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- Foreword

v
\
v
‘ s

This Teacher's Guide presents some of the basic congiderations
necessary for classroon implementation of a public school program
for autistic and serlously emotidnally dlsturbed children. It
reflects the cxperience and most successful and essential elements
- . of the Orange ( sunty School District Frogram as an ESEA Title

VI-B proiect. ! ’ )

This guide includegy descriptive information about typical
sericusly emotiorally dz;turbed students',bzhavicor, and management
technigues for use in the classroom. In addition, basic ideas
concerning classroom organization, scheduling, teaching procedures,
and in-service training are presented.

. The major portion of the guide is devoted to the Developmental.
Sequence Objectives and the Assessment Sheets, which prowRle
behavioralobjectives for six majox skill arcas: Behavioral Skills,
Social Skills, iiotor Skills, Self-~Help Skills, Visual Skills and
} Receptive Language Development Skllls and Expressive Language
Déveloonmdnt Skills.

Replicahl- ;ecord-keeplrg devices are included. for recording -

stufent progréss in social and behavioral skills, as well as,
in curriculum -~ related academic readiness skills. .

!

/ /
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A. 7he Role of a Teacher of 58P Children

-

Tne responsibilities of a teacher of seriously erotlonalWy
disturved children_are sinmilar, in some vays, to those of a
re&ular or special class teacher. Organizing a classroom,
3ele ct1ng and Dlannlng curriculum, evaluating student progress,
an¢ confering with parents are-all familiar proceuures.
Zlovrever; the role of a seriously cmotionally disturbed class-
room teacher 13 special in many ‘significant ways. The behaviors
characteristic of seridusly enotionanj disturbed caildren
male special depands and require knowledg: of and application
cf spccial techmigues and approaches on tlie part of the teacher
ana uls/ne: aides. Allapersonnel teaching in the classroon -
2e proficient in the following kehavior nodification

v

INGC
teaching shkillss. - ,
‘ N -
; .
1. CoWiectluj data and-record ~keg:ing e
2. Signalling résponses —
5

3..8hapiny Lehavior with reiniorcers and agproximacions
&.-E§§Tninc -behaviors
5. Prqiiseind responsss
6. Reinlﬁrc1§g behaviors
7. :aintainiiy behaviors

»

£

v -

These skills arc explained—in the section on bechavioral

management stratcgies, rnne renainder of this section is
dasigned to introuuce the teaciher to some of tue unique nseds

of a classroon Jrogran. for seriously emotionally disturbed
_l..l.lC..r T -

)
L. Diacnostic Caczoorics of Seriously Tmotionally Dbisturbed
Childiran Y *
o

\

cach cnild referred to tihe program is usually referred
-;ith  gewe tsre of diagnostic label or a multitude of labels
including: “sutistic, scnicophrenic, synkiotic, psychotic,
ne2urotic, functionally mentally retarded, and/or neurologically
nhandicapped. These lavels are attempts to both describe the
simigstons ana to classify the presumed causes of certain sets
of behaviors ouserved in thesc children.

: ¥

Autisn, valca is characterized by avoidance of 1nter9er"ona1
contact, bizarre mannerisms and little or no speech, is generally
thought to be a neurologically or organically basea disorder,
resulting in lack of development of normal attachment in the
very early stacges of an infant's life. (Tor iwore detailed
description see Appendix A.) Scinizoplirénia, which is often
charactexrized by avoidance of eye contact, bizarte languacdge
and reqression from previous levels of development is Lkelieved
to pe wpased on confusion of the cognitive processes. Symbiosis,
or overdepenuance, is characterized by extremne dependency,
c11nc1ng, passivity and .overly affectionate behavior. In
#‘ﬂpslu the numaal attachrent formed betsreen infant and
other is prolonged for an abnormally long time, and tihe child

~coes not prograss throuyh subsecuent stades of developing

incependence from tine moéther. 1, 6




e, as educators, cannot be overly concerned with the
preciceness and dJdiscreteness of the cateqories of cniotional
disorders. Research is still continuing in tae diagnestic
arna and also in the area of causation. There are multiple

ygotneqcs conicerning causation of these Jdisorders. uonc
theories iase tie disorders primarily on organic factors .
ayltn cheirizal or hortional imbalances in the olel g% 1nflucnci;g
the develoguent of the chiild. - Others postulate that the causes
are >riuarily experiential, vith the eriotioral aad behavioral
disorders Leing the resuiv of early enviroaaental influences
on tae caild. there is cvidence to susport both theories, and
5o .2 hypotiaesize that the disorders stemn fron a combination
of taesce organic ana_bnv1ronmgnual factors.

'h
.1,
3

s to diacnose ecnotional Jdisorders with greater
to deternine causation are inmsortant pursuits.
s.ucntors; we must be concerned witihh tiie general
c" and behaviors vhich arce common ton the children
the diagnostic lgbel. ‘Mhile it is doubtful
~Jcatois, can ellminate the causes, we can
iq“tc some of tue bagsic Sj"“tOﬂath behaviors.
e cad assist the child in developing rore
© social intcraction and enatle him to particip pate
> activities auidst what is considered normal
:ﬂa on, general belhaviors are outlined
wnign are ¢ plc a. of oIr caildéren and _hich can be coped with by

uv11121ng an interdisciplinary psycho=-ecd.caitional treatrient
Jrocran,

C. Beaaviors Ty .ical re Jsmotionally Disturbed

founG useful to comnsider certain aspects of
TASS2 th’ naviors as reflections of negativism toward
k£he environ: an. registance to participation in normal
scoial ;nbcract on. .egativisn, for our LULPOSES, is not
necessariiy a hostile or augresdsive ro"ectlon of the world,
sut sinoly a lacl of positive involvement. This may oc caused
22rcly by actual percepiual and behavioral deficiencies and/
or may reilect envirowent on his oun ‘terms. This negativisyg
or lack of irnvolvement nanifests itself in attanpts to ignore,
screan out: or in sone vay avoid . responding to people,
objects and evants in the environment. Some of the most common
benaviQrs are uescribeu belovw,

LaC'I of -avpropriate pouy orientation

~

2 xehaviors nost characteristic of our chilaren
<.=.ds refusal or rcluceance to orient tie body towards/gther
20 .le. This usually involves keepiad the hcad, torso and/
or eatire Lo, turned avay Tro.n. hwaan interaction. {This
beiavior is one 0f tlic most effective neans of avoiding
or disingaging aunmnn contact. -

¢

'
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Avoidance of eye contact

Eyc contgct is a finer aspect of body orientation. Ilany
of our children will avoid making eye contact with a person or
object even thougii they may orient the head and face toward the
person or object. LDstablishing eye contact to person is one of

he essential steps in development of abilibty to interact
appropriately and resgonsively to others. Establishing eye
contact to task is a necessary prerequisite for learning.

Lack of physicel equilibrium

Iiyperactivity, extreme passivity, rigidity and tenseness
are cextremes of body state which all people may exhibit at
certain times. iiany of our children exhibit one or another of
.these extreaes as their normal body state. For example, a
severaly emnot 1onally dlsturneu child may sit limply and do

- nothing all day, or he 1 may remain in a state of constant, coin~

pulsive activity throughout the day* Such a.child does ‘ot
demonstrate the ability to function within the normal range of
vhysical states. e tends to fixate on the extreme polarities
of behavior. iis physical state do%s not reflect appropriate
responses to his environment.

-
-

’

Lack of emotional ¢iuilibrium

»~

Tantrums or fits of rage, an abnormal degree of detachmenc,
over affection and hysterical or inappropriate laughter are all

‘examples of extreme emotional states. "A child who remains in

one of these states for long periods of time or who enters these
frecuently lacks emotional equilibrium of the bhody, lack of
@notional eguilibruinm interferes with normal responsiveness to
the environment.

Repetitive and bhizarre mannerisms or speech

Examples of behaviors in this category include:

Flicking the fingers and hands in front of the eyes

Rhythmic rocking back and'forth or frcm side to side

Jalking on tip toe all the time

Striking oneself rhythmically and rcpeatedly

Abnormal fixation on particular objects

Disturbed reaction to changes in environment

Repeaiing ¢ghe word or sound over and over again

Ccholalia (child mechanically echoes words he hears)

Actions such as these can absorb a child's total attention

and serve to interfere with, or completely block out, his
pexrception ©i, and response to, other stimuli. . \

Little or, no speech

Complete lack of speech or severely limited or peculiér
use of' vocabulary is common in our children. This characteristic
also mirrors a lack of involvement witnh the environment.
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iI. B@HAVIOR!' SANAGE! IBUT STRATECGIES

A basic premise of this nrooram is that seriously emotionally
disturbed ehWildren can grow and develop into productive citizens
only if they are taught to achieve minimun .standards of socially
accepted behavior. These raquirements nust be carefully definad
and developeu in extremely- small stens. Furtherriore, the firnm
refusal to accept uandesiravle behavior with the annlication of
preﬁetegmined consequences is e%sential. At the same time, the
shaping of incompatible alternative behaviors using behavior
nanagenent strategies; nwust be taking »nlace through the day. 1In
eaci learﬁlnq center, reinforcement of desirable behaviors nust
be consistent to achieve desirable social and behavioral arovrth.
Section VI-A of this guide contains the Developrental 3ehaviorfal
Objectives and the Davelopmental Socialization Objectlves,
acconpanied by the Assessment Checklist for assessing and recordine
the achievoment of these bchaviors. -

.

L. Assessment of Student 2ehavior

.

One of the hasic goals of the orogram is to increase
approoriate ehaviors whlle 2t the same time decreasing and finallvy
eliminating problem pehaviors. 2Appropriate behaviors to be
increased are found in the curriculum 'section of %the hook
{3ehavioral Assessmeat and Socialization Aszessment).v Problem
behaviors are thos2 hehaviors which interfere with establisHing
positive relationships with others and/or reduce the child's
apility to learn good behaviors. These bzhaviors can be divided
into two main types. Jestructive hehaviors and ritualistic
béhaviors. Destructive behaviors the children tvo1cally engaqge
in,include the follcwing: '

1. Ranging or hittina head or Face. -

2. Bitine or scratching. \\§T‘

3. Tarowing tantrums.

4, Hitting, biting scratcnlng or lehlnﬂ other peonle.

5. fGetting -into things (enptglng cabinets or pachaqea,

.. playing in bathroom water, scactering books ané records).

6. Tearing materials or objects that belong to other

people.
The children are: frequently observed engaging in tha follov1na
ritualistic behaviors:
" 1. Rocking.
. Spinning like a top.
. Spinning objacts.
. Fixating on fingers or shiny objects.
. Floppinc arms and/pr hands.
. ™yisting face into strange expressions.
I'olding himself in strangzs postures (covering head orx
*. eves with hands or arms, twisting head).
Pemanding certain arrangenent of objects (furnlture,
books., recordO, kitchen equinnent) .

«

-
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Al
For cach problem behavior, there is an appropriate
‘ alternative behavio whlch can be taught and which will eventually
replace the Droblem\ havior. For example, a child cannot spin
objccts, if his han folded together in his lap or on thé
table. However, whilé a ternative behaviors are belnq learned,
_problem. behaviors must be managed.

i

¢
)

o Before choosing a mzthod for coping with a problem behavior,,
analyze and reccrd the child's reaction to certain concequences.
If these coscquences have not deterred behavior in the nast, they
are probably-not effective now. The following reactions to
; consequences snould b2 analyzed -~ '
*1. Child? s, rasponse to physical punishment.
v Child's' response to verbal punishment (scolding).
~ 3. Child's response to “time-out" (isolation or remnoval
- fronm setting). d
4. Child's resvonse to ignoring (acting as if the behavidr
) had not occurred) . _
If the child responds to the consequences by continuing .
the behavior or by increasing the behavior, the methods are not ,
being applied appropriately or consistently. The person aosplying
the consequences may be inadvertently.rewarding the child through
verballulng The consequences may not follow the behavior fast
enough, or the child may be controlling the entire situation.
Proper application of intervention methods is discussed in a
later section. [See Intervention in Section Behavior Intervention

“iodel)

;ollow1ng careful assessment of povroprittce and problem
9 rhavioxs and assessuecnt of child's responses to consequences,
goals for the individual child are established. R

o<

. B. Goals for Studsht Behavior

/

The overall goal of the program is to enable these ch;ldren
to transfer to another special class placement (E.!i.R. or E.D.)/or
to a vocational placement. The specific criteria which will bg

used to determinc a child's readiness for transfer out of the
program are as follows;: ‘
l. Relates to others in a meanlngful manner.
2. Cormunicates vell enough to express thoughts reallstlcallj

aad to allo: narticination in academic tasks. '
3. Bustains attention to an academic or pre-vocational
task for at least 15 minutes. .
Controls his own actions adequately. >
Cooperates with requests and follows instructions.
Participates in group activities.
Indicates desire to perform academic tasks.
Demonstrates -adequate gross and fine motor development.
Demonstrates academic and learning readiness skllls
on at least a first grade level. -
Functions successfully -rhen 1ntegrated for short periods
of time into transition, special class or vocational

= program, for full time placement.
*Please note that this method of coping with behaviors is not

| recommended for use in a public school setting. This method is
; not used in.the Orange County School District program. ° 5.

D
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, The section which follows offers some gecneral guidelines
or straéegies utilizing behavior modification techniques for
coping with the behavior of emotionally disturbed children in
a classroonm setting. (Refers to Appendix B Behavior lModification
Int%rvention ilodel) TFor the teacher the major concern in
working—effectively with these children is to seek ways of
teaching pusitive gehaviors while eliminating or reducing the
interfering behaviors. The interfering behaviors are those
which maintain the/avoidance of interaction with other human
beings, and the lack of involyement with the world around themn.
The basic premiseZof this program’s behavior modification
approach is that reduction of a child's undesirable behaviors
is achieved Ly constant intervention measures which enlarge
nis repertoire of desirable 6r normal behaviors. 'hen a child
develoss new behaviors that increase his positive interaction
with all aspects of his environment, and those behaviors are
maintained through reinforcement; he is learning to developed
alternatives to his bizarre and asocial behaviors. "

As teachers or tceacher aides work with and relate to a
seriously emotionally disturbed student, these three general aims
should be kept in mind: . .

1. Reducing the child’s hegativism and resistance to

interaction, v

2. Increasing his capacity for and desire to participate

in accepted forms of social interaction, and

3. Increasing his receptiveness and capacity for learning.

i
~

C. Behavioral Intervention liodel * .

An educational program based on a behavior modification
model has at least three goals which are: )
1. To increase the number of tasks the child learns or
to help tife child acquire skill in the performance o%?
certain tasks. (The tasks the child is to learn or
the skills the child is to acquire, should be specified
by ‘an educational prescriptive program) . g
2. To maintain the child‘s skillful perfofmance after
his performance has reached ;some criterion of task
mastery, and :
3. To accomplish the first and second goals in an efficient
mannex, that is with a minimum number of inputs.

The inputs that produce change include time spent in acquiring
the skill (thz number of minutes working on a certain skill area),
certain procedurcs for which the teacher is responsible,- materials
(objects to which the child makes responses - puzzles, blocks,
pictures) and tasks presented (models to imitate, manipulatives
to work). The behaviors that the teacher is.directly responsible
for include- . .
* This section of the guide was developed in consultation with

Dr. llatthew Israel, Director of Bchavior Research Institute

and Dr. :.lartin Kozloff, Professor at Doston University.

/
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to imitate certain models, chances to answer certain
questions, chances to discriminate squdres and circles).
2. Prompting (movements of the teachers, verbal or physical,
which are supposed to help a child oriit a respqfise once
an occasion has been given). ’
3. Reinforcing (mévements of the teacher, which follow
a response and which are supposed to strengthen it).
There is a certain behavioral learning process that leads '
to the achievement .0f the educational goals. (See Figure 1,
ilodel of the Behavioral Learning Process) ' Before much learning
of any positive kind takes place, the child must acquire some
of the Behavior Skills in Level A. ‘(See Developmestal Behavioral
Objectives in Curriculum Section) Certain inputs provided by X
the gteacher will strengthen the behavioral skills. Giving the ’
child occasions, prompts and reinforcem=mts for«correct responses
should in time increase and strengthen the skills. Once a
repertoire of Qositive interaction responses has been established,
the child should be given many occasions, to respond to tasks in
the other skill areas. Occasions, plus prompts, plus reinforcement
will increase the Overall Range or Volume of Good Behavior (the
overall rate of\behavidrs that can be shaped into highly skilled >
— performance). At first, the responses will not be perfect.
They will be rough approximations of the behavior that is expected.
(Tasks Learned). These rough approximations (prelininary crite:iQ?)
;ell us how to fade the prompts, when to fade thg prompts and:
when to give differential reinforcements to closer approximations .
of the perfected behavior. Certain performance will meet our .
criterion for calling a task learned. (Terminal criterion) Once
a task has been. learned, the skilled performance must be maintained
by giving the child practice., This task should be chained 4o,
other tasks and occasions for the task should be proyided-ini@
variety of situations. ’

. 1. Providin:; occasions for ‘the child to respond (chances

Continuous evaluation to provide feedback to the teacher
: . is an essential element of the process. R&valuation will tell
: you the extent to which you are reaching your goals. .In relat.on cm
to Goal One of a program, you should know both how many tasks
‘the child is learning or has leaxned at any point in time and
how fast he is learning n=w tasks. The amount of learning and,
the rate of learning are the first clements of the process to
be ‘evaluated.’ . . S
Maintenance of skilled performance is the next essential
element to be evaluated. (After terminal criterion for a certain .
task has been reached. what percentage of occasions will- be ’

followed by a correct, unprompted response?), Y
\ -

The last consideration is the rate of input that is
required to produce tasks learned and to maintain skilled -
" performance. IR other words, how much time, and how many occasionsi
' does it take to produce and later mgintain, 'a certain amount or e
rate of learning and performance of tasks. If the first learned

' ' 7. ' )
LS . 12
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FIGURE 1

Model of Behavioral Learning Process
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‘purposes. The design usually within subject (child)” at this point is

‘ obtained, “ . . ot

P

¢ ’Tf
ﬂgek requlred five thousand occasions and three hundred

"rainforcements to be produced and it is still requirlng hat

amount ,of input, the learning process is not becoming more
efficient. The entire program should be analyzed carefully, if
evaluation shows that the process is not being accomplished in
an efficient manner.

There are three major pomponents of the Behavior Mod;flcatlcn
Intervention lModel. (See Appehdlh B) Analys1s, intervention, and
evaluation will be discussed at length in the remainder of this
section. The model illustrates the contlnulng process of assessing,
planning, applydng and evaluatlng which is essentlal in a program
utilizing behaviokr modificatfon techniques.

t

Analysis ,

In accordance with the goals of thﬁ%brogram, the behaviors
of the child are assessed immediately upon entering.the program.
Information from assessment records during the identification
process, parent records and the educational plan. should assist
in this process. Based on recormendations of the educational
plan, target behaviors are selected. These behaviors are possible
behaviors for modification; either positive behaviors to be
1ncreased .or negative behaviors to be decreased.

If the behavior: ¥s to be decreased, an instructional -
objective is written with an appropriate intervention technigque.
Terminal criterion must be established for the behavior. If
the procedure thOlVGSdengQpinglmcompatlble alternative responses,
the child's behavior must be analy®ed more carefully to determine
suitable responses in his repert01re of behaviors. Reinforcers
to be applied or withheld should be determined: Primary reinforcers
increase behavior more rapidly than natural Treinforcers, however,
deprivation of other foods, as well as’ satiation level, should .
be considered. Also primary reinforcers are not always availgble -
and should always be paired with natural relnforcers? for condltlcnlng

determined and the reinforcement schedule with intervention
procedures is selected. The observation schedule and cecording
technlque are noted and the base rate is obtained.

.
i
'f‘

If the selected target behaviors are to be 1ncreased,
assessment of task performance in each skill area is accompllshed
The target behavior at the appropriate task level, following
careful task ana1y51s, is selected and lrstructlonal chjectives
are written for each behavior selected for modification.
Appropriate ,reinforcers to be administered are selected and the
design- usually within subject at this level, is noted. Preliminary
and terminal criterion, reinforcement sochedules, and intervention
procedures, are determined and noted. The obgervation schedule
and recordlng technlque are establlshed and the base rate is

»
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" Integvention

After base rates arc obtained.on the behaviors, new '
terminal criterion may be established. For a task that does not
require discrimination, for example toilet training, the task
can be detined as learned when the child accomplishes the task
one time perfectly“and without any nrompts.. (See Appendix C,
Toilet Training Procedure).. EHowever, for a task which does
require choices. (motor imitation, puzzles), a task may be defined
as learned when it has been accomplished four tines interspersed

.with other tasks.

Before each work session, list all tasks to be

presented on response/sheet. Pollowing the work session, be
sure to add any other ‘tasks that were actually worked on. During
the work session, all responses both correct® and nrompted. and

the number of ninutes worked should be carefully noted on response
sheets, -

-~ []
>

Intervention includes all the processes to be utiiized
in changing the child‘s behavior in a teaching 'setting. After
the base rate for the behavior has been deternined, thle appronriate
intervertion techniques are apnlied and the resulting behavior
change is recorded. v

All behavior (negative or positive) is reinforced either
directly, naturally, or inadvertently; therefore in order. to change
behavior, the desired behavior must,be reinforced consistently
with an appropriate reinforcer. This is the purpose for estab-
lishing a reinforcenent schedule. It has been determined that
if a behavior is continuously reinforced after it is learned,
the rate at which the behavior occurs will decrease and will be
deperdent o the amount and rate of reinforcement. It is essential
to establisl. an intermittent reinforcemént schedule once
preliminary »riterion is reachad, in order to ensure the continued
increase in the deésirsd behavior. ilere is an example of the

‘necessity of changing from a continuous reinforcement schedule to

an intermittert schedule: After ilrs. Jones decided to increase
Jim's eye contact using :: and 1's (primary reinforcers), she
established z hase rate and began her program. Fach time he
established eye contact with her, he was immediately reinforced
with one piece of candy, preceded with the natural reward ("Good
looking at me, Jim"). irs. Jones charted Jim's behavior: and
noted that his eve contact was increasing during their ten minute
work session. Or 'the fourth day of charting, she noted that

his number of responses was the same as the day before, thirty-
five per ten minute session. She also noted that he was no.
longer establishing eye contact throgghout the day, even though
he was verbally reinforced for it. Jim's performance the next
day at the woxrk session had decreaséd, thirty eye contacts

per session. An intermittent reinforcement schedule was
a@stablished beczuse if was felt that the behavior was learned \

" (Jim knew what he needed to do to get a piece of candy) and

his satiation level had been reached. On the intermittent

schedule, Jim hal to make eye contact three times before he )
was given an 7 and I’ His mothér also decided to switch reinforcevs,
as candy was not gocd for his té%%h' On the following days,

15 \
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Jim's responses increased to forty eye contacts per,session

and he did not reach satiation ‘level with the ceraal. lirs. Jones
then switched to a variable schedule and changed to the natural
reinforcer (praise) when she noted that he established .eye contact
when the bowl of cereal was nowhere in sight. Sie then selected

a new target behavior and continued to maintain his eye contact
behavior with a variable *elnforcument schedule.

Reinforcement écnedules can be contlnuous or intermittent.
There are four types of intermittent schedules for reinforcement, -
which, are- y .

l. Fizmed ratio schedule

2. Fixed interval schedule -
® 3. Variable ratio schedule

4. vVariable interval schedule ' 2

-

The intervention procedures for 1ncrea31ng desired Yritas
beha91ors ‘all involve reinforcement of some kind. Simple
reinforcement includes primary reinforcement: using natural .
rewvards, food rewards, activity rewards or token rewards. .latural
rewards should always be paired with food rewards. ' Activity
rewards should be substltuted for fodd rewards as soon as the
actjvity itself becomes reinforcing to the child. Thls is also
a type of intrinsic reinforcement, as the cthild enjous xhésag;zvity
without any reinforcsment from adults or peers for engaging.in
the activity. For example, a child has learned to put a certain
puzzle together. Ilhile he was learning this t3¥sk both primary
and natural rewards followed each response. The rewards were
faded out and the child now enjogs completing the puzzle on
his own, and choses tHis activity in his free time..

- >

The use 0f bell-timers for a flxéa 1nterval relnforcement

s

3

. schedule results in another form of primary reinforcement. On S -

numerous occasions the child has been reinforced for working
when the timer rlngs After a certain length of time, the sound
of the bell ringing becomes the reinforcing agent, instead of
the téacher response. Also at a certain level of development,
the child can be reinforced with tokens on a fixed ratio ot
fixed interval schedule. The tokens are then exchanged for food
reinforcers or activity rewards. When beginning a token system
of reinforcement, the token and the reward must be paired
1mmed1ately, untll the token itself becomes the reinforcer. The
same'pairing process should also he htilized in establishing a
point system for rewarding the child. A point system using cards
or sheets for recording the ‘points to be exchanged for rewards,
is also useful for charting on-task behaviors of the child. ; -
V4 v

*If iirs. Jones had persisted with her continuous reinforcement

schedule, Jim'e eye contact may have never transferred to other
" settings, and she could have noted that Jim would only establish
eye contact when she had an i1 and i in her hand.

/
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Interventlon procedures for increasing desired behaviors
include, * .
Fading with direct assistance,

Imitation,

Shaping, . y
Discrimination, .
Generalization, including chaining,

Relaxation Therapy, .

Positive Practice, and 3 ’
Verbalizing the Premack Principle.

Initation cannot be used asan intervention procedure until it

is learned through shaping and fading. Once imitation is achieved,
maﬁY‘new behaviors can be acqulred at a higher rate of learning.

©

DI U B WS

~The 1nterventlon procedures for decreasing undesired
behaviors include,

1. Reinforcement of alternative incompatible responses,
.‘“ktlnctlon,
. Desensitization, .
. Time-out, and
. Punishment.

Gl WD

.

Reinforcenent ‘of alternative incompatible responses
results in gradual fading of the undesirable behavior. For .
example, the undesirable behavior of destruction of materials,
can pe faded out with reinforcement of in-seat behavior with
hands folded. 1In the »rocedure of extlnctlon, two major variables
should be considered: the motivation factor, and the work or . »
. effort factor. Following analysis ‘of the variables the following
techniques can be use2d to extinguish the behavior: * )
l. Ignoring the behavior o4 e
2. Removal of materials : .
3. Removal of reinforcement
4. Remova}» of the child from the group
Over - correction . .
Social deprivation A .
Food deprivation
Change of schedule (work)
*hange of materials
hange of physical “stimuli in room (Environmental Control)
Kemoval of contingency reinforcement (Play time or
free time) .
12. Lhange of reinforcement schedule »

\

=
HOWVMONONW»
] L] ¢ L] L] .

lany forms of time-out can be used in a publlc school

setflng. Removing the teacher from the group, removing the child .

from the group, isplation with no vigual stlmull, a form’of

standlng time out, a quasi time~out (child remains in. group, but

is not reinforced for any appropriate behaviors for .a fixed

time interval), and placing the child in'the time-out,room after

~he has been given a choice, are all procedures' useful in reducing

or ellmlnatlng undesirable Hehaviors.

‘

" *ledication is not considered an intervention procedure, however,
it "sometinges increases desired behaviors.
o, <.
r‘“':' .
. " . . 12. N
- ‘
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Punishment or use of aversive stimuli is not advocated
. . as a procedure to De used in a public school program for
y “ser;ouslv emotlonally disturbed children.

ZEvaluation

"Mmile the intervention procedures are being utilized,

observation and recording instrument (responsé sheets are used

in this program) and the recording techniques should be specified
> Q{ before intervention occurs. The reporting technique should be

selected following intervention and the data gathered should be
analyzed. If the procedure was chosén to irlcrease desirable
bahavior, whén pre1ininary Ccriterion is reached, an intermittent
reinforcoment schedule is selected and the process begins
again (intervention, observation recording, analyzing). When
preliminary criterion for a behavior has been reached, the next
behavior to be modified should be selected and- the entire vrocess
begins again with the new behavior.

Then terminal criterion has been reached for decreasimg —
an undesirable behavior, the next behavior to be modified should
be identified witi the process; starting with the 1nstructlonal
objective, beginning again.

3

Use of a process record sheet by the teacher, will ensure
completion’of the critire process. (See Figure 2 Process Record
Sheet) , The process record sheet can be completed.during weekly
’ stafflngs (in-service sessions). The use of charts as a reporting
technique is advocated. Analyzing the charts during staffing
may assist in ceveloping alternative approaches, if the process
is not resultlng in desired behavior change. A simple ¢raph -
J con51st1ng of percentage of correct responses plotted'up the
side, ‘'with days and weeks being plotted across the bottomn, !
) will suffice for specific behavioral skills. ‘ -

» However, to evaluate progress in a certaln skill area, or
to find out how efficient the whole learnlng process is in rel&tion
to tGSko, this simnple form of«chartlng is recommended \
In each Iéarning center u31ngr,
’ a separate response sheet for
g . cach child, list all the dif-

. ferent behaviors of the thild
(number of tasks learned each
day, nunber of correct responses,

. « + number of prompted responses,
. o and number of correct responses
: after criterion). Also note . <
< all the behaviors of the teacher
(number of new tasks presehted
, each day, nunmber of minutes

- . in session, prompts, occasions 4

. : and reinforcements), if they ‘

,,r




cannot be determined from

. the response sheet of the child.

’ On a graph, plot the different

behaviors of the child (up the
side of the granh), against the
different inputs of the teacher
(across the bottom of the graph).
This procedure will evaluate the
progress in that specific skill

\ ~ area. ‘

‘across all the number of tasks presented, graph the total number
of tasks learned against the numbed of minutes, occasions, and

% For an overall evaluation og the amount and rate of learning .
Prompt. :

™~

%

During the evaluation process, indicate,on the assessment
shegts for the skill area,when criterion for that objective has °
) beer achieved. The use of assessment sheets and graphs in
evalpation definitely eases the evaluation procedure each nine
weekiperiofl. Also graphs are an excellent visual aid for use
in' parent conferences. ‘

L ,
kbse of the behavior modification intervention model as
the keﬁLto behavior management will result in the reduction or
elimination of the resistance mechanisms found in the repertoire
) rof beha'}ors of the seriously emotionally disturbed child.

. 3}

i
.
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FIFURE 2

|
|
Process}Record Sheet

|

Student's Name:

Date:

, Teacher's Name:

Target Behavior

Task analysis:

Instructional Objective (2):

Reinforcer (2): | )

Evaluation Desiqn:

Intervention'Pro?eduré:

Reinforcement Schedule:

Observation Schedule: |

Recording Technique:

Criterion‘Reached: Yes J_; Né L LT e

(If no use a 2nd sheet for alternative.

Va approaches)

Comments:




IIT. CLASSROO!! ORGANIZATION AND TEACHIMG PROCEDURES
° Due to6 the close supervision necessary in-working with
seriously emotionally disturbed children, classroom activities
and schedules for these children must be carefully structured.
Acceptable forms of behavior in the classroom should be carefully
specified and consistently required by all adults working with
the children. When the child has achieved the criterion of
performance stated in the basic readiness for learning behavioral
objectives, he should.be grouped with pgers functioning at his
developmental level in the other skill S{eas. “hether working
in small groW¥ps or large groups, the adult - student ratio o@
one to three should be maintained. (A ratio of one to tyo is
ideal, however funding may not allow for this ratio.) In
addition, consistent teaching orocedures are essential in working
with children funotioning at low developmental levels, as they .
are upset easily by changes in routine. The following section
gives suggestlons on structuring group learning situations (Large
group situations and Learnlng Cbnters), teaching procedures to
be used, scheduling, and in-~service training needs.

A. Organization of Physical Environment A -

The alm in structuring all group situations in a classroom
serv1ng seriously emotionally disturbed children is to ‘provide
an envirorment that will help students I'earn to imitate and .
practice beshavioral skills appropriate to group situations. As
the studen:s increase their self control and independent task
performanch, the need for eye and body contact with teachers, and
teacher aidss diminishes. As this accurs, students can be inte-
.grated into group situations with a larger student-teacher ratio.
The overall gial in structuring group learning situations is to
increase the students capacity to interact successfully in the
type of grous learning situations which exist in a classroom

for emotionar 1} disturbed, or in other exceptional 2ducation nlacc-

ments. _

In structuring learning situations for a classroom serving
seriously emotionally disturbed children, basic behavior shaping
of learning. readiness skills (behavioral) must be accomplished in
a one-to-one instructional setting. Once the child has succéssfully
mastered these skills, an’'adult-student ratio of 1:2 or 1:3‘is
recommended. Large group situations, with adult student ratios
of 1:4 or 1:6,, should he established for the students functioning
in the transxt101al level of development. (See Developmental
Levels in Curricilum) Figure 3 outlines some recommended grouolngs
of students and tpachers for Learning Center activities.

\ e

,
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* FIGURE 3.
N

Sample Group Learning Situations

Key: \T /= Teachér' ‘(éé:= Teacher Aide
./ . ' T
Ll = Student

&

-

X

Samll Group - Instruction with teacher or tead%er aide

-~

Teacher or Teacher Aide Roles
Directed teaching or shaping
Demonstrating skills

ilodeling Behavior.
Reinforcing Behavior -

Student Roles:

Responding to instruction
Imitating behavior and skills
Practicing behavior skllb

s "

ot

¥ Large Group - QXAPresentéﬁion by Teacher

»

Teacher Roles
Directed teaching
Demonstrating skills

" .llodeling Behavior

Reinforcing Behavior

Teacher Aide Roles

Imitating skills

ldodeling Behavior

Physical or verbal promptlng
of student respconse

Relnforc1ng Behavior

Student Roles
Imitating Bchavior and SklllS
Practicing Behavior and Skills
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The term "Learning Center™ refers to the partlcular loéatlon

which is the established setting for instruction in a particular
skill area. For example, the Learning Center for Visual Skills
. may be in the Dback of the room behind a room divider and the
child associates that Tocation with visual perception activities.
It is recommended in the early stages of development that each
Learning Center Dbe separated visually (and audltorlly, as much
as possible) from each of the other Learning Centers. Limiting
the amount of visual and,éﬁdltory stimuli for these children is
essential, in order to maintain their focus on the Lgstructor
(teacher or teacher aide). Portable room dividers or moveable
cubicles can be used for reduction of visual stimuli. Carpeting
or rugs, strateqi ally located, (near exits or motor activity
areas) aid in reduction of auditory stimuli. The partitions can -
be removed, as the\children learn to core with interfering
visual or auditory stimuli.

B. Diagnostic Teaching ilodel

The role of a teacher of seriously emotionally disturbed
children 1nvolves utilizing a basic diagnostic teaching model
for ensuring ‘continuous growvth and sequential development of
the child. Following this basic diacnostic teachlng model (See
Ejgure 4) is essential fox establishment ‘of an educational '
program, which will assist, in the management of the bhehavior of
the children and will encoé age sequential ‘development of the
child. Ilanagénment and cont\el of a child's behavior should
always be almed at 1nvolv1ng\ fim in positive interaction and
in activities which helm him ‘develop social, behavioral and
cognitive skills. The classroom must be well organized and
carefully structured to provide him with experiences and act1v1t1es
which will benefit him and help him progress toward more normal
forms of behavior. . .

Ed
his basic dlagnostlc teaching model is applicable to hoth
preservice and inservice training of ﬁeachers and teacher aides.
The following eight teacher competencies are required to carry

out the model: N .
1. Ability to identify characteristics of indiwvidual
children that indicate special teaching or manaqgement .
- procedures.

2. Ability to specify relevant educational objectlves
for individual children.

3. Ability to select appropriate techniques for effective
classrpom management.

4. Ability to choose and utilize specialized strategies
for children with widely varying behavioral and
learnlﬁg Characteristics. . o

5. Ablllty £0 choose and utilize special matérlals in
assogiation with specific. strategies.

. 6. Mb ty 'to identify and use appropriate evaluatlon
p/éceduresb

7;'Ab111ty to draw upon existing sources of information
rcqgarding specialized strategies and materials. -«

-8. Ability to consult with available resource persons
for assistance.




FIGURE 4

Basic Diagnostic Tdaching Model
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-rshaan breaks down in relation to a particular skilll and to be

*7 to teach him to skip. In relation to the same idea of sequence,

PN,

In’ establishing an educational prograﬁ%g}ways follow the (/
developmental sequence, both in skill areas a in the developmental
levels. Following achievement of basic Readiness for Learning
Behavioral Objectives, the child should be directed in academic
readiness activities in a déVelopmental step-by-~step fashion.
Breaking up a desired behavior or activity into a series of o
small steps is a process essential to development of skills in . B S
seriously enotionally disturbed children. Jfany of these children
are arrested at early stages of development and/or have somehow
missed certain stages. This spotty or incomplete Adevelopment
shows up in skill deficiencies, .such as being unable to hop,run
and junp. -, ’ '

The purpose in breaking down these desired behaviors into )
taslr conmp nm is to ’,discover at what point a child's developmental

a child to learn to skip, you m¥st make sure that he can alternate
right and teft foot in walking, can puf‘’all his weight on one

foot at a time and can -hop. If any one of these activities presents
problems for him, he needs practice in them before you attempt

able to develop that skill in sigges. For example, if you want T

you must detgrmine whether oxr not a child discriminates between
different sounds before you ttempt to have him pronounce words. -
e must be able to sit at a desk and hold a pencil correctly
beforerhe can learn to write. .
In determining the sequence of steps involved in developing
particular skills, these basic lines of progression should be
kept foramost in your mind: ! .
1. Progression is from use of large muscles to use of
siwall muscles. ' Large or gross physical skills rust
always be developed before skills involving finer muscle
coordination. The akility to walk along & straight ~_
lina ghould be developed before a child is asked to .
trace a straight line with his finger.
2. ?recgrecsion is from activity on a physical level to
_autuvity on a cognitive level. ‘'Skill and competence
in functioning on a motor or physical level should.
alvays he devleoped before gpproching an activity at
a conceptual or cognitive level. N ‘ t

)
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C. Learning Centers
|
-\ .
Development of behavioral, social and\language skills is
a process that continues tnroughout the day in all classroom
activities and in personal interactions. However, curriculum -
related skills from the skill areas of visual, motor, self-help,
receptlve languagz and expressing language are acquired more

readily in small group leanhing situations, called Leamfing Centers.

¢

As previously stated, the Learnlng Centers ‘are locatlon°
establlshed for instryction in a particular skill &rea.
Depending cn the skills heing developed, a center may be an
enclosed .cubicle with electrical outlets and listening statiors,
a small group of desks, an area filled with musical instrumeats,
or a completely carpeted room with equipment for gross notor
activities. A Learning Center within the classroom is limited
to one teacher or teacher aide, z¢nd two or three students at a .
time. -

+

The classroaz could concelvably have from one to five v
earning Centers,dependent updén the number of teaching personnel,_
vailable, Jthe amount of space in the classroom, and the number

and developmehtal levels of the students. Students part1c1pate\

in the activities at each specific learnlng center for a time

period of, from twenty %o twenty-flve minutes.

In the learnlng centers, the students work on lesdons - (;\:f)\\
~developed from the curricul objectives and with academic - .

readiness programs which are designed to build and strengthen
skills in a particular readiness area. At all learning centers,
the instruction follows a sequence of developmental act1v1ty

levels, which helps thei@hlld bulld skills in progressive
developmental order

1, Setting Up a Learning -Center

Bach Learning Center éhould focus on one of the bhasic
skill areas included in the curriculum. It is ?not necessary
to establish Learnlng Centers for behav1oral and socialization
skills, as these skills are mastered within the structure of .
the Learning Centers. A Learning Center devoted to receptive
language skills can be termed the auditory skill centér for
children functlonlng at,kpw levéls developmentally These children
should also receive one-to-one iRstruction, in both receptlve
and ‘expressive language skills, from a danguage therapist.

Children functioning at more advanced levels developmentally
(achievement of objectives at Level C in visual, auditory and
motor sklil\gyeas) should he arouned in Learning Centers :
focusing con hasic reading, mat:, writi.:, and language (1nﬂluding
rcceptive - 1d expre:sive). : '

21:




(/\\‘— . To set up a Learning Center, choose one of the skill ,
. areas then xefer to the Curriculum Section. After careful '
‘ study of the -objectives in that skili®area, to gain ideas
. concerning the kind of materials needed, refer to the !Matdrials.
- List (Appendix G) which lists some manipulative objects by skx1l
' area groupings. . . : T o
As a géneral rule, presenting a lesson to students at
. @ Learning Center requires the f llowing materials:
(a) Curriculum card for specific lesson being taught
’ YAppendix D)
(b) Student response sheet (Section V, Figure 11 A & B) =
(c) Equipment necessary for the lesson (llaterials should *
be on desk or table and within reach of students who
exhibit required self-control) ,

.\ .(d) Additional equipment and materials appropriate “to the
sk1ll area ( It is recommended that these materials =~
be stored on an overhead shelf, out of sight and
reach ofthe students. It is important to have them

J - readily available to the teacher, so that:sthe prepared -

» lesson may be expanded or modified according to

student needs and bechavior). :
. (e) Appropriate reinforcers (tokens, food, equipment
=~ ‘ for activities, point sheet) L

2. Arranging Learning Centers in the Classroom

-

—

ey T A Learning Center will operate with only one teacher
‘ or aide serving.two or three stiddents at a time, during the
same time period. Students will be functioning at different
levels developmentally and it is necessary to provide appropriate
%garning situations to meet their needs. o '
\ \

Learning Centers should be located far enough away from
. each-other «to alleviate distractions (both visual and auditory).
If more than one classroom is available, locate the Learning
Centers for the students functioning at a higher level in a
different room from.the Learning Centers for the stidents
functioning,a; a lower level.

- , The number’ of Learning Centers operating concurrently will
- depend upon the number of classroom staff members. However, all °
Learning Centers should be equipped and ready for use at any
time. The audio~visual equipment, manipulative objects, books,
redgrds, tapes, and other appropriate materials should always
- be easily accessible to any teacher or teacher aide who may
work at the Learning Center. \ :

2~ D suggested model for arranging Learning Centers, using
two classroom, is'illustrated in Figure 5. This model is based
on having two basic "sets" of Learning Centers, and also shows
the rotation of studerts from mne Zontor %n the next Cgpter_,

/
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o ' FIGURE 5

Learning Center Rotation Charts
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The academic Readiness Learning Cen:ers are established
to meet the needs of children functioning at developmental age
levels from eighteen nmontis to five years. Each Learning
Center focuses on only one major skill area. If possible, the -
children should be scheduled for daily instruction in a Speeca
Learning Center with a speech or language theragist. 1If this
is not feasible, teachers and teacher aides should participate
in regularly scheduled in-service training sessions with a
speech therapist. The children who are functioning on a advanced
level (25 years to 5 years developmentally) should receive
instruction based on academic readiness programs, in' addition
to the curriculum lessons based on the sequential objectives
in -each skill area of the curriculun. ’

The academically oriented Learning Centérs are established
to meet the needs of children functioning at a flevelopnental .
age level of five ycars or more. Iach Learning Center in this
classroom focuses on the specific skills the student needs to
develop in that academic area. !aterials in these centers
will vdry, as these are totally individualizéd centers. However,
academic programs and/or curriculum materials will be appropriate
for use in a regular or emotionally disturbed classroom.

3. Grouping Students for Successful Achievement at Learning
Centexrs /

o » : ) .
Each Learning Centex group should never include more
than three students at on€ time. Students who function at the
same developmental level socially and behaviorally should be
grouped together. Tthile evaluating children, both initially and
weekly, consider the following aspects of behavior for possible
groupings;

Self-awareness ,and Body control
Achievenemt of learning readiness skills
" Performance in .one-to-one structure \
Performance in one-to-two structure
Performance in large group situation ’

Self-directivenass and body control in movement oriented activities
‘That degree of guidance does the child require to perform
the following tasks: , D !
Transition from bus to room? j
Transition from one Learning Center-tb -another?

Involvement in a small group’activit%%

Involvement in a large group activity?

Transition to outside for recreation?

Transition from classroom to another room in the school?
Transition fiom xpoa baclk to bus? 4




‘ Httention Span \ ! .

Eye contact to person demonstrating skill
Sustained éye-contact to person, places and objects in
teaching session

Appropriate response to task by completing task when
verbally prompted

-

Social awareness in classroom setting -

Child evidences social interaction to an adequate
g degree, with con31stencnynd quatity throughfexhlbltlng
the following characterlstlcS“ .

/

Appropriate rac1al expressions
Appropriate. body gestures
Adequate large muscle contiol
Adequate small nuscle control
‘Appropriate oral language

-

4. Teaching Procedure at the Learning-cehters

-

Tne basic teaching Drocedure at each Learning Center {
remains the same despite the difference in the skills being . !
taught or the developmental leével of the child. Always use ’

/‘ this same basic procedure:

Step l; Demonstration: Show the student exactly what
the task entails (wit!f appropriate verballaztlon)
Step 2: Imitation: The student imitates teacher's .
: - performance of the task. (This step includes .
physical prompting and fadipg, if necessary.
Reinforce preliminary criterion if achieved at
this step)
Step 3: Practice: The student practices the newly
léarned task (with prompting and fading) and
achieves terminal criterion (no Prompt) with
intermittent reinforcément during final period
of .skill acquisition.
Step 4: Chaining:’ Terminal Criterion is maintained by-. S

. chaining the task to other tasks in different
. settings at different occasions and with different
- people. ’

Example: After student achieves skill of mak;ng
m=m-m sound,he is required to make the sound at
home, in the cafeteria, and on the playground.

. At the same time, he is learning to chain an .
additional sound to the m to form new sounds
m"O, n-e. . 4

.

Q . - ___ 2‘5.,
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The flow chart in Figure 6 illustrates this basic procedure in
more detail. The teacher must model distinctly each task the
student is to achieve, and assist him physically or verbally
in imitating +he task performance with continuous reinforcement
of correct responses. The student must then be helped to
practice the same task in a variety of creative ways until he
has reached 75% accuracy without prompts. The task should be
‘chained to new tasks with the same behavior being required in
~ other settings, for maintenance, with intermittent reinforcemegt.

The role of the teacher as model, demonstrator, assistant,
reinforcing agent, and observer does not change as the student
advances through the developmental sequence levels. The degree
and intensity of prompting, reinforcing and physical assistance
required by the teacher does decrease as the student bégins
to transfer learning to new situations and as his perceptual
abilities and interaction patterns increase. }//r/

, .
Uhen a new object is introduced to” the student, it should
be- named, described and used in ,an appropriate and meaningful
activ@ty. For example, if the new object is a spoon, the first
step 1s to show the student the spoon, name it, describe its
characteristics and demonstrate the different ways it can be
used “(stirring, eating, neasuring) If tge student| is yourg
chronologlcally, he should be given ample time to explore and
examine the object. After satisfying his natural cur1031ty
duriny this phase (using the first three steps), the student
will begin to learn the proper respect and care of the object
as he discovers where, when and why it is used appropriately.’
The student should always use the object appropriately in real
situations. before this task is chained to other tasks or
transferred to other settings (sorting knives, forks and spoons
into piles or identifying a missing item in- a table setting).
4 C ‘ \.¢. -
In addition to previously stated roles, the teacher of
‘'severly emotionally disturbed children should keep in mind
the following guidelines while teaching in Learning Center
setting:

t

Acting as a Model

At all times the teacher must be aware that his/her behavior
is serving as a model for the students to imitate. , Your "affect”
should be alert, pleasant, and sincere. The body posture you
maintain, sitting or standing, should show the purpose of the
activity you are involved in - whether it is watching, listening,
playing or working. Empathy, concern or interest should be
conveyed through body language. Your voice should.remain
soft, yet firm and chould be low-pitched. You should also
naintain eye-contact to both the student and the materials
with which you exre working. I!Ten visitiors enter the classroom,
continue the Aastivities in the uealrtng Centex
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Teaching Procedure at Learning Centers
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Keeping Students’ Attention

It is essential to gain and maintain the attention of the
students in the Learning Center by sitting or stand&gg close
enough to them to make body contact if it is needed. Hawever,
as the Students begin to work independently, gradually increass
the distance between you and the students to allow them to gain
confidence in the independent task. You should maintain .
independent on-task behavior with a gentle pat on the shoulder
of the student or verbally, with “Good worklng, Tln"

Physical contact is an important tool to use in teaching
severely emotionally disturbed children. ‘Yhen working with a
child who does not speak, physical contact may well be the
most important communication technique that can be used with
that child. Howzver, keep in mind that some children may
respond negatively to physical contact. Also remember to pair
verbal reinforcement with physical contact, so that eventually
the verbal phrases will eventually become the reinforcer. The
following techniques are effective ways of using body contact
to guide tie student's attention back to the task at hand: -,

Touching the student’s chin or cheek with your hand can

> help to guide his head back to eye contact with you or
the task. Y .

'A rat on the shoulder, the nudge offibur knee, or‘'a gentle
squeeze of the student's Hand can all help show the child -
that you are interested and aware of vhat he is doing.

Reinforcing Appropriate Behavior

When you are reinforcing behavior, you must reinforce the
appropriate behavior very ravidly. Many of the students may finish
a task and may engage immedigtely in inappropriate or self-
stimulating behavior. If you are using food reinforcers, give
the, child verbal praise and the food reinforcer two to three
seconds following the appropriate response. . If you do not .
reinforce rapidly, you may be inadvertently rewarding an e
inappropriate behavior. For example, you are working on
sustained eye .contact to person, and the child has given you
eye contact for five seconds. ‘thile he is giving you eye contact,
you should have the reinforcer in your hand. Upon completion
of the count to five, before the child can avert his gaze, say.
"Good looking, Bobh" and pop the reinforcer into his mouth. If
you are maintaining eye contact with him, and then turn away to
reach for your reinforcer. you may have lost the child's attention.
If you reward him at this point, his behavior of looking. away
from you will increase. It is better not to reinforce him at
all, than to reinfcrce the 1naonropr1ate behavior.

J . ’
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’ﬁorking with Students at Different Performance Levels .

"Mhile working with two or three students at a Learning
Center, youa will find that one student often learns to perform
a task more rapidly ‘than the others. Therefore,K the students
vill not be” working with the same degree of competence,’ or
at the same tasks simultaneously. This situation requires a-

creat degree of alertness and flexibility on the part of the*™
teacher. .

You may find that you will be directing and reinforcing '
two children while another works independently on a mpre advanced
task. (Be sure to faaintain his behavior with intermittent
verbal reinforcement) You may also be applying intervention
techniques to a child who is "acting out" or refusing to cooperate,
while attempting to assist other students who are practicing a
task they have -been attending to. Figure 7, Learning Center °
York Skills, outlines the possible teaching situations that )
evolve during a Learnlng Center act1v1ty period. " The ideal ///
situation for learning is the last one shown - where all three .
cliildren are working independently with the teacher's supervision.

A4 Lo

Observing your Studentp —

, Mhile operating a Learning Center, carefully observe

the studentsdperforwance and be sure t6 maintain their interest

in the task at“hand with intermittent reinforcement. :If you

see the studentds attention is wandering, physically prompt him
through completion of the task and then present him with new

objects or a new task. During a twenty minute period a student

may réquire six to eight different tasks—to help maintain his
interest and attcention span. You can also discourage negative
behavior by arranging the tasks to be presented in various orders. _.
You may present a task he enjoys first, then a new, more difficult
task, followed by another task he enjoys. You may also present

a task requiring a short amoupt of-time to complete, followed

by a task which requires a more lengthy completion time, with

a task reguiring a short amount of time for completion belnq

offered next, as a reward.

Recorded observation of student performance in the Learning
Center is the clearest measure of student progress. llany of
the children may be functioning at a pre-academic level and
cannot be evaluated by standard testing procedures. Therefpre,
the major evaluation method for assessing progress must be
through daily observation and recording at the Learning Centers.
Daily, the teacher or teacher aide should record student
performance on the response sheets. (Refer to Section V,
. Recording Student Proaress) The data trecorded on the response
-sheets can than be transferred to charts to assess on-going
progress and ragr of\learnlng of the 1nd1v1dual student. ¢

.
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. Figure 7 .
‘ _ Learning Center Work Skills .
KeY: . )
. . .
= <§> = Teacher _ N DT = Directed Teaching,’usng
- ‘ . demonstration-imitg&tion—- -
[_é] = Student ; ' practice technique
- R = Responding to Directed
Teaching
' I w/s = Working Independently -
_ -with supervision, (close
i? superv1s1on)
» 1. 2.

=~
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LT+ K s |

e
T = >
. ; - |
\_/l S . LI‘V

S ! . o

m W X ' i
Peacher is u31ng Directed i | One student works on his own.

Teaching with all three student%. The teacher continues Directed
They all need the demonstration , Teaching with the other two

. and explanation of the teacher's| students at Learning Centér.
example. . )

3. ~ T4, .
: WI v/ [5
WI s N

w7 “?‘G:
=[5

Two students are erking on All three students. are working
'y .| their own. Teacher is able independently. Teacher is able
to work intensiyely with to work intensively with any of
other remaining student the three students on a new,
- who still needs her help with more difficult skill, ’
task. . . < 5
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5. Rotation of Student Groups Between Learning Centers

The amount of time in the daily schedule alloted for ‘
Learning Center activity periods will depend on the number of
Learning Centers owerating at one time. For example, if there
are four Learning Centers being used simultaneously by four
groups-of children, the schedule should allow for four Learning
Center activity periods of twenty to twenty-five minutes each.
Five minute rotation periods should be scheduled between
each pair of activity periods. ~

| .

Establis!f a set clockwise or counter-clockwise pattern .
for moving from one Learning Center to another. Frequent changes
of any type result in unnecessgry confusion, anprchension, . and
frustration for severely “emotionally disturbed students. It

is easier for these students to rememher where to go and hov

to behave durlng a rotation period if the direction of movement

'

remains constant. (Sce Figure 5; Learnlng@Center Rotatlon Charts)

’

It is of equal importance to establish a quiet signal,
such as ringing a bell to signify the following changes 1in the
Learning Center activity:

First Signal: (Flve mlnutes prior to end of activity nerlod)

‘ This means it is timé for the teacher-or teacher alde
to record performance, which has not been previously noted, on
response sheets and to record points on student checklists, .
(for students who aré reinforced with a token system). Students
should begin to clean up the work area, put away materials,

and then show that they are ready. to rotate to the next Learning -

Center by practicing "Good Sittinc® (term referrimg to sitting
in chair with feet on the floor, knees together, back gtralgnt,
hands folced in lap or on table and lips closed)

/2

»

’
Ay

Segond Signal: (Cnd of Learnihg Center ractivity period)

This indicates that it ig time for the students to move
to the next Learning Center. -Students stand, place chairs
under desks and walk to next Cgnter in the established counter-
clockwise or clockwise movementi pattern. Upon reachina the next
Learning Center, each student practices "Good Sitting" in his
assigned chair and waits fer instructions from tihe teacher or.
teacher aide at the new Learning Center.

ilost of the studéents will require many teacher demonstra-
tions and some physical prompting to learn the correct movement
patterns and the responses to the signals.




D. Daily Schedule -
'

It is the respon51b111ty of the entire core staff to
crebte a workable, dally schedule for the program. Figure 8-3,
Sample Daily Schedule, is one example of a daily schedule shown
in chart. form. rlgure 8~B expands .the chart form into a weekly
schedule which can Be posted on bulletin board to assist the
volunteers and suBstitutes serving the program. Figure 9,
Detailed Sample Daily Schedule, outlines in greater detail the
types of activities that might be associated with each part
Qf the schedule in Figure 8-A and B.

ile formulating the daily schedule, duty and duty~free
times for every teacher and teacher aide must be carefully
scheduled. If at all ‘possible, an adult - student ratio of
1:3 should be maintained throughout the day, including lunch,
gross rmotor time and recreation time.

. Time spould be allotted for after school meetings of the
core staff. Iieetings may be deVoted to in-service training,
problem - solving conferences, goal ~ setting for students,

. Program evaluation, and curriculum planning and préparation.
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. ot Figure 8A
Sample Daily Schedule i
¢ L
TIME LOCATION
ROOI 1 | ROON 2 GROSS MOTOR | p1,avGROUND
! ROO:!
8:15~ 8:30 Arriving aﬁh Arriving ’
preparing and
' for work preparing .
-for work v
) Small Gfoup Small Grouﬁ
activity activity
8:30~ 9:00 (Learning (Learning
Centers) L Center)’ . -
Small Group | Small Group
. activity activity
9:00~ 9:30 (Learning gLearning
) Center) Center) )
Small Group | Small Group
9:30-~10:00 activity activity;
(Learning (Learning .
Center) Center)
. z
Small Group | Small Group
10:00-10:30 activity activity
(Learning (Learning
Center) . Center) -
. . R
10:30-10:45 Large Group | Large Group
activity activity |
1 Lunch Lunch i
10:45~-11:15 (cafeteria (cafeteria)
4 \ or room) ‘
. Large Group { Small Group‘
11:15~12:00 ., activity activities
. : . v ‘ ‘ (model
: ’ ‘ _students)
12:00~-12:30 LargeJéroup Large Group
activity activity |
BN Large Group | Large Group
12:30~ 1:15 activity activity |
(dusic) - (art)
.. jLarge Group! Large Group
-1 1:15- 2:00 “ activity activity] : . .
|( Taods) Y (Pre-vocational) . 33. : 3{3
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Figure 8B Weekly Classroam Schedule

|

1

- I - " ' - N .
TIIE Loreen Fred “Sam Natalie IMarilyn David ° CarTle
T 8:30- 9:00 [Charlie ‘Curtis David Ha.| Willile Brad Roger Ben
f[Mike Doug Jogeph Coleman Dorrie Danny Matt
9:00- 9:30 |Doug David Hol| Ben Brad David Ha. | A1Ke Will
Curtis David G. fatt Dorrie Joseph Charlie Cole:
"9:30-10:00 {David G. Roger Dorrie Ben -] Willie Doug Davi
David Hol. |Danny Brad Matt Coleman Curtis Jose
10:00~-10:30 {Roger dike " Willie -| David Ha.| Brad David Hol}] Ben
' Danny Charlie Coleman Joseph Dorrie David G. | Matt
10:30-10:45 {GROSS GROSS IMITATION BREAK . | IMITATION BREAK IMITA
’ WMQTOR . FIOTOR v I -
L XERCISES EXERCISES RN ' '
10:45-11:15 CAFETERIA ROOM BREAK ROOI1 BREAK ROOI1] CAFE
/"|chariie’ | Brad - ‘ /1 Dorrie will
- CAFETERIA ! |Danny David Hol ROOY ./ |idatt Ben
- BROUP . Doug Roger S . David Ha.| Jose
: - Aike Curtis , ‘\\ Coleman
- {David G. e ) 4. - o
11:15-12:00 FREAK BREAK RECREATION| GROSS i1. |RECREATIOW | GROSS Ii. GROS
’ i A ‘
| N
" . - - -
‘ . . |Roger David Hol| - - ‘| Dorrie
\'Recréation ’ Willieﬁ Mike A, ' fréss liotor |David Ha.
‘\ + ilon. & Wed. David G, Charlie ™ Plon. & Wed.,| Joseph
Gross liotor Curtis ' Doug Recreation '\\ Coleman
' Tue. & Thr. jDanny . Brad - Tue. & Thurd o — e
B ~ R J
12:00~12:.30 ]Indep. Ind 1:{ Music tlugic Music Indep. BRE.
/ﬁi{ 'I'/asvz ‘ : A | Task
. ‘ y .
- CJ
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E( "Figure 8B Weekly.Classroom Schedule N\
X - . .
AN ! ) | ’ e et
Fred Sam Natalie llarilyn ‘David Carleé Andre®
Curtis David Ha.| Willie Brad Roger Ben . David Hol. -
Doug Joseph Coleman Dorrie Danny Matt David G.
David Hol} Ben Brad David Ha. | fike Willie Roger
David G. fatt Dorrie -~ i Joseph Charlie Coleman Danny
. Roger Dorrie Ben Willde Doug David Ha, | Charlie
ol. |Danny Brad datt ‘ Caleman Curtis Joseph Aike
Aike | willie David Ha.| Brad David Hol}] Ben Curtti v
Charlie Coleman- Joseph Dorrie __ | David G. Matt Doug
%] \
GROSS IMITATION/ BREAK IMITATION BREAK INITATION GROSS '
- {HMOTOR : ‘ 11OTOR
ES EXERCISES . ~ . EXERCISES
IA . ROO:{ " IBREAK ROOI1 BREAK ROO!1 CAFETERIA | ROOil TO CAF.
7 |Charlie \srad : /| Dorrie Willie
_' |panny - David Hol ROO .7 |idatt Ben .
] Doug Roger 7" 7 | pavid Ha. Joseph '
dike . Curtis ‘\\ Coleman (1
David G. - -4 ) ) !
BREAK‘ RECREATION| GROSS Ii. RECREATION | GROSS I4. GROSS Ii. REC., & GROSS .
P FOLLO™ SAILL |
1 \ GROUP {
, |Roger David Hol * ‘| Dorrie Ben : ‘%
" Willie Mike / Gross liotor | David Has " flatt !
David G. Charlie :lon. & "ed..Joseph )
Curtis Doug . Recreation i |[Coleman - ™ \
joanny . Brad .- Tue. & Thun e T
Indep. Music tlusic Music Indep. BREAK ‘| BREAR
Task Task .
P §ﬁ! . |
\“%ﬁf' . , ¢ °

L9
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) Figﬁre S8y continuad . )
‘?-& e '; &
"“rionday® v FIELD TRIPS - OjJLY O AVAILABLE ;IOMDAYS
- r . -
’ ART MUSIC J PREVOCATION {FOODS .
e —
i oy
Watalie* | Sam* Fred* Loreen*
Fred Loreen Natalie Sam S
) David Carlee David Carlee ]
Harilyn | Andre" iiarilyn Andre*
i v ! 4
; : Q FIRST VIEEX
Tuesfay ) -
12:30~ 1l:15|Group A Group B -
1:15- 2:00 ! ‘Group B Group ‘A F
~ '
. “leChesacay
N0 12:30~ 1:15Group B Group
1:15-~ 2:00 o ' Group A Group B
Thursday » v ‘
N 12:;30- 1:15|Group A | Group B s (
1:15~ 2:00 - “ ({ Group B {Group A
. SECOND VEEK
Tuesday i . .l . R .
12,30~ 1:15 |Group -B Group A ; ¢ -
| 1l:ls~ 2:00 v Group A :Group 3 .
V/Jednesday |- - T ’
12:30~ 1:15|Group A Group B .
/  1:15- 2500 - Group 3 . iGroup A
o :
Thursday :
:12330- 1:15!Group 3 */ Group A ! :
1;15~42.061' Group A Group B




FPiqure continuad
g

N

R S

\ FIELD TRIPS ~ OJLY 0il AVAILABLT :IOMNDAYS -
- -
i HUSIC / PREVOCATION iFOODS ‘ /
;.Sam* k Fred* Loreen¥*
| Loreen -Natalie Sam SECOMD WEEX
| Carlee |+ David |Carlee - . March 10
| Andre' ilarilyn ~ {Andre" larch 31
I \ . | April 14
P b FIRST YEEK : - April 28
| ‘ . . , ; ilay 12 ]
§ / . : f llay 26 .
i Group B : . &
E Ji Group B Group A v - FIRST TJEEK -
ilarch 17
/ N ' I April 7
Grboup A ’ April 21 : '
/ .| Group A Group B liay 5
‘ > - June 2 .
Group B - / Groun A CGroup B
/ Groupn B Group A Tillie , Curtis .
; like David G. °
SECOND TIEEK David Ho.boug
: | - ’ Roger Brad .
Group A i - e ' Charlie David Ha.
P Group A ' Group 3 Dorrie Danny
~ . Josenh  lMatt
Ren Coleman
Group B | ‘
1
Gfoup A
B
>




_Figure 8 p - Continued

-

TILE 2 ILoreen

l Fred Sam Natalie {larilyn David Car
! f
2:00~ 2.45|PLAITNING { PLAINITNG PLAMING PLAINING ngting for Bus- = 4 ==, -
. . i
Jlednesday .
2:30-19- iiike and Charlie SHOP
2.00- 2:20 Hike and Doug - "lork Program
12-30- 2:00 Tionday and Friday when no Field Trips are scheduled.
Verbal Signing Body Verbal Signing Verbal Body
T " Imitation Imit
Verbal - Signing Body Imitation
Charlie’ Danny Willie Joseph
‘ilike Roger Coleman Brad
Doug David G. Ben Dorri
Curcis David Ha. '’ latt

David Fol..
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Figure 8 B - Continued
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i o
Fred Sam Natalie- flarilyn David Carlee Andre®
- ‘ !
G PLAIMTING PLAWNING PLAMIING laiting for Bus- = 4 «= =~ ~ =« 4 = « « <o L - o
Ny ) i
) ' ) »
nd Charlie SHOP -
hd Doug - "lork Progran ;-
and Friday when no Field Trips are scheduled.
’
Signing Body - Verbal Signing Verbal Body Body .
4 Initation Imitation Imitation

. ; ~ L.

Signing Body Imitation °

Danny tlillie Joseph ' , (

Roger Coleman Brad

David G. w N Ben |, Dorri

David Ha. ’ L ilatt N
Lo / . “:. ! - - \ I3

h'--\/ . < - ?
‘@ \ - ‘
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Detailed Sample Daily Schedule for
Two Classroom Sy E.D. Program

— m———

TIME

LOCATION

e ACTIVITY

8:15- 8:30

Room 1

¢

- e o f——

3. Getting ready for work, hanglng up

ki
1. Entering the room

2. Greeting teacher verbally and non-
verbally

coats, putting lunch away
4. Independent task at table

8:30- 9:00

Room 1

B__

!
{
3

7Receptive Language Center:

Fine liotor Activity Center:
Template Tracing at chalkboard

Visual Skills Center: Visual recognition !
. and naming of real objects :

s g

Auditory
« discrimination of concealed sound
source .

Self~Help Skill Center: Backward
chaining of undressing (shirt) i

8:30+ 9:00

P el i

RooﬁJZ

N

=X

tlath Center: Concept of telling time,
hour and half-hour

—— e . s =

Reading Center: Reading for. comprehension|
(single sentence with picture clud) :

Writing Center: Cursive writing beginniﬂgi
hump letters (M & N cruikshank sequence)

Language Center: Verbal expression of
s =-gequence of events

[

9:00~ 9:30

L \

Room 1

i

o

Similar to earlier Learning Center
_Activity- different level dependent
on students

9:00- 9:30"

e T s W

Room 2

]
"Similar to earlier Learning Center i
Activity -
on ctudents

ifferent level dependent
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Figure 9 Continued

. -‘/\\\~
N
o \

TIHE LOCATION k ;ETIVITY

9:30-10:00 ;Room 1 Simi%gr to earlier Learning Center
tivity - different level dependent
on students

9:30-10:00 (Room 2 Simll r to earlier Learning Center
| ivity ~ different level dependent
on| students

10:00-10:30 ;Room 1 Similar +o earlier Learning Center
Activity - different level dependent
on students

[+

10:00-10:30 Room 2 |Similar to earlier Learning Center
i Activity ~ different level dependent
on students

Gross Hotor Imitation’Exercises
Independent task prior to lunch
Yashing hands for lunch

110:30-10:45 IRoom 1.

e

W

. ! I3

l6{§0—10:45 Rdon 2 +!1. Gross Motor Body Exercises

| 2. Washing hands, followed. by "Good
Sitting"®

3. Lining up to go "to cafeteria

D

Room 1 |[1. Setting table
2. Basic self-help feeding and drlnklng
¥ skills -

10:45-11:15

N * j

10:45-11:15 |Cafeteria|l. Walking in line to cafeteria
2. Setting table -
3. Learning appropriate‘courtesy

words and skills in cafgterla

11:15-12:003 Gross V‘Performlng standing position exercises .

ilotor +in rhythm to music

| . ;Room -
- ]

e

38.
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Figure 9 Continued

TIME

LOCATION

ACTIVITY

11:15-12:00
|
!
}
!

Play
ground

Individual and Small Group Activities:
1. Use of toys and equipment
2. Ball games
3. Aoproprlate use of play ground
equipment

12:00-12:30

Roonm 1

~ 1. sitting quietly in‘'physical relaxation

2. Watching and responding to selected
filn with music.

|
|
|
12:00~12:30 !

|
!

-

Room 2 °

1. Relating to visual " stimuli -
and verbal commands

2. Independent task activities (puzzle
and manipulative materials)

12:30- 1:15

Room 1

Large group activity (c1rcle-game)
"liusical Chairs" game with all students
responding to the music. Physical and
verbal prompts may ke used

Room 2

. 2. HMaking collage - tearing paper,

Art Activity (Collage from maga21ne
pictures)

1. Preparing work area - putting down
newspapers on table, gathering’
all equipment and materials to
be used. ‘

positioning on background, pasting
3. Cleaning up wbrk area

12:30- 1:15

Room 2

“~

Pre-vocation Activities:
1. Collating papers at table
2. Working outdoors in garden - waterlng
and weeding e, A
3. Sweeping ~ backward chaining of task

1:15~ 2:00

-

Room 1

Foods Act1v1ty (Preparing a Salad) .

1. Preparing for activity - washing
hands, gathering ingredients, and
utensils

2. Preparing food - washing, peeling, ]
cutting and mixing

3. Eating prepared food - proper feedlng
skills and manners

4. Cleaning-up area , 39.




‘ E. In-Service Training Process

The coordinator of the program is responsible for directing
the overall in-service training for the program staff. This
includes making arrangements for speech therapists, phy31c1ans,
psychologists, and other specialists to provide in~-service <
.Sessions for teachers and teacher aides. In-service training for .
teacher aides and students models should be conducted primarily
by the teacher. Figure 10, In-Service Training Process, outlines
the main steps in tHhis process.

The three main areas of focus in tralnlng teacher aides
are as follows:
1. instruction in effective behavior modlflcatlon
intervention strategies,
2. instruction in Learning Center teaching procedures,
and
3. instruction 1n correct use of response sheets.
211 three areas involve the same in-service training procedurecs.
All areas 1nvqlve initial training, parallel teachlng, and
evaluation which includes regularly scheduled on-g01nq evaluation
interaction and feedback. ,

. ) ‘Figure~lg«

INITIAL TRAINING PROCEDURES

: ' TRAINILR ‘ TRAINEE- !
(coordinator, ovsychologist (teacher and/or ."
and/or teacher) . teacher aide) 3
v & LR
& 3 ; !
B Introduction of program: , A
(Slides, video~tape or program introduction

actual children preferred) s
2, -Goals of the program
3. Job definintion

’4 Curriculum

| \

| S
ll. Description of children Attention to, and study of,




TRAINER

o

Figure 10 Continued

TRAINEE .

Demonstration of classroom.

and Learning Center procedures

(*7ithout student)

1. Physical set-up
2. Directed teaching

procedure
_{Signal-- Dehavior
Consequence)— -

3. Role of trainee as
demonstrator, observer,
helper and recorder of
student progress.

8 Attention to, and study of,
trainer demonstration’ of
. classroom and Learning

Center procedures

1. Trainer demonstrates’

__specific learning series
with student at Learnincg
Center

2. Trainer gives materials
to trainee.

3. Tainer begins teachiﬂg
second student *

l. Trainee observes,
questions, and records:

L
&

o

series with first

student. (Traimer is

close at hand in case.
_‘problem arises)

N

i

1

Demonstration of procedures ¢ e ~ \

with student (If school Attention to; and study of, ‘

.is not in session, parent demonstration(including - X

'will usually volunteer - charting of behaviors, 1F f

their chilg) # - reduired) i
Parallel Teaching

] (vl D

Tralnee takes over l%arnlng

Evaluative Interaction

r < .

Evaluative Interaction

Observaticn of Trainee
performance .

(managing entire group’
situation) (Notes

should be made) ot

\ o

) ;mplementatlon Eﬂ procedures
R “with entire group (Trainer
/. can make suggestlons, if
necessary, during work
session) )
\ <

Evaluation Interdction

G Evaluative Interaction

. L "
e *

P

Continuved obserwvation and
supervision of trainee -
nerformance

3

Contingeadgrowth in

implementation of
. procedures

1

8nould consxst of at least
of 51tuat10ns
* ghould consistc of at least

of trainee, both by studgn; and trainer,

»

-

five hours to insure varlance

five hours for reinforcement*
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IV. YEATURES OF THE CURRICULU!

t Curriculum is understood to be a mourse of study. .As such,
the Deve~9pmental Sequence Curriculum represents areas of
learning, ‘and sequences to be learned within the areas, which
produce therapeutic growth. This course of study should result
in greater fectiveness and comfort for the serious 11y
emotionally disturbed youth. in hlS natural env1ronments,aboth at

home and schoo
—_// . .'\ -=( . .

The purpose in developing a sequentlal curriculum is to
provide a brozd outllne to guide the teacher in planning
apnroprlate*séﬁuences of instruction for the individual child. | -

The current version of the Developmernital Sequence Curriculum
containd six basic skill areas Behavior, 8001allz“t10n, Motor,
Self-Help, Vvisual, and Laﬁguage. These areas are proving adequate
to encompass the varied presenting problems of the sefjously
emotionally disturxbed child. The academic portion of Ithe
curriculum, relevant to the children:' needs, is currently
being constructed. By. assessing the child’s developmental level,
establishing goals within each area and following the outlined
Sequences, the teacher can facilitate growth of cognitive,
affective and sensorimotor abilities, while reducing interfering

,behavior. With the aid of the curriculum, the teacher actively

ass'ists the child in the a331m11at10n of selected experlences
designed to facilitate the emergence of constructive behaviors.
Educational materiidls and behaviox modification techniques are
the vehicles for implementing thei%rocess.

N

The curriculum outlined here has fomr major features
which can be utilized in evaluating any academic program for
use with seriously emotionally Gisturbed children:

1) Requires teacher - directed assessment with on-the-spot

observation of student performance.

2) Provides a structured approach to content area.,

3) Involves meaningful usexof and interac¢tion w1th
manipulatives. :

. 4) Requires, individual, small group, or large group

3

learnihg situations, based on the child's assessed
. - developmental level, eq@bllng 1nteract10n with peers,

The importance’ of on 901ng observatlon and evaluatlon of
student progress cannot be over emphasizes. Through asse331ng
‘the: child's response, both in terms of task mastery criteria
and motivation, the teacher can .decide when to proceed to the
next phase, when to reassess materials and procedures and emen
which componento to reassess. llore importantly, if the learning
has ceased at a certain level, the teacher should be able to
determine the lazk of devclopmcnt and revlse the vehlcles for -
implemeniiag gtowth. :




In working with children-who exhibit gaps ‘in the normal
developmental sequence of both psycholdgical and cognitive
development, it is essential to continuously evaluate progress
in the child's, developmental learning process. Through use

of behavior modification proced s déscribed earlier, in
combination with the curricul in this section, the need

for continuous feedback and. obse tion of student performance
will be satisfied.

A, Skill 2feas

The curriculum focuses on thE six basic Skill Areas. in
which nost seriously emotionally disturbed children demonstrate
a need for ins €tion: Behavioral Skills, Socialization Skills,

liotor Skills, Self-Help Skills, Visual Skllls and Language Skills
(ooth Recentlve and Expressive).

Behavioral Skills

Before a éeriously emotionally disturbed child can benefit:
from a teaching setting, he must respond to his environment
successfully. He must evidence growth in his interaction patterns
with both objects and persons. This is the curcial starting
point in his education. 1In ordeér to function in his environment,
he must react to stimuli and must interact with others appropris «
ately to have his needs met. Activities which Stress behavioral
skills must be an integral part of every day s activities.
The entire staff should always reinforce appropriate
learning behaviors and maintain such behaviors once criteria
has been met.-

_\: \ ' B N -

»

o~
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‘ » . 5 Soc}alization'Skills
., The child nust Jearn the individual skills required by
society, in order to become an accepted functioning member
of the community. \ These skills or behaviors must be taught,
as transfer of concepts from one environment,or setting to
another' is not a known strength of such children. Throughout
the day, in different .settings, -the child must be taught the
social behaviors or skills that are expected by society. 1In
order to respond to his total environment with sucgess, self-

. ~confidence must be built with positive reinforcement of

approprlate interaction patterns. Behaviors in both structured

and unstructured environments must remain socially acceptable.
Established non-acceptable neans of having needs met should

be replaced with aoceptable forms of communlcatlon. -

- \ ’




Motor Skills s

Gaining an awareness of one's own body (size, parts.and
reobility) is a prerequisite for relating to and. 1m1tat1ng the
movements of other persons. All children experiénce this
developmental process as they grow. Before a child can imitate
speech-of adults; he must be able to imitate mouth position$s
and must be interagting with others in meaningful ways. )
Developmentally, a “baby displays aspects oggbody knowledge .
and awvareness of his relationship to his environment before
he imitatés the gestures or expressions of othérs. Adequate
development of both gross motor and fine motor skills is a
necessary requirement for successful interaction vith th¢ cnvironment..
Once basic motor control is evidenced, imitation training is
the next essential developmental sequence.

Aspects of body knowledge and awareness which should be
emphasized working with seriously emotlnnally disturbed
children are as follows: )

l. Awvareness of body position in space \

.2. Sense of direction )

3. Sense of two sides of body (coordinating movements on

the right and left sides of the body)
. Sense of balance
. Large muscle,control (Gross Hotor Liovegments)
. Small muscle control (Fine iiotor Movements)
Eye=foot, eye-ha?d*\eye~finger coordination (Visual
. liotor liovements ‘
8. Awareness of body position in relation to others
(Imitation liovements)

o

Self-Help Skills

Following mastery of basic skllls necessary for 1earn1ng
(eye-contact, cooperation with simple requests, etc.) it is
essential to begin teaching the child basic self-help skills.
In order to succeed at these tasks, it is understood that some
basic mastery of motor skills (both fine: and gross) and of
imitation skills, is essential for success in these activities.
hhe necessity of teaching a child toileting, feedlng, and other
self-help skills does not need to be explained in depth. It.
is sufficient to state that such skills are essential to live
comfortably in one's environment.

N Visual Skills
o

Development of vigual skills with seriously emotiomally
disturbed children begins at a very basic, low developmental
level. Cfuccessful accomplishment of sustained eye-contact to
persons or objects is the most basic aspect of‘visual skills
and requires constant reinforcement for éstablishment. Cther
visual skills whlch bulld on these elemental skills are as
follows: -

52 4,
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1. Visunal discrimination -.recognition of likeness and
difference between various objects in the environment
. - 2. Visual memory - recall of‘details of an object's
appearance .. ) \
3. Visual sequencing - memory and reproduction of the
order in which objects ‘or symbols- appear
4. Visual association - associating objects and .symbols
with their meanings

Language Skills
Receptive Language

For purposes of this curriculum,.auditory skills are ~ -
incorporated intc the Receptive Language Sequence. Accurate
perception of and response to sounds in the environment are
the essential basis for development of speech skills. * The, °
child must achieve success in responding to his environment
before expressive languade instruction is started. Some of
‘the major facets of receptive language skills are as follows:

1. Auditory discrimination - recognition of likenseses-

and differences in sounds and words
2. Auditory memory - recall of the characteristics and
. seyquence of 'sounds and words

3. Auditory sequencing - memory and reproduction of a

sequence of . sounds or words

2

4. Auditory association = associating sounds with their
meanings
P 5. huditory motor - motorical response to verbal sounds
or words - '
) .
Expressive

Fundamental to development of skills in the Expressive
Language Sequence, is the prior establishment of the same skill.
on a receptive level, Consistent demonstration of the
developmental receptive skills is one of the prerequisites
for determination of readiness. for expressive language. Successful .
achievement of imitation-of mouth- position and mouth movement .
in motor skills is another requirement for development of e
expressive lanjuage. BEstablishment of on-task behavior, thraugh
achievement of all behavioral abjectives in Level A,is the final
prerequisite for instruction in expressive language. Some of
the major dimensions of Expressive Language are as follows:

-1. Labeling category - naming and defining objects

2. Grammatical category = recall of Basic functional
. ’ speech - a .

- Sentence struoture - including patterned-sentences . .

and modifiers v TN
Self-initiated senténces f , -
Question structure o . .

Scli-initiated quesiions

.

W

N b~
e e

()

*Tl'oughout the curriculum the term "sounds," refers to gross
environmental sounds, specific environmental soundis, and syeech .
sounds within that sequence fo skill development. - .o L

ERIC* " - 45,53/
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P. Developmental Sequence Levels.

As the skill areas of the curriculum were applied .
successfully with small groups of seriously emotionally disturbed .
- children, it became evident that teaching specific behaviors
required specific environmental settings. The four developmental .
levels through the skill areas reflect this need for appropriate
emphasis, different techniques, and different materials and
- experiences. To ensure progress through these five stages, certain
techniques;, as well as, environmental and experiental considera-
tions must be included in the instructional program. Progress
through these levels, in each area of the curriculum, will result
in maximum growth of the child. L. * ‘ .

. .An individual child mdy be functioning in different levels
within each of the curricula. For example, a child who achieves
success in visual perception activities may function successfully
in a large group setting (Level C). However, if his self~-control
in activities requiring total body movements is poor, a small
group setting (Level BZ will be required for instruction.

Each child will progress at varying rates throughout the
developmental levels within each curriculum area. The teacher's
role, the amount of intervention required, the amount of ..

. Stimulation in the environment and experiences needed, as well
as the amount of self-initiated participation changes with each

v stage, The following section Movides a general description of " .
each developmental level. > -
N ‘ ' " :‘g. / . ’ ‘
Level A: Readiness for Learning S Lo
' The seriously disturbed child entering the program does not Efﬂ—

interact with his environment. He may not engage in any construc-

tive activity and may deek to avoid interaetion with any person

by withdraw behaviorgor extremely aggressive behavior. - '
This first developmental level is intended-to increase hig

self~concept through immediate reinforcement of appropriate -

interaction sequences. This level focuses on responding to adults,

responding to materials, seeking interaction to have needs met,

and responding to natural revards. During progress through this

level, the child should be reinforced by all adults with whor'_he

comes intd™contact throughout -the day for appropriate behavi ..cs.

His instruction during this level must be a one-to-one situ:tion .

and all stimuli in the environment (auditory .and visual) raust be -

teduced. Consequences or rkinforcements for behavior must be

immediate. Children will move through this level at widely varying

rates, and home-school cooperation is éssential for total

devélopment. The major elements at this level are awareness,

attention and response.

D |
AY

Level I': Small Group .Skills

ihis second level emphadizes learning iffividual skilks in
all sk'11 areas of the curriculum. It also includes exploration,

N




organization, classroor routine and participation' in attivities

with peers. The instruction at this level should ke in a two~

to-one situation vith reduction of most auditory and visual
stiauli. At this level the child may revert back to old coping
behaviors, so maintenance of previously learned skills is
essential. ’‘Intermittent relnforcement of 1n-§cat or on-task
behavior is essential to relieve the child's feelings of discomfort,
conflict and insecurity. Once established criterion for the task .
is accomplishel reinforcement should become more natifral and should
be on an intermittent schédule. At this level the children do ,
not see themselves as a riember of a group. Yet the need for simple
group, experiences is essential for further growth in tRe individwail
chil This level is a critical one for learning new, appropriate
beha 1ors and skills. The- major elémehts at this level are

\_Dﬁ( icipation in routine and activities, accurulation of new

ben viors.in each skill area, and eXploratlon of the env1ronment

‘n o

Lev 1 C: Inlividual Skills for Large Grpup Interaction

This level represents a turnihg point in the environment,
in the teacher's role, and in the type of experiences selected for
the child's prescriptive program. In contrast to Level 5 wvhexe
external control and structure are paramount, this level begins

. the critical stage of internal controls. At this level, the child

id |provided with 31tuatlons and experlences in which to apply
neVly mastered skills andi concepts. He is learning to vork @
independently and o tolerate some failure. At this level the
reduction of sftimuli is minimal, and the instruction can be in
a three-to-one sitnation with the use of timers for independent
task work. Less structure is requlred to elicit part1c1patlon and
tn groun is encouraged to develop. and maintain its own rules,’
re ulatlons and consequences. The child is communlcatlng with
wo ds to express himself in the group and is,expressing satisfac-
n of group experiences. He is utilizing all basic expressive
anguage conccpts. Tith mastery of this level, ‘the child should
able to regulate his ovmn behavior with decrea31ng need for
ex.ernal controls. Expression of emotion is in a verbal rather

tth a vehavioral message. The child has attached value to the
- \ .

« ] )
s

Jroup.
LeFél Ds Group Skllls . p
" Yhen children enter thls leyel, their skills and abil Jes,
however modest, are considered adequate by themselves and c¢.hers
in all skill areas (includinc academic work). The goal of 'his
IO&el is to increase the ch11d'° capacity to function effec:ively

. with peers and auults with the ordinar rules, consEralnts,
fr%edomg, an1 consegliences childrén e&perience in a regular class-
room setting. At this level the child is.using words to éupress . .
relationsihips betvieen behavior and feelings, and is participating
spontaneously and successfully as 4 group member. At this level
vicacious reinforcement is the essential, and the child is opznly
seceliing assistance in academic work. Remedial work is purszudd:

-

Y . . A Y .
. g Ulth 27w meaning and characteristics of this stage ifcluaz

¢ 2ccr ance of acauenic difficulities and rletermination t¢ cv2rcome
’ A

t
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therm. The classroom setting should resemble a regular class-
room, and the texts and materials used in regular schools are
vreferred. It is during this level that a child begins iné&egration
into another special class setting, and this level is referred to
as a transitional level. t is essential at this level that the.
focug be maintained towards success in the special class. This
level is the phasing-out and beginning of tHe seperation process.
This level is mastered when the child lets the teacher know that
he doesn't need to come back anymore. At this point the referring
»teacher and tie receiving teacher discuss a plan, for intermittent
" support,should it be indicated. . )

/

¢

C. Explanation of Assessment Sheets . vy

’ - »

The assessment sheets for each skill area are a brief listing
of ecach objective in the Developmental Sequence Curriculum. Zach
assessment sheet, for each skill area, has a place for the child's
name and the observer or the#erson evaluating the child's
perfromance. The assessment sheets are also divided into the
developnental sequence levels within each skill area. Upon
entrance to the program it is recommended initial assessment of
the child consist of one teacher engaging the child in tie
activities relevant to the objectives with an observer recording
the child's performance. It is an extremely difficult “task to
engajge the chill in a learning situation and agsess his behavioral
characteristics at the same tinme, especially when he is engaging
in the disruptive and avoidance behaviors typical of .a child
entering the progran. e r .

v na g

If the child’s strongest perceptual mode has not been deter-
minel, an evaluation consisting of a four part sequencé can aid
in this Jdetermination. The assessment can be divided into four
separate trials for each objective (to be written in where time
pveroid Zor assessment now appears). The first trial consists of
the normal set. of directions for the child and is termed Trial 1-
lio Prompts. The second trial consists of utilizing a visual
prompt to aid the cnild in performance. This is termed Trial 2- )
Visual Prompt. The next trial involves repeating the directions : ]
very slovly and is termed Trail 3~Auditory Prompt. The final
tiail inclGides a physical prompt acé®hmpained by the verbal divec=
tion and ig termed Trial 4 Tactile. 1If the child does not
co.plete the task with any of the prompts, he is physically s
~uompted through the entire’ objective and note is made of tl .-
f.ct. Three successive failures requiring physical prompti; , to .
CDWQlGE}Oh cnds the assessment for that skill area.

PrEss

The following is an example of the perceptual assessr.:nt of
Rchavior Chjective A~

Trail 1 - The teacher and child sit in chairs facin~ cach
other. The teacher claps her Hands in frc..: of
her facé. If child looks at her, Trail 1 is _/
marked successfully accomplished,




‘Trial 2 - The-teacher and child remain -in same position as
above. Teacher takes reinforcer from tray and
places it in fromt of hér nose. Child looks in
her direction. Trail ‘2 is marked successfully.

. accomplished.
€

Trail 3 - The teacher and child remain in same position as
above. Teacher says, "Look at me." Child looks
at her. Trail 3 is marked successfully

., accomplished,

J Trail 4 - Teacher and child remain in same position as ./
above. Teacher looks at child and gently moves
child's head approximately two inches towards her-.
with her hand. If child continues to move his C,
‘head; on his own, to establish eye contact, Trail

4 is marked successfully accomplished.

. /

In the evént that a chila does”ﬁBE~complFte the task
utilizing any of the four prompts. The teacher should wait until
the child does/lock at her and reinforce immediately. The teacher
can also use @ reinforcer by placing it near child's.nose and .
gradually bring it towvards examiner's nose until child accidentally
established eye ‘contact in his tracking of the reinforcer. The
objective is rarked not accomplished and the teacher, begins
assegsment of(the next behavior. .-° -

" . _Following complete assessment. in all skill areas, precriptive
. programs for the skill areas are written and instruction begins
e child's  functioning level 'in each skill area. Activity
sheet)s corresponding vith objectives in the Gross llotor Skill i rea,
ime’Motor Skill Area, and Self-Help Skill Area, are to be

mpleted with edch child wh&n assessing the behaviors relating

to that objective. The activity checklists are sequentially based
beginning with. behaviors appropriate for a developmental level of
age one to two years for a normal child.

P 1

) Lo

Following initial evaluation of the child, the assessment
sheets, in combinajion with response sheeéts uséd daily in learning
centers, aid the teacher in evaluating and planning the child's
program weekly.- The assessment sheets are also used in evaluating
child's progress for parent conferences and repQrts every nine
weeks, and for prescriptive planning for his instrugtion for the
next nine week period., Daily assessment, weekly e¥aluation and
planning, parent conferences and prescriptive programs every
nine weeks are all essential to maintain a constant psychocognitivé
assessment of the child's developmental learning procéss.




Scope and Seguence Chart
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V. CORDING AD ?_DOR”TIC STUDENT PPOGR“uS

Student progress in all skill areas is evaluated in each
learning center with the aid of a response sheet, (See Pigure 11A&3B).
The students name, tasks to be prese ted thet day at the specifit
learnlng center and his responses ) , carefully noted. Thls
on-901ng evaluation provides feedBac ‘to the teachers and aides
concerning the child's progress through the learning sequence.

In wreekly staffings, the respggse sheets assist the team in
detern1n1ng problem behaviors which persist throughout all
learning centers, Also, a problen behavior occuring at one.
specific cent . Which is not evidenced at other centers, can

ﬂgA4lscu331on and application of methods or

‘successful for ellmlnatlng the behav1or. New
skills whlch have been established at one learning centeér can
be transferred to the other centers to aid in further development.
For example: 1In the lancuage center; the child- is verbally
imitating the word "Yes." This skill should~be utilized
immediately in all centers to ensure tranafer of learning.

prad

In planning weekly programs,fér the learning centers, the
response sheets aid in determining a needed change in materials,
arbunt’ of reinforcement needed, new tasks in the same skill to
maintain skill, and increaoeqﬁor decreases in rate of learning
Dj the individual child. The’ ncsponse ‘'sheets” in combination
with act1v1tj checklists ahd assessment sheets assist the teachers '
and aides in piannlnr the program for the next week.

e

Every nine weeks with the aid of assessment sheets and
activity checklists, student progress reports are completed
and parent conferences are held at school.




Figure 1l1lA

FIGURE 11lA&B ¢

Response Sheets for Learning Centers

is a sample response sheet utilized during teache&-

////)////airected activities.

TEACHERS RESPONSE SHEET . - Figureija .
NAML ! v ACTIVITY RESPONSE o
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Figure 113

N

N

is a sample of ‘the response sheet utlllzeq for

1ndependent task compietion and teacher-directed activities.

. in small group set;lng.

r

TEACHER "RCSPOUWSE SHEET

FIGURE 113 |
4
NALE TASK - BELLS '
- 1 2 3 ‘4 5 6
TiD. 7 }
72
» . “ZR
-1 | &
7 “
' : IKD. 7 :
‘ 1-1 - g
THD. 1 |-
ISEEAZER
B N i ~ 9N
* <




avt ¢

-R. Student-Progress Report | ' .
. The 8tudent Prodress Report (See Appendix E) can be used

to record a student's general behavioral progress, and the
academic progress he has shown at the Learning Centers during
a reporting period. The sections of the report to be used-
depend upon the child's developmental:level. The comments entered

on the Student Progress Report should serve as a summary of th ;¢¢é%%%¢¢
~progress recorded on the assessment checklists for the various

learning centers. Space is provided for teachers or’ai to
evaluate the child's total progress in each learni enter.

&

B. Prescriptive Programs

. Following evaluation o e child's progress using the -
assessment checklists ivity .checklists), progress report, and
parent confere 7 Prescriptive programs are written to ensure
continue 6yth "end progress. Plans for the.program for edch
‘ i are written by the staff memper teaching- the .specific
%ill area which is listed in the Presériptive Program Form (See
Appendlx F.) The rate of learnlng of the child and his various
developmental levels in the skill areas are important considera-. ..,
tions$ in plannlng _the program for the individual child.

A B * - . 4




VI. “Developmental Sequence
objectives and assessment
sheets,

ERI

Aruitoxt provided by Eic:
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A.
B.
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B.
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Behavioral
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Visual . .
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Foreword

T

Developmental Sequence Curriculum

%E This curriculum reflects the- most successful. aspects of
the. total program developed for the Title VI-B project for .
seriously emiyionally disturbed chjldren in the Orange Cowynty
Scthl Distri€t, Florida. It should be emphasized that thls
basicd) curriculum is meant to be implemented with creative”
activities and materials, and the use of behavior modification
techniques. The materials and resources available in each
school d district implementing such a programfvary to a great
degree. Lt is suggesteéd that activity cards relating to each
objective be created by individual teachers (Examples td be
found in Qppendlx). It is intended that each objective be
utilized to develop variations of activities, as well as,
activities tailored to meéet the needs of the students and the
classroom environment in which the curriculum is implemented.

L)
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A, DLVELODL.JWAL DEUAVIORAL JLJLCIIVL ’

.
- . 7

. 7 - . . Ne
Level i - Zeauinegss for Learning
Goal '~ Yo learn skills necessary for tcaching setting. ' . i

i. brontaneous eye contact = Person or object.
(1) Cuile. resconds to sensory stimulus by attending to source of
stimnlas. - o :
szaiple:  Laen teacuer snaps fingers, cuilld turus head to
spurce of sound. S X
TThen teaciier clags hangu,cnlbh turns hea& to source

. of sound.
' ’ .
2. Sustaineu attentio. xo aource of stinulus. . - :
. (2) cuild sustains attention to source of stirulus for flve

seconus or longer (after initial stiwalus - respouse).
L.an_les  After imitial’”tlmalus, child coantinges to follow
teacaer sna.ping fingers in noverents uy, aown and

- ©aroumd .xis Loay. .
Cailu coatinues to look at teacher after responuing
TO souifu.. .

.

®° N

3. wye COﬂtdCt on re_uest.:
2
J

2 (3) CLild responds to verbal coumand Ly establisning eye contact. *
'anmule' uen teaciier says "Jinm, look éf‘ﬂe+1_ggllg_lggks_;,_
directly ot teacier's eyes.
v 4. Change in belavior. ’ .
. (. Cn}lc-stous vrilat ne is doing, turns around or estaulisues
. . 2y& cdatact wvuen nawe igs called or cormaand is given.
’ “gample: Ciil’ is seated stariny at flqor, teacuer says

"time to wowk" ‘cuaild looks at teacher or ODJeCtS on
J tavle. .
’ Cnilu is wlaying witih stacking disc, teaeher says
"riri, look at‘he," chil¢ responds appropriately.
u. Cooperates vith siiple spoken recuests. .
(5) CLild respon s motorically to single verial command.

- - wcawples ‘Peacuner says, "*lose the Joor." <Cuilu clooes tlie
— ' door. ‘ o
oo reacher says "Sit wown." Chila siks vown in chair.
N _ . .
6. VitL to wvork at stme task. . .
(5) Cuild :aintains goou oltLlnﬁ tenavior long enougn to earn-
‘revards ui worklng at gPne task.
- T Bianples Child will stay sittiag witunout. beinyg forced and
will vork viti soieone on atackan nlocls. L
' ' Cuil. dlll sit ana worl witih omcono oit his own’
. long Lnougn to cormplete simple .uz len_ .

- . 3 A
/. Lposroachas Ootuilrs.

. (7) Cuilu co.es over to (apporoaciies) pedy.le on redaest or on
ais own. . x )
wndit e Culll vants oerson to fascen ails ailts, goes over ,

. to teacher anu stanls in front of air.
Cuild is asked te co.ie over to <inl to wash uis | .7
Q / haadas for lunca. Coumes vithout aysical ﬁjymgt.
ERIC , | - T
ﬂ;;ﬁﬁ 6(; 5%.' = R
- ) PR M




~

ve Omiles ac cothers, ‘@ ‘
(8) Caile siiles at ot} grs when grectel, auggeu oxr cuddled, ,
: _rais ad or “hen ae is annoying~tuer’.
wcdwple: :eacuer says "Oiu, LJ&L ;a5 good work." Caild
sziles. o
Child is throwing materials in the alr, teacuer
. calls name. Cuaild smiles at teacnar.

J. Responus to praise.
(%) Caile caos ehjoywent of sou 1al revaras vy uﬂlllng, lagouin,,
or Lutyiay person.
noan.le: Chilg & aone sone good vori: anu ceaciier auys
aim. (Child laugls, snilés or hugs teacier,
‘ Chill is praised for completing stacking disc,
citila vegins to take discs off to pegin task again. .

gﬂ Y
Lwevel . <~ Crall Crow: Ukilis -

doal = wo saccessiully partici_.ate in siiall orou,. activitics

. 1. Lesponus to coulew versal ane euvirorm.ental sciauli. . )
(1) ..fter acuizving sowe. wocor i.dtation skills, chilu will

) cealeve winiinl narcicipation in routine. (Giyen vpliysical
« iotervention an. verbal cues.) ) -
oxamples ;Yeacuer takes tvo sieces of azzle anu puts then
in ylace one at a time (Jeronstration). She reuoves | .

puzzle rieces.  Whea yruts caill's aanu over one puzsl.
. owicce. Cuil! pduts iece in uzzle. ]
Yeacder says "winé to eat" to caill sitting at
canle in front of ylitu. Chil. does not know waac co
do first. weacher hanos chilc fork and Cn;lu becins
to eat .icat on plate. °

)

~

v

2. Aciive assista.uce in selr~hel shills.
(2) Chil. actively assists in learhing gelf-n;] skills suc.d as

incicating nead vo use bathroom (verbal or non vexrbal),

atteiysting to iraterials back in place, attempting to .

-7ash .aands, atc.

<ramples Upon encering tie classrooit, cnilld noves tovard

clotiies closet and attem)>ts to rerove jaclket.
Ciaile ig in small ¢rou, settiny. 4e 3tands v, anc
. cys at pants or uses signiing to indicate need to e
. use Bathroo:t. / ’

3, Incevendenc res,.onsa to .aterials..
(.) Caila ,ontaneously reacts to vorh or play nateriais placec
on tavle, (Verual cue hay . ased)
woediple:  ceacuer aas placaed swall car on talle. Cailu sees |
' car anc S ontancously picks it u, runs it alony "
canle top, spins wieels, or Yny other agsropriate
noverent, )
reac .er nas placed raytind inscrualents on tavle.
Caild. ,icks "up tambourine and begins to hit oxr shake
ic. ~

~._,

&

| o . (
ERIC .
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2, . . . . ’ .
Yo

4. Spontdneoﬁ% recall of routine. )
’ (Z) Child responds to routine hie has Rryviouglj exgerienced with-
‘ out physical proupt (Verval cue or touch ' way ‘we used). )
o (Child shoulx Ue aware of routine to the extent that he can
o @Move to next slauwmed activivy vith verbal prompt. i
. Lzancle:s Teacuer says, "It's,time for luncn." Cnilu locates

aiuself at correc»,table for eating. . e
s : -~ Teacher says, "It's nusic time." Caild Loves to
wasic area without Leing pirysically moveu by t tbaclher..
- v
~ 3. Use of gye contact 'for natural reward. . ‘ ZJ//@
(5) Cuild nakes eye connact as siynal to get yEOyle t6 do Ldlugs .
- for uirmn.
i : szaigle: Caila looks at teacher to aand him a piece of
2 o Quzzle ne is Worklng. > \

Caild wants sowe attention. Gives teacher eye
contact as sigpal for a huy or soue praise for sitting

guietly. - . B 1
u \ . . . ‘. ;s N
. Agpropriate use of materials. . , N
- (6) Chilu uses wooth vork and lay waterials a;.projriately.
' ' Lrawprle: Child plays with toys showving an awareness of tleir
’ functions (ila.mer co »e used with pounding ench,
- - toy airplane is flown turough air in.hand,) Le uoes .
notv see toys or naterials ac oogects to e uestEOJeQ.
1.@ nay engage in Jretend play, bat tuis. yould not oi'
) auproyriate contlnually '
v 7. Takes cy waita his curit. )

’
(7) Ciild witnout yhyslcal intervention. frou tne teacher takes
or waits for his turn. (Verbal supporteor touch is appro-
priate) . ! ) T
wxalple: Chilu wants his suack anc e wants it imnmediately.
iie reyins to get out of -seat. ieacher praises .another
child vho is waiting patientiy for snack. Clhild sits | - ‘
vack down anu teacuer pgraises him for waitin,. '
;ﬁ%. 5elf correction of 1nter;er1ng behaviors in cihall group activitie. .
- (8), Chilu JarthlyaLQb a)yroﬁraltblj in activities at vork time,
& swrithout puysical interxrvention Ly teacher. (Verbal sup.ort or
—touch.is appropriatce) ~
Bxangle: Ciild pushes. chair awvay from learning center. )
] Weachdr excialmv "vook, at tiils red screwwriver." .
o Child moves chair wack to talble.
Ciild moves in ghu out of chair altering work tiwme. )

&

4 . . "neacher begins usifg primary reinforcemeat and louder .
(z N 1 ‘ u.gralpe for ciild on-tasl., Cnild begins to work again .

. and comgletes task witn VerJal any pnys&cal sugport :
fro: teacher. - .

N

. Self-correction of 1nceL£bx1nc buhaviors in active yroup

' activities. °- o
. (3) Cuild warticipates ap oarlétely in phjs:.cally active * .,
: ;activitiks sucw as gld’ tine, wotor tiwe, music or art with-

. out yu’s1cal intervention from teaciher. (Verbal support or

" touchig a_prooriate) . N : i .
L .\').7' . e hd . . q
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9. COJITIUED - : ’

. « ~ Y
i wxample: Chilg i snow1na resistance to rolling ball to
. ‘ L teacier,f Teachexr says, "aa.ter you roll the ball to
a ne, yow can 8wing on the swin

Cnl}u threatens another Chl%d W1Lh his fist after »
' . losing control. - Teacher noves oetween the +two chiu-
. ren anaéuajo, "I know -you wanted to win this game -

y . .~ of musigal cnairs,.but after you sit down you may
: S »  pPlay tue records. .. .
10. bisplays knovlédge of routines. - - Yoo
. v (j10) Child s.ontaneously part1c13ates in rolitine without physical
\\ . 1nterv:B;10n. (Child shows intiative in complying with
- routing.
t Lxanple: Teacher says, -"Realy to work."™ Child raises his
! T ouand to shovw he is ready. ie tien folas, hands in
- - laj.and looks at teacher fdr instructioms,
| - “Zeacher- sajs, "Playtime is almostfbver."
G ’ ' Cnllu fini shes listeninc to,song. Plts record in .
L ) in case, turns off record aﬁgzeﬂ ang Deglns noving
e back to learning center. .

K4
— ll. Verbalizing reason for behavior. e i '
f¢, (11) Child, after losing control and calmlng qown, is able to tell
reason for inappropriate wehavior in an inuiviuual s1tuat10n. .
v = (ieacner‘nay ask appropriate guestions) . e
Sxample: « Child hits another chilu, after he is calmed down,
~ . teaclier asks 'him apnroprld\§ questions to flnq/reason
‘ , - for benav1or. Child iay an wer, "Johin took .my pencil.®
' Child comes into the room in tﬁe.morning obviously
upset. After child has calmed down, teacher asks .
yuestions and child says, "Dus was late. Iiiother 2
Jrought we in car.“ ' - : :

(=3

12. Seeking alternative leluaviors towards others when provoked.

(Individual Focus)
(12) Child can 1mglement alternative uehav1ors tovards, others when

their pehavior is ulstre531ngwn (Individual_ focus)
(minin i terpersonal‘lnteract on w1tn vernal support frouw . _
teacher) ’ . .

chilG. child who is being annoyed will be able t

Examplas One child is verbally or ghy51cally annoying anther
'~ seleét and implement an appropriate behavior, -

K as:, informing the teacher, remov1ng himself from,
sit&%tlon, asking the other cnlla ‘to leave him alone.
- o -
’ ! . ‘ . ON -

13, liaaintaining Self~Control.
' (13) Child complies with group procedures and maintains self- .
control. . (Verbal suj\grt by teaciher and classroom structure
supporce) | .

. kxam, le: Cnlld actively 0art1c1yates in all classroom grouy

. . act1v1t1eb apuropgriately and according to teaciher-
.- . "Cabllshu... structure (work,art, recreation, mus:.c, .
‘groay gaiies, etc.). .

. ~ 4 l
. |

< . £ . . .o
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14. Appropxiate Response to Cnange.
= {1d) bﬂlld re9901df to cnange in structure or environment with

grOyrlaLC verial ana body control.
cachiers have changed the nhy31cal structure of thne

' - r_.\.a,..,l
room Oy re arranglng room dividers Upcn entering
rOOf, change.is eyplained and Chlld goes to leaxrning

i cencer and ‘participates appropriately.

- ! Substitate, teacher is 1natrupb1ng at learnifg cente.
g chila complies withegroup procedures and maintains ° |
s - self-control,
. . S
Level { - fudividaal skiZls for Large Group Interaction.

ccecofully manaje incividual oehav1or 1n\Large Group

-oal - Lo sSu
* . Situatioas. )
. . : .
l.. kecall ¢f _,coun rules and wrocedurés
- (1) Cniid is aLle to uemonstface or verbally recall ais individac
. oerformanrce in relation co yrouz rules anu_gree%:ures.

Zxample: Loiore weginning, o game, they have played prev1ouJ-

tracher questions the group abcat tue rules Jf che

teacher nay acyk

2 : genz., If children arc non-verbai,
. two chil.ren to weronstrate souwe of the rules.
\ : uufoLg leaving the classroom, thie children nay
. t eview rules for walking through the buildinge
| ;cforg beginning a rnwusical acc1v1~y the children
nave, enjoyei 9rev1o sly, suych as musical chairs, th:

) ' teacher asks {he students o uesoastratc tae proce

. QUres
”nllu-maj virbally correct another child wiio is

—
B S not foilowing a9propr1atu ruL¢s. Ciiild says, "Curtic,
’ o "aut -your nagkin in your lag." t
\ “ o« , { . ~
¥ 2. Verial contribation %o\ group goalg.u? .
of conduct and

{Z) Ciaile is aula to vermalize group pxpcctatlon
, Prociduras. N -
mealiple: In a wiscussion of rules for the claBs,

) ‘nicat respone in £ollowing wazs: .

) ve guould walk Juietly in the aalls.

Je 'snould stay in ouyn gcats on the ius. _

e snould stay ia our chairs act STOUIS o .

IS

children
\

-
’ ]

3. Verbalization cof consegucnces.
- (3) Child is able to verbalize conscquencco of ina,propriate
behaviors in grouy situations. I .

Yeacaer asks child, ™fhat™would happen if ... . .
tae ciila relates correct Cons¢GuUANCe.

"
-

L‘x“aﬂy l <8

toe - 7 -
. an:
Jren iuCSthnLd about what.is going ‘to happen if
child con istently gets out of seat on the bus, chxlf
wma; sa/e "o Las‘riac," or flirs. Jouus Will get mad.’

Ciiil.. is daydreaming and not completing 1n%hgcnden*
tasiz. Jcacher may ask, "iiat 'will happen if ‘wou ard
not finisiica with your work when bcll rings?" Child g

° A
4

may say, "o free time today.”

’ ¥

we., 7 o |
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4, Verba;ization of reasons for group rules.

( hllu is able -to give 51mple reason for ¢roup procedures or
ales. oo
wrxample:  Teachcr may ask tho ¢ gue stlon, "ty do we have a

rulce about-hitting?" Child may respond:
"Eitting hurts" ’
"Childr.n don't like to got hit" ~
o ) Tcaciacr asks a question about rule for ralslng your

L J

N\ hand* for help with work. Child may say, "ipeacher can
. - - sge your haiw." weachcr could. nOt hear, everyonce
*© callfng her name at the same time."

5. Verall”lﬁg nCre a>h:03r1atg ncnavapr. (Individual Focus)
{(3) Chila is ablc to relate more’ appropriate ways to Benave in
a certain situation.. -
*.anmgl After nitting table t6 th attention, teacher nay >
’ asli child an alternative be nav1or. Child may say;
"I cah raise my nhand instead of making noisc.”
Tcacher nav have role-playing situation. Teacher
might ask, "After John throws your art work on the
floor, what else can you do other than hit aim?"
- -Cniicd mignt respond, "I can tell the teacher he is
makine ne mad.” ' o
. & .

5. Ignoring inappropriatce behavisr of others and mai talnlng control.
(SY Lhild rMEains fro.a breaxking group ruleq oxr.’beginning
inappropriatc boehaviors when dthers ih the group are losing

ccutrel. (Verpal support given by teacher) .

This bhehaviqr will D¢ acyuired.only after physical attention
and varbal susport daring crisis situations. Achievement~
cf -this objcutive represents a great ucal-of sclf control
bY tnc inddiviiauwel caiid) . '
Lzamples Chile remains in his scat when others are running
arqgnd or fighting.
~ CMld ignorces two other children engaged in namc

~r

calling. . ‘ . .
Lovel U~ Group-8Lilll / ‘ oA ’ ,
' ' * : <y
Goal -~ To-contris atp actlvcly in group 51tudt10ns.

1. Accepting aec1s¢ona in group situations.

(1) uhllu/rCa)OnQa appropriately to cuoices for lecadars for group
actiyztics. (Lot being sclected or weing sclicted leacer) |
_sxamole. Croup is Ixginning a fOllOW-thL“lba&Lr type ganmc.
Y The kllld chosdn as lodddr asswics his role as leadcer
a, ' ropriately.. Other child¥en assume their roles -
and follow his pata corructly.

¢

Z. Zre;aging in nev a@civicios L),.»..vn.oaslj avoxd‘_\l. : '
{.) Child sponcanwously participatos +n aCLlVltlLb hp Previously
avoildeda. ('ithout teacher prompt)

— f
~ . '

%
(o]




(2) COWTINULD . . ) ’
. Example: Child previously avoided participation in group
. ) _activity involving usc of rhythm instruments in
. . group acthltj. Child spontancously picks u> in-
. \ strument and- joins in activity.

3. Sacking dlternative bohaviors towards others. (Group Focus)
(3) Chilu can\imgl:ment alternative bchaviors in situations
affccting others ;

/ Biample:  One chllh is verbally or #nyolcallj annoying amotaci
Child who has mastereu tiis objective can select an
aggroprlatu behavioy such as: informing the teacher,
asking the child to stop tlie behavior, rumoving ‘

- «@iuimself from situation.
. Child wishes tc join ongoing activity. H@ is abloote
, ' . signal his dusirce te be includaed (verballiy or by .

, ahysical positionin . rather than rosorting to
. 1nabﬂroor1atu'bc1av1or (Zisruptinc or withdrawing).

$ .
«

4. Verbalizing ‘cause and effect relationships. .
(4) Chilu 1s able to dcscribe relationship bietween his feelings
and beilavior (Croun rocus),(problem so1v1n ).
Example:  Grougs is working 'in the garden and one child is not
. participating. ¢Child expresses his own feelings and-
those of group that result frem childfs failurce to
; helpyby stating, "I'im mad and we're all mad because
- i WOon't help us pull veeds.™ Group can then arrive
. at «¢ecisicon and continuc activity.
I'/.
5. Transfer of bbhav1gra; Control to other cenvironments.
(5) Cuila can respond to oLﬁgbotlona of a new oxpericnce or ‘of
‘vhang-&ln-€HOtner c¢nvironment with appropriate verbal and
. ‘ JOC] control,

) Dxample: Teacuer saydests that c¢hild begin having ais re adiw
~group in-another class in the schodl; child agreos -
- . ard bchaves apJsroprizately in class.

. Chilg follows rulc cstanlishou by parents (clcanlnn
his room welkly, uplylng Wwith chorcs around the

;igr»- ’ house).

o N T ‘. , »7 ; - , .
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B. DEVLLOP.ENTAL SOCIAiIZATION OBJECTIVES

Level A - Learning headiness Skills

% ) i - o
Goal - To respond appropriately to adults
Avwarcnuss of others ' , . *
(1) Caile demonstrates awareness of others. (uay use physical

Prom,t) . ( - _ -
Szample:  Child, and teacher are sitting at table and teacher
tuarns away from child. Child looks -at teachcr.
nowWever, wacn ‘teacier turns bach toward child, he
avaerts ais gaze. )
Child is walking down hall with varcnt. Teacher
,roacxbs then, cullc looks up ti§3pb wiio is cominy.

2. Attention to otaer's behavior. - :
(2) Child =zpontancously attends to another poerson's behavier,
{u00ks at‘adult or another chiid bgontanbouaI?Tﬂgggnke
This behavior may have to be obscrved by. person otugr
than tcachir interacting with- tiae children. y
Bzample:  “eacher is tuaching onc¢ child to stack blocks. »
Swecond ca1la ohs crves teacher and child together.

3. Responds to name Leing called ) - -
(3) Cnllc responds (ither appropriatily or 1nappropr;a$ell 7) to
adult calling child‘s name, (o paysical prompt)
N Exaisle:  Teacncr calls child's nome. Caila, icoks away from
/ i tcachzr or may look up to tcacher.
4. Desponls teo virbal or nonverbal reguests to’ come. i
(¢) Child roesponds. apgropriatzly to adults' voerbal or nonverbal -

rgqu;st to come to uim, (Cnild physically moves close to

adelt} - 3
Lraiyle:  Yeacher says quictly "Cowic over aore by me.® Chila
L , noves next to teacaer and allows piyysical touach, <
Tzacher siynals by nolding out her arm to' child
, that she wants him to move next to her. Child moves
: OV.r uy teachur. N . o
5. Cooperates with simple spoken reguast =~

(v) 7hild responds motorlca111 o single verval comaand.

(Zame as peh{f:? w B

5.° Initation OL/Sthlb acts of adults.

(5) Child imitat.s simgele, £ amlilar‘acts of adults. (gesturus,
words or activitics)

Zxang¢u. Teachorgeoeaches under Lablb to pi®k us matcerials;
’ . nild coﬁ her buending ovgr? .
“-acher ralses her hand and says, "Ready to woilk,
, c.ild dous tiw sane. <
If chilu is vcrbal, child may initate speaech of ~

tvqanL .

’ -~




7. Engages in play bchaviors. ’ )
. (7) Child engages in organized sglitary play activity. ‘(Direction
from teacaer if neccessary.)
Clild rides tricyele or pulls wagon.
Child climbs on playyround.equipment.
Cuild stacks blocks or builds with blocks.
. 3. Secks intceraction with adulgs.

(3) Througn asc o; novaaLnts, ;aturcs, sounds or vurpalizacion
cin1ld otains Gusired rbayons; from adult. (not for necd
satizfaction of hunger or thirst) (verbal cuce m2y bz used.)

. sxampres -Chiid hukb; teachor”s Hand and leads her to Learning
e = center. .
- Zhilld points to toy on desk, when askad, "Do 'you
vant Joll?" nods head. :

Lxamicle:s

" Level B = Small Group Skills
’ “o0al - o s’”"wgsf“¢ll part1c1pﬂtp in siall yrouw activitics.
» .
* )
4
1. 3udk intiraction with puvrs, N

(1) Chile tiirouch uovbncﬁt,\gbggurvs, sounds, or verbalization
: cibtning 991”:; ruesponse from anothicr child. (Jot for nced
satizfaction 9F. aunyer or tuirst (Verbal cuc may be used)
s xumple: Ca 41««ground,on~ cpild is sitting in swing, child
e ting chas 0u3bct1v; +ill gbstu*éﬂor move chill in
o%ﬁv;)so obtain swi.y.
At Zlaycine,one chilld is using Lite and sBritc, .
~notucr Cﬂlll-mévbb toward aim pointing it toy,, whon
t.achur sks, "Do you want to polay?*  Child nods

» L4

FSTR- WA
2. Ly. Contact and Sount for nced satlisfaction.
(1) ChilZ makls oye contact and sound at the samd tinc.to obtain

—— - Jbglacf"ruspons;. (Verbal Cuce may be uased) .
uidnieer CRila is siecting at center a2hd necds to use bathe
reom., Child lookg at tsacher-and verbalizes somo
. sudnd 3)9rox1m@ting T~ or S.
. Child ip waiting for lunch to bu scrved. Child
P looks, at teacacer ngkcg‘m~n sound for mllk and recueives
lunc“.

-~ - B
.
3. Forticipaces in gars le_ activitios witu others.
L - . . . .
(%) Caila Cngages "uon+anuouglj in parallel -ct1v1tles with
anocher cnild woint similar materials,

] Exzmplos " Chilarern gath 40 to swings and swing next to each'
Dvubr'w1?nout interactin, ’
o Childrun both play with similar toy both doiny

. Quazlos 2t the sme pime, but not 1nturact1ng.-

, LAy TiRkes. Or woalts hils cuari.
() Cx;-' without hsicil intcryention #om the tu“chbr takes
. - = aies—for his tucen. (Verbal Support or ;oag.h is c.pyro,_grl-
nt;) (S2me as Dohavior ¢ o7)

’ . Q . , . . ' ‘ . :b' .
EMC ‘ . s . s ) ' 660 ’ R ) @ 4
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5. Initiates social interaction with peer. ' ‘
(5) Child (without prompt) begins appropriate minimal movenent.
;oward anotiner child within the routine of the classroom.
aimplc:  Child goes over to join another child alrcady
engaged  in play.
Child wants to sit by another child.

6. 'Participates in directed sharing activity. . .
(6) When verbally dirccted, child cngages in sharing activity.
Sxample:  Child gives materials to another child (Verbal, Cud).
Child passcs cookie to another child at foods tiue.
N
7: Cooperation 13.51 aytine aCthltlyu. ( -
(7) Child phrticipates coopcratively in activity or project with
anotuier child during playtime. (Verbal support or touch may
\‘ ‘..\.,uox..) i
. Lxaiaele:  Child is invelved in “free play situation, on'his
ovin socks 1nturhctlon with another. child and cngages B

. in slay. .
Cdlld is bullu“ng a nousu with blccks, another chila
zits/down and begins pick 1ng up Ziccks., ‘They start

bLl ang togather altcrnatbly.

8. Indicute c."‘T“rL.l[lf.. 58 Of sclE. *

(L) Child sho#s Lg,flnltu awarencess of s 1f concypt through verbal, -

drawings or gvohalug.
Exanple:s  Child looks at self -in mirror.

Cdili'shows wleasute, by smiling, at his oy
Chilié draws human figurce draving closc
approximation., .

J. S..ks affuction frdm adult.
{3 Child "*0uv3nuou 51y °~bku afL ionate contace f£rom an adult,
—sanples  Thijge onters Csroom and lifts arms for a hug.

. During rorakation time, child moyes next to teachoer -
an s£rokes iiexr f£ace. .

. - +

10. Imitation of ‘wordsz zfor responsc. —

(T2 Cnhilwy vill iwitate words for gaining desirod ruesponsc from
i adult, (VErbal cuce needed)

A

Lxamprico: Chiila wants to usc bathroom 2nu siin;ls R e

f

f

Tuacner prompts "lSathroom." Caild tates
Aapprenriately.

Chiile is lcaving room at c¢nd of school day, waves
to toncher. "Tcacher prompts TGood-bye." Cinila
initates. ,

"

11, Assibts wita
{11) In tac <

—

sroom, tle child zectively, assists wita chores
in le c srocm.  (Verbal cue-tiay be usyd)

Lmarplor Proeceaiang luuchf/éh'ld suts ‘the table for classmates
" ‘ Following-2ft time, child assists in cleaning work
wreas <nd patting away makerials.

78 ' )
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12. Asks for desired r<Sponse. +
‘3 (12) Chilc us S words to obtain dcs:.rc_d rasponsce from adult (food,
- toys, :wusi .avlpp going outsidce) (Verbal prompt may be uscd. )
mxawples 1 ilé wante to go outside, aub“s teacher,
. cstablishes cye contact and says, "outside.”
hild wants to play record player, asks teacher by
sazing, YRecoruw?", "lusic," or "Rcecord player.”

- . e

c,
C
:
7

Lovel C - Individual Skills for Large Croup Intoraction.

Ga
QO
o)
[
¢
-3
(@)
)
Q
:J-‘
[
()
<
¢
1))
£
f
ke
9]
My

; acticn in Larce Group Situations.

7 . 7 . .
23 or ‘laits Turn (46 Vcrﬂ*l)/ ' .
‘Jitaocut verbal Trominder rvn a&ult, .takes or waits-for his
turn.

- -
S o R

hile l;ulng up to go out51vb, child waits quictly
in his chair for his timc to get (dn linc.

- In gross rotor “C:lVltluS, childér Waltu guictly in
- iia. ©o lave his turn on the balance beam.

, . .
— 2, Shar.s wo:erials or ivitics. -7
///// . (2} fth nminim-l vcrl romoats, child will share materials or
activitics with ;;ugs '
Sxzmple:  Child is lgr¢nv vith box of crayons, anothcr chilu
iniicates u;S}mp tg use the crayons. Child sharce
e uanalylubbiJ .
Ciiild is on robklng cauipment on play,hcunu, another
calle approtcacs and asks to wplay. * Child continuacs
rodking with consideration for tli: othor child on

tn\_ 9(]‘.%1 )’ﬂ&f ’ S \

T
&) (‘
LN el r‘r
'd
P

V3. Answers simple quustiON' r
3) In 2 conversation, child responds as,roz rlatclv ani-correctly
te simple qauatlons. o ! :
Lxanple:  Weacher asks,":hat is your nanc?®  Child responds
corrcectly. .
Tcacher asks, "low are you- toﬁ:;?" Child responds
appropriately.
: 4. Us: of phrasces or simple sentences.
(4¢) In naming, 3sking, Jdoscribing or answering, cihild ubes phrases
or singice sontcnc.s “upro”rlatclj. '
ELnJulu. Chijdd says, “Ginme cookie® or "Cive ine cookic®
\ in f..repri.te situation. '

3. Use of Tourtesy orls. - ‘ . .
(5} Jhen child usks for an obkject cr wants permission to go to
curtain [l~rce; hi uses courtisy voras ’aﬁrourlatul".
Zxampla: Chilé asks for glass of wator.by gayln "N glass
of wicer, ugvas,." v -
. * Chilce who nas finished work n*‘deto to have play-
. : tine, saye, "P,&Ja:ly area, 2leasc.” or "'go 2lay, plp“ D
- 3 greforence, for activitics or mateorials. ™ -
) CLild is -able to SuWyG L3t (v;ruall& and with gesturcs) ‘liis
;1wfbranL of materials or activiiies, at pl"ytlrp, to- tho

o T toacher. X ol o

ERIC \ . 3.
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Level C - COWTINUED _ y T
@ 6. courmus « | _ ,
. ] LLample: Child wants to-play ball, instead of folldw-thc—

ball please," or picks up kickball and shows it to
teacher vith aspropriate’/verbalization.
s Child would prcfer to 51ng instead of partlclpatlng
- in movemunt czploration rusic activities. iic‘voices
his opinion by sayirg, ""1ngln4, pPlease.™ ‘

lecader through playground equipment. He says, "Kick . \\\

Y

)

7. Responds ;k)rO»rl“tCl] to change in actYvitcies.

A7)} Wnen\anothicr child’s suggestion for activity is adcuptud,r
chila\garticipates apgropriatg in new act1v1ty. (Lack of )
21l ingowronriate behaviors) ™~ )

an / L

8. Loop.rative ticig“tion with Deer in organized activity.

bl Y {2) Cldld paxtici gatbo COODCIﬁthbly in zn activity with onc of
© his gccr;, I aring organizod class activitius. (Verbal prompt
or tou ey G aSed) °
! ;LGmplvu CRizw aickes chocolate milk withr classmate. P
' Chyle wops floor with another, classmatc. -

Lovel D - Jroud kilils

— - ‘Gonl - To participa
1. Use of Functional spcccafin diff_rent scidkings.
i (1) Chilg ihlntiFlCu, _naes, describes or! asks fer tulngg with '
7 . b onow Boople and in'rnigw scitings. X
nxu“,_v. Chile in Sup.rmarket iﬂcntlflbs ltbﬁu hie has SeLl: -t .
- 2t scnool, ia magaczines and on television.
N Child in doctoxr's office, names ‘and asks for obi._cte
iic 2113 swen in clinic, on television, or in classroomaf
. ff*f\~¥i£bh¢lugg activity choico<to pucrs. '
¢ z) Ckild is ~able to chocse (verba lly) an agpropriate group
' T oaetivity 'or.ais seexs. o
Examp%;// child says, "Lots watch T.V. today at playtiac.”
, -~ ’ Thild says, ""Lets draw 2 picture for the teacher, ™
b 3. Engagos in DN activivics previously Mvoided.
~ ‘ v (2) CLhild spondsgpeously gsarticia2te8 in “CthlLluS he prgv1ou sly
« ;o -avoided. \ (wiXhout toeacher wrompt) .o
' AGane as Jthowiornl D-)) \ .
© 4% Vegbni indicaticn of puer prefoerence. . .

. (4). Child vurpnlly indicotes preference among membuers of pecr

l /y’::g—tntir personal characteristics.

Hice €aili sentos ™hat he wants to sit near ilike becausc

die 1s good at math: , .
Chili states chat he wants to play catch with Bob

boeause he. throws well.

. 80 - - . . '
:ERi(i - ) - : ' . ’ K\

-

‘ . €9. .
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5. Support of pecrs (vcnbal or
(5)

¢ in a problum situation. -
: Lxamples  Child is becoming upsit i
not hold tlic papcr and put
. bt tima.

. Pawur for hiw.

6. Duevelopnent of fricn\ghiq/

(<)

ysical).

a articular chilua,

haild helps znother child
~ri2tlly vith o task.

Child shares cookies nade
, child,

L dht

iX "‘Lrlu H

7. Q»SEribLu charact
{7) Chila rvcogn

’ O*nvxg.
dxduplu Chid
can ruaca t
. 1 doa’

~ics of .othors

'f) r*

~
D
S Shm . "

A
e . .
/ AN had
’ t
\ -
L]
}
' $
. . 9

Child is™able to verbally or phygiaatly.a551st

nd verbolly abgcrlby

2nother .child

art time becausce he can-~
hr_ glue on at the same

Another child says,/"I'1l nclo" and holds the

L M

Child indicatcs 2 duVLlOPlPU'frl”ndSth by prefereance for

spontanecusly and appro-

at foods time w1Lh anothul

\

characteristics of

)

ay, "§§m is tallexr than I am, and

4

Juz, he always grabs my -food.™
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. . C. DEVELOPMENTAL MOTOR OBJECTIVES
hp ’ B e :

Level A - Ggg§§ Motor Skills

Goal - To g

v . . use.
Ja .

.

~

, achieved four basic behaviors
. . &. Spontaneous Eye Contact.
b. Eye contact on request. N
C. Cooperation with simple requests.
- , d. Sits and workssat task long enough to be rewardca,

.
. -

1. Hastery of, many.gross motor skills. . : -
(1) ChiTd has skill in many activities using the large nuscles
and rnuscle.¢roups in arms, back, chest, legs and stomach.
(S5ee attached Gross Hotor Activity.:Cheok’?st)

-,
<

2. Engages sportansously in gréss motor acéivifiés. K
(2) Child spends much of his free pPlay time c¢ngaging in gross
motor activities. (without physical or verbal prompt)

- u f
3. Cooperates with simple spoken request,
{3) Child responds notorically to single verbal command, (Same
as Behavior A-5) @

u

. * N L3
Level & = Fine loter Skills I
Goal * To gain'more control of smaller muscle groﬁps and

.. coPstructive timqkuse. ‘ P
1. Zyc contact to objects, parts of body. "o . :
(1) Thilé upon verkal command or with gesture establishecs eye
} contact tolobjects,or parts of body. .(arms, hands, face,
mouth, etc.) . . .
kxample s Tcacher, gavs "Look, at the blocks"and points to
blocks. dli{d'responds appropriatcly.
¢ Py N

2. loves objgct from énc hand to another. * -

o

help of body, mduth or table. (Verbal or physical prompt
may be used) I ' .
Example: Child can move Ping-pong QQ}l from one hand to
~ other with easc. '
. : 0 :
3. Use of pincher rasp. AR . .
(3) Thild ricks up- small objucts using tip'af thumb' and index
finger from alove. (Verbal prompt) .
Example: | Child can pick up raigin out of dish using thumb
” . anc! finger. | ‘

4
.~
-

-

1

Previofis to beginning motor activities,_child should have ,”

R

N ., W
. 12) Child will move an object from one hand to the¢ other without °

(] . ' T . N .«
§¥g more control of body and increase constructive time

»

4

)

~




ki

.

-

LY

«

, \)\4
4. Mastery of small Jotor Skills. . -

(4) Child has skill in many activities using the smaller muscles
2nd*Muscle groups in his-wrists, hands, fingcrs and has eye
‘contact to task. (See¢ attached Fine idotor ;etivity -

Chicckliist) . . . . : 2

Se ”ngagc spontanuously in F;nc Hdotor activities.

3) Cg}lﬁ spends much qf—h;§\gi3y*;rﬂc engaging in fine motof
activities, (without physSieal or verbal prompt)

-

Level A - lotor- Ipitation

.

Goal ~ To luarn to watch and imitate in order to\rapldly gain
) nevs behaviors., |

.

iofur Imita tlon 1542 thrcv part process. The child mﬁst'watch )
2 “uugl demonstratioh. e must try to imitate or rupeat the model

‘immcdiately. His '3ttbmpts at imitation must match the modcl.

"
Large metor 1m1t“tlon followg motor activity 2§ on activity. ’
chegklist. | .° XS
L3 .:‘ < 12
Fine motor imitation follows achievement of Lovel B - -objective
5 and following activity 21 on Fin: lMotor AHckivity  Checklist.
o , ; LR

1. Repeats simpio small motor models. v, ’ :
(1) Child corr.ctly imitatgs sinmple large 1otdr movements TSAGWH :
to nim, (verbal prompt may be used.) e
& xgmnlg. ‘Child successfully imitates armis-over hcad, ’

Jumping, b»ndlng, sw1ng1ng leg, after model and Verba;
commMnd "Do this
_2. Repeats simple largu notor models. = ' ‘ s
(2) Child corrcctly imitates simplc small motor novgmcnts shown
to. him, (virbal prompt.)
. Example° After watching modcl and hav1ng teacncr say .
: Do tais? r
Child teuchus objcct teacher was touchlng, taps -
£inge r? on y&blc, claps his hands, etc.

- 13

~

. - =

3. Imitation of objuct placement. ‘ " .
(3) Child corructly copics the glaccnbnt of objects,” (do not.
V»rballZL dlrectlons ) . ’
ample: Teacher builds 'a bridde of three blodks. Child .
vatcﬂks4ang copics model « g . ,
Tcocher puts fork beside pMate. Child watches and
ruoeats corrpctly. . . . . .
. A
4. inltutlon of noutn 3051t1 and mov»mtnto.

(4) Child correctly ropoeats models..of mouth movements and mouth ; '
positions. ) =~

-




A« COUTINUE

; (4) -
’ . ‘Example: Opening mouth , shutting
’1 : 'éogethcr, puckerinhg mouth,
inger over lips, teceth

mouth; chewing, lips
blowing feathers, index

-~

5. ﬁ’.%?onds to com“1 ex verbal and env'ron.mental stinuli.

, " achieve fu.n.u.z 1 parm.c:.patlo (Througl~ imitation and with
. verbal &nd paysical prompts/’ (Same as Behavior B-1)

.

ss liotor and Swall iotor Skills

Level B - Motor Imitation of G

3
)

= Goal 420 increasc the amoint of modeling behaviors and to
1ncreaSe, spontancjty of regponses.

Imitates action of adults. ’ '

(1) Chii€ corrcctly rgpeats imitation gan«.,s thiat have buen
. demonstrat<d by #dults. .

v Examp.c:  Pat-afcake, peck-a-boo, wauing good-by‘_, etc.

. l'-

’

Imitatces complex mlovements. ) .
(2) Child corrcecfly accomplishes sclf-help tasks and chorves.

Exanple:  Sweeping the floor, brushlng his teeth, setting ' N
” it ta.:l\., ctc. . .

-

3

{15 withouf rewards. - o
tempts to model behaviors without belng rx_yarded
mmitation,

3. Initates mod
(3) C"uld

Spontanyous  jRdfation of moduls.
(4) Cnylu (wiziout prompt) oyontancously mutata.s body movements
pare_nt» or teachers.
Yxampic: ¢Child sges brother laying on floor watching
.tc_-l:vision. He' assumcs some position on floor. . -
"eacier laughs and throws her arms in the air. v
*Child copies sounds and movements.

Spontancous 1n1‘~ation of tasks.
(5) Child spontarccusly imitates chores other ‘peopl g, in.classroom - -
or at homc, zre c_ngac_,eu in without being rewardcd .
Example: Teacher is cleaning work tamsle with p,.por towels, é
. Chill models hcr behavior without a pror\pt or tries.

to ga= t\.ach‘_r to let him do e.t
- I 4
Tmitation of all "y*\_s of motor modc.l.;.
(¢) In c‘lff\_rcnt s.ttings, with 3iffercent porsons, child will

imitatc gross notor, fine motor, obj.ct plac\_m,nt and nouth
positions of ather people.

. *,xanpl‘? Child is in groccry-storc with mother, sho - puts Lt
. jaxr i1 baskct. Child imitatcs behavior, n\‘
Visitor c¢nters the room, and ERVES hcllo-andéd outs ,
- ' . harfd oit for aandshake. Child imitates mouth movement
. and ar movement., | \

' . ax
.

ERIC™ R . 87
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Lewvel C - Control of Gross Body Movements in Group Interaction.

' Goal - To improve large musclé control with use of 7ues.
l. Discrimination of diffcring body movbments in relation to
+ selected signals
(1) The child will dpnonstrate discrimigation of body movenmcnts
by starting, stopglng or slowing movement when sound 51gﬁal=,
. visual signals, or commands arc given. .
e Exaple:s . Child hears teacher say "stop and hglts when
skipping. " '
Tcacher holds up sign wéith crrow p01nt1ng to the
right, child moves to the right.
Toacher tells the child to run to the«left, child .
follows command dpprogrlatelj. .

2. Visual motor positiohingt h
(2) Upon sceing outlines’ and gictur.s of body p051t10n§ child
will match his p051t10n in space.to picture, ' {
. Example: Child is able to novesthrough obstatle coursc )
’ * lec‘bbabrully.
‘ Child is shown a body outline with arms out and
» fect together. He copies the position both upright’
and laying down. '

T ’ " ~ Child is shown a’ picture of a child beginning to
crawl, child assumes appropriatc position on the

i

N, - —~*£loor. . .- .

wr

- ‘3. Auditory :.otor Responsea. .
(3) Child is able ﬁp hear a spccific sound/fhytnn and match his

. cxurcdse movements to'the rhythm.

e . Example: Tencher ostablishes a slow beat on the drum, child
R : is able to crawl to rhyth -
- Toacher Aases rnythm stlcks to Lstabllsh a beat,
. . child 1s able to do jumping: %$Ck° to rhythm. ,
€ : [

.4, Gross ilotor Lxcrciscs. '

- {4) Child is ablc to control body movencnts in exercises in
various positions in.space with continuous visual or auditory
prompts (audltbry “or visual cues to begin)®

Positions - prone, crawl, squat, stahding and tumbling.

- - Examplgz child is able to dQ_ exercise angels in th¢ snow
" with all variations of limb moviment. ' a,
Child is able to.successfully ccompletg/ balance ’
\ ‘ .+ boan.exerciscs. )
. —“ 1

5. ilotor scguence nenory.
(5) child will dbmonstratc nenory of a seque nce’/}\body nove= _ )
b - ments and idgntification cf. each hy performance of the sequence.’ -
(auditory an- v1ﬂq(l) - / L

» A ~
v -

¢ . -

’r N | . . -" \/ . ' l- ’ , - ‘ .




5. COJ"‘I‘IU"‘D C .
N ] .
Exarple: Playing a simple-"Hother, Hay I," child expcutes
the following sequence, take four. baby steps forward,
jumpTlcft and take one giant stop.. ,
The teacher shows the child a picture of a boy .
with one foot up, left arm out and removes picture. /
’ Child imitates picture correctly.

© 6. CompleX mOtor seguénce memory. “- ‘
(6) Child is ahlc to remembeY a complex scrics of body’movements,
such as those in a song and verse game or in 3 physical

cducation game.

“

% ~, BExample: Child's performance in musical’game of Hokey Poxey
% ﬁﬁ is Dproprlate through sequencc.
§ Child is able to participate appropriate in .

jumping rope and simple relay raccs, w1th~d1ffcrcnt
movements. | (run down, Sklp back) .

x

$ by

B

4
Level T - Control of Fine tlotor HOVcnbntS in Group Interactlon. N

Goal - To 1nprovc fine motor skllls in dally LlVlng énd pre~-

. ' acadeiric .activities. S
“ p) N . o

1. Personal Greooming Task Sequence. ) ° .
*(1) Chlll will perform scguence of fine motor movements involved
in personal gromn ng tasks, (without pronmpt.)

Personal Grooming Tasks
- a, WJash and Dry Hands. .
b. ip and Unzip Cldthing. i
c. Button and Unbutton Clothing. ' . N
. d. Brush Tceth. ¢
¢. Comb Hair. . : N
2. Hanlpulatlon sequcnce of wrist-hand-finger movements. a
(2) Child will perform adequately tasks involving a sequence
. of wrlst-han&nflnger movements at playtine and at worktime.
Example Child marticipates appropriatecly in music act1v1t1es
R such as "Ten thtle Indlaﬁs" and "Pcase Porrldgc
: - ilot. -
9 - Child plays floor games approptlately such as
jacks’, marbles, plck-up sticks.
. ; Child Plants seceds in ‘garden, waters them and pu;ls

, . W”st. f ‘ “ - i
: . . . /
3. Art and Craft Hanipulation uequche : 'S
" (3) Child succcssfully yarthlP tes in art-time activities ‘¢
L requiring varidus fine motor secquences.
) Examples In a activities child spreads paste appropriately
. T R on paper and attaches it to anothc.r sheet of paper..
3y
* See Self-Hbtlp Curriculum. - D N L

“ e ) 730
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s - . - .

3. CONTINUED T : . —
(3) ' -

<Bxample: 1In art activit;gs, child can crumple, roll, curl,
tear, f£fo0ld or fri

ge paper to create a, paper

. . .;sculpture.,
‘ ‘ * »In art activities, child uses scissors appropriately
' : - and can arrange items on glue-covered paper to ¢ —

.

e create collage.

4. Food-orientea ianipulation Sequence. ' .

(#) Child successfully.pérfomms.many sequences involved in mealtine
activities, such as preparing, serving, eating and cldaning
work area. PR ) »

“ . Example*  Child grasps food in non-dominant hand to wash,
’ ‘ crack, peel, or shell food in preparation for cooking. .
, : Child gcts the table, placing dishes, silverward )
PR * * and nepkins in correct placcs.

f ~ -
5. Chalkboard Scquance wi€g rhythm. .
(5) Child traces a model figure on the chalkboard, counting in
rhythm to each stroke using correct posture and group «, .
(Verbal Children) )
Child trac<s a modcl figure ‘on the chalkboard coordinating |
cach stroke with the teacher ceunting in rhythm. (Non Verbal) -
¢ Example: Child traces a triangle, cgunﬁing cne numbor for
cach stroke. -~ .
™~ Child traces numcrals, counting one nunber for each
: stque,’/ , P
" 6. Template Motor Scduence with Rhythm (Stylus) T
(6) At a desk, using correct posture and grip, child traces
template figurcs dding a stylus, counting in rhythm to cach
strokxe. (Verbal Childa) ‘ v o
- At a desk, the child'traces a template figare No 5 with a stylus,
- coordirfiating cach stroke with teacher counting in rhythm.
{tlon-vcrbal Child) , . : -
Lzanple: Chil&\trgggé a circldﬁ?em late, clockwise and
count.r clcEkwise, each eirghe dbeing a count 'of onc.

7. Tracing iotor Scguuencg yith Riythm (Rencil' ,
(7) At a desk, using correct handwritihg posturg and grip, child

traces a figurc on,a workshect, counting in rhythm to cach
stroke. (Vcerbal Child) L, b
At 2 desk, the child traces a _figure orn 2 worksheet, coordina-

- ting cach stroke with the toacher's rhythmic-counting. !

‘ -~ Ezamplai/ Using 2 workshcct with dotted 1%ncs outTining
: figures of a square fFtriongle and a circld,

. ' with-a pencil, childrhyfhmicclly draws ‘the figurcs. A
. . R v -‘N L] - %
. 8. Uritipg Mdtor Scquence (rfodel on Paper) R !
“~ (6) <hild will dumonstrate recall of correct sequunce of motor

pPatterns required for writing letters end numerals, witlf a
modcl on the written page. : »

. t / ' .

¢




-~

[

Example: Child is given a writing paper with correct letter
: formation, silant, size, spacing, and alignment on
. . . the-paper. He is ablg to copy letters correctly
T ‘to ‘the right ¢f sample on same paper. ' .
- v Child is glven paper with proper model, child is
s able to copy lezters, pattern or symbols -below the
. “sample on the same page.

9. Copying lictor Sequence. “(2roximal)
9(9) Child will demonstrate Zorrect sequence of motor patterns
o rgqulreu for copying mcdels from a nearby worksheet. The
\ copy should match mocel in shape, size, spac1ng slant and
alignment on page. \ ‘

[y

10. Copying Hotor Sequence. (Distal) | ' ’
- (10) Child will demenstrate correct sequencé of motor patterns
. - required Toxr copylng figures from chalkboard model. Copy

should niatch in shape, - alignment, spicing and slant.

"Qﬂ‘
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N
\
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[ 3 . o

. Ds COVELOPHENTAL SELF-HELP" $KILL OBJECTIVES

. %
. - ' L . ¢

Leyel "A - Readiness fq;ﬁLéérning- ' T .
>4 — . - :

[
t

Goal - To learn'skills neéessé%y'for'teaching set%ing. . e

'l. ooontaneous-QYe contact ‘Person or obJect. '

. (l) Child responds, to sensory-stimulus by attending to source

. of stimulus, (Same as Behav1or-A-l)

. Eye contact on request. v ‘ )

(2) Child responés to verbal command by establishing eyu contact.
(oamcs as«BchaV1or.A-J)

\ L
- .

‘.
P

o
OOﬁcrateS‘w1ch simple spoken requests.

Child resnponds notorlcally to simple vcrbal commana.

(Sane
‘as nLhav1or A-D)

- -
. -
B

1 '
4. oits to work at some task. /

~

(4) Child waintains good: sittind behavior long ¢nough to earn
" rewards bﬁ,worklng -at, sone tlask. Same as Behavior A-p)”

5. Uastcry of' Small Hotor Skills.’ PR

(5) Child uas skitl in many activities using thc smaller wwuscle
and musq%iigroups in nis wrists, hands fingers and has eye
contact tdO task. (Same as FPine fNotor A-4)

. A

, . .

R

P

Level B ~ Small Graup Skills

r

Goal - 7o, succesBfully participate.in small group activities.

3

(l. ACthu assistance in sclf—uclu shlllg.' Y N

(1) Child actively assists-in learning self-hclp skills, such

. as ¢n41cat1ng need to use-bathroom. (Vurbal or non-verbal)
. f\ (Same "as Behdvior L-2)

*2. uggp nes to compl ¥ B‘i\gnd cnv1ronm;ntal stlmull. ,JSelfdﬂclE

\ Tasks)

(2) Aftcer achieving spone aotor imitation gkills child w1ll “achicve
mlnlmal 2articipation. (”hrough imitation and witlj verbal
‘ " and phy$ical prompts.) (Same as sehavior D=-1) -
Cxanple: I%&%g;r says “Time to eat' to child g g at tablc
P in f{r ofplate. Child does not knovW™what to do

first. a'E,ucncr hands child fork%and child bbclns to
. : eat ncat'on plate.

N \
*Ploase Sue“SeLfifjép Acthlty Checklist.y, | -t

~

\

—t
o
de)




»

Level B - CONTLNUEL -

" 3. Inaegenuentl\' sponse to materials., (Self-iielp) ‘
(3) Child spontaneously reacts to self-hely materlals placed on
' ' table.

X ) Cxamples Child seeé toothbrush on table, puts it to mauth
and begins brushing teeth.
"Child sees soap and washcloth on table, picks then
; up .and moves to simk. Begins wetting wash cloth.
‘ Use all itoms related to self-help skills.

v o . c .

i, Spontaneous rccall of routdnc. (Self-Help)
X (4) Child rusponds to sclf-help routine he has prcviously cxperi- .
enced without physical prompt. (Verbal cue or touch may bé
used, ) .
. Brxample: Child sews toothbrush on table, puts toothpaste on
. brush 2t sink arca, and begins brushing W%fh correct
novement.
5. Engages in many sclf-help activities. . .
* (3) Child spontaneously engajcs in many SLlI“hCL) activitics S
throughoub the uay in appropriate settings following correct
y;oco iures, .

. i ‘

g&' Spentancous imitation of tasks. (Chores) ‘ 7
) {6) Child spontancously imitates chorcs other pb031p in classroom

or in horme are crngaged in without being rewardec. (Sanme
as potor Imitation E~5)

.’

Sce Sequence of Self-Help Skills

Luvel € - Individual Sclf-ielp SLllls ‘for Large Group 1ntcract10n.
Coal - 10 gucc»sng¢ly manage individyal sclf-help bhehavier in
s . . large group situatiens. N

1. Sclfi-imitation of sclf-hc¢lp skiils in dl;fprcnt m.vtt:.ng.;.\*\\\\\_*“\h‘~

(1) ﬂ difforent scbtlngs, with different ggoole, child will
”dCCgSSfdlly e¢ngx’ye in his rupertoirce of Sc;f help skills.
¥ o Exampﬁc; At home, ciiild will successfully accomplish
toileting skills without assista nﬂe '
UL On ficld trip, child will sit at table in restaurant
’ and eat propoerly with spoon or fork..

\

.+~ 2. Social courtusius rclated to sclf-help skills.
: €2) Child will medcl social COerLSlOS related to self-help skhills

in:nll obtflnrs. ‘
- ‘ suamples  Caild wipcs mouth w1tn napkin upon complc.tion
. L of .rual.

Chila takes glatc to sinl: or to cart and outs
isposanle items in garbage containers.

‘ . Aftmr removing_  coct by unbuttoning, child hanys
. yarnent car:fally on .hook or hanger.

‘ ‘@J; . 1 99. - -
ERSC . 110 .

.
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\ E. DIVELOP:CUTAL VISUAL PERCEPTION OBJECTIVES

! Sefore beginning Visual Perceoptlon training, child must have
successfully ret obkjectives 1-6, Level A of Behavioral Objectives.

) In addition to ensure adequate imitation skills, child ohould
) nave Jet ijectlves 1-3, Level A, of ijlotor Imitation objectives.

Level A - for this sequeﬁge includes the readiness.skills listed
above. ' i

o+ ~-Level B - Cmall Grouo Skills

Goal '~ To increaseé child's v1sual perceptlon of nls env1ronment
tnrougn smalp group activities.

1. Discrimination of objects in thelr setting. (function)

- (1) Child wvill denonstrate, by manipulating either real of °

replica models,the fanction of Varlous ohjects. (llow

and 'y they are used) .

Exarple: -Given a reollca of a gas station, cnlld will
demonstrate through play activities the functlon
of -vehicles and gasoline pumps.

Given a noch setting of a hore, chlld will
denonstrate function of bheds, chairs, cabinets,
and vindows.

- -

’

2. Discrinination of objects in setting. (appropriateness)

(2) Chilc¢ will denonstrate by manipulating either real or
replica, mp lels,the appropriateness of objects in various
settings. (Nhen and here they are used.) )
Examdle: * Chil< sfith a repllca riodel of a farm community

will place animals in barn or in fenced-in areas,
anii .vehicles in proper setting.
Child when taken on a valk 1n.ne1gnbornood w1ll
walk when light is green, will stop to look for -
. ' traffic and walk in crosswalk.

3. Sorting objects accoralng to size-and shape.
~(?) Child will sort objects of various,sizes accorulng ‘to .

‘cimilarity in I*hgth, width, height or diameter. -
. ..t Child will sort objects of various shapes of
P . any size or olor according to almllarltj of
‘ ’ shape alone., g

Lzample: Given seéts of empty food cartons, child, will sort
. then into sets of containers of ecual width.
. . R Given a setsf'of geonetsic SOlldS, child will sort‘
. into sets of game shape. , _
? .
4. Sorting ohjects according to Color. -
. (4) Cnill will sport colored objects of various sizes and ohaﬂcs
into sets of same color. :
‘ Fxangle: Child is given an aSsortment (o} replica objects
. . (firetruck, chicken, school bus, taxi, stop sign). .
fie sorts all objects of one color into one set and
continues to form other sets of colors., )

B v

‘ Tl _ - o
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CONTIIIULD ‘ : . . ~

Eizample:s - Chll& is Fiven geometric shapes, of various colots,
sizes and shapes. ‘He sorts them accordlng to -
coloxr attribute alone. - ’

>

Sorting objects accordlng to pattexrn.

(5) Child will sort patterned objects of various sizes and

- ghawes accordinhg to likeness. in pattern. N

Lxample: Child is given a set of fabric swatches. e
sorts them into patterns (polka~dots, plaid, .
checPered, or print.),

Visual matching of pairs (objects.)
(6) Given sets of ‘objects of mixed identical pairs, Chlld 5
will sort the ob]ects into correct pairs.
rramples Child is given a set of toy vehicles. Child. . ! ,
« . will sort thehm into cars, trucks, buses, bicycles,
and taxis. .
§¥ Child is qgiven a set of large block letters
ixed together in a pile oh table. Child will
aort tilem into identical pairs, 2 A's, 2 C's, etc.

V1 ual matching cf parts te vholes (objects.) ’ ‘
(7). Given a sct of okjects which have a concrete relationship- (
to seach otler in pairs, child will put.parts together to i
form complete object . .
Example: Child is given, a set of disassembled nouetlol’
itens (screwo and nuts, jars lids, nuts ‘and
bolts). Child chooses appro e pairs and puts
~ them together. Lo T ;»‘{‘
Visual matching of parts to whole (abstract.) \ k\w

(3) Given a set of abstract objects, such as geometric shapes, ﬁ\\\J/.

or puzzles, child will match parts to forn, complete
abstract object. . . \ .
fxample: Child is given various geometric bﬁapes cut in .
half. He cnoosés the appropriate mnarts and unites
them to form complete object.
R Child is glven a picture puzzke. (Begin with’
syfour to five plece puzzles.) e correctly’ placea
the par s together to complete the*Puzzle.
-~ €
Visgual natch‘nq of’ objecé ard, picture, ’
(9) Given a set of objects with accompanying plctureo of objecta,
¢hild plazes object on top\of correct picturé. * - :
cxample: Child is.given set ofi, food objects and containers
In which foods are packaged. lle correctly natches

the concrete to the abstract. - . “

v »
¢ v
. ¢

Ilatchina olyject to outline.
(19) ‘Given a set of objects and sheet of haper with outlines_
of objeccts, child places object on correct outline.

)




COIITIIUED ‘ ! :

- Example: Given a set of geometric solids, and a sheot, with
outlines of solids in red ink, child places objects
on correct outlines. - oA

e _ 11. Visual matching and visual memory (physical response)

T : (11) H%V1ng recelved a set of instructions concerning physical
responses’ to certain pictures, child upon séeing picture
in story book, responds with appropriate gesture, or.

' expression.
. ' Examples Child is told upon seelng & plcture of a sleeping

. baby, he should put finger to mouth; upon

N . seeing monkey, he is to r8se arm; upon seeing
' . the letter I, he is to point to himself. Teacher
reads story outloua, showing pictures. Child
‘responds with correct gesture each tlme designated
pictures are presented.-

N\ lf Visual memory of object fuaction. ~
"7« (12) Child is given sets of objects from differind mixed
’/// ‘ categories, of usage, child sorts em according to function.
Example: Child is given dbjects 1h vehicle, silverwvare,

food; and tool categories. He sorts ,fork and
spoons togethe¥, foods together, etc,

AN c »

#13. Visual memory (Tactile) . b ' -
(13) Given sets of objects fron varying material categorles,
child groups ob]ect of same material together in sets. .
Example: Child is given mixed sets of objects made of-
rubber, metal, wood, plastic, and glass. .He
. appropriately places all objects made of same
. . . material into approprlate -set, .

- |

a - - |
' 14. Visual sequencing of objects. \
“ (14) Given a set of objects in a sequence,jwhich he has’ )
b . studied visually, child will identify the object which —~—
' . has been moved while he looked away. ]
U . Example: Teacher plages set of hlock discs on tablé .
one-half inch from each other in left to
right progression. Child atudies them and looks P
away. Teacher moves first disc one inch away -
* from second. Child 1dent1fies change in pattern —
- - . correctly. .
Teacher plates dlfferent colored discs-in sequence
with distance ratlo of one-quarter inch. She :
moves last one away, child identifies change.

»

A} - - .
LeJel C ~ Visual Skillsg for Large Group Interaction,
.~ a .
Goal - To improve visual motor skills in large group situations.
' 1. Sorting obJects according to graduations in size. '
. v (1) Child will sort objects' in left-~to-right’ or top to bottom .,
g progression according to increase or decrease in size. .
Example: Given a set 8f coins child will sort them in

' b 4 progression from smallest to largest. (Dime,
i penny, nickel, quarter, half-dollar.)
\)4 ‘ . / ~13'7 // ’ . -
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2. sorting objects according to shade variations.

(2) Given a set of objects of different shades of the same .
color, -child will seguence them‘in a left=-to-right
progression.

' Example: Child is given set of squares made of six to
- twelve varying shades of red. Child puts lightest
shade on left and completes progre551on to darkest
shade. (Sets should be of varying materials,
. . fabrics, paper, wood, llnoleumb Objects can be
. any‘size ox shape.) :

3. Identlfylng marked 51ze(var1atlons.
(3) Given a set of the same objects with marked dlfferences
“in property of size, child will identify objects at opposite
end of confinuum. (LOngest, shortest; widest, narrowest;
N tallest, shortest; 1largest, smallest) '
-~ Example: ,Child is given a set of from six to twelve pieces
of triangular- paper set. Child chooses smallest
and largest triangles in the set correctly. -

A. Identifying marked shade wariations.
(4) Givén a set of the same objects with marked contrast in
coldr, child will identify objects at opposite ends of
shade continuum. (lightest and darkest. - S
- Example: Given a set of varying sizes gnd shapes, child
will identify lightest and darkest fabric.

5. Visual memory of settings (abstract.)

(5) ‘Given pictures of objects child has manipulated in replica
settings and pictures of settings, child will match-
picture of obje¢t to picture of habitat or Tocation.
Example: Given sets of farm and zoo animals, and picture

of farm and zoo, child will place each animal in’ ;

appropriate habitat. .
Given a set of household objects and pictures

of various household locations, child will 2lacec

househbld objects on appropriaté picture of location.

. (sink in kitchen, night table in bedroom.) '

6. Visual sequencing*memory (obJect or symbol removed).
(6) Given a set of objects in a-sequénce, which he has studied
visually, child will identify -the object which has.been
moved Wwhile he glanced away.' (obiects should be used .
first, then abstract symbols) - .
Example: Given a set of alternaling yellow and green alscs,
child studies pattern. Yhile child glances away,

. ' ", teggher removes one greeén ‘disc. Child identifies
_ correctly the missing odject. (Begin with only
-~ . three objects, to ensurz2 success.)

Civen a set of symbols-(letters or numerals,
child will follow sequence as above) ,

138 |
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' . 7. Visual sequenclng memory (ob]ect or symbol added )
' . (7) Given a set of objects in a sequence, which he has studied,

visually, child will idéntify the object which has been
added while he glanced' away.

-
(Same as above, except addition of object instead of deletion)
8. Visual memory (symbol)

(8) Given a set of symbols he is familiar with, Chlld will 4
identify Smeol in set or sequence which does not relate =
to others in the sequence. (First use set, then go to

._ Sequence. )

™~ Example: Child i§ given set of letter B in left to right
[ progression. One letter is added to middle of
‘progression. Child identifies inappropriate letter.
y Geometric shapes of circles{large and small'are .
arranged large=-small, large-small, large-small.
Child looks back at sequence and correctly identifies
. . inappropriate symbol.

' Number symbols three and eight are arranged in
pattern of three-three-three, eight-eight-eight,
three~three. Child turns head while teacher adds
letter b.. Child looks back at sequence and correctly
identifies inappropriate’ symbol.

9. Visual motor memory (Prox1ma1)

(9)Given a pattern of symbols on a sheet of paper at his desk,
after studying them and having them removed, child correctly
draws reproduction of sequence. Use objects and pattern in
the beginning with audltory prompt while student is studying
.them.)

Example: Child is shown pattern of red squares drawn on
sheet of paper at his desk. Teacher verbally .
identifies them, and removes pattern sheet, Child
) "+ adequately reproduces pattern. (Fine motor skills
1 . are not required, but drawing must closely resemble
' objects),
Child is 'given sheet of paper with letter m
drawn in sets of two in a pattern. After removal
of set, child .correctly reproduces pattern.
(Last stage requiring good fine motor soordination.)

10. Visual motor memory (Distal) -
(10) Given a pattern of symbols on a magnetic board placed on
the Bottom of the chalkboard child after studying the
sequence and having it removed, draws correct reproduction
' of sequence.
_Example: Teacher places set of magnetic Jletters and
' magnetic chalkboard at a distance of three feet
o from the studenf' Student studies pattern with \
teacher giving audltory prompts. Teacher removes
chalkboard and child accurately reproduces pattern-,
(Do not use more than ten objects and increase
. ‘ : “distance from desk with same number progression.)

139

123,




11. Visual memory {(abstract with motor involvement.)<f

-

(11) Given a set of action sequence cards, child will correctly

place cards in a sequence that tells a story. (Sets range

from three cards to twelve cards.) :

Example: Child is given two action cards, one of child
brushing hair, one of child looking in mirror
with hair all in place. Teacher relates story,
and hands cards to.child. Child places them in
correct sequence.

Child is given set ¢f action cards with morning
routine (from getting out of bed, to getting on
school bus). Child places all cards in correct

_»  sequence in left to right progression.
S .

*;- "
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F. DEVELOPiiENTAL RECEPTIVE LAJGUAGE OBJECTIVES

Level A ~ Readiness for Learnlng
Gdoal ~ To learn skills necessary for teaching sefting.

l. Spontaneous attention to source of sound. Person or object.
(1) Child responds to auditory sensory stimulus by attending
-to source of stimulus. - —
Example: t{hen teacher nakes continuous Sound (blowing
= whistle), child turns head to source of sound.
Then teacher bangs ruler, child turns head to
source of sound.

2. Locates scurce of sound stimulus (proximal)’. .
(2) Child locates source of auditory stimulus when source is
itmedfiately near ..in,; (Focus on one stimulus) -
Zxanple: "Then teacher bangs- blocks behind child, he turns
around' and looks at teacher or blocks.

)

3. Shontaneous eye contact to source of sound. (proximal)
~(3) Child locates and establishes eye contact to source of
auditory stimulus when presented proximally.
Sxanple: 1hen teacher rings kell under the table the child
locates source and establlshes eye contact to

: ) source., b

4. Sustained attention to source of auditory stimulue.
(1) Child sustains attention to source of auditory stimulus
for, five seconds or longer. (after initial stimulus =

response.) .
Bx!bple:- "Then teacher makes sound using color-keyed

Xy

Ophone, child maintains eye contact to xylophone.

~ 5. Spontaneous eye contact to person presenting stimulus (either

.

/

vocal or manual sound), N
(5) Child responds to person presenting stimulus (either
vocalization or m nual sound) by attending to that person.
. Examnle; When teabher makes sound Chlld looks._toward
teacher,

*

6..Sustained eye contact to person presenting stirulus (vécal) .
(6) .Chiléd responds to person presenting vocal stimulus by
locating source and attending to source for five seconds
or longer. ,
Example: Teacher makes sound, child continues to attend
v to teacher after initial response.

7. Cooperafes with simple requests. <
(7) Child responds motorically to single verbal command.
(Same as Lelhavioral A-5)

It is understood thggkehlld has been shaped to respond
to following commands: Sit down, Stand Up, Look at me,
Come here, Stop, iland me, G1ve me, Show rie, Put on, Take
of £. :

7 133'.14"1




Level B - Small Group Skills

v

_Goal ~ To successfu _ly participate in small group activities.

s
—

,14’Aﬁ§I€erj 6lscr1m1natlon.u31ng visual matching.

(1) Presented with a Sourd from a set of objects in front of .
hin that match the teacher, child will pick up some okject ~
and make sound. -
Cxaiwple: ' Child and teacher have matching set of objects

(rhythm sticks, shaker, bell and »locks). Teacher
hits rhythm sticks together. Child.picks up his
rhythm sticks and hits them together.

e

2. Avditory discrimination with concealed sound source.

(2) CiVen matching set of objects, with teachier's objects
concealee, child will identify source of sound by plcklng
, up object and making sound.

Bxanp*e' Child and teacher have matching set of objects
(same as above). .Teacher places board between
her objects and child's sat. Teacher hits blocks
together. Child picks 'up his blocks and hits

oy . then together.

E ]

3 Auditory memory with ceoncealed sound source.

(3) Upon hearing a sound stimulus presentel behinl a visual
screen, after the screen is removed, child will correctly
select object that produced sound. ..

Ixample: Teacher has bell and shaker hox behind boarﬂ.
She rings bell, removes board, shild selects_bell
as source of sound.

%

4, Auditory oequencing ‘with visual stimuli. -
(4) Unon hearing an auditory sequence of manual sounds, child ’
will reproduce vattern.
Dxample: ‘Teacher raps ruler in séquenbe, tap, tap,tap. . ¢
Child repeats pattern corxectly. '
- ) Teacher raps object in seqguence, tap, tap,pause,
tap, tap, pause. Child repeats pattern correctly: -

5. Audltory secuenc1ng without ‘visual stimuli
(5) Uvon hearing a sequence of manual sounds, with sound 0
source behind screen, child will reproduce pattern.
Ixample: Same as. above, bhut using ecreen.-‘
*kkG, Pu11tory dlucrlmlnatlon of tonal quallty (w1éhout visual clue).g
(C) Child will demonstrate dlstlnctlons in v6lume, ahd pitch,
-~ through. reproduction of specific quallty N
Exanple:Teacher hits sticks with varying deqrees of force.
L Child reproduces 1ntens&ty of sound using his own '
.~ sticks. ;
Teacher hits xyloﬁhone at different intervals. Child ,
reproduces pitch of sound using his own opnone on
other side of screen. )

) ~
__*=*Begin Ixnressive Languace Level B here.
r— . LY
14() .
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7 Auditory discrimination of vocal sounds (uslng visual ¥
representation). ‘ -

(7) Upon hearing vocal stimuli, child will select correct
visual representation of sound. (To teach this skill pair
soand and visual representation).

« Example: Teacher makes m sound, child chooses correct

picture representing mouth position of sound.
Teacher~makes t sound, child chooses card with
"letter"t." . :
8. Auditory discrimination of nouns using the actual object.

(8) Upon hearing the name of the object, the child w111 respond

by pointing to the object.
xample: Teacher says "ball? child points to ball. ~
Teacher says "plate’7 child gives teacher plate.

Nouns to include: names, bedy parts, ciotﬁiﬁg, food,
animals, household items, transportation,
toys, school, shapes. .

9. Visual discrimination matchlng object to picture. -
{9) Upon seeing the object and hearing its name the Chlld will
. point to the picture of the object.
Example: Teacher holds up a block and says."block" child
p01nts to picture of block.
Teacher holds up cup and says "cup." Child points
to picture of cup. )
10. Auditory dlscrlmlnatlon of nouns using pictures.
(10; Upon hearing the name of an object the child will ngspond
by pointing to a picture of the object. #£
Example: Teacher says "box," child p01nts to correct
picture.
Teacher says "fork, child gives teacher correct
picture. . . '
~11. Auditory discrimination of agtlon verbs using denonstratlon.
(11) Upon watching the teacher demonstrate the verb and hearing
it names, child will imitate action. ’
Example: Teacher says "kick," and 51muléaneously demon-'
strates action, child lmltates teacher.
/ .
12. Auditory discrimination of verbs without. demonstratlon.
\, . (12) Jbon hearing. the teacher name a verb,the child will
demopstrate it.
Examplé: Teacher says "klck," .child kicks. - »

Examplds of verbs: Open the .door (or close the door). -Gb
* to tlhe.... Throw the... .Put the” - . ir the " e
. Put the * on the ", Take the out of
the .' Bring me the... ..Take of your... ‘Give ‘
the to . Show me your_ . Put down the

. Look aty . Lie down. Get the off
the . Go to the and bring me the . -
Sit over there. Use your spoon. Hold your .
Drink your . . bend over,:brush yocr...,.catch,llip
draw, dress, drink , dry, eat, jump, pull, push, )
roll, run, say, tie(your shoe), turn around, undress,
walk, wash your..., write, through,. - 135.




13. Visual .discrimination of verbs using pictures.
(13) Upon hearing the teacher name a verb, the child will
point to the correct picture.
. Example: Teacher says "kick! child po:.nts to picture
: of somé one kicking.

14, Vlsual discrimination of verb phrase, consisting of’verb plus
object, using pictures.
(14) Upon hearing the teacher, use a verb/object phrase, the
child will point to the correct picture.
Examples Teacher says "kick ball,”child points to —
picture of someone kicking a ball. -
Teacher /says "eat supper, " child points to
someone eating supper.
15, Audltory discrimination of adjectives.
(15) Upon receiving auditory stimulus of adjectives, chlld o,
: - responds by pointing to adjective.  \
Examplé: Teacher says “"red," child points to red. :

% N

Adjectives to include: color, size, number, condi¥ien,
) < feellngs, shape, texture. :
6. Auditory dlscrlmlnatlon of preposltlons. _ i
(16) Upon receiving auditory stimulus of prepositions, child
. responds by placing,or pointing to the appropriate

preposition.
. Example: " Teacher says "on," child places an object on
his body. - \,
Teacher says "Show me 1n," child p01nts to
° T picture of object in something. o

-

Prepositions to include:. in, on, under, beside(next to),
in front of, in back of, over, between. ’
17. Audltory dlscrlmlnatlon of a noun phrase, conslstlnd‘of
" adjectlve DPlus noun.
(17) Upon hearing a noun phrase, the child will point to, or
hand the teacher the appropriate picture.
Example: Teacher says "two fish," Chlld p01nts to correct
picture. S
Teacher says- 'large ball," child hands)teacher
correct picture.

\ .

18. Auditory discrimination of a noun phrase consisting of
preposition plus naun.

-

' (18) Upon hearing a noun phrase, the child Wlll point to the * ,
\ apbroprlate plcture, or place and object in the appropriate
? place. .

Example: Teacher says "on the box," Chlld points to
appropriate picture. ‘
Teacher says "under the cup," child places an
. object under the cup.

. 19a Audltory discrimination of pronouns.
(12) Upon. hearing the pronoun the child will p01nt to
appropriate picture. .

14%
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19.>~CONTINUED ,
{ Example: Teacher says "he," child poin o _appropri
. picture (boy).
Teacher says "
pictjure of elf. ) .
Teacher says "you," child points to picture of
varents or teacher. -

or "my," and child points to

Pren&uns to include: He, she, it, I/me, my/mlne,
you.
20, Auditory discrimination of noua phrase\plus verb phrase.
(20) Upon hearing a now:'shrase plus verb ph;ase, the child points
to- correct picture. ;
Example: Teacher says "boy 1s eatlng," child p01nts to
picture.
Teacher says “dog is running," child points to
picture.

21. Audltory discrimination of plurals. .
. (21) Upon hearing the plural form of the word, the child will o
point to the pluralxﬁlcture.
.Example: Teacher says "cats," child poznts to correct
picture.
Teacher says "dresses,™ child points to correct
picture. : :

Teach plurals: § y cats
- Z ‘ > yirls
1z ——y STCOSCS
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Level A - Readiness for Learning-.

&  G. DEVELDPIIENTAL EXPRESSIVE LANGUAGE OBJECTIVES

' .

4 (// ' The Skill Sequehce for Expressive Language at this level is
‘ v Level A, Receptive Language and Level A qf Imitation Objectives
through A-5, preceded Qhy achievement of Behavioral Objectives

Al-5. Upon completion of Imitative A~5 and Receptive Developmental

Objective- B-5, beg%n Level B, Expressive Language.

*Level ‘B = Small Gréup Activities. LT
Goal * ' =~ To successfully utilize expressive language .in small
group activities. :. , »

l. Verbal imitation of sounds;
(1) Upon hearihg the teacher produce a sound the child will
imitate what the_teacher said. . -
Example: Teacher 'says "m," child says "m."

Teach sounds in developmental order.

2. Verbal imitation of syllables. uﬁ///<’\*ﬁ
* (2) Upon hearing the teacher produce a soufid,the child will
imitate teacher's production, ’

Example: Teacher says "bi," child imitates "bi,"
. Teacher says "it," child says "it." :
Teacher says "ksp," child says (repeats) "kap™

3. Verbal imitation of social speech.
. (3) Upon hearing the teacher greet the .student, the child
repgats the teacher's greeting. . ;
Example: tVhen child enters room teacher says "hi," child
’ repeats the greeting.
| Teacher says "bye," when child leaves, child
says "bye."
’ Also teach: please, thank-you, you're, welcome, excuse me.
4. Verbal imitation of nouns (using pictures). b _
(4) Upon hearing the teacher produce a word, (nouns) the child
will repeat word. (To teach this skill, pair word with
picture representation). . "4
Example: Teacher holds a picture of ball and says "ball,"
child repeats ball. . )
5. Verbal naming of nouns (using pictures).
. (5) Upon seeing a picture, the child will name the picture.
! Example: Teacher holds up picture of dress and says "What
g is this?” child says "dress." ,
- Teacher holds up picture of child and says "Who is
this?" child says his name,

*BEach of these skills has been- taught as a receptiyeJékill first.
Criteria for skill becoming expressive is three consecutive
sessions at 85% accuracy. i o - )
e - 1 9) 2
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‘6. Verbal imitation of verbs (using pictures).
' (6) Upon hearing the teacher produce a word (verb), the child
: will repeat the word. (To teacﬁ this;, palr plcture with
‘word) .
. ) Example: Teacher holds up picture of someone kicking,
: says,"kicking,"™ child says,"klcklng."

7. Verbal namlng of verbs (using pictiires).
(7) Upon seeing a picture, the child .tells vhat actlon is
s taking place.
’ Example: Teacher holds up picture of a dog runnlng and
says,"7hat is the dog doing?"™ Child says,"running.”
Teacher holds up a picture of someone-eating, - .
Chilad says, eatlng, (no audltory cue used) .

8. Verbal imitation of verb phrase, (consisting of verb plus
noun) . - ) -
(8) Upon hearing teacher produce a phrase and. holdlng up a
picture of action, child will repeat the phrase. -
Lxample: Teacher holds up plcture and says,"hitting ball,"
child says,"hitting ball.®™ |
9. Verbal usage of verb phrase, (cons1st1ng of verb plus noun) BN
"= (9) Upon seeing a picture the child tells what ' actlon is
~ happening. S :
Example:r %Teacher holds up a plcture of ‘someone eating
candy and says,“What is. he doing?" Child says,
"eating candy." .

.

/

*¥10. Vetrbal imitation of"ls"plus verblng.
(10) Upon seelng a plcture and hearing the teacher say, "is,"
pPlus "verbing,™ child will repeat what teacher said.
Example: Teacher holds~u0 picture, says "is running,"
+ child says, "is runnlng.

*%3]1. Vcrhal usage of ,"is working."
< (11) Upon presentation of 'a picture, child says, "is working,"
Example: Teacher holds up plcture, asks “Uhat is the boy

X X doing?“ » child says, "is running.” = -

**%12. Verbal usage of ,"lo verbing, " 1n?verb phrase.
(12) Upon seeing a picture the'child wrll use the extended verb
phrase.
Example: Teacher holds up picture, asks "What is he d01ng°“
child says, "is drinking milk."

¥

13. Verbal imitation of adjectives.
(13) Upon hearing an adjective produced by. the teacher, the child
. will repeat what teacher said. Pair word with picture.
Example: Teacher holds up picture of red, says "red,"
child says, "red." i
Teacher holds up picture of ,sad, says “cad " '

~!

‘ child says, "sad.". ;
7 **Teach , am verbing, following steps 10, 11, 12, ,
, - 163 " ,

o . -
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14, Verbal #ening of adjectives. .
(14) "Upon seeing a picture the child tells what is shown.
Ekanple. Teacher holds up a plcture illustrating ,adjective
"dirty," 'child says, "dirty." =« _ . _
Teacher holds up a picture illustrating adjective
"bige" child says, "big."

15. Verbal 1n1ta£10n of yreposltlons.
(15) Upon hearing a preposition produced by the teacher, the
child will repeat what the teacher said.
Example: Teacher places a block ,1n, a eup, as she places
the block , she says, "in." Child repeats "in."
leacher sliows a plcture of a cat "on" a table,,
says "on" Chlld says, "on."

16. Verbal stating of preoosltlons.

(16) Upon seeing a picture or watching the teacher Place an
object, the child tells where the object is. )
Example: As teacher places a penny "under” the chair, the

child says, "under."
Teacher shows a picture, asks the Chlld "tthere
is the cat?" The child says; "beside."
sTeacher shows a picture, asks, "Is the cat over
or in the house’“ The child says, "over."
17. Verbal imitation of a noun phrase, (conslstlng of either
adjective or preposition plus noun).

(17) Teacher produces a-phrase and holds up correspondlng -~
plcture, child repeats what the teacher said. i
~ Example; Tcacher says “red dress" and holds up correspondlng

picture, child says, "red dress."

’ Teacher says, "on the roof" with corresponding .

. pictures, child says, "On the roof" or "on roof."

-
-

18. Verbal stating of noun phrase. '
(18) Upon seeing a picture the child will use a noun ;ﬂuzase to describe
. the picture. -
Example: Teacher holds up a picture and says, "hat is that?" Child
T sﬁys,'bnaldoar“
Teacher holds. up picture, asks, "Where is the dog?"
. Child says, "ip the basket." .
19. Verbal imitation of pronouns.
(19) 'Upon seeing the appropriate picture. and hearing the teacher
' produce the aporoprlate pronoun, the child will repeat
what the teacher said.
Example: Teacher holds picture of a boy and says, "hel
: child says, "he.

Téacher holds picture of an object and says,
child says, "it." )




20. Verkal naming of pronouns,
' (20) Upon seeipg a picture the child will label (name) it with
the appropriate pronoun.
Example: Teacher holds picture of a,girlgvasks, "Is this

he or she?", child says, "she."
Teacher holds pi#cture of child, says, "tho is
- this?" , child says, "me."

21, Verbal imitation of basic phrases, (consisting of noun plus

verb) . _— .

(21) Upon hearing the teacher produce a phrasg and seeing the
appropriate picture, the child will repeat what the teacher
said.

Trample: Teacher holds up picture, says, "dog is running?
child repeats, "dog is running." - )
Teacher holds up picture, says, "koy is sleeping, "
- child says, "boy is sleeping.” e
22. Verbal statement consisting of noun plus verb.

(22) Upon seeing a picture, the child produces. a two word (noun
and verb) phrase about’ the picture. o
Example: Teacher-holds up picture and says, "'that is \

happening?' , ‘child says,™wrma is cooking.” )

23. Verbal imitation of simple patterned sentences.
(23) Upon hearing the teacher produce a-patterned sentence,the
child will reproduce what -the teacher said.
Cxample: The teacher says, "Iwant milk," chiléd says, "I
vant nillk," .
Teacher says, "Ilike candy," child says, "I
like candy."

Other useful phrases: 'I want \.. I like . I hav@ .
Give ne » This is a « tlhere's
- tIle . M

(To teach this skill, use’ pictures for the items being patterned).

24. Verbal usage of simple patterned sentences ‘
(24) Upbon hearing the model once-, and seeing apicture, the child
will use the patterned sentence.
' Ixample: Teacher shows picture of ice cream, child says,
"I like ice cream."

By this time, the child should be required to use appropriate
speech to obtain what he wants and to ocffect others in constructive
vays.

-,

25. Verbal imitation of simple sentences.

(25) Upon seeing a picture or real situation, the teacher will
use a simple taree element sentence to describe it, child
will repeat teacher's statement. . -
Example: Teacter says'sent " and child repeats. .

n+ prep +.n (the dog is in the housgf .
-mod + n '+ v (the gray cat is sleeping®
n+ v + il ( the poy is digging a hole’

H)
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26. Verbalization of simple sentences.
" (26) JUpon seeing a picture or real situation, the child will use
a simple three element sentence to describe it.
Example: n + prep + n (the bird is_on the table)
mod + 1 + v (the black dog is eating)

»n + v + n (the dog is pulling the wagon)

27, Verbalization of four element simple sentences.
(27) Upon seeing a picture or situation, the child will use .
a four element simple sentence to describe it.
Ezanple$¢ mod + mod.+ n + v (three big cats are eating)
.. 'n+ N+ prep +n o
* - mod +n+v+n
‘n+v+n+v

By this point in the langua progran,, t J;\chlld should be
generating his own grammatically correct sentences to ekpress
his '‘needs and describe present situations.

%
28. Answers Questions (using picture stimulation).
(28) Ubon' presentation of guestion, the child will give an
adproprlate answer.,
Cxample: ' Teacher holds up picture and asks child,
"That is.this?" Chlld answers."Is this a or
?" Child gives correct answer ‘choice of two

answvers. :
"Is this a . ?" child answers either yes or no.
29. Verbal imitation of conjunction. s
(29) Upon presentatlon of two pictures the teacher will model
a sentknce using "and," the child will repeat what the
teacher said. )
Example: Teacher says, "I have a car and a dress,” child
repeats.
Teacher says, "The boy and glrl are eating lunch, n”

child repeats. .
*T 30. Verbal. use of conjungtlon. v

(30) Upon seeing two visual stimuli (either plcture or real °
_ .situation) the child will use a complete sentence with
: the conjunction . "and” in it,to describe the stimulus. - -
Example: Teacher holds up .two pictures and asks child
- "What do you see?" child says, "I see a dog and
- a cat.” ’
'Teacher holds.up two -pictures and "asks child,
"WWhat is the boy doing?" child answers, "The boy
is Aigging and raking.™” .
. 31. Verbal use of functional relatlonshlps.
(31) By the use of two word utterances the child w1ll express
relationshins.
. Example: 1, Existence - There dog
. 2. Rec ence (demand, desire)
ilore milk ‘ .
3. Mo existence - No nilk ='Milk is gone-
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31. (31) 3. CONTINULD
\ a. Cessation (As he puts down glass of milk, as he Sips)
‘ ' ' b. Disappearance (ililk in glass is all gone)
. ¢c. Rejection (Pushes milk aside)
d, Non- exietence- (Sees no milk)
e. Denial (As he sees orange juice) °
£. Prohlbltlon (P01nts~ adult drinking milk)-

qf hed

<

32. Verbal use of Hegation. vyt '
(32) The child will use negati to express approprl te sltuatlon.
Examples: Stage 1. a. neg? subject No Daddy g6 °
. b. neg --=- NP Mo milk
, C. neg ->» NP Ho want that
4. Stage 2 Negative embedded in sentence where
;éﬁg;* ~auxillary would normally occur. Example:
. I no play. .
Stage 3 o structural change, but 2dds don' don't,
can' can't. -

Stage 4 a. Auxillary emerges and 1s‘placed
correctly in relation to not, Example:
. I can not play.
- ) b. Do is emerging
c. No contractions.
- Stage 5 a. Do used more..Example: I do.not eat bugs.
b. Contractions used. Examples isp't (can't.
c. Like adults except for tense and
number,
33, Verbal use of gender.
- (33) Upon questlonlng child, responds with correct anewer regarding
(’\_nd\,r.
Zxample: Uhen asked if he is a boy or a girl, he answers
appropriately. . i
34. Relates experiences from the redent past. :
(34) Yhen chil3 is in presence of familiar adult,. relates = .
ckpericences of school day, oq,fleld trip durlng day.
Example: Child tells mother 'about his day in school when
she comes to pick him up.

35. Use of Plurals.

(35) When presented with’ more than one stimuli, the child uses
the ‘correct plural form. . N
Example: Stage l. Teacher® says plural form of word-along

with visual representatlon (picture) ,
child repeats.
Stage 2. Teacher presents either singular or
' nlural form (with picture) and chlld
» gives other form. :
" Stage 3. Teacher presents plcture,chlld gives
s —— correct form of word.
"Stage 4. Child Uses correct form of plural
‘ v : © in grammatically correct sentences.




— . v s . |

36. Child asks 4ucstions.

. . (36) 'Then reg uestJ.ng things, child will use coi;rect cquestion
forms. ,
) Example: 1. Tag Questions example: Child says "I want to §o
\ out, okay?2" -

2. Yes/Wo Questions.
a. rising intonation at end of the sentences;,
éxample: ‘GO out. .
b. elaborate sentenck structure continue *
rising intonation
c. auxillary system emerges
d. no inversion of subject and auxillary, cxample:
I can go out? -
e. inversion of subject and auxillary, example:
Can I go out? -
3.. "h Questions. i . . o
Stage 1. a., fixed inflexable forms .
, T * 1) What's that? - - = A ‘
. ] : 2) that men doing? .’ .
’ . 3) tthere men going? .
) b. not really\asklng for nore
! . information -
Stage 2. a. "What" for obje¢t.
b. "What doing" for action
c. "iThere" for lodation and direction
d. Tacks on WH questions in front
. of sentence.
Stage 3. WH stands for a- plece of the sentence
) ie, ihat bodk name?
Stage 4. a. auxillaries are emerging
b. no inversion of subject and
auxillary o Co
Stage 5. a. inversion of subject and auxillary
= b. do = develops
) without inversion, with 1nvers10n
- L » number and tense, develop last

\‘\

»nar

— . - C )

-

37. Answer functional guestions.
(37) tthen asked a functional questlon, child will give approprlate
ansver,
Bganole. Teacher says, "What do 'you do when you are sleepy?"
. Ghild says, "Go to6 bed."
»
38. Relates past to present. - "
' (38) The child will verbally relate a—past experlence to the
present situation.
Example: Child is watching a baseball gane and tells his
father about the baseball game he played in school.

39. Asks for explanations, motives for action. -
(39) When give a command, the child agks for explanatién..
Example: Teacher says, "Johnny, hang your coat up. "™ Child
.. . wants to know "thy?"
Child observes men digging up street and asks
his mother why they are dlgglng the street.

- . 158 -
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Example:
. off my wet clothes, I
The “child will tell
‘you don't stay out of
go- in the house.”
The child will say,
mom will let me watch

40. Verballzes causal, or logical:relationships.
(40) Child will verbalize the consequences of an action. |
The child will tell ,is mother,

might catch
his younger
the street,

"If I don't take

a cold."
brother, "If
you'll have to

"If I clean up all my toys,

television."

2
.

Level C = Individual SkilLs for Large Group Interaction.

Goal e

- To successfully increase individual language develppment
in Large Group' Sltuatlons.

1. Recall of«mxmp rules and procedures,

(1) .Child is'able to demonstrate or: verbally recall rules to
govexn his individual behavior.

Exampgle: .Before child joins others in listening area,/
. i *teacher asks child how her is to behave.
' )
2. Recall of consequeuces to 1nappropr1ate behavior. : d

(2) Child is able to state the-results of inappropriate ' C T
behavior,

Example: Before child goes to play area, teacher asks child,

"What will happen if you don't stay‘in the play

area?". Child states that he will be sent back to
~his seat.

-

‘.
“

3. Verbally recognize feelings in others.

(3) Upon questlonlng or spontaneously, ¢hild will identify . '
feelinigs 'in others.
Example: Child sees another child come into the room

obviously upset, and he tells the teacher about
the upset. student. .

At this po:.nt the child has acquired the basic skills for gencrating .
languagG appropriatc to rost situations.; Rutes of grammar vocabulary,
and language usage continue to develop and expand.

The.child should contlnue to use language to reinforce others

-~ behaV&or—aﬁﬁweii—aS"affect his own reinforcement for using .

appropriate language. 1 ]

-
.

Before levels C or D can be expected to occur, the child nust
have developed a fairly advanced ability to relate to others.

-
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Level D ~ Group Skills, .

Goal - To contribute in.group situations. ’

.

All léhguage skills necessary to function in a group have already,
been established. The child should be reinforced for appropriate
‘language usage. When the child makes an error in grammar or
vocabulary, he should be presented with the correct model,
Language should.be fun and enjowable not a chore.

s
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-\ APPENDIX A

DEFIJITION OF AUTISTIC CHILDREN °
(The followind’working definintion of autistic children, developed
by -the National Society forgAutistic Children (L1SAC) , was approved
by the NSAC Professional AdWisory Board, January 14, 1973. 1It is
taken from thé- yational Netysletter.) .

GENERAL DEFINITION: The term "autistic children® as used by the
Hational Society for. Autistic Ckildren (NSAC) shall include persons,
regardless of age, with severe disorders of communication and .
behavior whose disability became manifest during the early : ‘ \
developmental stages of childhood. "Autistic Children" includes,

but is not limited to those afflicted with infantile autism -
(Ranner's Syndrome), profound aphasia, childhood psychosis, or

any other condition characterized by severe deficits in language
ability and behavior and by the Tack ,of abilit¥ to relate

appropriately to others. The autistic child appears to suffer —=\
primarily from a pervasive impairment of his cognitive and/or
perceptual functions, the consequences of which are mapifested by

"limited ability to understand, communicate, learn, and participate

in social relationships.

SPECIFIC CHARACTERISTICS: Such children are typically nmulti-
nandicapped in their-abilities to receive and communicate '
information, resulting in behavior inappropriate to physical and
social demands of their environment. As in aphasia, the dominant
communication disorder or learning disability appears to result
from the inability to use 3nd to understand language appropriately.
The difficulty is often accompanied by impairment in motor, visual,
and auditory perception. The behavior of an autistic child is
typically improved by the application of APPROPRIATE -educational
procedNres. LA combination of some or alg\of the followéhg

‘behaviors characterize the autistic child. These behaviors vary

from -child to child and time to time in severity and manner.

-

1. Severely impaired sgeech or lack of speech.

v
»

2. Iﬁpaired or complete lack of relatedness and'socgg}‘%naccessi_
-ﬂbility'to children, parents, and adults.

* . \]
. 3. Extreme distress for no discernible reason due to minor changes

in environment.
[

‘4. Lack of intellectual deveiopment or retardation in certain areas, -

. o o o | SN .
sometlmes accompanied by normal or superior abilities in
other areas.

S>. Repetitive-and peculiar use of toys and obje¢ts in an.
inappropriate manner, :and/or similar ‘repetitive and peculiar
body motions, such as' incessant rocking. '

U

' | 186 . | ' . e
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) ' H
Unusual reaction to.perceptual stimuli, éhch as :Seeming not
to hear certain upds and over-reacting to others such as
holding hands o;:?\ﬁars or ."laoking throfgh® objects, poor
eye contact, or unable to perform certain\gross gnd/or
fing motor activities (wdlking with a peciNiar gait, ,
limpness in fingers, inability to hold a pencils appropriately).

Onset of disorder at birth or apparent normal early development
followed hy deterioration in fanctioning. .

Hyperactivity or passiviy. &

9. Apparent insenSiEiVity to—pain.
: -
* It is anticipated that this vorking définition of autism will
be changed and made more spetific with néw research knowledge.

[}
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_AE-PE’JDIX C
Toilet-~-Training Procedure
Thettoilet. tralnlng procedure described here is bas1ca11y_ )

the same program used by Drs. Azrin and Foxx for training the
institutionalized retarded. We have adapted their program for.

“use in the classroom and have successfully usged it to toilet

train two students in the Autistic Program.

Before the child can be ‘toilet trained he nust be physically
capable of controlling his bladder. If he usually remains dry
for an hour or more before wetting, he is probably ready for
toilet training. Host children have reached this maturational
level by the time they are enrolled in a. public school. (If the
student seems to dribble constantly, it might be wise to "have L
him examined by a physiciah. -The examination should reveal any
physical problem which might prevent successful toilet training.

laterials needed for toilet training are a varlety of
edible reinforcers and beverages, paper towels fbr wlplng up’
accidents, plastic bags for sending home wet clothes," forms for
recording data, and several changes of clothing. e child
being trained should wear training pants rather than diapers.
Preferably he should wear pants that have elastic around the
waist, instead of snaps, so that the child can learn to remove
them by himself easily. (

Toilet behavior is a chain Jﬁich can be broken down into
several components, vhich are as follows: % *-°
1. Child signs or says “bathroom®

' __"2, Child walks-to—the—bathroom o ’ )

3% Child pulls down his pants ‘

4. Child sits on toilet , ‘ h

5. Child eliminates '

. Child wipes himself, if necessary -
Child stands up : !

. Child flushes toilet ‘ - ’

~ 9. Child pulls his pants up

,10. Child returns to his seat : .

- t'

"le have a separate procedure fox teachlng each of these components
__behaviors. 1In order t0 speed up the toilet tralnlng progran all
nine skills are taught simultaneously, by running through the
procedure for each component every time the child goes to the’
bathroom.” The one exception to this is that a child is not
reéﬂy to begin bladder tralnlng (step5.) until he is able to- sit
on the toilegt (step 4.) for at least five or ten minutes without.
being physigally held. Ilany children will already be capable
of sitting on the toilet for this length of time. . However’, if
the child you are training is not capable of sittina, steps 5
and 6 can'b& léft out while you concentrate on lengthening the
sitting response. The following outlines will shaw how we/tgach
each toileting skill. After each skill is learned we begin -
fading out the primary reinforcement. :

(s es JUN o)
-~

———

*Operating light sw1tch and washing hands are also included in
the complete sequence. [lowever, for sake of brevity are not
included in this sequence. 1’7:}- 153
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Target behavior = child signs or says "bathroom" (step 1l.)

‘ ‘a. Simulteneously sign and says "bathroom" (The sign for bath- -
/ room is made by holding your hand with palm facing the
! student, with your fingers extended and pointing upward.
‘ The thumb should be turned in toward the palm of your hand.
| Wave your hand sideways several: times).

i

¥

b. If the child does not imitate, prompt him to give the correct

. . Slgn- -

c. Immediately pr#ise,the child,saying "Good saying bathroom"
and give him & primary reinforcer. Fade out the primary
reinforcement when the response is learned.

. e
Target behavior - ¢hild walks to the bathrogm (step 2.)

a. Lead the child to the bathroom door.

b. Say "Go to the bathroom.” .

c. If necessary, physically prompt child to walk into the bathroom.

d. Give him verbal pralse by saying "Good going to the bathroom”
followed by primary reinforcement.

e. When child walks into the bathroom without the phyélcal prompt,
start the procedure a few feet away from the bathroom door
at the beglnnlng of the next trial. Continue the procédure
gradually 1ncrea81ng the distance from the bdthroom until
the child is able to start from his chair. If the child
wanders off course, start again from a position a little
closer to the bathroom.

3

Target behavior - child pulls down his pants (step 3.) *

‘a. Pull the child's pants down almogk to his ankles.
b. Physically prompt child to grasp the waistband of ﬁIE‘ﬁEHts..
c. Say "Pants down"
If necesdary, phy51callj prompt child to pull his pants the
rest of the way down.
Reward him by saying "Good pants down" followed by primary
reinfqrcement. .-
Gradually fade the physical prompts. When the child can respond
without physical prompting begin with his pants a little %
~ higher up on his body for the next trial. Continue this
procedure until the child can pull his, pants down from the
waist w1thout physical prompting. : . -

‘\‘\ N

*{larning! - thlS procedure should be carried out in the bathroom
only. ~ . \

-
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Target behavior - child sits on toilet (step 4.) ¥ i
Co N , ) * e
a. Have cﬂild sit dowﬁ‘on the toilet prompting if necessary.
Fade this prompt using less pressure each time.
b. Reinforce the child immediately by saying "Good sitting en

the toilet" followed by a primary reinforcer.

‘CZ 1) Wait, a few seconds, if the child remains seated reward him

again.for sitting on the toilet.

2) If child did not remain seated,physically hold him on the
toilet using the mi um amount of pressure necessary -
and.then"rgiggpréglggﬁ for. remaining seated. Fade out
the physic 0ld, as the child learns to remaln seated
by himself until he is rewarded.

d. Gradually lengthen the time the child must 31t before receiving

the next reward., If he stands up before the t¥me period

is up, revert to a shorter :Ainterval where the student -

was successful for a couple of trials,. then ‘begin increasing
length of tlme.,

e. On each successive trial move stand farther away from the *
child until he is able to remain seated on the toilet .
without your physical presence in the bathroom.

Continue until the 'child ib able to remain on the toilket for
a minimum of five or ten minutes...

Target behavior - child eliminates in toidet (step 5.)

I :
‘This part of the toilet training program can be broken

down into several procedures: 7

a. Increased fluid ihtake - In order to increase the number of

learning opportunities, it \is necessary to increase.the child’s

fluid intake durlng the toilet training program. An easy

way to do this is to substitute beverages for the usual

snack type reinforcers that are used in the classroom.

To keep the child consuming as much liquid as possible vary

the kind of beverage offered throughout the day. He will

not become satiated as easily using this method. It is

helpful if the parents give the child something to drink

about thirty minutes before he arrives at school so that

toilet training can begin.early in the school day.

‘b. Rewarding child for eliminating in the toilet =~ To insure a

reasonable number of successes the child should be taken to
the bathroom at frequent intervals’ (approx1mately every
twenty or thirty minutes) in the beginning of t program.
As the child hecomes trained,the number of trips\to the bath-
room can be gradually decreafSed. The trainer remaiAs with -
the child while hé is in the bathroom. As soon as the child
begins to eliminate, praise him by saying "Good using the .
toilet" then give him a primary reinforcer. If the student
has been sitting for five to seven minutes and has still
not eliminated take him off the toilet and try again later.
Otherwise the bathroom may become aversive to him.
'hen the child has started this part of the toilet training
. Pprogram fade the rewards given for sitting on the, toilet in ,

step 4., so that the child must eliminate in  the toilet

« before being rewarded. s )

. 175
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c. Aversive consequences for toiieting accidents - If the child

t

s

has eliminated inappropriately he must first clean up him~
self and the area he has soiled, then go through the positive
practice routine which is described later in this sequence.
During cleaning and positive practice,praise and rewards

are not given begause. this might result in reinforcing the
child for having-an accident. Verbal ‘interaction and physical
contact should be kept to a minimum since these may also

be reinforcing to’ the child. Aavoid giving multiple commands
to the student, especially at this time. Give the instruction
once and wait a fey seconds. 1If the student does not.respond
as requésted.repeat your instruction. Then use a physical
prompt to get him started. Since the student will probably

‘not 'find cleaning up and positive practice rewarding it ¢

may be necessary to physically prompt him thrqgg? the entire -
rout{ine, the first few times.. -

It\is best to avoid frowning or showing any of the ofher
usual’\emotional reactions when the child has an accident,
Recau this may be reinforcing to someg autistic children.
Interact with the ‘child in calm but firm manner using a
neutral tonz of voice. , °

The water the child uses to clean himself up with should
be cold. Warm water may make the clean up procedure too
revarding for the child.

1) Clean up Routine -
@) As soon as it 'is discovered that the child has wet,
place his hand over the crotch of his pants and
say "You're wet.You have to clean up." . .

b) Have the child go to the bathroom take off his pants -
and sit on the toilet using the minimum améunt of
prompting that is necessary.

c) Give him a weE\c;dth, saying "Clean youself up." ,
Prompt the sthdent'to wash his genital grea throughtly.

d) Put clean dry pants on over the child's feet then
have him stand and pull his pants up.

e) If the“child\hai had a bowel movement and his pants

o are badly boiled, say "Clean up your pants" aad
prompt him tg wash them out briefly in the tollet N

, or sink. P ‘ )

f) Return the st éent to the area of the classroon where
he was found to be wet.  Give him a wet clota and
say "Clean yp your chair" prompting him to ¢o so,

“ if necessary. Use the same procedure to have ‘the

child clean up anything else he has soiledrin the

. area. At the beginning of toilet training, the

.clean up routine should be kept fairly brief to

avoid giving the child too much negative reinforcement
. before he fully understands what is expectad of
- him. This is also true if the accident nay have

beén unavoilable. For example, if the ckild has

d&arrhea he should clean himself up brief.y without

overly prolonging the negative consequences.

Following the clean up procedure -the crild should’

Aqé_through‘positive practice as describeé below,’

starting from the area of the classroom vhere he

jas found to be wet.

N 26
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2) Positive Practice
. a) Say ‘"Now wz are 901ng to pract1ce$901nq to the, bath-

. rogm. °© —
' X b) Following the usual oroce"iure have-the child go to
Co + the bathroon, lower his pants-and sit on th@ toilet.
) c) After the child has been sitting for a few sedonds
have him raise his pants and return to wh e he
[ , was found wet. = ’
d) Repeat steps b and ¢ approx1mate1y ten times. As
with the clean up nrocedﬁre,p051tive practlce nay
' be shortened at the beginning of the traiping
program or if the accident was unav01da
d. Dry Pants Checks - In order to toilet train the chlld rapidly ’
- . we also reward him for having dry pants. After the child
" . has been remaining dry consistently for a week or two we
‘ begin reinforcing elimination on the toilet on a 1nterm1ttent
basis. Reinforcement for elimination is gradually given less
and less often until only the pants checks are maintaining ’
the toileting behavior. Initially pants checks are made
at least every fifteen minutes. As ‘the child becomes \
toilet trained, the interval between the_checks can be . :
gradually increased. If the child has had an accident an
has gone through the clean up routine and positive practic
aipants check is a good way to start him back on positive
re:.nforbenent° A pants check after the child has gone &o
the bathroon is also a good idea since he has a good‘’
chiance for success at this time. The procedure for the
pants check is~-shown below.
-Procedure for Dry Pants Checks .-
1) Say “Joanny are you. dry?" .
_2) If necessary, physically prompt™the child to feel tAe
crotch of his pants. )
. 3) If the child is dry, say "Good. being dry“ and ‘give him &
- ~ primary :reinforcer.
) 4) If the child is wet. proceed with.clean up and p031t1ve
. o - practice as descri ed previously.

Target behavior - chlld w1pes h

' This behaV1or is dlfflcult to teach to a male child if t01let
tralnlng is carried out only in the q&ool since opportunities
for wiping occur at a low frequency. The sprocedure should not’
be practiced except when wiping wouldsnormally be appropriate.

therwise the child might become both sore .and uncooperatlve.
g!hce there are few oppprtunities to practice wiping, it is
even more important tp practlce the procedure e same way
every tlme.

- Wiping Procedure -
a. .Say "Johnny wipe yourself.® : ’ .
b. Tear  off the toilq@t paper.

c. Wipe the child. - (A .

d: Hand the toilet pagper to the child and physically prompt

. him to°drop it in the toilet. Fade the prompt on successive-
) triais, "hen the child responds correctly without a prompt
. proceed to step e.

MRIG - AT




e, Use the~same Dfocedure, b&t require the child to wipe hlmseIf (c.)}
as .well as throw away the toilet paper. Physically prompt
the student to do this at first, then beqgin fadlng the
prompt until it is.no longer needed.

f. When step e. is accompllshed‘have the student do steps b.,
c., and d. himself. Fade the phusical prompt untifl the
child can perform the entlre sequence with verbal gue only.

\” \

)

~Target behavior ~ child stands up (step 7.)

“hls behavior is easily taught by giving the verbal rzue
“Stand up" followed by a llght physical prompt. . "hen the child
stands up reinforce’'him saying "Good standing up." The prompt
should-be faded as rapidly as possible.

The child shoufd be.cued to stand a5 soon as he is finished
on the toilet. For most students being allowed to.get off the
‘toilet is_rewarding. Therefore, allowing the child to stand
immediately after elimination reinforces the child for ellmlnatlng
promptly af+ being seated on the toilet.

\ o Sty

Target behavior - child fLashe§ toilet (step 8. )
» This behavior is taught by giving a.verbal cue “Flush” '
followed by a physical prompt. Reinforce the correct response
by saying "Good flushing."” The child should be prompted to flush
the toilet immediately after standing especially if the child
smears feces. Do not allow the child to flush the toilet unless /
he has eliminated. The sound of the toilet flushing is re1nforc1ng/
to some children, so flushlng the toilet is usedas an addltlonal
reinforcer for eliminating in the toilet.

r

Target behavior - child pulls his pants up (step 9.)*

a. Pull the child's pants up almosg to his. waist. , -
b. Physically promot the child to grasp the walstband of hlS
Dants. :
c. Say Ypants up. "’ . =
d. Prompt the child to pull his’ pants the rest of the way u:/ S\
}

\, . *

e. Reinforce the’child, by oaylng "Good ﬁants up.“

f. Fade-the physical proimpt on success1ve trails untll it i
no longer needed.

g. Start the child w1th his pants a little lower on the next
trial. )

h. Continue until the child can’ pull his pants up from hi
ankles without promptlng

Target behavior - chilé\reﬁnyas'to his seat (step 10.) ,
\\

Use the same procedure that was used to teach thé c¢hild to
walk to the bathroom. .
"a, Have the child walk the last few feet to his chalﬁ o
b. rade promnts. ‘

— ¢. Start the child a little farther bacL from his qha;r.

+

d. Repeat steps b and c. ugtll the child can Walg/from the
bathroom to hlS chalr without oromptlng.

178 -
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So far the child has been taught to go through the toileting
» Sequence when he is-given verba} cues. The lohg range goal
however, is to teach the child to go through the entire sequence
without the trainer being present. Therefore, all of the cues
... and prompts must gradually be faded out. ,
, his is. accomplished by using the minimum cue necessary to
tfiitiate the desired behavior each time. For example ,if we
wanted the child to sit on the toilet we might_first wait for
& brief interval (about four 'seconds) before giving a cue, to
) see if the child will self, initjate the response. If the child
.~ does not begin to sit on the toilet a visual cue should be given;
© such as looking at or pointing to the toilet. If this does not
work use’ a verbal cue followed by a physical prompt, if
.necessary. , . T -
Generally it .is much easier to fade visual cues than -verbal
cyes. Therefore, pair visual cues witgbverbal instruction so

that these cues will be understood by the .child. Some of the
visual cues: that migh%(?g used are as follows: +

Béﬁavior Visual Cue - | . "
Walks to bathroomn . 1. point Yook in tHe direction.

. ’ of the bathroom

Pulls down paﬁts 1. trainer grasps the waistband

. : ‘ i * of 'his own pants |
— 2. trainer points to or looks at
- . . ~* child's pants
'Sits on toilet - 1. trpainer "looks ét or points

_ to toilet and makes down~ -
ward motion with his hands

. . - ' 2. trainer looks at or points
’ ; * to toilet
Wipes hiimself i , 1. look at or’ point toilet .
Cot oy . o paper | :
. Stands up- Qé& . ' 1. look at student and make
- \ ) ) .- upvard-motion with your
, g v , ' eyes or hands :
Flushes  toilet - . 1. look at or point to handle
) . \ , : - ) , on foilet . o
Pulls pants up |, ¢ | 1. trainer grasps [the waist-
. . . “° +° band of his oyn pants
. _ . . - 2. trainer looks at' or points . .
A . , . to child's pants .
Returns to seat o 1. lqok or point in the direction

IS

‘of the child's—<¢ %%r

As Soon as possible 'fade out’ the verbal cues so that the child
initiates #he desired behavior on visual cue alone. |"hen first
beginning to ,fade the verbal cue a light physical prompt may
-also be heeded, But this should be faded;when it is no longer:
necessary. ‘After the child can respond on visual cuad-alone it
can be faded by simply using a less obvious cue each |time. For
example, we might fade from pointifig to the toilet tg looking
at the ‘toilet. LN - -

-
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It i? not‘necessary to wait until the entire toileéing gcquence
is learned before beginning to fade the prompts,on the steps N

that the child has already mastered. 1In fact, prompts should be
faded as soon as possible, so that the ghild will not become
dependent on theh. 8 ' .

to verbal praise alone. Then werbal praise is given more | .
intermittentlyhuntil only the dry pants checks are ;maintaining —
the entire toileting sequence. . . .

Toilet training will of course generalize more quickly to -,
the home if the parents are able toy, follow through with the program.r
tlany parents, however, work, are i volved in other actinties,
have too many other chilq;en to take care of, or for some other

case it might be best to train the chilqd at “School first. Then

it should-not be too difficult for the parents to generalize . -

the training to the home over a weekend. They may also be ‘more
willing to try after they have seen that the chilg can remain .
dry at school. 1If the parents were to ttempt to follow\through

with the toileting program at a time when hey are nd® able to P
do so consistently, it woula conceivably make training the chi&d

training. In this program,staff member was released by arranging i
for volunteers to subggitute for the toilet trainer in the classes
vhile he followed the child through the daily  schedule and worked
on toilet training. When the toilet trainer was not’ specifically
working on toilet training, he served as angaide in the child's !
-academic classes. Some other arrangement, possibly utilizing
volunteers or aides as tollet traipers might be more suitable
in other classrooms. . In some cases it might also be, feasible to
-have one person toilet train two children at the same time. )

Data collection “*s simplified if only one person is, responsible

- for toilet training the child. The toilet ®rainer records the~
time and results of each pants check' and: number of trips to the
bathroom, Toileting accidents are also noted. If more than one

recording the step that the child started on for toilet approach,

or raising and lowering his pants. The prompts and cueg used .

must also be recorded. To simplify data collection,the floor ’
could be marked with a piece of tape to show where the child had

started on his last toilet approach ‘attempt. To show where the

sing or loweglpg his pants the data

O

indiq ted by an arrow.
‘ € are several differences between the Foxx-Azrin pProgréam

as, described in the book "Toilet Training the Retarded" and?’
the\procedure that has been described herdin. - s ~

- ¥Pxx and Azrin usqd electrical devices for signaling,wﬁen the )
child had wet his pant$ or urinated in he toilet. Thede devices. .
aré somewhat expensive; however, and afe not really getessary , ‘
if only one child is being trained at a time. v ‘

Their program calls for showing disapproval vqrbéily and by
facial expressgion wheQeve:;the child has an accident, The - .ot
. A R o : . N
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institutionalized retard.d child, however, in terms of reinforcement
history apd the behaviors that have been expected of him, differs
from the autistic child Whp is living at home. If the toilet

. trainer were to show disapproval for accidents with these autistic
students, there is a good chance that he might end up. reinforcing
" the same behaviors ‘that he ‘was trying. to eliminate. .
This program's schedule for tcileting, pants- inspections, - 0
and giving. fluids is not as strict as Foxx and Azins, because
the child's academic routine was to be interrupted as little as .
.possible for- the toilet training procedure, ' :
This toilet training program was used consistently only during
the five and one half hours that the child was in school each
day. Foxx amd Azrin on the other hand are able to toilet train
twenty four hours a day, seven days a week. Their results were
" obtained more rapidly, gé&pg the twenty four hour programs On /
the average Fozz and Azrin wexg able to train a child to toilet -
himself independently in four days. Using the previously stategg -
progfam, it will, approximately five days to train a studen:

. to.use the toilet when taken.by a staff°member if there 4is no .
follow through in the homeT/)This is still quite an improvement
over previous performarcce, however. Both staff and parents ' .
wili@appreciate the fact that the child is now*toilet trained.

[
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APPENDIX D : :

Cé€rriculum Cards

¢ h . .

by teaghers in the classroom. .
of curriculun.

to the developmental s sequence for the

_ materials and procedures are included-.

\‘\\' . ‘

The follow1ng are examples of curxiculum cards to be developed
The cards relate to specrflc areas
If the cards“are-numbered sequentially in relation

skt%ltarggf’teacher planning
and plans for substitutes are simplified. Pléase note that

- 8 .
Skill Area - Visual

.-Task =-Discriminating a

Level - ‘Dlscrlmlnatlon

Objective = Child will explqre a varlety of foods in different
fbrms, shapes and colozrs.

student Task - tatch and Llsten, Imltate, Perform alone.

Equlpﬂent - 1, Fresh fruit, cans of sllce or crushed frui
. pictures of fruit, can of juice. : .
. 2. Sugar beets, "sugar cane, ‘brown sugar, powdered
. . sugar, and granulated sugar,
~ . 3. Fruits and vegetabiles, aanned, Julces, etcy
4' For two or three days, have fruits and vegetables
t ) ,carrots, oranges, apricot juice,
Teacher demonstration - Assemble fruit on table =~ cut. the fresh
' plneapple in front of the children. Show them all .
variations of plneapple,otellxng them the names. After-
children are famlllar with various forms of the fruit, -
ask them to .-make a’ choice between sliced or crushed
pineapple. Do the ‘same,with apple 'slices, applesauce,
apple butter and apple juice. Again they can be asked
which they prefer{ (Can use frozen vegetables, make
Axu orange .juice at the table, etc.) '
Student task - Child shall explore the fruits and vegetables by ?
- tasting them, smelling them and selectijng which form of
® the fruit he would like to have. WNon-verbal children
. + can point to choice ot to cans., MNost forms of a fruit
an be combiried with crackers, for snack. -Reward child
X with his choice and verbally. :

. Tl . , . variety of forms, shape:
and colors of substances.

T . E——

the same color, straWberrles, tomatoes, red Juzce)”

-

-
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APPENDIX D °
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Curriculum Cards

, ot /1 - :dk] - S
T - ) ' . . CONTINUED. . . .
’ M’; o m - — 4_"‘
Skill Area = Receptive Language - ,Task - Classifying sounds
‘ ' oo . , according object’
Level - Auditory discrimination * producing the
‘ sound.

Objective - 'Then he is given an object that makes a sound,~the
. child will f£ind another that makes-the same sound. .
.Student task =~ Watch and listempimitate, perform alone. :
Equipmbnt - 1. Several opague containers that can®be opened and
< . .closed secmrely.
2. 1aterials fuch as. salt, rice, beans, pennles,
rocks, or small nails&is
Teacher demonStratlon - Assemble all materlals. Tell the child
'we.are-going to find two cans th@t make the same sound.
+ | ° First pick up various cans and shake them, showing
child how to make the cans make sounds. As you are .
doing this hold one can in each hand, asklng, "Do these
two cans make~the same sound?” Verbalize "This can
. makes a louder noise than this one.® "These two sound :
' alik Rut the.two cans together that make the same, :
soun and shake them together again so the child can__
Hear that they are alike,
,Stpdenx task - To nmodel teacher's behavior, after she has
i rearranged the cans, ggothat the two she used are not ' A
in the same place. &After child is able™ to use the :
'same two cans, new cans should be introduced one at
. a tire. Comparisons should be encouraged with verbal e
" prémpts and physical prompts. Reward all successful .
attpepts w1th verbal pralse and cereal.

o
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. APPEI']DIZ{ E # ' .
- . ‘ ‘ Stﬁdenﬁ'Progress Report 4 '
. ' THE GATEWAY SCHOOL : .
- . : ) 4000 Silver Star R?ad L
C - R NINE WEEKS REPORT
' Pérfonmance‘
. Hame: . . ,“ . LY '.' o ) " Reading: .

Teacher:. : 2 lath: “‘h

Prnogress Report #l~£-3-4 - Writing:
v Dates " . . ; .

« \

Social-Emotional Development:
Academic® Achievement: ) -
Teacher: ' e ‘ S .
. Reading:
ra )
’ e T
L Writing: - .
. . - ' , ~ . ' S
9’.- [ ’ re
; Perception-Gross lMotor: .
v\ ' . b - N R N
- Self-Help Skills: '
L) - k

Math: | .

. , - . ’ ﬁ
~ é ' ' . Language Development: ° ° -
- \ \
. i » / \
. e L Pre'Vbcati?nalr‘Foods, Art, lMusic: - ‘

i,




<

N

¥

-

<¢

AFPENDIX E
Student Progress Report

THE GATETTAY ,SCHOOL

4000 Silver Star Road . ) X
N{yE WEEKoféEPORT )

— . ‘ Performance
Ham%;‘ G . - Refdiéé: "
Teacher: N ’ Hath: " _
P;ogreSS'gﬁport %1-2-374 : 7Writing:

Date: K ﬁg. o . -
Social-Emotional Developnent: . ) '

$ody

Academic Achievement:

a

Teacher:

. Visual Perception

ks
Pecertive Language
- x
. /
\ - . A .
‘Gross Motor: ’ .
~ - v ' : ~
»
K »
.
Pine lotor: -
* .
'(‘__ NS ’*
, Self-Help:
»
’ f -
: Language Development:
Y . ' f
ya 4 »- -
% . , R
- Pre-vocational, Foods, Art, Mu?ic:
. !
1 - N




|
| - N O = y jusudoisasg
: . - . ~ TeuoT3IQUIT
. * . .
] : o -TeTo0S
N R — .
oy - S~ H c
v - r ~—f . e
. ~ ¢ L4 - —
4
gl o coar
. h g ST, ,
~, . - 3y JUDUdOTDA9Q &f
- mr + '3 »
s - . obvBnbuey
. m N - ™ ‘ [ | ad
} ! \\\\ e . ~ -
- . —~ > " 3
i v - . - ..” .
, N\ ‘ : . ;
¢ > ® *x;
. . 1/ / . - .mﬂH...ﬂu....ﬂaH—.w s
: _ i =)
-
. ‘ i . = ]
) 1Y ” G .
. ¥ -t
AV , | - | -or3suwmzTAV -
. 4 // .ﬂ - L
\\ ‘0 &4 ¢ m\. I3
. “Butpesy
1.|-m’\ -
- 5 v
: . Ve seaxy_~
uoTIenTeAy y 2anpaosoxg STeTIalgl S9AT309[q0. Iayoearl = [TwsS, -
. 1Y <
- ) . g " ¥ € ¢ T Iaqumpy
s 23eg .t I0F aaridrassasg 399} dUTN
- . -
. wxog wexhgrq saradraossxg o
» - J .
= rr - ~ ) - ‘ N
N N e d YIARZAAy , . RS
. h f. bl &l W
. ;
_ @ : e _ ® =




>

i I030ii ssoxn -

uoT3dadxag \
IR quLaUT

- 3

A Y

1]

b

- STITIS  ~
dieg-3Ios

I3

i

Y e N~
C iy
swwmmw (v o)

‘ —

_ .A

/|

oo |

* Axo3Tpn
abenbuet

- =3AT3d208Yy

-

”.
M

7

- TeastA *

-

uorlenieAx

»

.

. >

syetaajer

.

3

P—

. |
s9aT303(qo
i

e

P € 2 T xsquny

”

i

103 ‘eatadTIossg ooy SuUIN

Iayuoeay,

A~

) /Mmmuﬁ
»  OTUDPESIY

wwwwmm

IC

Aruitoxt provided by Eic:

E\.

(uotadeoasyg =

‘.‘vl - )

b
N

P

uot3jdooxag .




A X

L] ' -
. =
‘& r ' ) u«... ‘- )
. F - . < L 4
‘ A — 0
N H =
. . ! —
[ N e - s . N
. TRUOTIBOOA-DI]
‘ ! ]
-~ ~ C < w »
- N w
F ' ¢ ..\
o, 3 )
- > - - )
Iy v‘ - - C > ’
[4 ‘ n
> S M :
{ ~ ! V )
. ; MARAITRURIE S REETT
. R T (spooad)
, . .
- . ¢ sorwouoom’
. ¢ “ . i ~JUIO
g , Y, - H .,
= L/ ﬁ . / ' - ¥ "
- \l\ | )
- . e J
., Lt
N Y # . E ‘
3 . ¥ ’ .
- e 7 . - i oTsnfy
hd . <« ¢ :
" ! .
: ' . ~. 4 N < . ) mmmz
uoTIeNTRAg axnpasoag STRTII9I N saAT309LqO I9Yyor9] . OTuepedY
. ‘4 . . : .
) ) N b £ 2 T Isqumy .
- T ezeq ' %03 °AT3dTIOSId HooH SUTN g€ obeq ™

Aruitoxt provided by Eic:




A ’&(\ - "I? i . %’ v
— . - - ¢
KPPENDIX G :
‘ ' ‘ | MATERIALS LI3T , N SV
AUDITORY 'SKILL AREA - ) .
. Teacher made soun\d makers + ActiOn pictures L }
. s ‘ oL , . . \ . e e
Bells - high to low . ¢ . Name pictures ' - = '
: . Whistles . - Beglnnlng sounds R -
Shakers with macaroni ' . Alﬁhébet match ups -
’ Shaker with pennies ° e Rhymang sounds . v
. Cyfmbals =~ - & : ‘ > . Constant Itéms:
. ) ' ‘ T Tape Recorder .
-, . Xylophone - Lo . - Head phone sets and -
¢ N , - jlulti-jack box ,
.+ Buzz Board - . ’ Record Player .
. Telegraph Key‘ ‘ . Tapéd sounds
’ ’ ’ ¥ , Animal objects . ‘
' , Peabody Klt Recqrds.. Animal pictures.. -
’ -Basic sounds '’ . . ' ) :
D.L.M.: familiar sounds - e ‘ - ,
- N /
. A, T.P.: sound training tapes - -~y
- . Sounds I can hear: ‘ - (
i T “at the zoo ~ x S
household sounds L S~ . ]
transportation . \$ |
«  neighborhood S e ‘

at school ~ . ' . ,

- * . ¥

. Auditory discrimination ' S, .
Y 1n depth: cards and dittos

Peanody Plcture Cards: » : \ -
objects ‘ ’ T
foods, o _ ' . N

' .- Teacher made pictures: o
o objects \\ ‘ ‘u . -
people : - ..




‘Teacher-made materials
~Utilizing book Work Jobs

Play chipé
. Pdézles .
Color and shape blnoo

Pre-wrltlng de31gn cards
and colored blocks

Invicta attribute blocks-

‘,ﬂuts and bolts board -

Fi a~shape and
\ Fit-a-blob

Nagnetic board

(] R
Seguence cards

.. Cplored ballds in colored ¢ups’

. Feely—meel§ . -

-

for v1sua1 memory
3

. 099031te cards C

. Bucket of fun °

. Color stacking discs

VISUAL SKILL AREA

[y

., Food for food discrimination

)r,

. Color cards - Teacher made
%

_ﬂTPIaylng cards:- by, suits,

o

color and number -
2

. Cartoons. for sequencing\:\ﬁ
Teacher made :

—

. Upper case letter cutouts

»

. Community Settings Kits
‘Counting discs

“Geometric shanes ~

. Lotko Sets

Geometric or freeform puzzles’

oy

- Formboard : S

. Action Picture Sequence Cards f
.(r ‘

. Felt shapes -

/ f

. Magnetic shapes

. Object Sorters.
boxes ,
egqg cartons, etc.
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FINE MOTOR. SKILL

-

AREA

4

Eorm box

Play chips

¢

Stacking discs
Stacking Blocks
‘Screw board
Fit a blob
Peg in hole |
Fit a shape
AT
Invig@a attribute blocks

.

Scissors -
Shape templates
Rulers

Lacihg boaxds:

Diffement shapes
Fundamentals of Mathqmaﬁics:
«.Lines and planes

Stapler

Pounding bench

Timer A

Play dough.

Beads ¥or stringing:
Dif ferent.shapes and
card cues

‘DL puzzles:

shapes ..

Animals
‘People "

'Manila'paggr

Peabody Gagds: -
Picturg’of objects .
S - .
Zipper and Snap board

Plastic objects

Chalk

~ : N
One inch cubes (for stacking
and building) .

Playéchool puzzles - simfie
- b

Xylonhone .

-

Crayons - assorted sizes
and pieces
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SELF-HELP SKILL AREA

. Fire posters

- . *

. Safety posters - .

.. Traffic signs

_ . Hair:

'« Lacing board

. Peabody Bodj Parﬁ:- - '

. Films ~ on health and
safety

.'T{affic posters
. Crayons -

. Teabheg made materials
. gaper todel

. Toothbrush and paste‘

cOnb and brush

. Health poster o . o
. Clotﬁing ) AN
. Shoes and socks
. ‘Zipber board

. Snapping board

-~

Button board

.

. ]
. Peabody Picture Cards

. Good health pester sheets
3

..'Soap and water

. Plastlc f{ult

GROSS MOTOR SKILL AREA

. Balance bean

. Hul&%hoops .o

. Assorted ropes o

Directional posters
e

. Wooden steps

. Ladders n .

. Balls+ assorted 'sizes-
o textures

. Bowling pins

. Signal cards .
. Stomping board

. Bean bags and target -
¢ Materials for obstacle course:

sawhorse, tqynel, inner

tubes, steps, and boxes
- < ’

‘.\TuMbling mats

. Footprint patterns
L L}

. Varleﬁy of physical fitness:,

records or tape recordlnos
with and without
1nstrué%lons

. Jumbo Klnder?arten blocks

. Hardwood Unit: Bchys".- 4
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ADDITIONAL MATERIALS

X v

The following is a list of educational kits that we found
helpful in working with our students. These programs have
been selected with an eye tc the following criteria:

i

Provides structured ,approach to content areg

/

Involves.meaningful  use of manipulatives

"

<.

Catls for teacher~directed lessons with on4£he:;pot observation
of studenit performance

Provides method for evaluating performance /

S _ P
. ililton Bradley Early Childhood Enrichment Series'
Peabody Language Kit

. Distar Oral Language Kit

Emergfng Language




