DPRI.ATTT?UDE ITEMS
- Item A - Statement ‘ -, '.Loading ‘
= i : : N ' - :
‘ 4 A th1rd qrade teacher on1y\heeds th1rd -grade - . ..
] C ipstructional materials. N -.689
5; -Kindergarten teachers shou]d p ch11dren develop '
. .read1ng°read1ness sk1115¥ .606
£ | A student is a good reader if he can read every word ',
correctly. i . -.601
7 4 Not using every page'inethe workbook is wastefuJ. -.677
’ v s B ‘ ) ” ) -
9 | Time spent diagnosing cou1d be better.spent instructing. -.645 v
n - :D-agnos1ng student read1ng prebleis is’the responsibil- ,
. ity of the teacher, rather than the sch001 adm1n1stra- e
' - tion. 413
12 Scores on standard1zed tests provide adequate o S
- information for 1nstruct1on e ~.551
- o Informa1 tests are better than standardized tests for "
o ¥ placing st?dents at appropriatesinstructional levels. .420
. . ‘ 4 . . . .v .
15 Teaching studentS‘to understand what they read is x
| more important than to sound out the 'words. :387
. S o
- 16 Prescr1pt1ve instructiop is the best way to teach :
A g read1nq 1447 -
<\' ' | e . 3. g .
. 17- | There's noth1ng a teacher canAQO to deve]op readin 5 .
- o »read1ness in students , - 7J7
~ . - ) i' 3 e
18 ‘It is .more 1mportant that a student understands
: .| what he reaf than that he reads w1thout mak1ng P
\ miscues. - e . ) - _ 629
i 19 ; D1agnos1n? word- recqgn1t1on weaknksses 1s more troub]e
T, than )t stworth. ¢ e ) T -.681{ . o
b 20 Information’ systems 1igking diagnosis and instruction 7o L ﬁ\\\ H
] are effect1ve ways to plan 1nstruct1ona1 activ1t1es, : 698 '
Q 3 - REH :
b‘ FIA -~ |
|

Ay

o
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TABLE 5--CONTINUED'

Item'

- Statement ‘ -

- Loading

24 -

25

21|

_lRead1ng shoyld be 1ntegrated w1th all
.room activitiés.

-’

.~ is to expose students to d1fferent?

Voc bﬁﬁiry should be. taught through real Nifé
epor1ence

- Grouping ch11dren on the bas1s of* common sk111 needs

is hetter than grouping them on the bas1s of
instructional “level. . _

Students #in your c1ass shou1d a11 read the same th1ng, ;'
_'SO no .one fee1s bad. :

4

An ana1ys1s of oralaread1ng miscues is more troub1e

»than it's worth.
?ﬁqujclass- ’

J -~
,Read1ng instruct1ohs shou]d focus more on reconstruc-
ting meaning from the written page than pronouncing
twords. .

@

4

- One respons1b111ty ‘of the pr1mary read1n teacher
kzﬁd?gof

experi ences

Teachers only . need to. d1agnose student needs. in the’
fall of the year

-
<4

The emphasis given phon1cs changes according to
~.student needs

" .637

I ’;,-‘\49?9, -

=

-.732
“-;.66(')1; -

746 -
495 <

L7550

.680

-.812
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up for the'course whether fhey would take it again,’whether the ski1ls'they 0

’1earned were useful in their c]assrooMS, whether the% 1iked Jnstruction via

o

R

..‘commun1cat1ons sate111te,'wh\§her the seminars were tru]y 1nteract1ve and

o wheeher the site coord1nator was' viewed as helpful A copy of" th1s 1nstrument

»

“appears inh Appendix B. B N
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The results are presented for each.of the qugstions included in the ’
. . o .

_introductory sectjons. The first two quesﬁions are:considered together,

y

«Did the course part1c1pants demons*rate ga1ns in performance

&

on tests keyed to the course obJect1ves? R
. ,f. B /7 ’\ ®
Did the att1¢udes of the_part1§1pants toward the instructional.

- methods ,and mater1a1s of D1agnost1c and Prescr1pt1ve Read1ng

Instruction become more pos1t1ve after the course? .
' \ :

-

’ The‘pre-post achievement test’ for pﬁé;course'obtained.ﬁo mu1¢fp1e

choice items keyed to the behavioral obJect1ves of the course. The~pre-
w

post att1tude test 1nc1uded 23 Likert type tems for wh1ch a s1ngle measure

'}(for each adm1n1strat1on) of attitude’ towards course pr1nc1p1és and concepts

 “the overa11 des1gn for assess1ng student ga1h~1n achievement is a two (/—*~_

1

¥
cou1d be obtained. . These tes;s ‘were adm1h1stered immediately before and

after the students took the course The studeq~3ﬁﬁere grouped by c1assrooms, ot

three of which were nested w1th1n each of'the five reception triang]es.' Thus
adm1n1strat1ons (occas1ons§“by five tr1ang]es by three sites w1th1n tr1ang]es

AOV des1gn Th1s design 1ncLudes a factor (adm1n1strat1ons) having repeated

*{. ’

- measures and a factor (s1tes) wh1ch is nested within another factor

<‘\ ) . (“

(tr1ang1€7. Since there are two_dependent variables (achievement and A

Y

s




s ettitude, the design fis muitivariate, i.e., this is a multivariate anaﬁysis{

27

B

LA

[

\

of var1ance des1gn The sources of yar1ance, degrees of freedom, ankk

. .
L |

'$f§

B S

SOURCES\OF VARIATION ERROR TERMS,
ANALYSES OF VARIANCE DESIGN FOR DPRI COURSE

-

| TABL 6

: appropr1ate eqror terms for th1s des1gn are g1ven in Tab]e

AND DEGREES OF FREEDOM FOR

R Y

_ — _ — : :
- .- Source '/.- Error Term: df
e . 1< - f /' “ '
Between SubJects : : N
" Triangles (T) S:iT . 11
© Sftes within Triangles (S:T) % - Ey &  t(s-1)
. . Ertor between (Eb) ‘ | ' ~ji::> N-t(s)
& . o . 2 . . V@ SRS A :
*Within Subjects o N(a-1) |
. Administration (A)v . . ' Ew . a-1
AxT, ST (t-1)(a-1)
A x SH;L e E, t(s-1)(a-1)
Error within (&,) - | AN-t(s))(a=M) .
\ Lo L] .8 ]
. L o \ ' RS
» - Key: number of triangles C

number of sites within triangles-*
number of occasions
total - number of subJects

Z9Q Un ct

-

S The mu1t1var1ate tests of significance are g1ven in Tab1e 7.% Under

the. "Between SubJects" head1ng are given the tests for the grand mean and
triangle and s1te/tr1ang]e d1fferences on the two dependent’var1ab1es //%
-~ The tr]anglé\d1fferenees are not significant while the differences among '

sites within trﬁﬁngles are signifieant.."Given~the_wide‘variatien among

L)

-
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TABLE7 & ;
. MULTIVARIATE AoV FOR ACHIEVEMENT AND ATTITUDE SCORES FOR DPRI COURSE
. - ‘ ) - / ’, -;
L - Source - ‘”’?&ﬁ “Mult. F  df p<

e n +

Between Subjects - j - o
Triangles (1) ot a0 T 88 L2059
" Sites w1th1n Tr1ang1es (S T) 10 2.20 .20,43§ - ,0023

Within_Subjects’

410.86 2/219°.0001

Administration (A) 1
. ., . : .. " A . :
SORXT | T 4 ~1.70. - 8,18 , .1653 .
. . . B ‘ e , ’ -
CAX ST : § -10 1.32 ., 20,438 .1609 ~ -

'fhe triangles onéeconomib; edﬁtationa] and other variables, thé lack of
' »variation among tr1ang1es is puzz]ing Varlatlon associated with thelv / B
particu]ar situat1on at classroom sites is not-an unusual finding. Under - |
, ;‘, - the "Within SubJects" heading are rhe.tests-associated w1}h the rgpeatedA .
P ‘a&ministration%’of'the tests (i.g., gafﬁ.scores) andvthé tridﬁg]es by gain? .
| -and 'sji;es/t/riang1e$ by gain’ intéractibns . kmong these testé Q‘n1.y tihe"p'r{.e- )
post Qain Ts significant. ‘ | ‘ | F
_Univariate and‘Step-dowh results for the two significant'éources of
- variance are presented in Tab]e 8. Through 1nspect10n of this table we can
determlne the dependent var1ab1es on which the effectsaare observed.  For .
the syte/tr1ang1e variation 51,e., the varjatlon associated with the

‘particular features of each classroom) the achievement scores vary signif- °

% - PR
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TABLE8 0 _ | -

Al

UNIVARIATE AND ATEP- BOWN F TESTS FOR ACHIEVEMENT AND ATTITUDE SCORES
| . FOR DPRT COURSE

o

) & T

’ Variaa}e ‘ df - F ‘_p< , Step-Down FJ p<.

Achievement 10,220 .29 - .0006  3.29  .0006
Attitude - 10,220  1.52  .1826 - 1.7 3149
Achievement 1,220 J82. .0001  782.48.  .000]
Attitude - 1,220  32. . . - .0025
. - . : ‘ / -

“icanfﬁy.

1specjfic. The univariate te ts for pre- post

: N contrasts) a?e"also\ﬁncluded in Tab]e 8. In thTs Tnstance both the achTeve-

- . ‘ \e -
" ment. and attitﬂde gains were STganTcant SV »' . S

The estTmated achTevement gdin was 8.954 (S E. 322) and the

LY

estTmated attTtude gain was 2. QO&g%S E. 356) The. pretest mean on the
1?37 T2 (61 9% correct) and the posttest mean was 46.07

achievement test wa
(75 8% correct)‘ - The estTmated gain was 8.9570r 14.9%. Thus if mastery Ts
deaned at about 75% to 80% correct the stydents on the averdge Mastered _f
the course materlgia\‘However, they apparent]y brgught consﬂderable .
experthe ‘to the course The pretest mean on the measure 6? attTtude
{bwards the course content wasEGB 27 and the posttest mean _for thTs'

Tnstrument was 70.27, There wégﬂ 27 LTkert Ttems on this Tnstrument and

the;mean ﬁesponses to items on this 3nstrument,weng&2~9§8 and 3.055.
. /\ o ' ' . '

P




Lo S

" The estimated gain per item is’thﬁs 087‘ Wh11e the att1tude gain is’
stat1st1ca11y s1gn1f1cant, its pract1ca1 s1gn1f1cance is questionable.
'Students went from very s11ght1y below”neutra1 to Very s11ght1y above

neutra] on th1s 1ns+rument
< ach1evement var1ab1e is prov1ded by separate multivariate ana1yses of
~from these ana1yses are presehted in Tab]es ? and 10 and the un1var1ate
and Step down tests for these ana1yses are presented 1n Tab]es 11 and 12.
_ In compar1ng the resu1ts from these two ana1yses it 1s apparent that site T
"experience rather than reduced It wou]d-be 1nterest1ng to determ{ne what

. specific character1st1cs of c1assroom sites (fac111t1es, staff, etc. ) or

‘student groups are associated with these d1fferences ThIS is a_topic. of -

. greater homogeneity in ab111ty as a fuqct1on of a’ common exper1ence. JExact]y"f

}t:3 opposite was found. In an effort td‘expiain this anomaly the site means -

'presented in th1, report because~cooperat1ng RESAs were told data would not

A better understand1ng\of the s1te/tr1ang]e d1fferences on the'

var1ance for the pretests and e posttests The mu1t1var1ate resu1ts,

\

var1at1on in.achievément is- 1ncreased as a funct1on of the course

w,

@
some interest for futyre sate111te users. The paradov1ca1 result here is’

that the expect ed ndapg was cons1derab1e heterogene1ty at the outset buf
2

<

the achievement and att1tude means were 1nspected These means are notn‘

P

be .reported by s1te dur1ng the p1ann1ng of the Appa1ach1an Educat1on/Sate11ite
£

Project. Genera1 trends that were apparent 1n these means were as follows.

-

- Ach1evement ga1ns were re1ated to attitude scores in a very comp1ex manner

]
S1tes\w1th*above average means o -the att1tude test . nrmor to the counse§%
was true

tended to haVe:h1gh ach¥;mement pdst test means. Just the oppos1te‘
- .. - . :
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v | » - ‘V ’ - - 3] $
A ) S Y 9 | : }
. PRECOURSE DIFFERENCES IN ACHIEVEMENT AND ATTITUDE FOR DPRI COURSE
& 2
" Source oL df - Mu]t. F df - S pe
‘ T 4 | 1.44 8,18 .2470
S:T 10 - .62 20,438 . .0435
10 i X € |
= - 8 -
o- A - ) }
R ~ TABLE 10 - | . T
" POSTCOURSE DIFFERENCES IN ACHIEVEMENT AND ATTITUDE FOR DPRI* COURSE SRS
'k . Source 7 . N df : Mult..F df b p<
L 'y . 2.08 7 8,8 L0036 .
5:T SR [ 2.32 20,438 .ofn Co
? ’
. TABLE 11 .
UNIVARIATE AND STEP-DOWN F TESTS FOR PRECOURSE DIFFERENCES -
~ FOR DPRI COURSE ~
. H\“' “u . ) ’ . - BN .- b .
Source’ - Variable ° df .. Univ. F p< = Step-Down F p< o~ ° .
T\, - —= : : ‘ ; : — . e
. T~2“‘ AchTevement 10,220 ' 1.78 . .0664 - 1.78  .0664 -
‘ \\ Attitude 110,220 .71 -.0802 - 1.48° .1468 .
o ' - — ’ - 3 ' ' . -
Y \F/ﬁ . R . = ' :
v o o
o t/ X - ) - . . ‘ N ) . = . ‘ .
‘. ' - ' o
» | , S
\ .
| ;oA |
v*~_& . ) ' o
\ . . ’ g>' | ’ .
\} . o ' . ., - . .‘ . ) I )
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TABLE 12

UNIVARIATE AND STEP= DOWN F TESTS FOR POSTCOURSE DIFFERENCES
.- FOR DPRI COURSE.-

- - »

— . _ ,
.Source Variab]e.f df -, Univ. F = p< Step-Down F p<
: : Achievementc © 10,220 4.33 f L0001 . 4.33 .0061.
S:T - . B - , ,
Attitude - 10,220 . - .49 8946 .48  .8993
) - vi R : . \ R . : v .
"".“a a - . E. R / !

; when cons?der1ng’s1te means on the posttest for att1tudes ‘In thTs instance

S

Tow attitude posttest means’ were assoc1ated with high posttest. means on the

'ach1evement test Also Tow mean: ga1ns in att1tude scores were assoc1ated

with high mean~ga:\§ in ach1evement Thus the att1tude and ach1evement s1te'i

e

" means reveaT.an 1nteract1on in the cTass1c sense of the term. V1ewed the

other way around h1gh att1tude s1te means are associated. w1th h1gh ach1eve-‘

,ment pretest means but.low ach1evement posttest means. ATso, h1gh s1te mean
ga1ns in att1tude are assoc1ated with Tow mean ga1ns in Ach1evement

| The w1ﬂp1n -cell correTa%1on matr1x is oresented in TabTe 13. This.
is the correTation matrix that resu1ts ‘when aTT des1gn effects have been
-removed from the‘var1ab1es pr1or to the computat1on of the coeff1c§ents
CorreTat1ons among the pre and post measures of att1tude and ach1evement

/ . i . . . - et

are_small. |

The 1 rgest correTat1on is between the pre. and post scores én the
ach1evement test. The correTat1on for the att1tude test acrossooccas1ons

is Tow. Thes coeff1c1ents are lower than one would expect and refTect the

-

Amodfrate re11ap111t1es of the measures involved and changes in the scores as

Cw
[N

4

V- /”
4

\ _ R A
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. TABLE 13 B .
'WITHIN-CELL CORRELATION MATRIX FOR PRECOURSE AND, POSTCOURSE
o ACHIEVEMENT AND ATTITUDE FOR DPRI COURSE
PO ' T 2 -3 4
Variable Precourse . ‘Postcourse . Precourse Postcoursee
Achievement -~ Achievement Attitude ' Qttitude
S N S
S 2 450 © ve0 . - e '
. v . . - ‘ . P4 . » .
3 o Jds« 3%, 100 o
O 17 - 2 [ N X
L} ‘ - A N B : ¢ .
N r’

a function of the course experience The_correlations°between ettitudeff
and achievement are very 1ow o o
Another analysis of some 1nterest inv01Ves a th1rd administratton

'o; the attitude measure." Th1S administration was ip FéBruary and MarchL9f
(\1575,\six months afterrthe comp&etion of the cowrse. The attitude test o
was naiied tolﬁhe course partiéipantsuas part, of a }oiiow-up"package The
return rate was approximateiy 67% (183 returns fromL275 persons compieting '
tnevcourse) Scores for 161 persons compieting thq attitude test on all |
Wiﬁthree occasions were the oniy ones. inciuded in the ana1y51s Thusbthg
¢ sample in this case is-biased 1nc1udnng oniy those persons cooperating
1n,the foiiow-upvstudy. The muLtivariate resuits for-the 5 tr1and%¢ by
\ : 3‘sites/triangie by 3 administrations AOV are given in Table 14. The oniy‘
significant source of variance was associated with the repeated administretions _

‘of the 1nstruments when the 11near and quaduatic sources- of variance were

considered separateiy they were both significant (See Tabie 15) The trend .- j
. S o . A |
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o

. _ ‘ o TABLE-14 B | | ‘; l
o g REPEATED MEASURES ANALYSIS FOR THREE ADMINISTRATIONS OF THE /
~ ATTITUDE TEST FOR DPRI COURSE - -
Soﬁ'r;ce, o df s ~ Error Term F p< |
) ’ _ : ) . |
Between Subjects - . 160 o | 5 K
Triangles (T) & 8333 . Ss:T ., .73 NS i
Sites within Téiang1es (S:T) = 10 114.93 =~ E, 1,33 N
Error-between | S 146 ' é6.34 - o S
I Witﬁin 'S‘ulbj,ects S ‘322 ’ | | " |
© Administration (A) o~ 2 4959%.78  E,  556.64 ~ .0001
AxT R X R T a3 NS
AxsT o 0t 0476 E, . 118 NS
. Error within . - 292 .00 . " | |

IS N . . ) oy |
d <:i:# SR . COTABLE 15 . o "y
. .. \ t Y

ORTHOGONAL POLYNOMIAL CONTRAST RESULTS FOR THE THREE ADMINISTRATIONS

_ OF THE DPRI ATTITUDE TEST e
T : . .
Variable g s Univ. F~ p< - Step-Down F. p< v
. . v » . ‘.r :
, b y ! ' L |
Mean ©9,171,627.0 35,410.58 .0001 35,410.58  .0001
Linear 79,388, 38 591.50  ° .0001 ° 196.70 .0001
-Quadratic ~ 19,805.18° ' 450.17 .0001 .+ 26.92  .0001
; ol , ,

. - a | v -
» ! N ! ’ |
0 ‘ )
. P \ . . . . - ' ) o ' ) ’
“ : ’
— * A v ‘ ‘ ‘
- ERIC - ’ ’

JAFuitext provid: c - - ) ’ v ' E . ' ' .

. B ) . , : . I - I
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- is shown™ graphically.in Figure 1. The gains in attitude score during the .

course are quite moderate in cohparison.to gains on this measure in the
‘ .

_;6 months following the .course. Correlations among the attitude scores on

the three administrations are presenteq in Table 16. Again the coeffigients
are small. ' |

TABLE 16 - : e

WITHIN-CELL CORRELATION MATRIX ‘FOR .THREE ADMINISTRATIONS
& OF ATTITUDE TOWARDS READING INSTRUMENT FOR DPRI COURSE

N . ' T 2 3
: Variab]e T Precourse ' Postcourse . sFollow-up ”
7 .
T : - | 1:00 A L
2, L .205 : S+ 1.00°
3 -7 . .038 1.0

4
v

The pre-post AOV results for the un1t ach1evemen; tests are
i g '
summarized in Table 17. The design is again 5 tr1ang]es X 3 s1tes/tviang]es _ <.

X two adminfstrat1ons\\ AOV resu1ts are for fhe raw scorés though the' pre~ ¢

h,

pos% means are expressed as~percentages. A11\therpre-post ‘administration
gains are significant except for unit 8: Mean gaihs ranoe froh,3.7% for «,‘
unit 1 to 26.3% for unit 9 Since the scores on these tests are a function
of the items wh1ch compose them and s1nce no effort was made to psycho-
metriqa]]y equate these tests it is not podsible to meaningfu]]y comparev

the mean‘scores and mean ga1ns across these tests to determine the relative:

effectiveness of the units which make up the course. Considering the other |

sources of variance 1nc1uded in Eab]e 17-3t can be stated that there was N

y o




- i 2 — e b
‘< ‘ ' ’ Precour;e' ’ Postcourse Fo]]owﬂyéy ¢

Fig. 1 -- Mean Scores for three Adm1n1strat1on€ of Attitude Toward
" Reading Instrument (N=161) .

C 3 - a

&
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Cv s ~ ,
. ,
genera]]y little systematic triangle or: triang]e X administration variation
For some uRit tests, however, there is significant 51te w1th1n triangle or
administration X site w1thin triangie variation The a?pects of the

various course units that are associated with the presence of these effects

deserve furthsz study- . : %/»
How did the participants rate the various learning f N ;' Y
» activities included in the course? .

|

In Table 18 are presented the means and standard dev1ations of
; responses to questions comparing nine of 'the gourse act1v1ties to4the1r
on- campds anaiogies Responses were on atgive point Likert sca1e (where, o
) 5 is high)‘ The instrument was adminlstered th times during the \
course (after approximately 1/3 2/3 and aiffize:he course had been compieted) Ry
Separate occa51on means are given for each 1tem as we11 as the combined mean
for all occasions. - Al course act\yities were rated 51gnif1cant1y above
their on-campug'version-(ite., all ratings were 51gnificant1y, a = .05,
greater than a3 rating) Rated most faVorabiy were the oC:site reference
‘mater%alsqfinformation retrieva] systems, and te1ev1sed programs. Means on
~ the three dccasions are surprisﬁngiy consistent. . In fact the means across
a11 items are almost 1dent1ca1 for the f1£§t two occasions (3.70, 3. 69
respect1Ve1y) while that for the final occasion is about . 1 higher- at 3.79).
- This difference and the differences across occa51on§\f9r 1nd1v1dua1 items
are sma11: The one possible exception to -this is the upward,trend in ""/fk

" ratings of the TV prograns across occasions This reffects the well

documented p?eference (see Techn1ca1 Report #6, Marion et 1» 1975). for . |

= '_ i

.. the more practical and appliéd content of;the later programs. _
ia o . : : FEDY | ‘

v P
, & Ve
'\

S
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TABLE 18

DPRI COURSE

o

N

o ITEM MEANS AND STANDARD DEVIATIONS FOR INSTRUCTION FEEDBACK QUESTIONNAIRE. -

i

Administration Number

.08 1evel_o¢-s1gn1f1cance

mggb

L, Ttem Y , — Overall
¥ Y — ' ) 1 2 "~ 3

7 ] e ' 31 2 - -,

Pre-Program preparat1on compared Mean | 3.72 | ,3.58-| 3.79 '} 3.70

to - work assigned in other s.d. .86 .92 .96 .92

graduate classes. - . N 184 + 233 252 .

. TV Program compared to a Mean | 3.47 | 3.86 3.97 3.81
© graduate lecture. s.d. | 1.10. 91 1 U951, .97
‘ : N: 158 233 | 252.

Four-Channe] Audio compared to ' | Mean | 3.60 | 3.57 | 3.53 | 3.56
class.quizzes followed by a s.d. | 1.12~f 1.19 |.1.23 1.19
d1scuss1on of the answers N 143 ' 233 252
Ancillary. act1v1t1es compared ( Mean | 3.81 3.70. | 3.80 3.77
to laboratory activities in . s.d. | #B9 .89 - .97 .92 -
other graduate classes.: N 181 233 252,
On-site reference materials J Mean  4.10 | 4.00 | 4.08 | 4. 06
compared to materials placed s.d. .94 .90 .90 291
on reserve by other graduate N , 181 233 . 252 |- -
instructors. : .
. Retrieval systems materials Mean | 3.81 A3 91 | 3.75 | 3.82
- compared to materials-other *|s.d. | .92 | .95 | 1.23 1.06 -
graduate course use'to-he1p N 3 191 Jl 222
students. L .
\¥§ . 73 o 1
Televised interact¥e sem1nars Mean | 3.40 3.44 3.59 3.49
‘compared to graduate seminars s.d. |1.05 | 1.02 1.10 1.06
and c1ass discussions. ' N .} 113 198 222
. Homework ass1gnments compared Mean | 3.61 3.58 3.76 3.66
- to other graduate classes. s.d. .99 99 .1 1.11 1.04
" ) N 165 192 222
SN \\;)' 2 1,3 2
9. "Unit tests compared Mean | 3.82 3.59 3.88 3.77
instructor made tests in s.d. .81 | . .94 .93 .90’
‘ other graduate classes. N | .165 ‘k\1?3 222
*5 point Likert. sca1e 1 = unacceptable -- 5 = 3ytstand*ng

. ¢ Superscr1pts denote means that are found to be d1fferent from a g1ven mean
‘at the
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D¢ the course participants use the strategies®and materials |

AS

resented in the‘c0urse in their own classroom? °

Data relevant to this qdest1on were obtained from the Teaching f

-

Pract1tes Inventory adm1n1stered before the course and during the fo]]ow-

. up study, and the Spec1a1 Questions Form, administered during the foﬂ]ow-

up study. o ‘ - :
v o y \
A comp]ete tabulat1on of response frequenc1es and percentages for -
. the: two adm1n1strations of the Teaching Pract1ces\3nventory 1sspresented in
~ Appendix C. A condensed discussion of the results on this 1nstrument is -

~ presented here. This d1scussion beg1ns not w1th the top1c of uti atidn\
' :
of DPRI procedures in the c1assroom, but with a general d1scussio of

wariab]es representat1ve of the milieu in wh1ch the course . part1c1pants»
* work. A number.of background characteristics of course participants were '
| 1'a1ready discussed in the method section of this report.,'Other relevant
characteristics are %nc1uded among the itens on the Teaching Practices
Inventory éi | o
' . 0ne set of these characteristics which is high4y re1ated to the
successfule 1mp1ementat1on of DPRI is the amount of input part1c1pants
feel they have. into curr1cu1um deve1opment (on a school-wide or d1str1ct-
w1de basis). Where a need for curriculum revision was.1dent1f1ed (items
42-43) respondents'in the follow-up sample in particular felt that they
were not personal]y able to help with this re6:s1on From items 50-53

it was found that the facu1t1es of the schoo]s in wh1ch the part1c1pants

K P work (typica11y teach) are not depaktmentalized, there is only moderate
.. . m w ‘ ) (] _ ) -

e

’
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:encouragement or cooperation.inrcurricuium planning, and curriculum
development seems to be an actiuity undertaken by the individual tea¢her,
2 \\ as an individual. The participants feel inhibited in their efforts at /%i“?;_

curriculum deveiopment (1tem 48) by such factors™us 1ack of time, _money, V,TT

e e

resources and skiiis, but are encouraged in their curricu1um deVeiopment
. efforts (item 49) by se1f-conf1dence and their perceived knowTedge 1n the fie d

«

X gf;ji'Of reading (particu]ariy after the course) The part1c1pants view as their ; .
) W"V‘E';main sources of aSSistance in curricu1um p1anning (item 41) feiiow teachers,f%
ﬁthe principai, andthe guidance counselor. Though fewer than na1f of the
'part1c1pants state they have sgrved on a curriculum committee (item 40),
most feel that they are encouraged to experiment with- their c1assroom
-chricuTum by their princ1pa1 Qr supervisor (item 38) and that they do have
( '_1nput into the curr1cu1um they 1mp1ement (item 37) The picture presented -
'here is one of teachers who do not haVe maJor input int/,planning of ’ ]
curriculum on a large scaJe, but who feel that there are STganTcant : : ‘ . ’
opportunities for curr1cu1um development in their own c1assrooms o
Another set of characteristics is reiated to Supporting equipment
and materials for the 1mp1ementation of a given reading curricu]um in the ;;,
"c1assroom Items 27(32 cover certain aspects of this issue. There is a fair’
amount of equipment and suppo?ting resources existant in the schools
represented by the participants. Given the unequa1~distr1bution of funding |
1n the region, howeVer, (see Technical Report #1 Brambie, Ausness, Hardﬂng,
and wetter) it is probabie that in a portion of the schools these resources

e,

are inadequate for optimaT imp1ementation of a DPRI curriculum.

N S '
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A

- A third set of charécterﬁstic§;gf sbme'j;t%resf ;zﬁgte-tp the general
teaching strategﬁeg and app?oéchgs prevalent in the region; insofar as

these strategies and approaches are repfesented»in the pdpuggtion of cougse |
participant;.“ Items 4.and 17-26" are ré]evant here[ The pa%ﬁicipahts .

-

,lrepokt experience teaching in a §e1f—containéd,c1gs$rdom (itém;]721 where
the ndise'1€ve] is modeféte (i#em 1§); where' students tend £§ be mildly
interested to dnthusiastic aboutiléarning’(%tem 2p),where-£eaéhgrs plan their;
own” instructional aétjvities and QSe a mixfure-of 5ma11>groqgij#arge group, |
and jpdividua] instructﬁon (item 22), and whére teachers enlist the aid of
their students -in helping or tutorjng-éach other. Lqéson pldns, rather |
than-based on state-wide;.systém;wfdé, sﬁhoo]—widé;’or_commercial]y avai]ab]é'
cdrricu]um_plans, are reported as sé]f-planned {item 26).

" Given this description of the mi]ieu‘jn°which‘thq'courée participants

~
—

are working what about the original'question? Are the participants
‘implementing DPRI‘procedures in their own é]asérooms? iteﬁ 1 on'the -
Téaching Practiées Invgptory~a$ks very direét]y/gbbut instructional . |
orggnizagjon. Descriptions ofﬁ%our alternative methods of téaching reading
are presented and ‘the partic%pant is aSk?d to choose the abproaéh whicH
characterizes his own teaching. Alternative four (the DPRI a1§ernativé)
"2qldren were assigned rea ing materia1svbased on ski]];weakﬂesées", was
chbsén by*49%_of,the particfpanfs entering the course and 70% of ‘the

-~ ' :
participants in the follow<up sample. Item 6 on the teaching practices

'inventory’ﬁﬁso asks the participant to choose his approach to reading .
instructidﬁ from a 1ist of five approaches (by name rather than'descr%ption).

‘ Alternative‘fivé, prescfiptive instruction, was chosen by 15%-of the

[
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' participants prior to takﬁng the course and 53% of the art1c1pants after
i:tat1on of the o

»

| Ltaking the course., Thus the reported degree of, implem
o ' DPRI'apprdachtis substantial. Simi]arly,lpn the SpeCﬁa] Questjqns Form _A; ,
»(items 2 andi3) which is summarized in(Tabie 19, the participants over-
whe1mingTy resbodded that‘thef (92%) tearned many useful skills and
tecdniques in 'the DPRI coufse that we:e potentially useful in their jobs
| and thatdthey (81%)'are'app1yjhg many'qf thesexski1js and techniques in

their, own classrooms.

&

ihformal Eeadingvtests'

diagnosti 'techniques for_determinfng skill-weaknesses

prescriptive :instryction - = s

-
!

standardized tests“'

$

\test- teach test method of 1nstruct1on

[

- sma11 group work based-on ab111ty levels and. skill needs

-~ games and other techn1ques kor spec1f1c types of !

instruction illustrated ot _ :,
- - techniques for building w0rd attack, comprehéns1on, . A
vocabu]ary, and work study sk111s ' / -
. | Items measur1ng the usefu]ness of part1cu1ar ﬁeatures of the DPRI /!
.course are 1nc1dded in. items 2- 16 on’ the Teach1ng Pract1ces Inventory.
Participants report grouping students by skill weaknesses and using A

.
a

information from.several tydes of tests as.an aid to instruction.

Unfortunately the use made, of the measurement of oral miscues”is nqt
‘ ; . \

P A . B '

clearly understood by the students and thus its usefulness in their

1

L N3
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~\ "TABLE 1é ve

SPECIAL QUESTIONS F?Rm.-)oPRI‘FUtrﬁNQuP STUDY
N=37 N

¢

<2
X

-

Content

" E
ERN

Why did you s.gn up for the course7 (chobse one- answer) .', .

a) Needed for certification 2 $‘5%)
b) Interesting satellite ‘experiment B 2 .:( 5%)
; , Free credit afid books B : 2 z 5%1

d) Encouraged by principal or supervisor , -, 2 - [ 5%

e) Encouraged by fellow, teacher or friend ', =~ 0N ( 3%)
f; Really 1nterested in subJect matter & . 26 é70%g
Other S o . Co, - 2 5%}

. Select the alternative that best’ de§tr1bes your - - e

react1on to the DPRI co sef -

a) Learned many useful skills that are not app11cab1e '

in my present job E -2 | 5%)J'
b) Learned many useful sk1115 that are Qotent1a11x , ' '
- useful in my job 34 92%;
"~ ¢) T did not learn many useful skills - : 0. 0%
_,d) No response o 1 -( 3%)
Are you applying many of the sk111s and teqhniques '
presented in the coursé in your own classroom? - " ’
a) Yes E 30 281%
b) No o ;o o 5 14%
.¢) I am not teaching 2 (5%)
Knowing what you know aﬂout the quality and procedures
of the course would you -sign up for it now if you had >
not a1ready taken it? v _ : L
a) Yes R Y 26 (70%)
b) No ' ¢ __ . 1 3%;
) §ua11fied yes - . S ) ' 0 (27%

9

N




TABLE 19--CONTINYED *

Item Conteet | " Freg. % -
6a;w_Do you feel that you wou]d haVe enJoyed the course
‘ as much as you did if there were no sate]]ite and you
watched the programs via regu]ar TV?a )
, 6 Like both the' same | 137 (35%)
b)) Like satellite better 18 (49%)
$ . .c) Like regular TV better . o 5 14%;
d No response o , L W 1 (3%
*6b."Do you teef that you would Have enjoyed the course
as much as you did if there were no sate]lite and you
11stened to a 11Ve 1nstruct0r7
a) Like both-the same, . 7 219%
b) Like satellite better 12 32%
c) Like live instructor better 17 (46%)
- d) No response" ) , 1 ( 3%)
7. Did you feel that the—¢tourse was an impersonal T
"~ experience? - | “ o . -
" a) Yes . 7 (9%
- b) No 30 (81%;
) c) No response | 0 -(0%) .
8. Did you ‘feel that the seminars were really 1nteract1ve, ‘
i.e., did you feel that you had a real. input into the ‘
seminar and that what you heard and saw was of personal
relevance for ¥°E3/ ’ |
a) Yes 200 (54%
b)" No 16 ~(43%
c) No response ]

( 3%)

A
ey




- strateg1es in their classrooms.

Participants (70%) in the respondent group 1nd1ca;ed that they signed up

'not a1ready taken it. (item 5). Part1c1pantsrrespond1ng with a qua11f1ed

. Tearning mater1a1s and/or group discussion act1v1t1es shou1d be used 1n the

) R [ -

e

teéching is'probab1y minimal. The unit on oral miscue analysis (DPRI
un1t 5) was found to somewhat d1s]1ked and not we11 understood through

other measures of course eva]uation (see Technical Report #6, Marion, et al.,

—

.1975) However, the general conc1usionuhere is tpit\teachers have a-

-substant1a1 degree of control over curr1cu1um planning.in their own ‘class- . ,"\

rooms and that they report 1mp1ementing the teach1ng procedures and '

Didgghe participants consider the course experience to E

be valuable? -

g Several qyest1ons from the Spec1a1 Questions Ferm are relevant.

for the course out of interest in the subJect matter (1tem 1) and that

they (70% yes, 27% qualified yes) wou1d sign up for it aga1n if they had - -

{
yes suggested that (a) the site coord1nator shou1d possess more expert1se

Yin the subJect area, (b) the time for the course (8 weeks) should be
1onger and/or the course work1oad 11ghter, and (c) more 1nd1v1dua11zed
course. ' ' e o o B

The respondents did not feel (item 7) that the course was an ' &

N

-impersona] experience’(81% to 19%). and feltv(item 8)'thaththe"seminars

were truly 1nteract1ve (54% to 43%) These points aré of pa'rtici."a”r .

1nterest since one of the most 1mportant aspects of the delivery of a é@&”-

course by sate111te was the opportunity for the course part1c1pants at
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~
15 sites scatteré@ thrhughout the Appaiachian region to simuitaneousiy
‘}hear, see and 1nteract with readang ‘experts and practi&ioners on a wide |
variety of issues. The foiiowing p051tive and negative comments were among

those contributed on 1tems 7 and 8 on the Specia] Questions Form

- "You 1istened to 'it! 1ike you 1isten to a c1ass instructor,
If you had a question, it got answered "

\\ ' "I feit a persona1 re1ationship with Dr. Eberwein and the _ N
\ ' ' people involved. Dr, John Taylor visited with us and we '
. had a good discussion I have had graduate courses that
were much 1éss personal--maybe I felt that I have had
more 1nput in this couyse.¥

"I felt that this was ‘my chance to communicate with the
- Un1Ver51ty of Kentucky or staff and question or comment on
subjects.' .

. “Many of the questions asked and answered were questions I had’

‘;““\4;’“\\\ myseif " o e

"To have our class questions answered immediateiy and discussed
by a panel was very effective.'

“The site coordinator ‘helped to make the course personai
However, we could have used better teletype facilities
. S0 more questions couid be directed to thelinstructor, and
answers returned Tive." ,
N T
- “Perhaps there should be more seminar sessions."

. o

"Questions should be sent in prior to seminar sessions $0 \\\\;:'

~——’/ﬂ\fhat/they could be grouped and eva1dated as’ to general
interest. More semjnars_be built in course.

-

- ’ ) . /
"It would be e if the instructor visited course site.

at least once-- f'students couid actuaiiy talk with the o i e
instructor.' i :

4 ’ ;
* "Many questions asked by our group were not answered at a11
or else were misinterpreted or else were answered too

genera11y t . _ ) . N
' j
MThis is a personai reaction I canndt fe ‘any sense of .
1nv01Vement w1th 1nan1mate objects such as TV or recordings “’ -
w J . : %
. 1]
. .
A B
[ \
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"Many questions seemed elementary and were really answered
1n the course 1ectures Some questions were relevant

: "I felt that many questions were asked but were not an wer&d (\
clearly and d1rect1y (S _ :
iNot so much {nput but all of personal relevance to me. It

_ _was great to hear known people in the field of reading speak”

Ve and interact with the {nstructor. I fee1 TV is less expensive

. in getting 1ntroduced to these people.”

vJ“A1though there was a bit of difficulty in getting questions
answered, I feel we had an opportunity for input-and I also
fee1 the 11ve seminars were most helpful."

"Questions were sent direct]y from the classroom- to the

, studio and, immediate feedback possible. Sevemal part¥cipants
were 1nterested in similar. Qroblems Practical so]utions were
offered.” . o

"Due to being able to ask quest1ons via teletype and hearing
~our questions answered over TV I felt I did have real 1nput oo
into the seminar. The programs certainly were relevant to '
my on-the-job work." . . /4{

Interestingly, a p1ura11tyrof the follow-up reSpondents“(on 1ten 6)
preferred the satellite delivered course to'ﬁregular"‘TV .rse nd they |
d1d»not show any clear cut:preference for a>1ive'1nstructor (item 7). ./

| The respogﬁents were asked on question #9 of the Special Qoestions‘
Fbrm to describe the role of the site coordinator, to' evaluate his he1pfu]-
ness, and suggest ways his role cou1d _be 1mproved In genera1 the |
respondents described the site coordinators as p1easant and he1pfu1, but
very busy, organ1zers of the classroom activities.and operators of the
classroom equ1pment This is wuatﬂuas expected of them as the course p]ans

\\had deve10ped However, the respondents criticized the site coord1nators |
forvzhe1r 1ack of experﬂg;g in the reading area. This 1s a perplexing 4
finding since 1t was not 1ntended that the site coordinators would be

R

expert in the content areas dncluded in the cqurses. To have,a content
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expert at each site wou]d have defeated the basic purpose of the demonstration.

viz., to provide high qua11ty 1nstruct1on to persons geographically d1sperged :
.without hav1ng to send experts to a11 these places to serve as course

instructors. - A1ternat1ve recommendatdons are suggested by this finding.
: . - “/
;o In future~pr0Jects of this type perhaps. (1) more support1ng materials of

the individual 1nstruct1on type should be ava11ab1e to back up the site
. coordinator, (2) more effort should be expended to conv1nce part1c1pants

that they need/gpt depend on the s1te coord1nator as a source of expert

opinion regarding coursé-content,:(3) more attention should be g1ven to

~-training the site monitors in the ‘areas of instruction, and (4) persons

A

with some familiarity with course content should be recruited totserve as\\\'

+

site coordinators.
The following comments are representative of the views of
—
‘ respondents on the role and effectiveness of the site coordinators.

"The site coordinator could have been bntter[1nformed It R
seemed she played it by ear and wasn't familiar with the
mateiiais. She helped all she’ could, I felt that 1t was a
lag 1n upper supervision.”

"The coordinator was very helpful. He was Very capable."
""" "He should be more aware of the content of the course." ' |

: $
"Jack of all trades--master of some. Yes, helpful. Some
of the demands made on site coordinator as to procedure
and direct supervision need to be cut down and streaplined.
This summer the SC was overburdened with multitude of tasks:
equ1p, course materials, evaiuation, procedures, student
-questions, etc. Pace was frantic many times.'

"The site coordinators worked hard to make the course . /
effective. Their interest in 2pr “welfare was outstanding.

Their performance coyld hard1y be improved. I fe]t most -
grateful for: the opportun1ty 0 work w1th them.'

\
- : -
.
L]

g ' . , » :
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. "The site coordinator was most helpful. I be11eve that_he will, '
: » ", be even more he1pfu1 to the next class, having had experience
W ‘ * with the program.
“"Hithout our cheerfuly he1pfu1 coordinator we would have given L

. up in despair.  HeAAlways tried his best to keep us on track
and really was most encouragimg with all the forms we had
to fill out.. No way our-.SC could be 1mproved " '

)

, v

"The site coordinator was very hélpful ‘and tried’ 1n a11 ways
possible to have any answer or *obtain any materials we might
need. . He seemed very wé11 versed on what was happening and

what to expect " ‘ _ ~

.

- . "Services of SC could have been 1mproved if he had known
— eomething about the sujbect matter of the course.’ A read1ng
';> teacher would have made a good SC. I saw the coordinator's
role as clarifying the material presented and helping us get -
. the answers to our questions, not just operating the TV ~ PR
v equ1pment " : .

7 J ' . ) . .
Are the chi]dren taught by the course participants better .

readers today because of the DPRI cdurse} ' o T

P ." . . kY

| Certainly tnis is the’question of y]timate 1mpprtance in a project
such as the Appa]achtan Education Satellite Project.' Are the actual
- consumers of thevproduct affected positively’because of the products
developed and-training provided to the participants involved in this
demonstration project? Unfortunately this'question can_on]y be answered
by implication. A thorough study of c]assr;dh performénce-of‘chijdren
in tﬁe clbsses of AESP participants was not pdssible'given the present

o

: ‘ \ : . 4
funding level. However, to the extent that the diagnostic and prescriptive

e 3 i

epproadh to reading instruction ”15 effective (and there is considerable
evidence that it is) there is every ﬁeason to expect -that the ch11dren , o Ko
of ‘Appalachia w111 ‘benefit from this proaect g1ven the very pos1t1ve (/6 |
answers to the first five questions answered 1n this report.

]

L0
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. CONCLUSIONS. v e |
@  The course participants demonstrated. gains in performance -

on'tests'keyed to course objectives. THE}neahVSCQre on the post-
test *hs 76.8% indicating that,/Zn thelaverage, fhe pertieipents

mastered the course cqntent. Many parficipants'entered the eourse
with considerabTe-expertise in the area of reading instruction and

the mean gain in achievement was 14.9%.

]

o _ Attitudes towards the concepts and principles presented in
' the course changed in a positive direction froh pretest to post-
test. This change was small, hoWeyer. Much‘greater_positive b

change in atfitude‘was evidenced after the participants had beeh_

back cn their jqbs for 51X'months. ' . _
, ' ﬁ' ‘ - : i
. _ _,\C‘pgpliex variation in achievemgnt among c1aSSroom sites
B (wftﬁﬁn Q}iangles) was detected. '01:§§room sites were heterogeneous‘
o ~ o in the meaﬁ achievement and attitude scores pgrticﬁpants made on the
. ;;:' : pre-and posttests. tomPIex re]ationships.between entry.level and |

‘gain in attitude and ach?i&emeht-were‘found. The characteristics
of participants gathered at classroom sites and the quality of the
course experiehce at these sites are hyﬁbthesized‘to contribute

to substantial variation in performance across sites.

. }4 ‘ ." K | . ‘ .
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1

‘When part1c1pants werelasked to rate ghe learning " aét:;;t1es
included in. the DPRI course in compar1son to their typ1ca1 campus

_counterparts-the DPRI activities were all rated~as superior to campus

N

versiens. - ' S ‘ \

;’ © Ina follow-up study the course part1c1pants reported -

T

bioverwhe1m1ng1y that they were us1ng the strateg1es and materials

presented in, the DPRI course in. they; own c1assrooms

‘ o The partioipant§:' considered the ove_raH course experience/
va1uab]e.f They would take it again'if they had:not already taken
' it.” Over half of the respondents felt that the seminars were o S
truly interactive. Participanté-did'not show any c1ear‘Cut
- preference for the presentat1on of the course by a live 1nstructor

~ They d1d not view the course format as 1mpersona1
) . . » - A J
. ; ' There was some confusion on the,pa»rt of the course L

participants about the role of the site coordinator. The participantsfg;

- felt uneasy* about the Tack of expertise of the site coordinators in L ‘/ﬂ
1 ) . . _;/

the area of course content. -Attention should be paid to this fact
in the future courses.

- !

. S1nce the course, part1c1pants report us1ng the - DPRI strateg1es} :
and mater1a1s 1n their own .classrooms more than they did before and
since there is cons1derab1e ev1dence that these strateg1es shou1d

~show positive resu]ts with school children such;as those 1n,»
IAppa1ach1a, it is. inferred that the course is having some.positive

)

P ‘impact on the ultimate client group served by DPRI, e1ementary .

7y
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. - o APPENDIXA o . “
,'i ‘ ’ . .( . * - .

Item A

, DPRI Coﬁrse-Conteht and Objectives

14
- 3
. 4

L4

The topics and objectives for. each of the twelve programs are:

PROGRAM 1 - DPRI INTRODUCTION = o3 o L
I Identify read1ng sub-skills o a1

VII.A Identify the parts of the diagnostic prescriptive reading ,
’ 1nstruction model ~N\\

III. Realize the importance of early d1agnos1s and correction of reading :
" problems : _

1\ o

PROGRAM 2 - INFORMAL READING TESTS
I~ Recognize the advantage of informal reading tests
AN IT. Interpret the results of informal reading tests

" III. Identify the sequence of activities 1nvo]ved in constructing
an 1nforma4 reading- 1nventory - o

The Potter and-Rae book, Informa] ReadingﬁD agnosis, will be ysed.

'© PROGRAM 3 - STANDARDIZED TESTS | - C

I. Identify the procedures necesSary for effective administration of
‘ standardized tests .

II. Interpret the,resu]tsvof stahdardized tests|
III. Recognize the strengths and limitations df standardized tests

The Stanford Achievement Test, Primary I and II and the Murphy-
Durrell Reading Readiness Analysis will be used.
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- PROGRAM 4 - WORD RECOGNITION‘TESTS : 7, K

~ I. Interpret the results of the w1scens1n Design for Reading Sk11]
Development: Word Attack .

, _ IT. Connect diagnosis to the instructiona1 materials

‘III.‘ Ident1fy the the Sequence of act1v1t1es 1nvo1ved in going through
a conplete test- teach test instructional cycle using the WDRSD: WA

C The Wisconsin Des1gn for Read1ng Skill Deve]opment ,word Attack

w111 be used .

PROGRAM 5 - MISCUE ANALYSIS , -

I. . Identify and do.the sequence,of activities involved in administering
the reading miscue inventory . ‘ .

14

11 Categor1ze reading miscues o : /

III.” Comp11e’the resu]ts of the. read1ng miscue 1nventory on cod1ng sheet

1

The_Read1ng M1scuevInventory w1]1»be used

PROGRAM 6 - PRESCRIPTIVE INSTRUCTIONAL SYSTEM% ‘ .

‘1. Translate test results into words (descriptors) that can be used
to find materials in the retrieval systems

II. Ident1fy-the sequence of steps in the process of materia1s selection
111, Determ1ne wh1ch sk111 descr1ptors are most appropr1ate for each student

'IV. Recdgnize the strengths and 11m1tat ng of d1fferent retrieval systems

The Select Ed and the Texas Retr1eva1 Systems will be used

| PROGRAM 7 - DPRI MANAGEMENT T
I Identify several patterns of grouping | _ o |
II. R§§e§s the strengths énd limitations df grouping patterns
fiI. Determine‘the most abpropriate'grouping pattern in a'giyen situation
_IV. Recognize reasons for using a grduping pattern in a giyen‘situation.d

<
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PROGRAM 8 - READING READINESS AND BEGINNING READING

I. Identify activities used to teach reading readiness and: beginning \
reading Q . : » .

A -

IT. List advantages and disadvantages of the activities

ITI. Determine which activity is most appropriate for a given Situation

/

The Teaching of Reading w111 serve as a resource for programs 8-11

> PROGRAM 9 —waRD RECOGNITION . = 7. . “ B §
. I. ‘Identify activities used to teach word identification . %;V“'
I1. List advantages and disadvantages of the actiVities o e

I11. Determine which activity is most appr0priate for a- given Situation> ,,'1‘

: oo
PROGRAM 10 - VOCABULARY .

I. Identify activities used to teach vocabulary

'II, List advantages and disadvantages of the activities

»s

. $Determine which activity is most appropriate for a given Situation

v E : C , ' A
_ PROGRAM 11 - COMPREHENSION‘

-

. . I. Identify question stratégies used to teach comprehension

11. Write‘questions to stimu1ate student responses in various categories:

(i e. know1edge, trans]ation, etc.) ). -~

III. Determine the most ap ropriate question strategy for a diven situation

PROGRAM 12 - THE TOTAL READING PROGRAM
I. Identify ways to»encourage parenta] partltipatiOn in readingvprograms

II. Determine ways to integrate trade and library books in diagnostic-
prescriptive reading instructiof

"III. Recognize the strengths and limitations .of DPRI'

IV. Determine ways to implement diagnosticfprescriptive‘reading
- jnstruction in a total reading program

£ g T
IO
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- o Item B : ’
. . %
° The Pre Program Pr;parat1on, Laboratory. (A c111ary) Act1v1t1es and-
~ Follow-up Activities for .each DPRI Program "V o L'; b2
. . . ) . '{3{-) l . o .
'PROGRAM 1 - DPRI,INTRODUCTION e . , : o
I.AAPre—program‘Preperarion | o 1 B o
A." None o S o .
IT. Anci]]ary'Activities
A, Mater1als needed ' - I . ) T
1. -Example 11st ‘of prob]ems ’
j B. Act1v1t1es o |
I : ' 1. L1st prob]ems you have in teaching reading
‘111, Follow- Up Activities ‘ o '
A None o | SN .
PROGRAM 2 - INFORMAL READING TESTS o { N
'Iﬁ Pre-program Preparat1on for Program 2, Informal Reading Tests |
. . 9 .
A. Materials needed o Ca )
'1; Informa] Reading. D1agnos1s, Potter and Rae ‘ *
2. How to Judge Readability of Books, Tape Transcr1gg
3. How to Judge Readability of Books, Student's Wd*kbook
- 4. TCreating Questions for Informal Reading Ihventories”
* 5. ™Question Strategies for Teaching Reading as Reason1ng ,
6. Informal Reading Inventory, samp]e by Rizk « ,
7. ‘Interest Inventory l : . ~ R
8. . The Teaching bf Reading, Da11man ' ' : )
9. Pre-program Genera11zat1on Sheet ‘ \ o
B. Act1v1t1es _ . 457
1. Read Informal Read1ng Diagnosis .
2. Read How to Judge Readability of Books, Tape Transcn;pt
3. Read How to Judge Readability of Books, Student’s Workbook ;\(
4, Read'fCreat1ng Questions for Informa! Reading Inventories” - }
5. Read Quest1on Strategies for Teaching Read1ng as Reason1ng

&
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N . Ly g .
6. Read the Informa] Redﬂ1ng Inventory, sample by R1zk ' S
7.- Read the Intene§tw1nventory :
- 8. Optional: Read=€hapters 1 and 2 in The Teaching of Read1n9
. ‘ 9. Complete Pre- =program. Genera11zat1on Sheet .
! II. Anc111ary Act1v1t1es K , o E
A.  Materials needed . o N

e

Informal Reading Diagnosis, Potter and Rae

How to Judge Readability of Books, Tape Transcript
How to Judge Readability of Books, Student's WOrkbook
"Creating Questions for Informal Reading Inventories”
"Question Strategies for Teach1ng Reading as Reason1ng .
"Informal Reading Tests" . - .
. - Informal Reading Inventory,. samp]e by R1zk '

| , " 8. Interest Inventory _

NooHwp—

B. Act1v1t1es .

|
' 1. Construct an Informal Read1ng Inventory - S _— ‘
2. Construct an Informa] Test for- d1agnos1ng a sk111 : L

111 Fo11ow-up Activities ~ o @

A. - Materials needed

R 1. Informal Reading Inventory
( ’ - 2. IRI Record Sheet - o
.. 3. .Informal Skill Test :

B. Activities

1. Administer Formal Reading Inventbry to elementary student o
2. Administer Informal Skill Test to eTementary student_

PRoeﬁAMx3'- STANDARDIZED TESTS |
- 7 I." Pre-prbgram Prepérafion
| | A. Materials needed _
Murphy-Durell Reading Readiness Ana]ys1s (MDRRA) Spec1men Set
Stanford Achievement Test Level I (SA*&I) Specimen Set"

1
: 2
/ 3. Stanford Achievement Test-Level Ii§a0A' -11) Spec1men Set
' 4. Pre- prbgram Genera11zat1on Sheet

Q- B RN
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B. Acttvities

, 1. Read the. Adm1n1strator s Maj for MDRRA and the
4 : Accompaby1hg student t 0 kTet :
2. Read ‘the Administrator's Mandal for SAT-I and II, and - )
. - -accompanying student test booklets ‘ A
3. 'Read Norms Booklets for SAT-I and II v , \,»J'
: 4. Complete Pre-program Generaljzation Sheet
SR _ _ v )
II. Ancillary Activities = -
.f-,,'; "_ A. Mater1aTs -needed . o A ]
1; Murphy-Duyrell Read1nngead1ness AnaTys1s (MDRR A
Specimen Set-. . J e
2. Stanford Achievement Test, Read1ng Tests, (SAY-1) ‘
Level I, Specimen Set .- \
3. Stanford Achievement Test Read1ng Tests, (SAT-I1)
Level II, Specimen Set -
B Act1v1t1es . ‘ - S o o f }/il l
~ o A
" 1. Administer e1ther MDRRA or SATRT . to partner |
‘ . 2., Complete score t@R}es for MDRRA and SATRT I and II i
II1.Follow-up Activities . ... ‘
T “’}A. Materials heeded' : I | _
- 1. MDRRA or SAT-I or SAT-II .. =~ = ° |
. 2. Read "Measurement .Terms For Classroom Teachers" .
.* . 3. Read "A Glossary of Measurement Terms" ‘
PROGRAM "4 - WORD RECOGNITION TESTS ;.’ ‘ -
I. Pre-program Preparation .~ '~ S T e T
: ° . : ' . . : |
A, Materials needed “
1. Teacher's Planning GuidefSWOrd Attack, Wisconsin
..+ Design- for Reading SkiTT-ﬂeveTopment,
- 2. Test Administrators’™ Manuals, Levels A, B, C, D; _ - |
; R Wisconsin Tests of Reading Skill DeveTopment ! . °
@ 3. Test Booklets, Levels A, B, C, D; Wisconsin Tests of e
’ " Reading Skill DeveTopment "Word Attack
- 4. Pre-program. Genera11zat1on Sheet ;o !

. A .
@ . )
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B. -Act1v1t1es §§-

1.7 Read the- Teacher's P1ann1ng,Gu1dp, Word Attack
L ~ Wisconsin Design '
coe - ' 2. Read the.Administrator's Manuals, Leve]s A B, C, D;
‘ - Wisconsin Design; Word Attack
) 3. Read .the Test Booklets, Levels A, B, C, D; W1scons1n. ~
o g Désign; Word Attack - ’ i
\ ' 4. Complete Pre-program GeneralizationSheet S

I 'AnciT1ary Activities
%M ema]s needed ' ' . T

* 7 e

' 1. The Wisconsin Design for. Read1nq Skill Deve]opment Lo
N Word Attack (WDRSD: WA), Specimen Set plus Manual .

jf - 2. Skill Devélopment Gu1de11nes, Leve]s A, B, C, D

&

B. Act1v1t1es o
© 1. Read Guideline:for appropr1ate Tevel
2. Test teach-test c1assroom partner us1ng WDRSD wA o

»

~ III. Follow-up Act1v1t1e5\ ,: - B R T 1 ®
Y Mater1a[svneeded R | | |
1. WDRSD: WA L o \ r,':: o -
- B. Act1v1t1es o f | ' ;

zaAdm1n1ster WDRSD-:. wA to’ e1ementary (K-3) student- o
2.7 Qutline appropr1ate mater1a15 you would use 'to teach.a sk111 o

e e T - . .
PROGRAM 5 - MISCUE'ANALYSISi | | »

b

~1. Pre-program Preparation

9.

\

\

|

\

|

\

|

|

A. Materials needed }
1. Reading Miscue Inventory Manual, Goodman and Burke ' . “
- |

|

|

|

|

|

\

|

- . 2. The Teaching of Reading, DaTlman
- '»3u Pre-program Generalization Sheet

.
v

B. Act1v1t1es

1. " Read the ‘Reading Miscue Inventory Manual
* -2. Optional: Read Chapters 3, 9A 9B in The Teaching of
- Reading

3. Comp]ete Pre -program Genera11zat on Sheet N
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II. Ancillary Activities
A. Materials needed
“1. The Wisconsin Des1gn for Read1ng Sk111 Deve]opme&t worg

Attack (WDRSD: WA), Specimen Set plus Manual
- ‘2. SkiTT Deve]opment Gu1de11nes Leve]s A, B,C, D

| - B. Activities
‘ | N

-

1. Read Guide11ne for appropr1ate Tevel
2. Test-teach-test classroom partner using NDRSD WA

N

CIII. Fo110w up Act1v1t1es
A. Materials needed -
1. WDRSD: WAT - . | A
o . B. Act1v1t1es - c ,’ R
1. Administer WDRSD: WA to. e1emen;ary (K-3) student
2. Outline appropriate mater1a1s ‘you would use to teach
; -a. skill . .
/
PROGRAM 5 - READING MISCUE
) - I; Pre -program Rreparat1on
A. Materials needed .
Reading Miscue Inventdry Manual, Goodman. and Burke

1.
2. The Teaching of Reading. Daliman
3. Pre- program Generalization Sheet

B. Read the Read1ng Miscue InventorxﬁManua]

1. '
2. -Optional: “Read’ Chapters 3, 9A, 9B-in The Tegching of

Reading
-3.. Complete Pre- proqram Genera11zat1on Sheet

II. Ancillary Activities ,
| A. Materials needed

1. Reading Miscue Inventory Manual -

2. Blank SeTection Worksheet- .

3. Guideline Selection Worksheet ™ -~ - P

. 4. Retelling Outline t o

/~.5. Guideline Retelling 0ut11ne
\\6. Blank Cod1ng Sheet

IR

SN

s
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7. Guideline Coding Sheet _

8. Synopsis of coding sheet answers
9. Blank reader profile

10. Guideline reader profile .

‘B. :Activities '
. | _ » » ~
1. . Listen to tape and mark selection worksheet
2. Listen to tape and mark rete111ng outline
3. Complete coding sheet
4, Complete reader profile

1I1I. Follow-up Activities (Optional)
. A. Materials needed

1 Selection worksheet (student constructed)
2. Retelling Outline

3. Coding Sheet - v .

"4, Reader Profile ) "

‘B. Activities

’A-/
N 1. Make selection worksheet '
2. Complete retelling outline for your seiection
3. Administer -your RMI to elementary student
4 Code and profile resu]ts
PROGRAM 6 - PRESCRIPTIVE INSTRUCTIONAL SYSTEMS
L Pre program Preparation ‘ s
'"“;' . “A. Materials needed , ‘ } . o ' T -

)

1. The TeaCﬁf;;fof'Reading, Dallman )
2. Thesaurus, Select Ed

3. Thesaurus, Texas Retrieval o
4. Pre-program Generalization Sheet '

B. Activities

Read Chapter 17 in The Teaching;ﬁ’ﬂReadigg
Read Thesaurus, Select Ed

Read Thesaurus, Texas Retrieval .

.- Comp]ete Pre-program Generaiization Shgét

Al

W=




A: Materials reeded

1.
2.
3.

B. Acti

wn —
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II. Ancillary Activities
A. Materials needed = - 4
1. Description of PMRS ] ,
2. Six case studies . . ,
N 3. Thesaurus-Select Ed ~ , N
, 4. Thesaurus-Texas Retrieval System . ’
5. Sample Synthesis Form for Wayne
6. Sample Retrxieval Request Form for Wayne
7. Synthesis Forms (2)
8. Retrieval Request Forms (2)
B. Act1v1t1es
1. Read Description of PMRS :
2. Translate test results from two case studies into déscriptors
_ and that can be used to f$ﬁd\maﬁ§r;:l; in the retrieval systems
« 3. Compare your retrieval selectio those provided
III. Follow-up Activities
. C E _
., A. Materials needed -k
1. Test results for your student . A
2. Thesaurus-Select Ed S .
3. Thesaurus-Texas Retrieval System '
4. Retrieval Request Forms
B. Activities
1. Translate test results for your elemehtary student into
descriptors -that can be used to find materials in the .
. retrieval systems -
2. Make out a request form 1ike Wayne's and g1ve to s1te o
4coord1nator to send to the RCC
PROGRAM 7 - DPRI MANAGEMENT » . : '
I. Pre-program Preparation o ‘ S ”é%b

The Teaching of Reading,%6a11man

Pre-progiram Generalization Sheet
Example independent activity -

v1t1es

.: Read Chapter 13 in The Teaching of Read1qg ;‘q

Complete Pre-program Generalization Sheet
Prepare an 1ndependent activity to share with c1ass




II. Ancillary Activities ) 3

: ‘ ’ &
6? . \

B

A. Materia]s needed ' .

1.

.
2.
3.

Your handout of an independent activity

B. Activities

Discuss one of the five decision making questions ::tn\\\\

your partner

Discuss with the class the advantages and disadvantage
of the various grouping patterns ’ ﬁ)
Discuss with the class independent activities which ca
be used while you are working with a group and then
exchange handouts - :

ITII. Follow-up Activities

A. Materials needed L Y -

{
-2,

1.

L

Description of Sinclairville reading program
Example "My Grouping Pattern Problem" :

B. Activities

2 d

Read the description of the Sinclairville reading program
Briefly describe the.class you had this past school year °
and show how. you grouped them for instruction. Then

make suggestions on how you would change your gréuping..
patterns if,you had the same group next year.

PROGRAM 8 - READINESS AND BEGINNING iNSTRUCTION

I. Pre-program Preparation ‘ o

A. Materials needdd ' = | .

S 1.
2.
3.

The Teaching of Reading, Dallman . ////

Pre-program Generalization Sheet
Example activity for readiness and beginning reading

B. Activitie$ A

5:
3

- readiness and beginning reading activity

Read Chapters 4A and 4B in The Teaching of Reading
Complete Pre-program Generalization Sheet
Prepare handout of technique used for teaching a

v

b‘;",% 4. D
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. II. Ancillary Activities <2v .

A. Materials, needed

1. Your handout of activity for teach1ng a read1ness
beg1nn1ng read1ng skill :

B. Activities

1. The fife ¢ s members - for Program 8 repdrt on their

activities .
2. Class members exchange their handouts
. [ .
© . III. Follow-up Activities Ny |
A. Materials needed 3 -
( . - 1. Suggested activities by classmates
4 2. Examp]e summary of readiness activity -

‘B Act1v1t1es
1. Read the suggested activities ' u -
2. Do one of the readiness activities With your K-3 student @
and write brief summary. of the strengths and weaknesses
of the skill activity-

Mater1a1s needed

1. The Teaching of Read1_g, Dallman
2. Pre-program Generalization Sheet e
13. Example act1v1ty for\yord recogn1t1on skill /

Activities , S ‘ ) J#
| o N

1. Read Chapters 5A, 5B, and 15 in The .Teaching 6f Reading

2. Complete Pre-program Generalization Sheet -~ : .
3 Prepare handout of technique used for teaching a word ~
recognition sk111

II. Anclillary Activities
| Materials needed

“1.* Your handout of activity for tea hing a word
~ recognition sk111 .

C . ' \'a"'«LD o
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B.. Activities
1. Discuss in class the advantages and disadvantages of
"these five approaches to word recognition: phonics,
gaming, patterning, Distar, and Fernald

2. The five.class members for Program 9 report on their -
activities

3. Class members mxchange handouts

" IIL. Follaw-up Activities

»

A. Materiais needed
1 Suggested activities by c1as§&ates
2. Suggested games by Montgomery
3. Fernald Approach summary
4

. . Exampie.snjfggx\§T word recogniticn activity
+ B. Activities o :

Y o Read the suggested 'activities
2. Read the’suggested #ames by Montgomery
‘3. Read the Fernald Approach summary
~ 4. Do one of the word regognition activities with your
3 K-3 student and writepbriéf summary-reaction f the
skill act1v1ty :

PROGRAM 10 - VOCABULARY.
I;}‘Pre:brOgran‘Pregaration . .
“A. Materiais needed ' | -
1. "Activitiesvfor Increa51;§/Hear1ng and Speaking

RS Vocabular " Wise:
2. "Stimuiafégseading With a Dictionary," Miller
3. "Vocabulary Development in The Primary Grades," Bougere
4. Pre-program Generalization Sheet
5. Example activity for vocabulary skill

.B. Activities L

1. Read “ActiVities for Increasing Hearing and Speaking
Vocabularies" .
Read Stimulate Reading With a Dictionary" .
Read "Vocabulary Development in The Primary Grades"
Complete Pre-program Generalization Sheet = -
Prepare handout of techniques used for teaching vocabuiary

HBWMN




1. Ancillary Activities

A. Matéria]s needed | w

/f- 1. Your handout of an act1V1ty for~teach1ng vocabu]ary
_B‘__Activ1t1es | | )
. .. 1., The five c1ass members for Program 10 report on the1r
' © % activities _
2. Class members exchange their handouts ,)

D‘ »

I, Follow-up Activities
A. Materia]s needed: o , :

1. Suggested activities by classmates
2. Example \summary of vocabulary activity

B. 'ActiVities

“

1. Read the suggested activities

: 2. Do one of the vocabulary activities w1th your K-3
o student and write brief summary

(-
" PROGRAM 11 - COMPR'EHENS.ION.
I. 'Pre-program Pfeparation . , | . <

A. Mater1a1s needed il

. : D . J !
. R "Quest1on Strategie for Teach1ng Read1ng As Ra%fon1ng
— e ~ Eberwein (See Program 2, Ancillary Mater1a1s)
2. The Teaching of Reading, Dallman '
\ 3. 'Pre-program Generalization Sheet
4. Examp1eaact1V1ty for comprehens1on sk111

- B. Activities

1. Reread "Question Strategies for Teaching Reading As
"~ Reasoning". Choose short passage and develop comprehension
questions. «
- - 2. Read Chapters 6A and 6B in The Teach1ng of Reading
.—— 3. Complete Pre-program Generalization Sheet :
4. Prepare handout of technique used for teach1ng a
xR comprehension skill
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II. Anci]]ary Activities

- ' A. Materia]s needed ’ 4

. 1. Your comprehens1on passage and questions
2. " Your handout of an activity for teaching comprehension
B. Activities

1. Read partner's combrehension passage and questions and
write brief critique’ of the questions . »
2. The five class members for Program report- on their

~activity ’ ' (
3. Class members exchange their handoits

III. Follow-up Activities
A. Materials needed

1 nghggested act1v1t1es by classmates
2. Summary of act1v1ty for comprehension
AN
.B. Activitijes

1. Read the suggested activities
2. Do one of the comprehension’ activities with: your K-3 .
- $tudent and wr*@gya brief summary- react1on of a sk111 ..
activity
.
i

PROGRAM 12 / THE TOTAL READING PROGRAM
~1. APré-program_Preparation

A. Materia]s needed ‘,
1. The Teach1ng of Reading, Da]]man ' ‘ : v
2. ."Parent Assists to the School Reading Program :

3. Pre-program Generalization Sheet

B. Activities

[ - , .~ 1. Read Chapters 16 and 17 in The Teaching of Reading -
’ 2. Read "Parent Assists to the, School Reading Program"
3. Complete Pre-program Generalization Sheet

-~

<
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II." Arcillary Activities = -
A. Materials needed ' ,
G,\H. How I Would Change My Read1ng Program, examp]e
B. Act{v1t1ee

™~

1. Write a short report describing your reading program
) - last year and a]ternat1ves for teaching read1ng th1s year

111, Fo]low-up Act1v1t1es S
( | A. None : . -
/
. aN
‘ * et e
/ ( \\ -
| .
o |
,5
79,




| o \ ' , ~ APPENDIX B
'b. ' J ..
o :  Appalachian Education Satellite Project/ . -
Resource Coordinating Center . : :
Evaluation Component ‘
306 Frazee Hall, University of Kentucky _ ,
Lexington, %entucky 40506 T .

SPECIAL QUESTIONS‘FORM | ) "y

This form asks you severa1 , very important quest1ons about the course you took
last summer. These items prov1de information about-a number of questions we
have been asked by persons and agenc1es 1nterested 1n the sate111te project.

o You are one of only 50 course participants selected to answer this form, so
. please return it to us. You are to responéaanonymcus]y, but pléase indicate -
which course yOu took, your JOb, and the grade 1eve1 of the students you work w1th

Course

“Job

Grade Level

1. Why did you SIgn up ?%r the course?. Choose the one mpst app11cab1e answer.

ga) Needed it for certification

b) Interesting satellite experiment

(c) Free credit and books

§d) Encouraged by principal or supervisor

e) Encouraged by fe]]onlseacher or friend:

(f) Really interested imsubject matter of course _ -
(9) Other (please specify) A :

SRRRERE

“’2. Select the:alternative that best describes your'reaction to the course you
‘took. o I ;

(a) 1 1earned many usefu1 sk1115 that are ‘not applicable in my present
< Job.

(b) I 1earned many useful skills that are potentially useful in my job.

(c) 1 did not learn many useful skills.

-

3. Are you applying many of the skills and techn1ques presented in the course )
in your own c1assroom’

“

N . . . A

. (a) Yes
~— (b) No
—_f{c) Tam not teaching this year.

(__y1_ L]
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If you answered yes to question 3 will you please briefly explain (a) what
techniques -you are using; (b) how effective you feel they are; (c) the
reaction of- your students to thetechniques you have employed, and (d) the
extent to which you feel your students have benefited from the new technlques
(ment1on any re1evant results on standardized tests). :

(a) L . R N

(@

P

Khow1ng what you know absut the quality and procedures of the course would
you sign up for it now if you had not a1ready taken it? ‘

@) Yes '

—__(b) No

—_ (c) Qualified yes, I wou]d s1gn up for 1t if the following changes wére:
made: ,

. Do you feel that you would have enJoyed ‘the course as much as you did if there

were no satellite used and .

k4

(a) you watched the programs via regular TV

1ike both the same 11ke sate111te better
—_ Tike requl ir TV better

(b) you Tistened to a 11ve 1nstructor

B like both the same * . Tlike sate111te better
' 11ke live instructor better

] ,.0
YA
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7. Did you feel that the course was an imbersona] experience?
____Yes.  __ No -

Explain some ways you feel that a course delivered via satellite'could'°
be made more personal. » A : T ' -

ve" _ \ \$>' , o . |

¢
4

8. Did you feel that the seminars were really interactive, i.e., did you feel
that you had a real input®into -the seminar and that what you heard and saw
was of personal relevance for‘you. ___ Yes = __ No _

Please explain your reaction. R SRR

3

v

9. Asc ibe the'ro1e of the site coordinator as it appeard To you. Was the site
codrdinator helpful? How could the-services of the site coordinator be o
. improved? : o, o e . ;.

£
.
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e T " TEACHING PRACTICES INVENTORY: DPRI
. e - (Np-=.280 Precourse and Ng = 179 Follow-up)
e Ttem- - L N ] T . PresCourse  Follow-up
' B i ~v/~v' . -
o L o ’ ’ . ‘ - R Q“_ m‘
e ,1f 0rgan1zat1on of Instruct1on : ' S . 3 : e
& . a) .Read same mater1als at same time ~ -0 4%3v 7 ( 4%)
: ' b Read same mateérials at own rates - - 13 (26% 36 (20%)
cg %glect own reading materials = - 25 (19%) = 8 ( 4%
. d igned materials based on weaknesses 138 (49%) 126 (70%
e) No response .} | & R 34 (12% 2 %
/‘,”,‘f,‘;" '
2. Did you use homogeneous group1ng (by read1ng
. 1eVe'L)7 g : _ . .
- T Yes - o - - 227 (81%) 138 (77%)°
0 - b No : S : 41 (15%) 37 (21%)
I c) No Response N - 12 ( 4%) f\ 4 (.2%)
3. Did you use homogeneous group1ng (by sk111 I
. weaknesses)? ) » : |
v a) Yes ot 208 (78%) 155 (87%) . |
o b) MNo . | o L 60.(2)  24.(13%)
c) No Response | . oo ‘ 120 (4%) 0 (;0%) ‘
4. Are students assigned to teachers by read;nﬂ s o a o Syt
. " level? . : , v . C e - .
" a). Yes - YL s g (47 68 (38%)
> b)) No - ' S v 174 (62%) . 101 (56%)
~¢) Np Response - - . ( J%) " 10 (6%)-
5. ,Ind1v1dua1 p1ann1ng of student read1ng prggrams #‘ﬁ ‘~‘7,4' 9
" a) Yes ST ol aad) < 86 (a8%)
b)  No o . e 73 627; "90 (50%; R
c) No Response g ' e - . 15 ( 5%). 3 ( 2% L
.- o N v ’4“”
6. Apbroach to reading i sttu tion (K-3) “: i_h ‘ . : :
. ) - - b . i . ST - >|‘§’._. N
‘a)  Phonics N e T2, (26%) 2T (T5%) °
e b) Patterning - .o~ T18.( 69) 3.( 2%)
c) Language experience - N : 46 (16%) « 7 ( 4%)
L ‘ d) Basal-rgader = ' .90 §32% ~ 47 (26%) .
o ‘e) . Préscriptive instruction = - _ 43 (15% 95 (53%) °
o s P No Response . T e, T4y 0: ¢~0%)
~ o o ' o RN - S
. . : ~ v e L O I
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Item ~"' v,' - - _. - Pre-Counse Fo]]ow~up'
N, - “ -— — —— : O
. S . . ) . -
7. Supp]ementary Reading Materials ° 0 . - _ VN
@ - A. ., . V Y N
a) Basal Series %\ s ‘ oo -
‘ : Yes: : . _ 7160 (57%), 142 (79%)
No - ST 120 (43%) 32 (18%)
No Response P S 0 (0% . 5(3%)
o, b)Y L1brary Books : > . N
T L Yes . _ o R -219 (78%) 168 (94%) '
No . 61 (22%) - 10 ( 5%)
No Response ' o -0 (0% 1(1%) =
¢) Linguistic Kits and Matéria]s R = .
Yes . - L 117 (42%) - 131.(73%)
No o | © 163 (58%) 42 (24%)

. - No. Response B LT : 0 ( 0%)- 6 ( 3%)
_,sie_v“ﬁ_mme‘edj workbooksv ‘e-ﬁ;wv;,;ﬂ~~—;—fA-~«=r:14f~~—f1—~~:fiﬂées T
! Yes w - : : o <« -198 (71%; 153 §867’§v

T - Ne | S R 82 (29%) . 20- (11%)
- o, No Response o ' . 0 (o0%) .  6(3%)
. - e) Audio-Visua] Materials ' . ' ; | : o
. U Yes 207 (74%) . 166 (93%)
N . ‘ T3 §26%) 12 % 7%)
_ No Response ' : o : 0%) 1 (1%)
5 : f) Other Sources ) t ' | ' L Lol }
M~ T e | ' © 29 (10%) 154 (86%) ;
e No S . L 251 (90%). 13 (-7%). .
> No Response o : . 0 (0%} 12 (7%)
. 8.,fRnéI&ze‘ora]_mishues? ‘ - ®q o |
L a) Yes. . [ V4 443%)' 68 (38%)
' b) No " ° . “ . L. - 138 €49%) 99 (55%) -

~¢). No Response S 21 (8%) 12 (- 7%)
. S : I
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Item ‘ ks}V, Pre-Course Follow-up
vy . A
9. Purpose of use of aral read1ng miscue analysis

< 1.

a) Determine read1ng levels,, 1nterests, ané%Q\
word-recognition skills '
b) Determine relative neadifg skill .
c) Detect deficiencies in spec1f1c read1ng
- skills . ;

d) Discover students’ read1ng strateg1es

e) No Response: *

Did you use stagwgrd1zed readLng tests”“ﬁr

a): Yes .

. b) No g Y

c) ‘No Response

Purpose for which standard1zed read1ng tests
e —used. e

a) Determine reading levels, inteuests, and"

word-recognition skills

b) Determine relative reading ability
c) Détermine def1c1enc1es in specific reading
. skills
"d) “Discover child's reading strateay
e) No Response \;/f
~12. Did you use informal read1ng tests?
~a) Yes, =
b) No
c) "No Response
13. Purpose for which you used informal reading
— tests7 N\
a)‘“Determ1né re'd1ng Tevel, ‘interests, and
. word-recognition-skills .
. %) Determine relative reading ability
c) Detect deficiencies in specific reading
© oskills . _
- d) Discover. students reading strategies
' e)  No, Response ‘

’

@

Tt
S

49

[e-)

59

151

192
73
15

93
36

64

w

84

186
80
14

96
4

63

10

- 107

L,

(18%).
(3%)
(21%)

( 5%)
(54%)

(69%)
(26%)
( 5%)..

(33%)
(13%)

(23%)
(03]

(66%)

i

e<'34%;-

( 1%

523%),

4%)

(;8%)

26

10

29
25

89

Cd

- 126

46

54

35.

51

»

35

146

24
39

101

38

~J

28

5%

(15%) .
(6%)

(16%)
(14%) -
(502)

(70%)

(26%)
( 4%)

(30%;
(20%
(29%)

(26%)

(82%)
13%;

(56%)
U 3%)
(21%{
(5%,
(16%)
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Pre-Course Follow-up

14.

16.

17.

18.

v

Did you use reading skills tests?

i

a) Yes

. b) No v o
¢c) No Response\\ . -

. Purpose for which you ‘used reading skifﬁs tests?

tests?

"=

a) Determine read1ng 1eve1, interests, and
word-recognition skills

'b) Determine relative reading ability

c) Detect deficiencies in specific skills
d) Discover students' reading strategies
e) No Response

Did you find standardized tests useful for
your teach1ng procedure?

a Yes ‘
b) No R

"c) No Response = *}

: , - ¢ ’ S
Have yoU‘teught‘in? (Select as many as apply).

a) Team teaching situations s
b) Open concept .classrooms
c) Traditional .classrooms

d) Resource Center -

eg Individual instruction situations
Homogeneous classrooms

g) :Other

Classroom noise level during work periods.

a) Completely quiet

' qi— Whisper noise caused by students s

fc) Fa1r1y high level caused by enthus

working together . z{

and group involvenment

~d) Fairly high level, since many students

not interested in learning
e) No. Response , v v

236 (84%) 153 (86%)

.76 (27%) 94
25 ( 9%) 64

171 (619) 147 (82%)
84 (302) 22 (12%)
25 (97) 10 ( 6%)

47 (17%)_ " 20 (11%)

’ ( 2%) 0 ( 0%)
112 (40%) 126 (70%) °
7 ( 2%) 4 ( 2%)
107 (38%) 29 (16%) -

~J

136 (49%) 91 (51%)
91 (33%) . 59 (33%) -
53 (19%) 29 (16%)

-

» N
98 35%3.' 73 éET%)
49 (18% 46

25 ( 9%) 36 (20%)
141 (50%) 134

" ) 109
138 (49%) 96 (54%)
95 (34%) 80 (45%)
(3%)  2°(1%)

o0}

. 28 (10%) 0 ( 0%)
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Item {}, Pre-Course Follow-up
19. Parents involved in school programs?
| ‘a; Yes: i N '% 241%; 68 §38%;
b} No _ ‘ . 57% 105 (59%
c) No Response 5 ( 2%) 6 ( 3%)
20. Students in‘your school, on the whole
Interested and enthus1ast1c about school 129 (46%) 101 (%6%)

21.

a)
g Mildly interested.
c) Did not appear interested, but did their
school work
dg Seemed to be only passing time of day.
Disliked school
f) No Response

Did you ca?efully'define what you expected from
your students and write down those expectations

in the form offbehaviora1'objectives? :

a) VYes | o

’

b) No

" .¢c) No Response

22.

~Teaching strategies you used most (check ”

as many as apply)

a) . Teaching small groups
b) Teaching large groups
c) Teaching an individual

~.d) Using lesson plan deve]oped by someone

23.

24,

e) Deve]op1ng your own 1esson

else
3

Encourage students to help each othew?

a) Yes™ -
b; No v - '
c) No Response o }

Students tutor other students?

a;. ﬁes' _—
b) No & -
c) No Response - : R

2

- 108 (39%)

1 %g
1%
0%)

5
-4
1
3 ( 8%)

124 (44%)

143 (51%) -

13 ( 5%)

243 (87%)
115 (41%)
175 (63%)

3(19%) .

230 282%)

262 (94%)
12 2 4%;
6 ( 2%

| ,
219 (78%)
4 §19%)

2%)

67 (37%)

4%
1%)
1%

7
1
1
2 (1%)

~B6" (48%)
86 (48%) .
7 (4%)

165 (92%)
92 (51%)
152 (85%)

..35.(20%)

170 (95%)

141 (79%)
32 518%g
6 ( 3%

z
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N Pre-Course Fo11pw—up

- 25.

- 26.

.2,
\;\\28.
o 29

30.

b) No .~ o

.d) 0verhead projector

““‘,. N '
Technique in working with small groups

a) Lecturing
b)  Serving aé resource person

‘c) Both a) and b)

d) Other techniques
e) No Response

~

What was the‘majority of your lessons based on?

a) A state prepared 1esson plan
b) A system-wide Jesson plan

"~ ¢) A commercially developed lesson plan
~d) A school-wide lesson plan

e) A'lesson plan developed: Ky yourse1f
f) No Response:

Did you have a budget for c1assroom supp11es
and mater1a1s7 v -
a) Yes

~

c) No Response

o oid you order supp11es and mater1a1s for

your class?

a) Yes
b)
c) No Response

Does .your school -have sat1sfactory supﬂ]1es,
equ1pment, and mater1als7

a) VYes -
b) No
c) No Response’

Did your classroom equipment include?
(check all that apply) . -

a) Television
b) Tape recorder
c) Phonograph

YN

—
Voo™

187 (67%)
28 (10%)

200 (712)

73 (26%)

7 (-3%)

241 (86%)

35 (12%)

4 (12)

170 (61%)
101 (36%)
9 ( 3%)

- 135 (48%)
208" (74%) -

254 (91%)
179 (64%)

131 (73%) |
44 %25%) //
4 7{//

159 (89%)
18 (10%
2.(1%

110 (62%)
68 (38%)
1 (1%)

85 (48%)
136 (76%)
163 (91%)
116 (65%)

4,




Pre-Course Follow-up

32.

33.

3.

- 35,

N

1In which of the following areas do you'fee1
that your school needs additiohal staff?

(check all that app]y)

a) Administrative

~ b) Supervisory
c) Counseling and guidance

d) Classroom teachers
. .Clerical teacher's aids

f) Other
g) .Medical-

About how many" books does your school have

in 1ts library?

a) Less than 1000

_b§V-1oo1 - 2000

3001 - 5000
over 5000
f) No Response

Did ‘the guidance counse]or supp]y you w1th
-materials which helped strengthen your

1nstruct1bna1 program?

a) Yes

. b) No-

c) NofResponse'

Did the State Department of Instructfon have
_available materials you found useful?

a) Yes
b) No
c) No Response

Aresyou familiar wnth ‘the ERIC m1chrof1che
'system? ‘

a) VYes.
b) No . . - .
c) - No Response

© 2001 - 3000

30 (1%

15 ( 5%) 21 (12%)
31 (11%) 43 (24%)
118 (42%) 103 (58%)
98 (35%) 88 (49%)

192 (69%) - 132 (74%)

“28>(10%) .
S-B0 (45%)

3

44 (16%) 1' ( 8%)
54 (19%) 38 (21%)

53
36

- 63 gZZ%g“" 37 (21%) —

19%) 43 (24%
13%;»_ 23 §13%

23 (13%

31 (11%) 18 (10%)
193 (69%) 133 (74%).-
56 (20%) .28 (16%)

-

-~ -

’ 91_§33%) 56 (31%)

150 (54%) .96 (54%)
39 (14%) .27 (15%)

R B

- 54 (19%) 7*3?“(51%)
219 (78%) - 81 (45%) °

S7(3%) . 6.(2%)

-~
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Item‘\\ ‘ Pfé-bourse Follow-up
. < o ‘
! 36. Do you know the location of an ERIC micfo- ’
fiche reader in your vicinity? .
56 (18%) 62 (35%)
: 221 (79%) .109 {61%)
. - 9 (3%) 8 ( 4%)
37. Have yo had any 1nput 1nto ‘the curriculum - ieod
. ‘ _ v
175 (62%) 128 (72%)
- 9 (32%) 44 (25%g
' o 16 ( 6%) 7-( 4%
~
‘ 38. "'nc1ba1 or superv1sors encourage you )
| "to éxper' ent with d?fjerent instructional
\ styles #r-teghniques? K
R T e I “‘”"”“‘r“QM‘ﬁMHWJ%:#%A
e 216,&77%) ..126 §70%§
56 (20%) 21% o~
_ 3 ~ 8 ( 3%) 5 t 3%) ‘
o Lo39. % any input into your o | c
- - curriculum develepment? . / T
' ag Yes. ! TN (50%;.;" gl (4579
" b) No ! 121 (43%) . “88. (49%)
* \ c) No Response ©o - 18.(.6%) 10 ¢ 6%)- .
“;' .40, Did "you part1c1pate ] curr1cu1um develop- 'f'%_ - | '
: ment comm1ttees7 o S ‘
‘ » ' K """ : S S B
Aa)v,Yes <120 (43%) . 75 (42%) S
b) No T - 151 42;3) 91 (51%) -. -
. c) No Response 2 < 9 (%) | 13.(.7%) -
~41.. When faced w1th an instrucional’ prob]em, what ' . d
did you do? app1y)
e \ S ° ‘
a) Sought the help of gu1da e cougs . .35 (12%) 1 (17%) :
- b) "Seughti-the help of a felldw teac 229 (82%) 7 159 (89%)
c) Soughzkthe - 166 §59%; 126 (704;'
d) Sough® the o 93 (33% 37%).
e) Solwed the Y 169“(604) 145 (81%)

v
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8 - Pre-Course 'Folldw—upr

42. Did you see a need for a revision of your
curriculum in your scheol system, but find you

were not able to help in its revision? . . : ? A
.~ a) Yes S 105 (38%) 112 (63%)
b) No ‘ ' v 144 51%; 56 (31%)
11 (- 6%)

c) No Response ) - 31 (M%)

43; Did you see a need for a revision of your v
curriculum in your school-system, and .find you

P "~ were able to help in its rev1s1on?
' - I'e : ’ R
. a) Yes ’ ' 99 (35%) 49 (27%) -
- b)) No. ' ! / 135.(48%) 107 (60%)
. . © o) N6*Ré§b6nse . : 46 - (16%) 23 (13%)

44 .. ~Q4d you see a need for a curr1cu1um revision
in your 'school system7

e { ;
a) Yes o ‘ : 192 (69%) 65. (36%)

by No ' . ) - 62 (22%) 87 (49%) )

c) No Response o - 26 { 9%) 27 (\5%) -+~

'45. Did-you feel that you had sufficient time . . ) .

‘ - during the day to prepare. your 1essons? I ' ,
[ ~a) Yes L . \ 64 (23%) 48 (27%)
' b) No R e L 210 (75%) 125 (70%)
c) No Response . \\\\ : S 6 ( 2%) 3%)

L - 46. - Through which of the following activities did . . /2 .
B o ,you share yaur teaching ideas with your fellow v E o I
T - teachers? (check all that app]y) N S ‘ o oo

Y. a Informa1 discussions - =Y . +263 (94%) 166-(93%) .
: <.b) As-a leader of an 1nserV1ce teacher . . o '
. . .. :training program : P 30 (11%) . 35 (28%)
T ';f’ 4e4ﬁ~As_a participant.in an, 1n§erv1ce oot o
s teacher training. progrém o 127 645%) 100, (56%) ™ -
- As a coordinator of a curriculum . . ‘ : t
development; prOJect L 11 A 4%). 19 (M%) :
As a ,participant in a curriculum . » . S
development’ project o . 63, (22%) 63 (35%) .-
Othef . - o 20 %) 71 (40%)
a_-n.-::u» F "k' e L . L n‘;
R ) . . , ‘ : x Ve
Q .". . s e P ‘ "' 35&3 . / Ve
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Ttem’ T : ' . ) . Pre-Course Follow-up

;o 47. " If you checked one or more activities in.

. - item 46, check below the area or areas towards
which those activities were aimed. (check 1all -
. that apply) . A

29 f%%

“Career Education : 41 é]S%; %)
b) Reading T 222 (79%) 163 (91%)
c) Mathematics | . 123 (44%) 85 (48%) L
.d) Language Skills | | 135 (48%) 111 (62%3, -
e) Social Studies 58 (21%) 46 (26%
_f) Other 21 ( 8%) 46 (26%) '
. g) Natural Sciences . . L 32 (18%) "
h) Industrial Arts‘/ Home Economics - 7 ( 4%)
N 48. Were there factors that inhibited you from
carrying out some project or curriculum )
revision? (check all that apply).
a) Lack of self-confidence - 26 ( 9%) 21 (12%)
b) Lack of knowletige or skills 76 (27%) 34 (19%)
c). Lack-of administrative support - 47 (17%) .41 (23%) -
=~d) Lack of money . “ - 113 (40%) 95 (53%)
e) ‘'Lack of resources ' v ) 76 (43%)
- f) Lack of fellow teacher support ) 29 (16%)
g) .Lack of time _ , ) 94 (52%)
. ' h) Other ’ %60 (34%)
49. . Were there factors that encourgged. you to
initiate and carry through a project or
.W ~curriculum revision? (check all that apply) )
_a) Confidence in self o 87 (31%) 101 (56%)
1bg Sufficient knowledge and sk1lls I 62 €22%) 96 (54%)
) Adequate: administrative support . 89 (32%) 68 (38%)
d) Adequate money ' 25 ( 9%) 29 (16%) p
eg Adequate resources ’ -53-219%; 39 22%; ;
.f) _ Adequate fellow teacher support , - 91 (32% 86 (48%
, 9) Sufficient t1me , ' - 22 ( 8%) 28 (16%)
- -h). Other ¥ . | 7 (2%) - 45 (25%)
sl .
",,,;3;_&"‘“’ " . I
im o - .
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Item - Pre-Course Fo]low-up
. . \ \; . - - ’ D’\ o
50. Was your school departmentalized? AR g : e
(follow-up only) | R . :
a) Yes o | L 38 (21%)
b) .No - o . : ' 75 (42%) .
c) No Response o : . 66 (37%)
51.: Did you p1an readﬂng activities on (check as
*7 many as apply)? (follow-up only) ’
a) An individual 1eve1.(your'c]assrodm’bhly) . .00 (56%) -
b) A intra-departmental level - - Y §27%)
c) . A school-wide level , - 30 (17%)
52. ,Was there éobperat1on W1th1n your department )
" in curriculum development or modification B ‘ }
act1v1t1es? {(follow-up on]y) > C ) ) .
a) Yes ' . 78 (44%) .
b) No - : . ! _ 34 (19%)
c) No Response ) I - 67 (37%)
53."Did,yoﬁr department coordinator encourage X : " :
curriculum development or modification ,
activities? <(follow-up only) , N .
a) VYes N - o 49 (1),
b) No : : 41 (23%) - :
c) wNo Response 9 (50%) - )
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